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January 4, 2016 
  

 VIA:  EMAIL  
cchan@cde.ca.gov  

Cindy Chan, Director 
Charter Schools Division 
California Department of Education  
1430 N Street, Suite 5401 
Sacramento, CA 95814 
 
 

Re: Thrive Public School Request for Material Revision of Charter 
 
 
Dear Ms. Chan: 
 
Thrive Public School (“Thrive”) requests a material revision of its charter to reflect the increased demand for 
our school and the growing needs of our community.  Enclosed, please find the following documents: 1) a 
clean, Word version of our petition with all revisions; 2) a revised budget in Excel to support the same. Our 
updated petition includes our requested material revisions as well as the required updates to reflect current 
law pursuant to Education Code Section 47607(a)(2).  

Thrive is elated to be a SBE authorized charter.  We believe we have fostered a strong relationship with your 
team and under your care have been an exemplary school. Even in our first year of operation, Thrive has 
surpassed the state average on the CASPP and outperformed neighborhood schools by more than 10%. 
Furthermore, we are developing multiple measures to also quantify students’ social emotional growth and 
their “way finding” (also called non-cognitive or 21st century) skills.  Thrive’s capacity and service to students 
quickly received notice and we were named one of the Top 100 School Worth Visiting in the Nation; a Next 
Generation Learning Model by the Bill and Melinda Gates Foundation; and one of the top 65 schools in the 
nation.  Our school leader was recognized by local media as a “Voice of San Diego” for her educational impact 
on students and families, and recently Thrive became one of 14 schools selected nationwide for a prestigious 
growth grant from the New Schools Venture Fund.  

As the buzz about Thrive’s exceptional program gets louder, and the gains made by our students get bigger, 
we see the urgency in serving our families from TK-12.  We’ve come to realize that our mission to support 
students to become college-prepared, career-inspired and community-minded requires a longer runway, and 
we are eager to provide more extensive support to students beyond middle school—and we believe next 
school year is the right time to start serving 9th grade.  Our stakeholders agree. We currently have over 200 
letters of support for this change to our services as well as a video of students and parents testifying to the 
good work Thrive is doing for them.   

It is because of all this that we now come before you to revise our petition to include grades 9-12 in our 
charter.  The material revision requested by Thrive will allow our school to meet the increased demand in 
our community and better serve the families currently attending Thrive. Our updated plan continues to 
assure fiscal and operational health and our team has extensive experience and capacity to support the 
requested expansion. 
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We thought carefully about whether a new petition or a material revision would be in the best interest of 
our organization and our families.  Once we realized a second petition would not allow matriculation from 
8th grade to the high school, we concluded that the only plan that would align with our mission and the needs 
of the families is a material revision. We are certain that the high school plan we present therein will help us 
assure that students have adequate academic support to be successful getting to and through college.  

As you will see in our accompanying budget, our finances are healthy, and we have renewed funding 
commitments from the Broad Foundation and matching money from the Bill and Melinda Gates Foundation.  
Because of this, we are able to purchase technology and add staffing to meet our school’s developing needs.  
To support next year’s growth, Thrive has also received support from the Girard Foundation for Professional 
Development. This grant will help us continue our work with teachers—making sure they are supported, 
prepared and on the cutting edge of innovative education. Furthermore, our selection by the New Schools 
Venture Fund, mentioned above, will provide us with roughly half a million dollars in additional startup 
funding for the high school (this funding will offset fact that we will not have PCSGP money for the high 
school).  We are also excited that we will continue our lease in our current facility, and have submitted a Prop 
39 application to San Diego to augment our physical space.  Combined, these facilities will allow us to serve 
all of our students on two campuses. Should SDUSD for any reasons not comply with the laws laid out by 
Prop 39, Thrive has identified a secondary private site that will meet our needs. We also continue to work 
diligently to find a permanent facility and have just received a $2 million grant for facilities development.  

Stated simply, Thrive is by all measures ready and eager to broaden our work—to grow our community to 
include high school—and we are seeking your support in this venture.   

If you have any questions about our request, please don’t hesitate to contact me directly.  My cell number is 
310.883.3667 and my e-mail is nassisi@thriveps.org. 

In collaboration,  

 
Dr. Nicole Assisi 
Founder and CEO 
Thrive Public School 
 
cc: Robin Lund and Judie Hall 
 
Enclosures 
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APPENDIX 

A: CURRICULUM SCOPE AND SEQUENCE SAMPLES 



Home I Writing Grade by Grade I Reading I Workshop Help Desk I Principal's Guide I Buy it Now! 

LUCY CALKINS & COLLEAGUES 

I ROM I \IL RLADINC .\ND \VR\ \INC PROJlC I 

Units of Study in Opinion, Information, and Narrative 
Writing 
A Common Core Workshop Curriculum 

The series that helped hundreds of thousands of educators revulutionize their primary 
and intermediate writing workshop instruction is now offering the grade-specific support 
teachers have been clamoring for. Building on the best practices and proven frameworks 
in the original Units of Study for Teaching Writing series, this new series by Lucy 
Calkins and her colleagues from the Reading and Writing Project offers grade-by-grade 
plans for teaching writing workshops that help students meet and exceed the Common 
Core State Standards. 

'This series is being published just as the United States sets out on an effort to lift the level of literacy instruction across all our schools, making sure 

that students enter college and 21st century careers ready to flourish. The Common Core State Standards have set the bar to a height tf1at no one 

teacher, no single year of teaching, can attain. Young writers grow as oak trees do, over years, making it imperative that schools provide an aligned, 

coherent system to support their progress in opinion, information and narrative writing. 

The good news is that as schools hear the rallying cry of the Common Core and move to develop school-wide, coherent approaches to teaching 

writing, they needn't invent curriculum on their own. For decades now, the Teachers College Reading and Writing Project, the organization ofstaff 

developers and teachers I lead, has been piloting, refining, adapting, developing a K-8 system of writing instruction. Many of The Reading and 

Writing Project's ideas on teaching writing have been, from the start, a part of the Common Core, but the Common Core also issued new challenges-

ones that The Reading and Writing Project began working to"Nards when the Common Core w-asjust a whiffofa draft. This sequence of CCSS-

aligned units in narrative, opinion and information writing, then, bears the stamp ofboth the Common Core and of thirty-five years of research and 

development."-Lucy Calkins 

Overview Materials 

• 	 Download a FREE grade-specific e-sampler today! 

• 	 Research Base: 8.5x11 format/ 11x17 format 

• 	 K-5 Series Overview (6.6 MB, may take time to download) 

• 	 K-5 Overview and List of Sessions (Concise) 

• 	 K-5 Overview and Contents (Complete) 

• 	 Learning Progressions for the 3 Types of Writing 

• 	 Leaming Progressions and Contents for OPINION/ARGUMENT Writing Units 

• 	 Leaming Progressions and Contents for INFORMATION Writing Units 

• 	 Learning Progressions and Contents for NARRATIVE Writing Units 

• 	 K-5 Series Slide Presentation 

• 	 Concise Component Overview and K-5 Order Form 

• 	 K-5 Correlations 


- Common Core State Standards 


- TEKS (Texas Essential Knowledge and Skills) 




• 	 Answers to t-requently ASKea uues11ons 

• 	 Workshops and Seminars with Lucy Calkins 


- Teachers College 


- Heinemann 


Samples (updated throughout the publication process) 
A Guide to the Common Core Writing Workshop 

• 	 Draft Manuscript: An O\erview of CCSS Writing Curriculum-and the Units of Study Series 

• 	 Draft Manuscript: The Essentials of Writing Instruction 

• 	 Draft Manuscript: The Writing Process for Intermediate Writers 

Kindergarten 

• 	 How-To Books: Writing to Teach Others (Information) 


Bend I: Writing How-To Books. Step by Step 


Writing Pathways: Learning Progression 

Writing Pathways: Student Checklist 

Writing Pathways: Le\eled Writing Exemplar 

If ... Then ... Curriculum: Alternatiye Unit 4. Writing All-About Books 

Jf... Then ... Curriculum: Altematiye Unit 4 Conferring Scenarios 

Resources CD-ROM: Instructional Chart 


Grade 1 

• 	 Writing Reviews (Opinion) 


Bend I: Best in Show: Judging Our Collections 


Writing Pathways: Learning Progression 
Writing Pathways: Student Checklist 
Writing Pathways: Le\eled Writing Exemplar 
If ... Then ... Curriculum: Alternative Unit 2. Music in Our Hearts·. Songs and Poetry 
If ... Then ... Curriculum: Conferring Scenarios 
Resources CD-ROM: Instructional Chart 

Grade 2 

• 	 Lessons from the Masters: Improving Narrative Craft (Narrati'-€:) 


Bend I: Studying the Masters for Inspiration and Ideas 


Writing Pathways: Learning Progression 
Writing Pathways: Student Checklist 
Writing Pathways: Le\eled Writing Exemplar 
If ... Then ... Curriculum: Alternative Unit 1, Launching with Small Moments 
If ... Then ... Curriculum: Conferring Scenarios 
Resources CD-ROM: Instructional Chart 

Grade 3 

• 	 Once Upon a Time: Adapting and Writing Fairy Tales (Narrative) 


Bend I: Learning About Adaptations by Writing in the Footsteps of the Classics 


Writing Pathways: Learning Progression 
Writing Pathways: Student Checklist 
Writing Pathways: Leveled Writing Exemplar 
If ... Then ... Curriculum: Alternatiye Unit 1. Writing Gripping Fictional Stories with Meaning and Significance 
If ... Then ... Curriculum: Conferring Scenarios 
Resources CD-ROM: Instructional Chart 

Grade 4 

• The Literary Essay: Writing About Fiction (Opinion) 



Bend !: Writing About Reading: Literary Essays 

Writing Pathways: Leaming Progression 
Writing Pathways: Student Checklist 
Writing Pathways: Le'119led Writing Exemplar 
If ... Then ... Curriculum: Alternative Unit 4, The Literary Essay: Equipping Oursel'119s with the Tools to Write Expositorv 

Texts that Advance an Idea about Literature 
If.. Then .. Currjcu!um: Conferring Scenarios 

-	 Resources CD-ROM: Instructional Chart 

Grade 5 

• 	 The Lens of History: Research Reports (Information) 


Bend I: Writing Flash-Drafts About Westward Expansion 


Writing Pathways: Leaming Progression 
Writina Pathways: Student Checklist 
Writing Pathways· Le'119led Writing Exemplar 
If ... Then ... Curriculum: Alternative Unit 4. Information Writing: Reading. Research. and Writing in the Content Area 
If ... Then . C1Jrriculum: Conferring Scenarios 
Resources CD-ROM: Instructional Chart 

Buy Now! 

Units of Study in Opinion, Information, and Narrative Writing 
Kindergarten I Grade 1 I Grade 2 [ Grade 3 [ Grade 4 [ Grade 5 [ Elementary Series Bundle. K-5 

Units of Study Trade Book Packs 
Kindergarten I Grade 1 I Grade 2 [ Grade 3 I Grade 4 I Grade 5 

Units of Study in Opinion, Information, and Narrative Writing with trade book packs 
Kindergarten I Grade 1 I Grade 2 [ Grade 3 [ Grade 4 [ Grade 5 [ Elementaiy Series Bundle. K-5 with trade book packs 

Copyright© 2013 Heinerrann. A division of Houghton Mff!in Harcourt. All Rights Reserved. 



UNITS OF STUDY 
in Opinion, Information, and Narrative Writing 

LUCY CALKINS 
with Colleagues from the Teachers College Reading and Writing Project 

K-S Unit Overviews Bl Contents \, 
'/. 0 o ~ !? ~ ! v/. 

' ' 

• KINDERGARTEN ................................ PAGES2-9 


• GRADE I ...................................... PAGES 10-17 


• GRADE 2 .....................................PAGES 18-25 


• GRADE 3..................................... PAGES 26-33 


• GRADE 4 ............•....................... PAGES 34-41 


• GRADES .....................................PAGES42-49 


FOR SAMPLE SESSIONS VISIT UNITSOFSTUDY.COM 

To PURCHASE CALL 800.225.5800 •INTERNET HEINEMANN.COM 

http:HEINEMANN.COM
http:HEINEMANN.COM
http:HEINEMANN.COM
http:HEINEMANN.COM
http:UNITSOFSTUDY.COM
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GRADE 5, UNIT I 


Narrative Craft 

Lucy Calkins and Alexandra i\!Iarron 

\fl /ith this unit you'll be retraveling the now familiar ground of narrative writing with the goal of 
11 iJ raising the level of student work to new, highly sophisticated levels. You will emphasize that 
writers make decisions based on their plans for a piece of writing, their assessment of the draft, and 
everything they know about life and the world. Most of all, you will emphasize the importance of 
meaning, of significance, in writing. 

!nan effort to help students write ~tories that have significance and that are shaped like true stories,· 
not chronicles, you'll start this unit by teaching some new strategies for generating apersonal narrative, 
as well as reminding students of strategies they already know. for example, you may teach your students 
that when we want to write apowerful personal narrative, we might write aboutthefirst (or last) time we 
did something or about atime we learned something or about aturning point of some kind. 

In Bend II students will choose aseed idea to develop into afull piece of writing. You'll help students 
draw on all the narrative crafting techniques they have ever learned, and your emphasis will be on teaching 
students that craft and revision are always driven by an effort to communicate meaning. Deciding on 
agood lead, for example, requires the writer to think, "What is my story really about?" As part of this 
teaching, you will help students learn thatthe same story can be told differently, depending on the theme 
the writer wants to bring out. By the end of Bend II students will have written two entire drafts (and been 
reminded that it usually helps to draft quickly, letting velocity create cohesion and bring voice to the piece) 
and will have revised their best draft extensively. 

In Bend Ill students will begin anew with a second personal narrative. This time, you'll help them 
progress with more independence. You'll also encourage them to learn from aclose reading of amentor 
text, the narrative section of Sandra Cisneros's"Eleven:' Students will develop their skills at analyzing and 
annotating mentor texts and emulating the craft moves of apublished author. As children do so, you will 
remind them of the importance of dramatizing ascene in order to capture the unfolding experience on 
the page. You'll help writers relive the experience so as to recapture its truth. Children will have much to 
draw on from their first round of writing and will continue to evaluate their work and set goals for moving 
forward. 

Welcome to Unit 1 

BEND I <1' Generating Personal Narratives 

1. 	 Starting with Turning Points 
In this session, you'll teac~ students that to come up with ideas/or personal narratives, it can help '.O 
think ofturning point moments. 

2, 	 Determining the Dream of the Story 
In this session, you'll teach students that narratilfe writers sometimes generate story ideas by thinking 
ofplaces that matter to them andthe episodes that occurred in those places. You'll then teac/7 students 
that in order to write effective narratives, writers re-experience the episode before writing it, reliving it 
so that readers will be able to experience it, too. 

3. 	 Letting Other Authors' Words Awaken Our Own 
In this session you will teach students that writers read great stories in order to write great stories. That 
is, writers allow another author's words to spark ideas oftheir own. 

4. 	 Telling the Story from Inside It 
This session builds upon the one before it, again teaching students to experience the moment as they 
write about it so that readers, too, can experience that moment. fnparticular, the session teaches 
writers that to do this, it is important to write tram inside the skin ofthe character-which in a 
personal narrative is himself, herself, at another time, in another place. 

5. 	 Taking Stock and Setting Goals 
In this session, you'll teach children that writers sometimes pause to take stock, using arubric to assess 
their own growth and set new goals. 
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BEND II +- Moving Through the Writing Process; Rehearsing, Drafting, 
Revising and Editing 

6. Flash Drafting: Putting Our Stories on the Page 
In this session, you'll remind students thatwdters draft by writing fast and furious, working to capture the 
expedence on the page. 

7. What's This Story Really About?: Redrafting to Bring Out Meaning 
In this session, you will teach children that the most important question they can ask, as awriter, is 
"Whats my story really about?"You'ff channel writers to expect to engage in large-scale, who/e-new
draft revisions. 

8. Bringing Forth the Story Arc 
In this session you will teach students that one powerful way to revise th"eir narratives is to bring out the 
story structure. 

9. Elaborating on Important Parts 
In this session, you'll teach students that after writers have determined what their stories are really about, 
they use writing techniques to elaborate on the parts that show that meaning. 

10. Adding Scenes from the Past and Future 
In this session, you'll teach students that writers use scenes from the pastor future to bring out the 
internal story and add power to their narratives. 

11. Ending Stories 
In this session, you will teach children afinal revision strategy: that writers don't just endstories; they 
resolve problems, learn lessons, and make changes to end them in away that ties back to the big meaning 
oftheirstory. 

12. Putting the Final Touches on Our Writing 
In this session, you could teach students that writers draw on all they know about editing, including using 
checklists and charts, to put the final touches on their writing. 

BEND Ill +- Writing a Second Piece 

13. Reading with aWriter's Eye 
In this session, you'llteach students thatane way writers make writing powerful is by emulating narrative 
writing they admire. 

14. Taking Writing to the Workbench 
In this session, you'll teach students that writers don't just use their writer's notebooks to gather entries; 
they also use their writer's notebooks as aplace to try new things and to work hard atthe writing goals 
they've set for themselves. 

1S. Stretching Out the Tension 
In this session, you'll teach students that writers think carefully about how to structure their stories. One 
way they think about structure is ta stretch out the problem, telling it bit by bit. 

16. Catching the Action or Image that Produced an Emotion 
In this session, you'll teach students that writers think about which actions or images happened before 
they felt or thought something, andthen the •Nrite those exact actions or images on the page, to evoke the 
same emotions or thoughts in readers. 

17. Every Character Plays a Role 
fn this session, you'll teach students that writers make sure every character has arole that connects to
and furthers-the larger meaning of their story. 

BEND IV +- Revising and Editing for Publication 

18. Editing: The Power of Commas 
In this session, you wilt teach students that writers learn about punctuation-commas in particu!ar
from writing they admfre, to make their writing more exact. 

19. Mechanics 
In this session, you could assess your students' writing and create aminilesson on mechanics tailored to 
their needs, using mentor texts as your guide. 

20. Reading Aloud Our Writing 
In this session, students will have an opportunity to share their writing with an audience, as writers strive 
to do. ChHdren will readtheir pieces aloud, adding achorus to give the occasion appropriate ceremony. 

21. Transferring learning: Applying Narrative Writing Skills across the Curriculum 
In this session, you could teach students that writers take and apply everything they have learned in one 
genre to other writing tasks and other genres. 
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GRADE 5, UNIT 2 

The Lens of History 
Research Reports 

Lucy Calkins and Emily Butler Smith 

!n the first part, or bend, of this unit you'll ask your students to write afull draft of a research report 
! very quickly, organizing information in subsections and using all they have already learned about 
informational writing. These are often called "flash drafts" because they are written so quickly. Next 
you will lead students through a series of lessons on how to revise their flash draft by looking at it 
through various lenses. Writers might look for patterns, questions, and surprises, or consider the way 
historians think about geography or timelines, or hypothesize. After several lessons that teach students 
to reconsider and revise their flash-draft thinking and writing, students write anew and improved draft 
of their research report. Their aim in this second draft is to use the revision approaches you've taught. It 
can be quite exciting to see how much students have progressed in arelatively short time. You'll see, for 
instance, that this second draft is much more elaborated than the first. The celebration of these revised 
reports marks the end of the first bend. 

In the second bend you will teach your students to turn their attention to writing more focused research 
reports. This means that instead of writing about all of westward expansion as they did in the first bend 
of the unit, they will write about amore focused topic, such as the Pony Express or the Oregon Trail or the 
Erie Canal. In addition, you will teach students to focus their attention on writing these reports well. That 
is, you will teach your students to write reports with an attention to the qualities of good information 
writing, qualities aimed at delivering information and engaging readers. Bend II focuses on learning from 
other informational texts and then teaching others this information in engaging ways. Students will learn 
to use primary sources in their informational writing. By setting students up to write asecond draft, you 
give them opportunities to transfer and apply what they have learned in Bend I about developing and 
revising their reports. 

Welcome to Unit 2 

BEND I + Writing Flash-Drafts about Westward Expansion 

1. 	 Organizing for the Journey Ahead 
I[! this session, you'l!teach students ~hat research writers organize the infoJmation that they know 
about their topic, which helps them to write about their topic. 

2. 	 Writing Flash-Drafts 
In this session, you'll remind students that before writers write, they recall all they know about the kind 
ofwriting they are about to do. 

3. 	 Note-Taking and Idea-Making for Revision 
In this session, you'll teach students that researchers shift between reading to collect and record 
information, and writing to grow ideas. When reflecting, researchers think, talk, and jot about 
patterns, surprises, and points ofcomparison or contrast, and they entertain questions. 

4. 	 Writers of History Pay Attention to Geography 
In this session, you'll teach students that as historians write and revise, they keep in mind the qualities 
ofgood writing as well as the qualities ofgood history. One of the qualities ofgood history is toking 
into account the impact that geography has on the ways events unfold. 

5. 	 Writing to Think 
In this session, you'll teach students that when writers are researching, they think about the 
information they are learning and come up with new ideas. One of the ways writers do this is by asking 
questions and then figuring out answers to those questions. 
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6. Writers of History Draw on an Awareness ofTimelines 
In this session, you'lf teach students that as historians write and revise, they need to keep in mind the 
qualities ofgood writing as well as the qualities ofgood history. One ofthe qualities ofgood history to 
keep in mind is the relationship between e11ents in history. 

7. Assembling and Thinking about Information 
In this session, you could teach students that researchers take stock ofal/the information they have 
collected so for and make aplan ta do quick research to fill in any gaps. 

8. Redrafting Our Research Reports 
In this session, yau'fl teach students that informational writers look back over their research and use this 
to come up with an image of what they hope to write. They can do this by sketching an outline and then 
writing fast alloftheir outline. 

9. Celebrating and Reaching Toward New Goals 
In this session, you could teach students that writers celebrate the accomplishments they'i;e made so far 
as historians and researchers and then set new gaals for future work. 

Bend II + Writing Research Well 

10. Drawing Inspiration from Mentor Texts 
In this session, you'flteach students that to write research reports that are compefling to readers, writers 
need to write in away that draws readers in. Once writers hai;e figured out how to do this, they can angle 
their research appropriately. 

11. Primary Source Documents 
In this session, you'f/ teach students that it is very important for research writers to study primary sources. 
However, it takes careful close reading to be able to make sense ofthe primary source document. 

12. Organizing Information for Drafting 
In this session, you could teach students that writers organize their research by categorizing facts and 
analysis they've collected, so they're prepare·d to use their organized information to flash-draft areport. 

For additional information and sample sessions, visit www.UnitsofStudy.com 

13. Finding a Structure to Let Writing Grow Into 
In this session, you'll teach students that writers think and rethink the structure of their writing to make it 
the best it can be. They can study the work ofmentor authors for possibilities. 

14. Finding Multiple Points of View 
In this session, you'll teach students that every single story, every fact, has multiple points of view from 
which it can be seen, and that writers ask themselves "What are some other ways to see this?" 

15. Creating Cohesion 
In this session, you'!/ teach students that to make writing accessible and easier for readers to take in, 
writers rely on patterning in words, structures, and meanings. 

16. Using Text Features to Write Well 
In· this session, you'll teach students thrit informational writers include textfeatures to support areader's 
navigation through the text. 

17. Crafting Introductions and Conclusions 
In this session, you'll teach students that research writers craft introductions that both explain 
the structure of their writing and lure writers in. You'll also offer students a few 'Nays writers craft 
conclusions. 

18. Mentor Texts Help Writers Revise 
In this session, you could remind students that writers study mentor texts for strategies and techniques 
they can try in their own writing, and teach them that writers also study mentor texts for revision ideas. 

19. Adding Information Inside Sentences 
In this session, you'll teach students that writers use punctuation to pack facts and information into the 
sentences that they have already written. 

20. Celebration Letter 
In this session, you could teach students that information writers share their writing with an audience 
and they teach their audience all they have learned about their topics. 
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GRADE 5, UNIT 3 

Shaping Texts 
From Essay and Narrative to Memoir 

Lucy Calhins and Alexandra !Warran 

'In the first bend of this unit you will teach children to use their notebook to collect both focused entries 
and idea-based writing. That is, they will learn that writers write both "big" and "small;' writing about 

broad ideas or theories and then zooming in to write about one time when that idea was true. Students 
could be familiar with this sort of work from the fourth-grade unit, and we recommend pulling out 
charts and mentortexts from that unitto supportthis one. After abit of collecting, children will be ready 
to select one of these entries as asees idea to be cultivated into afully grown memoir. 

Bend II begins with astudy of memoir structures, exposing children to the variety of forms amemoir 
can take: narrative with reflection, essaylike structure, listlike structure, and more. Then you will prompt 
students to choose the form that best suits the idea they wish to put forth. After aday of rehearsal and 
flash-drafting, students will spend time revising their first drafts. This revision will focus on ways to 
strengthen both the expository and the narrative portions of their writing. Opportunities to reflect, assess, 
and set goals using writing checklists will help students write in more interpretive and purposeful ways. 

In Bend Ill children will briefly return to their notebook to collect ideas, then quickly choose anew seed 
idea for asecond memoir. Some children will choose an entirely different topic, while others will try the 
same topic (a brother leaving for middle school, say), this time using adifferent structure. The important 
thing is that students to transfer all they have learned from working on their first piece of writing to this 
second piece. Be sure they revise this text in very significant ways, embarking on more ambitious, large
scale revisions. 

Welcome to Unit 3 

BEND I + 	Generating Ideas about Our Lives and Finding Depth in the 
Moments We Choose 

1. 	 What Makes a Memoir? 
fn this session, you'll invite students to take part in an inquiry about memoir: "~/hat makes amemoir?" 
and "Vv'hatare some ways memoirs are structured?" 

2. 	 Interpreting the Comings and Goings of Your Life 
In this session, you'll teach students that writers usually have issues or themes that surface in their 
wriUng again and again. You'll invite children to uncover these by rereading their notebooks, looking 
for connections, and asking, "~/hat! this really about?" 

3. 	 Writing Small about Big Topics 
In this session, you'll teach students that writers often shift between abstract ideas and concrete 
specifics, between themes and stories, between big meaings and small moments. 

4. 	 Reading literature to Inspire Writing 
In this session, you'll teach students another strategy writers use to write with depth: letting literature 
influence their own writing. 

5. 	 Choosing a Seed Idea 
In this session, you'll remind students ofthe ways they have chosen seed ideas or the material that will 
become seed ideas during previous cycles through the writing process. You'll help students draw on and 
improve off from these strategies to devise aprocess that works for them. 

6. 	 Expecting Depth from Our Writing: Developing Our Seed Ideas 
In this session, you'll teach students that writers ofmemoir dive deep into their topics by studying how 
other authors write with depth 
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BEND II -~ Structuring, Drafting, and Revising a Memoir 

7. 	 Studying Texts and Planning Structures 
In this session, you'll teach students that writers study published texts to get ideas for ways to structure 
their own texts. You'll demonstrate how to study the structure ofatext in order to help students /earn to 
do this. Students, meanwhile, will rehearse for the rough draft writing they will do tomorrow. 

8. 	 The Inspiration to Drafting 
In this session, you'll teach students some ways that writers inspire themselves to write better than ever 
as away to support drafting. 

9. 	 Being Your Own Teacher: Coaching Your Own Drafting and Revision 
In this session, you could teach students that writers confer with themselves as they revise. You'll teach 
students a few questions to ask to assess themsl;/ves, plan theirgoals, and choose their paths to those 
goals. 

10. Revising the Internal Story in Your Narratives 
In this session, you'll teach students to remember that iftheir memoir contains narratives, those stories 
need to carry meanings. One monolithic feeling can be combed throughout, but it works bestifthere is a 
journey ofconflict and resolution that carries this meaning. 

11. Editing for Voice in Developed Notebook Entries 
In this session, you'll remindstudents that editing is something writers do as they write, drawing on all 
they've learned in previous units and writing in away that allows their voice to come through. 

For additional information and sample sessions, visit www.UnitsofStudy.com 

BEND Ill + 	Transferring and Extending Knowledge: 
Planning a Second Memoir 

12. Seeing Again, with New Lenses: Interpreting Your Own Story 
In this session, students team to study themselves as they would characters in abook, uncovering ideas 
and theories that can lead to new memoir ideas. 

13. Flash-Drafting 
In this session, you could teach students that writers often draft their second memoirs in one sitting, 
conjuring an image ofhow the piece will be structured and then writing quickly to capture their ideas. 

14. Revising the Expository Sections of Your Memoir 
In this session, you'll teach students that when writers write about ideas, just as when they write about 
events, it is important to find or create aStructure that allows them to say whOt they want to say. 

15. Reconsidering the Finer Points 
In this session, you'll teach students that the best details are the truest. 

16. Rereading Your Draft and Drawing on All You Know to Revise 
In this session, you'll teach students ways that writers reread their writing intently, to learn from it how 
they need to revise. 

17. Metaphors Can Convey Big Ideas 
In this session, you'llteach students that writers take atiny detail from their !i11es-often something 
that could be very ordinary-andlet that one detail represent the whole big message oftheir writing. 

18. Editing to Match Sound to Meaning 
In this session, you'll teach students to listen to their writing carefully, then to choose words, structures, 
and punctuation that help them to convey the content, mood, tone, and feelings ofthe piece. 

19. An Author's Final Celebration: Placing Our Writing in the Company of Others 
In this session, students will read aloud their memoir to their friends and family, 
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GRADE 5, UNIT 4 

The Research-Based Argument Essay 

Lucy Calkins, i\ilary Ehrenworth, and Annie Taranto 

f\ t the start of the unit students investigate and write an argument essay about whether or not 
1Flchocolate milk should be served in schools. As students explore this issue, they read texts, both digital 
and print (included on the CD-ROM). You will teach them thatin order to develop asolid argument, they 
need to research both sides of an issue, postponing aconclusion until the evidence is accumulated and 
reviewed. Once students have studied texts that advance different perspectives on the issue, you will 
teach them to consider the warrar>t behind the arguments in those texts, reading critically. Students 
then begin to plan and write their own arguments and draft aletter to the principal on this topic. As part 
of this work, coach students to make decisions about which information to quote, which information to 
paraphrase, and ways to present the context forthe evidence they ultimately decide to include in their 
letter. 

The second bend begins with a response from the principal in which she invites students to craft a 
position paper, or argument essay, to be presented to panels of administrators, parents, and cafeteria 
workers. Their charge set, students return to research, thinking about possible note-taking systems they 
might employ and selecting the one that works best for them. They also look atthe research with amore 
critical eye. They are more knowledgeable aboutthetopic, more adept at noticing the author's perspective. 

As students move toward drafting, they will evaluate the data they have gathered, deciding which 
evidence they will use to bolster their claims. They'll look forftaws in their logic and revise their work to 
make their arguments more sound. Students will also entertain counterclaims, stating and debunking the 
other side's arguments, and will attend carefully to the perspectives of their audience. 

For the final bend of the unit writers draw on all they know about writing to take astand in the world. 
They write another argument essay, this time about a topic of their choosing, in order to contribute to 
apublic conversation. Students think about what they want to change in the world or what they want 
people to think differently about and embark on their research, uncovering new texts and perhaps 
conducting interviews or surveys of their own. With their deadline in mind, students outline the work 
they need to do and how they intend to get it done. They apply all they have learned about writing an 
argument essay. They also carry their knowledge of narrative writing into argument, using anecdotes to 
make their points where necessary. They learn to portray the data accurately to make an effective case. 

Welcome to Unit 4 

BEND I '? Building Arguments 

1. 	 Investigating to Understand an Argument 
In this session, you wilf"teach students that when argument ~lfiters begin ta research atopic, they 
investigate and ca/feet information about both sides ofthe issue. 

2, 	 Flash-Drafting Arguments 
In this session, you will remind children that writers often use what they know aboutstructuring an 
essay ta help them quickly write afull, rough draft aftheir argument. 

3, 	 Incorporating Evidence Into Arguments 
In this session, you will teach students that argument writers conduct research in order to provide 
evidence that supports their claim. 

4. 	 Inquiry Into Using Quotations to Bolster an Argument 
In this session, you wit/teach students that argument writers add relevant to make their arguments 
more potent, andyou will set them up to conduct an inqufry into what makes aquote powerful. 

S. 	 Adding More Evidence to Arguments 
In this session, you could teach students that writers draftand draft again, setting them up to write a 
new draft which incorporates additional evidence and thinking. 

6. 	 Balancing Evidence with Analysis 
In this session, you'll teach students that writers analyze their evidence and explain their thinking, so 
that their own voice is powerful throughout their writing. 

7, 	 Signed, Sealed, Delivered 
In this session, you could teach students that writers carefully consider avariety offormats and choose 
that which most effectively convey their message. 
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BEND II + Building Powerful Positions 

8. Taking Arguments Up a Notch 
In this session, you'!/ teach students that when starting aresearch project, writers think about how to 
capture the information they need, setting up systems to collect their knowledge and resea/Ch, thus 
setting themselves up to write alot. 

9. Taking a Critical Perspective to Writing 
In this session, you wilf teach students that writers bring all that they know about reading criticaffy into 
writing critically. 

10. Rehearsing the Whole, Refining a Part 
In this session, you will teach students that writers often plan for and rehearse the entirety ofadraft and 
then choose atricky place to fdcus on as they work. • 

11. Rebuttals, Responses, and Counterclaims 
In this session, you wifl teach students that argument writers strengthen their claims by including 
evidence supporting the opposing viewpoint and then offering arebuttal. 

12. Evaluating Evidence 
In this session, you will teach students that argument writers evaluate evidence to ensure thattheirown 
arguments are solid. 

13. Appealing to the Audience 
In this session, you will teach students that writers think carefully about their audience and then tailor 
their arguments to particularly appeal to that audience, conducting an inquiry into how this might be 
done. 

14. AMini-Celebration: Panel Presentations, Reflections, and Goal Setting 
In this session, you could guide students to present their arguments in panels, noting thatorgument 
writers aim to share their arguments in real life situations in order to sway audience opinion and enact 
positive change. 

1S. Argument across the Curriculum 
In this session, you could teach students that writers use argument skills in avariety ofways, in avariety 
ofcontexts. 

For additional information and sample sessions, visit www.UnitsofStudy.com 

BEND Ill + Writing for Real-Life Purposes and Audiences 

16. Taking Opportunities to Stand and Be Counted 
In this session, you wifl teach children that argument writers stand up for what they believe in, drawing 
on all they have learned in order to build astrong case. 

17. Everyday Research 
In this session, you'll teach children thatargumentwriters find some of the most persuasive evidence in 
everyday life. 

18. Taking Stock and Setting Writing Tasks 
In this session, you could teach students that writers stop, take stock oftheir progress, and use avariety 
oftools to help them set goals and move forward. 

19. Using All You Know From Other Types of Writing 
to Make Your Argument More Powerful 
In this session, you could teach students that argument writers strengthen their arguments when they 
use all that they have learned about other types of writing. 

20. Evaluating the Validity of One's Argument 
In this session, you wif! teach students that argument writers strengthen their claims by making sure 
their evidence doesn't depend on flawed reasoning. 

21. Paragraphing Choices 
In this session, you'll remind students ofediting strategies they know, as well as teach them strategies 
writers use to make decisions about nonfiction paragraphs. 

22. Celebration: Taking Positions, Developing Stances 
In this session, you could teach students that argument writers share and discuss their writing, and make 
plans for how and where it will live in the world 
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UNITS OF STUDY 
in Opinion, Information, and Narrative Writing 

LUCY CALKINS 
1vitli Colleagues froni the Teachers College Reading and \!Vriting Project 

Common Core State Standards 
@Writing ®Listening and Speaking 
@Reading ®Language 



2 

Speaking & Listening Language Standards l 

-+------i------------1------------+-s_t_an_d_a_r_ds_______+-------·----~,:
W.5.3, W.5.8, W.5.10 RL.5.2 Sl.5.1, SL.5.4 ! l.5.1, l.5.2, l.5.3 

W.5.3, W.5.4, W.5.5, W.5.8, W.5.10 Rl.5.4 SL.5.1, Sl.5.4, Sl.5.6 [ l.5.1, l.5.2, l.5.3 

3 W.5.3, W.5.4, W.5.5 Rl.5.2, RL.5. 1 0 SL.5.1, Sl.5.4, Sl.5.6 [ l.5.1, L.5.2, l.5.3 

4 W.5.3.a,b,d, W.5.4, W.5.5 RL.5.2, RL.5.6 SL.5.1, SL.5.4, SL.5.6 I L.5.1, L.5.2. L.5.3 

5 W.5.3, W.5.5, W.5. 10 RL.5. 1, RL.5.2 I SL.5.1, SL.5.4 i L.5. 1, L,5,2, L.5.3 

l-6____-ti_W_._5._3~,W_._5_.5~,W_._5_.1_0____+i_R_L._5._1________-+l_s_L._5._1,~S_L_.5_.4_,c,_SL_.5_._6____,_i_L._5.~1,_L_.5_.2~,L_.5_.3______--! 

I 7 I W.5.3, W.5.5, W.5. 10 RL.5.2, RL.5.5 l SL.5.1, SL.5.4, SL.5.6 I L.5. 1, L.5.2. L.5.3 

,_Is_____+i_w_.5_.3-'",_w_.5_.4_,c,_w_.5_.5______,!_R_L_.5_.1_,R_L_.5_.3_,R_L_.5_.5-'",_RL_.5_.1_0_-+i_s_L._5._1--------+! L.5. 1, L.5.2, L.5.3 
i 9 i W.5.3.b,d, W.5.5 RL.5.2 I SL.5. 1 I L.5. 1, L.5.2, L.5.3 

l 10 I W.5.3, W.5.4, W.5.5 RL.5.2, RL.5.5, RL.5.6 ! SL.5. 1 i L.5.1, L.5.2, L.5.3 

[ 11 I W.5.3.a,e, W.S.S RL.5.2 I SL.5.f 1 L.5.1, L.5.2, L.5.3 

I 12 I W.5.3, w.s.s RL.5.2 I SL.5. 1 I L.5.1, L.5.2, L.5.3
-----+ 

13__. __j,_W.5:3.b,d, W.5.5, W.5.9.a RL.5.2, RL.5. 10, RFS.5.4 i SL.5. 1, SL.5.6 l L.5.1, l.5.2, l.5.3 

-+14____-r!_w_.5_.3_.b_,d_,_w_.5_.5_,_W_.5_.9_.a__--!_R__L_.5_.2_,R_L_.5_.1_0_____-+l_s_L._5._1-------~,! L.5. 1, L.5.2, L.5.3 
i,_·_15____J W.5.3, W.5.4, W.5.5 RL.5.1, RL.5.5 I SL.5.1, SL.5.2s, SL.5.4 il.5.1, L.5.2, L.5.3 

[ 16 I W.5.3.b,d, W.5.5 RL.5.1, RL.5.3 I SL.5.1 I L.5.1, L.5.2, L.5.3, L.5.5.a 

111 ! W.5.3, W.5.5 RL.5.2, RL.5.3 I SL.5.1 I L.5.1, L.5.2, L.5.3 
' ,__18_____,i W.5.3, W.5. 5, W.5.9.a RL.5. 1, RFS.5.4 __j SL. 5._._1__________,i_L_.5_.1_,c,_L._5_.2~,L_._5._3._a____-+ 
I 19 l W.5.3, W.5.5, W.5.9.a RFS.5.4 I SL.5.1 I L.5.1, L.5.2, L.5.3 

I 20 ' W.5.3 RFS.5.4 j SL.5.1, SL.5.6 I L.5.1, L.5.2, L.5.3 

l 21 f W.5.3, W.5.4, W.5.7, W.5.8 RL.5.2, Rl.5.6 i Sl.5.1 ! l.5.1, l.5.2, l.5.3 
"Bold indicates maJor empham 
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3 

.. iS:r:J, If f • I ! I 1 : ( J r : • • ,J 1 ~ 

Session I Writing Standards Reading Standards ! ~~::!!~:s& Listening Language Standards 

I W.5.2, W.5.7, W.5.8, W.5.10 i Rl.5.2, Rl.5.3, Rl.5.5, Rl.5.7 I SL.5.1 L.5.1, L.5.2, L.5.3, L.5.6 

i W.5.2.a,b, W.5.4, W.5.5, W.5. 10 i Rl.5.2, Rl.5.3 I SL.5.1, SL.5.4 L.5.1, L.5.2, L.5.3 

i W.5.2.d, W.5.5, W.5. 7, W.5.8, I Rl.5.1, RJ.5.2, Rl.5.3, Rl.5.4, I SL.5.1 L.5.1, L.5.2, L.5.3, L.5.6 
i W.5.9 I Rl.5.9 l 

j~4~~~~~:__w_.5_.2_.d_,_w_.5_.5~~~~~---ii~R_l._5_.3~~~~~~~~1-S_L._5._1,_S_L._5._5~~~~~~+-L._5._1,_L_.S_.2_,L_.5_.3_,L_.S_.6~~~---i
I 5 i W.5.2, W.5.5, W.5.7, W.5.8, ! Rl.5.1, Rl.5.4, Rl.5.9, Rl.6.1 SL.5.1, SL.5.4 L.5.1, L.5.2, L.5.3 
I i W.5.9.b, W.6.2.b . 

1' 

I 6 i W.5.2.b,c,d, W.5.5, W.5.9.b, Rl.5.3, RL.5.5 I SL.5.1, SL.5.4 L.5.1, L.5.2, L.5.3 
I 

1 
W.6.2.c i 

j 7 i W.5.2, W.5.7, W.5.8, W.5.9.b Rl.5.1, Rl.5.7, Rl.5.9 i SL.5.1 L.5.1, L.5.2, L.5.3 

i 8 I W.5.2, W.5.5, W.5.1 O, W.6.2.e Rl.5.1, Rl.5.4, Rl.5.7, Rl.5.9 i SL.5.1, SL.5.4 L.5. 1. L.5.2, L.5.3, L.5.6 

I 9 I W.5.2.a,e, W.5.6, W.5.7, W.5.8 I Rl.5.9 i SL.5.1, SL.5.2, SL.5.3, SL.5.4 L.5.1, L.5.2, L.5.3, L.5.6 

I 10 i W.5.2, W.5.5, W.5.4, W.5.7, W.5.8, l Rl.5.1, Rl.5.7, Rl.5.9, Rl.5.10 I SL.5.1, SL.5.2, SL.5.4 L.5.1, L.5.2, L.5.3, L.5.5 
i i W.5.9.b 

11 ! W.5.2.a,b,c,d,e, W.5.7, W.5.8, Rl.5.1, Rl.5.2, Rl.5.4, Rl.5.7, Rl.5.9 I SL.5.1, SL.5.5 L.5.1, L.5.2, L.5.3, L.5.4.c, L.5.6 
I W.5.9.b I 

I 12 I W.5.2, W.5.8 Rl.5.1, Rl.5.5, Rl.5.6 I SL.5.1 L.5.1, L.5.2, L.5.3, L.5.5 

13 i W.5.2, W.6.2.e i Rl.5.5, Rl.5.10 i SL.5.1 L.5.1, L.5.2, L.5.3, L.5.6 
~~~~~+-~~~~~~~~~~;;-~~~~~~~~~~-+-~~~~~~~~~~-;--~~~~~~~~~--; 

14 I W.5.2.a, W.5.5, W.6.2.e ! Rl.5.5 l SL.5.1 L.5.1, L.5.2, L.5.3 


15 ! W.5.2.a, W.5.5, W.6.2.a i Rl.5.7, Rl.5.10, Rl.6.7 [ SL.5.1, SL.5.3, SL.5.5 L.5.1, L.5.2, L.5.3, L.5.6 


16 I W.5.2, W.5.7, W.5.8, W.5.9.b i Rl.5.10, RFS.5.4 I SL.5.1 L.5.1, L.5.2, L.5.3 


1 17 I W.5.2.a,e , Rl.5.1, Rl.5.10 SL.5.1 L.5.1, L.5.2.d, L.5.3 

l 18 i W.5.2, W.5.5 Rl.5.10 SL.5.1 L.5.1, L.5.2, L.5.3, L.6.2.a 

I 19 I W.5.2, W.5.6 RFS.5.4 SL.5.1 L.5.3 

~sold indicates major emphaS<s 
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I Common Core State Standards Aligning with Grade 5 Unit 3, Shaping Texts: From Essay and Narrative to Memoi 

I Session rWriting Standards ' Reading Standards Ispeaking & Listening ILanguage Standards 
i I I Standards I 

f 1 I W.5.1, W.5.3, W.5.4, W.5.5, W.5.10 l RL.5.2, RL.5.9, RL.5.10 I SL.5.1, SL.5.3 i L.5.1, L.5.2, L.5.3 

2 I W.5.4, W.5.10 I RL.5.2, RL.5.10 SL.5.1 I L.5.1, L.5.2, L.5.3 

I 3 I W.5.1, W.5.3, W.5.4 I RL.5.2 SL.5.1 i L.5.1, L.5.2, L.5.3 i 

~,-4----+j-W-.5-.3~,-W_.5_.4_______f~R-l-.5-.2-,R-L-.5-.1-0------+-S-L.-5.-1--------rl-L.-5.--'1,-l-.5-.2~,L-.5-.3-----1 

I 5 I W.5.3, W.5.5, W.5.10 i RL.5.2, RL.5.10 SL.5.1 I L.5.1, L.5.2, L.5.3 ! 

~I6____-tl_W_._5.3..c.,_w_.5_.4.'-.,w_._5.--'5,_W_.5_.1_0__rl_R_L_.5_.2--'-,_RL_.5_.1_0_____+-s_L_.5_.1________/_L_.5_.1,_L_.5_.2_,L_.5_.3_____, 
I 7 I I !I W.5.1, W.5.3, W.5.5 i RFS.5.4 Sl.5.1 I L.5.1, L.5.2, l.5.3 

I 8 I W.5.1, W.5.3, W.5.5, W.5.7 I RL.5.2 SL.5.1, SL.5.3 I L.5.1, L.5.2, L.5.3 

I 9 I W.5.2, W.5.3, W.6.1.d I RL.5.1, RL.5.3, RL.5.2, RL.5.5 SL.5.1, SL.5.2 I L.5.1, L.5.2, L.5.3 

I 10 I W.5.3.d, W.5.5 I RL.5.1, RL.5.2 SL.5.1, SL.5.2 I L.5.1, L.5.2, L.5.3, L.5.6 

I 11 i W.5.3.b,d, w.s.4, W.5.5. I RL.5.1, RL.5.2, RL.5.5 sL.s. 1 i L.5.1, L.5.2, L.5.3 

W-2----l~W_.5_.3~,W_._5._5,--'W_.5_.1_0___---iL-Rl_.5_.1_,_RF_S._5._4________,_s_L._5._1,_S_L._5._4______+!-L._5._1,_L_.5_.2_,L_.5_.3______-; 
I 13 I W.5.3, W.5.4, W.5.5 I RL.5.1, Rl.5.2, RL.5.3, RL.5.10 SL.5. 1 ! L.5. 1, L.5.2, L.5.3 

i 14 I W.5.3, W.5.4, W.5.5, W.5.10 I RFS.5.4 SL.5. 1 I L.5. 1, L.5.2, L.5.3 ----
<-----!---'----'--'-·----~,-----------+------------·-+---'--_c..._--------iI 15 i W.5.1, W.5.3, W.5.5 I RL.5.1, RL.5.2 SL.5.1 I L.5.1, L.5.2, L.5.3 

i 16 I W.5.3.b,d, W.5.4, W.5.5 I RL.5. 1, RL.S.2 SL.5.1, SL.5.4 I L.5. 1, L.5.2, L.5.3 

I 17 i W.5.3, W.5.5, W.6.1.d I RL.5. 1, RL.5.2, RL.5.4, RL.5.5 SL.5.1, SL.5.3 I L.5.1, L.5.2, L.5.3 

/_1_8____~w_._5_.3--',w_._6_.3_._d______+l_R_L._5._2,_R_L._5_.4______+-SL_.5_.1__________J L.5.1, L.5.2, L.5.3, L.5.5.a 

I 19 i W.5.5 i RFS.5.4 SL.5.1 I L.5.1, L.5.2, L.5.3 

I 20 IW.5.3, W.5.6 f RFS.5.4 SL.5.1, SL.5.4, SL.5.6 I L.5.3 
~sold indicate> ma1or empham 
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Common Core State Standards Aligning with Grade 5 Unit 4, The Research Based Argument Essay 

I Session Writing Standards 	 f Reading Standards i Speaking & Listening ! Language Standards 
' I Standards I 

i 1 i W.5.1, W.5.4, W.5.7, W.5.8 i Rl.5.1, Rl.5.2, Rl.5.7 I SL.5.1, SL.5.3, Sl.5.4 ! L.5.1, L.5.2.d, L.5.3 

i 2 
I ' 

W.5.1, W.5.4, W.5.10, W.6.1.a,d ! Rl.5.2 i Sl.5.1, SL.5.3, Sl.5.4 I L.5.1, L.5.2, L.5.3 

3 i W.5.1, W.5.7, W.5.8, W.5.9.b, ! Rl.5.1, Rl.5.2 I SL.5.1 I l.5.1, L.5.2, L.5.3
I I W.6.1.a ! 
I 4 I W.5.1.c, W.5.7, W.5.8, W.5.9.b, i Rl.5.1, Rl.6.1 I SL.5.1 l.5.1, L.5.2.d, L.5.3 
I I W.6.1 I• 

! 5 W.5.1.c, W.5.5, W.5.7, W.5.8, i Rl.5.1, Rl.6.1 SL.5.1, Sl.5.3 ! L.5.1, L.5.2.d, l.5.3 

IW.5.9.b, W.6.1 I 
j 

1 6 j W.5.1, W.5.9.b, W.6.1 	 I Rl.5.1, Rl.6.1 ! Sl.5.1, SL.5.3 I L.5.1, L.5.2, L.5.3 . 
i7 j W.5.1, W.5.5, W.6.1.d l Rl.5.1, Rl.6.1 • SL.5.1 ~ L.5.1, L.5.2, L.5.3, L.6.3.b 

8 IW.5.1, 'f'.5. 7, W.5.8, W.5.9.b, Rl.5.1, Rl.5.7, Rl.5.9, Rl.6.1 !Sl.5.1 ! L.5.1, L.?.2, l.5.3I 	 ' i 
j W.6.1 	 I 

9 W.5.1, W.5.7, W.5.8, W.5.9.b, I Rl.5.1, Rl.5.2, Rl.5.5, Rl.5.6, i SL.5.1, SL.5.3 	 l L.5.1, L.5.2, L.5.3j 	 I
I W.6.1 	 ! Rl.5.8

' i10 W.5.1, W.5.5, W.5.10, W.6.1 l Rl.5.1, Rl.6.1 I SL.5.1 	 I L.5.1, L.5.2, L.5.3, L.5.6i 

I 11 

j 12 
! W.5.1, W.5.9.b, W.6.1 

W.5.1, W.5.9.b, W.6.1 

j Rl.5.1, Rl.5.6, Rl.6.1 

I Rl.5.1, Rl.5.2, Rl.6.1 
I SL.5.1 

I SL.5.1, SL.5.3 

L.5.1, L.5.2, L.5.3 

i L.5.1, L.5.2, L.5.3 

l 13 W.5.1, W.5.5, W.5.7, W.6.1 ! Rl.5.6 i Sl.5.1, SL.5.3I I L.5.1, l.5.2, L.5.3 

i 14 I W.5.1, W.6.1I I RFS.5.4 ! SL.5.1, SL.5.3, SL.5.6 i l.5.1, L.5.2, L.5.3 

I 15 i W.5.1, W.6.1 Rl.5.1, Rl.5.2, RL.5.1, Rl.6.1, RL.6.1 i SL.5.1, SL.5.3 I L.5.3 

I 16 I W.5.1, W.5.10, W.6.1 Rl.5.1, Rl.5.7, Rl.6.1 I SL.5.1, SL.5.3 I l.5.1, L.5.2, l.5.3 

! 17 i W.5.1, W.5.7, W.5.8, W.6.1I Rl.5.1, Rl.5.7, Rl.6.1 I Sl.5.1, SL.5.3 ! L.5.1, L.5.2, L.5.3 
ij 18 W.5.1, W.5.5, W.6.1 Rl.5.1, Rl.5.4, Rl.6.1 I Sl.5.1 	 i L.5.1, L.5.2, L.5.3, L.5.6I 

19 I W.5.1, W.5.3, W.5.10, W.6.1 	 RL.5.2 l SL.5.1 i L.5.1, L.5.2, L.5.3 
I20 i W.5.1, W.5.5, W.5.9.b, W.6.1 Rl.5.1, Rl.5.8, Rl.5.9, Rl.6.1 l SL.5.1, SL.5.3 	 ! L.5.1, L.5.2, L.5.3I 	 I 

I 21 IW.5.1.a, W.5.5, W.6.1.a 
I 

I Rl.5.3, RFS.5.4 I Sl.5.1 	 ~ l.5.1, L.5.2, l.5.3 

' 	
·i' 22 ! ' W.5.1, W.5.6, W.6.1 RFS.5.4 I SL.5.1, SL.5.3, SL.5.6 I L.5.3 	 I• 

~Bold indicatGs major emphasis 
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IN THIS SES SlON, you'll teach students that research writers 
organize the information that they know about their topic, which helps them 
to write about their topic. 

Stack of Post-it notes or index cards (standard-size squares or larger) for each 
student (see Connection and Teaching) 

Loose-leaf paper for students' drafts (see Teaching and Active Engagement) 

Students' notebooks and pens (see Share) 

Large Post-it notes on which you've written demonstration keywords/subtopics 
about Westward Expansion (see Teaching and Active Engagement) 

Resources used during Socia! Studies study-trade books on Westward 
Expansion, student textbooks, and student notebooks with notes from the 
earlier study are all options 

List of websites and key search terms for student research (see Homework) 

"Tips on Note-Taking'' list prepared beforehand (see Homework) 

(Cf;f?,~0~: C:JR~ ST/\~-E STM'<D.".RGS: W.5.2, V\1.5. 7, W.5.8, W.5.1 O; Rl.5.2, Rl.5.3, 
Rl.5.5, Rl.5.7; 5l.5.1; L.5.1, L.5.2, L.5.3, L.5.6 

Session l 

Organizing for the 

Journey Ahead 


ODi\YYOC WILL L!\U:\CII i\ l"i!T OF STLDY designed Lo teach students to 

\\Titc research-based infonnation reports \Vi thin the discipline of history. 1\lthough 

the unit focuses on a specific topic-\1\iest\vard Expansion-our intention is to 

design a unit that you can adapt to support rcscarch¥hascd information \\Titing on any 

topic. 

\Ve've also designed this unit so that stud~nts can be \\Titing researCh reports on <J cur

ricular topic thot they ure still coining to understand. 1-hJt is. although students need to 

huve studied the topic for u fe\V \Veeks prior to this unit, \ve've designed the unit so that if 
students' knovvledge is still sketchy, they could profit tren1endoL1sly fron1 the invitation to 

\Vrite about the topic they \vcre just con1ing to grasp. :'\one of us, as adults, \Vould find it 

easy to do this. But the truth is that \Vriting helps learners organize and control \Vhat they 

do kno\v in \vays that 111akc it easier for thcin to build on that kno\\'lcdge. 

ThC' progrC'ssion of this unit is unusual. Generally, one \vould expect that to \vritc a 

research paper, students inight su1rt by investing a significant chunk of ti1ne into "collect

ing notes." ;\;lany of us recall thut \vhen \\'e \\Tote "'Ye Old Research Paper,"' \Ye filled huge 

stacks of index curds \Vith quotutions, then spread those index cards into gigJntic spider 

\Yebs, the strands of \vhich eventuJlly became puragrJphs, chJpters, reports. Insteud of 

follovving that expected sequence, \Ve turn that progression on its heJd. Students begin 
by \Vriting a report, a fast draft of all they already kno\v. This first research report is very 

broad-students arc asked, in fact, to \·\'rite all about \Vcst\vard Expansion, vvhich really 

1neans "all I know" about the topic and to do so alinost \Vithout notes. 

Although it rnay scc1n strange for students to \vritc before they rcsGarch, in fact, in the 

real \Norld, it actually is co111mon for researchers to \\Titc a flash-draft very early on in a 

research project so that right a\vay, they crystallize their ideas into a hypothesis of sorts, 

\vhich they then set out to test, alter, or replace. By \\Titing a flash-draft, students ure 

put into an active, n1eaning-making, constructive position, and their subsequent stance 

to\VJ.rd research is n1uch n1ore proactive. Then, too, \·ve've found that by asking students 

to sort, organize, and \Vrite about \vhat they kno\·V early on, they get their n1ental arn1s 
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around their knovvledge in vvays that let them create a mental 

file on the topic. They develop categories that they can add 

to as they research. 

"By writing a flash-draft, students are 
put into an active, meaning-making, 
constructive position, and their 
subsequent stance toward research is 
much more proactive." 

It n1ay seern odd to you that stlldents are channeled to 

\Vrite on such a hroad topic \vhcn one i111porta11t quality of 

good \Yriting is FocLIS. There arc a Fe\\' reasons Yvhy \·\'C elected 

to do this. Firsl. the breadth allo\VS students to have c'nough 

information to \Vritc so-rnething, \vhcrcas \vriting about the 

more focused topic \vould reqL1lre them to do research-and 

\Ve suggest postponing that step. 1'hen, too, orgunizing, extend

ing, und coining to O\Vl1 one's kno,vledge about u bruud topic is 

un in1portant first step. Finully, this vvork \Vith the broad topic 

is n1eant to contextualize \-\:ork students v•.1il1 do in the latter 

half of this unit on a focllscd topic. 

In this session, stL1dcnts rn<lkc a stack of Post-it notes or 

index C<lrds, each bearing a \"<'Ord or phrase that captllrcs a 

chunk of infonn<ltion on the topic of tbe first piece of \.\·riting. 

These are then sorted into related piles, creating a taxono1ny 

of the topic. These Post-it notes or index cards \\·ill soon be 

grist for students' \Vriting mill, 'vhen they go to \.vrite their 

drJft uf an all-about \-Vest\vurd Expansion overviei.Y. Our hope 

is thut today helps the \Vriter tap into his or her kno\vledge of 

the qualities of good inforn1ation \·\Titing and of the content, 

the topic. 
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MINILESSON 

Organizing for the Journey Ahead 

CONN ECT!ON 

Build excitement for this ambitious new unit, perhaps suggesting that students, like the settlers they'll be 
studying, will be trailblazers. 

"Today we start a unit on writing research reports. I think it makes sense that while you are breaking new trails as 
writers, exploring new frontiers and pioneering a kind of writing, you are meanwhile researching other pioneers who 
were also trailblazers. ·so this is a unit on exploring new frontiers-as writers and as settlers. In this unit we will w"rite as 
historians do-writing this time about Westward Expansion. For the next few weeks, you'll be working on an informa
tion book about this topic." 

Explain the topic that will undergird the unit. Ask students to think about their knowledge of the topic, 
brainstorming subtopics, then recording those on Post-it notes. 

"Has anyone ever asked you that question, 'If there was a fire in your home and you could only carry out a few things, 
what would you grab?' I remember when Iwas a kid, thinking about that question. The people who went west had a 
similar question, didn't theyl They were probably told, 'You can only bring a small bag full of your belongings to the 
new land-and with those, you are going to build a whole new life.' It must have been hard for them to decide what 
to bring. 

''I'm mentioning those questions because as writers, you need to think about a similar question. As you approach the 
job of writing a research report on the whole giant topic of Westward Expansion, what will you bring to help with this 
pro1ect? What kinds of knowledge will you need? Can you jot some thoughts about that?" As the students thought 
and listed, I did so as well. After a bit, I said, "I see you listing things like (1) knowledge of how information texts go, 
(2) knowledge of the writing process... 

"The one kind of knowledge that matters perhaps more than anything when writing a research report '1s knowledge 
about the topic-in this case about Westward Expansion! 

COACH.'.'<(; 

There is £11!'f!)' that this ne1v i1nit is 'i Fel} 11at

ural exten.<.:ion of previous units. i\fter all, in 
Jourlh grade ~your st.udeni5 presu1nahly lvrrite a 
varit1tion ou the research reports 1.hat they'll he 
leurning lo write dio·ing ihis unit. Still, !1ecause 

}OU HH1nt to rally )'OHr stttdents to a17prot1c/i tilts 

H'orh as Uit is the 1nost an1bitious enterprise 
the.r've ever e1nbarhetl itpo11, yoH'd probably be 
1rise to e1nphasize the fact that this is runt' and 

derna11ding ll'orh. 

!\'otice that tl'e refer lo 1rritir1g on Post-ii notes 
YOu can select a dijJerent rnediuin. The inipor
t1n1t thing is to support a:ul S{ll'e the Jottings 

l hno1v, 1 hno11', this is a bit off topic. But it is 
interesting to tliinh about, isn't it? ,:\nd the gonl 
during connection is i11 part to do jHst thot
to con11ect. You u1an1 your hids to connect 1ri1h 
the Ullit, lt1itl1 the niinilesso11. l!'ith the topic. 
Pull out all stor1s to piqi1e their interest, even 
if this rneans liale detours in your ininilesson. 

I l::.no1v that in ways tlu1t nre no less powe1ful 
because they are invisible, my inenttil, intellec
tual H'orlz., done ut the front of the rooin, shapes 
the intellectual 1rorh srudent.s do. 

GRADE 5: THE LENS OF HISTORY 4 



"To help you bring that knowledge with you, you each have a stack of Post-it notes. In the next few minutes, wr'ite a 
word or phrase on each Post-it that represents stuff you know about Westward Expansion. You might jot Pony Express 
on one card, gold rush or crossing rivers in a covered wagon or hard life on other Post-its. Think for just a second about 
all you know related to Westward Expansion, and then get started writing." 

I only gave students two minutes to do this, urging them to record terms quickly. As I moved about the room, I read 
what Isaw aloud, helping to carry other students along: "Oh' Yes, the railroad. And the Erie Canal-I'd forgotten. The 
Mississippi River-good job. Fording rivers-nice terminology. 

"I know you each have tons more you can write-each of these Post-it notes represents a whole lot you can write, 
right? Later today, you can jot onto more Post-its. 

"For now, let's talk about how writers bring knowledge to information writing. I suspect that when the settlers were 
packing their things to get ready for their expedition, they didn't just scoop up armloads of clothes and tools. They prob· 
ably spent time organizing what they were bringing. Researchers also don't just gather armloads of information and 
squish it together; it wouldn't work to just scoop up all your Post-'rt notes and shove them into a report." 

Name the teaching point. 

"Today Iwant to teach you that researchers organize what they are bringing with them to their writing. When things 
are organized, it is easier to carry and use those things-that is true for information too." 

TEACHING 

Explain that students will need to organize their knowledge (captured on Post-its) into categories, reminding 
them that they've done this when writing information books. Give an example, recruiting their help. 

"So writers, once you've written lots of Post-its to yourself that represent ideas you want to bring to your writing, you 
will need to organize them into categories. You have been doing this work since you started writing all-about books 
in the earlier grades, remember? To write those books, you divided your information into subtopics and each subtopic 
became a chapter. To do that you used a booklet and dedicated a page in the booklet to each subtopic. 

"So, to get ready to write your information book, your all-about book about Westward Expansion, your job now is to 
set up your pages-the ones that are for each subtopic that will become a chapter. Writers organize their work as they 
go, and this is especially important for information writers. 

"First we'll do this together, with some of my Post-it notes, and then you can do this on your own. Here I have several 
sheets of loose-leaf paper that I will make into a booklet, and here are my Post-it notes, filled out with information 
that I want to bring when I write about this topic. I put my Post-it notes on this chart paper so you can all see them. 
Take a look at these and notice that Ihaven't filled the entire Post-it note with my writing-later we'll be adding more 

i\"otice thn/. the ten-ns are not all 11ocalntlary 
lt?ords. Can1pfircs c111d railroads are u·orcls that 
hold infonnatio1·1 about. this topic, r1s do 11arnes 
lihe Le\Yis anJ (~lark. A·luhe sure to 111ention 

some tenns that ore not do1nai11-specific voc11h
ulary' terms because this is not meant to he a 
11ocahulary lesson. On t'1e other hand, if you 
1wn11 lo give sonieone a cache of help, channel 
their attention lo any class hulle1iu hoard co1i

taini11~ your thernatic 11·ord lVall, because those 
lFords ivill, of course, hold critical ideas. 

If nuin)' of your stiulents see1n short or1 tenns, 
you can du 11 91<ick shnre-out, perhap~· burro1v
ing on the idea of a S}n1pho11) share. A-lake sure 
that yoii eJ1co11rage h.ids to record ii·ords that 
others nie1Hio11 if the;; 100, h1uni' stuff ahoul 
I hat HYJrd. 

If )OU notice that 1Ju111y students lu:iFe jotted 
Jac!s, not topics or categories, yo11 inny need to 
point out tile dUference bet11·een n topic nud 11 

spec~fic j~1ct 

It nuiy seent strange that students ii·ill be ivrit

ing reports before I hey have co11ducted research, 
but this idea has hee11 arou11d for a long thne. 
l1t 198!, in \Vriting \\"ith Po\vcr, Peter Elhou: 
sugge5ls that students irrite l!'h~t he called 
instant versions. "Sirnply deny the need for 
research, thinhiHg, pl(lnning_. and tHrn out an 
instant version. . . Pretend )'OH hno1i· things 
you do11't, act as though you Jun·e yo11r n1ind 
1nade iip ivhere you're Hncertain-und you H'ill 
be r!h/e /.o get ;nuch 1nore out of a11y reading 
and re::;earch you eFentually do'' :'p. 64 ;. 
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information to the Post-it notes, so leave some space on your Post-its for more writing like I've done. Later, you'll use 
booklets like these to plan your drafts. 

"Here are some of the terms in my Post-it notes: 

• Lewis and dark • The UJrps of Discovery 

• The Gola Rush • The Pony Express 

• The Oregon Trail • Native Americans 
• The Transcontinental Railroaa • Sacagawea 
• UJverea Wagons 

"I'm going to look over my notes-will you look at them and think with me, helping me to figure out how Ican set up 
my folders' What goes together under one topic and what is one topic all by itself ... ? Let's think." After a moment or 
two, I said, "Okay, what are you thinking?" 

John said, "You coulg put Sacagawea and Corps of Discovery tog ether with Lew(s and Clark." 

"Ah, Isee how that would work' Hmm, ... Well, what could the heading for that section be' Maybe Icould label one 
of my Post-it notes Exploration of the Louisiana Territory and I'll put this at the top of one of my pages because it's a 
larger category and other terms fit under rt. Putting it at the top shows that this is the heading for the section. Then, on 
this page Iwill put these other Post-it notes: Lewis and Clark, Sacagawea, and Corps of Discovery. And, that makes me 
think Ineed to add another Post-it note or two about other aspects of the exploration. I'll add encounters with Native 
Americans and survival. Okay, that is one page-one of my subtopics. Any other ideas 7" 

"You could make a section for Pony Express all by itself, because nothing else there goes with it," said Nastasia. 

After Nastasia said this Iasked the class, "Does everyone agree with Nastasia or do you see it differently' Does anyone 
see a way that Pony Express fits with another topic'" A few hands shot up. Iturned to Winnie. 

"You could put Native Americans in with Pony Express, too, because the Pony Express riders had to be familiar with the 
Native Americans and how to avoid conflicts as much as possible." 

"Oh! Isee and Iagree, and that makes me think Icould make a page in my booklet for Conflicts. too, since that is also 
a very big and important topic, even though there. is nothing to go with it so far in my Post-it notes. Ithink Iwi.11 need to 
make some Post-it notes to put in each of those two pages. I can already imag'rne some of what I'll put on those extra 
Post-it notes...." 
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ACT!VE ENGAGEMENT 

Channel students to sort and categorize their own key words, as they've just helped you to do. 

"Thank you for the help. I will finish planning and organizing my notes in a moment. So here is a four- or five-page 
booklet for each of you. You'll need to do this same work. That means you'll need to either put your Post-it note at the 
top of the page if it serves as the section heading, or put it further down on the page if is not a heading, but instead a 
point found within the subtopic. You will definitely need to add some Post-it notes to your pages and make some new 
Post-it notes as you go' You might even have to make some new pages with new Post-it notes in them as you realize 
what you could have written! That's fine. Information writers get new ideas all the time, and change plans as they go, 
but these booklets will help you to plan your drahs." (See figure 1-1.) 

LINK 

Explain that tomorrow, students will flash-draft research reports to help them know what they need to know. 

"Before you get starte<J on that, Iwant to let you know a bit more about how this"Unit will go. Once you've set up your 
Post-it notes and pages today, tomorrow you'll be ready for a flash-draft. 

Roth of n1y sons 11·ork for strategic 1nanage
nrent cousnftinf;! compauies, helping orgoni:.u
tious to soli1e niujor prohle1ns that lie aro11nd 
the bend for them. 10 suggest solutions, u 
tean-1 of nunu1genun1t consultaHts pore over a 
conipa11y:\: data. history; corn17e1i1io11, nuirket., 

rnul rhe lihe-taking so1netitJ1.es tn.ont.hs to do 
this research. But. H'ithin jusi the first- 11'eek, 
t.he consultanr.s tt 1rite a )~1st draft of iheir final 
report.. They do 1101 yet hi1ou· the detnils .. hut 
they hnoiv the sorts of iufonn11tion they iFill 
be reseurching, a!ld they fi.t their ini.tial sense 
of the co1npany into n fast draft that they then 
pro1·e and flesh out or dispute and dis11u1ntle. 
T'he presence. of 1he hest-guess draft. ignit~s and 
directs 1.'1e process, keeping rhern 1nore results
rniuded throughout. In H.1riting, rhe j1asl1-draft 
ca!1 aci in inuch ihe sa1ne 11'ay-func1io:·1ing as 
a pre-assessuient. 

~-

. f' ( i (;,,-;; 

FIG. 1-1 Jocelyn's organizing Post-it notes show people, places, and events that shape the time periods 
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"That's right, you will write a whole draft quick, quick, quick tomorrow' Writers sometimes push themselves like this 
very early on in the process of researching something. Your flash-draft will tell you (and me) what you already know 
about your topic and about information writing about history. And your flash-draft will also help you figure out the 
research that you still need to do-which you'll have lots of time to do, later in the unit. We'll spend plenty of time 
developing our understanding of the topic and revising, and we'll even write new drafts within this unit. You will be 
amazed by how much you are going to learn and how your writing will change over the next several weeks!" 

Send writers off to collect and categorize their Post-it notes and to prepare for flash-drafting a research 
report the next day. 

"So, today you will (1) write many more notes on Post-its-sharing information with others or looking through books 
to get more information, and (2) create categories that account for most of your Post-it notes and help you imagine 
how your research report will go. You can use your pages to do that-at the end of today's session we will staple these 
pages together to form your booklets. 

"Remember, writers spend time collecting and organizing information, making categories that are subtopics. Then they 
imagine how those subtopics could fit together iQto a structure. That is one way writers get started." 

(p--::;,~ 
~ 

Giving students the tip that it seenis i111porta11t 
t-o read-looldugfor infonnutiou about i1npor

1a;ll people, place.~, and e1'ents-helps solidify 
1!'hat siudeui.s h{!ve heeri laughi. todcr1 so the)' 
tise it aHother day. 

-ku- ~- L._,,, __ 
ef" r ~~~ 

-.·~ii....... 

'''"""'' 

.)~,,w. ~ 
. r 

.~~ 

FJG. 1-2 Amanda, a student in the same class, organized her information differently. 
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CONFERR!NG A.ND SMALL-GROUP WORK 

Problem Solving, Just Like the Settlers Did 

FTEN WHEN CATEGORIZING TERMS, students will realize that some terms could 
fit in multiple categories or that some categories are more developed, with 

more information, than others. You'll probably encounter this first as you work with 
one individual, but you may decide that rather than teaching just that one child ways 
to cope with this, you prefer to create an extra mid-workshop teaching point and to 
talk to the whole class. 

Recently, for example, I asked for the class's attention and said to the whole group, 
''I'm seeing that some of you are running into some tricky parts as you try to categorize 
your words. My biggest suggestion to you is that when things get hard, when there are 
problems, you need to remember that the settlers encountered problems as well, like 
finding themselves face-to-face with giant rivers. They've got all their worldly goods 
in a wagon, and they can't go farther because there is a giant swollen river in front of 
them. The settlers had to problem solve. They had to say, 'Maybe we could-or maybe 
it would work to-' and then they had to choose a way to go forward. 

"In a much smaller way, Chris was traveling along and then he came face to face with 
a problem. He has Native Americans on one of his Post-its and he isn't sure whether 
to categorize it with the Post-it Lewis and Clark because there is stuff they did with 
Indians. But, he could also file that Post-it with Transcontinental Railroad because there 
is stuff related to Indians he could write about here. Chris could have just said, 'This is a 
big problem' and sat there, stuck, but instead he did a bit like those settlers must have 
done. He started weighing which of the possible ways forward seemed best" 

I then asked the class, "Would you have done that too? What possible ways forward 
would you have suggested? Turn and talk." 

After a moment, I intervened and asked the children to tell Chris what they'd do in his 
shoes. Maria pointed out that he could have one large section on Native Americans in 
which he writes about what they had to do with Lewis and Clark and with the railroad 
and so on. Aidan suggested he make more Post-it notes that said Native American so 

iWD-WORKSHOP TEACHING Preparing to Draft 

"Writers, quickly, Iwant to remind you of two ways to help yourself get ready 
to draft, and Iwant to teach you one ne\tv way. These first two, you've tried at 
other tr mes, in other writing units. You can"-1 listed the following across my 
finger-"(!) teach someone what you know (then revise your organization 
based on how the teaching went), or (2) study published authors to see how 
they have done the same work (and then try that same work). 

"I 1Nant to teach you one ne1N way to get ready to draft get feedback on your 
plan for wrrting. Just say to your partner something lrke, 'Here's my plan for 
my writing so far, what do you think?' and listen closely to their thoughts and 
questions. That partner is working on the same topic, so no doubt you can 
help each other' for just one moment, turn to the person next to you and tell 
each other what you might do from this list or what else you wrll try to help 
yourself plan your writing." 

that Post-it could go in lots of categorres. I didn't continue collecting solutions, but 
instead reminded children that the bigger point is that when they aren't sure what 
to do, they can think of various possible solutions, choose one, and then go forward. 
I added, "And just like the explorers and settlers, you are not alone. You can use your 
partners to support you." 

There will be other problems that many students encounter. For example, many of them 
will end up with lopsided categories. Some will be tiny; some will be giant Recently 
I worked with a small group of students who needed help with this. As frequently 
happens, this small group actually began as a conference. When I asked Pretee to tell 
me about her categories, she immediately said, "I got a giant Lewis and Clark pile and 
my pile on the Gold Rush is teeny." (continues) 
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"Let me look," Isaid, and quickly found myself agreeing with her. Then Isaid to Pretee, 
''I'm pretty sure there are kids in this class with the same problem, so watch." And I 
interrupted the whole class to say, "Writers, Pretee has a problem-one of her piles is 
giant, and at least one other one is tiny. How many of you have the same problem'" 
Ascattering of children signaled with a thumbs up, and soon I'd convened all those 
youngsters in a group with Pretee, who explained her situation. "So writers, remember 
how you are going to be problems solvers. This is not as challenging as the problem of 
how to get a stagecoach across a river, is it? What do you think she could do?" 

Soon suggestions were flying. Pretee could talk to some other kids or look in a book 
and build up the Gold Rush category, because there's a lot of information on that topic. 
Or she could see if her huge pile could get divided into smaller parts. 

The group helped Pretee reread her Post-it notes on Lewis and Clark. They quickly 
realized that she could break her stack of Post-it notes into two separate piles: the 
Louisiana Purchase and the Expedition of lewis and Clark. Ilooked at all the kids. "You 
won't all have a too-big Lewis and Clark pile, but all your life, when you are writing, 
you will often find that you decide to write about a few categories and then those 
categories seem lopsided in size in ways that don't work. When that happens, it often 
helps to divide your largest category into several smaller ones." 
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SHARE 

Preparing Information for Drafting 

Invite students to spend the final moments of today and more time tonight preparing themselves to fast
draft tomorrow by taking more notes on Post-its to fill their writers' notebooks. 

"Researchers, Iknow the deadline-that tomorrow you write-rs coming soon. Some writers refer to deadlines as life
lines, not deadlines, because they make us spring to life. And my sense rs that this deadline-that tomorrow you write 
your whole report on Westward Expansion-probably means that at least some of you will want to spend time tonight 
(and perhaps later today, in school, if you have any free moments at all) getting ready. Some of you have been asking 
,,;hether you can use books tomorrow, and you can, but my ;uggestion is that you use them tonight-you absolutely 
can go through books and cull out names, dates, facts, key words. I'd write these words right onto the Post-it notes 
to jog your memory so that you remember to include the key information that you have learned about each of these 
subtopics. So if you know there were three waves of the gold rush and you want to record the dates for them-just 
JO! them down and drop them into your section labeled 'gold rush.' And if you want to reference page numbers of 
particular books so that tomorrow you can go to those specific pages, you can record a few page numbers onto your 
Post-it notes as well. 

"Make sure that you come in tomorrow ready to start drafting your research report. If you forget your Post-it notes, 
you'll be writing without that support, so Iwouldn't forget them." 

SESSION 1 HOMEWORK 

® CONTINUING TO RESEARCH AT HOME 

''\·Vriters, for hon1e\vork please get ready for \Vriting your reports. Yoll can borro\v a book Fron1 the clo.ssrooin, 

and dra\.v on the list of \vcbsitcs that is attached here. Rc111cn1bcr, too, to use notc>taking strategics you 

learned earlier this year and in preceding grades. These arc son1c tips-add to the list if you can think of 

11101-c. Tonight, take notes in \.vays that illustrate your best 1nethods for notc~taking." 

Teachers, mahe stire the children prepare to 
lvrite fast drafts on only one side of the loose
lenf puper, not on hoth sides and uoi in J/Ole
hoohs_ Thi . .; is her.:ause they1l1ill later need to cut 
tliese drafts apar! and reas:;enihle ihe1n i11 11eu1 

ivays, addi!lg 11nd deleting p{lrl5. 

I 
Tips on Note-laking I 

a 	 R..eaa a seCtiOn of text, pause to N 
r 

think about what is important, and I 
then write your notes. r-

Iii C.Ons1cler the main ideas ana i 
supporting details as you reaO:. A 

structure like boxes and bullets i 
can hetp you organii.e your notes. m 

• 	 Instead of copyin9 from the text, I 
put the information in your own 

words. (If th rs rs hara, aon't look i
at the original text when record- g 
ing notes.) 

• 	 k'.eep track of your source so you 

can return tater to confirm or get 

more information. 
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Session 2 

Writing Flash-Drafts 


IN THIS SESSION, you'll remind students that before a writer 
writes, they recall all they know about the kind of writing they are about to 
do. 

Students' Post-it notes 1n their loose-ieaf booklets with possibilities for catego
r:zation, from Session 1 (see Link) 

:/ 	 Loose-leaf paper for student drafts (see link) 

An example of a student '.eport from the year before (see Teaching and Active 
Engagement) ::Jt; 

Drafting ar.d revision cha:ts from the previous units of study (see Teaching and 
Active Engagement) 

r:./ 	 Information books-some good options include: VVho Settled the 'I/est? a 
Bobbie Ka!man book (1999); Tfre Srory ofAmerica: VVestvvard Expansion by 
Greg Roza (2011); Daify Life in a Co11ereo' i//agon by Paul Erickson {1997) (see 
Teaching and Active Engagement} 

v/ 	Chart paper and marker for capturing students' tips for information ·Nriting 
(see Teaching and Active Engagement) 

c;,/ 	 The beginning of your own flash-draft, written on chart paper {see Mid-
1/'/orkshop Teaching and Share) 

1/' 	 Copies of Information \i1Jri1ing Checklist, Grades 5 and 6 for each student (see 
Share)~· 

0 :'\CE CPO:'\ J\ TI\·I E, long long ago, \vhen students \\Tote reports, they tended 

to begin by investing \\'eeks ln collecting notes on index cards. Then, after sort

ing those cards, they eventually began eking Ollt a draft-a process that often 

consu1ncd another \reek. 
This session stands in contrast to that. This is Day T\\:o of the unit, and students are 

\\Titing, and doing so \Vtth the intention to st<:trt a11d finish their report in a si1;gle day. You 

\\·ill teach then1 to plan their topic and to dra\v on cill they knO\\' about both the topic and 

the n1ethod of \\Titing. Then you \viii encourage thein tu \\'rite, Fast and furious, getting 

their kno\vledge and notes onto the paper as best they can. 
One Brgurnent for encouraging studenls to draft quickly is this. \-Vhcn students \\Tite 

their first drafts very quickly, they arc far inore gan1e to revise those drafts than they arc 

\\'hen their drafls arc the rcsulL of days' \vorth of \vork. The presence of exploratory !lash

drafts n1cans, then, that \Vritcrs arc n1ore an1cnahlc to large-scale revision. 

But that is for another day. Today, students \ron't have a lot of tlnH' to look to their right 

or their left because their hanJs \\·ill be flying clo\vn the paper. 

COMMON (ORE STATE STANDARDS: \f\J.5.2.a,b, VV.5.4, \rV.5.5, \N.5.10; Rl.5.2, Rl.5.3; 
SL.5.1, SL.5.4; l.5.1, L.5.2. L.5.3 

GRADE S_THE LENS OF HISTORY12 



MINILESSON 

Writing Flash-Drafts 

CONNECTION 

Set children up to draw upon what they know about how information writing tends to go. 

"Yesterday, you thought about the kinds of knowledge you'd bring with you on this expedition we are embarking on
and we talked especially about knowledge about the topic. But there is another kind of knowledge that you're going to 
need to rely upon today, as you \Nrite a research report, V.Jriting fast and furious. You are going to want to rely on your 
knowledge of how information writing goes." • 

Name the teaching point. 

"Today Iwant to remind you that before a writer wntes, the writer often gets full of the kind of writing he or she arms 
to make. Poets warm themselves up by reading poetry. Speech writers listen to the Gettysburg Address or other great 
speeches. And information writers, too, profit from filling themselves up with all that they know about how their kind 
of writing tends to go." 

TEACHING AND ACTIVE ENGAGEMENT 

Divide the class into small groups. Ask each group to recall characteristics of good information writing, 
coming up with a few key pointers to help with today's writing. 

"Before you get started on your writing, let's quickly com pr le some of the most important things that you know about 
information writing-whether that writing is found in all-about books or in feature articles or in summaries. Will the 
k'rds sitting in th.rs first quadrant of our meeting area recall what you learned last year when writing reports) I have 
Amelia's report for you to look over, to spark your memory. And will those of you sitting in this next quadrant look over 
a published information book-I have a good one here for you-and collect observations thai could affect what you 
do today when you write your first draft' 

"Will those of you sitting in this third quadrant of our meeting area look back at our class charts on writing process
especially drafting and revision and see if any of the things you've learned during earlier units can help you get ready 
to write thrs7 And will this last group think about-this will be the hardest-think about what historians might care 

1~ COACHING 

TOday's 1ninife5so11 is a hit u1111S11r.l, lVith a 1nore 

iuteractil'e teachiu,r; con1poue;1l than !!Saal 
)Ou will H'llHl lo heep 1he co11nectiou especi11l!y 

• strenn1/ined for tli11t reason 

This u 1ill tahe son1e orchestration, hut ii is 

li>Orth doivig evea if it does11 1 

t ,go exact!; os 
phn111ed. You 1night q11ichly scnnrl foHr quad
runts on the board 11·ith u specific job listed in 
et<ch sq~1are. The11, silnp/;: direct eoch group of 
stiidenls 10 their qt1adr1111t. 
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about that is special to history? So you won't be thinking about information writing in general, but about the special 
spin that historians bring to it. I have a text for you to read about what historians do." 

Historians use artifacts, official documents, and other evidence as sources to study the past. The job of 
an histo;ian is to interpret past events and to think abour the causes of these e,1ents. This information 
can help us understand our predecessors and perhaps help us solve current problems or avoid problems 
in the future. 

"Each group, you have JUSt three minutes to collect a few key pointers that you think can help everyone. Gol" After 
children talked for a few minutes, I intervened. "Eyes up here," Isaid. "Researchers, you know a lot! Will you now crys
tallize some of what you know into two or three very brief pointers? Turn and talk." 

Ask children to bring to mind exactly what they plan to write, then ask members of each group to report back 
several important tips for information writing. 

"Writers, in a fevv minutes you'll start 1,ivriting your research reports. ND\.Y let's give each other some last-minute words 
of advice. When I nod to a group, will one of you say the tips that you think will help people with today's research 
writing?" I nodded io Melody who said, "We need 

0 

to teach other people." · 

Maria called out, "We need to show what the past was like." 

Caleb followed, "We need to group the information." Henry added, "We need to use quotes." 

Muhammad pouted, suggesting Caleb had taken the point he wanted to say, but then lit up with a new thought. "We 
need to write introductions and conclusions like in the history books last year." I listened to what the students were 
saying, Jotting their suggestions, and a few of my own, onto a fresh sheet of chart paper. This was growing into an 
anchor chart about writing research. 

C)hFioHsly il1is H'orh crnild SjYlli the entire clas.~ 
sessio!l i:tstead of hei1tg n s1nal! iHlerliJde dur
ing a n1inilesson. ,.,'(? 1hinh it is prohobl)' NOi 

help/id to generote too 1011,g of 11 list, 11s the 
cliildren's ~ninds will need to 1nostly be on the 
focaf topir..>--VVest1nird Expa11sio11-and iheir 

thoi!ghts aboia ho11· to iiTite iHjOr11u1tioJ1 texts 
irell H'i/l 11eed t.o he _.;eco;u/ar) 

l)cn1'1 a!!e1np1 to he co1nprehe;1sire. Children 
il'ill get(/ chechli3t for self-asse..;sn1g their ivril
ing later in this sessio11. This proce:is irould last 
the enlire HTitin.,g iporhshop if you let it, and ii 

is impona11t to iuslead heep ii short. ()n tlie 
otl1er luuul. if .rou thinh it would be hel1~fnl, 

_l'OH could create u q11ich class chort of these 
re1ninder tips. 

GRADE S:THE LENS OF HISTORY 14 



LINK 

Coach writers to reflect on their work plans, in the light of these new suggestions. 

"Writers, now that you have these tips 1n your mind, look over your Post-it notes and booklet pages, which is really 
the same as looking over your plans. When you feel ready to start, go for itl One quick logistical reminder about your 
drafts today: Please remember only to write on one side of your loose-leaf paper. This will be important tomorrow when 
we begin revisions of these drafts. let's start our flash-drafts right here on the carpet. Begin looking over your notes." 

Afew seconds later I called out, "I need to start seeing some pens moving on the page. let's go." Iwalked around the 
carpet and announced, "All of us should be writing. Write, write, write." 

I leaned in and whispered to Jocelyn, "Instead of stopping so often and thinking about what you are going to write, try 
to let the words come to the tip of your pen as you keep \Nriting even 1Nhen you are not sure \Nhat you will say next. Let 
your pen go. Think with your pen." 

Ispotted a few .children using their erasers and I wanted to make sure th~t all of the writers knew this_ was a ma1or 
time-waster. "Writers, I can't believe that I am seeing students in this room erasing' Don't spend time erasing-cross 
out if you need to and move on. Come on, guys, Jet's write long and strong!" 

As soon as I saw children with about a quarter of a page, I tapped them on the shoulder and whispered to them to 
go back to their seat and continue to write fast and furious. When a few more than a handful were left, Itold them to 
return to their seats and continue to vvrite, write, vvrite, unless any one of them felt a conversation vvith me could help 
them get their bearings. Afew stayed and we talked for a bit and then Isent them off. 

Ojte11 011r studen/s helC1bor 1t·ri1ing their fii-st 
dr{/Ji-s. it cnn take :;orne sti1de111.s IH'O or three 
dnys to co111e up tl'ilh their first oy By thell, 
rhey nre so co1nini11-ed to irhat tl1er 1vrote the) 
don't 1n1~lt ro ch1111ge anytlii11x. \,\1C w11nt to 
breah that lzubit r11ul help OBr st1!(lents see the 
Vi!lue iii HTiti1·1g u f/asli--draft. Therefore, get
ting then1 going 011 the carpet so you CIHI put 
thenr thrrnigh u 111ini-hootc111np 1!·ill pH sh 1hen1 
/O HTile 1nore iJ!ld jib/er t/1011 fhe) 1t'OH/J hare 

alor1e-10 1111clersta1ul lunF lo 1vri1e n draft i11 

a j1ash 

On da:i;s H·hen you teac/1 somethi::1~ purtic11-
larly hurd, a lfHich, post--n1iuilessou s1null group 
c1u1 help hids feel better prep(!red fur the H'u1·h. 

aheud. V\lith a little extr11 support uut! scujfuld-
ing, !hese cliildreJ1 1l'ill he ready to go ojf and 
uiork independeHllj: Thell too, by inviting chil-
dre11 to choose u·hether the) are re11dy to H'orh 

independent/;-; )'Olf are helping reinforce a coin-

n11n1i1y of capable. self--ev11l11utiFe lenr11ers. 

It is best 11ot to 5tl1)· seated di1riu,c.; 111'1 inter
val lihe this Getting up and 1ni/hing nroHnd 

{ll/011·s you lo support indiridruils und nole 

1vha1 children see111 lo be doi11g lFell a1ffi 1t'ha1 

they are llOI doi1·1g :;o that )OH cau l!Se iliese 

ohsen.'alioils ia )"Ou1· voiceoFers 
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CONFERRING AND SMALL,.G ROUP. WORI< 

Support the Logical Grouping of 
Information within Sections 

1\ ,A ANnTUDENTS TODAY COULD BENEFIT from so~e strategies for categoriz:ng 
.l I l w1th1n subcategones. As you read your students work, you may notrce tnat 
they just seem to list facts, without thinking about how to group information logically 
into paragraphs or sections. Christian was struggling with this very issue. 

When I read Chnstian's section on the Gold Rush, I noticed that he'd grouped all 
·the information about gold .mining into one paragraph, b"t hadn't yet extended his 
knowledge of grouping so as to create subcategories within this, or any, of his larger 
categories. Christian listed some information about panning for gold, then went on to 
teach about different tools used for mining, and then returned to include more infor
mation about panning for gold. 

"I know more than Ithought Idid," he said to open the conversation, and Iagreed that 
it is sometimes amazing the information that comes to one's pencil tip when you start 
writing. Iused this as my invitation into the topic Iwanted to broach. 

"Christian, because you have so much information on the page, it will be important 
for your readers that you chunk it into categories." He nodded, and pointed to the 
subhead "Tools for Gold Mining," and explained to me that making subheads was 
now easy for him. "Christian, that tells me that you are ready for a new challenge. You 
know that's how it goes in life-it 1s like a staircase of learning, right? And once you 
go up one stair, then there's another." Recognizing that the instruction I was going 
to give this one youngster would pertain to others, I asked for the attention of all the 
other writers at Christian's table. I explained that what Iwas about to teach Christian 
would probably help them as well, so it would be great if they listened into our talk. 

"Because you know a lot and information rises to your pen as you write, you are going 
to want to plan subcategories for your information writing, like you did, which 1s a very 
adult thing to do. But the new thing that I want to tell you is that 1t is also important 
for you to group information within a subcategory. If you write a little bit about 'A' and 

MID-WORKSHOP TEACHING Pushing to Write More 

"VVriters, you've gotten so much vvritten on your fiash-drafts! Ho\v many of 
you wrote at least one page?" Every student so indicated. "Ho1N many of you 
vvrote two pages?" 

After th:s nod to the sheer volume of \Nr1ting the students had done that day, 
I said, "Here is the cool thing. It's going to be easy to \Nrite even more. \,!\/hen 
you think of something more to add to a category, just stick it in there-1Nrit
ing in the margins, or using a star or a half moon as a code, shovving where 
the nevv stuff will go in that section." As I spoke, I inserted a symbol into my 
O\•vn start of an exploratory draft-written on chart paper-and then wrote 
the same symbol on a patch of 'Nhite space, signaling that I could add text 
there. "Plus, you can continue to add categories. 

"\Nriters, most of you are onto the second page and third or fourth section 
of your report. That's great-keep those pens flying. This is like taking the lid 
off your mind and pouring it into each of the containers you made-vvhat 
else can you say about each of them? Say mo:e even when you think there is 
nothing more-just keep writing and you'll be surprised that something else 
\!Viii come out. You've got another fifteen minu:es, so you should get another 
three or four sections vvritten. The more you 1Nrite, the more you'!I have to 
work with as you move into revising this, so just pour it out!" 

then a little bit about 'B' and then go back to writing a little bit more about 'A,' it is 
likely your reader will get confused. I'm going to read you your section on tools for gold 
mining right now. Will you all listen and see if Christian jumps back and forth, and if 
maybe he could group similar kinds of information together'" 
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I reread the page, audibly pausing at moments when Christian jumped from one topic 
to another. I finished and invited the children to comment. Christian immediately 
chimed in: "I wrote about panning for a few sentences and then I switched to other 
kinds of mining tools. But then Iwrote about panning again later' All the parts about 
mining with pans should go together!" Christian smiled, proud of his discovery. 

"Tada! 11111 You did it," Isaid. "So let's underline the sentences that would go in the 
first paragraph, in your paragraph about panning. Then, in the next paragraph, you 
can go on to write about other mining tools." He did this while I chatted a bit with 
the other listeners about whether they needed to do similar work on their pages. Then 
Christian showed us he was done and pointed out the second paragraph would be 
awfully short. I agreed. 

"So now you'll have a new challenge, right? When you write inside structures like this, 
those structures often give you room to grow into. You are going to have to come up 
with more to say about mining supplies (other than pans). Once you do this easily, 
come to me and I'll show you the next stair up'" I suggested that the others who'd 
listened work in pairs to think about whether they could do similar work before moving 
on. "So remember, JUSt because you have a subcategory doesn't mean that everything 
in the section can get smooshed together. You need to ask yourself: What will Iwrite 
about 1n the first section of this category' What about the second section l And do your 
best to sort your information into paragraphs that make sense." 
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SHARE 

Relying on Rubrics and Partnerships 
to Strengthen Drafts 

Remind students of the assessment checklist they have used in the past and ask them to use this updated 
tool to assess their current drafts. 

"Writers, eyes up here," I said and waited until the writers, still in their work spots, looked at me. "I want to remind 
you that when you draft, you should be thinking not only about your plan, but also about what you know about the 
qualities of good information writing." I moved the chart paper, revealing the checklist on information writing. Once 
the checklist was revealed, I said to the class, "How 
ma~y of you remember using the fifth-grade checklist 
!ast year, 1Nhen you were in fourth grade, to help you 
assess your Revolutionary War reports l" 

Many children recalled the checklist, so I continued. 
"You'll remember that a lot of teachers from all over 
the country got together and agreed that all fourth· 
graders-that is, all you guys, a year ago-needed to 
be able to write informational texts-reports, articles, 
all-about books-that showed certain amount of skill. 
You'll see this checklist has the even harder goals, 
goals for sixth-graders, listed alongside the goals for 
fifth-graders. (I know many of you want to push your
selves past what you have already learned.) So will you 
quickly read this checklist and think, 'Which of these 
things still needs to go on my To-Do list?' Idon't expect 
that a report written in one day will necessarily show 
all of these qualities of good information writing, but 
I do expect that in the next five minutes, and later at 
home tonight, you can draft and revise your writing so 
that it shows you can do all of this. So get busy!" The 
Information Writing Checklist, Grades 5 and 6 can be 
found on the CD-ROM. 

Information Writing Checklist 

HARTING NOr 
YES! TO Yer 
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. , 1 
1 

1 II I 
1' .·1' 

!o 
1
I ,:; --r;~! 

j ,
1j I ' 

l . 
j 

f Ending 	 Iwmte a rnn:ius:cn ·r. wh1c~ i res:oted the rra.n ID :J 1C i' i w1:M a :o~clusocn '~ w~ith Irestate~ my 0 I :J I CIll, 

pccnts ar.:! may hav~ o!fore:! a fir.al :ho~ght er I '"'FOr:ant ;ceo> aod offored a hnai :ns:gti: O'I qoe1tion for reader;; to ccns:Cer iccpka:ton for rNcm :~ wo;1d~r.
1I 
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Channel students to read their exploratory drafts aloud to each other. helping each other check the veracity 
of their information and using each other's work to remind them of ways to add to their own. 

"There is another way to check your writing, and that involves checking your information, asking, 'Is this true'' Journal
ists do this before they publish something; they call it fact-checking. For now, help each other fact check. Partner 1, 
you start reading aloud what you've written, and as Partner 1 reads, Partner 2, will you listen and think, 'Does this ring 
true for me?' If you think that some of the information may be wrong-that will happen in a flash-draft-talk about 
it and make a question mark in the margin so that later the writer can do some research to make everything accurate. 

"Before you get started, will you meet with your partner and make a plan' You have to decide rf you are going to help 
each other assess your drafts using the checklist or help each other check the accuracy of your information. You guys 
decide and then get started." 

SESSION 2 HOMEWORI< 

" ·~· "If ... , THEN 

"\,Vritcrs, if you have not finished drafting your sections, continue \vorking on thcn1 tonight. If you've \\Tit

Lcn as n1any sections as you think you can \\'file. anJ you arc Jone, then rcn1cn1hcr the saying, '\Vhcn you 

arc done. you've just begun.' Finishing one cycle of the \\Titing process allo\VS you to start on the next one. 

··so reread \VhJt you have \Vritten, anJ this tin1e, try rereaJing vvith the lens of. 'Is n1y infurn1ation accurate::· 

Professioncd \\Titers call thisfc1ct-chechin~. TO check your facts, find sources of inforn1ation on any of the 
infonnation vvhere you kno\v your facts could be a little bit off. Reread those sources, and confirn1 thJt 

\vhat you have \Vritten is true. Chances are good that your content \Von't be con1pletely true, so use the 

sources to n1akc it 1norc accurate. 

"If you and your partner used the checklist to assess your Jraft anJ you sa\v things that \\·ere inissing fron1 

your flash-draft, then you \Yant to 1nakc sure you \York on that tonight." 

SESSION 2:WRITING FLASH-DRAFTS 19 
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Contents 


Introduction: Fifth-Grade Writers and Planning Your Year 

Alternative and Additional Units 

I. 	 Raising the Level of Personal Narrntive Writing 

IF )'OHr students hdve not had prior experience in a llTiling 11'orll:ihop, or 
if they did not perfonn ·well on I heir on-de1nand rzarrat ive u1riting, ]~H E1\I 

)'OH 1nay decide to teach the111. the essentinls of uarralil'e 11 1ri1ing prior U) 

plintf!,ing into :'\arrativc. Craft. 

2. 	 The Personal and Persuasive Essay: Boxes and Bullets and 

.Argument Structures for Essay Writing 

IF your srudenls did-not. have the op11ortunilJ 10 cycle through. 1Jris u·nil of 
study last year or if their on-den1aud opinion t!'riting shoirs significant gups, 

'TIJEl'/ u1e reconnnerul teaching this unit before venturing onto Shaping 

Texts: fro1n Essay und NarratiYe to \Te1noir 1nul The Research-Base<l 

1\rgun1ent Essay. 

3. 	 Information Writing: Feature Articles on Topics of Personal 


Expertise 


IF your fifth-graders lurve uot been par/ ojuTiting lJ'orhshops prior to no1v 

and ha1/e not had any experience 1criting i11J(1rmatio-n texts, 1,HE1\1yon 1nay 

n'tHtl to teach this unit., because il i1n:i1es youngsters to ivrite feature articles 
in tFays th.at align irith all the Conin-ion Core Staudards for fifth. grade. 

4. 	 Information Writing: Reading, Research, and Writing in the 
Content _Areas 

IF you i1nagine a ivriting unit of study i11 ivhi-ch s111de11ts are e11gaged in 
research projects, 'ff IEi\' you 1rill prohah!)1 t1·1n-H to teach this unit either 

he.fore or ufter The Lens of I listory: Research Reports. 

5. 	 Literary and Comparative Essays 

JF you 1Fa1·1/ 10 gi11e your studenL~ inore experie11ce in opiilio11 writing, 

helpi11g then1 tra11sfer all ther've leorued ahoul essaJ HTitillg to tFritin~ 

aho11t texts, TJ-IEI\' you 1ni&ht ivant to teach this unit, ivhich H'ill instruct 

childreJJ in defending cluinzs about literature using text-bused erii:lence. 

6. 	 Poetry Anthologies: Writing, Thinking, and Seeing More 

JF you want to ready your st11dents for the CCSS' expectatio;is for close 

reatli11g of cornplex texts anJ teach your students to hecorne n1ore conscioirs 

of the crafting a11d la11g1rage tlecisions that 1!'riters 1n11he1 TIJE1\' J'OH 1nigl1t 

ivanl to 1ei1ch tliis unit. 

7. 	 Joumalism 

IF you ivant to help your stHdeuts learn to u11ite inforn1ation texts quichl); 

to revise purposefully and s1viftlJ; aHd to 11·rite fro1n positions of thoughtful 
ohsen.:alion l!'ithin their con11nunit); ]~HEi\' )'OU iniglit lva111 10 teach this 

uni-I af1er the fo-i.rndational infonnation units for !his grade. 

iii 



8. Fantasy 

IF )'OU. u1cu1t :i:our students to .~ynthesize 111a11y of the ivriti11g skills they have 

been honing all year1 as u1ell as push theniselves past their conifort :ones 

into ne11 1 areas ofgro111th -in narrotii'e 1vriting, THE1\J you inight 1runt 

lo teach this itnil as a lransfonnalive and chullengiflg capstone unit for 

51t~dents this year. 

Differentiating Instruction for Individuals 
and Small Groups: If ... Then ... 
Conferring Scenarios 
Narrative Writing 

Structure/Cohesion 

If the slory lachs focus .. 


lf the stor.y is coufusing or seein.s lo h~ lac.:ki-ng itnportant infonnalion. 

If the story has 110 tension . 


Tf the story has no real or significiint ending . 

If the 11Titer is neiv to tFri.ting u1orhshop or this particular genre of 


u1 riting. 

If the H'titer does not u5e paragraphs . 

Elaboration 

~f the 11·riter has created a stor:r that is sparse, U'itl1 little elaboration . 


If" the story is riddled with details. 

If the story is s1i>a1nped 11·i1h dinlogue. 

If the U'I'it.er has ivrilten the exlernal story Intl not the internal st.01y 


If the l-l'riter struggles to identify and corivey a deeper n1eaning . 


Jj the u·riter is readr to u.se literary de!'ices . 


Language 
If the 11oriter s111nnu11"iz.es rather than story-Jells. 


If the 11Titer st1-uggles 1l'ith spelling . 


If the u:riter struggles t.Pith ending p:o-icluc1tion . 


The Process of Generating Ideas 

If the lFi'iter has "nothing to lvrite about. 


If the irriter'.~ notehook ivork does not represent all he carl do . 


The Process of Drafting 
If the iiTiter l1as tro1tble maintaining sla1nina and volnme. 

The Process of Revision 
If the 11iriter struggles to 11 1ork independently (during revisio11 or other pa1is 

of the u:riting process.'. 
If the lrriterdoes not ha1.:e personal goals for his 1rriti11g progress. 

The Process of Editing 

~f the 1rriter does uot use ivhat she h;io1i:s about editing i.11hile ivriting . . 


Information Writing 

Structure/Cohesion 
If the U'fiter has uot estc1hlished a clear orgaNizatioH for his hook. 


If there is no logical order to the seque11ce of infon1u1tio1"1 U'ithin the piece 


of ivri ting .. 

If infonnation overlaps in nirious seclio11s . . 
If the wriler is ready lo experinrenl tFilh cilternc1/e structures of organiz.alion 

If the irriter has cho5en a topic that"is too hroad . 


If the piece is luchinj.{ au i11troduction uncllor conclusion . 


Elaboration 

If each sec/ion is short and neec/.1.; lo be elnhorated upon. 


If the H'i'iter elahorates hy culdi-ng fact upon fact . 


If the HTiter goes off on t1111gents -when elahorating . 


If the ivriter does not elaborute OH infonnation fro1n outsiile so-irrces. 


Language 
If the 1rriter iucorporates quotes. facts, aud statistics lnH does so alrhwardly 

If tra11sitions frotn sectio11 to section sound au·luvard. 


If the l~Titer does not incorporule do1nain-specific 1/0cabulary. 


The Process of Generating Ideas 
If the uTiter chooses ide11s aho1~t tl'hich she has little expertise and/or that 

are difficult to research . 

~f the u1riter shnply copies facts into t11e notebook. 

The Process of Drafting 

If the first draft is not orgauized . 


The Process of Revision 
lf the u'riler is "done" 1t>hile revising. 


If the u1riter does no/ hore a lnrge repertoire of st-raiegies to drau:-fro1n . . 
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The Process of Editing 
if the student has edited but has m.i.~sed several 1nfatahes or 111ould olhenvise 

henefit frorn learnillg to part·1ter-edfr . . 

Opinion/Argument Writing 

Structure/Cohesion 
If the -introd-uction does not forecast the stnicture of ilze essay. 


if supports are overlc1pping. 


If supports are 11ot parallel or eq-ual i11 ?!:'eight . 

lf the 1~ 1riter is netv to UTiting tl'orkshotJ or this particular ~enre of 


writing .. 

If the 11 1 riter hus rnultiple, 1i:e/.l-developed reasons bu.I they all blur together 
t~'ithou.l paragraphs or lransilions , 

lf tlie ivriter is ready to consider coi1nterarg1onents . 


Elaboration 

If tl1e H'riter is struggling to elal;orate ;1) . 

If the U'riter is slruggling to elaborate (2.1. 


If 1.he l!'riter'.~ e-vidence feels free-floa/.i Ilg or disconnected fnnn. th.e arg1onen1 

at hand. 

If the piece is su'innped irith. details . 

If the lFTiter lzas pro1'ided erideuce, but it does 11ot all support the claitn . 


Language 

If the l!'riter 1Hes a ccu:ual, i nforrnal toue il'hen n'riting . 


If the writer stn.1.,ggles with spelling. 


~f the n1 riter .struggles ivith. coni1nll usuge . 


The Process of Generating Ideas 

If the tl'riter struggles to geuerate tneaniNgful topics U'orth exploiing . 


If tl1e u·-riter is exploring opiuio;is that ure orerly shnple or without 


din1ension . 

The Process of Drafting 
If the uTiter h.as a clear plan for her iuriti11g Ina loses focus aud 01:!?_ani:.at-ion 

iFhen dnijth·1g. 

The Process of Revision 
If tl1e ll'riter ha.~ a lhnited repertoire of revision stralegies 

The Process of Editing 
~f the 1iiriter "edits on the ntn," i11vestiug little ti1ne or effort iu the 

process . 
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I I Grade 5 
1.5 PTS 2.5 PTS j (3 POINTS) 

l
I 3.5 PTS (4 POINTS) 

----'C......  -'-------~------'-·--·__, ----  ·------·-L---~--
STRUCTURE I 

l j l
Overall l The writer taught readers 	 ' Mid· I The writer taught readers IMid· I! Thfe writer ~sed differehnt bkinds :·.·' Mid· I The writer conveyed ideas and I II information about a subject. information about a subjectI She put in ideas, observations, 

level Idifferent things about a I level o in1ormation to teac a out level 

I subject. He put facts, details, ., the subject. Sometimes she 1 Sometimes he incorporated 
l and questions. . quotes, and ideas into each I included little essays, stories, or l essays, explanations, stories, or I j

I 

l
Ipart of his writing. I how-to sections in her writing. I procedural passages into his I~' 

writing,• 

Lead IThe writer wrote a beginning 
 Mid· I The writer hooked her readers Mid· j The writer wrote an 1 Mid· IThe writer wrote an I , 

'I in which he got readers ready level Iby explaining why the subject I level I Introduction in which he 1 introduction in which she ' I 
1to learn a lot of information j mattered, telling a surprising ! I helped readers get interested I interested readers, perhaps

I about the subject. I I fact, or giving a big picture. II ! in and understand the I with a quote or significant fact. 
1'I'~'

I 	 1 I \he let readers know that she .. subject. He let readies know I She may have included her 
• 1 would teach them different 	 the subtopics that he would own ideas about the topic. Shel 	 I things about a subject. develop later as well as the let readers know the subtopics 

sequence. . that she would develop laterI
l	 I 

. I I. I 
I 

I and how her text would 
j 

1
! l l 	 I l l 1 unfold. 

4.~~~:~~~-

:, Tra;s~-A~=· I The writer used words to sho-~.....JI~writer used words in each i When the writer wrote ,! Mid- ITne vvriter used transition 
"i 

I~~~i1 f sequence such as before, after, level i section that he!ped readers about results, she used level words to help his readersI I then, and later. She also used j Iunderstand how one piece of words and phrases such as l understand how different bitsI.I.

'I 	 I words to show what did not fit I , information connected with I. consequently, as a result, I of information and differentI
, such as however and but. I !others. If he wrote the section
! I I in sequence, he used vvords 
I I and phrases such as before,l 
1.'. I 	 . I later, next, then, and after. If 

1
1 and because of this When I 

1 
parts of his writing fit together.1 

she compared information, ! The writer used transitions 
she used phrases such as in J such as for instance, in 
contrast, by comparison, and 1 addition, therefore, such as, 

j 	 ! he organized the section in 
I 

especially. In narrative parts, j because of, as a result, in 
kinds or parts, he used words 1 she used phrases that go with 1 contrast to, unlike, despite,

1	 

II 	 I such as another, also, and for stories such as a little later I and on the other hand to help 
II example. and three hours later. If she l connect ideas, information,

1 wrote sections that stated an I and examples and to 
opinion, she used words such 11 compare, contrast, and imply 

I 
! II . as but the most important !:'I relationships. 
i 	 . I 

reason, for example, and 

I I consequently. 

May be p'lotocopied for c!ass'oom Jse_ Copy11gh~ © 2013 by Lucy Caik1ns and col!eagues fro~ U;i1ts of Stvdy ior Teachng Wn:mg, Grade IJy Grade (iirsthand: Portsmouth, NH) 



L I Grade 3 , IGrade 4 	 Grade 5 l Grade 6 J I 
• 	 (!POINT) l 1.5 PT5 I (2 POINTS) ' 2.5 PTS (J POINTS) 3.5 PTS I (4 POINTS) II SCORE I' 
~ Ending·------1,-Th_e_w_r-ite_r_w_r_ot_e_a_n_e-nd-in-g--1~r--Th_e_w_r-it-er_w_r-o•-,e-a_n_e_n-ding-in-+-M-i-d---r--fn_e_w_r-it-er_w_r_o-te_a_c_o_n_cl_us-io-n-+-M-i-d--~e wr'1ter vvrote a conclusionI' 	 Ii that drew conclusions, asked l level ! which she reminded readers level in which he restated the main level ' in which she restated her IJI 

questions, or suggested ways I I oi her subject and may either points and may have offered important ideas and offered aI
1 I readers might respond. I I have suggested a follow-up 1 a final thought or question for final insight or implication forI I j j action or left readers with f readers to consider. readers to consider. ! 
l I I a final insight She added 1 I' 
, l I j her thoughts, feelings, and 1 	

1l1---------',_·----------!!----·! ~:~~~ns about the subject at 	 'r,'l! 
J Organization IThe writer grouped her JI Mid- lnlThe writer grouped information Mid- The writer organized her Mid- IThe writer used subheadings . 
ll information into parts. Each level into sections and used ievel ! writing into a sequence of level and/or clear introductory1I part was mostly about one 1 Iparagraphs and sometimes 1 J separate sections. She may transitions to separate his1I thing that connected to her I chapters to separate those I have used headings and I sections. II 

I big topic. 1 I sections. Each section had I
1 

I subheadings to highlight the 'I The writer made deliberate1 
1 

I

I 	 I I information that was mostly I separate sections. I choices aboot how to order J 
l 	 l ! about the same thing. He ,,:~II_ The writer wrote each section j sections and information l

I ! may have used headings and ; 1 according to an organizational · within sections. He chose 1l
! 	 I I subheadings. I plan shaped partly by the structures and text features to I,,'.ii 

1 genre of the section 	 I , help emphasize key points. '1 ' . ~ J,.

I 	 I l The writer used transitions, 
1' 1· introductions, and topic 

11I	 Isentences to pop out his main 
1l

i 	

points. He wrote multiple1;	 1 
paragraphs in some sections. . -~1~~~~-+~+--~~~·-.-J'~, ~'--4-----------+-----<

111I 
 l 	 TOTAL 

I 	 I I 
~~~~~'----~~~~--'-~--'---~~~~~-'-~~-~~~~~~-'-----'--~~~~~--'~~·" 
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I Grade 4 J Grade 5 Grade 6 
2.5 PTS I (3 POL1TS) 3.5 PTS (4 POINTS).-----·--~i.:~ (2 POINTS)·~---· 

DEVELOPMENT 

Elaboration* ! The writer wrote facts,Idefinitions, details, and 
~ observations about his topic
I and explained some of them. 

I 

Mid
level 

J The writer taught her readers 
{ diiferent things about the 
I subject. She chose those 
J subtopics because they were 

Iimportant and interesting. 

The writer included different 

Mid
level 

The writer explained 
different aspects of a subject. 
He included a variety of 
information such as examples, 
details, dates, and quotes. 

The writer used trusted 

Mid
level 

Tne 1.rvriter chose a focused 
subject, included a variety of 
information, and organized

I her points to best inform her 

j r~ader~. 
1 The writer used trusted 

(X2) 

kinds of facts and details sources and gave credit when 1 sources and information from 
such as numbers, names, and appropriate. He made sure to 1 authorities on the topic and 
examples. research any details that would J gave the sources credit for 

The writer got her information 
from talking to people, reading 

add to his writing. 

The writer worked to make his 

I important excerpts in the text 
and in a bibliography. 

books, and from her own information understandable The writer 1...vorked to make her 
knowledge and observations. to readers. To do this, he may information understandable 

'll The writer made choices about 
organization, perhaps using 
compare/contrast, cause/ 
effect, or pro/con. She may 
have used diagrams, charts, 
headings, bold words, and 

haVe referred to earlier parts 
of his text and summarized 
background information. He 
let readers know when he vvas 
discussing facts and when he 
was offering his own thinking. 

I · 
l 

1 
j.' 

and interesting. To do i:his, she 
may have referred to earlier 
parts of her text, summarized 
background information, raised 
questions. and considered 
possible implications. 

definition boxes to help teach The writer might have used 
her readers. different organizational 

structures within her piece 
including stories, essays, and 
how-to sections. 

• ~iaboration and De>cnpt:on are doutle-wf':ghteci ca:egor:es 'l'/!1atever score a student wo:.:!d ge: m these catego'1es :5 worth doub:e the amoun'. oi p::m1t> For example, 1f ~ studen: exceeds expec'.a:;on; .n :rabora;:on, then :i1a: S!ucien: 'NO:J:d rKe,·1e 8 oo:nts :mtead of 4 pornts if a 
student meets star.dards 1n :!abcra~:or.. tiwn tha: studen: would rece,ve 5 prnn!s :.'1stead of 3 po:n:s 
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I II Grade 3 I IGrade 4 	 IGrade 5 Grade 6 I(1 POINT) I I.5PTS ' 11 POINTS) 1.5 PT5 	 i (l POINTS) 3.5 PTS J(4 POINTS) lSCOREl 
i ' I 

Description* 	 l The writer chose expert 1~ The writer made delibmte Mid· I The writer made deliberate Mid- The writer chose his words I (X2) 

I words to teach readers a level ! word cho1Ces to teach hlS level ! word choices to have an effect level carefully to explain his I!lot about the subject. She J readers. He may have done information and ideas and I 
j taught information in a way to I I this by using and repeating key i~:c~~~~::yd~;s~:;e~t~s:~dthe have an effect on his readers. I I 

He incorporated domain
! 

i interest readers. She may have l i words about his topic. 	 explained key terms. 
specific vocabulary andlused drawings, captions, or I IWhen it felt right to do so, The writer worked to include' explained these terms todiagrams. , the writer chose Interesting I the exact phrase, comparison, 
readers.l I 	 comoarisons and used Ior image that would explain 


figurative language to clarify 'information and concepts. 
 The writer worked to include I 
I Iexact phrases, comparisons,his points. I The writer not only made 

analogies, and/or imagesI 	 I
The writer made choices about I choices about which details 
to explain information andI which information was best to I and facts to include but also 	 I 
concepts to keep readersinclude or not include. 	 made choices about how to I 
engaged. 	 iI I 

The writer used a teaching 	
I 
i convey her information so it I I II w_ould make sense to readers. The writer chose holJI! totone. To do so, Re may have 	 I.·I 	 I f

She blended storytelling, present hts information to Iused phrases such as thatI 	 I summary, and other genres as clearly convey why and howmeans. .. , what that really 	 1 
II 	 II 	

l Ineeded and used text features. the information supported his' I 	 means is. .. , and let me Ipoints.explain.. The writer used a consistent, 	 ' II inviting, teaching tone and The writer supported readers' 

Il 
I 
I 
'-- 
I 
I 

varied her sentences to help 
readers take in and understand 
the information. 

learning by shifting vvithin a 
consistent teaching tone as 
appropriate. He used language 
and sentence structure that 

! matched with his teaching 
~rpose throughout his piece. 

I 

I 

I 

I 
TOTAL 

• :laborat:on and DeKr:pt;Of'l are doubie-we:ghted categories YVhatever score aS!udent wo:)d get ;n these categories 1s wortii dcub!E> the amount of points. For examp!e, :fa studen: exrneds expec:at1ons -r. Elaborat:on, then \ha: stt:dent wou!:l rern1'1e 8 points ins:ead of 4 pomts. if a 
student meers s;andards in :1aborat1on, then that s:t:den: wou:d receNe 6 pomts :ns:ead of 3 oornts 
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--------JJGrade 5 10IGrade 3 Grade 4 I -I Grade 6 
2.5 PTS 3 POINTS)l I (1 POINT) LS PTS I 12 POINTS) i 35 PTS.....J 14__· P_o_1N_1s_1-------~-sc_o_RE__,1

!----~-----''"---· ·------'"--~--~---i LANGUAGE CONVENTIONS 
1 ,

I 
I Spelling l The writer used what he knew Mid ! The write~ used what she Mid j The writer used what he knew 

about spelling patterns to help ieve I J knew about word families and level l about word families and 
, him spell and edit before he I spelling rules to help her spell spelling rules to help him spell
Iwrote his final draft I and edit She used the word I: and edit. He used the word 

· wall and dictionaries to help I wall and dictionaries to helpi The writer got help from others 
her when needed. I him when needed.I I to check his spelling and 

punctuation before he wrote I 

l his final drah. 

~Punctuation IThe writer punctuated dialogue Mid When \AJriting long, complex The writer used commas to 
, correctly, with commas and level sentences, the writer used , level I set off introductory parts of
I quotation marks. commas to make them clear f ! se~t.ences (for example, As you
l
1The writer put punctuation and correct. I i m19nt know,). 

f at the end of every sentence l I The writer used a variety
I while writing. I l of punctuation to fix any 

f The writer wrote in ways that I I run-on sentences. She used 

i helped readers read with ! r punctuation to cite her sources. 

l expression, reading some parts 
, I 

I quickly, some slowly, some 
I parts in one sort of voice andI others in another. I---11--· I 
!

i 
I I 

I 
Mid 1 The writer used resources 
level 1 to be sure the words in her 

writing were spelled correctly, 
including technical vocabulary. 

I 
Mid 'i The writer used punctuation l 
level such as dashes, parentheses. 1 

colons, and semicolons to help 
J him include extra information 
j ond explanation in some of his 

1
l,i. 

l sentences. 

I I 

I 
TOTAL 

Scoring Guide 

In each row, circle the descriptor in the column that matches the student work. Scores in the categories of Elaboration 

and Description are worth double the point value (2, 3, 4, 5, 6, 7, or 8instead of 1, 1.5, 2, 2.5, 3, 3.5, or 4). 


Total the number of points and then track students' progress by seeing when the total points increase. 


Total score ___ 


If you want to translate this score into a grade, you can use the provided table to score each student on a scale from 
1-4. 

!Number of Points !Scaled Score 
IH1 /1
!------ ----·------~ 

i_l_1:~::.'~5___!1.5 ___________j 

! 11-22 I2 

G2. 5--27~5--- -----+-I2_.5____ 
!-2-8--JJ_____ !3 

I JJS-Js,~----- !_J_.s_____ 
i 39-44 ------ i 4 

May be p~:otornp:ed for classroom :.:se Copy!ight © 2013 by Lucy Calkins and coHeagues from Urnts of St:.:dy for Teacrmg Writing, Grade by Grade (i:rsth2nd- Portsmo:.:th. NH) 



Name: _______________________________ Date: _______ 

Opinion Writing Checklist 
ISTARTING I NOT '. ISTARTING INOT : 

YES! , TO ' YET YES! TO i YET ' 
•, .I ' !Structure Ir-------+-------------------,!----l---+--t-------------------1-+--t---t---lI 

I I made a claim/thesis on a topic or text, supported itOverall I made a claim about a topic or a text and tried to I D D DD 
support my reasons. D 101 with reasons, and provided a variety of evidence for 

each reason. 

IMy text has an introduction that leads to a claim/ D DLead Iwrote a few sentences to hook my reader. I may 01 D ioI I 
I 

10 
have done this by asking a question, explaining why thesis and gets my reader to care about my opinion. IIthe topic matters, telling a surprising fact, or giving Iwork to get my reader to care not just by including 

I background information. I l I a cool fact or jazzy question but by figuring out 
I I 1 

I 
II significant about the topic. 

_______.J,---~-, r !,,__________,_I________1------------
I 

1 I state my claim. j D ' D ID , I I 
j I i j develop later.
I ' · l I
' I I · 1 

Transitio_n_s_ _,__l_u_s-ed-w-or_d_s_a-nd_p_h_r-as_e_s-to-g-lu_e_p_a_rt_s_o_f_m_y_p-ie-ce---ilc--o___,~ D . 

together. Iused phrases like for example, another I I I 

example, one time, for instance (to show when I l I shows that 

was shifting from saying reasons to giving evidence) I II .. . 


and in addition to, also, and another (to show when 1 

- I IIwanted to make a new point.) I ,__________________----+1__J,____,__---+----------------~· ~---+--

1 I 1· I helped readers follow my thinking with phrases _I D D lo 
' such as another reason, the most important · 
I 

1 
reason. To show what happened I used phrases likel II I•'. cons.e.quent/y. and because of. To be more precise, I l1 used words such as specifically and in particular. .I~------!..______________________,____,_____,_ 

' 
. 
' 

what is significant in or around the topic and 
give the reader that information about what is I 
Iworked to find the precise right words to state ID 

1 

I my claim, and I let the reader know the reasons I 

1 

_'.ll 

I used transition words and phrases to connect 

evidence back to my reasons using phrases like this 
D 

I 

D 

D 

LJ,. 

May be photocopied ior classroom use. Copynght Q 2013 by Lucy Calk1m and colleagues irom Units of Study ior Teaching Wr;tmg, Grad!? by Grade (firsthand Portsmouth, NH). 



Opinion Writing Checklist (continued) 

ISTARTING 1NOT 1 STARTING I Noll 
ro 1mi m1 1 ro 1m,n~. 

Iwrote an ending for my piece. The ending restates D I-~·~ Iworked on a conclusion. It connects back to and l D D r-o-1 

and reflects on the claim. It may suggest an action I I I highlights I 	 , 
'1 

I 
1 

Ending 

or response based on what I've written. I I I 	 I I 
I, 	 . . what the text is mainly about and not just the I · 

. , preceding paragraph. l~II I 11L------1---------~-+---+---------·1 t-::·-i
IOrganization Iseparated sections of information using !D ! 

111 

D J D Igrouped information and related ideas into I D D j D I 
paragraphs. I ' I paragraphs. Iput the parts of my writing in the I j I 

l,, I 11, 1' order that most suits my purpose and helps me .'11 I I 
~----- 1 II II prove my reasons and claim. I lnl 

·1 

1
j Development 11 . Development I 	 I I . 
IElaboration Igave reasons to support my opinion. Ichose these ,,! D !.! D II D 1'. I gave reasons to support my opinion. These reasons ] D I D ID I 
1 reasons to convince my reader. . • 1 are parallel and they don't overlap. Iput these in an 1 I 
l 	 l l I I I·_JI I I order that Ithought would be most convincing. . I , I 

~ 	 .)--·;-------1---1
1 

I included examples and information to support I D I D II D 1 I included evidence (facts, examples, quotations, D 	 j D I D 1.I.I 

my reasons. These might be from a text, from my I l micro-stories, information) to support my claim. · 	 I 1 1
1

knowledge, or from my life. I j I I I j I 
------------,i--+l--l;---+----d.--d--k-d_h__h_h__d__~l-D-+-Di--~ 

I 1scusse /unpac e t e way t at t e ev1 enceI I 
I goes with the claim. l II I I 

' I made deliberate word choices to convince my Imade deliberate word choices to have an effect onDescription 

' rol~oj D ID Ireader, maybe by emphasizing or repeating words my reader. 

I 
I 	 I 

D . ID 

that would make my readers feel emotions. I 
. ID• D I ol I reached for the recisel ri ht hrase, meta hor or I.DIf it felt ri ht to do so, Ichose recise details and D lo lI facts to h~lp make my points :nd used figurative I I II image that woul: conve: m~ id~as. p 1' I 

'
1 

l,~-la_n_g_ua_g_e_to_dr_aw_th_e_r_ea_d_er_i_nt_o_m_y_li_n_e_of_t_ho_u_g_ht---i-D-+!,;---'M_;--------------------1',lll·-D-+Jl,---+;,l-D--l1 

Imade choices about which evidence was best to D Imade choices about how to angle my evidence to , D 
include/not include to support my points. 	 support my points. 

May be photocopied for classroom use_ Copynght ro 2013 by Lucy Calkins and coileagues from Urnts of Study for Teachmg Wrning, Grade by Grade (firsthand Porismouth, NH). 



Opinion Writing Checklist (continued) 


Punctuation 

Grade 4 

When writing long, complex sentences, I used 
commas to make them clear and correct. 

• 
11 0 1. 0 1 

1" 0 I I d ff . 
0 

d f I 0 01I 0 1• 
1 

use commas to set o intro uctory parts o . 
I I i I sentences (At this time in history, it was common I i I
i ! 1 1 to ...) 

1 
! I 1 

I used periods to fix my run-on senten~-0-1--0--+ 
1 

1-0-"': 

1 

1-,-u-s-ed-a-va-r-ie-ty_o_f_p_un-c-tu-a-ti_o_n-to--f-ix_a_n_y_r-un---on___,l O 1;-. 
1 

; O I 
I j sentences. j I ' I 

1 1 I Iused punctuation to cite my sources. I 0 I 0 0 I 

May be ~hotocop:ed for classreiom use_ Copyright® 2013 by Lucy Calkin5 and colleagues from Units of Study ior Teaching Wr:t1ng, Grade by Grade (lirsthand- Portsmouth, NH). 



Name: Date: 

Information Writing Checklist 


YES! 
STARTING 

TO 
NOT 
VET YES! 

STARTING 
TO 

NOT 
VET 

Structure Structure 

Overall I taught readers different aspects of a subject. I 
used different kinds of information to teach about 
the subject. Sometimes I include little essays, stories, 
or "how-to" texts in sections of my writing. 

D D D Iconveyed ideas and information about a subject. 
Sometimes I incorporated essays, explanations, 
stories, or procedural passages into my writing. 

D D D 

lead Iwrote an introduction that helps the reader get 
interested in and understand the subject.! let the 
reader know the subtopics that I'll be developing 
later. 

D D D I wrote an introduction that interests readers, 
perhaps with a quote or significant fact. I may have 
included my own ideas about the topic. ! let the 
reader kriow the subtopics that I'll be "developing 
later and how my text will unfold. 

D D D 

Transitions When Iwrote about results, I used words and 
phrases like consequently, as a result, because of 
this. When Icompared information, I used words 
and phrases such as in contrast, by comparison, 
especially. In narrative parts, I used phrases that 
go with stories such as before dawn, a little later, 
three hours later. In the sections that state an 
opinion, I used words such as one reason, but the 
most important reason, for example, consequently, 
specifically. 

D D D I used transition words to help my readers 
understand how different bits of information and 
different parts of my writing fit together. 

D D D 

I used transitions to help connect ideas, information, 
and examples, and to compare and contrast and 
imply relationships such as for instance, in addition, 
therefore, such as, because of, as a result, in 
contrast to, unlike, despite, on the other hand. 

D D D 

Ending In my conclusion Irestated the main points and may 
have offered a final thought or question for readers 
to consider. 

D D D In my conclusion I restated the important ideas and 
offered a final insight or implication for readers to 
consider. 

D D D 

:v~ay be p!-otoccpre::: for c'assr:::cc:i use Copyngilt © 20' 3 'oy Cuc1 Ca:i:.;!1;; :J!ld co!!eagues ire~ Urn ts o'. Stuoy 'or 'eaci'.H''9 Wr t~r>g, Grad2 Cy Grade '.hsthard Ports!l:O'Jth, 0<H) 



Information Writing Checklist (continued) 

Organization 

Elaboration 

Grades · !II 
l organized my writing into a sequence of 
separate sections. I may have used headings and 
subheadings to highlight those separate sections. 

Iwrote each section according to an organizational 
plan shaped partly by the genre of the section. 

Development 

D 

I explained different aspects of a subject I included D 
a variety of information like examples, details, dates, 
and quotes to help me teach the reader. 

Iused trusted sources and gave credit when D 
appropriate. I made sure to research any details that 
seemed important to explain to the reader. 

I might have used different organizational D 
structures within my piece including stories, essays, 
and how-to sections. 

Iworked to make my information understandable 0 
to readers. To do this, I may have referred to 
earlier parts of my text, summarized background 
information or raised questions.! !et readers 
know when! was discussing facts and when Iwas 
offering my own thinking. 

STARTING 
TO 

D 

D 

D 

D 

D 

Iii Grade6 II 
D I use subheadings and/or dear introductory 

transitions to separate my sections. 

I made deliberate choices about how to order 
sections and information within sections.! chose 
structures and text features to help me emphasize 
key points. 

I used transitio'ns, introductions, and topic sentences 
to pop out my main points. I wrote multiple 
paragraphs in some sections. 

Development 

D I chose a focused subject, included a variety of 
information and organized my points to best inform 
my readers. 

D 

D 

D 

D 

0 I used trusted sources and information from au- D 
thorities on the topic and gave the sources credit for 
important excerpts in the text and in a bibliography. 

D I might have used different organizational D 
structures within my piece including stories, essays, 
and how-to sections. 

D Iworked to make my information understandable D 
and interesting. To do this, I may have referred to 
earlier parts of my text, summarized background 
information, raised questions, considered possible 
implications. 

STARTING NOT 
TO VET 

D D 

D D 

D D 

D D 

D D 

D D 

D D 
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Information Writing Checklist (continued) 

Description 

Spelling 

Punctuation 

Grade 5 f 

I made deliberate word choices to have an effect 
on my reader. I used the vocabulary of experts and 
explained the meaning of important terms. 

Iworked to include the exact phrase, comparison or 
image to explain information and concepts. 

Not only did I make choices about which details 
and facts to include, I also made choices about how 
to give my information to best teach my readers. I 
bl~nded storytelling, summary and other genres as 
needed and used text features. 

I used a consistent, inviting teaching tone, and 
varied my sentences to help my reader take in and 
understand the information. 

Language Conventions 

I used what I know about word families and 
spelling rules to help me spell and edit. I used 
the word wall and dictionaries to help me when 
needed. 

I used commas to set off introductory parts of 
sentences. (As you might know, ...) I used a variety 
of punctuation to fix any run-on sentences. I used 
punctuation to cite my sources. 

D 

D 

D 

D 

D 

D 

STARTING 
TO 

D 

D 

D 

D 

D 

D 

D 

D 

D 

D 

D 

D 

Grade6 :11 
Ichose my words carefully to explain my 
information and ideas and have an effect on my 
reader. I incorporated domain specific vocabulary 
and explained these terms to readers. 

Iworked to include exact phrases, comparisons, 
analogies and/or images to explain information and 
concepts and keep my reader engaged. 

Ichose how to present my information to clearly 
convey why and how the information supported my 
point.s. 

I supported readers' learning by shifting within a 
consistent teaching tone as appropriate, and I used 
language and sentence structure that matches with 
my teaching purpose throughout my piece. 

Language Conventions 

I used resources to be sure the words in my writing 
are spelled correctly, including technical vocabulary. 

I used punctuation such as dashes, parentheses, 
colons, and semi-colons to help me include extra 
information and explanation in some of my 
sentences. 

D 

D 

D 

D 

D 

D 

STARTING NOT 
TO YET 

D D 

D D 

D D 

D D 

D D 

D D 



PUBLISHERS, CLICK HERE>> HOME I ABOUT FOUNT AS & PINNELL I ABOUT LEVELED TEXTS I SUBSCRIBE I LOGIN 

About Leveled Texts 

• The F&P Text Level Gradient TM 

• What is Guided Reading? 

• The Role of Text in the Age of the Common Core State Standards 

• Ten Text Character\st'lcs for Gu.1ded Reading 

The F&P Text Level Gradient'" 

The F&P Text Leve! Gradient™ was first introduced in Guided Reading: Good First Teaching for Al! Children {1996), establishing Irene Fountas and Gay Su 
Pinnell as the leading -..oices in the area of guided reading instruction. 

The publications of The Continuum of Literacy Leaming, the Benchmark Assess_m.?JlU2yste1n 1 and 2, and the Leveled Literacy lnter.ention Systems are 
the result of over two decades of research and practical work with teachers. All of Irene Fountas and Gay Su Pinnell's work references their text leveling 
system-The F&P Text Level Gradient1h1-often referred to as Guided Reading Lei.els or F&P Lei.els. 

Based on their work in Reading Recovery® and other comprehensive approaches that in-..olved high impact intel".€ntions for struggling readers, Irene Fountas 
and Gay Su Pinnell knew that it was essential to match books to readers and to pro~de differentiated instruction through working with small groups in 
reading. They teamed up with Heinemann to write Guided Reading: Good First Teaching for All Students in 1996, a focused professional book that offered 
practlca! ad...;ce and discussions of research-based practice in this area. 

For many years Irene Fountas and Gay Su Pinnell had been using a valuable tool-the gradierit of text from level A to Z+ (The F&P Text Level Gradient1"')---
a tool created with teams of teachers in school districts almost thirty years ago. Fountas and Pinnell refined their tool and published it for the first time in 
Guided Reading, and continued to explore and refine the nuances that made one book easier or harder for readers. Thinking across the gradient from A to Z 
pro...;ded a picture of the development of systems of strategic actions over time, and they used this picture to guide the observation of precise reading 
behaviors and the teaching that would lead each reader forward. 

Fountas and Pinnell analyzed in great detail the text characteristics of fiction and nonfiction books at every lei.el of the A to Z+ gradient to understand the 
demands of each lei.el on the developing reader. 

Much of this work had been presented in Leveled Books K-8: Matching Texts to Readers for Effective Teaching, but they continued to refine it. The most 
challenging task was to think about what the reader needs to be able to do at each lei.el to read with accuracy, understanding, and fluency. Fountas and 
Pinnell decided to write about specific beha...;ors and understandings so that teachers could easily notice, teach for and support learners at each lei.el from 
A to Z+. TI1ey developed an outline of twelve systems of strategic actions to use during guided"reading instruction, which was then published in the Guided 
Reading section of The Continuum of Literacy Leaming in 2007. 

Fountas and Pinnell's products and teachings are rooted in the work of Marie Clay whose meticulous study of the complexity of the reading process, 
through detailed coding of thousands of readings, showed that when a text is too difficult for the child the process breaks down and the child does not 
develop inner control of effective actions for processing texts. When the text poses enough challenge, but not too much, the child has opportunities with 
effective, explicit teaching to build his network of effective problem so!...;ng actions. Fountas and Pinnell's goal is to support the child's development of self
initiating actions he will be able to apply to a range of texts of similar difficulty. With daily teaching, the teacher helps the child climb the ladder of text 
difficulty with success. The goal of guided reading is to bring the child to the level of complex texts appropriate for the grade, in doing so, teaching must 
begin with where the child is able to engage v...ith some success, so that there is a point of contact, thereby engaging the child's development of a self
extending system for processing texts. 

DOWNLOAD THE FOUNT AS & PINNELL TEXT LEVEL LADDER OF PROGRESS >> 

Back to Top 

What is Guided Reading? 

Guided reading is a teaching approach designed to help indi...;dual readers build an effective system for processing a variety of increasingly challenging texts 
over time. 

Guided reading is not an exercise to practice reading skills. It is research-based, professionally energized, highly targeted, scaffolded reading instruction 
that propels all students toward confident, independent reading of high quality grade le'.el books across a diverse array of literature and informational genres. 
Reading well means reading with deep, high quality comprehension and gaining maximum insi9ht or knowledge from each source. 

Using benchmark assessments or other systematic observation, the instructional reading lei.el of each student is detemiined. The teacher forms a 
temporary group of students that are alike enough in their development of a reading process that it makes sense to teach them together for a period of time. 
In selecting a text for the group, the teacher uses the level designation; thinks about the strengths, needs, and background knowledge of the group; and 
analyzes the individual text for opportunities to support students' successful engagement with the meaning, language, and print of the text. The teacher 
uses the text to help the children expand what they know how to do as readers. 

Back to Top 

The Role of Text in the Age of the Common Core State Standards 



The Eight Components of Guided Reading (2010) aHgn with the key tenets of the Common Cor.e State Standards: 

1. 	 Complex, high le'.€1 reading comprehension is the goal of guided reading instruction. 

2. 	 Guided reading centers on a sequence of high quality texts that support indi\.1dual progress on a scale of spiraling text difficulty. 

3. 	 Guided reading lessons increase the \fjlume of independent reading that students do; !he goal always is confident, capable independent readers. 

4. 	 Guided reading pro\.1des explicit instruction in accurate, fluent reading. 

5. 	 Guiding reading lessons pro\.1de daily opportunities to expand academic \fjCabulary through reading, writing, conversation, and explicit instruction. 

6. 	 Guided reading lessons include teaching that expands students' ability to apply the concepts of print, phonological awareness, access to rich 


vocabulary, and accurate, fluent reading to the processing of print 


7. 	 Guided reading lessons in\.1te students to write about reading. 

8. 	 Guided reading lessons create engagement in and motivation for reading. 

In addition, an important key feature of the Cornman Core State Standards is to pro\.1de students with a grade-by-grade staircase of increasing text 
complexity and steady growth of comprehension. 

Fountas and Pinnell's work is rooted in the work of Marie Clay whose meticulous study of the complexity of the reading process, through detailed coding of 
thousands of readings, showed that when a text is too difficult for the child the process breaks down and the child does not de'.€lop inner control of effective 
actions for processing texts. 

Fountas and Pinnell's goal is to support the child's development of self-initiating actions he will be able to apply to a range of texts of similar difficulty. Wi!h 
daily teaching, the teacher helps the child climb the ladder of text difficulty with success. When the text poses enough challenge, but not too much, the 
child has opportunities with effective, explicit teaching to build his network of effect'I\€ problem .sol\.1ng actions. 

There are several approaches to determining the level of complexity of a text. Lexile takes one approach by measuring text complexity with a computer 
algorithm that measures sentence length, syllables, and word frequency. Fountas and Pinnell take a different approach to determining text difficulty, which 
includes the length of sentences, length of words, and complexity of letter-sound patterns, and many other characteristics. The levels in the F&P Text Level 
Gradient™ are based on ten text factors named in several of the Fountas & Pinnell books. The F&P Text Level Gradient1~, evaluates: Genre!Form, Text 
Structure, Content, Themes and Ideas, Language and Literary, Features, Sentence Complexity, Vocabulary, Words, Jllustrations, and Book and Print 
Features. A student might very well be able to decode texts at several le'.€1s higher and so, measured without comprehension assessment, it may look like 
he is meeting a standard. 

Back to Top 

Ten Text Characteristics for Guided Reading 

1. 	 Genre/Form: Genre is the type of text and refers to a system by which fiction and nonfiction texts are classified. Form is the format in which a 

genre may be presented. Fonns and genres have characteristic features. 

2. 	 Text Structure: Structure is the way the text is organized and presented. The structure of most fiction and biographical texts is narrative, arranged 

primarily in chronological sequence. Factual texts are organized categorically or topically and may have sections with headings. Writers of factual 

texts use several underlying structural patterns to pro\.1de information to readers. The most important are description; chrondogical sequence; 

comparison and contrast; cause and effect; and problem and solution. The presence of these structures, especially in combination, can increase the 

challenge for readers. 

3. 	 Content: Content refers to the subject matter of the text.the concepts that are important to understand. In fiction, content may be related to the 

setting or to the kinds of problems characters have. In factual texts, content refers to the topic of focus. Content is considered in relation to the prior 

experience of readers. 

4. 	 Themes and Ideas: These are big ideas that are communicated by the writer. Ideas may be concrete and accessible or complex and abstract. A 

text may have multiple themes or a main theme and several supporting themes. 

5. 	 Language and Literary Features: Written language is qualitatively different from spoken language. Fiction writers use dialogue, figurative language, 

and other kinds of literary structures such as character, setting, and plot. Factual writers use description and technical language. In hybrid texts you 

may find a wide range of literary language. 

6. 	 Sentence Complexity: Meaning is mapped onto the syntax of language. Texts with simpler, more natural sentences are easier to process. 


Sentences with embedded and conjoined clauses make a text more difficult. 


7. 	 Vocabulary: Vocabulary refers to words and their meanings. The rnore known vocabulary words in a text, the easier a text will be. The indi\.1dual's 

reading and \QCabulary refer to words that she understands. 

8. 	 Words: This category refers to recognizing and so1\.1ng the printed words in the text. The challenge in a text partly depends on the number and the 

difficulty of the words that the reader must solve by recogn·1zlng them or decoding them. Ha\.1ng a great many of the same h'1gh-frequency words 

makes a text more accessible to readers. 

9. 	 Illustrations: Drawings, paintings, or photographs accompany the text and add meaning and enjoyment. In factual texts, illustrations also include 

graphics that pro\.1de a great deal of inrom1ation that readers must integrate with the text. Illustrations are an integral part of a high quality text 

Increasingly, fiction texts include a range of graphics, including labels, heading, subheadings, sidebars, photos and legends, charts and graphs. After 

grade one, texts may include graphic texts that communicate information or a story in"! sequence of pictures and words. 

10. 	 Book and Print Features: Book and print features are the physical aspects of the text~what readers cope with in tenns of length, size, and layout. 

Book and print features also include tools like the table of contents, glossary, pronunciation guides, indexes, sidebars, and a variety of graphic 

features in graphic texts that communicate how the text is read. 

J.C. Fountas and G.S. Pinnell. 2011. The Continuum of Literacy Leaming, Grades PreK-8, Portsmouth, NH: Heinemann. 
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PERSONALIZED LEARNING 

Lexia Reading Core5 provides personalized learning that is both student-driven and teacher-directed. 

Student-driven: Using Lexi a Reading Cores, students are automatically placed atthe proper 
level and work independently on devEi!oping their foundational reading skills. The program 
provides explicit, systematic, adaptive learning on foundational reading skills, scaffolding 
students as they struggle and advancing them to higher levels as they demonstrate proficiency. 
Free school-to-home access allows students to continue their independent work at home, in 
extended-day programs, or libraries and other community centers. 

At-risk, on-level, and advanced students can each work at their own pace, and their teacher is 
nntified (on web-based reports and via email) when they require support or intervention. 

Students who have completed a skill !eve! in the software are provided with Lexia SkHI Builders® 
- paper-and-pencil activities to help develop automaticity in their new!yacquired skills. 

Teacher-directed: All students receive teacher-directed, differentiated instruction based on their 
performance in the software. Each month, teachers are provided with a·data-driven action plan, 
which includes a structured set of strategies and resources, called Lexi a Lessons®, to 
differentiate instruction for each student The action plan takes the guesswork out of differentiating 
instruction by focusing the teacher's Ume on the greatest needs in the classroom and prescribing 
the instructional intensity needed to help students reach their end-of-year benchmark. 

As students work on the software, their proficiency is measured by Lexia's Assessment Without 
Testing technology, which provides norm-referenced performance data without stopping the now of instruction to administer a test. 
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;lexi a LOGIN (http:/lwww .lexi a!earn ing .com https :l/www. m yl exia. com /ad m in/login. ph p) 

DOWNLOADS (http://www.lexi alearn in g .com fi mpI em en ta ti on/d ep!oym en tldown I oa d s ) 

ASSESSMENT WITHOUT TESTING 

Lexia's Assessment Without Testing technology is an embedded assessment system that provides educators with actionable, norm

referenced performance d<tla without interrupting the flow of instruction to administer a test. With Lexia Reading, schools can Test 

Less, Teach More"" and save uo to a month of instructional time lhtlp:/lwww.lexialearning.com/sile· 

images/content/Assessment Whitepaper.pdft. 


Based on student's skill level and rate of progress, Lexia Reading Cores predicts each student's chance of reaching an end-of-year 

benchmark, prioritizing the students at the greatest risk of reading failure. The software provides a data-driven action plan for the class 

and for each student in order to improve perforn1ance on grade-level assessments. The action plan provides. teachers with the 

necessary instructional intensity specific to e<ich child, which entails teacher-directed lessons and the specific amount of time for each 

student to use the software. 


;ystern delivers detailed, relevant reports, detailing students' specific skill deficits and progress towards end-of-year goals. Lexia 
f-· ~...ides access to this powerful suite of reports via a web browser (www.mvlexia.com 
(htto://www.lexialearning.comhttp://www.mylexia.com)) and on the free mylexia App for iPhone@and iPad®. View our report overview 
brochure (PDFl. (hltp:/lwww.!exialearning.com/up!oads/page-body/MKRPS-0912 ReportSam pier FlNAl.pdO 
(h tip ://www .I exi ale a rni nq.com h tip :111 exi al earning .com /prod ucUIexi a-re ports -overview?webS..illf!P "'e 1 O 27 04 a-344 2-49e0-b5 b d
0a 2 88ec6e 751 &sessionGU ID::o1946a596-8172-46c0-7285-9c9c860b01 dB) 

Using Lexia's Assessment Without !esting, district administrators can monitor: 

• 	 Students' probability of finishing the year at grade-level 

• 	 Month-over-month growth in reading proficiency 

Students who have earned a certificate for completing a level of the program 

Grade level of material on which students are working 

Skill areas with which groups or individuals <ire struggling 

Software usage/fidelity of implementation 

Reports provide views detailing performance: 

• 	 flcross all schools and grades district-wide 

• 	 A! each grade level district-wide 

• 	 At the school level 


At each grade level in each school 


At the classroom level 


At the student level 


"s system of personalized learning and 
,ssment Without Testing has been proven effective 

in peer-reviewed published research and in hundreds 
of thousands of classrooms around the world. 

p: 800-435-3942 f: 978-287-0062 ILexia International lh\lp:/fwww .lexialearning.corrYconlacUlexia-internalionall j Contact Lexia Chttp:/fwww Jexialearning.corrYcontactl !Silernap 

(h\tp:/fwww .!exialearning.corrYsite-mml I© 2013 Lexia Learning System; Inc. fhttp://www.!exialearninq.corrYsalesl 
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Learn to read with Reading Eggs 

We created Reading Eggs as a unique on line \MJrld where children learn to read. It 

supports each child's !earning by offering individual, one-on-one lessons that allow 

children to progress at their own rate. 

Learning to read 

Learning to read is an important skill for all children. And vve wanted to make it an 

enjoyable experience for children as VoJell. Children love 1NOrking and playing on the 

computer and the Reading Eggs program is al! about bringing out the best in each 

child. 

Educationally sound 

The program has been developed by a highly experienced team of educational 

teachers, witers and developers. The Reading Eggs program focuses on a core 

reading curriculum of phonics and sight \MJrds using skills and strategies essential 

for sustained reading success. It completely supports Vvtiat children learn at school 

and will help to improve your child's results at school. 

Children love it! 

With interactive animations, fun games, great songs and lots of rewards, Reading 

Eggs is a great place to learn to read. Children are highly motivated to return again 

and again. At Reading Eggs, learning to read is enjoyable as well as very 

rewarding. Every lesson ends with a new book and a new critter to add to your 

growing collection. 

And it's growing! 

Reading Eggs now has 120 big lessons. These 120 lessons are perfect for 4 to 7 


year olds Vvtio are learning to read. 


Our World has lots of new lessons, a creative story witing factory, new games and 


many 1NOnderful new books to read in STORYLANDS. 


STORYLANOS Clinker Castle focuses on building reading fluency and 


comprehension, spe!Jing, vocabulary, and a range of witing skills including grammar 


and punctuation. 


We are building more NEW lessons for our older Eggsplorers as part of Reading 


Eggs World. This \MJrld is perfect for 6-8 year olds who already know the basics of 


reading but who still have much to learn about reading, writing, spelling, and 


comprehension. 


In Reading Eggs World, children have their own house to decorate, a big new shop 


and an avatar that can walk and travel to many new destinations on Reggie's bus. 


Children are able to choose their own adventure from a wide range of activities and 


places to go. 


This new \MJrld of interactive reading and witing activities will help to set kids up with 


positive attitudes about reading and !earning for life. That's a tall order, Vole know, 


but vve are passionately committed to delivering this to hatching readers 


everywhere. Please join us on this magical journey of eggsploration. 
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Student 1Vlodt;is /\F'/>, Styic ,lud~jin:,_i Sources fVlt;lti1-n(;dii.1 Hcports 

Write Source is a group of teachers and writers who develop materials for students and instructors from 

kindergarten through twelfth grade. Our core products appear below. Click a cover to view supporting 

materials for each book. (For purchasing information, please visit ?Ur publisher.) 

Click Here for Updated Write Source Resources 

Books 

The Writing Spot Write One Write Source 1 Write Away Write Source 2 Write on Track 

Write Source 3 Write Source 4 Write Source 5 Writers Express All Write Inside Writing 

Write Source 2000 Write Source 6 Write Source 7 Write Source 8 Write Source 9 Write Source 10 

Sign up for our monthly 



Write Source 11 Write Source 12 

About Us 


Our Handbooks 
For more information about Write 
Source products, click this link: 
Product Catalog. You may order 
handbooks through the Great 
Source Web site or by calling 1-800· 
289-4490. 

Our Publisher 
Write Source materials are 
published by Great Source, a 
division of the Houghton Mifflin 
company. To learn about other 
materials Great Source publishes, 
click on the "Our Publisher" link. 

Contact Us 
Maybe you'd like to leave a commen 
about one of our handbooks, a 
question for one of our authors, or a 
suggestion for our artist. To leave us 
a message or ask a quesf1on, click 
on this link. Our contact page lists 
our address, phone number, fax 
number, and e-mail address. 

newsletter. 

• Student models and writing topics 
• Student publishing opportunities 
• Professional writing and editing tips 
• Common Core news 
• Common Core teaching tips 
• PARCC assessment activities 
• Smarter Balanced assessment 

activities 	 1'11 
ill 

indicates required 

Email Address 

First Name 
r-··-··-···-····---·..························-·····........., If 


Last Name 	 ;.,...... ............................................................ ,
-~ 

Subsc:ribc: 

Publish It! 

Visit the "Publish It!" page for a list of 

recommended publishers of stu"dent 

works. 


School To Work Write for College 

R.esearch 

,Juclging Sources 
With the variety of sources available 
on the Internet, you have to judge 
the value of each source carefully. 
This page provides you with helpful 
tips and evaluation guidelines. 

Research Links 
Our "Research Links" page lists 
some of the best sites on the Net for 
research information and homework 
help. 

Electronic Sources: MLA Style, 
APA Style, APA research paper 
Our middle-school and high-school 
handbooks include basic information 
about citing electronic sources in 
MLA and APA style. Because the 
style for electronic sources is 
constantly evolving, you'll want to 
check out these pages for the latest 
information. (To document other 
types of sources not listed on this 
site, please see our handbooks, or 
check the MLA Handbook or 
Publication Manual of the American 
Psychological Association at your 
local library.) 



Harre> Literacy Solutions 

Improving literacy: the surest path to preparin~J 
3tudents for college, career and the c:hallen~JC:l of 
Common Core. 

Achieve3000® belie\.es in the power of truly differentiated online instruction to enable significant and 
sustained Lexile®/reading growth~ a belief supported by ci decade-plus of scientifically proven 
perforn1ance. 

We also believe that the need for differentiated instruction has never been greater. With the 
increased demands of the Con1mon Core State Standards, the imperati1..e for students to becor:ne 
independent readers of complex text grows by the day. 

By setting reading le-....els, differentiating non-fiction text based on each student's unique acadernic 
profile, and continually assessing and increasing the complexity of text, Achieve solutions steadily 
increase students' ability to read, comprehend, apply and communicate infotmation derived from 
con1plex text~ prerequisites for success in school and beyond graduation. 

/.\c!1icvc Ped.:1~10~1Y C\l"ld Lcxiic·,.:. 
FFllll(OV-.'oi'l·\ 

Achieve3000 solutions use Lexiles to differentiate 
instruction together with a proven approach to 
improving fluency, comprehension, vocabulary, 
writing and critical thinking. 

Read More 

J\ccelerate adult literacy with standards-aligned 
differentiated instruction. 

Read More 

The most effective way to improve Lexile levels for 
<JI! students is by reaching and teaching each 
student at his or her individual level. 

Read More 

S\lPllOf( for T;.~<1cl1c:r:-; 

J\chieve3000 professlonal development supports 
teachers, helps improve performance, and drives 
student outcomes. 

Read More 

Achieve3000®'s solutions fill a 
gap in learning while 
supporting literacy goals 
throughout the curriculum. 

Marj Hall-Petkosh 
Title I Administrator 
Solanco School District 

Reach all of your students - struggling, gifted 
and English language learners - with 
Achieve3000 solutions. 

Read More 

http:belie\.es
http:belie\.es
http:belie\.es
http:belie\.es
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Correlation of CCSS to enVisionMATH Common Core Grade 5 

5.0A.1 Use parentheses, brackets, or braces in numerical expressions, 
and evaluate expressions with these symbols. 

5.0A.2 Write simple expressions that record calculations with numbers, 
and interpret numerical expressions without evaluating them. 

r-~~---~~~-----·--·--

Anafyze. patterns and. rela_tionsh ips. 

Generate two numerical patterns using two given rules. Identify 
apparent relationships between corresponding terms. Form 
ordered pairs consisting of corresponding terms from the two 

5.0A.3 

patterns, and graph the ordered pairs on a coordinate plane. 

SErrE: Lessons 3-5, 8-2, 

8-3, 8-4 


SErrE: Lessons 3·9, 

4-7, 8-1, 8-8, 8-9 


SErrE: Lessons 8-5, 8-6, 

8-7 




Correlation of CCSS to enVisionMATH Common Core Grade 5 

Understand the place value system. 

5.NBT.1 Recognize that in a multi-digit number, a digit in one place 
represents 10 times as much as it represents in the place to its 
right and 1/10 of what it represents in the place to its left. 

SE!TE: Lessons 1-1, 1-2, 
1-3, 6-1, 7-1 

·--··-----·····---··----~-------1------------l 

5.NBT.2 Explain patterns in the number of zeros of the product when 
multiplying a number by powers of 10, and explain patterns in 
the placement of the decimal point when a decimal. is multiplied 
or divided by a power of 10. Use whole-number exponents to 
denote powers of 10. 

-----·-----1-------------- 
5.NBT.3 Read, write, and compare decimals to thousandths. 

SE!TE: Lessons 3-2, 3-4, 
6-1, 7-1 

··-------·-·---
SE!TE: Lessons 1-6 

------ -··-·-- - ------  ···----------j--------------·--·---·-·-·· 

5.NBT.3.a 

5.NBT.3.b 

Read and write decimals to thousandths using base-ten numerals, 
number names, and expanded form, e.g., 347.392 = 3 x 100 + 4 x 

10 + 7 x 1+3 x (1/10) + 9 x (1/100) + 2 x (1/1000). 

Compare two decimals to thousandths based on meanings of the 
digits in each place, using>,=, and< symbols to record the 
results of comparisons. 

------r---  ···-·--·--·----------------------- 
5.NBT.4 Use place value understanding to round decimals to any place. 

SE!TE: Lessons 1-2, 1-3, 
1-4 

SE!TE: Lesson 1-5 

SE!TE: Lesson 2-2 

Perform operations with multi-digit whole numbers and with decimals to hundredths. 

5.NBT.5 Fluently multiply multi-digit whole numbers using the standard 
algorithm. 

------------j
SE!TE: Lessons 3-3, 3-5, 
3-6, 3-7, 3-8, 3-9 

!------+------·-·-·--···--------- --------
5.NBT.6 

5.NBT.7 

Find whole-number quotients of whole numbers with up to four
digit dividends and two-digit divisors, using strategies based on 
place value, the properties of operations, and/or the relationship 
between multiplication and division. Illustrate and explain the 
calculation by using equations, rectangular arrays, and/or area 
models. 

Add, subtract, multiply, and divide decimals to hundredths, using 
concrete models or drawings and strategies based on place value, 
properties of operations, and/or the relationship between 
addition and subtraction; relate the strategy to a written method 
and explain the reasoning used. 

SE!TE: Lessons 3-1, 4-1, 
4-2, 4-3, 4-4, 4-5, 4-6, 
4-7, 5-1, 5-2, 5-3, 5-4, 
5-5, 5-6, 5-7, 5-8 

SE!TE: Lessons 2-1, 
2-3, 2-4, 2-5, 2-6, 2-7, 
2-8, 6-1, 6-2, 6-3, 6-4, 
6-5, 6-6, 6-7, 7-1, 7-2, 
7-3, 7-4, 7-5, 7-6, 7-7 

2 




----

------------

Use equivalent fra~tions as astrategy to add and subtra.ct fractions. 
·----~~~-~-~~~~~. 

5.NF.1 

5.NF.2 

Apply and extend previous understandings of multiplication and division to multiply alld divide 
fractions. _______________________, 
5.NF.3 

·----+
5.NF.4 

5.NF.4.a 

5.NF.4.b 

5.NF.5 

5.NF.5.a 

-------+----------·~-~----

5.NF.5.b 

-----1---

5.NF.6 

Add and subtract fractions with unlike denominators (including 
mixed numbers) by replacing given fractions with equivalent 
fractions in such a way as to produce an equivalent sum or 
difference of fractions with like denominators. 

Solve word problems involving addition and subtraction of fractions 
referring to the same whole, including cases of unlike 
denominators, e.g., by using visual fraction models or equations to 
represent the problem. Use benchmark fractions and number sense 
of fractions to estimate mentally and assess the reasoriableness of 
answers. 

Interpret a fraction as division of the numerator by the 
denominator (alb= a+ b). Solve word problems involving division 
of whole numbers leading to answers in the form of fractions or 
mix~d numbers, e.g., by using visual fraction models or equations to 
represent the problem. 

App I y and extend previous understandings of multiplication to 
multiply a fraction or whole number by a fraction. 

Interpret the product (alb) x q as a parts of a partition of q into b 
equal parts; equivalently, as the result of a sequence of operations 
ax q + b. 

-------~·- --- 

Find the area of a rectangle with fractional side lengths by tiling it 
with unit squares of the appropriate unit fraction side lengths, and 
show that the area is the same as would be found by multiplying 
the side lengths. Multiply fractional side lengths to find areas of 
rectangles, and represent fraction products as rectangular areas. 

--+---·-----------· 
Interpret multiplication as scaling (resizing), by· 

Comparing the size of a product to the size of one factor on the 
basis of the size of the other factor, without performing the 
indicated multiplication. 

Explaining why multiplying a given number by a fraction greater 
than 1 results in a product greater than the giv2n number 
(recognizing multiplication by whole numbers greater than 1 as a 
familiar case); explaining why multiplying a g; 1en number by a 
fraction less than 1 results in a product smalle: than the given 
number; and relating the principle of fractior, equivalence alb= 
(n x a)l(n x b) to the effect of multiplying alb by 1. 

~"·-------- --- 
Solve real world problems involving multiplication of fractions and 

3 

SE!TE: Lessons 9-1, 9-2, 
9-4, 9-5, 9-6, 9-7' 9-8, 
9-9, 9-10, 10-1, 10-2, 
10-3, 10-4, 10-5, 10-6, 
10-7 

SE!TE: Lessons 9-2, 9-3, 
9-4, 9-5, 9-6, 9-7, 9-8, 
9-9, 9-10, 10-1, 10-2, 
10-3, 10-4, 10-5, 10-6, 
10-7 

SE!TE: Lesson 11-1 

SE!TE: Lessons 11-2, 
11-4 

SE!TE: Lessons 11-2, 
11-4, 11-6 

SE!TE: Lessons 11-5 

SE!TE: Lessons 11-7 

SE!TE: Lessons 11-3, 

11-7 


--- . ------- -----1 
SE!TE: Lessons 11-3, 
11-7 

SE!TE: Lessons 11-8 



Correlation of CCSS to enVisionMATH Common Core Grade 5 

. en VisionMA TH®
Standards for Mathematical Content C C 

Grades ommon 

mixed numbers, e.g., by using visual fraction models or equations to 
represent the problem. 

5.NF.7 Apply and extend previous understandings of division to divide unit SEffE: Lessons 11-9, 
fractions by whole numbers and whole numbers by unit fractions. 11-10, 11-11 
(Students able to multiply fractions in general can develop 
strategies to divide fractions in general, by reasoning about the 
relationship between multiplication and division. But division of a 
fraction by a fraction is not a requirement at this grade.) 

··--------~-

Interpret division of a unit fraction by a non-zero whoie number,5.NF.7.a SEffE: Lesson 11-11 
and compute such quotients. 

5.NF.7.b Interpret division of a whole number by a unit fraction, and SEffE: Lesson 11-9 

SEffE: Lesson 11-10 

compute such quotients. 

5.NF.7.c Solve real world problems involving division of unit fractions by 
non~zero whole numbers and division of whole numbers by unit 
fractions, e.g., by using visual fraction models and equations to 
represent the problem. 

--~--

ore 
Lesson 

4 



Correlation of CCSS to enVisionMATH Common Core Grade 5 

Convert like measurement units within a given measurement system. 
-·-------·--··---

Convert among different-sized standard measurement units within SEffE: Lessons 13· 1, 
a given measurement system (e.g., convert 5 cm to 0.05 m), and use 

5.MD.1 
13·2, 13·3, 13·4, 13-5, 

these conversions in solving multi-step, real world problems. 13-6, 13· 7 

Represent and interpret data. 
l------~--------------------·----------~-----------1 

5.MD.2 2. Make a line plot to display a data set of measureme.nts in SEffE: Lessons 14· 1, 
fractions of a unit (1/2, 1/4, 1/8). Use operations on fractions for this 14·2, 14-3, 14·4 
grade to solve problems involving information presented in line 
plots. 

Geometric measurement: understand concepts of volume and relate volume to multiplication and to 
addition. 
>------~---------------·--------------· 

5.MD.3 Recognize volume as an attribute of solid figures and understand SEffE: Lesson 12· 1 
concepts of volume measurement. 

1-----1--1-----------------------------+----····--·--·--·· 
5.MD.3.a A cube with side length 1 unit, called a "unit cube," i>said to have SEffE: Lessons 12·2, 

"one cubic unit" of volume, and can be used to measure volume. 12-4 

5.MD.3.b A solid figure which can be packed without gaps or overlaps using SEffE: Lessons 12·2, 
n unit cubes is said to have a volume of n cubic units. 12-4 

5.MD.4 Measure volumes by counting unit cubes, using cubic cm, cubic in, SEffE: Lessons 12·2, 
cubic ft, and improvised units. 12·4, 12·7 

Relate volume to the operations of multiplication and addition and SEffE: Lessons 12·3, 
solv.e real world and mathematical problems involving volume. 

5.MD.5 
12·5 

f------+--~---------------------------+-----------· 

5.MD.5.a Find the volume of a right rectangular prism with whole-number SEffE: Lessons 12·4, 
side lengths by packing it with unit cubes, and show that the 12·5 
volume is the same as would be found by multiplying the edge 
lengths, equivalently by multiplying the height by the area of the 
base. Represent threefold whole-number products as volumes, e.g., 
to represent the associative property of multiplication. 

···-----··----1 
Apply the formulas V =Ix w x hand V =bx h for rectangular SEffE: Lessons 12-5, 5.MD.5.b 
prisms to find volumes of right rectangular prisms with whole~ 12·6 
number edge lengths in the context of solving real w01rld and 
mathematical problems. 

·········-··~--~ ..···-····-------if------------i 

5.MD.5.c Recognize volume as additive. Find volumes of solid figures SEffE: Lesson 12-6 
composed of two non-overlapping right rectangular prisms by 
adding the volumes of the non-overlapping parts, applying this 
technique to solve real world problems. 

~----~------------------------

5 



Correlation of CCSS to enVisionMATH Common Core Grade 5 

---- ---------··-·--···------------+--

5.G.1 Use a pair of perpendicular number lines, called axes, to define a 
coordinate system, with the intersection of the lines (the origin) 
arranged to coincide with the O on each line and a given point in 
the plane located by using an ordered pair of numbers, called its 
coordinates. Understand that the first number indicates how far to 
travel from the origin in the direction of one axis, and the second 
number indicates how far to travel in the direction of the second 
axis, with the convention that the names of the two a~es and the 
coordinates correspond (e.g., x-axis and x-coordinate, y-axis and y
coord in ate). 

SE!TE: Lessons 16-1, 
16-2, 16-3, 16-4, 16-6 

5.G.2 

5.G.3 

Represent real world and mathematical problems by graphing 
points in the first quadrant of the coordinate plane, and interpret 
coordinate values of points in the context of the situation. 

Und€rstand that attributes belonging to a category of two
dimensional figures also belong to all subcategories of that 
category. For example, all rectangles have four right angles and 
squares are rectangles, so all squares have four right angles. 

f-------+-----"'-"" 
5.G.4 Classify two-dimensional figures in a hierarchy based on properties. 

~----~------~--···--·~--·--····· 

SE!TE: Lessons 14-5, 
16-4, 16-5, 16-6 

SE!TE: Lessons 15-1, 
15-2, 15-3, 15-4, 15-6, 
16-5 

SE!TE: Lessons 15-3, 
15-4, 15-5, 15-6 

6 




The study commenced in 2007-08 with 2nd and 4th grade students and followed these students into 3rd and 5th grades in 2008-09. The 

final sample was comprised of 708 students who participated in both years of the study. Fifty-six teachers participated in the first year of 

the study, and forty-four participated in the second year. The participating schools represented suburban and rural communities from CO, 

KY, MA, MT, NH, NC, OH, and TN. The students were assessed in Fall 2007, Spring 2008, and Spring 2009 with the Metropolitan Achievement 

Test (MATS), Group Mat~ematics Assessment and Diagnostic Evaluation (GMADE), and Balanced Assessment of Mathematics {BAM). 

Successful Results with enVisionMATH"' 
Students of all ability levels using enVisionMATH demonstrated significantly greater 

improvement than students using other math programs in the areas of: 

• Math Computation • Problem Solving • Math Communication 

Furthermore, the data suggests increased student and teacher exposure to enVision MATH produces 

stronger effects with the rate of growth becoming more pronounced in the 2nd year of usage. 

"The students grusp the 

tnnteria!s better. -~hey're bett(•r 

.:H problern-solving, ;Jnd their 

questions ure higher order." 

Thinl Grnde 

enVision MATH··· teacher 

"! thlnk it's 9reat for al! ability 

levels, especially 1.i11ith LtP. 

With rny low perforrning students, 

it 9ives the visuals. For rny LEPs 

it gives those visuals plus the 

definition cards ... With n1y high 

level, they have enrichrnent." 

Fourth Gradr~ 

enVisionMATH. 'teacher 

"I think the technology was 

iln excellent resource .. 

It provided high~~r student interest, 

re<1l-\Norld connections, etc." 

Third Grade 

enVisionMATH-'" te<1cher 

Study Details 

Scott Foresman·Addison Wesley 
e ©fl 

enVisionMATH.. 


Ability Level Closing the 
Achievment Gap 

enVisionMATH closes 
710 

the achievement gap by 

690 targeting low-level students 

and challenging on- and 
670 

above-level students. 
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low Level
570 

550 
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Scott Foresman-Addison Wesley 
@® 

enVis1onMATH® 

"This has truly been a great 

pro~Jr<Hn to use ~vith the students. 

It's also very t0;1cher friendly! 

The studPnts se('.'tn to clo belt(·~I' 

·-·it's inore step by step. Their 

1nath books ~ue set up nicely too!" 

enVision MATH'" tr.ilcher 

"!like the progran1 bee<:1usc it 

teaches tfH! kids to think. Many 

of the tnath progran1s out there 

just tel! students \Nhat to do. 

\Nith this pro9ran1 they really 

are having to think and 

reason through the prob!en1s." 

Second G1ade 

enVisionf\11 ATH''' teacher 

"The progra.111 lc;:1cls to good 

inquiry questions for students 

and is logical; reading skills affect 

tnath skills; this ls the futurl~." 

enVisionrvlATH''' teilcher 

PearsonSchool.com 
800-848-9500 

International customers: visit 
PearsonGlobalSchools.com 
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ST Math: The Leader 

in Visual Math Education 


To transform math education, a radically different approach is required. The ST Math® instructional software 

prograrn is that approach. But ST Math isn't just unique because its research-based, visual approach to teaching 

and !earning math. It sets the industry standard for an effective, interactive and 1:1 blended !earning solution. ST 

Math enables teachers to reach all students at their level, and prO'Jides students with the opportunity to be 

successful learners. 

Visual to Symbolic 1:1 Learning Interactive Intuitive Instructive 
Feedback 

Common Core Data-Driven Play Anywhere Professional RTI 
Reports Development 

Visual to Symbolic 

ST Math uses interactive, visual anin1ation to convey mat11 concepts and develop deep understanding. Initially, 

students encounter visual puzz!es free of language or syrr1bols, or rather, unnecessary distractions in first 

learning n1ath concepts. Once the visual representation is mastered, language and syrnbols are gradually 

integrated into the puzzles. 

1:1 Learning 

Students progress through the software's gently scaffolded games at their own pace, advancing to the next level 

on!y through mastering the previous level. The latest research in learning and motivation informs game design to 



build intrinsic n1otivation in students along with a thirst for challenge and life-long learning. 

Interactive 

ST Math strengthens students' neural connections as they learn new concepts, immersing students in a richly 

interactive, hands-on learning experience. 

Intuitive 
The intuitive, language-free game play found in ST Math enables rapid start-up and immediate engagement for 

students regardless of matl1 or language proficiency. 

Instructive Feedback 

For every puzzle solution posed by the student, ST M~th anin1ates the visual representations of math to provide 

itnmediate, instructive feedback. WheU1er or not the solution chosen by the student works or does not work, 

animation shows why it was correct or incorrect and provides inforrnative feedback to students. 

Common Core 

ST Math was designed from the ground up to meet the Common Core State Standards for Mathematics in both 

content and intent, ensuring that all students have access to powerfully learning opportunities organized for 

focus, coherence and rigor. Our design process embeds not only the content standards, but also the standards 

for mathernatical practice throughout the curriculurn. For more infOrmation about ST Math and the Con1mon 

Core, download our Lrif_Q!JIIQtional bJ~. 

ST Math is also aligned to individual state standards. 

Data-Driven ·Reports 




A simple yet robust reporting system allows teachers to quickly identify student needs and differentiate 

instruction. Integrated classroom management tools enable real-time teacher and student interaction. 

Play AnyWhere 

Teacl1ers and students can access t~1e web-based ST MaU1 software anywhere, anytirne, and on supported 

mobile devices. From desktop computer to tablet, classroom to l1ome, ST Matti featuring touch allows for 

seamless transition between time, location and hardw8re. 

Professional Development 

We are dedicated to providing school and district leadership and teachers with t11e tools, knowledge and 

information needed to maximize their success with ST Math. Educators using ST Math receive initial training to 

get up and running on the software and to learn the best practices of implementation. Ongoing professional 

development workshops are available and designed to deepen teachers' pedagogical content knowledge for 

teaching rnath through the use of ST Math. Each school site receives ongoing technical and curricular assistance 

frotn an assigned MIND Education Support Specialist and educators have access to Technical Support. 

RTI 

ST Math provides an effective, researct1-based approach for both prevention (Tier 1) and intervention (Tiers 2 and 

3). Blending individualized, 1: 1 student learning in the uniquely accessible digital content with conventional 

teacher~facilitated classroom Instruction, ST Math engages students. at any !evel of math or language proficiency 

into a progression of math understanding. For n1ore inforn1ation about ST Math and RTI, download our 

informational brochure. 

CURl~ENT STATS: 500,000 students 21,000 teach81's 1,780 scl1ools 30 states 

Sign Up for Our Newsletter Request Program Info 
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The Research Behind 

What Works 


We collaborate with education researchers across the country to evaluate the in1pact of our approach to learning 

and teaching math, and study the mechanisms associated wlth working memory and conceptual thinking and 

learning. In particular, an Institute of Education Sciences-funded study conducted by researchers at the University 

of California, Irvine, has yielded several findings. 

Through our Science Division, MIND continues to conduct ongoing mathematics and neuroscience research 

through its vety active Science Division·. Learn rnore .. 

Select Publications 

Sequential Neural Processes in Abacus Mental Addition: An EEG and fMRI 

Case Study 
Ku, Y., Hong, B., Zhou, W., Bodner, M., Zhou, Y. (2012) 

PLoS ONE 7(5): e36410.doi: 10. 1371/journal.pone.0036410 

Download Publication 

Computer-learner interaction: How careful design can scaffold learners 
Kibrick, M., Richland, L. E., Martinez, M., & Bodner, M. (2011) 

Presented at the annual meeting of the Jean Piaget Society, Berlreley, CA 

Download Publication 

A scaffolding feature analysis of the spatial-temporal math software 
Kibrick, M., Richland, L., Martinez, M., Bodner, M. (2010) 



Spatial Temporal Mathematics at Scale: An Innovative and Fully 

Developed Paradigm to Boost Math Achievement among All Learners 
Rutherford, T., et. al. (2010) 

Annuaf Meeting of the Arnerican Educational Research Association 

Download Publication 

Music training and mathematics achievement: A multi-year iterative project 

designed to enhance student learning 
Martinez, M., Peterson, M., Bodner, M., Coulson, A., Vuong, S., Hu, W., Earl, T., and Sliaw, G.L. (2008) 

In A. E'. Kelly & R.A. Lesh, (E'.ds) Handbook of design research methods in education. Mahwah, NJ 

frlbaum pp 

Non-language-based instruction in mathematics 
Peterson, M., Patera, J. (2006) 

Proceedings of the International Comrnission for the Study and Improvement of Mathernatics Education 

(CIEAE'.M) 58:314-318 

Dynamics of Innate Spatial-Temporal Leaming Process: Data Driven 

Education Results Identify Universal Barriers to Learning 
Hu, W., Bodner, M., Jones, E.G., Peterson, M., Shaw, G.L. (2004) 

International Conference on Complex Systems (ICCS), Boston, MA 

Download Publication 

Data mining of mathematical reasoning data relevant to large innate 

spatial-temporal reasoning abilities in children: Implications for data driven 

education 
Hu, W., Bodner, M., Jones, E.G., Peterson, M., Shaw, G.L. (2004) 

Soc. Neurosci Abst 34th annual rneeting 

Symmetry math video game used to train profound spatial-temporal 

reasoning abilities equivalent to dynamic knot theory 
Bodner, M., Shaw, G.L. (2004) 

CRM Proc. and Lee. Notes: Arnerican Mathernatical Soc. 34 

Download Publication 

CURRENT STATS: 500,000 students 21,000 teachers 1,780 schools 30 states 
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Reimagining Math Education 

Spatial .. ren1por·a\ (ST) MathctZi is tl1e leac!e1· in visual rnath i11struction and represents the highest quality and 111ost 


effective blended learning rnath solution in K-·12 education. 


Created by MIMD r..:iesearch Institute. ST Math is gan1e-·baseci instructional soft\Nare for f<-5 and secondary 


intervention anc! is designed to boost rnat!1 cornprei1ension and proficiency through visual learning. Integrating 


1Nith c!assroo111 instruction, ST Math incorporates the latest resea1·ch in learning and the brain and prornotes 


rnastory-·based le;Jrning and rnathen1atical understanclinn. The ST Math sof"tvvare gan1E;s use interactive, 


graphically-rich anin1ations that visually represent 1T1atl18111atical concepts to in1prove conceptual understanding 


and proble1Y1-solvinf1 skills. 


\f\/h8thor in the classroo1n, cornputer lab or at hornt-;, lean1inq never stops vvith ST Math. When teachers bring ST 


~Aath into the classroorn, projected onto a sc1·een or interactive vvhiteboC:Jrd, the softvvaro gan1es li(-:Jlp students 


n1ake connections between the visual rep1·esentations fro1n ST Math ancl syrnbolic representations found in t1"1eir 


core instruction. VVith the touch functionality of ST Matl1 stuclents experio11ce an even greater level of interaclivily. 


\f\/ith ST Math, learning continues outside of school too, as teachers can assign specific n1ath objectives in the 


soft\.N.:::u-e for hotnevvork. 


What iS Spatial-Temporal Reasoning? 13orn out of neuroscierice resea1·ch at the University of Californict, 


Irvine, MIN D's unique approach accesses the brain's i11nate "spatia!-ternporal" reasoning ability. Tt1is ability, wi·1ich 


lies at the core of innovative thinl<ing and sophisticated problern··solving, allows the brain to hold visual, rnental 


represento.tions in short-terrn rnernory and to evolve thrnn in botl1 space and tirne, thinking rnultiple steps ahead. 


MIND's approach consists of langua~Je-indepencJent, anirnatecl representations of tnath concepts delive1·ed via 


the Spatial-Ten1poral (~<n MathQSi softvvare gan1es. 


Who is JiJi? 




,.kli is the beloved p8r·1~.Juin in the ST Math soft1Nare ~Jan1es. 

Children help JiJi get past obstacles by solvin~J rnath puzzles 

··- ancl they associate ~JiJi vvit1·1 challen9e, learning and the thrill 

of success. Every ti1ne a chi!cl de111onstrates understanclin~J 

of a rnath concGpt, ,Ji,Ji crosses the screen, signolinn success 

and lo.::.1ding the student to the next n101T; challenging puzzle. 

CUHF1LNT STATS: 500,000 stucients 21,000 teact1ers 1,780 schools 30 statos 
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Principles of~ 
COLLEGE PREPARATORY MATHEMATICS 

CI>~® Course Design 

The CPM middle school and high school core courses-Core Connections, Courses/, 2 & 3, 
Core Connections Algebra, Core Connections Geometry, and Core Connections Algebra 2
wcre designed and written based on several fundamental learning principles. An outline of those 
principles (in bold) and their implications in the course design are described below. 

• 	 Mathematics is a coherent intellectual system, not a collection of disjoint facts, and 
needs to be taught in a way that makes this coherence clear. The Core Connections 
courses emphasize the connected nature of mathematics. Each course consistently weaves 
strands of topics together so that the connections emerge naturally and can facilitate deeper 
understanding. 

• 	 Curriculum works best when it is successful with all students, including "traditionally 
struggling students" and "accelerated" students. Therefore, the Core Connections series 
makes each course challenging and engaging for all students from the very beginning. This 
approach not only builds stronger study teams (because in order to promote mathematical 
discourse among the students, study teams need something to talk about), but also helps to 
reduce status issues from the start (e.g.," Jimmy can do these problems quickly on his own so 
he must be smart and I am not."). Through the use of challenging problems, accelerated 
students are pushed to learn more and are not lost to boredom, while "traditionally struggling 
students" are actively engaged in the work of developing solution plans and executing them. 
They become an integral part of the study team. 

At the same time, to support students with weaker skills and learning gaps, these courses 
build the conceptual foundation slowly with an emphasis on manipulatives and looking at 
problems in multiple ways. The "mastery over time" approach helps "traditionally struggling 
students" build understanding over time and accommodates different learning styles. 

• 	 Teachers teach better when curriculum materials are flexible. The Core Connections 
authors have specifically designed many of the guided investigations so that teachers can 
choose an open-ended approach or select the "further guidance" problems for their students. 
Chapter closure is designed to offer choices for teachers depending on their students' needs 
and the time available to them for closure. 

• 	 Structured investigations and lessons are more successful when students clearly 
understand what they are looking for. Each lesson in the Core Connections courses 
begins with an introduction that lays out the learning goals. In addition, lessons are written 
so that students understand the purpose and goals of the task to enable them to sharpen their 
focus. Attention is also paid to helping students recognize the framework of what they are 
learning, such as using a representation web. 



• 	 Students learn more when they solve problems and discuss their thinking with others. 
This research-based principle is incorporated into the design of the CPM Core Connections 
curriculum by having students collaborate in study teams. The teacher manages and supports 
learning while guiding students toward the mathematical objectives of the lessons. 

• 	 Teams wm·k better when the work actually requires a team and there is something to 
talk about. The Core Connections courses are specifically designed to have class work that 
is challenging for all students so that students must problem-solve together. Each student has 
a specific, defined role in the solution process. These specific responsibilities eliminate the 
potentially damaging team behavior of having one student solve the class work problems and 
then "teach" or "tell" the other students in the team how to solve them. 

• 	 Closure is a vital portion of a lesson. Closure is incorporated into each lesson. Sometimes 
the closure activity consists of reflective writing while other times the Teacher Editions offer 
suggested questions the teacher can use to facilitate a whole-class discussion. 

• 	 A student's learning is more meaningful and is better retained when he or she reaches 
the level of understanding necessary to explain and justify his or her thinking. The 
Core Connections courses emphasize asking students to justify their mathematical thinking 
and problem-solving approaches to help foster long-term retention of what they learn. 

• 	 A mathematical text should have usable reference elements. The text design allows 
teachers, parents, and students to access information through indices, glossaries, and by 
referring to problems in a manner that helps everyone.find the problem or lesson. All major 
concepts are eventually consolidated in Math Notes boxes, which include definitions of key 
mathematical terms, as well as examples for how to solve certain types of problems. Every 
lesson is structured similarly (introduction, problems/investigations, closure, Math Notes box 
(when appropriate), and homework) so that students know where to look for what they need. 

• 	 Literacy can be strengthened through meaningful/rigorous mathematical study. The 
Core Connections series supports students' growth in reading and writing literacy. The 
student text is written in an even voice with consistent. language usage to help students who 
are challenged with reading. Students are also given regular opportunities to develop and 
practice their writing skills through reflections and explaining their understanding. The bulk 
of the reading is done during class time when students have the support of their team 
members and the teacher. Homework assignments require much Jess reading. The Lexi le 
scores for the books support the readability of the texts for their intended grade levels. 

• 	 The structure of the lessons and layout of the textbook help students focus on 
mathematics and eliminate distractions. The consistent structure of each lesson, 
homework set ("Review and Preview"), and chapter closure section help to make students 
comfortable and confident with the lessons. The use of one color printing with illustrations 
specific to the problems (or that arc a course icon) avoid the distractions of random pictures, 
multiple color splashes, and layers of highlighting. The "color" in the book is the excitement 
and engagement of the students with mathematics. 



What is FOSS? 


The FOSS program is correlated to human cognitive development. The activities are matched to the way students 
think at different times in their lives. The research that guides the FOSS developers indicates that humans proceed 

systematically through predictable, describable years, and that students learn science best from direct 
experiences in which they describe, sort, and organize observations about objects and organisms. Upper 

elementary students construct more advanced concepts by classifying, testing, experimenting, and determining 
cause and effect relationships arn ong objects, organisms, and systems. 

FOSS investigations are carefully crafted to guarantee that the cognitive demands placed on students are 
appropriate for their cognitive abilities. Developmental appropriateness and in-depth exposure to the subject 

matter with multiple experiences give FOSS its "horizontal curriculum" character (numerous activities that provide a 
great variety of experiences at a cognitive level) as opposed to a "vertical curriculum" design (activities that attempt 
to take students to inappropriately complex and abs tract levels of understanding). A horizontal curriculum provides 

challenges for all students and results in a much deeper unders landing of the subject. 

SCIENTIFIC THINKING PROCESSES 

Although many programs use thinking processes, FOSS is the only one that has organized them into a 
developmental sequence specifically related to cognitive stages. 

• 	 OBSERVING 
using the senses to get information 

• 	 COMMUNICATING 

talking, drawing, acting 


• 	 COMPARING 
pairing, one-to-one correspondence 

• 	 ORGANIZING 

grouping, serializing, sequencing 


• 	 RELATING 
cause and effect, clc1ssifi.cation 

• 	 INFERRING 

superordinate/subordinate classification, if/then reasoning, developing scientific laws 


• 	 APPLYING 
developing strategic plans, inventing 

The scientific thinking processes guide the selection of content for FOSS. Although students possess the capacity 
to use all the scientific thinking processes to some degree throughout their lives, some processes are more 

powerful at certain ages .. 

LEARNING WITH UNDERSTANDING 

FOSS derives information about learning from both academic sources and practical experience in classrooms. 

The acaden1ic sources en1phasize that: 

• learning moves from experience to abstractions. FOSS modules begin with hands-on investigations, then 
move students toward abstract ideas related to those inves.tigations using simulations, models and 

readings. 

• 	 a child's ability to reason changes over time. FOSS designs investigations to enhance their reasoning 
abilities. 

• 	 fewer topics experienced in depth enhance learning better than many topics briefiyvisited. FOSS provides 
long-term (8-10 weeks) topical modules for each grade level, and the modules build upon each other 
within and across each strand, progressively moving students toward the grand ideas of science. The 

grand ideas of science are never learned in one lesson or in one class year. 



Practical experience in classrooms demonstrates that students learn best by doing. When involved in learning 
something of .interest, students come to understand concepts more fully, remember them longer after the 

experience, and develop confidence in their ability to find thi1'1gs out and to understand science. 

Practical experience has taught us that when language arts experiences are em bedded within the context of 
learning science, students improve in their ability to use their language skills. Students are eager to read to find 

out information, and to share their experiences both verbally and in writing. 

Practical experience shows that all children can learn science, that there is no differentiation between genders in 
interest or ability to understand science concepts, that students with learning difficulties often shine in solving 
science problems, that students learning English as a second language have success alongside their fellow 

students, that gifted students are often inspired to "run with the topic" 6eyond the interests of other students. FOSS 
is a great way for all students to learn science. 

FOSS is the result of academic research on learning interwoven with practical experiences in classrooms. The 
thoughtful introduction of science concepts as well as the sequencing of ideas result in a curriculum that leads to 

learning of science with understanding by all students. 

© 2012 Delta Eclucation, LLC. 



Goals of the FOSS Program 

FOSS has set out to achieve three important goals. 

1. SCIENTIFIC LITERACY. Provide all students with science experiences that 

a. are appropriate to their cognitive stages of development and 

b. serve as a foundation for more advanced ideas that prepare them for life in an increasingly 


complex scientific and technological world. 


The quality of life will be significantly influenced by science and technology in the 21st century, therefore, it is 
important for all citizens to be scientifically literate. They should be able to make thoughtful, informed decisions. 

Project 2061 of the American Association for the Advancement of Science characterizes scientific literacy as 

• 	 Familiarity with the natural world, its diversity and interdependence. 

• 	 Understanding the big ideas of science such as energy, patterns of change, variation, systems and 
interactions, and scale and structure. 

• 	 Knowing that science, technology, and mathematics are interdependent hum an enterprises and, as such, 
have implied strengths and limitations. 

• 	 Ability to thinks cientifically. 

• . Using scientific knowledge and thinking patterns for personal and social purposes. 

The FOSS program design is based on the theory that hum ans advance through a predictable sequence of stages 
of cognitive development over time. Each stage is complete in itself, yet preparatory to something more advanced. 

The second grader encounters the natural world and its diversity by observing, comparing, and organizing 
information about objects, organisms, and natural systems, thus developing into a scientifically literate second 

grader. 

As fifth graders, students can think in terms of cause and effect, and tackle content that calls for understanding 
relationships among variables. This more complex, but still devefoping, knowledge of the natural world is 

characteristic of a scientifically literate fifth grader. 

FOSS contributes to the attainment of full scientific literacy by providing active learning experiences designed to 
establish appropriate steps of literacy as students advance toward High School. 

2. INSTRUCTIONAL EFFICIENCY. Provide all teachers with a complete, flexible, easy-to-use science program 
that: 

a. reflects current research on learning, including collaborative learning, student discourse, 
and embedded assessment, and 

b. uses effective instructional methodologies, including hands-on active learning, inquiry, 
integration of disciplines and content areas, and multisensory methods. 

Hands-on science is intrinsically fun and interesting for students. Most teachers can be superb science teachers 
when they are provided with effective instructional materials. The FOSS program is designed to make hands-on 

science engaging for teachers as well as students. The program's instructional features include: 

• 	 Complete equipment kits with durable materials. 

• 	 Science background information for the teacher. 

• Detailed lesson plans that are easy to follow and adaptable to many teaching sty1es. 

• 	 Student sheets, in English and Spanish, including a letter home to parents, response sheets, math 
problems of the week, and home/school connections. 

• 	 Embedded assessments. 

• .End-of-module assessments for grades 1 -6, including performance assessments. 



• FOSS Science Stories, module-specific readings for grades 1 - 6 . 

• Interdisciplinary activities, including math and language extensions . 

• Specific activities to do at home. 

• Suggestions for extending experiences through reading, videos, and the FOSS website . 

• Monographs on pedagogy and management strategies . 

• Teacher preparation videos showing extensive classroom interaction . 

3. SYSTEMIC REFORM. Meet the community science-achievement standards and societal expectations for 
the next generation of citizens, prepared with the knowledge and thinking capacities to manage the 21st 

century. 

The FOSS program design makes it appropriate for reform efforts on all scales. It has met with the approval of 
science and technology companies working in collaboration with school systems, and has demonstrated its 
effectiveness with diverse student and teacher populations in major urban reform efforts. FOSS continues to 

respond to the needs of systems moving away from passive exposure to scientific concepts toward real 
experiences for students that reflect the vision of the National Science Education Standards. 

© 2012 Delta Education, LLC. 



Instructional Pedagogies 


The FOSS program uses several instructional pedagogies to make science more efficient for teachers and more 
productive for students. 

Inquiry. FOSS investigations are guided by questions. The overarching questions of science are "what's in this 
world?", and "how does it work?" In FOSS we break them down into discrete subquestions as scientists must, that 
can be explored effectively. In pursuing answers, students usually start with free exploration of materials, followed 

by a discussion of their discoveries. Often new questions arise whiles tudents seek answers, leading to additional 
student-motivated inquiries with materials to reinforce and extend concepts. 

Hands on Active Learning. It is widely accepted that children learn science concepts best by doing science. Doing 
science means hands-on experiences with objects, organisms, and systems. Hands-on acti"1ties are motivating 
for students, and they stimulate inquiry and curiosity. For these reasons FOSS is committed to pro"1ding the best 

possible materials and the most effective procedures for getting students deep into scientific concepts. FOSS 
students investigate. experiment, gather data, organize results, and develop conclusions based on their own 
actions. The information gathered in such acti"1ties enhances the development of scientific ways of thinking. 

Multisensory Methods. Observing is often equated with seeing, but in the FOSS, program all five senses are used 
to promote greater understanding. FOSS evolved from pioneering work done in the 1970s with students with 

physical disabilities. The legacy of that work is that FOSS investigations naturally use m ultisensory methods, not 
only to accommodates tu dents with physical and learning disabilities, but also to maximize information gathering 

for all students. A number of tools used in the FOSS program, such as the FOSS balance, were originally 
designed to serve the needs of students with disabilities. 

Student-to-Student Interaction. Collaboration is central to the enterprise of science. In FOSS investigations for 
grades 3-6, students work in groups of four with each member contributing to management, data collection, data 
analysis, and reporting of results. lndi"1dual students' observations and ideas are always incorporated into group 
decisions. Hands-on science, where students collaborate in planning, action, and information processing, gives 
students opportunities to develop deep understanding and rich, thoughtful interactions with other points of "1ew. 

Students in the early grades are just beginning to work cooperatively toward group goals. They do not always 
share materials gracefully. We have found that in grades K-2 it is usually best for each student at a table to have 
his or her own materials to work with. But working in close proximity to other students is important; it allows for 
easy interchange of ideas and communication of discoveries. We refer to this early-elementary organization as 

working alone ...together.. 

Discourse and Reflective Thinking. Discourse is tremendous exercise for the mind. Have you considered the 
immense complexity of converting experiences and ideas into words to be spoken or written? An idea or concept 
must be synthesized from the innumerable bits of stored information and that concept must then be constructed 
into a string of symbols we call words, and output in a sequence that conveys information. An awesome cognitive 

process. 

This is the essence of discourse - putting ideas and experiences into words. The process requires a tremendous 
amount of inform a ti on processing, internal verification, and validation of what is known. This dimension of 

elementary science is sometimes referred to as the minds-on approach to science. It simply means science. It 
simply means that it is not enough just to work with materials-you have to think about what the experience with 

materials tells ycu about the world. 

Discourse takes several forms in FOSS. 

• 	 Focused discussions take place in collaborative groups. 

• 	 Traditional whole-class question-and- answer sessions sum.marize a lesson and put important points in 
front of the class. 

• 	 ContenUinquirysessions wrap up each part of each investigation. 

• 	 Student sheets help students collect and organize data and discuss the results in thoughtful ways. 
(Student-sheet discourse may be an indi"1dual or a group effort.) 



• Response sheets elicit indilidual discourse on specific topics for assessment purposes . 

Reading and Research. In science, reading and research extends their experience beyond the limits of the 
classroom and the FOSS kit; they can enhance their understanding of concepts by exposure to related ideas and 
they can share in the lives of real and fictitious people who played roles in scientific discovery or applied scientific 
ideas to life situations. FOSS Science Stories were written to add this dimension to the FOSS program. However, 

we believe strongly that reading should not be the primary source of science information in the elementary 
curriculum. The primary source should be personal experience. Carefully selected reading mate rials, prolided 

after an actility-based foundation is in place, can add a very effective dimension to science learning. 

Other research tools recommended in the context of the hands-on actilities for students include \idea excursions, 
computer software, and the World Wide Web. 

© 2012 Delta Education, LLC. 



FOSS, 2nd Edition and Middle School 

Scope and Sequence 


Grade 

Middle 
School 6-8 

5·6 

3.4 

K-6 

1-2 

K 

Earth and Sp;::-icc F'hyslc.:-li ~- cinncc 
Scientific 

Alternative 
Life Scinncc 

Scicnc<:: nncl :olorn' 
!\c:a::,;oi·ii1·1q a1·1d 

Modules*
Techno!oqy 

Hun1an Brain and 
Earth History Electronics 

Senses 

Planetary 
Chemical 

Diversity of Life Science, 2nd 
Interactions 

Edition 

Populations and Weather and 
Force and Motion 

Ecosystems Water 

Food and 
Solar Energy 

Levers and Models and 
Living Systems* 

Nutrition Pulleys Designs 

Environments Landforms 
Mixtures and 

Variables Water Planet* 
Solutions 

Human Body Water 
Magnetism and Ideas and Matter and 

Electricity Inventions Energy* 

Structures of Life Earth Materials Physics of Sound Measurement 
Sun, Moon, and 

Stars·* 

New Plants Air and Weather 
Solids and Insects and 

Liquids Plants' 

·insects 
Pebbles, Sand, Balance and Plants and 

and Silt Motion Animals' 

Trees Wood and Paper 

Animals Two by 
Fabric

Two 

*FOSS is providing more OPTIONS to align with more state standards. Each new module contains the same 
main components as the existing modules (comprehensive teacher guide, student books called Science 

Resources, complete equipment kit with materials for a class of 32 students, teacher preparation DVD, and 
FOSSweb resources for teachers, parents, and students). 

© 2012 Delta Education, LLC. 



The National Research Council (NRC) in A Frameoork for KN12 Science Education and the American Association for the Advancement 
of Science (AAAS) in Benchmarks for Scientific Literacy have described the characteristics of scientific literacy: 

• 	 Familiarity with the natural world, its diversity, and its interdependence. 
• 	 Understanding the disciplinary core ideas and the crosscutting concepts of science, such as patterns; cause and effect; scale, 

proportion, and quantity; systems and systern models; energy and matter-1lows, c~les, and conservations; structure and function, and 
stability and change. • 

• 	 Knowing that science and engineering technology, and mathen1atics are interdependent human enterprises and, as such, have implied 
strengths and limitations. 

• 	 Ability to reason scientifically. 
• 	 Using scientific knowledge and scientific and engineering practices for personal and social purposes. 

The FOSS Program design is based on learning progressions that pro'-<de students with opportunities to investigate core ideas in 
science in increasingly complex ways over time. FOSS starts with the intuiti'-9 ideas that primary students bring with them and 
pro'-<des experiences that allow students to develop more sophisticated understanding as they grow through the grades. Cognitive 
research tells us that learning inval1,9s individuals in actively constructing schernata to organize new information and to relate and 
incorporate the new understanding into established knowledge. What sets experts apart from novices is that experts in a discipline 
have extensi'-9 knowledge that is effecti1,9ly organized into structured schen1ata to promote thinking. 

No'-<ces have disconnected ideas about a topic that are difficult to retrieve and use. Through internal processes to establish schema 
and through social processes of interacting with peers and adults, students construct understanding of the natural world and their 
relationship to it. The target goal for FOSS students is to know and use scientific explanations of the natural world and the designed 
world; to understand the nature and development of scientific knowledge and technological capabilities; and to participate productively in 
scientific and engineering practices. 

© 2012 Delta Education, LLC. 
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OVERVIEW 
MIXTURES AND SOLUTIONS 

CONTENT GOALS 

c:hen1istry is the study of the structure of 1nattcr and the changes or 

transforrnations that take place in it. Learning ubout the rnakeup of 

substances gives us knowledge about how things go together and 

how they can be taken apart. Learning about changes in substances 

is i1nportant for several reasons: changes can be controlk~d lo 

produce new materials; change:; can give off energy to run 1nachincs. 
'rhe Mixtures and Solutions Module has four investigations that 

introduce students to these fundamental ideas in che1nistry. 

FOSS EXPECTS STUDENTS TO 

• 	 Gain experience with the concr!pts of 1nixturc and solution 

and the physical prop(~rties of substances that arc used to 

identify thcn1 as mixtures and solutions. 

D c;ain experience vvith the concepts of s8turation and 

supersaturation. 

• 	 Identify properties of co1nn1on solid, liquid, and gaseous 

substances. 

• 	 Understand that during chemical rl·actions, atoms rearrange 

to forn1 products with different properties. 

D Learn that all matter is 1nade of very s1nall particles called 

ato1ns and that aton1s coinbine to forrn n1olecules and 

coinpounds. 

° 	 Know that the 90 naturally occurring elcn1ents and their 

combinations account for all the varied types of n1atter in the 

world. 

• 	 Understand that the periodic table organizes the elen1ents by 

their chcrnical properties. 

• 	 Plan and conduct simple chen1ical investigations. 

0 Use mcasure1ncnt and appropriate tools in the context of 

scientific investigations. 

0 f{ecord data, develop scientific evidence, and dravv 

conclusions from that evidence. 

• 	 Acquire vocabulary associated with chen1h;try and the 

periodic table. 

OVERVIEW CONTENTS 
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FOSS and California Standards 2 
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Science Background 6 
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Safety in the Classroo1n 30 
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"Jn grade five the introduction 
lD che1nical reactions and the 

concept that aton1s cornbi11e 
to Jann n1oleculi!s require 
students lo clearly distinguish 
Vel'cveen 1nolecules and ato1ns 
and chen1icnl cunrpounds 
and n1ixtures. J'hey 1uill Ue 
introduced to the idea that the 
organization of aton1s 011 thr 
periodic table of the elernents is 

related to siinilarities cnul trends 
in the che1nical properties of the 
elc1nents. "t 

-tscience Fratnewo1'lc for 

California Public Schools: 
[(inderga1'ten through Grade 
11..uelve (Sacra1ncnto: Califor11ia 

Department of Education, 2003), 
page 66. 

FOSS AND CALIFORNIA STANDARDS 

'f'he Mixtures and Solutions Module supports the following Physical 
Sciences Content Standards for grade 5:1< 

PHYSICAL SCIENCES 

PS1 	 Eletnents and their co1nbinations account for all the varied 
types of tnatter in the 'lVorld. As a basis for understanding 
this concept: 

l'Sl a 	 Students know that during chemical reactions the 

aton1s in the reactants rearrange to fonn products v•,1ith 

different properties. 

PS1b 	 Students know all matter is made of atoms, which may 

combine to form molecules. 

PSlc 	 Students know 1neta.ls have propertil~S in con1rnon, such 

as high electrical and thermal conductivity. Some 111etals, 

such as alun1inun1 (Al), iron (Fe), nickel (Ni), copper 

(Cu), silver (Ag), and gold (Au), are pure clements; 

others, such a!-l !-:!tee! and brass, are composed of a 

combination of elemental 1netals. 

PS"! d 	 Students kno\.v that each elcrnent is made of one kind of 

aton1 and that the elc1nents are organized in the periodic 

table by their che1nical properties. 

PS"le 	 Students knovv scientists have developed instrun1ents 

that can create discrete itnages of ato1ns and n1olecules 

that show that the atoms and 1nolecules often occur in 

well-ordered arrays. 

!'SH 	 Students know differences in chemical and physical 

properties of substances are used to separate rnixtures 

and identify cotnpounds. 

PSlg 	 Students know properties of solid, liquid, and gaseous 

substances, such as sugar (C(,l"l 120c), water (I-I2C)), 
helium (He), oxygen (02), nitrogen (N2), and carbon 

dioxide (C02). 

PS"Jh Students knovv living organisn1s and n1ost inaterials are 

con1posed of just a few elernents. 

l'Sli Students know the common properties of salts, such as 
sodium chloride (NaCl). 

*Science Content Standards for California Public Schools: Kindergarten 

through Grade 'fzvelve (Sacrarnento: California Departinent of 

Education, 2000). 
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'fhe Mixtures and Solutions Module supports the following 

1.nvestigation and Experimentation Content Standards for grade 5.-"" 

INVESTIGATION AND EXPERIMENTATION 

l&E6' 	 Scientific progress is n1ade by asking 1neaningful questions 

and conducting careJill investigations. As a basis for 

understanding this concept· and adclressing the content in 
the other three strands, students should develop their 01un 

questions and perfortn investigations. Students 1.vill: 

l&E6a 	 (]assify objects (e.g., rocks, plants, leaves) in accordance 

with appropriate criterici. 

l&E6c 	 Plan and conduct a si1nple investigation based on a 

student-developed question and write instructions 

others C'111 follow to carry out the procedure. 

l&E6f 	 Select appropriate tools (e.g., thermometers, meter 

sticks, balances, and graduated cylinders) and n1ake 

quantitative observations. 

I&E6g 	 Record data by using appropriate graphic representzi

tions (including charts, graphs, and labeled diagra1ns) 

and make inferences based on tho:-:>e dzita. 

I&E6h 	 Dravv conclusions fron1 scientific evidence and indicate 

whether further inforn1ation is needed to support a 

specific conclusion. 

l&E6i 	 Write a report of Zin investigation that includes 

conducting tests, collecting data or exan1ining evidence, 
and drawing conclusions. 

*Science Content Standards for California Public Schools: Kindergarten 

through Grade Tiuelve (Sacramento: California Departn1ent of 
Education, 2000). 

"'rhe Science Content Standards 

and the Mathe1natics Content 

Standards also reinforce each 

other as students analyze, 

strategize, and solve proble1ns, 
finding solutioHs to apply to 
ne7.V circu1nstances. Students 

in grade jive 7.vill also develop 
testable questions and learn to 

plan their ozun i1roestigatio11s, 
selecting appropriate tools to rnake 

quantitative observations. nt 

tscience Fra1ne"l.vork for 

California JJublic Schools: 

f(indergarten thtough Gra"de 

1'-luelve (Sacra1ncnto: California 

Department of Ed urn/ion, 2003), 

page 66. 
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MIXTURES AND SOLUTIONS MODULE MATRIX 

SYNOPSIS 


1. SEPARATING MIXTURES 

Students tnake n1ixtures of water 

and solid n1aterials (scdt, gravel, and 

diatomaceous earth) and t-:1eparate 

the tnixtures with screens and filters. 

They find that water and salt make 

a special kind of n1ixture, a solution, 

that cannot be separated with a filter 

but only through evaporation. 

2. REACHING SATURATION 
Students n1ake a saturated solution 

by adding salt to 1..vatcr until no n1orc 

salt will dissolve. They also make a 

saturated Epson1-salts solution. Using 

u. balance, they con1p<ire the solubility 

of the two solid 1naterials by coinparing 

the 1nass of the salt <ind Epso1n-salts 

dissolved in the s<ituratcd solutions. 

They use the property of solubility lo 

identify an unkno1;vn n1aterial. 

3. FIZZ QUIZ 
Students syste1nutically 1nix 

combinations of solid 1naterials (cc1!ciu1n 

chloride, baking soda, and citric acid) 

with \·V<Jtcr rind observe changes thcil 

occur. The changes (forn1ation of a gas 

and a white precipitate) are identified 1:1s 

cheinica! rec1ctions. Students investigate 

these reactions and the inaterials they 

produce. 

4. ELEMENTS 

Student!-> arc introduced to the 

periodic t<ible as a graphic display 

of the elen1ents showing increa8ing 
atomic nuinbcr in rows and similar 

chemical properties in columns. 
rrhey learn about metals and alloys 

and th<it n1ost n1atter on f_\arth 

is n1adc fro1n a small nun1ber of 

elements. 

CA SCIENCECONTENTSTANOARDS 


Students know differences in chemical and physic<il properties of subst;1nces are used to 
separate inixtures and identify compounds. 

Students know properties of solid, liquid, and gaseous substances, such as sut-;ar 
(Cc.f-1 12<J6), water (H 2t)), he!iu1n (He), oxygen (()2), nitrogen (N 2), i111d carbon dioxide 
(C02). 

l&E6c 	 Plm1 and conduct a siinple investigation bdsed on a student-developed question a11d write 
instructions others can follow to carry out the procedure. 

l&E6f Select appropriate tools (e.g., thern1on1ders, 1neter sticks, b<llmices, nnd grachwted 
cylinders) mid nwke quantitative observations. 

ps·1 b 	 Students know till n1altt•r is m<1de of atoms, which may con1bine to form molecules. 

f'S'I f 	 Students know differences in chemical and physical properties of substnnces arc used to 

sep<irate mixtures and identify compounds. 


PSlp; Students knuw properties of solid, liquid, and gaseous subst<1nces, such as sugar 
(C6H 120 6), water (I-!20), he!iutn (He), oxygen (C)2), nitrogen (N 2), and carbon dioxide 
(co2J. 

PSl i 	 Students know the con1n1on properties of salts, such as sodiu1n chloride (NaCl). 

l&E6f 	 Sdi.'ct appropriate tools (e.g., thermometers, 1neter sticks, bni<1nces, and gradu;Jted 

cylinders} and inake quantitative observations. 


l&E6h Dnnv conclusions fro1n scientific evid(;'nCc' ;1n<l indicate whl'thcr further information is 
needed to support a specific conclusion. 

l&E6i Write a repurt of an investigation that includes conducting tests, collecting data or 
cxarnining evidence, and dru.1..ving conclusions. 

PSI a Students know thilt during chen~ical rt'<ll'tions the atoms in the fl>ilCtants renrrnngl' lo form 
products with different properties. 

PS lb Students know al! matter is made of atoms, which may combine lo funn molecules. 
PS Id Sludl'nts know that each deml'nl is madl' of one kind of atom and that thl' ell'rnenls arc organized 

in the periodic tilbk by their dwmici'll properties. 
PS!f Studl'nts know diffcrencl's in chemicnl and physical properties of .subs\ilnces are usl'd to sep<1rntc 

mixtures <lnd identify crnnpounds. 
l&E6f Sdect <1ppropriate tools (e.g., thcnnometers, meter sticks, balclnces, and graduall~d cylinders) <ind 

make quantit<1tive ob.'>t'rvatiorn;. 

l&E6g Record data by using appropriate graphic rt·pn.'sentations (including charts, grnphs, and labeled 
diagrams) and make inferences bast!d 011 those dat<l. 

l&E6h Dr<1w conclusions fron1 scientific evidence v.nd indicate whether further information is 1w1:ded lo 
support a specific conclusion. 
Write a report of m1 investigation th<1t indudt'S conducting tests, collecting data or l'Xa111ining 
evidence, ;1nd dr.1wing condu.sicms. 

PS1c 	 Students know inda!s have properties in co1nn1on, such as high clt>clrica! and thermal 

conductivity. Soine n1dai8, :->uch as .i!u1ninu1n (Al), iron (Fe), nickel (Ni), copper (Cu), 

silver (Ag), illld gold (Au), are pure eletnents; other.s, such as steel <lnd bras.s, are 

composed of a. con1bination of ele1nental 1ndals. 


PSJd Students know that each cle1ncnt is n1ade of one kind of atom and that the e!t~rnents ;u·e 

organized in the pi!riodic: table by their chemical properties. 


f'S'Je Students know scientists h<1ve developed instrun1c•nts th<1t can crealt• discrete itnages of 

ato1ns and tnolecules that shcnV that the ato1ns and 1nolecules often occur in well-ordered 

arrays. 


rs-ih 	 Students knovv living organis1ns and 1nost 1nateria!s are co1nposed of just <1 few ele1nents. 

( 1!> 

; 
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., 

CONCEPTS 


A inixturc con1bincs two or more 1nntcrials 
th<it retain their ovvn propertics. 

A solution fonns when a inaterial 
dissolves in a lic1uid (solvent) and cannol 
be retrieved 1,.vith a filter. 

All mixtures can be separated based 

on the properties of the constituent 

substances. 


Evapon:1tion can separate a liquid frotn a 
solid in a solution. 

Crystal forn1 can be used to identify 
substances. 

Solubility is the property that substunccs 
have of dissolving in solvents. Solubilily 
is different for different 1natcrials and 
c<tn change with tcn1peraturc and 
solvent. 

Solubility can be used to differentiate 
nnd identify substances. 


A solution is satL1r<1ted when a solvent 

h«s diHsolvcd as i11uch solute as possible. 


Dccotnprcssion sickness is caused by 

supersaturation of Lhc gas nitrogen in 

blood. 


When a change results fron1 mixing 

two or tnore n1(1terials, that change 

is a chc1nica! reaction, which can be 

represented with che1nic<1l fonnulas and 

chen1ical equations. 


Atoins arc the fundatnental building 

blocks of matter; all substances are 

cotnposed of <1toms. 


Ato1ns in reactants rearrange during 
n~(lctions to fonn new substances. 

• 	 Atoms con1bine to fonn 1noleculcs. 
Molecules are the funda1nental units of 
substances. 

Earth has 90 naturally occurring 
elements, e<1rh defined by a unique atoin. 

Most n1atter on Earth is n1ade frotn only a 
few clen1ents. 

Most ele1nents on E<irth arc incta!s; 
1nel<1ls share properties of 1n<1llenbility 
and conduction of he<il and electricity. 

" 	The periodic table provides information 
<1boul lhe co1nposition of an element's 
<ito1n and the e!e1nent's chemical 
properties. 

Aton1s <ind 1nolccules can be imaged with 
scanning tunneling n1icroscopes. 

READING ANO WRITING 


1\1ixt11res 


'Thki113 Mixtures Apart 

St111J11u1ry: Separati11s Mixtures 

Science Notebook: Students record 
ho'A' they assl'1nblcd rnixturcs 
and the incthods used to scpar<ite 
mixtures. 

• 	 Solutions Up Close 

Tl1e Bends 

" Su1111nary: Reaching Saturation 
Science Notebook: Students follow 
a procedure and record results. They 
use solubility data to detcnn.ine the 
identity of a mystery substance. 

When S11bstn11ces C/u1nge 

CJte111icnl l-'urn111lns 


• 	 Reacto11ts"" Prod11cts 
S111111nary: Fizz Quiz 
Science Notebook: Students record 
reaction observations and rationale 
for identification of products. They 
co1nplctc chemical equations to 
dernonstr<ite production of nl'\N 
subslunces and conservation of aton1s. 

()rgn11izi11g the IJc111cnts 


The Periodic ·1able uf the l.:le111ents 


Metals 


J-:11rth Elc111e11fs 


Nnv Technologies 

• 	 Ask a Chen1ist 

Su1111nary: F:le11ie11ts 

• 	 Science Notebook: Students 
describe n1ctals and record the 
occurrence of elements in ordinary 
inaterials. 

. ASSESSMENT 

Pretest 
Embedded Assessment 
• Science Notebook 

" Response sheet 

" Tt.~acher observation 

Benchmark Assessment 
" J~Check 1 

Embedded Assessment 
" Teacher observation 

• Response sheet 

Benchmark Assessment 
• I-Check 2 

Embedded Assessment 
• Science Notebook 

" Response sheet 

Benchmark Assessment 
" l-C:heck 3 

Embedded Assessment 
.. Teacher observation 

• Science Notebook 

Benchmark Assessment 
• I-Check 4 

Posttest 
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SAFETY IN THE CLASSROOM 

Following the procedures described in 

each investigation vvill make for a very safe 

experience with chemistry in the classroo1n. 

You should also review your district safety 

guidelines and 1nakc sure that everything 

that you do is cont-iistcnt with those 

guidelines. 

Look for the safely-note icon in the Getting 

Ready section, vvhich \Nill alert you lo safety 
concerns throughout the 111odulc. 

Materials Safety Data Sheets (MSDS) for 

materfrils used in the POSS program can 

be found on the Delta Education IA'ebsite 

(http://www.delta-education.com/ msds. 

shtrnl). If you have questions regarding any 

MSDS, call Delta Education toll free at 800

258-1302 (Monday-Friday 8 a.m. to 6 p.m. 

EST). 

c;eneral classroo1n safety rules to share with 

students include 

1. 	 Listen carefully to your teacher's 

instructions. rollow all directions. Ask 

questions if you don't know what to do. 

2. 	 "fell your teacher if you have any 

allergies. 

3. 	 Never put any n1aterials in your rnouth. 

Do not taste anything unless your 

teacher tells you to do so. 

4. 	 Never smell any unknown 1naterial. 

lf your teacher asks you to smell 

son1ething, wave your hand over the 

n1atcrial to draw the s1nell toward your 

nose. 

5. 	 Do not touch your face, 1nouth, ears, 

nose, or eyes while working with 

c:hc1nicals, plants, or anin1als. 

6. 	 Always protect your eyes. Wear safety 

goggles when necessary. 'fell your 

teacher if you WL'ar contact lenses. 

7. 	 Alwf!ys W<lsh your hunds with soap and 

warn1 vvater after handling che1nicals, 

plants, or ani1nills. 

8. 	 Never 1nix any chemicals unless your 

teacher tells you to do so. 

9. 	 Report all spills, accidents, and injuries 

to your teacher. 

] 0. Treat animals with respect, caution, and 

consideration. 

ll. 	Clean up your work space after each 

investigation. 

12. 	 Act responsibly during science 

investigations. 

·rhese rules are provided for your class on 

the FOSS Snfety poster and are in the Science 
Resources book for each student. 

30 · 	 FULL OPTION SCIENCE SYSTEM 
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SCHEDULING THE MODULE 

For con1prchensive leaching of the science 

standards at grade 5, vvith 1nultiplc 

exposures, science should be taught every 

day. J\ctivc-investigation sessions (including 

wrap-up) and reading sessions might be 

40-45 1ninutcs, I-C~hcck and asscssn1cnt

rcvicw sessions 20-25 111inutes. 

Active-investigation (A) sessions include 

hands-on work with mixtures, solutions, 

and chemical reactions, active thinking 

about the concrete experiences, small-group 

discussion, writing in science notebooks, 

learning new vocabulary in context, and 

co1npleting written e1nbedded assessn1ents 

to infor1n in:-:;truction. 

Wrap-up (W) sessions arc lL'achcr-dircctcd 

vocabulary reinforccn1ent and science 

content review. 

Reading (R) sessions (Science Resu11rces 

book) include individual and interactive 

n~ading, answering n~vievv questions, 

and discussing the reading to ensure that 

students integrate the infonnation. 

I-Checks are short su1n1native assessments. 

Students respond to written pro1npts. 

rrhc nexl day, EJfter you have scored the 

assessments, students review their vvritten 

responses to reflect on and i1nprovc their 

understanding. 

Week Day 1 Day2 Day3 Day4 Day5 

Pretest 

1 

2 

A 

A/W 

R 
(optional) 

A/W session 

A 

R 

/\/W 

f-Check I 

R 

Review 

3 
/\/W R /\ A/W R 

4 
/\/W R !-Check 2 Review 

5 
/\/W R /\ /\/W R 

6 
/\/W R /\/W 

7 
R I-Check 3 Rcvie•v /\/W 

8 
R /\/W R /\/W R 

9 
R R I-Check 4 Rcvic\v Posttest 
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Founded in 1999, BrainPOP® creates 

animated, curricular content that engages 

students, supports educators, and bolsters 

achievement. Our award-winning online 
educational resources include BrainPOP Jr.® 

(K-3), BrainFiop, BrainPOP Espafiol "' 
and, for English language learners, BrninPOP 

"' . ®ESL . BrainPOP is also home to Game Up', 

a free educational games portal for the 
classroom. 

In traditional, blended, and "flipped" learning 

settings, BrainPOP supports indilidual, team, 
and whole-class learning. At school and in informal learning enlironments, our 

characters help introduce new topics and illustrate complex concepts. Our iVlixer"' 

tool lets users tailor their assessments to meet all students' needs. A great fit for 

mobile learning and BYOD classrooms, BrainPOP's educational apps ha'.<l been 

downloaded millions of times and lauded in countless reliews. 

All our resources are fully supported by BrninPOP Educators, our free teacher 

community. Our content is mapped to the Common Core, aligned to academic 

standards, and searchable with our online Standards Tool. BrainPOP is easy to use, 
with no downloading, installation, or special hardware required. 

BrainPOP was concei'.<ld by A'A'aham Kadar, M.D., an immunologist and pediatrician, 

as a creati'.<l way to explain difficult concepts to his young patients. Today, we're used 
in almost 20 percent of U.S. schools, and are growing internationally. 

We take pride in our in-house team of educators, animators, and writers, who produce 

and continually impro'.<l Brain POP, incorporating valuable teacher and parent input. 

Aiding us is a talented group of educators who serve as our Academic Advisors. We 
also partner with an array of educational game creators'and other education 

technology companies and organizations. 

To start exploring BrainPOP, check out our Free Stuff. Considering a purchase? Visit 
our Research and Funding sections or v;sit the BrainP()P Store. 
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DiflCrent Ways ofKnowing 

Starl with the natural \.Vondcr ofchildren, support thc1n \Vith yow· knowlc<lgc 
ofho\V children learn, and reveal to then1 your o\Vn passion fi.Jr lcan1ing. 

~Linda Johannesen, Senior Author 

Dilforcnt Ways of Knowing (oitcn called DWoK) is an inquiry-based, 
arts-infi1sed, interdisciplinary profossional dcvelop1nent initiative. It's 
also a curriculrnn. For tnost parlicipating educators, DWoK L'> a central part 
of their school's and dL<>trict's plans for continuous school in1provctnent. 
The acadetnic and social success ofeve1y child fonns the n10tivation tOr 
their work in the classroo1n and \Vith one another. 

Dilfcrcnt Ways ofKno\ving, then, is a philosophy ofeducation, a n1odcl 
curriculuni, and a design for the dcvclopnX!nt, practice, and sharing of 
knowledge about efl:Cctive classroon1 teaching sn·atcgics. The vision we have 
fOr all students is stated best by Eliot W. EL<>ner (1997) in his description 
of two especially itnportant ainlS oreducation: 

·lo/e would like our children to be wcll-inforn"X!d-tbat is, to understand ideas 
chat are i1nportant, uscfiil, beautilh!, and powcrfi.11. And we al<;o want thcin 
to have the appetite and abilily to think analytically and critically, to be 
able to speculate and iinagine, to sec connections ainong ideas, and to be 
able to use what they know to ·enhance their own lives and to contribute to 
their culture. 
As teachers and students experience Diftf:rent Ways of Knowing, they create 
a content-rich elassroon1 that challenges and nurtrn·cs cvc1yone as creative 
learners. In addition, they further their school's and district's rcfonn 
goals. The changes they 1nake influence the learning life of their school. 
They create a classroo1n !earning con1n1unity and beco1ne a catalyst fOr 
changing how their school views the use oftiinc and resources. Teachers, 
students, adtninistrators, parents, and con1rnunity mcn1bcrs bccon1c involved as 
colleagues helping to transfonn their school into an exciting place of 
lean1ing for all children and the adults who work there. 

Recognizing that every child has talent and that children !earn by doing, 
the Different Ways ofKnowing crnTicullun provides clear and flexible 
guidelines for learner-centered classrootn practice. Interdisciplinary, 
nongraded n"Kldules integrate deep knowledge in social stlldics and hL"itory 
then'les \Vith niathe1naties, science, and the vi."iual, pertOnning, !iteraty, and 
1ncdia arts. 

DiftCrent Ways ofKnowing 
celebrates and builds on the strengths ofsn1dents as creative, capable 
learners. 

provides a fran1ework for hands-on, student-centered learning that b'llides 
.:;lassroo1n teaching as well as continuous professional developnicnt. 

lt"ies cornpelling thcn1es to develop the 1nultip!e intelligences ofchi!drcn, 
rnaking the acade1nic curriculmn 1norc nlCaningfi.11 and accessible to all 
sn1dents. 
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provides students with a wide variety ofthe1ne-based learning resotu-ces, 
cmnbcd fi·on1 publishers across the counuy, including the best in children's 
literature, reference n'"'1tcriab, study prints, transparencies, audio- and 
videotapes, and sofuvare. 

helps adapt instruction to include a variety ofsy111bol systc111<;-fc.)rtns of 
representation that involve not only lan!:,'lmgc and nlllnbcrs but abo the 
visual, perfonning, and nicdia <.uts as powerfi.tl tools for !earning. 

provides skill-building lessons in the context ofinquity-based learning. 

builds a classroo1n cotntnunity, encourages shared responsibility for dassrooin 
nl.:111agc1n:;nt and !earning, and pron10tcs an w1derstanding ofdc1nocratic ideals. 

afters ,b'llidelines and resources to assess students' learning. 

recognizes that the n10st in1portant kind ofevaluation L'i self-evaluation and 
invites active, collaborative reflection by both teachers and students. 

provides a con1n10n language tbr teachers and their col!cab'UCS fr>r creating a 
1ncaningfi.d edueational partnership mnong parenL<;, school, district, and 
con1n1unity. 
What arc the theoretical understandings underlying DitlCrcnt Ways of 
Kno\ving? 

Different Ways o!'Knowing draws upon an extensive research base that 
inctudcs a variety ofdisciplines and perspectives: cognition and 
representation (Eisner 1985; Bereitcr 1990; Perkins, Jay, and Tisbnl.:111 1993; 
Sno\V 199 J); thco1y oftnultiplc intelligences (Gardner ! 983); prior kno\vlcdge 
(Langer 1984; Paliti.<;car and Brown l 984); crn-riculwn and insln.1ction (Shuhnan 
i1986; Levin, 1993); n10tivation (Weiner 1985; Stipek 1981 ); constructivl<;111 
(Vygotsky 1978; Wittrock 1974); literacy dcvc!opnlCnt (Halliday 1984); second 
anguagc acquisition (Krashen 1982; Curmnins 1989); the1natic, integrated 
instn1ction (Resnick and Klopfur 1989); sto1y schcrna (Stein and (ilenn l 979); 
and continuotl<; assess1ncnt (Johnston 1990). 

Acadcn1ic and social success tOr all children 

Different Ways ofKno\ving helps teachers and students expand their literacy 
spcctnun to include all hm1l.:1n intelligences and aptinidcs. In addition to 
bccon1ing skilled in the use of language, children bcco1ne literate in the 
syn1bol syste1n_<; of the arts, niathetnatics, social studies, and science. They 
also become skilled in interacting with others, <ind gain confidence in 
then1<;elves as proble1nsolvers and learners. In hL'i scn1inal \York, Fran1cs of 
Mind: 111e Theoty ofMu!tip!c Intelligences ( ! 983), I-Ioward Gardner suggests 
that an eflCctive curriculu111 taps into and develops the 1nultiple 
intelligences ofchildren~thcir artistic and social strategics f()r learning 
:as well as their verbal and 1nathc1natics strategics, intuitive as well as 
~logical. In Fraines ofMind, Gardner identifies seven intelligences: 

Linb'llistic. Learners are sensitive to som1ds and rhythins. They arc adept at 
;speaking, reading, \Vriting, and listening, and they easily coniprchcnd 
language. 

Musical. Learners are sensitive to rhythn1, pitch, and ti111brc. They 
nppreciate, interpret, and co111posc sounds. 

Logica\-nl.:1thernatical. Learners easily discern patterns and relationships, 
they create reasoning chains, and analy1.c and rnanipu!ate tuunerical and 
:symbolic infonnation. 

Spatial. Learners arc sensitive to images and f01111s. They ean acclU'atcly 
visualize spatial orientation and transtOnn perceptions. 
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'Bodily-kinesthetic. Learners are aware oftnind-body coordination. They 
;possess excellent large- and s1nali-body n1otor coordination, and arc able to 
'.use their bodies to create and problen1 solve. 

Interpersonal. Learners arc sensitive to n1oods, te1npcnuncnt, and 
:relationships. They are effective collaborators. 

Intrapcrsonal. Learners possess self..kno\vlcdge and in.sight. They arc able to 
reflect on their personal growth. 
Gardner rcn1inds lL'i that ''we arc not all the smne," nor do we al! have "the 
same kinds ofn1inds.'' Therefore, education is rnost eflCctivc when it 
acknowledges Olll° hrnnan differences and talents and oftCrs children 1nany ways 
to lca111 and understand-and tnany ways to show others and then"t:>clvcs \Vhat 
'they have learned and tmdcrstood. 

Different Ways ofKnowing is :fi.i.lly integrated 1.u·orn1d real 
problmns-co1npelling thenlCs and topics-linked to cwTiculwn standards in 
'history, social studies, sciencc,.1nathc1natics, and the litcrmy, visual, 
ipcrforn1ing, and 1nedia arts. The DWoK ll"K)dulcs offi::r a 1neans tOr pursuing big 
'.jdeas, ideas that students value. TI1c 1nodulcs arc built on connections-one 
'.learning event grows out ofquestions raised in preceding learning events, 
;au connected to a prob!e1n or then1e and guiding questions. In DiftCrcnt Ways 
'.of Knowing, new knowledge and skills are lL'ied by students to solve problem<;, 
explore, and to gain and show m1dcrstanding. So 1m1Sic, Lhc visual and 1nedia 
··arts, dance, dratna, Jiteratw·e, \Vriting, science, and n1athc1natics a\l becotne 
powerful !earning tools as well as subjects oflcatning. Students build the 
repertoire ofkno\V!cdgc and skills they need to bccoinc litdong lcan1crs. 

Different Ways ofKno\ving capitalizes on every child's natural ability to 
con1n1llllicatc through drawing, painting, dance, gesture, panto1ni1nc, verse and 
'song. With the suppott ofeurricultun n10dulcs, professional devclopnicnt 

vorkshops, classroo1n coaching, and mini~ lessons, teachers arc encouraged to 
:·nurt:tu·e every child's creative and artistic dcvclop1nent so that they 
experience high levels ofscJt:confidencc and a sense ofpersonal 
accon1plish111cnt. 

Through and With the Arts 

:owoK c1nbraces learning through and \Vith the arts, showing the 111ultiplc 
contexts in which they arc integral to our understanding ofnatural 
phcno1ncna and our co1np!ex world. Evolving oul ofauthentic curiosity, 
ipersonal experience, and a desire to kno\V, children oficn delve deeply into 
'.·!ean1ing about the at1s. Children explore \Vhat they know about concepts such 
'as caring and care-giving by exan1ining conten1pora1y photographs and art 
itnages depicted by artists fron1 ditlerent periods oftitne, cultures, and 
;p~ices. They discuss si1nllaritics and diflCrences in the interpretations, 
'talk about aesthetic qualities, research cotnn10n lhetnes fi.)Wlll in diverse 
:celebrations and rituals, and explore thetn through sw-veys, intetviews, 
'.artifacts, art objects, songs, and dances. They con11nunicatc their ideas to 
:others showing the interdiseiplina1y nati.u·e ofthe arts as well as their 
w1dcrstanding of individual mts in their creative expressions and 
pcrfonnanccs, and evaluate their O\Vn \Vork and that ofother artists. 

DWoK !canting events are designed to encourage children to use their 1ninds 
:,veil, to think creatively, and to. solve proble111s in different ways. 
Successli.d participation for all children nlCans including the arts so that 
intuition is balanced with cognition. As teachers tl'ie the 111odulcs, they con1e 
•o understand and value the arts processes and the arts product or 
,perfOnnance for the pu1voseti.1l learning experiences they provide. For 
!cxan1ple, to show the adverse e!lCcts ofpollution on the cnviromncnt, 
:children research the topic in colbborativc groups studying a variety of 
;written n:iaterials, photographs, art prints, videotapes and other resources. 
:They produce an original perfornKtnce piece by creating visual images, 
'costi.uncs, selecting n1usic, and designing the choreography undirected by 

http:pu1voseti.1l
http:pu1voseti.1l
http:pu1voseti.1l
http:pu1voseti.1l


their teachers who reali7.e that the arts provide the active process in \vhich 
{students co~constn1ct n1Caning and direct their own lcatning. You'll sec 1nany 
such cxmnplcs in the student gallc1y ofDWoKnct. 

TI1c arts arc \Votthy "diftCrcnt \vays ofkno\ving" languages that enable <11! 

children to access, process, and express \vbat they know in their daily 
'c!assrootn life. DVloK teachers eon"JC to undersWnd the intrinsic value of the 
·arts and their power as instructional strategies \vhen they sec the 
inevitable com1eetions that lca111crs 1nakc to 1nath, science, geography, 

:,history, soc~1l studies, and \Vriting. Children and teachers learn together 
]that the arts hurnanizc lcan1ing i1nd that the process ofbccon1ing literate in 
the arts evolves pwvoscfi.illy and carcfi.t!ly over tin"JC. 111e arts continually 
expand the ways in \Vhich \Ve perceive, think about, nnd interpret \Vhat \VC 
'know. TI1c arts are eve1ywherc. 

iln Slllll. Difforcnt Ways ofKnowing c1nbraccs the IOllowing tu1dcrstandings 
'TI1c roost significant \canting arises fi·o1n that which arotL'iCS the interest 
;and 1nccts the needs of the tcan1cr. Different Ways ofKnowing enables 
teachers and their students to tnakc choices about the instructional patll\vay 
thcyll follow. 

;Learners constntct 111eaning for thc1nsclves. DiflCrent Ways ofKnowing 
teachers understand that the roost significant and enduring learning is 
constn1cted by the learner, \Vith guidance and assistance provided by 1nm1y 
people. Students learn best when they nrc actively engaged in planning, 
toonitoring, and directing their own learning. 

The arts arc critical to the process ofn1aking meaning. When children 
'express thcn~clvcs through the arts, they an:: involved deeply in thinking 
processes and discovc1y. They al'io beconlC skilled in the variotL<; arts 
!disciplines. 

~ea1ners thrive in a sate, supportive cnvirornnent. Di~Crcnt Ways ofKno\ving 
:begins \Vith children's strengths, celebrating all that they can do, 
'.encouraging thetn to take risks as learners, and developing trusting 
rek1tionships with other children and \Vith adults. 

Lean1ers use both content knowledge and skills as tools tu !earn nlClre. 

Dilfercnt Ways ofKnowing develops lhc intellectual tools that will se1vc 

students for a !ifetinlC through the tL<;e ofrich, cross-disciplinmy research 

\Vhich focuses on big ideas. 


;Learners lL':ie the world as their taboratoty. Diffi::rent Ways ofKno\ving helps 

students understand and appreciate their con11nw1ity. Students explore 

:rcsotu·ccs outside the c~1ssroo1n and invite experts in to share i11fon11ation. 


learners explore their learning over 1nultiple dratls. Difterent Ways of 
;Knowing encourages children to explore, refine, and elaborate their nicaning 
over 1nultiple drails and to express their evolving understandings through a 
;variety ofpresentational fonnats which include the visual arts, dance, 
]draina, nnJSic, science, and n1athe1natics, as \Vcll as oral and \Vrittcn 
!language. 

learners lenn1 in collaboration with others. Lean1ers learn best when they 

!are not isolated from others, but arc part o [n eonu1Rmity of learners th.at 

!invites dialogue, exchange, and collaboration. 


jLearm.:rn never stop lcaining. One line of inquiry leads to nnothcr; this is 
:one ofthe n1ajor tu1dcrpinnings ofDifl:Crent Ways ofKnowing. The n1Casw·e of 
'tiue !can1ing is not recall ofn1.:1terial, but ne\V questions that address nc\v 
possibilities, leading the learner into new reahns ofexploration. So 
jDillCrent Ways ofKnowing nlCldu!es end not only \Vith the question, 'What did 
'.you learn?" but also "What will you lcan1 next?" 
What About Learning Strategies and Skills? 

Children learn strategics tOr learning nnd skills that help the1n gain new 



knowledge and prepare the1n for learning 1nore. These include confident use of 

Infonliational sources 
tables ofcontents 

;charts, di<l!:,rrmns, tables, graphs 

'data 

indexes 

alphabetical listings 

;captions, headings 
'.Reading and writing strategics 
notcMtaking, highlighting 

outlining 

con1posing 

editing 

skimming 

'reviewing 

revising 

·publishing 

\Vcbbing, brainstornllng, listing 

·reading and writing for a variety ofpurposes 

;proofreading 

:checking facts 

:interpreting 
)Speaking and listening skilfa and strategics 
·planning 

:questioning 

critiquing 

:projecting, diction 

!gaining a sense ofaudience 

)debating 

(interviewing 

discussing 
:Visual, pedbnning, and 1ned~1 arts skills and strategies 
'looking and responding 

'.comnnmicatingwith voice, artwork, and perfornl<lnccsMbody, actions, ilnages 

''questioning 



\nanipulating 1natcriaL<; 

evaluating 

exploring, cxperinicnting 

;·observing 

creating 

;projecting 

·designing 

critiquing 
:Problctn solving und thinking skills and strategics 
:reflecting 

analyzing one's own thinking stn1tegics 

;evaluating 

rnetacognition"understanding 
Quantifying strategics 
:patterning 

generalizing 

establishing relationships 

'111anipuk1ting 

trial and c1Tor 

;analyzing 

inn1ition 
·'.Social skills and strategics 
·collaborating 

:taking turns 

:sJmring and accepting responsibility 

con1promising 

;helping and seeking help 

:ronning friendships 

;making group decisions 
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TCl's Social Studies Alive! Arnerica's Past serves double duty by helping 

students master social studies standards and reinforcing reading and 

language arts skills. 

Test-drive with a 30 Day Trial 

VVith the Tr.m:her Subscription, tear.hers can uet ~rn 

entire class inten.u;ti110 with one cornpute1, an internet 

connect1on an1J <l projector. Students thrive on the 

imrrwdiille lcedlwck they oet usino the Student 

Sullsuipt1on's Rnc1dinn Cha!lei11Jes. 

www.teachtci.com/trial 

With hands-on activities, students 

• "dive'' 	in a sunken ship, as undervvater archeologists, to discover how and 
why Europeans came to the New World. 

•engage in a game of tug-of-war to discover how the American colonies 
defeated the British in the American Revolution. 

•act as 19th-century settlers and migrate into the western territories of the 
United States. 

Teachers can: 

"cover state standards in history, geography, economics, and government. 

•support language arts instruction in the social studies curriculum with 
vocabulary development. reading strategies, a variety of writing activities, 
and numerous opportunities to develop speaking and listening skills. 

•measure student mastery with rigorous assessments that cover 
comprehension, skills, and critical thinking. 

•modify instruction for English language learners, learners with special 
education needs, and enricQment 

0 integrate technology into classroom instruction with the Teacher 
Subscription and Student Subscription. 

www.teachtci.com/trial
www.teachtci.com/trial
www.teachtci.com/trial
www.teachtci.com/trial


Social Studies Alive! l\111erica's Past covers American 
history from the first migrations into the Americas through 
the 20th century. Intense interaction with the personalities, 
places, and events that structured our nation leads 
students to be both keen observers of and informed 
participants in U.S. history. 

Geography of the Uqited States 

2 Atnerican Indians and Their Land 

3 American Indian Cultural Regions 

4 How and Why Europeans Came to the 

New World 

5 Routes of Exploration to the New World 

6 Early English Settlements 

7 Cornparing the Colonies 

8 Facrng Slavery 

9 Life in Colonial Williarnsburg 

10 Tensions Grow Bet1,veen the Colonies and 

Great Britciin 

11 To Declare Independence or Not 

12 The Declaration of Independence 

13 The Amencan Revolution 

14 The Constitution 

15 The Bill of Rights 

16 Manifest Destiny and Settling the West 

·17 The Diverse Peoples of the \!Vest 

·1 s The Causes of the Civil War 

19 The Civil War 

20 lndustrialization and the Modern United States 

www.teachtci.com/socialstudiesalive-ap 

V\Jatc!1 8 lesson clen1onstration 

2. !..eo1r11 Jbout strategies behind the progrc1111 

3. Discover the nevv and in1,oroved Toscht;r 

Suhscnpt1on and Student SulJscription 

AboutTCI 

An online Teacher Subscription makes teaching, assessing, and 

managing social studies classes easy. You'!! discover great content, 

interactive whiteboard technology, and engaging classroom 

experiences-airnecf at helping students actively discover information. 

:1 

Classroom 
Presentations 

· Assessment 
Tools 

• Lesson 
Resources 

A Student Subscription creates an interactive learning environment 

that supports and extends classroom activities. Students access text, 

rich images, game-like Reading Challenges, and more online. 

• Student Text 

....... ~ 


Game-like 
Readiny 
Challenges 

• English/Spanish 

www.teachtci.com 


TCI is a K-12 publishing company created by teachers. for teachers. With proven classroom re:o;ults. our curriculum increases test scores and content literacy skills whi!H enabling 
educators to he more effective cind passionate in their teaching. Our programs mmry great content, meaningful technology. and interactive experiences. 

TClsrings 
800-497-6138, ext. 0 info@teachtci.com Cc) 2012 by Teachers' Curriculum Institute Learning Alive!-~ 

l 

mailto:info@teachtci.com
mailto:info@teachtci.com
mailto:info@teachtci.com
mailto:info@teachtci.com
http:www.teachtci.com
http:www.teachtci.com
http:www.teachtci.com
http:www.teachtci.com
www.teachtci.com/socialstudiesalive-ap
www.teachtci.com/socialstudiesalive-ap
www.teachtci.com/socialstudiesalive-ap
www.teachtci.com/socialstudiesalive-ap


Lesson Guide 

• Taps students' multiple intelligences and motivates students to read with classroom activities 

• Provides simple, step-by-step procedures for each lesson 

• Lists materials for each lesson 

• Includes easy-to-use assessments 

Lesson Masters 

• Contain reproducible student and teacher masters for classroom activities, organi7,ed 
by chapter 

• Include Student Handouts, Information Masters, and assessments 

Solutions for Effective Instruction 




• Integrates reading/language arts 

• Differentiates instruction 

• Builds social studies/critical thinking skills 

Visuals 

• Provide vibrant, colorful images 

• Build and enhance Visual literacy skills 

• Ofter a meaningful glimpse into other times and places 

Placards 

• Include foll-color laminated picture cards 

• Sup port hands-on activities 

• Tap students' visual skill~ during active learning sessions 

Audio Tracks 




• Stimulates learning with musical recordings, dramatic reading.~, and audio effects 

• Enhances the drama and realism ofmany student activities 

Student Print Features 

Student Edition 

• Provides considerate text for students at al\ levels 

• Contains well-structured and manageable chapters to help all students succeed 

• Builds social studies and academic vocabulary 

• Organizes each chapter around an Essential Question to focus student learning 

• Enhances student comprehension with engaging, instructional images 

TCi: 

Interactive Student Notebook 

• Engages student interest with Preview activities 

• Enhances student understanding through graphically organi7£d Reading and Activity Notes 

• Helps students demonstrate mastery ofnew concepts and skill~ with Processing activities 



Interactive Desk Map 

• Helps students improve their geographic knowledge and skills 

See it. 

Watch an Ame1ica's Past lesson demonstration (3 min) or download a program overview. 

Try it. 

Request a free 30-day trial or download a sample chapter. 

Buy it. 
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B:	 GOVERNANCE DOCUMENTS:  ARTICLES OF INCORPORATION, BYLAWS, CONFLICT 

OF INTEREST CODE 
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FILED~ /er 

Secretary of State 
State of califomia 

ARTICLES OF INCORPORATION 
OF 

JUN 19 2013 
THRIVE PUBLIC SCHOOLS I CC 

I. 

The name of this corporation is Thrive Public Schools. 

II. 

A This corporation is a nonprolil public benefit corporation and is not organized for 
the private gain of any person. It is organized under the Nonprofit Public Benefit Corporation 
Law for charitable purposes. 

8. The specific purposes of this corporation are to: 

(I) oversee. manage. operale. advise. guide. direct. promote. support and hold 
chart~rs or contracts f'or one or n1ore public charter schools: 

(2) promote. support. benefit. replica\c, develop and carry out the purposes or 
public charter schools or other schools. youth or community programs. or other activities that 
educate or serve students. children. families or communities; and 

(3) perform and undertake any and all activities and functions, including 
soliciting contributions from the general public, as may be proper in connection with this 
corporation·s general and specific purposes. 

Ill. 

The name and address in the State of California of this corporation's initial agent for 
service or process is: 

Gregory V. Moser 
525 [3 Street. Suite 2200 
San Diego. CA 92101 

IV. 

The street and mailing address of this corporation is: 

301 Wes\ G Stree\, #118 
San Diego. CA 92101 

l)Cll''i 12068.?-000001'!75'Uil8 I 



v. 

/\. This corporation is organized and operated exclusively for charitable 

purposes within the meaning or Section 501(c)(3) of the Internal Revenue Code of 1986. as 

amended. 

B. No substsntial part of the activities of this corporation shall consist 01· 
carrying on propaganda. or otherwise attempting to influence legislation. and this corporation 
shall not participate or intervene in any political campaign (including publishing or distribution 
of statements) on behalf of any candidate for public office. 

C. Notwithstanding any other provision of these Articles, the corporation 
shall not carry on any other activities not permitted to be carried on by (a) a corporation exempt 
from federal income tax under Section 50 l (c)(3) of the Internal Revenue Code. as amended; or 
(bl a corporation contributions to which arc deductible under Section I 70(c)(2) of the Internal 
Revenue Code. a.<; a1ncndcd. 

Vl. 

/\. The property of this corporation is irrevocably dedicated to charitable 
purposes and no part of the net income or assets of this corporation shall ever inure to the benefit 
of any director. ot1iccr or member hereof or to the benefit of any private person. 

B. Upon dissolution or \-Vinding up of this corporation, alter paying or 
adequately providing for the corporation's debts and obligations, its remaining assets shall be 
J.istributcd to a California public entity engaged in education and/or 10 a nonprofit fund. 
foundntion or rnrporalion which is organized and operated exclusively ll>r charitable purposes. 
and which has cstablish~d its tax-exempt status under Section 50l(c)(3) of the Internal Revenue 
Code of 1986, as amended. and under Section 2370ld of the California Revenue and Taxation 
Code. as amended. 

Dated: --_..,.f?i,,.,__,,_ I q , 2013 ,./~~ 
Gregory V. Moser. lncorporator 
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I hereby certify Iha~ fclllgoing 
transa1pt of · page(s) 
is • full, true and ccnec:t copy of tile 
oliginal record in tne custody of the 
Cslifomis 5ectetary of Slole'1 otl!ce. 
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APPOINTMENT OF INITIAL DIRECTORS 

AND 


RESIGNATION OF INCORPORATOR 

OF 


THRIVE PUBLIC SCHOOLS 

A California Nonprofit Public Benefit Corporation 


The undersigned, being the incorporator named in the Articles of Incorporation of Thrive 
Public schools, a California nonprofit public benefit corporation, hereby adopts the following 
resolutions: 

RESOLVED, that the following persons be, and hereby are, 
appointed as the initial directors of the Corporation: 

Dr. Donna Elder, Stan Heyman, Julie Cramer Zoelinger, Allison 
Goddard, and Armando Ramon 

RESOLVED, that the resignation of the Incorporator whose 
signature appears hereinafter be, and hereby is, accepted with such 
resignation to be effective as of the date hereof. 

DATED:'~~ :>f, 2013 

DOCS 120682-000001/1791335.1 



RESOLUTIONS 

OF 


THE BOARD OF DIRECTORS OF 

THRIVE PUBLIC SCHOOLS 


A California Nonprofit Public Benefit Corporation 


Ratification of Actions of Incorporator 

RESOLVED, that all actions of the incorporator, Gregory V. Moser, in incorporating the 
Corporation, and such other actions she has taken as were appropriate in connection with the 
establishment of the Corporation, whether taken before or after incorporation, hereby are ratified 
and approved in all respects. 

Certification and Filing of Articles of Incorporation 

RESOLVED, that the Secretary of the Corporation is hereby authorized and instructed to 
insert in the minute book of the Corporation a copy of the Articles of Incorporation as filed in the 
Office of the California Secretary of State on 6/19/2013 and certified by the Secretary of State. 

Adoption of Bylaws 

RESOLVED, that the bylaws attached to these resolutions as Exhibit A be, and hereby 
are, adopted as the Corporation's bylaws; and 

RESOLVED FURTHER, that the Secretary of the Corporation be, and hereby is, 
authorized and directed to execute a certificate of the adoption of these bylaws, to insert the 
bylaws as so certified in the minute book of the Corporation, and to see that a copy of the bylaws 
is kept at the principal office of the Corporation. 

Establishment of Number of Directors 

RESOLVED, that the number of director positions on the Board of this Corporation be, 
and hereby is, five (5), unless and until changed by a resolution of the Board or amendment of 
the bylaws. 

Election of Officers and Authority 

RESOLVED, that the individuals listed below be, and hereby are, elected to the offices 
set forth opposite his or her name: 

NAME: TITLE: 

Dr. Donna Elder President/ Chief Executive Officer ("CEO") 

Dr. Nicole Tempel Assisi Secretary 

Stan Heyman Chief Financial Officer/ Treasurer 

DOCS 120682-000001/1791335.1 



Agent for Service of Process 

WHEREAS, the Board has considered possible agents for service of process; 

RESOLVED, that Nicole Tempel Assisi is hereby named as the agent of this Corporation 
for the purpose of accepting service of process on the Corporation, to serve as such agent until 
resignation or a new agent for service of process is designated by the Board of Directors of this 
Corporation. 

Accounting Year 

RESOLVED, that the accounting year of this Corporation shall end on June 30 of each 
year. 

Bank Account 

RESOLVED, that the officers of the Corporation be, and hereby are, authorized and 
directed to open one or more accounts on behalf of the Corporation at one or more banks as they 
may, in their discretion, deem necessary or desirable; 

Payment of Expenses 

RESOLVED, that the officers of this Corporation be, and they hereby are, authorized and 
directed to pay, from the Corporation's funds, the expenses of the incorporation and organization 
of this Corporation, and to reimburse, from the Corporation's funds, those persons who may 
have advanced the cost of such expenses on behalf of this Corporation. 

RESOLVED, FURTHER, that such officers are hereby authorized to execute and deliver 
the standard form of resolutions required by such financial institution(s) for opening corporate 
bank accounts, which resolutions shall specify the types of accounts and the persons and manner 
of signing of such persons authorized to draw on the accounts, and that the Secretary of this 
Corporation is hereby authorized and directed to execute the Certificate of Secretary included 
with such resolutions and to affix the corporate seal of this Corporation thereto if so required, 
and that such standard form of resolutions are hereby adopted as the resolutions of the Board as 
if set forth in full herein; and 

RESOLVED, FURTHER, that the Secretary of this Corporation is hereby directed to 
insert a copy of such standard form of resolutions and the Certificate of Secretary included 
therewith in the minute book of this Corporation immediately following these resolutions. 

Filing Of Statement Information With The California Secretary Of State 

RESOLVED, that the officers of the Corporation be, and they hereby are, authorized and 
directed to make, or cause to be made, and filed with the California Secretary of State on behalf 
of the Corporation, a Statement of Information; and 
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Application For Tax Exemption 

WHEREAS, the Board has determined that it is in the best interest of the Corporation to 
apply for and obtain federal and California tax exemptions for the Corporation; 

RESOLVED, that the officers of the Corporation be, and they hereby are, authorized and 
directed to make or cause to be made, on behalf of the Corporation, application for federal and 
California tax-exempt status for the Corporation; and 

RESOLVED, FURTHER, that the officers of this Corporation be, and hereby are, 
authorized and directed to execute and deliver, on behalf of the Corporation, the required 
applications, documents and instruments for obtaining federal and California tax-exempt status, 
and to take all such other action as they may deem necessary or appropriate in order to obtain 
federal and California tax exemptions for the Corporation. 

Employer Identification Number 

RESOLVED, that the Corporation's officers are authorized and directed to make such 
filings and applications as are necessary to secure for the Corporation a federal employer 
identification number. 

Adoption Of Conflict Of Interest Code (Tentative) 

WHEREAS, the Corporation has committed to adopt a Conflict of Interest Code m 
compliance with the California Political Reform Act; and 

WHEREAS, the first step in that process is to adopt the standard code of the Fair Political 
Practices Commission, including designation of persons required to file annual disclosure forms, 
in the form attached hereto; 

RESOLVED, that the standard code is hereby tentatively adopted and the Board hereby 
directs its officers to ensure that public notice of intent to adopt the conflict of interest code be 
published once in a newspaper of general circulation in San Diego County, in form attached 
hereto, together with any other steps necessary for adoption of the code; 

FURTHER RESOLVED, that following expiration of the 45 day notice period so 
established, the code shall be considered for final adoption by the Board; 

Ratification of Organizational Actions 

RESOLVED, that the Board hereby acknowledges, confirms and ratifies (i) the 
appointment and engagement of Procopio, Cory, Hargreaves & Savitch LLP as legal counsel for 
this Corporation, and (ii) such other actions as have been take on behalf of this Corporation since 
its initial incorporation. 

3 
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General Authorization 

RESOLVED, that any one or more officers of this C01poration be, and hereby are, 
authorized and directed, on behalf of this Corporation, to execute and deliver all such documents 
and to take all such actions as they may deem necessary or appropriate in order to carry out and 
accomplish all of the purposes of these resolutions, and that any actions taken by officers or staff 
of the Corporation prior to the date of this resolution in order to carry out and accomplish all the 
purposes of these resolutions is hereby ratified and confirmed. 

Other Items on Agenda voted on and approved (see minutes for details) 

Approve Description of Position and Officers 

Approve Contract for CEO 

Adopt Regulations of the Fair Political Practices Commission 

Authorize CEO to Purchase Directors and Officers Liability Insurance 

Submission of Thrive Charter Petition to SDUSD 

4 
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Unofficial Board Minutes 
{to be voted on by board August 26} 

Governing Board General Meeting 

Monday, July g'h, 2013 2:00-4:00 PM 


A. 

B. 

c. 

D. 

CALL TO ORDER @ 2:08pm 

REVIEW RESIGNATION OF INCORPORATOR AND APPOINTMENT OF INITIAL BOARD OF 
DIRECTORS, Greg V Moser signed and turned into board. 

ROLL CALL 

Dr. Donna Elder (proposed President) _x_ Present Absent 
Stan Heyman (proposed Treasurer) _x_ Present Absent 
Dr. Nicole Assisi (proposed Secretary _x_ Present Absent 
Allison Goddard _x_ Present Absent 
Armando Roman _x_ Present Absent 
Julie Cramer Zoellin _x_ Present Absent 
Guests: 
Greg Moser (Legal Counsel and lncorporator) 
Laura Bevis Glasser (Business Manager) 
JoHanna Simko (School Director Candidate) 

ACTION ITEMS 
a. 	 Ratification of Actions of lncorporator {Mr. Heyman asked question about 1 

Corporation vs Multiple and the liability attached to both. Mr. Moser briefly gave 
overview of pros and cons and possibility of making adjustments later). 

b. 	 Review and Adopt Bylaws and file Articles of Incorporation 

c. 	 Establishment of Number of Directors (5) {Ms. Cramer Zoe/Jin asked question about 
when Brawn Act applied. Mr. Moser responded that once we became a school) 

d. 	 Appointment of Officers: President/ Chair Person: Donna Elder, Secretary: Nicole 
Assisi, Treasurer: Stan Heyman. 

e. 	 Appoint Agent for Service of Process (Board elected Nicole Assisi) 

f. 	 Establish Accounting Year: July 1, 2013 - June30, 2014 

g. 	 Authorize Opening Bank Accounts, (Mr. Hayman asked about school audit? Mr. 
Moser answered that each school required an audit) 

h. 	 Direct Statement of Information to be filed with Secretary of State 

i. 	 Authorize Application for Tax Exemption, do tax exemption after charter approval 

j. 	 Apply for Employer Identification Number 

k. 	 Tentatively Adopt Conflict of Interest Code 

I. 	 Ratifications of Organizational Actions 

m. 	General Authorization 

n. 	 Approve Description of Position and Officers 

Motion by: Allison Goddard Second by: Stan Heyman, to accept Action Items A-N 

Ayes -5 Nay-0 	 Abstain - 0 



o. 	 Approve offer of contract to CEO - Board directed Executive Director to bring draft 
to next Board meeting for ratification. 

Motion by: Stan Heyman Second by: Julie Cramer Zoellin, to move forward with 
Development of CEO contract 

Ayes-5 Nay-0 	 Abstain -0 

p. 	 Adopt Regulations of the Fair Political Practices Commission 

q. 	 Authorize CEO to Purchase Directors and Officers Liability Insurance 

Motion by: Allison Goddard Second by: Armando Roman, to accept Action Items P-Q 

Ayes - 5 Nay-0 Abstain - 0 

r. 	 Submission of Thrive Petition to SDUSD 

Motion by: Allison Goddard Second by: Stan Heyman, to submit Charter Petition 

Ayes - 5 Nay-0 	 Abstain - O 

E. 	 DISCUSSION/INFORMATION ITEMS 

a. 	 Teaching and Learning 

i. 	 Mission and Goals

1. 	 Discussion - Ms. Cramer Zoellin asked about Mission Statement for 
CMO vs for each School 

2. 	 How do we differ CMO vs School 

3. 	 What are the governance structures that are similar 

4. 	 What are the non-negotiable 

5. 	 What do we want management organization to do 

6. 	 Add to Charter Community 

b. 	 Personnel and Business Services 

i. 	 Organizational Actions Update 

a. 	 Thrive has been awarded a planning grant from Charter School 
Growth Fund, through Dr. Nicole Assisi as their Entrepreneur 
in Residence. This funding is available through December 31, 
2013. 

b. 	 Thrive has also received additional funding through the Next 
Generation Learning Challenge grant for their planning year. 
This will run from July 1' 2013 through June 30, 2014. 

c. 	 Thrive is currently seeking funding from the Broad 
Foundation. 



d. 	 Contracts; Charter School Growth Fund is paying for the 
following consultants. Charter Writer, Legal Counsel, Business 

Services 

ii. 	 Governor's New Funding Structure - LCFF, Dr. Elder gave brief overview 

F. 	 CONSIDER REGULAR MEETING SCHEDULE ADOPTION 

i. 	 Board Meetings scheduled for the below list of dates, strategic issues to 
consider: Marketing, Staffing, Facilities, Policies, etc. 

1. August 26th 3:30pm - Thrive Board Meeting #2 

2. September 16th 3:30pm - Thrive Board Meeting #3 

3. September 21st 3:30pm - Thrive Board Meeting #4 

4. November 13th 3:30pm - Thrive Board Meeting #5 

5. December 16th 3:30pm - Thrive Board Meeting #6 

ii. 	 SDUSD Board Meetings that Thrive Board is requested to attend (SDUSD 
holds Boord meetings 1 to 4 Tuesdays every month, the 2nd Tuesday of every 
month is generally reserved to hear Charter Schools. Public comments ot 
those meetings generally takes place from 5:00pm -5:30pm} 

1. 	 September 10th 5:00pm - SDUSD Board Meeting 
2. 	 October gth 5:00pm - SDUSD Board Meeting 
3. 	 Full schedule of SDUSD Board meetings and other meetings located at 

www.sandi.net/page/3248 

G. 	 BOARD MEMBER COMMENTS AND PROPOSED AGENDA ITEMS FOR NEXT MEETING 

a. 	 Stan Heyman - Consider the Three W's when selecting permanent board positions; 
Wisdom, Wealth, or Work. 

b. 	 Stan Heyman - Suggest we consider 100% Giving and Participation from each future 
Board Member 

c. 	 Stan Heyman - CEO contract, consider how we can be unique 

d. 	 Stan Heyman - Request a small information sheet for Board members to effectively 
speak about Thrive with Main Points, 5 things we do well/differently and 5 things we 
are not doing that others do. 

H. 	 NO CLOSED SESSION FOR THIS MEETING 

I. 	 ADJOURNMENT 3:55PM 

www.sandi.net/page/3248
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Agenda 

Thrive Governing Board Special Meeting 


Thursday October 31, 2013 l:OOpm 


Conference Call 


A. CALL TO ORDER 1:05 PM 

B. ROLL CALL 

Dr. Donna Elder, President Absent -
Stan Heyman, Treasurer Absent 

Dr. Nicole Assisi, Secretary/CEO Absent -
Allison Goddard Absent 

Armando Roman Absent _x_ 
Julie Zoellin Cramer Absent x 

Present 

Present 

Present 

Present 

Present 

Present 

_x_ 
_x_ 
_x_ 

x 
-

Guests: 

Laura Bevis Glasser, Business & Operations Manager 

Johanna Simko, Consultant 

Cristina Metcalf, Consultant 

C. ACTION ITEMS 
Withdrawal of Thrive #2 La Mesa Spring Valley School District and Resubmission ofThrive #1 to San 

Diego Unified School District 

Discussion: 

Board President Elder - Next Steps - Looking at Barriers & Mitigation Strategies 

Nicole Assisi - We have met with CCSA, Legal Counsel, Community Organizers, & 

Political figures and our funders; based on their council, our study of the landscape and 

our overall vision to serve a diverse group of students in San Diego, it is my 

recommendation to move forward with SDUSD and withdraw from La Mesa. 

Board President Elder - Recommendation is that we will resubmit ASAP 

Motion to approve withdrawal of La Mesa Spring Valley School District petition and re-submission of 
Charter Petition to San Diego Unified School District by Board Member Heyman and 2"' by Board 

Member Goddard 

Ayes-3 Nays -0 Abstain -0 

D. ADJOURNMENT 1:43pm 
Motion to adjourn by Board Member Goddard 

2"' by Board Member Heyman 

Ayes- 3 Nays-0 Abstain -Op 



BYLAWS 

OF 


THRIVE PUBLIC SCHOOLS 

(A California Nonprofit Public Benefit Corporation) 

ARTICLE I 

NAME 


The name of this corporation is Thrive Public Schools. 

ARTICLE II 

OFFICES 


Section 1. PRINCIPAL OFFICE OF THE CORPORATION. The principal office for this 
corporation shall be located at [tbd prior to adopting]. The Board of Directors ("Board") is granted full 
power and authority to change such principal office from one location to another within California. 

Section 2. OTHER OFFICES OF THE CORPORATION. The Board may at any time 
establish branch or subordinate offices at any place or places where this corporation is qualified to conduct its 
activities. 

ARTICLE III 

PURPOSES 


The corporation is organized for the public and educational purposes as specified in its Articles of 
Incorporation. Notwithstanding any other provision in these articles, the corporation shall not, except to 
an insubstantial degree, engage in any activities or exercise any powers that do not further the purposes of 
this corporation, and the corporation shall not carry on any other activities not permitted to be carried on 
by (a) a corporation exempt from federal income tax under Section 50l(c)(3) of the Internal Revenue 
Code (or the corresponding section of any future federal tax code), or (b) a corporation to which 
contributions are deductible under Section 170(c)(2) of the Internal Revenue Code (or the corresponding 
section of any future federal tax code). No substantial part of the activities of this corporation shall 
consist of the carrying on of propaganda, or otherwise attempting to influence legislation, and this 
corporation shall not directly or indirectly participate or intervene in (including the publishing or 
distributing of statements) any political campaign on behalf of any candidate for public office. 

ARTICLE IV 

DEDICATION OF ASSETS 


This corporation's assets are irrevocably dedicated to public benefit purposes. No part of the net 
earnings, properties, or assets of the corporation, on dissolution or otherwise, shall inure to the benefit of any 
private person or individual, or to any director or officer of the corporation. On liquidation or dissolution, all 
properties and assets remaining after payment, or provision for payment, of all debts and liabilities of the 
corporation shall be distributed to a nonprofit fund, foundation, or corporation that is organized and operated 
exclusively for charitable purposes and that has established its exempt status under Internal Revenue Code 
section 501(c)(3). 
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ARTICLEV 

MEMBERSHIP 


Section I. NO MEMBERS. The corporation shall not have any members. 

Section 2. ASSOCIATES. Nothing in this Article 5 shall be construed as limiting the right 
of the corporation to refer to persons associated with it as "members" even though such persons are not 
members of the corporation, and no such reference shall make anyone a member within the meaning of 
Section 5056 of the California Nonprofit Corporation Law, including honorary or donor members. Such 
individuals may originate and take part in the discussion of any subject that may properly come before 
any meeting of the Board, but may not vote. The corporation may confer by amendment of its articles of 
incorporation or these bylaws some or all of the rights of a member, as set forth in the Nonprofit 
Corporation Law of California, upon any person who does not have the right to vote for the election of 
directors, on a disposition of substantially all of the corporation's assets, on the merger or dissolution of 
it, or on changes to its articles of incorporation or bylaws, but no such person shall be a member within 
the meaning of Section 5056. The Board may also, in its discretion, without establishing memberships, 
establish an advisory council or honorary board or such other auxiliary groups as it deems appropriate to 
advise and support the corporation. 

ARTICLE VI 

BOARD OF DIRECTORS 


Section I. GENERAL POWERS Subject to the provisions and limitations of the California 
Nonprofit Public Benefit Corporation Law and any other applicable laws, and subject to any limitations of the 
articles of incorporation or bylaws, the corporation's activities and affairs shall be managed, and all corporate 
powers shall be exercised, by or under the direction of the Board of Directors. The Board may delegate the 
management of the corporation's activities to any person(s), management company or committees, however 
composed, provided that the activities and affairs of the corporation shall be managed and all corporate 
powers shall be exercised under the ultimate direction of the Board. 

Section 2. SPECIFIC POWERS. Without prejudice to the general powers set forth in Section I 
of these bylaws, but subject to the same limitations, the Board shall have the power to: 

a. 	 Appoint and remove, at the pleasure of the Board, all corporate officers, agents, 
and employees; prescribe powers and duties for them as are consistent with the 
law, the articles of incorporation, and these bylaws; and fix their compensation. 

b. 	 Conduct, manage and control the affairs and activities of the corporation and to 
make such rules and regulations therefor which are not inconsistent with law, the 
corporation's articles of incorporation or these bylaws; 

c. 	 Change the principal office or the principal business office in California from one 
location to another; cause the corporation to be qualified to conduct its activities in 
any other state, territory, dependency, or country; conduct its activities in or outside 
California; and designate a place in California for holding any meeting of Board 
members. 

d. 	 Borrow money and incur indebtedness on the corporation's behalf and cause to be 
executed and delivered for the corporation's purposes, in the corporate name, 
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promissory notes, bonds, debentures, deeds of tmst, mortgages, pledges, 
hypothecations, and other evidences of debt and securities. 

e. 	 Adopt and use a corporate seal and alter the form of the seal. 

f. 	 Carry on a business and apply any revenues in excess of expenses that result 
from the business activity to any activity in which it may lawfully engage. 

g. 	 Acquire by purchase, exchange, lease, gift, devise, bequest, or otherwise, and to 
hold, improve, lease, sublease, mortgage, transfer in trust, encumber, convey, or 
otherwise dispose of real and personal property. 

h. 	 Act as tmstee under any trust incidental to the principal object of the corporation, 
and to receive, hold, administer, exchange, and expend funds and property 
subject to such trust. 

Section 3. DESIGNATED DIRECTORS AND TERMS. The number of directors shall be 
no less than five (5) and no more than eleven (11) voting members. With the exception of the initial 
directors, which will be named by the Incorporator, all directors shall be nominated and elected by the 
existing Board of Directors, except that the following seat will be reserved: 

So long as the corporation holds a chatter for a California public charter school, one (I) 
director may be appointed by the governing board of a charter authorizer, at the 
authorizer's discretion. In the event that the authorizer fails to appoint an authorizer 
director, in any year, on or before October 15 of such year, then the Board may nominate 
and elect an additional director to fill that seat for that year; 

Except for a director appointed by the charter authorizer, which shall have a term of one (I) year, 
directors shall hold office for two (2) years and until a successor director has been designated and 
qualified, and may be reelected for unlimited terms. Terms for the initial Board members shall be 
staggered to establish continuity and sustainability. 

Section 4. PROCESS FOR NOMINATION AND ELECTION OF BOARD MEMBERS. 
Other than an authorizer director, which is appointed as set forth in Section 3, when a position on the 
Board is vacated either by a Board member finishing their term or a Board member resigning, the Board 
will strive to fill that position as expeditiously as possible with a qualified and committed individual. 

Section 5. INTERESTED PERSONS. No more than forty-nine percent (49%) of the 
directors serving at any one time may be "interested persons." For purposes of this section, an "interested 
person" is: (a) any person currently being compensated by the corporation for services rendered to it 
within the previous twelve (12) months, whether as a full-time or part-time employee, independent 
contractor, or otherwise, excluding any reasonable compensation, if any, paid to a director as a director; 
or (b) any brother, sister, ancestor, descendant, spouse, brother-in-law, sister-in-law, son-in-law, 
daughter-in-law, mother-in-law, or father-in-law of any person listed in (a) above. Any violation of the 
provisions of this section shall not affect the validity or enforceability of any transaction entered into by 
the corporation. 

Section 6. EVENTS CAUSING VACANCIES ON BOARD. A vacancy or vacancies on the 
Board shall occur in the event of (a) the death or resignation of any director; (b) the declaration by resolution 
of the Board of a vacancy in the office of a director who has been convicted of a felony, declared of unsound 
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mind by a court order, or found by final order or judgment of any court to have breached a duty under 
California Nonprofit Public Benefit Corporation Law, Chapter 2, Article 3; (c) the increase of the authorized 
number of directors; or (d) the failure of the Board to elect the number of directors required to be elected. If a 
vacancy of a director is created by any event, a new director will be nominated, elected and approved as set 
forth in Section 4. Any director elected to fill a vacancy not resulting from an increase in the number of 
directors shall have the same remaining term as that of his or her predecessor. 

Section 7. REMOVAL. Other than a director appointed by a charter authorizer pursuant to 
Education Code Section 47604(b), any director may be removed at any time by a majority vote of the Board 
due to excessive absences from regularly scheduled board meetings or because of unsatisfactory discharge of 
duties. 

Section 8. RESIGNATION OF DIRECTORS. Except as provided below, any director may 
resign by giving written notice to the Chairperson of the Board, if any, or to the President or the Secretary, or 
the Board. The resignation shall be effective when the notice is given unless the notice specifies a later time 
for the resignation to become effective. If a director's resignation is effective at a later time, the Board may 
nominate and elect a successor to take office as of the date when the resignation becomes effective. 

Section 9. DIRECTOR MAY NOT RESIGN IF NO DIRECTOR REMAINS. Except on 
notice to the California Attorney General, no director may resign if the corporation would be left without a 
duly elected director. 

Section 10. NO VACANCY ON REDUCTION OF NUMBER OF DIRECTORS. Any 
reduction of the authorized number of directors shall not result in any director being removed before his or 
her term of office expires. 

Section 11. PLACE AND CONDUCT OF BOARD MEETINGS. Board meetings shall be held 
at the principal office of the Corporation, or at any other place within or without the State of California that 
has been designated in the notice of the meeting, or if there is no notice, at such place as has been 
designated from time to time by resolution of the Board. For so long as the Corporation holds a charter 
for California public charter schools, and to the extent a meeting is related to a charter held by the 
corporation, meetings of the Board shall be called, held and conducted in accordance with the terms and 
provisions of the Ralph M. Brown Act (California Government Code Sections 54950, et seq., as the same 
may be modified from time to time ("Brown Act")). 

Section 12. MEETINGS BY TELEPHONE OR OTHER TELECOMMUNICATIONS 
EQUIPMENT. Subject to the requirements of the California Nonprofit Public Benefit Corporation Law, 
members of the Board may participate in a meeting through the use of conference telephone or similar 
communications equipment, so long as all directors participating in such meeting can hear one another. 
For so long as the Corporation holds a charter for California public charter schools, and to the extent a 
meeting is related to a charter held by the corporation, such teleconferenced meetings of the Board shall 
comply with the requirements set forth in Government Code Section 54953. To count toward a quorum, 
such teleconferenced Board members must timely post the meeting agenda in plain sight to the public at 
their teleconference location, make the location open to members of the public, and the location must be 
within the jurisdiction of the charter school. Nothing precludes a Board member at such meeting from 
otherwise attending by telephone, provided that a quorum of members is participating in the meeting 
either in person or at a teleconference location that may be counted toward a quorum. 

Section 13. ANNUAL AND REGULAR MEETINGS. The Board shall meet annually for the 
purpose of organization, appointment of officers, and the transaction of such other business as may properly 
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be brought before the meeting. This meeting shall be held at a time, date, and place as may be specified and 
noticed by resolution of the Board. Regular meetings of the Board, including annual meetings, shall be held 
at such times and places as may from time to time be fixed by the Board. Regular meetings of the Board 
related to a charter held by the corporation will be called, held and conducted in accordance with the Brown 
Act, and agendas for sueh meetings will be posted seventy-two hours previous to the meeting. 

Section 14. SPECIAL MEETINGS. Special and emergency meetings of the Board for any 
purpose may be called at any time by the Chairperson of the Board, or the President, or any vice 
president, or the Secretary, or any two directors. The party calling such special meeting shall determine 
the place, date and time thereof. Special meetings of the Board may be held only after each director has 
received twenty-four (24) hours' notice delivered personally or by any other means. Any such notice 
shall be addressed or delivered to each director at the director's address (or telephone or facsimile 
number, or electronic mail address, as applicable) as it is shown on the records of the corporation or as 
may have been given to the corporation by the director for purposes of notice. Notice by mail shall be 
deemed received at the time a properly addressed written notice is deposited in the United States mail, 
postage prepaid. Any other written notice shall be deemed received at the time it is personally delivered 
to the recipient or is delivered to a common carrier for transmission, or is actually transmitted by the 
person giving the notice by electronic means to the recipient. Oral notice shall be deemed received at the 
time it is communicated, in person or by telephone or wireless, to the recipient or to a person at the office 
of the recipient whom the person giving the notice has reason to believe will promptly communicate it to 
the receiver. Notice will be deemed waived by any Board member who is actually present at the meeting 
or at or prior to the meeting files a written waiver of notice with the Secretary of the Board. Special 
meetings of the Board related to a charter held by the corporation will be called, held and conducted in 
accordance with the Brown Act, and agendas for such special meetings will be posted twenty-four (24) 
hours prior to the meeting in a location accessible to the public. Emergency meetings of the Board related 
to a charter held by the corporation will be called, held and conducted in accordance with Government 
Code section 54956.5. 

Section 15. QUORUM. A majority of the authorized number of directors shall constitute a 
quomm. Every action taken or decision made by a majority of the directors present at a duly held meeting at 
which a quorum is present shall be an act of the Board, subject to the more st1ingent provisions of the 
California Nonprofit Public Benefit Corporation Law, including, without limitation, those provisions relating 
to (a) approval of contracts or transactions in which a director has a direct or indirect material financial 
interest, (b) approval of certain transactions between corporations having common directorships, (c) creation 
of and appointments to committees of the board, and (d) indemnification of directors, except as may be 
otherwise provided under the Political Reform Act, if applicable. A meeting at which a quorum is 
initially present may continue to transact business, despite the withdrawal of some directors, if any action 
taken or decision made is approved by at least a majority of the required quomm for that meeting. 

Section 16. ADJOURNMENT. A majority of the directors present, whether or not a quomm 
is present, may adjourn any meeting to another time and place. 

Section 17. CONDUCT OF MEETINGS. Meetings of the Board shall be presided over by 
the Chairperson, if appointed, or if not, by the President, or, in the absence of each of these persons, by a 
Chairperson chosen by a majority of the directors present at the meeting. The Secretary shall act as 
Secretary of all meetings of the Board, provided that, in his or her absence, the presiding officer shall 
appoint another person to act as Secretary of the meeting. 

Section 18. FEES AND COMPENSATION. Directors will serve without compensation for 
their service. The Board may approve the reimbursement of a director's actual and necessary expenses 
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incurred when conducting the corporation's business. The corporation may carry liability insurance 
respecting the conduct of the corporation's business by the directors. 

Section 19. STANDARD OF CARE. Pursuant to Section 5231 of the California Nonprofit 
Public Benefit Corporation Law, a director shall perform the duties of a director, including duties as a 
member of any committee upon which the director may serve, in good faith, in a manner such director 
believes to be in the best interests of the Corporation and with such care, including reasonable inquiry, as 
an ordinarily prudent person in a like position would use under similar circumstances. In performing the 
duties of a director, a director shall be entitled to rely on information, opinions, reports, or statements, 
including financial statements and other financial data, in each case prepared or presented by: 

a. 	 One or more officers or employees of the Corporation whom the director believes 
to be reliable and competent in the matters presented; 

b. 	 Counsel, independent accountants, or other persons as to matters that the director 
believes to be within such person's professional or expert competence; or 

c. 	 A committee upon which the director does not serve as to matters within its 
designated authority, which committee the director believes to merit confidence; 
provided, that in any such case, the director acts in good faith, after reasonable 
inquiry when the need therefor is indicated by the circumstances, and without 
knowledge that would cause such reliance to be unwarranted. 

Section 20. CREATION OF POWERS OF COMMITTEES. The Board, by resolution adopted 
by a majority of the directors then in office, may create one or more committees, each consisting of two (2) or 
more directors, to serve at the pleasure of the board. Committees may be structured so that they report to the 
President or Chairperson. Appointments to committees of the Board shall be by majority vote of the 
authorized number of directors. The Board may appoint one or more directors as alternate members of any 
such committee, who may replace any absent member at any meeting. To the extent required by law, 
meetings of committees will be called, held and conducted in accordance with the Brown Act. Any 
committee shall have all the authority of the Board to the extent provided in the Board resolution, except that 
no committee may: 

(a) 	 Take any final action on any matter that, under the California Nonprofit Public 
Benefit Corporation Law, also requires approval of a majority of all members of the 
Board; 

(c) 	 Fill vacancies on the Board or any committee of the Board; 

(d) 	 Fix compensation of the directors for serving on the Board or on any committee; 

(e) 	 Amend or repeal bylaws or adopt new bylaws; 

(f) 	 Amend or repeal any resolution of the Board that by its express terms is not so 
amendable or subject to repeal; and 

(g) 	 Create any other committees of the Board or appoint the members of committees of 
the Board. 
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Section 21. REVOCATION OF DELEGATED AUTHORITY. The Board may, at any time, 
revoke or modify any or all of the authority so delegated to a committee, increase or decrease but not below 
two (2) the number of its members, and fill vacancies therein from the members of the Board. 

Section 22. NON-LIABILITY OF DIRECTORS. No director shall be personally 
liable for the debts, liabilities, or other obligations of this corporation. 

ARTICLEVIl 

OFFICERS OF THE CORPORATION 


Section I. REQUIRED OFFICERS. The officers of this corporation shall be a President, a 
Secretary, and a Treasurer/ Chief Financial Officer, each of whom shall be chosen by and hold office at the 
pleasure of the Board. 

Section 2. PERMITTED OFFICERS. The corporation, at the Board's direction, may also 
have a Chairperson of the board, one or more Vice-Presidents, and such other officers as the business of the 
corporation may require, each of whom shall hold office for such period, have such authority and perform 
such duties as the Board at its pleasure may from time to time determine. 

Section 3. DUPLICATION OF OFFICE HOLDERS. Any number of offices may be held by 
the same person, except that neither the Secretary nor the Treasurer/ Chief Financial Officer may serve 
concurrently as either the President or the Chairperson of the Board. 

Section 4. ELECTION OF OFFICERS. The officers of this corporation shall be chosen by 
the Board and shall serve at the pleasure of the Board, and shall hold their respective offices for a 
renewable term of two (2) years or until their resignation, removal, or other disqualification from service, 
until their respective successors are elected and qualified, subject to the rights of an officer, if any, under 
any employment contract. 

Section 5. SUBORDINATE OFFICERS. The Board may appoint and may empower the 
Chairperson of the Board or the President to appoint such other officers as the business of the corporation 
may require, each of whom shall hold office for such period, have such authority, and pe1form such duties 
as are provided in the bylaws or as the Board may from time to time determine. 

Section 6. REMOVAL OF OFFICERS. Subject to the rights, if any, of an officer under any 
contract of employment, any officer may be removed, with or without cause, by the Board. An officer who 
was not chosen by the Board may be removed by any other officer on whom the Board confers the power of 
removal. 

Section 7. RESIGNATION OF OFFICERS. Any officer may resign at any time by giving 
written notice to the chairperson of the Board, Secretary or President. The resignation shall take effect on the 
date the notice is received or at any later time specified in the notice. Unless otherwise specified in the 
notice, the resignation need not be accepted to be effective. Any resignation shall be without prejudice to any 
rights of the corporation under any contract to which the officer is a party. 

Section 8. VACANCIES IN OFFICE. A vacancy in any office because of death, resignation, 
removal, disqualification, or any other cause shall be filled in the manner prescribed in these bylaws for 
normal appointment to that office, provided, however, that vacancies need not be filled on an annual basis. 
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Section 9. RESPONSIBILITIES OF OFFICERS. 

a. PRESIDENT. The President is the chief executive officer of the corporation and 
has general supervision, direction and control of the business and affairs of the corporation. The 
President shall supervise, direct, and control the corporation's activities, affairs, and officers as fully 
described in any applicable employment contract, agreement, or job specification. In the absence of the 
chairperson of the Board, or if none, the President shall preside at all Board meetings. The President shall 
have such other powers and duties as the Board or the bylaws may require. 

b. VICE-PRESIDENTS. In the absence or disability of the President, Vice 
President (or if more than one (l) Vice President is appointed, in order of their rank as fixed by the Board 
or if not ranked, the Vice President designated by the Board) shall perform all the duties of the President 
and when so acting shall have all the powers of, and be subject to all of the restrictions upon, the 
President. The Vice Presidents shall have such other powers and perform such other duties as the Board 
may prescribe from time to time. 

c. CHAIRPERSON OF THE BOARD. If a Chairperson of the Board is elected, he or 
she shall preside at Board meetings and shall exercise and perform such other powers and duties as the Board 
may assign from time to time. 

d. SECRETARY. The Secretary shall keep or cause to be kept, at the principal 
office of the corporation the State of California, the original or a copy of the corporation's articles of 
incorporation and bylaws, as amended to date, and a register showing the names of all directors and their 
respective addresses. The Secretary shall keep the seal of the corporation and shall affix the same on such 
papers and instruments as may be required in the regular course of business, but failure to affix it shall not 
affect the validity of any instrument. The Secretary also shall keep or cause to be kept at the principal 
office, or at such other place as the Board may order, a book of minutes of all meetings of the Board and 
its committees, with the time and place of holding; whether regular or special; if special how authorized; 
the notice thereof given; the names of those present and absent; and the proceedings thereof. The 
Secretary shall give or cause to be given notice of all the meetings of the Board required by these bylaws 
or by law to be given; shall keep the seal of the corporation in safe custody; shall see that all reports, 
statements and other documents required by law are properly kept or filed, except to the extent the same 
are to be kept or filed by the treasurer; and shall have such other powers and perform such other duties as 
may be prescribed from time to time by the Board. · 

e. TREASURER/ CHIEF FINANCIAL OFFICER. The Treasurer/ Chief Financial 
Officer shall keep and maintain, or cause to be kept and maintained, adequate and correct books and accounts 
of the corporation's properties and transactions. The Treasurer/ Chief Financial Officer shall send or cause to 
be given to the directors such financial statements and reports as are required to be given by Jaw, by these 
bylaws, or by the Board. The books of account shall be open to inspection by any Board at all reasonable 
times. The Treasurer/ Chief Financial Officer shall (i) deposit, or cause to be deposited, all money and other 
valuables in the name and to the credit of the corporation with such depositories as the Board may designate; 
(ii) disburse the corporation's funds as the Board may order; (iii) render to the President, chairman of the 
Board, if any, and the Board, when requested, an account of all transactions as Treasurer/ Chief Financial 
Officer and of the financial condition of the corporation; and (iv) have such other powers and petform such 
other duties as the Board, contract, job specification, or the bylaws may require. 
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ARTICLE VIII 
TRANSACTIONS BETWEEN CORPORATJON AND DIRECTORS OR OFFICERS 

Section 1. SELF-DEALING TRANSACTIONS. Pursuant to Section 5233 of the California 
Nonprofit Public Benefit Corporation Law, the Corporation shall not be a party to a transaction in which 
one or more of its directors has a material financial interest ("Interested Director") unless: 

a. 	 The Attorney General, or the court in an action in which the Attorney General is an 
indispensable party, has approved the transaction either before or after it was 
consu111mated; or 

b. 	 Prior to entering into the transaction, after full disclosure to the Board of all material facts 
as to the proposed transaction and Interested Director's interest and investigation and 
report to the Board as to alternative atrnngements for the proposed transaction, if any, the 
Board in good faith and by a vote of a majority of the directors then in office (without 
including the vote of the Interested Director) 

1. 	 Resolves and finds that (I) the transaction is in the corporation's best interests and is 
entered into for the Corporation's own benefit, (2) the transaction is fair and 
reasonable as to the corporation, and (3) after reasonable investigation under the 
circumstances as to the alternatives, the corporation could not have obtained a more 
advantageous arrangement with reasonable efforts under the circumstances, and 

2. 	 approves the entire transaction; or 

c. 	 If it is not reasonably practicable to obtain approval of the Board prior to entering into 
such transaction, and, prior to entering into said transaction, a committee or person 
authorized by the Board approves the transaction in a manner consistent with the 
procedure set forth in subsection b. of this section; and the Board, after determining in 
good faith that the corporation entered into the transaction for its own benefit and that the 
transaction was fair and reasonable as to the corporation at the time it was entered into, 
ratifies the transaction at its next meeting by a vote of the majority of the directors then in 
office, without counting the vote of the Interested Director. However, the Interested 
Director may be counted in determining the presence of a quornm at the meeting of the 
Board which authorizes, approves or ratifies a contract or transaction. 

Section 2. INTERESTED DIRECTOR'S VOTE. In determining whether the Board validly 
met to authorize or approve a self-dealing transaction, an Interested Director may be counted to determine 
the presence of a quorum, but an Interested Director's vote may not be counted toward the required 
majority for such authorization, approval, or ratification. 

Section 3. PERSONS LIABLE AND EXTENT OF LIABILITY. If a self-dealing 
transaction has not been approved as provided in Section 24 of this Article, the interested director(s) may 
be required to do such things and pay such damages as a court may provide as an equitable and fair 
remedy to the Corporation, considering any benefit received by it and whether or not the interested 
director(s) acted in good faith and with the intent to further the best interests of the Corporation. 

Section 4. CONTRACTS OR TRANSACTIONS WITH MUTUAL DIRECTORS. No 
contract or other transaction between the corporation and any domestic or foreign corporation, firm, or 
association of which one or more of the corporation's directors is a director is either void or void-able 
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because such director is present at the meeting of the Board or committee thereof which authorizes, 
approves, or ratifies the contract or transaction if: 

a. 	 The material facts as to the transaction and as to such director's other 
directorship are fully disclosed or known to the Board or committee, and the 
Board or committee authorizes, approves, or ratifies the contract or transaction in 
good faith by a vote sufficient without counting the vote of the common director; 
or 

b. 	 As to contracts or transactions not approved as provided in subsection a. of this 
Section, the contract or transaction is just and reasonable as to the corporation at 
the time it is authorized, approved, or ratified. 

Notwithstanding the foregoing, this Section shall not apply to self-dealing transactions described in Section 1 
of this Article above. 

Section 5. CORPORATE LOANS AND ADVANCES. The corporation shall not make any 
loan of money or property to or guarantee the obligation of any director or officer, except as is expressly 
allowed under Section 5236 of the California Nonprofit Public Benefit corporation law; provided, 
however, the corporation may advance money to a director or officer of the corporation for expenses 
reasonably anticipated to be incurred in the performance of duties of such director or officer, provided that in 
the absence of such advance, such director or officer would be entitled to be reimbursed for such expenses by 
the corporation. 

Section 6. GENERAL PUBLIC AGENCY PROHIBITIONS GOVERNING CERTAIN 
TRANSACTIONS. Notwithstanding the foregoing Sections, nothing in this Article Vlll shall be 
construed to authorize any transaction otherwise prohibited by California Government Code Section 
81000 et seq., or other applicable laws. 

ARTICLE IX 

INDEMNIFICATION 


Section I. INDEMNIFICATION. To the fullest extent permitted by law, this corporation 
shall indemnify its directors, officers, employees, and other persons described in Corporations Code 
section 5238(a), including persons formerly occupying any such positions, against all expenses, 
judgments, fines, settlements, and other amounts actually and reasonably incurred by them in connection 
with any "proceeding," as that term is used in that section, and including an action by or in the right of the 
corporation by reason of the fact that the person is or was a person described in that section. "Expenses," 
as used in this bylaw, shall have the same meaning as in that section of the Corporations Code. 

On written request to the Board of Directors by any person seeking indemnification under Corporations 
Code section 5238(b) or section 5238(c), the Board of Directors shall promptly decide under Corporations 
Code section 5238(e) whether the applicable standard of conduct set forth in Corporations Code section 
5238(b) or section 5238(c) has been met and, if so, the Board of Directors shall authorize indemnification. 

Section 2. OTHER INDEMNIFICATION. No provision made by this corporation to 
indemnify its directors or officers for the defense of any proceeding, whether contained in the articles of 
incorporation, bylaws, a resolution of members or directors, an agreement, or otherwise, shall be valid 
unless consistent with this Article. Nothing contained in this Article shall affect any right to 
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indemnification to which: (i) persons other than such directors and officers may be entitled by contract or 
under the provisions of the California Tort Claims Act; or (ii) such directors may be entitled under the 
provisions of the California Tort Claims Act; or (iii) either may otherwise be entitled. 

ARTICLEX 

INSURANCE 


This corporation shall have the right to purchase and maintain insurance to the full extent permitted 
by law on behalf of its officers, directors, employees, and other agents, to cover any liability asserted against 
or incrnTed by any officer, director, employee, or agent in such capacity or arising from the officer's, 
director's, employee's, or agent's status as such. 

ARTICLE XI 

MAINTENANCE OF CORPORA TE RECORDS 


This corporation shall keep: 

(a) 	 Adequate and correct books and records of account; 

(b) 	 Written minutes of the proceedings of its members, board, and committees of the 
board; and 

(c) 	 Such reports and records as required by law. 

ARTICLE XII 

INSPECTION RIGHTS 


Section l. DIRECTORS' RIGHT TO INSPECT. Every director shall have the right at any 
reasonable time to inspect the corporation's books, records, documents of every kind, physical properties, and 
the records of each subsidiary as permitted by California and federal Jaw. The inspection may be made in 
person or by the director's agent or attorney. The right of inspection includes the right to copy and make 
extracts of documents as permitted by California and federal law. This right to inspect may be circumscribed 
in instances where the right to inspect conflicts with California or federal law (e.g., restrictions on the release 
of educational records under FERPA) pertaining to access to books, records, and documents. 

ARTICLE XIII 

REQUIRED REPORTS 


The Board shall cause an annual report to be sent to the Board. That report shall contain the 
following information, in reasonable detail: 

(a) 	 The assets and liabilities, including the trust funds, or the cmporation as of the end 
of the preceding fiscal year; 

(b) 	 The principal changes in assets and liabilities, including tmst funds, during the 
preceding fiscal year; 
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(c) 	 The corporation's revenue or receipts, both unrestricted and restricted to particular 
purposes, for the preceding fiscal year; 

(d) 	 The corporation's expenses or disbursement for both general and restricted purposes 
during the preceding fiscal year; 

(e) 	 Any information required by Section 6322 of the California Nonprofit Public 
Benefit Corporation Law, with respect to the preceding fiscal year. 

The report required by this Article shall be accompanied by an independent 
accountant's report or if none, the certificate of an authorized officer of the 
corporation that such statements were prepared without audit from the corporation's 
books and records. 

ARTCLEXIV 

AMENDMENT OF BYLAWS 


The Board may adopt, amend, or repeal bylaws unless doing so would be a prohibited amendment 
under the California Corporations Code. Any amendment to these bylaws will require a majority vote of the 
authorized number of directors. 

CERTlFICATE OF SECRETARY 

I certify that I am the duly elected and acting secretary of Thrive Public Schools, a California 
nonprofit public benefit corporation; that these bylaws, consisting of 12 pages, are the bylaws of this 
corporation as adopted by the Board of Directors on June _K, 2013. 

Executed at San Diego, California. 

Printed Name Dr. Nicole Tempel Assisi 
Title: Secretary 

- 12 



DRAFT 


A RESOLUTION OF THE BOARD OF DIRECTORS 

OF THRIVE PUBLIC SCHOOLS ADOPTING A CONFLICT OF INTEREST CODE 


WHEREAS, Thrive Public Schools ("Corporation"), is required to adopt a 
Conflict of!nterest Code pursuant to Government Code Section 87300; 

WHEREAS, the Fair Political Practices Commission (''FPPC") has adopted a 
regulation (2 Cal. Code Regs. §18730) which is a model conflict of interest code and requires 
certain local agency officials, employees, and consultants to file FPPC Form 700, statement of 
economic interests; and 

WHEREAS, Corporation desires to adopt a G:onflict of Interest Code 
incorporating the FPPC Model Code by reference. 

NOW, THEREFORE, BE IT RESOLVED by the Board of Directors of 
Corporation that: 

I. A Conflict of Interest Code, in the form attached as Exhibit A, is hereby 
tentatively adopted and promulgated. 

2. The President/ Executive Director of the Corporation is hereby directed to 
open a 45-day public comment period to begin on ___.by publishing a Notice of 
Intention to Adopt a Conflict of!nterest Code ("Notice") in the [newspaper ofgeneral 
circulation ofjurisdiction ofcharter school], posting the Notice on Corporation's employee 
bulletin boards, and concurrently mailing the Notice to the Corporation's code-reviewing body. 

3. The Conflict oflnterest Code shall become effective immediately upon: 

a. Its final approval by the Board of Directors following close of the 
public comment period and after a public hearing. if requested, at its meeting on ______ 
and 

b. Its approval by the Corporation's code-reviewing body. 

4. Upon its final approval by the Board of Directors of the Corporation, the 
President/ Executive Director is hereby directed and authorized to submit a certified copy thereof 
to the Corporation's code-reviewing body for approval. 



DRAFT 

APPROVED AND ADOPTED this ____ ,2013. 

AYES: 
NOES: 
ABSENT: 
ABSTAIN: 

Chairperson, Board of Directors 
Thrive Public Schools 

ATTEST: 

Secretary, Board of Directors 
Thrive Public Schools 



DRAFT 

EXHIBIT A 

THRIVE PUBLIC SCHOOLS 


CONFLICT-OF-INTEREST CODE 


The Political Reform Act (Government Code Section 81000, et seq.) requires state and 

local government agencies to adopt and promulgate conflict-of~interest codes. The Fair Political 

Practices Conunission has adopted a regulation (2 California Code of Regulations § 18730) that 

contains the t<;rms of a standard conflict-of-interest code, which can be incorporated by reference 

in an agency's code. After public notice and hearing, the standard code may be amended by the 

Fair Political Practices Commission to conform to amendments in the Political Reform Act. 

Therefore, the terms of 2 California Code of Regulations Section 18730 and any amendments to 

it duly adopted by the Fair Political Practices Commission are hereby incorporated by reference. 

A copy of the current language of this regulation is attached hereto as Exhibit I. This regulation 

and the attached Appendices, designating positions and establishing disclosure categories. shall 

constitute the conflict-of-interest code for Thrive Public Schools. ("Corporation''). This Code 

shall take effect when approved by the Corporation's code-reviewing body. 

fndividuals holding designated positions shall file statements of economic interests witl1 

the Secretary of the Corporation. which will make the statements available for public inspection 

and rcproduction. (Government Code§ 81008). Upon receipt of the statements of the members 

of the Board of Directors, the Secretary shall make and retain copies and forward the originals of 

these statements to the Corporation's code-reviewing body. Statements for all other designated 

employees shall be retained by the Secretary. 

APPENDIX A 
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DESIGNATED PosrnONS 

Designated Positions Disclosure Category 

President/ Executive Director 1, 2 

Chief Fimmcial Officer/ Business Manager 1, 2 

Members of the Board of Directors I, 2 

Legal Counsel 1, 2 

Principal 3 

Consultants/New positions * 

*Consultants/New Positions shall be included in the list of designated positions and shall 

disclose pursuant to the broadest disclosure category in the code, subject to the following 

limitation: 

The Chairperson of the Board of Directors, President/ Executive Director or their 

designee may determine in writing that a particular consultant/new position, althongh a 

"designated position," is hired to perfmm a range of duties that is limited in scope and thus is not 

req11ired to f:ll!y comply· vvith the disclosure requirements in tl1is section. Sucl1 wrillen 

determination shail include a description of the consultant's/new position's duties and, based 

upon that description, a statement of the extent of disclosure requirements. The Chairperson of 

the Board of Directors, President/ Executive Director 01..thcir designee 's determination is a 

pLtblic record and shall be retained for public inspection in the same manner and location as this 

conflict-of-interest code. (Government Code § 81008) 

An individual holding one of the above listed positions or who is unsure of any right or 

obligation arising under this Code may contact the Fair Political Practices Commission for 

assistance or written advice regarding their filing obligations if they believe their position has 

been categorized incorrectly. The Fair Political Praciices Commission makes the final 

determination vvhctl1cr a position is co\.:ered by Goverrunenl Code Section § 87200. 

2 
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APPENDIXB 

DISCLOSURE CATEGORIES 

Category I 


Designated positions assigned to this category must report: 


a. Interests in real property which are located in whole or in part within two (2) miles of any 

facility utilized by a charter school operated by the Corporation, including any leasehold, 

beneficial or ownership interest or option to acquire such interest in real property. 

b. Investments and business positions in business entities or income (including gifts, loans, 

and travel payments) from sources which engage in the acquisition or disposal of real 

property or arc engaged in building construction or design. 

Category2 


Designated positions assignee! to this category must report: 


a. 	 [nvestmcnts and business positions in business entities or income (including gifts, loans, 

and travel payments) from sources which arc contractors engaged in the performance of 

work or services or sources whieh manufacture, sale, repair, rental or distribution of 

school supplies, books, materials, school furnishings or equipment of the type to be 

utilized by the Corporation's charter schools. 

Category 3 


Designated positions assignee! to this category must report: 


a. 	 Investments and business positions in business entities or income (including gifts, loans, 

and travel p<1yments) from sources which are contractors engaged in the performance of 

work or services or sources with manufacture, sale, repair, rental or distribution of school 

supplies, books, materials, school furnishings or equipment of the type to be utilized by 

the designated position's department. 

3 
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EXHIBIT 1 

Current Language of California Code of Regulations, Title 2, Section 18730 
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[INSERT CODE-REVIEWING BODY'S APPROPRIATE CERTIF'JCATE OFAPPROVAL} 
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DRAFT 

DECLARATION OF PRESIDENT/ EXECUTIVE DIRECTOR OF 
,_ff1RlVE PlJBLJC SCI-IOOlJS [tEGARlJlNG 

ADOPTION ffF CONFLICT OF INTEREST CODE 

I, ·------·hereby declare: 

[ am the President/ Executive Director of Thrive Public Schools, a California 
nonprofit public benefit corporation ("Corporation"), and operator of a California charter 
school(s). 

On ·--·-·-, 2013, the Board of Directors of Corporation considered the 
proposed Conflict of Interest Code. The proposed Code designates the ot1icers, employees and 
consultants who make governmental decisions and exercise responsibility for the management of 
Corporation's investments. 

The Board of Directors set -----··-- _. for a public hearing. if requested, 
and for final adoption of the Conflict of Interest Code. Thereafter, notice of intent to adopt the 
Connict of Interest Code was (i) published in newspapers of general circulation in ····--
and _____ Counties on __________; mailed on ·-···- ---·- to the Fair Political 
Practices Commission ("FPPC") [and/or other code-reviewing body) and (iii) posted on 

___. 20 l 3, on all Corporation's employee bulletin boards. 

On ·····-----' 2013, at the time and place set forth m the notice, [a public 
hearing was held on the proposed Con11ict r!f Interest Code. No person appeared al the public 
hearing, and no i,,vritten con11nents vvere received. il.ccordingly, the hearing Y'v'ctS thereUJJOn close(} 
andj the Board of Directors adopted the Conflict of Interest Code and directed that it be 
submitted to the Corporation's code-reviewing body. 

Dated: , 20 lJ 
President/ Executive Director 



 

 

   

 
 
 
 
 
  

APPENDIX 

C: UPDATED TEACHER SIGNATURES IN SUPPORT OF MATERIAL REVISION 



TEACHER APPROVAL SIGNATURES 


IN SUPPORT OF THE MATERIAL REVISION TO THE CHARTER PETITION FOR THRIVE PUBLIC SCHOOL 


WE, THE UNDERSIGNED, CREDENTIALED TEACHERS, acknowledge we are aware of and had access to review the changes to the contents of the 

attached proposed material revision to the Charter Petition for Thrive Public School dated February 18, 2015. Our signatures indicate we are 

meaningfully interested in teaching at Thrive Public School. 

Teachers' Name (Please Print) Street Address Phone# Type of CA Credential Credential 

Signature City, Zip Code Including prefix Crendtlal(s) Held Number(s) Expiration Date(s) 

Ju\,u_ Ho\ \ ., -' l.J() 

College Degree(s) 

Held 




 

 

 

  
 

 
 
 
 
 
 
  

APPENDIX 

D:	 ORIGINAL TEACHER SIGNATURES, RESUMES & CREDENTIALS IN SUPPORT 

OF PETITION 



Teacher Approval Signatures 
in support of Thrive Public School #1 Charter Petition 

Submitted to San Diego Unified School District 

WE, THE UNDERSIGNED, CREDENTIALED TEACHERS have read and agree to the contents of the attached charter school proposal to establish Thrive 
Public School #1, dated 0 ober 15, 2013, and our signatures indicate that we are meaningfully interested in teaching at this charter school. 

# Teachers Name & Signature Address (City, State & Zip) 

1 Name: Lou-<cks &le::, 
(Please Print) 

Signature: 

Date: 

lo) It./ ;;LD/.3 
'l- Name: Joe\ She.pe.YSl<j 

(Please Print) 

Signature: IW.Aif 

Name:'_\ndsP'-1 Fo.dctocl:-
(Please Print) · 

Date: !. i i . 
io Ii.CY 1c;w B 

California Credential Information College Degree(s) 



Teacher Approval Signatures 
in support of Thrive Public School #1 Charter Petition 

Submitted to San Diego Unified School District 

WE, THE UNDERSIGNED, CREDENTIALED TEACHERS have read and agree to the contents of the attached charter school proposal to establish Thrive 
Public School #1, dated October 15, 2013, and our signatures indicate that we are meaningfully interested in teaching at this charter school. 

# 

Name: \'(\a-,{,o.._ \\\:;, £, 
(Please Print) 

Date: 

\O - l(o 
Name: 

(Please Print) I 

Name: Lw, .. 
(Please Print) \'v\Oi v-fl //\~ J. 

Address (City, State & Zip) California Credential Information College Degree(s) 
Held 

Signature: 

~'-VV\ 
Date: 

\ 0/10/1?> 

. ... __________________...__ 



Teacher Approval Signatures 
in support of Thrive Public School #1 Charter Petition 

Submitted to San Diego Unified School District 

WE, THE UNDERSIGNED, CREDENTIALED TEACHERS have read and agree to the contents of the attached charter school proposal to establish Thrive 
Public School #1, dated October 15, 2013, and our signatures indicate that we are meaningfully interested in teaching at this charter school. I 

("'fC) 

~ 

;, 

,(;i( 

~ 

\or
' 

1~r;:rI'vV 

# 

1 

f;:r, 
\l'-'\:V 

8 

.6ll\G 
')\ " 

q 

_,-?/ 

,,<l0ll.0 

Teachers Name & Signature 

Name: :Tu. I ie Se(<. 1 

(Please Print) 

Sig ~,-;: ~ .Ql"--'
! 

' Date: 
lo (I lo f.28 \"'::> 

Name: __.l()e; 
(Please Print) (;J ,,_I dv"Sl--

stz;_·uJL_ 
~te:lv\10fr3 
Name:,T.::::t D\jesa-Her rtiri::iel. 
(Please P · t) 

JA_;y~y,~)J I 
!/ 

Date: 
10/1v/2!7!3 



Teacher Approval Signatures 
in support of Thrive Public School #1 Charter Petition 

Submitted to San Diego Unified School District 

WE, THE UNDERSIGNED, CREDENTIALED TEACHERS have read and agree to the contents of the attached charter school proposal to establish Thrive 
Public School #1, dated October 15, 2013, and our signatures indicate that we are meaningfully interested in teaching at this charter school. 

# Teachers Name & Signature 

lo Name: 

(Please Print) /\\ \L\C\ f\ort:S 

\.Date: 

I0/1s/13 

1 Nan1e: 
(Please Print) 

Signature: 

Date: 



Lourdes Bates 
 

 
 

EDUCATION: 
Ph.D. SPANISH LITERATURE. Latin American Literature. University ofCal!fomia, 

Irvine. Dissertation: Word and Image in Mexican Artists' Books. June 2008 


M.A. LATIN AMF.RICAN STIJD!ES- SPANISH AND HISTORY. 

San Diego Stale Universi()'. San Diego, CA. December 2000. 


BA SPANISH. South Dakota State University. Brookings, SD. 

HIGHLIGHTS OF QUALIFICATIONS: 
Fourteen years experience teaching all levels of Spanish language 

Designed and taught Spanish for Medical Professions courses 

Experience working on curriculum development 

Familiar with the latest pedagogical methodologies for foreign languages 

Experience with distance education and technology for the classroom 

Leadership experience in international projects 

Familiarity working with diverse populations 

Proficient in MSWord, Power Point and Excel. 

Spanish native speaker, fluent in Portuguese 


TEACHING EXPERIENCE: 
8/2012-Present Adjunct. United States University 830 Bay Boulevard. Chula Vista, CA 

• Responsible for teaching two-three undergraduate Spanish courses per eight week session. 
• Designed and taught Spanish for Medical Professions, 
• Mentored and tutored students, 
• Selected textbooks, prepared all course materials and tests. 

Designed syllabus and didactic materials 

• Developed and maintained course websites. 
• Designed and taught online, hybrid and traditional Spanish language, literature and culture courses. 

8/2012-Present Spanish Instmctor. San Diego Community College. Continuing Education. 
• Designed a Spanish for Medical Professionals course. 

• Responsible for all aspects of teaching a Spanish language course 

8/2011-6/2012 Visiting Professor. Ithaca College. 953 Danby Road. Ithaca, NY 14850 
• Responsible for teaching four undergraduate Spanish courses per semester 
• Mentored and tutored students. 
• Selected textbooks, prepared all course materials and tests. 
• Designed syllabus and maintained course websites. 
• Participated in college committees. 
• Collaborated in all Department's activities 



I 

1/2005-7 /2008 Instructor. Orange Coast College, Literatures and Language Division 
Orange Coast College.270 I Fairview Road Costa Mesa, CA 92626 

• Taught Spanish language courses. 
• Developed syllabus and course materials 
• Developed student evaluations. 
• Participated in committee for curriculum development. 

1/2001-3/2008 Teaching Associate. University ofCalifornia, Irvine. Dept. ofSpanish and 
Portuguese. University of California. 368 Humanities Hall. Mail Code: 5275. Irvine, CA 92697 

• Taught twelve quarters of all levels of Spanish language and literature courses. 
• Developed syllabus and lesson plans. 
• Prepared online materials, 
• Elaborated tests and evaluated student's progress. 

l/l99\\- \'2/'2.000 Teaching Associate. San Diego State University. Language Acquisition 
Resource Cenler. ':>'':il:fu Cam1w1n\\e Di:. 'S'il.nD\e'E,ci, C.I\. 'l'l\1>'2 

~ 7'>/_...b,../N» .v..P.?i.PZ..PJ.J>P.V..J>.t.f' )J~j;;;;j.Q.g .a.ml jn;ermediate lar].guap;e courses per semester. 
• Developed lesson plans, prepared support materials and evaluate student's progress. 
\ !j,e,,~<&'\.'l. °J,:t\~l,~C).~ <.\.§£~~W&~f.q_~ '!_ i;:e_c_hnolo~y for Teachers course. 



Bates, Lourdes 

CTC Online + 
e ~ - teacher credentialing 

Cm1M1ss10:-; o:-; 
J-lome ! FAQ l G!OSS<ll1' i 

TEACHER CREDE:--TIAU:->G 

J New Search . Note: If you have questions about the information displayed below, please dick here for a listITTg of Commiss1on ~ntacts. 


Last Name: BATES Last Known County of Employment 
 Note: Please verify County of Employment is current 
First Name: LOURDES 	 Adverse and Commission Actions Indicator: 

Mkkne Name: 	 If flag displayed, click the Adverse and Commission Actions tab. If.no flag, 
review Status field under the All Documents tab to view any adverse action 
taken. 

: Current DOaJment IAll Documents i Adv.:;-rse and Cornrn1sslo:i J\cti.:ins 

1-lofi 

Documenl Number Document TiUe Tenn Status Issue Date v Expiration Date Original Issue Date Grade Special Grade 

> 13015%18 30-Day SubsTJtutc Teaching Permit Emergency Valid 8/27/2013 9/1/201'1 8/20/2010 

iAuthorlzatlon/SUbjects 

Added
Authorization 	 subject Subject Major/

Authorization Desoiption 	 Authorization 
Code 	 Code Description Minor 

Date 

This permit authorizes the holder to secve as a substitute teacher for not more than thirty days for any one teacher during a school year In grades 
P30 twe!ve and below, induciing preschool, and in classes organized primi'lrily for adults. The holder may serve on this permit in any county in which the NONE MAJ 

document is registered provided the employing agency has a statement of need on file for the school year. 

Renewal Requirements 
Please disregard any# slgns you may see below and refer to the "Additional Description" column to the right for specific renewal requirements. 1-iofl 

Renewal Ccxle Renewal Description Additional Description 

P30 To renew this permit, the holder needs to submit a;i application and fee tlYough his or her employing school district or county office of education, or directly to the Commission. TC Code Not Required 

Employment Restrictions 
No Records 



Joel Shepersky 
 

  
 

 

PROFESSIONAL OBJECTIVE: 

A teaching position with an elementary school where my six years of key experience in 
teaching and guiding children can help achieve the goals of my students, school, 
en'!p0oyers: and enhance the lives of those I serve. 

SUMMARY OF QUALIFICATIONS: 
• 	 Sixyears working in a bi-lingual educational setting. 
• 	 Extensive experience working and collaborating with fellow teachers. 
• 	 Compassionate problem solver with strong experience in working with Non

English speaking students. 
• 	 Strong relationship builder, with excellent interpersonal skills. 
• 	 Dedicated team player with a genuine concern for both the students and the 

school that I serve. 
• 	 Physical education teacher, focusing on age appropriate activities 
• 	 Soccer coach for the school team 
• 	 Being a professional member of a California Distinguished School (Harborside); 

helping to implement programs in writing and note taking that have improved 
student's scores. 

PROFESSIONAL EXPERIENCE: 

Harborside Elementary School, Chula Vista, California, 2007 - 2013 

SpecialtyIP. E teacher. 

As a MAP Teacher, to allowed teachers to observe other teachers and collaborate. I had 
the opportunity to get to know every student in each grade level and work with teachers. 
I also had the opportunity to teach lessons on the importance of physical fitness. 

Chula Vista School District, Chula Vista, California, 2004-2007 

Substitute Teacher 

Taught grades K-6. 

EDUCATION: 

• 	 Bachelor of Arts degree in Spanish, San Diego State University, 2002 
• 	 BCLAD Credential, San Diego State University, 2005 
• 	 Master of Arts degree in Teaching, Point Loma Nazarene University (in progress 

2013) 

REFERENCES: 



Eloisa Rivera 

Bilingual Kindergarten Teacher at Harborside Elementary School 
(619) 818 - 8374 

Conchita Guevara 

Bilingual 1st grade teacher at Harborside Elementary School 
(619) 871 - 4379 

Rosi Martinez 

Bilingual 3rd grade teacher at Harborside Elementary School 
(619) 228 - 6012 

Aaron Fernandes 

Dual Immersion Teacher at Salt Creek Elementary School 
(619) 952 2193 



Shepersky, Joel 

CTC Onlinl'? + 
p,.:_.ca.gov·" C' ~ - teacher credentialing 

CO:>.!Ml5$l0:" o:x 
TE...:...CHER CREDE:'-"T!.-'..Ll:\"GC4v 

U.st M3""': SHO:PER5W l"'st Knovrn County of fmpbf11tefll: Note: Please verify County of Employment is current 
fiTst N;unc: JOEL Ad~ and Comrni&sion Actions lrKf!Cltor. 

MOdlc Ma!ll<!: oou:;LAS If flag displayed, click the Adverse and Commission Actions tab. If no flag, review Status field 
under the All Documents tab to view any adverse action taken. 

1 - l ofl 

Document number J)ocuntet1t Td:k Status ls~uc D;itc..,, Origilall=JC Date ·~ 
3/21/2005> 10l0r.i7S7 Mu<:rple Subjed Te<>chmg CredrolJ<>i dear \'<:Id 1/Z6/2010 

1 - 21lf2 

...,.,.., Add«l
Authortv!tlon Autlmrization

Mi:>ot 
~ ""'" """''"- -"""°''""" .. 

Th.s credent,al au:honzes the hclde' :o :eadi all su~JeC.s ma self·ror.Ui1~ed ci<:ss and, as<: seif·cC!\1.l:1ned d~ssroom tea::ller, to team te~ch or to re9rouD ?'-uden:s <>cross d<is:srooms, m gr~des tweh.-e end be!e>w, md~d1ng 
R2M rreS<:hcol, ~nd ,n cieS'S"s org~~ize<l p>"im~;ily for ad·Jl!S. in eddi\,or., lhc;; credential o":hon;I'~ lhe hold•' lo te~ch "''" da""'s am<;isl,ng of two o' mo'e s:•O;ects to lh• S11me group of students i" 9rad% ffVi! th'o"gh eigfit, a~d 

to t!'l>':h ""'of th!' COfl' ,;,;bjeC:s h!' or s.~e t~ t"Mh'«9 to~ !'!«$11' 9coop of s::uMnts 1~ 1h~ S>ime gr1>:le level 11stM core for le% th11n lf.;y pera.nt of his or hr wort d1>y. ''" 
Th:s docu::iec.: .,u:hor12c~ the ~alde:- to p,.CV>dc tlle followlog ,;,,:vices to Engf,~~ learners: (1) lr,s-;ruc:ion for Engl::sh language dcvelopme.~t lo g~des t.e~M! and below, 1nclud1ng pres:chool, and'" cles~s or9~~1zeC prl:n~Mty for 
~dul:s; {2) spemlly designed ~on tent ms-.ruc:1on defc<e,ed m English•~ mu!:rpl"""su~Jec:-m~tter (~:f-c<Jnt~med) cl~s~s, or sngl<-s"b]eCL·m~tter (departmenta:ued) wur~s ~s ~uthorized tiy ~ny ";:1ppleme,1tarv auth1Jni11t1:m 
hsted; {3) co~t~n\ 'n~uc:ten ~elwred m the lan~u~ge of emphoS'!s l1S.ed m r.iultJp'.e·S<Jbjec:t-ml!ner (sel;·o;in:<i1rtt:d) dasses, or SO'lgie·Sllbjet:l-milner (d~p~rtrnenlal1ied) Cot1r:i'l!s 11s 11o.r.hortied by 11.oy supp1roien\arf B:..S 
nuthor:z<r.1on ll~ed; oe.~ (4) i~puctio~ for p'1mary ln".guage di"1e!opment Jn the longuoge cf. emphnslS l;!'<ed '" grndes t>.·1e);e <ind bf>l:1w, 1ndudmg pres:ct.ool, and tn cio~s crgnolzeoJ P"m;irlly for adu!ts. T!">is bll:r.guo•, 
cro..=tural language and aC!lMmrc dtNc:opmen: lltt.hor,zet1on lllSO rover.; ':les~sauthomed by other valid, r.on-em~rgency o-Nfentla~s held, as spe~ed 1n 81u::l!tlQ", Cod~ Section 4~'.S3.4. 

Renewal Requirements 
Plel!SI' disrl!!:la"d Ill<'(,.. ~ns yrJOJ l"TIGY Sff hl>Iov1 a~d refl'f" to :he ~Additional De.S<:rlp:iOrl• rn!um~ to the r<ghl tor i;peclflc rern>Y•al reqUjremem:.. 

R?.0 

Employment Restrictions 

~ne~I Subjects 
M'J{O>zminir.1or.) 

acv.o: Spij.1!51\ EMf' 

I - t of l 

TC Co~~ ria: Reqrnced 

Ho Reoxds 



Lindsey Paddock 
  

 
 

 

Objective: Seeking a teaching position al Lhe secondary level in the Social Studies or English Language Arts fields. 

Qualifications: 
I hold a California Single Subject Teaching Credential in Social Science and am CLAD certified. I completed the 
Teaching Credential program at San Diego State University while serving as a student teacher at Hoover High School. l 
have experience working with students of many different ages and backgrounds in multicultural settings and I 
speak/understand Spanish at a conversational level. I am a self-starter, and strive to create engaging lessons with 
dedication, diligence and careful planning. I am a strong proponent of project based learning and incorporating technology 
into the classroom and I believe in providing students with authentic experiences. I am organized and as a people person, I 
enjoy interaction \.vith students and co-\vorkcrs on a daily basis. I look forward to gro\\'ing as au educator and ensuring 
that the students l teach receive the best l have to offer each day. 

Single Subtecr Teaching ('redenrial (Prelinzinarv)- California Valid: 06/22/2012-0710112017 
Document#: 123156990 (Social Science) 

Education: 

AshfOrd lJniverstn· Attended from 01/2013 to 08/2013 

San Diego. CA (online) 

MA Education with a specialization in Reading Literacy- 9 credits completed. 


~X-tn LJ/ego State l/nivers//J-' 
San Diego, CA Graduated 06/2012 
Single Subject Teaching Credential program, CLAD cettified, with a concentration in Social Science. 

Universitv o(Califbmia. Santa Barbara 
Santa Barbara, CA Graduated 06/2009 
Graduated with a B.A. in Global Studies 

Professional Experience: 
Ash(Ord University. San Diego, CA- Strengths Finder Challenge Leader 01/2013- 06/2013 

Organized monthly challenges for my Student Advisor team to follow up on the results of the Strengths Finder 2.0 
workshop. Responsible for creating and implementing monthly challenges to help coworkers develop their 
strengths and increase engagement in the workplace. Included utilizing the QUAD, an online networking 
resource to share ideas and discussions. Conducted how-to sessions for combining QUAD usage witl1 Strength 
Finder workshop challenges. 

Toastmasters. Intl /Bridgepoinl Chapter). San Diego. CA 02/2013-08/2013 
}\ttended "·e-ekly meetings to impn:n.-e ~ publ....X spe-~sg s.ki.11s ar-,-0 develop as a communicator and a leader. 

Hoover High School. San Diego. CA- Tutori!\kator 10/2011-06/2012 
Worked with students in an ESL Lewi 516 class to IIDprove !herr readmg. speaking, comprehension and writing 
skills while working toward overall fluency. Also a mentor for three 10'~ grade students in the AIOT Academy by 
assisting them in setting academic goals and exploring options after high school. 



Employment History: 
San Diego Unified School District. San Diego, CA-Substitute Teacher 09/2013-prcscnt 

As assigned. substitute for absent teachers at the secondary level within the school district. Implement lessons and 
instruction as required. 

Ashford Uniwrsuv. San Diego, CA- Student Advisor 06/2012-06/2013 
Support Ashford students. and serve as a main point of contact. Assist with conrse scheduling, planning for 
srudent success. and managing student finances, including Federal Student Aid. Work with teammates to ensure 
student retention and maintain best practices \Yith studenls and cov,·orkers to provide "Best in Class' service and 
help students reach their goals. 

Hoover High School. San Diego. CA- Student Teacher 09/2011-06/2012 
Taught I 1 ~grade U.S. History and 12'" grade Economics within the AOJT (Information Technology) Academy. 
Created lesson plans. projects and exams to meet California grade level standards as well as district curriculum 
goals. Worked directly with cultnrally diverse students and English Language Learners as a part of SDSU's 
Teacher Credential Program. 

Easv Online Tratlic School. San Diego, CA- Customer Service/Sales 03/2010-08/2011 
Provide customer service, sales and assist students with navigating the course and assistance in utilizing tools for 
success. Troubleshoot to provide support to clientele in person, via phone and email. General office work, phones, 
filing. and mailing. 

Jamba Juice. Santa Barbara - Team Lead 08/2006- 09/2009 
Supervise team members; assnre proper operation of the store and embodiment of Jamba values. Maintain product 
quality, safety standards, proper handling of money, daily sales reports and bank deposits. Prepare and serve 
products, provide customer service, open or close the store. as \\·ell as occasional inventory. 



Maria Modde 
 
 

 
 

 

CREDE.'tTL\.LS 
Special Education, Moderate/Severe, Level One 
Special Education, Mild/Moderate, Level One 
!'.folt1ple Subjects, Elementary 

EDrC-\TION 
California State University, San Marcos 
Special Education, Mild/Moderate 
Multiple Subject, Elementary 
'\laster's Program - All course work completed 

San Diego State University 
Special Education - Moderate/Severe 

California State University, Long Beach 
Bachelor of Arts in Sociology 

E'1PLOYMENT 
Special Education, Teacher - Moderate/Severe 
~1ontgo1nery High School - Sweetwater I-ligh School District 

Special Education, Teacher- Mild/Moderate 
George Nicoloff Elementary School - South Bay Union School District 

Special Education, Teacher - Moderate/Severe 
Hope Elementary School - Carlsbad Unified School District 

Special Education, Teacher's Assistant - Moderate/Severe 
The Institute for Effective Education 

PROFESSIONAL ORGANIZATIONS 

California Association for Behavioral Analysis (Calaba) 

International Reading Association (IRA) 

National Council of Teachers ofMathematics (NCTM) 


Trainings 

Functional Analysis Assessment and Behavior Intervention Certification 

PECS - Picture Exchange Communication System 


http:CREDE.'tTL\.LS
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Lea Martinez 

 

Job ObjcctiYC 

As a professional in the educational field, I desire to meet the needs c•f all stuJems using 
effective and engaging strategies in order or ensure that all standards are met. 

Qualifications/ Strengths 

• 	 Enjoy working with children of all ages and backgrounds 
• 	 Engage and interact with children and parents effectiwly 
• 	 Professional when dealing with students, parents. and staff mcmi:XT' 

• 	 Worked with all ages and grade levels 
• 	 Have 2 years experience in a Kindergarten classroom 
• 	 Master's Degree in Teacher Leadership 

Professional Accomplishments 

• Involved in two Professional Growth days for teachers- Di5"'<"20 is.le 
o 	 Completed Children with Challenging Behavior >~!;a""'"' 

Willey) 
• 	 Ce1tificate of Completion for KIT- Kids Together Included 

o 	 Classes included: Inclusion, Respectful Accommodatifrrs. p,,s;,_;,,,, 
Behavior Suppott, and Partnering with Families. 

• 	 Completed Field Practicum I and II with a 2"d and 4'" grade c!ass 
• 	 Completed Clinical Practice I and II at Kelly Elementary School in CatlsbsD 

(8/2008-12/2008) 
o 	 Observed and taught in a 5th grade class with Dawn Kramer 
o 	 Observed and taught in a 2/3 combo class \\·ith E!izabcih Ta:· lor 
o 	 Tutoreu once a week for one hour after school (grade :''-5''·, at Kdl: 

Elementary School 
• 	 Received certificate for Professional Development Wl'rkshops a1 Cai SiaIC 

University of San Marcos 
o 	 Workshops included: Teaching VS Learning. Famas;. YS Fact 1S1eYe 

Achle), Safety Responsibilities and Responses for Teachers 1Keith 
Holley), and Classroom Management Techniques! Sle'e ..\chk l. 

• 	 Long-Term Substitute Position for Jenifer Jaffe 1.i'' Grade 1 at Kdi\ 
Elementary School, Carlsbad. (12/2009- 4,.::-0 l 0\. 

o 	 Class consisted of: 33 students. 2 special needs. : !earning disabilities. 
4 ADD/ ADHD needs, and I Autism smdem. 

o 	 Job consisted ol' teaching all su~iccls areas I Language .-\rts. Science .. 
Math, and Social Studies) 

• 	 Developed lesson plans. instrnctional materials and provided 
individualized small group instruction. 



• 	 Established and n1aintainecl a systen1 of student hehaYior 
needed for a classroo1n to re1nain functional. 

• 	 EYalua1ed students· acaden1ic gro\\th. kept appropriate records. 
and prepo.red progress rep()rts. 

• 	 .--\.drnini.st~red standardiz~d tests and other District-selected test. 
ln acccirdancc. graded all students· assign1nents and tests. 

• 	 c·ollaDorated \Yith other teachers for planning lesson and 
discussing key needs and strategies. 

• 	 Li1YolYed in the process of i1nputing and distributing grades for 
Report Cards. 

• 	 c·om_municated. daily. \Yith parents through en1ail. telephone 
and in person. 

• 	 Develop. organized. and discussed Parent Conferences for 33 
parents. in person. Discussed acade1nic and behavioral needs 
both positiw and areas of improvement. and set goals for each 
indi\·idual student. 

• 	 Taught Kinderga11en for 2 years at Happy Hill Farm Academy in Granbur;. 
Texas. 

o 	 Taught all subject areas including Bible (ACS!) and pro,·ided 
Differentiated Instruction 

o 	 Built own assessments and tests to identify students' strengths and 
areas of concern 

o 	 Planned and presented a Kinderga1ten Graduation. 
• 	 Pait of the Accreditation Process at Happy Hill farm Academy 

o 	 My section included School Improvement Plan 
o 	 Meet once a week to discuss plan of aetion 
o 	 Provided and supplied artifacts 

• 	 Choreographed the Dr. Seuss musical Seussical that included grades K-l 2th 
• 	 Received and given an award for Rookie of the Year (2010-20! l 'H•ted b; 

teachers and administrators 
• 	 Received and given an award for Favorite Teacher of the Year Yotcd 1'' 

teachers, administrators, parents, and students (201 l-201f" 
o 	 Presented by Joe's Pasta and Pizza in Granbury. TX 

• 	 Received Masters' Degree in Teacher Leadership through L ni:-ef5it; of 
Phoenix. 

• 	 Planned and instrncted a Kinder Camp for incoming Kinder,;inens and I'' 
graders (June 24- August 26). 

o 	 Each week was the1ncd and all acth·itit?s gamn v,:;r-e ba..st:<l on the 
themed week. 

o 	 City Tree Christian School in San Diegc
o 	 Supervisor- Principal Mrs. Sue Kenned:



2010-2()]2 

2008-2010 

2007-2008 

2005-2007 

2005-2004 

Work Histo1:· 

Sub::.tin.it~ :e:..11..:hc-r in K-S':~ grade 
L,-"-..:J.ti;,_~,ns in,_:-Jude: Escondido. Solana Beach. and 
Ranchc BcmarJi.i. C.\ 

H,:i:rpy I-·iill Farn1 .-\c:h:h:rn:,. Granhury. ·rx 
Kindcrganen T -e;:u:h.:r 

Substitute teacher in K-8'' grade. 

Locations include: Del \lar. Carlsbad. Encinitas. 

Solana Beach. and Vista School Dis1ric1. C.-\ 


Kristenc Gaitan. Escondido. C.\ 

Nanny 


Discovery Isle Development Center. La Costa. CA 

Preschool and Kinderga1ten Teachers· Assistant 


At Subs, San Diego, CA 

Preschool Teacher Substitute 


Education 


Bachelors' Degree in Liberal Studies- Education, 2008 
Preliminary Multiple Subject Teaching Credential (K-8 11

') from Cal State University of 
San Marcos, CA 
Masters' Degree in Teacher Leadership from University of Phoenix. 2013 

http:Sub::.tin.it
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JULIE SEKI 


EDCC.-\ TIOI'i"/LICENSES A.ND CERTIFICATIONS 

C.~LIFOR:\lA COMMlSSIO:\ 0:\ TEACHER CREDE:\TlALl:\G 

Sratc of California Pupil Personnel Services. School Counseling, June 2013 

30-Day Substitute Teacher Permit. September 2013 


HAWAll TEACHERS STANDARDS BOARD 

State ofl-Iawaii Teaching License K-12 School Counselor, April 2013 


NATIONAL BOARD fOR CERTIFIED COUNSELORS 

Passed National Counselor Exa1n, April 2011 

Completing required hours for National Certified Counselor (NCC) 


CHAMINADE UNIVERSITY OF HONOLULU, Honolulu, HI 
M.S. in Counseling Psychology, May 2011 

Psi Chi (Psychology Honor Society) 2011 

Emphasis in School Counseling 


BOSTON U:-llVERSITY, Boston, MA 
B.A. in Psychology, May 2006 

Minor: French Language and Literature 


BOSTON UNIVERSITY STUDY ABROAD PROGRAMS 

Paris, France: lntcntship and French Culture and Literature Coursework, Spring 2005 

(Jrcnoblc, France: French Culture and Literature Coursework, Fall 2004 


EXPERIENCE 

ASSETS SCHOOL, Honolulu, HI 
A'isistant Principal. K-8 Progrrnn (July 2012-July 2013) 
*Support students \vith diverse behavioral, emotional and learning challenges, which affect social and 
academic functioning; including problen1 solving \vith students and teachers and developing behavior 
plans to support individual students and their teachers 
*Problem solve with students referred for disciplinary office visits; manage K-8 office visits/behavior 
manage1nent progran1, including the supervision of students in the Reflection roorn (a consequence in the 
behavior management program) 
*Organize and supervise Student Council; organize student council candidate speech assembly. voting 
station and provide guidance in bi-weekly Student Council 1neetings and activities 
*Maintain daily and \Vcekly communication with teachers. counselors, administration and parents; 
including meetings with parents and teachers and mediations between students and teachers 
*Arrange daily requests for substitute teachers for the K-8 Progra1n and manage substitutes to ensure 
coverage for classroom and supervision duties 
*Schedule and manage enrichment classes; create teacher and student preference sheets, schedule 
cnrichtnent classes, 1nannge budget & supplie.5, provide trainings for teachers 
*Create K-8 School Schedules: K-8 Master Schedule. Resource Class Schedules. Supervision 
Schedules, Enrichment Class Schedules 



:;_,,;::&::!. T'::;,_"""-'-~. -:: ~'7,; ~;'°" l=Tz<l::::-,, Aug>.l~-t :cl 1->lay 20121 
"'i)c-,,.,.::&;:~~- 2(;:+j D:;-fc;~-rcOi;.:r,>.:-in-:cg:r.:ii:::d Language . ..\rts. Science and Social Studies 
:k"i,,SC%'o:5 fo:-1 :!:. C-C<Z':To.'::'t2·;':'d ""';:::Ki$" g:r2<lc ~}J..'io'- ,,,- :::1x!cen srudents wirh learning differences 
"'f)::-.-e'j,:_;;p;:;j a:::;<l ;;_r:_:;pk·rrr~n1e-d m-ultiY.?nS-<:.'r:. p;,)_i<-.:I-t-J_o;ed lessons for a 7'" and 8''" grade pre-algebra class 
'"L.c:z,.j a pr;'.'.<ft'\:"~-t-0.;:,ed }{'zrning group in·., C:i-tigJ.ting rhc sustainabiliry of hiking trails in Ha,vaii 
-"·S-uw~0--te--J tt:~ ?CN?.n.aL social and emotional de\ elopment of each student through \Veekly individual 
c<"<.u·;::;.cling and .::lass counseling sessions: in.::luding the implementation of the Second Step Program 
-~ ..\dmiDi.~tered ~n-d s.cored achievement tests and social emotional assessments in individual and group 
s-cttings 

ASSETS SCHOOL. Honolulu. HI 
Sumincr School Counselor (June 201l-July2011) 
*Counseled individual students in Kindergarten-81

h grades to support personal, social and academic 
gro\vth 
*Facilitated the mediation and proble1n-solving process with students to manage peer conflicts 
*Data collection through class and recess observations and consultations \Vith teachers and supervisors to 
provide appropriate supports for students 
*Interviewed prospective students and parents 
*Consulted ·with administrators and teachers to assess the fit between the needs of the child and the 
school's program 

ASSETS SCHOOL. Honolulu, HI 
Counseling Intern; Substitute Counselor (October 20 I 0-May 20 l l) 
*Counseled individual students with diverse personal, social and acadc1nic needs in the P 1 -81

h grades 
*Counseled and provided case manage1nent for students requiring weekly support; including students 
\Vith ADHD. Pervasive Developmental Disorders and behavioral issues \Vhich affect school functioning 
*Mediated peer and friendship conflicts with students 
*Co-facilitated an after school social skills group for boys with ADHD 
*Developed and i1nplcn1ented guidance lessons on conflict management, social skills. empathy and 
perspective taking, including the implementation of the Second Step Program, for 211d-8 1 grade classes h 

*Consulted and coordinated \Vith parents. teachers and administrators to provide the appropriate support 
for individual students 

ASSETS SCHOOL, Honolulu, HI 
Second Teacher (April 2009-January 2011); Substitute Teacher (January 2011-May 2011) 
*Implemented differentiated-integrated curriculum for 2n" - 61

h graders \vith learning differences 
*Utilized Orton Gillingham and VisualizingNerbalizing methodologies in multi-sensory language 
lessons 
*Developed and i1nplemcntcd tnulti-sensory 1nathcmatics, social studies, science and enrichment lessons 

HAWAII BEHAVIORAL HEALTH, Honolulu, HI 
Skills Trainer (Septe1nbcr 2007-March 2009) 
*Provided one-to-one services to a child \vith Pervasive Developmental Disorder and a child with 
Autism Spectru1n Disorder in the school setting 
*hnple1nentcd social and behavioral interventions in accordance \Vi th Individualized Education Plan: 
including attention/focus, following directions, social interactions, de-escalation of tantrums and 
reinforcing calming techniques 
*Daily data collection of behaviors, concerns and progress 
*Maintained cornn1unication with behavioral specialist, school counselor, teachers. occupational 
therapist and parents 

http:CN?.n.aL
http:CN?.n.aL
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P9J\ ,-t<,TE "fL''Tl),RI~-G SS~\.!CE. Honolulu. HI 
5·4'.'S»:::~~~ L~12"z222c: Ti.>7'\.'x <0.:;:-ober 2007-June 2009) 
"fa:;s.;~;~'i~t¢} '*":ri;~ \'<1;h THE OD.YSSEY PROJECT. a grant funded project through the I-la\vaii Dyslexia 
;.,,~:-1>.:J;.~:ec. ff<)'- xiio•;_z: tutor s.~n kcs to individunls \Vith dyslexia in financial need 

"" :~·.,-&~:os.;~1c-<';,;:: ~s-..:E~ assessment of students' language level 
"'D,::·H::-}z~.;,~_.;:: ::ir:-.J implemented individualized niulti-sensory language lesson plans: phoneme recognition. 
~ih_ng ~J.}-;:'.~. ""ord. morphology. reading comprehension and hand\vriting in t\vice \Veekly sessions 

BULD LITERACY PROGRAM, Bo,,on, MA 
Tutor (2002-2006) 
-":-W·lentorcd and tutored students of underprivileged and minority co1n1nunities in reading comprehension. 
mathematics, \vriting and science 
*Adapted teaching techniques to aid advanced students and students with special needs 
*Consulted \vith Prognun Directors and Tutors to meet the personal and acade1nic needs of each child 

L'ATEUER LYTFA KUJAWSKI, Paris, Prance 
Intern (2005) 
*Utilized the Free Expression model to foster a therapeutic artistic environ1ncnt 
*Facilitated art projects for adult and children's n1ultimedia classes: painting, sculpture and dra\ving 

KU PONO EDUCATIONAL SERVICES, Honolnln, HI 

Teacher and Tutor (Sun11ncrs 2004 & 2005) 

* Developed and facilitated hands-on science curriculu1n to foster multi-sensory education. 
* Tutored children in reading comprehension, writing. mathematics and standardized test preparation. 

*Administered and analyzed diagnostic exams. 

*Provided administrative support to Directors: scheduled appointtncnts. organized educational 

materials, com1nunicatcd with current and prospective clients. 


PROFESSIONAL ORGANIZATIONS 
American School Counselor Association (ASCA) 20IO~Prcsent 


Ha\vaii International Dyslexia Association (I-IIDA) 2007-Present 


PROFESSIONAL DEVELOPMENT 
Great Books Shared Inqiiiry Workshop, 20 I I 

Read Naturally Training, 2010 

Orton-Gillinghan1 Structured Language Training, 2007 


SPECIAL SKILLS 

Language: Proficient in French, DELF ce1tified 
Technology: Stnartboard, Macintosh and PC. Microsoft Word, Excel, PowcrPoint, SAS and SPSS 
American Heart Association: lleartsaver CPR AED certified, August 2012 
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JOSEPH WALDRON 

 

 
 

OBJECTIVE: 

Teacher of Physical Education 

EDUCATION: 

M.A, Liberal Arts and Sciences, San Diego State University, 2002 

Concentrations: Dance Pedagogy 


B.S, Physical Education, Salisbury University, 1997 

A.A, General Education, Montgomery College, 1994 

TEACHING EXPERIENCE: 

Physical Education Teacher, 2008-present 
Tarbut V' Torah Day School, Irvine, CA 

• Responsible for teaching physical education to Middle and High School students. 
• Incorporate the use of technology in the learning process. 
• Serve as director for the annual winter and spring dance concerts. 
• Serve as an advisory teacher for middle and high school. 
• Head Coach of MS boys basketball team and girls flag football team. 
• Served as Head Coach of the Varsity Dance Team till 201 l. 

Adjunct Professor, 2004-present 
Palomar College, San Marcos, CA 

• Teach college-level courses in beginning and advanced dance. 
• Conduct lectures and lab work to students in dance and dance survey. 
• Choreograph and develop dances for the faculty dance concert. 
• Responsible for 1naintaining office hours for student advisement. 

Founder/Artistic Director, 2003-present 
AXXJOM Dance Collective, San Diego, CA 

• Courses: Conditioning for Dancers, Technique, Beginning liip Hop, Beginning Moden1 

Master Instructor, Fall 2009 Semester 
University of California San Diego, San Diego, CA 

• Courses: Advanced hip hop dance 

Visiting Faculty, Summer Session 2007 
Riverside Community CoJlege, Riverside, CA 

• Teach college-level courses in beginning and advanced dance. 



• Conduct lectures and lab work to students in dance and dance survey. 
• Choreograph and develop dances for the faculty dance concert. 
• H.esponsible for maintaining office hours for student advisernent. 

Guest Choreographer, 2004-2007 
San Diego City College, San Diego, CA 
Palomar College, San Marcos, CA 

• Teach college-level courses in beginning and advanced dance. 
• Conduct lectures and lab work to students in dance and dance survey. 
• Choreograph and develop dances for the faculty dance concert. 
• Responsible for maintaining office hours for student advisement. 

Dance Teacher, 2003-2004 
The Studio Academy, San Diego, CA 

• Adult General Dance, Hip Hop I, Hip Hop II, Hip Hop Ill 

Physical Education Teacher, 1998-1999 
Lincoln Elementary School via Palomar Family YMCA, San Diego, CA 

• Responsible for teaching physical education classes for K-5 students. 
• Developed physical education curriculum for Lincoln Elementary PE program. 
• Wrote Individualized Educational Plans. 
• Created the "Comrnit to Be Fit" and "Jump Rope tbr Life" campaigns. 

NON ACADEMIC EXPERIENCE: 


Dean of Students, 2013-present 

Johns Hopkins University (CTY Summer Program) 


• Supervised Teaching Program Assistants 
• Oversaw the Before and After Care Program 
• Directed Activities and Physical Education Programs 
• Coordinated the cominunity services progra1n 
• Wrote annual site report at the end of the summer session 

CEO/Personal Trainer, 1996-2011 

Team Fitness, (Salisbury, MD, 1998-2000, San Diego, CA, 2000-2011) 


• Supervised a staff of two personal trainers 
• Developed personal training programs for staff 
• Instructed co1nmunity health awareness classes 
• Conducted one on one personal training 

Team Leader, 2004-2008 
Home Start, Inc., San Diego, CA 

• Supervised ease managers for the Family Self Sufficiency (FSS) Program 
• Assigned new intakes to case managers, health educators and other instt11ctors 
• 1-Iired, coached, trained and evaluated staff 
• Developed parh1erships \Vith other community organizations 
• Assisted in the fiscal management of the FSS program 



Program Manager, 1999-2003 
Community Options, San Diego, CA 

• Supervised senior manager, lead, and classroom instructors (life skills training) 
• Wrote Individual Suppmt Plans 
• Created relationships \.Vith other community organizations 
• Hired, coached, trained and evaluate staff 
• Wrote annual progra1n evaluations to be submitted to the County of San Diego 
• Fiscal managcrnent responsibilities 

Fitness Director, 1997-1998 
Sea Colony Fitness Center, Bethany Beach, DE 

• Directed the Personal Training Progratn 
• Conducted one on one personal training sessions 
• Instructed group fitness classes 

COACHING EXPERIENCE: 

Head Boys and Girls Cross Country Coach, 2013-present 
Tarbut V' Torah Day School, Irvine, CA 

Head MS Boys Basketball Coach, 2011-present 
Tarbut V' Torah Day School, Irvine, CA 

Head MS Girls Flag Football Coach, 2013-present 
Tarbut V' Torah Day School, Irvine, CA 

Assistant Boys and Girls Cross Country Coach, 2008-2013 
Tarbut V' Torah Day School, Irvine, CA 

Assistant MS Boys Basketball Coach, 2008-2011 
Tarbut V' Torah Day School, Irvine, CA 

Head Cross Country Coach, 2007-2008 
Westridge School for Girls, Pasadena, CA 

CERTIFICATIONS: 

• American Red Cross Adult and Infant CPR certified, September 2012 
• Aineriean Spo11s Education Program, December 1994 
• YMCA Personal Fitness Prineiples, 1998 
• Physical Education Teaching Credential, expected June 2014 
• American College of Sports and Medicine Certification, expected July 2014 

MEMBERSHIPS: 

• American Alliance for Health, Physical Education, Recreation and Dance 
• National Dance Association 
• Alpha Lambda Sigma Honor Society 
• American College Dance Festival Association Member 



AWARDS AND HONORS: 

• Bravo San Diego's Outstanding Organization, 2007 
• Finalist for the 15"' Annual Choreography Festival, 2012 

SKILLS AND QUALIFICATIONS: 

• Microsoft Word, Excel, Power Point, Outlook, Black baud 
• Extensive experience teaching physical education classes 
• Excellent written and oral conununication ski11s 



 

 

 


  

 


Objective 
A·.~ im a :d'oenr English or sheltered English elementary classroom. A position as an 
E"'!gf01'1it: ~m~ cine and belo\V or in the preschool setting is also of particular interest. 

Highlights 
~*"m>1:~0sre ~ -CehveT insm1ctional activities that facilitate active learning experiences 
f~-'*~ ~ o::mm.urrkate clear objectives for all learning activities 
lYse ~·~ aechnobog:• to support instruction 
h-m~B a-;.~a:te and e-ornplete records of students' progress and development 
~~sr~t beP,.av·ior in the classroom by establishing and enforcing rules and procedures 
~tazem discipiine in occordance with the rules and disciplinary systems of the school 
?:~~ c~!r'"'~n pastoral duties including but not limited to student support, counseling students with 
~i...:: F=rob-1ems and providing student encouragement 
Pati:r1q:,az.e in department and school meetings, parent meetings 
C£W-m1J..<"1i-c.ate ne-eessary information regularly to students, colleagues and parents regarding student 
pro-e:.-ress a11d student needs 

Work Experience 
Sixth Grade Teacher, Bell Middle School, San Diego Unified School District 
September 2008 to June 2010 

English Teacher, Bell Junior High School, San Diego Unified School District 
O<:tober 2006 to June 2007 

English Teacher, Science and Technology at San Diego High, San Diego Unified School District 
October 2005 to June 2006 

Visiting/Substitute Teacher, Various Schools, San Diego Unified School District 
January 2001 to June 2005 

Education 
!J.niversity of California San Diego Extension, :?.ap_Piego, CA 
Teaching English as a Second Language (TESOL) Certificate, In Progress 

San Diego State University_. San Diego, CA 
Professional Clear Multiple Subject Teaching Credential, December 2000. 
Cross-cultural, Language, and Academic Development (CLAD), Gifted and Talented Education (GATE), 
and No Child Left Behind (NCLB) certified 

B.A. Degree in Liberal Arts and Sciences, May 1999. 
Major: Philosophy Minor: English 
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M"ddlc Harne: UJ.NUM 	 If ftag displayed, click the Adverse and Commission Actions tab. If no ftag, review Status field 
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Authorization Description 	 subject Description.
O>de 	 Code M°111or 
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TEACHER APPROVAL SIGNATURES 
IN SUPPORT OF THE CHARTER PETITION TO ESTABLISH THRIVE PUBLIC SCHOOL #1 

WE, THE UNDERSIGNED, CREDENTIALED TEACHERS, have read and agree to the contents of the attached 
charter school proposal dated June 6, 2013. Our signatures indicate that we are meaningfully interested in 
teaching at this charter school. 
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TEACHER APPROVAL SIGNATURES 
IN SUPPORT OF THE CHARTER PETITION TO ESTABLISH THRIVE PUBLIC SCHOOL #1 

WE, THE UNDERSIGNED, CREDENTIALED TEACHERS, have read and agree to the contents of the attached 
charter school proposal dated June 6, 2013. Our signatures indicate that we are meaningfully interested in 
teaching at this charter school. 



TEACHER APPROVAL SIGNATURES 
IN SUPPORT OF THE CHARTER PETITION TO ESTABLISH THRIVE PUBLIC SCHOOL #1 

WE, THE UNDERSIGNED, CREDENTIALED TEACHERS, have read and agree to the contents of the attached 
charter school proposal dated June 6, 2013. Our signatures indicate that we are meaningfully interested in 
teaching at this charter school. 
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IN SUPPORT OF THE CHARTER PETITION TO ESTABLISH THRIVE PUBLIC SCHOOL #1 

WE, THE UNDERSIGNED, CREDENTIALED TEACHERS, have read and agree to the contents of the attached 
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TE\CHER CREOE;\!L\Ll:\Gfdcv Ensw1r.g Educa:c!· Exc::E.:nce 

POOLE, f'.•1ARK >Document: 

! New Search ! Note: If you have questions about the information displayed below, please dick !-l8re for a listing of Commission contacts, 


Last Name: POOLE Last Known County of Employment: Nole: P!e..;,se verify County of Eroploymtnt i~ c:urren.t 


First Name: f>·JARK Adverse and Commission Actions Indicator: Note: If Aag is displayed, dick on l·»dverse. and Commi~~ion .~ction: tab bdow 


Middle Name: ASHLEY 


current Document fAilDO-cu~;~t;"fAd~er;·e-""a~dC:Om;;;s;o;:;ACtio~-$1 
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Document Number · Document Title : Term· Status · Issue Date:,;; EMpiration Date - Original Issue Date - Grade· Special Grade ... 


> 120548374 Single Subject Teaching Credential Clear Valid 6/112012 6/1/2017 7114/2010 


> 101190690 Single Subject Teaching Credential Preliminary Valid 7j14f2010 8ilf2015 7/14/2010 


> 090017305 Certificate of C!earance V<ifid 1/21/2009 2fl/2014 


Authorization/Subjects! 

1·3of3 


Added
Authorizatio;. . Subject Subject Majori.
Authorization Description Authorization

Code Code Description Minor 
Date 

This document authorizes the holder to provide the following services to English !earners: (1) instruction for English language development in grades twelve and below, 

including preschool, and in classes organized primarily for adults; and (2) spedaliy designed content instruction delivered in English in single·subject·matter
Rl42 MOf>JE
(departmentalized) courses as authorized on this document. This authori2ation also covers classes authori2ed by other valid, non-emergency credentials held, as specified 

in Education Code Section 44253.3. 


MathematicsRlS This document authorizes the holder to teach the subject area(s) listed in grades twelve and belo1N, including preschool, and in classes organized primarily for adults, MAT>: fvJAJ
(Examination) 

This credential authorizes the holder to teach courses in the specific subject or subjects listed In departmentalized classes ln grades preschool and K· 12 or in classesSMAA PHYS Physics MIN
organized primarily for adult::;. 


Rene\•1al Requirements 

Please disregard any # signs you roay see below ~nd refer to the "-Additional Description" column to the right for specific renewal requirements. l·lofl 


Renewal Code .- Renewal Descrlption . Additional Description 
 v 
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C'rtd1..1 nti:il Progran1 

San !)ic_L'.n St;\!l.' L11i\':...'l"'-ily, S;111 l)i1.'_:.~n 

Bachelor or ..'\ris in J,ibt·rul .:.\rts and ,>_-;cic:iH.'C.\, 
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EnSr.aing Educator Excellence 

lIRK, BRITT >Document: 

!New Search INoi:e:_"lf you_have questions-about the tnformat:Jon''displaye(i ~JOW1 , please 'ckck hi:re for_a listifl9 of CommisSion cont~s; 

Last Name: SHIRK Last Known County of Employment: Note:: Please verify County of Emp!oynwnt is curre:nt 
first Name: BRITT Adverse and Commisslon Actions Indicator: Note:: lf flag is display.i.d, cllck on Adverse: and Comminion Ac:Uon~ t.lb be:IO't11 

Middle Name: LINDSEY 

1-2of2 

Document Number :g: Document Title ~ Term~ Status~ Issue Date e EHpiration D.ate .::§; Original Issue Date ~ Grade~ Special Grade .;; 

> 101177444 Single Subject Teaching Credential Clear Valid 6/1/2010 7/1/2015 5/23/2008 

> 080177861 Single Subject Teaching Credential Preliminary Valid 5/23/2008 6/1/2013 5/23/2006 

1·3of3 

AddedSubject L Subject ,-, MajorI L'.Authorization .c:. Authorization Description::=; AuthorizationCode v· -.,,, Code -:::7 Description V Minor v 
Date 

R1S This document authori2es the holder to teach the subject area(s) listed in grades twelve and below1 including preschool1 and in classes organi2ed primarily for adults. ENGL English MAJ 

This document authorizes the holder to provide the following services to English learners: (1) instruction for English language development in grades twelve and below, 
including preschool1 and in classes organized primarily for adults; and (2) speciaHy designed content instruction delivered in English in single-subject-matterR142 NONE(departmentalized) courses as authori2ed on this document. This authorization also covers classes authorized by other valid, non-emergency credentials he!d1 as specified 

in Education Code Section 44253.3. 


Social ScienceR1S This document authorizes the holder to teach the subject area(s) listed in grades twelve and below, Including preschoo11 and in classes organized primarily for adults. ssx MAJ(Examination) 

RP.nP.\'J;::al RP.Ollit"P.fflP.nts: 



5s.w~~112u 
C~c1lo1·ndn State Univorsily ··BS in l\JHtural Scit-:nce (Physic:;; rnlnor'): 3 yon1:·) fV1echanical L'.n~.]I'. '.'006 

Liccnsocl Profe:.:;~:;io11al Secondary E:clucator 7 · l? :'OOb 


Ability to poi fonn co1nplt::)X prolJle1n solvi11~J :.~kill~; J\dv.:-inccd co1r1rnu1·1icatinq \0cl1r1icdi topic~;; 
Purpr:-:tuclte inleqrily. tt1oory and principle G ye0:1rs of to<1chinq 

J:~.£1£Y.0.!.:!.!_t:JSI2-QlJQJ!_£~~ 
"' 	 Perforrnt~cl research a11d cu1TicuiL11n VvTiling for ?'!00 high schQol stuclents anci strcarnlined a rnull1 

cl"lsciplinary teaching in physics a.ncl bion1ccJicnl onqinoonnq s!udiecl vv!ih ~;iqnal procossin$] fo1 discovei·v 
;;i11d unc.iurslanding of ccdl cornrnunicc1~ion \rVilh a cost ncl1t1·;JI l.1L1d9cl 
Proparecl and clelivored loctliros for ·4!5 plus co!!cqu undorqrncluato. hiQll ancl rr1idclic• school studGi-d:> 
re~J<-irdinn quantun1 n1echanics. p;:1rtick: phy;;ics. ancl optic t!1r:ory 

<, 	 F'erlonned co1nplex calcul<:tt1ons {'.l~:i part oi the analysi~' c.1nd E:valuat1011 of dat<::i. usino tectH1oloqy cu1d 
rnult1-n10clia avenues 
[)osigned con1putc!r si1nulations to rnocinl physic;<1I p1·inciplos irnplen1entin~1 ct"calive in~Jent.li\y !or :~000 
students 

'! 	 l)evelop0d theories on the h<:1sis of ol:lserva!ion Hncl nxprninH-;nts. nncl apply these thcork:;1 ,::,u1ci la\NS to 
prohlon1s in circa~.> ~;uch as rH.1cln;:1r e11e1·uy. optic~>. 1nc~c1·1c1riics·and t:;ner£JY 
FJ1·ovitl(:.-;ti support for;:. /\1·111y \Ji:lll<.dio11s ir1 1·Hiucaliu11. d<~qJicJljflH:nii i~~~;ut::::~. cu id cu11::;ulli11~! CJJ1 id111iiy i1fu 
111atte1· 
c:oorclinntoci \Vi!h Nr.:1vn.I (~(1tr1r11n:1ci Flccrt.1itcr~--; \'() r.1rovic!c inlorrn;_:·1tion c·111(i rnicrrcils Nnvy !\J1.1cle:;.1.r <·111ri 
Nleclic.:tl Prooran1s 

') 	 l11!oqratec! rnil!t<:tn; ~.;pousc 

.Y.Y..2.r.t.E.0.P.~.U.Q.P_gg 
lli9h Tech High Chula Vista, Chula Vista, Cf\ 08(12··Current 

" Physics,·Hobotic. Wooclsf1op 
1~(: ("< ·1 n ·' I~"Ni'\\/FOD SCHOOL Spouse voluntee,-	 !<:.UV/! 1"'\1!/ 

P1·ovic!ocl spousos infor111ation on life) challcngos ol f\IA VFC)D Scl1ool 
Bill Reed Middle School, Loveland, CO 08/1 O· 6/i i 

"' Physics, chE-;n1istry and robotics coach 
(\l<·1tional Science Foundation Gt<-·12 nesearch (~!'<:Hlt 8/09· 6/10 

;; C:.lrant HOB1.1 ·12s9 Pl1ys1cs cornponent O'f rGsearcn tc;.:1c!11ng lo cornrnun1ty 
Univm·sity of Colorndo al Denver, Fort Collins, CO ·12/0B· !/Hi 

(~olloqc Phy~_;ic;; II and lab section: E!octnci1y. rnapnu\i~.;n1. li~Jht. nuck:.::"U·. cu:d 111oclorn pt1ysics 
fiocky Mountain Hi9h School, Fort Collins, CO B/0/ 71'!0 

"' Pi·iysics. Adv1:v1cecl Placetll(::nt Pl·1ysic:;. cnqinccrin~:J cle::;i~;r·1, e"arth :;;ystnn1 ~;;cienco 
Si?lbin Middle School, <:o!o. Sprinqs, C() ll/06 6/0G 

" l::.:licrnistry, physics. earth science 
Little Shop of Physics, Physics Depl.., (;oJorado Si'.tllf~ University H/04 '.)/OF) 

Pl.iysic::3 lntflrn 
lndustrin! /.\SS8SSrllfH1t Center (!AC), U, S, Dt:;pL of c;~:.:;u <1/0'.l . 5/01.1. 

En9ineer 8( lc;)arn l..et\cl 1::-:nqincer 
fhc Drcndlr: Group, lnc.. IJVater Consu1r1ption ,1\ssessn1cnt 9/0'.l 

l:::-1qincn1. 1\uditu1 
t(ohl·~-; Uepnrtn1ent Store f.:)/O;! //OG 

!Jcpal !rnc:ni /\::;socia(r.:: ('\,_ C:ustorner ;_·_;t.:l"Vicc 

E~_\l_Yi~L~I~>. 
'."~.in.bin Staff Excellence 11/0G Lnihu::;in~;~n ilncl iic:xibility vvhcn prl':sc11toci vviih cliificult teachinq circu1n::;tanc,-"·; 
Co!ou--ido Sprinqs Cducalion /\ssoci.ution !CJ/01) Dc~di·::<:iliun lo tc;,ic11i!H.i dl"icJ i;;nki11~,; public ;:,.;c;hnui:·, q1c,·:t 
?.OOb \\Jationa! Chr.Hnpion, 'fHchnolo~.lY ·re·r:ichinq !rdcn1u!io:1;.1i roci1noloqy !::du 1'..:nlion /\:.-:soc!Ellion 
':>.}1i1pvtilio11 
2004 F?ttn1·ie1 -Up, ·rc;cf1no!o~.:JY ·i·enchln~; 
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QUltilLAM, KARA >Document: 

Last Name: QUINLAN Last Known County of Employment: Note: Please verify County of Employment is current 


First Name: KARA Adverse and Commission Actions Indicator: Note: If flag is displayed, cHck on Advers:e and Commission Actiom tab bQ]ow 


Middle Name: BETH 


1-1of1 

Document Number ;g; Document Title ~ Issue Date e EMpiration Date::=: Original Issue Date :g: Special Grade :g;rerme Status~ .., Grade~ 


> 130033039 Single Subject Teaching Credential Preliminary Valid 6/1/2012 9/1/2017 8/1/2012 


l·lofl 

AddedAuthorization Lo. , - Subject L Subject .;..;_ Major/~
. Code .,, Authorization Description 7 Authorizatian ~ Code ·,7 Description v Minor v 

Date 
Foundational·Thls document authorizes the holder to teach introductory and genera! science, introductory life science, and introductory physical science in grades twelve and be!ow1RlGS SIF Leve! General MAJincluding preschool, and in classes organized primarily for adults; and integrated science in grades preschool, and kindergarten through eight. 
Science 

Re,ne\•1al_ Requirefll~rt~ 


Please diSregard any-#_ ~l'lS"-~ rriay,_Se'e_bejow and refer_to_the-"'A:dditional Description~ column to t_he right forspeCiflc reneW_al reQulremerits. l·Zol.2 


Renewal Code :§; Renewal Description ~ Additional Description :g; 

RC The holder must satisfy the Basic S!Olfs Requirement within one year of the issuance date of this document in order to be eligible to continue teaching. 


REL The holder must earn a Californla English !earner authorization. 


Employment Restrictions 

No ReCOfds 




Kyle Edrnondson 


 


 


 


ducation 

IV/A I .. Occidental Col loge ·· '.i/% 

BA ·· Occidentc1I College·· i\11cithcrnatics major·· '.5/9'.i 

1"ec1chinf:J c;rocfential - c.:urrently hole! clear crc:dentic1I in C~nlifornid, sinqle subject rl1cith, c1s 'Nell 

as /\rizona crecientlal in tTlCtth and history. 

r:xpe rie n ce 
Fliqh rech 1-Jir;h Chula Vista·· ·1 ?.th ,1racle IT!ilih · 9il O·· pmsent 

Tauuht seniors in project b<e1secl school in mr1th, nconomics, r.mcl world history. 

Uevulopecl curriculuni. Desiqnecl inteqrateci projects. 

Ponclerosn lliqh School·· ·1 Ithil 2th qr·aclc rn aih and hi:'1lory ·· 9/0ci ·· U/'I 0 

·Taught juniors and seniors in a srncill accornrnodation school specia!izinr; in at-risk 

youth. Designed and implemented coun;es in 111atl11.m1atic'.; ·and world history. 

Mountain Enqiish SJJanish Academy·· '3lll-··8th qrrnfo nwlh mid science·· 9/04 -9/0Ei 

·rauoht rnath ;Jnd science to n1iddle school students 111 ::i dual languaqe laboratory 

school. Worked in conjunction with Northam Arizona Univcrr;il.y teacher oclucation proi;irarn to 

coordinate needs of tericher candidatc-)s and rnidcl!e ::;chool students. 

Snnia Posa City Schools·· 7th <Jth qrac!G rnilth ·· 9/0? b/04. 

·rauqht rndth(-;rnntics in <·1 traditionnl school '.·.;ettinq. 

i\spon am! Carbondale Cornmunily Schools · 'J/D/ · li/0·1 

-rauqht ~)th··f.Hh urade rnath scicincG rincl ~;oclnl '.·:;tt1c!iD~' In r:in experlenti.::il chnrter sct1ooi 

l'-·:ocu~;ed on vvhole child (:~c!Uc(_JtiorL :.:.oci~J! en1otior11:.1l devr--;loprnent, ;Jnd inte~rz,itocl lca1nn1s;. 

F~c~!cvnnt [)<perlonce 

()utciuor l.:;cfuc:ution ·· !-:ik:illrlHd ;:-ind k:d trips i·ur stucicnL.> in L>th -1 ?th qr,::iclc includin~:j l1il<:in~J. 

ocitci(.lOr r~clucntin11. S(~inncc" cont0nt, cine! cultural i1n1T1l:r.:;ion. l.Jc;st!nc:iUon~-~ ir1cll1dr; i\ilexico anc! 

i"f-1;;.iildnd. 
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iMONDSOi,J, KYLE >Document: 

Last Name: EDMONDSON Last Known County of Employment: Note: Plea~e verify County of Employment il: current 

First Name: KYl£ Adverse and Commission Actions Indicator: Note: If A.ag is displayed, dick on Adver~e and Commission Actions. tab below 


Middle Name: ROBERT 

1 ·2of2 

Document Nun1ber # Document Title ~ 	 rerm:g:; Status~ Issue Date -e EMpiration Date :g: Original Issue Oate ~ Grade ~~ Special Grade ~ 

> 110203141 Crossc.ultura!} Language and Academic Development Certificate Clear Valid 6/1/2011 

> 101161105 Single Subject Teaching Credential 	 C!ear Vo:Jid 6/15/2010 7/1/2015 1/26/2004 

l·lofl 

Subject .:;:,_ Subject .,., MajorI ~ Added . . ,,.Authorization -~ 	 Authorization Description :2 Minor v • Authorization -77 
Date

Code ·v· • -...,. 	 Code '·7 .Oescription v 

The following instructional services may be provided to English !earners: (1) instruction for English language development in grades twelve and below1 including preschool, 

and in classes organized primarily for adu!ts, If the prerequisite credential or permit is a designated subjects adult education teaching credential, a child development 


ELAl 	 instructional permit, or a child development supervision permit1 English language development instruction is limited to the programs authorized by that credential or permit; (2) NONE MAJ 
specially designed content instruction delivered in English in the subjects1 programs and at the grade levels authorized by the prerequisite credential or permit. This English 
learner authorization also covers classes authorized by other va~d, non~emergency credentials or permits held, as specified in Education Code Section 44253.3. 

Rene\•1al Requireme_nts 
Please. dl_sregeid any #:slgOS:Yc;u -may :se;e.be!OW:ancfief~ to ttte· ~dditi0n.al _De_scr1ptiqn"-columrrtO the_nQht fcir ~ renewai-re_QUfrementS. 	 1-lofl 

Renewal Code ~ Renewal Description ~ 	 Additional Description :§: 
5316 This certificate need not be renewed. The authorization shall remain in force as !ong as the valid prerequisite credential or permit is held concurrently. 	 TC Code Not Required 

En1plovn1ent Restrictions 
NO Rec:ords 

http:dditi0n.al
http:dditi0n.al
http:dditi0n.al
http:dditi0n.al


Erica Empson 

 

I am looking to influence today's youth through education and empowerment. 

Education 
San Diego State University Masters of Arts in Education awarded in 2002 
Magna Cum Laude 
This program focused on developing expert teachers prepared to provide exceptional 
reading development programs in elementary education. 

San Diego State University Multiple Subject Teaching Credential awarded in 1999 
Magna Cum Laude 
My focus through this program was to receive certification to become a classroom teacher. 
Course work included literacy and technology. Student teaching with a master teacher was 
the the highlight of this program . 

San Diego State University Bachelors of Arts in Liberal Studies awarded 1998 
Upper division course work including multi-cultural language acquisition provided an 
opportunity to explore various educational practices and models. Observation of classroom 
practices and reflection guided much of work we did. 

Grossmont Junior College Associates Degree in English awarded 1996 
Upper division course work including multi-cultural language acquisition provided an 
opportunity to explore various educational practices and models. Observation of classroom 
practices and reflection guided much of work we did. 

Employment History 
Second Grade Teacher at Murray Manor Elementary School 
La Mesa, California 
2007- Present 

® Board Member for the PTA 
® Write to Learn Conference Attendee 

® Autism Trained 

® Reading Intervention Specialist 
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'. N~~-~_cifd:l. Note: If you have questions about the information displayed below, please dick for a listing of Commission contacts. 

Last Name: EMPSON Last Known County of Employment: Note: Pi ease venfy county of Employment is current 
First Name: ERICA Advet"Se and Commission Actions Indicator: Note: If llag is disptayed, click on Advetse and Cornm1ssmn Actions tab below 
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1 - l of 1 

Document Number Document TIde Tenn Status Issue Date"!?' Expiration Date Original Issue Date Grade Special Grade 

) 120557078 Multiple Subject Teaching Credential Clear Vahd 8/1/2012 8/1/2017 5/13/1999 

i Authorization/Subjects i 

1-3of3 

Authorization 
Code 

Authorization Description 
Subject 
Code 

Subject 
Description 

Major/ 
Minor 

Added 
Authorization 
Date 

R28 This credential authorizes the holder to teach single-subject-matter (departmentalized) courses within the field of the supplementary authorization listed in grades nine and below. ENGL English MIN 

ELA! 

The following instructional services may be provided to English !earners: (1) insuuction for English language development in grades t\'lelve and be!ow, inducting preschool, and in 
classes organized priman!y for adults. If the prerequisite credential or permit is a designated subjects adult education teaching credential, a child development inS'l:ructional permit, or a 
child development sup.::rvis1on permit, English language development instruction is limited to the programs authorized by lhat credential or permit; (2) speaally designed content 
inS'l:ruaion delivered in English in the subjects, programs arid at the grade levels authorized by the prereQuisite credential or permit. rnis English learner authorization also covers 
classes aulhorized by other valid, non-emergency credentials or permits held, as specified in Educahon Code Section 44253.3. 

NONE MAJ 

R2M 

This credential authorizes the holder to teach alt subjects in a self-contained class and, as a self-contained classroom teacher, to team teach or to regroup students across classrooms, 
in grades t>Nelve and below, including preschool, and in das.ses organized primarily for adults. Io addition, lhis credential authorizes the hold~ to teach core classes consisting of two 
or more subjects to the same group of students in grades five through eight, arid to teach any of the core subjects he or she is teaching to a single group of students in the same 
grade leve! as lhe core for less than fifty percent of his or her work day. 

GS General Subje<:ts MJ-\J 

http:CREDE:--.-rL.:...Ll
http:CREDE:--.-rL.:...Ll
http:CREDE:--.-rL.:...Ll
http:CREDE:--.-rL.:...Ll


Susan 

Moxley 


 
 

 

 

 

OBJECTIVE 

My objective is to inspire curiosity and diligence in elementary aged student 
through cultivation ofa classroom full of life long learners 

TEACHING EXPERIENCE 

Lewis Junior High School, San Diego Unified School District 
English, Social Studies and Art Educator 
San Diego, California -- 2000-2009 

Over the nine years that I spent teaching at Lewis I enjoyed teaching various 

humanities based courses. I was also a part of a study at Harvard that was 
looking at engagement levels in junior high aged students. 

Accomplishments 

• BTSA Trainer 
IS! Teacher coach for incoming new teachers 

e Curriculum piloter 

• Staff Member of the month Sept 2003 
• GLAD certified 

Lewis Junior High School, San Diego Unified School District 
Special Education Resource Specialist and Special Day Teacher 
City, State - 1995··2000 

Working with severely emotionally disturbed students over the course offive 
years was a great tiine of learning for me. It 'Nas an honor to serve these 

children who needed a thoughtful and passionate teacher to support their 
unique learning needs. 

Accomplishments 
• SDUSD STARS foremotionallydisturbed students 

• SDAIE trained 

EDUCATION 

San Diego State University 
Masters of .Arts in Education and 
Special Education Credential for the Learning Handicapped -1993-1995 

Over the two years of study that I completed at San Diego State I was engaged 

in real application of the skills that I was learning in my own classroom. 

Regular inte,.,,,ntion and reflection provided ample learning opportunities. 

San Diego State University 
Standard Life Teaching Credential K-9 -1966-1967 

Over the two years of study that I completed at San Diego State I was engaged 
in real application of the skills that I was learning in my own classroom. 
Regular intervention and reflection provided am pie learning opportunities. 
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MOXLEY, SUSAN > Document: 

i)~-~~-~iiftji : Note: If you have questions about the information displayed be!ow, p!ease dick i .•• ,"for a listing of Commission contacts. 

last Name: MOXLEY 
First Name: SUSAN 

Middle Name: MAXINE 

Last Known County of Employment: 
Adverse and Commission Actions Indicator: 

Note: Please verify County of Employment is current 
Nate: lf flag is displayed, elide. on Adverse and Comm1ss100 ActiCllS tab below 

> 
> 
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Document Number 

LD1002785 

990156768 

STC402371 

Document Tide 

Certificate of Completion of Staff Development (Re91strat1on only} not a CTC document) 

Resource Specialist Added Authonzatlon 

Standard Elementary Teaching Credential 

Te= 

Clear 

Life 

Status 

Valid 

Valid 

Issue Date '>t' 

4/25/2001 

6/8/1999 

7i28!1976 

Expiration Date Original Issue Date 

2.13/1997 

7/1/1970 

Grade 

1·3of3 

Sped<il Grade 

Authorization Code 

Renewal Requirements 

Authorization Description Subject Code Subject Description 

Please disregard any# SK}ns you may see below and refer to the ~Additional Description'' column to the right for specific reneo.vaJ requirements. 

Renewal Code Renewal Oesaiption 

Employment Restrictions 

Major/ Minor 

Additional Description 

Added Authorization Date 

No Records 

No Records 

No Record::; 



Janette kiS.o. 
 

 
 

i'ro£essi00ai:Focus._ 
~· E:urricu!um development ancf:impfementatlon. 
.. Sociaf'co~constrtrcti'ltfsm and' project~oasecf !earning 
• 	 Compassionate and collaborative classroom environment 
• 	 Individualized, differentiated learning informed by multiple intelligences 
• Developing habits of mind 

" Home/School partnership and community building 


Employment History 
09.2007 to present dei Soi School Pre-K Teacher 

Manhattan Beach, CA 
06.2004 ta 06.2007 Pacifica Community Charter School Administrator 

Los Angeles, CA 
09.2002 to 06.2004 Pacifica Community Charter School 4/5 and K/1 Teacher 

Los Angeles, CA 
09.1995 to 06.2002 Via Pacifica School Pre-K and K/1 Teacher 

Manhattan Beach, CA 

·.'ducation 
Massachusetts Institute of Technology, Cambridge MA 

• 	 B .S. in Life Science, 1986 

Harvard Medical School, Boston MA 
• Department of Biological Chemistry and Molecular Pharmacology, 1986-1988 

CSULB, CSULA, UCLA, El Camino College 
• 	 Education and Child Development Classes 

Professional Affiliations 
• 	 Certified Parent Educator and Teacher Educator 


The Echo Center, Los Angeles 

• 	 Member of; 


National Association for the Education of Young Children 

National Council of Teachers of Mathematics 

National Science Teachers Association 

Association for Constructivist Teaching 

ASCD 


efere111ces available upon request 
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KlSO, JANE"fTE ;. Dccurn:nc 

New Search iNote: If you have questions about the infonreticn d1sp!ayed be!ow, please clitk here for a iist111g of Corrrrission contacts. 

Last Name:KlSO Last Known county of Employment: Note: Ple~se Vl.'fify County of Empklyment is c.urrenl 

First Name:JANETTE Adverse and Commission Actions lndkator: Note: Jf nag i5 dl'ijllilyed, click on Arlvetse! ~nd Comrrnsi;Jon Actions WI:! be; ow 

Middle Name:K. 

Current Document! Ail l1Uc1mc11ts IA:Jv"rse and Cornrission Ad1011~ I 

R29 

Document Number Document T!tle Term Status Issue Date v Ex:plration Date Original bsue Date Grade Special Grade 

> 110149717 District lntem Credential Valid 8/.l/2011 9/1/2013 B/1/:?.011 

Authorli:atlon/Subjects I 
1 · 2 of 2 

Authorization 
Code 

Authorization Description Subjo::ct 
Code 

Subject 
Description 

Major/ 
M!nor 

Added 
Authorization 
Date 

Tllis credent•al autharizes tr.e holder to teach all subiects in a seif·conta•m~d class arid, as a self-contained classroom teacher, to team teach or to regroup students across classroom:;, ;11 

RlOM grades kindergMten tl1rough eight. !n additicm, this credential aut11onzes the l1oider to teach core classes cor,sistmg of two or rrcre subjects to ti"\e sarre 9mup of students in grades f•ve 
tl1rougt1 e1gi1t 1and to teach any of the core subjects he or s!ie ;s teachi11g to a single group of stude11ts 111 the sa1112 grade level as the core for ress than fifty percent of his or her work 

GSX Generai Subjects 
(Examnation) 

MAJ 

d•y 

ELA2 The fo:iow1[1[~ 111structiona! services may be p1ovided to English learners ilrriteo to the grades authorized by the intern credential: (!)Instruction for E:.ngllsll lar.guage cievelop1rent; (2) 
spec1al!y designed content instruction delivered in Engllsl11n the subjects ar.d progra1r~ authorized by t11e intern credential. 

NONE MAJ 

Renewal Requirements 
Prcase disregard any # signs you n<iy see below and refer to the "Acldimmal Description' colurm to t~e right for sped;r renewal requirern:nts. )Ofl 

ReneWHI 
Code 

Renewal Description Additional 
Description 

This certmcate •S 11ot 1enewable To continue to serve in a position auU1orized by t11is certificate, the hokier rrust coi~lete the district intern program and obtai11 the preiCirinary credenti<ii A one ca!endar-year extens,on 1rny oe req~,ested by TC Code Not 
tlie errployer if the 11older ::eeas additional tinl! to successfui1y corrptete tl1e prafess.onal developrrent plan and experience requirerrents Required 

r:-•-··---..•n __,.._,_ .. , ___ 



- -

Michael B.·Ehrhorn  

  


 


Education 
. ErtioradoCounty Office of:Education . . .. 

• Added Authorization in Autism Specl:nun Disorders (AASE-Autism) May2on .. 
California State'Univer~ity; Sacran;:ento · · 

• Level II Edueation Specialist Milditv!oderate Disabilitie.') Credential 	 Ivlay 2009 ,, 
• Clear Multiple Subject Teaching Cfedential with CLAD Emphasis M~y2Q09 •· 

California State University', Chico . . 
· • . Prelimina..7 Level.I Educatioi1 SpeCiallst Mild/Moderate Disabilities C~edential · May2007 

. May2007 .·..• 	 Califorrria1'Aultiple Subject Teaching Credential with CLAD Emphasis 
• 	 Bachelor of Arts Liberal Studies · · · · · · lvfay 2005 . 

Professional Experience . . . .· 

Education Sp~eia1ist, RSP/SDC, LakevieviElementary, El Doracio Hills, CA Aug 2007 - Present 


~ . Developed an)nclusive serv1ce delivetymodel fo adapt curriculum for diverse learners, . 

inC!uding AutiSrri · · 


• 	 M.anaged Leaming Center .classroom and implemented IBP' s for special education stcidenis in . 
grades, K:C.5 · · · •. .. ... . · · . · · 

• 	 Piloted curriculum.and put into practice a w011dng RTI model for reading intervention 
• Coordinated SST meetings and worked to establish a fluid· referral process . 

" Admirµstered formal assessments using the WIIIITcsts ofAcademic Achievement 

• 	 Facilitated IBP meetings and litilized team merrib~s to fummlate effective educati~n plans 
• 	 Used data driven methods to create appropriate educational gcaJs and objeciives for students of a 

wide range ofdisabilities • · · .. . · · · · · : . . . · .. ••. . 
• 	 ProficienttechlJ.ology skUls, including SEIS to wi·itedEp docwnenis .· 
• · 	 Applied effective behavior inanagement techniq119~ to support pr~ble1nbehavioraud to assist 

· general education teachers '\Vij:!rcha(lenging studeritS . ... ' .. ··. . . . ... 
• . : Es1ablishedhealtliywoi1dng relatiorishlps with school site Sti;lff, adrninistratioll, parents, and .·.·• 

students. · · ·• · · ·· · · ···· · · ·. · 	 · · · 

•· RSP .Stud.ent Teacher, Frur;/f~w Elementai:y, Orland, CA .. . . F.eb-. May, 2007 . · 
· · • · · AssistecLlnipfomentiliic)n of R'flinodel using.reciprocal teaching strategies for re'ading 

• . Applied progress m6.h1torii1g tec!lniques 11Sing weekly CB Ms across coiitent areas . c 

RSP/SDC J-0b Sl1~d;w, ::iierr~ iCen~ps EletQentary,tinwille, CA . . . . .J~i- Feb; 2007 .. 
• 	 Conducted formal ass~ssments using the WIAT II .. . . 
• 	 Guided students iri reading instruction using Read.Naturally and Accelerated Reader· 

T!rinl Grade S~udent Teacher, Luther Elemehtary, Live Oak, CA . . Aug - Dec, 2006 · · 
• · 	 Planned and implernenhid a themati,: service leawing'unit over· 10 days of solo teachii:ig 
• 	 Tiu.gilt daily lessons in ail content areas using GLiill strategies tb differen\iate 'instruction 
• ··Provided irJstnietion in laµguage development using Santillana as.the primfily ELD PrograTI1 

Paraprofossional, Hooker OalcEl~mentary, Chico, CA. Dec- Juiie,. 2004 
. " · Implemented behavior support plan for emotionally disturbed 2"0 grade student 

~ 
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EHRHORN, M!CHAF.L > Dacu~nt: 

~ i'}~Y" ~e~rsh_ Note: If you 11ave questions about the mforrratkm displayed be!ow, please click Ile:re for a listing of Cormission contacts. 

Last Name:EHRHORN 
First N.lme:MJCHAEL 

Middle Name: BERNARD 

Last Known County of Employment: 
Adverse and Commission Actions Indicator: 

No\e.: Plea!R veriry (aunty of Employment 1~ current 
Note: !f (lag Is displ11y€-d, click on Adverse ~nd Con~mlssio~ Action> t.ut, below 

Current Document! All Oonirrents ! Advo0r~e .:md Conrnssion Atuon~ I 
- 3 of 3 

Document N.lmber Document Title Term Status Issue Date Y Expiration Date Original Issue Date Grade Special Grade 

> 
> 

110073079 

090242460 

Education SpeciaHst instruction Credential 

Education Special;st Instruction Credential 

C!ea1· Level !l 

Oear Levei Jl 

Valid 

Val:d 

4/22/2011 

i 1/ 18/2009 

5/1/2015 

12/1/2014 

5/31/2007 

5/31/2007 

> 090105114 

Authorl;zatlon/Subjects I 
Multiple Subject Teaching Credential Cle<u· Valici 5/20/2009 6/1/2014 5/20/2009 

' 3 of 3 

Authorizat!on 
Code Authorization Description 

Subject 
Code 

Subject 
De5cription 

Major/ 
Minor 

Added 
Authorization 
Date 

R3MM 
lhis auti1orizes tl1e holder ta conduct Educational Assessrrents related to students' access to the acaderric core curroculum and progress towards 1reeting 1nstructlonal acader.ic goals, 
prov!de instruction, and Specri.ll Education Support to individuals with a primary d;sab1lity of specific learning disabilities, rrild/m:iderate rrent<il retardation, other health 10"µairrrem, and 
enutional disturbance, in kindergarten, grades 1- J2 through age 22, ar.d dasses organized prim:rnly fer adults in serviees across tt1e continuum of program options ava1lab:e. 

MM 
M1ld/Moc~1ate 
D;sab1l:ties 

M.i\J 

AAAS 
The ai.;tisrr1 spectrum disorders added authorizatkln authorizes the ho!der to co!lduct assessrrents, provide 1nstruct10n, and special education re fated serv1Ces to individual> wrt!1 a prln<iry 
disab1!1ty of autism anoss rne cont111uum of special education program options al ~he grade and age levels autr,orized by the prerequisite credentiai. 

NONE M!N 4/22/2011 

ELA! 

Tne folklwing Instructional sl.!rv1ces n-ey be provided to English learners: ( l) instruction for EngllSh !anguage developrrent In grades twelve and below, 1nciuding prescliool, dnd 111 c!asses 
organized pri1r.1ri;y fur adults. If the prerequisite credential or pernlt ls a designated subjects adult education teaching credential, a chi!cl developrrent lnstruct1onai perrrit, or a child 
developn"Ent superv1s10n permt, English language developm:nt 111struct!on I> li1Tited to the progran-s authorized by that credential or pernlt; (2) specially designed content instruction 
deilvered 111 E11gi1sh in the subject~, program; and at the grade :evel$ authorized by the prerequisite credential or permt. Tllis English learner authorization also covers c!asses authorileci lly 
other valid, non·errergency credentla!s or pt'rmts ilelcl, as specified in Education Cocle Section 44253.3. 

NONE MAJ 

Renewal Requirements 



DARLENE WONGGAEW 


Objective 

My objective is to teach elementary students in a collaborative and supportive ieaming environment. 


Credentials 

California Multiple Subject Credential- R2M (07-01-2012) 


CLAD Certification (6/2009), NCLB Compliant 

NAMC Lower Elementary Montessori Diploma (6/2006) 


Teaching Experiences 
2006-2010 1-2 Grade Teacher: Wilson & Lugo Elementary- Lynwood, CA 

.i:i Coordinated the school site Teacher Incentive Fund Grant 

• 	 Served as Grade Level Chairperson on Schoo! Leadership Team 

• 	 Taught students how to use Microsoft Office Word and Powerpoint 

• 	 Planned and implemented a standards-based curriculum as aligned with school district goals 

including differentiated instruction 

• 	 Implemented reading and math intervention before & after school 

2008-2010 K-6 Summer Camp Teacher: Destination Science~ Orange. CA 

• 	 Implemented hands-on experiments with simple introductions to chemistry, physics, 

geosciences, earth, life. and physical sciences 

• 	 Implemented the Scientific Method and key voca~ulary using SDAIE and ELD strategies (total 

physical response, realia, visuals, and experimentsj 


2005-2006 1-3 Grade Teacher: Long Beach Montessori- Long Beach. CA 


• 	 Adequately managed a multi-age, multi-grade class 

• 	 Implemented individualized instruction using Montessori materials 

• 	 Maintained excellent communication with parents 

• Received Montessori Training through NAMC, on line classes 

2001-2005 .: 1-2 Grade Teacher: Summersill Elementary- Jacksonville, NC 

'• Implemented a balanced literacy prog1·am to include Reader's Workshop and Writer's Workshop 

Education 

North American Montessori Center (NAMC) Vancouver, Canada 


Ferrum College, Ferrum. VA Bachelor of Arts. June 1995 


Major: Liberal Arts IV1inor: Elementary Education, Spanish 


Professional Development 

Write From the Beginning (2009) 


GLAD Strategies (2007-2008) 

Direct Instruction, Reading Mastery I & Ii (2007-2008) 


Thinking Maps, Improvement in Writing (2006-2007) 
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Mlddle Name:NIXOM 

Las:t Known County of Empklyrneut: 
Adve-rs.e and C<nnmlss-km Act!l>ns ln-Ok::il~or: 

Not.,: Plt:3ft! 1•enfy tm1My of E1w;:.lo~r.1e11t ~ rnrrent 
Nate:: !f rbg 10 d1oploy~d, llilf< on ,;.Qver:e ond tornm~:;s1011 '°·"1t>no Llb De.low 

> 
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> 
} 

1J(l561)l15 

(l'J(121f,JIJ9 

Uitl.l'U//.H 

l)OcuRle.nt litle 

Multiple St1lljf<Lt 1' eilChlll[J Cro,dentll'll 

C.rcs,;,uillJri:ll, l c,11~\Hil\lt <i11d At~m·nM Dt'vd!ipf11ent Certilk<1lt' 

Ml1lt1ple St1b)t:c:t ·1 ('.<\Chinn (.r(·c\tritil!I 

Mulllµle Subwct i ;.,11d<i119 Ci''2dent111I 

h-"rm 

Cle<ir 

C!(<r11 

Ci11<11· 

rre1111c1ni:lry 

Status ls5<ue Date v l:llpiration uate 

Vnli(! 7/5/~012 8/1{201/ 

Vili11! S/:i(lj'.,W{IC/ 

Vilhd 6/3(1j/(l(il lili~(l!j 

V<!lld '.>i'.:ll>.'LO[I'.! ~/li:Wl(I 

AuU10rilatks11/ Sul>jecto. 

A1.1thatlisticm 
Cade 

Author!il'ltion Pescrlptkrn 

1his crede11wil autltur1ze~ the holder to t:011,1·1 <ill Sl11:ijelts 111;; sell-rnnt~11lt:d ll<iss •md, 11s ;.i $elh:C.1itlllned d;;s~roorn ti;<1thN, to l€!(lff1 i~Mh \'.ll' to (egroup stud.;m~ 
<k10~~ d<i$~roQllb. 111 gr<1d<:s tw&lvt <ind l!elaw, 1r1clu1ling µr~~'huol, ili"•d if, d<ls~es ori~<11\lzed prim<irlly for ~dults. ln nddillon, thl~ cr~dei'1U11l lll1ttiom:.-;. tt.e 1·,oider tc. 
tt:·,n h (·01 "" dn~.~:.-;. (.ii1b10iil1(1 of k,·ll or nmr,; ~ubw(.1~. It• lli~ ~.nn1:- ,1ro11f' lif ~lrnfe11ts 111 y1 al.II!~ tive th1 ouqll t'i~ll"ll, r.nd Hi \<:"~di rmy of ll1t 1.(ire ~.uiljed~. t1:.- ur O·ll~ i::: 
le<ich111g to J Sif1!JI~ group Qf ~tudents in th" ~nrno- grcid;. lo-v0-1 Ii~ tile COl'O" (or lc:~:o thilli tifty µen:~nt of hl:> or her wotk dil\'. 

n.(~ru.~wo! f.let}uiretnenfs 

uriqim1l Jssue L>i:ite 

oj30/:10lii 

fJ/20/2fJ(l'j 

O/_IUilUUt 

j/Jl)/20l!~ 

Subjec~ 
Cotlto 

sulijee:t 
n~s1:rir1tiou 

Major/ 
Miuur 

spe.risl Grade 

l · l of I 

Added 
Authotilation 
IJ:Jt't!: 

Renewal Co<le Rt!:new<1l Dt!:.'ic.rip!im1 · 

f{2(\ r o 1 ::H::v, thi$ u :>.d,,11ti<li, tht: i1altki n::db l{> ~ubniit ()lily <1n •1~p!Ki:llio11 tJ11d ft:<: w tl1" Comm1~sw11 n" 1:<1ilier th~11 12 rno11ths Li:::(oro- th~ ,;,,µir<1t101i dill::. ·r1i::: r::11t:1\'.;I p:::1 ioL! i5 ti•·" y~•11 ~ 
l:1nµloy1uent Restrictiuu~; 

Additit)mJI Pe,-,criptiou · 



/> Rita is a highly prafessiam:rl. dedicated, and compassionate educator who is commilled to making sure her stude11~ reach th er~~ greatest academic 
; ancl socialpotential -Camita Thoma'> -Principal, Woodworth Elemeu(ary School 

1
I 

ShP. knows students learn in all differetli. Wl{llS and make$ sure that lessons reach all ty7;es Qfleanzers - MarySue Lindsay, Edt'v! 

Rita has been ve1y effec11w! and popular with stude11fs, parents and colleagues aiike. She con1irwe,o,· /o be a /r-,anier herse!f. consta11tly see/...'"iug 
new ideas andsharing practice wiJh other teachers in attentpts fa iniprove upon her work with students -Gary Winning 

Rita is anucing~v skilif~d ii? her knowledge nfJiau• chi/d/'~11 !1:1.ar.'1 and she itlifi:T!'fs iu.form.afion in woys :hat are cre..'7five and relevanr lo individual 

EXPERIENCE 
2010 

2007 -2009 

2001 -2007 

2000-2001 

1992 - 1998 

EDUCATION 

srztdents -· Laurie Monday, Parent 

RlTA BOUCHARD 
A Brief Profile 

Middle and I-Iigb school Earth Science and Life Science Educator, STA..R. Prep Academy~ Culver 
City, CA 
Lead Facilitator grades 2/3 and 4/5, Pacifica Community Charter School, Los Angeles, CA 

Grade 4-Chair-Person? GATE Educator, and 3rd Grade Educator, fng!e\vood Unified. School 
District Inglewood, CA 
Substitut~ ·reacher Grades k-12 El Scg1u1do Unified School District, El Segundo, CA 

Geologist~Eartb Technology (;orporation, Inc., Long Beach, CA 

.Multiple Subject Teaching Credential With supplementary Authorization Science fi:om California State 
University-Los Angeles Exp. 0)/0112014 

Barebelor ofScience ju Geology from Califontia State University Dominguez Hills, May 1995 

EDUCATIONAL PH!LOSOJ'HY 
All children can learn to develop the tools they need to engage in interdisciplinary inquiry as critical 

thinkers, creative problem solvers, and huu1anistic leaders with a strong sense of self as active contributors to 
community as they pursue llves of nonviolence, and social justice~ democratic activism and a commitment to the 
environment and their effects on it. With this in mind I feel the ideal leaniing corrununity needs to first and foremost 
be a place where children \.Yant to go to. Once students are iu an environment where they teeI sate, teachers need to 
use many modes of delivery and experience so aU students experience the content iu different ways aud learn 
deeply. Members of a learning conununity n1ust einpower students to take responsibility for their own lean1h1g and 
help to develop self-efficacy within children. Educators must model collaboration and teach students to success.fuUy 
collaborate with each other, educators help studeats to reach individual goals within given subject matter, and 
educators build on students learning strengths to help them ex-perience success and discove.rthelr passions. 

INTERESTS OUTSIDE EDUCATION 
Sustainable gardening, food history, cooking, hilting, reading etc. 

SKILLS AND ABILITIES 
"' Highly effective/non-punitive classroom managen1ent skiIIs 

* Kno\vledge of current reading t11eories, pedagogies, and crit]cal thinking skiUs 

* Exper1ence in the development and assessment of student Iearrdng outco1ues 

* Ability to instruct and motivate students .from a variety of cultural, socioeconou1ic0 and language backgrotmds 

*Support/scaffolding students through projects that are based on students drjven interests while n1eeting multiple 
grade expectations in diff-erent areas of cU1Ticulurn. 

*Engage and reflect on n1y own practice, individually and in cotiaboration with colleagues to share ideas and 
strengths with the aim of irnproving my practice and to improve student learning 



1 
/ *Effectively communicate with parents about student progress 

/ 

*Knowledge and practice Student Experiential Learning and Multiple Intelligence Theory 


*Assess and monitor student achievement and development through the use of fraditioual assessments, portfolios, 

perfonnance assessments, student self-evaluation, and rubrics 


*Extensive experience working 1,.vith English Language Learners at all levels 


*Successful in using SDAIB strategy (Specially Designed Academic 

Instruction in English) 

*Educational vision for ail children and experience with lov1-income and/or minority students in the general 
education setting 

*Passion for working \Vith children, school staff, and families. 

WORKSHOPS Al'm PROFESSIONAL DEVELOPMENT 


Generation Earth - Service Learning Project Workshop -Fall 2010 


Wildwood School - Habits ofMind and Heait workshop - Winter 2009 


International Baccalaureate Organization (IBO) Primary Years Program (PYP) TraiI1ing - 2009 

Nonviolent Communication (NVC) teacher workshop participant 2007 -2009 

READINGLrST 

Teacher Effectiveness Training, Dr. Thomas Gordon 

Activating & Engaging Habits of Mind, Arthur L. Costa and Benna Kallick 

Developing Minds - A Resource Book for Teacillng Thinking, Arthur L. Costa 

Multiple Intelligence in the ClasSroon1 and Awakening Genius in the Classroom~ Thomas Armstrong 

The Differentiated Classroom, Carol Ann Tomlinson 

Nonviolent co1nmunication: A Language of Con1passion, Ivfarshall B. Rosenberg, Ph.D. 

Parent Effectiveness ·rraining, Dr. Thomas Gordon 

Emotional Jntelligence, Daniel Goleman 

How To Talk So Kids Will Listen & Listen So Kids Will Talk, Adele Faber And Elaine Mazlish 
The Way They Learn, Cynthia Uhich Tobias 


A Mind At A Time, Mel Levine, M.D. 


The Schools Our Children Deserve, Alfie Kohn 


References 

Gary Winning Former Director Pacifica Community Charter School 818- 386-8986 
Beth Abels-Sullivan Co-founder Pacifica Community Charter School 310-420-2979 
Nicki Backlai· Educator/Friend/Student Parent 310-365-9016 
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TEACHER CREDENTIALING 
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Last Name: 30UCHAl~O Last Known County of Employment: Nole: Plea SI! verily Coullty of Emp!oynient io currrnt 
First Name:.::trTA Adverse ancl Commission Actions Indicator: Nole: If flag is di~playeii, t:lk:k on Adv er~ and Commis:sjo11 Ac1ons Lab belo1·1 

Middle Nilme:MON!QUE 

Current Document I :\:: 

Document l\lm1Ller Oocuinent Title Term Status Issue Date v Expiration Date: Origin<il Issue Date 

Ot:J\097588 Mtill1\'.:'1, su:i;ect Teach1119 Credenl!<il Val:d l/lj:l009 l/l/201'1 3/!.8/:W0.3 

Authcrlza tion/Subject~ i 

Authorization SubjectAuthori1at!on DescriptionCode Code 

H1is (1cl102nti2! ,outl1omes che 1101.::er lo leacl1 all st1bjects :n a sdf-i'onta;r~ed c!ass and, us 2 sell'-co11l<1i112d clJssroom teache1, to tea in teach or t() 1 egrollp students across <:!assroo1rr>, in 
g1 ai:1;;~ twe;v,; a1:t.i nelcw, ;nciud1ng preschc:ol, anc! 111 (!asses orgamwd pr.rrariiy for <H1l!its. In occlit;on, ttus credential a0tr1ori~es ti".e l~o!Ger to teach core classes cm•s;stir.g of two or rrr,w R2M GSX
subjt:(!S to tr:c son~ gmup of students ,n grad'2S five tl11 ougl1 eight, and to tc~;id; <1ny of t:1e core Sllbje(lS !~e or sloe is teacl11ng to a single gr·ou1J of st,1d12ms i:1 tne ~;am; g'acie icNt:I as 
tt1e core ior lt!SS thJn f1ft\- percent ot r)1s 01 h<~r workday 

R?fl SUE 

1'11•~ w~tlenti<:i autl,ur1Les lilt i1o!Oer lo provide \11.; fol!owing serv•(es to l11nted-Engi,5J1-profic1ei-,t pup:ls · ( 1) instruction for tng1,s!1 li1nguage deve.\:lpm=nt •n g1ades tw~ive dild below, 
1nciud:ns presc11o()i, arw ,n diios.e~ 01gan1%i<(I pnn'ilr:iy for adu!ts; a~d (2) specially dois1gneo writent mstrcJct1011 dr.l1vr,1 i:.d in t:r.g!ish n1 n'iJ!lipie-s~;\J)ect-rmt\er (se!f·conla1ned) c_;a~ses, 01· 
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TYLER PHI PP s. \ 
;-~---~-

PROFII,J;_ 
I am a driven individual •Nho brings ·'real-life" experience into the cla.s:~room to teach history iu a relevant •.vay. l believe that a 
teacher is accouatable to h.is/her srudents, schooL and parents and 1 live and te.ach in such a manner. 

EXPERIENCE 

STUDENT TEACI-JER-OBSJDJA.o\1 A11DDLE SCffOOL SfRlNG 2011 

(REDMOND. OR) 

During my student ic~hing placcnicnt at Obsidian Middle School~ I was responsible for teaching four 7th gr:i.de \Vorl<l his1ory 

classes and one 8th grade United States bistory class. I was responsible for creating all lessons, grading, and implcntcnting 

behavior man8gen1ent in these classes. 


STUDENT TEACHER-MOUNTAIN VfEIY HIGH SCHOOL FALL 2011 

(BEND, OR) 

During my student teaching placement at Mountain View High School> I was responsible for designing curriculum, grading, and 

differentiating for the two forty-pius classes ofstudents in n1y Honors 9th grade \Vorld flistory classes. During this time I also 

helped teach the \Voodshop class during my preparation period. 


OWNER- STEP-UP HOME RENOVATIONS 2005-2011 

(BEND, OR) 

In 2005 I applied for my construction license in the state ofOregon and opened up my O'l.Vn business which I named Step-Up 

I-fame Renovations. The experience ofbaving my own business has taught me countless "real-life" lessons which I \Vil! bring 

into the classroom. I see many similarities between teaching and owning oae's o-w:n small business. 


SUPERINTENDENT· SAGE BUILDERS 2005-2009 

(BEND, OR) 

In 2005, I moved iny family up to Oregon to 'Work us a superintendent for S2ge Builders. My duties included coordination of 

sub-contractors, scheduling ofbutlding custom homes and condon1iniums, and moving in clients. 


SKILLS 
I have thorough k.no"•lcdge of the Social Studies. I am capable of teaching any Social Studies class or subject at any level 
including: Psychology, World Religious, or Sociology. I am alsa proficient in Spanish grammar, syntax, and vcrbnl 
communication, and am capable of teaching SpDnish. I, II~ or III. My extensive experience in construction also enables me to 
teach Woodshop ifavailable. I plan on coaching varsity tennis if a position is also available. I have also passed the NES in 
Physical Education and English Language A.rts 2nd am capable of teaching a class under a provisional license. 

EDUCATION 

OREGON IN!TIAL I TEACHlNG LICENSE JULY 2011 
Authorization: Secondary Education 
Endorsement: Social Scieuc€ Endorsement 
Emphasis: ESOL 

OREGON 
Degree: 
Focus: 
Ilonors: 

STATE UNJVERS!TY 
)},{aster ofArts in 'reaching 
Lan{;uage Arts Education 
Sununa Cum Laude 

JULY 201 I 

WESTMONT COLLEIJE 
DegJ."Be: Ilachelor of Arts in Religious Studies 
Emphasis: Biblical languages and World Religions 

1999-2003 

References ca11 be provided upon request 

;... 
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MICHELLE L ThTN CROSSLEY RAINEY 

EDUCATION: 

EMPLOYMENT 
HISTORY: 

INSTRUCTIONAL 
EXPERTISE: 

Natio:ual -Board for Professional ·r·eaching Standards Certification 
November 2002, English Language Arts Young Adc~I 


Master of Education, 1999 

University of California, Los Angeles 


Professional Clear Credential in English, 1998 

Uni,>ersity of California, Los Angeles 


Bachelor of Arts Degree in English, 1997 

Uni,-ersity of California, Los Angeles 


Da Vinci Science, August 2009 - present 

13500 A viation Boulevard, Havrthome, CA 90260 

31 0 725-5800 


Lawndale High School, June of 1998- 2009 

Centinela Valley Union High School District 

14901 Inglewood Avenue, Lawndale, CA 90260 

310) 263-3102 


Humanities Teacher, 9'' gr.ade (2009-presem), project-based learning 

Professional Development lnsttuctional/Litemcy Coach (2002-2009) 

English Teacher (1998-2006) 

Teaching Experience (1998-preHent) 

• 	 Project-based learning (grade 9), 2009-pment 
• 	 College Prep English (grades 9, 10, 11, 12,) 1998-2006 

• 	 Marine Science Academy English (grades 9, 10, 11 and 12), 2002-2006 

ll Summer Bridge Acade1ny (program for incoming 9m graders, involves team 


teaching English and social studies, collaboration with UCLA), Smnmen; of 

1999, 2001, 2005, 2006* and 2007* (*progrnm co-coordinator) 


• 	 Honors English (grades 11-12), 2000-2002 

• 	 English as a.Second Language, 1998-1999 

• 	 Writing Before College, Inglewood High School (UCLA sponsored program), 


Summers of 2001 and 2002 


College Teaching Experience (2003-2004): 
• 	 lnsLnictor for UCLA's Pathways Course (Ed 490 A, Band C) in the Graduate 

School of Education and Information Science (GSEIS) 

PRESENTATIONS: 
• 	 Organized and delivered District-wide Professional Development Workshops, · 


2002-2009 




/ 
/ 

/ 

• 	 Ne\v Teacher ()rient.ation., surruners of2002-2008 (topics include Effective 
lnstructional Strategies for Teaching English, Parent Involvement, CSPTs and 
Stulls; Site Orientation) 

• 	 Initial Teachct Tra.irilng, fali 2003, 2004, 2005, and 2007 
• 	 Rigor and Pacing, 2006-2008 

• 	 Transforming a Traditional Period into a Block Period, 2003 and 2004 
• 	 Annual District Parent Workshop, 2004 and 2005 
• 	 Cooperative Learning Strategies, 2003 and 2004 

PROFESSIONAL 
DEVELOPMENT: 

• Professional Development Instructional Coach, 2002-2009 
_. Nat.ion.al Board Certification, 2002 
• National Boru:d Candidate Support/Mentor, 2002-jmsent 
0 BTS~A (Beginning Teacher Support and Assessment) Mentor, 2000-preser.t 
• Leader: English Pacing Pla._'l Revision Committee, 2008-2009 
• Leadership Teac<u for WASC .i\ccredita'cion, 2003-2009 
•UCLA Guidi:ngTeacher/Mentoi:, 2002-2005 
• 	Led a committee to revise L~wndale High School's bell scheduie to incorporate 

collaboration time and create a new block schedule, 2002 
• Academic Improvement Steering Committee, 1999-200.3, 2005-2008 
• Core Novel Selection Committee, 1999-2000, 2003-2004 
• UCLA Writing Prnject, summer 2003 
0 English Department Hea~ September 0£1998-2002 
• Co-leader: Summer Inquity Institutes, 2001 and 2002 
• New Teacher Union Representative, Lawndale High School, 2,002-2003 
• High Priority 1\ction Plan Committee, 2002-2003 
i!i l'v.ti.niL"'llltrl I):tofic:ie.ncy ~Tricing 1~est c:o.mn1itotee (determines ;,vi..:itiog 

;i prompts} rev:ises district rubric, and scores proficiency exams) 1998-2003 
• Participant, UCL'\'s Writing Prnject, summer 2003 
0 Mentor for UCL!\ Master's candidates oa Master's portfolios, 2000-2002 

(voluntruy role, not sponsoted by TJCI,,1.l\) 
° Co1nmittee to align CaJifo1:rUa State Standards with district stanclaxds, 1999-2000 
•Target Teach traming, 2000-2001 
• California's Governor's Initiative Litetacy Projecl; 2000-2001 
• Teachi_rig to the Standards Professional DeYclopment, Collaboration with 
• UCLA, summer of 2000 

REFERENCES: 

~1ts. 1\ficole 'I'einpel Ass.isi and !Yb:. Steve \X7ailis, Prir1cit1als 
Da Vinci Schools 
13500 J\.vlation Boulev~:r:d, T~Ia'g,•thornc, CA 90260 

Cvlrs. l(el!y Santos, A.ssociate Pr.iz1cipal, Lawndale 1-I.igh School 
1490 "i S. l11glev;1ood )1. venue, I,awndale, (~aJifo111ia, 90260 
310) 263-3178 

http:Nat.ion.al
http:Nat.ion.al
http:Nat.ion.al
http:Nat.ion.al
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The following 1nstruct1onai serv1Ces may lie provided to English learners: (l) instruction for English language developrrent in grades twelve and below, 111c!ud1ng preschoo1, and in classes 
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APPENDIX 

E: ORIGINAL PARENT SIGNATURES IN SUPPORT OF PETITION 

While we also have included the required number of teacher signatures in support of our 
petition, we include the attached parent signatures both to support the petition and 
demonstrate community interest in our new school. 



PETITION FOR THE ESTABLISHMENT OF THRIVE PUBLIC CHARTER SCHOOL 

Petici6n para establecer la Escue/a Charter Thrive 

1.) Narre Nombre 

/1,4-l:z 1,t, ~IV:fJi..o,~J 
R unt>er nUmero de tel€fono 

  

2.) Narre Nombre 

 

3.) 

4.) 

NameNombre 

Narre Nombre 

WE, THE UNDERSIGNED PARENTS, are meaningfully interested in having our child{ren) attend Thrive Public School #1 and will work to help ensure its implementation. We 

believe the attached Thrive Public School #1 charter petition, dated , merits approval by the governing board of SDUSD. /ls such, petitioners believe that the charter 
merits consideration and hereby petition the governing board of the San Diego Unified School District to grant approval of the charter pursuant to Education Code 47600 et seq. 
The petitioners authorize the Leadership Team to negotiate any amendments to the charternecessaryto secure approval by the District Board. Signature page is attached to 
petition upon signature. 
Las personas que aqui dan su firm a certifican que son padres de famifia con un interes autentico en inscribir a su(s) estudiante(s) en la Escue/a Charter Thrive. Por lo tanto, /os 
suscritos a esta petici6n afirman que esta merece consideraci6n y piden que la Junta Directive Esco/ar de/ San Diego Unified distrito aprueb e esta petici6n charter, segun lo 
provee la Ley Educative 47600 et seq. Los suscritos autorizan al Equipo Fundadorde dicha escue/a para negociar las enmiendas a esta peuci6n que sean necesarias para 

asegurar la aprobaci6n de la Junta Directive Escolar. Esta pagina de firm as esta adjunta a la petici6n cuando se firm6. 

*Please write legibly. Any information that cannot be clearly read will be omitted. 



PETITION FOR THE ESTABLISHMENT OF THRIVE PUBLIC CHARTER SCHOOL 

Petici6n para estab/ecer la Escue/a Charter Thrive 
WE, THE UNDERSIGNED PARENTS, are meaningfully interested in having our child(ren) attend Thrive Public School #1 and will work to help ensure its implementation. We 

believe the attached Thrive Public School #1 charter petition, dated , merits approval by the governing board of SDUSD. As such, petitioners believe that the charter 
merits consideration and hereby petition the governing board of the San Diego Unified School District to grant approval of the charter pursuantto Education Code 47600 et seq. 
The petitioners authorize the Leadership Team to negotiate any amendments to the charter necessaryto secure approval by the Disbict Board. Signature page is attached to 
petition upon signature. 
Las personas que aqui dan su firm a certifican que son padres de familia con un interes autentico en inscribir a su(s) estudiante(s) en fa Escue/a Charter Thrive. Por lo ranto, /os 
suscritos a esta petici6n afirman que esta merece consideraci6n y piden que la Junta Direcuva Escolardef San Diego Unified distrito apruebe esta petici6n charter, segun lo 
provee la Ley Educativa 47600 et seq. Los suscritos autorizan al Equipo Fundador de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias para 

asegurar la aprobaci6n de fa Junta Directiva Escolar. Esta pagina de firm as esta adjunta a la peuci6n cuando se firm6. 

*Please write legibly. My information that cannot be clearly read will be omitted. 

1.) 

2.) 

3.) 

NameNombre 

AM'i Kc..'fVV), C)l'\.J 

Alone Nunl:Jer nUmero de telifono 

NameNombre 

tJl; c:VU2 cl " ~cl._.~ 

Alone Nurrber nUmero de telifono 

NameNombre 

-6\1~ C<Astni 
Alone Nunl:Jer nUmero de telifono 

4.) NameNombre ' 
suS:An \)e...--\f'IS 

' 




PETITION FOR THE ESTABLISHMENT OF THRIVE PUBLIC CHARTER SCHOOL 

Petici6n para establecer la Escue/a Charter Thrive 
WE, THE UNDERSIGNED PARENTS, are meaningfully interested in having our child(ren) attend Thrive Public School #1 and will work to help ensure its implementation. We 

believe the attached Thrive Public School #1 charter petition, dated , merits approval by the governing board of SDUSD. As such, petitioners believe that the charter 
merits consideration and hereby petition the governing board of the San Diego Unified School District to grant approval of the charter pursuant to Education Code 47600 et seq. 
The petitioners authorize the Leadership Team to negotiate any amendments to the charter necessary to secure approval by the District Board. Signature page is attached to 
petition upon signature. 

Las personas que aqui dan su firm a certifican que son padres de familia con un interes autentico en inscribir a su(s) estudiante(s) en fa Escue/a Charter Thrive. Por lo tanto, /os 
suscritos a esta peUci6n afirman que esta merece consideraci6n y piden que la Junta DirecUva Esco/ardel San Diego Unified distrito apruebe esta petici6n charter, segun lo 
provee la Ley Educativa 47600 et seq. Los suscritos autorizan al Equipo Fundador de dicha escue/a para negociar las enmiendas a esta peUci6n que sean necesarias para 
asegurar la aprobaci6n de la Junta Directiva Esco/ar. Esta pagina de firmas esta adjunta a la petici6n cuando se firm6. 

*Please write legibly. Any information that cannot be clearly read will be omitted. 

1.) Narre Nombre 

2.) Narre Nombre 

JoHG\llnC\ &\IYIKO 
A1one Nurrber nUmero de telifono 

 
3.) 

4.) 



PETITION FOR THE ESTABLISHMENT OF THRIVE PUBLIC CHARTER SCHOOL 
Petici6n para estab/ecer la Escue/a Charter Thrive 

WE, THE UNDERSIGNED PARENTS, are meaningfully interested in having our child(ren) attend Thrive Public School #1 and will work to help ensure its implementation. We 

believe the attached Thrive Public School #1 charter petition, dated ___, merits approval by the governing board of SDUSD. As such, petitioners believe that the charter 
merits consideration and hereby petition the governing board of the San Diego Unified School District to grant approval of the charter pursuant to Education Code 47600 et seq. 
The petitioners authorize the Leadership Team to negotiate any amendments to the charter necessary to secure approval by the District Board. Signature page is attached to 

petition upon s\gl'l('ture. 

Las personas que aqui dan su firm a certifican que son padres de familia con un interes autentico en inscribir a su(s) estudiante(s) en la Escue/a Charter Thrive. Por lo tanto, /os 
suscritos a esta peilci6n afirman que esta merece consideraci6n y piden que la Junta Directiva Esco/ar de/ San Diego Unified distrito apruebe esta petici6n charter, segun lo 

. provee la Ley Educativa 47600 et seq. Los suscritos autorizan al Equipo Fundadorde dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias para 
asegurar la aprob aci6n de la Junta Direcilva Esco/ar. Esta pagina de firm as esta adjunta a la petici6n cuando se firm6. 

*Please write legibly. Ally information that cannot be clearly read will be omitted. 

1.) 

2.) 

3.) 

4.) 

NarreNombre 

6, 1'\1 l\ Kovo..1 
•. 

Name Nombre 

Narre Nombre 

/ < 1,_ A 

IC.'( \ CfA -('!y \ 

NarreNombreG ~('CL~



PETITION FOR THE ESTABLISHMENT OF THRIVE PUBLIC CHARTER SCHOOL 

Petici6n para establecer la Escue/a Charter Thrive 
WE, THE UNDERSIGNED PARENTS, are meaningfully interested in having our child(ren) attend Thrive Public School #1 and will work to help ensure its implementation. We 

believe the attached Thrive Public School #1 charter petition, dated ___, merits approval by the governing board of SDUSD. f's such, petitioners believe that the charter 

merits consideration and hereby petition the governing board of the San Diego Unified School District to grant approval of the charter pursuant to Education Code 47600 et seq. 
The petitioners authorize the Leadership Team to negotiate any amendments to the charter necessary to secure approval by the District Board. Signature page is attached to 
petition upon signature. 

Las personas que aqui dan su firm a certifican que son padres de fami/ia con un interes autentico en inscribir a su(s) estudiante(s) en la Escue/a Charter Thrive. Par lo tanto, los 
suscritos a esta petici6n afirman que esta merece consideraci6n y piden que la Junta DirecOva Esco/arde/ San Diego Unified distrito apruebe esta petici6n charter, segun lo 

provee la Ley EducaOva 47600 et seq. Los suscritos autorizan al Equipo Fundador de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias para 
asegurar la aprobaci6n de la Junta Directiva Escolar. Esta pagina de firmas esta adjunta a la petici6n cuando se firm6. 

*Please write legibly. Any information that cannot be clearly read will be omitted. 

1.) Narre: Nombre 

(\/1;1.V(d. /21A f;;;i.hd 

2.) Narre: Nombre 

f<.-",; t> 6vt" .. ,~ ~ z;v'v y! JU(, 

3.) Narre 1Vombre 

N; (\G\ V-lksw 

4.) Narre Nombre 

Ja~ flvlOAr 

http:f;;;i.hd
http:f;;;i.hd
http:f;;;i.hd
http:f;;;i.hd


PETITION FOR THE ESTABLISHMENT OF THRIVE PUBLIC CHARTER SCHOOL 
Petici6n para estab/ecer la Escue/a Charter Thrive 

;k 

WE, THE UNDERSIGNED PARENTS, are meaningfully interested in having our child(ren) attend Thrive Public School #1 and will work to help ensure its implementation. We 

believe the attached Thrive Public School #1 charter petition, dated ___, merits approval by the governing board of SDUSD. As such, petitioners believe that the charter 
merits consideration and hereby petition the governing board of the San Diego Unified School District to grant approval of the charter pursuant to Education Code 47600 et seq. 
The petitioners authorize the Leadership Team to negotiate any amendments to the charter necessary to secure approval by the District Board. Signature page is attached to 
petition upon signature. 
Las personas que aquf dan su firm a cerofican que son padres de familia con un interes autentico en inscn·bir a su(s) estudiante(s) en la Escue/a Charter Thrive. Por lo tanto, /os 

suscritos a esta petici6n afirman que esta merece consideraci6n y piden que la Junta Directiva Escolardel San Diego Unified distrito apruebe esta petici6n charter, segun lo 
provee la Ley Educativa 47600 et seq. Los suscritos autorizan al Equipo Fundadorde dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias para 

asegurar la aprobaci6n de la Junta Directiva Escolar. Esta pagina de firm as esta adjunta a la petici6n cuando se firm6. 

*Please write legibly. Any information that cannot be clearly read will be omitted. 

1.) Narre Nombre 

2.) 

3.) 

4.) 



PETITION FOR THE ESTABLISHMENT OF THRIVE PUBLIC CHARTER SCHOOL 
Petici6n para estabtecer la Escue/a C!Jru;ter Thrive 

WE, THE UNDERSIGNED PARENTS, are meaningfully interested in having our child(ren) attend ThriW-Public School #1 and will work to help ensure its implementation. We 

believe the attached Thrive Public School #1 charter petition, dated , merits approval by the governing board of SDUSD. N3 such, petitioners believe that the charter 

merits consideration and hereby petition the governing board of the San Diego Unified School District to grantapprowl of the charter pursuantto Education Code 47600 et seq. 

The petitioners authorize the Leadership Team to negotiate any amendments to the charter necessary to secure approwl by the District Board. Signature page is attached to 

petition upon signature. 

Las personas que aqui dan su firm a certifican que son padres de fami/ia con un interes auten6co en inscribir a su(s) estudiante(s) en la Escue/a Charter Thrive. Por lo tanto, /os 

suscritos a esta pe6ci6n afirman que esta merece consideraci6n y piden que la Junta Directiva Escolardel San Diego Unified distrito apruebe esta petici6n charter, segun lo 
provee la Ley Educativa 47600 et seq. Los suscrifos autorizan al Equipo Fundador de dicha escue/a para negociar /as enmiendas a esta pe6ci6n que sean necesarias para 

asegurar la aprobaci6n de la Junta Directiva Escolar. Esta pagina de firmas esta adjunta a la petici6n cuando se firm6. 

*Please write legibly. Any information that cannot be clearly read will be omitted. 

1.) Narre Norn bre 	

I . \ 1ij· 11 ·· /l!\j!}.rV()1 Vl ii 1(\iM 

2.) 

S
Y

3.) Narre JVombre 

S
Y

4.) Narre Norn bre s 



PETITION FOR THE ESTABLISHMENT OF THRIVE PUBLIC CHARTER SCHOOL 

Petici6n para estab/ecer la Escue/a Charter Thrive 
WE, THE UNDERSIGNED PARENTS, are meaningfully interested in having our child(ren) attend Thrive Public School #1 and will work to help ensure its implementation. We 

believe the attached Thrive Public School #1 charter petition, dated ___ , merits approval by the governing board of SDUSD. As such, petitioners believe that the charter 

merits consideration and hereby petition the governing board of the San Diego Unified School District to grant approval of the charter pursuant to Education Code 47600 et seq. 

The petitioners authorize the Leadership Team to negotiate any amendments to the charter necessary to secure approval by the District Board. Signature page is attached to 

petition upon signature. 

Las personas que aquf dan su firma cerlifican que son padres de famifia con un interes autentico en inscribir a su(s) estudiante(s} en la Escue/a Charier Thrive. Par Jo tanto, fas 

suscritos a esta petici6n afirman que esta merece consideraci6n y piden que la Junta Directiva Escolar def San Diego Unified distrito apruebe esta petici6n charier, segtJn lo 

provee la Ley Educativa 47600 et seq. Los suscritos autorizan al Equipo Fundador de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias para 

asegurar la aprobaci6n de la Junta Directiva Escolar. Esta p8gina de firmas esta adjunta a la petici6n cuando se firm6. 

*Please write legibly. Any information that cannot be clearly read will be omitted. 

1.) Name Nontbre 

J/,n C \, 
'V /JI l-"1-11 lt 

 

2.) Name 1Vombre 

3.) 

4.) 



PETITION FOR THE ESTABLISHMENT OF THRIVE PUBLIC CHARTER SCHOOL 

Petici6n para establecer la Escue/a Charter Thrive 
WE, THE UNDERSIGNED PARENTS, are meaningfully interested in having our child(ren) attend Thrive Public School #1 and will work to help ensure its implementation. We 

believe the attached Thrive Public School #1 charter petition, dated ___, merits approval by the governing board of SDUSD. k; such, petitioners believe tllat the charter 
merits consideration and hereby petition the governing board of the San Diego Unified School District to grant approval of the charter pursuantto Education Code 47600 et seq. 
The petitioners autllorize the Leadership Team to negotiate any amendments to the charter necessary to secure approval by the District Board. Signature page is attached to 

petition upon signature. 
Las personas que aqui dan su firm a certifican que son padres de famifia con un interes aurenlico en inscribir a su(s) estudiante(s) en fa Escue/a Charter Thrive. Par lo tanto, fas 
suscritos a esta petici6n afirman que esta merece consideraci6n y piden que fa Junta DirecUva Escofarde/ San Diego Unified distrito apruebe esta petici6n charter, segun lo 
provee fa Ley EducaUva 47600 et seq. Los suscritos autorizan al Equipo Fundador de dicha escuela para negociar las enmiendas a esta peilci6n que sean necesarias para 
asegurar la aprobaci6n de fa Junta Directiva Esco/ar. Esta pagina de firmas esta adjunta a la petici6n cuando se firm6. 

*Please write legibly. Any information that cannot be clearly read will be omitted. 

1.) 

2.) 

3.) 

Narre Nombre 

C\ne..< \e. Stin5e.1 
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Narre Nombre 

\2. a.:-\ Tri ncitd ad. 
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PETITION FOR THE ESTABLISHMENT OF THRIVE PUBLIC CHARTER SCHOOL 
Petici6n para estab/ecer la Escue/a Charter Thrive 

WE, THE UNDERSIGNED PARENTS, are meaningfully interested in having our child(ren) attend Thrive Public School #1 and will work to help ensure its implementation. We 

believe the attached Thrive Public School #1 charter petition, dated , merits approval by the governing board of SDUSD. f>s such. petitioners believe that the charter 

merits consideration and hereby petition the governing board of the San Diego Unified School District to grant approval of the charter pursuant to Education Code 47600 et seq. 

The petitioners authorize the Leadership Team to negotiate any amendments to the charter necessary to secure approval by the District Board. Signature page is attached to 

petition upon signature. 

Las personas que aquf dan su firm a certifican que son padres de familia con un interes autentico en inscribir a su(s) estudiante(s) en la Escue/a Charter Thrive. Por Jo tanto, Jos 

suscritos a esta petici6n afirman que esta merece consideraci6n y piden que la Junta Directiva Escolar de/ San Diego Unified distrito apruebe esta petici6n charter, segun lo 

provee la Ley Educaliva 47600 et seq. Los suscritos autorizan al Equipo Fundador de dicha escue/a para negociar las enmiendas a esta petici6n que sean necesarias para 

asegurar la aprobaci6n de la Junta Directiva Esco/ar. Esta p8gina de firm as esta adjunta a la petici6n cuando se firm6. 

*Please write legibly. Any information that cannot be clearly read will be omitted. 

1.) NameNombre 

r .b .:JCJ ring 

Alone Number nUmero de telefono 

2.) NameNombre 
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PETITION FOR THE ESTABLISHMENT OF THRIVE PUBLIC CHARTER SCHOOL 
Petici6n para estab/ecer la Escue/a Charter Thrive 

WE, THE UNDERSIGNED PARENTS, are meaningfully interested in having our child(ren) attend Thrive Public School #1 and will work to help ensure its implementation. We 

believe the attached Thrive Public School #1 charter petition, dated ___, merits approval by the governing board of SDUSD. f's such, petitioners believe thatthe charter 

merits consideration and hereby petition the governing board of the San Diego Unified School District to grant approval of the charter pursuant to Education Code 4 7600 et seq. 

The petitioners authorize the Leadership Team to negotiate any amendments to the charter necessary to secure approval by the District Board. Signature page is attached to 
petition upon signature. 

Las personas que aquf dan su ffrm a certifican que son padres de familia con un interes autentico en inscribir a su(s) estudiante(s) en la Escue/a Charter Thrive. Par Jo tanto, fas 
suscritos a esta petici6n afirman que esta merece consideraci6n y piden que la Junta Directiva Escolar def San Diego Unifled distrito apruebe esta petici6n charter, segt1n lo 

provee la Ley Educativa 47600 et seq. Los suscritos autorizan al Equipo Fundador de dicha escuela para negociar las enmiendas a esta petici6n que sean necesarias para 
asegurar la aprobaci6n de la Junta Directiva Esco/ar. Esta p8gina de ffrmas esta adjunta a la petici6n cuando se firm6. 

*Please write legibly. Any information that cannot be clearly read will be omitted. 

1.) Name Norn bre 

Gr..sEldq B ote \lo 

2.) Name Nombre 

B/anCJ Dc(v2!os 

3.) Name Nombre 

.[Pnci v·a \\e,, 

4.) Name Nombre 
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PETITION FOR THE ESTABLISHMENT OF THRIVE PUBLIC CHARTER SCHOOL 

Petici6n para estab/ecer la Escue/a Charter Thrive 
WE, THE UNDERSIGNED PARENTS, are meaningfully interested in having our child(ren) attend Thrive Public School #1 and will work to help ensure its implementation. We 

believe the attached Thrive Public School #1 charter petition, dated merits approval by the governing board of SDUSD. As such, petitioners believe that the charter 1 

merits consideration and hereby petition the governing board of the San Diego Unified School District to grant approval of the charter pursuant to Education Code 4 7600 et seq. 

The petitioners authorize the Leadership Team to negotiate any amendments to the charter necessary to secure approval by the District Board. Signature page is attached to 

petition upon signature. 

Las personas que aqui dan su finna certifican que son padres de fami/ia con un interes autentico en inscribir a su(s) estudiante(s) en la Escue/a Charter Thrive. Par lo tanto, las 

suscritos a esta petici6n afirman que esta merece consideraci6n y piden que la Junta DirecNva Escolar def San Diego Unified distrito apruebe esta petici6n charter, seg(Jn lo 

provee la Ley Educativa 47600 et seq. Los suscritos autorizan al Equipo Fundador de dicha escue/a para negociar las enmiendas a esta petici6n que sean necesarias para 

asegurar la aprobaci6n de la Junta Directiva Escolar. Esta pagina de finnas esta adjunta a la petici6n cuando se finn6. 

*Please write legibly. Any information that cannot be clearly read will be omitted. 

1.) Name JVombre 

A I l1·f.or. Gad.ela r<l 

Phone Number nilmero de telr.ffono 

2.) Name 1\iombre 

f\" mo,:0du ~m<V\

3.) Name Nom*~wyev Mt.U1vt3
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4.) NameNombre 

Phone Number nU111ero de tetefono 

I 



PETITION FOR THE ESTABLISHMENT OF THRIVE PUBLIC CHARTER SCHOOL 

Petici6n para establecer la Escue/a Charter Thrive 
WE, THE UNDERSIGNED PARENTS, are meaningfully interested in having our child(ren) attend Thrive Public School #1 and will work to help ensure its implementation. We 

believe the attached Thrive Public School #1 charter petition, dated ___,, merits approval by the governing board of SDUSD. As such, petitioners believe that the charter 

merits consideration and hereby petition the governing board of the San Diego Unified School District to grant approval of the charter pursuant to Education Code 47600 et seq. 

The petitioners authorize the Leadership Team to negotiate any amendments to the charter necessary to secure approval by the District Board. Signature page is attached to 

petition upon signature. 

Las personas que aqui dan su tirma certifican que son padres de familia con un interes autentico en inscn'bir a su(s) estudiante(s) en la Escue/a Charter Thrive. Par lo tanto, las 

suscritos a esta petici6n afirman que esta merece consideraci6n y piden que la Junta Directiva Escolar def San Diego Unified distrito apruebe esta petici6n charter, segUn lo 

provee la Ley Educativa 47600 et seq. Los suscritos autorizan al Equipo Fundador de dicha escue/a para negociar las enmiendas a esta petici6n que sean necesarias para 

as'egurar la aprobaci6n de la Junta Directiva Escolar. Esta p8gina de firmas esta adjunta a la petici6n cuando se firm6. 

*Please write legibly. Any information that cannot be clearly read will be omitted. 
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La~J.;;· J)o d1v-~ S

Phone Number nUmero de telijono S
Y
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/ 
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3.) NameNombre Signature Firma Email Address Direccion Street Address Direccion 

Phone Number nUmero de telrifono STUDENT GRADE IN 2014-2015 SCHOOL 
YEAR Grado def estudiante 

Name of Neighborhood school district Date Fecha 

4.) Name JV01nbre Signature Firma Email Address Direccion Street Address Direccion 

Phone Number nUmero de te!efono STUDENT GRADE IN 2014-2015 SCHOOL 
YEAR Grado de! estudiante 

Name of Neighborhood school district Date Fecha 



PETITION FOR THE ESTABLISHMENT OF THRIVE PUBLIC CHARTER SCHOOL 

Petici6n para estab/ecer la Escue/a Charter Thrive 
WE, THE UNDERSIGNED PARENTS, are meaningfully interested in having our child(ren) attend Thrive Public School #1 and will work to help ensure its implementation. We 

believe the attached Thrive Public School #1 charter petition, dated ___, merits approval by the governing board of SDUSD. As such, petitioners believe that the charter 

merits consideration and hereby petition the governing board of the San Diego Unified School District to grant approval of the charter pursuant to Education Code 47600 et seq. 

The petitioners authorize the Leadership Team to negotiate any amendments to the charter necessary to secure approval by the District Board. Signature page is attached to 

petition upon signature. 
Las personas que aqui dan su frrma certifican que son padres de familia con un interes autentico en inscn.bir a su(s) estudiante(s) en la Escue/a Charter Thn·ve. Por lo tanto, los 

suscritos a esta petici6n afirman que esta merece consideraci6n y piden que la Junta Directiva Escolar def San Diego Unified distrito apruebe esta petici6n charter, segUn lo 

provee la Ley Educativa 47600 et seq. Los suscritos auton·zan al Equipo Fundador de dicha escuela para negociar fas enmiendas a esta petici6n que sean necesarias para 

asegurar la aprobaci6n de la Junta Directiva Escolar. Esta pagina de firmas esta adjunta a la petici6n cuando se firm6. 

*Please write legibly. Any information that cannot be clearly read will be omitted. 

1.) A:·;;"b'for{ r ~ 

Email Address Oireccion Street Address Direccion2.) Name 1Vombre Signature Firma 

Phone Number n{11nero de telr.ifono STUDENT GRADE IN 2014-2015 SCHOOL Name of Neighborhood school district Date Fecha 
YEAR Grado def estudiante 

Street Address DireccionSignature Firma Email Address Direccion3.) NameNombre 

STUDENT GRADE IN 2014-2015 SCHOOL Name of Neighborhood school district Date FechaPhone Number nUmero de telefono 
YEAR Grado de! estudiante 

Signature Firma Email Address Direccion Street Address DireccionNameNombre4.) 

Name of Neighborhood school district STUDENT GRADE IN 2014-2015 SCHOOL Date FechaPhone Number nUmero de telefono 
YEAR Grado de! estudiante 



THRIVE 

PUBLIC SCHOOLS 

\IQ)I support Thrive's application for facilities 
(complete information below and sign) 

~, 	I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 

Signature of Parent/Legal Guardiarn:=_-~_y_·~·-·._.._..._.. ____._>________ Date: °I /2~1 U3 



THRIVE 

PUBLIC SCHOOLS 

~pport Thrive's application for facilities 
(complete information below and sign) 

~ould like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter Sch l's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my res o e. 



THRIVE 

PUBLIC SCHOOLS 

r;;i 	 I support Thrive's application for facilities 
(complete information below and sign) 

CJ/~uld like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014·15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 

contact me directly to verify my responys~.l ()~r.// 
Signature of Parent/Legal Guardian._LY~~-·· Date: {j c7 k0

1j.,,,
' 



THRIVE 

PUBLIC SCHOOLS 

--.,!' I support Thrive's application for facilities 
f' (complete information below and sign) 

Jt I would like to learn more about Thrive 

. . · (write only your name, email, and student's grade level below) 


Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form rnay be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 



THRIVE 

PUBLIC SCHOOLS 

Af .1 support Thrive's application for facilities 
~(complete information below and sign) 

----£' I would like to learn more about Thrive 
("" (write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form rnay be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information ill be di sed to the School 
District to support the Charter School's request for facilities under Propo · · n 39, nd at the District ay 
contact me directly to verify my response. 



THRIVE 

PUBLIC SCHOOLS 

I support Thrive's application for facilities 
(complete information below and sign) 

I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling !as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 

Signature of Parent/Legal Guardian: _ _._UJ.L.---\~,.,'--~=-+---------- Date: 



THRIVE 

PUBLIC SCHOOLS 

'Cl I support Thrive's application for facilities 
.]' (complete information below and sign) 

jef_ I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities rider Proposition 39, and that the District may 
contact me directly to verify my response. / a 
Signature of Parent/Legal Guardian: Date: lJ jzS?, / \.::, 



THRIVE 

PUBLIC SCHOOLS 

I support Thrive's application for facilities 
(complete information below and sign) 

I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the Dist 'ct may 
contact me directly to verily my response. h"' 
Signature of Parent/Legal Guardian:~:::~--=:=: 

/ 



THRIVE 

PUBLIC SCHOOLS 

efi support Thrive's application for facilities 
(complete information below and sign) 

/1 would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts rnust provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 

· cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 

/l \ - c <,' -, 7 

Signature of Parent/Legal Guardian: ~V '-------- Date: 1- 2o~ 0 



THRIVE 

PUBLIC SCHOOLS 

i/I support Thrive's application for facilities 
(complete information below and sign) 

~I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 



THRIVE 

PUBLIC SCHOOLS 

rJ?l1 support Thrive's application for facilities 
C7 (complete information below and sign) 

.2('fwould like to learn more about Thrive 
{,,/(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 

Signature of Parent/Legal Guardian: _j--1--Jb-7-. ________ Date:=·"'-"lLA~~~[A.)""'_· 



THRIVE 

PUBLIC SCHOOLS 

r-1) 	 I support Thrive's application for facilities 

(complete information below and sign) 


'l".D 	 I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities .!J!ld.er_froposition 39, and that the District may 
contact me directly to verify my response. ( . 	 ~ / ) 

~ . 	 qi :s:r /3/,.--- ),_,,/l. 
Signature of Parent/Legal Guardian: JI 	 Date: _____ 



THRIVE 

PUBLIC SCHOOLS 

~I support Thrive's application for facilities 
.) -(complete information below and sign) 

y( I would like to learn more about Thrive 

(write only your name, email, and student's grade level below) 


Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014·15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this informa ·on will be disclosed to the School 
District to support the Charter School's request f r faciliti under Pro o ition 39, and that the District may 
contact me directly to verify my response. 

Signature of Parent/Legal Guardian: =--='-"''.......1--'~=-¥---li'----"""--- Date:q/ :J-?!0 



____ _ 

THRIVE 

PUBLIC SCHOOLS 

) 	 I support Thrive's application for facilities 
(complete information below and sign) 

~ 	I would like to learn more about Thrive 

(write only your name, email, and student's grade level below) 


Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 

Signature of Parent/Legal Guardian: -~(\'---..,.M~'-----H_tk_i~'-l"1f5w-+-----Date: 



THRIVE 

PUBLIC SCHOOLS 

I support Thrive's application for facilities 
(complete information below and sign) 

I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling las applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 

Signature of ParenVLegal Guardian: ~,...·-+-f-"/~'/V_:_l/_ch__~~-~--~-'____ Date: CJ· 09" \ 3 



THRIVE 

PUBLIC SCHOOLS 

I support Thrive's application for facilities 
(complete information below and sign) 

,.	I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. ;// . 

S;g-~o"~......IG""';M, ~DJ~ ....ofzsp1 



THRIVE 

PUBLIC SCHOOLS 

rl support Thrive's application for facilities 
(complete information below and sign) 

)i 	I would like to learn more about Thrive 

(write only your name, email, and student's grade level below) 


Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014·15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response; 

Signature of Parent/Legal Guardian:~- ~J 	 Date: C/ - z. -~ -L3 



THRIVE 

PUBLIC SCHOOLS 

!')\'I support Thrive's application for facilities 
( "(complete information below and sign) 

cv/Iwould like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (Le" Proposition 39) School Districts rnust provide Charter School reasonably equivalent 
school facilities in which to operate the charter schooL This Forrn rnay be used to support the Charter 
School's request for facilities, By submitting this Forrn, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter SchooL I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response, 

Sigmlture of Parent/Legal Guardian: Date: ~S£lli~ 



THRIVE 

PUBLIC SCHOOLS 

y( I support Thrive's application for facilities 
(complete information below and sign) 

){) I would like to learn more about Thrive 
/ (write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verily my response. 

Signature of Parent/Legal Guardianfo ~ 



THRIVE 

PUBLIC SCHOOLS 

,0, support !hrive's. application fo~ facilities 
' (complete 1nformat1on below and sign) 

X I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 

contact me directly to verify my response.,/;{,, ._ y; . 

Signature of Parent/Legal Guardian: ~~~aU Date: 9/2fJ!/3 



THRIVE 

PUBLIC SCHOOLS 

,.£i 	 I support Thrive's application for facilities 
(complete information below and sign) 

Ki I would like to learn more about Thrive 

(write only your name, email, and student's grade level below) 


Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 



THRIVE 

PUBLIC SCHOOLS 

~ 	I support Thrive's application for facilities 
(complete information below and sign) 

Vl 	 I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e .. Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 

Signature of Parent/Legal Guardian: (lS'o )(\ \,\), G wi:.b Date:°l-12'\3 



THRIVE 

PUBLIC SCHOOLS 

"ti. I support Thrive's application for facilities 
( (complete information below and sign) 

'A,_ I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form rnay be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 

Signature of Parent/Legal Guardian:(__----'J-~_.:_·_l_(___{)~z~."'1~'------- Date: 1-7.)f---/3 



THRIVE 

PUBLIC SCHOOLS 

~I support Thrive's application for facilities 
(complete information below and sign) 

)<( I would like to learn more about Thrive 

(write only your name, email, and student's grade level below) 


Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's r uest for facilitie~ili@~9, and that the District may 
contact me directly to verify my,:espo e. C -:::::-> ~ 

Signature of Parent/Legal Guardian:----~----------- Date: _____ 



7 

THRIVE 

PUBLIC SCHOOLS 

/;(_I support Thrive's application for facilities 
(complete information below and sign) 

d\11 would like to learn more about Thrive 
'(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014·15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for taGir ·es under Proposition 39, and that the District may 
contact me directly to verify my response. 



THRIVE 

PUBLIC SCHOOLS 

~upport Thrive's application for facilities 
· 	 (complete information below and sign) 

[I 	 I would like to learn more about Thrive 

(write only your name, email, and student's grade level below) 


Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 

Date: 9/g1ho13~g,•Wrnof'"""""-"'" •~'""' 'Tf'-·;,.~ I r6 



THRIVE 

PUBLIC SCHOOLS 

"d I support Thrive's application for facilities 

)' (complete information below and sign) 


~ry(I would like to learn more about Thrive 
/ (write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 



1 

THRIVE 

PUBLIC SCHOOLS 

5('1 support Thrive's application for facilities 
(complete information below and sign) 

~ I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response'. ~ . 

~1-~ rf li)~7 l 0. 1? 
Signature of Parent/Legal Guardian: +o..,L"--f-''----#---------- Date: ~ J 



THRIVE 

PUBLIC SCHOOLS 

I support Thrive's application for facilities 
(complete information below and sign) 

I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 

t/ ~ L;l ";>·'/)
Signature of Parent/Legal Guardian: ~·""/?td,,,..""'·&z~·~~.:.-..,~h~A~e~.A~-~=_,._______ Date: I - "'- ·Iv 

I 



1 

THRIVE 

PUBLIC SCHOOLS 

);(. I support Thrive's application for facilities 
(complete information below and sign) 

~	I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014·15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 

;/ q; (13o.
Signature of Parent/Legal Guardian:.. ~j: 	 Date: _____ 



THRIVE 

PUBLIC SCHOOLS 

I support Thrive's application for facilities 
(complete information below and sign) 

I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School forthe 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 



'tzf. 	 I support Thrive's application for facilities 
(complete all information below and sign) 

0:'." I would like to learn more about Thrive 

(write only your name, email, and student's grade level below) 


Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent school 
facilities in which to operate the charter school. This Form may be used to support the Charter School's request for 
facilities. By submitting this Form, you are indicating that you are meaningfully interested in enrolling or re~ 
enrolling (as applicable) your child/children Jn the Charter School's classroom-based program during the 2014
15 school year. Thank you very much for your sUpport and cooperation! 

By signing be tow, I am indicating that t am meaningfully interested in enrolling the above named child/children in Thrive Charter School 
for the 2014-15 school year. I understand that signing this Form does not guarantee enrollment In the Charter School. I further 
understand that this information will be disclosed to the School District to support the Charter School's request for fac!lities under 
Proposltlon 39, and that the District may contact me directly to verify_!l:ly response. 

Signature of Pa~enl/Legal Guardian: \/\9_"N~~=--f)ci0~ 	 Date: \ 0 \ \"S \ \ 3 



'¥ 	 I support Thrive's application for facilities 
(complete all information below and sign) 

i I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent school 
facilities in which to operate the charter school. This Form may be used to support the Charter School's request for 
facilities. By submitting this Form, you are indicating that vou are meaningfully interested in enrolling or re~ 
enrolling fas applicable) your child/children In the Charter School's classroom-based program during the 2014~ 
15 school year. Thank you very much for your sUpport and cooperation! 

By signing below, I am indicating that t am meanlngfu!ly interested in enrolling the above named child/children in Thrive Charter Schaal 
for the 2014-15 school year. I understand that signing this Form does not guarantee enrollment in the Charter School. I further 
understand that this information will be disclosed to the School District to support the Charter School's request for fac!litles under 
Proposition 39, and that the District may contact me direct}Y. ~~,-veri~,?lY.--~e)sp?_n_s_~· 

. 	 \' / \" I \
Signature of Parent/Legal Guardian: I. ;IA Ki <SJ''C..ILA. Date: \ C> \ \ S \('2, 



' THRIVE 
PUBLIC SCHOOLS 

D I support Thrive's application for facilities 
(complete all information below and sign) 

.~ 	 I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (Le., Proposition 39) School Districts must provide Charter School reasonably equivalent school 
facilities in which to operate the charter school. This Form may be used to support the Charter School's request for 
facilities. By submitting this Form, you are indicating that you are meaningfully interested in enrolling or re
enrolling (as applicable) your child/children in the Charter School's classroom-based program during the 2014
15 school year. Thank you very much for your support and cooperation! 

(_

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children in Thrive Charter School 
for the 2014-15 school year. I understand that signing this Form does not guarantee enrollment in the Charter School. I further 
understand that this information will be disclosed to the School District to support the Charter School's request for facilities under 
Proposition 39, and that the District may contact me directly--t9 verify my resppnse. C:f' lo ,('--/ 
Signature of Parent/Legal Guardian: ~)~~"'c, ' Date:~ 3 



T RI E 

PUB.LIC SCHOOL~ 

u 	 I support Thrive's application for facilities 
(complete all information below and sign) 

·~1 would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent school 
facilities in which to operate the charter school. This Form may be used to support the Charter School's request for 
facilities. By submitting this Form, you are indicating that vou are meaningfully interested in enrolling or re
enrolling (as applicable) your child/children in the Charter School's classroom-based program during the 2014
15 school year. Thank you very much for your support and cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children in Thrive Charter School 
for the 2014-15 school year. I understand that signing this Form does not guarantee enrollment in the Charter School. I further 
understand that this information will be disclosed to the School District to support the Charter School's request for facilities under 

Proposition 39, and that the District may contact me ~-=~~~~espo~~--:3'------~------==--
-	 · =--- Date·. a -d-- \- \ _'2)Signature of Parent/Legal Guardian: 	 - J_ 



PUBLIC SCHOOLS 

~upport Thrive's application for facilities 
(complete all information below and sign) 

,/,,would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (Le., Proposition 39) School Districts must provide Charter School reasonably equivalent school 
facilities in which to operate the charter school. This Form may be used to support the Charter School's request for 
facilities. By submitting this Form, you are indicating that you are meaningfully interested in enrolling or re
enrolling (as applicable) your child/children in the Charter School's classroom-based program during the 2014
15 school year. Thank you very much for your support and cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children in Thrive Charter School 
for the 2014-15 school year. I understand that signing this Form does not guarantee enrollment in the Charter School. I further 
understand that this information will be disclosed to the School District to -support the Charter School's request for facilities under 

Proposition 39, and that the District may co~tact me_".".:~_}!::to-velffy)liy respo.:._.~~- < . . .. . 

Signature of Parent/Legal Guardian: \ / ~- Date: 7 /l-~ hu/) 



Iisupport Thrive's application for facilities 
(complete all information below and sign) 

~would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent school 
facilities in which to operate the charter school. This Form may be used to support the Charter School's request for 
facilities. By submitting this Form, you are indicating that you are meaningfully interested in enrolling or re
enrolling (as applicable) your child/children in the Charter School's classroom-based program during the 2014
15 school year. Thank you very much for your support and cooperation! 

By signing below, l am indicating that I am meaningfully interested in enrolling the above named child/children in Thrive Charter School 
for the 2014~15 school year. l understand that signing this Form does not guarantee enrollment in the Charter School. I further 
understand that ~this information will be disclosed to the School District to support the Charter School's request for facilities under 
Proposition 39, and that the District may contact me directly to verify my response. . . <---~--_.\ c-~ /rf
Signature of Parent/Legal Guardian: ·--·--·--·-- s_j~ Date: 



I support Thrive's application for facilities 

(complete all information below and sign) 


I would like to learn more about Thrive 

(write only your name, email, and student's grade level below) 


Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent school 
facilities in which to operate the charter school. This Form may be used to support the Charter School's request for 
facilities. By submitting this Form, vou are indicating that you are meaningfully interested in enrolling or re
enrolling (as applicable) your child/children in the Charter School's classroom-based program during the 2014
15 school year. Thank you very much for your support and cooperation! 

By signing below, I am indicating that I am meaningfully in rested in enrolling the ab ve named child/children in Thrive Charter School 
for the 2014-15 school year. I understand that ·gning is Fo does not guar tee enrollment in the Charter School. I further 
understand that this information will be disclosed o the chool · ri to su!)po the Charter School's request for facilities under 
Proposition 39, and that the District may contact m direct! to veri my sponsh. 

Signature of Parent/Legal Guardian: --'t-+V-tt-1'-'"\i'-->-lt-.!f+-'--+------ Date: ~ ;/2{t/ ( J 



"-d I support Thrive's application for facilities 
(complete all information below and sign) 

\J1 
I would like to learn more about Thrive 

(write only your name, email, and student's grade level below) 


Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent school 
facilities in which to operate the charter school. This Form may be used to support the Charter School's request for 
facilities. By submitting this Form, vou are indicating that vou are meaningfully interested in enrolling or re
enrolling (as applicable) your child/children in the Charter School's classroom-based program during the 2014
15 school year. Thank you very much for your support and cooperation! 



THRIVE 

PUBLIC SCHOOLS 

)<l 	 I support Thrive's application for facilities 
(complete all information below and sign) 

J<(_ 	 I would like to learn more about Thrive 

(write only your name, email, and student's grade level below) 


Under California law (Le., Proposition 39) School Districts must provide Charter School reasonably equivalent school 
facilities in which to operate the charter school. This Form may be used to support the Charter School's request for 
facilities. By submitting this Form, you are indicating that you are meaningfully interested in enrolling or re
enrolling (as applicable) your child/children in the Charter School's classroom-based program during the 2014
15 school year. Thank you very much for your support and cooperation! 

By signing below, I am indicating that l am meaningfully interested in enrolling the above named child/children in Thrive Charter School 
for the 2014-15 school year. I understand that signing this Form does not guarantee enrollment in the Charter School. I further 
understand that this infomiation will be disclosed to the School District to support the Charter School's request for facilities under 
Proposition 39, and that the District may contact me directly_.ti 

Signature of Parent/Legal Guardian: /::::_-1,-~-:;;;j~~~~==:_ 
veri 

_______ Date: 

http:directly_.ti
http:directly_.ti
http:directly_.ti
http:directly_.ti


THRIVE 

PUBLIC SCHOOLS 

IEI/ I support Thrive's application for facilities 
(complete all information below and sign) 

i;;i/1 would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (Le., Proposition 39) School Districts must provide Charter School reasonably equivalent school 
facilities in which to operate the charter school. This Form may be used to support the Charter School's request for 
facilities. By submitting this Form, you are indicating that you are meaningfully interested in enrolling or re
enrolling fas applicable) your child/children in the Charter School's classroom-based program during the 2014
15 school year. Thank you very much for your support and cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children in Thrive Charter School 
for the 2014-15 school year. I understand that signing this Form does not guarantee enrollment in the Charter School. I further 
understand that this information will be disclosed to the School District to support the Charter School's request for facilities under 
Proposition 39, and that the District may contact me directly to verify my r spo se. 

Signature of Parent/Legal Guardian: 0-;.:;::; , Date: Cj/l]/J·
-~--::·~~~~w=o~~~--'-~~- ' .3 



. THRIVE 
PUBLIC SCHOOLS 

t& 	 I support Thrive's application for facilities 
(complete all information below and sign) 

¢t 	 I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent school 
facilities in which to operate the charter school. This Form may be used to support the Charter School's request for 
facilities. By submitting this Form, you are indicating that vou are meaningfully interested in enrolling or re~ 
enrolling (as applicable) your child/children in the Charter School's classroom-based program during the 2014
15 school year. Thank you very much for your support and cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children in Thrive Charter School 
for the 2014-15 school year. I understand that signing this Form does not guarantee enrollment in the Charter School. I further 
understand that this information will be disclosed to the School District support the Charter School's request for facilities under 
Proposition 39, and that the District may contact me directly..to-ve(fy m tfse. 

Signature of Parent/Legal Guardian: ~--< · ·.------------ Date: 



- THRIVE 
PUBLIC SCHOOLS 

N support Thrive's application for facilities 
(complete all information below and sign) 

'w I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (Le., Proposition 39) School Districts must provide Charter School reasonably equivalent school 
facilities in which to operate the charter school. This Form may be used to support the Charter School's request for 
facilities. By submitting this Form, you are indicating that you are meaningfully interested in enrolling or re
enrolling (as applicable) your child/children in the Charter School's classroom-based program during the 2014
15 school year. Thank you very much for your support and cooperation! 



THRIVE 

PUBLIC SCHOOLS 

fl-, 	 I support Thrive's application for facilities 
(complete all information below and sign) 

Ji 	I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent school 
facilities in which to operate the charter school. This Form may be used to support the Charter School's request for 
facilities. By submitting this Form, you are indicating that you are meaninqfullv interested in enrolling or re
enrolling (as applicable) your child/children in the Charter School's classroom-based program during the 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children in Thrive Charter School 
for the 2014-15 school year. I understand that signing this Fonn does not guarantee enrollment in the Charter School. I further 
understand that this infonnatfon will be disclosed to the School District to support the Charter School's request for facilities under 
Proposition 39, and that the District may contact e ire ly/°. :eri~ my r~sponse. · 

Signature of Parent/Legal Guardian: L~-	 Date: ~,/2£~(}Q) 
\. 



/)( I support Thrive's application for facilities 
V ."{complete all information below and sign) 

~-I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposttion 39) School Districts must provide Charter School reasonably equivalent school 
facilities in which to operate the charter school. This Form may be used to support the Charter School's request for 
faciltties. By submitting this Form, you are indicating that you are meaningfully Interested In enrolling or rs
enrolllng las applicable) your child/children In the Charter School's classroom-based prooram durina the 2014
15 school year. Thank you very much for your support and cooperation! 

By signing below, I am indicating that I am meaningfully Interested in enrolling the above named child/children In Thrive Charter School 
for the 2014-15 school year. I understand that signing this Form does not guarantee enrollment In the Charter School. I further 
underatand that this lnformaHon will be disclosed to the School District to support the Charter School's request for facllltles under 
Proposttlon 39, and that the District may contact me di y to verify my respons . 

~. 



THRIVE 

PUBLIC SCHOOLS 

~	 I support Thrive's application for facilities 
(complete all information below and sign) 

i/1 would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent school 
facilities in which to operate the charter school. This Form may be used to support the Charter School's request for 
facilities. By submitting this Form, you are indicating that you are meaningfully interested in enrolling or re
enrolling (as applicable) your child/children in the Charter School's classroom-based program during the 2014
15 school year. Thank you very much for your support and cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children in Thrive Charter School 
for the 2014-15 school year. I understand that signing this Form does not guarantee enrollment in the Charter School. I further 
understand that this mformat1on wtll be disclosed to the School District to support the Charter School's request for fac1ht1es under 
Proposition 39, and that the District may contact me 9;1911y to verify "J}es:onse / 	 .· --. 

Signature of Parent/Legal Guardian: ?Z:z;1......f/\ik(!3cAAIVJ,., Date: ,S'p,p!- Ir /O 17 



THRIVE 

PUBLIC SCHOOLS 

c\Y I support Thrive's application for facilities 
(complete all information below and sign) 

cV 	I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent school 
facilities in which to operate the charter school. This Form may be used to support the Charter School's request for 
facilities. By submitting this Form, you are indicating that you are meaningfully interested in enrolling or re~ 
enrolling (as applicable) your child/children in the Charter School's classroom-based program during the 2014
15 school year. Thank you very much for your support and cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children in Thrive Charter School 
for the 2014M15 school year. I understand that signing this Form does not guarantee enrollment in the Charter School. I further 
understand that this information will be disclosed to the School District to support the Charter School's request for facilities under 
Proposition 39, and that the District may contact !irectly to;f'}fy my response. 

Signature of Parent/Legal Guardiam:~td.. &irtb!LEC/l/\ 	 Date: ::>1f l h . 26 I S 



THRIVE 

PUBLIC SCHOOLS 

l(/' 
I support Thrive's application for facilities 

· (complete all information below and sign) 

(1 would like to learn more about Thrive 

(write only your name, email, and student's grade level below) 


Under California law (Le., Proposition 39) School Districts must provide Charter School reasonably equivalent school 
facilities in which to operate the charter school. This Form may be used to support the Charter School's request for 
facilities. By submitting this Form, you are indicating that you are meaningfully interested in enrolling or re
enrolling (as applicable) your child/children in the Charter School's classroom-based program during the 2014
15 school year. Thank you very much for your support and cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children in Thrive Charter School 
for the 2014-15 school year. l understand that signing this Form does not guarantee enrollment in the Charter School. I further 
understand that this information will be disclosed to the School District to support the Charter School's request for facilities under 
Proposition 39, and that the District may contact me directly t"!ifyH?onse. 

Signature of Parent/Legal Guardian: (' '':{-: ~f-1 	 Date: 9 /! 'i' /iv 
I 



THRIVE 

PUBLIC SCHOOLS 

rJ 	 I support Thrive's application for facilities 

(complete information below and sign) 


'r/.., I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014·15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school y1'ar. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further unde )and that this information will be disclosed to the School 
District to support the Charter School's request lo cilities under Proposition 39, and that the District may 
contact me directly to verify my response. ( · · 

\ 



THRIVE 

PUBLIC SCHOOLS 

·-}-1 support Thrive's application for facilities 
(complete information below and sign) 

jJ I w?uld like to learn more.about Thrive 

· (wnte only your name, email, and student's grade level below) 


Under California law (Le., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 

<;+rre:) oc ~ 20('3
Signature of ParenVLegal Guardian: -----~--~M....~,.._..,.________ Date: · G- 



THRIVE 

PUBLIC SCHOOLS 

..&'. I support Thrive's application for facilities 
(complete information below and sign) 

o 	 I would like to learn more about Thrive 

(write only your name, email, and student's grade level below) 


Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charier School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 

~p-r~
Signature of Parent/Legal Guardian: /,,/() ~ ) 	 Date: _____ 



THRIVE 

PUBLIC SCHOOLS 

.kl I support Thrive's application for facilities 
(complete information below and sign) 

pL I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e .. Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 

Signature of Parent/Legal Guardian: Qr/, \IA 3410 G/Jtl '/!r Date: 12,1/l <l/(J 



THRIVE 

PUBLIC SCHOOLS 

"'1'1 I support Thrive's application for facilities 
'f'1 (complete information below and sign) 

~\ I would like to learn more about Thrive 
l (write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014·15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request r fac'lit' s nder Proposition 39, and that the District may 
contact me directly to verify my response. 



THRIVE 

PUBLIC SCHOOLS 

ef I support Thrive's application for facilities 
(complete information below and sign) 

~ would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 

Signature of Parent/Legal Guardian: -#~'-7'r--Vi_14_vC_./'_·7S_17,.,~,,___-_____ Date: 1-2?·(<, 



THRIVE 

PUBLIC SCHOOLS 

--¢ 	 I support Thrive's application for facilities 
(complete information below and sign) 

!)!!. 	 I would like to learn more about Thrive 

(write only your name, email, and student's grade level below) 


Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 	 ---.,, ( /1 ( 'l 

~'"~'rn o< ,.rn.....,.I G''"'"" ~1 !J"'.". 	 °"'"'~)L?i 



THRIVE 

PUBLIC SCHOOLS 

rr 	I support Thrive's application for facilities 
(complete information below and sign) 

!2( 	 I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 



THRIVE 

PUBLIC SCHOOLS 

11"'1support Thrive's application tor facilities 
(complete information below and sign) 

~would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 

school facilities in which to operate the charter school. This Form may be used to support the Charter 

School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 

interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 

classroom-based program during the 2014-15 school year. Thank you very much for your support and 

cooperation! 


 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 

in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 

enrollment in the Charter School. I further understand that this information will be disclosed to the School 

District to support the Charter School's request for facilities under Proposition 39, and that the District may 

contact me directly to verify my response. 


Signature of Parent/Legal Guardian: ~l.,.J\Ai~-'~~~---·---Tr}~· Date: C( /2 /{/[3_,,_·____D I I 



THRIVE 

PUBLIC SCHOOLS 

ofi/support Thrive's application for facilities 
(complete information below and sign) 

re/ I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, vou are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014·15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities u de Proposition 39, and that the District may 
contact me directly to verify my response. 



THRIVE 

PUBLIC SCHOOLS 

~;· I support Thrive's application for facilities 
/\ (complete information below and sign) 

\11 I would like to learn more about Thrive 

(' (write only your name, email, and student's grade level below) 


Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014· 15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response . 

tJ ')y-13
Date: _____ 

• ,,"...ro """"""'"''' •"""'''"~" J dp~(f 




THRIVE 

PUBLIC SCHOOLS 

y{_ 	 I support Thrive's application for facilities 
(complete information below and sign) 

.Ji I would like to learn more about Thrive 
'f'- (write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling las applicable) your child/children in the Charter School's 
classroom-based program during the 2014·15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 

Signature of Parent/Legal Guardian:---------------- Date: _____ 



THRIVE 

PUBLIC SCHOOLS 

~ support Thrive's application for facilities 
(complete information below and sign) 

~ I would like to learn more about Thrive 

· (write only your name, email, and student's grade level below) 


Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014·15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 

Signature of Parent/Legal Guardian: --·-c=a=--4'---.J----__,;---------- Date: 



THRIVE 

PUBLIC SCHOOLS 

' lJ' 	 I support Thrive's application for facilities 
(complete information below and sign) 

)ii 	 I would like to learn more about Thrive 

(write only your name, email, and student's grade level below) 


Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 

Signature of Parent/Legal Guardian: z~~ Dat~l [ "@,.,I/ 13
--~--------'----'"---- I 



THRIVE 

PUBLIC SCHOOLS 

();(. ~upport Thrive's application for facilities 
;/ u 0bmplete information below and sign) 

\~ould like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfullY, · tere e in enrolling the ~bove named child/children 
in Thrive Charter School for the 2014-15 school yea unders an that signing thi Form does not guarantee 
enrollment in the Charter School. I further under. ta that t is i formation will e disclosed to the School 
District to support the Charter School's request reposition 3 , and that the District may 
contact me directly to verify my response. 



THRIVE 

PUBLIC SCHOOLS 

·j; I support Thrive's application for facilities 
(complete information below and sign) 

N' I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 

Signature of Parent/Legal Guardian~ Date: Vf /CJ7}t/ 



THRIVE 

PUBLIC SCHOOLS 

·~ 	I support Thrive's application for facilities 
(complete information below and sign) 

~	 I would like to learn more about Thrive 

(write only your name, email, and student's grade level below) 


Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 



THRIVE 

PUBLIC SCHOOLS 

.\,u I support Thrive's application for facilities 
/'°"(complete information below and sign) 

lR._ 	 I would like to learn more about Thrive 

(write only your name, email, and student's grade level below) 


Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response~ 

(_ 	 (.l.'1 l 3, 
Signature of Parent/Legal Guardian: ~ 4-=-;?;: =-:::~-----Date: _____ 



THRIVE 

PUBLIC SCHOOLS 

ool~support Thrive's application for facilities 
(complete information below and sign) 

1<!_ 	 I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39} School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014·15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my respons 



_____ 

I 

THRIVE 

PUBLIC SCHOOLS 

~I support Thrive's application for facilities 
(complete information below and sign) 

r I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilj.tie under Proposition 39, and that the District may 
contact me directly to verify my response. /, 

-~---:;;:6./;;;:..L----=~==.·==·===,.~ 
Signature of Parent/Legal Guardian:-+/~/~'-/-/--""""-·-"-/---~---",___,_ Date:

"' ~ 



THRIVE 

PUBLIC SCHOOLS 

~pport Thrive's application for facilities 
(complete information below and sign) 

WI would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014·15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 

romoct mo d;•""Y ID ,,.;fy my""""'~.~·- ' 
Signature of Parent/Legal Guardian:~~ Date: (l )29 /13' 

~--. 



THRIVE 

PUBLIC SCHOOLS 

\, /'1 support Thrive's application for facilities 

A (complete information below and sign) 


'y:1 I would like to learn more about Thrive 

/ ' (write only your name, email, and student's grade level below) 


Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014·15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under posit) 'n 39, and that the District may 
contact me directly to verify my response. / 

Signature of Parent/Legal Guardian/: '--7'f---,_,.,-"""-£,..-..-""--i'-"~~"""'---- Date: ~pf_; 



THRIVE 

PUBLIC SCHOOLS 

~ 	I support Thrive's application for facilities 

(complete information below and sign) 


1£ I would like to learn more about Thrive 

'· (write only your name, email, and student's grade level below) 


Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 

/(/ 'v\ ..: Date: Ci ,/ '"\<--Of./ :<.ASignature of Parent/Legal Guardian: __' .._···_··_,../~-~~--.....-'__~_'-/___ _ . dQ), .___,
I 



THRIVE 

PUBLIC SCHOOLS 

@Y 	 I support Thrive's application for facilities 
(complete information below and sign) 

WI would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 

Signature of Parent/Legal Guardian: ,;r<i ,rv_,;, j,, "·"" /?'/c:....&.· · 



v 

THRIVE 

PUBLIC SCHOOLS 

~· I support Thrive's application for facilities 
"(complete information below and sign) 

y( I would like to learn more about Thrive 

(write only your name, email, and student's grade level below) 


Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 

Signature of Parent/Legal Guardian: ___ ___Y\__~-~l_A_\______)~~~·~ Date: 



THRIVE 

PUBLIC SCHOOLS 

(p'i- I support Thrive's application for facilities 
(complete information below and sign) 

0JJ 	 I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, vou are indicating that you are meaningfully 
interested in enrolling or re-enrolling las applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 

"""""' m' "=W ID ""fy my '~""""'· 	 ~ 
Signature of Parent/Legal GuardclA.e"c t,,vo~ Date: ~0·5 



·THRIVE 

PUBLIC SCHOOLS 

I support Thrive's application for facilities 
(complete information below and sign) 

)<b I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39} School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 

"'/2 c7Signature of Parent/Legal Guardian~~~-- .. Date: _ ,--- _,1 



THRIVE 

PUBLIC SCHOOLS 

;,:upport Thrive's application for facilities 
(complete information below and sign) 

~ould like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further unde land that this information will be disclosed to the School 
District to support the Charter School's re ues or facilities un er Proposition 39, and that the District may 
contact me directly to verify my response. 

Signature of Parent/Legal Guardian: l--l-/.-1.CC:::..:::.~-1-t:::-:::..)'.:'..../--1L:'.-l.--I'----_:_-- Da"' # ~ 



THRIVE 

PUBLIC SCHOOLS 

i/'1 support Thrive's application for facilities 
(complete information below and sign) 

~I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named childlchildren 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 

Signature of Parent/Legal Guardian&M/-t.(i) ,,..---- Date: q-~ ·/5tJNf\rl'f le~ 



THRIVE 

PUBLIC SCHOOLS 

..,./I support Thrive's application for facilities 
''7'-- (complete information below and sign) 

'l;( I would like to learn more about Thrive 

(" (write only your name, email, and student's grade level below) 


Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 

ro""" m' d;rnci'" "'"'my,~,,.~. ~ 

Signature of Parent/Legal Guardian: (;  =c-~ 



THRIVE 

PUBLIC SCHOOLS 

. . I support Thrive's application for facilities 
)( (complete information below and sign) 

ln\I would like to learn more about Thrive 

( ''(write only your name, email, and student's grade level below) 


Under California law (Le., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my respons~ ~ 

s;9,,.,m o1 ""'""'-"'" """';,, _:Al ~4 "'"" q{]_'C;(1;s 



THRIVE 

PUBLIC SCHOOLS 

\(I support Thrive's application for facilities 
,~~(complete information below and sign) 

~:I would like to learn more about Thrive 
· (write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 

contact me directly to verify my response. :!(fa---F., ~~ _~ 
S. f P t/L I G d" ( 0 olO( Date·. Ct /_noJ\ S:,

1gnature o aren ega uar 1an: ~'<c--+-+--+---+--------- ~ 



THRIVE 

PUBLIC SCHOOLS 

'i I support Thrive's application for facilities 
(complete information below and sign) 

~ 	I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014·15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014·15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 

Signature of Parent/legal Guardian: ;;f/;/~,§-g;_?. Date: 



THRIVE 

PUBLIC SCHOOLS 

")!_. I support Thrive's application for facilities 
r · (complete information below and sign) 

~ould like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 

Signature of Parent/Legal Guardian: ~_{J,_C_M_r~p_-'<(~,~·--~~~~--~-'-'-~+---Date: 



THRIVE 

PUBLIC SCHOOLS 

!{J 1 support Thrive's application for facilities 
(complete information below and sign) 

--JZ( I would like to learn more about Thrive 

!"'--- (write only your name, email, and student's grade level below) 


Under California law (i.e., Proposition 39) School Districts rnust provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Forrn may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under P position 39, and that the District may 
contact me directly to verify my response. 

Signature of ParenVLegal Guardian: --'-4\-1-<\.""'--'----V-------- Date: # 



THRIVE 

PUBLIC SCHOOLS 

I support Thrive's application for facilities 
(complete information below and sign) 

I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School: I further understand that this information will be disclosed to the School 
District to support the Charter School's request for f cilitie: under Proposition 39, and that the District may 
contact me directly to verify my response. 

\ 



THRIVE 

PUBLIC SCHOOLS 

~upport Thrive's application for facilities 
(complete information below and sign) 

~ould like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 

Signature of Parent/Legal Guardian: .,LJMJt~.<)<Y&f') r:{p, {); /v fl-oate: ct /zct/i ~ 



THRIVE 

PUBLIC SCHOOLS 

I support Thrive's application for facilities 
(complete information below and sign) 

£I would like to learn more about Thrive 
/ . (write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 

Signature of Parent/Legal Guardian: &~/~. Date: _____

/. v' 



THRIVE 

PUBLIC SCHOOLS 

.1 I 

~'\ I support !hrive's. application fo~ facilities 

//' (complete 1nformat1on below and sign) 


~·I would like to learn more about Thrive 
- (write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable! your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 

Signature of Parent/Legal Guardian: ~-AA/l -~ Date: <:c;, .f~ '2>// · \ 3-\,~--~.~~c._:::__ _;:_____ \ 



THRIVE 

PUBLIC SCHOOLS 

fii I support Thrive's application for facilities 
(complete information below and sign) 

£I would like to learn more about Thrive 
f (write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014·15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this informatio~ill be disclosed to the School 
District to support the Charter School's request for facilities l!~er Pr/po and that the District may ~ion 3 
contact me directly to verify my response. . ;?'/ 

~ _,./'"- //' 
~<"" / 

Signature of Parent/Legal Guardian: .v /~/-=::::/ -- Date: 28) 6 f \,_J 



__ __ 

THRIVE 

PUBLIC SCHOOLS 

~ I support Thrive's application for facilities 
' (complete information below and sign) 

~ I would like to learn more about Thrive 

· . (write only your name, email, and student's grade level below) 


Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 

contact me directly to verify my response. ."7 ~fl../J ... ··· 
Signature of ParenVLegal Guardian: -~~-----··_'2.-/~_Le_'«_._./_:----_-·_··_ Date: "Ut (;; 



X
THRIVE 


PUBLIC SCHOOLS 

I support Thrive's application for facilities 
(complete information below and sign) 

\,,( I would like to learn more about Thrive 

~(write only your name, email, and student's grade level below) 


Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. , , 

Signature of ParenVLegal Guardian: _u...,,.,,..f\__i-~1'/-.,=1!~.~f-~_,_t_·_·_____ Date: 9 cJer·/d.• 



THRIVE 

PUBLIC SCHOOLS 

I support Thrive's application for facilities 

(complete information below and sign) 


Y" I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the D1st)ict may 
contact me directly to verify my response. , (( ( / r~'it 

<"':.-. I\ nk _::~, ?"LG:>) 9 p--0 ) ~ 
Signature of Parent/Legal Guardian: ff'9.Y-JT C\.: ~ Date: _____ 



THRIVE 

PUBLIC SCHOOLS 

--.J/ I support Thrive's application for facilities 
/"'(complete information below and sign) 

.._j I would like to learn more about Thrive 
J'<(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's reques 'or facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 



THRIVE 

PUBLIC SCHOOLS 

~	I support Thrive's application for facilities 

(complete information below and sign) 


)<( I would like to learn more about Thrive 

r (write only your name, email, and student's grade level below) 


Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form rnay be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014·15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 



THRIVE 

PUBLIC SCHOOLS 

<I support Thrive's application for facilities 
(complete information below and sign) 

CX' I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, vou are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that th" infor ation will be disclosed to the School 
District to support the Charter School's request for facilities roposition 39, and that the District may 

contact me directly to verify my response. Da.te·. (Jim~ -, 
Signature of Parent/Legal Guardian: ---"---f;;,L------------- -(/ f Jv-' 



THRIVE 

PUBLIC SCHOOLS 

M	I support Thrive's application for facilities 

(complete information below and sign) 


~I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014·15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 

Signature of Parent/Legal Guardian: ~iJ(~) '&< Date: ~~d,:f 



THRIVE 

PUBLIC SCHOOLS 

I support Thrive's application for facilities 
(complete information below and sign) 

!~( I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities nder Proposition 39, and that the District may 
contact me directly to verify my response. 

Signature of Parent/Legal Guardian:----~-?~::;;;;~-<:;~~~~-- Date: ~l> 
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THRIVE 

PUBLIC SCHOOLS 

Q 	 I support Thrive's application for facilities 
(complete information below and sign) 

(}, 	 I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request tor facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much tor your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School tor the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 

Signature of ParenULegal Guardian: .,,,_,.~~=c.___•___________ Date: () 9-,) 6/:? 

I 



THRIVE 

PUBLIC SCHOOLS 

J;i{__ 	 I support Thrive's application for facilities 
(complete information below and sign) 

IY., 	 I would like to learn more about Thrive 

(write only your name, email, and student's grade level below) 


Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable! your child/children in the Charter School's 
classroom-based program durina the 2014-15 school vear. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 

< 

Signature of Parent/Legal Guardian: ~411~ Date: 9'/.;z (;;;'[:;3 

r--------------------- .......-- 



THRIVE 

PUBLIC SCHOOLS 

I support Thrive's application for facilities 

(complete information below and sign) 


I would like to learn more about Thrive 

(write only your name, email, and student's grade level below) 


Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are Indicating that you are meaningfully 
interested In enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014·15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014· 15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. ~ 

--~· ---... 
Signature of ParenVLegal Guardian: ./- -----> Date: ?/htR t '? 

(/ ~I 

>------------·--··---·-····· 



THRIVE 

PUBLIC SCHOOLS 

I support Thrive's application for facilities 
(complete information below and sign) 

~ 	I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts rnust provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Forrn rnay be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable! your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation I 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014· 15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. ii 

Ii f.b . ''# 	 /] . -9? 
Signature of Parent/Legal Guardian:Ld/Lu., (!Y(t{ _ ~-·(_______ Date: + -24 ..f) 



THRIVE 

PUBLIC SCHOOLS 

efl support Thrive's application for facilities 
(complete information below and sign) 

efi would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling !as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation! 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter Schoo~est for fac1lit1es under Proposition 39, and that the District may 
contact me directly to venfy my resp nse. ~-

Signature of Parent/Legal Guardian: _,,-?fV<= ' • ' Date: 9/"1-(,/(3t' 
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THRIVE 

PUBLIC SCHOOLS 

¥- I support Thrive's application for facilities 
(complete information below and sign) 

XJ 	 I would like to learn more about Thrive 
(write only your name, email, and student's grade level below) 

Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This Form may be used to support the Charter 
School's request for facilities. By submitting this Form, vou are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 

 

 

	  



  
  	  

  

 
 	  

 

  

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014-15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verily my response. , 

-'J=· _Signature of Parent/Legal Guardian: __d~"'?_,·~"----' =--mW-'--'-'____ Date: __j)if}/_f!{JJ:} 
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THRIVE 

PUBLIC SCHOOLS 

XI support Thrive's application for facilities 
(complete information below and sign) 

-t< I would like to learn more about Thrive 

(write only your name, email, and student's grade level below) 


Under California law (i.e., Proposition 39) School Districts must provide Charter School reasonably equivalent 
school facilities in which to operate the charter school. This. Form may be used to support the Charter 
School's request for facilities. By submitting this Form, you are indicating that you are meaningfully 
interested in enrolling or re-enrolling (as applicable) your child/children in the Charter School's 
classroom-based program during the 2014-15 school year. Thank you very much for your support and 
cooperation I 

By signing below, I am indicating that I am meaningfully interested in enrolling the above named child/children 
in Thrive Charter School for the 2014·15 school year. I understand that signing this Form does not guarantee 
enrollment in the Charter School. I further understand that this information will be disclosed to the School 
District to support the Charter School's request for facilities under Proposition 39, and that the District may 
contact me directly to verify my response. 

Date:1/2<./(5"'"""ro•""""""'" G~~""'~-_,.,-- ' 
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APPENDIX 

F:	 LETTERS FROM CCSA, WISEBURN SCHOOL DISTRICT, ALVO INSTITUTE, 

GIRARD FOUNDATION, INSITE IN SUPPORT OF PETITION 



r:;;;Jr.iJll'!JR California Charter 
~~H!iJ Schools Association 
1107 9th Street, Suite 200 • Sacramento, CA 95814 • p 916-448-0995 • f916-448-0998 • www.calcharters.org 
250 East 1st Street, Suite 1000 • Los Angeles, CA 90012 • p 213-244-1446 • f 213-244-1448 

July 11, 2013 

Dr. Cindy Marten 
Superintendent 
San Diego Unified School District 
4100 Normal Street 
San Diego, CA 92103 

Dear Superintendent Marten and Members of the Board, 

My name is Mile Durfee and I am the Managing Regional Director, Southern California for the California Charter Schools 
Association (CCSA). On behalf of the Thrive Public School, the California Charter Schools Association is pleased to 
submit this letter of support for their charter school petition to the San Diego Unified School District (SDUSD). 

The California Charter Schools Association advances the charter school movement through state and local advocacy, 
leadership on accountability, and resources for member schools. CCSA is a trusted source of data and information on 
California's charter schools for parents, authorizers, legislators, the media and other interested groups. 

I am writing to provide my strong support for the Thrive Public School charter petition and respectfully ask that the district 
staff recommend approval and that the Board of Education members vote to approve this petition. CCSA's development 
team and I have been working closely with the petitioner on the development of this charter. 

As emphasized in the legislative intent, this team committed to providing families expanded choices through a high-quality 
education program that will improve pupil learning through the use of an innovative model. In addition, CCSA has completed 
a full petition review to ensure the petition is above and beyond the industry standard for best practice and compliance. 

Thrive Public School presents a unique education program and opportunity for San Diego Unified School District to work 
collaboratively with the founding team and community to establish a new educational program that will be both innovative 
and accountable. 

If you have any questions, please do not hesitate to contact me. I can be reached by phone at (213) 244-1446 x 228 or email 
at MDurfee@calcharters.org. 

Sincerely, 

!//!"/ 1/ ,<
'f/1/'cAJ;. I ;Z<,-;/X cc 

Miles Durfee 
Managing Regional Director, Southern California 
California Charter Schools Association 

mailto:MDurfee@calcharters.org
mailto:MDurfee@calcharters.org
mailto:MDurfee@calcharters.org
mailto:MDurfee@calcharters.org
http:www.calcharters.org
http:www.calcharters.org
http:www.calcharters.org
http:www.calcharters.org


WISEBURN SCHOOL DISTRICT 

Tom Johnstone, Ed.D., Superintendent 

Nelson Martinez, President, Board of Trustees, • Roger Banuelos, Clerk 
Susan Andrlacchl, Member • Dennis Curtis, Member • Israel Mora, Member 

Juan De Anza • Peter Burnett• Juan Cabrillo • Richard Henry Dana 
~----

October 31, 2013 

Superintendent Cindy Marten 
San Diego Unified School District 
4100 Normal Street, Room 2219 
San Diego, CA 92103 

Dear Superintendent Marten, 

I am writing to you to express my support for Dr. Nicole Tempel Assisi and her organization, Thrive Public Schools. As 
Superintendent of the Wiseburn School District, I worked with Dr. Assisi for the past 5 years. Dr. Assisi was the Founding 
Principal for our 3 charter schools in the Wiseburn School District. During this time she created and maintained a strong 
·educational program to serve families within our district. 

Dr. Temple is very creative and innovative but also has the rare ability to be able to combine these attributes with 
practical application. Nicole created three charter schools for Wise burn from scratch, each one very unique, with a 
distinct culture, and each one highly successful and thriving. Nicole is both a thinker, and a practical applicator. 

I had the opportunity to hear firsthand from students and families about their experiences with Dr. Assisi and the schools 
she ran in Wiseburn. She has a strong relationship with the community, and provided high-quality education to students 
from all w<ilks of life. On several occasions Dr. Assisi presented to our school bo<ird about the progress students were 
making, and it was always exciting to hear about the innovative educational programs provided to our families. 

Throughout our collaboration I relied on Dr. Assisi to deliver quality education, having transparent governance, and using 
sound judgment. I feel that our district was enhanced by the work she did each day. She is committed to ensuring that 
students meet and exceed proficiency in content standards, in addition to providing students with rigorous character 
building and experience with authentic application of skills. Her staff was highly complimentary of her and worked hard to 
reach her vision. Our community was truly sad to lose this outstanding educator. 

I am pleased to offer enthusiastic support for Dr. Assisi and the instructional program she is building in San Diego. Based 
on my experiences with Dr. Assisi, I believe that she presents an exceptional educational program, and would offer a high
quality choice for families. Should you have any other questions, feel free to reach out to me either by email at 
tomjohnstone@wiseburn.k12.ca.us or by telephone at (310) 643-3024. 

13530 Aviation Boulevard • Hawthorne, California 90250 • 310.643.3025 • Fax 310.643.7659 

mailto:tomjohnstone@wiseburn.k12.ca.us
mailto:tomjohnstone@wiseburn.k12.ca.us
mailto:tomjohnstone@wiseburn.k12.ca.us
mailto:tomjohnstone@wiseburn.k12.ca.us


InSite 

Charter School Services 

November 8, 2013 

Dear SDUSD Board and Superintendent, 

lnSite Charter School Services is proud to write this letter of support for Thrive Public Schools. lnSite is a 
San Diego-based charter-focused real estate brokerage and consulting firm providing real estate services 
to new and existing charter schools. lnSite has worked with and represented many SDUSD charter 
schools. 

As a charter school broker and consultant, our mission is to help charter schools find the best facility for 
its needs. We also offer related services including real estate developer representation, asset sales, 
assistance in financing, entitlement review and approvals. We work only with charter schools and 
property owners, meaning that all of our attention and expertise is brought to bear on charter schools' 
needs. 

Because demand for our services exceeds our capacity to work with all charter schools that contact us, 
we must be selective in choosing who we work with. As such, we have no hesitations about working 
with Thrive; we are familiar with their founders' track record of success and look forward to being a part 
of their future accomplishments. 

Over the past 3 months we have been working with Thrive on their facilities search in San Diego. 
Throughout this time, we have found Thrive staff to be experienced in the operations, finance, and 
governance of schools. They have always been prudent in their facilities search and mindful of building 
community within their final location. We are confident Thrive will make a great edition to the family of 
SDUSD schools, and look forward to seeing Thrive achieve great educational outcomes for students in 
the near future. 

Sincerely, 

Dan Morrar 
Vice President 
lnSite Charter School Services 

889S Towne Centre Drive 
Suite 105-480 
San Diego, CA 92122 

858-866-8843 
dmorrar@insitecss.com 

mailto:dmorrar@insitecss.com
mailto:dmorrar@insitecss.com
mailto:dmorrar@insitecss.com
mailto:dmorrar@insitecss.com


November 10, 2013 

Dear SDUSD Board Members and Superintendent Marten, 

I am writing to share my enthusiastic support for Thrive Public Schools. As 
the Vice President of the Girard Foundation, I see many charter schools and 
feel I am able to recognize quality when I see it. 

The Girard Foundation is a family foundation established in 1986. Our 
mission is to foster innovation and reform in K-12 education, with the goal 
of improving student outcomes in San Diego County. We have been 
especially focused on new, more effective methods of teaching and 
learning, which include the effective use of technology and blended 
learning tools. 

It was in this context that I met Dr. Nicole Tempel Assisi and first heard of 
Thrive - at a small event put on by the California Charter Schools 
Association that brought together leaders in blended learning across the 
state to share best practices. Dr. Assisi was 1of10 school leaders invited to 
this event and the only leader from San Diego. We are excited to see San 
Diego have a voice in the statewide dialogue about blended learning and 
hope you will support Thrive Public Schools. 

Based on what we have come to know about Thrive, we feel they have 
huge potential to be a model for blended learning in San Diego. We know 
the Thrive team is eager to collaborate with other schools in the district to 
share instructional practices and we applaud this effort. We are excited 
about the potential impact they can have on the greater educational 
landscape in San Diego and hope SDUSD will support and approve their 
petition and give Thrive a chance to contribute to our community. 

Sincerely, 

\~AtOvU-"QQ_,cc~ 
Michele Hansen 
Vice President of the Girard Foundation 



October 27, 2013 

INSTITUTE 

To Those Considering The Charter of Thrive Public Schools: 

It is with great enthusiasm that I write in strong support of Dr. Nicole Temple-Assisi and her vision for Thrive Public Schools. 
In the 7 years that I have worked with Dr. Assisi, she has exemplified a rare combination of impeccable organizational and 
management skills and a deep, thoughtful understanding of innovative and effective education. 

The nature of my work, through The Alvo Institute, puts me in contact with many educational leaders at district and charter 
schools. We have learned that a strong instructional leader is by far one of the single greatest factors in the success of any 
efforts to improve instruction and student outcomes. I can say, with ease, that Dr. Assisi is one of the most effective 
educational leaders I have worked with in my professional career. Teachers are eager to learn from and follow her, parents 
trust and eagerly support her vision, foundations and businesses are confident in her fiscal/managerial outcomes and 
students know that Dr. Assisi cares about them as individuals. 

I first met Dr. Assisi when she was a founding Principal at The DaVinci Schools. Walking through campus with Dr. Assisi, I 
was always struck by how deeply she knew her students, their families as well as the faculty and staff. As she paused to 
speak with students and staff, I saw a com1nunication style grounded in respect and sincere interest, while at the same time 
exuding trust and leadership. One of my roles was to assist in the development and implementation of a new instructional 
strategy. There are many 1noving parts in such an implementation. In my experience, the complexities of change 
management within a school are extremely challenging that few educational leaders are able to address quickly and with 
little disruption. Dr. Assisi did both consistently. In group settings, she led the meetings with a clear vision and goals and 
facilitated robust discussion and collaboration. And exemplifying that rare ability to turn ideas into action, she quickly 
integrated the results of these collaborations into program implementation. 

Dr. Assisi is widely regarded as an exemplarily leader. She was instrumental in securing a number of competitive grants for 
DaVinci including the prestigious Next Generation Grant. A natural collaborator and community builder, faculty, staff and 
parents alike were willing to follow her through the necessary steps required to create 21" century classrooms. As a charter 
leader, she was responsible for managing the academic and business side of her schools. Many leaders do one or the other 
well, but Dr. Assisi has a sharp business mind and an innovative instructional vision. She was a major factor in the 
academically successful, scalable, and fiscally responsible expansion of the DaVinci schools. I am confident that her keen 
rnanagement skills and pioneering instructional approach will accelerate learning for students in the San Diego area as she 
has done for students in the Los Angeles region. 

The students and families that Thrive Public Schools serves will be fortunate to have Dr. Assisi as their leader. The district 
will not only get a strong school, they will get a true partner who believes deeply in charter/district collaboration. 

In addition to her exemplary management and instructional approach, Dr. Assisi is a woman of deep integrity. Over the 
years, Dr. Assisi has not only proven to be a trusted and invigorating colleague, she has become a true friend. 

I encourage you to support Dr. Assisi and the Thrive Public Schools charter. She will quickly become a valuable member of 
your community and instructional leadership team. An opportunity to have such a stellar educational leader at the helm of 
a school network is rare and not to be inissed. 

Please do not hesitate to contact me with any questions or for further information. 

Sincerely, 

~· 

Rebecca J. Tomasini 
Founder and CEO, The Alvo Institute 
95 Rio Vista Ave 
Oakland, CA 94611 
Cell 626.862.5341 Email: rebecca@thealvoinstitute.com 

mailto:rebecca@thealvoinstitute.com
mailto:rebecca@thealvoinstitute.com
mailto:rebecca@thealvoinstitute.com
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APPENDIX 

G:	 GRANT AWARD LETTERS FROM THE ELI AND EDYTHE BROAD 

FOUNDATION, CHARTER SCHOOLS GROWTH FUND, GIRARD 

FOUNDATION, AND NEXTGEN LEARNING CHALLENGES 



the eli and edytl1e broad 	 Eli Broad 

fULltdf'I 

December 10. 2014 

Nicole Assisi. Ed.D. 
Founder and Chief Executive Officer 
Thrive Public Schools 
4260 54ih Street 
San Diego. California 92 1I 5 

RE: Thrive Public Schools - Launch Support 

Dear Dr. Assisi: 

We are delighted ro inform you that The Eli and Edythe Broad Foundation has 
approved your grant request to support the opening ofThrivc's lirst blended learning 
school in San Diego. 

The Broad Foundation is committed to fund up to $200,000 for this project based on 
the acti vities and expenses described in your June 25, 20 13 proposal and subject to 
your agreement to our Terms of Grant that outline foundation requirements for our 
support. 

Russ Altenburg will be managing your grant and will ensure that you receive thcst: 
Terms shortly. 

Thank you for your continued dedication to improving public education. Our team 
looks forward to working with you. 

Sincerely, 

Eli Broad 	 Russ Altenburg 
Associate Director 

l l.Z I Avi:11111• 01 t' 1P ::.1~1~ 
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Charter School Crowth Funcl 

May 31, 2013 

Dr. Nicole Tempel Assisi 
Founder and Chief Executive Officer 
Thrive Public Schools 
1010 N. Curson Avenue, Unit 106 
West Hollywood, CA 90046 

Dear Dr. Assisi: 

I am pleased to inform you that a grant in the amount of $200,000 has been approved to support the launch 
of Thrive Public Schools. 

The terms and conditions of the grant will be outlined in a separate Grant Award Aip·eement. 
Congratulations and we look forward to partnering with you in this noble and exciting effort. 

Sincerely, 

Alex Hernandez 
Partner 

350 lntcrlockcn Boulevard, Suite 390, Broomfield, Colorado 80021 1·· 303.217.8090 303.531.7344 www.chartcrgrowthfund.org 
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October 7, 2014 

Nlcole Assisi, Ed .D., Founder and Chief Executive Officer 
Thrive Public Schools 
301 W G St #118 
San Diego, CA 92101 

Dear Nicole: 

The Girard Foundation is pleased to send Thrive Public Schools the enclosed check for $42,500. This grant is to 

support Thrive's train-the-trainer professional development program. 


Please note that these grant funds must be used in accordance with your updated proposal dated September 3, 2014 
Any substantive changes to the project must receive prior written approval from the Foundation. Any funds not used 
for the purposes described in the proposal will revert to the Foundation. 

As conditions of this grant, we respectfully request that you: 

1) Send us a progress report after training sessions have been held, 

2) Send us copies of any presentations/reports/publicity related to the project, 

3) Agree to share key learnings and resources, and 

4) Provide appropriate recognition of Girard Foundation' s support. 


No Girard Foundation director, employee or member of their families is to receive any goods, services or benefits in 
connection with this grant. 

Please return a countersigned copy of this letter with your signature acknowledging the terms and conditions of this 
grant. 

Ttie Girard Board and I are very supportive of the work you and your team are doing to improve education. We look 
forward to hearing about your progress. 

Best regards, 

Sarah Setiawan 
Program Manager 

ACKNOWLEDGED AND AGREED BY: 

Nicole Assisi, Ed.D., Founder and Chief Executive Officer 
Thrive Public Schools 
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May 7, 2013 

Dear Colleague, 

Thank you for submitting a Wave IV Planning proposal to open a Breakthrough School Model for College 
Readiness. We are pleased to inform you that your proposal has been named a finalist and will advance 
to the next round of review by a team of national experts in the fields of education, innovation, and new 
school design. Final decisions will be made by NGLC's Executive Committee in mid-June. 

Please note: NGLC will host a Summer Design Institute for all Planning Grantees from Monday July 
15th at 7 pm until Thursday July lS'h at 12 noon in the San Francisco/Bay area. NGLC will cover all travel 
costs associated with participating in the Institute for two members of each winning school team. While 
grantee announcements will not be made until June, we hope that you and another member of your 
team can loosely hold these dates, in the event that you are named a grantee, for what will certainly 
prove to be an informational and inspiring event for school developers in the planning stages. 

Please contact Dalia Hochman at dhochman@educause.~.i:l.v with any questions. Thank you again for 
your ongoing work and passion on behalf of students and congratulations on your success so far. 

Respectfully, 

Andy Calkins Dalia Hochman 
Deputy Director, NGLC NGLC Director of Model Development & Adoption 

EDUCAUSE 
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To the Thrive team, 

We are pleased to let you know that the Next Generation Learning Challenges Executive 
Committee has awarded you a Wave IV Cycle I Planning Grant in the amount of $100,000. Your 
application has been thoroughly reviewed by expert Challenge Panelists, NGLC staff, and 
Executive Committee members who found your collective vision bold and inventive, promising 
academically, potentially sustainable and scalable, and plausible to succeed because of the 
capacity you will be bringing to the effort. 

The grant should be used through the encl of the 2013-2014 school year to support your planning 
for a new, breakthrough secondary school model opening in the fall of 2014. In the next week or 
so, we will be sending out a more formal letter and providing you with specific feedback on your 
application. We will also provide you with additional details on the grant itself, which will be 
paid in one lump sum within four weeks after we receive your signed copy of the grant letter. 

In the meantime, we wanted to remind you that we will be holding our kick-off school 
design institute for new NGLC planning grantees between July 15-July 18111 in San 
Francisco, CA. NGLC will be sponsoring up to two members of your planning team to attend 
the Institute and will cover associated travel costs. We strongly encourage all new planning 
grantees to take advantage of this opportunity, which we are co-hosting with CEE-Trust. 
Attached is a draft agenda for the event and an overview of travel reimbursement processes with 
immediate next steps required. Please plan to arrive by Monday evening at 6 pm on July 15th 
and to stay through I pm on Thursday, July 18'h 

Most of your questions about the grant award itself will be answered in the letter you'll receive 
shortly, but feel free to contact Dalia Hochman (clhoclrnrnn@cdu~a\L'.C.ccJ.u) in the interim if 
there's a burning question on your mind. If you have any questions on the July convening, please 
direct those questions to our Institute design partner at CEE-Trust, Carrie Douglass (<;mric@ccc: 
trusL_Qig). 

Congratulations again on your award and welcome to the NGLC family! 

Dalia Hochman, Director of K-12 Model Development and Adoption 

Sarah Luchs, K-12 Program Officer 

Silke Koester, Program Coordinator 

Kristen Vogt, Knowledge Management Officer 

Andrew Calkins, Deputy Director, NGLC 

EDUCAUSE 
Unco1nrnon Thinking for the Co1rimon Good 
282 Century Place, Suite 5000, Louisville, CO 80027 

clirect: 720.406.6763 Imain: 303.449.4430 Ieducause.edu 
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530 Lytton Avenue, 2"'1 Flooi 

Palo Alto, C:alifor11ia 9430-1 

323.412,0<178 

'N chdrterassetrndnagernent.corn 

Dr. Nicole Assisi 
Founder & Chief Executive Officer 
Thrive Public Schools 
cc: San Diego Unified School District 
cc: Dorothy Lee, Ed Tee 

Monday, October 14, 2013 

Dear Dr. Assisi and Thrive Public Schools Board of Directors, 

Charter Asset Management provides reliable, cost-effective, and sustainable funding for charter 
schools across California. We are pleased to present this funding commitment letter for Thrive 

Public Schools for your consideration. 

Charter Asset Management is committed to provide Thrive Public Schools $200,000 in initial 
start-up funding and up to $1 million in total funding for the 2014-15 school year via our 

receivable sales program. Funds can be drawn as needed throughout the academic year beginning 
in July 2014. 

Charter Asset Management reviews all financial, governance, and school performance 
information for all schools we fund. We will work closely with the Thrive Public Schools 
leadership team and Ed Tee to ensure that Thrive demonstrates sound financial planning and 
meets all requirements expected for their charter by the California Department of Education, San 
Diego Unified School District, other governing bodies, and our own internal control standards. 

We look forward to building a strong partnership with Thrive Public Schools and to see Thrive 
grow and succeed as a great charter school. 

Sincerely yours, Sincerely yours, 

,--'--.. __.-!j}__ 
'./ 

Paul N. Im David 1-1. Park 

Managing Partner Managing Partner 
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I: (DRAFT) HEALTH AND SAFETY PLAN 



THRIVE PUBLIC SCHOOL 
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[DRAFT] 


HEALTH AND SAFETY PLAN 


JUNE 1, 2013 


Please note: once our facility is finalized, 
this Plan will be customized accordingly_ 

DRAFT Health and Safety Plan, June 2013 



---

INTRODUCTION 

Thrive is committed to maintaining safe and secure campuses for all of its pupils and staff. To that end, 

this Health & Safety Plan covers Thrive Public School's policies and expectations regarding the practices 
of each school in maintaining the security of the physical campus, responding appropriately to 

emergencies, increasing the safety and protection of students and staff, and creating a safe and orderly 
environment that is conducive to learning. 

All school employees should receive training in the Health & Safety Plan upon joining the school, and 
should review any changes to the Plan annually. 

CAMPUS SAFETY AND SECURITY 

The school and its staff members will maintain policies, practices.and procedures so that the campus is 

physically secure and safe. 


Entrances and Exits 


Thrive's CEO, with the Director and Office Manager will develop procedures so that students, staff, 

parents and community members can enter and exit the building in a safe and orderly way, and that the 

building is secure from unauthorized entry during non-school hours, as follows: 


• Designating individuals to lock the school building and/or grounds when not in use 

•Training school staff members to maintain the security of the building when working during 
non-regular working hours (e.g. not propping doors open, re-securing the building after leaving) 
• Maintaining a practice of locking doors that are not being regularly used, even during school 
hours 

• Posting signs requesting that visitors sign in at the main office 
• Establishing a culture in which any adults without a visitor or staff badge and any children not 
enrolled at the school are escorted immediately to the main office 
• Periodically testing the security system according the manufacturer or vendor instructions, to 
ensure it is functioning 

•Creating a dismissal plan and student pick-up traffic plan to avoid congestion of the parking lot 

and local streets, and to prevent students from crossing traffic unnecessarily 

TRAFFIC AND PEDESTRIAN SAFETY: Safe Passage To and From School 
Students must be prepared for safe travel to and from school. As a significant number of pedestrian 

fatalities are school-age children, it is critical that children understand the dangers of street travel and 
how to avoid needless tragedies. 

School personnel will discuss the following safety issues with students and parents, distribute and post 
materials, as appropriate: 
___Traffic and pedestrian safety 
___Bicycle Helmet Law 
___Bus Safety 

Safe Routes to School 
___Drop-off, pick-up, and parking procedures 
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____	Exiting and entering a car 

Seat belt law use 

Responsibility of Thrive's Director 
•Assess traffic, warning signs, school bus and parent loading zones, crossing guards, crosswalks, 
traffic signals, stop signs, etc. 
•Confer with local Department of Transportation in establishing safe pedestrian routes to and 
from school and appropriate student pick-up and drop-off points 
• Review, distribute and post "Back-to-School Safety Tips" 
• Encourage parents to walk their children to school 
•Schedule Pedestrian and Bicycle Safety assemblies. The Director should also ensure that 
teachers incorporate pedestrian and bicycle safety into classroom curricula 
• Recruit volunteers to participate in Volunteer Crossing Guard program 
• Inform students, staff and parents of designated "Safe Routes", student drop-off and pick-up 
points, and safety procedures to be observed whenever there are moving vehicles in or around 
the school. This information should include bike helmet usage and should be distributed in a 
brochure to students and parents at the start of the school year 
• Report continuing traffic non-compliance problems to local enforcement agency 

TRAFFIC PATTERNS AND DROP-OFF/PICK-UP POINTS 

Appropriate protocols will be developed to minimize traffic congestion and enhance pedestrian safety 
around the school site upon lease of temporary school site or uppn the plan development for 
permanent school site. 

Responsibility of Director 
•Administrator is to ensure through daily monitoring by designated staff that loading and 
unloading areas are "curbside" and designated to minimize student proximity to moving vehicles 
and that these areas are readily accessible to students 
•School personnel are to ensure that appropriate traffic and pedestrian signs are posted in the 
vicinity of the school 
•School personnel are to develop a student drop off and pick up plan and distribute plan to 
parents 
•All designated drop-off/pick-up points are safe and at "curbside" 
• Local Police Department is contacted for assistance relating to traffic enforcement during 
drop-off and pick-up times as necessary to ensure student safety and minimize traffic congestion 
• Proper supervision is provided at any bus loading and unloading areas, if applicable 

Releasing Students 
Thrive school employees are responsible for releasing students to parents, legal guardians or 
other persons designated by parents or legal guardians, unless formally modified by a court order served 
to the school. In the event that employees are uncertain of the propriety of releasing a student, they 
should locate or contact the school Director, Director's designee or Thrive counsel before releasing the 
student. 

VISITORS POLICY 

Thrive encourages interested members of the community to visit our schools. To avoid potential 
disruptions to learning, to provide visitors with the information they need, and for the safety of students 
and staff, ALL visitors should register immediately upon entering any school building or grounds. 
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Visitors shall sign in at the beginning of their visit, receive a visitor badge, and sign out at the end of their 
visit. Students from other schools as well as students who have ended their school day are not to be on 
campus unless accompanied by parents/guardians or with the permission of the site administrator. 

In registering as a visitor, the sign-in form will include spaces for the following information 
•Name; 
• His/her purpose for entering school grounds; 
• Destination within the school 
• Time in and out 
At his/her discretion, the CEO, the Director, Office Manager or designee may also request 
• proof of identity 
• address 

•occupation and company affiliation 

•age (if less than 21); and any other information consistent with law 

Parents and guardians visiting during the school day for any purpose other than picking up at or 
dropping off a child at the beginning or end of the school day as part of the normal school day schedule 
should also be requested to sign into the visitor log or a special log for parents. This applies to parents 
and guardians who are picking up a student early (e.g. for a medical reason) or dropping off a student 
late (e.g. tardy), as well as parents and guardians who are on campus to volunteer in their child's 
classroom. 

Students not enrolled at the school who wish to use the school grounds for recreation during the school 
day are, at the discretion of the Director, also subject to Thrive's visitor policy. 

The CEO, Director or designee may refuse to register any visitor if he or she reasonably concludes that 
the visitor's/outsider's presence would disrupt the school, students or employees, would result in 
damage to property, or would result in the distribution or use of? controlled substance. (Penal Code 
627.4). 

The CEO, Director or designee may request that a visitor/outsider who has failed to register, or whose 
registration privileges have been denied or revoked, to promptly leave school grounds. If necessary, the 
CEO, Director or designee may call the local police to enforce the departure of the visitor/outsider. 
When a visitor/outsider is directed to leave, the CEO, Director or designee shall inform the 
visitor/outsider that if he or she reenters the school within seven (7) days, he or she will be guilty of a 
misdemeanor and subject to a fine and/or imprisonment. (Penal Code 627 .7). 

Thrive will inform parents annually about the school's policies regarding visitors/outsiders, and remind 
parents that to maximize safety and security they should also register when visiting the school. 

IMMUNIZATIONS, TUBERCULOSIS TESTING, AND SCREENING 
All enrolling students and staff will provide records documenting immunizations to the extent required 
for enrollment in non-charter public schools pursuant to Health <1nd Safety Code Sections 120325
120375, and Title 17, California Code of Regulations Sections 6000-6075. Records of student 
immunizations shall be maintained, and staff shall honor County requirements for periodic Tuberculosis 
(TB) tests. Faculty and staff will be tested for tuberculosis prior to commencing employment and 
working with students as required by Education Code Section 49406. All enrolling students will have 
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screening of vision, hearing, and scoliosis to the same extent as would be required if the pupils attended 
a non-charter public school. Thrive Public School #1 will adopt policies consistent with Ed Code§ 49450, 
et seq., as applicable to the grade levels served by the school. 

FINGERPRINTING POLICY 
For the protection of students, California State law requires criminal background checks for all public 
school employees, as well as any individual working alone with minors in a school setting. In most cases, 
fingerprinting is completed with a "Live Scan" machine which takes an electronic picture of the 
fingerprints (rather than using an ink pad). The fingerprints are then compared to the Federal Bureau of 
Investigations (FBI) and/or Department of Justice (DOJ) databases. 

Who should be fingerprinted? 
All new school site employees must be fingerprinted and cleared before they begin work. Individuals 
who were previously fingerprinted when they worked in another school district must be fingerprinted 
again to ensure that Thrive is notified if the person subsequently commits a felony or misdemeanor. 

In addition, any volunteers who may have the occasion to be alone with a Thrive pupil while not in the 
presence of a credentialed employee must receive fingerprint clearance prior to volunteering on 
campus. Volunteers do not have to be fingerprinted only if they are working under the direct and 
continual supervision of a credentialed school employee in the same room, and will have no occasion to 
be alone with a Thrive pupil. This policy also applies to parents/guardians of Thrive students who 
volunteer at the school and may have the occasion to be alone with any pupil other than their own child. 

The actual background check depends on the individual's residency history. If the individual has resided 
in the State of _California for more than 5 years, only DOJ check is_ required. If the individual has resided in 
the State of California for less than 5 years, DOJ and FBI checks are both requ·ired. 

Note that most DOJ background checks take seven days, sometimes more. FBI background checks take 
considerably longer. Individuals who wish to work or volunteer at Thrive should plan to get fingerprinted 
as quickly as possible to avoid delays in commencing work or volunteer activities. 

Who pays for fingerprinting? 
Thrive pays for Live Scan (fingerprinting) services for employees, using school general funds. Volunteers 
are requested to cover the cost of their own fingerprinting. If a potential volunteer is not able to pay for 
such fingerprinting, then the cost of the fingerprinting may be paid by the school at the CEO's discretion. 

REGISTERED SEX OFFENDER POLICY 
For the protection of pupils while they are traveling to and from school, attending school, or at a school
related activity, the Director and his/her designees should respond appropriately when apprised of 
information that a registered sex offender resides or works within two (2) miles of the Thrive school 
campus, or otherwise may be likely to attempt to visit the school for any reason whatsoever. 

In accordance with "Megan's Law", the CEO, Director or designee shall notify parents/guardians annually 
of the availability of the CD-ROM from local law enforcement regarding registered sex offenders, and 
recommend that they utilize the information contained on the disk, and that information about 
registered sex offenders may be obtained from the California Attorney General's Megan's Law website, 
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found at http://meganslaw.ca.gov, (Penal Code 290.4 and Parra Act), subject to the disclaimer found on 
said website. 

Thrive and its employees shall be immune from liability for the good faith dissemination of sex offender 
information so long as the dissemination is in the manner and to the extent authorized by law. (Penal 
Code 290). 

When a school has received information about a registered sex offender from any source, the CEO, 
Director or des·1gnee may, on a case-by-case basis, notify staff, im;luding but not limited to, campus 
supervisors, bus drivers, staff who may be involved in visitor/outsider registration, and teachers. 
If the CEO, Director or designee informs any staff member of the information about a registered sex 
offender, the CEO, Director or designee shall also inform the staff member of the following: 

1. Thrive will share public registered sex offender information with staff members of a particular 
school to assist in identifying a danger; 
2. Any person who uses registered sex offender information to commit a felony will be subject to 
criminal penalties; and 
3. Stafi is not permitted to notify any parents or any other members of the community of any 
information received pursuant to this policy without the written permission of the Director or 
designee. 

If a suspected registered sex offender is seen on or nearby school grounds, and is not a parent or 
guardian of a pupil at the school, staff members shall immediately inform the CEO, Director or designee. 
When the CEO, Director or designee receives information that a suspected registered sex offender may 
be on or nearby school grounds or around any pupil, he or she will determine whether the suspected 
registered sex offender has received written permission for the entry onto school grounds, is a parent or 
guardian of a pupil at the school, and if possible, is actually a registered sex offender. Any such 
registered sex offender who does not have written permission for the entry onto school grounds or is 
not a parent or guardian of a pupil attending the school will be promptly directed to leave by the CEO or 
Director, who will notify law enforcement immediately. Law enforcement will determine if the 
registered sex offender is in violation of parole or probation conditions. 

If a school learns or is notified that a registered sex offender is a parent/guardian of one or more pupils 
who attend the school, the Director will implement a variety of steps to ensure both compliance with 
applicable laws, the safety of children and staff, and the rights of the parent/guardian to participate in 
the activities of his/her child. 

Thrive will inform parents annually about the existence of this policy regarding registered sex offenders. 
The school shall cooperate to the fullest extent possible with local law enforcement for receiving, 
communicating and disseminating information concerning registered sex offenders. 

NOTE: Pursuant to Penal Code 290(q), any person who uses registered sex offender information to 
commit a felony will receive a five-year state prison term; any person who uses registered sex offender 
information to commit a misdemeanor will be fined at least $500 and not more than $1000. 
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The school will maintain emergency preparedness procedures readily on hand, including a list of up to 
date emergency contact numbers. This information will be d'1scussed and disseminated before school 
starts at an all school staff meeting. 

CPR TRAINING 
All faculty and lead administrative staff will participate in annual CPR training to ensure they have proper 
knowledge to address student and school community health emergencies that may arise, including 
proper emergency techniques with children, versus adults. 

DRILLS 
It is the Director's responsibility to schedule emergency drills throughout the year, and record the date 
and time of each drill. The Office Manager may be asked to help out. Those drills are: 

• Fire Drill: At least once per quarter, a fire drill will be conducted in which all pupils, teachers, 
and other employees are required to vacate the building 
•Civil Defense Drill: A Civil Defense Drill will be conducted at least twice each school year 
following the school's Civil Defense Procedure 
• Earthquake Duck & Cover Drill: This drill will be performed twice per school year 
• Major Disaster Drill: This drill will be performed twice per school year so personnel are 
oriented to the school's Major Disaster Plan 

ALERT SIGNALS 
The ability to respond quickly and efficiently when a major disaster strikes is important so that we are to 
provide protection for students and school staff. In order to be better prepared, the staff, students and 
parents should be informed of their responsibilities following a major disaster. 

Atthe sound of the "Alert" signal: 
•All students in transit between classrooms, in restrooms, etc., will walk to their assigned 
classrooms 
•Children on the playground or library will return to their assigned classrooms 
• Each teacher will stay in the classroom with his/her students 
• Each.custodian will report to the school office for instructions 

At the sound of the "Take Cover" signal: 
•Students will position themselves under desks or tables 
•Students on the playground or out of doors will drop, face down on the ground 
•Open all doors; leave windows as they are 
•The teacher should be ready with stories, songs, guessing games, etc., in case of an extended 
waiting period 

At the "All Clear" signal: 
•Children will resume their regular class activities 
•When a building is unsafe to resume classroom instruction or if the situation has made the 
streets and sidewalks hazardous, the Director (or designee) will declare the premises unsafe 
• If an evacuation is found necessary, the CEO or Director will post on a conspicuous place, the 
new location of the students. A notice or letter to parents designating a site as well as 
procedures should be included in the first day packet going home with students 
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Staff Responsibilities 

In the event of a disaster or civil defense alert, individuals on the school site have the following 
responsibilities: 

CEO and Director 
•Sound appropriate alarm to evacuate building (fire drill) or take cover within the building (civil 
defense) 
• Following fire drill procedures, check the building to ensure that all students, personnel and 
visitors have evacuated the building 
• Provide for administration of first aid and request other emergency assistance as needed 
• Keep the local district office informed and, if necessary, set up a telephone communications at 
a nearby residence or business 
•Give directions to police in search clearing procedures and take full responsibility for search 
•Coordinate supervision of students and all clean-up or security efforts 

Teachers 
•Carry out appropriate emergency procedures to ensure" the safety and welfare of students 
•Supervise children and maintain calm and order 
• Make sure you have access to the classroom copy of the students' emergency cards 

Office Manager 
•Assist and take direction from the CEO or Director 
• Make sure first aid supplies are handy in case they are needed 
•Carry out other duties as assigned 

Custodial Engineers (or Office Manager) 
•Shut off the valves for gas, water, electricity and air conditioning (if necessary) 
• Open all gates and doors to assembly and exit areas 

In advance of emergencies, the custodian and Director will ensure the following emergency supplies are 
stored: 

Student Emergency Packets (1 per student) 
2 quarts of water 
Solar blanket 
Food for two days 
Note from parents with emergency instructions 

School Emergency Supplies: First aid kits Flashlights 
Batteries 
Radios Megaphone Walkie-talkies 

Aides, Volunteers and Other Adults 
•Should assist teachers working with students to keep them safe, orderly and comfortable 
• Be on call for Administrators' requests 

EMERGENCY PROCEDURES 

All classrooms should have emergency exit charts posted near the door(s). In the case of an emergency, 

every adult should be aware of his/her role and responsibilities and follow these procedures: 
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1. CEO and Director assess the situation. 

2. CEO and/or Director notify all staff members of the emergency via PA, fire alarm, and/or 
megaphone. 

3. Assigned person calls 911. 
4. Assigned person notifies District office. 

5. CEO or assigned person meets with emergency crews. 
6. Assigned person(s) ensures all classrooms, hallways and restrooms are empty after escorting 
students to assigned location. 

7. Assigned person(s) ensures all classrooms, hallways and restrooms are empty after escorting 
students to assigned location 
8. Assigned person(s) ensures the multi-use spaces are empty. 
9. Assigned person(s) greet, organize and comfort students outside the building. 

10. Each teacher takes role and Lead Teachers pick up the names of any missing students and 

report.these names to the emergency crew chief and the CEO. 
11. Assigned person(s) will direct students who need first aid to an assigned location. 
12. CEO determines, in consultation with the emergency crews, whether to release students to 

their homes or to return students to classes and makes announcement via megaphone. 
13. If students and staff are dismissed for the day, an assigned person(s) will be responsible for 
securing the building against vandalism and theft. 
14. All classroom teachers will ensure that students are released to guardians' care. 
15. In the case that counseling services are subsequently needed by any students, the Director 

and an assigned person will coordinate that effort. 
16. In the case that media coverage is an issue, CEO and "an assigned person will control and 

organize press releases and media requests. 

FIRST AID 

The First Aid area should be located at an assigned place and properly stocked at all times. The First Aid 
team will consist of individuals assigned by the CEO or designee. 

DISASTER PLANS 

Whenever there is any type of disaster, the primary concern is the safety of the students. The following 
general guidelines will offer assistance in a variety of disaster situations. Each teacher should also display 
Disaster Plan guidelines prominently in each classroom. 

Fire 

1. CEO, Director, custodians and/or Office Manager will determine the location of the fire 
2. Office Manager will phone 911, picks up emergency card binder and student medication and 
leaves the building prepared to phone parents of any injured child 
3. Custodian or CEO will sound the fire alarms • 
4. Staff will follow emergency procedures previously described 

5. Students should leave the room in a single file, walk briskly but carefully, and stay in their class 
group when they reach their designated spot 

Earthquake 
If indoors: 

1. All drop down to the floor and duck and cover 
2. Turn away from windows 

3. Take cover under a desk or table or against an interior wall 
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4. Cover head with arms or hold to the cover and be prepared to move with it 

5. Hold the position until the ground stops shaking 

6. When initial shaking stops, Director or Office Manager sounds alarms to evacuate the building 

7. Staff to follow emergency procedures previously described 

If outdoors: 

1. Move away from buildings, poles and overhead wires 

2. Lie down or crouch low to the ground 

3. Look out for dangers that demand movement 

4. Be prepared to duck and cover again due to after shocks 

5. Staff to follow emergency procedures previously described 

Flood/ Severe Weather 

Warnings of severe weather are usually received via public radio or the State Warning Center. If time 

and conditions permit, students may be sent home. However, if the weather conditions develop during 

school hours, without sufficient warning, students should be held at school. The CEO and/or the Director 

will assess the situation and make an announcement over the PA or megaphone to A) evacuate, B) stay 

in classes or C) release students to go home. See emergency procedures previously described for 

evacuation directions. 

Electrical Failure 

1. CEO and/or custodian notify the electrical company (phone number to be determined) 

2. Office staff and classroom teachers turn off computers and other equipment that might be damaged 

by a power surge when the service is restored 

Gas Line Break 

1. CEO and/or custodian notify Local Gas Company 

2. CEO and/or custodian notify the Fire Department 

3. Staff to follow the emergency procedures previously described 

Water Main Break 

1. CEO and/or custodian notifies the water department 

2. Custodian shuts off water 

3. CEO or Director notifies the police 

4. CEO and/or Director determine if it is necessary to follow the emergency procedures to evacuate 

students and staff 

Water Contamination 

1. CEO and/or .Director instruct teachers to move students away from any water fountains/sinks 
2. CEO notify school district office 

3. CEO has custodian turn off pressure to drinking fountains and sinks 

Chemical Spill/ Incident 

If Indoors: 

1. Custodian to block or rope off area - DO NOT TOUCH ANYTHING 

2. CEO and custodian to evacuate room and TURN OFF air conditioning system 

3. CEO to notify school district office of the incident - contact 911 if necessary 

4. Custodian will check for chemical safety data to determine clean up procedure 

Page 10 
Thrive Public Schools 

DRAFT llcalth and Safety Plan . .lune 2013 



If Outdoors: 

1. Upon hearing of a chemical leak (usually from the fire department or other city office) the 
Executive 
Director or Director will determine if students should be evacuated 
2. CEO and Director will move students and all staff away from buildings, poles and overhead 
wires 

3. Custodian will close doors and windows and TURN OFF air conditioning system 
4. If it is necessary to leave the site, CEO and Director wilr move students and staff crosswind, 
never more directly with or against the wind which may carry fumes 

5. CEO will get first aid 
6. Staff to follow the emergency procedures previously described 

Lockdown/Shooting Incident 
If a shooting takes place, the first priority is to shelter students and staff. On hearing shots or an 
announcement from CEO and/or Director: 

1. Teachers will close and lock all classroom doors and windows immediately 
2. Teachers will take roll 
3. Teachers will calmly direct students to duck under their desks 
4. CEO or Director calls 911 

5. CEO assigned person ensure students are not in the hallways or bathrooms. Students found in 
these areas are immediately escorted to a secure classroom or office 

6. Office personnel close and lock all office doors and windows immediately 
7. Nobody leaves their secure sites until emergency crew members escort them to safety 
8. Assigned person(s) will control and organize media 
9. Assigned person(s) will ensure that counseling services are available as soon as possible 

Bomb Threat 
There are two primary ways a bomb threat may arise. One is through a phone call or written letter in 
which a bomb is discussed. The other is through a citing of a suspicious object. Threats should be 
handled quickly and efficiently as if they were real and life threatening. If there is a phone call or written 
threat of a bomb on campus, the person who took the call or read the note will: 

1. Notify CEO immediately 

2. Try to obtain information from the caller such as where the bomb is, where it is set to 
explode, what it looks like, what kind of bomb it is, why it is there and who the caller is. Note any 
identifying features about the caller (i.e. gender, speech patterns) 

If there is a citing of a suspicious object, the person would: 
1. Notify CEO immediately 

2. Do not touch the object but note any identifying features to describe it to the CEO and 
emergency crews 

In all cases: 

1. If CEO determines to evacuate, staff follows emergency procedures previously described 

2. Before emergency crews are on campus, do not search for any bomb, or explosive. Search 
only for people who should be evacuated 

3. If you see any suspicious object, steer clear of it and report it to the CEO and the emergency 
crew chief. Follow all emergency crew and bomb squad directives 
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4. Use radios, walkie-talkies and phones only if absolutely necessary as the frequencies may set 
off the bomb(s) 

Explosion 

If indoors: 
1. All drop down to the floor and duck and cover 
3. Take cover under a desk or table or against an interior wall 
4. Cover head with arms of hold to the cover 
5. Hold the position until directed to the building 
6. Staff to follow the emergency procedures previously described 

If outdoors: 
1. Move away from buildings, poles and overhead wires 
2. Lie down or crouch low to the ground 
3. Look out for dangers that demand movement 
4. Staff to follow emergency procedures previously described 

Death/Suicide 

1. CEO and/or Director will be notified in the event of a death or suicide on campus 
2. Assigned person(s) will phone 911 
3. Assigned person(s) will phone District headquarters 
4. CEO and/or Director will notify teachers to keep students in their classrooms until informed otherwise 
5. CEO and/or assigned person(s) will control and organize media 
6. Assigned person(s) will notify relatives where the victim(s) have been taken and not divulge 
unnecessary details 
7. Director and/or assigned person(s) will ensure that counseling services are available as soon as 
possible 

Suicide Prevention 
Assisting students who express suicidal wishes or engage in suicidal behaviors is essential to maintaining 
a safe and healthy environment for students. 

1. The Director shall respond to reported incidents of students expressing suicidal wishes or 

engaging in suicidal behaviors 
2. A preliminary assessment and referrals, as appropriate: will be completed by the Director, 
including a review of risk factors 
3. Director will inform parents must be informed of the student's actions or expressions of intent 

Intruders/ Vicious Animals 
1. Call the school main office and office staff will check out the situation and take appropriate action 
(i.e., contact Police or animal control agency) 
2. Administrati.on should initiate a code to olert staff of a potential suspicious intruder 
3. l<eep the students in the classroom until the threat is cleared 
4. Implement shelter in place if necessary; lock classroom doors and windows, move away from 
windows, draw curtains, remain silent 
5. Notify office of who is with you, if possible 
6. All students outside of the building are to be quietly and cautiously led into the building 
7. Wait for further instructions from administration and/or police/animal agency 
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STUDENT D!SCIPl.INE POI.ICY 

Thrive Public School #1 will strive to develop and maintain a school culture that reinforces positive 
behavior and eliminates the distractions caused by student misbehavior. One of most fundamental 
priorities will be ensuring that the school has a safe, enriching environment where students are cared 
for, supported'and effectively educated. We believe, based on principles of Restorative Justice, that 
students respond better to caring structures, positive reinforcements, mediation and alternative forms 
of discipline then they do to traditional detentions, and suspensions. Restorative justice, featured 
recently on 60 Minutes, is based on centuries-old cultural and religious philosophies, includes a set of 
principles that guide the response to conflict and harm. "Restorative justice's three main goals are: 

•Accountability. Restorative justice strategies provide opportunities for wrongdoers to be 
accountable to those they have harmed, and enable them to repair the harm they caused to the 
extent possible. 
• Community safety. Restorative justice recognizes the n~ed to keep the community safe 
through strategies that build relationships and empower the community to take responsibility 
for the well-being of its members. 
•Competency development. Restorative justice seeks to increase the pro-social skills of those 
who have harmed others, address underlying factors that lead youth to engage in delinquent 
behavior, and build on strengths in each young person." (Implementing Restorative Justice: A 

Guide for Schools, !..:. , •.•••••..•. '.'.•.• .. ·.••• !!!U.! :•::.!.'..!.•l.Y'! '.!. u• l<•J/)UIU '''/·!•' ''·''.!.' "''"(UU UH.Jl.1'.'!'•'U' ''·· I'"·'·' 

Expectations for appropriate behavior will be clearly articulated to students and families during 
orientation meetings and will be provided as written policy in a Family Handbook. 

Teachers will be trained during professional development meetings to use effective classroom 
management strategies to maximize instruction and minimize student misbehavior, and there will be 
school-wide systems for assigning both positive and negative consequences. Students who do not 
adhere to stated expectations for behavior and who violate the school's rules may expect consequences 
for their behavior. Consequences may include, but are not limited to: 

• Warning, verbal and/or written 
• Individual conference with the teacher 

• Loss of privileges 

• Individual behavior contract 

• Referral to the Director or other school staff member 
• Notices to parents by telephone or letter 
• Parent conference, at school or during a home visit 
• Suspension 

• Expulsion 

Prior to opening, the Board of Thrive Public School #1 will approve a formal discipline policy that seeks 
to reinforce the strength of the school's culture and to protect the safety and best interests of the 
school's students and staff. This policy-which will be fully compliant with all applicable State and 
federal law -- will clearly describe various disciplinary measures, grounds for suspension and expulsion, 
minimum and maximum number of consecutive days of suspension, notification process to parents of 
suspension, reason for suspension, appeal process, length of suspension, provision for student's 
education while suspended, and other pertinent details regarding the discipline policy. This policy, and 
the list of offenses for which students may be suspended or expelled, will be reviewed and modified 
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annually by a Student Discipline Committee comprised of the Director, teachers, parents, students, 
Board and community members, with additional opportunities for input from all staff, families, and 
students as appropriate. 1 We intend to be transparent and inclusive as we design our student discipline 
program and expectations for student conduct. We believe empowering all of the stakeholders in this 
process - including students - will help to create a policy and culture at the school of respect. 

Staff shall enforce disciplinary rules and procedures fairly and consistently among all students. This 
policy and its procedures will clearly describe discipline expectations, and it will be printed and 
distributed as part of the Family Handbook which is sent to each student at the beginning of the school 
year. The school leaders shall ensure that students and their parents/guardians are notified in writing 
upon enrollment of all discipline policies and procedures. 

Discipline includes but is not limited to advising and counseling students, conferring with 
parents/guardians, detention during and after school hours, use of alternative educational 
environments, suspension and expulsion. 

Corporal punishment shall not be used as a disciplinary measure against any student. Corporal 
punishment includes the willful infliction of or willfully causing the infliction of physical pain on a 
student. For purposes of the policy, corporal punishment does not include an employee's use of force 
that is reasonable and necessary to protect the employee, students, staff or other persons or to prevent 
damage to school property. 

Suspended or expelled students shall be excluded from all school and school-related activities unless 
otherwise agreed during the period of suspension or expulsion. 

A student identified as an individual w"ith disabilities or for whom Thrive has a basis of knowledge of a 
suspected disability pursuant to the Individuals with Disabilities Education Improvement Act of 2004 
("IDEIA") or who is qualified for services under Section 504 of the Rehabilitation Act of 1973 ("Section 
504") is subject to the same grounds for suspension and expulsion and is accorded the same due process 
procedures applicable to regular education students except when federal and state law mandates 
additional or different procedures. Thrive will follow all applicable federal and state laws when 
imposing any form of discipline on a student identified as an individual with disabilities or for whom 
Thrive has a basis of knowledge of a suspected disability or who is otherwise qualified for such services 
or protections in according due process to such students. 

Any student who engages in repeated violations of the school's behavioral expectations, or a single 
severe infraction, will be required to attend a meeting with the school's staff and the student's parents. 
The school will prepare a specific, written agreement outlining foture student conduct expectations, 
timelines, and consequences for failure to meet the expectations which may include, but are not limited 
to, suspension or expulsion. 

A student may be suspended or expelled for any of the acts enumerated in Education Code§ 48900 
related to school activity or school attendance that occurs at any time including, but not limited to: 

• While on school grounds 

• While going to or leaving from school 

1 Of course, stakeholder preference will not trump applicable law, G1nd school leaders will ensure that all 

stakeholders who participate in this process understand the school's obligations under the law. 
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• 	 During, or traveling to or from, a school-sponsored activity 

CAUSE FOR SUSPENSION AND EXPULSION 

A student may be recommended for suspension or expulsion for ~ny of the following reasons: 

• 	 Caused, attempted to cause, or threatened to cause physical injury to another person 

• 	 Willfully used force or violence upon the person of another, except in self-defense 

• 	 Possessed, sold, or otherwise furnished any firearm, knife, explosive, or other dangerous object, 
unless, in the case of possession of any object of this type, the student had obtained written 
permission to possess the item from a certificated school employee, which is concurred in by 
the Director or the designee of the Director 

• 	 Unlawiully possessed, used, sold, or otherwise furnished~ or been under the influence of, any 
controlled substance listed in Chapter 2 (commencing with Section 11053) of Division 10 of the 
Health and Safety Code, an alcoholic beverage, or an intoxicant of any kind 

• 	 Unlawfully offered, arranged, or negotiated to sell any controlled substance listed in Chapter 2 
(commencing with Section 11053) of Division 10 of the Health and Safety Code, an alcoholic 
beverage, or an intoxic<rnt of any kind, and either sold, delivered, or otherwise furnished to any 
person another liquid, substance, or material and represented the liquid, substance, or material 
as a controlled substance, alcoholic beverage, or intoxicant 

• 	 Committed or attempted to commit robbery or extortion" 

• 	 Caused or attempted to cause damage to school property or private property (includes, but is 
not limited to, electronic files and databases) 

• 	 Stolen or attempted to steal school property or private property (includes, but is not limited to, 
electronic files and databases) 

• 	 Possessed or used tobacco, or any products containing tobacco or nicotine products, including, 
but not limited to, cigarettes, cigars, miniature cigars, clove cigarettes, smokeless tobacco, snuff, 
chew packets, and betel (exception made for use or possession by a student of his or her own 
prescription products) 

• 	 Committed an obscene act or engaged in habitual profanity or vulgarity 

• 	 Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any drug 

paraphernalia, as defined in Section 11014.5 of the Health and Safety Code 


• 	 Disrupted school activities or otherwise willfully defied the valid authority of supervisors, 
teachers, administrators, school officials, or other school personnel engaged in the performance 
of their duties 

• 	 Knowingly received stolen school property or private pro"perty (includes, but is not limited to, 
electronic files and databases) 

• 	 Possessed an imitation firearm 

• 	 Committed or attempted to commit a sexual assault as defined in Section 261, 266c, 286, 288, 
288a, or 289 of the Penal Code or committed a sexual battery as defined in Section 243.4 of the 
Penal Code 

• 	 Harassed, threatened, or intimidated a student who is a complaining witness or a witness in a 
school· disciplinary proceeding for the purpose of either preventing that student from being a 
witness or retaliating against that student for being a witness, or both 

• 	 Engaged in, or attempted to engage in, hazing as defined in Section 32050 

• 	 Aided or abetted, as defined in Section 31 of the Penal Code, the infliction or attempted 
infliction of physical injury to another person (suspension only) 
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• 	 Committed sexual harassment 

• 	 Caused, attempted to cause, threatened to cause, or participated in the act of hate violence 

• 	 Engaged in harassment, threats, or intimidation directed against school personnel or students, 
that is sufficiently severe or pervasive to have the actual and reasonably expected effect of 
materially disrupting class work, creating substantial disorder, and invading the rights of either 
school personnel or students by creating an intimidating or hostile educational environment 

• 	 Made terrorist threats against school officials, school pro.perty, or both 

• 	 Engaged in an act of bullying, including, but not limited to, bullying committed by means of an 
electronic act, as defined in subdivisions (f) and (g) of Section32261, directed specifically toward 
a pupil or school personnel 

Students will receive a mandatory recommendation for expulsion for any of the following reasons, 
unless the Director and Board of Directors finds that expulsion is inappropriate due to the particular 
circumstance: 

o 	 Causin'g serious physical ·injury to another person 
o 	 Possession of any firearm, knife, explosive, or other dangerous object 
o 	 Unlawful possession of any controlled substance listed in Chapter 2 of Division 10 of the Health 

and Safety Code, an alcoholic beverage, or an intoxicant of any kind 
o 	 Robbery or extortion 
o 	 Assault or battery upon any school employee 
o 	 Committing or attempting to commit a sexual assault or sexual battery as defined Section 48900 

of the Education Code 

Students are subject to mandatory expulsion from Thrive Public School #1 for any of the reasons as 
specified in the Education Code§ 48915(c) and the Federal Gun-Free Schools Act of 1994. It is a federal 
mandate that a school expel, for a period of not less than one year (except on a case-by-case basis), any 
student who is determined to have brought a firearm to school. 

PROCESS FOR SUSPENSION AND/OR EXPULSION 

Step 1: Informal Conference 
Suspension shall be preceded by an informal conference conducted by the Director and/or Dean of 
Students, with the student and the student's parents. The conference may be omitted if the Director 
and/or Dean of Students determine that an emergency situation exists. An "emergency situation" 
involves a clear and present danger to the lives, safety or health of students or school personnel. If the 
student is suspended without a conference, the parents will be notified of the suspension and a 
conference will be conducted as soon as practicable. 

Step 2: Notice to Parents 
Parents and students will have due process rights with regards ta suspensions and expulsions. At the 
time of a student's suspension, a school employee shall make a reasonable effort to contact the parents 
by telephone or in person. Initial contact will be followed by a written notice. This notice will state the 
specific offense committed by the student. In addition, the notice may also state the date and time the 
student may return to school. If the school officials wish to confer with the parents regarding matters 
pertinent to the suspension, the notice may note that the parents are required to respond without 
delay, and that violation of school rules can result in expulsion from the school. 

Step 3: Determination of Length ofSuspension 
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The length of the suspension will be determined by the Director and/or Dean of Students based on the 

severity of the offense{s), as evidenced by witness statements, physical evidence, and other relevant 

factors. The length of suspension for students may not exceed a period of 5 continuous days unless an 
administrative recommendation has been made and agreed to by the student's parent/guardian. If a 

student is recommended for a period of suspension exceeding 5 continuous days, a second conference 
will be scheduled between the parent/guardian and the school to discuss the progress of the suspension 
upon the completion of the 10th day of suspension. A student may be suspended from school for not 
more than 20 school days in any school year; this restriction on the number of days of suspension does 
not apply, however, when the suspension is extended pending an expulsion. 

Arrangements shall be made to provide the student with classroom material and current assignments to 
be completed at home during the length of the suspension. 

Step 4: Recommendations for Expulsion 
If the Director and/or Dean of Students recommend expulsion, the student and the student's parents 
will be invited to a conference to determine if the suspension for the student should be extended 

pending an expulsion hearing. This determination will be made by the Director/Dean of Students upon 
either of the following findings: 

• 	 The student's presence will likely be disruptive to the educational process 

• 	 The student poses a threat or danger to others 
Upon this determination, the student's suspension will be extended pending the results of an 
expulsion hearing. 

Students will b·e recommended for expulsion if the Director and/or Dean of Students find that at least 
one of the following findings may be substantiated: 

• 	 Other means of correction are not feasible or have repeatedly failed to bring about proper 
conduct 

• 	 Due to the nature of the violation, the presence of the student causes a continuing danger to 
the physical safety of the student or others 

Step 5: Expulsion Hearing 
Students recommended for expulsion will be entitled to a hearing to determine whether or not the 
student should be expelled. The hearing will be held within 30 days after the Director and/or Dean of 
Students determines that an act subject to expulsion has occurred. The hearing may be presided over by 

the governing Board, an ad hoc committee of the Board, or an administrative panel appointed by the 
Board. A Facts and Findings document will be prepared to summarize the evidence adduced at the 
hearing to substantiate the expulsion decision. 

Written notice. of the hearing will be forwarded to the student and the student's parents at least 10 
calendar days before the date of the hearing. This notice will include: 

• 	 The date and place of the hearing 

e 	 A statement of the specific facts, charges and offense upon which the proposed expulsion is 
based 

• 	 A copy of the disciplinary rules that relate to the alleged violation 

• 	 The opportunity for the student or the student's parents to appear in person at the hearing 

• 	 The opportunity for the student to be represented by counsel 

• 	 The right to examine and acquire copies of all documents to be used at the hearing 
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• 	 The opportunity to cross-examine all witnesses that testify at the hearing 

• 	 The opportunity to present evidence and witnesses on behalf of the student 

Upon expulsion, written notice will be sent by the Director or Dean of Students to the parents of any 
student who is expelled. This notice will include the following: 

m The specific offense committed by the student for any of the acts listed in "Reasons for 
Suspension and/or Expulsion." 

• 	 Notice of the student or parent obligation to inform any new district in which the student seeks 
to enroll of the student's status with Thrive Public Schoof#l. 

In the event of a decision to expel a student, the school will work cooperatively with the district of 
residence, county and/or private schools to assist with the appropriate educational placement of the 
student who has been expelled. Any incident of violent and/or serious student behavior shall be 
communicated to the district/school to which the student matriculates. 

If the decision is not to expel, the student will return to classes at Thrive Public School 111. 

APPEAL OF SUSPENSION OR EXPULSION 

Parents will be notified in advance to enactment of the suspension or expulsion and can appeal a 
student's suspension or expulsion. 

The suspension of a student w'ill be at the discret'1on of the Director and/or Dean of Students or their 
designee. A suspension appeal may be made to the Director or Dean of Students within the term of the 
suspension. Following due consideration, a decision by the Director and/or Dean of Students regarding 
student suspension will be considered final. 

An expulsion may be appealed within ten working days and must be submitted in writing to the Director 
and/or Dean of Students. The student will be considered suspended until a meeting is convened to 
consider the appeal (within 10 working days). The appeal will be cons'1dered by a fair and impartial 
panel, selected by the Thrive Public Schools Board. For a student who is not reinstated upon appeal, the 
family will be sent written notification of such, including specific reasons why reinstatement was denied, 
and will be given a new eligibility review date. 

The decision of the panel of representatives of the Board will be final. 

SPECIAL PROCEDURES FOR THE CONSIDERATION OF SUSPENSION AND EXPULSION OF STUDENTS 

WITH DISABILITIES 

In the case of a student who has an IEP, or a student who has a 504 Plan, Thrive Public School #1 will 
ensure that it follows the correct disciplinary procedures to comply with the mandates of state and 
federal laws, including the IDEA and Section 504 of the Rehabilitation Plan of 1973. As set forth in the 
MOU regarding special education between the District and the c~arter school, an IEP team including a 
district representative will meet to conduct a manifestation determination and to discuss alternative 
placement utilizing the District's Policies and Procedures Manual . Prior to recommending expulsion for 
a student with a 504 Plan, the charter school Dean of Students will convene a Link Determination 
meeting to ask the following two questions: A) Was the misconduct caused by, or directly and 
substantially related to the student's disability? B) Was the misconduct a direct result of the school's 
failure to implement the 504 Plan? 
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Notification of District 
Thrive shall immediately notify the District and coordinate the procedures in this policy with the District 
of the discipline of any student with a disability or student who Thrive or District would be deemed to 
have knowledge that the student had a disability who is suspended for more than ten (10) school days 
during a school year. 

Services During Suspension 
Students suspended for more than ten (10) school days in a school year shall continue to receive 
services so as to enable the student to continue to participate in the general education curriculum, 
although in another setting, and to progress toward meeting the.goals set out in the child's IEP; and 
receive, as appropriate, a functional behavioral assessment or functional analysis, and behavioral 
intervention services and modifications, that are designed to address the behavior violation so that it 
does not recur. These services may be provided in an interim alterative educational setting. 

Procedural Safeguards/Manifestation Determination 
Within ten (10) school days of a recommendation for expulsion or any decision to change the placement 
of a child with a disab"inty because of a violation of a code of student conduct, the Charter School, the 
parent, and relevant members of the IEP Team shall review all relevant information in the student's file, 
including the child's IEP, any teacher observations, and any relevant information provided by the 
parents to determine: 

a) If the conduct in question was caused by, or had a direct and substantial relationship to, the 
child's disability; or 

b) If the conduct in question was the direct result of the local educational agency's failure to 
implement the IEP. 

If the Charter School, the parent, and relevant members of the IEP Team determine that either of the 
above is applicable for the child, the conduct shall be determined to be a manifestation of the child's 
disability. 

If the Charter School, the parent, and relevant members of the IEP Team make the determination that 
the conduct was a manifestation of the child's disability, the IEP Team shall: 

a. 	 Conduct a functional behavioral assessment or a functional analysis assessment, and 
implement a behavioral intervention plan for such ch'ild, provided that the Charter School 
had not conducted such assessment prior to such determination before the behavior that 
resulted in a change in placement; 

b. 	 If a behavioral intervention plan has been developed, review the behavioral intervention 
plan if the child already has such a behavioral intervention plan, and modify it, as necessary, 
to address the behavior; and 

c. 	 Return the child to the placement from which the child was removed, unless the parent and 
the Charter School agree to a change of placement as part of the modification of the 
behavioral intervention plan. 

If the Charter School, the parent, and relevant members of the IEP team determine that the behavior 
was not a manifestation of the student's disability and that the conduct in question was not a result of 
the failure to implement the IEP, then the Charter School may apply the relevant disciplinary procedures 
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to children with disabilities in the same manner and for the same duration as the procedures would be 
applied to students without disab"il"lties. 

Due Process Appeals 
The parent of a child with a disability who disagrees with any decision regarding placement, or the 
manifestation determination, or the Charter School believes that maintaining the current placement of 
the child is substantially likely to result in injury to the child or to others, may request an expedited 
administrative hearing through the Special Education Unit of the Office of Administrative Hearings. 
When an appeal relating to the placement of the student or the manifestation determination has been 
requested by either the parent or the Charter School, the student shall remain in the interim alternative 
educational setting pending the decision of the hearing officer or until the expiration of the forty-five 
(45) day time period provided for in an interim alternative educational setting, whichever occurs first, 
unless the parent and the Charter School agree otherwise. 

Special Circumstances 
Charter School personnel may consider any unique circumstances on a case-by-case basis when 
determining whether to order a change in placement for a child with a disability who violates a code of 
student conduct. 

The Dean of Students or designee may remove a student to an interim alternative educational setting 
for not more than forty-five (45) days without regard to whether.the behavior is determined to be a 
manifestation of the student's disability in cases where a student: 

a. Carries or possesses a weapon, as defined in 18 USC 930, to or at school, on school premises, or 
to or at a school function; 

b. Knowingly possesses or uses illegal drugs, or sells or solicits the sale of a controlled substance, 
while at school, on school premises, or at a school function; or 

c. Has inflicted serious bodily injury, as defined by 20 USC 1415(k)(7)(D), upon a person while at 
school, on school premises, or at a school function. 

Interim Alternative Educational Setting 

The student's interim alternative educational setting shall be determined by the student's IEP team. 


Procedures for Students Not Vet Eligible for Special Education Services 

A student who has not been identified as an individual with disabilities pursuant to IDEIA and who has 

violated the Charter School's disciplinary procedures may assert the procedural safeguards granted 

under this administrative regulation only if the Charter School had knowledge that the student was 

disabled before the behavior occurred. 


The Charter School shall be deemed to have knowledge that the student had a disability if one of the 

following conditions exists: 

a. 	 The parent/guardian has expressed concern in writing, or orally if the parent/guardian does not 

know how to write or has a disability that prevents a written statement, to Charter School 
supervisory or administrative personnel, or to one of the child's teachers, that the student is in need 
of special education or related services. 

b. 	 The parent has requested an evaluation of the child. 
c. 	 The child's teacher, or other Charter School personnel, has expressed specific concerns about a 

pattern of behavior demonstrated by the child, directly to the director of special education or to 
other Charter School supervisory personnel. 
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If the Charter School knew or should have known the student had a disability under any of the three (3) 
circumstances.described above, the student may assert any of the protections available to IDEIA-eligible 
children with disabilities, including the right to stay-put. 
If the Charter School had no basis for knowledge of the student's disability, it shall proceed with the 
proposed discipline. The Charter School shall conduct an expedited evaluation if requested by the 
parents; however the student shall remain in the education placement determined by the Charter 
School pending the results of the evaluation. 

The Charter School shall not be deemed to have knowledge that the student had a disability if the 
parent has not allowed an evaluation, refused services, or if the student has been evaluated and 
determined to not be eligible. 

()THLR !·~!f'.!\Lll-1 AND S/-\FFTY PCJLIC:!ES 

DISCRIMINATION AND HARASSMENT POLICY 

Thrive is committed to providing a cooperative and comfortable work and education environment free 
of discrimination and harassment of any kind. Unlawful discrimin.ation or harassment based on race, 
color, religion, sex, gender identity, pregnancy, national origin, ancestry, citizenship, age, marital status, 
physical disability, mental disability, medical condition, sexual orientation, genetic information, or any 
other characteristic protected by state or federal law is strictly prohibited. Thrive will not tolerate 
discrimination or harassment activity by any of its employees, non-employee volunteers, or any other 
person subject to the control of school authorities. Furthermore, all programs and activities at Thrive 
shall be free from discrimination and harassment with respect to race, color, religion, sex, gender 
identity, pregnancy, national origin, ancestry, citizenship, age, marital status, physical disability, mental 
disability, medical condition, sexual orientation, genetic information, or any other characteristic 
protected by state or federal law. • 

This policy is intended to be consistent with, and intended to be, enforced in conformity with the 
California Fair Employment and Housing Act and Title VII of the Civil Rights Act of 1964, which prohibits 
harassment in the workplace, as well as multiple sections of the Education Code. 

Students 
All students shall have equal opportunities in admission and access to the educational program, 
guidance and counseling programs, athletic programs, testing procedures, and other any school 
activities. School staff and volunteers shall carefully guard against segregation, bias and stereotyping in 
instruction, guidance and supervision. 

The Board prohibits intimidation or harassment of any student by any employee, student or other 
person in Thrive. Staff shall be alert and immediately respond to student conduct that may interfere with 
another student's ability to participate in or benefit from school services, activities or privileges. 
Students who harass or discriminate against other students shall .be subject to appropriate counseling 
and discipline, up to and including expulsion. An employee who permits or engages in discrimination or 
harassment may be subject to disciplinary action, up to and including dismissal. 

Any student who feels that he/she is being harassed or discriminated against should immediately 
contact the Director or designee. The student and/or parent may file a complaint verbally or in writing 
under Thrive's "Discrimination/Harassment Student/Parent Complaint Procedure." Upon receipt of a 
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harassment complaint the CEO or designee will be notified. Complaints of harassment will be 
investigated immediately according to the procedures set forth in Thrive's "Discrimination/Harassment 
Student/Parent Complaint Procedure." 

Thrive's Discrimination and Harassment Policy and the "Discrimination/Harassment Student/Parent 
Complaint Procedure" will be reviewed with students at the beginning of each school year, either in the 
classroom or in student assemblies. 

At the start of each school year, this policy will be mailed to parents/guardians. 

Employee rights are detailed in the Employee Handbook distributed to all Thrive Employees. 

PREVENTION OF CHILD ABUSE POLICY 
Thrive is committed to maintaining safe and secure campuses for students, and for following its legal 
responsibilities in reporting suspected child abuse/neglect to the-proper authorities. 

Reporting Suspected Abuse/Neglect 
While the responsibility of enforcing legal prohibitions against child abuse and neglect lies with the 
protective agencies such as the local police department and Children's Protective Services, Thrive's child 
care custodians (including teachers, administrative officers, certificated personnel, etc.) are mandated 
reporters of known or suspected child abuse/neglect and are required to fulfill this legal responsibility, 
Every child care custodian of Thrive must sign a "Child Abuse Reporting" form indicating they understand 
their responsibilities to report known or suspected child abuse/neglect. 

Reporting Problems at the School Site 
Thrive maintains zero tolerance for abuse. Every member of the THRIVE community must participate 
actively in the protection of ·its students. 

All personnel will monitor the school buildings and grounds: 
•All unused rooms, storage areas, and closet doors should be kept locked at all times 
•All unused buildings and areas must be designated, posted and"enforced as off-limits to children 
•All students are required to remain in areas that are easily viewed by employees 
• Interior doors should be left open and unlocked when rooms are in use 
• Blinds should be left open to allow informal monitoring by a passerby 

In the event that any current or future Thrive employee observes any suspicious or inappropriate 
behaviors on the part of any third party or other employee while on school premises, he or she is 
required to immediately report their observations to the CEO or designee. Examples of suspicious or 
inappropriate behaviors include, but are not limited to: 
• Policy violations 
• Neglectful supervision 
e "Private time" with students 
•Taking students off premises without adhering to procedures 
• Buying unusual gifts for children and youth 
•Swearing or making suggestive comments to students 
•Any other conduct as identified in this policy, or which is inappropriate or illegal in the eyes of the 
observer. 
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All reports of suspicious or inappropriate behavior with students will be taken seriously. The CEO or 
designee will conduct an immediate investigation concerning the alleged act or omission. If at any point 
in gathering information about the allegedly suspicious, inappropriate or illegal behavior, a concern 

arises that there is a possibility of abuse of any kind, appropriate law enforcement and/or local child 
protection services will be contacted immediately and a report will be filed. If at any point any policy 
violations with students are confirmed, employees will be subject to disciplinary action, including but not 

limited to, administrative leave, termination and/or criminal prosecution. 

Thrive will cooperate with any and all law enforcement and/or governmental entities in the 
implementation and enforcement of this policy. 

EMPLOYEE CONDUCT WITH STUDENTS 
All Thrive employees are responsible for conducting themselves in ways that preserves the safety of 
students and that prevents either the reality of or perception of i_nappropriate interaction with students. 
In general, all school employees will treat all children with respect and consideration equally, regardless 
of sex, race, religion, culture or socio-economic status. Employees will portray a positive role model for 
youth by maintaining an attitude of respect, patience and maturity. 

Alcohol, Tobacco, and Controlled Substances 
All Thrive employees are prohibited from the use, possession, or distribution of alcohol, tobacco 
products, or any illegal controlled substances while in the presence of students or at any time on school 

grounds. They are also prohibited from being under the influence of alcohol or any illegal controlled 
substances while in the presence of students or at any time on school grounds. 

Transportation of Students 
Thrive employees may occasionally be in a position to provide transportation for students. The following 
guidelines should be observed in such circumstances: 

a) With the exception of emergency situations related to medical necessity, employees should avoid 
transporting students without the written permission of his or her parent or guardian 
b) If written permission is not possible, the employee should make a written record of any verbal 
permission granted by the parent or guardian 
c) Students should be transported directly to their destination and no unauthorized or unnecessary stops 

should be made 
d) Employees will avoid unnecessary and/or inappropriate physical contact with students while in 
vehicles 
e) Drivers who are assigned to transport students must be at least 21 years old and must abide by 
standards related to insurance and other legal requirements 
f) The employee should make a written record of the trip, including departure and arrival times and 

locations and students involved; and • 
g) Whenever possible, two school employees should collectively engage in the transportation activity 

Language 
Employees will not speak to students in a way that is or could be construed by any observer as harsh, 
coercive, threatening, intimidating, shaming, derogatory, demeaning, or humiliating. Employees are to 
refrain from swearing in the presence of students. Employees are cautioned against initiating sexually 

oriented conversations with students, except in the context of Thrive's health education or advisory 
curriculum. Employees are not permitted to discuss their own sexual activities with students. 
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Gifts 
Money will not be given to students. Gifts will not be given to individual students, except as an award 
related to a previously announced academic competition; or as a group award given to all participants in 
celebration of classroom or school accomplishment or special event. 

Attire 
Employees mu.st be appropriately and professionally dressed in p.resence of students. The staff may 
choose to adopt its own dress code for employees and employees will be expected to follow that code. 

Physical contact with students 
Some forms of physical contact between adults and children are appropriate and that other forms are 
inappropriate, illegal, or have been used by adults to initiate inappropriate or illegal contact with 
children. Appropriate physical contact between employees and students include, but are not limited to: 
• Handshakes 
•"High Fives" or hand slapping 
• Briefly touching tops of heads, shoulders or upper back in acknowledgement, congratulation or 
consolation 
•Brief sideways hugs 
• Holding hands while walking with small children 

Inappropriate physical contact between employees and students include, but are not limited to: 
• Full body hugs or lengthy embraces 
o Kisses 
• Holding small children on the lap 
•Touching bottoms, chests, knees, legs, and/or genital areas 
• Showing affection in isolated or private areas 
• Sleeping with a student 
•Wrestling with students 
•Tickling students 
• Piggyback rides 
• Any type of massage 
•Any form of unwanted affection 
•Any compliments that relate to physique or body development 

All Thrive employees are prohibited from using physical punishment in any way for behavior 
management of students. No form of physical discipline is acceptable. This prohibition includes spanking, 
slapping, pinching, hitting or any other physical force as retaliation or correction for inappropriate 
behaviors by students. 

Other prohibitions include, but are not limited to, 
• Isolation except as needed for the child to gain self-control (and then only under the supervision of an 
adult, and no longer than 15 minutes) 
• Withholding food or water 
• Degrading punishment 
•Work assignments unrelated to a natural or logical consequence 
G Excessive exercise 
•Withholding access to contact with parents or guardians 
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•Withholding .or using medications for punishment 
• Mechanical restraint such as rope or tape to restrict movement 

•Any type of physical restraint 
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