aab-sad-jan05item08

Page 2 of 2


	California Department of Education

SBE-003 (REV 05/17/04)

aab-sad-jan05item08
	ITEM #4

	[image: image1.png]






CALIFORNIA STATE BOARD OF EDUCATION

January 2005 AGENDA



	SUBJECT

Standardized Testing and Reporting (STAR) Program: Receipt of California Writing Test Task Force recommendations for the Grade 4 and Grade 7 California Writing Standards Tests
	 FORMCHECKBOX 

	Action

	
	 FORMCHECKBOX 

	Information

	
	 FORMCHECKBOX 

	Public Hearing


	RECOMMENDATION

	Receive and discuss the recommendations proposed by the California Writing Test Task Force. Take action as deemed necessary and appropriate.


	SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION

	The State Board of Education (SBE) was notified at its November meeting that on October 28 and 29, 2004, Educational Testing Service (ETS), at the request of the CDE and SBE convened the California Writing Test Task Force comprised of English language-arts (ELA) Content Review Panel (CRP) members, California teachers and writing experts to review the existing writing prompts, scoring guides and processes, and directions. The task force was charged with providing suggestions for writing assessment modifications that may include modifying the test format, scoring guides and/or processes, and/or student directions.


	SUMMARY OF KEY ISSUES

	· Students receive scores ranging from 2 to 8 on the Grade 4 and Grade 7 California Writing Standards Tests (the writing tests). These scores are based on a four-point rubric and two scorers with their scores added together. Students’ scores on this test are added to their scores on the Grade 4 or Grade 7 California English-Language Arts Standards Tests (ELA CSTs). The majority of students who have taken the writing test from 2001, the first year of its administration, through 2004 have received scores of 2, 3, or 4 on the writing tests. A large number of students who score Proficient or Advanced on the overall Grade 4 and Grade 7 ELA California Standards Tests (CSTs) are typically among those who receive scores of 2, 3, or 4 on this test. These results have given rise to two main issues: 
· When writing test scores are confined to such a narrow range, they do not discriminate effectively among student writing abilities and, consequently, contribute relatively little useful information to the grade 4
and grade 7 ELA CST results.
· The Standards and Assessment Division has received numerous inquiries from parents, teachers, and school and district administrators asking why so many of their students who achieve Proficient and Advanced on the Grade 4 and Grade 7 ELA CSTs are receiving scores of 4 or below on the writing tests.
The California Writing Test Task Force was convened on October 28 and 29, 2004. The Task Force was comprised of 31 people. Classroom teachers, university professors, literacy specialists, curriculum and assessment coordinators, and school administrators participated. The task force was well represented by content and other varied areas of expertise. Dr. Gerald Tindal, from the College of Education, University of Oregon was invited to serve on the panel as an outside expert. Dr. Tindal will provide additional support in this project as required. This task force has made a number of general and very specific recommendations. Some of the recommendations advocate retaining rather than changing current practices. A summary of the task force recommendations, including Dr. Tindal’s analysis, is contained in the attachment. 


	FISCAL ANALYSIS (AS APPROPRIATE)

	The costs for these activities are being negotiated with the contractor and will be included in the 2005-06 program budget. The final budget is subject to approval by the SBE and Department of Finance.


	ATTACHMENT(S)

	Attachment 1:  Summary of Recommendations Regarding the Grade 4 and Grade 7 California Writing Standards Tests (2 Pages)


Summary of Recommendations Regarding the Grade 4 and Grade 7 

California Writing Standards Tests

October 28 – 29, 2004

Recommendation 1: Define the Writing Construct/Genre More Clearly

Define more clearly the writing constructs—that is, define the genres of writing that are tested. While the standards identify the genres and their characteristics, the task force suggested that additional work needed to be done on conceptualizing and operationalizing the different forms of writing and their associated prompts. For writing constructs common to grades four and seven, the definitions may need to be modified to fit the different requirements of the two grades. 

Recommendation 2: Change the Current System of Prompts, Directions and Scoring to Reflect A More Accurate Measurement of the Construct

· Make the prompts and all associated materials (e.g., the passage in response to literature) more specifically aligned and directive for students’ writing.

· Add brief prewriting activities or supports to allow students to organize themselves and their content. Direct them in this process to standardize it.

· Make the directions clear in describing all components of the writing process (use of the scaffolds, extra sheets for writing, etc.).

· Make clear in the directions to students, directions to the test administrators, and/or teachers guide that the student response is to be a first draft with edits.

· Add an element of audience to help students direct their writing and the voice in their writing.

· Eliminate redundancy in directions.

· Continue to review all prompts to ensure they are ethnically and culturally appropriate.

· Make score point 4 for grade 4 read “few to no errors” in conventions rather than “few, if any, errors.”

· Make score points 3 and 4 in the summary rubric say “most significant details” rather than “significant details” (from the grade-7 group).

Recommendation 3: Field Test Additional Prompts and Collect More Process Data

· If possible, during the field test, consider querying students about interest, motivation, topical familiarity, word usage, clarity of purpose, space for writing, and supports.

· Field test one- and two-page response forms for Summary of Information tasks and three- and four- page forms for response to literature and narrative (grade 4)

· Analyze level of performance on brief constructed responses and extended constructed responses.

· Post training anchors each year.

Recommendation 4: Promote Clarity, Consistency, and Efficiency in Scoring

· Ensure that anchor papers are in the mid range of each score point. Range finding should reflect clear delineations between cut points by identifying low-, mid-, and high-range papers.

· Calibrate anchor papers with any anchor papers in the same genre from previous years. (This would allow consistency of scoring over time).

· Move scoring system from two raters to one rater.

· Use read-behinds for a certain percentage of papers.

· Make sure percentage of read-behinds is sufficient to maintain reliability. Ten percent is industry minimum.

· If one rater is used, over-sample the percentages for rereads and consider concurrent analysis of drift by marking each paper in batch and sequence (to compare differences in batches and conduct correlations with time) and conduct linear trend analyses within and across raters.

· Report scores in original raw score units (to reflect one rater on a 1-4 scale).

Recommendation 5: Make the System and All steps and Decisions Transparent

· Create a Web site with links that provide downloadable files with anchor papers 

(mid-range papers) at each score value (and explicating the rationale for each score value).

· Assign performance levels to the writing test and define clearly what a proficient level of writing is through description and multiple examples (e.g., currently on Web site, in the Teachers’ Guide to the Grade 4 and Grade 7 Writing Tests). 

· Explain the scoring process more clearly with each step described: (a) how papers are collected, distributed, scored, and analyzed; (b) how scorers are trained and recalibrated along the way; (c) how data are analyzed for anomalies.

Recommendation 6: Align the Standards, Task Prompts, and Scoring Rubrics

· For each type of writing, make the tasks provide more direction to the student, a stronger sense of audience, and a clearer alignment with the defined construct and standard.

· Review the alignment between standards, prompts and scoring rubrics.

· Prepare a document that reflects the alignment so teachers can better prepare students during the year.
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