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Program Summary:

The Big Cat supplemental program includes the following: Assessment; Instructional Read Aloud; Shared Reading (using digital texts and/or big books); Small Group or Guided Reading (leveled books with embedded comprehension focus); Independent Practice and Reinforcement (interactive software with audio, highlighting of text, and interactive reading and writing activities).
Recommendation:

Big Cat is not recommended for approval because it is not fully aligned with the subset of Common Core State Standards for a Category 2 submission and does not meet all of the evaluation criteria approved by the State Board of Education for this supplemental instructional materials review.

Criterion 1: Alignment to Standards

Criterion 1 only applies to a Category 1 submission.

Criterion 2

The supplemental materials program does not provide coverage of all of the subset of

CCSS required for a Category 2 submission.

Standards Not Met:

The program does not provide sufficient coverage of the following CCSS:

K RL 4; K RI 8., K RI 9., KVV.5, KW.6, KW.7, L1.c., L1.e, L4.a, L4.b, L5.b, L5.d,

1RL6, 1RI 8, 1 RF 3d, 1 RF 3e, 1 W.6, 1 SL 1.b, 1LI.e, 1LI.g, 1LI.h, 1LI.I, 2 RL

10, 2 R 19, 2 R I 10, 2 W 4, 2 W 6, 2 W 10, 2 SL 4.a, 2 L2.c, 2 L5 a.
Citations:

· K. RL 4. None of the books have specific directions to ask and answer questions about unknown words in a text.
· The Robot, The See Saw, Super Ben

· K. RI 9. No specific lessons or directions are provided for the teacher to support this standard, although some books do lend themselves to being compared and contrasted.
· Fly Away Home/The Pond


· K. L 4a. Students are not tasked to identify new meanings for familiar words and apply them accurately.

· Whole Group Strategy Lesson Folder: Predicting (Reciprocal Teaching lesson using Fly Away Home).

· K. L 4b. Several readers incorporate words with inflections and affixes. However, students are not tasked to use the inflections and affixes as a clue to their meaning. Books with -ing:
· The Big Splash, Pushing and Pulling.


· K.L 5d. Students are not tasked to distinguish shades of meaning among verbs in the cited text.
· The Robot, Pirates, Cats, Carry Me, The Oak Tree, My Party and Cars.


· RI 8. Students do not identify the reasons the author gives to support points in the text.

· The Fantastic Flying Squirrel, Crunch and Munch, Africa's Big Three, and Marathon.

· RF 3d. The program does not include instruction to teach that every syllable must have a vowel sound to determine the number of syllables in a printed word.
· When Arthur Wouldn't Sleep, Hands, and Lights; BLM 68 and 69.

· 1 L1 e. Students are not asked to convey all three tenses: past, present, and future in the cited lessons.
· Kind Emma, Dance to the Beat, Crunch and Munch, Morris Plays Hide and Seek, When Arthur Wouldn't Sleep and corresponding Blackline Masters: 28, 7, 30, 35, and 36.

· L 1h. Decoding does not address usage in speaking and writing as required by the standard.
· The Wind, The Baby Turtle, The Little Egg, The Mermaid and the Octopus.


· W 6. While students do use digital tools to produce writing, these activities are not specific to publishing pieces of writing using a variety of tools. In addition, these activities are very limited in terms of students filling in blanks, selecting words from a handful of words in the bank, and using picture prompts that do not represent the writing required by the CCSS.

· CD-Rom B Strange Pet Shop, Interactive White Board User Guide 11,13,15-16,18-23.


· 2 RL 10. The program does not include poetry at the 2-3 text complexity bands as required by the standard.

· 2 RI 9. Students compare informational text to literary text whereas the standard calls for students to compare and contrast the most important points presented by two texts on the same topic. (Informational)
· Let's Go to Mars, Pacific Island Scrapbook, Pirate Party/How to be a Pirate in 10 Easy Stages, Is There Anyone Out There?/Buzz and Bingo and the Starry Sky.


· 2. W 6. Students do use digital tools to produce writing; these activities are not specific to publishing pieces of writing using a variety of tools. In addition, these activities are very limited in terms of students filling in blanks, selecting words from a handful of words in the bank, and using picture prompts that do not represent the writing required by the CCSS.

· Big Cat CD Rom C.


· 2. L 5 a. Standard requires connections to students' lives which are not present.

· Going Fast and BLM 7.


· 2. L 2 c. Standards requires students to use an apostrophe to form contractions and frequently occurring possessives.
· The Brave Boy, p. 28.

· Good Farm, p. 28.

· The Stone Cutter, p. 28.

· Star Boy's Surprise, p. 30.
· How to Make Pop-up Cards, p. 32.
Criterion 3: Social Content

The program conforms to the Standards for Evaluating Instructional Materials for Social Content, 2000 Edition, as adopted by the SBE.
Criterion 4: Accuracy

The materials are accurate, use proper grammar and spelling, and are free of all errors.

Criterion 5: Assessment

The assessments in the program do not provide sufficient evidence for teachers to evaluate student progress toward proficiency in the content outlined in the CCSS.

Citations:

· No descriptors of score points (struggling, progressing, skill secured) for the individual reading skills sheets (fiction and nonfiction) are included in the Assessment and Support Guide (e.g., Early Fluent, pg. 103-108).

· The Assessment and Support Guides (Emergent, Early, Early-Fluent) recommend that students read fluently with increasing text complexity but provide no fluency assessments (e.g., pg. 101 Early level).

· The Assessment and Support Guides (Emergent, Early, Early-Fluent) refer to Reading Skills Sheets that describe general reading skills and behaviors but are not directly aligned to the Common Core State Standards.

· The Early Assessment and Support Guide, pg. 101, states, "used systematically and analytically, Big Cat assessment stimulates reading progress by focusing planning on the significant weaknesses of individual children and/or groups," but no specific assessments, other than Skill Sheets are provided to make this determination.
Criterion 6: Universal Access

The grade level materials do not present comprehensive guidance for teachers in providing effective, efficient instruction for all students, including English-learners, advanced-learners, students below grade level in reading and writing skills, and students with disabilities. The lesson plans at the back of each book do include learning extensions; however, there are not specific suggestions for differentiating instruction for English-learners, advanced-learners, students below grade level in reading and writing skills, and students with disabilities. For example, in the Early Fluent Guide, on pg. 102, under ongoing records, the text says, "Teachers and assistants can check that children reading at any level are meeting key objectives." While there is a checklist of skills there are no criteria for identifying learners for whom differentiation would be needed (e.g., no rubrics or examples of anchor performances).

Citations:

· Universal Access is absent from the Assessment and Support Guides in the breakdown of books: Emergent level, pp. 26-55.

· Universal Access is absent from the Assessment and Support Guides in the breakdown of books: Early level, pp. 28-55.

· Universal Access is absent from the Assessment and Support Guides in the breakdown of books: Early-Fluent level, pp. 26-55.
Criterion 7: Instructional Support

Clear instructions are not provided for teachers on how to integrate the supplemental instructional materials. Suggestions on when and how to integrate the materials with an existing adoption (as a supplement for the cited standards), such as during small group reading, grammar instruction, vocabulary instruction, or writing instruction are not present in the  assessment and Support Guides along with being included in lesson plans. (See pp. 4 -13 in all guides) The Guides do include an introduction to the program, but do not discuss the unique situation of districts and teachers needing to use this program as a supplement.

Citations:

· Emergent Guide pp. 4-13.

· Early Guide pp. 4-13.
· Early-Fluent Guide pp. 4-13.
Edits and Corrections:

None.
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