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Purpose of This Guide
This guide is intended to support California educators in the use of the components within the ELA/ELD Framework that focus on meeting the needs of English learners (EL) in collaborative meetings or discussions to:
· Explore the teaching and learning expectations of ELs in all content areas 

· Appraise the suggested instructional strategies and practices in the ELA/ELD Framework—in the context of content instruction with integrated ELD and in concert with designated ELD instruction
· Review the assessment expectations of ELs and create an action plan to support the development of high-leverage knowledge, skills, and abilities
· Examine the snapshots and vignettes and use these as starting points to develop lessons or instructional units 
Figure 1.8. Three Premises of the CA ELD Standards (ELA/ELD Framework, p. 32)
[image: image1.emf]
What is in This Guide

This guide is organized into four areas of focus as possible entry points into the ELA/ELD Framework:

1. Skills ELs Must Develop to Achieve Academic Success

2. Suggested Instructional Practices for ELs

3. Assessment of and for Learning English and Academic Content
4. Snapshots, Vignettes, and Lesson Planning to Support ELs in All Disciplines
The recommended progression of the guide is from the first to the fourth areas of focus, as understanding what the expectations are of English learner students is foundational to exploring the three subsequent areas. However, the sequence could vary based on the level of individual expertise or the local program, school, or district priorities. 
To help structure the study of the various components within the ELA/ELD Framework, each of the four areas of focus also includes:

· Essential ELA/ELD Framework Resources (to aid in developing a substantial understanding of the expectations of ELs)

· Additional ELA/ELD Framework Resources (these provide opportunities to have deeper or more comprehensive discussions)

· Reflection and Discussion Questions (these questions can be modified to align with the program, school, or district priorities and the experience of the audience)

· Activities to Facilitate Implementation (these activities can be modified to align with the program, school, or district priorities and the experience of the audience)

This guide offers a list of the components within the ELA/ELD Framework that focus on English learners. Before delving into the resources identified to support English learners, reading the “Introduction to the Framework” chapter in the ELA/ELD Framework is highly recommended as it provides an essential overview to the vision, guiding principles, and organization of the framework. After reading the “Introduction to the Framework,” the entry point in working with these resources could vary based on the level of individual expertise or the local program, school, or district priorities.
The driving goal of this document is to provide guidance to California educators in supporting ELs’ language development and academic success.  

Recommended Approaches for Working with This Guide
Suggested Process

To help ensure that all individuals are informed and prepared to engage in examining the guidance in the ELA/ELD Framework for supporting the language development and academic success of ELs:  
1. Clarify the purpose for convening and expectations of participants. (See Convening Groups below for more information.)
a. A grade level team/cohort of middle school teachers agrees to read the sections that discuss integrated and designated ELD as a way to gain a common understanding and agree on common practices to engage ELs in rigorous content-driven activities while at the same time vigorously promoting their English language development.
b. A cohort of instructional coaches reviews and discusses Figure 1.2. Values for Educating English Learners, Figure 1.7. Integrated and Designated ELD, and Figure 2.18. General Progression of the CA ELD Standards ELD Continuum in the ELA/ELD Framework. The coaches then use the Activity to Facilitate Implementation on page 13 in this document to prioritize their activities and consider the professional development, coaching, or other support staff might need to successfully implement the selected guidance or practices, and/or include these practices in school/district plans.
c. A school leadership team (principal and teacher leaders) meet as a study group to develop a common understanding of the vision of ELA/ELD in the framework and talk about how to use the study guides to lead professional learning at grade level meetings to help meet the academic needs of English learners.
2. Provide guidance on what participants will be reading, how they will be reading it, and what they will do after they read selections from the ELA/ELD Framework. (See Reading the ELA/ELD Framework below for more details.)
3. After each meeting, participants set goals and identify indicators of progress toward attainment of goals.  Facilitators keep participants informed of any progress made in response to their implementation action or input.
Throughout this document, sample prompts, graphic organizers, and templates are provided to support discussions and facilitate the identification of follow-up actions. These suggested activities can be found in the sections titled Reflection and Discussion Questions and Activities to Facilitate Implementation. These activities can be modified to align with appropriate program, school, or district priorities, as well as the expertise of the audience.

Convening Groups

When people are asked to be part of any meeting, they are being asked to commit their time, attention, and energy. When convening a group to engage in discussions that focus on the performance expectations of ELs and what educators can do to support them, consider: 
1. Who should participate? What are the expectations of these participants? (Besides engaging in discussions, and implementing agreed-upon approaches to support ELs, will participants also be expected to provide input on determining new initiatives; suggest changes to the roles of counselors, instructional coaches, etc.?) What prior knowledge and experience, if any, should participants have with EL instruction?
2. How will the purpose and objectives of the meeting(s) be communicated? How will the participants’ roles, time commitment, and other expectations be communicated? 
3. How will the participants’ interest and engagement be maintained? What strategies will be utilized to help establish or develop trust and mutual respect to encourage honest conversations and ensure all views are heard?
4. Who can successfully design and facilitate effective meetings? Will this crucial role be designated to one individual, or will this responsibility be shared?
The time the group meets may be adjusted to accommodate longer discussions or time constraints. Suggested times for activities:

· Allow 20–30 minutes for participants to share responses to the reading. (See the section titled Discussion Based on the Reading for each section.)

· Allow 20–30 minutes for participants to reflect and develop common agreements. (See the section titled Reflection and Discussion Questions for each section.) 

· Allow 20–30 minutes for participants to draft specific implementation activities. Completion of this task may be prolonged as information is gathered from appropriate stakeholders. (See the section titled Activity to Facilitate Implementation for each section.) 

Reading the ELA/ELD Framework

Reading and analyzing the resources highlighted in this guide can happen independently, before individuals meet, in order to best utilize participants’ discussion time. Those leading these activities (reading select portions of the ELA/ELD framework, facilitating discussions, and guiding the identification of strategies to implement) may ask participants to read the relevant sections and respond by using a strategy that is recommended for ELs’ language or academic development. This provides an opportunity for participants to utilize firsthand a strategy they may later choose to incorporate into their own practice. Some options include:

· Follow the Focused Reading protocol to explore, discover, and process information. Process: 
· Members read and mark text for purposes, such as:

( Affirms prior knowledge

!   Surprises you

?   You wish to know more about this

· Within small groups and in round-robin fashion, members explore the items they marked. Each member shares only one item at a time.

· Explore only items marked as ! or ?.

· Follow the 3–2–1 protocol to focus on the major concepts. Participants respond to these questions:

· What are 3 things you learned?

· What are 2 questions you still have?

· What is 1 thing you found interesting?
· Follow the Save the Last Word for Me protocol so that participants can build on each other’s thinking. Participants may have an open dialogue after every member has had an opportunity to initiate a round. Process: 

· The facilitator creates small groups (3–4 members).

· In their small groups, members read/review the materials (see pages 8–10) and select two significant quotes.

· A volunteer starts a round by sharing one quote, but says nothing about why he or she chose the quote. 

· Each of the other members has one minute to respond to the passage, stating what they think of the passage.

· After all other members have responded, then first volunteer has the Last Word, commenting on the passage and on what he or she heard others say. 

· A second volunteer starts the second round by sharing a quote. 

· Continue for 15–20 minutes, then prompt all members to have an open dialogue about what they read for five minutes.

1. Skills ELs Must Develop to Achieve Academic Success 
Skills ELs Must Develop to Achieve Academic Success
Essential ELA/ELD Framework Resources

Note: Some section titles are provided in parentheses to assist the reader in locating the referenced content.
	Ch.
	Pages
	Section Title
	Select Figures

	Intro
	10–11
	The Emphasis on English Learners in this Framework
	· Fig. I.2. Values for Educating English Learners

	1
	28–29
	CA ELD Standards 
	

	1
	30–31
	Intent of the CA ELD Standards
	· Fig. 1.7. Integrated and Designated ELD

	1
	32–34
	Nature of the CA ELD Standards 
	· Fig. 1.8. Three Premises of the CA ELD Standards

	1
	34–36
	Goal and Critical Principles for ELD


	· Fig. 1.9. CA ELD Standards Goal and Critical Principles

· Fig. 1.10. Critical Principle Statements

	1 
	36–38
	English Language Proficiency Levels


	· Fig. 1.11. English Language Proficiency Levels and General Extent of Support

	1
	38–45
	Organization and Structure of the CA ELD Standards


	· Fig. 1.12. Structure of the CA ELD Standards

· Fig. 1.13 Texts and Discourse in Context Snapshot

· Fig. 1.14 Selected CA ELD Standards – Part 1, Standard 10 (Writing) 

· Fig. 1.15. Numbering of the CA ELD 

	1
	45–48
	Interrelationship of the CA CCSS for ELA/Literacy and the CA ELD Standards
	· Fig. 1.16. Many-to-Many Correspondences between Grade 5 CA CCSS for ELA/Literacy and CA ELD Standards 

	2
	53
	(Essential Considerations in ELA/Literacy and ELD Curriculum, Instruction, and Assessment) 
	· Fig. 2.1. Circles of Implementation of ELA/Literacy and ELD Instruction 

	2
	64–66
	Respecting Learners
	

	2
	104–106
	English Language Development

· Learning English as an Additional Language

· Stages of English Language Development

· Cross-Language Relationships
	· Fig. 2.18. General Progression of the CA ELD Standards ELD Continuum 

	2
	106–108
	ELD Instruction
	· Fig. 2.19. Three Interrelated Areas of Comprehensive 

	2
	108–114
	Integrated ELD


	· Fig. 2.20. Sentence Unpacking 

· Fig. 2.21. Integrated ELD

	2
	115–119
	Designated ELD


	· Fig. 2.22. Sentence Deconstruction Focusing on Structure and Meaning

· Fig. 2.23. Essential Features of Designated ELD Instruction 

	9
	916–919
	Culturally and Linguistically Responsive Teaching
	· Fig. 9.11. Culturally and Linguistically Responsive Teaching

· Fig. 9.12. New Ways of Talking About Language

	9
	928
	Linguistic and Cultural Congruence for ELs
	

	10
	942–944
	(Critical Thinking Skills)
	· Fig. 10.6. Selected CCR Anchor Standards of the CA CCSS for ELA/Literacy and Critical Principles of the CA ELD Standards that Demand Critical Thinking

	10
	947–948
	Communication and Collaboration Skills
	· Snapshot 10.2 Integrating Technology into an Extended Science Writing Project in Grade Two 


Additional ELA/ELD Framework Resources

	Ch.
	Pages
	Section Title
	Select Figures

	10
	951–954
	(Global Awareness and Competence)
	· Fig. 10.8. Global Competences Aligned with CCR Anchor Standards of the CA CCSS for ELA/Literacy

	10
	957–958
	(Technology Skills)
	· Fig. 10.9. CCR Anchor Standards and CA ELD Standards Critical Principles and Selected Grade-Level/Proficiency Standards with Explicit Technology Components

	10
	964
	(Equitable Access - Technology)

English Learners
	

	11
	979–980
	(Ongoing Professional Learning)

· Critical Content for Professional Learning in ELA/Literacy and ELD
	· Fig. 11.3. Critical Content for Professional Learning

	11
	981–983
	(Leadership)
	· Fig. 11.4. Addressing the Unique Needs of English Learners

	11
	991–994
	Monitoring ELD Progress—A Shared Responsibility
	· Fig. 11.7. Sample Districtwide Plan for Monitoring ELD Progress

	12
	1010–1012
	Types of Programs 

· Program 1 Basic ELA

· Program 2 Basic ELA/ELD

· Program 3 Basic Biliteracy

· Program 4 Intensive Intervention ELA

· Program 5 Specialized ELD
	

	Resources
	1055–1056
	English Learners
	


Discussion Based on the Reading

Structure Opportunities to Share Insights from the Reading 

Designate a facilitator. The facilitator structures discussions so all participants have the opportunity to share their understandings of the sections they have read (see section titled Essential ELA/ELD Framework Resources on page 8 in this document). Although the facilitators may choose any appropriate reading strategy, options mentioned on page 6 include:

· The Focused Reading protocol to explore, discover, and process information
· The 3–2–1 protocol to focus on the major concepts
· The Save the Last Word for Me protocol so that participants can build on each other’s thinking
A Focus on Integrated and Designated ELD  

Note: For this section, ask participants to pay particular attention to the sections that discuss integrated and designated ELD (see pages 108–119 in the ELA/ELD Framework).  

“English learners at all English proficiency levels and at all ages require both integrated ELD and specialized attention to their particular language learning needs, or designated ELD” (ELA/ELD Framework, page 119).
· In integrated ELD, how can the CA ELD Standards be used in tandem with all other content standards? 

· How is designated ELD intended to build into and from content instruction?

· What collaboration and coordination is needed for both integrated and designated ELD instruction to be effective? 
Reflection and Discussion Questions

Identify Guidelines and Practices that Align with Local Priorities 

Designate a facilitator. The facilitator guides participants to consider the following questions, based on the content they have read (see section titled Essential ELA/ELD Framework Resources on page 8), then captures participants’ responses:

· Which guidelines and practices for ELs best align with the priorities of my program, school, or district?

· Of those, which guidelines and practices are currently being implemented effectively in my program, school, or district? How can this effective implementation be supported or enhanced?

· If some guidelines and practices are not yet being implemented effectively in my program, school, or district, what are some ways that they can be realized? Who needs to be involved in its implementation? How can this work be supported or enhanced?
Capture participants’ responses:

	Guideline or Practice
	Effectively Implemented?
	Who Implements?
	How to Support or Enhance

	1. 
	
	
	

	2. 
	
	
	

	3. 
	
	
	

	4. 
	
	
	

	5. 
	
	
	


Activity to Facilitate Implementation
Determine Which Guidelines or Practices to Implement
As your program, school, or district considers which guidelines or practices to implement…
· Consider which activities are the most important—those most likely to have an impact on EL student success 

· Consider which activities are the most urgent and cannot be put off until later

· Consider which actions the program, school, or district has the capacity to implement

To determine the human, physical, and fiscal resources needed to start implementing new guidelines or practices—or support/enhance those being implemented effectively—consider including the expertise of the finance office, human resources, or other stakeholders. The template below offers one way of identifying which guidelines and practices might have the highest likelihood of success—and best support the language development and academic success of ELs. 
Directions: 
1. Guideline or Practice: List all the guidelines and practices for ELs to be considered. 
2. Importance: Consider whether these guidelines or practices align with local priorities and use relevant data to determine their importance to student learning in the local context.
3. Urgency: To determine the urgency of each practice, rate (on a scale of 1–3) those goals that must be addressed immediately. 
4. Human Resources: Consider individuals’ skill set or experience, as well as their availability, energy, and commitment to complete relevant activities. (Be careful of assigning activities out of habit—presuming the same persons will fill the same/expected roles.)

5. Professional Development/Support: Consider the professional development, coaching, or other support staff might need to successfully implement the selected guidelines or practices.
6. Fiscal Resources: Consider all available funding sources, analyze the activities that will be required and how much each activity might cost, and allocate monies using restricted funds first.

	Guideline or Practice
	Importance
	Urgency
	Human Resources 
	Professional Development/ Support
	Fiscal Resources 

	
	
	
	
	
	

	
	
	
	
	
	


2. Suggested Instructional Practices for ELs 
Suggested Instructional Practices for ELs
Essential ELA/ELD Framework Resources
Note: Some section titles are provided in parentheses to assist the reader in locating the referenced content.

	Ch.
	Pages
	Section Title
	Select Figures and Snapshots

	2
	69–91
	Key Themes of ELA/Literacy and ELD Instruction

· Meaning Making

· Language Development

· Effective Expression

· Content Knowledge

· Foundational Skills 

Amplification of the Key Themes in the CA ELD Standards
	· Fig. 2.10. Strategies for Supporting Learners’ Engagement with Complex Text

· Fig. 2.12. Academic Language

· Fig. 2.14. Understanding Register

	2
	94–103
	Culturally and Linguistically Responsive Pedagogy

· Supporting Students Strategically
	· Fig. 2.16. Framing Questions for Lesson Planning 
· Fig. 2.17. Four Zones of Teaching and Learning

	9
	916–919
	Culturally and Linguistically Responsive Teaching
	· Fig. 9.11. Culturally and Linguistically Responsive Teaching

· Fig. 9.12. New Ways of Talking About Language

	9
	928
	Linguistic and Cultural Congruence for ELs
	

	10
	944
	(Critical Thinking Skills)
	· Fig. 10.6. Selected CCR Anchor Standards of the CA CCSS for ELA/Literacy and Critical Principles of the CA ELD Standards that Demand Critical Thinking

	10
	947–948
	Communication and Collaboration Skills
	· Snapshot 10.2. Integrating Technology into an Extended Science Writing Project in Grade Two

	10
	951–954
	(Global Awareness and Competence)
	· Fig. 10.8. Global Competences Aligned with CCR Anchor Standards of the CA CCSS for ELA/Literacy

	10
	957–958
	(Technology Skills)
	· Fig. 10.9. CCR Anchor Standards and CA ELD Standards Critical Principles and Selected Grade-Level/Proficiency Standards with Explicit Technology Components

	10
	964
	Technology

· English Learners
	


Essential ELA/ELD Framework Resources, by Grade Span
	Ch.
	Pages
	Section Title
	Select Figures

	Transitional Kindergarten–Grade 1

	3
	134–136
	(Key Themes of ELA/Literacy and ELD Instruction)
	· Fig. 3.2. Motivation and Engagement

	3
	162–164
	Foundational Skills for English Learners
	· Fig. 3.11. Foundational Literacy Skills for ELs in Transitional Kindergarten through Grade One Span  

	3
	166–168
	English Language Development in the Grade Span

· Integrated and Designated English Language Development
	

	3
	188–189
	English Language Development in Transitional Kindergarten
	

	3
	189–190
	ELA/Literacy and ELD in Action in Transitional Kindergarten
	· Figure 3.18. Framing Questions for Lesson Planning

	Grades 2–3

	4
	287–289
	(Key Themes of ELA/Literacy and ELD Instruction)
	· Fig. 4.2. Motivation and Engagement

	4
	314–315
	Foundational Skills for English Learners
	· Fig. 4.12. Foundational Literacy Skills for ELs in Grades Two and Three  

	4
	317–318
	English Language Development in the Grade Span

· Integrated and Designated English Language Development
	

	4
	372–375
	English Language Development in Grade Three
	· Fig. 4.30. Using the CA ELD Standards in Integrated ELD

	4
	375–376
	ELA/Literacy and ELD in Action in Grade Three
	· Fig. 4.31. Framing Questions for Lesson Planning


	Grades 4–5

	5
	395–397
	(Key Themes of ELA/Literacy and ELD Instruction)
	· Fig. 5.2. Motivation and Engagement

	5
	419–421
	Foundational Skills for English Learners
	· Fig. 5.7. Foundational Literacy Skills for ELs in Grades Four and Five  

	5
	422–423
	English Language Development in the Grade Span

•
Integrated and Designated English Language Development
	

	5
	444–449
	English Language Development in Grade Four
	· Fig. 5.16. Using the CA ELD Standards in Integrated ELD 

	5
	449–451
	ELA/Literacy and ELD in Action in Grade Four
	· Fig. 5.17. Framing Questions for Lesson Planning 

	5
	481–483
	English Language Development in Grade Five
	· Fig. 5.24. Using the CA ELD Standards in Integrated ELD

	5
	485–487
	ELA/Literacy and ELD in Action in Grade Five
	· Fig. 5.25. Framing Questions for Lesson Planning 

	Grades 6–8

	6
	510–512
	(Key Themes of ELA/Literacy and ELD Instruction)
	· Fig. 6.2. Motivation and Engagement

	6
	539–541
	Foundational Skills for English Learners
	· Fig. 6.8. Foundational Literacy Skills for ELs in Grades Six through Eight

	6
	543–547
	English Language Development in the Middle School 

· Integrated and Designated English Language Development
	

	6
	565–566
	English Language Development in Grade Six
	· Fig. 6.14. Using the CA ELD Standards in Integrated ELD  

	6
	566–567
	ELA/Literacy and ELD in Action in Grade Six
	· Fig. 6.15. Framing Questions for Lesson Planning

	6
	597–599
	English Language Development in Grade Seven
	· Fig. 6.22. Using the CA ELD Standards in Integrated ELD

	6
	599–600
	ELA/Literacy and ELD in Action in Grade Seven
	· Fig. 6.23. Framing Questions for Lesson Planning

	6
	635–636
	English Language Development in Grade Eight
	· Fig. 6.30. Using the CA ELD Standards in Integrated ELD

	6
	536–537
	ELA/Literacy and ELD in Action in Grade Eight
	· Fig. 6.31. Framing Questions for Lesson Planning

	Grades 9–12

	7
	669–671
	(Key Themes of ELA/Literacy and ELD Instruction)
	· Fig. 7.2. Motivation and Engagement

	7
	713–715
	Foundational Skills for English Learners
	· Fig. 7.15. Foundational Literacy Skills for ELs in Grades Nine through Twelve

	7
	718–722
	English Language Development in High School

· Integrated and Designated English Language Development
	

	7
	737–738
	English Language Development in Grades Nine and Ten
	· Fig. 7.20. Using the CA ELD Standards in Integrated ELD

	7
	741–743
	ELA/Literacy and ELD in Action in Grades Nine and Ten
	· Fig. 7.21. Framing Questions for Lesson Planning

	7
	787–789
	English Language Development in Grades Eleven and Twelve
	· Fig. 7.27. Using the CA ELD Standards in Integrated ELD

	7
	789–791
	ELA/Literacy and ELD in Action in Grades Eleven and Twelve
	· Fig. 7.28. Framing Questions for Lesson Planning


Discussion Based on the Reading

Structure Opportunities to Share Insights from the Reading 

Note: For this section, it is recommended that if teachers are participating, they also read the resources that pertain to their grade level. See those listed in the section titled Essential ELA/ELD Framework Resources, by Grade Span.

Designate a facilitator. The facilitator structures discussions so that all participants have the opportunity to share their understandings of the sections they have read (see section titled Essential ELA/ELD Framework Resources on page 15). Although the facilitators may choose any appropriate reading strategy, options mentioned on page 6 include:

· The Focused Reading protocol to explore, discover, and process information
· The 3–2–1 protocol to focus on the major concepts
· The Save the Last Word for Me protocol so that participants can build on each other’s thinking
Reflection and Discussion Questions

Identify Effective Instructional Practices to Implement that Support both Language Development and Learning Content 

Designate a facilitator. The facilitator guides participants to consider the following questions and prompts, based on the content read (see section titled Essential ELA/ELD Framework Resources on page 15), then captures participants’ responses:

· What instructional practices are used in your classroom/program/school/district that are having a positive impact on teaching and learning for ELs? What evidence indicates that these practices are effective for language development and content learning?
· As priorities change, instructional resources experience modifications, content/curriculum is realigned, or EL students’ needs evolve, some practices may no longer serve their original or intended purpose. Identify some practices that you may consider retiring. 
· Similarly, as priorities change, instructional resources experience modifications, content/curriculum is realigned, or EL students’ language development and academic content needs evolve, some innovative or promising practices may need to be added. Identify some practices that you may consider incorporating into your classroom/program/school/district that support EL students. 

Participants can capture their responses in the organizer titled Keep Doing, Stop Doing, Start Doing provided on page 21.
Keep Doing, Stop Doing, Start Doing

	Keep Doing (Practices in your classroom/program/school/district with a proven, positive impact on teaching and learning) 



	Stop Doing (Instructional practices to retire)
	Start Doing (Promising instructional practices to implement)


Activity to Facilitate Implementation

Determine Which Instructional Practices to Implement in Your Classroom/Grade Level/Program/School/District
As you or your grade level team, program, school, or district considers which instructional practices to implement:
· Consider which activities are the most important—those most likely to have an impact on EL student success 

· Consider which activities are the most urgent and cannot be put off until later

· Consider which actions the program, school, or district has the capacity to implement

To determine the human, physical, and fiscal resources needed to start implementing new instructional practices—or support/enhance those being implemented effectively—consider including the expertise of the finance office, human resources, or other stakeholders. The template below offers one way of identifying which practices might have the highest likelihood of success—and best support the language development and academic success of ELs. 

Directions: 

1. Guideline or Practice: List all the practices for ELs to be considered. 

2. Importance: Consider whether this practice aligns with local priorities and use relevant data to determine their importance to student language development and academic success.

3. Urgency: To determine the urgency of each practice, rate (on a scale of 1–3) those goals that must be addressed immediately.

4. Human Resources: Consider individuals’ skill set or experience, as well as their availability, energy, and commitment to complete relevant activities. (Be careful of assigning activities out of habit—presuming the same persons will fill the same/expected roles.) 

5. Professional Development/Support: Consider the professional development, coaching, or other support staff might need to successfully implement the selected instructional guidelines or practices.

6. Fiscal Resources: Consider all available funding sources, analyze the activities that will be required and how much each activity might cost, and allocate monies using restricted funds first. 
	Guideline or Practice
	Importance
	Urgency
	Human Resources 
	Professional Development/ Support
	Fiscal Resources 

	
	
	
	
	
	

	
	
	
	
	
	


3. Assessment of and for EL Learning 

Assessment of and for EL Learning

Essential ELA/ELD Framework Resources 
	Ch.
	Pages
	Section Title
	Select Figures and Snapshots

	8
	829–834
	Short-Cycle Formative Assessment
	· Snapshot 8.2. Formative Assessment in Grade Two

· Snapshot 8.3. Formative Assessment with Secondary EL Newcomers

	8
	835–839
	Medium-Cycle Assessment

· Assessing ELD Using Medium-Cycle Evidence
	· Snapshot 8.4. End-of-Unit (Medium-Cycle) Assessment in Grade Seven 

· Snapshot 8.5. Interim (Medium-Cycle) Assessment in Grade One

	8
	839–842
	Long-Cycle Assessment

· Ensuring Accessibility for ELs on Long-Cycle Assessments
	· Snapshot 8.6. Long-Cycle Assessment in Grade Eight

	8
	850–858
	Assessment of ELD Progress

· Assessing ELD Progress in Writing

· Assessing ELD Progress in Oral Language
	· Fig. 8.7. Language Analysis Framework for Writing

· Fig. 8.8. Student Annotated Writing Sample Using the CA ELD Standards

· Fig. 8.9. Grade Seven Collaborative Conversations Observation Notes

	8
	865
	Biliteracy Assessment
	

	8
	866–867
	English Language Proficiency Assessments
	· Fig. 8.11. ELPAC Conceptual Model 

	9
	888–892
	English Learners

· Reclassified English Proficient Students

· Instructional Programs and Services for English Learners
	· Fig. 9.2. California Education Code Definition of Long-Term English Learner

· Fig. 9.3. Instructional Characteristics in Programs for English Learners


Discussion Based on the Reading

Structure Opportunities to Share Insights from the Reading 

Note: For this section, it is recommended that the most current information regarding the transition from the CELDT (California English Language Development Test) to the ELPAC (English Language Proficiency Assessments for California) be provided so that participants may have additional context for their discussions.

Designate a facilitator. The facilitator structures discussions such that all participants have the opportunity to share their understandings of the sections they have read (see section titled Essential ELA/ELD Framework Resources on page 24). Although the facilitators may choose any appropriate reading strategy, options mentioned on page 6 include:

· The Focused Reading protocol to explore, discover, and process information
· The 3–2–1 protocol to focus on the major concepts
· The Save the Last Word for Me protocol so that participants can build on each other’s thinking
Reflection and Discussion Questions

Identify Effective Assessment Practices to Implement that Support English Learners 

Designate a facilitator. The facilitator guides participants to consider the following questions and prompts, based on the content they have read (see section titled Essential ELA/ELD Framework Resources on page 24), then captures participants’ responses:

· What assessment practices are used in your classroom/program/school/district that are having a positive impact on teaching and learning for ELs? What evidence indicates that these practices are effective?

· As priorities change, students and teachers gain experience with new assessments, content/curriculum is realigned, or EL students’ needs evolve, some practices may no longer serve their original or intended purpose. Identify some practices that you may consider retiring. 

· Similarly, as priorities change, students and teachers gain experience with new assessments, content/curriculum is realigned, or EL students’ needs evolve, some innovative or promising practices may be called for. Identify some practices that you may consider incorporating into your classroom/program/school/district that support EL students. 
Participants can capture their responses in the organizer titled Keep Doing, Stop Doing, Start Doing provided on page 27. 
Keep Doing, Stop Doing, Start Doing
	Keep Doing (Assessment practices in your classroom/program/school/district with a proven, positive impact on EL success) 



	Stop Doing (Assessment practices to retire)
	Start Doing (Promising assessment practices to implement)


Activity to Facilitate Implementation

Determine Which Assessment Practices to Implement in Your Classroom/Grade Level/Program/School/District

As you or your grade level team, program, school, or district considers which assessment practices to implement:
· Consider which activities are the most important—those most likely to have an impact on EL student success 

· Consider which activities are the most urgent and cannot be put off until later

· Consider which actions the program, school, or district has the capacity to implement

To determine the human, physical, and fiscal resources needed to start implementing new assessment practices—or support/enhance those being implemented effectively—consider including the expertise of the finance office, human resources, or other stakeholders. The template below offers one way of identifying which practices might have the highest likelihood of success—and best support the language development and academic success of ELs. 

Directions: 

1. Guideline or Practice: List all the guidelines and practices for ELs to be considered. 

2. Importance: Consider whether these guidelines or practices align with local priorities and use relevant data to determine their importance to student learning in the local context.

3. Urgency: To determine the urgency of each practice, rate (on a scale of 1–3) those goals that must be addressed immediately.
4. Human Resources: Consider individuals’ skill set or experience, as well as their availability, energy, and commitment to complete relevant activities. (Be careful of assigning activities out of habit—presuming the same persons will fill the same/expected roles.)

5. Professional Development/Support: Consider the professional development, coaching, or other support staff might need to successfully implement the selected guidelines or practices.

6. Fiscal Resources: Consider all available funding sources, analyze the activities that will be required and how much each activity might cost, and allocate monies using restricted funds first.

	Guideline or Practice
	Importance
	Urgency
	Human Resources 
	Professional Development/ Support
	Fiscal Resources 

	
	
	
	
	
	

	
	
	
	
	
	


4. Snapshots, Vignettes, and Lesson Planning

to Support ELs in All Disciplines 

Snapshots, Vignettes, and Lesson Planning to Support ELs in All Disciplines
Essential ELA/ELD Framework Resources, by Grade Span
Note: Some section titles are provided in parentheses to assist the reader in locating the referenced content.

	Ch.
	Pages
	Section Title
	Select Figures, Snapshots, and Vignettes

	Transitional Kindergarten–Grade 1

	3
	135–136
	(Key Themes of ELA/Literacy and ELD Instruction)
	· Fig. 3.2. Motivation and Engagement

	3
	188–190
	English Language Development in Transitional Kindergarten

ELA/Literacy and ELD in Action in Transitional Kindergarten
	· Fig. 3.18. Framing Questions for Lesson Planning

	3
	191–199
	ELA/Literacy and ELD Vignettes
	· Vignette 3.1. Retelling and Rewriting The Three Little Pigs, Integrated ELA/Literacy and ELD Instruction in Transitional Kindergarten

· Vignette 3.2. Retelling The Three Little Pigs, Using Past Tense Verbs and Expanded Sentences, Designated ELD Instruction in Transitional Kindergarten

	3
	206
	(Language Development)
	· Fig. 3.22. Questions for The Little Red Hen by Vera Southgate

	3
	221–226
	English Language Development in Kindergarten
	· Snapshot 3.6. Expanding Science Observations, Designated ELD Connected to Science in Kindergarten

· Snapshot 3.7. Learning Two Languages in an Alternative Dual Language Program in Kindergarten

	3
	227
	ELA/Literacy and ELD in Action in Kindergarten
	· Figure 3.26. Framing Questions for Lesson Planning

	3
	228–237
	ELA/Literacy and ELD Vignettes
	· Vignette 3.3. Interactive Storybook Read Aloud, Integrated ELA/Literacy and ELD Instruction in Kindergarten

· Vignette 3.4. General Academic Vocabulary Instruction from Storybooks, Designated ELD in Kindergarten


	3
	258–261
	English Language Development in Grade One  
	· Snapshot 3.10. Mathematical Word Problems, Designated ELD Connected to Mathematics in Grade One

· Snapshot 3.11. Expanding Sentences and Building Vocabulary, Designated ELD Connected to ELA/Social Studies in Grade One

	3
	261–262
	ELA/Literacy and ELD in Action in Grade One
	· Fig. 3.35. Framing Questions for Lesson Planning

	3
	263–274
	ELA/Literacy and ELD Vignettes
	· Vignette 3.5. Interactive Read Alouds with Informational Texts, Integrated ELA, Literacy, and Science Instruction in Grade One

· Vignette 3.6. Unpacking Sentences, Designated ELD Instruction in Grade One

	Grade 2–Grade 3

	4
	288–289
	(Key Themes of ELA/Literacy and ELD Instruction)
	· Fig. 4.2. Motivation and Engagement

	4
	333–338
	English Language Development in Grade Two
	· Fig. 4.20. Using the CA ELD Standards in Integrated ELD

· Snapshot 4.3. Language Used in Informational Text, Designated ELD Connected to Science in Grade Two 

· Snapshot 4.4. Academic Vocabulary Used in Biographies, Designated ELD Connected to History–Social Science in Grade Two
· Snapshot 4.5. Mathematical Word Problems, Designated ELD Connected to Mathematics in Grade Two

	4
	339–340 
	ELA/Literacy and ELD in Action in Grade Two
	· Fig. 4.21. Framing Questions for Lesson Planning

	4
	341–349
	ELA/Literacy and ELD Vignettes
	· Vignette 4.1. Close Reading of Lilly’s Purple Plastic Purse (Narrative Text), ELA Instruction in Grade Two

· Vignette 4.2. Discussing “Doing” Verbs in Chrysanthemum, Designated ELD Instruction in Grade Two

	4
	372–375
	English Language Development in Grade Three
	· Fig. 4.30. Using the CA ELD Standards in Integrated ELD

· Snapshot 4.10. Retelling Stories, Designated ELD Connected to ELA in Grade Three

	4
	375–376
	ELA/Literacy and ELD in Action in Grade Three
	· Fig. 4.31. Framing Questions for Lesson Planning

	4
	377–386
	ELA/Literacy and ELD Vignettes
	· Vignette 4.3. Collaborative Summarizing with Informational Texts, Integrated ELA and Science Instruction in Grade Three

· Vignette 4.4. Analyzing Complex Sentences in Science Texts, Designated ELD Instruction in Grade Three

	Grades 4–5

	5
	395–397
	(Key Themes of ELA/Literacy and ELD Instruction)
	· Fig. 5.2. Motivation and Engagement

	5
	419–421
	Foundational Skills for English Learners
	· Fig. 5.7. Foundational Literacy Skills for ELs in Grades Four and Five  

	5
	422–423
	English Language Development in the Grade Span

· Integrated and Designated English Language Development
	

	5
	444–449
	English Language Development in Grade Four
	· Fig. 5.16. Using the CA ELD Standards in Integrated ELD 

· Snapshot 5.3. Identifying Characters’ Actions and Feelings in Narrative Text, Designated ELD Connected to ELA in Grade Four

· Snapshot 5.4. Developing Mathematical Language Designated ELD Connected to Mathematics in Grade Four

	5
	449–451
	ELA/Literacy and ELD in Action in Grade Four
	· Fig. 5.17. Framing Questions for Lesson Planning

	5
	452–462
	ELA/Literacy and ELD Vignettes
	· Vignette 5.1. Writing Biographies, Integrated ELA and Social Studies Instruction in Grade Four

· Vignette 5.2. General Academic Vocabulary in Biographies, Designated ELD Instruction in Grade Four


	5
	481–485
	English Language Development in Grade Five
	· Fig. 5.24. Using the CA ELD Standards in Integrated ELD

· Snapshot 5.9. Connecting Photographs and Cultural Backgrounds, Designated ELD Connected to ELA and the Visual Arts in Grade Five

	5
	485–487
	ELA/Literacy and ELD in Action in Grade Five
	· Fig. 5.25. Framing Questions for Lesson Planning

	5
	488–497
	ELA/Literacy and ELD Vignettes
	· Vignette 5.3. Science Informational Research Reports on Ecosystems, Integrated ELA and Science Instruction in Grade Five

· Vignette 5.4. Learning About Cohesion in Science, Designated ELD Instruction in Grade Five

	Grades 6–8

	6
	510–511
	Key Themes of ELA/Literacy and ELD Instruction
	· Fig. 6.2. Motivation and Engagement

	6
	539–541
	Foundational Skills for English Learners
	· Fig. 6.8. Foundational Literacy Skills for ELs in Grades Six through Eight

	6
	543–547
	English Language Development in the Middle School
	

	6
	549–553
	Meaning Making, Language Development (Grade Six) 
	· Snapshot 6.1. Summary and Analysis of Stories, Designated ELD Connected to ELA in Grade Six

· Snapshot 6.2. Reading Complex Texts About Slavery in Ancient History, Designated ELD Connected to World History in Grade Six

	6
	565–566
	English Language Development in Grade Six
	· Fig. 6.14. Using the CA ELD Standards in Integrated ELD  

	6
	566–567 
	ELA/Literacy and ELD in Action in Grade Six
	· Fig. 6.15. Framing Questions for Lesson Planning

	6
	568–580
	ELA/Literacy and ELD Vignettes
	· Vignette 6.1. “The Making of a Scientist,” Close Reading of a Memoir in ELA with Integrated ELD in Grade Six

· Vignette 6.2. Analyzing Language to Understand Complex Texts, Designated ELD in Grade Six


	6
	589
	(Language Development)
	· Snapshot 6.6. Analyzing and Discussing the Use of Language in Science Texts, Designated ELD Connected to Science in Grade Seven

	6
	596
	(Content Knowledge) 
	· Snapshot 6.8. Constructing and Critiquing Arguments in Math, Designated ELD Connected to Mathematics in Grade Seven

	6
	597–599
	English Language Development in Grade Seven
	· Fig. 6.22. Using the CA ELD Standards in Integrated ELD

	6
	599–600
	ELA/Literacy and ELD in Action in Grade Seven
	· Fig. 6.23. Framing Questions for Lesson Planning

	6
	601–614
	ELA/Literacy and ELD Vignettes
	· Vignette 6.3. You Are What You Eat, Close Reading of an Informational Text Integrated ELA/Literacy and ELD Instruction in Grade Seven

· Vignette 6.4. Analyzing Arguments: Text Organization and the Language of Persuasion, Designated ELD in Grade Seven

	6
	627–630
	(Effective Expression – Discussing)
	· Snapshot 6.10. Analysis of Primary Texts by Frederick Douglass, Designated ELD Connected to History/Social Science in Grade Eight

	6
	635–636
	English Language Development in Grade Eight
	· Fig. 6.30. Using the CA ELD Standards in Integrated ELD

	6
	636–637
	ELA/Literacy and ELD in Action in Grade Eight
	· Fig. 6.31. Framing Questions for Lesson Planning

	6
	638–654
	ELA/Literacy and ELD Vignettes
	· Vignette 6.5. Freedom of Speech: Collaboratively Analyzing Complex Texts, Integrated ELA/Literacy, ELD, and History/Social Studies Instruction in Grade Eight

· Vignette 6.6. Becoming Skillful Debaters, Designated ELD Instruction in Grade Eight


	Grades 9–12

	7
	669–671
	(Key Themes of ELA/Literacy and ELD Instruction)
	· Fig. 7.2. Motivation and Engagement

	7
	713–715
	Foundational Skills for English Learners
	· Fig. 7.15. Foundational Literacy Skills for ELs in Grades Nine through Twelve

	7
	718–722
	English Language Development in High School
	

	7
	726–727
	Language Development
	· Snapshot 7.1. Investigating Language, Culture, and Society: Linguistic Autobiographies, Integrated ELA and ELD in Grade Nine

	7
	737–741
	English Language Development in Grades Nine and Ten
	· Fig. 7.20. Using the CA ELD Standards in Integrated ELD

· Snapshot 7.5. High School Program for Newcomer English Learners in Grade Ten

	7
	741–743
	ELA/Literacy and ELD in Action in Grades Nine and Ten
	· Fig. 7.21. Framing Questions for Lesson Planning

	7
	744–766
	ELA/Literacy and ELD Vignettes
	· Vignette 7.1. Examining Diverse Perspectives in World Literature, Integrated ELA/Literacy, ELD, and World History in Grade Ten

· Vignette 7.2. Analyzing Texts from World History, Designated ELD in Grade Ten

	7
	770–771
	(Key Themes of ELA/Literacy and ELD Instruction in Grades Eleven and Twelve)
	· Snapshot 7.6. Reading Like a Scientist Integrated ELA/Literacy and ELD in Grade Twelve

	7
	773–774
	(Effective Expression)
	· Snapshot 7.7. Paraphrasing Textual Evidence to Support Argumentative Writing Integrated ELA and ELD in Grade Eleven

	7
	787–789
	English Language Development in Grades Eleven and Twelve
	· Fig. 7.27. Using the CA ELD Standards in Integrated ELD

	7
	789–791
	ELA/Literacy and ELD in Action in Grades Eleven and Twelve
	· Fig. 7.28. Framing Questions for Lesson Planning

	7
	792–811
	ELA/Literacy and ELD Vignettes
	· Vignette 7.3. Reading, Analyzing, and Discussing Complex Texts in American Literature, Integrated ELA/Literacy, ELD, and History in Grade Eleven

· Vignette 7.4. Unpacking Sentences and Nominalization in Complex History Texts, Designated ELD Instruction in Grade Eleven


Discussion Based on the Reading

Structure Opportunities to Share Insights from the Reading 

Note: For this section, it is recommended that if teachers are participating, they read the snapshots and vignettes that pertain to their grade level. See those listed in the section titled Essential ELA/ELD Framework Resources, by Grade Span, starting on page 30. As a reminder, the snapshots and vignettes in the ELA/ELD Framework are intended to provide glimpses of instruction in ELA/literacy and ELD; while the snapshots and vignettes provide several illustrations of pedagogical practices, they do not include everything that educators need to consider when designing and facilitating learning tasks.
Designate a facilitator. The facilitator structures discussions so all participants have the opportunity to share their understandings of the sections they have read. Although the facilitators may choose any appropriate reading strategy, options mentioned on page 6 include:

· The Focused Reading protocol to explore, discover, and process information
· The 3–2–1 protocol to focus on the major concepts
· The Save the Last Word for Me protocol so that participants can build on each other’s thinking
Reflection and Discussion Questions

Articulate the Value and Role of the Snapshots and Vignettes in the ELA/ELD Framework  
The facilitator guides participants to consider the following questions, based on the content they have read (see section titled Essential ELA/ELD Framework Resources, by Grade Span, starting on page 30), then captures participants’ responses:

· How do the snapshots and vignettes illustrate how the CA CCSS for ELA/Literacy strands, the CA ELD Standards, and content area instruction can be integrated to create intellectually rich and engaging learning experiences?
· How do the snapshots and vignettes bring to life the key themes of ELA/literacy and ELD instruction? 

Clarify the Relationship between Integrated and Designated ELD Instruction 

· How are the snapshots and vignettes of designated ELD instruction linked to particular content areas?

· What are the expectations of all teachers in the context of integrated and designated ELD?

Capture participants’ responses in a format like the one shown below.
Teachers’ Expectations for Coordinated Integrated ELD and Designated ELD Instruction
	Integrated ELD
	
	Actions to Coordinate Instruction
	
	Designated ELD

	Although the CA content standards are the focus, include statements that illustrate how the CA ELD Standards are used throughout the day in all content areas to ensure that ELs are fully supported to access rich content knowledge and develop academic English across the disciplines.
	
	Include statements that illustrate how content teachers communicate to designated ELD teacher(s) the specific knowledge (vocabulary, etc.), skills (articulating complete thoughts using target language, etc.), or background knowledge (previewing a text, viewing video clips that provide context, etc.) they can provide to ensure that ELs can access rich content knowledge and participate during content instruction. 

Also include statements that show how designated ELD teachers communicate progress, suggestions for scaffolds, etc.
	
	Although the CA ELD Standards are the focus, include statements that illustrate that there is an emphasis placed on developing the English language of ELs and supporting the knowledge and abilities needed to be successful in content instruction. 


Activity to Facilitate Implementation
Determine What Instruction and Support to Implement

The instruction and support your program, school, or district chooses to implement will depend on students’ needs and local priorities. Consider which activities are the most important – those most likely to have an impact on student success, and which are the most urgent and cannot be put off until later. A third consideration is which actions the program, school, or district has the capacity to implement.
Setting Goals and Keeping Track of the Success of Implementation

This tool is designed to guide the identification of a priority practice that supports the language development and academic success of ELs. The sample included on page 40 is provided to illustrate its use. Please note that the use of this tool is optional, and it can be modified to align with program, school, or district priorities, as well as the expertise of the audience.
Directions: 

1. Each participant selects a priority practice to implement.
2. For the chosen priority practice, each participant writes a measurable goal. 

3. Participants then consider what instructional modifications and support best promote the success of the goal.
4. Participants periodically reflect on the growth students have made toward achieving the goal.  
Sample Goals 

Principal’s perspective: One hundred percent of the ELA, ELD, Math, Science, and History teachers with English learner students in their classrooms (WHO) will practice integrated ELD by engaging ELs in rigorous content-driven activities while at the same time vigorously promoting their English language development (WHAT) regularly (WHEN) so that EL students learn the content and continually progress in their English language proficiency (WHY).* 

Instructional Coach’s/TOSA’s perspective: Ninety percent of [the teachers I am working with] (WHO) will successfully implement select integrated ELD guidelines and practices (WHAT) regularly and strategically (WHEN) so that students progress through three proficiency levels—Emerging, Expanding, and Bridging— improve their abilities in listening, speaking, reading, and writing English in all school subjects (WHY).* 
*These sample goals are provided as a reference only. As educators develop similar goals, they will likely further define parameters and ensure they are aligned to local priorities.
Setting Goals and Keeping Track of the Success of Implementation
(This sample reflects a teacher’s perspective)

	Practice: Equip students to participate effectively in group work activities as a way to increase student performance and confidence

	Measurable Goal
	Instructional Modifications
	Growth

	Ninety-five percent of my 4th period students (WHO) will participate fully and effectively in group work (WHAT) after three group activities in 3 weeks (WHEN) so that English Learners and struggling students learn from more skilled students how to make decisions, problem-solve, and successfully write brief summaries (WHY).
	· I will be strategic in forming groups, seating students who need more attention from me in close proximity to me.

· I will communicate academic expectations verbally and as a checklist. 

· I will model procedural expectations.
· I will provide honest, encouraging feedback so students can reflect on and improve a) how they collaborate and b) the end product.
	Date: 9/16

Nina, Violeta & Eduardo resisted participation & shut down. I’ll have them work with partners, not groups for a while.

Most other students responded well.

	
	
	Date: 9/22

Nina, Violeta & Eduardo selected who they work with. Much better results! Some students are learning how to be passive. But they respond when I give them additional responsibilities, like, “In 2 minutes, be prepared to share out 2 decisions your group has made.”

	
	
	Date: 9/24

Nina still needs lots of support & encouragement. Violeta & Eduardo are ok as long as the feedback is general, about the group, and not specific to them individually. Still room for improvement, but 100% of students are actively participating in groups!


Setting Goals and Keeping Track of the Success of Implementation
	Practice: 

	Measurable Goal
	Instructional Modifications
	Growth

	
	
	Date: 



	
	
	Date: 



	
	
	Date: 
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