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	CALIFORNIA STATE BOARD OF EDUCATION
NOVEMBER 2008 AGENDA

	SUBJECT

History–Social Science Framework for California Public Schools, Kindergarten through Grade Twelve: Revision of Timeline, Approval of Guidelines for the Curriculum Framework and Evaluation Criteria Committee, and Appointment of Members to the Curriculum Framework and Evaluation Criteria Committee.  
	 FORMCHECKBOX 

	Action

	
	 FORMCHECKBOX 

	Information

	
	 FORMCHECKBOX 

	Public Hearing


	RECOMMENDATION


The California Department of Education (CDE) recommends that the State Board of Education (SBE) approve the recommendation of the Curriculum Development and Supplemental Materials Commission (Curriculum Commission) for the update of the History–Social Science Framework for California Public Schools, Kindergarten through Grade Twelve (History–Social Science Framework), including the revision to the timeline, approval of the guidelines for the Curriculum Framework and Evaluation Criteria Committee (CFCC), and appointment of members to the CFCC, including the appointment of applicant number 39 to serve as Chair of the CFCC.

	SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION


March 12, 2008: The SBE approved a plan for the update of the History–Social Science Framework, including a timeline and application for the CFCC. The timeline included an accelerated schedule between the adoption of the History–Social Science Framework and the next adoption of kindergarten through grade eight (K-8) instructional materials. 

January 9, 2008: The SBE adopted new regulations that are contained in the California Code of Regulations, Title 5 (5 CCR), Education, governing the curriculum framework and instructional materials adoption process. 

November 9, 2005: The SBE adopted instructional materials in history–social science for K-8. 

January 8, 2003: The SBE adopted the Criteria for Evaluating Instructional Materials in History–Social Science, Kindergarten through Grade Eight. 

October 11, 2000: The SBE adopted an updated edition of the History–Social Science Framework that incorporated the content standards.
October 9, 1998: The SBE adopted the History–Social Science Content Standards for California Public Schools, Kindergarten through Grade Twelve. 
	SUMMARY OF KEY ISSUES


California Education Code (EC) Section 60200(c)(6) currently requires that the evaluation criteria for an instructional materials adoption be provided to publishers at least 30 months in advance of SBE action on that adoption. As a result of the court case HINDU AMERICAN FOUNDATION, et.al., Case No. 06 CS 00386, and the rulemaking process for the 5 CCR that followed as a result of that case, work on the History–Social Science Framework was delayed. The CDE sought legislative relief to conduct the History–Social Science Framework update on an expedited basis. Assembly Bill 2932 (Karnette), Chapter 149, Statutes of 2008, empowered the SBE to adopt the updated History–Social Science Framework 18 months in advance of the 2011 History–Social Science Primary Adoption. This corresponds to the timeline adopted by the SBE on March 12, 2008. 
At its meeting on September 25-26, 2008, the Curriculum Commission took the following actions: 
1. Revision to Timeline

The Curriculum Commission acted to recommend to the SBE revisions to the SBE-adopted timeline for the History–Social Science Framework update. The only change was to include the dates for the meetings of the CFCC in 2009: February 5-6, 
March 4-5, April 2-3, April 30–May 1, and June 4-5. The revised timeline is provided 
as Attachment 1 to this item.
2. Guidelines for the CFCC
The Curriculum Commission also acted to recommend guidelines to direct the work of the CFCC. These guidelines are based on the following: (1) statutory requirements; (2) the CFCC plan approved by the Curriculum Commission and the SBE at its January and March 2008 meetings, respectively; (3) comments from the four focus groups held in May and June 2008; and (4) comments received from the public through September 2008. The CFCC will prepare a draft document with members of the History–Social Science Subject Matter Committee of the Curriculum Commission and the professional writers of the California History–Social Science Project, which have contracted with the CDE.

A report on the four focus group meetings, including summaries of comments made by focus group members and members of the public, is included as Attachment 2 to this item. The proposed guidelines are provided as Attachment 3. Copies of all public comments received are available for viewing in the SBE Office. 
3. Recommendation of Applicants to the CFCC
The Curriculum Commission took action to recommend applicants for the CFCC to the SBE. The 5 CCR, Section 9511 requires that a majority of the CFCC be comprised of kindergarten through grade twelve teachers at the time of appointment. Furthermore, at least one member must have experience teaching English learners, and at least one 
SUMMARY OF KEY ISSUES (Cont.)
member must have experience teaching disabled students. Of the recommended teacher candidates, all except for number 52 indicated that they have experience teaching English learners on their applications. Two of the recommended candidates, numbers 57 and 65, have Ph.D. degrees in a history or social science field and thus are eligible for appointment as Content Review Experts. 

The Curriculum Commission recommends the following applicants to the SBE for appointment to the CFCC.

Teacher Candidates

	Application
Number
	First Name
	Last Name
	Position
	Employer

	6
	Randy
	Heredia
	Middle School Teacher
	Walnut Valley Unified School District—South Pointe Middle School

	24
	Laurie
	Rogers
	Elementary School Teacher
	Mt. Diablo Unified School District—Shore Acres Elementary School

	35
	Julie
	Huson
	Elementary School Teacher
	San Rafael City Schools—Sun Valley School

	43
	Linda
	Tubach
	High School Teacher
	Los Angeles Unified School District, Instructional Support Services

	46
	Patricia
	Birk
	Elementary School Teacher
	Los Angeles Unified School District—Norwood Street. Elementary School

	47
	Lawrence
	Osen
	Middle School Teacher
	San Marcos Unified School District

	48
	Mohani
	Thiara
	Middle School Teacher
	Los Banos Unified School District

	52
	Marie
	Criste
	High School Teacher
	Roseville Joint Union High School District—Roseville High School

	54
	Stephen
	Anderson
	High School Teacher
	Montebello Unified School District

	56
	Alexis
	Davis
	Middle School Teacher
	San Lorenzo Unified School District—Bohannon Middle School


	SUMMARY OF KEY ISSUES (Cont.)


Teacher Candidates (cont.)

	Application

Number
	First Name
	Last Name
	Position
	Employer

	62
	Jessica
	Fork
	High School Teacher
	Roseville Joint Unified High School Dist—Roseville High School

	65
	Joan
	Dusa
	County School Teacher
	Los Angeles County Office of Education—Central Juvenile Hall School

	80*
	Kay
	Hones
	School Librarian
	San Francisco Unified School District—Stevenson School Library


* This individual was recommended as an alternate in this category.

Non-Teacher Candidates

	Application Number
	First Name
	Last Name
	Position
	Employer

	1
	Christopher
	Roe
	Assistant Professor of Teacher Education
	California State University, Stanislaus

	13
	David
	Walters
	Coordinator, History-Social Science
	Santa Clara County Office of Education

	15
	Gary
	Dei Rossi
	Assistant Superintendent of Curriculum and Instruction
	San Joaquin Office of Education

	37
	Brian
	McCabe
	Teacher Consultant (California Geo Alliance)
	n/a

	39
	Kirk
	Ankeney
	Curriculum Leader for History-Social Studies
	San Diego Unified School District

	42
	Matthew
	Hayes
	Resource Teacher
	San Diego Unified School District Education Center

	57
	Ralph
	Charkins
	Professor of Economics, Executive Director of CCEE
	California State University, San Bernardino, California Council on Economic Education

	SUMMARY OF KEY ISSUES (Cont.)


Non-Teacher Candidates (cont.)

	Application Number
	First Name
	Last Name
	Position
	Employer

	74
	Marielle
	Tsukamato
	Consultant
	n/a

	63*
	Linda
	Kidd
	Elementary History–Social Science Specialist
	Los Angeles Unified School District


* This individual was recommended as an alternate in this category.

The Curriculum Commission also took action to recommend that the SBE appoint applicant number 39 to serve as Chair of the CFCC. 

A demographic report on the applicants is included as Attachment 4 to this item. Short biographies of the applicants are included as Attachment 5 to this item. A complete set of applications is available for viewing in the SBE Office. 
	FISCAL ANALYSIS (AS APPROPRIATE)


The cost for a major update to a curriculum framework can exceed $400,000. This includes the expenses of the CFCC; the contract for a primary writer; focus groups and other public meetings; the costs of editing, formatting, and printing the document; and other costs associated with the procedures mandated in the 5 CCR for the adoption of curriculum frameworks. Framework development costs are partially covered by income from the sale of the previous framework.

	ATTACHMENT(S)


Attachment 1: Revised Timeline for Update of the History–Social Science Framework for California Public Schools, Kindergarten through Grade Twelve 

(1 page)

Attachment 2: Report on the History–Social Science Framework for California Public Schools, Kindergarten through Grade Twelve Focus Groups (29 pages)

Attachment 3: Draft Curriculum Framework and Evaluation Criteria Committee Guidelines for History–Social Science Framework for California Public Schools, Kindergarten through Grade Twelve Update (6 pages)

Attachment 4: Demographic Profile of Curriculum Framework and Evaluation Criteria Committee Applicants (1 page)

Attachment 5: Short Biographies of Curriculum Framework and Evaluation Criteria Committee Applicants (41 pages)
Revised Timeline for Update of the History–Social Science Framework for California Public Schools, Kindergarten through Grade Twelve
Approved by the State Board of Education on March 12, 2008
Recommended Changes are Bolded
	Event
	Schedule

	Curriculum Development and Supplemental Curriculum Commission (Curriculum Commission) takes action on update plan, timeline, and Curriculum Framework and Evaluation Criteria Committee (CFCC) application
	January 24-25, 2008

	State Board of Education (SBE) takes action on update plan, timeline, and CFCC application
	March 12-13, 2008

	Recruitment of CFCC members (at least 90 days per California Code of Regulations [5 CCR] Section 9513)
	March 20, 2008 –September 3, 2008

	Focus Groups held to solicit public input on the framework update

· Bay Area

· Sacramento

· Los Angeles Area

· San Diego Area
	May–June, 2008



	Curriculum Commission reviews applications and makes recommendations on CFCC members
	September 24-26, 2008

	SBE action on CFCC recommendations
	November 5-6, 2008

	CFCC meets approximately every four weeks, for a total of five meetings to draft framework
	February 5-6, 2009

March 4-5, 2009

April 2-3, 2009

April 30-May 1, 2009

June 4-5, 2009

	Curriculum Commission approves draft History–Social Science Framework for California Public Schools, Kindergarten through Grade Twelve (History–Social Science Framework) field review
	July 2009 (additional meeting)

	60-day field review of draft History–Social Science Framework (required by 
5 CCR Section 9515)
	August–September 2009

	Curriculum Commission analyzes field review results and revises draft History–Social Science Framework
	September 2009

	Curriculum Commission holds hearings and takes action on draft History–Social Science Framework/sends recommendation to SBE
	November 2009

	Required 60-day period for public review and comment on Curriculum Commission’s recommended History–Social Science Framework (5 CCR Section 9515)
	December 2009–January 2010

	SBE receives Curriculum Commission recommendation, holds public hearing, and acts on draft History–Social Science Framework
	March 2010 (final action in May 2010, if necessary)

	Document Preparation
	Summer–Fall 2010

	Final Publication
	Winter 2010


This report summarizes the comments made by focus group members and members of the public at the four focus group meetings held to solicit public input on the 
History–Social Science Framework for California Public Schools, Kindergarten through Grade Twelve (History–Social Science Framework). 

The following five questions were the basis of the focus group discussions:

1. If you were going to add a chapter on Assessment to the History–Social Science Framework, what information would you include to provide support for teachers in this area?

2. If you were going to add a chapter on Universal Access to the [History–Social Science] Framework, what information would you include to help teachers provide access to the standards-based curriculum to all students? How would you improve support for English Language learners? How can the [History–Social Science] Framework support academic rigor while helping teachers close the achievement gap?

3. How would you incorporate guidance for improving classroom instruction in history–social science into the [History–Social Science] Framework? What information about professional development for history–social science teachers do you think would be most useful for practitioners?

4. What suggestions would you make regarding the current Appendices in the [History–Social Science] Framework? What material would you remove, and what new information do you think would be most useful to teachers?

5. Finally, what other revisions that do not fit into any of the categories above would you suggest to improve the next edition of the [History–Social Science] Framework?

At each of the focus group meetings, members of the public were invited to provide comment, either orally on in writing. Those comments are recorded in table format following the notes of each focus group discussion. 

All of the meetings were audio recorded, and a copy of those recordings is available from the California Department of Education (CDE) upon request.

Focus Group 1: May 9, 2008, CDE Headquarters

1430 N Street, Room 1101, Sacramento

Focus Group Members Present 

Virginia Bateman, Folsom Cordova Unified School District

Richard Vanden Bosch, Hickman Middle School (Modesto)

Bill Foreman, Hayward High School

Erik Korling, Willows High School

Lonny Johnson, Selma High School

David Byrd, Elk Grove Unified School District

Roni Jones, Placer County Office of Education 

Mary Swier, Ripon High School

Doua Vu, Fresno Unified School District

Linda Tubach, Los Angeles Unified School District

Focus Group Discussion Notes

1. If you were going to add a chapter on Assessment to the History–Social Science Framework, what information would you include to provide support for teachers in this area?
· Assessments should be formative and summative, and should inform instruction; there is more to assessment than the California Standards Test (CST).

· Assessment in the History–Social Science Framework should reflect current research, such as the work of Rick Stiggins, Douglas Reeves, and Robert Marzano.

· Assessments should focus on the application of knowledge, not just recall.

· There should be a broad range of activities and range of assessments, including historical writing and writing that addresses all areas of the social science curriculum, and different evaluation strategies.

· The information in the History–Social Science Framework should support both teachers and administrators.

· The assessments should include academic vocabulary.

· The assessment chapter should begin with a statement of philosophy to help guide new teachers. The History–Social Science Framework should suggest ways to streamline the process for new teachers, to minimize the burdens and stress upon them, and increase retention. 

· The framework should include references to the CST blueprints. The relationship between statewide testing, the standards, and the History–Social Science Framework should be clear.

· There should be real-world examples in the History–Social Science Framework, anecdotes about effective assessment strategies, to increase teacher interest in the document. 

· The document should be user-friendly. 

· The History–Social Science Framework should be better integrated into teacher training. 

2. If you were going to add a chapter on Universal Access to the [History–Social Science] Framework, what information would you include to help teachers provide access to the standards-based curriculum to all students? How would you improve support for English Language learners? How can the [History–Social Science] Framework support academic rigor while helping teachers close the achievement gap?
· The History–Social Science Framework should foster collaboration, for example between teachers, English learner specialists, and special education staff. Strategies such as teach teaching and Specially Designed Academic Instruction in English (SDAIE) should be explored.

· The History–Social Science Framework should include specific suggestions for unpacking texts, including techniques for approaching vocabulary and summarizing skills, which are especially useful for English learners.

· The History–Social Science Framework should help foster student ownership of the curriculum. The framework should help create connections between the content and student experiences (e.g. 9/11).

· Universal access should be connected to the discussion of instructional methods.

· The History–Social Science Framework should explore the technical solutions and multimedia resources that can support universal access, e.g. digital storytelling projects, interviews of parents/grandparents.

· The History–Social Science Framework’s index should include an index of standards that address certain topics (e.g. Latino, African American, women’s history). This sends a message that these topics are valued.

· The History–Social Science Framework should incorporate the California History–Social Science Project’s research on academic language. 

· The History–Social Science Framework should include information about visual learning, scaffolding, and questioning strategies for English language learners.

· The History–Social Science Framework should utilize graphics that show connections (e.g. between family backgrounds and the curriculum). Personal connections should be emphasized.

· The History–Social Science Framework should include ideas for teachers that are linked to the standards, and include practical examples from real schools on how universal access strategies are implemented. 

· The History–Social Science Framework should demonstrate the interconnectedness of the whole document (i.e. the “big picture”), with universal access implemented throughout. 

· Use Taking Center Stage as a model.

3. How would you incorporate guidance for improving classroom instruction in 
history–social science into the [History–Social Science] Framework? What information about professional development for history–social science teachers do you think would be most useful for practitioners?
· The History–Social Science Framework should use the National Board model of teaching/assessment connections, National Council on Economic Education strategies, etc.

· The History–Social Science Framework should include guidance for teachers for securing grants.

· The History–Social Science Framework should include the latest research in professional development, and discussion of what it takes to be a good history–social science teacher. 

· The History–Social Science Framework should include a list of suggested books for teachers, and information about professional contacts (e.g. the California Council for the Social Studies).

· The History–Social Science Framework should include more guidance on instructional methods (e.g. roleplaying, simulations, case studies). 

· The History–Social Science Framework should include input from University of California/California State University professors (e.g. with the aforementioned book lists). 

· The History–Social Science Framework should better address the issue of depth versus breadth in the curriculum (see p. 5 of the current framework). The History–Social Science Framework should give more guidance to teachers regarding the “Big Picture,” and include broad themes, not just a checklist of standards. 

· There should be more guidance regarding the p. 11 graphic on instructional goals. The goals should go beyond history (more emphasis on other areas of social science). 

· There should be examples of teaching moments in the document.

· There should be more coverage of instruction in the primary grades, including the issue of limited instructional time, and using research such as the work of Walter Parker and Emily Schell.

· The History–Social Science Framework should adequately cover the use of the skills standards in instruction. 

4. What suggestions would you make regarding the current Appendices in the [History–Social Science] Framework? What material would you remove, and what new information do you think would be most useful to teachers?
· The appendices should contain fewer specific-topic documents; if these topics are important, they should be incorporated into the narrative. 

· The appendices section should be better organized (e.g. by grade level).

· There should be more emphasis on the use of primary source materials at the elementary levels.

· The appendices should reflect the new work on civic education; “civic responsibility” should be a theme. 

· Where standards are discussed in the History–Social Science Framework, they should be linked to the relevant appendices, when appropriate.

· Drop Appendix A (“Nationalism, Free Markets and Democracy in the Contemporary World”).

· Gender themes should be addressed more strongly in the core document rather than in the appendices.

· A new chapter on effective instructional methods (see question 3 above) would reduce the need for several of the existing appendices. 

· Some of the sources in the current appendices are dubious (see 
pp. 204-205). Consult with Ph.D.s to ensure that references are up to date. 

· P. 192: what is our goal with regards to the appendices?

· The appendices should include new issues of contemporary concern and debate, and reflect diverse scholarly interpretations. 

· The History–Social Science Framework should standardize date references with “BCE/CE” (cultural sensitivity issue).

· The issue of “future responsibility,” cited on p. 192, should be addressed in the entire document, not just the appendices.

· Suggestion for a new chapter on “Where are we going?” – a place where twenty-first century issues that currently appear in the appendices could be grouped (e.g. global warming). 

5. Finally, what other revisions that do not fit into any of the categories above would you suggest to improve the next edition of the [History–Social Science] Framework?

· The focus of the History–Social Science Framework should remain helping teachers.

· There is not enough integration of labor/work/civic education; there should be more attention paid to everyday life, the rights of workers, and civic engagement. A “bottom up” perspective reflects current history–social science research. 

· A hyperlink-enabled version of the document would improve accessibility and usability. The online version of the History–Social Science Framework should link to sources, be easy to navigate, etc. One panelist suggested an interactive model (e.g. a “Wiki”) that would allow public input (such as on the CDE Web site). The document should be user-friendly for the new generation of technology-savvy teachers.

· The History–Social Science Framework should reference the Education and the Environment Initiative.

· The History–Social Science Framework should address the “big picture” by taking a look at global perspectives at particular eras in time (using broad, synthetic statements). 

· The coverage of the Pacific region and Pacific Islanders should be improved in the History–Social Science Framework.

· New legislative suggestions (e.g. Laos “Secret War”) should be incorporated into the course descriptions.

· The History–Social Science Framework should encourage students to be connected globally (e.g. through Web projects). 

· The History–Social Science Framework should incorporate more effective graphics/organizers (e.g. by grade span), such as on p. 30. 

· The History–Social Science Framework should give attention to indigenous peoples in the modern era, cover hunter-gatherer and agrarian lifestyles, and connect to the diverse backgrounds/origins of students. 

· The History–Social Science Framework should maintain its focus on the “story well told.”

Public Comments Received (11 Comments):

	Name
	Affiliation
	Summary of Comments

	Onkar S. Bindra
	Sikh Community
	Mr. Bindra stated that the standard on the Aryan Invasion needs to be revised. He also called for editing the standard on the contribution of immigrants to California to include the contributions of Sikhs. He called for greater coverage of Sikhs in the History–Social Science Framework.

	Francisco Estrada
	Mexican American Legal Defense and Educational Fund
	Mr. Estrada noted that the accelerated timeline for completion of the History–Social Science Framework and following adoption may result in a disincentive for change for the document. He noted the lack of diversity on the focus group, with no African American or Latino members represented. He suggested that minorities should see themselves in the curriculum. He gave the example of segregation; while Brown v. Board of Education is present, there is no discussion of the Lemon Grove Incident, Mendez v. Westminster, or any examples of segregation in California. 

	Susan Westbrook
	California Federation of Teachers
	Ms. Westbrook stated that there is a strong link between civics and culture. She stated that Universal Access should build upon the pedagogy of social science, using SDAIE strategies and academic vocabulary for English learners. She suggested that professional organizations like the California Council for the Social Studies and the National Council for the Social Studies should be more accessed by teachers. She stated that there should be a stronger emphasis on labor education in the History–Social Science Framework.

	Diane Bush
	Labor Occupational Health Program, University of California, Berkeley
	Ms. Bush looked forward to eventual changes to the content standards. She wanted to see the graphic of goals on p. 11 of the History–Social Science Framework given greater emphasis, with more focus and articulation of the goals throughout. She wanted to see the document educate teens about the rights and responsibilities of the workplace, to better tie the experience of children to what they are learning in school.

	Fred Glass
	City College of San Francisco
	Mr. Glass, a labor historian, said that labor history is an entry point for students, as work provides a connection to the lives of students. He emphasized civic participation and universal access.

	Duane Campbell
	California State University Sacramento
	Dr. Campbell called for an increased emphasis on the contributions of Mexican Americans, Latinos, and Asians. He claimed that the dropout rate for Latinos was 49 percent. The current History–Social Science Framework, in his view, reflects a 1950’s historiography. He stated that the civic mission of schools is not being implemented with regards to Latino children, who do not see themselves in the story. He called for an elective course on technology. He also provided written comments. 

	Bernard Goldberg
	Private
	Mr. Goldberg called for an emphasis on writing, academic language, and visual and spatial thinking. He stated that he had a program that focused on writing skills. He provided written comments. 

	Rosella Nunes
	Galt High School – Teacher
	Ms. Nunes said that diversity is not adequately addressed in the current History–Social Science Framework. She cited the high dropout rate of Latinos. She noted the challenge of teaching a Eurocentric curriculum to Latinos, and that we are losing students through disengagement. She cited the example of a Chicano Studies class, where the teacher had to go outside the current curriculum to create the class.

	Gurtes S. Cheema
	University of California at Davis
	Mr. Cheema, a physician, noted that California students are not aware of Sikhism. He stated that the lists of activities in the History–Social Science Framework should be more specific, especially with regards to “minorities within minorities,” such as Sikhs. He called for more inclusivity within the document. 

	Bill Ceruti
	California Italian American Task Force
	Mr. Ceruti cited a recent study that found that 25 current textbooks failed to sufficiently mention the contributions of Italian Americans. He claimed that Italian Americans are absent from instruction. He noted that for much of the 20th century, Italian Americans were California’s largest immigrant group. He gave examples of Italian American contributions, including Amadeo Giannini, who founded the Bank of Italy (later the Bank of America). He noted that under current law, certain groups have a monopoly, and cited a bill, Assembly Bill 1863, which seeks to increase coverage of Italian Americans in the curriculum. He also provided written comments and a folder of information.

	Robert DeFeo
	California Italian American Task Force
	Mr. DeFeo, the publisher of a magazine for Italian Americans, cited Assembly Bill 1863 and echoed the comments of Mr. Ceruti. He said that the Italian American experience is part of everyday life in California. 


Focus Group 2: May 30, 2008, Santa Clara County Office of Education

1290 Ridder Park Drive, San Jose

Focus Group Members Present 
Gregory Adler, Santa Teresa High School

Judy Hill, Oak Grove School District

Jennie Sweeney, Modesto City Schools

Jessica Lange, James Logan High School (Union City)

Lynn Tu, San Francisco Unified School District

Avi Black, Alameda County Office of Education

Elizabeth Colby, Ceres Unified School District

Diego Arambula, Summit Preparatory Charter High School (Redwood City)

Elana Feinberg, Summit Preparatory Charter High School

Cris Kuch, Evergreen Valley High School (San Jose)

Rebecca Escober, Graham Middle School (Mountain View)

Focus Group Discussion Notes:

1. If you were going to add a chapter on Assessment to the History–Social Science Framework, what information would you include to provide support for teachers in this area?
· The History–Social Science Framework needs to address the needs of elementary teachers. At that level, history–social science is often marginalized due to the emphasis on other topics for assessment. The History–Social Science Framework should include information for teachers who have very little time for instruction or assessment. Suggestions for elementary assessments should be included. 

· The History–Social Science Framework needs better representation of underrepresented groups, for example, in coverage of the Texas War of Independence, the California role in the Bear Flag Revolt, and Asian history. The History–Social Science Framework should relate to the experiences of the students in these groups.

· The chapter on assessment should relate to the state assessment system. The History–Social Science Framework should include strategies for test-taking. A majority of focus group members, however, felt that the History–Social Science Framework should go beyond state assessments (see below). 

· One focus group member questioned whether we need a separate chapter on assessment. Assessment should be included throughout the History–Social Science Framework, and be linked to instruction. 

· The History–Social Science Framework should provide support for the assessment of higher-order skills; i.e. go beyond recitation. The assessment chapter should support the history–social science analysis skills, using instruments such as hypothetical situations and other assessments that have students show relationships between events. The History–Social Science Framework should focus on big ideas, and authentic assessments that encourage students to think like historians (i.e. utilize critical thinking skills).

· The History–Social Science Framework should provide models of what good assessments look like, going beyond the Standardized Testing and Reporting tests. The History–Social Science Framework should go beyond a “one size fits all” model, and include suggestions for differentiated instruction. Examples of alternative assessments should be included, with resources that include print, Web, and technology-based information. 

· Assessment should include writing, with rubrics for teachers and information about using evidence.

· The History–Social Science Framework should contain information about pacing to help teachers, including benchmark assessments.

· The assessment chapter should support a larger framework of understanding. Teachers should get a “big picture”, supported by research, and designed to help determine student comprehension of the material. The History–Social Science Framework should include information on the “why” of assessments, such as the principles behind rubrics. 

· The assessment chapter should have clear objectives. Is the goal to help teachers develop assessments, or help raise student scores on the CST?

· The assessment chapter should include examples of student work. 

· The History–Social Science Framework should support 21st century skills: promoting student ability to find, synthesize, and use information. 

2. If you were going to add a chapter on Universal Access to the [History–Social Science] Framework, what information would you include to help teachers provide access to the standards-based curriculum to all students? How would you improve support for English language learners? How can the [History–Social Science] Framework support academic rigor while helping teachers close the achievement gap?
· To support English learners, the History–Social Science Framework should focus more on themes and less on details.

· The content standards should be provided in language that the students can understand.

· The History–Social Science Framework should include a vocabulary list for social science. These terms can be translated into various languages, and include concepts as well as key terms. 

· The History–Social Science Framework should include examples of different types of students, examples of how to modify instruction for them, and information for modifying instruction for different grade levels. This could include SDAIE strategies. 

· The History–Social Science Framework should include information about experiential learning.

· The chapter on universal access should reflect the fact that many practices for English Learners are universally applicable.

· The History–Social Science Framework should provide resources from state and national organizations such as California History Social Science Project (CHSSP), California Council for the Social Studies (CCSS), National Council for the Social Studies (NCSS), and so on. It should draw on existing research and practices (for example: the California Concepts Collection).

· Universal access should include deep thinking, while narrowing the focus of study.

· The History–Social Science Framework should provide sample “essential questions” as a focus for instruction. This is useful not just for universal access, but for all students. The History–Social Science Framework should include information to help teachers craft these questions for themselves.

· The History–Social Science Framework should provide creative ways to present big concepts. 

· The History–Social Science Framework should provide information to help teachers isolate essential standards for study in depth, including collaborative techniques. 

· The content is too Eurocentric, and does not provide enough connection to students of non-European backgrounds. Coverage of the contributions of diverse groups will facilitate greater student involvement in the story. 

· Universal access should incorporate the same high expectations, but include different routes to content and skill mastery.

· More research on history education should be addressed in the History–Social Science Framework.

3. How would you incorporate guidance for improving classroom instruction in history–social science into the [History–Social Science] Framework? What information about professional development for history–social science teachers do you think would be most useful for practitioners?
· The History–Social Science Framework should include guidelines for districts to support history–social science teachers (e.g. the steps for a local adoption of instructional materials). The History–Social Science Framework should support administrators as well as teachers, and include information for non-experts.

· The History–Social Science Framework should provide examples of different methods of instruction.

· The History–Social Science Framework should include a list of museums and other resources for teachers. 

· The History–Social Science Framework should include literacy strategies and skills connections that link to English/language arts.

· The focus group cautioned about excessive bloat of the History–Social Science Framework, and suggested posting some resources on the Web as an alternative.

· The History–Social Science Framework should provide support for new teachers. Thought should be given on how to best get the information they need to them in the document. The document should be made more teacher-friendly. 

· CDE should consider hosting Web resources from teachers for sharing, such as PowerPoint presentations and podcasts. 

· The evaluation criteria for instructional materials should require publishers to provide more Web resources and teacher support. 

· The History–Social Science Framework should provide guidance for teachers on developing critical thinking questions. 

· The History–Social Science Framework should include information about the world that students live in, with connections between history and contemporary issues. The gap between grade 4 and grade 11, where study of the past predominates, was cited. For example, students could draw connections between farming in ancient societies and farming today. 

· The History–Social Science Framework needs to pay more attention to the overall narrative, i.e. the story of United States and world history. The “big picture” needs to be clear. 

· The History–Social Science Framework should foster collaboration and include information on how to be a historian. 

· The History–Social Science Framework should include resources to support the use of technology in instruction. 

4. What suggestions would you make regarding the current Appendices in the [History–Social Science] Framework? What material would you remove, and what new information do you think would be most useful to teachers?
· Too much emphasis on religion. The religion appendix was useful for teachers. 

· The appendices should include a comprehensive list of resources.

· The careers list should be removed.

· Appendix D provides too much detail. 

· The information in the appendices on current events should support student interest in the curriculum. The focus group suggested updating Appendix A and including more contemporary areas of concern.

· The appendices should include timelines and other information about how to organize a course. 

· Information should be added about the Middle East.

· The appendices should be consolidated and condensed. 

· The purpose of the appendices needs to be clearer. 

5. Finally, what other revisions that do not fit into any of the categories above would you suggest to improve the next edition of the [History–Social Science] Framework?
· The order of subjects/topics in the History–Social Science Framework could be improved. For example, slavery should be included in the topics covered in grade 11.

· To help with navigation through the document, consider adding colored shading along the spine of the document that allows quick paging to the grade level descriptions. 

· On page 20-21 of the current History–Social Science Framework, the contributions of all groups (rather than “status”) should be highlighted. The use of “American creed” is too dogmatic. 

· The absence of a required ninth-grade course is problematic. 

· The History–Social Science Framework should include a parent test.

· The History–Social Science Framework should include information about financial skills (note: this is already required by the California Education Code).

· The History–Social Science Framework should include more focus on the following: physical and cultural geography; the history of the United States after 1960; world history following the Cold War.

· The History–Social Science Framework should examine democracy in more detail.

· The curriculum is overly Eurocentric. People of color and women are depicted as victims of history and not as active contributors. 

· The History–Social Science Framework should include more literature references.

· The analysis skills should be integrated more, along with more information about how to teach them. 

· One focus group member suggested splitting the History–Social Science Framework into two documents, one for kindergarten through grade eight, and one for grades nine through twelve. 

· The History–Social Science Framework should include information on how to manage the breadth of the standards. 
· The History–Social Science Framework should be organized for better accessibility.

· The History–Social Science Framework should include information on the essays of Carl Guarneri.

Public Comments Received (9 Comments):

	Name
	Affiliation 
	Summary of Comments

	Phu H. Le
	Vietnamese community activist
	Mr. Le spoke about the Vietnam War and the Communist invasion of South Vietnam. He also provided written comments.

	Jean Libby
	Retired community college history instructor
	Ms. Libby spoke about Eurocentrism in textbooks, citing the example of books that argue that slaves were better off in the New World. She called for more inclusion of non-Western perspectives. She spoke of students who would boycott classes on Vietnam War, because there was no connection between what was being taught and their own experiences. She submitted written materials and a number of books by or about Vietnamese students, including: 

· Andrew Lam, Perfume Dreams: Reflections on the Vietnamese Disapora
· Nguyen Chi Thien, Life, Poetry, and Prison
· Nguyen Chi Thien, Flowers from Hell
· Nghia M. Vo, The Vietnamese Boat People, 1954 and 1975-1992
· Trinh Do, Saigon to San Diego: Memoir of a Boy Who Escaped from Communist Vietnam
· Quang X. Pham, A Sense of Duty: My Father, My American Journey

	Manuel Lopez
	Salinas Union High School District
	Mr. Lopez called for including a broader international focus in the History–Social Science Framework. He said that students of color have difficulty finding relevance in the current document. He said that after completing the CST, many teachers, “do their own thing,” and that the History–Social Science Framework should provide guidance for their administrators on how to utilize that time. He agreed with the focus on essential questions to help English learners, and the focus group’s desire to see recommended books, resources, and podcasts in the appendices.  

	Sarabit Cheema
	Sikh community representative
	Ms. Cheema spoke about the post-9/11 need for outreach to avoid cases of mistaken identity where Sikhs are identified as Muslim. She called for inclusion of Sikhs in the History–Social Science Framework, citing a lack of knowledge about Sikhism on the part of California teachers. 

	Japneet Kaur
	Sikh community representative
	Ms. Kaur spoke about the lack of interest that students of color had in the current Eurocentric tenth grade world history course. She said that Sikhs and members of other communities need to be included and echoed Ms. Cheema’s comments about how Sikhs are often mistaken for Muslims, or terrorists. 

	Duc Nguyen
	Filmmaker
	Mr. Nguyen spoke about his film on the Vietnamese boat people, and their story on how they got to the United States. He cited a textbook used in Oakland called, The Vietnam War: A Historical Reader, in which none of the stories included the Vietnamese-American experience. He said that the current Eurocentric curriculum shows a lack of understanding of the immigrant experience. He provided written materials as well.

	Navjot Singh
	Sikh community representative
	Mr. Singh stated that there are errors about Sikhs and other groups in the textbooks that need to be corrected.

	Debbie Genzer
	California Campaign for the Civic Mission of Schools
	Ms. Genzer spoke about recent research on the promising practices of civic education. A recent Carnegie Foundation project highlighted several areas of importance, including a) the discussion of current events relevant to students, b) service learning, c) simulations of the democratic process, and d) instruction about government and law. She said that opportunities for civic education are not being offered equally, with students from lower socioeconomic groups much less likely to have access to these types of programs. She submitted a report from The Center for Information and Research on Civic Learning and Engagement entitled, “Democracy for Some: The Civic Opportunity Gap in High School.”  

	Dave Walters
	Santa Clara County Office of Education
	Mr. Walters offered several comments on the History–Social Science Framework update. He said that the material on assessment should include examples for teachers of high-quality questions, and examples of rubrics that allow teachers to go beyond multiple choice questions. He added the civics should be integrated into the narrative in the document. He called for strengthening the ninth grade year, by offering a course on geography, followed by a semester course on California history. He said that the current fourth grade course is not sufficient for covering some of the more complex themes in California history. Finally, he suggested moving the government course to ninth grade. He suggested that the current twelfth grade course falls at a point where many students have already left the system, and thus miss out on this information.


Focus Group 3: June 5, 2008, Los Angeles County Office of Education

9300 Imperial Highway, Downey

Focus Group Members Present 
Michelle Herczog, Los Angeles County Office of Education

Elizabeth Aburto, Sitting Bull Elementary School (Apple Valley)

Gregory Gray, Irvine High School

Jorge Ronquillo, Hacienda La Puente Unified School District

Raymond Aubele, Los Angeles Unified School District

Jennifer Hess, Garey Senior High School (Pomona)

Focus Group Discussion Notes:

1. If you were going to add a chapter on Assessment to the History–Social Science Framework, what information would you include to provide support for teachers in this area?
· The History–Social Science Framework should include ideas for performance assessments, especially at the elementary levels. Examples include History Day, mock trials, etc.

· The History–Social Science Framework should include specific strategies for each grade level for addressing key concepts and key vocabulary.

· Assessment should focus on skill development across grade levels, with an emphasis on increasing the complexity of student tasks over time. 

· The History–Social Science Framework should include examples that address equity issues, including specific examples of differentiated instruction.

· The History–Social Science Framework should indicate that quality assessment is not just limited to the CST. The History–Social Science Framework should include information about formative and summative assessments, and multiple measures (different ways of demonstrating mastery). Assessment should guide instruction. The History–Social Science Framework should foster collaboration, and include criteria for successful assessment (including rubrics, goals of assessment, and strategies for sharing the results with students). 

· The History–Social Science Framework should help teachers assess students as historians, using skills such as research, the evaluation of sources, and critical thinking. Assessments should be rigorous and promote high-level thinking skills. 

· Students are directed to write research papers in English/language arts, why not in history–social science?

· The History–Social Science Framework should help teachers identify the “big ideas”, or overarching narrative. It should help teachers make connections between the past and present, as a way of fostering relevance in the curriculum.

· The History–Social Science Framework should include information about self-assessment and reflection.

· The History–Social Science Framework should include information about benchmark assessments for high school students.

2. If you were going to add a chapter on Universal Access to the [History–Social Science] Framework, what information would you include to help teachers provide access to the standards-based curriculum to all students? How would you improve support for English language learners? How can the [History–Social Science] Framework support academic rigor while helping teachers close the achievement gap?
· The History–Social Science Framework should make content literacy strategies a priority. 

· The History–Social Science Framework should support teachers and students as scholars. 

· The History–Social Science Framework should support the needs of Gifted and Talented Education/advanced learners. It should be clear what instruction for advanced learners entails, including both acceleration and more advanced content. 

· The History–Social Science Framework should utilize the strategies of Robert Marzano, SDAIE, and existing tools for the instruction of English learners. 

· The History–Social Science Framework should describe the essential knowledge needed across grade levels. 

· The History–Social Science Framework should include information about a culturally-relevant education for all students. The History–Social Science Framework should emphasize inclusion. Providing connections to contemporary issues and civics can help keep children engaged.  

· The History–Social Science Framework should include strategies for the modification of instruction to accommodate special education students. 

· The History–Social Science Framework should include strategies for collaboration among teachers and specialists. 

· The History–Social Science Framework should make connections to the English Language Development Standards for California Public Schools, Kindergarten through Grade Twelve.

· The History–Social Science Framework should support elementary teachers by making connections between reading/language arts and history–social science, acknowledging the limits on time for history–social science education in the elementary grades. 

· The History–Social Science Framework should support different learning styles, including the work of Carol Ann Tomlinson on differentiated instruction.

· The History–Social Science Framework should focus on reading comprehension and writing skills. 

· The History–Social Science Framework should include information on the early diagnosis of student needs. 

· The History–Social Science Framework should include an explanation of second-language acquisition, and the reading process. 

3. How would you incorporate guidance for improving classroom instruction in history–social science into the [History–Social Science] Framework? What information about professional development for history–social science teachers do you think would be most useful for practitioners?
· The History–Social Science Framework should include information about teacher–teacher interaction across grade spans. The History–Social Science Framework should foster collaboration as part of professional development. 

· The History–Social Science Framework should promote engagement of teachers as well as students, by including relevant material, and information about how to best utilize technology. 

· The History–Social Science Framework should support both teachers and administrators by providing collaborative techniques for curriculum, pedagogy, assessment, and the promotion of lifetime learning.

· The History–Social Science Framework should provide examples of differentiated instruction at various levels and for various student populations.

· The History–Social Science Framework should include grouping strategies, and good teaching strategies in the specific context of history–social science. 

· The History–Social Science Framework should tie history–social science into teaching standards. 

· The History–Social Science Framework should include suggestions on how to utilize technology for professional development; for example, through sharing best practices and fostering collaboration.

· The History–Social Science Framework should provide professional development suggestions that support the civic goals in the current History–Social Science Framework. Professional development should go beyond the improvement of test scores.

· The History–Social Science Framework should support learning strategies that promote student engagement, including but not limited to project-based learning, service learning, hands-on work, simulations, debates, mock trials, and other rich learning experiences.

· The History–Social Science Framework should tie into the resources of the California History–Social Science Project.

4. What suggestions would you make regarding the current Appendices in the [History–Social Science] Framework? What material would you remove, and what new information do you think would be most useful to teachers?
· The focus group suggested the following new appendices:

· Teaching vocabulary, organized by grade level

· Technological literacy in conjunction with history–social science research

· Honors-level courses

· Replace the Putnam article (“Bowling Alone”) with something more current. One focus group member suggested the Center for Information & Research on Civic Learning & Engagement (CIRCLE) report on the civic achievement gap. 

· Update the information on service learning. 

· The appendix on teaching religion is still vital, but should be updated.

· Provide resources on hands-on learning.

· Include information on historical controversies (e.g. the Armenian genocide). Provide support for how to handle sensitive subjects, and encourage critical thinking and the use of multiple perspectives.

· Include a list of Web resources and links.

5. Finally, what other revisions that do not fit into any of the categories above would you suggest to improve the next edition of the [History–Social Science] Framework?

· Make the History–Social Science Framework more parent-friendly.
· Translate the History–Social Science Framework into other languages. 

· Include a discussion about the consequences of narrowing the curriculum, and include recommended instructional minutes for history–social science.  Address the access gap in history–social science. 

· Provide support for helping children of color access the history–social science curriculum.

· Encourage teachers to join professional organizations, and provide a list of these resources in the History–Social Science Framework.

· The grade twelve standards are listed out of order in the current History–Social Science Framework.

· Incorporate the California Standards for the Teaching Profession in the History–Social Science Framework.

· Include a list of community resources in the History–Social Science Framework.

· Updating the formatting of the History–Social Science Framework to be more technology-friendly. Include embedded hyperlinks and links to outside sources.

· Clarify the role of the analysis skills in the History–Social Science Framework. Link the content standards and skills standards in the document. Provide support for teachers in unpacking the standards.

· Provide information on how to spiral the curriculum within a year, and across grades.

Public Comments Received (8 Comments):

	Name
	Affiliation
	Summary of Comments

	Kelly Nick
	Timeline Project of American Race Relations
	Ms. Nick commented on the need for students to see themselves in the curriculum, to be engaged in their education. The key to closing the achievement gap, she said, is the idea that students can control their own fate, and see themselves reflected in a positive way in the curriculum. She said that the state should avoid putting subgroups into “silos” where they are separated from the complete narrative. She explained that the Timeline Project produces large wall posters, consumables, and an interactive Web site designed to help students appreciate the diverse contributions of different groups. She also provided written materials.

	Jim Hill
	California State University San Bernardino
	Mr. Hill suggested that the History–Social Science Framework should adequately address the issue of equity and access. He advocated for a recommendation in the History–Social Science Framework for suggested minimum instructional minutes for history–social science. He said that in his job he visits some 150 schools per year, and that most elementary schools do not offer any history–social science instruction at all, due to the overemphasis on mathematics and reading/language arts through the accountability system, No Child Left Behind, and programs like Reading First. In addition to a suggestion for minimum minutes in the History–Social Science Framework, he advocated for legislation to secure time for history–social science. 

	Kamron Jabbari
	Parent
	Mr. Jabbari said that starting the teaching of world history at sixth grade is too late. He said that world history should start at first grade, before student biases start to set in. By high school, students should have a good grasp of world history.

	Ali Jafarey
	Grandparent
	Mr. Jafarey called for a greater emphasis on the interconnectedness of the world. Rather than the “United States,” the focus should be on the united nationalities of the world. 

	Ginny Smith
	Human Rights Watch Student Task Force
	Ms. Smith called for better leadership training for high school students. The Student Task Force surveyed knowledge of human rights education in the Los Angeles area, and found a gap between student knowledge and the desire for more instruction in this area. Her group found that:

· 69 percent of polled students had not heard about the Universal Declaration of Human Rights

· 59 percent of students said that they wanted to know more about human rights

· 77 percent of students said that they felt that human rights was an important topic of study

Ms. Smith said that producing conscientious global citizens was a benefit for all students. She called for the incorporation of human rights issues into the 
History–Social Science Framework. 

	Margaret Hill
	California 3Rs Project
	Dr. Hill provided comments on religion in public education. The advisory board of the 3Rs Project includes both educators and members of religious groups. The current History–Social Science Framework provides good information about world religions at all levels, but there are areas that still need attention. She suggested that the History–Social Science Framework update include scholars of history and religious studies. She offered the professional development experience and skilled presenters of the 3Rs Project in this process.

	Joyce Mar
	Chinese Historical Society of Southern California
	Ms. Mar provided resources on Chinese American History. She said that an increased focus on Chinese American history in Western expansion would foster engagement and help students become historical thinkers. She said that the Chinese American experience goes beyond gold miners and railroad workers. She referred to a book entitled, Portraits of Pride, and provided brochures with more information. 

	Wing Mar
	Chinese Historical Society of Southern California
	Dr. Mar, a retired physician, provided additional comments on the Chinese Historical Society of Southern California, including resources for providing “authentic instruction.” He provided a handout entitled, “Community Input and Support Materials for Updating Curriculum Content.”  He said that Chinese American history is part of the whole story, not just a separate part. 


Focus Group 4: June 6, 2008, San Diego County Office of Education

6401 Linda Vista Road, San Diego
Focus Group Members Present 
Suzanne Larsen, Chula Vista High School

Mark Van Over, San Dieguito Union High School

Gifford Asimos, Helix Charter High School (La Mesa)

Kirk Ankeney, San Diego Unified School District

Nicky Anvarinejad, Concordia Elementary School (Capistrano)

Joseph May, Desert Hot Springs School

Debra Banducci, Kern High School District

Matthew Hayes, San Diego Unified School District

Kala Aguado, Nellie N. Coffman Middle School (Palm Springs)

Rachel Wann, Borrego Springs Unified School District

David Powell, Hemet High School
Focus Group Discussion Notes:

1. If you were going to add a chapter on Assessment to the History–Social Science Framework, what information would you include to provide support for teachers in this area?
· Include multiple assessment techniques for various learning styles and levels of readiness.

· Include test-taking techniques for multiple choice assessments.

· Include authentic assessments tied to the CST. Encourage teachers to use authentic assessments such as essays and portfolios in addition to multiple-choice tests. 

· Guide teachers on how to use assessment data. Provide guidance on using recording clusters to guide instruction and improve achievement, and to move students forward.

· Encourage collaboration among teachers. 

· Cite assessment research.

· Provide guidance on common formative and performance assessments. Give samples of what performance assessments should look like. Include rubrics for different levels of achievement (e.g. CST model of far below basic, below basic, basic, proficient, advanced). 

· Help ensure that teachers apply the appropriate assessment to the appropriate task. 

· Include suggestions for self- and peer assessment. 

· Include released test questions from the CST, and guidance on how to use them. 

· Include assessments that require higher-level thinking skills (e.g. critical thinking). 

· Provide a common vocabulary and guidance on language skills in the History–Social Science Framework. 

· Provide examples of student work. 

· Provide particular support for teachers at grade levels for which there is no accountability within the current assessment system (e.g. twelfth grade). There are no CST blueprints to guide instruction in economics, for example.

· Help teachers deconstruct the standards. 

· Provide guidance and explicit alignment to the English/Language Arts Content Standards for California Public Schools, Kindergarten through Grade Twelve, especially for the elementary grades.

· Provide calibrated lessons for kindergarten through grade three. 

· Integrate the CDE’s Strategic Teaching and Learning and other guides for teachers specific to history–social science.

· Replace the current cover. 

· Provide support for assessment of student gestures and problem solving skills in kindergarten.

· Concentrate on big ideas rather than small details.

2. If you were going to add a chapter on Universal Access to the [History–Social Science] Framework, what information would you include to help teachers provide access to the standards-based curriculum to all students? How would you improve support for English language learners? How can the [History–Social Science] Framework support academic rigor while helping teachers close the achievement gap?
· Provide specific models of differentiation. 

· Provide a common vocabulary. Include the work of Richard Marzano 
(e.g. Building Academic Vocabulary). Include information about instruction in academic literacy skills (see Kate Kinsella, et.al.). All students should be exposed to academic language, including English learners.

· Implement rubrics: where students are expected to be at various grade levels. Include simple checklists for various skills that students are expected to have. Provide engagement for students through valuing the skills they will attain through their study of history–social science. 

· Infuse Universal Access principles throughout the document, not just in a separate chapter. 

· Allow some flexibility within the content by choosing groups to focus upon. 

· Begin study of world history prior to grade six. 

· Include information on multiple learning styles. 

· Provide more resources for students working below grade level (not just English learners).

· Incorporate a more globalized approach, especially at the elementary level. Support teachers’ decisions to teach to engage various ethnic/cultural groups as opportunities present themselves.

· Merge the content standards and skill standards in the document. Provide a more explicit explanation of the standards and what they mean. 

3. How would you incorporate guidance for improving classroom instruction in history–social science into the [History–Social Science] Framework? What information about professional development for history–social science teachers do you think would be most useful for practitioners?
· Include information to support insight into student understanding and collaboration between educators (point referenced to the now-defunct Golden State Examination). 

· More information on best practices.

· Include information about various resources to support instruction, such as: university resources for instructional support, technology resources, hands-on resources, lesson plans, etc. 

· Include examples of how collaboration can support stronger world history instruction.

· Provide reading and writing strategies for teaching academic literacy.

· Support the use of data to drive instruction, techniques for reassessment, defining “mastery.”

· CDE should provide an interactive Web site where members of the public could submit questions and get a response. 

· Seek support from the Gates Foundation to support technology in classroom instruction.

· Support elementary instruction by suggesting minimum instructional minutes for history–social science. 

· Note that reading history requires a different skill set; establish the purpose for reading history–social science (i.e. differences from reading literature). 

· Provide professional development suggestions that support teacher implementation of the analysis of primary sources in the classroom. 

· Make the History–Social Science Framework a digital document with live links.

4. What suggestions would you make regarding the current Appendices in the [History–Social Science] Framework? What material would you remove, and what new information do you think would be most useful to teachers?
· Remove the separate appendix on service learning, and integrate the content throughout the document. 

· Incorporate the Environmental Principles and Concepts in the History–Social Science Framework.

· Remove Appendix A; this content is covered in tenth and eleventh grades.

· Remove Appendices D and E, and put the information on the Web.

· Refresh Appendix F and update; use with children who read below grade level.

· Access the work of Sam Weinberg as a resource in the appendices.

· Include more information directly useful to teachers, such as specific resources, sample syllabi, scope and sequence. 

· Focus on technology, and include information about the Partnership for 21st Century Skills.

· Provide a more user-friendly list of recommended literature, sortable by grade level and/or subject. 

· Provide a quick calibration guide that notes which topics are repeated in various grades.

· Include academic vocabulary.

5. Finally, what other revisions that do not fit into any of the categories above would you suggest to improve the next edition of the [History–Social Science] Framework?
· Replace the cover.

· Focus more on the global perspective throughout, especially at elementary grades.

· Include more information about California agriculture.

· Make the document easier to access; use bulleted lists where appropriate instead of narrative.

· Redesign the chart on page 11 to make it clearer/easier to understand.

· Embed the analysis skills throughout the document. Align these skills with the Partnership for 21st Century Skills. 

· Integrate English/language arts skills and show alignment with 
history–social science skills.

· Suggest a style manual (e.g. Modern Language Association, The Chicago Manual of Style, American Psychological Association), or provide information/resources about the various formats used in the social sciences. 
Public Comments Received (1 Comment):

	Name
	Affiliation
	Summary of Comments

	Kamron Jabbari
	Parent
	Mr. Jabbari commented on the differences between instructional materials programs. He said that one publisher might offer two pages on a given topic, while another might offer twenty pages. He said that more uniformity between texts is desirable. He said that religious rituals do not belong in a text and that we need to be careful in this area.


The following draft guidelines are based on statutory requirements, information provided to the Curriculum Development and Supplemental Materials Commission (Curriculum Commission) and the State Board of Education (SBE) at their January and March 2008 meetings respectively, feedback from the four focus group meetings held in May and June 2008, and public comment. 

The guidelines recommended by the Curriculum Commission and approved by the SBE will direct the work of the Curriculum Framework and Evaluation Criteria Committee (CFCC). 

1. General principles. The updated History–Social Science Framework for California Public Schools, Kindergarten through Grade Twelve (History–Social Science Framework) shall:

· Retain its narrative format.
· Keep the basic overarching goals and objectives of the current History–Social Science Framework.

· Be aligned to the state-adopted history–social science standards adopted by the SBE in October 1998. 
· Include accurate information based on current and confirmed research.
· When appropriate, follow the organization and design of other standards-based frameworks.
· Be easy to use both for teachers with educational backgrounds in history–social science, and those without such experience.
· Include information that supports the development of academic vocabulary.
· Be accessible and inclusive to all students.
· Promote the values of civic engagement and civic responsibility.  
2. Develop a new chapter on assessment, including information on 
entry-level/diagnostic, progress monitoring, and summative assessments, 
that informs teachers on how to use assessment to shape instruction. 

The CFCC should use as a model Chapter 6 in the Reading/Language Arts Framework for California Public Schools, Kindergarten through Grade Twelve (Reading/Language Arts Framework), with adaptations for those elements that are unique to history–social science instruction. The chapter should include the following information:

· Assessments should be based on multiple measures of student ability, and include a variety of techniques for various learning styles and levels of readiness.
· Guidance for teachers on how to use assessment data.

· The latest scholarly research on effective assessment strategies.

· Suggestions for performance assessments and other creative ways of assessing student mastery of the material.

· Information about the current statewide assessment system in history–social science.

· Examples of effective assessments and rubrics.

· Assessments should test student mastery of higher-order thinking skills, not just recitation of specific facts. The Historical and Social Sciences Analysis Skills should be an integral part of any assessment system. 

3. Develop a new chapter on universal access, which includes strategies for differentiating instruction to meet the needs of all students, including English language learners, students with disabilities, and advanced students. This chapter should support teachers in providing standards-aligned instruction to all learners to close the achievement gap.

The CFCC should use as a model Chapter 7 in the Reading/Language Arts Framework, with adaptations for those elements that are unique to history–social science instruction. This chapter should include the following information:

· Suggestions for making academic vocabulary accessible to all students.
· Provide specific models of differentiating instruction. 

· Provide specific support strategies for: 

· English language learners.

· Advanced learners.

· Students with disabilities. 

· Students with reading skills below grade level. 

· Provide support for teachers in meeting the needs of students with diverse cultural and educational backgrounds. 

4. Develop a new chapter on instructional strategies and professional development, to provide guidance to both new and experienced teachers of history–social science. 

This new chapter should include the following information: 

· Promote instructional strategies based on current and confirmed research that support student engagement in the history–social science curriculum. 

· Provide support for the use of technology in the history–social science classroom.
· Provide examples of different methods of instruction. 

· Provide support for a collaborative teaching model that encourages teachers to work with colleagues across subjects and grade levels. 

· Provide resources on professional development opportunities.

· Provide information for district administrators to support the history–social science curriculum and instruction. 

· Provide strategies for instruction that incorporate the history–social science analysis skills.

5. Update the narrative to reflect current and confirmed scholarly research in history–social science, and changes in California and the United States since the last edition of the History–Social Science Framework was published.

6. Update the narrative to improve the inclusivity of the History–Social Science Framework, and to reflect the contributions of all groups to the history of California and United States. 

Examples:

· Include information about the Mendez v. Westminster court case, and its significance in the history of school desegregation.
· Insert a reference to Sikhism in the course description for the ninth-grade elective “World Religions.”
7. Update the current appendices to reflect new scholarship and new emphases in history–social science education. 

· Either remove Appendix A (“Nationalism, Free Markets, and Democracy in the Contemporary World”), and integrate this material into the tenth grade narrative, or update with more relevant contemporary examples. 
· Update and integrate the content of Appendix D (“The World History Sequence at Grades Six, Seven, and Ten: Content, Breadth/Depth, and Coverage Issues with Some Local Options”) into the narrative of the History–Social Science Framework. 
· Remove Appendix E (“Examples of Careers in History–Social Science”) and incorporate information about the relevance of history–social science education to career paths into the narrative of the History–Social Science Framework. 

· Update Appendix F (“Using Primary Sources in the Study of History”) and include information about the use of primary sources in all grades, including elementary. 

· Remove Appendix G (“Bowling Alone: America’s Declining Social Capital”).

· Revise Appendix H (“History–Social Science and Service Learning”) or replace it with a broader emphasis on civic education throughout the History–Social Science Framework.

· If possible, include the revised list of recommended literature in history–social science that is currently being updated by the California Department of Education on a CD-ROM attached to the History–Social Science Framework. This CD-ROM could also contain the primary source documents required to be included by statute (see guideline #8 below). 

· Consider adding new appendices based on the following:

· The Environmental Principles and Concepts developed as part of the Education and the Environment Initiative

· The Partnership for 21st Century Skills, and issues of technology in history education in general
8. Statutory Requirements

The History–Social Science Framework update must reflect changes in statute affecting the history–social science curriculum that have been enacted since the last revision of the History–Social Science Framework, in addition to continuing statutes. These statutes specifically require that certain topics be referenced in the History–Social Science Framework. These include, but are not necessarily limited to, the following topics: 

· Financial preparedness (Education Code [EC] Section 51284)
· The Great Irish Famine of 1845-1850 (EC Section 51226.3)
· Cesar Chavez and the history of the farm labor movement (EC Section 51008)
· Inclusion of the Declaration of Independence, the United States Constitution, the Federalist Papers, the Emancipation Proclamation, the Gettysburg Address, and George Washington's Farewell Address (EC Section 33540)
· The Environmental Principles and Concepts developed by the California Environmental Protection Agency and adopted by the SBE (Public Resources Code Section 71301)

The Curriculum Commission and the SBE directs the CFCC to incorporate into the evaluation criteria for kindergarten through grade eight the following topics that are referenced in code that are required to be included in instructional materials. These topics include: 

· Portrayal of the contributions of both genders, diverse ethnic groups, and the role of entrepreneur and labor in the development of California and the United States (EC Section 60040)

· Humanity’s place in ecological systems and the necessity for protection of our environment (EC Section 60041, and Public Resources Code Section 71301)

· Civics education, including material that impresses upon students the importance of American values and civic responsibilities (EC Section 60200.5)

· The life of Martin Luther King, Jr. (EC Section 60200.6)

The Curriculum Commission and the SBE recommends that the CFCC incorporate the following areas of study that are encouraged within code. These include:

· The Mexican Repatriation Program (Senate Concurrent Resolution 58, 
Chapter 128 of the Statutes of 2007)

· Labor History Week (EC Section 51009)

· Understanding the wise use of natural resources (EC Section 51221)

· Instruction on World War II, the Korean War, and the Vietnam War that incorporates oral or video history of American soldiers (EC Section 51221.3)

· Instruction on the “Secret War” in Laos and the role of Southeast Asians in that war that includes personal testimony and oral/video histories. (EC Section 51221.4)

· Materials and content resources for teaching about civil rights, human rights violations, slavery, and the Holocaust (EC Section 51226.3)

· The federal Constitution Day requirement (118 Stat. 2809, 3344-45)
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	Grade Level Experience
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	Male
	32
	Northern
	34
	K-2
	20
	Administrator
	4

	Female
	49
	Southern
	47
	3-5
	26
	Teacher
	52

	
	
	
	
	6-8
	42
	Teacher with non-classroom assignment
	5

	
	
	
	
	9-12
	44
	Parent
	0

	
	
	
	
	Other
	26
	Community Member
	0

	
	
	
	
	
	
	Other
	20


	Standards Development Experience
	15
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	27
	English Learner Experience
	68
	Special Education Experience
	58


	Eligible for Serving as a Content Review Expert (must have a Ph.D. degree in a field of history or social science) 
	6
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