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	LAST MINUTE MEMORANDUM


	Date:
	May 5, 2006


	TO:
	Members, STATE BOARD of EDucation


	FROM:
	Sue Stickel, Deputy Superintendent

Curriculum and Instruction Branch


	RE:
	Item No. 29


	SUBJECT:
	Braille Reading Standards, Assembly Bill 2326 (Chapter 653, Statutes of 2002) and Braille Mathematics Standards, Assembly Bill 897 (Chapter 530, Statutes of 2005): Adoption of Braille Reading and Mathematics Standards


In October 2002, Assembly Bill (AB) 2326 (Chapter 653, Statutes of 2002) charged the State Board of Education (SBE) to appoint a task force to develop Braille Reading Standards and provide these to the State Legislature and Governor by June 2004. The SBE legal counsel advised the SBE that adoption authority was not included in AB 2326 and the standards were not adopted at that time. 
In October 2005, AB 897 (Chapter 530, Statutes of 2005) directed the SBE to adopt both Braille Reading and Mathematics Standards by June 1, 2006. The SBE was provided a copy of the Braille Mathematics Standards report in March 2006.

In April, California Department of Education (CDE) and SBE staff met to discuss two issues regarding the Braille Reading and Mathematics reports. The CDE developed language to clarify these issues. 

The first issue involved the need to insert language emphasizing that Braille Reading and Mathematics Standards do not establish content standards. Rather, they support content standards-aligned instruction by emphasizing unique and necessary learning differences for students who are blind or visually impaired. Language addressing this is located in the forward letter at the beginning of both the Braille Reading and Braille Mathematics standards reports. The forward letter will be signed by the State Superintendent of Public Instruction (SSPI) and the President of the SBE. 

The second issue involved language regarding prerequisite skills for all children. Revised language was inserted into pages xi and xii of the Braille Reading Standards report and on page xii of the Braille Mathematics standards report. It stresses that students lacking prerequisite skills require instruction in these. 

Attachment 1: Revised Forward Letter from the SSPI and the SBE President (1 Page)

Attachment 2: Reading Instruction Prerequisites for All Children (1 Page)

Attachment 3: Mathematics Instruction Prerequisites for All Children (1Page) 
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February 28, 2006

A Message from the State Superintendent of Public Instruction and the President of the State Board of Education

California is making great strides to improve our educational system. As a result of our high-quality content standards and statewide accountability system, we have seen increased student achievement. We need to ensure that all students share in this progress, including those students who are blind or visually impaired.

In 2002, the California Legislature enacted Assembly Bill 2326, which called for the establishment of a task force to develop Braille Reading Standards. We convened this task force, and it issued its recommendations to the State Board of Education in 2004.

In 2005, the Legislature enacted Assembly Bill 897. That legislation called for the development of Braille Mathematics Standards and required the State Board to adopt both Braille Reading and Braille Mathematics Standards for pupils who are blind or visually impaired by June 2006.

The Braille Mathematics and Reading Standards do not establish content standards. Including instructional principles and prerequisites appropriate for students who learn through the sense of touch does not change nor conflict with what the Board previously adopted for all students. It merely provides additional technical information pertaining to Braille learners.

The Braille standards are carefully aligned with the English-language arts and mathematics content standards for students who use print. We are proud that California is the first state in the nation to address the unique needs of students who use Braille for learning their state adopted reading and mathematics content standards. Supporting content standards-aligned instruction in each content area for students who use Braille is evidence of our commitment to providing equal opportunity for all students. 

We wish to express our appreciation to the task force members for their dedication and assistance in producing these Braille Standards. These standards will help our blind and visually impaired students to acquire the skills they need for future education, employment, and independent living and to become successful members of our society.

JACK O’CONNELL





GLEE JOHNSON

State Superintendent of Public Instruction

            President, State Board of Education

Reading Instruction Prerequisites for All Children

All children, including those with visual impairments, should demonstrate these specific skills to learn how to read. If students do not demonstrate these prerequisite skills, then they should be taught as appropriate to prepare them. 

· Cognitive ability of five years of age or above

· Expressive vocabulary, oral, signed, or with the use of an augmentative communication device, of several thousand words 

· Understand that abstract symbols represent words and experiences, and that meaning is attached to experiences 

· Attention span is at least ten minutes

· Curiosity about books

Concept Development

· Understanding that Braille is a way of reading by using the fingers

· Curiosity about Braille and Braille books

· Interest in and attentiveness to stories told or read aloud and to songs sung

· Ability to remain engaged in a task for ten minutes while seated at a table

· Ability to follow one-step (preferably, two-step or more) directions

· Knowledge of left and right on own body and on a page

· Understanding of “same” and “different” in a variety of contexts

· Interest in initiating activities

Tactile Skills

· Willingness to touch a variety of materials, including a line of Braille on a page

· Ability to sort materials into two or more categories by touch

· Ability to match objects from a given set of concrete objects, based on one variable (e.g., shape, size, texture)

· Ability to sort based on one category and to state or demonstrate differences among items (e.g., shape, size, and texture)

· Ability to identify like shapes in various positions (e.g., recognizes two triangles as the same even though one has the apex pointing up and the other has the apex pointing down) 

Mathematics Instruction Prerequisites for All Children

All children, including those with visual impairments, should demonstrate the specific skills noted below to learn mathematics. If students do not demonstrate these prerequisite skills, then they should be taught as appropriate to prepare them.

· Cognitive ability is at five years of age or above

· An expressive vocabulary oral, signed, or with the use of an augmentative communication device, of several thousand words 

· Understanding that abstract symbols, such as Braille numerals, represent numbers and can be used to record mathematical calculations 

· Attention span of at least ten minutes

· Interest in counting objects, and comparing and contrasting things 

 Concept Development

· Understanding that Braille is a way of reading by using the fingers and that Braille symbols stand for concepts 

· Curiosity about exploring the world, observing the objects in it, and learning about their properties 

· Interest in and attentiveness to comparing and contrasting individual objects and groups of objects, sorting and classifying objects, measuring, and telling time 

· Ability to remain engaged in a task for ten minutes while seated at a table

· Ability to follow one-step (preferably, two-step or more) directions

· Knowledge of left and right on his or her own body and on a page

· An understanding of “same” and “different” in a variety of contexts

· Interest in initiating activities


