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Foreword 
The 2008 Reading/Language Arts–English-Language Development Primary Adoption advances the goal of closing the achievement gap by providing California’s students with standards-based instructional materials that will help them to achieve the highest level of language arts proficiency and enable them to become engaged and active participants in our society and in the world of work.

This report recounts the events and activities that constituted the 2008 Reading/Language Arts–English-Language Development (RLA/ELD) Primary Adoption and provides individual program reports. 

The principal work of curriculum framework development and instructional materials evaluation was performed under the auspices of the Curriculum Development and Supplemental Materials Commission (Curriculum Commission), with the approval of the State Board of Education (SBE), and involved panels of reviewers that included reading/language arts experts, classroom teachers, administrators, parents, and university professors. Commissioners and panel members alike were volunteers, and we are most grateful for the many hours of dedicated service they contributed to this work.

This adoption was the largest language arts adoption in state history and resulted in the adoption of an extensive list of programs covering five program types: Reading/Language Arts Basic Program; Reading/Language Arts–English-Language Development Basic Program; Primary Language/English-Language Development Basic Program; Intensive Intervention Program in Reading/Language Arts; and Intensive Intervention Program for English Learners. 

Never before have California’s school districts been presented with such an extensive list of high-quality, standards-based instructional materials from which to choose. Each of these programs provides a foundation for California’s educators that will help them to ensure that our students master the skills they will need to read fluently and independently and to communicate effectively and creatively.
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Introduction

In 1997 the State Board of Education (SBE) adopted the English-Language Arts Content Standards for California Public Schools: Kindergarten Through Grade Twelve Content Standards. The standards affirmed the SBE’s commitment to provide a world-class reading/language arts education for all California students and include the essential skills and knowledge students need to become literate citizens in the twenty-first century. The standards provide a comprehensive, specific vision of what students should know and be able to do at each grade level.

The 2007 edition of the Reading/Language Arts Framework for California Public Schools, Kindergarten Through Grade Twelve (Framework ) included “Criteria for Evaluating Instructional Materials: Kindergarten Through Grade Eight,” which were adopted by the SBE on April 16, 2006. The criteria are included in Chapter 9 of the Reading/Language Arts Framework and serve as the evaluation instrument that is used to determine whether instructional materials align with the English-Language Arts (ELA) content standards and the Framework. The criteria require that instructional materials be submitted in one of the five program types: 

Program 1:
Reading/Language Arts Basic Program, Kindergarten Through Grade Eight
Program 2:
Reading/Language Arts–English-Language Development Basic Program, Kindergarten Through Grade Eight

Program 3:
Primary Language/English-Language Development Basic Program, Kindergarten Through Grade Eight

Program 4:
Intensive Intervention Program in Reading/Language Arts, Grades Four Through Eight

Program 5:
Intensive Intervention Program for English Learners, Grades Four Through Eight

All five types of instructional materials must be stand-alone programs and reviewed separately according to their specific criteria.
The criteria are divided into the following five categories that apply to all five types of programs:


1.
Alignment with English-Language Arts Content Standards. The content as specified in the English-Language Arts Content Standards and presented in accordance with the guidance provided in the Reading/Language Arts Framework.

2.
Program Organization. The sequence and organization of the RLA/ELD program.


3.
Assessment. The strategies presented in the instructional materials that provide guidance on the purpose, administration, scoring, and interpretation of assessment using progress monitoring, summative, and diagnostic screening assessments.


4.
Universal Access. The resources and strategies that address the needs of special student populations, including students with disabilities, students whose achievement is either significantly below or above that typical of their class or grade level, and students with special needs related to English language proficiency.


5.
Instructional Planning and Support. The instructional planning and support information and materials, typically including a separate edition specially designed for use by the teacher, that enable the teacher to implement the RLA/ELD program effectively.

Materials that failed to meet the criteria for alignment with the English Language Arts Content Standards were not considered satisfactory for adoption. Only those programs that met all criteria in Category 1, and all the “must” criteria in each of categories 2 through 5, were recommended for adoption.

Standards maps for the five program types were developed by the CDE and approved by the SBE to help publishers identify areas where instructional materials were aligned with the content standards. Publishers completed the maps and submitted them with their programs. The SBE-appointed Content Review Panel (CRP) experts and Instructional Materials Advisory Panel (IMAP) members used the maps to evaluate whether a program was in alignment with the content standards. 

Adoption Process

The California Education Code (EC) describes the process for the adoption of instructional materials for kindergarten through grade eight students and mandates that submitted materials be evaluated for consistency with the adopted content standards and evaluation criteria approved by the SBE.

Timeline

The SBE adopted the Timeline for the 2008 Reading/Language Arts–English-Language Development (RLA/ELD) Primary Adoption on November 8, 2007. The Timeline reflected the requirements of EC Section 60200(b)(1), which calls for adoptions to occur “not less than two times every six years” for language arts, mathematics, science, and history–social science, and “not less than two times every eight years” in other subjects. The first instructional materials adoption following the SBE adoption of new evaluation criteria is termed a “primary adoption” and creates a new adoption list. The last primary adoption for reading/language arts took place in 2002. 

Publishers Invitation to Submit

A Publishers Invitation to Submit (ITS) meeting was held on January 8, 2008. At the ITS meeting, publishers learned about the process and procedures for submitting kindergarten through grade eight (K–8) instructional materials for the 2008 RLA/ELD Primary Adoption. Each publisher received a copy of the Publishers Invitation to Submit: 2008 Reading/Language Arts–English-Language Development Primary Adoption, a document that contained the information necessary for a publisher to participate effectively in the adoption process.

The meeting agenda covered technical information on the schedule of significant events, publisher responsibilities for participating in the adoption, the adoption process, the content standards, the Reading/Language Arts Framework, the evaluation criteria, and the logistics of the submission process.

Content Review Panel and Instructional Materials Advisory Panel Appointment and Training

In January and March 2008, the SBE appointed 50 Content Review Panel (CRP) experts and 150 Instructional Materials Advisory Panel (IMAP) members, who were recommended by the Curriculum Development and Supplemental Materials Commission (Curriculum Commission), to evaluate the 35 submitted RLA/ELD programs. The CRP experts included individuals with advanced degrees in reading and language arts. The IMAP members included classroom teachers, district coordinators, and administrators with experience in the instruction of reading and language arts.

The Curriculum Frameworks and Instructional Resources (CFIR) Division staff assisted the Curriculum Commission during two sessions of reviewer training, which were held April 7–11 and April 21–24, 2008, and prepared the reviewers for their work as evaluators. The training included sessions on the framework, content standards, evaluation criteria, social content standards, and adoption process. Publishers made formal presentations on their programs at the training sessions and responded to questions from the panel members.

The training was conducted in accordance with the state Bagley-Keene Open Meeting Act. Various publisher representatives and interested members of the public attended the training. There was also an opportunity for public comment at a designated time every day during the training.

IMAP/CRP Review, Deliberations, and Report of Findings

On April 29, 2008 (for Session I reviewers), and May 12, 2008 (for Session II reviewers), the IMAP members, CRP experts, and Curriculum Commission members received complete sets of the instructional materials that were assigned to their panels to review and evaluate according to the criteria. The IMAP members and CRP experts conducted their independent reviews of the RLA/ELD instructional materials during the months of April through July.

The IMAP members and CRP experts met in their assigned review panels in Sacramento for deliberations in two separate sessions: July 14–18, 2008, for basic grade-level programs and July 28–30, 2008, for intervention programs. During these sessions, the IMAP members and CRP experts met in their assigned review panels and shared personal notes and citations developed while performing their independent reviews. The panels were facilitated by a member of the Curriculum Commission. On the first day of deliberations, the panels posed three to five questions to publishers about their program(s). Publishers responded to those questions on the second day.

The IMAP members and CRP experts worked collaboratively during deliberations to produce a Report of Findings for each program. Each report contains the following sections: Program Components; Summary; Section I: Program Description Criteria; and Section II: Criteria Categories: (1) Alignment with English–Language Arts Content Standards, (2) Program Organization, (3) Assessment, (4) Universal Access, and (5) Instructional Planning and Support. The reports include citations that are exemplary (not exhaustive) of the panels’ findings and recommendations. In addition, for some programs, the reports include a list of Edits and Corrections.

Of the 35 submitted programs, 33 programs (20 basic programs, 13 intervention programs) were recommended by the IMAP/CRP committees for adoption—with recommendations contingent upon satisfactory completion of specified edits and corrections. Edits and corrections are defined as inexact language, imprecise definitions, mistaken notations, mislabeling, misspellings, and grammatical errors.

Deliberations were conducted in accordance with the Bagley-Keene Open Meeting Act. Various publisher representatives and interested members of the public attended the panel deliberations. Each day, at a pre-determined time, the deliberations process included an opportunity for public comment.

All IMAP/CRP Reports of Findings from both deliberations sessions were posted on the SBE Web site on September 11, 2008 at http://www.cde.ca.gov/be/ag/ag/documents/nov08item11.doc.
Social Content Review

The purpose of the social content (SC) review is to ensure that kindergarten through grade eight (K–8) instructional materials used in California schools contribute positive influences, healthy messages, and overall positive images. The State Legislature established laws and the SBE adopted policies and guidelines for instructional materials to reflect California’s diversity and reduce the influence of brand names and corporate logos in instructional materials. The SC review was conducted by two groups: CRP experts and IMAP members and staff members from five county offices of education. The IMAP/CRP members received training in SC review during the two deliberations training sessions (April 7–11 and 21–24, 2008).
For the SC reviews, the reviewers used the standards in EC sections 60040–60045, 60048, and 60200 and SBE policy as outlined in the Standards for Evaluating Instructional Materials for Social Content, 2000 Edition. These standards address such issues as the accurate portrayal of cultural and racial diversity and equitable and positive roles for males, females, people with disabilities, ethnic and cultural groups, and the elderly. The standards include the provisions of Assembly Bill 116, Mazzoni (Chapter 276, Statutes of 1999), which prohibit (with certain exceptions) the inclusion of commercial brand names, specific commercial product references, or corporate or company logos in adopted instructional materials.

Reviewers completed a citation form with specific information to report perceived violations of the SC standards. On June 19, 2008, two curriculum commissioners met to review the citations for concurrence. As a result of this review, 87 citations were forwarded to publishers. All of the publishers elected to revise their materials to comply with the SC standards.
Public Comment and Review

Instructional materials submitted for adoption were displayed for public review and comment beginning April 29, 2008, at 21 Learning Resource Display Centers (LRDCs) throughout the state (see Appendix B). The general public was given thirty days to provide written comments to the SBE on the Curriculum Commission’s recommendations throughout October 2008. These public comments were presented to the SBE members at the November 2008 meeting.

In addition, prior to making its recommendations to the SBE, the Curriculum Commission held four public hearings, one during each of the RLA/ELD Subject Matter Committee (SMC) meetings on September 15, 24, and 25, 2008, and one during the full Curriculum Commission meeting on September 26, 2008. Public comments were received by the Curriculum Commission, both in writing and in testimony given at the public hearings. All public comments received by the Curriculum Commission were forwarded to the SBE for the November agenda item on the 2008 RLA/ELD Primary Adoption.

The SBE held a public hearing at the November 2008 meeting prior to taking action on the Curriculum Commission’s recommendations.

Curriculum Commission Review and Deliberations

On September 15, 2008 (in San Diego), and on September 24–26, 2008 (in Sacramento), the members of the Curriculum Commission considered the recommendations from the IMAP members and CRP experts, public comments, and reports from individual commissioners to determine whether each program satisfied, or did not satisfy the SBE-adopted evaluation criteria for this adoption. The criteria include a requirement that the instructional materials provide comprehensive teaching of the content standards required for the type of program (basic grade-level, intervention, and algebra-readiness programs), as discussed and prioritized in the framework.
On September 24, 2008, the RLA/ELD SMC held hearings and discussed the CRP/IMAP Report of Findings for each program. The discussion included the IMAP/CRP lists of minor edits and corrections, publishers’ responses to the lists of minor edits and corrections, publisher-submitted edits and corrections, CDE staff recommendations, and findings from commissioners’ independent reviews.

After the discussion by the RLA/ELD SMC, a roll-call vote was taken on the submissions. The RLA/ELD SMC placed nearly all programs on a consent list and recommended all programs on consent with one roll-call vote. The remaining programs (those not on a consent list) received individual roll-call votes. The motion was stated in the affirmative. A majority vote from the RLA/ELD SMC members present was required for any program to be recommended to the Curriculum Commission for adoption. 

On September 25, 2008, the RLA/ELD SMC held a hearing and discussed in-depth the CRP/IMAP Report of Findings for Heinle/Cengage’s Intervention program 5. The findings of the RLA/ELD SMC differed from those of the IMAP/CRP reviewers and resulted in a motion to not recommend the program and a motion to forward to the full Curriculum Commission an Alternate Report of Findings that supported the SMC’s position.
On September 26, 2008, the full Curriculum Commission also discussed the programs. Again, nearly all programs were placed on a consent list and all programs on the consent list were recommended with one roll-call vote. The remaining programs (those not on a consent list) received individual roll-call votes. The motion was stated in the affirmative. Each program was recommended for specific grades with edits and corrections and approved publisher-submitted edits and corrections. 

The Curriculum Commission then discussed the RLA/ELD SMC’s Alternate Report of Findings for Heinle/Cengage’s Intervention Program 5. The commission deliberated over the findings in the Alternate Report, which resulted in a motion to not recommend the program and a motion to forward the Alternate Report to the SBE as the commission’s final report on the program. Nine commissioners were required to vote in the affirmative to recommend any program. 

The Curriculum Commission recommended 32 of the 35 submitted programs (20 basic programs and 12 intervention programs) for adoption. The Curriculum Commission’s adoption recommendations to the SBE are included in this report and presented to the SBE on November 5–6, 2008, for action.

State Board Action

The Curriculum Commission’s recommendations were presented to the SBE at its meeting on November 5–6, 2008. At this meeting, the SBE heard public testimony on the Curriculum Commission’s recommendations and the programs submitted for adoption. The SBE engaged in discussion and acted to accept the Curriculum Commission’s recommendations, voting to adopt Heinle-Cengage Learning’s program after additional public comment and discussion. The SBE’s final action resulted in the adoption of 33 of the 35 programs submitted by publishers. A complete list of the programs adopted by the SBE is included in this report.

Edits and Corrections Meetings

As part of the adoption recommendations to the SBE, the Curriculum Commission authorized the chair and the vice chair of the RLA/ELD SMC to meet with publisher representatives and review how the required edits and corrections were made in the programs. 

Edits and corrections meetings were scheduled for November 17–19, 2008. These meetings with publishers covered the following: the edits and corrections identified in the CRP/IMAP Report of Findings and approved by the Curriculum Commission at its September 24–26, 2008, meeting; any additional edits and corrections identified by the Curriculum Commission and included in its recommendation to the SBE; and those edits and corrections that were recommended by the SBE based on the public comments received at its November 2008 meeting. The commissioners did not approve any edits or corrections not compliant with California Code of Regulations, Title 5 (5 CCR) Section 9510(h).

On December 4–5, 2008, two commissioners and CFIR Division staff met again with publisher representatives to review publisher-identified edits and corrections. During these meetings, publisher representatives had opportunities to show where the identified edits and corrections were made in their program(s) and to provide evidence as to why a particular edit or correction should be made. All identified edits and corrections were reviewed and approved using the same guidelines set forth in 5 CCR Section 9510(h). 

On March 11, 2009, the SBE approved changes submitted by Holt McDougal, Houghton Mifflin Company, and Pearson Prentice Hall. 5 CCR, Section 9517(k), vests the SBE with the authority to approve changes after the delivery date.

Final Print Editions

Publishers of instructional materials adopted by the SBE were required to submit final print editions of their materials that reflected all required edits and corrections, including revisions for SC compliance, by February 5, 2009, unless they requested an extension of the deadline in writing. CFIR Division staff conducted a review to verify that all required edits were made. All adopted programs were then listed on the California Department of Education’s (CDE) Price List and Order Form Web page. 

Publisher Responsibilities for Adopted Instructional Materials

Per the provisions of EC sections 60061 and 60061.5 and the provisions of 5 CCR sections 9527–9530, publishers are required to comply with the “most favored nation” clause (60061[a]), which is intended to ensure that publishers furnish instructional materials to every school district in California at the lowest price or the same price offered to other districts in this or any other state.

A post-adoption meeting for publishers whose materials were adopted was held on January 9, 2009, to cover post-adoption timelines, requirements regarding sales and marketing, free materials, the piloting policy of the SBE, alternate formats, pricing, and more.

Summary of RLA/ELD Primary Adoption Recommendations

State Board of Education Action, November 5–6, 2008

PROGRAMS ADOPTED 

Basic Programs

Program 1—Basic Programs
	Company
	Program Name
	Grade Levels

	Glencoe/McGraw-Hill
	Glencoe Literature, California Treasures
	6–8

	Holt, Rinehart & Winston1
	Holt Literature and Language Arts
	6–8

	Houghton Mifflin Company
	HM California Reading2
	K–6

	Houghton Mifflin Harcourt School Publishers
	CA Excursions
	K–6

	Macmillan/McGraw-Hill
	California Treasures
	K–6

	McDougal Littell1
	McDougal Littell California Literature5
	6–8

	Pearson Prentice Hall3
	Pearson Literature CA Reading and Language3
	6–8

	Pearson Scott Foresman3
	Pearson CA Reading Street3
	K–5

	SRA/McGraw-Hill
	Imagine It!
	K–6


Program 2—Reading/Language Arts–English-Language Development Basic Program

	Company
	Program Name
	Grade Levels

	Glencoe/McGraw-Hill
	Glencoe Literature, California Treasures
	6–8

	Holt, Rinehart & Winston1
	Holt Literature and Language Arts
	6–8

	Houghton Mifflin Harcourt School Publishers1
	CA Excursions
	K–6

	Macmillan/McGraw-Hill
	California Treasures English Language Development
	K–6

	McDougal Littell1
	McDougal Littell California Literature5
	6–8

	Pearson Prentice Hall4
	Pearson CA Language Central4
	6–8

	Pearson Scott Foresman4
	Pearson CA Language Central4
	K–5

	SRA/McGraw-Hill
	Imagine It! English Language Development
	K–6


Program 3—Primary Language/English-Language 
Development Basic Program

	Company
	Program Name
	Grade Levels

	Macmillan/McGraw-Hill
	Tesoros de lectura
	K–6

	Pearson Scott Foresman
	Pearson Calle de Lectura para California
	K–3

	SRA/McGraw-Hill
	Imaginalo!
	K–6


Intervention Programs

Program 4—Intensive Intervention Program in Reading/Language Arts

	Company
	Program Name
	Grade Levels

	Houghton Mifflin Company
	HM California Portals
	4–8

	National Geographic/Hampton Brown
	Inside Language, Literacy and Content
	4–8

	Pearson Longman ELT
	Longman Keystone
	4–8

	Scholastic, Inc.
	Scholastic READ 180 California Enterprise Edition 
	4–8

	Sopris West Educational Services
	Language! The Comprehensive Literacy Curriculum, 4th Edition
	4–8

	Steck-Vaughn
	California Gateways
	4–8


Program 5—Intensive Intervention Program for English Learners

	Company
	Program Name
	Grade Levels

	Heinle/Cengage Learning
	Milestones
	4–8

	Houghton Mifflin Company
	HM California Portals
	4–8

	National Geographic/Hampton Brown
	Inside Language, Literacy and Content
	4–8

	Pearson Longman ELT
	Longman Keystone
	4–8

	Scholastic, Inc.
	Scholastic READ 180 California Enterprise Edition
	4–8

	Sopris West Educational Services
	Language! Focus on English Learning, 4th Edition
	4–8

	Steck-Vaughn
	California Gateways
	4–8


PROGRAMS NOT ADOPTED

Program 4—Intensive Intervention Program in Reading/Language Arts
	Company
	Program Name
	Grade Levels

	Pearson Longman ELT
	Longman Cornerstone
	4–8


Program 5—Intensive Intervention Program for English Learners
	Company
	Program Name
	Grade Levels

	Pearson Longman ELT
	Longman Cornerstone
	4–8


1As of December 2008, publishing company name was changed to Holt McDougal, a division of Houghton Mifflin Harcourt.

2As of December 2008, publisher identified listing of program as Houghton Mifflin California Reading: Medallion Edition. 

3As of December 2008, publisher identified listing as a combined program, under publisher Pearson Scott Foresman and Prentice Hall, and program name Pearson Literature CA Reading and Language Arts, K–8

4As of December 2008, publisher identified listing as a combined program, under publisher Pearson Scott Foresman and Prentice Hall, and program name Pearson CA Language Central, K–8.

5As of January 2009, publisher identified listing under program name McDougal Littell Literature, California.

Instructional Materials Funding Realignment Program

Assembly Bill 1781 (Chapter 802, Statutes of 2002) established the Instructional Materials Funding Realignment Program (IMFRP), starting with the 2002–03 fiscal year. The program (Education Code (EC) Chapter 3.25, sections 60420–60424) requires that local education agencies (LEA) use the funds to ensure that each pupil in kindergarten through grade eight (K–8) is provided with an adopted, standards-aligned textbook or basic instructional materials in reading/language arts, mathematics, science, or history–social science by the beginning of the first school term that commences no later than 24 months after those materials were adopted by the State Board of Education (SBE). 

The 2008 Reading/Language Arts–English-Language Development (RLA/ELD) Primary Adoption is the latest state K–8 primary adoption to take place since the IMFRP was established in January 2003. Districts and county offices of education that accept IMFRP funds are required to provide each pupil in grade K–8 with instructional materials from this adoption list by the start of the school term in fall 2010.

For districts and county offices of education that operate schools for grades nine through twelve, the standards-aligned instructional materials must be adopted by the local governing board. These adoptions must be made by a resolution of the governing board.

In prior years, once a governing board certified that it has provided each pupil with standards-aligned instructional materials, the school district or county office of education could use 100 percent of any remaining IMFRP funds to purchase other instructional materials consistent with the content and cycles of the curriculum frameworks. EC Section 42605 (Section 15 of SBX3 4) stipulates that IMFRP is included in the flexibility provisions that apply for fiscal years 2008–09 through 2012–13. Therefore, IMFRP funds from any or all of these fiscal years may be used “for any educational purpose.” 

The funding provided in the 2008–09 state budget for the IMFRP is $353 million, or approximately $58.73 per pupil. 

These Programs Are Adopted

Publisher:
Glencoe/McGraw-Hill
Title of Programs:
Glencoe Literature, California Treasures
Grade Level:
6–8 (Basic programs 1 and 2)
Program Components

Glencoe Literature, California Treasures (Program 1) and Glencoe Literature, California Treasures (Program 2) include a Teacher’s Edition (TE); Student Edition (SE); Expressions Practice Book (EPB); New to English (NtE); Read and Write On-Level (RW); Read and Write Approaching Level (RW-APP); and Read and Write English Learner (RW-EL); This program also includes Expressions Teacher’s Edition (TE); Expressions Student Edition (SE); Standards Road Map; Diagnostic Assessments; Assessment Resources; Writing Resources; Fluency Practice and Assessment; Novel Companion; Educational Strategies DVD; Educational Strategies Facilitator’s Guide; Read Aloud & Think Aloud Transparencies; and Expressions Listening Library.

Summary

The SBE adopted Glencoe Literature, California Treasures (Program 1), and Glencoe Literature, California Treasures (Program 2), with minor edits and corrections, because they align with the English–Language Arts Content Standards and meet the evaluation criteria in Section I and Section II. 

Section I: 

Program Description Criteria

The Glencoe Literature, California Treasures (Program 1), meets the evaluation criteria for the Basic Program 1 in Section I (see Appendix A); and Glencoe Literature, California Treasures (Program 2), meets the evaluation criteria for the Basic Program 2 in Section I, including the additional one hour of English Language Development (ELD) instruction that demonstrates alignment to the English-Language Arts (ELA) and ELD standards through the ELA/ELD Standards Correlation Matrices.

Section II: 

Criteria Category 1: Alignment with English-Language Arts Content Standards

These programs meet the evaluation criteria in this category. The programs are aligned to and support comprehensive teaching of the English-Language Arts Content Standards and contain content that is correct and factually accurate. The instructional materials submitted ensure that all students master each of the content standards in ELA.

Criteria Category 2: Program Organization

These programs meet the evaluation criteria in this category. The sequence and organization of both Programs 1 and 2 provide structure to what students should learn and allow teachers to teach reading/language arts efficiently and effectively. Topical headings reflect the framework and standards and indicate the content that follows.

Criteria Category 3: Assessment

These programs meet the evaluation criteria in this category. Both Programs 1 and 2 contain guidance on the purpose, administration, scoring, and interpretation of assessment using progress monitoring, summative, and diagnostic screening assessments. Progress monitoring assessments are based on content taught. Diagnostic screening assessments are grade-level based.

Criteria Category 4: Universal Access 

These programs meet the evaluation criteria in this category. The two programs ensure universal access for high-quality curriculum and instruction for all students so they can meet or exceed the state’s English–language arts content standards. Programs 1 and 2 provide options to preteach, reteach, review, and accelerate the pace of instruction. Background information on key skills and concepts is provided.

Criteria Category 5: Instructional Planning and Support

These programs meet the evaluation criteria in this category. The programs provide support for the teacher when planning instruction and implementing the program. Materials from Programs 1 and 2 include demonstrations of writing strategies, including the writing process. Instructional objectives are stated and identified throughout the lessons.

Publisher:
Holt, Rinehart & Winston1
Title of Programs:
Holt Literature and Language Arts © 2010
Grade Level:
6–8 (Basic programs 1 and 2)
Program Components

Holt Literature and Language Arts © 2010 (Program 1) and Holt Literature and Language Arts © 2010 (Program 2) include a Student Edition (SE); Teacher’s Edition (TE); Chapter Resources (CR); Universal Access: Differentiating Instruction (DI); UA: Developmental Language & Sentence Skills Practice (DLSS); UA: Developmental Language & Sentence Skills Practice Answer Key (DLSSAK); English-Language Conventions; Progress Monitoring Tests and Answer Key (PMT); Family Involvement Activities in Five Languages (FI); Formal Assessment (FA); GrammarNotes (GN); Holt Audio Library (HAL); Holt Professional Learning for Language Arts Videos (HPLV); Holt Pronunciation Resources (HPR); Implementation Guide for Middle School Administrators (IG); UA: Interactive Reader (IR); UA: Interactive Writer & Speaker (IWS); Language & Sentence Skills Practice (LSSP); On Course: Mapping Instruction (OC); Reader/Writer Notebook (RWN); UA: Resources for Teaching Advanced Students (RFTAS); Spelling Lessons and Activities (SP); Spelling Teacher’s Guide (SPTG); UA: Supporting Instruction in Five Languages (SI); Teacher One Stop (TOS); Transition Pacing Guide (TPG); Warriner’s Handbook Student Edition (WSE); Warriner’s Handbook Teacher’s Edition (WTE); WritingNotes (WN). Additional components: Focus on Standards (FS); Language Handbook Worksheets (LHW); Language Handbook Worksheets Answer Key (LHW); Reading and Writing Transparencies (RWT); Student One Stop (SOS); Weekly Standards Review Transparencies (WSRT); Recommended Diagnostic Screening Tests: Diagnostic Assessments of Reading (DAR™), Woodcock-Johnson® III Diagnostic Reading Battery (WJ III DRB), and Iowa Tests of Basic Skills® (ITBS); Holt English Language Development Teacher’s Guide (HELDTG); and Holt English Language Development Language Workbook (HELDLW).

Summary

The SBE adopted Holt Literature and Language Arts © 2010 (Program 1) and Holt Literature and Language Arts © 2010 (Program 2), with minor edits and corrections, because they align with the English–Language Arts Content Standards and meet the evaluation criteria in Section I and Section II. 

Section I: 

Program Description Criteria

Holt Literature and Language Arts meets the program description criteria for a Basic Program 1 for grades six through eight in Section I: The Reading/Language Arts Basic Program. The program also meets the program description criteria for a Basic Program 2 in Section I: The Reading/Language Arts–English-Language Development Basic Program, including the additional one hour of ELD instructional materials that demonstrate alignment to the ELA and ELD standards through the ELA/ELD Standards Correlation Matrices. 

Section II: 

Criteria Category 1: Alignment with English–Language Arts Content Standards

These programs meet the evaluation criteria in this category. The programs are aligned to and support comprehensive teaching of the English–Language Arts Content Standards and contain content that is correct and factually accurate. 

Criteria Category 2: Program Organization

These programs meet the evaluation criteria in this category. The program sequence and organization provides structure to what students should learn and allows teachers to teach the reading/language arts instruction efficiently and effectively.

Criteria Category 3: Assessment

These programs meet the evaluation criteria in this category. Both Programs 1 and 2 contain guidance on the purpose, administration, scoring, and interpretation of assessment using progress monitoring, summative, and diagnostic screening assessments. 

Criteria Category 4: Universal Access 

These programs meet the evaluation criteria in this category. Both Programs 1 and 2 ensure universal access to high-quality curriculum and instruction for all students so they can meet or exceed the state’s English–language arts content standards.
Criteria Category 5: Instructional Planning and Support

These programs meet the evaluation criteria in this category. Both Programs 1 and 2 provide support for the teacher when planning instruction and implementing the program. 

__________
1As of December 2008, publishing company name was changed to Holt McDougal, a division of Houghton Mifflin Harcourt.
Publisher:
Houghton Mifflin Company

Title of Program:
HM California Reading1
Grade Level:
K–6 (Basic Program 1)
Program Components

HM California Reading (Program 1) includes a Teacher Edition (TE); Student Edition (SE); Flip Charts (FC); Independent Books (IB); Vocabulary Readers (VR); and Novel Units.

Summary

The SBE adopted HM California Reading (Program 1), with minor edits and corrections, because it aligns with the English-Language Arts Content Standards and meets the evaluation criteria in Section I and Section II.

Section I: 

Program Description Criteria

This program meets all the criteria in program description specific to Program 1: The Reading/Language Arts Basic Program, Kindergarten Through Grade Six.

Section II:

Criteria Category 1: Alignment with English-Language Arts Content Standards

This program meets the evaluation criteria in this category. The program is aligned to and supports comprehensive teaching of the English–Language Arts Content Standards and contains content that is correct and factually accurate.

Criteria Category 2: Program Organization

This program meets the evaluation criteria in this category. The program sequence and organization provides structure to what students should learn and allows teachers to teach the reading/language arts instruction efficiently and effectively.

Criteria Category 3: Assessment

This program meets the evaluation criteria in this category. The program contains guidance on the purpose, administration, scoring, and interpretation of assessment using progress monitoring, summative, and diagnostic screening assessments.

Criteria Category 4: Universal Access

This program meets the evaluation criteria in this category. This program ensures universal access to high-quality curriculum and instruction for all students so they can meet or exceed the English–language arts content standards.

Criteria Category 5: Instructional Planning and Support

This program meets the evaluation criteria in this category. This program provides support for the teacher when planning instruction and implementing the program.

__________
1As of December 2008, publisher identified listing of program as Houghton Mifflin California Reading: Medallion Edition. 

Publisher:
Houghton Mifflin Harcourt School Publishers
Title of Programs:
California Excursions
Grade Level:
K–6 (Basic programs 1 and 2)
Program Components

California Excursions, Programs 1 and 2, each include a Teachers Edition (TE); Student Edition (SE); Program Overview and Pacing Guide (POPG); English Learners Extra Support Kit Teachers Guide (ELTG); English Language Development Teacher Guide (ELD TG); Struggling Readers Extra Support Kit (SRES); and Intensive Vocabulary Kit (IV).

Summary

The SBE adopted California Excursions, Programs 1 and 2, with minor edits and corrections, because they align with the English–Language Arts Content Standards and meet the evaluation criteria in sections I and II. 

Section I: 

Program Description Criteria

California Excursions, Programs 1 and 2, meet the evaluation criteria for Reading/Language Arts Basic Program and the evaluation criteria for a Reading/Language Arts–English-Language Development Basic Programs, including the additional one hour of ELD instructional materials that demonstrate alignment to the ELA and ELD standards through the ELA/ELD Standards Correlation Matrices.

Section II:

Criteria Category I: Alignment with English-Language Arts Content Standards
These programs meet the evaluation criteria in this category. California Excursions, Programs 1 and 2, are aligned to and support comprehensive teaching of the English–Language Arts Content Standards and contain content that is correct and factually accurate.

Criteria Category 2: Program Organization

These programs meet the evaluation criteria in this category. The sequence of Programs 1 and 2 provides structure to what students should learn and allows teachers to teach the reading/language arts instruction efficiently and effectively.

Criteria Category 3: Assessment

These programs meet the evaluation criteria in this category. California Excursions, Programs 1 and 2, contain guidance on purpose, administration, scoring, and interpretation of assessment using progress monitoring, summative, and diagnostic screening assessments.

Criteria Category 4: Universal Access

These programs meet the evaluation criteria in this category. California Excursions, Programs 1 and 2, meet all evaluation criteria for Section II, Category 4, to ensure universal access to quality curriculum and instruction for all students so they can meet or exceed the state’s English–language arts content standards.

Criteria Category 5: Instructional Planning and Support

These programs meet the evaluation criteria in this category. California Excursions, Programs 1 and 2, provide support for the teacher when planning instruction and implementing the programs.

Publisher:
Macmillan/McGraw-Hill
Title of Programs:
California Treasures and California Treasures English Language Development
Grade Level:
K–6 (Basic Programs 1 and 2)
Program Components

California Treasures (Program 1) and California Treasures English Language Development (Program 2) each include a Teachers Edition (TE); ELD Teachers Edition (ELD TE); Content Big Book (CBB); Student Book (SB); Intervention Kit (IK); Instructional Routine Handbook (IRH); California Progress Monitoring (CPM); California Progress Monitoring Assessment (CPMA); Practice Book (PB); Intervention Fluency Teacher Edition (IFTE); Diagnostic Assessment (DA); Teachers Resource Book (TRB); Workstation Flip Chart Reading (WFCR); Beyond Reproducibles (BR); Approaching Reproducibles (AR); Oral Vocabulary Cards (OVC); Wonders California Content Reader (WCCR); English Learner Resource Book (ELRB); and Language Transfer Handbook (LTH).

Summary

The SBE adopted California Treasures (Program 1) and California Treasures English Language Development (Program 2), with minor edits and corrections, because they align with the English–Language Arts Content Standards and meet the evaluation criteria in Section I and Section II.

Section I: 

Program Description Criteria

California Treasures meets the evaluation criteria for a Basic Program 1 in Section I, and California Treasures English Language Development meets the evaluation criteria under program description for a Basic Program 2: Reading/Language Arts–English-Language Development Basic Program, Kindergarten Through Grade Six, including one hour of ELD instructional materials that demonstrate alignment to the ELA and ELD standards through the ELA/ELD standards correlation matrix.

Section II: 

Criteria Category 1: Alignment with English-Language Arts Content Standards

These programs meet the evaluation criteria in this category. These programs are aligned to and support comprehensive teaching of the English–Language Arts Content Standards and contain content that is correct and factually accurate.

Criteria Category 2: Program Organization

These programs meet the evaluation criteria in this category. The sequence and organization of both Programs 1 and 2 provide structure to what students should learn and allow teachers to teach the reading/language arts efficiently and effectively.

Criteria Category 3: Assessment

These programs meet the evaluation criteria in this category. Programs 1 and 2 contain guidance on the purpose, administration, scoring, and interpretation of assessment using progress monitoring, summative, and diagnostic screening assessments.

Criteria Category 4: Universal Access 

These programs meet the evaluation criteria in this category. The two programs ensure universal access to high-quality curriculum and instruction for all students so they can meet or exceed the English–language arts content standards.

Criteria Category 5: Instructional Planning and Support

These programs meet the evaluation criteria in this category. The programs provide support for the teacher when planning instruction and implementing the program.

Publisher:
McDougal Littell1
Title of Programs:
McDougal Littell California Literature © 20092
Grade Level:
6–8 (Basic Programs 1 and 2)
Program Components 

McDougal Littell California Literature © 2009 (Program 1) and McDougal Littell California Literature © 2009 (Program 2) include a Student Edition (SE); Teacher’s Edition (TE); Resource Manager (RM); Universal Access Guide (UAG); Standards Lesson File (SLF); Targeted Instruction for California Standards (TI); Best Practices Toolkit (BPT); Assessment File: California Standards-Based Assessment (AF:CSBA); Assessment File: Guide to Assessment (AF:GTA); Assessment File: Unit & Benchmark Tests (AF:UBT); Assessment File: Grammar Assessment (AF:GA); Word Wise: Vocabulary and Spelling (WW); Grammar for Writing (GFW); and ELD60 Teacher’s Guide and Copy Masters (ELD60).

Summary

The SBE adopted McDougal Littell California Literature © 2009 (Program 1) and McDougal Littell California Literature © 2009 (Program 2), with minor edits and corrections, because they align with the English–Language Arts Content Standards and meet the evaluation criteria in Section I and Section II. 

Section I: 

Program Description Criteria

McDougal Littell California Literature © 2009 meets the evaluation criteria for a Basic Program 1 in Section I, and McDougal Littell California Literature © 2009 meets the evaluation criteria under the Program Description of a Basic Program 2 for grades six through eight. These materials provide guidance and efficient instruction that are standards-aligned and assessment-based. Instructional materials for English learners provide additional time for instruction of grade-level standards.
Section II: 

Criteria Category 1: Alignment with English–Language Arts Content Standards
These programs meet the evaluation criteria for this category. The programs are aligned to and support comprehensive teaching of the English-Language Arts Content Standards and contain content that is correct and factually accurate.

Criteria Category 2: Program Organization

These programs meet the evaluation criteria for this category. The sequence and organization of both Programs 1 and 2 provide structure to what students should learn and allow teachers to deliver the reading/language arts instruction efficiently and effectively.

Criteria Category 3: Assessment

These programs meet the evaluation criteria for this category. Both Programs 1 and 2 contain guidance on the purpose, administration, scoring, and interpretation of assessment using progress monitoring and summative assessments.

Criteria Category 4: Universal Access 

These programs meet the evaluation criteria for this category. Both Programs 1 and 2 ensure universal access to high-quality curriculum and instruction for all students so they can meet or exceed the English–language arts content standards.

Criteria Category 5: Instructional Planning and Support

These programs meet the evaluation criteria for this category. The programs provide support for the teacher when planning instruction and implementing the program.

__________
1As of December 2008, publishing company name was changed to Holt McDougal, a division of Houghton Mifflin Harcourt.
2As of January 2009, publisher identified listing under program name McDougal Littell Literature, California.
Publisher:
Pearson Prentice Hall1
Title of Programs:
Pearson Literature CA Reading and Language and Pearson CA Language Central
Grade Level:
6–8 (Basic Programs 1 and 2)
Program Components

Pearson Literature CA Reading and Language (Program 1) and Pearson CA Language Central (Program 2) include a Pearson Literature (P Lit); Language Central (LC); Student Edition (SE); Teacher Edition (TE); Unit Resources, Unit # (for example) (URU#); Online resources (PHLitOnline.com); All-in-One Workbook (AIO); Graphic Organizers on Transparency (GOT); Classroom Strategies and Teaching Routines (CSTR); Professional Development Guidebook (PDG); Daily Bellringer Activities (DBA); Reader’s Notebook (RN); Adapted Reader’s Notebook (ARN); English Learner’s Reader’s Notebook (ELRN); Reader’s Notebook Teacher’s Guide (RNTG); Reading Kit (RK); Reality Central: Readings in the Real World (RC); Word Wall Pocket Chart (WWPC); Word Wall Activity Book (WWAB); Language Central Review and Assess (LCRA); and Language Central Newcomer (LCN).

Summary

The SBE adopted Pearson Literature CA Reading and Language (Program 1) and Pearson CA Language Central (Program 2), with minor edits and corrections, because they align with the English–Language Arts Content Standards and meet the evaluation criteria in Section I and Section II. 

Section I: 

Program Description Criteria

Pearson Literature CA Reading and Language meets the evaluation criteria for a Basic Program 1 in Section I, and Pearson CA Language Central meets the evaluation criteria under Program Description for a Basic Program 2: The Reading/Language Arts–English-Language Development Basic Program, Grade Six Through Grade Eight, including the additional one hour of ELD instructional materials that demonstrate alignment to the ELA and ELD standards through the ELA/ELD Standards Correlation Matrices.

Section II: 

Criteria Category 1: Alignment with English–Language Arts Content Standards

These programs meet the evaluation criteria in this category. Programs 1 and 2 align to and support comprehensive teaching of the English–Language Arts Content Standards and contain content that is correct and factually accurate. 

Criteria Category 2: Program Organization

These programs meet the evaluation criteria in this category. The sequence and organization of both Programs 1 and 2 provide structure as to what students should learn, and it allows teachers to teach the English–Language Arts Content Standards efficiently and effectively.

Criteria Category 3: Assessment

These programs meet the evaluation criteria in this category. Both Programs 1 and 2 contain guidance on the purpose, administration, scoring, and interpretation of assessments using diagnostic screening, progress monitoring, and summative assessments.

Criteria Category 4: Universal Access

These programs meet the evaluation criteria in this category. Programs 1 and 2 ensure universal access to high-quality curriculum and instruction so students can meet or exceed the state’s English-language arts content standards. 

Criteria Category 5: Instructional Planning and Support

These programs meet the evaluation criteria in this category. Programs 1 and 2 provide support for the teacher when planning instruction and implementing the program. Ample support is also provided to meet the needs of a diverse student population (e.g., students who use African American vernacular English or who have special needs).

__________
1As of December 2008, publisher identified listing as a combined program under publisher Pearson Scott Foresman and Prentice Hall and program name Pearson Literature CA Reading and Language Arts, K–8.
Publisher:
Pearson Scott Foresman1
Title of Programs:
Pearson CA Reading Street and Pearson CA Language Central
Grade Level:
K–5 (Basic Programs 1 and 2)
Program Components

Pearson CA Reading Street (Program 1) and Pearson CA Language Central (Program 2) include a Teachers Edition (TE); Student Edition (SE); Language Central Teachers Edition (LCTE); Language Central Student Edition (LCSE); Advanced Teachers Guide (ATG); Practice Book (PB); Language Central Practice Book (LCPB); History-Social Science Content Readers (H-SS); Science Content Readers (SCI); Research Transparencies (RT); Songbook (Song); Newcomer Student Edition (NSE); Welcome Book (WB); Assessment Teacher’s Manual (ATM); Progress Monitoring Assessment (PMA); Extra Support Teacher Guide (ESTG); Language Central ELD Posters (LCELD Posters); Grammar Transparencies (GT); English Learner Teacher Guide (ELTG); Intensive Vocabulary Teacher Guide (IVTG); and Practice and Review Book (PBR).

Summary

The SBE adopted Pearson CA Reading Street (Program 1) and Pearson CA Language Central (Program 2), with minor edits and corrections, because they align with the English–Language Arts Content Standards and meet the evaluation criteria in Section I and Section II. 

Section I: 

Program Description Criteria

Pearson CA Reading Street meets the evaluation criteria for a Basic Program in Section 1; and Pearson CA Language Central meets the evaluation criteria under program description for Program 2: The Reading/Language Arts–English-Language Development Basic Program, Kindergarten Through Grade Five, including the additional one hour of ELD instructional materials that demonstrate alignment to the ELA and ELD standards through the ELA/ELD Standards Correlation Matrices.

Section II: 

Criteria Category 1: Alignment with English–Language Arts Content Standards

These programs meet the evaluation criteria in this category. Both Programs 1 and 2 are aligned to and support comprehensive teaching of the English–Language Arts Content Standards and contain content that is correct and factually accurate.

Criteria Category 2: Program Organization

These programs meet the evaluation criteria in this category. The sequence and organization for both programs provides structure to what students should learn and allows teachers to teach the reading/language arts efficiently and effectively.

Criteria Category 3: Assessment

These programs meet the evaluation criteria in this category. Both programs contain guidance on the purpose, administration, scoring, and interpretation of assessment using progress monitoring, summative, and diagnostic screening assessments.

Criteria Category 4: Universal Access 

These programs meet the evaluation criteria in this category. Both programs ensure universal access to high-quality curriculum and instruction for all students so they can meet or exceed the English–language arts content standards.

Criteria Category 5: Instructional Planning and Support

These programs meet the evaluation criteria in this category. Both programs provide support for the teacher when planning instruction and implementing the program.

__________
1As of December 2008, publisher identified listing as a combined program under publisher Pearson Scott Foresman and Prentice Hall and program name Pearson Literature CA Reading and Language Arts, K–8.
Publisher:
SRA/McGraw-Hill
Title of Programs:
Imagine It! and Imagine It! English Language Development
Grade Level:
K–6 (Basic Programs 1 and 2)
Program Components

Imagine It! (Program 1) and Imagine It! English Language Development (Program 2) include a Teacher Edition (TE); Student Reader (SR); Student Reader Book 1 (SR1); Student Reader Book 2 (SR2); Big Book (BB); Curriculum Connections (CC); Science Lap Book (SCLB); Social Studies Lap Book (SSLB); English Language Development Newcomers Blackline Masters (ELD NBLM); English Language Development Stories and Activities (ELD SA); English Language Development Teacher’s Edition (ELD TE); English Language Development Teacher’s Resource Book (ELD TRB); Language Arts Handbook (LAH); Skills Practice 1 (SP1); Skills Practice 2 (SP2); English Language Development Teacher’s Edition (ELD Units 1–3 TE ELD Units 4–6 TE); Leveled Reader (LR); Leveled Science Reader (LR-SC); Leveled Social Studies Reader (LR-SS); Strategic Support Guide (SSG); Reading Intervention Kit Teacher’s Guide (RIKTG); Professional Development Guides (PDG); English Learner Support Guide (ELSG); Intensive Vocabulary Teacher’s Resource Book (IVTRB); Intensive Vocabulary Read Aloud Anthology (IVRAA); Reading Intervention Kit Decodable Takehome Books (RIKDTB); and Reteach Workbook (RW).

Summary

The SBE adopted Imagine It! (Program 1) and Imagine It! English Language Development (Program 2), with minor edits and corrections, because they align with the English–Language Arts Content Standards and meet the evaluation criteria in Section I and Section II. 

Section I: 

Program Description Criteria

Imagine It! meets the evaluation criteria for a Reading/Language Arts Basic Program 1 in Section I, and Imagine It! English-Language Development meets the evaluation criteria for a Reading/Language Arts–English-Language Development Basic Program 2, including the additional one hour of ELD instructional materials that demonstrate alignment to the ELA and ELD standards through the ELA/ELD Standards Correlation Matrices.

Section II: 

Criteria Category 1: Alignment with English-Language Arts Content Standards
These programs meet the evaluation criteria in this category. Both Programs 1 and 2 are aligned to and support comprehensive teaching of the English–Language Arts Content Standards. The programs also contain sufficient pre-decodable and decodable texts, materials for grade three and beyond that promote language development, high-quality literature and informational texts, and explicit instruction and practice in writing applications. 

Criteria Category 2: Program Organization

These programs meet the evaluation criteria in this category. The organization of both Programs 1 and 2 feature a coherent and consistent lesson design, directions for effective instruction, separation of similar and confusing strategies, and a list of grade-level standards in both teacher as well as student editions. 

Criteria Category 3: Assessment

These programs meet the evaluation criteria in this category. Both Programs 1 and 2 contain guidance on the purpose, administration, scoring, and interpretation of the assessments, using progress monitoring, summative, and diagnostic screening assessments.

Criteria Category 4: Universal Access 

These programs meet the evaluation criteria in this category. Both Programs 1 and 2 ensure universal access to high-quality curriculum and instruction for all students so they can meet or exceed the state’s English–language arts content standards.
Criteria Category 5: Instructional Planning and Support

These programs meet the evaluation criteria in this category. Both Programs 1 and 2 provide support for the teacher when planning instruction and implementing the program.

Publisher:
Macmillan/McGraw-Hill
Title of Program:
Tesoros de lectura
Grade Level:
K–6 (Basic Program 3)
Program Components

Tesoros de lectura (Program 3) includes a Teacher’s Edition (TE); Practice Reader (PR); Content Big Book (CBB); Decodable Reader (DR); Student Book (SB); Oral Vocabulary Cards (OVC); Intervention Kit (IK); Read Aloud Anthology/En voz Alta (RAA);Teacher’s Resource Book (TRB); Workstation Flipcharts/Rotafolio (FP); Practice Book (PB); ELD Progress Monitoring Assessment (ELD PMA); Visual Vocabulary Resources (VVR); and Cuaderno de Práctica (CP).

Summary

The SBE adopted Tesoros de lectura (Program 3), with minor edits and corrections, because it aligns with the English–Language Arts Content Standards and meets the evaluation criteria in Section I and Section II. 

Section I: 

Program Description Criteria

The program meets all the criteria in the program description specific to Program 3: The Primary Language/English-Language Development Basic Program, Kindergarten Through Grade Six, including the additional one hour of ELD instructional materials that demonstrate alignment to the ELA and ELD standards through the ELA/ELD Standards Correlation Matrices. Appropriate language modifications for the primary language were evident in the instructional materials.

Section II: 

Criteria Category 1: Alignment with English-Language Arts Content Standards
This program meets the evaluation criteria in this category. The program is aligned to and supports the comprehensive teaching of the English–Language Arts Content Standards and contains content that is correct and factually accurate with appropriate modifications for the language.

Criteria Category 2: Program Organization

This program meets the evaluation criteria in this category. The program sequence and organization provides structure to what students should learn and allows teachers to teach the reading/language arts efficiently and effectively.

Criteria Category 3: Assessment

This program meets the evaluation criteria in this category. The program contains guidance on the purpose, administration, scoring, and interpretation of assessment using progress monitoring, summative, and diagnostic screening assessments.

Criteria Category 4: Universal Access 

This program meets the evaluation criteria in this category. This program ensures universal access to high-quality curriculum and instruction for all students so they can meet or exceed the state’s English–language arts content standards.

Criteria Category 5: Instructional Planning and Support

This program meets the evaluation criteria in this category. The program provides support for the teacher when planning instruction and implementing the program.

Publisher:
Pearson Scott Foresman
Title of Program:
Pearson Calle de Lectura para California
Grade Level:
K–3 (Basic Program 3)
Program Components

Pearson Calle de Lectura para California (Program 3) includes a Student Edition (SE); Teachers Edition (TE); Practice Book (PB); History-Social Science Content Readers (H‑SS); Science Content Readers (SCI); Research Transparencies; Progress Monitoring Assessment (PMA); Teacher Manual (TM); Student Book (STB); and Transfer (TR).

Summary

The SBE adopted Pearson Calle de Lectura para California (Program 3), with minor edits and corrections, because it aligns with the English–Language Arts Content Standards and meets the evaluation criteria in Section I and in Section II.

Section I: 

Program Description Criteria

The program meets all the criteria in the program description specific to Program 3: The Primary Language/English-Language Development Basic Program, Kindergarten through Grade Three, including the additional one hour of ELD instructional materials that demonstrate alignment to the ELA and ELD standards through the ELA/ELD Standards Correlation Matrices. Appropriate language modifications for the primary language were evident in the TE and the SE.

Section II: 

Criteria Category 1: Alignment with English-Language Arts Content Standards
This program meets the evaluation criteria in this category. The program is aligned to and supports comprehensive teaching of the English–Language Arts Content Standards and contains content that is correct and factually accurate.

Criteria Category 2: Program Organization

This program meets the evaluation criteria in this category. The program sequence and organization provides structure to what students should learn and allows teachers to teach the reading/language arts efficiently and effectively.

Criteria Category 3: Assessment

This program meets the evaluation criteria in this category. The program contains guidance on the purpose, administration, scoring, and interpretation of assessment using progress monitoring, summative, and diagnostic screening assessments.

Criteria Category 4: Universal Access 

This program meets the evaluation criteria in this category. This program ensures universal access to high quality curriculum and instruction for all students so they can meet or exceed the English–language arts content standards.

Criteria Category 5: Instructional Planning and Support

This program meets the evaluation criteria in this category. The program provides support for the teacher when planning instruction and implementing the program.

Publisher:
SRA/McGraw-Hill
Title of Program:
Imagínalo!
Grade Level:
K–6 (Basic Program 3)

Program Components

Imagínalo! (Program 3) includes a Teacher’s Edition (TE); English Language Development Teacher Edition (ELD TE); Big Book (BB); Big Book 1 (BB 1); Big Book 2 (BB 2); Curriculum Connections (CC); Science Lap Book (SCLB); Social Studies Lap Book (SSLB); Language Arts Handbook (LAH); Leveled Reader (LR); Leveled Science Reader (LR-SC); Leveled Social Studies Reader (LR-SS); Student Reader Book 1 (SR1); Student Reader Book 2 (SR2); Skills Practice (SP); First Student Reader (FSR); English Learner Resource Book (ELRB); Evaluación: Lección y Unidad (ELU); Evaluación de los Objectivos (EO); Newcomers Blackline Masters (NBM); Intensive Vocabulary Picture Cards (IVPC); English Learner Glossary (ELG); Práctica de Destrezas (PD); Guia de Apoyo Estratégico (GAE); Intensive Vocabulary Read Aloud Anthology (IVRA); and Intensive Vocabulary Teacher’s Resource Book (IVTR).

Summary

The SBE adopted Imagínalo! (Program 3), with minor edits and corrections, because it aligns with the English–Language Arts Content Standards and meets the evaluation criteria in Section I and Section II.

Section I: 

Program Description Criteria

The program meets all the criteria in the program description specific to Program 3: The Primary Language/English-Language Development Basic Program, Kindergarten Through Grade Eight, including the additional one hour of ELD instructional materials that demonstrate alignment to the ELA and ELD standards through the ELA/ELD Standards Correlation Matrices. Appropriate language modifications for the primary language were evident in the TE and the SE.

Section II: 

Criteria Category 1: Alignment with English-Language Arts Content Standards
This program meets the evaluation criteria in this category. The program is aligned to and supports comprehensive teaching of the English–Language Arts Content Standards and contains content that is correct and factually accurate. 

Criteria Category 2: Program Organization

This program meets the evaluation criteria in this category. The program sequence and organization provides structure to what students should learn and allows teachers to teach the reading/language arts efficiently and effectively.

Criteria Category 3: Assessment

This program meets the evaluation criteria in this category. The program contains guidance on the purpose, administration, scoring, and interpretation of assessment using progress monitoring, summative, and diagnostic screening assessments. 

Criteria Category 4: Universal Access 

This program meets the evaluation criteria in this category. This program ensures universal access to high-quality curriculum and instruction for all students so they can meet or exceed the English–language arts content standards.

Criteria Category 5: Instructional Planning and Support

This program meets the evaluation criteria in this category. The program provides support for the teacher when planning instruction and implementing the program.

Publisher:
Houghton Mifflin Company
Title of Program:
HM California Portals
Grade Level:
4–8 (Intervention Program 4)

Program Components

HM California Portals (Program 4) includes a Teacher’s Edition (TE); Student Edition (SE); Level A (LA); Level B (LB); Level C (LC); Level D (LD); Level E (LE); Level F (LF); Unit (U); Workbook (Connect); and Big Words Go a Long Way (Big Words).

Summary

The SBE adopted HM California Portals (Program 4), with minor edits and corrections, because it aligns with the required English–Language Arts Content Standards as identified in Appendix 9-A, Matrix 1, and meets the evaluation criteria in Section I and Section II. 

Section I: 

Program Description Criteria

The program meets all the criteria in the program description specific to Program 4: Intensive Intervention Program in Reading/Language Arts, Grades Four Through Eight.

Section II: 

Criteria Category 1: Alignment with English–Language Arts Content Standards

This program meets the evaluation criteria in this category. The program supports comprehensive teaching of the required English–Language Arts Content Standards identified in Appendix 9-A, Matrix 1, and is designed to accelerate the progress of students in reading/language arts.

Criteria Category 2: Program Organization

This program meets the evaluation criteria in this category. The program sequence and organization provides structure to what students should learn and allows teachers to teach the reading/language arts instruction efficiently and effectively.

Criteria Category 3: Assessment

This program meets the evaluation criteria in this category. The program contains guidance on the purpose, administration, scoring, and interpretation of assessment using progress monitoring, summative, and diagnostic screening assessments.

Criteria Category 4: Universal Access 

This program meets the evaluation criteria in this category. This program ensures universal access to high-quality curriculum and instruction for all students so they can meet or exceed the state’s English–language arts content standards.

Criteria Category 5: Instructional Planning and Support

This program meets the evaluation criteria in this category. The program provides support for the teacher when planning instruction and implementing the program.

Publisher:
National Geographic/Hampton Brown
Title of Program:
Inside Language, Literacy and Content
Grade Level:
4–8 (Intervention Program 4)
Program Components

Inside Language, Literacy and Content (Program 4) includes a Student Edition (SE); Teacher’s Edition (TE); Student Edition: Writing (SW); Grammar and Language Transparencies (GLT); Practice Book Teacher's Edition (PBTE); Practice Book (PB); Writer's Workout (WW); Writing Transparencies (WT); Summative Assessment: End of Level Teacher's Manual (SATM); Summative Assessment: End of Level Test Booklets (SAET); Summative Assessment: Mid-Level Test Booklets (SAMT); Placement Test Teacher's Manual (PTTM); Placement Test Booklets (PT); Assessment Handbook (AH); CD Selection Readings (CDSR); Language Transparencies (LT); CD Theme Books (CDTB); Online Coach (OC); Inside Phonics Teacher's Edition (IPTE); Inside Practice Book (IPB); Inside Phonics Teacher Scripts (IPTS); Inside Phonics Transparencies (IPT); CD1 and CD2 Inside Phonics Sounds and Songs (CD1-IPSS and CD2-IPSS); CD1 and CD2 Inside Language Models and Song (CD1-MS and CD2-MS); CD 1 and CD 2 Inside Language Fluency Model (CD1FM and CD2FM); and Inside NG.com (ING).

Summary

The SBE adopted Inside Language, Literacy and Content (Program 4), with minor edits and corrections, because it aligns with the required English–Language Arts Content Standards as identified in Appendix 9-A, Matrix 1, and meets the evaluation criteria in Section I and Section II. 

Section I: 

Program Description Criteria

The program meets all the criteria in the program description specific to Program 4: Intensive Intervention Program in Reading/Language Arts, Grades Four Through Eight.

Section II: 

Criteria Category 1: Alignment with English-Language Arts Content Standards

This program meets the evaluation criteria in this category. The program supports comprehensive teaching of the required English–Language Arts Content Standards identified in Appendix 9-A, Matrix 1, and is designed to accelerate the progress of students in reading/language arts.

Criteria Category 2: Program Organization

This program meets the evaluation criteria in this category. The program sequence and organization provides structure to what students should learn and allows teachers to teach the reading/language arts efficiently and effectively.

Criteria Category 3: Assessment

This program meets the evaluation criteria in this category. The program contains guidance on the purpose, administration, scoring, and interpretation of assessment using progress monitoring, summative, and diagnostic screening assessments.

Criteria Category 4: Universal Access 

This program meets the evaluation criteria in this category. This program ensures universal access to high-quality curriculum and instruction for all students so they can meet or exceed the state’s English–language arts content standards.

Criteria Category 5: Instructional Planning and Support

This program meets the evaluation criteria in this category. The program provides support for the teacher when planning instruction and implementing the program.

Publisher:
Pearson Longman ELT
Title of Program:
Longman Keystone
Grade Level:
4–8 (Intervention Program 4)

Program Components

Longman Keystone (Program 4) includes a Student Edition (SE); Teacher Edition (TE); Teacher Resources Book (TRB); Workbook (WB); Reader’s Companion (RC); Assessment (ASSMT); Transparencies (TRP); Posters (POS); Audio Program CD (Audio); Video Program DVD (Video); Student eBook and CD-ROM (CD-ROM); Teacher eBook and test generator (TCD-ROM); Placement and Exit Test (PLET); Online resources (LongmanKeystone.com); Phonics and Word Analysis Workbook (PWAWB); Phonics and Word Analysis Teacher Guide (PWATG); Phonics and Word Analysis Flashcards (PWAF); and Phonics and Word Analysis Decodable Readers (PWADR).

Summary

The SBE adopted Longman Keystone (Program 4), with minor edits and corrections, because it aligns with the required English–Language Arts Content Standards as identified in Appendix 9-A, Matrix 1, and meets the evaluation criteria in Section I and Section II. 

Section I: 

Program Description Criteria

The program meets all the criteria in the program description specific to Program 4: Intensive Intervention Program in Reading/Language Arts, Grades Four Through Eight.

Section II: 

Criteria Category 1: Alignment with English-Language Arts Content Standards

This program meets the evaluation criteria in this category. The program supports comprehensive teaching of the required English–Language Arts Content Standards identified in Appendix 9-A, Matrix 1, and is designed to accelerate the progress of students in reading/language arts.

Criteria Category 2: Program Organization

This program meets the evaluation criteria in this category. The program sequence and organization provides structure to what students should learn and allows teachers to teach the reading/language arts efficiently and effectively.

Criteria Category 3: Assessment

This program meets the evaluation criteria in this category. The program contains guidance on the purpose, administration, scoring, and interpretation of assessment using progress monitoring, summative, and diagnostic assessments.

Criteria Category 4: Universal Access 

This program meets the evaluation criteria in this category. This program ensures universal access to high-quality curriculum and instruction for all students so they can meet or exceed the state’s English–language arts content standards.
Criteria Category 5: Instructional Planning and Support

This program meets the evaluation criteria in this category. The program provides support for the teacher when planning instruction and implementing the program.

Publisher:
Scholastic, Inc.

Title of Program:
Scholastic READ 180 California Enterprise Edition
Grade Level:
4–8 (Intervention Program 4)
Program Components

Scholastic READ 180 California Enterprise Edition (Program 4) includes 44Book (44Book); California Teacher’s Implementation Guide (CA TIG); Decodable Digest (Decodable Digest); LBook Pupil Edition (LBook); LBook Teacher’s Guide (LBook TG); Magnetic Board/Tiles (Magnetic Board/Tiles); Program 4 Description (Program 4 Description); Program 4 Standards Map (Program 4 Standards Map); rBook Pupil’s Edition (rBook); rBook Teacher’s Edition (rBook TE); READ 180 Anchor Videos (R180 Anchor Videos); READ 180 Audiobooks Teaching Resources (R180 Audiobooks TR); READ 180 California Planner: Planning & Pacing Guide (Planning & Pacing Guide); READ 180 Paperbacks Teaching Resources (R180 Paperbacks TR); READ 180 Placement, Assessment, and Reporting Guide (PARG); READ 180 Posters (R180 Posters); READ 180 Software Manual (R180 Software Manual); READ 180 Topic Software (R180 Topic Software); READ 180 Topic Software Teaching Resources (R180 Topic Software TR); READ 180 Transparencies (R180 Transparencies); Resources for Content-Area Reading (Resources for Content-Area Reading); Resources for Differentiated Instruction 1: Reading Skills and Strategies (RDI 1); Resources for Differentiated Instruction 2: Writing and Grammar Strategies (RDI 2); Resources for Differentiated Instruction 3: Strategies for English-Language Learners (RDI 3); rSkills Tests (rSkills Tests); Scholastic Achievement Manager (SAM); Scholastic Achievement Manager Resource (SAM Resource); Scholastic Phonics Inventory (SPI); Scholastic Reading Counts! (SRC); Scholastic Reading Inventory (SRI); Scope and Sequence (Scope and Sequence); Sound & Articulation DVD (Sound & Articulation DVD); System 44 Flip Chart (S44 Flip Chart); System 44 Library Teaching Resources (S44 Library TR); System 44 Posters (S44 Posters); System 44 Screening, Assessment, and Reporting Guide (SARG); System 44 Teacher’s Guide (S44 TG); System 44 Topic Software (S44 Software); and System 44 Word Building Kit (Word Building Kit). This program also includes Dictionary of Idioms (Dictionary of Idioms); Scholastic Achievement Manager Quick Reference Guide (SAM Quick Reference Guide); and Compendium of READ 180 Research (CRR).

Summary

The SBE adopted Scholastic READ 180 California Enterprise Edition (Program 4), with minor edits and corrections, because it aligns with the required English-Language Arts Content Standards as identified in Appendix 9-A, Matrix 1, and meets the evaluation criteria in Section I and Section II. 

Section I: 

Program Description Criteria

The program meets all the criteria in the program description specific to Program 4: Intensive Intervention Program in Reading/Language Arts, Grades Four Through Eight.

Section II: 

Criteria Category 1: Alignment with English-Language Arts Content Standards

This program meets the evaluation criteria in this category. The program supports comprehensive teaching of the required English–Language Arts Content Standards identified in Appendix 9-A, Matrix 1, and is designed to accelerate the progress of students in reading/language arts. 

Criteria Category 2: Program Organization

This program meets the evaluation criteria in this category. The program is organized to provide cumulative spiraled review of skills to address all the phases of direct instruction. This design gives students opportunities to practice, connect, and apply skills and strategies.

Criteria Category 3: Assessment

This program meets the evaluation criteria in this category. The program contains guidance on the purpose, administration, scoring, and interpretation of assessment using progress monitoring, summative, and diagnostic screening assessments. 

Criteria Category 4: Universal Access 

This program meets the evaluation criteria in this category. The program ensures universal access to high-quality curriculum and instruction for all students so they can meet or exceed the state’s English–language arts content standards by providing opportunities for teachers to scaffold instruction and check for understanding. 

Criteria Category 5: Instructional Planning and Support

This program meets the evaluation criteria in this category. The program provides support and guidance for the teacher when planning and implementing instruction. 

Publisher:
Sopris West Educational Services
Title of Program:
Language! The Comprehensive Literacy Curriculum, 4th Edition
Grade Level:
4–8 (Intervention Program 4)
Program Components:

Language! The Comprehensive Literacy Curriculum, 4th Edition (Program 4) includes six books in (Bk A-F); Student Text Book (ST); Sortegories Interactive CD (SI CD); Teachers Edition (TE)—Volume 1 (V1) and Volume 2 (V2); Interactive Text Book (IT); Words for Teachers CD (WT CD); Teacher Resource Guide (TRG); Interactive Planning Tools CD (IPT); eReader CD (eR CD); Student Assessment: Content Mastery (CM); Student Summative Assessment (SA); Homework (Hw); Assessment—Teacher Edition (TEA); eReader using Kurzwiel 3000 CD (eRK CD); and Placement Teacher Edition (TEP).

Summary

The SBE adopted Language! The Comprehensive Literacy Curriculum, 4th Edition (Program 4) with minor edits and corrections, because it aligns with the required English-Language Arts Content Standards as identified in Appendix 9-A, Matrix 1, and meets the evaluation criteria in Section I and Section II. 

Section I: 

Program Description Criteria

The program meets all of the criteria in the program description specific to Program 4: Intensive Intervention Program in Reading/Language Arts, Grades Four Through Eight.

Section II: 

Criteria Category 1: Alignment with English-Language Arts Content Standards

This program meets the evaluation criteria in this category. The program supports comprehensive teaching of the required English-Language Arts Content Standards identified in Appendix 9-A, Matrix 1, and is designed to accelerate the progress of students in reading/language arts.

Criteria Category 2: Program Organization

This program meets the evaluation criteria in this category. The program sequence and instructional design provide structure for what students should learn and allow teachers to instruct reading/language arts efficiently and effectively.

Criteria Category 3: Assessment

This program meets the evaluation criteria in this category. The program contains guidance on the purpose, administration, scoring, and interpretation of assessment using progress monitoring, summative, and diagnostic screening assessments.

Criteria Category 4: Universal Access 

This program meets the evaluation criteria in this category. The program ensures universal access to high-quality curriculum and instruction for all students so they can meet or exceed the state’s English-language arts content standards.

Criteria Category 5: Instructional Planning and Support

This program meets the evaluation criteria in this category. The program provides support for teachers when planning instruction and implementing the program.

Publisher:
Steck-Vaughn
Title of Program:
California Gateways
Grade Level:
4–8 (Intervention Program 4)

Program Components

California Gateways (Program 4) includes a Teacher’s Guide (TG); Assessment Handbook (AH); Anthology—Student Reader (ANT); Blackline Master in TG (BLM); Decodable Reader (DR); Practice Book (PB); Writer’s Notebook (WN); Diagnostic Screening, Placement, and Exit Assessments Handbook (DSPE); Implementation Guide for Administrators (IGA); Implementation Guide for Teachers (IGT); Program Overview (PO); Pedagogical Research Report (PRR); California Gateways for English Learners: A Research Perspective (RP); Program Description and Standards Map (SM); Gates-MacGinitie Reading Tests (GMRT); and Guide to Understanding Media (GUM). 

Summary

The SBE adopted California Gateways (Program 4), with minor edits and corrections, because it aligns with the required English-Language Arts Content Standards as identified in Appendix 9-A, Matrix 1, and meets the evaluation criteria in Section I and Section II. 

Section I: 

Program Description Criteria

The program meets all the criteria in the program description specific to Program 4: Intensive Intervention Program in Reading/Language Arts, Grades Four Through Eight. 

Section II: 

Criteria Category 1: Alignment with English-Language Arts Content Standards

This program meets the evaluation criteria in this category. This program provides support for the comprehensive teaching of the required English-Language Arts Content Standards identified in Appendix 9-A, Matrix 1. This program is designed to accelerate student progress in reading/language arts. 

Criteria Category 2: Program Organization

This program meets the evaluation criteria in this category. The program sequence and organization provides structure to what students should learn and allows teachers to teach the reading/language arts efficiently and effectively.

Criteria Category 3: Assessment

This program meets the evaluation criteria in this category. This program contains guidance on the purpose, administration, scoring, and interpretation of assessment using progress monitoring, summative, and diagnostic screening assessments.

Criteria Category 4: Universal Access 

This program meets the evaluation criteria in this category. This program ensures universal access to high-quality curriculum and instruction for all students so they can meet or exceed the state’s English-language arts content standards. 

Criteria Category 5: Instructional Planning and Support

This program meets the evaluation criteria in this category. The program provides support for the teacher when planning instruction and implementing the program.

Publisher:
Heinle/Cengage Learning
Title of Program:
Milestones
Grade Level:
4–8 (Intervention Program 5)
Program Components

Milestones (Program 5) includes a Teacher’s Edition (TE); Student Edition (SE); Teacher’s Resource CD-ROM (TR CD-ROM); The Heinle Phonics and Intervention Kit Teacher’s Guide (HPIK TG); Milestones Tracker (MT); Workbook (WB); Assessment Book (AB); Teacher’s Resource Book (TRB); and Independent Practice CD-ROM (IP CD-ROM).

Summary

The SBE adopted Milestones (Program 5), with minor edits and corrections, because it aligns with the required English-Language Arts Content Standards as identified in Appendix 9-A, Matrix 2, and meets the evaluation criteria in Section I and Section II. 

Section I: 

Program Description Criteria

The program meets all the criteria in the program description specific to Program 5: Intensive Intervention Program for English Learners, Grades Four Through Eight.

Section II: 

Criteria Category 1: Alignment with English-Language Arts Content Standards

This program meets the evaluation criteria in this category. The program supports comprehensive teaching of the required English-Language Arts Content Standards identified in Appendix 9-A, Matrix 2, and is designed to accelerate the progress of students in reading/language arts.

Criteria Category 2: Program Organization

This program meets the evaluation criteria in this category. The program sequence and organization provides structure to what students should learn and allows teachers to teach the reading/language arts efficiently and effectively.

Criteria Category 3: Assessment

This program meets the evaluation criteria in this category. The program contains guidance on the purpose, administration, scoring, and interpretation of assessment using progress monitoring, summative, and diagnostic screening assessments.

Criteria Category 4: Universal Access 

This program meets the evaluation criteria in this category. This program ensures universal access to high-quality curriculum and instruction for all students so they can meet or exceed the state’s English-language arts content standards.

Criteria Category 5: Instructional Planning and Support

This program meets the evaluation criteria in this category. The program provides support for the teacher when planning instruction and implementing the program.

Publisher:
Houghton Mifflin Company
Title of Program:
HM California Portals
Grade Level:
4–8 (Intervention Program 5)
Program Components

HM California Portals (Program 5) includes a Teacher’s Edition (TE); Student Edition (SE); Level A (LA); Level B (LB); Level C (LC); Level D (LD); Level E (LE); Level F (LF); Unit Workbook (Connect); Big Words Go a Long Way (Big Words); Foundations 1 (F1); and Foundations 2 (F2).

Summary

The SBE adopted HM California Portals (Program 5), with minor edits and corrections, because it aligns with the required English-Language Arts Content Standards as identified in Appendix 9-A, Matrix 2, and meets the evaluation criteria in Section I and Section II. 
Section I: 

Program Description Criteria

The program meets all the criteria in the program description specific to Program 5: Intensive Intervention Program for English Learners, Grades Four Through Eight.

Section II: 

Criteria Category 1: Alignment with English-Language Arts Content Standards

This program meets the evaluation criteria in this category. The program supports comprehensive teaching of the required English-Language Arts Content Standards identified in Appendix 9-A, Matrix 2, and is designed to accelerate the progress of students in reading/language arts.

Criteria Category 2: Program Organization

This program meets the evaluation criteria in this category. The program sequence and organization provides structure to what students should learn and allows teachers to teach the reading/language arts efficiently and effectively.

Criteria Category 3: Assessment

This program meets the evaluation criteria in this category. The program contains guidance on the purpose, administration, scoring, and interpretation of assessment using progress monitoring, summative, and diagnostic screening assessments.

Criteria Category 4: Universal Access 

This program meets the evaluation criteria in this category. This program ensures universal access to high-quality curriculum and instruction for all students so they can meet or exceed the state’s English-language arts content standards.

Criteria Category 5: Instructional Planning and Support

This program meets the evaluation criteria in this category. The program provides support for the teacher when planning instruction and implementing the program.

Publisher:
National Geographic/Hampton Brown
Title of Program:
Inside Language, Literacy and Content
Grade Level:
4–8 (Intervention Program 5)

Program Components

Inside Language, Literacy and Content (Program 5) includes a Student Edition (SE); Teacher’s Edition (TE); Student Edition: Writing (SW); Grammar and Language Transparencies (GLT); Practice Book Teacher's Edition (PBTE); Practice Book (PB); Writer's Workout (WW); Writing Transparencies (WT); Summative Assessment: End of Level Teacher's Manual (SATM); Summative Assessment: End of Level Test Booklets (SAET); Summative Assessment: Mid-Level Test Booklets (SAMT); Placement Test Teacher's Manual (PTTM); Placement Test Booklets (PT); Assessment Handbook (AH); CD Selection Readings (CDSR); Language Transparencies (LT); CD Theme Books (CDTB); Online Coach (OC); Inside Phonics Teacher's Edition (IPTE); Inside Practice Book (IPB); Inside Phonics Teacher Scripts (IPTS); Inside Phonics Transparencies (IPT); CD1 and CD2 Inside Phonics Sounds and Songs (CD1-IPSS and CD2-IPSS); CD1 and CD2 Inside Language Models and Song (CD1-MS and CD2-MS); CD 1 and CD 2 Inside Language Fluency Model (CD1FM and CD2FM); and Inside NG.com (ING).

Summary

The SBE adopted Inside Language, Literacy and Content (Program 5), with minor edits and corrections, because it aligns with the required English-Language Arts Content Standards as identified in Appendix 9-A, Matrix 2, and meets the evaluation criteria in Section I and Section II. 

Section I: 

Program Description Criteria

The program meets all the criteria in the program description specific to Program 5: Intensive Intervention Program for English Learners, Grades Four Through Eight.

Section II: 

Criteria Category 1: Alignment with English-Language Arts Content Standards

This program meets the evaluation criteria in this category. The program supports comprehensive teaching of the required English-Language Arts Content Standards identified in Appendix 9-A, Matrix 2, and is designed to accelerate the progress of students in reading/language arts.

Criteria Category 2: Program Organization

This program meets the evaluation criteria in this category. The program sequence and organization provides structure to what students should learn and allows teacher to teach the reading/language arts efficiently and effectively.

Criteria Category 3: Assessment

This program meets the evaluation criteria in this category. The program contains guidance on the purpose, administration, scoring, and interpretation of assessment using progress monitoring, summative, and diagnostic screening assessments.

Criteria Category 4: Universal Access 

This program meets the evaluation criteria in this category. This program ensures universal access to high-quality curriculum and instruction for all students so they can meet or exceed the state's English-language arts content standards.

Criteria Category 5: Instructional Planning and Support

This program meets the evaluation criteria in this category. The program provides support for the teacher when planning instruction and implementing the program.

Publisher:
Pearson Longman ELT
Title of Program:
Longman Keystone
Grade Level:
4–8 (Intervention Program 5)
Program Components

Longman Keystone (Program 5) includes a Student Edition (SE); Teacher Edition (TE); Teacher Resources Book (TRB); Practice Book (PB);
Assessment (ASSMT); Transparencies (TRP); Posters (POS); Audio Program CD (Audio); Video Program DVD (Video); Student eBook and CD-ROM (CD-ROM); Teacher eBook and test generator (TCD-ROM); Placement and Exit Test (PLET); Online resources (LongmanKeystone.com); Phonics and Word Analysis Workbook (PWAWB); Phonics and Word Analysis Teacher Guide (PWATG); Phonics and Word Analysis Flashcards (PWAF); and Phonics and Word Analysis Decodable Readers (PWADR).

Summary

The SBE adopted Longman Keystone (Program 5), with minor edits and corrections, because it aligns with the required English-Language Arts Content Standards as identified in Appendix 9-A, Matrix 2, and meets the evaluation criteria in Section I and Section II. 

Section I: 

Program Description Criteria

The program meets all the criteria in the program description specific to Program 5: Intensive Intervention Program for English Learners, Grades Four Through Eight.

Section II: 

Criteria Category 1: Alignment with English-Language Arts Content Standards

This program meets the evaluation criteria in this category. The program supports comprehensive teaching of the required English-Language Arts Content Standards identified in Appendix 9-A, Matrix 2, and is designed to accelerate the progress of students in reading/language arts.

Criteria Category 2: Program Organization

This program meets the evaluation criteria in this category. The program sequence and organization provide structure to what students should learn and allows teachers to teach the reading/language arts efficiently and effectively.

Criteria Category 3: Assessment

This program meets the evaluation criteria in this category. The program contains guidance on the purpose, administration, scoring, and interpretation of assessment using progress monitoring, summative, and diagnostic assessments.

Criteria Category 4: Universal Access 

This program meets the evaluation criteria in this category. This program ensures universal access to high-quality curriculum and instruction for all students to they can meet or exceed the state’s English-language arts content standards .

Criteria Category 5: Instructional Planning and Support

This program meets the evaluation criteria in this category. The program provides support for the teacher when planning instruction and implementing the program.

Publisher:
Scholastic, Inc.
Title of Program:
Scholastic READ 180 California Enterprise Edition
Grade Level:
4–8 (Intervention Program 5)
Program Components

Scholastic READ 180 California Enterprise Edition (Program 5) includes 44Book (44Book); California Teacher’s Implementation Guide (CA TIG); Decodable Digest (Decodable Digest); ELD Reference Library (ELD Reference Library); LBook Pupil Edition (LBook); LBook Teacher’s Guide (LBook TG); Newcomer Book (Newcomer Book); Magnetic Board/Tiles (Magnetic Board/Tiles); Program 5 Description (Program 5 Description); Program 5 Standards Map (Program 5 Standards Map); rBook Pupil’s Edition (rBook); rBook Teacher’s Edition (rBook TE); READ 180 Anchor Videos (R180 Anchor Videos); READ 180 Audiobooks Teaching Resources (R180 Audiobooks TR); READ 180 California Planner: Planning & Pacing Guide (Planning & Pacing Guide); READ 180 Paperbacks Teaching Resources (R180 Paperbacks TR); READ 180 Placement, Assessment, and Reporting Guide (PARG); READ 180 Posters (R180 Posters); READ 180 Software Manual (R180 Software Manual); READ 180 Topic Software (R180 Topic Software); READ 180 Topic Software Teaching Resources (R180 Topic Software TR); READ 180 Transparencies (R180 Transparencies); Resources for Content-Area Reading (Resources for Content-Area Reading); Resources for Differentiated Instruction 1: Reading Skills and Strategies (RDI 1); Resources for Differentiated Instruction 2: Writing and Grammar Strategies (RDI 2); Resources for Differentiated Instruction 3: Strategies for English-Language Learners (RDI 3); rSkills Tests (rSkills Tests); Scholastic Achievement Manager Resource (SAM Resource); Scholastic Phonics Inventory (SPI); Scholastic Reading Counts! (SRC); Scholastic Reading Inventory (SRI); Scope and Sequence (Scope and Sequence); Sound & Articulation DVD (Sound & Articulation DVD); System 44 Flip Chart (S44 Flip Chart); System 44 Library Teaching Resources (S44 Library TR); System 44 Posters (S44 Posters); System 44 Screening, Assessment, and Reporting Guide (SARG); System 44 Teacher’s Guide (S44 TG); System 44 Topic Software (S44 Software); System 44 Word Building Kit (Word Building Kit); and Compendium of READ 180 Research (CRR). This program also includes a Dictionary of Idioms (Dictionary of Idioms) and Scholastic Achievement Manager Quick Reference Guide (SAM Quick Reference Guide).

Summary

The SBE adopted Scholastic READ 180 California Enterprise Edition (Program 5) because it aligns with the required English-Language Arts Content Standards as identified in Appendix 9-A, Matrix 2, and meets the evaluation criteria in Section I and Section II. 

Section I: 

Program Description Criteria

Scholastic READ 180 California meets all of the criteria in the program description specific to Program 5: Intensive Intervention Program for English Learners, Grades Four through Eight.

Section II: 

Criteria Category 1: Alignment with English-Language Arts Content Standards

This program meets the evaluation criteria in this category. The program supports comprehensive teaching of the required English-Language Arts Content Standards identified in Appendix 9-A, Matrix 2, and is designed to accelerate the progress of English learners in reading/language arts. 

Criteria Category 2: Program Organization

This program meets the evaluation criteria in this category. The program sequence and organization provide structure for students to learn and teachers to teach reading/language arts efficiently and effectively. 

Criteria Category 3: Assessment

This program meets the evaluation criteria in this category. The program contains guidance on the purpose, administration, scoring, and interpretation of assessment using progress monitoring, summative, and diagnostic screening assessments. 

Criteria Category 4: Universal Access 

This program meets the evaluation criteria in this category. This program ensures universal access to high-quality curriculum and instruction for English learners so they can meet or exceed the state’s English-language arts content standards. 

Criteria Category 5: Instructional Planning and Support

This program meets the evaluation criteria in this category. The program provides support for the teacher when planning and implementing instruction. 

Publisher:
Sopris West Educational Services
Title of Program:
Language! Focus on English Learning, 4th Edition
Grade Level:
4–8 (Intervention Program 5)

Program Components 

Language! Focus on English Learning, 4th Edition (Program 5) includes six books in (Bk A-F); Student Text Book (ST); Sortegories Interactive CD (SI CD); Teachers Edition (TE)—Volume 1 (V1) and Volume (V2); Interactive Text Book (IT); Words for Teachers CD (WT CD); Teacher Resource Guide (TRG); Assessment: Teacher Edition (TEA); Placement Teacher Edition (TEP); Interactive Planning Tools CD (IPT); eReader CD (eR CD); eReader using Kurzwiel 3000 CD (eRD CD); Student Assessment: Content Mastery (CM); Summative Assessment (SA); Homework (Hw); and Everyday English (EE).

Summary

The SBE adopted Language! Focus on English Learning, 4th Edition (Program 5), with minor edits and corrections, because it aligns with the required English-Language Arts Content Standards as identified in Appendix 9-A, Matrix 2, and meets the evaluation criteria in Section I and Section II. 

Section I: 

Program Description Criteria

The program meets all of the criteria in the program description specific to Program 5: Intensive Intervention Program for English Learners, Grades Four Through Eight.

Section II: 

Criteria Category 1: Alignment with English-Language Arts Content Standards

This program meets the evaluation criteria in this category. The program supports comprehensive teaching of the required English-Language Arts Content Standards identified in Appendix 9-A, Matrix 2, and is designed to accelerate the progress of students in reading/language arts.

Criteria Category 2: Program Organization

This program meets the evaluation criteria in this category. The program sequence and instructional design provide structure for what students should learn and allow teachers to instruct reading/language arts efficiently and effectively.

Criteria Category 3: Assessment

This program meets the evaluation criteria in this category. The program contains guidance on the purpose, administration, scoring, and interpretation of assessment using progress monitoring, summative, and diagnostic screening assessments.

Criteria Category 4: Universal Access 

This program meets the evaluation criteria in this category. The program ensures universal access to high-quality curriculum and instruction for all students so they can meet or exceed the state’s English-language arts content standards.

Criteria Category 5: Instructional Planning and Support

This program meets the evaluation criteria in this category. The program provides support for teachers when planning instruction and implementing the program.

Publisher:
Steck-Vaughn
Title of Program:
California Gateways
Grade Level:
4–8 (Intervention Program 5)
Program Components

California Gateways (Program 5) includes a Teacher’s Guide (TG); Assessment Handbook (AH); Anthology—Student Reader (ANT); Blackline Master in TG (BLM); Decodable Reader (DR); Practice Book (PB); Writer’s Notebook (WN); Diagnostic Screening, Placement, and Exit Assessments Handbook (DSPE); Implementation Guide for Administrators (IGA); Implementation Guide for Teachers (IGT); Program Overview (PO); Pedagogical Research Report (PRR); California Gateways for English Learners: A Research Perspective (RP); Program Description and Standards Map (SM); Gates-MacGinitie Reading Tests (GMRT); and Guide to Understanding Media (GUM).

Summary

The SBE adopted California Gateways (Program 5) because it aligns with the required 
English-Language Arts Content Standards as identified in Appendix 9-A, Matrix 2, and meets the evaluation criteria in Section I and Section II. 

Section I: 

Program Description Criteria

The program meets all the criteria in the program description specific to Program 5: Intensive Intervention Program for English Learners, Grades Four Through Eight. 

Section II: 

Criteria Category 1: Alignment with English-Language Arts Content Standards

This program meets the evaluation criteria in this category. The program supports teaching to the California English-Language Arts Content Standards as identified in the Reading/Language Arts Framework for California Public Schools. 

Criteria Category 2: Program Organization

This program meets the evaluation criteria in this category. The program sequence and organization provides structure to what students should learn and allows teachers to provide reading/language arts instruction efficiently and effectively, with a focus on English learners and students with disabilities. 

Criteria Category 3: Assessment

This program meets the evaluation criteria in this category. The program contains guidance on the purpose, administration, scoring, and interpretation of assessment using progress monitoring, summative, and diagnostic screening assessments. 

Criteria Category 4: Universal Access 

This program meets the evaluation criteria in this category. The program ensures universal access to high-quality curriculum and instruction for all students so they can meet or exceed the state’s English-language arts content standards.

Criteria Category 5: Instructional Planning and Support

This program meets the evaluation criteria in this category. The program provides support for teachers when planning instruction and implementing the program. 

These Programs Are Not Adopted

Publisher:
Pearson Longman ELT
Title of Program:
Longman Cornerstone
Grade Level:
4–8 (Intervention Program 4)
Program Components
Longman Cornerstone (Program 4) includes a Student Edition (SE); Teacher Edition (TE); Teacher Resources Book (TRB); Practice Book (PB); Assessment Books (ASSMT); Transparencies (TRP); Posters (POS); Audio Program CD (Audio); Video Program CD (Video); Student eBook and CD ROM (CD-ROM); Teacher eBook and test generator (TCD-ROM); Placement and Exit Test (PLET); Online resources (LongmanCornerstone.com); Phonics and Word Analysis Workbook (PWAWB); Phonics and Word Analysis Teacher Guide (PWATG); Phonics and Word Analysis Flashcards (PWAF); and Phonics and Word Analysis Decodable Readers (PWADR).

Summary

The SBE did not adopt Longman Cornerstone (Program 4) because it does not align with the required English-Language Arts Content Standards as identified in Appendix 9-A, Matrix 1, and does not meet all the program description criteria in Section I and Section II criteria in categories 1, 2, 4, and 5.

Section I: 

Program Description Criteria

The program does not meet all the criteria specific to Program 4: Intensive Intervention Program in Reading/Language Arts, Grades Four Through Eight.

Section II: 

Criteria Category 1: Alignment with English-Language Arts Content Standards
The program does not support comprehensive teaching of the required English-Language Arts Content Standards identified in Appendix 9-A, Matrix 1, and is not designed to accelerate the progress of students in reading/language arts.

Criteria Category 2: Program Organization

The program sequence and organization does not provide structure to what students should learn and does not allow teachers to teach the reading/language arts efficiently and effectively.

Criteria Category 3: Assessment

This program meets the evaluation criteria in this category. The program contains guidance on the purpose, administration, scoring, and interpretation of assessment using progress monitoring, summative, and diagnostic screening and assessments.

Criteria Category 4: Universal Access 

This program does not ensure universal access to high-quality curriculum and instruction for all students so they can meet or exceed the state’s English-language arts content standards.

Criteria Category 5: Instructional Planning and Support

This program does not provide support for the teacher when planning instruction and implementing the program.

Publisher:
Pearson Longman ELT
Title of Program:
Longman Cornerstone
Grade Level:
4–8 (Intervention Program 5)
Program Components
Longman Cornerstone (Program 5) includes a Student Edition (SE); Teacher Edition (TE); Teacher Resources Book (TRB); Practice Book (PB); Assessment (ASSMT); Transparencies (TRP); Posters (POS); Audio Program CD (Audio); Video Program DVD (Video); Student eBook and CD-ROM (CD-ROM); Teacher eBook and test generator (TCD-ROM); Placement and Exit Test (PLET); Online resources (LongmanCornerstone.com); Phonics and Word Analysis Workbook (PWAWB); Phonics and Word Analysis Teacher Guide (PWATG); Phonics and Word Analysis Flashcards (PWAF); and Phonics and Word Analysis Decodable Readers (PWADR).

Summary

The SBE did not adopt Longman Cornerstone (Program 5) because it does not align with the required English-Language Arts Content Standards as identified in Appendix 9-A, Matrix 1, and does not meet all the program description criteria in Section I and Section II criteria in Categories 1, 2, 4, and 5.

Section I: 

Program Description Criteria

The program does not meet all the criteria in the program description specific to Program 5: Intensive Intervention Program for English Learners, Grades Four Through Eight.

Section II: 

Criteria Category 1: Alignment with English-Language Arts Content Standards

The program does not support comprehensive teaching of the required English-Language Arts Content Standards identified in Appendix 9-A, Matrix 1, and is not designed to accelerate the progress of students in reading/language arts.

Criteria Category 2: Program Organization

The program sequence and organization does not provide structure to what students should learn and does not allow teachers to teach reading/language arts efficiently and effectively.

Criteria Category 3: Assessment 
This program meets the evaluation criteria in this category. The program contains guidance on the purpose, administration, scoring, and interpretation of assessment using progress monitoring, summative, and diagnostic screening and assessments.

Criteria Category 4: Universal Access 

This program does not ensure universal access to high-quality curriculum and instruction for all students so they can meet or exceed the state’s English-language arts content standards.

Criteria Category 5: Instructional Planning and Support

This program does not provide adequate support for the teacher when planning instruction and implementing the program.

Appendix A

Excerpted from Criteria for Evaluating Instructional Materials: Reading/Language Arts–English-Language Development

Kindergarten Through Grade Eight

(Adopted by the State Board of Education, April 16, 2006)

Introduction

California has been a national leader in adopting standards-aligned and comprehensive materials to address the needs of all students in kindergarten through grade eight (K-8). The materials adopted through the 2002 K–8 Reading/Language Arts/English-Language Development Adoption Criteria were groundbreaking in their emphasis on the alignment of the instructional materials to the rigorous content standards and the curriculum framework, current and confirmed research, and the needs of all students for instruction in reading and language arts.

California is committed to the fact that the English–language arts content standards are adopted for all students. The upward trend in student achievement in kindergarten through grade eight supports the continued commitment by the state to evaluation criteria aligned with the standards and curriculum framework. These criteria include elements of the 2002 criteria and address current documented instructional needs of California students. The new criteria are designed to produce instructional materials that will help teachers to close the achievement gap that persists despite gains in students’ reading/language arts achievement since the last adoption cycle of instructional materials. To that end the criteria emphasize increased vocabulary, oral reading fluency, and writing. There is a deeper focus on the instructional needs of English learners, students with disabilities, struggling readers, and students who use African American vernacular English.

The criteria will provide instructional materials in 2008 to support all students’ successful mastery of the English–language arts content standards. Also noteworthy in the new criteria is the requirement for new and improved types of assessments. 

Guide to Program Descriptions

Each instructional program submitted for adoption must meet all appropriate program descriptions and all required criteria in five categories: (1) Alignment with English–Language Arts Content Standards; (2) Program Organization; (3) Assessment; (4) Universal Access; and (5) Instructional Planning and Support. Programs must also meet the requirements in Appendix 9-A and Appendix 9-B and applicable sections of Appendix 9-C at the end of this chapter. There are two levels of features for each program submitted: must be included and should be included. If must features are omitted, the program cannot be adopted. Program features listed under should will be evaluated holistically.

For ease of use this document has been organized into two sections. Section I presents the program description for each of the five types of programs. Section II presents the evaluation criteria for the five categories listed above. There are three appendixes to this chapter: Appendix 9-A, “Reading/Language Arts Matrices,” identifies content standards that must be addressed for the Intensive Intervention Program in Reading/Language Arts, Grades Four Through Eight; the Intensive Intervention Program for English Learners, Grades Four Through Eight; and the English-Language Development Instruction, Kindergarten Through Grade Eight. Appendix 9-B, “History–Social Science and Science Content Standards Matrices,” identifies the history–social science and science content standards that must be addressed in kindergarten through grade three. Appendix 9-C, “Curriculum Content,” lists effective instructional elements that must be included in kindergarten through grade eight and the intensive intervention programs for grades four through eight.

The instructional materials should be based on current and confirmed research in reading/language arts, as defined by Education Code Section 44757.5(j):

“Research on how reading skills are acquired” means research that is current and confirmed with generalizable and replicable results. “Current” research is research that has been conducted and is reported in a manner consistent with contemporary standards of scientific investigation. “Confirmed” research is research that has been replicated and the results duplicated. “Replicable” research is research with a structure and design that can be reproduced. “Generalizable” research is research in which samples have been used so that the results can be said to be true for the population from which the sample was drawn.

The reviewers will evaluate each program submitted on the basis of the following sections, appendixes, and publications:


1.
Program Descriptions


2.
Criteria (five categories)


3.
Appendix 9-A, “Reading/Language Arts Matrices” (as referenced in the Program Descriptions)


4.
Appendix 9-B, “History–Social Science and Science Content Standards Matrices” (as referenced in the Program Descriptions)


5.
Appendix 9-C, “Curriculum Content” (as referenced in the Program Descriptions)


6.
English–Language Arts Content Standards for California Public Schools


7.
Reading/Language Arts Framework for California Public Schools

Types of Programs

For the adoption cycle beginning in November 2008 for Reading/Language Arts–English-Language Development, five types of programs will be reviewed and adopted: Program 1, Reading/Language Arts Basic Program, Kindergarten Through Grade Eight; Program 2, Reading/Language Arts–English-Language Development Basic Program, Kindergarten Through Grade Eight; Program 3, Primary Language/English-Language Development Basic Program, Kindergarten Through Grade Eight; Program 4, Intensive Intervention Program in Reading/Language Arts, Grades Four Through Eight; and Program 5, Intensive Intervention Program for English Learners, Grades Four Through Eight. Publishers may submit programs in any or all of the five types of programs. 

Program 1: Reading/Language Arts Basic Program, Kindergarten Through Grade Eight

This program provides instructional materials aligned with the English–Language Arts Content Standards and provides instructional content for 180 days of instruction for the following minimal daily time periods:

•
1 hour in kindergarten

•
2.5 hours in grades one through three

•
2 hours in grades four, five, and six

•
At least 1 and up to 2 hours in grades six, seven, and eight

Instructional elements that reinforce and extend the basic program:

•
30 minutes of extra support for English learners in kindergarten through grade eight

•
30 minutes of extra support for struggling readers in kindergarten through grade eight

•
15 to 20 minutes of intensive vocabulary instructional support in kindergarten through grade three

•
A minimum of 90 lessons, each one lasting 15 minutes, for each of the five sets of technical skills in a primary classroom reading intervention kit for grades one through three (the same classroom kit for all three grade levels)

Program 2: Reading/Language Arts–English-Language Development Basic Program, Kindergarten Through Grade Eight

This program includes all content and the four instructional elements required in the Reading/Language Arts Basic Program plus additional required daily English-language development (ELD) instruction. The additional ELD instruction includes one hour of daily instruction that is consistent with the English–Language Arts Content Standards and the Reading/Language Arts Framework and assists students in acquiring English as quickly and efficiently as possible. The Reading/Language Arts–English-Language Development Basic Program materials must provide instructional content for 180 days of instruction for the following minimal daily time periods:
•
1 hour in kindergarten

•
2.5 hours in grades one through three

•
2 hours in grades four, five, and six

•
At least 1 and up to 2 hours in grades six, seven, and eight

•
1 hour of English-language development instruction, kindergarten through grade eight

Program 3: Primary Language/English-Language Development Basic Program, Kindergarten Through Grade Eight

The primary language program parallels the content of Program 2. Instructional materials are in a language other than English and are consistent with the content of the English–Language Arts Content Standards and the Reading/Language Arts Framework. There are appropriate modifications for the primary language. These materials are intended for students on waiver and are designed to ensure students are successful in acquiring English. The materials also provide additional required daily ELD instruction consistent with the English–Language Arts Content Standards and the Reading/Language Arts Framework. ELD instruction assists students in acquiring English as quickly and efficiently as possible. Materials must provide instructional content for 180 days of instruction for the following minimal daily time periods:

•
1 hour in kindergarten

•
2.5 hours in grades one through three

•
2 hours in grades four, five, and six

•
At least 1 hour and up to 2 hours in grades six, seven, and eight

•
1 hour of English-language development instruction, kindergarten through grade eight

Program 4: Intensive Intervention Program in Reading/Language Arts, Grades Four Through Eight

This program provides a stand-alone, intensive, accelerated reading/language arts program designed specifically for students in grades four through eight whose reading achievement is two or more years below grade level. This program is designed to accelerate students’ successful reentry into a basic program at grade level. Materials must provide instructional content for 180 days of instruction for the following minimal daily time period:

•
2.5 to 3 hours in grades four through eight

Program 5: Intensive Intervention Program for English Learners, Grades Four Through Eight

This program for English learners provides a stand-alone, intensive, accelerated reading/language arts program designed specifically for English learners in grades four through eight whose academic performance is two or more years below grade level. This program is designed to accelerate the learning of English and successful reentry into a basic program at grade level. Materials must provide instructional content for 180 days of instruction for the following minimal daily time period:

•
2.5 to 3 hours in grades four through eight

Section I: Program Descriptions

All submissions must meet the requirements of this section and criteria categories 1 through 5 in Section II. Publishers may submit any of the five types of programs described below. Where applicable, programs must also meet the requirements in Appendix 9-A, Appendix 9-B, and Appendix 9-C. The five types of programs are as follows:

Program 1: The Reading/Language Arts Basic Program, Kindergarten Through Grade Eight

(For additional guidance, see Chapter 7, “Universal Access to the Language Arts Curriculum,” and the “Universal Access” sections for each grade in Chapters 3 and 4 of the Reading/Language Arts Framework.)


1.
The criteria call for basic programs to be designed for use by the classroom teacher as the comprehensive curriculum that will ensure that all students, including English learners, master the English–language arts content standards. The basic program must provide instructional materials that are designed to foster universal access, which means the basic program curriculum is accessible to all students. 


2.
The Reading/Language Arts Basic Program shall be evaluated for alignment with the following materials:


a.
Educational content review based on this program description


b.
Criteria (all categories) in Section II


c.
Appendix 9-B, “History–Social Science and Science Content Standards, Kindergarten through Grade Three”


d.
Appendix 9-C, Table 1, “Curriculum Content: Kindergarten Through Grade Three,” and Table 2, “Curriculum Content: Grades Four Through Eight”


e.
English-Language Arts Content Standards for California Public Schools

f.
Reading/Language Arts Framework for California Public Schools

3.
This basic program, including required additional supporting instructional elements, may not be submitted as a partial or supplemental resource. It must incorporate the principles of universal access described in the Reading/Language Arts Framework, be based on research (as defined in Education Code Section 44757.5[j]), and provide instructional content for 180 days of instruction for minimal daily time periods:


a.
1 hour in kindergarten


b.
2.5 hours in grades one through three


c.
2 hours in grades four, five, and six


d.
At least 1 and up to 2 hours in grades six, seven, and eight


4.
The basic program curriculum in kindergarten through grade eight provides comprehensive guidance for teachers in providing effective, efficient, explicit, sequential, linguistically logical, and systematic instruction, practice, application, and diagnostic support in all skills and strategies at the appropriate grade levels as defined in the English-Language Arts Content Standards, the Reading/Language Arts Framework, and the criteria in this chapter.
Additional Required Instructional Elements in the Basic Programs


5.
Basic programs must include four additional elements:


a.
Extra Support for Struggling Readers 


b.
Extra Support for English Learners


c.
Intensive Vocabulary Instructional Support


d.
Reading Intervention Kit 

Extra Support for Struggling Readers, Kindergarten Through Grade Eight


6.
The purpose of these materials is to provide guidance for teachers and support for students to allow them to successfully participate in and progress through the daily lessons from the basic program with their peers. Instructional materials provide comprehensive guidance for teachers and effective, efficient, and explicit instruction for struggling readers (any student experiencing difficulty learning to read; may include students who use African American vernacular English, English learners, and students with disabilities). Instructional materials for struggling readers must be standards-aligned, assessment-based programs that lead to mastery of all the English–language arts content standards. These materials can be used to ensure that students will be successful in the basic program curriculum.



Support materials for struggling readers must provide:


a.
Thirty minutes of additional instructional materials daily


b.
Teacher edition and student materials that reinforce and extend the regular classroom/basic program daily lessons


c.
Additional opportunities for checking students’ understanding


d.
Instruction to increase background knowledge, prerequisite skills, and concepts


e.
Additional opportunities for vocabulary development 


f.
Additional practice in the key skills and strategies taught in the lesson


g.
Opportunities to reteach material already taught in the lesson


h.
Opportunities to preteach material that will be taught in the lesson


i.
Additional instructional support for students who use African American vernacular English and who may also have difficulty with phonological awareness and standard academic English structures of oral and written language, including spelling and grammar

Extra Support for English Learners, Kindergarten Through Grade Eight


7.
Instructional materials for English learners provide support for students to allow them to successfully participate in and progress through the daily lessons from the basic program with their peers. Instructional materials provide comprehensive guidance for teachers and effective, efficient, and explicit instruction for English learners. Instructional materials must be standards-aligned, assessment-based programs leading to mastery of all the English–language arts content standards. These extra-support instructional materials are specifically designed daily lessons to preteach concepts and for teachers to help students to develop background knowledge, build academic vocabulary, and develop critical technical skills. It is essential for students who are simultaneously learning English and reading/language arts content to have additional time for instruction and for practice to master grade-level content standards.


8.
Support materials for English learners must provide:


a.
Materials that address the Beginning, Early Intermediate, Intermediate, and Early Advanced levels of English-language proficiency at appropriate grade levels


b.
Thirty minutes of additional instructional materials daily


c.
Teacher edition and student materials that are designed to reinforce and extend the regular classroom/basic program daily lessons


d.
Materials that help teachers teach English learners to master the English–language arts content standards so learners can read, write, comprehend, and speak English for personal use and at the proficient level for academic schoolwork.


9.
Support materials provide additional explicit linguistic instruction in areas of difficulty for students, including:


a.
Survival vocabulary and language, including but not limited to language for obtaining necessities, making requests, and understanding instructions (essential for newcomers)


b.
Language skills that are transferable from students’ primary language to English and nontransferable skills


c.
Acquisition of academic vocabulary


d.
Phonological, morphological, syntactical, and semantic structures of English


10.
The materials provide additional support in areas in which students are likely to have difficulty—primarily the following strands and substrands of the English–language arts content standards: 


a.
Phonologically based spelling


b.
Listening and speaking comprehension


c.
Organization and delivery of oral communication


d.
Speaking applications


e.
Academic language


f.
Vocabulary and concept development


g.
Sentence structure


h.
Grammar

Intensive Vocabulary Instructional Support, Kindergarten Through Grade Three


11.
Support materials provide additional vocabulary development (beyond vocabulary instruction in the basic program) for students in kindergarten through grade three who require extra support in this area. These instructional materials are intended to be an addition to the regular vocabulary lessons described in the basic program descriptions and Criteria Category 1. The purpose of these materials is to increase the oral vocabulary of students with limited vocabulary, which may include English learners, students with disabilities, struggling readers, and students who use African American vernacular English. 


12.
These materials must build students’ oral vocabulary by providing instruction in a wide range of meaningful vocabulary, explaining the meanings of unfamiliar words (beyond students’ reading vocabulary), and allowing ample opportunities for students to discuss word meanings and use new words. 


13.
For each grade level, programs provide a list of logically sequenced vocabulary words that will be taught and are beyond grade-level reading.


14.
Programs must establish a list of vocabulary words for each grade level and support/defend the lists with research.


15.
Teacher editions and student materials provide instructional resources and strategies for developing vocabulary through multiple readings by the teacher of narrative and engaging expository texts, followed by explicit and systematic instruction in oral discourse of the selected vocabulary. 


16.
Intensive vocabulary instruction is research-based, direct, explicit, and systematic and includes:


a.
Weekly lesson plans for daily lessons


b.
Weekly lesson plans that include instruction in eight to ten words per week in kindergarten, ten to 12 words per week in grades one and two, and 15 to 18 words per week in grade three


17.
Narratives and expository texts provided in the intensive vocabulary materials link to unit or themes in the basic program.


18.
Intensive vocabulary lessons must include the following: 


a.
Development of students’ listening and speaking vocabulary


b.
Instruction in words that are beyond students’ reading vocabulary


c.
Fifteen to 20 minutes of additional daily vocabulary instruction


19.
Materials contain weekly lesson plans that include:


a.
Multiple readings by the teacher of one or two narrative or interesting expository texts with emphasis on developing oral vocabulary and opportunities for students to hear, use, reflect on, and discuss the meanings of the target words


b.
Weekly oral pre- and post-assessments on new words


c.
Narrative/expository text readings, during which teachers provide simple definitions of target vocabulary words using language that is known by students


d.
Opportunities for students to use words in individual and group responses over time and in different contexts


e.
Suggestions for periodic review and extended use of the words beyond the instructional time

Reading Intervention Kit, Grades One Through Three


20.
The reading intervention kit is a classroom kit that provides sets of strategic intervention materials, one set for each of the five key technical skill domains of beginning reading, for efficient and effective use in tutorial or small-group instructional settings. These materials focus on students in grades one through three who need reteaching and practice in one or more of the technical skill domains. In particular, the lessons in the kit provide targeted instruction in one or more of the English–language arts content standards taught in a previous grade(s) that may not have been mastered. The instructional strategies incorporated in these sets of materials should be consistent with those used in the basic program. 


21.
The kit includes teacher and student editions that provide materials for instruction in the following beginning technical skills in reading as defined by the English–language arts content standards in kindergarten through grade three:


a.
Phonemic awareness and phonological awareness


b.
Phonics and decoding


c.
Oral reading fluency


d.
Vocabulary (including those words taught in grades one through three of the basic program)


e.
Reading comprehension skills


22.
The kit contains five sets of technical skills materials. Each set of materials includes a minimum of 90 lessons, each lasting 15 minutes, that are designed for explicit, sequential, and systematic instruction. Each set also provides a periodic progress-monitoring assessment for determining attainment of the skill or skills taught. 


23.
The same classroom kit for grades one through three is acceptable.

Program 2: The Reading/Language Arts–English-Language Development Basic Program, Kindergarten Through Grade Eight

(For additional guidance, see the “Universal Access” sections under “English Learners” for each grade in Chapters 3 and 4 of the Reading/Language Arts Framework.)


24.
The Reading/Language Arts–English-Language Development Basic Program includes all content and the four additional instructional elements required in the Reading/Language Arts Basic Program as well as the additional required one hour of daily English-language development instruction.


25.
The Reading/Language Arts–English-Language Development Basic Program shall be evaluated for alignment with the following materials: 


a.
Educational content review based on this program description


b.
Criteria (all categories) in Section II


c.
Appendix 9-B, “History–Social Science and Science Content Standards, Kindergarten through Grade Three”


d.
Appendix 9-C, Table 1, “Curriculum Content: Kindergarten Through Grade Three,” and Table 2, “Curriculum Content: Grades Four Through Eight”


e.
English–Language Arts Content Standards for California Public Schools

f.
Reading/Language Arts Framework for California Public Schools

26.
The additional one hour of English-language development instruction, kindergarten through grade eight, shall be evaluated for alignment with the following materials:


a.
English–Language Arts Content Standards

b.
English-Language Development Standards

c.
Appendix 9-A, Matrix 3, “English-Language Development Instruction, Kindergarten Through Grade Eight”


27.
The English-language development (ELD) instructional materials are consistent with and connected to the basic program and are aligned to the English–Language Arts (ELA) Content Standards, English-Language Development Standards, and Reading/Language Arts Framework. Materials shall demonstrate alignment to the ELA and ELD standards through the State Board of Education-approved correlation matrices developed under Senate Bill 1113. For additional guidance, see the “Universal Access” sections under “English Learners” for each grade in Chapters 3 and 4 of the Reading/Language Arts Framework.


28.
ELD instructional materials must include the following features:

a.
Lessons address the Beginning, Early Intermediate, Intermediate, and Early Advanced levels of English-language proficiency at appropriate grade levels. 


b.
Teacher edition and student materials are focused and efficient to ensure English learners acquire proficiency in English as quickly and effectively as possible. 


c.
Additional ELD instructional support is given to English learners (beyond the basic program) for one hour daily. 


d.
The one hour of daily instruction may be presented in smaller segments or lessons. For example, programs may provide daily instruction that includes two to four lessons that total one hour per day.


29.
The ELD materials are designed to ensure students’ mastery of the English–language arts content standards and include the following features: 


a.
Instructional materials are connected to, and consistent with, the unit or theme of the basic program.


b.
Materials include instruction, practice, review, and application that lead to students’ acquisition of English.


c.
Instructional materials will allow opportunities for students to read, write, and discuss expository text.


30.
These ELD materials must provide explicit, sequential, linguistically logical, and systematic instruction, practice, application, and diagnostic support in areas in which students are likely to have difficulty, including:


a.
Phonemic awareness and phonics


b.
Oral reading fluency 


c.
Word recognition and spelling 


d.
Vocabulary and morphology


e.
Grammar and usage


f.
Listening and reading comprehension


g.
Sentence structure (aligned with narratives, reading passages, and writing assignments)


h.
Speaking and writing


31.
ELD materials provide formal linguistic instruction, practice, and opportunities for application, including: 


a.
Survival vocabulary and language, including but not limited to obtaining necessities, making requests, and understanding instructions (essential for newcomers)


b.
Skills that are transferable from students’ primary language to English and nontransferable skills


c.
Acquisition of academic vocabulary


d.
Phonological, morphological, syntactical, and semantic structures of English 


e.
Oral language development


32.
 The ELD teacher’s guide shall include the following:


a.
Background information for teachers regarding the various profiles of English learners, including but not limited to newly arrived, long-term, older learners


b.
Flexible grouping options


c.
Language transfer issues


d.
Appropriate strategies for English learners

Program 3: Primary Language/English-Language Development Basic Program, Kindergarten Through Grade Eight

(For additional guidance, see the “Universal Access” sections under “English Learners” for each grade in Chapters 3 and 4 of the Reading/Language Arts Framework.)

Publishers may develop comprehensive reading/language arts programs in the key languages of the state for students in kindergarten through grade eight on waiver as defined by Proposition 227.


33.
The Primary Language/English-Language Development Basic Program parallels the Reading/Language Arts–English-Language Development Basic Program (RLA/ELD) described in Program 2 and is aligned with the English–Language Arts Content Standards and the Reading/Language Arts Framework, with appropriate modifications for the primary language. 


34.
The Primary Language/English-Language Development Program shall be evaluated for alignment with the following materials:


a.
Educational content review based on this program description 


b.
Criteria (all categories) in Section II


c.
Appendix 9-B, “History–Social Science and Science Content Standards, Kindergarten through Grade Three”


d.
Appendix 9-C, Table 1, “Curriculum Content: Kindergarten Through Grade Three” and Table 2, “Curriculum Content: Grades Four Through Eight.”


e.
English–Language Arts Content Standards for California Public Schools

f.
Reading/Language Arts Framework for California Public Schools


35.
The additional one hour of English-language development instruction, kindergarten through grade eight, shall be evaluated for alignment with the following materials:


a.
English–Language Arts Content Standards

b.
English-Language Development Standards

c.
Appendix 9-A, Matrix 3, “English-Language Development Instruction, Kindergarten Through Grade Eight”


36.
This primary language program may not be submitted without ELD instructional materials or as a partial or a supplemental resource. This primary language program may not be submitted as part of the basic program. This program stands alone and will be submitted and evaluated separately.


37.
ELD instruction is consistent with the English–Language Arts Content Standards, English-Language Development Standards, and Reading/Language Arts Framework; provides one hour of daily instruction to assist English learners in acquiring proficiency in English; and ensures student mastery of the standards.

Program 4: Intensive Intervention Program in Reading/Language Arts, Grades Four Through Eight

(For additional guidance, see the “Universal Access” sections under “Reading Difficulties” for each grade in Chapters 3 and 4 of the Reading/Language Arts Framework.)


38.
The Intensive Intervention Program in Reading/Language Arts is designed to be a stand-alone, intensive, accelerated reading/language arts program. This program provides two and one-half hours to three hours of daily instruction designed to address the instructional needs of students in grades four through eight whose reading achievement is two or more years below grade level (including students who use African American vernacular English, English learners, struggling readers, and students with disabilities).


39.
There are two purposes of intervention instruction for students in grades four and above who are two or more years below grade level in reading achievement: (1) to teach students to read; and (2) to teach students those grade-level English–language arts content standards they have not previously mastered.


40.
Based on curriculum-embedded diagnostic assessment, this program should position students to progress rapidly toward successful reentry into the basic program at their appropriate grade level. The instructional design of the program should assume that students can gain two grade levels for each year of instruction.


41.
The Intensive Intervention Program in Reading/Language Arts shall be evaluated for alignment with the following materials: 


a.
Educational content review based on this program description


b.
Criteria (all categories) in Section II


c.
Appendix 9-A, Matrix 1, “Intensive Intervention in Reading/Language Arts, Grades Four Through Eight”


d.
Appendix 9-C, Table 3, “Curriculum Content, Intensive Intervention, Grades Four Through Eight”


e.
English–Language Arts Content Standards for California Public Schools

f.
Reading/Language Arts Framework for California Public Schools

42.
The program may not be submitted as part of the basic program. This program is designed to accelerate student reentry into the basic program within two years or less. Students who are two or more years below grade level will not benefit from grade-level instruction in the basic program because grade-level reading and instructional materials in the basic program are beyond the students’ reading comprehension level. Publishers choosing to submit an Intensive Intervention Program in Reading/Language Arts must submit it as a stand-alone program that will be evaluated separately. 


43.
This curriculum must incorporate the principles of universal access described in the Reading/Language Arts Framework, be based on research as defined in Education Code Section 44757.5(j), and provide instructional content for 180 days of instruction for minimal daily time periods of 2.5 to 3 hours.


44.
The program must have multiple levels and points of entry to appropriately address the skill levels of students in grades four through eight. 


45.
The curriculum for Intensive Intervention Program in Reading/Language Arts provides guidance to teachers in efficient and effective instruction. Teacher and student editions provide explicit, sequential, linguistically logical, and systematic instruction, practice, application, and diagnostic support in areas in which students (including students who use African American vernacular English) are likely to have difficulty—primarily the following strands and substrands of the English–language arts content standards, grades one through six: 


a.
Phonemic awareness and phonics


b.
Word recognition and spelling


c.
Oral reading fluency


d.
Vocabulary and morphology


e.
Grammar and usage


f.
Listening and reading comprehension


g.
Sentence structure (consistent with narratives, reading passages, and writing assignments)


h.
Writing


46.
Instructional materials will provide opportunities for students to read, write, and discuss expository text.

Program 5: Intensive Intervention Program for English Learners, Grades Four Through Eight

(For additional guidance, see the “Universal Access” sections under “English Learners” for each grade in Chapters 3 and 4 in the Reading/Language Arts Framework.)


47.
The Intensive Intervention Program for English Learners is designed to be a stand-alone, intensive reading/language arts program. This program provides two and one-half hours to three hours of daily instruction developed specifically for English learners in grades four through eight whose academic achievement is two or more years below grade level. This stand-alone reading/language arts intervention program addresses literacy and language development. The materials incorporate the elements of English-language development described below and are designed to provide intensive, accelerated, and extensive English-language development that complements and supports reading/language arts instruction. 


48.
This program may not be submitted as part of the basic program. This program is designed to accelerate student reentry into the basic program within two years or less. Publishers choosing to submit an Intensive Intervention Program for English Learners must submit it as a stand-alone program that will be evaluated separately. 


49.
By incorporating a curriculum-embedded diagnostic assessment, this program positions students to progress rapidly toward reentry into the basic program at their appropriate grade level. The instructional design of the program should assume that students can gain two grade levels for each year of instruction.


50.
The Intensive Intervention Program for English Learners shall be evaluated for alignment with the following materials: 


a.
Educational content review based on this program description


b.
Criteria (all categories) in Section II


c.
Appendix 9-A, Matrix 2, “Intensive Intervention for English Learners, Grades Four Through Eight”


d.
Appendix 9-C, Table 3, “Curriculum Content, Intensive Intervention, Grades Four Through Eight”


e.
English–Language Arts Content Standards for California Public Schools

f.
Reading/Language Arts Framework for California Public Schools

51.
This curriculum must incorporate the principles of universal access, be based on research as defined in Education Code Section 44757.5(j), and provide instructional content for 180 days of instruction for minimal daily time periods of 2.5 to 3 hours.


52.
The program must have multiple levels and points of entry in order to appropriately address the skill levels of students in grades four through eight.


53.
This program must emphasize academic language, vocabulary and concept development, sentence structure, grammar, organization and delivery of oral communication, and speaking applications. 


54.
Materials guide the teacher on how to instruct English learners to master the English–language arts content standards so learners can read, write, comprehend, and speak English for personal use and at the proficient level for academic schoolwork.


55.
The program must include teacher and student editions and focus on instruction to assist English learners in developing proficiency in the English language and the concepts and skills contained in the English–Language Arts Content Standards. Emphasis is placed on:


a.
Instruction in the skills that are transferable from students’ primary language to English and nontransferable skills


b,
Acquisition of academic vocabulary


c.
Phonological, morphological, syntactical, and semantic structures of English 


56.
These materials must provide explicit, sequential, linguistically logical, and systematic instruction, practice, application, and diagnostic support in areas in which students are likely to have difficulty—primarily the following strands and substrands of the English–language arts content standards, grades one through six: 


a.
Phonemic awareness and phonics


b.
Word recognition and spelling


c.
Oral reading fluency 


d.
Vocabulary and morphology


e.
Grammar and usage


f.
Listening and reading comprehension


g.
Sentence structure (consistent with narratives, reading passages, and writing assignments)


h.
Speaking and writing

Section II: Criteria

Category 1: Alignment with English–Language Arts Content Standards

All programs must include the following features:


1.
Instructional materials as defined in Education Code Section 60010(h) are designed to ensure that all students master each of the English–language arts content standards.


2.
Instructional materials reflect and incorporate the content of the Reading/Language Arts Framework for California Public Schools.

3.
Instructional materials incorporate the content described in Appendix 9-A, Appendix 9-B, and Appendix 9-C (as referenced in Section I, Program Descriptions).


4.
Instruction reflects current and confirmed research in reading/language arts instruction as defined in Education Code Section 44757.5(j).


5.
Sufficient instructional time is allotted to content standards that require extensive teaching and are clear prerequisites for later content standards.


6.
The program demonstrates an explicit relationship between academic language development, reading selections, and written and oral expression (see Number 45 below, under “Writing”).


7.
The English–Language Arts Content Standards and Reading/Language Arts Framework form the basis of the instructional materials. Extraneous materials not aligned to these content standards must be minimal and not detract from instruction.


8.
Instructional materials include activities that relate directly to the learning objectives. Extraneous material is kept to a minimum.


9.
Instructional materials use proper grammar and spelling (Education Code Section 60045).


10.
Any gross inaccuracies or deliberate falsification revealed during the review process will result in disqualification, and any found during the adoption cycle will subject the program to removal from the list of state-adopted textbooks. Gross inaccuracies and deliberate falsifications are defined as those requiring changes in content. 


11.
All authors listed in the instructional program are held responsible for the content. If requested, the authors must be willing to supply proof of authorship. Beyond the title and publishing company’s name, the only name to appear on a cover and title page shall be the actual author or authors.


12.
Publishers must indicate in teacher materials all program components necessary to address all the English–language arts content standards for each grade level.

Curriculum must provide explicit, sequential, linguistically logical, and systematic instruction, practice, application, and diagnostic support in the following program areas:

Phonemic Awareness


13.
Instructional materials for kindergarten through grade two must be taught comprehensively and as a sequence of skills in the grade levels as described in the English–language arts content standards.

Phonics and Decoding


14. Phonics instruction includes all sound-spelling correspondences and is taught in a sequential and logical design.


15. Publishers will include, for those students who need them, learning tools for phonemic awareness (such as phoneme phones and letter tiles).


16. Publishers will include, for those students who need them, learning tools for phonics (such as Elkonin boxes).

Oral Reading Fluency and Word Attack Skills


17.
Instructional materials emphasize oral reading decoding fluency and the skills of word recognition, reading accuracy, and prosody. Programs offer strategies for increasing oral fluency rates with adequate daily materials of increasing difficulty.


18.
Oral reading materials include instruction in word reading, practice on increasingly difficult passages, and assessments on this instruction and practice in grades one through six and grades six through eight (as needed).


19.
Student materials include opportunities for daily oral reading fluency practice.

Decodable Books


20.
Sufficient pre-decodable and decodable texts are included at the early stages of reading instruction to allow students to develop automaticity and practice fluency. Those materials in the program designated as decodable must have text with at least 75 percent of the words consisting solely of previously taught sound-spelling correspondences and from 15 percent to 20 percent of the words consisting of previously taught high-frequency words and story words. High-frequency words introduced in pre-decodable and decodable texts are taken from a list of the most commonly used words in English, prioritized by their utility. For those sounds with multiple spellings, two sound-spellings may be paired in one decodable book or reading passage. 


21.
Each decodable text contains at the back a list of all the high-frequency words and sound-spelling correspondences introduced in that text. 


22.
Sufficient is defined as follows:


a.
Kindergarten—At least 15 pre-decodable books (pre-decodable is defined as small books used to teach simple, beginning, high-frequency words usually coupled with a rebus).


b.
Kindergarten—Approximately 20 decodable books, integrated with the sequence of instruction. 


c.
First grade—Two books per sound-spelling, totaling a minimum of 8,000 words of decodable text over the course of a year. 


d.
Second grade—Approximately 9,000 words of decodable text, two decodable books per sound-spelling determined by the instructional sequence of letter-sound correspondence for students who still need this instruction. 


e.
Intensive Intervention Programs—Approximately 9,000 words of decodable text: two decodable reading selections/passages per sound-spelling determined by the instructional sequence of letter-sound correspondence for students who still need this instruction. Careful attention must be given to the age group for which these decodables are designed to ensure the content is age-appropriate and engaging for students in grades four through eight.

Spelling


23.
Instructional materials link spelling with decoding as reciprocal skills. Spelling lessons are based on the phonemic and morphologic concepts taught at appropriate grade levels as defined in the English–language arts content standards. Spelling rules are explicitly taught with practice focused on patterns of words and sound-letter associations.

Vocabulary


24.
Program provides direct, explicit, and systematic instruction and opportunities for student practice and application in key vocabulary connected to reading and writing instruction, including academic vocabulary from the history–social science and science content standards that are addressed in the basic or intervention programs.


25.
The program includes weekly lesson plans for daily vocabulary lessons and lists of target vocabulary words that will be taught each week.


26.
Instructional resources provide strategies for teachers and materials for students to use in developing academic language (i.e., the more difficult, abstract, technical, and specialized vocabulary and concepts used in texts and tests).


27.
Materials provide opportunities for students to use and apply words in individual and group responses, over time, and in different contexts.


28.
Materials include suggestions for periodic review and extended use of the words beyond the instructional time.


29.
The program provides instruction designed to foster students’ word consciousness and self-monitoring in attending to unknown words.


30.
To promote language development, instructional materials in kindergarten through grade two include direct, explicit, and systematic instruction and opportunities for practice and application in the following areas:


a.
Classification of grade-appropriate words into categories


b.
Word-learning strategies


c.
Word meaning, including the relationship and association of words to other words 



In addition, in grade two, the materials provide instruction in common antonyms and synonyms; knowledge of individual words in unknown compound words to predict their meaning; the meaning of simple prefixes and suffixes; and identification of simple multiple-meaning words.


31.
To promote language development, instructional materials in grades three and beyond include direct, explicit, and systematic instruction and opportunities for student practice and application in the following areas:


a.
Word structure/analysis of prefixes, suffixes, base and root words, derivatives, and continuing practice in antonyms and synonyms as well as identification and usage of multiple-meaning words with grade-level expectations 


b.
Word meaning including the relationship and association of words to other words 


c.
Phonological, morphological, syntactical, and semantic structures of English


d.
Identification of origins and meanings of foreign words frequently used in English, beginning in grade six; in use of Greek, Latin, and Anglo-Saxon word roots and affixes related to content-area words, beginning in grade seven; and in analyzing idioms, analogies, metaphors, and similes to infer literal and figurative meanings of phrases, beginning in grade eight


e.
Key academic vocabulary with grade-level expectations 


f.
Use of new and previously taught academic vocabulary in reading, writing, listening, and speaking activities and multiple exposures to key academic vocabulary through periodic review and distributed practice of previously taught academic words through guided practice, independent practice, and application (with teacher feedback)


g.
Word-learning strategies and skills 

Expository Texts and Reading Selections


32.
In the interest of promoting the efficiency of instruction for kindergarten through grade three, content standards in history–social science and science (see Appendix 9-B) that can be covered in text-based instruction must be incorporated into the instruction in the reading/language arts program materials during the language arts time period, particularly in the selection of expository texts that are read to students or that students read.


33.
Informational text to support standards in reading comprehension, vocabulary, and writing applications is included for all grades. When included, informational text addressing topics in history–social science, science, and mathematics is accurate and consistent with grade-level standards and the unit/theme design. When appropriate, informational texts in grades four through eight will include content that incorporates education principles and concepts for the environment that are consistent with grade-level standards and the unit/theme design, as required in Public Resources Code Section 71301(d)(1).



34.
Reading selections, both those read to students and those that students read, are of high quality and are interesting, motivational, multicultural, and age-appropriate for students.

Writing


35.
The program includes daily explicit instruction in writing with additional time for practice and application during independent work time.


36.
Instructional materials include high-quality literature and informational text at all grade levels that serve as strong models of writing and reinforce the reciprocal relationship between reading, vocabulary, and writing as well as listening and speaking.


37.
Teacher editions and student materials are aligned with the specific types of writing required in the standards at each grade level, including descriptive writing, narratives, responses to literature, persuasive compositions, research reports, technical documents, and documents related to career development as appropriate to grade level. When specific genres appear at multiple grade levels, the expectations, direct instruction, and assignments progress in breadth, depth, and sophistication as specified by grade-level standards.


38.
Instructional materials provide strategies for teachers to develop students’ academic language, including more difficult, abstract, technical, and specialized vocabulary and concepts.


39.
The teacher editions and student materials provide instruction and practice opportunities to ensure that students learn the specific academic language associated with all genres of reading and writing, including but not limited to terms such as narrative, exposition, and persuasion. Instruction in academic vocabulary will also include literary terms such as summary, plot, theme, main idea, evidence, coherence, cause/effect, and proposition/support.


40.
Teacher editions suggest and provide daily explicit instruction in writing assignments that are connected to and consistent with the genre presented in the reading selections and passages of the lesson. Materials include instruction in the language patterns and structures present in the genre studied. The materials provide discussion prompts, related to these two reciprocal reading and writing elements of lessons, that support students as they actively use the academic language associated with the genre being studied.


41.
Materials provide guidance to teachers about when and how in the instruction process to give feedback to students on their writing.


42.
Materials include instruction and practice in writing on demand, including the skills necessary to read and correctly interpret writing prompts, organize quickly, edit, and revise.


43.
Instructional materials in writing skills and strategies provide direct, explicit, and systematic instruction, practice, and application appropriate to grade-level content standards and include:


a.
Sentence fluency


b.
Sentence variety


c,
Paragraph and essay structure, organization, and coherence


d.
Word choice 


44.
Instructional materials in writing applications provide direct, explicit, and systematic instruction, practice, and application appropriate to grade-level content standards and include:


a.
Instruction in a full range of text structures, including writing to describe and explain objects, events, and experiences


b.
Instruction and practice in writing narratives, biographies and autobiographies, expository compositions, responses to literature, research reports, persuasive compositions, and summaries of reading material


c.
Instruction and practice in writing technical documents and documents related to career development as appropriate to grade level


d.
Instruction in the components and unique features of each writing application


e.
Instruction in the use of grade-appropriate, standards-aligned rubrics for each application


f.
Models of the production of each application through teacher write-aloud opportunities or opportunities to analyze writing models provided in the materials


g.
Scaffolding that leads students into independent grade-level writing through timely and explicit feedback


h.
Guidance for students through frequent opportunities to review progress using application-specific rubrics


i.
Assessment of students' ability to meet the grade-level writing application standards using application-specific prompts


45.
Instructional content reflects the reciprocal and related processes of reading, writing conventions, and listening and speaking. 


46.
Instructional materials include direct, explicit, and systematic instruction and opportunities for student practice of the written and oral English language conventions, comprehension skills, and literary response and analysis at the appropriate grade levels as defined in the English–Language Arts Content Standards.

47.
Instructional materials include direct, explicit, and systematic instruction, student practice, and application on identifying and using comprehension skills at the appropriate grade level as defined in the English–Language Arts Content Standards.


48.
Instructional materials include direct, explicit, and systematic instruction; student practice; and identification of the structural features of literature and expository materials and use of literary elements of text at the appropriate grade levels as defined in the English–Language Arts Content Standards.

49.
The program provides a consistent set of editing marks that are taught and used throughout the program.


50.
The program provides opportunities for both full process writing assignments and on-demand, prompt-driven assignments that must be completed within a specified time limit.


51.
The program provides daily opportunities for writing to practice newly acquired skills and applications and review previously learned skills and strategies.

Category 2: Program Organization

Sequential organization and a coherent instructional design of the reading/language arts program provide structure for what students should learn each year and allow teachers to teach the reading/language arts instruction efficiently and effectively. English learners, students with disabilities, students who use African American vernacular English, struggling readers, and other students at risk of not mastering grade-level academic content need to be clearly and directly taught. They need to be able to anticipate what comes next in the instructional sequence and what is expected of them so they can focus all their attention on learning the new academic content, skills, and strategies presented in the lessons. The instructional design described below serves as the scaffold for students with diverse learning needs.

All programs must include the following features:


1.
Scope and sequence align with English–language arts content standards and strands, although within each grade level the standards and the strands do not have to be addressed in a particular order. 


2.
Internal structure of the program within a grade level and across grade levels is coherent and consistent in the design of weekly and daily lesson planners and in the teaching routines and procedures used in program components.


3.
Instructional materials group related standards and address them simultaneously for purposes of coherence and utility. 


4.
The instructional design enhances student retention and generalization of what is learned.


5.
Students are taught skills and strategies and then given activities to practice them, including opportunities to connect and apply those skills and strategies.


6.
Dimensions of complex tasks are analyzed and broken down into component parts; each part is taught in a logical progression. 


7.
Materials are organized to provide cumulative or spiraled review of skills or both.


8.
Similar and confusing content and strategies are separated.


9.
The amount of new information is controlled and connected to prior learning, and students are explicitly assisted in making connections through direct instruction.


10.
Instructional materials include directions for:


a.
Direct teaching


b.
Teacher modeling and demonstration


c.
Guided and independent practice and application with corrective feedback during all phases of instruction and practice


d.
Appropriate pacing of lessons


e.
Preteaching and reteaching as needed


11.
Instructional materials include adequate practice and review (distributed review, cumulative review, and varied review).


12.
A list of the grade-level standards is provided in both the teacher and student editions. Topical headings reflect the framework and standards and clearly indicate the content that follows.
Criteria Category 3: Assessment

(For additional guidance, see the progress-monitoring assessment schedules in Chapter 6 of the Reading/Language Arts Framework.)

All programs must provide the following features:


1.
Guidance on the purpose, administration, scoring, and interpretation of assessments includes:


a.
Progress monitoring (curriculum-embedded, criterion-referenced to lessons)


b.
Summative (curriculum-embedded, criterion-referenced to lessons at trimester or semester)


c.
Diagnostic screening (usually norm-referenced) for specific technical skills of reading and language arts


2.
Teacher editions and student materials provide the following assessments: 


a.
Progress-monitoring assessments (curriculum-embedded, criterion-referenced to lessons) to measure instructional effectiveness and to monitor student progress at a minimum of every six to eight weeks (See the progress-monitoring assessment schedules in Chapter 6 for details.)


b.
Summative assessments (curriculum-embedded, criterion-referenced to lessons at trimester or semester intervals) as required in each type of program


c.
Diagnostic screening assessments (usually norm-referenced) in the six technical skill areas for use with selected students in addressing instructional needs (The diagnostic screening assessments either are listed as recommended or are provided under licensed agreements with test publisher[s].)


3.
In addition, intensive intervention programs, which must have multiple levels and points of entry, also provide placement and exit assessments designed to help determine the appropriate instructional level for entry into and exit from the program.

The basic programs must provide these features:


4.
Progress-monitoring assessments (curriculum-embedded, criterion-referenced) are designed to inform teachers of the effectiveness of instruction and of student progress. Progress-monitoring assessments are based on content taught in the unit or theme and, when appropriate, previously taught skills and strategies. (See the progress-monitoring assessment schedules in Chapter 6 for details.)


5.
The progress-monitoring assessments must include subtests of a minimum of ten items, including:


a.
Kindergarten—Phoneme awareness (which includes phoneme deletion and substitution and phoneme segmentation), beginning phonics, rapid letter and word naming, upper- and lowercase letter naming, rhyming, matching consonants and sounds, matching short vowel and sounds, high-frequency word reading, and consonant-vowel-consonant (CVC) words


b.
Grade one—Phonics and word reading, oral reading fluency (starting in the 18th week of instruction and measured in words correct per minute), reading comprehension, vocabulary, spelling, usage/conventions, and writing


c.
Grades two through six—Oral reading fluency (measured in words correct per minute), reading comprehension, vocabulary, spelling, usage/conventions, and writing


d.
Grades seven through eight—Oral reading fluency (only as needed, measured in words correct per minute), reading comprehension, vocabulary, spelling, usage/conventions, and writing


6.
Summative assessments (once a year for kindergarten and grade one and twice a year for grades two through eight) must be designed to measure whether students have mastered the previously taught content related to the following strands of the English–language arts content standards. The summative assessments must include subtests of a minimum of ten items for the appropriate grade-level strands:


a.
Word analysis, fluency, and systematic vocabulary development


b.
Reading comprehension


c.
Literary response and analysis


d.
Writing strategies


e.
Writing application


f.
Written and oral language conventions


7.
Diagnostic screening assessments must be designed to identify student instructional needs and inform instruction in the technical skill areas listed below. In most cases these assessments should be normed for age-based or grade-level-based performance. These assessments must be appropriate for use with an individual or small group. The content of the diagnostic screening assessments include:


a.
Phonemic awareness


b.
Phonics and decoding


c.
Oral reading fluency


d.
Spelling


e.
Vocabulary


f.
Reading comprehension


8.
Intensive vocabulary support materials must include weekly oral pre- and post-assessments on new words.


9.
The reading intervention kit for grades one through three includes: 


a.
Placement assessments for grades one through three designed to help determine the appropriate instructional level for beginning instruction in each of the technical skill areas


b.
Progress-monitoring assessments for every ten lessons

The Intensive Intervention Program in Reading/Language Arts and the Intensive Intervention Program for English Learners must provide:


10.
Progress-monitoring assessments designed to provide teachers with information on instructional effectiveness and to monitor student progress at the end of each set of lessons every six to eight weeks. Progress-monitoring assessments are based on content taught in the set of lessons and, when appropriate, previously taught skills and strategies.


11.
The progress-monitoring assessments must include a minimum of five subtests, each subtest having a minimum of ten items aligned to the following reading/language arts skills taught:


a.
Phonemic awareness and phonics


b.
Word recognition and spelling


c.
Oral reading fluency


d.
Vocabulary and morphology


e.
Listening and reading comprehension


f.
Sentence structure aligned with narratives, reading passages, and writing assignments


g.
Writing


12.
Summative assessments must be designed to measure whether students have mastered the content of previously taught lessons and be administered at the end of each level of the program. Summative assessments must include a minimum of five subtests, each subtest having a minimum of ten items that are aligned to the technical reading/language arts skills taught (listed above in item 11).


13.
Placement and exit assessments must be designed to help determine the appropriate instructional level for entry in and exit out of the program.


a.
The placement assessments must provide an accurate and precise measure of student performance to place students at the appropriate instructional level in the program. 

 b.
The exit assessments must provide an accurate and precise measure of student mastery of skills necessary to exit the program.


c.
Placement and exit assessment content must accurately reflect the skills taught in the program.


14.
Diagnostic screening assessments must be designed to identify student instructional needs in technical reading/language arts skills. In most cases these assessments should be norm-referenced and must be appropriate for use with an individual and a small group.

The English-language development instruction, kindergarten through grade eight, must provide these features:


15.
Progress-monitoring assessments for English-language development Instruction in Programs 2 and 3 must be designed to provide teachers with information on instructional effectiveness and to monitor student progress at the end of each unit or theme or set of lessons every six to eight weeks. Progress-monitoring assessments are based on content taught in the unit or theme or set of lessons and, when appropriate, previously taught skills and strategies.


16.
Progress-monitoring assessments for English-language development Instruction measure progress in reading, writing, listening, and speaking in English as described in Appendix 9-A, Matrix 3, “English-Language Development Instruction, Kindergarten Through Grade Eight.”


17.
The progress-monitoring assessments must include a minimum of five subtests, each subtest having a minimum of ten items that are aligned with structured lessons focused on the following reading/language arts skills:


a.
Phonemic awareness and phonics


b.
Oral reading fluency 


c.
Word recognition and spelling 


d.
Vocabulary and morphology


e.
Grammar and usage


 f.
Sentence structure aligned with narratives, reading passages, and writing assignments


g.
Listening and reading comprehension


h.
Writing

Criteria Category 4: Universal Access

(For additional guidance, see Chapter 7, “Universal Access to the Language Arts Curriculum,” and the “Universal Access” sections for each grade in Chapters 3 and 4 of the Reading/Language Arts Framework.)

The goal of reading/language arts programs in California is to ensure universal access to high-quality curriculum and instruction for all students so they can meet or exceed the state's English–language arts content standards. To reach that goal instructional materials must provide teachers with the necessary content and pedagogical tools to teach all students to master the English–language arts content standards. 

Teachers need assistance in using assessments for planning instruction, determining effective grouping strategies, implementing other strategies for meeting the instructional needs of students, and measuring the effectiveness of instruction. Specifically, instructional strategies must meet the needs of (1) struggling readers (all students experiencing difficulty learning to read; these students may include English learners, students with disabilities, and students who use African American vernacular English); (2) students in grades four through eight who are two or more years below grade level in academic achievement; (3) advanced learners; and (4) English learners.

The basic program curriculum must encompass a range of materials for teacher and student editions sufficient to meet the instructional needs of students at various advanced, benchmark, strategic, and intensive levels of performance. Intensive intervention program materials must encompass a range of materials for teacher and student editions sufficient to meet the instructional needs of students at various levels of performance.

Basic program instructional materials present comprehensive guidance for teachers in providing effective, efficient instruction for all students. Materials must be constructed to meet the instructional needs of those who enter school at or above grade levels or one or more grade levels below the content standards taught for a particular grade and, therefore, are adaptable to each student’s point of entry. Such instruction must focus on the English–language arts content standards. All suggestions and procedures for meeting the instructional needs of students are not to be added as superficial afterthoughts to the main focus of instruction. Rather, the instructional materials are constructed so that the teacher does not need to create extensive modifications in order to meet the learning needs of a full range of students. 

The following design principles are guidelines for publishers to use in creating materials that will allow access for all students, including English learners, students with disabilities, struggling readers, and students who use African American vernacular English, to ensure they master the English–language arts content standards. 

Universal Access Design Principles

All programs must include the following features:


1.
Instructional materials incorporate: 


a.
Optimal opportunities for teachers to scaffold instruction and check for understanding


b.
Guidance on the use of preteach, reteach, and review and an accelerated pace of program options


c.
Coherence and consistency in the design of the weekly and daily lesson planner and the teaching routines and procedures for program components within a grade and across grade levels, as appropriate


d.
Ample background information on key skills and concepts

 
e.
Sufficient practice for all skills and strategies taught, with additional practice for those who require it


f.
Corrective feedback during all phases of instruction, practice, and application


g.
Emphasis on ample opportunities for practice and use of vocabulary words to support vocabulary acquisition and language development


h.
Assistance with organizing and sorting words and concepts to support vocabulary acquisition and language development

All programs should include the following features:


2.
Instructional materials use "considerate text" design principles that are consistent by grade and across grade levels: 



a.
Adequate titles for each selection


b.
Introductory subheadings for chapter sections


c.
Introductory paragraphs


d.
Concluding or summary paragraphs


e.
Complete paragraphs, including clear topic sentence, relevant support, and transitional words and expressions (e.g., furthermore, similarly)


f.
Effective use of typographical aids (e.g., boldface print, italics)


g.
Adequate, relevant visual aids connected to the print: illustrations, photos, graphs, charts, maps


h.
Manageable, not overwhelming, visual and print stimuli


i.
Identification and highlighting of important terms


j.
List of reading objectives or focus questions at the beginning of each reading selection


k.
List of follow-up comprehension and application questions

Design Principles for Means of Expression

All programs must include the following features:


3.
An explanation in the teacher edition that there is a variety of ways for students with special instructional needs to use the materials and demonstrate their competence (e.g., physically forming letters for students who have dyslexia or who have difficulties writing legibly or spelling words). The teacher edition may suggest modifications so that students have access to the materials and can demonstrate their competence. Examples of such modifications might be (but are not limited to) student use of computers to complete pencil and paper tasks, including the use of on-screen scanning keyboards, enlarged keyboards, word prediction, and spellcheckers. 

Design Principles for Advanced Learners 

Basic and primary language programs must include the following features:


4.
Teacher and student editions include suggestions or materials for advanced learners who need an enriched or accelerated program or assignments that are consistent with the guidance described in the “Universal Access” sections of each grade level in Chapters 3 and 4. 


5.
Materials provide suggestions to help students study a particular author, theme, or concept in more depth and conduct a more complex analysis of additional independent reading.


6.
Materials remind teachers to set high expectations for all students and inform teachers of the connection of skill development and concepts to higher grade levels.

Criteria Category 5: Instructional Planning and Support

(For additional guidance, see Chapter 7, “Universal Access to the Language Arts Curriculum” and the “Universal Access” sections for each grade in Chapters 3 and 4 of the Reading/Language Arts Framework.)
Teacher editions must include the following features:


1.
Instructional routines and procedures are based on current and confirmed research, as defined in Education Code Section 44757.5(j). 


2.
Instructional materials provide a clear road map for teachers to follow when planning instruction.


3.
Instructional materials include a teacher planning and pacing guide for 180 days of instruction that describes how to use all program components, the relationships between the components and parts of the lesson, and the minimum daily time requirements. 


4.
The teacher edition provides guidance on what to teach, how to teach the material, and when to teach it. 


5.
The teacher edition provides guidance in the daily lesson on appropriate opportunities for checking for understanding.


6.
Lesson plans and the relationships of parts of the lesson and program components are clear.


7.
Learning and instructional objectives in the student materials and teacher edition are explicit and clearly identifiable.


8.
A list of required materials is provided for each lesson. 


9.
Terms from the English–Language Arts Content Standards are used appropriately in all guidance for teachers.


10.
The program includes suggestions for parents or caregivers on how to support student achievement. The suggestions should be designed so that families receive specific information and support for extending their children’s learning at home. The program should include materials that teachers can use to inform families about the English–Language Arts Content Standards, the Reading/Language Arts Framework, program-embedded assessments, and the degree to which students are mastering the standards.


11.
Preteaching, reteaching, extension, and acceleration activities are clearly labeled.


12.
Materials describe grouping strategies for flexible small-group instruction.


13.
The teacher edition includes guidance for teachers on implementing reading activities that build oral reading fluency.


14.
The teacher edition indicates how oral reading fluency passages will be used to build fluency (accuracy, rate, and expression) and to assess automaticity (i.e., accuracy and rate).


15.
The teacher edition provides samples of student writing that demonstrate end-of-grade-level sophistication of writing genres.


16.
Teacher support materials provide directions for explicit teaching of writing strategies, conventions, and specific writing applications.


17.
Teacher support materials include demonstrations of writing strategies, including the writing process.


18.
The teacher edition includes strategies for providing timely teacher feedback about student writing and specific information about what has been done well with suggestions for “next steps.”


19.
The teacher edition clearly references, explains, and provides the location of additional instructional materials and program components designed to provide extra support for students who require it (e.g., English learners, students who use African American vernacular English, struggling readers, and students with disabilities). 


20.
Teacher editions for additional instructional materials provide daily lesson guidance regarding the use of instructional materials to develop and provide additional instruction and sufficient practice of key concepts, skills, and strategies for English learners and struggling readers.


21.
All suggestions and procedures for meeting the instructional needs of all students are ready to use with minimum modifications to facilitate the program supporting scaffolded instruction for English learners, students with disabilities, struggling readers, and students who use African American vernacular English and providing teachers with guidance on scaffolded instruction.


22.
The program provides a linguistic, contrastive analysis chart in the teacher edition that shows and explains how new or difficult sounds and features of the English language are taught and reinforced. Comparisons with the five (or more) of the most common languages in California and African American vernacular English will be incorporated as appropriate, accentuating transferable and nontransferable skills.


23. 
The program provides teachers with a cassette, CD-ROM, other audio recording, or video that demonstrates the correct pronunciation of all the sounds taught.


24.
The teacher resource materials provide background information about each reading selection, including author, context, content, and information about illustrations, if any. 


25.
High-quality literature, including but not limited to selections reflective of California’s diverse cultural population, is an integral part of language arts instruction at every grade level.


26.
Materials provide teachers with guidance on the effective use of library resources that best complement the English–Language Arts Content Standards.


27.
Materials include instructions for the teacher on salient features of the reading material and suggestions on how to use each reading selection in the lesson or lessons.


28.
Teacher and student editions have correlating page numbers.


29.
Answer keys are provided for all workbooks and other related student activities.

Instructional materials should include the following features:


30.
The teacher edition includes a list of books for independent reading that spans at least three grade levels and matches the topics of the units. 


31.
Reading materials used for in-class work and homework as students progress through the grades are suggested or included to ensure that students read the amount of text specified in the standards at various grade levels. 


32.
Teacher editions suggest reading material for students to read outside of class at least 20 minutes a day in grade one and 30 minutes a day in grades two and beyond.


33.
Electronic learning resources, when included, are integral parts of the program, support instruction, and connect explicitly to the standards.


34.
All informational technology resources include technical support and suggestions for appropriate use.


35.
Black-line masters are accessible in print and in digitized formats and are easily reproduced. Black areas shall be minimal to require less toner when printing or photocopying.


36.
Homework extends and reinforces classroom instruction and provides additional practice of skills that have been taught.

Appendix B

Learning Resource Display Centers

Learning Resources Display Centers (LRDCs) located throughout California display both submitted and adopted instructional materials for kindergarten through grade eight (K–8).

LRDC Locations 1 through 22

Cathy Dickerson, LRDC #1 

Humboldt County Office of Education 

901 Myrtle Avenue 

Eureka, CA 95501 

707-445-7088

Bob Benoit, LRDC #2 

Butte County Office of Education

Instructional Resources Center

5 County Center Drive 

Oroville, CA 95965 

530-532-5803
Jennifer Duckhorn, LRDC #3

Sonoma County Office of Education 

Instructional Resource Center

5340 Skylane Boulevard

Santa Rosa, CA 95403

707-524-2837

Ben Anderson, LRDC #4 

Sacramento County Office of Education 

Instructional Technology and Learning Resources

10474 Mather Boulevard

Mather, CA 95655

916-228-2351

Rovina Salinas, LRDC #5

Contra Costa County Office of Education

Curriculum and Instruction Department

77 Santa Barbara Road 

Pleasant Hill, CA 94523

925-942-5332

Hector Garcia, LRDC #6

Alameda County Office of Education 

Educational Services

313 West Winton Avenue 

Hayward, CA 94544

510-670-4235 

Rita Yee, LRDC #7

San Francisco State University

College of Education

Cahill Learning Resources and Media Lab

1600 Holloway Avenue, Burk Hall 319

San Francisco, CA 94132

415-338-3423

Bob Gausman, LRDC #8 

Stanislaus County Office of Education

Technology Learning Resources

1100 H Street 

Modesto, CA 95354 

209-567-4518

Diane Perry and Peter Doering, LRDC #9

Santa Clara County Office of Education

Library Services 

1290 Ridder Park Drive

San Jose, CA 95131

408-453-6800 

John Magneson, LRDC #10

Merced County Office of Education

Instructional Services

632 West 13th Street, Building J-1 

Merced, CA 95341

209-381-6632

Emy Lopez-Phillips, LRDC #11

Fresno County Office of Education

School Library and Media Services

1111 Van Ness 

Fresno, CA 93721

559-497-3711

Steve Woods, LRDC #12

Tulare County Office of Education

Educational Resource Services

7000 Doe Avenue, Suite A 

Visalia, CA 93291 

559-651-3077

Kathy Hill, LRDC #13

Kern County Superintendent of Schools Office 

The Learning Center

2020 K Street

Bakersfield, CA 93301

661-636-4640

Note: LRDC #14 is now LRDC #A4 (see below) 

Lorna Lueck, LRDC #15

University of California, Santa Barbara

Davidson Library, Curriculum Lab

Santa Barbara, CA 93106-9010 

805-893-7111

Patti Johnson, LRDC #16

Ventura County Office of Education

5100 Adolfo Road 

Camarillo, CA 93012

805-437-1340

Note: LRDC #17 is now LRDC #A8 (see below) 

Sharon McNeil, LRDC #18

Los Angeles County Office of Education 

Library Services 

12757 Bellflower Boulevard

Downey, CA 90242

562-922-6359

Esther Sinofsky, LRDC #19

Los Angeles Unified School District 

Textbook Services 

1545 Wilshire Boulevard, Suite 200 

Los Angeles, CA 90017 

213-207-2271

Glen Warren, LRDC #20

Orange County Office of Education 

200 Kalmus Drive 

Costa Mesa, CA 92626 

714-966-4000

Christina Cicchetti, LRDC #21

University of California, Riverside

Rivera Library

P.O. Box 5900

Riverside, CA 92517-5900

951-827-3715 

Karen Wagner, LRDC #22

San Diego County Office of Education 

6401 Linda Vista Road, Room 201

San Diego, CA 92111

858-292-3792 

LRDC Locations A1–A8

The following LRDCs display adopted instructional materials and resources for K–8 only. They do not review submitted materials and resources prior to adoption.

Karol Thomas, LRDC #A1

San Mateo County Office of Education 

101 Twin Dolphin Drive 

Redwood City, CA 94065-1064 

650-802-5651

Shannon M. Stanley, LRDC #A2

San Jose State University 

King Library 

One Washington Square 

San Jose, CA 95192-0028 

408-808-2349

Rosalind Van Auker, LRDC #A3

California State University, Sacramento

Library, Reference Department

2000 State University Drive East

Sacramento, CA 95819-6039

916-278-5673

Jose Montelongo, LRDC #A4

California Polytechnic State University , San Luis Obispo

Kennedy Library 

Information and Instructional Services

1 Grand Avenue

San Luis Obispo, CA 93407 

805-756-7492

Ron Rodriguez, LRDC #A5

California State University, Fullerton

Pollak Library, Curriculum Materials Center

800 North State College Boulevard

Fullerton, CA 92834

714-278-7544 or Reference Desk at 714-278-3743

Catherine Cranson, LRDC #A6

Instructional Resources and Technology Department

Monterey County Office of Education

901 Blanco Circle/P.O. Box 80851

Salinas, CA 93912-0851

831-784-4155
John Roina, LRDC #A7

Yolo County Office of Education

Learning Resources Display Center

1280 Santa Anita Court, Suite 100

Woodland, CA 95776

530-668-3757

Rosa Lizardi, LRDC #A8

San Bernardino County Superintendent of Schools

Curriculum and Instruction

4549 Hallmark Parkway

San Bernardino, CA 92407-1834

909-887-7506
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