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List of Commissioner Edits from the October 8–9, 2015 History–Social Science Subject Matter Committee Meeting
All page and line references refer to the draft posted on the Instructional Quality Commission Web page at http://www.cde.ca.gov/be/cc/cd/hsssmcmtgagenda102015b.asp. Only those edits where the Commissioners came to consensus to include revised language are included.
Introduction
· Throughout: when there are references to the Common Core State Standards for English Language Arts and Literacy in History/Social Studies, Science, and Technical Subjects and the California English Language Development Standards, include a reference to the English Language Arts/English Language Development Framework (ELA/ELD Framework).

· Page 3, line 50

· Page 9, line 179

· Page 14, lines 290, 304

· Page 21, line 446

· Page 1, line 19, change to, “…teachers are encouraged to collaborate with their colleagues…”

· Page 7, line 134, change to, “…Students survey economic, political, and social revolutions…”

· Page 7, line 140, change to, “They develop financial literacy, including how to budget and manage credit…”

· Page 8, line 168, Commissioner McTygue will add a sentence emphasizing that content should be relatable to students.

· Page 15, line 314, add sentence, “Through the use of multiple primary documents students can then extrapolate some specifics from history to support their arguments.”

· Page 15, line 319 or 325, Commissioner McTygue will add language promoting cross-curricular collaboration between history–social science and English language arts teachers.

· Page 16, line 345, replace “gradual” with “appropriate.”

· Page 17, line 352, add word “acquisition” after “language.”

K–5 Grade Span Overview

· Page 37, line 275, change to read, “…gather information from print, oral, and digital sources…”

Kindergarten: No Commissioner edits.

Grade One: No Commissioner edits.

Grade Two

· Page 60, line 42, change to “…enjoyed as children.”
Grade Three

· Page 78 (in classroom example), change “consider whey” to “consider why.”

· Page 81, line 186, add period after “California.”

Grade Four
· Page 87, line 114, change to, “What was life like for native Californians…”

· Page 88, line 116, change to, “…there is archaeological evidence.”

· Page 89, line 153, change to, “Studying California Native cultures…”

Grade Five

· Pages 128-129, lines 183-184, change to, “European settlement brought the American Indian population a more diverse selection of food and introduced new tools for hunting and warfare.”
· Page 130, lines 210-211, change to, “Lucrative trade with Europeans altered traditional inter-Indian trading networks.”

· Page 130, lines 224-225, change to, “Who moved to and settled in North America and why did they choose to live where they did?” Concurrent change on lines 236-237.
6–8 Grade Span Overview: No Commissioner edits

Grade Six: No Commissioner edits.

Grade Seven

· Commissioner McTygue will add a few sentences about Queen Nzinga (seventeenth century Angolan leader) in the section on medieval Africa.
Grade Eight

· Page 364, line 970, replace “handicaps” with “barriers.”

9–12 Grade Span Overview

· Page 375, lines 162-163, change to, “are now evident in the CA CCSS…”

Grade Nine

· Page 413, line 630, add bullet, “How does race and ethnicity continue to shape the United States and contemporary issues?
· Page 413, line 632, add “anthropology” after “sociology.”

· Page 413, line 639, add sentence, “Through these studies, students should develop respect for cultural diversity and see the advantages of inclusion.”

· Page 414, line 659, add sentence, “In an Ethnic Studies course, students will become aware of the constant themes of social justice and responsibility, while recognizing these are defined differently over time.”

· Page 414, lines 660-662, change to, “As identity and the use of power are central to Ethnic Studies courses, instructors should demonstrate a willingness to reflect critically on their own perspective and personal histories…”

· Page 414, line 667, add sentence, “At the same time, students should be aware of how the different media have changed over time and how that has shaped the depiction of the different groups.”

· Page 415, line 684, change to, “…economic and social class in American society, social justice, social responsibility, and social change.”
· Page 415, line 694, add sentence, “Lastly, students may consider how to improve their own community, what constructive actions can be taken, and whether they are providing a model for change for those in other parts of the state, country, and world.
Grade Ten

· Page 429, lines 161, 163, 165, 166, Commissioner McTygue will revise language to avoid word repetition.

· Page 430, line 188, Commissioner McTygue will add a sentence that includes specific references to John Locke’s Two Treatises of Government and Mary Wollstonecraft’s Vindication of the Rights of Woman.

· Pages 446-447, Commissioner McTygue will add specific references to primary sources that teachers can use in teaching the Mexican Revolution.

· Page 466, line 871: Commissioner McTygue will review the question about the “good war,” and if necessary develop alternative language.

Grade Eleven

· Page 504, line 49, change to, “How did the country change because of the Civil War and Reconstruction in the nineteenth century?” Concurrent change on line 71.

· Commissioner McTygue will add a reference to the poem “I am Joaquin” by Corky Gonzalez in an appropriate location.

· Pages 558, line 1129, add “President Johnson's Kerner Commission can be analyzed to understand the media perspectives on race relations.”
· Page 558, line 1129, change to, “Students can then read…”

Grade Twelve, Principles of American Democracy

· Page 600, line 395, add new sentence after “government,” “Examples of local government can be school board, city council, county supervisors, superior courts and besides just focusing on simulation other options with more relevance can be achieved by participating in democracy by campaigning, voter registrations, voting drives as well as assisting in writing policy for local and state agencies.”

Grade Twelve, Principles of Economics

· Page 616, line 121, add sentence, “At the more local level immediate relevance can be achieved by discussing payday loans, rent-a-centers and even chamber of commerce.”

Assessment of Proficiency in History–Social Science

· Page 644, lines 103-105, Commissioner McTygue will add a version of this text to the first page of the chapter.
· Page 646, line 145, add figure, “What is Formative Assessment” from the English Language Arts/English Language Development Framework (ELA/ELD Framework). Full text is included below.

Access and Equity

· Page 668, lines 27-28, current text, “Several populations of learners are discussed in this chapter. With over sixty languages…” Change to, “The history-social science standards and this framework call for teachers to provide all students with a balanced curriculum that includes history/social science. Responding to this call requires that educators share the responsibility of ensuring equity for several populations of learners who are particularly vulnerable to academic inequities in history-social science disciplines. These populations of learners are discussed in this chapter. With over sixty languages…”
· Commissioner McTygue will revise the MTSS sections (pp. 706-709) to include history–social science specifics, consistent with what’s being done with the science framework.

Instructional Strategies

· Page 730, line 409, add paragraph and figure “Strategies for Supporting Learners’ Engagement with Complex Text” from the ELA/ELD Framework. Full text is included below.
· Page 733, line 477, add paragraph and figure “Creating Questions for Close Analytic Reading of Complex Text” from the ELA/ELD Framework. Full text is included below.
· Pages 734-741, Commissioner McTygue will add a sentence on controversial conversations to the section on “Academic Conversations.”

· Commissioner McTygue may add a language to this chapter to support teachers creating their own instructional resources out of primary and secondary sources.

Professional Learning
· Page 747, lines 24-27, add to list of examples the term “learning walks”.

· Page 747, line 29, change to, “consistent collaboration with colleagues…”
· Page 748, line 46, add paragraph on collaborative learning from chapter 3 of the ELA/ELD Framework. Full text is included below.
Criteria for Evaluating Instructional Materials: Kindergarten Through Grade Eight
· Page 759, lines 15-17, change to, “The instructional materials must provide guidance for the teacher to facilitate student engagement with the content standards, framework, and curriculum at each grade level and to teach students all the analysis skills required for the grade spans.

· Page 762, lines 74-76, remove the sentence, “There should be no reference to national standards or standards from other states in the instructional materials.”

· Page 762, lines 81-82, add to end of sentence, “and encourage student inquiry.”

· Page 762, line 88, add to end of sentence, “in order to enrich student inquiry.”

· Page 763, line 98, add to end of sentence, “and further student inquiry.”

· Page 765, lines 148-152, change to, “13. Student writing assignments are aligned with the grade-level expectations in the California Common Core State Standards for English Language Arts (adopted by the State Board of Education in 2013), including both the Writing Standards for K–5 and 6–12 (as applicable), and the Writing Standards for Literacy in History/Social Studies 6–12, the California English Language Development Standards, and the English Language Arts/English Language Development Framework.”

· Page 769, line 225, change to, “Topical or thematic headings reflect the framework and standards…”

· Page 770, line 253, change to, “3. Formative assessment tools that publishers include…”

· Pages 770-771, lines 264-270, change to, “6. Materials assess students’ progress toward meeting the instructional goals of history–social science through expository writing. Student writing assessments are aligned with the grade-level expectations in the California Common Core State Standards for English Language Arts (adopted by the State Board of Education in 2013), including both the Writing Standards for K–5 and 6–12 (as applicable), and the Writing Standards for Literacy in History/Social Studies 6–12, the California English Language Development Standards, and the English Language Arts/English Language Development Framework.

· Page 771, lines 274-276, change to, “8. Assessment tools include multiple measures of student performance, such as selected response, short answer, essay, oral presentation, debates and speeches, service learning projects, research projects, certificates, and performance-based tasks.”
· Page 773, lines 318-322, change to, “10. Materials provide suggestions to help teach English learners the History–Social Science Content Standards while reinforcing instruction based on the California Common Core State Standards for English–Language Arts and the California English Language Development Standards—notably to read, write, comprehend, and speak at academically proficient levels. Materials provide support for Integrated ELD instruction as described in the English Language Arts/English Language Development Framework.

· Page 773, lines 323-336, change to, “11. Materials incorporate the principles of Universal Design for Learning (UDL) as described in the framework chapter on Access and Equity.”

· Page 774, line 344, add “and the framework” to the end of the sentence.

· Page 774, line 347, delete the word “clear.”

· Page 774, line 347, add “while leaving them the flexibility and freedom to organize units around student inquiry.”

· Page 775, line 363, change to, “10. Terms from the standards and framework are used appropriately and accurately in the instructions.”

· Page 775, lines 373-374, change to, “14. Instructional practices recommended in the materials are based on the content in the standards and framework and on current and confirmed research.”

· Page 776, lines 392-394, change to, “23. Materials provide guidance on the effective use of library media centers to improve instruction and on the materials in library media centers that would best complement the history–social science content standards and framework.”

Appendices

· Move Appendix H to the beginning of this section.

· Page 809, add the SSPI’s Blueprints on Civic Learning and Environmental Literacy to list of references.

· Revitalizing K-12 Civic Learning In California: A Blueprint For Action, California Department of Education, 2014.
· A Blueprint for Environmental Literacy, California Department of Education, 2015.
Text and figures from the English Language Arts/English Language Development Framework to be incorporated into the History–Social Science Framework
Assessment of Proficiency in History–Social Science Chapter
Starting on line 145

…to adjust their instruction. Formative assessment is briefly defined in figure 1.

Figure 1. What is Formative Assessment? 

	What is formative assessment? Formative assessment is a process teachers and students use during instruction that provides feedback to adjust ongoing teaching moves and learning tactics. It is not a tool or an event, nor a bank of test items or performance tasks. Well‐supported by research evidence, it improves students’ learning in time to achieve intended instructional outcomes. Key features include:

1. Clear lesson‐learning goals and success criteria, so students understand what they are aiming for;

2. Evidence of learning gathered during lessons to determine where students are relative to goals;

3. A pedagogical response to evidence, including descriptive feedback that supports learning by helping students answer: Where am I going? Where am I now? What are my next steps?
4. Peer‐ and self‐assessment to strengthen students’ learning, efficacy, confidence, and autonomy;

5. A collaborative classroom culture where students and teachers are partners in learning.


Source: Linquanti, Robert. 2014. Supporting Formative Assessment for Deeper Learning: A Primer for Policymakers. Paper prepared for the Formative Assessment for Students and Teachers/State Collaborative on Assessment and Student Standards, 2, Washington, DC: Council of Chief State School Officers. 

(Note: Chapter 8, ELA/ELD Framework, p. 823)

Instructional Strategies Chapter
After line 409, new paragraph

As part of the careful selection of appropriate complex text, teachers play a critical role in ensuring that all students engage meaningfully with and learn from the challenging text. Instruction should include appropriate levels of scaffolding and strategies based on students’ needs for the text and tasks. Teaching practices that illustrate this type of instruction and scaffolding including leveraging background knowledge; teaching comprehension strategies, vocabulary, text organization and language features; structuring discussions; sequencing texts and tasks appropriately; rereading the same text for different purposes, including location evidence for interpretations or understandings; using tools, such as text diagrams and student-made outlines; and teaching writing in response to text. Figure 1 provide guidance for supporting learners’ engagement with complex text in these areas, along with additional considerations critical for meeting the needs of linguistically diverse learners, including ELs and standard English learners.
Figure 1. Strategies for Supporting Learners’ Engagement with Complex Text
	Strategies
	Teachers support all students’ understanding of complex text by. . .
	Additional, amplified or differentiated support for linguistically diverse learners may include. . .

	Background Knowledge
	· Leveraging students’ existing background knowledge
	· Drawing on primary language and home culture to make connections with existing background knowledge

· Developing students’ awareness that their background knowledge may live in another language or culture

	Comprehension Strategies
	· Teaching and modeling, through thinking aloud and explicit reference to strategies, how to make meaning from the text using specific reading comprehension strategies (e.g., questioning, visualizing) 

· Providing multiple opportunities to employ learned comprehension strategies
	· Emphasizing a clear focus on the goal of reading as meaning making (with fluent decoding an important skill) while ELs are still learning to communicate through English 

	Vocabulary
	· Explicitly teaching vocabulary critical to understanding and developing academic vocabulary over time

· Explicitly teaching how to use morphological knowledge and context clues to derive the meaning of new words as they are encountered
	· Explicitly teaching particular cognates and developing cognate awareness

· Making morphological relationships between languages transparent (e.g., word endings for nouns in Spanish , –dad, -ión, ía, encia ) that have English counterparts (–ty, -tion/-sion, -y, -ence/-ency)

	Text Organization and Grammatical Structures
	· Explicitly teaching and discussing text organization, text features, and other language resources, such as grammatical structures (e.g., complex sentences) and how to analyze them to support comprehension


	· Delving deeper into text organization and grammatical features in texts that are new or challenging and necessary to understand in order to build content knowledge

· Drawing attention to grammatical differences between the primary language and English (e.g., word order differences)

	Discussions
	· Engaging students in peer discussions--both brief and extended—to promote collaborative sense making of text and opportunities to use newly acquired vocabulary
	· Structuring discussions that promote equitable participation, academic discourse, and the strategic use of new grammatical structures and specific vocabulary

	Sequencing
	· Systematically sequencing texts and tasks so that they build upon one another

· Continuing to model close/analytical reading of complex texts during teacher read-alouds while also ensuring students build proficiency in reading complex texts themselves
	· Focusing on the language demands of texts, particularly those that may be especially difficult for ELs

· Carefully sequencing tasks to build understanding and effective use of the language in texts 

	Rereading
	· Rereading the text or selected passages to look for answers to questions or to clarify points of confusion
	· Rereading the text to build understanding of ideas and language incrementally (e.g., beginning with literal comprehension questions on initial readings and moving to inferential and analytical comprehension questions on subsequent reads)

· Repeated exposure to the rich language over time, focusing on particular language (e.g., different vocabulary) during each reading

	Tools
	· Teaching students to develop outlines, charts, diagrams, graphic organizers, or other tools to summarize and synthesize content

· Teaching students to annotate text (mark text and make notes) for specific elements (e.g., confusing vocabulary, main ideas, evidence)
	· Explicitly modeling how to use the outlines or graphic organizers to analyze/discuss a model text and providing guided practice for students before they use the tools independently

· Using the tools as a scaffold for discussions or writing

	Writing
	· Teaching students to return to the text as they write in response to the text and providing them with models and feedback
	· Providing opportunities for students to talk about their ideas with a peer before (or after) writing

· Providing written language models (e.g., charts of important words or powerful sentences)

· Providing reference frames (e.g., sentence, paragraph, and text organization frames), as appropriate


Source: Chapter 2, ELA/ELD Framework, pp. 75-76
After line 477
To support comprehension and understanding of complex texts, teachers develop text dependent questions that are focused on important ideas in the text, take students deeper into the text, and help them wrestle with difficult sections. These text-dependent questions are designed intentionally to support students’ understandings of bigger themes and ideas and their ability to successfully engage with authentic culminating tasks and projects. See figure 2 for a brief guide on creating questions. Importantly, students also generate their own text-dependent questions, which promote active engagement with the text. 

Figure 2. Creating Questions for Close Analytic Reading of Complex Text
	1. Think about what you think is the most important ideas or learning to be drawn from the text. Note this as raw material for the culminating assignment and the focus point for other activities to build toward.

2. Determine the key ideas of the text.  Create a series of questions structured to bring the reader to an understanding of these.

3. Locate the most powerful academic words in the text and integrate questions and discussions that explore their role into the set of questions above.

4. Take stock of what standards are being addressed in the series of questions above. Then decide if any other standards are suited to being a focus for this text. If so, form questions that exercise those standards.   

5. Consider if there are any other academic words or phrases (including figurative language) that students would profit from focusing on. Build discussion tasks or additional questions to focus attention on the language.  

6. Find the sections of the text that will present the greatest difficulty and craft questions that support students in mastering these sections. These could be sections with complex grammatical structures, particularly densely packed sentences and clauses, and tricky transitions or places that offer a variety of possible inferences.

7. Develop a culminating activity around the big idea or learning goals identified in #1. A good task should reflect advancement on one or more of the standards, involve writing and/or speaking, and be structured to be done by students independently or collaboratively (with independent accountability). The culminating task can focus on big ideas and themes in one or multiple texts.


Source: Adapted from Student Achievement Partners, 2013. “Creating Questions for Close Analytic Reading Exemplars: A Brief Guide.”

(Note: Chapter 5, ELA/ELD Framework, pp. 424-426
 Professional Learning Chapter 
After line 46, new paragraph

As noted above, professional collaborative learning to ensure student success is key. Frequent and meaningful collaboration with colleagues and parents/families is critical for ensuring that all students meet the expectations of the CA History–Social Science standards, the CA CCSS for ELA/Literacy, and the CA ELD standards. Teachers are at their best when they routinely collaborate with their teaching colleagues to plan instruction, analyze student work, discuss student progress, integrate new learning into their practice, and refine lessons or identify interventions when students experience difficulties. Students are at their best when teachers enlist the collaboration of parents and families as partners in their children’s education. Schools are at their best when educators are supported by administrators and other support staff to implement the type of instruction called for in this framework. School districts are at their best when teachers across the district have an expanded professional learning community they can rely upon as thoughtful partners and for tangible instructional resources.
(Note: Chapter 3, ELA/ELD Framework, p. 238)
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