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	TO:
	Members, STATE BOARD of EDucation


	FROM:
	William L. Padia, Deputy Superintendent

Assessment and Accountability Branch


	SUBJECT:
	California High School Exit Examination and Information Pertaining to Students with Disabilities


At its May 2007 meeting, the State Board of Education (SBE) requested information pertaining to the performance of students with disabilities on the California High School Exit Examination (CAHSEE). In its annual independent evaluation report released on October 31, 2006, the Human Resources Research Organization (HumRRO) focused part of its analyses on the performance of students with disabilities. As part of its analyses, HumRRO reported the percent passing each portion of the CAHSEE (i.e., English-language arts [ELA] and Math) for grade ten students tested in the 2004-05 and 
2005-06 school years, with each of the various primary disability codes. These data are summarized in Table 1 below.

Table 1: Primary Disability Codes for Grade Ten Students Receiving Special Education Services with CAHSEE Success Information

[image: image1.emf]
(Source: HumRRO 2006 Evaluation Report, October 31, 2006, page 88)
This table shows, by subject area, the success of students in each of various disability
categories on the CAHSEE. The vast majority of these students have specific learning disability as their primary disability code. These students passed the CAHSEE at a relatively low rate (for 2006, 30.6 percent on ELA and 29.1 percent on Math) when compared to the percent passing for the entire group (for 2006, 34.6 percent on ELA and 32.6 percent on Math). However, students with vision, speech, and other health impairments passed the CAHSEE at relatively higher rates. 

Please note that “Specific Learning Disability” means a disorder in one or more of the basic psychological processes involved in understanding or using language, spoken or written, that may manifest itself in an imperfect ability to listen, think, speak, read, write, spell, or to do mathematical calculations, including such conditions as perceptual disabilities, brain injury, minimal brain dysfunction, dyslexia, and developmental aphasia. The term does not include learning problems that are primarily the result of visual, hearing, or motor handicaps, of mental retardation, of emotional disturbance or of environmental, cultural, or economic disadvantage. (34 CFR Sec. 300.7(c)(10)).

HumRRO also compared the amount of time spent away from regular instruction by students with disabilities and their success on each portion of the CAHSEE for grade ten students in the 2004-05 and 2005-06 school years. Table 2 presents the number and percent of grade ten students with disabilities by time away from regular instruction, and Table 3 presents the results of HumRRO’s analyses. 
Table 2: Number and Percent of Grade 10 Students with Disabilities by Time Away from Regular Instruction (2005 and 2006 Students with CASEMIS Data)

	Percent of Time Away from Regular Instruction
	ELA
	Math

	
	2005
	2006
	2005
	2006

	
	Number
	Percent*
	Number
	Percent*
	Number
	Percent*
	Number
	Percent*

	None
	1,796
	4.8%
	3,113
	8.1%
	1,806
	4.8%
	3,116
	8.2%

	01 to 19 Percent
	11,637
	30.9%
	11,600
	30.3%
	11,630
	31.0%
	11,572
	30.3%

	20 to 33 Percent
	6,569
	17.5%
	6,053
	15.8%
	6,570
	17.5%
	6,037
	15.8%

	34 to 50 Percent
	5,900
	15.7%
	5,742
	15.0%
	5,889
	15.7%
	5,747
	15.1%

	51 to 89 Percent
	9,965
	26.5%
	9,763
	25.5%
	9,919
	26.4%
	9,708
	25.5%

	90 to 99 Percent
	308
	0.8%
	293
	0.8%
	307
	0.8%
	295
	0.8%

	100 Percent
	1,429
	3.8%
	1,679
	4.4%
	1,388
	3.7%
	1,667
	4.4%

	All Special Education Students
	37,604
	100%
	38,243
	100%
	37,509
	100%
	38,142
	100%

	Note: Numbers differ for the ELA and mathematics tests because some students only took one of the tests.

*
CDE computed percent of students by time away from regular instruction using data from HumRRO’s October 2006 Report, page 87. Percent totals may not equal 100 percent due to rounding.


As shown in Table 2, more than one-third of students receiving special education services are able to spend at least 80 percent of their day in regular instruction. Table 3, on the following page, shows that over half of these students passed the CAHSEE ELA requirement in grade ten and very nearly half passed the mathematics requirement.

Table 3: Number of Grade 10 Students with Disabilities and Percent Passing by Time Away from Regular Instruction (2005 and 2006 Students with CASEMIS Data)

	Percent of Time Away from Regular Instruction
	ELA
	Math

	
	Number of 

Students
	Percent Passing CAHSEE ELA
	Number of 

Students
	Percent Passing 

 CAHSEE Math

	
	2005
	2006
	2005
	2006
	2005
	2006
	2005
	2006

	None
	1,796
	3,113
	48.7%
	44.2%
	1,806
	3,116
	46.6%
	36.5%

	01 to 19 Percent
	11,637
	11,600
	51.5%
	50.5%
	11,630
	11,572
	49.1%
	46.7%

	20 to 33 Percent
	6,569
	6,053
	32.5%
	34.5%
	6,570
	6,037
	29.0%
	30.8%

	34 to 50 Percent
	5,900
	5,742
	23.8%
	25.3%
	5,889
	5,747
	20.0%
	21.3%

	51 to 89 Percent
	9,965
	9,763
	9.8%
	10.5%
	9,919
	9,708
	8.7%
	9.0%

	90 to 99 Percent
	308
	293
	22.1%
	28.3%
	307
	295
	20.5%
	24.8%

	100 Percent
	1,429
	1,679
	28.3%
	30.1%
	1,388
	1,667
	22.6%
	22.4%

	All Special Education Students
	37,604
	38,243
	31.5%
	32.4%
	37,509
	38,142
	29.0%
	28.7%

	Note: Numbers differ for the ELA and mathematics tests because some students only took one of the tests.


(Source: HumRRO 2006 Evaluation Report, October 31, 2006, page 87)

In its evaluation, HumRRO also analyzed CAHSEE results for students who used accommodations and modifications to take the exam. Tables 3.21 and 3.22, on the following pages, contain results from these analyses and show that the most commonly used accommodation on both portions of the exam was to have additional supervised breaks. The most commonly used modification on the ELA portion of the exam was to have the exam presented orally and the most commonly used modification on the math portion of the exam was the use of a calculator. Passing rates on both portions of the exam were highest among students who used the Braille version of the exam. 

Complete results of the independent evaluator’s analyses of performance on the CAHSEE for students with disabilities are presented in Chapter 3 of the October 31, 2006 evaluation report.
Table 3.21. Frequency of Accommodations and Modifications and Percent

Scoring 350 or More: ELA

	Answer
 Sheet
 Code
	Data
Base
Code
	Description of   
Accommodation or
    Modification
	No. of Students
Grade   Grade   Grade   10        11        12
	     % Scoring > 349
Grade   Grade   Grade   
   10        11        12

	Accommodations

	B
	TS
	Transfer of Responses to Answer Document
	 148
 92
118
	
54.7%
21.7%   16.1%

	C
	OR
	Oral Responses

Dictated to a Scribe
	    82
 117
 114
	
37.8%
14.5%
20.2%

	D
	SO
	Spell Checker Or

Grammar Checker Off
	  173
191
 204
	
70.5%
27.2%
28.4%

	E
	EO
	Essay Reponses
	 
71
 110
 126
	
50.7%
19.1%
23.0%

	F
	AN
	Assistive Devise
	60
 72
57
	41.7%
37.5%
31.6%


	G
	BV
	Braille Version
	15
18
12
	80.0%
11.1%
16.7%

	H
	LV
	Large Print Version
	 114
62
72                       
	61.4%
24.2%
18.1%

	J
	TD
	Test Over More Than

One Day
	246
308
337
	26.8%
17.5%
19.3%

	K
	SB
	Supervised Breaks
	 2,014
2,362
2,051
	30.2%
16.6%
16.6%

	L
	BT
	Beneficial Time
	277
372
404
	24.9%
14.0%
13.6%

	M
	HH
	Tested At Home Or

Hospital
	54
31
31
	33.3%
38.7%
29.1%

	
	
	TOTALS*
	3,254
3,735
3,526
	

	Modifications

	N (ELA)
	DI
	Dictionary
	  524
	  1,138
	1,306
	27.1%
	18.1%
	19.0%

	O
	SL
	Sign Language
	   28
	
39
	    54 
	  3.6%
	12.8%
	11.1%

	P
	OP
	Oral Presentation
	 1,554
	  3,208
	3,896
	24.3%
	17.8%
	20.3%

	T
	SC
	Spell Checker Or

Grammar Checker
	
 179

	
                                                                   
 369
	  623
	44.1%
	22.5%
	18.3%

	U
	ER
	Essay Response
	
 46
	
  86
	 124
	32.6%
	22.1%
	30.7%

	V
	AD
	Assistive Device
	
 9
	
 16
	
21
	22.2%
	25.0%
	33.3%

	W
	UM
	Unlisted Modification
	
 118
	
 312
	  327
	19.5%
	11.2%
	15.3%

	
	
	TOTALS*
	 2,458
	  5,168
	6,351
	
	
	

	*
Please note totals were prepared by the CDE and were not part of the HumRRO Evaluation Report, October 31, 2006, page 94.


Table 3.22. Frequency of Accommodations and Modifications and Percent

Scoring 350 or More: MATH

	Answer
 Sheet
 Code
	Data
Base
Code
	Description of   
Accommodation or
    Modification
	No. of Students
Grade   Grade   Grade   

10        11        12
	     % Scoring > 349
Grade   Grade   Grade   
   10        11        12

	Accommodations

	B
	TS
	Transfer of Responses

To Answer Documents
	132
	80
	82
	42.4%
	12.5%
	23.2%

	C
	OR
	Oral Responses

Dictated to a Scribe
	62
	85
	60
	40.3%
	23.5%
	25.0%

	G
	BV
	Braille Version
	10
	27
	25
	70.0%
	22.2%
	20.0%

	H
	LV
	Large Print Version
	94
	66
	70
	45.7%
	24.2%
	18.6%

	J
	TD
	Test Over More Than

One Day
	86
	167
	176
	18.6%
	16.8%
	21.9%

	K
	SB
	Supervised Breaks
	1,653
	2,046
	1,810
	28.0%
	16.6%
	15.8%

	L
	BT
	Beneficial Time
	217
	287
	311
	26.7%
	13.2%
	11.6%

	M
	HH
	Tested At Home Or

Hospital
	41
	29
	    34 
	24.4%
	17.2%
	32.4%

	N
	DM
	Dictionary
	48
	106
	202
	15.6%
	13.2%
	19.8%

	(Math)
	SL
	Sign Language
	43
	68
	107
	25.6%
	8.8%
	11.2%

	P
	OP
	Oral Presentation
	1,287
	2,446
	2,718
	21.2%
	15.0%
	18.5%

	
	
	TOTALS
	3,673 
	5,407
	5,595
	 
	 
	 

	Modification

	Q
	CA
	Calculator
	4,389
	9,582
	9,882
	25.8%
	17.5%
	17.5%

	R
	AT
	Arithmetic Table
	157
	325
	483
	18.5%
	21.2%
	16.6%

	S
	MM
	Math Manipulatives
	25
	85
	71
	56.0%
	28.2%
	19.7%

	V
	AD
	Assistive Device
	2
	14
	7
	50.0%
	7.1%
	14.3%

	W
	UM
	Unlisted Modification
	99
	276
	287
	15.2%
	12.3%
	12.5%

	
	
	TOTALS
	4,672
	10,282
	10,730
	
	
	

	*
Please note totals were prepared by the CDE and were not part of the HumRRO Evaluation Report, October 31, 2006, page 95.
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