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Introduction

As part of the process for revising curriculum frameworks, the California Code of Regulations, Title 5, Section 9511(c) requires the California Department of Education (CDE) to convene four public focus groups of educators in different regions of California to provide comment to the Instructional Quality Commission, Curriculum Framework and Criteria Committee, and State Board of Education. The English Language Arts/English Language Development Focus Group Report encapsulates the comments from the focus group meetings and serves as a starting point for the 2014 revision of the English Language Arts/English Language Development Framework for California Public Schools, Kindergarten Through Grade Twelve (ELA/ELD Framework).

The report begins with this introduction followed by the list of discussion questions that served as the basis for the focus group discussion and the oral and written comments. Beginning on page 5, the report is divided into four sections. The first section contains a summary of all oral comments made at the each of the focus group meetings by focus group members and members of the public. The second section of the report is a compilation of written comments received from both focus group members and members of the public for each of the four meetings in May and June 2012. The third section is Appendix A, which features a list of resources and research cited in oral and written comments. The last section is Appendix B, which is the reorganization of the oral comments from section one into topics, eliminating some of the repetition and shared responses. 
The focus groups were held on the following dates in the following locations:

· May 22, 2012, Orange County Department of Education
· May 31, 2012, California Department of Education, Sacramento, with videoconference sites at the Butte County Office of Education, Siskiyou County Office of Education, Sonoma County Office of Education, Riverside County Office of Education, and Ventura County Office of Education

· June 4, 2012, Monterey County Office of Education

· June 5, 2012, Contra Costa County Office of Education
All of the meetings were audio recorded, and copies of those recordings are available from the CDE upon request.

English Language Arts/English Language Development 
Focus Group Discussion Questions

The discussion questions were sent to all focus group members prior to the meetings and were posted on the CDE Web page for public review. With a minimum amount of time available for discussion at each of the meetings (about two hours), the questions were crafted around major revisions and content shifts as a result of the CCSS that will need to be incorporated into the new ELA/ELD Framework. For example, the questions guided the members of the focus groups and the public to provide insights, expertise, and examples on how to incorporate new ELD standards, to identify new instructional strategies and practices, and to provide relevant resources and research on the integration of technology, literacy development, and other content shifts and expectations based on the CCSS. Not included in the list of questions was a discussion about many of the CCSS standards and skills that are a continuation of California’s rigorous standards. For example, the CCSS foundational skills are crucial components to the reading standards and will be addressed with depth and description in the revised ELA/ELD Framework. Many of the written and oral comments referenced content, components, or organizational structures that should be maintained or modified from the 2007 Reading/Language Arts Framework for California Public Schools. 
The following eight questions were the basis for the focus group discussions and the oral and written comments contained in this report.

1. Considering what you know about the Common Core State Standards for English Language Arts and Literacy in History/Social Studies, Science, and Technical Education (CCSS for ELA), identify one or two key components of effective language arts instruction that you would include in the English Language Arts/English Language Development Framework for California Public Schools: Kindergarten Through Grade Twelve (ELA/ELD Framework).
2. A major purpose of the ELA/ELD Framework is to provide direction for incorporating the CCSS for ELA into instructional practices and materials. There are a number of shifts in instruction that need to be addressed, including an increased focus on informational text, reading and writing grounded in evidence from the text, the use of complex text and its academic vocabulary, and the shared responsibility for students’ literacy development. What guidance should the ELA/ELD Framework provide to address these new areas of emphasis?
3. The ELA/ELD Framework will include the new English language development (ELD) standards scheduled for adoption later in 2012. What guidance would you include on understanding the relationship between ELD standards and the CCSS for ELA?
4. In addition to the guidance discussed in question 3 on addressing the needs of English learners, how can the ELA/ELD Framework support access to standards-based curriculum for all students, including students with disabilities, gifted students, and other student groups? 
5. The CCSS for ELA are forward looking in their approach to the skillful use of multimedia and technology to deepen encounters with texts beyond the printed page. How should the increased use of technology and multimedia be addressed in the ELA/ELD Framework (for students and for teachers)?
6. What information would you include in the ELA/ELD Framework to promote and integrate instruction that develops students’ communication and collaboration skills, critical thinking, and creativity and that also enables students to be college- and career-ready when they graduate from high school?
7. What information would you include in the ELA/ELD Framework to provide support for effective student assessment within the classroom? 
8. Finally, what other guidance, that does not fit in any of the questions above, would you suggest to improve the ELA/ELD Framework to support transitional kindergarten through grade twelve standards-based instruction and curriculum aligned to the CCSS for ELA? 
Oral Comments
Focus Group 1: May 31, 2012

Orange County Department of Education
Focus Group Members Present:

Ayanna Balogun, Rialto Unified School District

Cynthia Bolton, Ponoma Unified Schools District

Lynn Carr, Santa Paula Elementary School District

Tracey Gaglio, Orange County Department of Education

Jeanne Jelnick, Irvine Unified School District

Della Larimore, Los Angeles County Office of Education

Stacey Larson-Everson, Orange County Department of Education

JoAnne Lauer, Riverside County Office of Education

Rosa Lizardi, San Bernardino County Superintendent of Schools

William McConnell, Chaffey Joint Union High School District

Rachel Monarrez, Pomona Unified School District

Diana Phillips, Compton Unified School District

Ramona Pinon, Oxnard Union High School District

Jan Stallones, Corona Norco Unified School District

Ruth Williams, Los Angeles County Office of Education

Focus Group Discussion Notes:
Question 1:
Considering what you know about the Common Core State Standards for English Language Arts and Literacy in History/Social Studies, Science, and Technical Education (CCSS for ELA), identify one or two key components of effective language arts instruction that you would include in the English Language Arts/English Language Development Framework for California Public Schools: Kindergarten Through Grade Twelve (ELA/ELD Framework).
· Provide an explanation for why the ELA and ELD standards are aligned in the framework and then make the connection to the need for a separate instructional block. Provide guidance to teachers on strategies for creating an instructional block for ELD apart from ELA. 

· How do teachers build instructional rigor and relevance, and what does that look like?

· Give teachers a picture and an idea of helping students look at comparative text and complex text, and strategies for developing that cross curriculum. Identify strategies and tools (a pathway) for students to use to access comparative texts.

· Clarify what peer to peer grouping and instruction looks like to enable teachers to teach each other. 

· Make sure there are culturally relevant aspects embedded inside the assessments. Provide guidance that supports curriculum designers in their effort to adopt curriculum that reflects the demographics in their school. Include good models for whatever population.

· Support for the shift in instruction for an integrated approach (e.g., how will teachers do their informal assessments? What might that look like for a classroom teacher?) 

· Help teachers understand the difference between the performance tasks and instructional cycle of the CCSS and the past practice of direct instruction around a single standard.

· Think about how Depth of Knowledge (DOK) translates into instruction (use SBAC’s information about that component to rate the standards). Define how instruction matches DOK in order to give students the ability to critical thinking skills.
· Provide teachers with some examples or samples of what instruction looks like when you have to provide academic support for students on top of teaching specific standards, especially new staff.

· Teachers are not getting the significance of the conceptual shift. The framework needs to make this shift apparent, possibly with models (e.g., this is what we used to do; this is how it is different) to help teachers avoid the mistake of concluding that there is no real change.

· Highlight for teachers and students how ideas around big units lead students to use language to express themselves. Support peer interaction so teachers understand how to shift classroom instruction. 

· The role of the teacher has to look different.

· Help teachers to learn how to rearrange their classrooms and give students room to play with the ELA standards that they will need to apply to other settings and subjects. Provide help for what the teacher needs to do in that setting (the move away from direct instruction) and moving toward a more collaborative classroom setting.

· How is the new framework going to work for project based academies?

· What about intervention? How do we work with students who are behind?
· The standards don’t necessarily account for the time students will need to learn new tasks. 

· In rubric based learning, where does the student fit on a rubric? How much of the skill have they mastered? Have the students track their own progress and become practiced at assessing themselves and become more accountable for their own learning. 

· Critical thinking skills need to be addressed in such a way to eliminate strategies, such as the five paragraph essay.

· How do we provide intervention support for our students when they are 4, 5, and 6 grade levels behind? How do we get them involved with achieving the standards so they can meet the assessment requirements and still give them the ramp up to attain the critical thinking, reading, and writing skills?

· Provide support for how teachers can address students who are long term ELs. Teachers need strategies that can be utilized to help long-term ELs progress forward.

· Teachers need strategies and models for how to support each student’s mastery of the foundational literacy skills and when to provide that support.
Question 2:

A major purpose of the ELA/ELD Framework is to provide direction for incorporating the CCSS for ELA into instructional practices and materials. There are a number of shifts in instruction that need to be addressed, including an increased focus on informational text, reading and writing grounded in evidence from the text, the use of complex text and its academic vocabulary, and the shared responsibility for students’ literacy development. What guidance should the ELA/ELD Framework provide to address these new areas of emphasis?
· The framework should illustrate the direct connection between the choice of instructional practices and the integration with curriculum and what that might look like.
· Define complex text and reference the appendices as important and very rich resources for understanding that definition. Provide support for new emphasis on informational text. Some teachers are nervous about devoting time to informational texts at the expense of time traditionally devoted to literary fiction.

· The framework should make clear that writing is not really literacy. Writing is equally as important as reading. Provide guidance to teachers for how they can use writing to check that their students are achieving literacy skills by demonstrating them in writing (and to share written responses).

· Need something in the framework that models high level questioning and how that reflects the shift in emphasis on complex text. Currently very low level questioning is being used. Need to move from A quadrant to D quadrant (in rigor/relevance framework).

· Help mitigate teacher anxiety by providing a careful selection of informational text titles in the appendices to give teachers more clarity on making choices. 

· Provide models for informational texts that relate to their current literary text. Keep references focused on anchor standards. 

· Helpful if the organization of the framework did not allow insularity of focus to avoid the tendency to “just show me my grade level.”

· Provide guidance to teachers on how they can help their EL students reach higher levels.
· The framework could include some ideas for how to support ELs abilities to access the sample texts and the necessary scaffolding to access them. Currently, students say selected texts often lack cultural relevancy. 

· Provide guidance and clarity on which citation standard students should use (e.g., APA, MLA, Chicago style).
· Clarify the importance of teaching informational text. Is Shakespeare more important than teaching something from the NY Times? Students lack the life skills and experiences to make the inferences we want them to make. 

· The framework could highlight the use of rhetoric and modes of thinking. Students should be reading things that ask them to debate and to argue. Being able to form an opinion will be more important than the literary essay or literary analysis (unless you are going to be an English teacher). The use of non-fiction text will make building this skill more accessible and easier to learn the skill of forming an opinion.

· Clarify that students need ample opportunities to make their evidence public (in speaking and in writing). For Spanish speaking students, capitalize on the utility of cognates between Spanish and English to support building academic vocabulary.

· Guidance on supplying the scaffolds needed to access text complexity, especially for ELs. This may mean close reading down to the sentence level, and scaffolding for text complexity.

· Provide guidance for establishing a scope and sequence for building academic vocabulary and accessing academic language to support student’s accessing complex text. 

· CCSS are more process heavy. Framework should focus more on that process: providing focus to help teachers learn how to break the process down for their students, to support their ability to express their learned skills with language (separating the cognitive task from the language task) so teachers can teach the needed cognitive skills as well as the language skills.

· There needs to be district-wide professional development (i.e., SB 472 and AB 466 training) because some teachers will not open up and use the framework. Offer support, like a Web site, or some type of a bridge of support for the lonely teacher who is afraid to open the framework.

· Make clear that a student’s literacy development is a shared responsibility and include thematic teaching for ELs (hearing the vocabulary over and over again in various settings and contexts). Help teachers (in history, science) work with language arts skills with ELD skills in any subject. If I am the history or science teacher, what is the scientific literacy or language of history that students need to demonstrate in written or spoken form to show they understand the content? What does literacy development sound like to a history teacher?

· Provide Web resources for teachers, but also resources that are parent and student friendly (to help them get what this shift is all about). 

· Provide illustrations of complex text that show they don’t always have to be long laborious works, that they can be small passages/excerpts, and small texts as well.

· Provide guidance to publishers for “show-me” models that contrast formulaic writing versus the genuine construction of an argument, and examples of online resources with links to videos that explore/demonstrate the task or process. (Online resources for teachers who want to see the process demonstrated, e.g. What do you think? How do you prove that? What is your claim?)
· Serve as a call for all content area teachers to become a community of educators. The framework can encourage other subject area teachers to become part of the process by showing how important they are as part of the process in this cross- curricular instructional era. 

· Language arts teachers are fearful of the literature/Informational text balance. Secondary language arts teachers do not view themselves as reading teachers and are not confident with non-fiction text; while K-6 teachers have more confidence with informational texts and have had RTI training. Teachers in history, science, and other content areas are also fearful of literacy expectations. 

· Provide resources to shared strategies, e.g., expository reading and writing curriculum, frame words, rhetorical triangle, and modules that can quickly go cross curricular. 

· Guidance to teachers and publishers on what is instructionally appropriate (e.g., Web links to see models, especially for second language learners) and resources (such as links) for content that is appropriate for their subject area.

· It is not just grade 7-12 literature teachers who are not good at teaching reading informational texts, all teachers need support.

· Think about the time we are going to actually use the document. For teachers who are not familiar with academic literature, the framework should provide lists of appropriate academic vocabulary and ideas for how to determine for yourself what is appropriate academic vocabulary. 

· For discussions, the framework should help teachers understand what a good discussion looks like, especially for teachers who have never had discussions in their classrooms.

· The framework should also consider what happens after the first year of instructional implementation. What will instruction look like after a period of time? Consider new teachers, and then all of us, after two to three years. What will instruction look like after we have all had some experience?

· Model how do discussions take place? Need diagrams for how a teacher could arrange/structure an interactive classroom because dynamic classrooms don’t look like the typical desks in rows arrangement all facing in one direction (especially in high school). 

· How do peer teacher discussions take place and what do they look like? It takes other teachers coming into classrooms to see how collaborative classrooms work and how to fight against the typical classroom of rows facing one direction. You are not sitting down ever in a classroom where students are sitting face to face with each other. You can model this via links and video resources online.

· Highlight the fact that the standards are more about students learning and less about us teaching. The new standards need to be visible for teachers, students, etc. to highlight that teachers are becoming coaches for students and not the person who talks at them for 40+ minutes. 

· Expand academic vocabulary to academic language; essential for ELs that we are not just focusing on key vocabulary in isolation, but focusing on how they can express the big ideas and the concepts with academic language. Separate the difference between the ELA and ELD with additional time to practice. There needs to be a way to scaffold within the framework, showing teachers a pathway for how ELD connects with ELA, how it is an onramp to mastering the skills, and how they can build into that instruction time for ELs to practice (should be focused like a teeter totter on ELA or ELD) and that time every day is focused on form, function, language, and grammar.

· Is there a way to split the framework into K-5 and 6-12 and publish two different documents? Most grade six teachers are not going to look at K-5 standards. 

· In regards to the idea of separation of the framework by grade levels, need to understand the organization of the standards. If you take a look at any strand, it builds on the complexity of the previous grade level as you move forward. So it is important for the 10th grade teacher to take a look back at the foundational skills in the lower grades to see their importance, especially for ELs who might not have mastered or developed proficiency in the foundational skills. It is going to be up to the middle and secondary teachers to look back and do backwards mapping; to look at the foundational skills that need to be retaught in order to bring students up to proficiency. Breaking up the documents would mean that a 10th grade teacher would be less likely to look back at the lower grade level foundational skills.

· Provide models of how to backwards map to identify needs for intervention. The design of the framework could show how to backwards map for intervention – how to identify the skills that need more work.
Question 3:
The ELA/ELD Framework will include the new English language development (ELD) standards scheduled for adoption later in 2012. What guidance would you include on understanding the relationship between ELD standards and the CCSS for ELA?
· The framework should focus on the language proficiency levels to support instructional strategies that support students by level of proficiency. We need to make sure that teachers have a strong foundation in understanding the purpose of ELD, and how ELD is different than sheltered instruction or SDAIE instruction. The two strategies are not the same, and teachers need to know the difference. There should be strong models that illustrate what SDAIE and ELD instruction looks like.

· Help teachers understand the difference between the content objective for the standard(s) being targeted, and the accompanying language development objective. There needs to be clear understanding of the different objectives. If we are going to blend the two, then we need to show how the objectives blend.

· Make sure that we don’t make the gap bigger. The standards set high expectations, but the framework should support teachers with strategies that can be implemented to help students maintain their grade level language development. Strategies could include models that demonstrate the frontloading of successful scaffolding for ELs to successfully acquire the appropriate language and literacy skills.

· Clearly articulate a coordinated approach to bridging the space between academic content and language development. The framework should include current relevant research and provide guidelines for incorporating it into teacher practice. Don’t let it fall into drill and kill with grammar out of context which results in students losing the opportunity to make useful connections to the content or to demonstrate mastery of what they should have learned.

· Putting ELA and ELD together is genius, and should include good models of what a language objective looks like.

· Students in ELD eventually merge with the ELA community, but they plateau and do not move on. The framework needs to provide guidance for teachers on how to build on their students’ language skills. As each student achieves success with the content, then the next skill should be added. It should be a layering process that increases as they achieve success. 

· What does writing an opinion look like for a CELDT level 2 student or a level 3 student, versus the writing of other students? There needs to be time dedicated to teaching language to the students that need it.

· Support to teachers with strategies to help students to express what they have learned, or to know what to do with what they have. Writing should be highlighted to be just as important for ELD students as it is for ELA students. Some teachers will need support with teaching complex, critical thinking. The framework could feature strategies for tapping those teachers who could model how it should be done. There isn’t enough money to hire a literacy coach to teach what that this looks like. The CCSS language standards are at a high level in grade 8, and will be higher for high school students. They will be a challenge for all teachers and all levels of students. The language requirement will be high for everyone regardless of population.

· As a resource, see “What teachers need to know about language” by Fillmore and Snow (article in PDF: What Teachers Need to Know About Language - http://www.utpa.edu/).
· It will be critical for our teachers to see examples of grammar skills (sentence structure, sentence diagrams, learn about dangling participles, etc.). Need to provide many examples for teachers who are embarrassed to acknowledge they may be weak in that area. Also, include a reference section in the framework for teachers in other subject areas to see examples.

Question 4:
In addition to the guidance discussed in question 3 on addressing the needs of English learners, how can the ELA/ELD Framework support access to standards-based curriculum for all students, including students with disabilities, gifted students, and other student groups? 
· Include models that transcribe the language of standards into language for students and models of obtainable tasks (in student-friendly language). It will make the job easier for the teacher.

· Be careful of student-friendly language - use synonymous language. Include sample lists of Tier I, II, and III words. Use complex text, media, research, etc. for gifted students. Provide teachers with direction in the framework for these students.

· Highlight the importance that teachers be prepared to differentiate instruction. They should be able to engage in a constant feedback loop with other teachers to self-evaluate. When students are not successful the first time, how are they going to re-present/reteach those skills? And how will the teacher’s presentations be different with each subsequent attempt? Need to build on each session of teaching to improve the skills. Also, the framework should clearly identify what are appropriate assessment tools and identify language proficiency levels and language development. Avoid putting students in the wrong place receiving the wrong instruction.

· Need to couple teacher behavior language with student expectation language. The language of student behavior should be more fully emphasized than teacher behavior where universal access is a concern.

· In regards to grouping, avoid tracking. Lower skilled students never get to hear the language skills of the higher level kids. Teachers need to know how to do CCSS assessment to know what areas need work. Modeling should come from the students, too.

· Include side notes, appendices, or links that can support gifted students.

Question 5:
The CCSS for ELA are forward looking in their approach to the skillful use of multimedia and technology to deepen encounters with texts beyond the printed page. How should the increased use of technology and multimedia be addressed in the ELA/ELD Framework (for students and for teachers)?
· In technology, identify the “gamification” of education. Provide links to more ideas on gamification (definition: the use of game mechanics, dynamics, and frameworks to promote desired behaviors), that could include:

· http://www.gamifyingeducation.org/files/Lee-Hammer-AEQ-2011.pdf 
· http://www.edmodo.com/ 
· http://www.animoto.com/ 
Districts cannot keep blocking all these resources. What does it look like in the classroom? Students need to do it.

· Consider cloud-based learning. If money is short, there is:

· Open Office (open source office productivity software suite: http://www.openoffice.org/ 
· Google Docs

· Prezi (alternative to PowerPoint: http://www.prezi.com/)
· How are we going to use it? Access in a consistent manner takes money. Think about what is needed. The framework should supply details on technology requirements for hardware and software, and a list of web sites with recommended products that students should master. What skills should teachers have? Use technology more for creative expression rather than just practice.

· Concern that students don’t have typing skills. Students access books online but they don’t have the books. They use instant messaging. The framework could include Web resources for project-based instruction models for students to look at, including alternatives to PowerPoint model.

· Include that there should be a purposeful use of technology to reach the goal of what we are teaching. What is the intentional purposeful use of technology? Teachers need to understand that technology cannot take the place of instruction or the teacher. The framework could address how technology supports learning.

· In regards to technology and equity, some schools are rich and others are not. Need to differentiate the types of support that can give models for strategies with a variety of elements/tools.

· Use the teacher differently rather than replacing the teacher, e.g., the flipped classroom. We need to see how our role will change to facilitate use of technology in different ways. 
· Define difference between keyboarding and computer skills.

· ITSE good resource for digital literacy.
Question 6:

What information would you include in the ELA/ELD Framework to promote and integrate instruction that develops students communication and collaboration skills, critical thinking, and creativity and that also enable students to be college- and career- ready when they graduate from high school?
(Due to time constraints, the focus group members chose to skip this question and address question 7.)
Question 7:
What information would you include in the ELA/ELD Framework to provide support for effective student assessment within the classroom? 
· Will our assessments reflect the instructional shift (what we are asking our teachers to do)?

· Assessment should be ongoing and be qualitative and quantative. Need to focus on text complexity and how we are choosing and assessing texts. Provide guidance for teachers on what are the appropriate strategies on course selections and assessments.

· In regards to college and career readiness standards, look at how we assess students versus assessing for real world problems. Do students have the skills (authentic assessment)? 

· Focus on formative assessments. Assessments for learning - clarify what they are and how they learn.

· Identify the variations of electronic assessments. Students should be exposed to testing online and differentiated assessments for students. Need to maintain generalized list of appropriate reading assessments.

· Identify effective student assessment in the classroom. How does the rigor of the standards inform the assessment – mainly through the written piece. Need to stress the importance of rubrics and the interpretation of student performance.

· Teachers need to learn to check for understanding. Avoid living for testing, focus should be on learning.

· Transfer SBAC methods into informal assessment so they are part of everyone’s normal strategy.

· Students need to be able to justify what they have learned. There is a difference of assessment for learning and assessment of learning. Teachers need examples of how students can show/justify their level of understanding and how to give feedback from teachers.

· Address a student’s thoughtful response. Speaking and listening standards were not addressed before but need to be addressed this time around in assessment.

· How are we going to assess our ELs? Need to show how to differentiate between the language and the content to come up with better assessments that adjust for proficiency level.

· Demonstrate how to get students to set goals, how they can learn to do what they need to do (support for teachers in helping students set their own goals).

· Students need opportunity and tests should not take away that opportunity. More summative assessments to provide better feedback to teachers, don’t use tests to punish but to help move forward.

· Retesting should be eliminated as some kind of punishment or competition. Students are competing against themselves. Provide ideas or list of references like the San Diego Quick Assessment to get an idea of the student’s performance level. Provide support for high school teachers with the lower levels.

Question 8:
Finally, what other guidance, that does not fit in any of the questions above, would you suggest to improve the ELA/ELD Framework to support transitional kindergarten through grade twelve standards-based instruction and curriculum aligned to the CCSS for ELA?
(Due to time constraints, the focus group members were not able to address this question.)
Concluding Statements:
· Collaborating is so important and students don’t get practice in critical thinking and collaborating. There is a tension between individual grade and collaborative grade.

Public Comments:

	Name
	Affiliation
	Summary of Comments

	Curtis Walker
	Imagine School at Imperial
	Reference the foreign language instruction standards in this framework, especially for ELs that have the strong academic language background. Assess their CELDT and academic language background. No mention of math texts before grade six in elementary. Should begin in Kindergarten to guide instruction in English.

	Mi Lee
	Norwalk La Mirada USD
	Don’t assume anything. Make sure to include glossary at end of framework to help struggling teachers. Include the terms that are described as important from the standards in the glossary. Please be specific on what you are expecting, especially in the ELD portion. Teachers of students in the early advanced and advanced proficiency levels, their EL instructional experience looks very different than for students in the lower proficiency levels. Refer to CDE’s publication, Improving Education for English Leaners; Kate Kinsella mentions what this upper proficiency level instruction looks like in ELA instruction. Watch difference of instruction for proficiency level at upper level versus lower level. In regards to a compliance issue and students who have not been reclassified, they are doing OK on CELDT, but are struggling with CST and CAHSEE academic language (the data on students in their schools show students who are stuck at Early Advanced and Advanced levels, which is different than the research we have been hearing). If it is instructionally expected, then the compliance issue has to follow.

	Olivia Yahya
	Saddleback Valley USD
	We have the State Seal of Biliteracy, and we have the state standards test for Spanish, yet that are no standards in Spanish for Spanish. Need to have translations and something in the framework that addresses the seal of biliteracy. There needs to be a distinction between students who are long term ELs (a huge percentage in the nation) versus other ELs. There needs to be something in the framework that will help us address the different kinds of intervention for the different levels.

	Bobbi Ciriza Houtchons
	Member of the CCSS Working Group
	A cautionary note for the ELA/ELD framework. The intent of the CCSS was not that ELA teachers would be the sole area responsible for literacy. The intent is that teachers in all subject areas are responsible. ELD should not be perceived as solely the responsibility of ELA instruction: all subject areas are responsible for developing literacy. All teachers are responsible for cultivating language-for every one and in all subjects. Academic language is infused across content areas. Look beyond academic vocabulary development to academic language. Complex texts are hurdles for ELs because of academic language, not just academic vocabulary. To be compliant, we do not have to have every EL be in English language development classes. We just need to make sure that their language development needs are being addressed.

	Shelly Speigel-Coleman
	Californians Together
	ELA/ELD framework signals a difference from where we were eight years ago with the other framework. ELD is a significant part of the work that we want to address in the framework and that the framework has a comprehensive view and not just universal access. If a teacher has a class full of ELs, we need models that show this is what we need to do. We need to be very skillful about how we shift from textbook driven to standards and instructional driven. We need to know what it means to be in a dual language immersion program. Also, need to see the SSPI’s blueprint for input on the framework. All students should have the opportunity to become bilingual and biliterate. We need to rethink the 2.5 hours of language arts instruction and pacing guides in terms of all students having access to a full curriculum.

	Darlene Messinger
	Saddleback Valley USD
	Look at the framework as opportunity to create something that represents this paradigm shift, not make a document that looks like what we have now that separates technology and separates content, but supportive of the CCSS. Look at all the strategies that will lead to the shift and are reflective of 21st century learners and their needs in these times. We are still teaching them like we did 50 years ago. This document needs to show what that shift looks like and what is necessary to achieve the shift.

	Dale Webster
	UC Irvine
	The framework provides guidance to publishers, curriculum designers, and teachers. Remember to consider the variety of audiences. The standards are not a curriculum; they are end of year goals for mastery. Within any standard there are many instructional objectives and prerequisite knowledge that are required. Thus, components of an eighth grade standard may be taught in sixth grade, seventh, etc. Should consider using a similar organizational structure like curriculum instructional profiles, which address instructional design, delivery, assessment, and universal access for struggling students (EL and advanced learners). Here is an example for reference cse.edc.org/products/pdfs/curriculumProfiles.pdf.

	Della Larimore
	Orange County Department of Education
	Need to define critical thinking in terms of how students are answering questions, make it specific about the level of student talking. Differentiate by proficiency levels and show models that demonstrate what a beginning level student would be producing in terms of oral language that demonstrates critical thinking.


Focus Group 2: May 31, 2012

California Department of Education

Focus Group Members Present:

Christine Anderson, Sacramento County Office of Education

LaRae Blomquist, Elk Grove Unified School 

Justin Boothe, Santa Rosa City Schools

Marianne Chang, Lodi Unified School District

Suzie Dollesin, Twin Rivers Unified School District

Lily Lam, Summit Prep Charter High School

Kristie Leyba, Madera Unified School District

Shannon Maveety, Rocklin Unified School District

Kathleen McLaughlin-Gonsalves, San Joaquin County Office of Education

Jennifer Palmer, Placer County Office of Education

Monika Rose, Lodi Unified School District

Angela Sveda, Belmont-Redwood Shores School

Kou Vang, Sacramento County Office of Education

Doua Vu, Fresno Unified School District

Connie Williams, Petaluma City Schools

Juliann Wolney, San Juan Unified School District
Focus Group Discussion Notes:
Question 1:

Considering what you know about the Common Core State Standards for English Language Arts and Literacy in History/Social Studies, Science, and Technical Education (CCSS for ELA), identify one or two key components of effective language arts instruction that you would include in the English Language Arts/English Language Development Framework for California Public Schools: Kindergarten Through Grade Twelve (ELA/ELD Framework).

· Provide clear articulation and focus on text handling strategies to access informational text.

· Support teachers in creating student opportunities for understanding rhetorical text structure and using authentic reading and writing with real audiences.
· Include a piece on facilitating cooperative conversations and how to give students voice and provide ample opportunities in all curricular areas for students to orally rehearse their writing. 

· Include all components of a comprehensive literacy program, such as shared reading, guided reading, and independent reading, as well as defining them.

· Keep component of adequate instructional time and research-based, standard-aligned curriculum in coherent instructional programs.

· Include instructional models with direct interactive instruction that reinforces lesson planning.
· Include real-world situations and real-world opportunities for speaking and writing.
· Examine the manner in which we deliver online instruction and digital responsibility.
· Include teacher modeling that gives explicit examples, like a functional document with linked videos.
· Include engagement instructional strategies that are research-based and ensure we are building time for practice and application.
· Include guidance on close reading and text-based analysis and have models to show what it looks like in the classroom at different grade levels and language proficiency levels.
· Provide guidance and support on teaching text complexity.
· Include support and emphasis on the reading/writing connection.
· Understand the reciprocity of reading and writing in the content areas and how to make this accessible for content teachers.
· Include what scaffolding looks like and what specific strategies to use for scaffolding.
· Include writing application for real- world practices that include digital instruction and have access to using tools such as iPads and digital instruction that incorporates teaching reading and the writing process.
· Provide links, like interactive text, where the standards are linked to videos and instructional materials.
· Provide support for the teaching of literacy in other content areas since not all teachers are familiar with teaching literacy skills.
· Provide time for students to engage in a wide variety of reading.
· Make sure the section on college and career readiness includes strategies and skills for life-long learning and using the library as a resource.
· Teach different perspectives and balance the varying perspectives, e.g., why are there pages on battles and only a sidebar on Frederick Douglas?

· Include the role of technology and all students having access to technology.
· Consider the language in the sections regarding history–social science, and technology and the levels of formality.
· Include reading strategies focusing on teaching students to teach themselves.
· Include strategies for teaching the synthesis of information and evaluation of various sources of information.
Question 2:

A major purpose of the ELA/ELD Framework is to provide direction for incorporating the CCSS for ELA into instructional practices and materials. There are a number of shifts in instruction that need to be addressed, including an increased focus on informational text, reading and writing grounded in evidence from the text, the use of complex text and its academic vocabulary, and the shared responsibility for students’ literacy development. What guidance should the ELA/ELD Framework provide to address these new areas of emphasis?

· Provide prompts or guidance in crafting high-quality prompts to help teachers develop critical thinking.
· Use the appendix as a guide, like Isabel Beck’s word tiers, and include a section on close reading of complex text. 
· Provide specific examples and exemplars or web links of reading lessons on close reading strategies that demonstrate the shared responsibility of content area teachers having students access knowledge from text.
· Need explicit instruction in academic vocabulary, like the language differences between Tier I, II, and III words and vocabulary strategies. What does it look like in the classroom?

· Students need a purpose for reading and to use strategies that have common direction terms.
· Provide exemplars that are products and not essay writing, such as lists, PowerPoints, etc.

· Guide teachers to additional resources such as links to online educational resources.
· Provide practical guidance and models for reading and writing non-print materials, such as websites, pieces of art, etc.

· Provide more opportunities for free reading where students choose texts of their interest.
· Provide guidance and explicit models in citing evidence and analyzing informational text and negotiating meaning.
· Provide a format with sets of text on the same topic at different grade levels.
· Make this a living document, and look at possibly having a state site by teachers that includes web-based video lessons for science and history teachers.
· Include resources like literature lists for recommended literature and informational text.
Question 3:

The ELA/ELD Framework will include the new English language development (ELD) standards scheduled for adoption later in 2012. What guidance would you include on understanding the relationship between ELD standards and the CCSS for ELA?

· Focus on maintaining higher academic standards, especially for ELs, and focus on skill-based learning using academic vocabulary.
· Encourage more accommodations for EL students that fall behind.
· Add CELDT levels alongside the standards or a footnote and what writing looks like at different language proficiency levels.
· Include strategies for support, not extension.
· Give guidance on planning opportunities for building language skills that integrate several standards.
· Include how to balance research foundations with the addition of explicit strategies for teaching reading and writing.
· Include guidance and models of how to include modifications to move long-term ELs from level 3 to 4.
· Provide explicit examples or models of complex sentence structure and what it looks like in speaking, reading, and writing for different language proficiency levels.
· Need to delineate or organize a scope and sequence for the language standards for each proficiency level.
· Make a clear distinction between simply scaffolding the ELA standards and consider the primary objective for ELs is developing the students’ language at their particular proficiency level.
Question 4:

In addition to the guidance discussed in question 3 on addressing the needs of English learners, how can the ELA/ELD Framework support access to standards-based curriculum for all students, including students with disabilities, gifted students, and other student groups? 

· Identification of EL students for gifted and special education is an issue because of language barriers. How are we going to address strategies for access?

· Chapter 9 is the cornerstone to obtaining a well-vetted curriculum. Curriculum is the first step, but providing effective instruction for students with differing needs is the key.
· Include opportunities for accessing complex text for gifted students, including using arguments, assertions, and claims with real-world reading.
· Change the duplicate language of the standards between grade levels (e.g., figures of speech) to help teachers understand differences and progressions.
· Use the numeration and progression of standards to differentiate or remediate skills.
· Differentiate depth of knowledge for gifted students within each grade. 

· Include explicit scaffolding strategies for special education and not use drill and kill but scaffold for critical thinking.
Question 5:

The CCSS for ELA are forward looking in their approach to the skillful use of multimedia and technology to deepen encounters with texts beyond the printed page. How should the increased use of technology and multimedia be addressed in the ELA/ELD Framework (for students and for teachers)?
· Teachers need a lot of professional development of online teaching, digital citizenship, and responsibility beginning at the elementary level.
· Start keyboarding skills and allow time for software acquisition at the elementary level.
· Include supportive materials such as the California Library Model Standards that are intertwined across the CCSS.
· Make sure there is explicit instruction on the research process of how to conduct and cite research, both online and print form, as well as evaluating resources.
· Learn how to narrow down the scope and evaluate resources.
· Incorporation of available resources at school and at home for students.
· Include a section on teaching about the Web environment (.com. org, .edu, etc.) and difference between Wikipedia and Google.
· Need guidance on using explicit instruction to teach visual literacy and evaluation of visual representations of written work.
· Guidance on the specific skills necessary for sharing/collaboration using technology.
· Provide safe web sites where students collect and share work, such as online networking, and support teachers to do this in their classroom. 

· Guidance of the proper use of technology (formal and informal) for both students and teachers.
· Guidance on how to integrate technology into the curriculum and not teach in isolation.
· Focus should not be on teaching technology but on using technology to teach synthesizing content.
· Include the role of the library as a technology center.
· Explore and get ready for using eBooks, blogs, etc. since students are already using these resources.
· There is a disconnect between available resources and all students having access to technology. We need a shared responsibility between the school and parents.
· Consider choosing technology as a choice to teach the standards.
Question 6:

What information would you include in the ELA/ELD Framework to promote and integrate instruction that develops students communication and collaboration skills, critical thinking, and creativity and that also enable students to be college- and career- ready when they graduate from high school?

· Move into collaborative discussion by giving students their own path and opportunity to make meaning through their own thinking. 

· Include prompts for collaborative questions or essential questions. 

· Include explicit examples or non-examples of effective structured student interactions, student roles, and expectations linked to academic vocabulary.
· Include using rubrics for collaborative skills and explicitly teach the role of students in structured cooperative group activities.
· Include feedback on the rationale (from higher education and business) for why we are changing the framework.
· Incorporate problem solving in all curricula by talking to others and thinking critically.
· Include a focus on critical listening skills for paraphrasing questioning, like audio/ visual representations where appropriate materials are needed.
· Define rigor in relationship to Bloom’s critical thinking. 

· Include a web link to Robert’s Rules of Order for Speaking and Listening Standards.
· Include instructional models for ALL content areas.
· Focus on the creation of a product to learn. 

· Create shared responsibility with business partners and use web links.
Question 7:

What information would you include in the ELA/ELD Framework to provide support for effective student assessment within the classroom? 

· Assessment should include oral assessments.
· Include rubrics and samples of student work.
· Use various assessments with an end product.
· Include guidance and/or a check list to evaluate teacher-generated assessments and effective use of daily progress monitoring. Include examples of what the samples would look like.
· Include a definition of formative and summative assessments and the purpose of each in guiding instruction.
· Include anchor papers with emphasis on citing evidence.
· Call out student involvement in formative assessments and self-setting goals. 

· Encourage use of student-generated rubrics.
· Discuss the use of student portfolios to measure growth and allow districts and administration to keep focus on the product and growth.
· Critical for teachers to understand the process for unpacking the standards collaboratively at their sites.
· Include information from SBAC assessments, such as the four claims, depth of knowledge, performance tasks, and Tier II words, in framework.
· Emphasize the anchor standards and increased expectations. Highlight the progressive language skills from Appendix A.
· Provide guidance on using performance-based assessments and provide task examples.
Question 8 & Concluding Statements:
Finally, what other guidance, that does not fit in any of the questions above, would you suggest to improve the ELA/ELD Framework to support transitional kindergarten through grade twelve standards-based instruction and curriculum aligned to the CCSS for ELA?
· Include professional development that would support teachers with understanding adolescent reading and intervention for adolescent students.
· Include discussion of classroom environment where structures and clear routines on expectations are defined for collaborative tasks.
· Include a discussion of the shift from “scripted” teaching to non-scripted teaching.
· Could the Framework be structured by topic instead of grade levels (2 votes)?

· Put an emphasis on the anchor standards and what 21st century professional development looks like, both in small groups and large groups.
· Include a glossary of terms. 

· Will the CELDT be revised?

· Will there be new ELA adoptions and is it up to us?

· How can we address the shifts to inform parents and community-based organizations and teacher preparedness programs?
· Ensure that the shared responsibility of teaching literacy at the secondary level is not addressed in a cursory manner.
· Include guest writers or contributors to the framework.
· Provide some guidance on how to adjust pacing guides.
· Provide specific examples for ELD standards. If not possible, then a companion document is needed for the ELD standards to prevent misinterpretation.
· Consider the organization of this framework, keeping in mind that it should also be written for parents and the community.
· Address teachers as professionals and consider how this is going to be implemented at the district level.
· Include a tool box of strategies to keep the joy of teaching and learning alive.
Public Comments:

The oral public comments during this meeting were from individuals at the six separate meeting locations listed below.
California Department of Education: Sacramento County
	Name
	Affiliation
	Summary of Comments

	Becky Sullivan
	Sacramento COE
	There is a set of standards not discussed - the Foundational Skills Standards. They may not seem important but are crucial for allowing anything to be accomplished. We heard a lot about the shifts but they won’t be actualized unless we focus on the Foundational Skills, as well. Appendix A which gives guidance on the Foundational Skills. Clarified that the standards are silent in how to teach the standards. People are interpreting the how in their own ways. The authors of the CCSS, Susan Pimentel and David Coleman, are very clear on the Foundational Skills - we need to teach them explicitly and systematically.


Butte County Office of Education (connected by video conference)

	Name
	Affiliation
	Summary of Comments

	
	
	No Comments Received


Siskiyou County Office of Education (connected by video conference)

	Name
	Affiliation
	Summary of Comments

	
	
	No Comments Received


Sonoma County Office of Education (connected by video conference)

	Name
	Affiliation
	Summary of Comments

	
	
	No Comments Received


Riverside County Office of Education (connected by video conference)

	Name
	Affiliation
	Summary of Comments

	
	
	No Comments Received


Ventura County Office of Education (connected by video conference)

	Name
	Affiliation
	Summary of Comments

	Angela Baxter
	Ventura COE
	How do the AB 250 modules fit into the framework? We should also include project based learning.

	Charice Guerra
	Ventura COE
	What does non-print text entail? Need to include photography. There seems to be some confusion between informational text and non-fiction text, need to clarify. 

	Vanessa Calderon-Garcia
	Oxnard Union High School
	ELA teachers need to teach academic vocabulary. Has there been consideration of minimizing the amount of assessments?


Focus Group 3: June 4, 2012

Monterey County Office of Education

Focus Group Members Present: 

Timothy Budz, Tulare County Office of Education
Catherine Cranson, Monterey County Office of Education

Carol Gallegos, Hanford Elementary School District

Leanne Haghighi, Campbell Union High School District

Melanie Halstead, Fresno Unified School District

Carolyn Jones, Palo Alto Unified School District

Kimberly Kern, Ross Valley School District

Jeffrey Mattison, Salinas Union High School District
Delia Nuno, Fresno Unified School District

Scott Peterson, San Jose Unified School District

Rosalba Ponce, Chula Vista Elementary School District

Charlene Stringham, Tulare County Office of Education

Teresa Twisselman, Kern County Superintendent of Schools Office

Focus Group Discussion Notes:
Question 1:
Considering what you know about the Common Core State Standards for English Language Arts and Literacy in History/Social Studies, Science, and Technical Education (CCSS for ELA), identify one or two key components of effective language arts instruction that you would include in the English Language Arts/English Language Development Framework for California Public Schools: Kindergarten Through Grade Twelve (ELA/ELD Framework).
· Include the four quadrants of rigor and relevance with the goal of reaching quadrant D.
· Include the six shifts in ELA from New York State, they are: balancing informational and literary text, building knowledge in disciplines, the staircase of complexity, text-based answers, writing from sources, and academic vocabulary.
· Emphasis on the gradual release of responsibility and scaffolding as needed to reach independence.
· Since students need to read and write independently, they need to realize this goal through the gradual release of responsibility instructional model or something similar in methodology that allows for direct instruction, guided practice, shared practice, and independent practice.
· Include types of lessons teachers need to craft in order to meet the standards’ call for integration of standards, critical thinking, and application of knowledge.
· A systematic manner for planning instructional units, backward maps from rigorous and relevant tasks should be provided, such as the Understanding by Design (UBD) model, Webb’s depth of knowledge classification, Bloom’s Taxonomy, and the rigor and relevant four quadrants should be integrated into guidance offered for effective instruction.
· Agree with using the gradual release of responsibility model because when given explicit instruction students are stretched to apply their knowledge to productive group work and more rigor and the focus is on students doing collaborative interaction/talking rather than the teacher being the sage on the stage.
· Background building that is appropriate for ELs.
· More emphasis on writing than what has existed in the ELD standards.
· In light of the new CELDT guidelines and in consideration of new national ELD standards being developed and the new ELD standards in California, a mechanism for all having a conversation.
· To have kids read and write at this rigor, need to have reference to accountable and purposeful talk (research by Peter Johnson or Marie Nichols), talk bridges in reading and writing and references for teachers on how to do this, with clear steps to how you can teach talk over time so the students can take over the responsibility for the procedures, building independence and a sense of agency, and enabling them to hold onto and build on ideas.
· Emphasizing consistent protocols and routines for vocabulary building with a consistent routine, especially academic vocabulary study.
· Include the phrases for language functions that the students need to use for academic vocabulary depending on the purpose of the task, such as to compare/contrast, summarize, support analysis, to find or elaborate, there are academic phrases with academic vocabulary to help students achieve fluency in writing and speaking.
· Article from NYEngage on the CCSS shifts and the need for students to have rigorous conversations based on the text. This will be challenging for teachers to make sure they are focused on the text and elicit hardy conversations from the students to develop habits of making arguments, speaking, reading, and writing.
· Look at instructional strategies (and gradual release of responsibility) and productive group work that is important and difficult to implement.
· Include discussion on academic vocabulary and the words teachers will be using in the classroom (such as theory, discourse) and the use of less skill-based words (such as homonyms) to have students rise to a higher level.
· Include the current framework’s instructional profile (lesson planning tool), starting with standards/objectives/assessment.
· Information on educational technology, since we are all not on the same page, and guide districts and teachers on selecting appropriate technology.
· Explain the higher-level thinking piece; standards have a tight progression and an explanation in the framework to identify that development and how that progression works and changes from grade level to grade level.
· Collaboration piece needs to be fleshed out for the teachers and strategies they can use in the classroom.
· Identify what the integrated approach to literacy looks like in an elementary self-contained classroom across content areas compared to literacy instruction in a content-based class in science or history–social studies classroom in the higher grades and instructional support for teachers.
· In elementary classrooms, especially in primary K–2, what would the balance look like between keeping the concepts of the integrated approach and higher level thinking skills and also balance the teaching of foundational skills?
· Variety of instructional strategies that are going to be needed to address a range of text difficulty at every grade level, including oral language for discussion that would lead to appropriate academic language.
· Because of the extent of the grammar in the CCSS, especially in primary grades where there has not been much grammar instruction, this is a big shift toward correct oral usage prior to writing. Clarify that teachers have permission to do that kind of instruction and what that might look like (not just skill building on paper).
· From a high school perspective, the shared assessment and calibration of writing among teacher teams, additional emphasis on writing means that teachers work together to know what they are assessing for growth in writing. One effective way is for teachers to work in teams to understand and use the criteria.
· Need exemplars, such as the annotated student samples that are in the appendices, both for classroom teachers to assemble on their own and suggestions from the state level. Perhaps look at technology for annotated samples and/or for use with speaking and listening pieces.
· Need suggested rubrics for these samples to develop components, what would be effective and what is growth of components that are expected in CCSS.
· Are explicit and let students know what they are able to know and do, have students track their own rubric and encourage students to track their own progress on their learning.
· Need to promote use of immediate feedback to students, perhaps integrating technology.
· Clearly connect what gradual release of responsibility looks like using the CCSS.
· Thoughtful verbalizing and preparing for classroom and how that student assessment would look like in our expectations and include an integrated model of literacy.
· Concern that there is a separateness of literacy standards but clarify expectations of integration and tie the literacy demands between the content areas and make sure the integrated model of literacy is clear in how it fits together, including how it looks in a school (not just in a classroom).
Question 2:

A major purpose of the ELA/ELD Framework is to provide direction for incorporating the CCSS for ELA into instructional practices and materials. There are a number of shifts in instruction that need to be addressed, including an increased focus on informational text, reading and writing grounded in evidence from the text, the use of complex text and its academic vocabulary, and the shared responsibility for students’ literacy development. What guidance should the ELA/ELD Framework provide to address these new areas of emphasis?
· Offer definitions of what these shifts mean so everyone has a common understanding.
· Consider adopting appendices, some of these shifts are explained through appendices, i.e., academic vocabulary, Tier II and III words. 

· Elaborate on shared responsibility and what it means across the content areas.
· Define what integration across content areas means vs. thematic units, that this is a true integration going deep into all content areas.
· Do not be too prescriptive, but provide some suggestions for the way schools might approach the shared responsibility for literacy development, reference the literacy standards and the things you do in science and history, and texts appropriate for those areas, such as using historical documents and primary sources. Provide some examples/models or suggestions of ways a school might develop curriculum and organize or divide these responsibilities so the growth of students could be measured and shared by departments.
· Suggested text strategies across circular areas, from English to math to science, identify some shared learning goals or identified skills that could be cross referenced or worked on in different classrooms.
· Look at what Appendix A did well and how to add to that, for example with text complexity and their measures.
· For the shift to informational text, more support is needed than just the NAEP chart, include why we need to make this shift and what that looks like and what literary text looks like that is informational in nature.
· In regards to academic vocabulary, the appendices do a good job of speaking to the tiers of vocabulary but also recommending instructional routines.
· Regarding shared responsibility for literacy, provide an example of this interdisciplinary unit and show what that looks like.
· In listening to some of the comments regarding literacy, it appears that some of the comments/suggestions go beyond the ELA teacher and framework and into the role of other content teachers as it relates to literacy across the school and disciplines and how to apply the document/literacy to other content areas.
· A significant shift from domains to strands and since we can now backwards map across grade levels, need to talk about vertical alignment and have teachers look across multiple grade levels. Some standards are vague and teachers need to understand the K-college spectrum of each standard and the implication and interrelation of what each standard means.
· Writing is a big shift, the same genre in each grade level with some unique grade level standards. Need to identify and highlight some of those subtle changes in types of writing at each grade.
· Formatting is critical, need to show the progression and organization of the standards to make sure teachers and public can see where the standards start and where they end, it makes a big difference to look at it all at once.
· Include what other states are doing around the standards, such as Kansas and their protocol on text complexity is beneficial for a team to walk through for selection of text, and giving educators those types of tools to help rather than teachers having to find resources that are already vetted through a state, California, or CCSSO.
· Look at giving teachers the kind of questions they need to develop close reading, possibly through a link to resources.
· When integrating literacy units, need to make sure they are not just thematic units but go deeper.
· Expectations that when students “produce” something, look at the range of standards of writing in interdisciplinary areas and the link between the two types of standards, examples that look like interdisciplinary pieces of writing.
· Utilize other states’ modules on the inter-connectedness of standards; some have produced some nice models/diagrams/pictorials of how to integrate standards. PARCC also has some good pictorial representations/models on integration.
· Important to always keep the kids in mind and recommendations for culturally relevant materials and text.
· Need to clarify definition of informational text so everyone is clear.
Question 3:

The ELA/ELD Framework will include the new English language development (ELD) standards scheduled for adoption later in 2012. What guidance would you include on understanding the relationship between ELD standards and the CCSS for ELA?
· Consider including something like the document called “Side by Side”; it has the ELD standards next to the ELA standards and is a good resource.
· Consider using a technology program like EdCaliber to help facilitate and get technology into the classroom, and to articulate the similarities of the ELA/ELD standards.
· Look at research by George Bunch at UC Santa Cruz and “Understanding Language” Web site which talks about the challenges ELs would have when moving forward with the CCSS and about scaffolding the language in meaningful opportunities, along with teaching content in a collaborative effort.
· Show the connection but also establish the difference between the two sets of standards since curriculum produced by most companies is examples of SDAIE, not ELD. In 1999 when the ELD standards were first produced, Adel Nadeau and others discussed that they were written as pathways but that no longer fits. They are not a pathway to ELA but a pathway to mastery of a language. When you are teaching ELD you are teaching language, not SDAIE, and this is not always clear to our educators (SDAIE does not mean ELD).

· Talk about the different kinds of content and testing demands. Use the work of people like Jamal Abedi at UC Davis who speaks to the different kinds of testing demands for ELs on state tests. The testing that will be placed on the ELs will be significantly more demanding than what is happening now with multiple choice. It will be more demanding for ELs to argue and give evidence, to explain their views, and use sophisticated language and the ability to vary their language for the purpose and precise word choice. 

· For reclassification, they now can be reclassified without being fluent. Need to emphasize that mediocrity is not okay.
· Discussion of how assessments are written in English and the additional layer of demand for the ELs when looking at test questions. Teachers need to learn how to look at the questions they develop in their classroom as well. 

· Include the work of Kenji Hakuta at Stanford and clear lessons on how to embed vocabulary and how to think about language for lessons you are planning, it is like backwards mapping but you think about the language needed to address the essential question and go backwards from there.
· Need to ensure that the standards are systematically addressed.
· Highlight that they are the foundations for English acquisition and foundations for all content standards so students can acquire content in all areas, not just ELA.
· Need for a better understanding of ELD and what you’re teaching when you are teaching ELD, that it includes morphology, phonology, syntax, and lexicon and the need to unpack the ELD standards and how to get at the CCSS. It is not an exact alignment between the two standards but breaks it down into the different components. The ELD classroom should not look like an ELA classroom using a different book. 
· Need to include a method for a systematic approach, including research if there is some available, for developing language.
· Show what an integrated approach looks like to support literacy in all classrooms (in regards to ELs) not just ELA.
· ELD standards are more of an on-ramp to ELA standards, differentiated by grade level, and make clear that a student may need to work on different ELD standards at the same time they are being asked to perform different ELA standards.
· Summarize and include some of the best research pieces from CDE’s publication, Improving Education for English Learners: Research-Based Approaches. 

Question 4:
In addition to the guidance discussed in question 3 on addressing the needs of English learners, how can the ELA/ELD Framework support access to standards-based curriculum for all students, including students with disabilities, gifted students, and other student groups?
· Include a section on differentiation in classroom.
· Include information about primary language classrooms and what that would look like or in dual or two-way classrooms.
· For students with disabilities with reading comprehension at a lower level, try to identify what that means for assessment and planning by a teacher (especially a regular classroom teacher) and how they can address the needs of the students with the grade-level standards.
· Identify focus or key standards that students must know and be able to do, and provide guidance. There are currently too many standards to teach and assess and too much differentiation for current range of abilities.
· Provide examples or exemplars of work produced by students with different styles and abilities, with commentary on student background. Sometimes teachers set expectations too low without knowing what the students can do – so teachers can set the expectations higher. Teachers can see work of what that standard looks like and be provided what low, medium, or high achievement looks like. 

· Access or support for these students should be embedded in framework, not an add-on, and modeled throughout the framework.
· Make sure to include research of evidence-based strategies and examples of those and best practices to use in the classroom.
· Provide examples of scaffolding in the classroom, what that looks like for high-end, such as the gifted, as well as those struggling or low-end students.
· Call out that the standards are written for differentiation and explore the response to intervention pyramid and where students fit when they are struggling. 

· In criteria for publishers, need to include specifics to help better identify these students and where they are and then providing support. Currently it is now reteaching or rehashing, needs to be more supportive of the programs and be clear about what will make a difference for the students.
· Include not only differentiation but also the varieties of ways you can have students demonstrate proficiency of the standards. The current framework has strength in the identification of prerequisite understandings for the end of the year standard.
· Providing guidance that does not give students who are beyond the standard more “paper” work, which may not always be appropriate. They also need challenges that make every day a challenge for them as well as all students.
Question 5:
The CCSS for ELA are forward looking in their approach to the skillful use of multimedia and technology to deepen encounters with texts beyond the printed page. How should the increased use of technology and multimedia be addressed in the ELA/ELD Framework (for students and for teachers)?
· Make teachers and stakeholders aware of their responsibilities and note that if students have to show mastery then teachers have to be capable of modeling and also be competent in the technology that students are expected to be proficient in. Highlight the need for professional development and teacher training.
· Include definitions of different terms for technology, digital, multimedia – get baseline of what we know.
· Provide exemplars to show teachers how to present instruction using technology, including post-secondary classes where there are different types of classroom (hybrids, blended, flipped). Provide some clear definitions and examples of what it looks like to be “21st century skilled.”
· Reemphasize need for continual professional development for teachers for 21st century technology skills.
· Cite resources, such as teaching the iGeneration and Web 2.0 tools, which are integrated into ELA skills. Define and outline their use in the classroom, including using for fluency, opinion and argument, communication, collaboration, and problem solving.
· Include some benefits and purposes for the use of certain technology. Understanding document cannot advocate for certain products but maybe just have list and include the benefits (e.g., Link, Cloud) and identify what they can be used for (e.g., Edmoto as a communication tool for use with parents, or ideas for certain tools like using iPads for book trailers). 

· Recommend the authors of framework follow what it says in Grade 11-12, Writing standard 6 – “Use technology, including the Internet, to produce, publish, and update individual or shared writing products in response to ongoing feedback, including new arguments or information.” Maintain a list of these resources that teachers could refer to and have a way to update the technology pieces/recommendations. 

· Because technology becomes outdated so quickly, framework needs to be a living, constantly updated online document.
· Add expectations, for example if you look at Massachusetts and Virginia they included some expectations and cross-referenced to the previous standards.
· Add expectations to what students should be doing, if that is included, then that is what is taught and what we want them to produce. 

· Some kind of emphasis that these skills should be taught in the classroom and if you are assessing them, all students should have access to that technology.
· Concern that not all students will have access to all the tools at school or at home.
· Help teachers and students understand how the literacy-based product is different (has a different purpose) than a traditional type essay or poster. 

· Include why you are expecting teachers to use technology and why that medium or multimedia component is appropriate for the assignment/teaching standards and skills and how technology helps students demonstrate literacy in a new way (not just because the technology is cool).
· Need to address how digital reading and writing differs from paper and pencil, how to read the screen, the credibility of source, and the whole concept of digital citizenship.
Question 6:

What information would you include in the ELA/ELD Framework to promote and integrate instruction that develops students communication and collaboration skills, critical thinking, and creativity and that also enable students to be college- and career- ready when they graduate from high school?
· Include the continuum of rigor and language acquisition, what clarifying questions look like across the acquisition levels, what reporting out looks like, and when  working collaboratively, what kinds of language frames or grammar. Imagine some kind of table that shows the different skills so you can see the increase in rigor and language over time.
· Appendices that list seminal text or resources for teachers to see models or principles for all the different elements to have in their classroom (e.g., Fischer and Fray), metacognition strategies, Blooms taxonomy, level of questions, modeling teacher talk, AVID strategies, and models of discourse in classrooms for higher level discussion.
· Show what it looks like in K-2 classrooms, even if students can’t read that higher level text the teacher can read the text and demonstrate modeling so students can access and interact, demonstrating what critical thinking looks like. 

· Models of academic language in K-2 classrooms.
· Use some of the International Baccalaureate strategies, which include students reading a variety of thematically linked books and performing a sequence of assessments. Students choose a selection of literature to demonstrate competency in different areas (e.g., compare two works, oral commentary on a passage, oral report on one book, written commentary, essay/thematic question). Students have a sequence of assessments and defined outcomes with different ways to demonstrate analysis dealing with complex pieces of literature, having dialogue with the teacher, and using different curriculum pieces.
· Communication, collaboration, creativity, and critical thinking are life skills and need to be shown in classroom with real life examples using some type of project-based assessments/assignments. Examples include real life experiences to use all of these skills in some kind of culminating project (something from business world, put together projects, or make a non-profit and how it would come together).
· These skills are less about content and more about the thinking process (such as the Harvard Project 0) and recognize that text structure and text features have commonality across content to get to the big ideas.
· In Chula Vista they have begun using a program with students that includes imagination, intellect, and inquiry to improve student collaboration. As a result, teachers have learned what the quality indicators are for group work and use rubrics to help assess group accountability and managing groups.
· Assessment is critical to demonstrate collaborative skills but if it is not tested then it will not be a priority. Need some way to assess and present sequence of skills that is part of collaboration and communication, especially in the collaboration pieces started in early grades.
· Believe classrooms are too silent - CCSS emphasize oral and multiple exchanges and framework needs to develop for educators what that looks like in the classroom. Information needs to go beyond sentence frames and help teachers learn how to help students in preparing them for multiple exchanges in preparation for college classrooms, such as using precise academic vocabulary, evidence to support opinion, and help with strong written work.
· Develop the ability to engage with others appropriately for topic and discussion, using evidence. Identify it is not just about students’ oral work but also their writing (don’t just jump right into writing).
· Identify that there isn’t always a right answer but how you go about it, it is about the steps and the logic to determine their product or response.
· Rubric support for teachers to assess collaborative conversations.
Question 7:
What information would you include in the ELA/ELD Framework to provide support for effective student assessment within the classroom?
· Assessments tend to eventually drive what we do (e.g., in CAHSEE the rubric has taken over how teachers teach), suggest we integrate rubrics in framework first rather than after the assessment (e.g., Appendix C has annotation examples with teacher suggestions but don’t go far enough) and to include developmentally appropriate rubric guidance for student K-12 writing to help with forward and backward mapping.
· Teachers assess before, during, and after instruction, but the most helpful assessment is what happens as the student is working and being able to transfer student talk. Provide a list of guiding questions of what to look and listen for and how to build that over time, this would also support the gradual release of responsibility.
· Need to include in framework whatever guidance SBAC provides.
· Instruction has to happen during the writing, not just afterwards (no autopsy on dead papers) and provide help at the front end when students are writing, it could be through the use of technology.
· Use the standards as a framework for a rubric (e.g., writing).
· Assessment should differentiate between life skills and content standard skills, look at not only just the content of paper but also if it is turned in on time (based on the use of Marzano and Pickering - can they write or did they turn it in on time regularly).
· Advocate method for students doing their own assessments and tracking their own goals (not just teacher driven).
· Teacher teams calibrating their assessment of students to help across different content areas so students are assessed similarly on their work product

· Variety of assessments, move beyond coverage of standards to understanding and asking “did they learn it”, also include reflection with students explaining how they arrived at their results and how they know that they know.
· Teacher assessment using backward mapping.
· Identify how teachers can identify performance targets in standards (can use examples in Appendix B) and clarify for all teachers.
· Discuss the reciprocity of reading standards 1-3 and how they are complemented and fit with writing standards 1-3, same with the other grouping of standards (4-6,  7-9, and how the listening and speaking standards fit together).
· Clarify our assessments of students into/exit of intervention with guidelines so everyone is on the same page, and the metacognition piece on how students can self-evaluate.
· Determine whether the framework should encourage standards-based grading to have met a standard, as is currently used in many primary settings, and if practiced, should it go into higher grades (uniform grading practices)?
· Reading is a complex process, and teachers should be creative using technology and all the different tools to help students develop their ear for learning to read and assess themselves (some out-of- the-box resources to develop reading).
· Emphasize the importance of writing constructed responses throughout their learning, not just at the end.
Question 8 & Concluding Statements:

Finally, what other guidance, that does not fit in any of the questions above, would you suggest to improve the ELA/ELD Framework to support transitional kindergarten through grade twelve standards-based instruction and curriculum aligned to the CCSS for ELA?
· A caring teacher is critical in the classroom and need emphasis as part of teachers’ accountability and how they run their classroom.
· Increased need for communication between teachers in different classrooms and content areas, look at skills students need to be successful in college and careers.
· Some standards are subject to interpretation or misunderstanding and need more explanation to use effectively, e.g., RI.3, RL.4, W.5, 7, 8.
· Support for transitional kindergarten, especially in connection to preschool foundational skills and what that looks like for children who are 48-60 months old, with connection to communication and collaboration in TK and K classrooms, especially as it relates to reading, communication, and academic vocabulary.

· Need to really look at standards, unpack them for teachers, what is in the standards, and what do we want students to do or know when exiting programs.
· Promote the teacher as a professional and the importance of quality instruction and motivation and how it impacts a child and their growth.
· Reemphasis of speaking before writing and using collaborative discussion. 
· Call out that reading is for various purposes, currently it is used for a narrow purpose (not just the obvious in the standards) but skimming, how to retain information, and other purposes.
· Promote reading for enjoyment and pleasure.
· More specifics for vocabulary development, informing what does multiple exposure look like, students having productive time to use those words and develop/analyze words, syntax, and sentence structure.
· More specific examples for Language Standard.5, particularly in primary grades (e.g., shades of meaning) and what are those nuances and relationships.
· Transitional kindergarten is open for local districts, need more guidance to teachers and districts for what year one and year two looks like.
· Address that all students are academic vocabulary learners.
· Keep and add to the profile of a proficient student currently used in framework, especially on how to address other cultures, different students, and be respectful of all students.

· Call out our California additions and rationale for why they were added.
· Look at diverse literature to reflect diverse populations.
Public Comments:
	Name
	Affiliation
	Summary of Comments

	Susie Pierson
	Campbell Union High School District, District Administrator
	· When it comes to ELD the framework needs to emphasize engagement, contextualization and background knowledge, and the important difference between ELD and SDIAE. Teachers do not understand the distinction between CELDT levels: that needs to be clear and distinct (using professional development). 

· Highlight that the use of calibration with English papers is critical. Exemplars and modeling are necessary. 

· An ELD report card similar to the one put out by WestEd with previous standards that included power standards. This will help define those standards and publish a document with ELA/ELD standards side by side. 

· CTE teachers should be part of the group for project-based learning.
· Use of Kate Kinsella’s language frames with forms and functions.

	Cheri Solian
	Hanford Elementary, BSTA Instruction Coach
	· In regards to question 6, adding a thinking rubric for kids.
· Use a continuum similar to the one used in BTSA for a new teachers’ practice for a reflection rubric for teachers instruction.

	Rebecca Castagnetto
	Gonzalves Unified School District
	· The importance of ELD and developing that language acquisition, inclusion of developing the vernacular (Kate Kinsella) and to empower students of all diversity and language. 

· Provide tools to help teachers understand different components of writing and what the different genres look like, sound like, taste like, and how to help their students reflect and learn the structure.
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Dana Gray, Dixie Elementary School District

Katarina Jonholt, Ross School

Janice March, Fremont Unified School District

Molly McClurg-Wong, Napa Valley Unified School District

Kathleen Moore, San Ramon Valley Unified School District
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Mary Pippitt Cervantes, Alameda County Office of Education
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Focus Group Discussion Notes:

Question 1:
Considering what you know about the Common Core State Standards for English Language Arts and Literacy in History/Social Studies, Science, and Technical Education (CCSS for ELA), identify one or two key components of effective language arts instruction that you would include in the English Language Arts/English Language Development Framework for California Public Schools: Kindergarten Through Grade Twelve (ELA/ELD Framework).
· Include continuity of skills sets from K-12 and have them flow smoothly. Provide student-friendly language standards so they are meaningful to our students.

· Include assessment and instruction components included from previous framework and develop them to make clear what we mean by good instruction (especially the progress monitoring parts of assessment).

· Real reading comprehension strategies for students given that they will be engaging in several different types of texts: literary, informational, etc. Teach students how to highlight and make margin notes, and use markup strategies in responding to texts.

· Attention to online researching mentioned in the CCSS and more continuity.
· Focus on what is meant by academic vocabulary and build rich base for students.

· Focus on academic vocabulary, reading comprehension, reading different types of texts, and greater emphasis on writing (explicit guidance to districts on how to teach it), and balance between literary and informational texts.

· Complexity is at the heart of the CCSS. Complexity as it evolves across the grade levels, and even within the classroom, is a really complicated notion to understand. 

· Advise against separating media or digital from print as a separate type of document, it assumes we experience each in discretely differently ways. We do not experience them as separate and it is unclear whether we can even effectively separate the two when considered from an instructional strategy standpoint.

· Build bridge between reading and writing and include independent thinking. Include how to bridge ELs between ELD and ELA given the variety of points of entry into different grades with different proficiency levels.

· Incorporate digital literacy into all areas of instruction utilizing California’s model school library standards.

· Incorporation of argument writing and text complexity throughout the CCSS. Address professional development component that goes beyond the “what to do” to cover the “how to do.” 

· Address equity issues, how different school sites are in such different places in regard to technology instruction and providing access and how that difference will be addressed.
· How do you reinforce strategies for reading and writing via constructed prompts related to the academic content area under study? Use the strategies to reinforce student understanding of text and to help them understand that what they are writing is important. Use models to show how reading and writing are integrated through the use of primary sources.

· Need to teach students the inquiry piece: how to collaborate and how to give feedback on how they are learning to collaborate. Need instructional strategies that involve projects that go across grade levels; projects on the same materials across different activities throughout the year that could build fluidity with academic language.

· Students need to develop a metacognitive vocabulary. Help them to move up Bloom’s Taxonomy and know what they are doing so they can follow their own learning.

· Help students read longer and more complex texts, and include more time. The students who need to read the most are not going to read at home.

· Remove some of the scaffolding that has been put in place over recent years, finding the balance between heterogeneous and homogenous groups.

· Professional development for comprehension and writing. There is a lot of support for what to do, but not enough explicit and discrete support (not broad and general) for how to do it (especially when integrating technology).

· In regards to the use of student-friendly language – should be a local decision. 
Question 2:

A major purpose of the ELA/ELD Framework is to provide direction for incorporating the CCSS for ELA into instructional practices and materials. There are a number of shifts in instruction that need to be addressed, including an increased focus on informational text, reading and writing grounded in evidence from the text, the use of complex text and its academic vocabulary, and the shared responsibility for students’ literacy development. What guidance should the ELA/ELD Framework provide to address these new areas of emphasis?
· Address the issue of scaffolding, and teachers doing the reading. A lot of the students in my area cannot read. How do you get kids to read? For close reading, framework should provide explicit guidance especially for 9-12 grades on how to scaffold and then gradually remove the scaffolding and get students to do close reads, without getting rid of the scaffolding. Need more guided practice, especially at the secondary level.

· Framework should be interactive. Provide links where teachers could find model lessons with a facilitator, fill out observation forms, debrief what they saw in the lesson, and then go try it themselves.

· Pre- and post-assessments that will show whether what we are doing is or is not working.
· Include work from Kate Kinsella, include considerate text for teachers. Using more specific examples with bolding and links to things that teachers can look at will make it more usable.

· Make sure ELs have access to expository text. Provide examples of always having some kind of language objective for each lesson with examples of form and function and what that looks like. Some kind of frame for history–social studies and science, and example, “If this…then that” (especially for new teachers).

· Get back to the frontloading of academic vocabulary that was common years ago.

· References that direct students to bibliographies. The state should define the citation format that should be used to eliminate the conflict with different schools over which format to use (e.g., MLA, APA, Chicago). Students need guidance on these citation formats especially related to the format the CSTs are expecting.

· Students need strategies to know how to evaluate Internet sources. Teachers need guidance on how to introduce students to these strategies (since teachers are given that task due to reductions in librarians).
· Include a lot of samples of real-world related text.

· Include anchor standards and adopt appendices (especially for backward mapping). Standards should be grade specific.

· Identify importance of shared responsibility, especially in K–5, across content areas. How are you sharing these literacy tasks in science and in history–social studies? Framework should provide clear guidance on how informational text will be used in science and in history–social studies. What are common and what are different in each content area, and what is the expectation for each area and how do we do it better?
· Students struggle with informational text and these standards apply to all subject areas. Need to maintain balance with literary text to build metaphorical skills.

· Shared responsibility from the perspective of the role of the administrator. They have to create the mandate in terms of professional development.

· Focus on close reading using fewer texts and reading more deeply. Read a greater volume, but reading text 2, 3, and 4 times. Challenge for teachers is to learn how to do this and teach it. Not all teachers know how to do all these things.

· Include eye tracking studies on digital text, students read about 50% on screen in F-shaped patterns (Jakob Neilsen): http://www.useit.com/eyetracking/.
· Model what conditions are needed to create close reading activities and the time it takes to do all these things.

· Avoid catering to the shortened attention spans, challenging students to read longer and longer times. Have students consciously attend to all the steps (in Bloom’s Taxonomy) to get them to slow down before they get to their opinion. Follow up with attending to the text at each level.

· Facilitate transition by setting aside times for collaboration on rubrics so that teachers can grade together to avoid lack of consistency across grade levels.

· Emphasize the responsibility to have students foster their own learning so they can figure out citation format, etc.

· Focus on critical thinking to help students become analytical thinkers who are curious. How are we going to intervene for those students who are not ready for complex texts?

· Need for base definitions. Teachers are not clear on what students should be reading, need to provide lists.

· Foundational standards are seemingly ignored; keep foundational skills on the front burner, getting buried under the focus on complex text. 
· What does differentiated instruction look like? The CCSS seek to transform the classroom from static to interactive/collaborative. Helping students experience the content rather than just circling and underlining this and that. Experience the curriculum in a more real world mode to help prepare students to be more ready to use those skills in the vocational and career/college path they take. 
· How do we get better novel selection processes (new lexiles) into the classrooms? Need less time spent with dittos and worksheets and more practice with interacting and discussing. Need models from the state to avoid all of us grasping individually.

· Clarify the language objective for ELs. How are we going to bridge K–12? How are we going to make the standards accessible to teachers? Professional development needs to be there in whatever format is necessary. Some teachers are not comfortable with using technology.

· Guidance on how to prepare for the leap from K–5 to 6–8.

· In reference to extended text, students are expected to interact with extended text in assessment in all subject areas, but some students are 2-3 years behind grade level and taking the same test. Students are going to be interacting with more complex texts in science and history–social studies and expected to perform. 

· Include strategies for teachers, and steps and tools for students, to access the information from a text that may be beyond their grade level that can be used to access the information (but still has elements in it that they can access and make sense of). Tips for teachers that they can share with students on how to access texts across content areas that may be difficult for them to read.

· Concern for lack of ability to be curious, creative, explore new ideas, and comprehension. What does it look like to push kids higher across all the levels of ability? (Bloom’s taxonomy but also more than Bloom’s.)

· Use of journalism and non-fiction narratives as useful textbook rather than a novel or a dry essay.

· Perhaps include a discussion on using scheduling (i.e., schedule blocks across subject areas) to help teachers in other subject areas get on board.

Question 3:
The ELA/ELD Framework will include the new English language development (ELD) standards scheduled for adoption later in 2012. What guidance would you include on understanding the relationship between ELD standards and the CCSS for ELA?
· Include some kind of correlation map/matrix so teachers can see the different stages of ELD for a particular standard, and what it looks like developmentally for a particular standard.

· Bolding or underlining what is new and something that needs the attention of the teacher (considerate text).
· In regards to format, the two standards should be in one document, side by side so teachers can see what both standards look like. Teachers never developed the skill to use the two standards in different documents.

· Show what it looks like for each proficiency level with strategies and supporting materials for ELs.

· The ELA/ELD standards should be as closely matched as possible and easy to reference. Make clear what the focus should look like (i.e., include language objectives that would be good for the ELD instruction time). 

· Clarify what ELA looks like and what ELD looks like so the two do not get mixed up. 

· Emphasize form and function - what will be the explicit form the teacher will want ELs to use, and what is the function. Every student, not just ELs, need to see what the practice of good academic language looks like.

· Professional development on professional vocabulary (register) for ELs (like going to the doctor).
· Guidance for transitioning EL teachers and learners from scripted text to integrated instruction.

· Need a plan to get framework/ELD standards into the college and credentialing programs including how to design lessons in this new context. We should then see this new wave of standards coupled with the new teachers because the credentialing colleges have incorporated them.

· Include examples that specifically support language structure (similar to content literacy), and support students with reading and writing across the content areas. 

· Teachers should use more academic language; professional development leads teachers to take an audit of their language.

· Allow space and times for ELs to read in their own language.

· Mention in framework the example of AP Spanish classes where students analyze a text and demonstrate the same analytical skills sought in the ELA standards. Look at the seal of biliteracy with dual pathways.
Question 4:
In addition to the guidance discussed in question 3 on addressing the needs of English learners, how can the ELA/ELD Framework support access to standards-based curriculum for all students, including students with disabilities, gifted students, and other student groups?
· What does complex text look like and beneficial guidelines? Not everyone has a clear idea of what complexity is. Lexile level can be misleading – some low lexile texts are very complex.

· What will access to complex text look like for Early Intermediate students (research by Kevin Feldman, Susana Dutro, Kate Kinsella, Linda Hoyt)? Or, include a Web site where teachers can go to see what it looks like.

· Students with disabilities cannot get left behind. The CCSS emphasize maintaining the same level of rigor and high expectations for special education students (universal access and design), and the framework should incorporate models for what that kind of teaching looks like in the classroom. Parallel discussion on higher order skills that includes special education students, as well as advanced students, and address how those students need to move forward (all these ideas imply more professional development).

· On the concept of how the framework can support equal access – don’t know if it can do that. ELs and special education students have the least access to consistent good teaching, resources, and technology. The framework should reflect what can happen vs. what we want to have happen.

· Teachers need professional development on differentiated instruction. Teachers need models to watch other teachers doing what is asked for (to avoid tracking and causing students to become stuck). What does it look like when you have four different levels in your classroom (e.g., push-in model in a classroom)? Give teachers an opportunity to debrief and learn.

· Use of lexiles in justifying text selection could be a problem. For example, Old Man and the Sea could be taught at the middle school level but could also be taught at a grade 10 AP course. Recommended attending a Kelly Gallagher class for details.
· Anchor text with other elements surrounding it, “Hamlet” at the superficial level or at a deeper level. Provide examples of how to use text that requires complex thinking and reading.
· Veteran teachers have experience with teaching from core literature and know how to build background knowledge for students. Newer teachers do not have that background. Can the framework show new teachers how to do that?

· Professional development on how to do formative assessments. Include models of modified assessment for special education, and how to assess student work that goes beyond what you use for Level 1 students.

· Provide guidance and focus on higher level students’ differentiated instruction, with models for these students as well. 

· What is the purpose for reading, writing, and listening in these complex texts? Avoid focus on complex text in isolation, use it to focus on writing and improve thinking, and address who is the audience.
· For universal access, finding ways to challenge all students at all levels in one document with some guidance on classroom management.

· Fear of separating students, and especially to let advanced students go off on their own while the lower levels are working on something. Advocate giving students time to review and really read what they are writing.

Question 5:
The CCSS for ELA are forward looking in their approach to the skillful use of multimedia and technology to deepen encounters with texts beyond the printed page. How should the increased use of technology and multimedia be addressed in the ELA/ELD Framework (for students and for teachers)?
· Use of technology/multimedia for instruction vs. using them for content. Explain how to read a Web site, how it looks to use color coding to support close reading, and explain the use of technology to support instruction.

· It makes no sense to separate Web sites and blogs as different from a text or novel, the CCSS treats artwork as a literary text.
· Concern for teacher skill level with use of technology vs. student skill level. Teaching teachers how to use technology is as necessary as teaching students how to use it.

· Statement of expectations for maintaining currency with technology for teachers and that it doesn’t get outdated by the time the framework goes to print.

· Information about the ethics around the use of multimedia and technology and using new forms safely.
· Look at technology not as just an instructional delivery enhancement tool, but as a tool for learning.

· How do we guarantee access for all students? State should not be offering guidance on what needs to be done without providing the resources. We cannot assume students know how to do a search and how to use online resources.

· Guidelines on how to evaluate search sources (primary and secondary) and how to use search results to enhance multiple perspectives.

· Media is a great way to differentiate instruction – multiple levels of text and topics, different types of text, different types of products (i.e., Mother Jones and Human Events for studying bias, choice of words, etc.).
· Technology should be used to deepen understanding; it is often used instead to broaden. Something needs to be said for not always relying on technology, but rather relying on the text (especially for students with ADD). Set time aside for reading and writing without technology. The practices of writing by hand can be used to improve their voice/flow because they are not stopping to use online resources (thesaurus, spell checking, etc.) and deepen connection to text without getting distracted by technology.

· Make the framework interactive so teachers can get more practice with using media in their practice to support student learning – for pre- and post-formative assessments, and for performance based assessment to show what they have learned.

· Identify the use of different writing applications, are students writing for a piece of paper, a screen, a typewriter, interactive, or static.
· Learn how to design activities for developing micro-writing (tweets, blogs, etc.).

· Look at work of Langer & Applebee, students being forbidden from writing on computers (yet new assessments will be via computer).
· Use technology to make instruction accessible.

Question 6:

What information would you include in the ELA/ELD Framework to promote and integrate instruction that develops students communication and collaboration skills, critical thinking, and creativity and that also enable students to be college- and career- ready when they graduate from high school?
· Collaboration skills need to be emphasized with more support for integrating and linking academic learning with social skills learning to prepare our students to be educated as a whole child. Place examples of what that looks like throughout the framework.

· Need curious students to go off in the world, so there should be something that says students be allowed choices in their projects.

· Include ideas for speeches and oral presentations.
Question 7:
What information would you include in the ELA/ELD Framework to provide support for effective student assessment within the classroom?
· Highlight best practices for assessment in different grade spans/levels and identify what teachers need to give and don’t need to give. Teachers are drowning in too much data so need to revisit best practices to determine what is important.

· Need assessments that are meaningful for students and not just the principal, superintendent, etc.

· More emphasis on formative assessment and examples of what it looks like. Developing the teacher’s ability to include formative assessments, for reporting to school administrators, would legitimize them. 

· Holistic assessments, like literacy portfolio (to include artwork, online or not). Use these assessments to follow students in grades 4 through 8 so teachers can see what the student did the previous year.

· Lexile scores are not the prime determiner (should not be given too much power) and keep the librarians.

Question 8:
Finally, what other guidance, that does not fit in any of the questions above, would you suggest to improve the ELA/ELD Framework to support transitional kindergarten through grade twelve standards-based instruction and curriculum aligned to the CCSS for ELA?
· Emphasize the importance of, and how to teach, grammar. 

Concluding Statements:

· Publishers will be using this information to offer us something to buy. We need some kind of cross checking to verify that what they say is in their materials and what is not.

· Reduce or eliminate scripted texts to let students learn how to think.

· Need to develop career-ready students, ones that can think outside the box. Focus on helping students to learn how to work collaboratively, not just because it is going to be on a test but to get them more ready for the workforce than just book learning.

· Publishers might take and reinterpret what we’ve said here. Criteria are based on standards and framework needs to contain clear guidance to publishers and teachers so it cannot be misinterpreted.

· See PARCC curriculum evaluation tool (http://tinyurl.com/76cxhu6) to evaluate whether a text is legitimately aligned to CCSS. See also Nancy Brynelson’s work in creating lists that show what this looks like.

· Give teachers some guidance/benchmark on how to cover student’s digital literacy.
· Advocate use of teacher librarian involved with selecting resources so we don’t see the same literacy lists.

· In regards to creativity, curiosity, choice, framework should include some support for showing how even in assessments, students have ability to demonstrate their creativity and curiosity, that they have choice in those assessments.

· Provide support for being standards-driven and not text or adopted materials dependent. Include the tools for using a variety of texts sources, including CTE/technical resources and examples of how to use formative and performance assessments that are scored by rubrics based upon the actual standards.

· Need examples of how to be career ready. What does that look like in the classroom (collaborative skills with independent accountability)?
· The ELD standards need to be focused and accessible.

· Need more attention to speech/oral presentation and how to turn essays into speeches.
· Make the framework a truly user-friendly and accessible document so they don’t get bogged down.

Public Comments:
	Name
	Affiliation
	Summary of Comments

	Karen Rosa
	San Lorenzo USD
	WestEd’s ELA/ELD correlation document is very user friendly. Make the ELD standards user friendly without the five different levels.

	Kit Hein
	Mount Diablo USD
	Include teacher librarians and model collaboration between teachers and librarians to show students how it works. Challenge publishers to demonstrate cross-curricular lessons, and collaborative instruction to foster creativity and collaboration (i.e., to show students why they are reading a book in a math).


Written Comments
Written Comments from Orange County Focus Group Meeting:
Lety Varela, Lennox School District, Public Comment

· Performance tasks include an integration of standards being assessed. Framework should provide guidance on how this integration should look like and what's involved in terms of instruction and pacing.
· Professional development at the lesson planning level, especially on the comprehension standards in addition to a common interpretation of what each of the standards is requiring students to master and teachers to teach.
· Guidance on the multiple objectives often needed to teach one standard. Many of the comprehension standards require two to three prior comprehension lessons before delivering the final lesson that addresses the entire standard.
· Guidance on how to address the different levels of English proficiency during the Language Arts block, especially at the middle school level.
· An appendix with clear and common definitions of the academic language found within the standards to add clarity for teachers and to encourage consistent student use and understanding of the academic language.
· Anchor papers for the writing genres and for the different English proficiency levels so the state is calibrated in terms of what a beginner piece of student work should look like and what an advanced piece of student work should look like
· Guidance on the content of the ELD block. On top of requiring a language focus, academic vocabulary and academic language should also make up the ELD block, as well as structured academic talk. The ELD period should be a planned and structured period where the teacher is facilitating and students are collaborating and doing most of the talking with intentional and purposeful scaffolds.
· Guidance on how to monitor the progress students are making in ELD. 
· Guidance for teachers on the type of instruction needed to move students to the upper band of Intermediate and beyond. This includes guidance on the type of planning, questions, language, and structured discussions students should be having around the skill and text. 
· Guidance for the middle school setting in terms of how teachers should be leveling students, monitoring, and re-leveling.
· Guidance at the middle schools and the importance of moving students towards advanced levels of Listening and Speaking which suggests advanced use of academic language and listening skills during structured academic discourse.
· Guidance on the relationship between reading, listening, speaking, and writing. Students should be scaffolded before being asked to write anything. Students should first be supported with the text (if the support is needed). Students should then be moved into extended discourse showing what they know and learn more about the text/skill as well as increase their listening and speaking skills and only then should students be asked to write. Students go into their writing more prepared having read a piece of text and discussed ideas using academic language.
· Guidance on how to promote academic language in the content areas, especially in the middle school.
· Guidance on how this ELA/ELD framework should work in a middle school where different teachers are teaching the language arts period and the ELD period.
· Guidance on how to support students that are not ELs but lack academic language.
· How do we talk about the new role of the classroom teacher?  The teacher is no longer charged with direct instruction all day, or holistic teaching, or running small flexible groups. What is the structure of the day and how should this new teacher be conceptualized?
Written Comments from California Department of Education (CDE) Focus Group Meeting
Christine Anderson, CDE Focus Group Member
Question #1:
1. Considering what you know about the Common Core State Standards for English Language Arts and Literacy in History/Social Studies, Science, and Technical Education (CCSS for ELA), identify one or two key components of effective language arts instruction that you would include in the English Language Arts/English Language Development Framework for California Public Schools: Kindergarten Through Grade Twelve (ELA/ELD Framework).
a. Close Reading

i. Text-based questions that privilege the text!

ii. 80%-90% of the reading standards require analysis of the text.

iii. Specific examples

1. We cannot expect teachers to make a MAJOR shift in instructional delivery without knowing what effective practice should look like and sound like.

b. Emphasis on writing to explain and defend a position (with support from text, data, boxplot, graphic, etc.)

i. Integral connection between reading and writing

ii. Examples

iii. Attention to text structure
Question #2:
2. A major purpose of the ELA/ELD Framework is to provide direction for incorporating the CCSS for ELA into instructional practices and materials. There are a number of shifts in instruction that need to be addressed, including an increased focus on informational text, reading and writing grounded in evidence from the text, the use of complex text and its academic vocabulary, and the shared responsibility for students’ literacy development. What guidance should the ELA/ELD Framework provide to address these new areas of emphasis?

a. Specific examples and exemplars 

i. We cannot expect teachers to make a MAJOR shift in instructional delivery without knowing what effective practice should look like and sound like.

b. Site listing well-vetted resources (free or nearly free)

i. ERWC

ii. AchievetheCore.org model lessons

iii. LACOE – Preparing Students for College, Career and Citizenship

iv. Education and the Environment Initiative

v. AVID resources

vi. List of complex text at the various grade levels for ELA and other disciplines

vii. Resources from other states

c. The shared responsibility for students’ literacy development is a substantial shift for some content teachers whose primary focus has been imparting content knowledge.
i. The Framework must include support for content teachers to help them become equipped with skills and strategies to teach literacy through their discipline.

ii. Specific resources to support literacy instruction for teachers of H/SS, science, math, and other content areas must be provided.

Question #3:
3. The ELA/ELD Framework will include the new English language development (ELD) standards scheduled for adoption later in 2012. What guidance would you include on understanding the relationship between ELD standards and the CCSS for ELA?

a. Support for how to read and interpret the new ELD standards.

b. Clear distinction between the primary objective for ELD instruction and the primary objective of providing EL support.

c. Specific examples and exemplars…granularity.

i. What are some concrete examples of how instruction should look and sound in the classroom?
d. Specific suggestions for how to adjust standards/lessons for students at each language proficiency level.

Question #4:
4. In addition to the guidance discussed in question 3 on addressing the needs of English learners, how can the ELA/ELD Framework support access to standards-based curriculum for all students, including students with disabilities, gifted students, and other student groups?

a. Current process and chapter 9 is the cornerstone to obtaining well-vetted curriculum.

b. As stated in 2.b. – link to list of additional resources.

c. Standards-based curriculum is one thing; more important is instruction for all students that will meet the demands of the new standards.

Question #5:
5. The CCSS for ELA are forward looking in their approach to the skillful use of multimedia and technology to deepen encounters with texts beyond the printed page. How should the increased use of technology and multimedia be addressed in the ELA/ELD Framework (for students and for teachers)?

a. Teachers

i. The Framework might have online links which would provide the opportunity to continually add new models and resources.

1. Model lessons

2. Resources

3. Webinars

4. Professional development

5. Opportunity to clarify misunderstands in the field

b. Students

i. ??

Question #6:
6. What information would you include in the ELA/ELD Framework to promote and integrate instruction that develops students’ communication and collaboration skills, critical thinking, and creativity and that also enables students to be college- and career-ready when they graduate from high school?

a. Model lessons that incorporate communication, collaboration, critical thinking, and creativity – at appropriate levels of complexity – for ALL content areas.

i. Examples should primarily be a single content area (because this is the reality at most sites).

ii. Some lesson examples can include more than one curricular area.

b. Provide a list of ideas or structures that would support this type of integration.

i. The list should include several simple strategies that teachers can incorporate into their current instruction. Movement toward this type of integration need not be an elaborate multi-day lesson.

c. Specific suggestions for how to adjust lessons that include this type of integration of skills for students at each language proficiency level.

Question #7:
7. What information would you include in the ELA/ELD Framework to provide support for effective student assessment within the classroom?

a. As in the past, define assessment and provide examples.

b. Assessment, to some degree, must mirror instruction. The standards have changed; instruction must change; assessment must change also.

c. Teachers need to become familiar with and knowledgeable about aspects of the Smarter Balanced assessment. For example:

i. Four claims

ii. Depth of Knowledge

iii. Performance tasks

iv. Writing rubrics

v. Tier 2 vocabulary words in Appendix C of the SBAC: ELA Item and Task Specifications document

d. Rationale and convincing argument (including research data) for students to be assessed in ways beyond a multiple choice test.

Question #8:
8. Finally, what other guidance, that does not fit in any of the questions above, would you suggest to improve the ELA/ELD Framework to support transitional kindergarten through grade twelve standards-based instruction and curriculum aligned to the CCSS for ELA?

a. The new standards represent a shared approach to literacy instruction. Therefore, there must be a clear and deliberate inclusion of all content areas woven throughout the Framework.

i. We do not want the inclusion of literacy to be cursory in content area classes; therefore, the support for the content area teachers must not be cursory in the Framework.

1. One form of this inclusion might be a section for content area teachers in each chapter.

2. This “shared” approach to literacy should be exemplified throughout the Framework, not be relegated to a chapter at the back.

3. Include a section with specific instructional support for reading and writing like a 

a. Scientist

b. Historian

c. Art critic

d. Etc.

4. Number 3 may require guest contributors.

b. The new standards require deeper analysis of text and an increase in text complexity, which necessitates a slower approach to reading and rereading. Therefore, some guidance should be provided regarding adjusting pacing plans. I realize that new curriculum will include new pacing plans…but every site/district may not be able to purchase new materials immediately.
c. If the ELD standards are not as explicit as the ELA language standards related to texts and discourse context, I recommend that the Framework includes a description/listing of the typical level of skills that needs to be taught at each language proficiency level.

i. For example, on page 3 of the WestEd Revised Grade 3 Sample Draft Standard dated May 16, 2012 under Text level (discourse and text organization), the beginning level statement says:

Create literary and informational texts.

ii. Because the statement does not provide specifics, it will be interpreted differently around the state.

iii. Without specific examples, the same type of varied interpretations will be made related to grammar and syntax.

iv. Therefore, to ensure a more consistent interpretation of the new ELD standards, it would be necessary to have an attachment stating specifics about what to expect at each language proficiency level.

d. Instead of thinking of these standards as ELA standards, I am thinking of and referring to them as LITERACY standards. Developing students’ literacy is the responsibility of all teachers, not just ELA.

e. The standards define WHAT students must know and be able to do. The Framework should help to illuminate – in a variety of ways – HOW one can teach to the requirements and rigor of the new standards.  In addition to TELLING me what to do, the Framework should seek to SHOW me examples of how to do it.

f. The new standards and assessment necessitate teachers changing the manner in which they deliver instruction. Change can take place most rapidly and accurately with a model…that is just good teaching!
Marianne Chang, CDE Focus Group Member
· First, the professional way the English Language Arts/English Language Development Focus Group meeting in Sacramento was planned and facilitated was much appreciated. It was an honor to serve as a member of that group and to have educators’ contributions valued.

· Unfortunately, during the last half hour, the comment made by the recognized speaker in the audience to “correct a misstatement” made by someone on the focus group, personally had a dismaying effect. 

· First, if members of a focus group are to provide open commentary, then judgments of the views shared do not fit in this type of forum. The unintentional consequence of such a corrective comment is discouraging to honest discourse. 

· Second, if one of the many experienced members of the group made a comment that was deemed as inaccurate then that should be seen as a sign that a disconnect may exist in how the ELA Framework has been understood by some districts and implemented at the ground level at school sites.

· Yes, the current ELA Framework does not specify how teachers should teach the standards, however, it would seem clearer guidelines, explicit examples, and a comprehensive list of effective instructional strategies may help make this document more purposeful and to clarify the CDE’s overall intent of increasing student achievement and academic success.

· Unfortunately, due to the confusion of educational priorities, the current realities of many classrooms, especially Title One funded sites, is “fidelity to the core” and ignore the standards that are not on the STAR test. Many well-intentioned district and site administrators have interpreted these messages to mean teach only what is in the publisher’s Teacher’s Edition and forget about all those wonderful instructional strategies we all know help support student learning.

· Teachers are demoralized, tired of feeling like their hands are being slapped and being told not to think while teaching. To illustrate the point, a dedicated Kindergarten teacher no longer used whiteboards with her class because whiteboards were not mentioned in any of the Teacher’s Editions, and she was told specifically to stick to “what is in the TE.”  This educator did not necessarily want to stop using whiteboards, just like many teachers are not necessarily “wedded to multiple choice tests,” but was only doing what she felt she was being directed to do by the administration.  Many teachers are too emotionally drained and professionally bruised to actively protest anymore and have become disconnected, passively doing what they are told.

· Ironically, many of the instructional strategies that teachers reluctantly threw out were repeatedly mentioned by Focus Group members through-out the entire discussion on Thursday as instructional suggestions the CDE should consider including in the revised Framework. Please, in the revised ELA Framework and especially during its rollout, along with clear guidelines, give the professionals in the classroom back the trust, responsibility, and the right to choose which research-based, CDE-approved instructional strategies would be most effective and appropriate to use with their students.

Suzie Dollesin, CDE Focus Group Member
· Incorporate more of the language that the teachers should be expected to use during instruction (please visit http://khs.twinriversusd.org/DollesinAV?no_controls=t.  This includes within the standards for Literacy in History/Social Studies, Science & Technical Subjects, which should reflect vocabulary applicable across the curriculum to enhance exposure to students.

· It is important to recognize and reinforce the fact that the standards should guide and not drive instruction. In other words, learning targets must be developed to enhance the apprehension of content specific concepts using applicable standards as a tool rather than the basis of instruction.

Kathleen McLaughlin-Gonsalves, CDE Focus Group Member

This comment was made repeatedly, in a variety of ways: The framework should include a balance of theory, or rationale, and practical teaching strategies. I would like to see some of the “best” of the work we have done in the past years remain in the new framework.

1. Considering what you know about the Common Core State Standards for English Language Arts and Literacy in History/Social Studies, Science, and Technical Education (CCSS for ELA), identify one or two key components of effective language arts instruction that you would include in the English Language Arts/English Language Development Framework for California Public Schools: Kindergarten Through Grade Twelve (ELA/ELD Framework). 

· A general instructional model, such as Direct Interactive Instruction, to reinforce the importance of explicitly presenting new information, requiring all students to respond frequently, frequent monitoring by the teacher followed by immediate corrective feedback, gradual release of responsibility from guided to independent practice, recursive or spiral teaching (distributed practice)

· Adequate instructional time

· Importance of research-based, standards-aligned curricula in a coherent instructional program. I’m not sure how this gets communicated to teachers; however, I am concerned when teachers say they have previously been asked to teach a “scripted” program “without thinking.” Many of our 2008 RLA materials are strongly correlated to the CCSS (Treasures comes to mind). Let’s not throw out the baby with the bath water, but clarify the difference between “fidelity to the core (program)” and fidelity to balanced teaching of the standards.

2. A major purpose of the ELA/ELD Framework is to provide direction for incorporating the CCSS for ELA into instructional practices and materials. There are a number of shifts in instruction that need to be addressed, including an increased focus on informational text, reading and writing grounded in evidence from the text, the use of complex text and its academic vocabulary, and the shared responsibility for students’ literacy development. What guidance should the ELA/ELD Framework provide to address these new areas of emphasis?

· Synopsis of the case for text complexity – “Why Text Complexity Matters” – and a brief explanation of key considerations for how teachers can appropriately match readers to text, including the power of Read Alouds for younger students. (Appendix A)

· Specific guidance for high school teachers of History, Social Science, and Technical Subjects in how to incorporate the Literacy Standards

· Information for teachers on the unique importance of teaching students to write arguments, and how this will prepare them for college and career. (Appendix A)

· Explanation and guidance on vocabulary teaching. New SBE adopted curricula have many resources for vocabulary development, but teachers often express to me that they “don’t know what to do with it.”

3. The ELA/ELD Framework will include the new English language development (ELD) standards scheduled for adoption later in 2012. What guidance would you include on understanding the relationship between ELD standards and the CCSS for ELA?

A criticism from teachers using current curricula is that extra support components for ELs are extensions of the ELA materials, but do not support students’ English development or promote success on the CELDT. This would be an important distinction to make in the new framework. Also, because the standards are fewer and more concise, guidance on specific opportunities to build ELs language skills throughout the standards and by incorporating several standards into a lesson.

4. In addition to the guidance discussed in question 3 on addressing the needs of English learners, how can the ELA/ELD Framework support access to standards-based curriculum for all students, including students with disabilities, gifted students, and other student groups? 

Our current Framework (chapter 7) does a good job of discussing how to provide all students access to the standards. We should continue an emphasis on alignment of assessment/curriculum, diagnostic teaching, and differentiated instruction.

· Assess – both formal and informal assessment (teacher observation), frequent CFU

· Preteach (especially vocabulary and background or context/reteach

· Adjust pacing

· Extend learning time

5. The CCSS for ELA are forward looking in their approach to the skillful use of multimedia and technology to deepen encounters with texts beyond the printed page. How should the increased use of technology and multimedia be addressed in the ELA/ELD Framework (for students and for teachers)?

Distinction between using new technology in the same old ways (for example, Smartboard replaces chalkboard) and teaching students to use new technologies for learning. Example, students in school I visited were told they can’t use Wikipedia because “it’s not true.” This doesn’t teach students how to evaluate the veracity of information on the Internet or elsewhere.

6. What information would you include in the ELA/ELD Framework to promote and integrate instruction that develops students’ communication and collaboration skills, critical thinking, and creativity and that also enables students to be college- and career-ready when they graduate from high school?

· Examples of classroom activities and/or assessments in which multiple standards can be addressed.

· Explanation of the need for students to engage in talk and the relationship of communication to English language development, vocabulary development, reading comprehension, writing, success on performance-based assessments, etc.

7. What information would you include in the ELA/ELD Framework to provide support for effective student assessment within the classroom?

· Assessment – different types for different purposes. Entry level, progress monitoring, summative. 

· Emphasis on the Anchor Standards and the increased expectations through the grade levels. Importance of assessing students’ current ability and moving them to higher levels of achievement. 

· Highlight the Progressive Language Skills (Appendix A)

· Importance of/guidance on designing and delivering performance-based assessments. Perhaps examples of performance tasks (Appendix B)

8. Finally, what other guidance, that does not fit in any of the questions above, would you suggest to improve the ELA/ELD Framework to support transitional kindergarten through grade twelve standards-based instruction and curriculum aligned to the CCSS for ELA?

· Consider a new organizational structure for the document, rather than by grade levels, to emphasize student learning and encourage teachers not to flip straight to grade 1 and never read the rest of the book.

· Overview of the organization and content of the Standards, with an emphasis on the Anchor Standards and how Standards are articulated across the grade levels.

Angela Sveda, CDE Focus Group Member
Background

· This is a broad-stroke page with concepts geared to integrate technology into the CA Frameworks for ELA/ELD.

Essential Question

· How does the technology used in your classroom improve student understanding of the Common Core Standards?

Framework Structure – A Living Document
· The Framework has a “21st Century Format” and “lives”.  No longer a PDF file, it hyperlinks to examples, research, and free technology software/platforms.

· The Framework begins with the background theory and research; however, the bulk of the online framework’s content shows the standards and links underneath.

The Theory

· Integration of 21st Century Framework, NETs Family of Standards, and Common Sense Media:

· 21st Century Framework - http://www.p21.org/overview/skills-framework
· NETS Family of Standards - http://www.p21.org/overview/skills-framework
· Common Sense Media (Digital Citizenship) - http://www.commonsensemedia.org/
The Practice

· The Framework links to websites that can be used in the classroom with students.  To integrate technology, educators need to know the resources that they can consult with confidence.

· Copyright-Friendly Images – http://search.creativecommons.org 
· Copyright-Friendly Sound – http://incompetech.com/m/c/royalty-free/
· Keyboarding Freeware – http://www.northcanton.sparcc.org/~technology/keyboarding/freeware.html 
· Free online platforms for online collaboration – http://www.thinkquest.org, http://www.epals.com, http://www.edmodo.com
Susan Thompson, Petaluma City Schools, CDE Public Comment

· I was fortunate yesterday to be in the audience to hear the thoughtful focus group discussion. It was getting late, and I didn’t want to take up any more time with a public comment. However, I am now submitting one to the CDE:

· In the discussion, I continually heard reference to the current and expected need for additional “resources” of all kinds to support teachers and their students. Brokers of Expertise will satisfy some of that need, particularly for exemplary lesson plans, but for solid, reliable information (not simply “Google”) perhaps the time is right to reconsider a state-wide purchase of subscription online databases for our schools. Technology will play an increasing role in the delivery of curriculum to students. Current economic conditions, however, only allow schools with adequate budgets to subscribe to them. If we want all students and teachers to have equal access to these important online reference tools, then a state purchase makes sense.

Marlene Galvan, Dinuba USD, CDE Public Comment
Question #1:
· Direct instruction will continue to be an important component of effective instruction.  The standards are written with a focus on concept development; However, The skills needed to get to the concepts must be directly taught.  
· Additionally a focus on organizational structure of text and compare and contrast are high level practices that reoccur in each grade.  
· A special focus on higher level skills will translate to concept development with near automaticity.  Making this a less daunting skill will arm our teachers and students with the skills to conquer the concepts at each grade level.
Question #2:
· Close reading, Questioning the Author, and as a lower level comprehension skill Question the Author will aid in comprehension of different types of text.  
· Academic vocabulary should be taught within context, but provide multiple encounters.  Continue to support teachers with the work that Isabel Beck, Margaret G. McKeown, and Linda Kucan did with Bringing Words to Life:  Robust Vocabulary Instruction (2002).
· Take a look at other work such as Kate Kinsella’s work, Four Dimensions of a Comprehensive Vocabulary Program- Wide Reading, Teaching Word Learning Strategies, Direct Teaching of Individual Words and Fostering Word Consciousness.
Question #3:
· Make a clear delineation of expectations for the ELD standards and how they are different from ELA standards as far as time and teaching.  Make the frameworks clear as far as what students are expected to do. This will make the connection to ELA standards more transparent. Explicitly include a plan of action for teachers who need to know about EL students to help them to make the connection to the Four ELA Strands.
Question #4:
· Delineate the RTI2 process so that teachers understand the goals and the categories. Where does the Core fit in the process? Why does the top tier of the Pyramid of Interventions contain only the neediest students? These are still, in my opinion, not well defined for the average teacher. Teachers are responsible for all students regardless of their label.
· It would helpful to guide teachers as they make their way with those few students who do not quickly grasp the core and are in need of more direct interventions. 
· Include the types of assessments and timeline when students should be assessed. In the last frameworks important information written about, but not many graphs or tables were included. I think it’s important to show the actual organization.
Question #5:
· The three grade levels immediately affected are grades 4, 5, and 6. This is the first time keyboarding is being added to the standards. Fourth Grade must type one page in one sitting, fifth two pages and Sixth Grade Three pages. Define what “in one sitting” means. Keyboarding is addressed, but how is not addressed. We wouldn’t start in 4th grade, but in earlier grades. Suggest starting keyboarding as early as First Grade in other forms and then actual formal keyboarding teaching in Second Grade to continue. How is the key feature for these standards? 
· The lack of technology at many school sites may make this a “wish list” of sorts. 
· Use tablets, interactive white boards, and other such types of interactive devices as they are available. 
· Seek grants or technology that is user friendly and readily available without requirement of special conditions.
Question #6:
· I would like to see collaboration integrated into other content areas. Collaboration without focus could quickly become chatter about all and nothing. Include ways to integrate collaboration into the writing process. Pre-writing with the use of mind maps could easily incorporate collaborative conversation around a subject, story, or about a text. 
· The art of conversation must be outlined for teachers. How students enter into conversation. How students become part of an ongoing conversation and then how the student extricates himself from the conversation. The teachers should know what to look for as this will prove invaluable for teachers to take anecdotal notes about. 
· Assessment will be made clearer if the teacher knows exactly what to look for in this area. Provide a rubric for possible use. Graphic Table of a suggested rubric would aid all in understanding the goal.
Question #7:
· I would provide the same information that was provided in the previous framework. Make sure to outline differences between the three types of assessment and their uses: Diagnostic or entry, formative or progress monitoring, summative or end of unit. 
· Name the assessments with both general and common terms. Teachers don’t always make the connection or see the difference. 
· Bring back the term multiple measures as this will aid in completing standards based report cards. 
· Include in the frameworks samples NOT exemplars of standards based report cards. Some districts have made the move to standards based reporting, but have not differentiated from what is taught to what is reported to parents. Parents do not need to see the entire CCSS. They need to know the big idea of the standards. 
· The teachers should possess the expertise with the standards and be ready to explain in depth to parents as they are called to do so at parent conference time. 
· Suggest to teachers which standards should be shared and how. Provide a template for reporting and the actual report card.
Question #8:
· Structure the frameworks to match the CCSS format. The K-2 teachers need specific direction. 3-5 teachers need specific directions so that they better understand the needs of their students especially with writing and the change over from opinion writing to argument in 6th grade. Pay special attention to the four ELA strands so that teachers understand how to differentiate teaching of literature Reading Standards for Literature vs. Reading Standards for Informational Text (non-fiction). Emphasize the Reading Standards:  Foundational Skills that make up K-5. I think each should have its own section to define the terms found. The glossary should also contain all academic language or Tier 2 words found within the CCSS themselves for each grade level. An example is correlative conjunctions, dialect, registers, etc.

· Make the frameworks more of a handbook of the “what” and “how” to be referred to often as teachers become more familiar with the CCSS.

· Align the frameworks with the Publishers’ Criteria for the Common Core State Standards in English Language Arts and Literacy, Grades K-2 and Grades 3-12 by David Coleman and Susan Pimentel 6/3/2011.

Written Comments from Monterey County Focus Group Meeting
Catherine Cranson, Monterey County Focus Group Member
Question #1:
· GRR: explicit objectives (content and language) to be learned, teacher think aloud, visual support, checking for understanding, productive group work
· Focus on student interactions that are productive. More students talking than teachers talking
Question #2:

· Informational text—features and structures needed to navigate text, use of evidence, types of informational text, emphasis of informational text, most common organizational structures found in informational text

· Reading and writing grounded in evidence from text—close reading recommendations. Provide some recommended questions for teachers to ask focusing on Bloom’s verbs and possible sentence stems for students’ response (Fisher, Frey Text Complexity)

· Use of complex text—consider Kansas rubrics and protocols for analyzing text. Students need to be doing the reading, when support from teachers as appropriate, but students should be working as hard or harder than the teacher

· Academic vocabulary—information about tiered of vocabulary (Isabel Beck) and how to make decisions about this vocabulary, importance of revisiting vocabulary frequently and use in students’ oral and written work. Resources for the various tier words for each teacher access

· Shared responsibility for students’ literacy development—considerations when working with colleagues who don’t have literacy background. Provide professional development: prereading, during reading, post reading strategies, organizational structures for writing

Question #3:

· ELD standards MUST be included in this document

· Emphasis on students’ speaking and listening 

· Explicit direction on how to integrate the ELD standards with the CCSS ELA, decide what precedence needs to be considered

· Discuss how language goals need to be integrated with content goals and how they differ

· Use examples from “Improving Education for English Learners: Research-Based Approaches” CDE publication

Question #4:

· English Learners—addressing need for language forms and functions and explicit oral and written language practice opportunities

· Students with disabilities—identification of basic or key foundational standards students must acquire each year; understanding of ‘dipping down’ grade levels in order to build foundation and more forward to grade level standards

· Gifted—understanding of moving up the standards to stretch students

· Others (skills gaps)—suggestions on how to help students who are in the middle of transitioning from 1997 standards and CCSS
Question #5:

· Definition of technology, digital media, and multi-media examples

· Exemplars of how technology can be used to support student learning

· Consideration of blended or flipped instruction is feasible for students who lack access to technology
Question #6:

· Communication—suggested roles and responsibilities for SL 1

· Collaboration skills—Kinsella recommendations for setting up partner/group communication (4Ls, sentence frames for agreement, disagreement, etc.). Setting up Productive Group Work activities that are interdependent in nature. Examples would be very helpful.

· Critical thinking—Bloom’s verbs and potential questions for teachers and students use. Students need to do more and more of the work and not the teachers. Consider how to Gradually Release Responsibility to the students. GRR is an effective model

· Creativity—discussions with teachers of arts content area

· Ready for college and careers—support from postsecondary and community members for their input on what is needed for students to truly be ready and eliminate or decrease need for remediation classes
Question #7:

· Template or suggested protocol to create performance-based assessments that mimic SBAC assessments
Question #8:

· Critical standards to be completed year 1 of TK (language standards, foundational reading 1, etc.)
Carol Gallegos, Monterey County Focus Group Member
Question #1:

· Now, more than ever, California needs to continue to emphasize the need for a balance of literacy instruction, so that students receive direct instruction in all strands, including intentional speaking, and listening instruction that supports correct grammar usage as well as the analytical comprehension called for in the CCSS. 

· Students need to receive high-quality grammar, phonics, phonological awareness, writing, and comprehension instruction. A discussion of the role of each and how they fit together to build a comprehensive whole is important for educators to understand. 
· In addition, an emphasis for primary teachers on the addition of grammar in terms of usage, not intended to be sentence diagramming.

Question #2:

· Educators must be reminded that informational text involves more than the occasional biography or all about book. They need to understand that there are a variety of informational texts and that these texts need to be brought in across the day in the classroom rather than a single designated time. 
· In addition, reading and writing not only need to be grounded in evidence from the text, they also need to include instruction on how to respond orally and in writing to explain thinking and illustrate ideas. This is a major shift away from the multiple choice strategies almost exclusively taught by so many educators at this point. 
· The idea of text complexity and how a range of texts for different purposes supports comprehension and analysis skills is also essential. In particular, content that is new or that represents a major shift in instruction needs to be discussed so that educators are clear about the standards and the intent. In particular, vocabulary, grammar, reading analysis, writing projects, and discussions of multiple exchanges will present challenges for CA educators in terms of developing a shared understanding of the intent of these standards. 
· Finally, an understanding of the vertical alignment implications of moving from ELA domains to ELA strands where the content of a standard may seem unclear or subject to interpretation but becomes much clearer when the educator looks across the vertical continuum to see where this standard fits along the continuum, for example, standard RI.3 that becomes much clearer if one looks all the way up through 3-5 and does not just look at K-2. No longer is the horizontal view adequate if we are to understand the full intent of strands. 
· Teachers also need to understand how writing fits in across TK-12 and how the selected genres help students to develop a sense of writing for a specific purpose and audience and, hence, must make deliberate word choices and sentence structure choices to support their writing.

Question #3:

· In terms of ELD and ELA standards, there must be a connection between the two, but the difference in intent between the two must also be firmly established. While the ELA standards are for all students, the ELD standards should not simply be thought of us as pathways to ELA, but also as the English language components needed to access and fully benefit from instruction in ELA. 
· The ELD should be about developing and learning about English language whereas ELA assumes an adequate level of proficiency in the language to participate and understand the concepts as well as to express ideas related to those concepts. 
· There should be a commitment to daily ELD, what that might emphasize—language, not reading or writing with SDAIE--, and exactly what the expectation is for high-quality language development as a dedicated time. 
· Descriptions of the content, language, and testing demands should be discussed. Having to argue, give evidence, and explain one’s view requires sophisticated language use and the ability to vary language for a purpose as well as having a broad vocabulary that allows for precise word choice. 
· In my research conducted in 2010-2011, I found that current measures of what is proficient were inadequate for fluency and for full participation of most ELs using the CA content standards. 
· The CCSS are significantly more rigorous given the additional language demands associated with giving evidence-based extended responses. As a result, this section should also emphasize the additional language development needed to give students access along with a discussion of assessments written in English and administered to speakers of other languages. 
· What kind of ELD content would benefit English learners in terms of language and developing the proficiency necessary to access the full content of the CCSS? 
· Finally, some mention of students from non-alphabetic languages or who are not literate in their primary language would be a strong inclusion since CA is seeing more children from Arabic-speaking countries, for example.

Question #4:

· The framework could include specific suggestions about differentiation of instruction for various student groups. Not EDI or other models, but, rather, the expectation that differentiation for all these groups must be considered through small group additions and/or by offering options for assessments that allow students a variety of ways to demonstrate and construct understanding. 
· What are the prerequisite understandings that struggling learners may not have mastered that are preventing this student from achieving fluency? 

· In addition, if students are struggling, a reminder that less-challenging does not promote closure of the gap. They must be appropriately challenged to engage and progress which requires precise assessments that help the teacher know what this student needs to learn in order to move forward. 
· There needs to be at least a paragraph specifically dedicated to children who are beyond the standard. It needs to explicitly state that simply assigning more work or more engaging work to these students is not adequate. Examples of what it might look like for a student in the grade by grade explanations would help to deepen understanding.

Question #5:

· Descriptions of how teachers can use smart board technologies, individual teacher computers, student stations, and iPad technology would all be useful. 
· Above all, this document should be enduring and help teachers and administrators see into the future not just their current infrastructure. 
· Discussion of how to build knowledge with the future in mind, appropriate search methodologies and evaluating validity of resources would be a great place to start, noting that sites, like Wikipedia, that can be altered by anyone are not reliable sources of information, spam, malware, and other tech information. 
· What tech use may look like 1-5 years in the future.

Question #6:

· Under the CCSS, students need to be able to demonstrate their understanding of concepts orally and through multiple exchanges. Helping educators to develop a picture of what that might look like, by going beyond sentence frames to actually helping them to build and use notes and charts, such as Thinking Maps or Cornell Notes, that could help them to construct their thinking and then talk well off those notes would support students in being successful in College. 

· Moreover, their ability to engage in these discussions with others, using the voice appropriate to the topic and audience, the precise academic vocabulary, and evidence to support their arguments would not only lend itself to success in college orally, but is essential for strong written work for all students, but particularly for our growing EL populations in CA. 
· The ability to evaluate, analyze, reason, and argue will prepare students for both college and participation in our democratic society.

Question #7:

· Teachers must use a variety of assessments to determine multiple layers of understanding of student understanding. Formative task-oriented assessments, multiple choice, fill-in the blank, oral assessments, checklists, and informal checks for understanding are all necessary if teachers are to fully understand assessments. The goal of the assessment should also be clear: is this about the student’s performance relative to standards, relative to peers, or about identifying next steps in this student’s growth. 
· Is this about determining independent skills, about strategy-use? Assessment purposes must be clear, and educators need to determine if a student did not do well on an assessment, what was it in the instruction that this student did not fully comprehend and therefore did not learn?
· It is time to stop saying I taught it, and ask, “Did they learn it?”
· Assessments should often include reflection and explanation of how students arrived at their results and how they know they know. 
· No discussion of assessment would be complete without a discussion of how teacher assessments should include the backwards-map of instruction that will lead to that assessed understanding. Otherwise, as mentioned above, the issue may be a mismatch between instruction and assessed understanding. 
· In this same light, development of assessments should include thought about what the standard is and how that standard might be assessed, allowing multiple ways of demonstrating understanding, when to use those multiple ways to differentiate product but not understanding, and how to identify the intended performance targets in the standards using the examples in Appendix B. 
· A separate discussion may be useful in terms of writing and oral performances and associated rubric scoring. How might these types of assessments look?

Question #8:

· The reciprocity of the ELA reading and writing strands (1-3, 4-6, 7-9, and 10). All 6 SL standards are speaking standards. Listening is implied in the exchange (with the exception of some CA additions). 
· Explanation of standards at a grade level that are subject to interpretation and/or misunderstanding, such as RI.3 & RL.4 in primary grades, how W.5, 7, & 8 fit together to support the writing process and student learning. 
· A discussion of the exclusion at K-5 and the inclusion at 6-12 of Literacy in H/SS, science, and Technical Subjects.
Charlene Stringham, Monterey County Focus Group Member
Question #1:

· The CCSS ELA standards emphasize that students are to read and write independently. For students to realize this goal, the Gradual Release of Responsibility Instructional Model, or something similar in methodology that allows for direct instruction, guided practice, shared practice and finally independent practice should be included in the framework. 
· A second consideration for effective ELA instruction should be centered on the types of lessons teachers will need to craft in order to meet the CCSS call for integration of standards, critical thinking and application of knowledge. A systematic manner for planning instructional units backwards mapped from rigorous and relevant tasks such as Understanding by Design should be included in the framework. 
· The Webb Depth of Knowledge classifications, Bloom’s Taxonomy or the four quadrants of Rigor & Relevance should be integrated into the guidance offered for effective instruction.
Question #2:

· The CA framework should include or refer to the explanations & exemplars provided in Appendices A, B, & C. Appendix A offers a thorough tutorial on the three measures of text complexity, but additional information regarding the rationale for the shift to an emphasis on informational text is needed (beyond the NAEP charts). 
· In addition, more explanation is needed (beyond Appendix A) for evidence based reading and writing. The importance of evidence for 21st Century students should be explored along with the provision of prompts and questioning teachers might use to encourage evidence-based responses. 
· Appendix A clearly explains the three tiers of vocabulary but an instructional routine for teaching academic vocabulary is needed. 
· Finally, an example of an interdisciplinary unit that exemplifies a shared approach to literacy development would be helpful.
Question #3:

· The framework needs to clearly define ELD and related terms (levels of proficiency, primary language, SDAIE, etc.) and include a summation of the current research (CDE Research Based Practices for English Learners) on how to structure an ELD lesson and how to support English acquisition & mastery of ELA standards through scaffolded instruction throughout the day. 
· Sample lessons addressing the same content standards, differentiated for various proficiency levels would be helpful.
Question #4:

· The design of the ELA CCSS provides a clear course for differentiation. This progression of learning from the CCR Anchor Standards should be explored along with examples of differentiated lessons. 
· The Response to Intervention pyramid should be included (explained) in the framework.
Question #5:

· The framework should devote a section to the standards that embed the use of technology & multimedia. Issues related to digital citizenship and information literacy (including evaluation of source) should be explored. 

· The skills students will need in order to effectively communicate in diverse situations should be addressed. 
Sample lessons that utilize technology & various forms of media (without emphasis on specific tools) should be included. 
· The need for ongoing professional development and the evolving structure of 21st Century teaching & learning should also be addressed.
Question #6:

· An overview of the 21st Century skills required for success in college and career and how the skills differ from those of previous decades should be explored. A prototype of a graduating senior with a strong 4Cs foundation might be helpful. A sample unit of instruction that cultivates the 4Cs should be provided. This unit should be rigorous in design, relevant (real world application), and require innovation & cooperative efforts in the development of an end product to be presented.
Question #7:

· The three types of assessment, diagnostic, formative and summative should be defined and examples should be provided. 
· In addition, various forms, beyond typical paper & pencil, of all three types of assessment should be explored. 
· An emphasis on using assessment to guide assessment vs. assign a grade should be included. 
· In addition, the importance of self-assessment and monitoring (clearly defined goals and measurements) should be explored along with assessment tools such as rubrics. 
· Finally, the framework should emphasize the multi-stage constructed response SBAC assessment format that calls for students to apply the skills & knowledge obtained to a real-world scenario. This type of assessment has integrated standards and can be interdisciplinary in nature.
Question #8:

· Define and provide purpose and expectations for Transitional Kindergarten classes. Also, provide commentary on California’s diverse population and the need to deliver instruction that develops and respects individuality and primary language. 
· Finally, identify California’s additions to the CCSS and the rationale for doing so.
Teresa Twisselman, Monterey County Focus Group Member
Question #1:
· I think that the use of the current template “Curricular and Instructional Profiles” (2006 RLA Framework) will be useful in providing guidance for some of the new elements in the CCSS.

· Collaboration – I think this is an important new piece in the CCSS. Students are expected to participate in a variety of collaborative situations in the Writing and Speaking and Listening Standards. Teachers will need information and training. I think that the framework will need to provide a strong explanation with examples of the expectations for this collaboration.

· Higher Level Thinking - The CCSS require higher levels of thinking. I think that the revised Framework can utilize the progression of skills that is built in to the standards to help teachers see what new thinking skills appear in their grade levels. I think that this explanation fits best in the grade level information and can be demonstrated in the “Curricular and Instructional Profiles.

· Technology – students are expected to use a variety of media to gain information and to present information. This is an area that hasn’t been a part of the previous ELA frameworks. Again, I think that a progression of technology skills will help teachers hone in on what’s new and different for their students. I think our work here can lay a foundation for our teachers to be able to implement technology required to meet the standards.

Question #2:

· I’m not sure the value in treating these topics as “shifts” rather than “this is what we are doing.” 
· I think that each of these topics needs to be addressed starting with the research and ending with what implementation will look like at each grade level. I see the strength of this description in an overview piece and then carefully fleshed out in each grade level since the skills are progressive. 
· The shared responsibility for content literacy will be more challenging than the other “shifts” because content area teachers will be less likely to refer to copies of ELA standards and framework. They will be dealing with their own content standards. That said, there is little difference between the Reading for Information Standards and the Content Reading Standards for HSS and Science and I think the foundation will still rest with the ELA teachers. The connection with the literacy standards needs to be made at the school/district site with regard to the specific content.

Question #3:
· If the ELD standards are well aligned with the ELA standards, then they can be addressed in terms of the ELA standards. Each level of ELD should provide teachers with the expectations for students in approaching the ELA standard. 

· The ELD standards should provide teachers with the information needed to tailor instruction to aid students in progress to the ELA standard itself. I think that teachers need very clear and specific information on how to meet the needs of English learners using the relationship between the ELA and ELD standards and still addressing grade level standards. Examples of a standards-aligned lesson with the support pieces identified for English learners and struggling readers.

· The framework should provide guidance for teachers on how to teach the English language, its morphology, phonology, syntax and lexicon. The framework should acknowledge the challenge teachers face in teaching English to students who have not had the conversational English found in a middle-class English-only household. 
· The framework should also detail what an English language development lesson should look like in each grade level with specific examples addressing different grade level ELA standards. A lesson plan forma similar to the Curricular and Instructional Profile included in the current framework.
Question #4:
· I think a clear statement of expectations for each identified student group will be the best approach to help teachers plan instruction for all groups. I think that these groups should be identified in the publisher criteria to provide the best support. In the current adoption, we saw some improvements in materials to address different student groups. I think we can continue to refine this in the next round of adoptions. 
· Again, I see examples as a way for teachers to get the clearest picture. If I am teaching a particular standard, what are the considerations, pre-teaching and review of pre-requisite standards that I will need to address? How does this instruction look within the context of a full classroom of students? 
· What are realistic instructional times and materials that teachers can use for intervention?
Question #5:

· The CCSS provides multiple opportunities for teachers and students to use different forms of media. This will be entirely new for many teachers, especially at the lower grades. I think that it is important for teachers to understand the best approaches for the use of media. I don’t think that all teachers are skilled in the use of technology and many schools are not prepared for the increase in technology that the CCSS requires. I think that if some of these expectations are laid out sequentially and discussed in the Framework, teachers will see the sequence in terms of their piece among the other grade levels. For example:
· Standard 6 for writing begins in Kindergarten with “explore a variety of digital tools to produce and publish writing, including in collaboration with peers.” This foundation piece, which is very vague, stays static through 2nd grade. Skilled teacher teams could decide on what this should look like. 
· In 3rd grade, students are using “technology to produce and publish writing” and to “interact and collaborate with others.” 
· Keyboarding and the Internet become a requirement in 4th grade, requiring students to type a 1 page document. 
· In 7th grades, the student will learn to link and cite sources in their writing. 
· 8th grade layers on another piece and so on through 12th grade. Making this progression clear should provide teachers with a clearer path to follow.
Question #6:

· With the CCSS, we see specific standards that require students to work with others in doing research and presenting information. I think that the research behind this needs to be clearly identified in the Framework. There is always better buy-in when the requirements are grounded in successful research. The Framework can’t overstate the concept of sequential skill development in this area. Since collaboration is new with the CCSS, teachers will need strategies, techniques and assessment tools that will assist in the transition from individual to collaborative learning. There has always been the idea that unless it is assessed, we don’t have to teach it. Since our instruction should be based on assessment, this is an area that should be developed carefully. This is another component that will be critical to put in the criteria for publishers of instructional materials.
Question #7:

· I like the assessment tables in the current framework. I use these with all my training groups. We will need to look at the format of the state tests as well as providing teachers with new types of assessments that may be continuum or check list format for evaluating the level that students are completing research projects and collaborating with their peers. Then these could be added to the existing tables.
Question #8:

· Truly focus on the standards and making the standards teachable in all classrooms with all students. These standards represent necessary development for our students to be prepared for college or career. We need to make sure the urgency is conveyed and the tools and resources are available for all teachers and students to access.
Sofia Sorensen, Pajaro Valley USD, Monterey County Public Comment

I attended the focus group session at the MCOE on June 4, but was unable to stay for the public comment portion and am therefore submitting my comments electronically.

Question #3:
· As noted by Carol Gallegos, the distinction between ELD and scaffolding and supporting EL’s for success with the ELA standards has not been clear enough in past frameworks. The result has been publisher’s materials that do not. 
· I believe that the Side By Side document published by the San Diego County Office of Education (Silvia Duque-Reyes) is an excellent support piece for teachers to understand how to give students at all of the ELD proficiency levels access to the core standards. This kind of support however is not enough. Students also need English Language Development, with the opportunity to study and be accountable to learning English as a language. 

· I think that it would be very helpful to include vignettes of both an ELD lesson and an ELA lesson differentiated by levels of language and then provide an analysis of the similarities and differences between the two vignettes. 

· In addition, examples of how to unpack an ELD or ELA standard in order to the discover the multiple language demands embedded in each one, and a sample instructional sequence that teaches the different language aspects needed for success with that standard, at different proficiency levels would be helpful.

Question #4: 

· See question #3 above. Side by Side is tool for differentiating by levels of language proficiency. 
· In terms of instructional materials, criteria should include a requirement that phonics and phonemic awareness lessons include the opportunity to build meaning for the words to be manipulated before they are studied for their sounds/letters. 
· Phonics readers should include rhythm and rhyme and make sense. 
Question #8:

· I agree with Delia Nuno that the framework should include guidance for those working with primary language literacy programs. In particular, clear examples of a vertical articulation of both late exit and early exit programs that specifically addresses how students become biliterate. For example, a scope and sequence of non-transferable skills of English literacy to be introduced in each grade level as well as examples on how to effectively design instruction to help students transfer skills from L1 to L2. This part is especially important in the instructional materials section. 
· Alternative program materials must be bilingual, not simply a translation of the English version. This means that they pedagogically they should follow a scope and sequence that makes sense for the primary language. 
· In addition, they must include an English literacy component, starting in kindergarten, which builds off of skills in developed in L1. 
· If we are going to have bilingual programs, we need to make sure that teachers have the tools to create coherent programs. Publishers have not done a good job in offering these sorts of materials in the past.
Written Comments from Contra Costa County Focus Group Meeting
Jim Burke, Contra Costa County Focus Group Member

General Questions

· Why is it called a “framework” when the CCSS document is offered as “standards”?

· Does “framework” suggest more latitude than schools do or should have?

· Does “framework” imply that the document or portions of it are optional?

· What are the necessary conditions for the effective implementation of these standards or those the CDE eventually approves?

· What is the problem for which this document and these standards are the solution?

Question #1:
1. Identify one or two key components of effective language arts instruction

a. CDE document implies we should suggest methods or techniques (“components of effective ELA instruction”)

i. Is this document intended to establish WHAT we teach or HOW—or both?

ii. Is the answer to this question up to state or CCSS to determine?

iii. Does the question imply we should suggest “one or two components of effective ELA instruction” that are not already listed? That we think were overlooked in this initial draft document?

b. Key Elements of ELA Instruction (Areas of Special Concern)

i. Integrated literacy across content areas (while recognizing the discourse differences in social studies, sciences, and technical subjects 

1. Comment: ELA teachers cannot effectively teach their own curriculum (as spelled out by the CCSS) and accept responsibility for the volume and full range of informational texts, especially at the high school levels.

ii. Informational texts: expository essays, newspaper/magazine articles, ads (print and other forms), primary source documents; but also: info graphics, mixed media or blended texts (that may combine words, images, video and be read on paper or more interactive device such as tablet).

1. Comment: I mean to refer to the evolving nature of “text” in its broadest sense here, and to include in this “key element” the reading, composing, and discussion of these different informational texts and their various forms and functions.

iii. Research/Working with sources

iv. Creative and critical thinking

1. Comment: See CSU/UC report Academic Literacy for its specific concerns about “habits of mind” (e.g., 79% of UC/CSU professors say they are “Very Concerned” about degree to which students “exhibit no curiosity” and roughly 80% are “Very Concerned” about students’ ability to “entertain other perspectives” on a topic or “challenge their own beliefs.”

Question #2:
1. What guidance should the ELA/ELD Framework provide to address new emphases?

a. Criteria (see Atul Gawaunde’s book The Checklist) teachers and curriculum designers can use to guide their work when creating curriculum for individual classes, departments, or districts.

b. Models (case studies) of what effective instruction looks like:

i. At each grade level

ii. For struggling students

iii. For special needs students

iv. In advanced classes

c. Will/can the Cal ELA Framework actually “provide guidance” if the state is not creating the textbooks/curriculum materials teachers will use? In an instructional world governed/defined by the CCSS, there are real questions about whether such guidance will be provided (outsourced?) to the publishers.

1. Comment: It is an obvious statement, but people cannot do something if they do not know what it looks like to do that thing in the context and under the conditions that apply to their situation. An example of this would be teaching close reading of informational texts to a class of 35 students who are operating at a wide range of ability levels.

Question #3:
1. What guidance would you include re: the relationship between ELD & ELA standards?
a. My overarching question here would be: What is the relationship between the two documents? Are they different in spirit? In form and function?

b. Which one carries the most significant consequences? In light of the answer to this question, the guidance would seem likely to take the form of how to prioritize those ELD standards that are more relevant to (1) success in their academic classes; (2) acquisition of English in general and academic language (the language of school) in particular; and (3) CCSS and the assessments (state/national, SAT, AP, ACT, etc.) that will measure success and grant access to higher education

1. Comment: The challenge here is that the state has such a wide range of ELD realities. My school has a small program; other schools in the same district have double, even triple the number of kids in ELD. Also, the variety of types of ELD students who come in at different levels, bring different levels of ambition to the work.
Question #4:
1. How can the ELA/ELD Framework support access to…all students, including…?
a. I get concerned/confused if we begin to conflate ELA and ELD “frameworks” into one construct. It raises questions such as:

i. Are these going to be treated as the same?

ii. How are they different?

iii. Can teachers be better served by reducing the number of names for documents/policies/etc. (ELD, ELA, CCSS, framework, standards, etc.)? In other words: will California teachers really understand that CCSS is, in spirit, the same thing as CDE ELA Framework? Are we introducing/perpetuating unnecessary distinctions that simply lead to further confusion and cost time that could be better spent helping teachers actually teach the CCSS? Texas, due to three separate sets of standards—ELA, ELD, and Technology, the last two required to create standards for each specific subject area—has done much to confuse teachers in this area and in this way.

b. This is an important question in light of the sort of assessments being developed, which are much closer to the AP Language/History Data-Based Question (question accompanied by multiple texts and text types).

1. Comment: What are the necessary conditions for providing high-level, engaging, and effective instruction to all students in areas such as close reading and analytical writing? Some argue that a culture of self-esteem and a general trend toward generic praise (for work that might otherwise merit criticism and thus the suggestion that they need to work harder, better, differently on the paper or their interpretation) has rendered students at all levels unable to withstand the criticism that their work can be better, does not “meet the standard.” Moreover, as some ELA leaders (see Carol Jago’s Beyond Standards) have pointed out, we need to be sure that our students, especially our strongest, most gifted students move beyond the standards. To do this, however, teachers need guidance in what “advanced reading” looks like for those students able and hungry to perform and learn at much higher levels and greater speeds. Teachers grow increasingly discouraged and defeated when asked to go in so many directions at one time: I teach with a colleague who has in her advanced freshman class 30 students, one of whom has multiple profound disabilities yet whose parents enrolled her in the advanced class. Despite having a full-time aid, the student, whom the teacher does her best to serve, has done almost no work. In addition, she has many who are in the class due to “open enrollment,” which means anyone who wants to can take advanced classes. While I support the spirit of the policy/approach, the reality is that you can have a much wider range of kids in advanced classes than traditionally encountered. Finally, she has some students who are “off the charts” in her words in terms of what they can do. After nearly two years of increased full-inclusion and almost ten years of “open enrollment” in advanced classes, teachers in our school have received no formal or substantial professional development in these areas. The role of the principal in the effective implementation of any CCSS/ELA Framework cannot be emphasized too much. In fact, I would say it is the determining factor in terms of any one school’s implementation. Recent Ed Week articles further emphasize this point, which has also been a significant point of discussion on the PARCC content development committees.

Question #5:
1. The skillful use of multimedia & technology to deepen encounters with (nonprint) texts
a. I would distinguish here between the “skillful use” of such technology to teach content and such multimedia/technological texts as content. 

1. Comment: The primary issue here is access and the knowledge of how to use such tools. I teach in an affluent area and my technological set up is constrained by access, quality, and time. In my class, however, I can use one laptop and a projector (to which I can now connect my iPad), but have no reliable audio that is loud enough for effective use with a full class of 35. My point is that one can only “skillful[ly] use…multimedia and technology” if they have access to it for extended periods of time, the knowledge of how to actually use it (most teachers seem to lack any formal understanding of how to use PowerPoint/Keynote/Prezi or to create effective, compelling slides for presentations, for example). There is another, not often mentioned issue: students are almost entirely unable to govern their attention if working online with tools that allow them to check social media, sports scores, etc. This seems noticeably worse to me during the 2011-12 school year.

Question #6:
1. To promote and integrate instruction that develops communication, collaboration, critical thinking, and creativity.

a. Regarding “creativity,” it’s worth noting that new books such as Imagine (Lehrer 2012) and Quiet (Cain 2012) offer strong evidence against collaboration as the necessary condition for “creativity,” suggesting that what is often most creative comes from time to think on one’s own, then bring the fruits of one’s thinking to the group for feedback (as opposed to telling kids to get in a group and brainstorm creative ideas).

b. Academic language (for discussing, writing, thinking about) is a crucial issue for those from non-academic backgrounds.

c. Language in the workplace—whether it is spoken or written—is a major problem whether related to correctness (American businesses spent over $2 billion dollars annually in writing remediation), tone, or style.

d. Communication no longer just means public speaking or even oral speech; it now includes online communication via video forms such as Skype but also written discourse through texting, Twitter, and other social media applications where communication has a variety of social registers depending on purpose, audience, and occasion. Also, presentations no longer just mean standing up front with presentation software; now can mean a presentation with voiceover, on a tablet, online.

e. Critical thinking and creativity are difficult for reasons discussed briefly above in section 4.b.1. Critical thinking involves not only the skills to do it—which many need to learn and refine—but also the resiliency and perseverance to work through the obstacles along the way to coming up with ideas or solutions, identifying problems or causes and effects. Think about Toyota’s “Five Whys” method of asking Why? five times when trying to understand or solve any problem. Again, see Academic Literacy report from CSU/UC which stresses repeatedly the concerns of professors in this area related to “asking provocative questions,” “generating original hypotheses,” and other such analytical and critical thinking skills. In Closing the Global Achievement Gap, Tony Wagner concluded that the ability to ask questions was one of the single most essential skills sought after and valued by employers in all fields (who equate it with the ability to identify causes and effects, problems and solutions, new services and products).

1. Comment: This area of thinking—a term I will use to encapsulate all the different concerns listed here—is a major area of concern and how the standards are implemented will either exacerbate this problem or work to resolve it. Such thinking requires time and the necessary conditions, none of which are typically found in an overly constrained curriculum that is paced out with the goal being to “cover” the curriculum. The spirit of the CCSS and those assessments developed by PARCC (I realize CA is a Smart Balance state) will call for more time spent on fewer texts which are read, discussed, and written about in greater depth over a longer period of time both in class and on the formal assessments. Think: Units organized around essential questions or big ideas (What does it take to be a survivor?) within which the skills are embedded and thus used, taught, and assessed in context, instead of discrete lessons designed to “teach the thesis statement.” I ended the year with an inquiry into the subject of power, using 1984 as a case study of power and incorporating a range of nonfiction and multimedia texts in the course of that unit, which then culminated in an 8-10 page paper and a subsequent slide presentation (in PowerPoint) that took the ideas from the paper and used those as the basis for the slides, thus allowing me to teach effective design and presentation skills without having to worry about the content since the learning on that score was already covered.
Question #7:
1. What information…regarding effective assessment within the classroom?

a. How to make the assessment not feel—to students, teachers, or admins—as if it were The Point of all our efforts?
b. How else to assess informally but usefully (formative) without intruding or otherwise disrupting instruction?
c. The challenge of the balance between all we must teach, all we assess, and the balance in between (for discovery, creativity, reteaching, mentoring).
d. Again, as with instruction: What does such effective assessment look like?
e. The range of assessments and the standards for those assessments (what one teacher will do or accept as a valid assessment and the subsequent grade for an assignment or a class)—how are these to be addressed? Afforded?
1. Comment: I see so much time lost to or wasted on assessment that ultimately neither guides instruction or offers any useful feedback to the students. Langer in her Excellence in English Instruction research found that the most effective literacy instruction “embedded” assessment and test-preparation. What, how, and why students are assessed---this is a mess in so many cases. And increased tendency to cheat/plagiarize only makes this more messy and problematic. Tests often seem used more as accountability measures—Gotcha!—than instructional methods to improve both the teaching and the learning. Even in AP classes: those who “teach to the test” do not honor the nature of the course, which should emulate a college English course. 
Question #8 & Final Comments:
· In many respects, one of the most exemplary efforts in California, one that has strangely lacked support or even been actively opposed (in the name of literature!), is the CSU Expository Reading and Writing Course. This is the most coherent, specific, capacity-building effort I can recall not only in our own state but on a national level as well (in terms of its purpose and execution). I think the current CCSS initiative offers a rich opportunity for the CDE to revisit this, especially as it is work already done, for which there are existing workshop materials and curricula, and to which teachers can turn for both materials and support, all of which are, relatively speaking, free. (I do not need to spell out how important cost is in any consideration involving schools and/or the state at this point in time!).

· The role of the teacher education programs and their relationship to the CDE and these standards is an important issue to consider and address.

· The standards require instructional and intellectual skills and knowledge that not all teachers themselves possess; this has major ramifications for both local/district professional development as well as teacher education. I think organizations such as the California Reading and Literature Project as well as the National Writing Project sites in California have a significant role to play and much to contribute.

· Langer and Applebee are currently writing a book about their most recent national, long-term (five year) study of writing in the middle and high school classes of America. The gist is that they are profoundly disturbed by what they find in terms of what, how, when, and why students are often asked to write. This trend of diminished expectations is further complicated and cause for further concern when one considers that decreased budgets at the CSU and UC schools are resulting in fewer writing assignments as a result of larger class sizes and fewer graduate assistants to help the professors read and score the papers.

Appendix A
Cited Research and Resources
A list of resources and research cited in oral and written comments
	1. Academic Literacy: A Statement of Competencies Expected of Students Entering California’s Public Colleges and Universities
· Intersegmental Committee of the Academic Senate of the California Community Colleges, the California State University, and the University of California

	2. Assessing Student Outcomes: Performance Assessment Using the Dimensions of Learning Model

· Robert Marzano, Jay McTighe, and Debra Pickering

	3. Better Learning Through Structured Teaching: A Framework for the Gradual Release of Responsibility

· Nancy Frey and Douglas Fisher

	4. Beyond Standards - Excellence in High School English Classroom

· Carol Jago

	5. Bringing Words to Life: Robust Vocabulary Instruction
· Isabel Beck, Margaret G. McKeown, and Linda Kucan

	6. The Checklist Manifesto: How to Get Things Right
· Atul Gawaunde

	7. Depth of Knowledge Model for Cognitive Complexity

· Norman Webb (Bloom’s Taxonomy)

	8. EdCaliber.com (Combination of innovative online tools and professional development)

	9. EngageNY: http://engageny.org/resource/common-core-shifts/ 

	10. Essential Readings on Vocabulary Instruction
· Michael F. Graves

	11. Eyetracking Web Usability
· Jakob Nielsen and Kara Pernice

	12. “For the Love of Words: Fostering Word Consciousness in Young Readers”
· Michael F. Graves and Susan Watts-Taffe

	13. “Gamification of Education: What, How, Why Bother?”

· Joey J. Lee and Jessica Hammer

	14. The Global Achievement Gap: Why Even Our Best Schools Don't Teach the New Survival Skills Our Children Need--And What We Can Do About It 

· Tony Wagner

	15. Guidelines for the Assessment of English Language Learners
· Kenji Hakuta and Lee L. Jacks (ETS)

	16. “Homework and the Gradual Release of Responsibility: Making “Responsibility” Possible”

· Douglas Fisher and Nancy Frey

	17. How Writing Shapes Thinking: A Study of Teaching and Learning

·  Judith Langer and Arthur Applebee

	18. Imagine: How Creativity Works
· Jonah Lehrer

	19. Improving Education for English Learners: Research-Based Approaches
· California Department of Education 

	20. Kansas State Department of Education – Text Complexity Resources: http://www.ksde.org/Default.aspx?tabid=4778#TextRes 

	21. “Linguistic Modification – Part 1: Language Factors in the Assessment of English Language Learners
· Jamal Abedi

	22. The Map of Standards for English Learners, Grades K-5: Integrating Instruction and Assessment of English Language Development and English Language Arts Standards in California, Fifth Edition

· John Carr and Rachel Lagunoff

	23. The National Educational Technology Standards

· International Society for Technology in Education (ISTE)

	24. Model School Library Standards for California Public Schools 
· California Department of Education

	25. Narrowing the Language Gap: The Case for Explicit Vocabulary Instruction

· Kevin Feldman and Kate Kinsella

	26. Publishers’ Criteria for the Common Core State Standards in English Language Arts and Literacy, Grades K-2 and Grades 3-12
· David Coleman and Susan Pimentel

	27. Quiet: The Power of Introverts in a World That Can't Stop Talking

· Susan Cain

	28. Readicide: How Schools are Killing Reading and What You Can Do About It

· Kelly Gallagher

	29. Research to Inform English Language Development in Secondary Schools
· Kate Kinsella

	30. Restructing Schools for Linguistic Diversity: Linking Decision Making to Effective Programs
· Adel Nadeau, Ofelia Miramontes, and Nancy Commins

	31. Talking About Text: Guiding Students to Increase Comprehension Through Purposeful Talk
· Maria Nichols and Peter Johnston

	32. A Taxonomy for Learning, Teaching, and Assessing: A Revision of Bloom's Taxonomy of Educational Objectives
· Lorin Anderson and David Krathwohl

	33. Text Complexity: Raising Rigor in Reading
· Douglas Fisher, Nancy Frey, and Diane Lapp

	34. Understanding by Design 

· Grant Wiggins, Jan McTighe, and Jay McTighe

	35. The Vocabulary Book - Teaching Word-Learning Strategies
·  Peter F. Graves

	36. “What Teachers Need to Know About Language”

· Lilly Wong Fillmore and Catherine Snow

	37. Works by:  Susana Dutro, Linda Hoyt, George Bunch


Appendix B
Summary Report of Oral Comments at the 2012
 ELA/ELD Framework Focus Group Meetings

(By Topic) 

The oral comments listed in the English Language Arts/English Language Development (ELA/ELD) Focus Group Report are arranged by question for each of the four locations. As a result, the report contains a number of similar or duplicative comments answering the same questions at different sites. The following report reorganized and summarized the oral comments by topic to eliminate some of the repetition and shared responses. 

1. General Framework (Design/Organization/Resources)
· Helpful if the organization of the framework did not allow insularity to avoid the tendency to “just show me my grade level.”

· Provide Web resources for teachers, but also resources that are parent and student friendly (to help them get what this shift is all about). 

· Provide resources to shared strategies (e.g., expository reading and writing curriculum, frame words, rhetorical triangle, and modules) that can quickly go cross curricular. 

· Guidance to teachers and publishers on what is instructionally appropriate (e.g., Web links to see models, especially for second language learners) and resources (such as links) for content that is appropriate for their subject area.

· The framework should also consider what happens after the first year of instructional implementation and what instruction will look like after we have all had some experience.

· Possibly split the framework into K-5 and 6-12 and publish two different documents. 

· Include models that transcribe the language of standards into language for students and models of obtainable tasks (in student-friendly language). 

· Be careful of student-friendly language - use synonymous language. Include sample lists of Tier I, II, and III words.

· Reference the foreign language instruction standards in this framework, especially for ELs that have the strong academic language background.

· Include glossary at end of framework to help struggling teachers. Include the terms that are described as important from the standards in the glossary.

· We have the State Seal of Biliteracy, and we have the state standards test for Spanish, yet that are no standards in Spanish for Spanish. Need to have translations and something in the framework that addresses the seal of biliteracy.

· Remember that the framework provides guidance to publishers, curriculum designers, and teachers, and needs to inform parents, community-based organizations, and teacher preparation programs.

· Consider using a similar organizational structure (from the 2007 framework) like curriculum instructional profiles, which address instructional design, delivery, assessment, and universal access for struggling students (EL and advanced learners), starting with standards, objectives/assessment. Here is an example for reference - cse.edc.org/products/pdfs/curriculumProfiles.pdf.
· Keep component of adequate instructional time and research-based, standard-aligned curriculum in coherent instructional programs.

· Make sure the section on college and career readiness includes strategies and skills for life-long learning and using the library as a resource.
· Teach different perspectives and balance the varying perspectives, e.g., why are there pages on battles and only a sidebar on Frederick Douglas?

· Consider the language in the sections regarding history–social science, and technology and the levels of formality.
· Use the appendix as a guide, like Isabel Beck’s word tiers
· Make this a living document, and look at possibly having a state site by teachers that includes Web-based video lessons for science and history teachers.

· Include resources like literature lists for recommended literature and informational text.
· Change the duplicate language of the standards between grade levels (e.g., figures of speech) to help teachers understand differences and progressions.
· Include supportive materials such as the California Library Model Standards that are intertwined across the CCSS.

· Include feedback on the rationale (from higher education and business) for why we are changing the framework.
· Critical for teachers to understand the process for unpacking the standards collaboratively at their sites.
· Emphasize the anchor standards and increased expectations and what 21st century professional development looks like both in small and large groups.

·  Highlight the progressive language skills from Appendix A.
· Structure the framework by topic instead of grade levels.
· Include guest writers or contributors to the framework.
· Provide some guidance on how to adjust pacing guides.
· Address teachers as professionals and consider how this is going to be implemented at the district level.
· Include a tool box of strategies to keep the joy of teaching and learning alive

· Explain the higher-level thinking piece; standards have a tight progression and an explanation in the framework to identify that development and how that progression works and changes from grade level to grade level (vertical alignment and backwards mapping).

· Consider adopting appendices, some of these shifts are explained through appendices, i.e., academic vocabulary, Tier II and III words.

· Formatting is critical, need to show the progression and organization of the standards to make sure teachers and public can see where the standards start and where they end, it makes a big difference to look at it all at once.

· Include what other states are doing around the standards, such as Kansas and their protocol on text complexity (beneficial for a team to walk through for selection of text), and giving educators those types of tools rather than teachers having to find resources that are already vetted.

· Utilize other modules on the inter-connectedness of standards (e.g., from other states or PARCC, which also has some good pictorial representations/models on integration).

· Important to always keep the students in mind and recommendations for culturally relevant materials and text.

· A caring teacher is critical in the classroom and need emphasis as part of teachers’ accountability and how they run their classroom.

· Support for transitional kindergarten (TK), especially in connection to preschool foundational skills and what that looks like for children who are 48-60 months old.

· Connect to communication and collaboration in TK and K classrooms, especially as it relates to reading, communication, and academic vocabulary.

· Transitional kindergarten is open for local districts, need more guidance to teachers and districts for what year one and year two looks like.

· Keep and add to the profile of a proficient student currently used in framework, especially on how to address other cultures, different students, and be respectful of all students.

· Call out California additions and rationale for why they were added.

· Remove some of the scaffolding that has been put in place over recent years, finding the balance between heterogeneous and homogenous groups.

· In regards to the use of student-friendly language of standards, should be a local decision.

· Framework should be interactive. Provide links where teachers could find model lessons with a facilitator, fill out observation forms, debrief what they saw in the lesson, and then go try it themselves.

· Include a lot of samples of real-world related text.

· Include eye tracking studies on digital text, students read about 50% on screen in F-shaped patterns (Jakob Neilsen): http://www.useit.com/eyetracking/.

· Guidance on how to prepare for the leap from K–5 to 6–8.

· Standards should be grade specific.

· Bolding or underlining what is new and something that needs the attention of the teacher (considerate text).

· Mention in framework the example of AP Spanish classes where students analyze a text and demonstrate the same analytical skills sought in the ELA standards. 

· Include teacher librarians and model collaboration between teachers and librarians to show students how it works. 

· Challenge publishers to demonstrate cross-curricular lessons, and collaborative instruction to foster creativity and collaboration (i.e., to show students why they are reading a book in a math class).

· Provide support for being standards-driven and not text or adopted materials dependent. Include the tools for using a variety of texts sources, including CTE/technical resources.

· Make the framework a truly user-friendly and accessible document.

· See PARCC curriculum evaluation tool (http://tinyurl.com/76cxhu6) to evaluate whether a text is legitimately aligned to CCSS. See also Nancy Brynelson’s work in creating lists that show what this looks like.

· Describe what it means to be in a dual language immersion program and see the SSPI’s blueprint for input on the framework. All students should have the opportunity to become bilingual and biliterate. 
2. Instructional Strategies

Reading

· Give teachers a picture and an idea of helping students look at comparative text and complex text, and strategies for developing that skill cross curriculum. Identify strategies and tools (a pathway) for students to use to access comparative texts.

· Need continued focus on foundational skills and how to teach them explicitly and systematically (see Appendix A). Teachers need strategies and models for how to support each student’s mastery of the foundational literacy skills and when to provide that support.

· Define complex text and reference the appendices as important and very rich resources for understanding that definition.

· Provide support and clarify definition for new emphasis on informational text. Provide clear articulation and focus on text handling strategies to access informational text.

· Models of high level questioning and how that reflects the shift in emphasis on complex text.

· Help mitigate teacher anxiety by providing a careful selection of informational text titles in the appendices to give teachers more clarity on making choices. 

· Provide models for informational texts that relate to their current literary text. Keep references focused on anchor standards. 

· Highlight the use of rhetoric and modes of thinking, students should be reading texts that ask them to debate and to argue.

· Guidance on supplying the scaffolds needed to access text complexity, especially for ELs. This may mean close reading down to the sentence level, and scaffolding for text complexity.

· Provide illustrations of complex text that show they don’t always have to be long laborious works, that they can be small passages/excerpts, and small texts as well.

· All teachers need support to teach reading of informational text, it is not just grade 7-12 literature teachers.

· Support teachers in creating student opportunities for understanding rhetorical text structure and using authentic reading and writing with real audiences.

· Include guidance on close reading and text-based analysis and have models (or links to resources) to show what it looks like in the classroom at different grade levels and language proficiency levels.
· Include support and emphasis on the reading/writing connection, and how reading and writing are integrated through the use of primary sources.

· Include reading strategies focusing on teaching students to teach themselves.
· Provide time for students to engage in a wide variety of reading.
· Include strategies for teaching the synthesis of information and evaluation of various sources of information.
· Students need a purpose for reading and to use strategies that have common direction terms.
· Provide practical guidance and models for reading and writing non-print materials, such as Web sites, pieces of art, etc.
· Promote reading for enjoyment and provide more opportunities for free reading where students choose texts of their interest.
· Provide guidance and explicit models in citing evidence and analyzing informational text and negotiating meaning.
· Provide a format with sets of text on the same topic at different grade levels.

· Use what Appendix A did well and how to add to that, for example with text complexity and their measures.

· For the shift to informational text, more support is needed than just the NAEP chart, include why we need to make this shift and what that looks like and what literary text looks like that is informational in nature.

· Call out that reading is for various purposes, currently it is used for a narrow purpose (not just the obvious in the standards) but skimming, how to retain information, and other purposes.

· Look at diverse literature to reflect diverse populations.

· Provide real reading comprehension strategies for students given that they will be engaging in several different types of texts: literary, informational, etc. Teach students how to highlight and make margin notes, and use markup strategies in responding to texts.

· Attention to online researching mentioned in the CCSS and more continuity.

· Help students read longer and more complex texts, and include more time. 

· Focus on academic vocabulary, reading comprehension, reading different types of texts, and greater emphasis on writing (explicit guidance to districts on how to teach it), and balance between literary and informational texts. 

· Advise against separating media or digital from print as a separate type of document, it assumes we experience each in discretely differently ways.

· Address the issue of scaffolding, and teachers doing the reading. For close reading, framework should provide explicit guidance especially for 9-12 grades on how to scaffold and then gradually remove the scaffolding and get students to do close reads, without getting rid of the scaffolding. Need more guided practice, especially at the secondary level.

· Need to maintain balance with literary text to build metaphorical skills.

· Focus on close reading using fewer texts and reading more deeply. Read a greater volume, but reading text 2, 3, and 4 times.

· Avoid catering to the shortened attention spans, challenging students to read longer and longer times. 

· Intervention for those students who are not ready for complex text.

· Address better novel selection processes (new lexiles) into the classrooms. Need less time spent with dittos and worksheets and more practice with interacting and discussing. 

· Include strategies for teachers, and steps and tools for students, to access the information from a text that may be beyond their grade level that can be used to access the information (but still has elements in it that they can access and make sense of). Tips for teachers that they can share with students on how to access texts across content areas that may be difficult for them to read.

· Use of journalism and non-fiction narratives as useful textbooks rather than a novel or a dry essay.

· Use of lexiles in justifying text selection, for example, Old Man and the Sea could be taught at the middle school level but could also be taught at a grade 10 AP course (resource Kelly Gallagher).

· Anchor text with other elements surrounding it, “Hamlet” at the superficial level or at a deeper level. Provide examples of how to use text that requires complex thinking and reading.

· Advise new teachers how to teach from core literature and how to build background knowledge for students (knowledge most veteran teachers have).

· Advocate use of teacher librarian involved with selecting resources so we don’t see the same literacy lists.

Speaking and Listening

· Clarify that students need ample opportunities to make their evidence public (in speaking and in writing). 

· For discussions, the framework should help teachers understand what a good discussion looks like, especially for teachers who have never had discussions in their classrooms. Model how discussions take place. 

· Need diagrams for how a teacher could arrange/structure an interactive classroom because dynamic classrooms don’t look like the typical desks in rows arrangement all facing in one direction (especially in high school). 

· Include a piece on facilitating cooperative conversations and how to give students voice and provide ample opportunities in all curricular areas for students to orally rehearse their writing. 
· Include real-world situations and real-world opportunities for speaking and writing.
· Move into collaborative discussion by giving students their own path and opportunity to make meaning through their own thinking. 

· Include prompts for collaborative questions or essential questions. 

· Include using rubrics for collaborative skills and explicitly teach the role of students in structured cooperative group activities.

· Include a focus on critical listening skills for paraphrasing questioning, like audio/ visual representations where appropriate materials are needed.
· Include a Web link to Robert’s Rules of Order for Speaking and Listening Standards.
· Include information from NYEngage article on the CCSS shifts and the need for students to have rigorous conversations based on the text. 

· Collaboration piece needs to be fleshed out for the teachers and strategies they can use in the classroom.

· Rubric support for teachers to assess collaborative conversations.

· Re-emphasis of speaking before writing and using collaborative discussion. 

· Collaboration skills need to be emphasized with more support for integrating and linking academic learning with social skills learning to prepare our students to be educated as a whole child. Place examples of what that looks like throughout the framework.

· Need more attention to speech/oral presentation and how to turn essays into speeches. Include ideas for speeches and oral presentations.

Writing

· Provide guidance to teachers for how they can use writing to check that their students are achieving literacy skills and how to share written responses.

· Clarify that students need ample opportunities to make their evidence public (in speaking and in writing). 

· Provide guidance to publishers for “show-me” models that contrast formulaic writing versus the genuine construction of an argument, and examples of online resources with links to videos that explore/demonstrate the task or process. (Online resources for teachers who want to see the process demonstrated, e.g. What do you think? How do you prove that? What is your claim?)

· Include writing application for real-world practices that include digital instruction and have access to using tools such as iPads that incorporates teaching reading and the writing process.
· Provide exemplars that are products and not essay writing, such as lists, PowerPoints, etc.

· From a high school perspective, the shared assessment and calibration of writing among teacher teams, additional emphasis on writing means that teachers work together to know what they are assessing for growth in writing. 

· Writing is a big shift, the same genre in each grade level with some unique grade level standards. Need to identify and highlight some of those subtle changes in types of writing at each grade.

· Clarify expectations for teachers that when students “produce” something, look at the range of standards of writing in interdisciplinary areas and the link between the two types of standards, examples that look like interdisciplinary pieces of writing.

· Provide tools to help teachers understand different components of writing and what the different genres look like, sound like, taste like, and how to help their students reflect and learn the structure.

· References that direct students to bibliographies. The state should define the citation format that should be used to eliminate the conflict with different schools over which format to use (e.g., MLA, APA, Chicago). Students need guidance on these citation formats especially related to the format the CSTs are expecting.

· Identify the use of different writing applications, are students writing for a piece of paper, a screen, a typewriter, interactive, or static.

Language/Academic Vocabulary

· Provide guidance for establishing a scope and sequence for building academic vocabulary and accessing academic language to support student’s accessing complex text. 

· CCSS are more process heavy. Framework should focus more on that process: providing focus to help teachers learn how to break the process down for their students, to support their ability to express their learned skills with language (separating the cognitive task from the language task) so teachers can teach the needed cognitive skills as well as the language skills.

· For teachers who are not familiar with academic literature, the framework should provide lists of appropriate academic vocabulary and ideas for how to determine for yourself what is appropriate academic vocabulary. 

· Expand academic vocabulary to academic language; essential for ELs that we are not just focusing on key vocabulary in isolation, but focusing on how they can express the big ideas and the concepts with academic language. 

· Examples of grammar skills (sentence structure, sentence diagrams, learn about dangling participles, etc.) for teachers and include a reference section in the framework for teachers in other subject areas to see examples.

· As a resource, see “What teachers need to know about language” by Fillmore and Snow (article in PDF: What Teachers Need to Know About Language - http://www.utpa.edu/).

· Need explicit instruction in academic vocabulary, like the language differences between Tier I, II, and III words and vocabulary strategies. 
· Include explicit examples or non-examples of effective structured student interactions, student roles, and expectations linked to academic vocabulary.
· Emphasize consistent protocols and routines for vocabulary building with a consistent routine, especially academic vocabulary study.

· Include the phrases for language functions that the students need to use for academic vocabulary depending on the purpose of the task, such as to compare/contrast, summarize, support analysis, to find or elaborate, or other academic phrases with academic vocabulary to help students achieve fluency in writing and speaking.

· Include discussion on academic vocabulary and the words teachers will be using in the classroom (such as theory, discourse) and the use of less skill-based words (such as homonyms) to have students rise to a higher level.

· The extent of the grammar in the CCSS, especially in primary grades where there has not been much grammar instruction, is a big shift toward correct oral usage prior to writing. Clarify that teachers have permission for that kind of instruction and what that might look like (not just skill building on paper).

· Models of academic language in K-2 classrooms.

· More specifics for vocabulary development, informing what does multiple exposure look like, students having productive time to use those words and develop/analyze words, syntax, and sentence structure.

· More specific examples for Language Standard 5, particularly in primary grades (e.g., shades of meaning) and what are those nuances and relationships.

· Address that all students are academic vocabulary learners.

· Provide examples of always having some kind of language objective for each lesson with examples of form and function and what that looks like. 

· Get back to the frontloading of academic vocabulary common years ago.

· Emphasize the importance of, and how to teach, grammar. 

Critical Thinking/Problem Solving

· Critical thinking skills need to be addressed in such a way to eliminate strategies, such as the five paragraph essay.

· Collaborating is important and students need practice in critical thinking and collaborating. There is a tension between individual grade and collaborative grade.

· Need to define critical thinking in terms of how students are answering questions, make it specific about the level of student talking. Differentiate by proficiency levels and show models that demonstrate what a beginning level student would be producing in terms of oral language that demonstrates critical thinking.

· Provide prompts or guidance in crafting high-quality prompts to help teachers develop critical thinking.
· Incorporate problem solving in all curricula by talking to others and thinking critically.
· Include a thinking rubric for students.
· Use some of the International Baccalaureate strategies, which include students reading a variety of thematically linked books and performing a sequence of assessments.
· Communication, collaboration, creativity, and critical thinking are life skills and need to be shown in classroom with real life examples using some type of project-based assessments/assignments. Examples include real life experiences to use all of these skills in some kind of culminating project (something from business world, put together projects, or make a non-profit and how it would come together).

· These skills are less about content and more about the thinking process (such as the Harvard Project 0) and recognize that text structure and text features have commonality across content to get to the big ideas.

· In Chula Vista they have begun using a program with students that includes imagination, intellect, and inquiry to improve student collaboration. As a result, teachers have learned what the quality indicators are for group work and use rubrics to help assess group accountability and managing groups.

· CCSS emphasize oral and multiple exchanges and framework needs to develop what that looks like in the classroom. Information needs to go beyond sentence frames and help teachers learn how to help students in preparing them for multiple exchanges in preparation for college classrooms, such as using precise academic vocabulary, evidence to support opinion, and help with strong written work.

· Show what it looks like in K-2 classrooms, even if students can’t read that higher level text (the teacher can read the text) and demonstrate modeling so students can access and interact, demonstrating what critical thinking looks like. 

· Develop the ability to engage with others appropriately for topic and discussion, using evidence. 

· Identify that there isn’t always a right answer but how you go about it, it is about the steps and the logic to determine their product or response.

· Increased need for communication between teachers in different classrooms and content areas, looking at skills students need to be successful in college and careers.

· Focus on critical thinking to help students become analytical thinkers who are curious. 

· Need curious students to go off in the world, so there should be something that says students be allowed choices in their projects.

· Reduce or eliminate scripted texts to let students learn how to think.

· Need to develop career-ready students, ones that can think outside the box. Focus on helping students to learn how to work collaboratively, not just because it is going to be on a test but to get them more ready for the workforce than just book learning.

· In regards to creativity, curiosity, choice, framework should include some support for showing how even in assessments, students have ability to demonstrate their creativity and curiosity, that they have choice in those assessments

· Need examples of how to be career ready and what that looks like in the classroom (collaborative skills with independent accountability)?

· Build bridge between reading and writing and include independent thinking. 

· Students need to develop a metacognitive vocabulary to help them to move up Bloom’s Taxonomy and know what they are doing so they can follow their own learning.

Literacy Development

· Make clear that a student’s literacy development is a shared responsibility and include thematic teaching for ELs (hearing the vocabulary over and over again in various settings and contexts). Help teachers (in history, science) work with language arts skills with ELD skills in any subject. 

· Serve as a call for all content area teachers to become a community of educators. The framework can encourage other subject area teachers by showing how important they are as part of the process in this cross- curricular instructional era. 

· Include all components of a comprehensive literacy program, such as shared reading, guided reading, and independent reading, as well as defining them.
· Understand the reciprocity of reading and writing in the content areas and how to make this accessible for content teachers.
· Provide specific examples and exemplars or Web links of reading lessons on close reading strategies that demonstrate the shared responsibility of content area teachers having students access knowledge from text.
· Identify what the integrated approach to literacy looks like in an elementary self-contained classroom across content areas compared to literacy instruction in a content-based class in science or history–social studies classroom in the higher grades and instructional support for teachers.

· Make sure the integrated model of literacy is clear in how it fits together, including how it looks in a school (not just in a classroom).

· Define what integration across content areas means vs. thematic units, that this is a true integration going deep into all content areas.

· Do not be too prescriptive, but provide some suggestions for the way schools might approach the shared responsibility for literacy development, reference the literacy standards and the things you do in science and history, and texts appropriate for those areas, such as using historical documents and primary sources. 

· Provide some examples/models or suggestions of ways a school might develop curriculum and organize or divide these responsibilities so the growth of students could be measured and shared by departments.

· Suggest text strategies across circular areas, from English to math to science, identify some shared learning goals or identified skills that could be cross referenced or worked on in different classrooms.

· Some kind of frame for history–social studies and science, and examples, “e.g., If this…then that” (especially for new teachers).

· Perhaps include a discussion on using scheduling (i.e., schedule blocks across subject areas) to help teachers in other subject areas get on board.
3. English Language Development
· Provide an explanation for why the ELA and ELD standards are aligned in the framework, connection to the need for a separate instructional block, and guidance to teachers on strategies for creating an instructional block for ELD apart from ELA. 

· Scaffold within the framework, showing teachers a pathway for how ELD connects with ELA, how it is an onramp to mastering the skills, and how they can build into that instruction time for ELs to practice with daily focus on form, function, language, and grammar.

· Focus on the language proficiency levels using instructional strategies that support students by level of proficiency. 

· Teachers need a strong foundation in understanding the purpose of ELD, and how ELD is different than sheltered instruction or SDAIE instruction. There should be strong models that illustrate what SDAIE and ELD instruction looks like.

· Help teachers understand the difference between the content objective for the standard(s) being targeted, the accompanying language development objective, and good models of what a language objective looks like.

· Clearly articulate a coordinated approach to bridging the space between academic content and language development. 

· Model what writing applications look like for a CELDT level 2 student or a level 3 student, versus the writing of other students. 

· Include current relevant research and provide guidelines for incorporating it into teacher practice, for example, refer to CDE’s publication, Improving Education for English Leaners (Kate Kinsella). 

· ELD should not be perceived as solely the responsibility of ELA instruction: all subject areas are responsible for developing literacy. All teachers are responsible for cultivating language-for every one and in all subjects.

· Academic language is infused across content areas. Look beyond academic vocabulary development to academic language.

· Framework should have a comprehensive view, not just universal access, and include models that show what teachers need to do with a class full of ELs.

· Delineate or organize a scope and sequence for the language standards for each proficiency level.
· Provide specific examples for ELD standards. If not possible, then a companion document is needed for the ELD standards to prevent misinterpretation.
· More emphasis on writing than what has existed in the ELD standards.

· Consider including something like the document called “Side by Side”; it has the ELD standards next to the ELA standards and is a good resource.

· Consider using a technology program like EdCaliber to help facilitate and get technology into the classroom, and to articulate the similarities of the ELA/ELD standards.

· Need to ensure that the ELD standards are systematically addressed.

· Need for a better understanding of ELD and that it includes morphology, phonology, syntax, and lexicon and the need to unpack the ELD standards to get at the CCSS.

· The ELD classroom should not look like an ELA classroom using a different book. 

· ELD standards are more of an on- ramp to ELA standards, differentiated by grade level, and make clear that a student may need to work on different ELD standards at the same time they are being asked to perform different ELA standards.

· Teachers do not understand the distinction between CELDT levels: that needs to be clear and distinct (using professional development). 

· Include an ELD report card similar to the one put out by WestEd with previous standards that included power standards. 

· The importance of ELD and developing that language acquisition, inclusion of developing the vernacular (Kate Kinsella) and to empower students of all diversity and language.

· Include some kind of correlation map/matrix so teachers can see the different stages of ELD for a particular standard, and what it looks like developmentally for a particular standard.

· The ELA/ELD standards should be as closely matched as possible and easy to reference. Make clear what the focus should look like (i.e., include language objectives that would be good for the ELD instruction time). 

· Need a plan to get framework/ELD standards into the college and credentialing programs including how to design lessons in this new context. 

4. Professional Development

· Clarify what peer to peer grouping and instruction looks like to enable teachers to teach each other. 

· Support for the shift in instruction for an integrated approach (e.g., how will teachers do their informal assessments? What might that look like for a classroom teacher?) 

· Help teachers understand the difference between the performance tasks and instructional cycle of the CCSS and the past practice of direct instruction around a single standard.

· Think about how Depth of Knowledge (DOK) translates into instruction (use SBAC’s information about that component to rate the standards). Define how instruction matches DOK in order to give students the ability to critical thinking skills.

· Provide teachers with some examples or samples of what instruction looks like when you have to provide academic support for students on top of teaching specific standards, especially new staff.

· Make the significance of the conceptual shifts apparent, possibly with models (e.g., this is what we used to do; this is how it is different) to help teachers avoid the mistake of concluding that there is no real change.

· Highlight for teachers and students how ideas around big units lead students to use language to express themselves. Support peer interaction so teachers understand how to shift classroom instruction. 

· Help teachers to learn how to rearrange their classrooms and give students room to play with the ELA standard, provide help for what the teacher needs to do in that setting (the move away from direct instruction) and moving toward a more collaborative classroom setting (shift from scripted teaching to non-scripted teaching).

· Illustrate the direct connection between the choice of instructional practices and the integration with curriculum and what that might look like.

· There needs to be district-wide professional development (i.e., SB 472 and AB 466 training) and offer support, like a Web site, or some type of a bridge of support.

· Highlight the fact that the standards are more about students learning and less about us teaching. The new standards need to be visible for teachers, students, etc. to highlight that teachers are becoming coaches for students and not the person who talks at them for 40+ minutes. 

· Include instructional models with direct interactive instruction that reinforces lesson planning.
· Include teacher modeling that gives explicit examples, like a functional document with linked videos.
· Include engagement instructional strategies that are research-based and ensure we are building time for practice and application.
· Include what scaffolding looks like and what specific strategies to use for scaffolding.
· Provide links, like interactive text, where the standards are linked to videos and instructional materials.

· Incorporate AB 250 professional development modules.
· Include professional development that would support teachers with understanding adolescent reading and intervention for adolescent students.
· Include discussion of classroom environment where structures and clear routines on expectations are defined for collaborative tasks.
· Include the four quadrants of rigor and relevance and include emphasis on the gradual release of responsibility and scaffolding as needed to reach independence. 

· Include the six shifts in ELA from New York State, they are: balancing informational and literary text, building knowledge in disciplines, the staircase of complexity, text-based answers, writing from sources, and academic vocabulary.

· Include types of lessons teachers need to craft in order to meet the standards’ call for integration of standards, critical thinking, and application of knowledge.

· A systematic manner for planning instructional units, backward maps from rigorous and relevant tasks should be provided, such as the Understanding by Design (UBD) model, Webb’s Depth of Knowledge classification, Bloom’s Taxonomy and the rigor and relevance four quadrants should be integrated into guidance offered for effective instruction.

· To have kids read and write at this rigor, need to have reference to accountable and purposeful talk (research by Peter Johnson or Marie Nichols), talk bridges in reading and writing and references for teachers on how to do this, with clear steps to how you can teach talk over time so the students can take over the responsibility for the procedures, building independence and a sense of agency, and enabling them to hold onto and build on ideas.

· In elementary classrooms, especially in primary K–2, show what the balance looks like between keeping the concepts of the integrated approach and higher level thinking skills and also balance the teaching of foundational skills.

· Variety of instructional strategies that are going to be needed to address a range of text difficulty at every grade level, including oral language for discussion that would lead to appropriate academic language.

· Include CTE teachers as part of the group for project-based learning.

· Use a continuum similar to the one used in BTSA for a new teachers’ practice for a reflection rubric for teachers instruction.

· Appendices that list seminal text or resources for teachers to see models or principles for all the different elements to have in their classroom (e.g., Fischer and Fray), metacognition strategies, Blooms taxonomy, level of questions, modeling teacher talk, AVID strategies, and models of discourse in classrooms for higher level discussion.

· Discuss the reciprocity of reading standards 1-3 and how they are complemented and fit with writing standards 1-3, same with the other grouping of standards (4-6,  7-9, and how the listening and speaking standards fit together).

· Some standards are subject to interpretation or misunderstanding and need more explanation to use effectively, e.g., RI.3, RL.4, W.5, 7, 8. 

· Need to really look at standards, unpack them for teachers, what is in the standards, and what do we want students to do or know when exiting programs.

· Promote the teacher as a professional and the importance of quality instruction and motivation and how it impacts a child and their growth.

· Professional development for comprehension and writing. There is a lot of support for what to do, but not enough explicit and discrete support (not broad and general) for how to do it (especially when integrating technology).

· Need instructional strategies that involve projects that go across grade levels; projects on the same materials across different activities throughout the year that could build fluidity with academic language.

· Shared responsibility from the perspective of the role of the administrator. They have to create the mandate in terms of professional development. 
5. Assessments
· Make sure there are culturally relevant aspects embedded inside the assessments. Provide guidance that supports curriculum designers in their effort to adopt curriculum that reflects the demographics in their school and include good models for whatever population.

· Have the students track their own progress and become practiced at assessing themselves and become more accountable for their own learning. 

· Assessment should be ongoing and be qualitative and quantative. 

· Provide guidance for teachers on what are the appropriate strategies on course selections and assessments.

· In regards to college and career readiness standards, look at how we assess students versus assessing for real world problems (authentic assessment).

· Focus on formative assessments. Assessments for learning - clarify what they are and how they learn.

· Identify the variations of electronic assessments. Students should be exposed to testing online and differentiated assessments for students. 

· Need to maintain generalized list of appropriate reading assessments.

· Identify effective student assessment in the classroom. How does the rigor of the standards inform the assessment – mainly through the written piece. Need to stress the importance of rubrics and the interpretation of student performance.

· Teachers need to learn to check for understanding. Avoid living for testing, focus should be on learning.

· Transfer SBAC methods into informal assessment so they are part of everyone’s normal strategy, such as the four claims, Depth of Knowledge, performance tasks, and Tier II words. .

· There is a difference of assessment for learning and assessment of learning. Teachers need examples of how students can show/justify their level of understanding and how to give feedback from teachers.

· Include how to address a student’s thoughtful response, speaking and listening standards were not addressed before but need to be addressed this time around in assessment.

· Need to show how to differentiate between the language and the content to come up with better assessments that adjust for proficiency level of ELs.

· Demonstrate how to get students to set goals, how they can learn to do what they need to do (support for teachers in helping students set their own goals).

· Retesting should be eliminated as some kind of punishment or competition. Provide ideas or list of references like the San Diego Quick Assessment to get an idea of the student’s performance level. 

· Provide support for high school teachers with the lower levels.

· Assessments should include oral assessments.
· Include rubrics and samples of student work.
· Use various assessments with an end product.
· Include guidance and/or a check list to evaluate teacher-generated assessments and effective use of daily progress monitoring. Include examples of what the samples would look like.
· Include a definition of formative and summative assessments and the purpose of each in guiding instruction.
· Include anchor papers with emphasis on citing evidence.
· Encourage use of student-generated rubrics.

· Discuss the use of student portfolios to measure growth and allow districts and administration to keep focus on the product and growth.

· Provide guidance on using performance-based assessments and provide task examples.
· Need exemplars, such as the annotated student samples that are in the appendices, both for classroom teachers to assemble on their own and suggestions from the state level. Perhaps look at technology for annotated samples and/or for use with speaking and listening pieces.

· Need to promote use of immediate feedback to students, perhaps integrating technology.

· Highlight that the use of calibration with English papers is critical, exemplars and modeling are necessary. 

· Assessment is critical to demonstrate collaborative skills but if it is not tested then it will not be a priority. Need some way to assess and present sequence of skills that is part of collaboration and communication, especially in the collaboration pieces started in early grades.

· Integrate rubrics in framework first rather than after the assessment (e.g., Appendix C has annotation examples with teacher suggestions but doesn’t go far enough) and to include developmentally appropriate rubric guidance for student K–12 writing to help with forward and backward mapping.

· Teachers assess before, during, and after instruction, but the most helpful assessment is what happens as the student is working and being able to transfer student talk. Provide a list of guiding questions of what to look and listen for and how to build that over time, this would also support the gradual release of responsibility.

· Use the standards as a framework for a rubric (e.g., writing).

· Assessment should differentiate between life skills and content standard skills, look at not only just the content of paper but also if it is turned in on time (based on the use of Marzano and Pickering - can they write or did they turn it in on time regularly).

· Teacher teams calibrating their assessment of students to help across different content areas so students are assessed similarly on their work product

· Teacher assessment using backward mapping.

· Identify how teachers can identify performance targets in standards (can use examples in Appendix B) and clarify for all teachers.

· Clarify our assessments of students into/exit of intervention with guidelines so everyone is on the same page, and the metacognition piece on how students can self-evaluate.

· Determine whether the framework should encourage standards-based grading to have met a standard, as is currently used in many primary settings, and if practiced, should it go into higher grades (uniform grading practices)?

· Reading is a complex process, and teachers should be creative using technology and all the different tools to help students develop their ear for learning to read and assess themselves (some out-of- the-box resources to develop reading).

· Emphasize the importance of writing constructed responses throughout their learning, not just at the end.

· Pre- and post-assessments that will show whether what we are doing is or is not working.

· Professional development on how to do formative assessments. Include models of modified assessment for special education, and how to assess student work that goes beyond what you use for Level 1 students.

· Highlight best practices for assessment in different grade spans/levels and identify what teachers need to give and don’t need to give.

· More emphasis on formative assessment and examples of what it looks like. Developing the teacher’s ability to include formative assessments, for reporting to school administrators, would legitimize them. 

· Holistic assessments, like literacy portfolio (to include artwork, online or not). Use these assessments to follow students in grades 4 through 8 so teachers can see what the student did the previous year.

6. Universal Access (includes English Learners)

· Provide support for how teachers can address students who are long term ELs. Provide guidance and models to teachers on how they can help their EL students reach higher levels and address the different kinds of intervention for the different levels.

· Ideas for how to support ELs abilities to access the sample texts and the necessary scaffolding to access them. Currently, students say selected texts often lack cultural relevancy. 

· For Spanish speaking students, capitalize on the utility of cognates between Spanish and English to support building academic vocabulary.

· Support teachers with strategies that can be implemented to help students maintain the grade level language development. Strategies could include models that demonstrate the frontloading of successful scaffolding for ELs to successfully acquire the appropriate language and literacy skills.

· Focus on maintaining higher academic standards, especially for ELs, and focus on skill-based learning using academic vocabulary.
· Encourage more accommodations for EL students that fall behind.
· Include strategies for support, not extension.
· Give guidance on planning opportunities for building language skills that integrate several standards.
· Include how to balance research foundations with the addition of explicit strategies for teaching reading and writing.
· Provide explicit examples or models of complex sentence structure and what it looks like in speaking, reading, and writing for different language proficiency levels.
· Background building that is appropriate for ELs.

· Look at research by George Bunch at UC Santa Cruz and “Understanding Language” Web site which talks about the challenges ELs would have when moving forward with the CCSS and about scaffolding the language in meaningful opportunities, along with teaching content in a collaborative effort.

· Talk about the different kinds of content and testing demands. Use the work of people like Jamal Abedi at UC Davis who speaks to the different kinds of testing demands for ELs on state tests. It will be more demanding for ELs to argue and give evidence, to explain their views, and use sophisticated language and the ability to vary their language for the purpose and precise word choice. 

· Discussion of how assessments are written in English and the additional layer of demand for the ELs when looking at test questions. Teachers need to learn how to look at the questions they develop in their classroom as well. 

· Include the work of Kenji Hakuta (Stanford) and clear lessons on how to embed vocabulary and how to think about language for lessons you are planning

· Need to include a method for a systematic approach, including research if there is some available, for developing language.

· Show what an integrated approach looks like to support literacy in all classrooms (in regards to ELs) not just ELA.

· Summarize and include some of the best research pieces from CDE’s publication, Improving Education for English Learners: Research-Based Approaches. 

· Make sure ELs have access to expository text. 

· Clarify the language objective for ELs. 

· Emphasize form and function - what will be the explicit form the teacher will want ELs to use, and what is the function. Every student, not just ELs, need to see what the practice of good academic language looks like.

· Include examples that specifically support language structure (similar to content literacy), and support students with reading and writing across the content areas. 

· Allow space and times for ELs to read in their own language.

· Access to what complex text looks like for Early Intermediate students (research by Kevin Feldman, Susana Dutro, Kate Kinsella, Linda Hoyt). Or, include a Web site where teachers can go to see what it looks like.

· Expand academic vocabulary to academic language; essential for ELs that we are not just focusing on key vocabulary in isolation, but focusing on how they can express the big ideas and the concepts with academic language. 

· Provide intervention support for students when they are 4, 5, and 6 grade levels behind, how to get them involved with achieving the standards so they can meet the assessment requirements and still give them the ramp up to attain the critical thinking, reading, and writing skills.

· Provide models of how to backwards map to identify needs for intervention.

· Highlight the importance that teachers be prepared to differentiate instruction. They should be able to engage in a constant feedback loop with other teachers to self-evaluate.

· Need to couple teacher behavior language with student expectation language. The language of student behavior should be more fully emphasized than teacher behavior where universal access is a concern.

· In regards to grouping, avoid tracking. 

· Include side notes, appendices, or links that can support gifted students.

· Identification of EL students for gifted and special education is an issue because of language barriers. 
· Chapter on universal access is the cornerstone to obtaining a well-vetted curriculum. Curriculum is the first step, but providing effective instruction for students with differing needs is the key.

· Include opportunities for accessing complex text for gifted students, including using arguments, assertions, and claims with real-world reading.
· Use the numeration and progression of standards to differentiate or remediate skills.
· Differentiate depth of knowledge for gifted students within each grade. 

· Include explicit scaffolding strategies for special education and scaffold for critical thinking.
· Include information about primary language classrooms and what that would look like or in dual or two-way classrooms.

· For students with disabilities with reading comprehension at a lower level, try to identify what that means for assessment and planning by a teacher (especially a regular classroom teacher) and how they can address the needs of the students with the grade-level standards.

· Identify focus or key standards that students must know and be able to do, and provide guidance.

· Provide examples or exemplars of work produced by students with different styles and abilities, with commentary on student background. Teachers can see work of what that standard looks like and be provided what low, medium, or high achievement looks like. 

· Access or support for these students should be embedded in framework, not an add-on, and modeled throughout the framework.

· Make sure to include research of evidence-based strategies and examples of those and best practices to use in the classroom.

· Provide examples of scaffolding in the classroom, what that looks like for high-end, such as the gifted, as well as those struggling or low-end students.

· Call out that the standards are written for differentiation and explore the response to intervention pyramid and where students fit when they are struggling. 

· In criteria for publishers, need to include specifics to help better identify these students and where they are and then providing support. 

· Include not only differentiation but also the varieties of ways you can have students demonstrate proficiency of the standards. The current framework has strength in the identification of prerequisite understandings for the end of the year standard.

· Provide guidance that does not give students who are beyond the standard more “paper” work, which may not always be appropriate. They also need challenges that make every day a challenge for them as well as all students.

· The CCSS emphasize maintaining the same level of rigor and high expectations for special education students (universal access and design), and the framework should incorporate models for what that kind of teaching looks like in the classroom. Parallel discussion on higher order skills that includes special education students, as well as advanced students, and address how those students need to move forward (all these ideas imply more professional development).

· Teachers need professional development on differentiated instruction. Teachers need models to watch other teachers, examples of different classroom (e.g., push-in model). 

· For universal access, finding ways to challenge all students at all levels in one document with some guidance on classroom management.

7. Technology/Research 

· In technology, identify the “gamification” of education. Provide links to more ideas on gamification (definition: the use of game mechanics, dynamics, and frameworks to promote desired behaviors), that could include:

· http://www.gamifyingeducation.org/files/Lee-Hammer-AEQ-2011.pdf 
· http://www.edmodo.com/ 
· http://www.animoto.com/  
· Consider cloud-based learning. If money is short, there is:

· Open Office (open source office productivity software suite: http://www.openoffice.org/ 
· Google Docs

· Prezi (alternative to PowerPoint: http://www.prezi.com/)
· Details on technology requirements for hardware and software, and a list of Web sites with recommended products that students should master. Use technology more for creative expression rather than just practice.

· Define difference between keyboarding and computer skills.

· The framework could include Web resources for project-based instruction models for students to look at, including alternatives to PowerPoint model.

· Include that there should be a purposeful use of technology to reach the goal of what we are teaching and that technology does not take the place of instruction or the teacher but supports learning. 

· In regards to technology and equity, some schools are rich and others are not. Need to differentiate the types of support that can give models for strategies with a variety of elements/tools.

· Use the teacher differently rather than replacing the teacher (e.g., the flipped classroom). We need to see how our role will change to facilitate use of technology in different ways. 

· ITSE National Educational Technology Standards (NETS) good resource for digital literacy.

· Examine the manner in which we deliver online instruction and digital responsibility.
· Include the role of technology and all students having access to technology.
· Guide teachers to additional resources such as links to online educational resources.
· Teachers need a lot of professional development of online teaching, digital citizenship, and responsibility beginning at the elementary level.
· Start keyboarding skills and allow time for software acquisition at the elementary level.
· Make sure there is explicit instruction on the research process of how to conduct and cite research, online and in print, as well as evaluating resources.
· Learn how to narrow down the scope and evaluate resources.
· Incorporation of available resources at school and at home for students.
· Include a section on teaching about the Web environment (.com. org, .edu, etc.) and difference between Wikipedia and Google.
· Need guidance on using explicit instruction to teach visual literacy and evaluation of visual representations of written work.
· Guidance on the specific skills necessary for sharing/collaboration using technology.
· Provide safe Web sites where students collect and share work, such as online networking, and support teachers to do this in their classroom. 

· Guidance of the proper use of technology (formal and informal) for both students and teachers.
· Focus should not be on teaching technology but on using technology to teach synthesizing content.
· Include the role of the library as a technology center.
· Explore and get ready for using eBooks, blogs, etc. since students are already using these resources.

· Information on educational technology, since we are all not on the same page, and guide districts and teachers on selecting appropriate technology.

· Make teachers and stakeholders aware of their responsibilities, teachers have to be capable of modeling and also be competent in the technology that students are expected to be proficient in. 

· Include definitions of different terms for technology, digital, multimedia – get baseline of what we know.

· Provide exemplars to show teachers how to present instruction using technology, including post-secondary classes where there are different types of classroom (hybrids, blended, flipped). Provide some clear definitions and examples of what it looks like to be “21st century skilled.”

· Cite resources, such as teaching the iGeneration and Web 2.0 tools, which are integrated into ELA skills. Define and outline their use in the classroom, including using for fluency, opinion and argument, communication, collaboration, and problem solving.

· Include some benefits and purposes for the use of certain technology. (Understand document cannot advocate for certain products but maybe just have list and include the benefits, e.g., Link, Cloud,  and identify what they can be used for, e.g., Edmoto as a communication tool for use with parents, or ideas for certain tools like using iPads for book trailers.) 

· Because technology becomes outdated so quickly, framework needs to be a living, constantly updated online document.

· Add expectations, for example if you look at Massachusetts and Virginia they included some expectations and cross-referenced to the previous standards. 

· Include why you are expecting teachers to use technology and why that medium or multimedia component is appropriate for the assignment/teaching standards and skills and how technology helps students demonstrate literacy in a new way (not just because the technology is cool).

· Need to address how digital reading and writing differs from paper and pencil, how to read the screen, the credibility of source, and the whole concept of digital citizenship.

· Incorporate digital literacy into all areas of instruction utilizing California’s model school library standards.

· Students need strategies to know how to evaluate Internet sources (primary and secondary) and how to use search results to enhance multiple perspectives. 

· Use of technology/multimedia for instruction vs. using them for content. Explain how to read a Web site, how it looks to use color coding to support close reading, and explain the use of technology to support instruction.

· Information about the ethics around the use of multimedia and technology and using new forms safely.

· State should not be offering guidance on what needs to be done without providing the resources.

· Media is a great way to differentiate instruction – multiple levels of text and topics, different types of text, different types of products (i.e., Mother Jones and Human Events for studying bias, choice of words, etc.).

· Technology should be used to deepen understanding; it is often used instead to broaden. Something needs to be said for not always relying on technology, but rather relying on the text (especially for students with ADD). Set time aside for reading and writing without technology. The practices of writing by hand can be used to improve their voice/flow because they are not stopping to use online resources (thesaurus, spell checking, etc.) and deepen connection to text without getting distracted by technology.

· Learn how to design activities for developing micro-writing (tweets, blogs, etc.).

· Look at work of Langer & Applebee, students being forbidden from writing on computers (yet new assessments will be via computer). Make the framework interactive so teachers can get more practice with using media in their practice to support student learning – for pre- and post-formative assessments, and for performance based assessment to show what they have learned.

· Give teachers some guidance/benchmark on how to cover student’s digital literacy.
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