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	SUBJECT

Standardized Testing and Reporting Program: Including but not limited to Program Update
	 FORMCHECKBOX 

	Action

	
	 FORMCHECKBOX 

	Information

	
	 FORMCHECKBOX 

	Public Hearing


	RECOMMENDATION


The following item is provided to the State Board of Education (SBE) for information and action as deemed necessary and appropriate.
	SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION


Grade Four and Seven Writing Tests

In 2001, the California Writing Standards Tests (CSTs in Writing) were added to the Standardized Testing and Reporting (STAR) Program in grades four and seven as part of the California English-Language Arts Standards Tests (CSTs in English-Language Arts). In October 2004, the California Department of Education (CDE), the SBE, and Educational Testing Service (ETS) convened a statewide Writing Test Task Force in Sacramento to review the current status of the CSTs in Writing and recommend possible changes. The task force consisted of Assessment Review Panel (ARP) members, teachers (kindergarten through grade twelve), administrators, test measurement specialists, university professors, and other educators.

The task force was convened because the majority of students who took the CSTs in Writing during the first five years of its administration received scores of two, three, or four out of a possible eight on the writing test. A large number of students who scored two, three, or four were among those who scored Proficient or Advanced on the overall grade four and grade seven English-language arts (ELA) California Standards Tests (CSTs). 

These results gave rise to two main issues: First, when writing test scores are confined to such a narrow range, they may not be discriminating effectively among student writing abilities and, consequently, contribute relatively little useful information to the grade four and grade seven ELA CST results. Second, the Standards and Assessment Division had received numerous inquiries from parents, teachers, and school and district administrators about why many of their students who had achieved Proficient 

	SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION


and Advanced on the grade four and seven ELA CSTs received scores of 4 or below on the writing tests.

Convening the Writing Test Task Force provided an opportunity for representatives from the field and other specialists to recommend possible changes to the writing test that could be incorporated into any new field testing. The task force made a number of recommendations, two of which required SBE action: 

· Approve adopting a one-reader model with ten percent read-behinds for scoring the grades four and seven CSTs in Writing.

· Approve the field testing of 40 additional writing tasks.

The SBE approved these recommendations at their January 2005 meeting. Other task force recommendations included modification of the writing test format, clarification of the directions to students, and review of the scoring rubric. The full text of the task force recommendations is available in Item #4 of the SBE January 2005 Meeting Agenda. The agenda can be accessed at CDE’s Web site http://www.cde.ca.gov/be/ag/ag/yr05/agenda0105.asp.

	SUMMARY OF KEY ISSUES


Grade Four and Seven Writing Tests

Pursuant to task force recommendations, ETS developed new writing prompts for grades four and seven. The proposed prompts were then submitted to the CDE 

content-area experts and the ELA ARP for review. The reviewers approved 20 new prompts for field testing in grade four and 20 new prompts for field testing in grade seven. 

Following the ARP approval of the writing prompts, ETS pilot tested several of the prompts with the modifications to format and directions recommended by the Writing Test Task Force to determine which modifications were most helpful to students. Based on pilot test results, the formats and directions that proved most helpful during the pilot test were incorporated into the field test booklets and the 40 new prompts with the new formats and directions were field tested in September 2005. A sample from a writing test booklet with the modified format and directions is attached. 

The student responses from the field tests were scored. The ELA ARP met to review the field tested prompts and their accompanying statistics and to recommend four prompts for spring 2006 testing. Having reviewed field test data, the ARP recommended two grade four and two grade seven prompts for spring 2006 testing. The ARP also reviewed the grade four and grade seven scoring rubrics and made slight adjustments as a result of the field test scoring. Copies of the rubrics are attached with the adjustments noted.

	SUMMARY OF KEY ISSUES


STAR Orders

District STAR coordinators submitted orders for CST, California Alternate Performance Assessment (CAPA), and Aprenda, La prueba de logros en español, Tercera edición (Aprenda 3) testing materials for the spring 2006 administration during November and December. The test contractors, ETS for the CSTs and CAPA and Harcourt Assessment for the Aprenda 3, are in the process of verifying and finalizing the orders for all districts and charter schools, as well as contacting districts and charter schools that did not submit orders. 

The STAR Management System Pre-ID Component for the CSTs and CAPA was opened on December 8, for districts to begin uploading student pre-ID files for the spring test administration. ETS made a number of enhancements to this year’s system, including giving districts the option of updating their student files from spring 2005 to pre-ID spring 2006 student answer documents. The edits that are applied to pre-ID files were modified so that districts receive more information about corrections that are needed to produce a clean file than was available during previous years. ETS again worked with California School Information Services (CSIS) staff so that districts have the option of submitting pre-ID files to CSIS and receiving edit reports that can be used to correct files before they are submitted to ETS to generate student answer documents. Since districts pay for data corrections after testing is completed, using the CSIS edit system ensures that the cleanest possible data are available to report test results and calculate Academic Performance Index and Adequate Yearly Progress, as well as saving districts the costs associated with correcting data after testing is completed.

ETS and Harcourt Assessment will be conducting spring 2006 pre-test workshops throughout the state during January and February. ETS also will produce a Web cast of the CST/CAPA workshop.

Standards-Based Tests in Spanish (STS)

During the past year, the STS Mathematics ARP met three times and the Reading/Language Arts ARP met four times to prepare field-test questions for grades two, three, and four. The field-test will occur in 2006 and grades two, three, and four will be operational in 2007. Following the ARP review, the reading/language arts and previously reviewed mathematics questions will go to the Statewide Pupil Assessment Review (SPAR) Panel during February. 

California Alternate Performance Assessment (CAPA)

The CAPA English-language arts, mathematics, and science ARPs have been meeting to draft revised blueprints for the assessments. The panels drafted English-language arts and mathematics blueprints for grades two through seven and science blueprints for grades five and eight during December. The panels will meet to continue work on 

	SUMMARY OF KEY ISSUES


English-language arts and mathematics for grades eight through eleven and science for grade ten the first week of February. The CDE expects to present revised 

English-language arts and mathematics blueprints for at least grades two through five and science for grades five and eight to the SBE for review and approval during March.
California Modified Assessment (CMA)

The CMA ARPs for English-language arts, mathematics, and science met during November 2005, and began drafting English-language arts and mathematics blueprints for grades two through seven and science blueprints for grades five and eight. The panels are meeting during late January to continue work on English-language arts and mathematics for grades eight through eleven and science for grade ten. The CDE expects to present English-language arts and mathematics blueprints for at least grades two through five and science for grades five and eight to the SBE for review and approval during March.
	FISCAL ANALYSIS (AS APPROPRIATE)


All costs associated with the activities in this update are included in the current contracts with Harcourt Assessment for the Aprenda 3 and ETS for the CSTs, STS, CAPA, and CMA.

	ATTACHMENT(S)


Attachment 1: Sample Writing Test Booklet (6 Pages). A copy of the Sample Writing 



 Test Booklet is also available for viewing at the State Board office.

Attachment 2: Grade Four Rubric and Grade Seven Rubric (4 Pages)

Grade Four Scoring Rubric

4 The writing—
· Clearly addresses all parts of the writing task. 

· Demonstrates a clear understanding of purpose. 

· Maintains a consistent point of view, focus, and organizational structure, including paragraphing when appropriate. 

· Includes a clearly presented central idea with relevant facts, details, and/or explanations. 

· Includes a variety of sentence types. sentence variety.
· Contains few, if any, errors in the conventions of the English language (grammar, punctuation, capitalization, spelling). These errors do not interfere with the reader’s understanding of the writing. 

Narrative writing—

· Provides a thoroughly developed sequence of significant events to relate ideas observations, and/or memories.

· Includes vivid descriptive language and sensory details that enable the reader to visualize imagine the events or experiences.

Summary writing—

· Is characterized by paraphrasing of the main idea(s) and significant details. Summarizes text with clear identification of the main idea(s) and the most significant details, in student’s own words.
Response to literature writing— 
· Demonstrates a clear understanding of the literary work. 

· Provides effective support for judgments through specific references to text and/or prior knowledge. 

3 The writing— 
· Addresses all parts most of the writing task. 

· Demonstrates a general understanding of purpose. 

· Maintains a mostly consistent point of view, focus, and organizational structure, including paragraphing when appropriate. 

· Presents a central idea with mostly relevant facts, details, and/or explanations. 

· Includes a variety of sentence types. some sentence variety. 

· Contains some errors in the conventions of the English language (grammar, punctuation, capitalization, spelling) These errors do not interfere with the reader’s understanding of the writing

Narrative writing—

· Provides an adequately developed sequence of significant events to relate ideas observations, and/or memories.

· Includes some descriptive language and sensory details that enable the reader to visualize imagine the events or experiences.

Summary writing—

· Is characterized by paraphrasing of the main idea(s) and significant details. Summarizes text with the main idea(s) and important details, generally in the student’s own words.
Response to literature writing—

· Demonstrates an understanding of the literary work.

· Provides some support for judgments through references to text and/or prior knowledge. 
2 The writing— 
· Addresses only parts some of the writing task. 

· Demonstrates little understanding of purpose. 

· Maintains an inconsistent point of view, focus, and/or organizational structure; may lack appropriate paragraphing. 

· Suggests a central idea with limited facts, details, and/or explanations. 

· Includes little variety in sentence types. little sentence variety. 

· Contains several errors in the conventions of the English language (grammar, punctuation, capitalization, spelling). These errors may interfere with the reader’s understanding of the writing. 

Narrative writing—

· Provides a minimally developed sequence of events to relate ideas observations, and/or memories.

· Includes limited descriptive language and sensory details that enable the reader to visualize imagine the events or experiences.

Summary writing—

· Is characterized by substantial copying of key phrases and minimal paraphrasing Summarizes text with some of the main idea(s) and details, minimal use of the student’s own words.
Response to literature writing— 
· Demonstrates a limited understanding of the literary work. 

· Provides weak support for judgments. 

1 The writing— 
· Addresses only one part of the writing task. 

· Demonstrates no understanding of purpose. 

· Lacks a clear point of view, focus, and/or organizational structure; may contain inappropriate paragraphing. 
· Lacks a central idea but may contain marginally related facts, details, and/or explanations. 

· Includes no sentence variety. 

· Contains serious errors in the conventions of the English language (grammar, punctuation, capitalization, spelling). These errors interfere with the reader’s understanding of the writing. 

Narrative writing—

· Lacks a sequence of events to relate ideas observations, and/or memories.

· Lacks descriptive language and sensory details that enable the reader to visualize imagine the events or experiences.

Summary writing—

· Is characterized by substantial copying of indiscriminately selected phrases or sentences. Summarizes text with few, if any main idea(s) and/or details, little or no use of the student’s own words.
Response to literature writing— 
· Demonstrates little or no understanding of the literary work. 

· Fails to provide support for judgments. 

Grade Seven Scoring Rubric

4 The writing— 
· Clearly addresses all parts of the writing task. 

· Demonstrates a clear understanding of purpose and audience. 

· Maintains a consistent point of view, focus, and organizational structure, including the effective use of transitions. 

· Includes a clearly presented central idea with relevant facts, details, and/or explanations. 

· Includes a variety of sentence types. sentence variety. 
· Contains few, if any, errors in the conventions of the English language (grammar, punctuation, capitalization, spelling). These errors do not interfere with the reader’s understanding of the writing. 

Fictional or autobiographical narrative writing—

· Provides a thoroughly developed plot line, including major and minor characters and a definite setting.

· Includes appropriate strategies (e.g., dialogue; suspense; narrative action.)

Response to literature writing— 
· Develops interpretations that demonstrate a thoughtful, compre​hensive grasp of the text. 

· Organizes accurate and coherent interpretations around clear ideas, premises, or images from the literary work. 

· Provides specific textual examples and details to support the interpretations.

Persuasive writing—

· Authoritatively defends a clear position with precise and relevant evidence and convincingly addresses the reader’s concerns, biases, and expectations.

Summary writing—

· Is characterized by paraphrasing of the main idea(s) and significant details. Summarizes text with clear identification of the main idea(s) and most significant details, in student’s own words, and clearly reflects underlying meaning.
3 The writing— 
· Addresses all parts most of the writing task. 

· Demonstrates a general understanding of purpose and audience. 

· Maintains a mostly consistent point of view, focus, and organiza​tional structure, including the effective us of some transitions. use of isolated and/or single word transitions. 
· Presents a central idea with mostly relevant facts, details, and/or explanations. 

· Includes a variety of sentence types. some sentence variety. 

· Contains some errors in the conventions of the English language (grammar, punctuation, capitalization, spelling). These errors do not interfere with the reader’s understanding of the writing. 

Fictional or autobiographical narrative writing—

· Provides an adequately developed plot line, including major and minor characters and a definite setting.

· Includes appropriate strategies (e.g., dialogue; suspense; narrative action.)

Response to literature writing— 
· Develops interpretations that demonstrate a comprehensive grasp of the text. 

· Organizes accurate and reasonably coherent interpretations around clear ideas, premises, or images from the literary work. 

· Provides textual examples and details to support the interpretations. 

Persuasive writing—

· Generally defends a position with relevant evidence and addresses the reader’s concerns, biases, and/or expectations.

Summary writing—

· Is characterized by paraphrasing of the main idea(s) and significant details.

· Summarizes text with the main idea(s) and important details, mostly in the student’s own words, and generally reflects underlying meaning.
2 The writing— 
· Addresses only parts some of the writing task. 

· Demonstrates little understanding of purpose and audience. 

· Maintains an inconsistent point of view, focus, and/or organizational structure, which may include ineffective or awkward transitions that do not unify important ideas. 

· Suggests a central idea with limited facts, details, and/or explana​tions. 

· Includes little variety in sentence types. little sentence variety. 
· Contains several errors in the conventions of the English language (grammar, punctuation, capitalization, spelling). These errors may interfere with the reader’s understanding of the writing. 

Fictional or autobiographical narrative writing—

· Provides a minimally developed plot line, including characters and a setting.

· Attempts to use strategies but with minimal effectiveness (e.g., dialogue; suspense; narrative action.)

Response to literature writing— 
· Develops interpretations that demonstrate a limited grasp of the text. 

· Includes interpretations that lack accuracy or coherence as related to ideas, premises, or images from the literary work. 

· Provides few, if any, textual examples and details to support the interpretations.

Persuasive writing—

· Defends a position with little, if any, evidence and may address the reader’s concerns, biases, and expectations.

Summary writing—

· Is characterized by substantial copying of key phrases and minimal paraphrasing.

· Summarizes text with some of the main idea(s) and details, which may be superficial, minimal use of the student’s own words, and minimal reflection of underlying meaning.
1 The writing— 
· Addresses only one part of the writing task. 

· Demonstrates no understanding of purpose and audience. 

· Lacks a point of view, focus, organizational structure, and transitions that unify important ideas. 

· Lacks a central idea but may contain marginally related facts, details, and/or explanations. 

· Includes no sentence variety. 

· Contains serious errors in the conventions of the English language (grammar, punctuation, capitalization, spelling). These errors interfere with the reader’s understanding of the writing. 

Fictional or autobiographical narrative writing—

· Lacks a developed plot line.

· Fails to use strategies (e.g., dialogue; suspense; narrative action).

Response to literature writing— 
· Demonstrates little grasp of the text. 

· Lacks an interpretation or may be a simple retelling of the passage. 

· Lacks textual examples and details. 

Persuasive writing—

· Fails to defend a position with any evidence and fails to address the reader’s concerns, biases, and expectations.

Summary writing—

· Is characterized by substantial copying of indiscriminately selected phrases or sentences.

· Summarizes text with few, if any, of the main ideas and/or details, little or no use of the student’s own words, little or no reflection of underlying meaning.
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