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Overview of Public Testimony
Regarding the Draft Reading/Language Arts Framework
The Curriculum Development and Supplemental Materials Commission (Curriculum Commission) and the Reading/Language Arts/English Language Development Subject Matter Committee (SMC) received public comment on eight occasions between June 2005 and January 2006. The Commission also conducted a web-based field survey October 14 through December 9, 2005. During the field review comment period, 294 participants completed and submitted survey questionnaires.

In addition, the Curriculum Commission conducted a public hearing on January 27, 2006, and received testimony from forty-nine members of the public. The majority of comments focused on Chapter 9 of the Framework that contains the draft “Criteria for Evaluating Instructional Materials: Reading/Language Arts/English Language Development, Kindergarten Through Grade Eight.” The following is a representative selection of the comments received by the Curriculum Commission.

	Examples of Public Comments in Support of the Draft Framework

	A careful review of the draft criteria reveals the design and content of the three core-program types, including the Reading/Language Arts Basic Program, and the two stand-alone intervention programs, purposefully and explicitly provide instruction that covers the wide range of needs of all K-8 students in California.

	By continuing to stay the course established in the 2002 Criteria, the new draft criteria provide continuity to current instructional practices and ensure that scientifically-based instructional materials will continue to guide instruction and impact professional development.

	For the first time, the criteria recognize and directly address the unique instructional needs of students who use African American vernacular. 

	It is important that English learners have opportunities to master the same academic standards established for all students and be held to the same high expectations for learning.

	The new criteria call for three basic program options. These new requirements offer important flexibility to publishers and districts for meeting the needs of all students. Two of the three basic program options require 60 minutes of daily instruction in English Language Development (ELD) addressing beginning, early intermediate, intermediate, and early advanced levels of English proficiency that is connected to and consistent with the Basic Program. 

	Finally we have an option for an ELD program that is connected to core curriculum rather than being an isolated stand-alone. 

	The new draft framework and criteria provide teachers with extensive, grade specific guidance about meeting the instructional needs of English learners and supporting them in the core curriculum.

	In the past several years we have focused on implementing all parts of our state adopted, standards-aligned reading/language arts program. When we began 2001, only 23% of second grade English learners in our school tested at “basic” to “advanced” in reading. In 2005, 72% were at “basic” to “advanced” in reading.

	Since fully implementing a research-based, state adopted reading/language arts program, our school has experienced a reduction in referrals to special education.

	The writing requirements have been greatly expanded and strengthened in the new criteria. Through the writing process, students are provided the opportunity to practice new vocabulary and the language structures of the genre they are studying. Additions to the writing requirements include explicit and systematic instruction, practice, and application in sentence fluency and variety, paragraph and essay structure, organization, and coherence, and word choice; essential  instruction for English learners. 

	Strengthening, expanding, and clarifying requirements for vocabulary instruction will provide guidance to publishers for improved vocabulary instruction for all learners with focus on acquisition of academic vocabulary that is so important for English learners and students who use African American Vernacular English.

	The new Intensive Intervention in Vocabulary is an addition that will provide early oral language development for students in kindergarten through grade three that is needed for all students and especially newcomers, English learners who are just beginning to acquire English.

	The draft criteria requires a new Reading Intervention Kit for grades 1-3 that will provide early intervention in reading skills for newcomers and students experiencing difficulty learning to read. 

	The criteria requires two to three hours daily of a separate, comprehensive, intensive intervention program for English learners in grades four through eight who are two or more years below grade level. This program is designed to accelerate student acquisition of English and mitigate skill deficits in the foundational skills of reading. 

	The Intensive Intervention Program in Reading in Grades Four Through Eight has been strengthened and the requirements clarified and will produce stand-alone intervention focused on closing the achievement gap and accelerating the acquisition of grade level skills. 

	The draft criteria provides clear guidelines for multiple entry level placement and required exit criteria for students requiring intensive intervention

	The requirement for consistent instructional routines provide an environment for learning that allows students to invest their mental energy on learning the lesson content, rather than coping with ever-changing modes of presentation. 

	

	Examples of Comments Requesting Additional New Language in the Draft Framework

	An intensive and highly focused program of English language development for students at lower levels of English acquisition will accelerate their progress toward English language proficiency.

	English learners require proficiency leveled ELD instruction with the appropriate materials. This is an integral part of a comprehensive instructional program to teach English as a Foreign Language.

	The proposed Basic Program that is the core of Options 1 and 3 and requires one to two and one-half hours of instruction does not address the needs of the English learners at the lowest proficiency levels.

	The current draft calls for five types of programs. We are requesting an additional Basic Program option that is specifically designed for English learners. 

	The framework needs to emphasize writing comprehension which is important for English learners.

	There are inadequacies in the current textbooks adopted by the state for students who are English learners, especially those in mainstream and structured English immersion classrooms.

	The instructional design of Programs I and II are inadequate for addressing the academic needs and learning challenges of English learners. English language development instruction is much more complex and involved than simply providing an add-on or supplementary program to a “basic” program in reading/language arts.

	There  is no research to support the premise that merely providing additional time or supplementary lessons focused on elements of language and literacy for English learners is an effective approach to addressing their language acquisition and/or academic needs. 

	An additional sixth option that was proposed would be a stand-alone Basic Comprehensive Language Arts Program for English Learners aligned to the English Language Development Standards and Reading Language Arts Content Standards in kindergarten and grades 1 through 8. Additionally, where other proposed program options refer to English language development, those materials need to be aligned to the English Language Development Standards so that publishers have concrete direction on how to address the different English proficiency levels. 


