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	SUBJECT

The Reading First Program (Title I, Part B, Federal No Child Left Behind Act): Discontinuation of Funding for Schools not Making Significant Progress as Required.
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	 FORMCHECKBOX 

	Information

	
	 FORMCHECKBOX 

	Public Hearing


	RECOMMENDATION


The California Department of Education (CDE) recommends that the State Board of Education (SBE) discontinue Reading First funding for Mt. Diablo Unified School District (Mt. Diablo USD), pursuant to California Education Code sections 51700, 12001, 12032, and 33031.

	SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION


In January of 2006, the SBE approved a federally-required Reading First Achievement Index (RFAI) definition of Significant Progress in improving reading achievement in kindergarten through grade three. The RFAI states that a local educational agency (LEA) attains Significant Progress when half of its schools score above one standard deviation below the mean for the LEA’s cohort. A cohort is made up of all the LEAs that were funded in the same round of sub-grant competition.

	SUMMARY OF KEY ISSUES


As defined in current regulations, the measure of Significant Progress does not measure reading achievement progress from year to year, but measures attainment of reading achievement as reflected by the district’s RFAI score in the fourth or fifth year of a district’s having implemented the program. The Reading and Literacy Partnership, the advisory committee to Reading First, considered many options when establishing the definition of Significant Progress. 

There were districts in cohort one and two that did not meet the Significant Progress requirement. SBE items were prepared for the July and September 2008 meetings recommending defunding of both districts. At the same time, due to decreased federal funding, the 2008-09 budget bill was eliminating cohort one from participation in the Reading First program. The need to defund the cohort one district would not be necessary as soon as the budget was passed. Unfortunately, the budget was delayed for an extended period of time. 

SUMMARY OF KEY ISSUES (Cont.)____________________________________
In 2007, the RFAI Significant Progress was not met by Mt. Diablo USD from cohort two; only two out of five schools in Mt. Diablo USD met the benchmark. Three of the five schools were needed to achieve Significant Progress in order to continue Reading First funding. Mt. Diablo USD submitted an appeal within the allotted time frame that outlined recent changes and improvements in the implementation of Reading First Assurances along with data showing improvement of student achievement. The CDE also made a site visit with the Regional Technical Assistance Center Director where it was determined that although efforts were being made to remedy the situation, the efforts came too late to justify allowing the district to continue receiving funding, based on the pre-established RFAI.

	FISCAL ANALYSIS (AS APPROPRIATE)


The CDE recommendation is to discontinue funding for the 2008-09 fiscal year. Mt. Diablo USD would not receive the full grant amount of $712,800. Funding will cease when a final decision is reached by the SBE.

	ATTACHMENT(S)


Attachment 1:
TITLE 5. Education 


Division 1. California Department of Education


Chapter 11. Special Programs


Subchapter 22.5 Reading First Achievement Index/Definition


of Significant Progress (3 Pages)

Attachment 2:
California Department of Education notification letter to Mt. Diablo Unified School District (3 Pages)

Attachment 3:
Appeal letter and associated attachments from Mt. Diablo Unified School District (13 Pages) 

TITLE 5. Education
Division 1. California Department of Education
Chapter 11. Special Programs
Subchapter 22.5 Reading First Achievement Index/Definition 
of Significant Progress

§ 11991. Reading First Achievement Index.

(a) The California Reading First Plan, approved by the United States Department of Education on August 23, 2002, requires the development of criteria to determine progress for Reading First local educational agencies (LEAs). To comply with this requirement, the Reading First Achievement Index (RFAI) was created. The RFAI is an annually calculated numerical index of a school’s reading achievement in kindergarten through grade three, and comprises weighted test results from the following assessments:
(1) The Standardized Testing and Reporting Program (STAR), California Standards Test (CST) in English language arts, for grades two and three. Each of these assessments is weighted as 30 percent of a school’s RFAI, for a total of 60 percent; 
(2) The STAR norm-referenced subtests in reading, language arts, and spelling for grade three. The reading subtest is weighted as 6 percent, the language arts subtest as 2 percent, and the spelling subtest as 2 percent of a school’s RFAI, for a total of 10 percent; and
(3) The Reading First End-of-Year Reading Assessments in either English or Spanish for kindergarten through grade three. The kindergarten and grade three assessments are each weighted as 5 percent of a school’s RFAI, and grade one and two assessments are each weighted as 10 percent of a school’s RFAI, for a total of 30 percent. 
(b) If a school does not have test results as specified in section 11991(a), due to either not having classrooms in one or more of the primary grade levels, kindergarten through grade three, or having less than 11 students in any grade level, the LEA’s mean values on those missing data elements will be used to calculate the school’s RFAI. 
(c) If a school does not submit test results for any of the assessments specified in section 11991(a), a value of zero will be used for that data element to calculate the school’s RFAI. 
(d) If a school does not have at least 45 percent of the RFAI weights specified in section 11991(a), an RFAI will not be calculated for that school. 
NOTE: Authority cited: Sections 12001, 12032 and 33031, Education Code. Reference: Section 51700, Education Code; 20 USC 6361 (Title I, Part B, federal No Child Left Behind Act).

§ 11991.1. Defining Significant Progress/Continuance of Reading First Funding.

(a) In order to continue to receive Reading First Funding, a local educational agency (LEA) must achieve "significant progress" which is defined as having at least half of the LEA’s Reading First schools, which have an RFAI, achieve an RFAI that is above one standard deviation below the mean on the RFAI for the LEA’s cohort. 
(b) A cohort is made up of all the LEAs that were funded in the same round of subgrant competition. 
(c) Cohort One is defined as all of the LEAs in the round of subgrant competition that was funded commencing November 13, 2002.
(d) For Cohort One, if a LEA fails to make significant progress after the fifth year of implementation, the California Department of Education (CDE) shall notify the LEA that it will not be funded for the next year of implementation. 
(e) For all other cohorts, if a LEA fails to make significant progress after the fourth year of implementation, CDE shall notify the LEA that it will not be funded for the next year of implementation. 
NOTE: Authority cited: Sections 12001, 12032 and 33031, Education Code. Reference: Section 51700, Education Code; 20 USC 6362 (Title I, Part B, federal No Child Left Behind Act).

§ 11991.2. Appeal Process.

(a) For Cohort One, if an LEA fails to make significant progress after the fifth year of implementation, or for all other cohorts, if an LEA fails to make significant progress after the fourth year of implementation, CDE shall notify them in writing that they will not be funded for the next year of implementation (defunding determination). Such notice shall also include information regarding the LEA’s ability to appeal the defunding determination.
(b) If an LEA chooses to appeal the defunding determination, the following process shall be adhered to:
(1) Within 30 days of receipt of the defunding determination notification, the LEA shall file a written request for appeal with the CDE. The request shall include an explanation of the basis for the appeal and any supporting documentation.
(2) Upon receipt of an LEA appeal, the CDE shall have 30 days to investigate the appeal. CDE shall have the right to request the LEA to provide additional or clarifying information. CDE shall also have the right to reasonably extend the investigation period for up to an additional 30 days, if in its opinion, more time is required to complete a thorough review of the appeal and supporting documents.

(3) Upon completion of its investigation, CDE shall make a recommendation to the SBE to either uphold or deny the LEA’s appeal, including the reasons for such recommendation. CDE shall also notify the LEA that its investigation is complete and that the recommendation has been forwarded to the SBE.
(4) The SBE shall consider the recommendation at the earliest regularly scheduled SBE meeting at which the appeal can be placed on the Agenda.
(c) An LEA involved in the appeal process may continue to offer the Reading First program while the appeal is being considered and a final determination achieved. 
NOTE: Authority cited: Sections 12001, 12032 and 33031, Education Code. Reference: Section 51700, Education Code; 20 USC 6362 (Title I, Part B, federal No Child Left Behind Act).
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January 23, 2008

Gary McHenry, Superintendent

Mt. Diablo Unified School District

1936 Carlotta Drive

Concord, CA 94519

Dear Superintendent McHenry:

The purpose of this letter is to inform you that Mt. Diablo Unified School District has not met the standard for achieving “significant progress” based on low Reading First Achievement Index (RFAI) scores of participating schools for the school year 2006-07. The standard is defined in Section 11991.1, Chapter 11, Subchapter 22.5 of the California Education Code (EC): 

(a) In order to continue to receive Reading First Funding, a local educational agency (LEA) must achieve "significant progress" which is defined as having at least half of the LEA’s Reading First schools, which have an RFAI, achieve an RFAI that is above one standard deviation below the mean on the RFAI for the LEA’s cohort.

(The complete regulations for significant progress may be accessed from the Reading First website at http://www.cde.ca.gov/pd/ca/rl/readfirst04.asp).

As a Cohort Two district, this standard will be applied for the 2007-08 school year.

Mt. Diablo Unified School District has five schools participating in Reading First. In order to meet the standard for significant progress and maintain funding after the fourth year of implementation, at least three of the five Reading First schools must have an RFAI that is above one standard deviation below the mean RFAI for the cohort. This last year, 2005-06, one school has met that standard, but four have not.

For the current year, the mean RFAI for Cohort Two is 44.7; one standard deviation (8.2) below that mean is 36.5. The RFAI for the district’s two schools that are above the standard deviation cutoff is:

RFAI


Cohort Difference

Rio Vista Elementary
42.2


+5.7

Ygnacio Valley Elementary
41.5


+5.0
The three Reading First schools that have an RFAI that is below the standard deviation cutoff are:







RFAI


Cohort Difference

Meadow Homes Elementary
34.1


-2.4

Shore Acres Elementary
30.9


-5.6

Cambridge Elementary
30.8


-5.7

If Mt. Diablo Unified School District chooses to appeal the defunding determination, the following process shall be adhered to (EC Section 112991.2, Chapter 11, Subchapter 22.5):

§ 11991.2. Appeal Process.

(a) For Cohort One, if a Local Education Agency (LEA) fails to make significant progress after the fifth year of implementation, or for all other cohorts, if an LEA fails to make significant progress after the fourth year of implementation, the California Department of Education (CDE) shall notify them in writing that they will not be funded for the next year of implementation (defunding determination). Such notice shall also include information regarding the LEA’s ability to appeal the defunding determination.
(b) If an LEA chooses to appeal the defunding determination, the following process shall be adhered to:

(1) Within 30 days of receipt of the defunding determination notification, the LEA shall file a written request for appeal with the CDE. The request shall include an explanation of the basis for the appeal and any supporting documentation.

(2) Upon receipt of an LEA appeal, the CDE shall have 30 days to investigate the appeal. The CDE shall have the right to request the LEA to provide additional or clarifying information. The CDE shall also have the right to reasonably extend the investigation period for up to an additional 30 days, if in its opinion, more time is required to complete a thorough review of the appeal and supporting documents.
(3) Upon completion of its investigation, the CDE shall make a recommendation to the State Board of Education (SBE) to either uphold or deny the LEA’s appeal, including the reasons for such recommendation. The CDE shall also notify the LEA that its investigation is complete and that the recommendation has been forwarded to the SBE.
(4) The SBE shall consider the recommendation at the earliest regularly scheduled SBE meeting at which the appeal can be placed on the agenda.

(c) An LEA involved in the appeal process may continue to offer the Reading First program while the appeal is being considered and a final determination achieved. 

NOTE: Authority cited: EC Sections 12001, 12032 and 33031 Reference: 

Section EC 51700; 20 United States Code 6362 (Title I, Part B of the federal No Child Left Behind Act of 2001).
I look forward to a response within the 30 day notification period regarding your participation in the Reading First program.

If you have any questions regarding this subject, please contact Sharon Johnson, Administrator, Reading/Language Arts Leadership Office, at 916-319-0587 or by e-mail at shjohnson@cde.ca.gov. 

Sincerely,

Phil Lafontaine, Director

Professional Development and Curriculum Support
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1936 Carlotta Drive
Concord, California 94519-1397
(925) 682-8000

OFFICE OF
CURRICULUM AND INSTRUCTION

February 20, 2008

Phil Lafontaine

Director of Professional Development
California Department of Education
1430 N Street, Suite 4309
Sacramento, CA 95814

Dear Phil Lafontaine,

The purpose of this letter is to formally appeal the decision to suspend Mt. Diablo Unified School
District’s (MDUSD) Reading First funding for the five participating elementary schools;
Cambridge, Meadow Homes, Rio Vista, Shore Acres, and Ygnacio Valley. MDUSD requests the

California Department of Education (CDE) to consider continuing the funding for the remainder of

the grant projected to end in 2009.

As outlined in the notification letter received on January 29, 2008, two of the five schools (Rio
Vista and Ygnacio Valley) have made significant progress as measured by the Reading First
Achievement Index (RFAI). Meadow Homes scored 34.1 on the RFAI, which came very close to
the required score of 36.5. Cambridge, although it scored below the RFAI cutoff, increased its
Academic Performance Index 68 points. MDUSD requests permission to present a case to the CDE

to thoughtfully consider when deliberating our appeal request.

MDUSD is committed to ensuring all schools meet the Reading First Assurances.
Overwhelmingly, staff indicates the essential need to continue this funding to support the district’s
reform efforts on student achievement, specifically in 1%-3" grade. District and schools have
reviewed Reading First data, implementation practices and impact on student learning. Staff
believes that the devotion to implementation of the Houghton Mifflin (program, training,
collaboration time, assessment, and support of coaches) over four year has enabled teachers to
make sustainable and systematic changes that will improve student learning. Staff has identified the

following indicators as progress and evidence of positive impact on student learning and successful

1

AN EQUAL OPPORTUNITY EMPLOYER FAX (925) 689-0597





[image: image2.jpg]implementation of the Reading First funding. We respectfully request the CDE to consider these

indicators in reviewing our appeal request.

Measurement of Progress

All participating schools have seen growth in their RFAI from 2004 to 2007.

The three schools that did not meet the RFAI mean score did, however, see growth in both
RFAI (Appendix A) and California Standard Test (Appendix B) over the four years of
Reading First implementation. 2007-2008 Reading First assessment data indicates strong
growth at all sites (Appendix C).

Annual Performance Indicators (API) represents substantial growth for Cambridge with a
68 point increase.

The two schools with significant progress had 20/1 class size reduction in Kindergarten for
the length of the grant. The three schools that did not make the same progress did not have
a 20/1 ratio. Based on these results, class size has been reduced to 20/1 at all sites and we
anticipate a parallel increase in achievement.

Interventions have become increasingly more targeted based on Reading First assessment
analysis. Specific in-school and extended-day interventions have been implemented at each
site and are being closely monitored for effectiveness.

F_rom 2005 to 2007 SMART (Specific, Measurable, Achievable, Relevant, Time-based)
goals were implemented at all Reading First grade-levels. In 2007, that approach was
refined and SMART goals now explicitly target individual students and teachers.

Review of observation data shows that consistent and frequerit monitoring of classrooms is

leading teachers to greater program adherence and rigor.

District Commitment and Support

Over the four years of program implementation, MDUSD has received positive feedback
during annual site visits from Gladys Frantz, Regional Technical Assistance representative.
The district has consistently met each of the six areas (adopted text, protected
reading/language arts time, training, knowledge delivery, collaboration, assessments and
coaching) as measured by site visit reports.

All Reading First teachers annually attend 40 hours of approved professional development
provided by Greater Bay Area Reading Implementation Center (Appendix D) and receive

support for completing 80 hours of follow-up.






[image: image3.jpg]The district provides funding to ensure that Reading First training and implementation
continues in grades 4 and § at all participating schools.

The district pays substitutes at Reading First schools 30% more to provide consistent
coverage when teachers are absent. Substitutes who are in Reading First classrooms for
extended periods of time participate in ongoing professional development with permanent
staff.

There is a high-level district leadership team to support the Reading First program
including Reading First Coordinator, Administrator of Coordinated School Support,
Director of Curriculum & Instruction, and Assistant Superintendentvof Elementary
Education.

District staff facilitates and supports schools through weekly Reading First Coaches
meetings and bi-weekly meetings with Reading First administrators, coaches, and the
Reading First District Leadership Team.

Site administrators observe reading instruction in classrooms weekly with coaches.
Members of the district leadership team join them every two to four weeks.

Each Reading First school is assigned a District School Liaison Team. District
representatives are selected based on specific areas of expertise and understanding of the
school’s needs.

There is a collaborative, coherent and aligned approach to support teachers, including
coordinators and coaches of the Beginning Teacher Support and Assessment (BTSA),
Reading First, and English Learner (EL) programs.

District and school personnel are committed to hiring staff dedicated to concepts of
Reading First. Thoughtful placement of principals at Reading First schools is based on
school needs matched with leadership and facilitation skills.

The Assistant Director of Curriculum and the EL Program Specialist have lead a
committee of bilingual teachers and coaches to develop plans using the adopted reading
programs to provide a smooth transition from English to Spanish literacy instruction.
All elementary teachers of English learners receive training in the delivery of Susana
Dutro’s model of Systematic ELD (20 hours) and ELD Frontloading for Houghton Mifflin
(20 hours) provided by district trainers.

The district is committed to sustaining the Reading First program and establishing the

“critical success factors” embodied in the Reading First Assurances at all sites.
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Reading First coaches, possessing the necessary experience, knowledge, and commitment,
are pivotal to sustaining the program at Reading First sites and replicating it at all other
elementary sites. Sevéral coaches are university instructors and also serve as trainers for
California’s Reading Implementation' Centers.

Reading First assessments are used in a number of schools throughout the district to
monitor progress every 6-8 weeks. Grade-level teams meet to analyze results and plan for
instruction. ’

Reading First teachers and administrators are curriculum leaders throughout the district,
sharing their knowledge of program and strategies in district trainings, principal’s
meetings, and informal collaborations of various sites.

The Reading First assurances are being followed by three Title I schools (Bel Air, Delta
View, Fair Oaks) that do not receive Reading First funds.

The district has committed resources for additional professional development, with
strategies presented in classrooms, and builds local capacity. Teacher leaders learn skills to
support colleagues through learning focused conversations (Laura Lipton, Bruce Wellman,
and Peggy Olcott) and learning walks. All teachers have participated in structured student
engagement and academic vocabulary trainings (Anita Archer, Kevin F eldman, Kate
Kinsella), and are supported to implement these strategies at their sites.

District and school administrators have been intentional and strategic in developing teacher
leadership at each grade level. Teachers are guided to participate in regular data collection
and analysis, agenda setting, progress monitoring of focus students, and intervention
selection for students. This provides more time for coaches to model lessons, analyze

student progress and support teachers in meeting Reading First assurances.

MDUSD personnel are focused on exploring additional ways to support student learning in reading

proficiency. Staff has begun conversations around providing more professional development within

the classroom reducing the time teachers are taken away from students, visiting similar successful

schools to dialogue and share strategies, successes and challenges, as well as integrating the

English preschool program into the existing bilingual classes in an attempt to reach students earlier.

MDUSD has also recently submitted an application to the U.S Department of Education to apply

for the Early Reading First funding in an effort to replicate successful practices for our preschool

students.





[image: image5.jpg]MDUSD is committed to the Reading First program. Staff wholeheartedly believes implementation
of this program is making a real difference for students. Each principal has written a letter
describing the impact this funding has had on teaching and learning at their particular school.
These letters are in the attachment section. The Reading First program is one of the district’s key
strategies for school reform efforts and to close the achievement gap. We thank you in advance for
your thoughtful consideration in this appeal process. We respectfully request the CDE to reconsider
the decision to suspend MDUSD Reading First funding and consider continuing the funding for the
remainder of the grant. If you have any questions, request additional information or would like to

discuss this appeal more thoroughly, please do not hesitate to contact me at (925) 682-8000 x 4015

or bylundr@mdusd.k12.ca.us.

Roger Bylund »

Assistant Superintendent for Elementary Education

indsrely,

Mt. Diablo Unified School District
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Cambridge, Meadow Homes, Shore Acres

2007-2008

SCOE 6-8 Week Assessments

Students Scoring Proficient and Exceeds

Kindergarten

Fall - Mid-Year

HMR

Lectura

Uppercase Letters

34% -> 66%

23% - 59%

Lowercase Letters

30% -> 64%

17% -> 66%

High Frequency Words

73% = 78%

74% > 55%

38% > 46%

Rhyming 28% > 44%
Theme 1&2 > Theme 3&4

1" G

rade HMR Lectura
Spelling 68% > 62% 75% = 53%
Word Reading 51% > 55% 83% 2> 77%
Writing 10% = 14% 9% - 24%

Theme 1 = Theme 3

rae

rade HMR Lectura
Fluency 28% 2> 21% 58% 2> 45%

Comprehension

14% > 57%

30% > 68%

Checking Skills

26% > 48%

44% > 40%

46% > 56%

Spelling 22% > 36%
Vocabulary 21% > 42% 24%-> 39%
Writing - 12% > 26% 19% = 37%
Theme 1 > Theme 3
3" Grad
ade HMR Lectura
Fluency 41% > 40% 47% > 29%

Comprehension

24% > 22%

25% > 22%

Checking Skills

43% -> 60%

31% -> 83%

Spelling

39% - 56%

16% > 26%

Vocabulary

30% > 54%

19% > 37%

Writing

27% > 23%

28% = 41%
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Required Annual 40-hour Professional Development

Appendix D

Description of 2006-07 Professional Development Offerings for Mt. Diablo Unified.

Level Professional
< . . Date Teachers
Development Provider Title/Topic Hours S e
Offered Offered | Completing
Yri Alameda [Houghton Mifflin Reading—New 40 06/26/2006 1
Yri Alameda {[Houghton Mifflin Reading—New 40 07/31/2006 3
Yr1 Alameda [Houghton Mifflin Reading—New 40 08/07/2006 8
Yri Alameda [Houghton Mifflin Reading—New 40 08/14/2006 3
Yr1 Alameda [Houghton Mifflin Reading—New 40 11/13/2006 3
Yri Alameda [Houghton Mifflin Reading—New 40 12/11/2006 4
Yri Alameda [Houghton Mifflin Reading—New 40 01/08/2007 2
Yri Alameda [Houghton Mifflin Reading—New 40 02/05/2007 3
Yr 2 Alameda |Lectura—Advl 40 08/07/2006 6
Yr 2 Alameda [Houghton Mifflin Reading—AdvI 40 08/14/2006 2
Houghton Mifflin Reading—
Yr3 Alameda AdvII/Mastl 40 08/07/2006 107
Houghton Mifflin Reading—
Yr 3 Alameda AdvII/Mastl 40 11/13/2006 2
Houghton Mifflin Reading—
Yr 3 Alameda AdvII/Mastl 40 12/11/2006 3
Houghton Mifflin Reading—
Yr 3 Alameda AdVII/MastI 40 01/08/2007 9
Yr3 Klameds [oughton Miffiin: Reading— 40 |02/05/2007 2

AdvIl/Mastl
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Cambridge Elementary School
1135 Lacey Lane
Concord, CA 94520
(925) 686-4749

Marie Schirmer
Principal
(925) 686-4749
schirmerm@mdusd.k12.ca.us

February 15, 2008

Phil Lafontaine

Director of Professional Development
California Department of Education
1430 N Street, Suite 4309
Sacramento, CA 95814

Dear Mr. Lafontaine,

Cambridge Elementary has been a Reading First School for five years. During that time, we have
seen extensive improvements in:
e Implementation of the adopted Language Arts program
e Increased understanding of curriculum and content through high level professional
development
Ongoing assessment that drives instruction
A school wide focus of structured student engagement with teacher monitoring and
immediate corrective feedback.

We feel that one of the reasons we are able to improve in these areas is due to having a Reading
First Coach. Her ongoing opportunities for training through the state Reading First provider is
brought back to our site in the form of staff development as well as in the form of in-class
demonstrations and observations. In addition, the entire staff, Kindergarten through fifth grade,
has also participated in state provided trainings. These week long institutes not only teach us to
implement the program fully, but also help us go deeper in our understanding of meeting the
needs of our underserved student population.

We have experienced numerous benefits as a Reading First School. Tiered student intervention
has become increasingly targeted need, based on data. Although the Reading First funding is
earmarked for Kindergarten through third grade, the influence of Reading First does not stop
there. The continued training and implementation is evident in our 4" and 5" grades as well. Itis
important to note that last year Cambridge made the greatest API growth (68 points) of any
school in the Mt. Diablo School District. We believe there is a definite link in the support we
receive as being a Reading First school to the tremendous increase in student achievement as
evidenced in our CST scores.

We have made so much growth in the last four years, and we have much more work to do. Our
school needs the continued support of Reading First to facilitate this growth. We hope you will
reverse your decision and allow us this continued partnership.

Sincerely,
k) Mhiute

Marie Schirmer
Principal, Cambridge Elementary
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MEADOW HOMES ELEMENTARY SCHOOL
1371 Detroit Avenue
Concord, California 94520-3599
(925) 685-8760

Toby Montez
Principal

February 22, 2008

To Whom It May Concern:

I write this letter to express my support for the Reading First Program that has been
implemented at Meadow Homes Elementary School for the past five years.

In the past four years that I have been principal at Meadow Homes, I am convinced that
at Meadow Homes, the Reading First Program has made a significant and positive
difference for our students. The required training, fidelity and accuracy in the
implementation of Houghton Mifflin, among the other assurances have contributed
greatly to the progress that Meadow Homes has made since the first year implementation

of Reading First five years ago.

Our teachers are working hard to improve our CST progress and I am fearful that without
the Reading First financial support, our progress will be somewhat of a setback, a setback
that our school and students can ill afford.

 strongly urge you to consider that progress that has been made the past five years and
the significant commitment that Mt. Diablo Unified School District has made to the

assurances of the Reading First Program.

If I can be of further assistance, do not hesitate to contact me. Thank you for your time
and consideration regarding this matter.

Sincerely,

Toby Mon’éz %

AN EQUAL OPPORTUNITY EMPLOYER FAX (925) 689-7217
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Rio Vista Elementary School
611 Pacifica Avenue
Bay Point, CA 94565

(925) 458-6101
Elizabeth Lim
Principal
(925) 458-6101
kime@mdusd.k12.ca.us

February 16, 2008

Phil Lafontaine

Director of Professional Development
California Department of Education
1430 N Street, Suite 4309
Sacramento, CA 95814

Dear Mr. Lafontaine,

Rio Vista Elementary School is one of five Reading First Schools in Mt. Diablo Unified School
District. It is a Title I school and is located in a high poverty area with 48% English Language
Learners, 79.6% Free and Reduced Lunch. Title I and Reading First are our primary funding sources
to support our school improvement and restructuring efforts.

Reading First provides our school with:
» resources to consistently implement high quality instructional practices in our classrooms and

full implementation of the Language Arts curriculum

« opportunity for follow up small group instruction that is well differentiated according to student
needs based on our SCOE data and grade level team meetings with the literacy coach

« coaching demonstrations and weekly walk throughs by the Principal and literacy coach which
provides meaningful feedback for our classroom teachers

« effective processes for SSTs, CARE Team and individual student academic conferences that
result in more ideas for intervention, increased student success, positive parent involvement

« bi-weekly meetings with all Reading First Schools and similar schools in our district which
yields ideas for improved systems, practices and ideas to support all our schools continued
improvement

» focused planning and budget management to support our school’s goal of rigorous instruction
for all our students across all grade levels in all content areas

«» more informed supervision by the principal of classroom teachers to ensure support in
providing more effective initial classroom instruction and strongly differentiated instruction for
all their students

+ Reading First has given our school the support that is critical for high quality instruction in all
our classrooms. There is no question that it has had a profound effect on our school in moving
us toward a sustainable, effective reading program.

Liz Kim, Principal
Rio Vista Elementary School
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SHORE ACRES ELEMENTARY SCHOOL
351 Marina Road
Bay Point, California 94565
(925) 458-3261

Kari Rees
Principal
reesk@mdusd.k12.ca.us

February 15, 2008
To Whom It May Concern:

The Reading First Initiative has brought many things to our school site. There are, of course, the
resources provided by the grant money. The funding has allowed us to provide two literacy coaches
(one of whom is bilingual), professional development opportunities, instructional materials and
assessment systems. These resources are the clear and obvious benefits of the Reading First grant.
There are, however, incredible benefits that are not so easily identified. The Reading First initiative
has catapulted teachers and administrators on a learning journey unlike any other initiative. Reading
First has taken research based practices and infused them into the requirements of the grant to ensure
implementation. Prior to Reading First, we did not have data discussions, nor were we fully
implementing the base program with fidelity. Collaborative conversations were limited and pacing
guides were misunderstood. Being a “Reading First” school has provided the impetus for teachers
and administrators to focus on effective school practices, and implement them with rigor. This has
turned out to be a monumental task. Like the layers of an onion, each step in the process has
unearthed new questions and learnings for the adults — all of which takes time, energy and resources.

As we recognize that learning to read requires time, repeated exposure and sustained practice,
systemic change for teachers also takes time. We acknowledge that we have not made the kind of
progress we had hoped for when we embarked upon this journey. However, in looking at
instructional practice in the classroom, and the school wide practices that are now in place, we feel
that we are ready to launch. Continued funding from Reading First will support this process and
provide the opportunity for dedicated teachers to make the dream come true for our students. We are
currently in our fourth year of implementation — a year that I believe will show progress and growth
in our test scores. Research has indicated that broad systemic change requires 3 — 5 years of
focused, sustained movement. As Reading First has developed, it is clear that it is more than just
“another initiative.” We need to provide dedicated educators the time and resources for the vision to
take root and grow. Ronni Ephraim, Superintendent of Local District D in the Los Angeles Unified
School District compared Reading First to growing bamboo — once the seed of bamboo is planted,
the farmer must water it daily for four years before the tree breaks ground. Then it grows 60 feet in
90 days. As we continue along in our quest to close the achievement gap, we must remember what
the work is all about — making a difference for our students.

Sincerely,

4 Z
Kari Rees
Principal
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Appendix A

Mount Diablo Unified School District
Reading First Achievement Index

2004-2007

42.1

Cambridge

Meadow Homes

Rio Vista

| 012004 m2007]

Shore Acres
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M¢t. Diablo Unified School District
Reading First Schools
CST Grades 2-5

2004-2007

School Year Scale Score Growth

2006-07 304.7
Cambridge 2005-06 289.1 +15.9

2004-05 291.7
2003-04 288.8

School Year Scale Score Growth
2006-07 302.3

Meadow Homes 2005-06 802.3 +8.1

2004-05 298.3
2003-04 294.2

School Year Scale Score Growth
2006-07 310.0

Rio Vista 200206 219.0 +4.3

2004-05 318.1
2003-04 305.7

School Year Scale Score Growth
2006-07 301.5

Shore Acres 200805 $01.5 +1.9

2004-05 306.3
2003-04 299.6

School Year Scale Score Growth
2006-07 321.7

Ygnacio Valley 2005-08 calilh +16.0

2004-05 308.5
2003-04 305.7




