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The school site council has analyzed the academic performance of all student groups and has considered the effectiveness of key elements of the
instructional program for students failing to meet APl and AYP growth targets. As a result, it has adopted the following school goals, related
actions, and expenditures to raise the academic performance of student groups not meeting state standards:

SCHOOL GOAL # __
(Based on conclusions from Analysis of Program Components and Student Data pages)

Student groups and grade levels to participate in this goal: Anticipated annual performance growth for each group:

Means of evaluating progress toward this goal: Group data to be collected to measure academic gains:

Actions to be Taken to Reach This Goal®® 36
" = . . Start Date
Consider all appropriate dimensions (e.g., Teaching
and Learning, Staffing and Professional Development)

. a7 Estimated Funding
Completion Date Propased Expenditliies Cost Source

* See Appendix B: Chart of Requirements for the SPSA for content required by each program or funding source supporting this goal.

° List the date an action will be taken or will begin, and the date it will be completed.

3 |f funds appropriate to this goal are allocated to the school through the Consolidated Application or other source, list each proposed
expenditure, such as “middle grades reading tutor” or “laptop computer”, and the quantity to be acquired. Schools participating in programs for
which the school receives no allocation may omit proposed expenditures.

Template for the Single Plan for Student Achievement 22






             
	CALIFORNIA STATE BOARD OF EDUCATION
MAY 2008 AGENDA

	SUBJECT

Ridgecrest Charter School: Consider Notice of Intent to Revoke Pursuant to Education Code Section 47607(e)
	 FORMCHECKBOX 

	Action

	
	 FORMCHECKBOX 

	Information

	
	 FORMCHECKBOX 

	Public Hearing


	RECOMMENDATION


The California Department of Education (CDE) recommends that the State Board of Education (SBE) find that Ridgecrest Charter School’s (RCS) declining academic performance provides grounds sufficient for an action to revoke the RCS charter pursuant to Education Code (EC) Section 47607(c)(2), and that the SBE therefore issue a Notice of Intent to Revoke the RCS Charter.
	SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION


The SBE approved the RCS charter petition in December 2000, for an initial period of three years. RCS began operations in the 2001-02 school year, and after three years, the charter was renewed for a five-year term by the SBE (September 4, 2004, through September 3, 2009). A review of the 2004 growth Academic Performance Index (API), released after the renewal of the RCS charter, indicated a decline in RCS’s growth API for 2004 of 9 points, followed by a second year of decline in the growth API of 39 points in 2005. As a result, RCS was required to submit an academic achievement improvement plan for the 2005-06 school year. 
Unfortunately, RCS experienced yet a third year of academic decline, dropping 8 more points on its 2006 growth API, for a cumulative decline in the growth API over three years of 56 points. Between 2003 and 2007, RCS’s base API dropped a cumulative total of 63 points, its statewide ranking dropped from 7 to 4, and its similar schools ranking dropped from 5/6 to 1.
At its July 2007 meeting, the SBE approved a material revision of the RCS charter to reflect that the Core Knowledge curriculum had been replaced by a standards-based curriculum that uses state-adopted instructional materials (refer to Item 25 of the July 


	
SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION . . . (Cont.)


2007 SBE meeting agenda located at the CDE Web site at http://www.cde.ca.gov/be/ag/ag/yr07/agenda0707.asp). The SBE was also informed that a Notice of Concern (Attachment 1) was being sent to RCS as a result of its continuing academic decline. The Notice of Concern requested that RCS submit a plan for instructional interventions to improve student academic achievement that described specific and measurable outcomes, and the methods by which those outcomes would be assessed. 
The SBE directed CDE to report to the SBE in September 2007 whether RCS’s response to the Notice of Concern was sufficiently rigorous to result in quick improvement of RCS’s academic program. The SBE further directed CDE to prepare a recommendation for a Notice to Cure if the response by RCS was not sufficiently rigorous to quickly improve its academic program. 
In late August 2007, the 2007 growth API was released. RCS demonstrated some improvement in the overall growth (7 points); however, RCS’s only statistically significant subgroup (White, not of Hispanic origin), consisting of 79 percent of the school’s enrollment, dropped another 5 points.

At the September 2007 SBE meeting, CDE reported that the plan submitted by RCS was neither rigorous nor measurable, and that RCS’s academic progress was inadequate in terms of complying with the outcomes to which its charter states it would be held accountable. Under its charter, RCS agreed that it would be held accountable for gains on Standardized Testing and Reporting (STAR) Program testing results, that it would demonstrate student improvement on standardized test scores that compared favorably with schools with similar student populations (e.g., race, gender, socio-economic status), and that it would meet its targeted growth rate for the API. 
RCS’s failure to meet its pupil outcomes provided the basis for revocation under EC Section 47607(c)(2) for the “failure to meet or pursue any of the pupil outcomes identified in the charter.” The SBE directed that a Notice to Cure be issued to RCS for the purpose of initiating the revocation process pursuant to EC Section 47607(d) (refer to Item 16 of the September 2007 SBE meeting agenda located at the CDE Web site at http://www.cde.ca.gov/be/ag/ag/yr07/agenda0907.asp).

Unless RCS could demonstrate significant gains in student academic achievement during the course of the 2007-08 school year, the SBE indicated a preference that RCS not continue to operate after the 2007-08 school year. Since the 2008 API growth report and results from the 2007-08 STAR program would not be available prior to the start of the 2008-09 RCS school year, the SBE requested RCS to provide a plan that contained specific activities and measurable outcomes to improve academic achievement, and methods for assessing progress during the 2007-08 school year. This plan was due on October 5, 2007.
	SUMMARY OF KEY ISSUES


Key Issues include:

· RCS was one of the first schools chartered on appeal by the SBE.

· RCS serves approximately 212 students in kindergarten through eighth grades.
· RCS experienced overall academic decline for three years, beginning with 2003.
· RCS 2003 base API of 777 was higher than the base APIs of half of the elementary schools in the Sierra Sands Unified School District (SSUSD), where RCS is located.
· RCS 2006 base API of 714 was lower than five of the six elementary schools in the SSUSD (the sixth elementary school had fewer than 100 test takers, making it not comparable).
· RCS 2007 growth API of 721 is considerably lower than the growth APIs of all but one of the elementary schools and one of the middle schools in the SSUSD.
· RCS made Adequate Yearly Progress in 2007, and managed to exceed its 2007 API growth target of 5 by two points. However, the school’s only major subgroup (79 percent of the test takers) experienced a third year of academic decline:
	School
	Enrollment
	2006 Base API
	2006 Rankings
	2007 Growth API
	Growth

	Ridgecrest
	212
	714
	4 / 1
	721
	+7

	Subgroup*
	103
	735
	N/A
	730
	-5


The subgroup of white students comprised 103 of the school’s 130 test takers, or 79 percent.
· RCS is not performing at the level expected of SBE-authorized charter schools. Currently, seven of the twelve charter schools approved by the SBE are performing at least as well as or better than the schools to which students would otherwise attend (refer to Attachment 2 for a synopsis of the academic performance experienced at each of the SBE-authorized charter schools). Four schools have not been open long enough to assess their academic performance, and the twelfth school, RCS, is not performing at least as well or better than the schools to which RCS students would otherwise attend.
The following charts provide a comparison over a four-year period of RCS’s academic performance to that of the SSUSD’s elementary and middle schools where RCS students would otherwise likely attend:

	SUMMARY OF KEY ISSUES (Cont.)


	School
	2007 Enrollment / 

%Non-White
	2006 Base API
	2006 Rankings
	2007 Growth API
	Growth

	Ridgecrest (K-8)
	211 / 20%
	714
	4 / 1
	721
	+7

	Faller Elementary
	461 / 40%
	822
	8 / 9
	814
	-8

	Gateway Elementary
	499 / 35%
	811
	7 / 7
	824
	+13

	Inyokern Elementary
	178 / 36%
	782*
	NA
	713
	-69

	Las Flores Elementary
	458 / 38%
	829
	8 / 6
	808
	-21

	Pierce Elementary
	372 / 57%
	742
	5 / 7
	789
	+47

	Richmond Elementary
	444 / 34%
	780
	6 / 7
	755
	-25

	James Monroe Middle
	543 / 40%
	703
	5 / 4
	702
	-1

	Murray Middle
	721 / 37%
	741
	6 / 3
	745
	+4


*
Based upon fewer than 100 test takers.

	School
	2006 Enrollment / 

%Non-White
	2005 Base API
	2005 Rankings
	2006 Growth API
	Growth

	Ridgecrest (K-8)
	212 / 22%
	725
	5 / 1
	717
	-8

	Faller Elementary
	489 / 40%
	798
	7 / 8
	824
	+26

	Gateway Elementary
	515 / 33%
	841
	9 / 10
	813
	-28

	Inyokern Elementary
	174 / 30%
	766*
	N/A
	784
	+18

	Las Flores Elementary
	466 / 39%
	842
	9 / 8
	831
	-11

	Pierce Elementary
	424 / 60%
	747
	5 / 9
	742
	-5

	Richmond Elementary
	443 / 35%
	846
	9 / 10
	783
	-63

	James Monroe Middle
	567 / 38%
	689
	5 / 2
	711
	+22

	Murray Middle
	721 / 34%
	760
	7 / 4
	744
	-16


*
Based upon fewer than 100 test takers.

	School
	2005 Enrollment / 

%Non-White
	2004 Base API
	2004 Rankings
	2005 Growth API
	Growth

	Ridgecrest (K-8)
	248 / 25%
	764
	7 / 6
	725
	-39

	Faller Elementary
	454 / 43%
	783
	7 / 7
	798
	+15

	Gateway Elementary
	480 / 31%
	809
	8 / 9
	841
	+32

	Inyokern Elementary
	149 / 38%
	764
	7 / 9
	766*
	+2

	Las Flores Elementary
	440 / 31%
	826
	9 / 10
	842
	+16

	Pierce Elementary
	476 / 60%
	705
	4 / 7
	747
	+42

	Richmond Elementary
	437 / 39%
	826
	9 / 10
	846
	+20

	James Monroe Middle
	608 / 34%
	680
	5 / 1
	689
	+9

	Murray Middle
	764 / 32%
	727
	7 / 5
	761
	+34


*
Based upon fewer than 100 test takers.
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	School
	2004 Enrollment / 

%Non-White
	2003 Base API
	2003 Rankings
	2004 Growth API
	Growth

	Ridgecrest (K-8)
	252/21%
	777
	7 / 5
	768
	-9

	Faller Elementary
	458 / 35%
	773
	7 / 7
	777
	+4

	Gateway Elementary
	477 / 31%
	815
	8 / 9
	812
	-3

	Inyokern Elementary
	155 / 34%
	749
	6 / 8
	763
	+14

	Las Flores Elementary
	441 / 30%
	808
	8 / 6
	830
	+22

	Pierce Elementary
	440 / 59%
	736
	6 / 9
	706
	-30

	Richmond Elementary
	449 / 34%
	809
	8 / 10
	830
	21

	James Monroe Middle
	566 / 31%
	706
	6 / 3
	682
	-24

	Murray Middle
	777 / 30%
	731
	7 / 5
	724
	-7


EC Section 47607(c) provides that a school’s charter may be revoked if the authorizing authority finds, through a showing of substantial evidence, that the charter school did any of the following:

(1) Committed a material violation of any of the conditions, standards, or procedures set forth in the charter.

(2) Failed to meet or pursue any of the pupil outcomes identified in the charter.

(3) Failed to meet generally accepted accounting principles, or engaged in fiscal mismanagement.

(4) Violated any provision of law.

Under its charter, RCS agreed that it would be held accountable for gains on (STAR). Program testing results, and that additional growth (pre/post) within the school year would be measured by utilizing the Iowa Test of Basic Skills (ITBS) instrument or a similar assessment tool. Because of continuing decline over three years, a Notice of Concern was issued on July 13, 2007 (refer to Item 25 of the July 2007 SBE meeting agenda located at the CDE Web site at http://www.cde.ca.gov/be/ag/ag/yr07/agenda0707.asp).
The plan submitted by RCS in response to the Notice of Concern was determined to be neither rigorous nor measurable, and RCS’s academic performance provided grounds sufficient to form the basis for an action to revoke the RCS charter pursuant to EC Section 47607(c)(2), “Failed to meet or pursue any of the pupil outcomes identified in the charter”. At its September 2007 meeting, the SBE directed that a formal Notice to Cure be issued for the purpose of initiating the revocation process pursuant to EC Section 47607(d) (refer to Item 16 of the September 2007, SBE meeting agenda located at the CDE Web site at http://www.cde.ca.gov/be/ag/ag/yr07/agenda0907.asp).
	SUMMARY OF KEY ISSUES (Cont.)


In accordance with EC Section 47607(d) the Notice to Cure gave RCS a reasonable opportunity to remedy the violation (Attachment 3), by directing it to provide a plan describing specific activities with measurable outcomes to improve academic achievement and the means of assessing progress in meeting each of the outcomes within the current school year. The plan was to be submitted by October 5, 2007.
The Notice to Cure also expressed the SBE’s intent to revoke the RCS charter at the May 2008 SBE meeting, should the response to the Notice to Cure be unsatisfactory.

RCS responded by timely providing a plan dated October 5, 2008 (Attachment 4) containing seven strategic plans (goals):

1. “School Administration should recognize that modeling success will encourage student achievement.

2. Facility/Logistics planning will aid in teacher prep and instructional time and student learning readiness.

3. Educational delivery systems will be enhanced.

4. Competent, trained, and energized teaching staff instill confidence in students’ abilities.

5. Parents involved with their children’s school improve test scores.

6. Students can reach their full potential of academic success.

7. Test-taking strategies will help in reaching higher test scores.”

However, the plan did not satisfy the Notice to Cure, because it was neither specific nor measurable. Although desired outcomes, prior year observations, a revised strategy, and continuing assessments were identified, the desired outcomes were not measurable (e.g., “RCS’s Administrators should possess leadership abilities and a comprehensive educational vision that is consistent with the School’s mission and educational program”, “the more stringent accountability created by the No Child Left Behind act has prompted Ridgecrest Charter School to look for programs and products that have a history of documented results,” etc.). 
Strategies centered on improving morale at the school, and assessments comparing “…this year’s number and types of referral slips against last year…” and to continue “…documenting correspondence between the school and the school district…” Each may indeed lead to improved academics at RCS, but are subjective and not measurable. 
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The last plan submitted by RCS is dated December 12, 2007. This version identified target areas for improvement and included some goals for academic achievement 
(Attachment 5). RCS states that student progress toward achieving each of the goals will be measured by 2008 STAR Program results, which will not be available until the end of August 2008.
After describing year-long outcomes, RCS explains that it will use SuccessMaker as an ongoing assessment tool to monitor student progress during the 2007-08 school year, but states that SuccessMaker was not purchased until after school began. It states that it will collect progress data in October and December 2007, and February and April 2008.
The data provided on March 17, 2008, was extensive but unorganized and submitted too late for careful review by CDE staff or the ACCS. Instead of making a final recommendation, the ACCS rescheduled the item for consideration at its April 21, 2008 meeting to provide time for review and analysis. RCS was directed to provide a specific plan for addressing academic achievement and ongoing leadership issues at the school by April 7, 2008.
CDE staff completed its review of the benchmarks and academic data and, on the surface, data appear to show positive trends in academic performance at each grade level (except eighth grade) in both English-Language Arts and Math. However, CDE staff has identified problems with the data:
· At its meeting of August 7, 2007, ACCS informed RCS that academic benchmarks, and objective and measurable indicators of accountability would be critical to substantiating whether progress in improving student performance was occurring. There is no evidence to support whether academic benchmarks were ever established prior to March 17, 2008 (Refer to August 7, 2007 ACCS minutes, Attachment 6). During visits to RCS on November 27, 2007, and again on January 28-29, 2008, CDE staff was informed that benchmarks and data were not available. The December 12, 2008, plan did not provide August baseline data or October 22, 2007, data, even though it provided graphs with space for this data which apparently existed. No data was provided or mentioned to the ACCS at its January 2008 meeting during extensive discussion about the need for interim data and benchmarks. 

Data submitted by RCS on March 17, 2008 (Attachment 7), also did not contain schoolwide academic outcomes/benchmarks. Rather, grade-level standards, and references to percentages of students scoring at levels of Advanced, Proficient, Basic, Below Basic, and Far Below Basic in each of the targeted strands, were provided. While the intervals indicated (baseline data as of August 27, 2007, and measurements taken on October 22 and December 30, 2007, and February 22, 
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2008) appear generally to reflect growth in student achievement, an accurate picture of whether RCS is meeting grade-level benchmark standards will not be known until the results of the STAR Program are available in late August 2008.

· The graphs provided by RCS for English-language arts and mathematics appear to be an amalgam of all scores, broken out by grade level and by state content strands and sub strands within each standard. Raw data, such as the number of students tested, was not provided. The base data provided is expressed in terms of percentages by sub strand. The graphs are expressed in terms of percentages of achievement by each strand as a whole. It is impossible to know without the raw data how the percentages for the strands are derived. It appears the school may have averaged the percentages in each sub-strand to arrive at percentages reflected on the charts. CDE staff cannot accurately evaluate a method that uses percentages of percentages as the means of calculating data.

· RCS leaders acknowledged a lack of expertise in utilizing and applying data to support and direct academic instruction at the school. Basic problems with RCS’s submission include a lack of identification of the assessments being used, numbers of students being assessed, incomplete legends on some graphs, and a “Y” axis on the graphs that ranged from a top percentage of 40 – 70 percent, thereby making the graphs incomparable and somewhat misleading since they did not incorporate the total universe of 100 percent. 
· The veracity of the data is in question. CDE staff identified places where the tables reflecting progress of students scoring at the Advanced, Proficient, Basic, etc. levels do not in all cases match up with the graphs. For example, when looking at the Grade 2 Writing Applications (Standard 5), the graph suggests substantial progress of students who began the year at the Far Below Basic level. Specifically, while the graph shows that 20 percent of the students were Far Below Basic on August 27, 2007, by October (and again in December and February), there are no students scoring at the Far Below Basic level, which appears to show remarkable growth in bringing up the skill levels of students for that strand. Yet, when looking at the tables documenting this same strand, varying percentages (e.g. 10 percent to 20 percent) of students are reflected as scoring at the Far Below Basic level.

· Finally, the data submitted March 17, 2008, appears to differ somewhat from the electronic version submitted to CDE staff a few days later (Attachment 8). For example, the Grade 2 Writing Application graph referred to above and the Grade 4 Writing Application are completely missing from the data. It is not clear whether the graphs were inadvertently left out or if data was subsumed under a different sub strand.
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CDE staff is concerned that, even with specific direction and assistance from the ACCS, the SBE, and the CDE since July 2007, RCS has not established academic outcomes/benchmarks that have demonstrated improvement within the 2007-08 school year, nor has RCS used data in ways that will drive needed changes in the educational 
program. In summary, the number of discrepancies and inaccuracies in the graphs, and the methods used to calculate and report the data lead to the conclusion that the information provided is not able to be used to determine whether RCS made any progress this year in improving student academic achievement.

The ACCS, at its meeting of March 17, 2008, directed RCS to develop a plan to address leadership concerns and the instructional program at the school. On April 7, 2008, RCS notified CDE that it will be contracting with a School Academic Intervention Team (SAIT) provider to acquire needed help. At the ACCS meeting of April 21, 2008, RCS informed ACCS members that it had signed a contract with the University of California at Los Angeles, School Management Program (referred to as “UCLA”). As reported by RCS, UCLA will assist RCS in using pupil outcome data to improve student achievement and leadership support to promote the long-term sustainability of RCS. Legal counsel for RCS proposed that, rather than proceed with revocation of the RCS charter, that RCS be required to provide monthly progress updates reflecting the work accomplished with the help of UCLA to CDE, and that a full report on RCS’s actual STAR Program results for the 2008 testing cycle be brought forward to the ACCS immediately following release of those results.
At its meeting of April 21, 2008, members of the ACCS were split on the issue of whether to proceed with the next step towards revocation of the RCS charter. The first motion, which was to recommend the SBE issue a Notice of Intent to Revoke the RCS Charter, failed on a vote of 4–5. A second motion was proposed which would have adopted the two-part recommendation of RCS’s legal counsel (for monthly reporting and a meeting following release of the 2008 STAR Program testing results). The second motion was substituted by a third motion to proceed with the next step towards revocation, but to ensure that the SBE was provided information reflecting that RCS did attempt to respond throughout the 2007-08 school year to the Notice to Cure. The third motion failed on a vote of 3–6. Finally, a fourth motion, which was to recommend the SBE not proceed with revocation of the RCS charter, but requiring RCS to provide monthly updates to CDE reflecting progress within the school and requiring RCS to bring forward the 2008 STAR Program testing results to the ACCS for review immediately following release of the data, passed on a vote of 5–4.
CDE staff is concerned that, if the SBE does not issue a Notice of Intent to Revoke RCS, the success of any plan put into place for the 2008-2009 year will not be able to be assessed until 2009 STAR results are published. The RCS charter will expire at the end of the 2008-09 school year, resulting in the likelihood that renewal, either by the SSUSD or the SBE (if denied locally) will need to be made prior to this information 
	SUMMARY OF KEY ISSUES (Cont.)


becoming available. Pursuant to EC Section 47607(a), a charter renewal must be for a term of five years.

CDE staff does not believe that bringing in a SAIT provider a year after RCS was directed to implement a plan for improvement is responsive to the SBE’s direction in 
September 2007. To preserve the SBE’s option to revoke the RCS charter effective the end of the current school year, CDE staff recommends that the SBE immediately provide RCS a written Notice of Intent to Revoke and Notice of Facts in support of revocation of the RCS charter (Attachment 9) in accordance with EC Section 47607. 

CDE staff also recommends that the SBE conduct the required public hearing on May 8, 2008, and that after the close of the public hearing, that the SBE take action to either revoke or not revoke the RCS charter. A separate SBE item for the public hearing and the revocation action has been scheduled on the second day of the May 2008 SBE meeting, in accordance with EC Section 47607(e), which requires a public hearing take place within 30 days of the issuance of the Notice of Intent to Revoke, should the SBE issue such notice. This avoids the necessity of a special meeting of the SBE in June 2008. 
	FISCAL ANALYSIS (AS APPROPRIATE)


There would essentially be no state cost related to revocation of the RCS charter. If the SBE were to revoke the charter, some shifting of state expenditures would occur from the RCS to other local educational agencies (due to the transfer of students), but state expenditures would essentially be unchanged. There would be a minor loss of revenue to the CDE from the oversight fees collected from RCS. However, the revenue loss would be offset by the reduction in costs for oversight activities.
	ATTACHMENT(S)


Attachment 1: Notice of Concern, dated July 13, 2007 (10 Pages)

Attachment 2: Key Demographic and Academic Performance Information for Charter Schools Authorized on Appeal by the State Board of Education (5 Pages)
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Attachment 4: RCS Student Achievement Plan, dated October 5, 2007 (17 Pages)

Attachment 5: RCS Student Achievement Plan, dated December 12, 2007 (25 Pages)

Attachment 6: August 7, 2007, Advisory Commission on Charter Schools Meeting Notes (8 Pages)
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Attachment 7: Ridgecrest Charter School Data Hand-Delivered to Advisory Commission on Charter Schools (ACCS) Members at the March 17, 2008, ACCS Meeting (126 Pages) (This attachment is not available for web viewing. A printed copy is available for viewing in the SBE office.)
Attachment 8: Ridgecrest Charter School Data (Electronic Version) Submitted to CDE March 31, 2008, ACCS Meeting (110 Pages)
Attachment 9: Notice of Intent to Revoke and Notice of Facts in Support of Revocation of Ridgecrest Charter School (10 Pages)
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CALIFORNIA
DEPARTMENT OF
EDUCATION

July 13, 2007
1430 N STREET
SACRAMENTO, CA

95814-5901

Craig Bradley, Governing Board President,
and Members of the Governing Board
Ridgecrest Charter School

325 South Downs

Ridgecrest, CA 93555

Subject: Notice of Concern Pursuant to Education Code (EC) Section 47607(c)(1)
Dear Mr. Bradley and Members of the Board of Directors:

The California Department of Education (CDE) Charter Schools Division (CSD) has
recently been made aware of a number of issues that, if not resolved immediately by the
governing board, will directly impact the ability of the Ridgecrest Charter School (RCS)
to continue operations in 2007-08. Specifically, the items of concern are as follows:

o In two site visits to RCS during 2006-07, CDE staff identified serious concerns
regarding the educational program despite the school’s implementation of a prior
academic improvement plan.

e The RCS “Education Plan Targeting Improved Academic Achievement for 2007-
08” submitted to CDE on July 2, 2007, is not sufficient to guide the school in
either implementation of actions or measurement of results.

e Employee contracts for classified staff and the school’s administrator for the
2007-08 school year have not been approved, leading us to have significant
concerns about the leadership at the school site currently and into the
foreseeable future.

o Employee complaints have gone unaddressed by the governing board for
months, contrary to written RCS complaint policies and procedures.

o The organizational structure of the school has become ineffective due to what
appears to be confusion of the roles and responsibilities of governing board
members and the RCS administration, and has resulted in what appears to be a
hostile work environment.
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As a result of our accumulating concerns about the school’s decline in academic
achievement, the lack of school leadership, and a governing board that is
apparently not carrying out its responsibilities under the school’s charter, and in
consultation with the State Board of Education (SBE) Executive Office, the CDE is
hereby directing RCS to take the following actions by close of business Monday,
July 23, 2007:

e Submit to CDE, a plan, approved by the governing board, targeting instructional
interventions to improve student academic achievement. The plan must describe
specific and measurable outcomes, and the methods by which the outcomes will
be assessed. This plan must be submitted using the format in the enclosed
Single Plan for Student Achievement. Further assistance in developing the plan
may be found on the CDE Web site at:
http.//www.cde.ca.gov/nclb/sr/le/documents/spsaguide.doc.

o Take immediate action to employ an interim administrator for the school in
conjunction with a plan and timeline for recruitment and employment of a
permanent school administrator.

e Take immediate action to verify staff (including appropriately credentialed
teachers) are employed in sufficient numbers to ensure the school is able to
operate and respond to its constituencies, including parents, students, and staff,
and in keeping with the school's approved organizational chart.

e Provide CDE with a list of all currently unresolved complaints lodged against the
school, the length of time the complaints have been filed, and evidence of the
resolution of such complaints.

e Ensure that the governing board members review protocols and policies
regarding the roles and responsibilities of the governing board and school
leadership, that governing board members and school leadership receive training
regarding their respective roles, and the CDE is provided certification that the
review and training will be completed by August 31, 2007, or prior to the start of
school, whichever is earlier.

The CDE and SBE Executive Office cannot stress strongly enough the seriousness of
this situation. State Board of Education (SBE) members, at their meeting of July 11,
2007, also expressed significant concerns about RCS, especially with respect to the
continued decline in the academic performance of the school. This Notice of Concern
represents the first step in a process which, if unresolved, could lead to a Notice of Cure
at the September 12-13, 2007, SBE meeting and possibly to revocation of the school’s
charter.
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If you have any questions or need any additional information regarding this Notice of
Concern, please contact Greg Geeting, Administrator, Charter Schools Division, at
(916) 322-6029 or by e-mail at ggeeting@cde.ca.gov, or contact Deborah Probst,
Consultant, Charter Schools Division, at (916) 445-1014 or by e-mail at
dprobst@cde.ca.gov.

Sincerely,

Macte

Marta Reyes, Dire
Charter Schools Division

Enclosure

cc:  Gavin Payne, Chief Deputy Superintendent
William J. Ellerbee, Deputy Superintendent
Roger Magyar, Executive Director, SBE
Gary Borden, Deputy Executive Director, SBE
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The Single Plan for Student Achievement (SPSA) is a plan of actions to raise the academic
performance of all students to the level of performance goals established under the California
Academic Performance Index. California Education Code sections 41507, 41572, and 64001
and the federal No Child Left Behind Act (NCLB) require each school to consolidate all school
plans for programs funded through the School and Library Improvement Block Grant, the Pupil
Retention Block Grant, the Consolidated Application, and NCLB Program Improvement into the
Single Plan for Student Achievement.
For additional information on school programs and how you may become involved locally,
please contact the following person:

Contact Person:

Position:

Telephone Number:

Address:

E-mail Address:

School District

The District Governing Board approved this revision of the School Plan on
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[image: image7.jpg]Form C: Programs Included in this Plan

Check the box for each state and federal categorical program in which the school participates
and, if applicable, enter amounts allocated. (The plan must describe the activities to be
conducted at the school for each of the state and federal categorical program in which the

school participates. If the school receives funding, then the plan must include the proposed

expenditures.)

State Programs Allocation

D California School Age Families Education s
Purpose: Assist expectant and parenting students succeed in school.
Economic Impact Aid/ State Compensatory Education

D Purpose: Help educationally disadvantaged students succeed inthe | $
regular program.
Economic Impact Aid/ English Learner Program

D Purpose: Develop fluency in English and academic proficiency of $
English learners

D High Priority Schools Grant Program $
Purpose: Assist schools in meeting academic growth targets.
Instructional Time and Staff Development Reform

Ij Purpose: Train classroom personnel to improve student performance | $
in core curriculum areas.

D Peer Assistance and Review $
Purpose: Assist teachers through coaching and mentoring.

D Pupil Retention Block Grant $
Purpose: Prevent students from dropping out of school.

D School and Library Improvement Program Block Grant $
Purpose: Improve library and other school programs.

D School Safety and Violence Prevention Act $
Purpose: Increase school safety.

D Tobacco-Use Prevention Education s
Purpose: Eliminate tobacco use among students.
List and Describe Other State or Local funds (e.g., Gifted and $

D Talented Education)

Total amount of state categorical funds allocated to this school | $
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[image: image8.jpg]Federal Programs under No Child Left Behind (NCLB) Allocation
Title I, Neglected
D Purpose: Supplement instruction for children abandoned, abused, or 3
neglected who have been placed in an institution
D Title |, Part D: Delinquent $
Purpose: Supplement instruction for delinquent youth
Title I, Part A: Schoolwide Program
D Purpose: Upgrade the entire educational program of eligible schools in | $
high poverty areas
Title |, Part A: Targeted Assistance Program
D Purpose: Help educationally disadvantaged students in eligible schools | $
achieve grade level proficiency
Title |, Part A: Program Improvement
[ ] Purpose: Assist Title | schools that have failed to meet NCLB adequate | $
yearly progress (AYP) targets for one or more identified student groups
Title Il, Part A: Teacher and Principal Training and Recruiting
D Purpose: Improve and increase the number of highly qualified teachers | $
and principals
D Title Il, Part D: Enhancing Education Through Technology $
Purpose: Support professional development and the use of technology
Title lll, Part A: Language Instruction for Limited-English-Proficient
(LEP) Students
|:| Purpose: Supplement language instruction to help limited-English- $
proficient (LEP) students attain English proficiency and meet academic
performance standards
Title IV, Part A: Safe and Drug-Free Schools and Communities
D Purpose: Support learning environments that promote academic 3
achievement
Title V: Innovative Programs
D Purpose: Support educational improvement, library, media, and at-risk | $
students
D Title VI, Part B: Rural Education Achievement $
Purpose: Provide flexibility in the use of NCLB funds to eligible LEAs
[[] Other Federal Funds (list and describe®?) $
Total amount of federal categorical funds allocated to this school | $
Total amount of state and federal categorical funds allocated to this school | $

“ For example, special education funds used in a School-Based Coordinated Program to serve
students not identified as individuals with exceptional needs
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[image: image9.jpg]Form D: School Site Council Membership

Education Code Section 64001(g) requires that the SPSA be reviewed and updated at least
annually, including proposed expenditures of funds allocated to the through the Consolidated
App[icatj?n, by the school site council. The current make-up of the school site council is as
follows:

9 >
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Numbers of members of each category 1

At elementary schools, the school site council must be constituted to ensure parity between (a) the
principal, classroom teachers, and other school personnel, and (b) parents of students attending the
school or other community members. Classroom teachers must comprise a majority of persons
represented under section (a). At secondary schools there must be, in addition, equal numbers of
parents or other community members selected by parents, and students. Members must be selected
by their peer group.

Template for the Single Plan for Student Achievement 26




[image: image10.jpg]Form E: Recommendations and Assurances

The school site council recommends this school plan and proposed expenditures to the district
governing board for approval and assures the board of the following:

1

The school site council is correctly constituted and was formed in accordance with district
governing board policy and state law.

The school site council reviewed its responsibilities under state law and district governing
board policies, including those board policies relating to material changes in the school
plan requiring board approval.

The school site council sought and considered all recommendations from the following
groups or committees before adopting this plan (Check those that apply):

__ School Advisory Committee for State Compensatory Education Programs

__ English Learner Advisory Committee

___ Community Advisory Committee for Special Education Programs

___ Gifted and Talented Education Program Advisory Committee

___ Other (list)

The school site council reviewed the content requirements for school plans of programs
included in this Single Plan for Student Achievement and believes all such content
requirements have been met, including those found in district governing board policies
and in the LEA Plan.

This school plan is based on a thorough analysis of student academic performance. The
actions proposed herein form a sound, comprehensive, coordinated plan to reach stated

school goals to improve student academic performance.

This school plan was adopted by the school site council at a public meeting on:

Attested:

Typed name of school principal Signature of school principal Date

Typed name of SSC chairperson Signature of SSC chairperson Date
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Key Demographic and Academic Performance Information

For Charter Schools Authorized on Appeal by the 
State Board of Education 

Edison Charter Academy (San Francisco)
	School
	Enrollment / 

%Non-White
	2006 Base API
	2006 Rankings
	2007 Growth API
	Growth

	Edison
	466 / 98%
	735
	4 / 9
	728
	-7


Edison Charter Academy (ECA) serves approximately 450 students in grades K-8. It is a conversion school, and largely serves residents of the Mission District. More than 80 percent of the student body is Hispanic/Latino (62 percent) and African American (19 percent). Most of the remaining students were identified as multiple ethnicity or no response (11%), and small percentages were identified as Asian (1.3%), Filipino (1.5%), Pacific Islander (2.6%), and white (1.9%). The school’s 2007 growth API dipped slightly. However, the school’s Hispanic/Latino and African American students continued to demonstrate higher academic achievement than those of the San Francisco Unified School District at the same grade levels in English-language arts (ELA) and mathematics. ECA made AYP in 2007.

Mean Scale Scores from the California Standards Tests

	
	2007 ELA

All
	2007 Math

All
	2007 ELA

African American
	2007 Math

African American
	2007 ELA

Hispanic/

Latino
	2007 Math

Hispanic/

Latino

	Edison
	331.3
	340.2
	323.0
	319.5
	331.3
	344.2

	San Francisco Unified
	348.7
	372.0
	314.8
	303.4
	320.4
	328.8

	Edison Higher (+) or Lower (-) by…
	-5.0%
	-8.5%
	+2.6%
	+5.3%
	+3.4%
	+4.9%


NOTE: For African American, grades 4-6 only; insufficient test takers at other grade levels. For mathematics, excludes Algebra 1. In each case, school and district comparisons are of like groups.
Ridgecrest Charter School (Kern County)

Ridgecrest Charter School (RCS) was one of the first schools chartered on appeal by the SBE. It serves approximately 210 students in grades K-8. The school did manage to slightly exceed its 2007 API growth target of 5. However, the school’s only major subgroup (totaling about 79% of the test takers) experienced a third year of academic decline. 

	School
	Enrollment / 

%Non-White
	2006 Base API
	2006 Rankings
	2007 Growth API
	Growth

	Ridgecrest
	212 / 22%
	714
	4 / 1
	721
	+7

	Subgroup*
	103 / 79%*
	735
	N/A
	730
	-5


*
The subgroup of white students comprised 103 of the school’s 130 test takers, or 79 percent.

RCS experienced overall academic decline for three years 2003-2006. In 2003, the school’s base API of 777 was higher than the base APIs of half of the elementary schools in the Sierra Sands Unified School District (where RCS is located). However, the school’s 2007 growth API of 721 is considerably lower than the growth APIs of all but one of the elementary schools and one of the middle schools in the Sierra Sands Unified School District. RCS did make AYP in 2007. 

	School
	Enrollment / 

%Non-White
	2006 Base API
	2006 Rankings
	2007 Growth API
	Growth

	Ridgecrest (K-8)
	212 / 22%
	714
	4 / 1
	721
	+7

	Faller Elementary
	489 / 40%
	822
	8 / 9
	814
	-8

	Gateway Elementary
	515 / 33%
	811
	7 / 7
	824
	+13

	Inyokern Elementary
	174 / 30%
	782*
	NA
	713
	-69

	Las Flores Elementary
	466 / 39%
	829
	8 / 6
	808
	-21

	Pierce Elementary
	424 / 60%
	742
	5 / 7
	789
	+47

	Richmond Elementary
	443 / 35%
	780
	6 / 7
	755
	-25

	James Monroe Middle
	567 / 38%
	703
	5 / 4
	702
	-1

	Murray Middle
	721 / 34%
	741
	6 / 3
	745
	+4


*
Based upon fewer than 100 test takers.

New West Charter Middle School (West Los Angeles)

New West Charter Middle School serves approximately 300 students in grades 6-8. The SBE granted a five-year renewal to New West at the July 2007 meeting. The school’s record of academic achievement has been excellent. The school made AYP in 2007.

	School
	Enrollment / 

%Non-White
	2006 Base API
	2006 Rankings
	2007 Growth API
	Growth

	New West
	302 / 67%
	803
	8 / 10
	835
	+33


New West’s 2007 growth API of 835 ranks it higher than all but two of the 98 middle schools in the Los Angeles Unified School District.

Ánimo Inglewood Charter High School

Ánimo Inglewood Charter High School is in its sixth year of operation. Part of Green Dot Public Schools, Ánimo Inglewood serves approximately 525 students. The school experienced negative growth in 2007; its growth API was down 33 points. The school submitted a student achievement plan to address the shortfall. Even with the 2007 decline to a growth API of 687, Ánimo Inglewood continues to represent a very important alternative to students in the surrounding community, as shown in this comparison with high schools of the Inglewood Unified School District. 

	School
	Enrollment / 

%Non-White
	2006 Base API
	2006 Rankings
	2007 Growth API
	Growth

	Ánimo Inglewood
	525 / 100%
	720
	6 / 10
	687
	-33

	Inglewood High 
	1,893 / 99%
	564
	1 / 5
	564
	0

	Morningside High 
	1,365 / 100%
	549
	1 / 5
	567
	+18

	City Honors High 
	370 / 100%
	814
	10 / 10
	793
	-21


Overall, Green Dot’s other four schools that have operated for more than two years showed a somewhat mixed record of academic achievement in 2006-07. Two increased, and two declined.

	School
	Enrollment / 

%Non-White
	2006 Base API
	2006 Rankings
	2007 Growth API
	Growth

	Ánimo Leadership
	538 / 100%
	651
	3 / 7
	712
	+61

	Ánimo South Los Angeles
	394 / 100%
	701
	6 / 10
	677
	-24

	Ánimo Venice
	405 / 95%
	685
	5 / 9
	703
	+18

	Oscar De La Hoya Ánimo
	518 / 100%
	695
	5 / 10
	662
	-33


School of Arts and Enterprise (Pomona) 

The School of Arts and Enterprise (SAE) began is in its fifth year of operation. It serves approximately 430 students in grades 9-12. Not only did the school do well overall on its 2007 growth API, it made progress on closing the academic achievement gap in relation to its subgroups of Hispanic/Latino and socioeconomically disadvantaged students. 

	School
	Enrollment / 

%Non-White
	2006 Base API
	2006 Rankings
	2007 Growth API
	Growth

	School of Arts and Enterprise
	431 / 85%
	631
	2 / 3
	672
	+41

	Hispanic/Latino
	127 / 65%*
	592
	N/A
	658
	+66

	Socioeconomic

Disadvantage
	106 / 54%*
	596
	N/A
	653
	+57


*
The school’s 127 Hispanic/Latino students comprised 65% of its 195 test takers in 2007, and the school’s 106 socioeconomically disadvantaged students comprised 54% of its test takers. 

The school’s overall 2007 growth API of 672 was higher than the growth APIs of four of the six high schools in the surrounding Pomona Unified School District. SAE made AYP in 2007. 

	School
	Enrollment / 

%Non-White
	2006 Base API
	2006 Rankings
	2007 Growth API
	Growth

	School of Arts and Enterprise
	431 / 85%
	631
	2 / 3
	672
	+41

	Diamond Ranch High 
	1,847 / 77%
	807
	9 / 10
	798
	-9

	Ganesha High 
	1,643 / 99%
	626
	2 / 9
	624
	-2

	Garey Senior High 
	2,247 / 98%
	633
	3 / 8
	637
	+4

	Pomona Alternative High
	463 / 90%
	465
	1 / 1
	457
	-8

	Pomona Senior High 
	1,726 / 96%
	620
	2 / 6
	618
	-2

	Village Academy High
	505 / 97%
	681
	4 / 8
	710
	+29


Livermore Valley Charter School

Livermore Valley Charter School (LVCS) serves approximately 865 students in grades K-8. The school submitted its renewal application to the Livermore Valley Joint Unified School District in November 2007. A public hearing was held December 11, 2007, and the district denied the charter renewal on January 8, 2008. The LVCS charter renewal has since been submitted to the SBE, and it will be scheduled for public hearing and action at the July 2008 meeting. 

	School
	Enrollment / 

%Non-White
	2006 Base API
	2006 Rankings
	2007 Growth API
	Growth

	Livermore Valley Charter School
	737* / 25%
	888
	9 / 2
	865
	-23

	Altamont Creek Elementary
	614 / 40%
	840
	8 / 2
	847
	+7

	Arroyo Seco Elementary
	683 / 35%
	863
	9 / 4
	846
	-17

	Croce Elementary
	717 / 44%
	843
	8 / 3
	847
	+4

	Jackson Avenue Elementary
	549 / 49%
	834
	8 / 9
	829
	-5

	Marylin Avenue Elementary
	507 / 82%
	651
	1 / 1
	691
	+40

	Michell Elementary
	366 / 47%
	782
	6 / 4
	777
	-5

	Portola Elementary
	385 / 88%
	681
	2 / 1
	675
	-6

	Rancho Las Positas Elementary
	527 / 35%
	804
	7 / 2
	813
	+9

	Smith Elementary
	687 / 32%
	885
	9 / 4
	887
	+2

	Sunset Elementary
	634 / 26%
	910
	10 / 4
	913
	+3

	Christensen Middle
	676 / 38%
	789
	8 / 5
	774
	-15

	East Avenue Middle
	738 / 37%
	790
	8 / 3
	770
	-20

	Junction Avenue Middle
	682 / 50%
	737
	6 / 3
	732
	-5

	Mendenhall Middle
	921 / 25%
	837
	9 / 6
	826
	-11


*
LVCS added grade 8 and increased enrollment in 2007-08. Enrollment will total approximately 865.

The LVCS 2007 growth API dipped slightly, though the school continues to be quite high performing. The school’s 2007 growth API is higher than the growth APIs of most of the Livermore Valley Joint Unified District’s elementary and middle schools. LVCS made AYP in 2007.

Leadership Public Schools-Hayward
Leadership Public Schools (LPS)-Hayward is in its third year of operation and has added grade 11 this year for a total enrollment of approximately 320 students. The school had a very successful year academically in 2006-07, and its 2007 growth API is considerably (12-24%) higher than the growth APIs of the three comprehensive high schools in the Hayward Unified School District. The school made AYP in 2007.

	School
	Enrollment / 

%Non-White
	2006 Base API
	2006 Rankings
	2007 Growth API
	Growth

	LPS-Hayward
	212* / 87%
	709
	6 / **
	736
	+27

	Hayward High
	1,890 / 82%
	643
	3 / 3
	608
	-35

	Mt. Eden High
	2,213 / 90%
	655
	3 / 1
	652
	-3

	Tennyson High
	1,758 / 92%
	599
	2 / 1
	593
	-6


*
LPS-Hayward added a grade level and increased enrollment in 2007-08. Enrollment will total approximately 320.
**
Too few test takers in 2006 to qualify for a similar schools ranking.
LPS-Hayward submitted its renewal application to Hayward Unified in fall 2007 in accordance with law. The district’s governing board voted to renew the school, and thus LPS-Hayward will transition to district oversight beginning July 1, 2008.

Lifeline Education Charter School (Compton)

The SBE chartered Lifeline Education Charter School on appeal on September 19, 2007. The school opened on September 28, 2007. The school has approximately 230 students enrolled in grades six through 12. Despite its API decline in 2007, Lifeline continued to be the highest performing high school in the Compton Unified School District, as it was in 2006.

	School
	Enrollment / 

%Non-White
	2006 Base API
	2006 Rankings
	2007 Growth API
	Growth

	Lifeline Education 
	339* / 100%
	622
	2 / 3
	611
	-11

	Centennial High School
	1,418 / 99%
	531
	1 / 4
	511
	-20

	Compton High School
	2,549 / 100%
	545
	1 / 3
	551
	+6

	Dominguez High School
	2,687 / 100%
	546
	1 / 4
	557
	+11

	Thurgood Marshall
	163 / 99%
	572
	1 / **
	482
	-90


*
Lifeline served approximately 340 students in 2006-07, but the school’s governing board decided to cut back enrollment in 2007-08 (to approximately 230). The decision was prompted in part by the late start. Also, the governing board hopes that a smaller enrollment will help the school recoup its slight decline in 2007 academic performance.
**
Thurgood Marshall (which is classified as a Small High School) had too few test takers to qualify for a similar schools ranking.
	[image: image68.jpg]Form B: Centralized Support for Planned Improvements in Student Performance

The school site council has analyzed the planned program improvements and has adopted the following program support goals, related actions,
and expenditures to raise the academic performance of student groups not meeting state standards:

PROGRAM SUPPORT GOAL # __

(Based on conclusions from Analysis of Program Components and Student Data pages)

Groups participating in this goal (e.g., students, parents, teachers, Anticipated annual growth for each group:

administrators):

Means of evaluating progress toward this goal:

Group data to be collected to measure gains:

Actions to be Taken to Reach This Goal®

Consider all appropriate dimensions (e.g., Teaching
and Learning, Staffing and Professional Development)

Start Date™ ) Estimated
Completion Date Proposed Expenditures Cost

Funding
Source

* See Appendix B: Chart of Requirements for the SPSA for content required by each program or funding source supporting this goal.
* List the date an action will be taken or will begin, and the date it will be completed.
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	CALIFORNIA DEPARTMENT OF EDUCATION

JACK O’CONNELL, State Superintendent of Public Instruction
	CALIFORNIA STATE BOARD OF EDUCATION

KENNETH NOONAN, President

	(916) 319-0800
	1430 N Street  Sacramento, CA 95814-5901
	(916) 319-0827


September 25, 2007
Tina Ellingsworth, Director of Instruction

Ridgecrest Charter School

325 South Downs Street

Ridgecrest, CA 93555

Members of the Board of Directors

Ridgecrest Charter School

325 South Downs Street

Ridgecrest, CA 93555

Subject:
Notice to Cure Pursuant to Education Code (EC) section 47607(d)

Dear Ms. Ellingsworth and Members of the Board of Directors:

As you are aware, the State Board of Education (SBE) has been advised of Ridgecrest Charter School’s (RCS) continuing struggles academically, as evidenced by a cumulative decline of 56 points in the school’s Academic Performance Index (API) between 2003 and 2005, and dropping statewide and similar schools rankings, to a current level of 4 (statewide) and 1 (similar schools). At this time, we are concerned that the school may not have taken the necessary steps to turn this trend around. Specifically:

· The school’s 2005-06 plan to improve academic achievement did not result in the hoped-for gains. The new plan submitted for 2007-08 does not appear sufficiently rigorous, specific, and measurable to ensure gains in student achievement.

· RCS has a 2006 base Academic Performance Index (API) of 714, which is lower than six of the seven elementary and middle schools in the Sierra Sands Unified School District that RCS students would otherwise attend.

· RCS continues to face challenges in recruiting and retaining experienced teachers and administrative staff. It does not appear that staff changes in 2006-07, which included the appointment of a former RCS teacher serving in the capacity of interim director to the director role, and the addition of an assistant director to handle student discipline and some of the more routine administrative duties at the school (in order to free up the time of the director to work directly 

Ms. Ellingsworth and

Members of the Governing Board

Ridgecrest Charter School

September 25, 2007

Page 2

with teachers and the school’s educational program), helped. Contracts were not renewed with either individual, and key administrative functions are now being split between three positions for 2007-08 (Chief Financial Officer, Director of Instruction, and Dean of Students), which appears to be a departure from the governance structure reflected in the current charter and makes it unclear where accountability for the entire school actually resides. 

RCS’ academic performance provides grounds sufficient to form the basis for an action to revoke the RCS charter pursuant to Education Code (EC) Section 47607(c), and the SBE hereby expresses its intent to revoke the RCS charter at its May 2008 meeting (effective June 30, 2008), following the public hearing required under EC section 47607(e) at its March 2008 meeting. However, in accordance with EC Section 47607(d), the SBE provides the RCS this letter as a formal Notice to Cure and provides RCS a reasonable period in which to address these concerns. 

Please deliver the following items in response to the above-outlined issues on or before the close of business (5:00 p.m. Pacific Time) on Friday, October 5, 2007: 

· Revised 2007-08 plan to improve academic achievement that describes specific activities that will be undertaken by RCS, measurable outcomes for academic achievement, and means of assessing progress in meeting each of the outcomes.

· Descriptions of the specific functions to be performed by the administrative team, including the decision-making process the school will use to ensure school wide decisions are consistent and equitable, and any changes that are necessary to the charter to effect the change in governance. 

Your response is to be delivered to:

Greg Geeting, Interim Director

Charter Schools Division

California Department of Education

1430 N Street, Room 5401

Sacramento, CA 95814

Ms. Ellingsworth and

Members of the Governing Board

Ridgecrest Charter School

September 25, 2007

Page 3
If you have any questions or need any additional information regarding this Notice to Cure, please contact Deborah Probst, Consultant, Charter Schools Division, at (916) 445-1014 or by e-mail at dprobst@cde.ca.gov.

Sincerely,

[image: image11.jpg]



Kenneth Noonan, President

California State Board of Education

KN:dp

cc:
Roger Magyar, Executive Director, California State Board of Education



Jack O’Connell, State Superintendent of Public Instruction



Greg Geeting, Interim Director, Charter Schools Division, CDE



Deborah Probst, Consultant, Charter Schools Division, CDE
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Plan RECEIVED

0CT 09 2007
Cirater schoot
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Ridgecrest Charter School
325 South Downs Street
Ridgecrest, CA 93555
http:/ /www.ridgecrestcharterschool.org

This is a plan of actions to be taken to raise the academic performance of students and improve
the school's educational program. For additional information on school programs and how you
may become involved, please contact the following person:

Contact Person: Tina Ellingsworth
Position: Director of Instruction
Telephone: (760) 375-1010

Fax: (760) 375-7766

E-mail address: tellingsworth@rcharter.org

DNDate of thic revicion: October 5 2007
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Ridgecrest Charter School (RCS) is a charter school located in the high desert area of Kern
County, east of Bakersfield. Having been denied charter sponsorship by the Sierra Sands

Unified School District the School has been sponsored by the California State Board of
Education (SBE).

RCS first opened its doors during the 2001-02 fiscal year. Now in its seventh year of
operations the school has survived its growing challenges. Its latest challenge lies with its
ability to turn its academics program from a negative downward trend to an upward trend.

Addressed in a Notice to Cure letter dated September 25, 2007 the SBE noted that the RCS
continues to struggle academically, as evidenced by a cumulative decline of 56 points in the
school’s Academic Performance Index (API) between 2003 and 2005, and dropping statewide
and similar schools rankings, to a current level of 4 (statewide) and 1 (similar schools).

The SBE now requires the RCS to revise its Student Achievement Plan. The plan must
outline improved academic performance: it must describe activities undertaken by RCS,

measurable outcomes for achievement, and identify the means in which the School will
assess the programs in meeting these outcomes.

Effective school improvement plans are aligned around the following desirable attributes:

« Causes of achievement decline are identified and evolve from the data: both
objective and subjective

» Goals, objectives, strategies, and activities address the identified causes of decline

o School-wide priorities are reflected in the plan

» Goals and objectives reference important data areas and are measurable

» Strategies and activities are clearly differentiated

« Strategies and activities are focused on improving daily instruction

. Benchmarks are identified (which could lead to modifications of the plan)

All aspects of the school environment must evolve around student achievement: with the
school’s administration planning the overall environment, to designing an appropriate
facility, to developing the appropriate educational program, to training staff, to

communicating the needs to parents. When all of these factors synergize, students will
achieve.

The following plan outlines the factors that will lead toward higher and better student
achievement.

Ridgecrest Charter School Page 2
2007-08 Student Achievement Plan





[image: image14.jpg]Strategic Plan #1: School Administration should recognize that modeling success will
encourage student achievement

Desired Outcome

RCS’ Administrators should possess leadership abilities and a comprehensive
educational vision that is consistent with the School’s mission and educational
program.

A sense of mission, involving others, concern over teaching methodologies, hands-on
staffing and evaluation, and high expectations are attributes to effective leadership.

Prior Year Observations

« Decision-making was made only by a select few (the core) which often times did not
include all of the Administrators. When operational questions from staff were posed
to the core, the response was that it was on a need-to-know-basis.

+ Closed door policy existed within the administration or central office. Staff felt
physically pushed out of the office and unable to obtain information.

« Constant, loud badgering from the core to the students inside of the building was
commonplace.

« Students were constantly chastised for not wearing belts, untied shoes, untucked
shirts, and were sent home for the day to correct their dress (thus missing valuable
class time). Often instructional time was spent lining up students to check for
improper attire.

« During cold fall/winter days students were not allowed to use their personal
jackets if logos (not bearing the RCS name) were present. Students played at recess
without warm clothing.

« Students who forgot milk or juice money ($0.35/carton) were not allowed credit.
Staff members caught trying to pay from their personal funds were chastised.

« Allegations of harassment from the Administrator were common.

« The neighboring school district was not cooperative with the School.

Revised Strategy

« Recognize that everyone has an important role in every student’s achievement.
« Change attitude and motivation in the central office.
+ Change Administration structure.

« Adopt a “what can Administration do for you” attitude.

« Revisit the intent of school uniforms and its affect on student discipline.
« Never let children go starving!

« Create a working relationship with the school district.

Current Results

« Yelling from staff across the hallway is non-existent. It is replaced with noticeable
staff whistling, student singing, and jovially in the hallway.

»  Open doors to administrators are the norm, not the exception. Staff makes an
effort to know each student’s name, grade level, and teacher.

«  Weekly Cabinet meetings are held and decisions are made at the Administrative
level, not in the central office.
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[image: image15.jpg]« The Administrator structure is changed from a Director and an Assistant Director,
there is a three-person approach toward decision and procedural making. In this
situation a majority becomes the decision, rather than no majority in the previous
year. All staff have email accounts and Staff is courtesy copy-emailed on most
correspondence: especially Board agendas.

»  Staff Start of School Dinner was held. Staff received gifts and spending certificates
from the School to decorate their classrooms and prepare for the coming year.

«  “Khaki is Back” theme for school uniforms, belts, untied shoes, and tucked-in
shirts are secondary to real student discipline issues (i.e., classroom disruptions).

« A positive ending balance was recorded in the Milk and Juice Fund last year. That
surplus is used to offer students credit toward milk and/or juice. Children
observed with no or minimal lunch items are given food purchased by the School.
Parents are notified in subsequent letters.

» The school district offered shared resources (teacher training, correspondence)
because of the school’s new attitude.

Continuing Assessments

» Compare this year’s number and types of referral slips against last year.
» Compare the amount spent on attorney’s fees this year against last year.
- Continue documenting correspondence between the school and the school district.

Cost of Implementation: $5,000
Program Budget: 2006-07 carryover
from Prop 39 settlement

Strategic Plan #2: Facility/Logistics planning will aid in teacher prep and instructional
time and student learning readiness

Desired Outcome

Facilities and purchases that meet the needs of educators will enhance the program
and motivate teachers toward better learning strategies.

One of the most important parts of achieving student success has to be logistics.
Logistics include all parts of the supporting education: from the school facility to
supplying items for each teacher. Lack of planning or supplies result in chaos or
become the result of substandard teaching techniques. Lack of proper planning can
result in delay and higher costs.

Prior Year Observations

« Supplies requested from staff were not ordered or inferior substitutes were ordered
instead.

.« Staff needs a private place of their own where they can talk freely, or meditate. In
previous years the staff lounge was used by administrators to have private
meetings with staff during their break.

« Children go the day without breakfast, lunch, or snack.

. Signs, signs, everywhere signs. “Do this, don’t do that” demoralized staff.

« A closed campus policy for staff was instituted for liability reasons.
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[image: image16.jpg]« Students attended school hungry and thirsty.
+  RCS used an antiquated mainframe system for student information.
« No central, consistent method of obtaining important school information.

Revised Strategy

« Perform a classroom inventory. Create a standard items list. Replace equipment
where needed.

» Purchase supplies requested by teachers. Do not substitute items.
« Take the locks off from the supply cabinet.
» Give a place for teachers and staff to escape and decompress.

» Purchase microwaves and a large freezer for students use. Purchase rolling
cafeteria tables so students have a place to eat lunch.

- Eliminate unnecessary signs that tell staff to act like adults.

»  Allow teachers to leave campus to conduct personal business.

» Purchase Aeries to assist with student assessment and monitoring.

« Update the school’s website for new information.

Current Results

e A sanctuary was created. This is the same staff lounge but with a couch and a new
refrigerator for staff use only. Food and drinks are bought at discounts, staff
reimburses for the cost only. Bottled water, coffee, hot chocolate, and newspaper
subscriptions are budgeted from operations funds.

» We made the staff room a sanctuary; no more is administration allowed to chase

down staff in the room and talk business. We have plans to make the room a safe
haven in which to escape.

« The school bought new chairs and upgraded computer monitors.
« Staff were given gift certificates for shopping at Staples.
« Storage lockers were constructed for middle school students.

» The large freezer helps the school keep excess milk or juice in hand for students
observed without a drink that day.

Continuing Assessments

» Implement a food service program.

. The AERIES Browser Interface (ABI) is a cross platform web-portal that allows for
real-time access to student data using any modern web browser. ABI is a feature
included with the AERIES Student Information System package. Its use benefits
teachers, parents, school administrators, as well as improves the education of
students by facilitating the communication of information between school and
home.

»  Use the school’s website for parents to communicate with their student’s teacher
through email, observe in real time the student’s progress and grades, and see
assessment module results.

Cost of Implementation: $25,000
Program Budget: 2006-07 carryover
from Prop 39 settlement

dgecrest Charter School Page 5
)07-08 Student Achievement Plan



[image: image17.jpg]Strategic Plan #3: Educational delivery systems will be enhanced

Desired Outcome

The more stringent accountability created by the No Child Left Behind act has
prompted Ridgecrest Charter School to look for programs and products that have a

history of documented results.

Prior Year Observations

Analysis of the STAR and AYP results that identifies the specific problem in the area(s)

not meeting targets and/or criteria:

NiTEEFaE API Met Growth Target
Stud Incl
e e 2006-07 Comparable
Growth API 2007 Growth Improve- Both Schoolwide and
- Growth 2006 Base Target 2006-07 Growth Schoolwide ment (CI) Cl
130 721 714 5 7 Yes No No
Subgroup API
Numerically Met
Numberof g nincant 2006-07 Subgroup
Students Included ~» G G

in 2007 AP in Both 2007 rowth rowth
—— Years Growth 2006 Base Target  2006-07 Growth Target

African American (not of Hispanic origin) 5 No

American Indian or Alaska Native 4 No

Asian 5 No

Filipino 1 No

Hispanic or Latino 12 No

Pacific Islander 0 No

White (not of Hispanic origin) 103 Yes 730 735 5 -5 No

Socioeconomically Disadvantaged 40 No

English Learners 3 No

Students with Disabilities 0 No

The previous administration did not take the time or effort to work with the teachers
on enhancing their curriculum. This is an area that should be improved.

Other observations included:

« Some teacher classes were overloaded according to the student:teacher ratio.

« No Lesson Plans were required by teaching staff.
« No Prep Time offered to teaching staff.
« Staff could not play with children at recess.

. Teachers stating to their class: “My job depends of your STAR results” or “the
school will close down because of failing STAR results”-made the student
intentionally fail the test to get rid of the teacher. Or the students were stressed in

taking the test.

» The Iowa Test of Basic Skills (ITBS) was used to pre-assess students in their grade

level skill.
. Maintain level of instructional minutes offered.
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Ridgecrest Charter School’s English-Language Arts program is Open Court. The Open
Court curriculum provides data on individual students as well as class statistics. The
teacher has various assessments that accompany the curriculum. The assessments
are weekly for spelling, vocabulary, and grammar. Literature tests and comprehension
tests are given at the conclusion of each story. Additionally, after the completion of
each unit there is an extensive unit test that encompasses spelling, vocabulary,
grammar, and comprehension. The Open Court curriculum also has a pre-test, mid-
term test, and post test for the entire year to evaluate the student’s growth from the
beginning to the end of the school year. Teachers attended an Open Court training
August 16-17, 2007. This English-Language Art program is K-6. This program is
school-wide and encompasses our significant sub-group.

RCS has also purchased a supplemental computer-based educational program called
Success Maker. This program incorporates curriculum, management, and assessment
into a powerful results-driven learning system. The courseware offers interactive
learning activities in reading and language arts, mathematics, and ESL instruction.
The system provides a set of tools that help the teachers and administrators monitor,
assess, and direct the progress of each student. Success Maker also has benchmark
indicators that are aligned to the California State assessments. These benchmarks
provide corresponding equivalencies to the “proficiency” marker on the California State
assessment tests. Teachers attended training from Pearson Education on August 15,
2007. This courseware is designed to accommodate students in grades Kindergarten
through 8t. This program is school-wide and also encompasses our significant sub-
group.

RCS has also developed an ESL curriculum that assists in the acquisition of English-
language skills and the development of early literacy /language skills through a range
of classic children’s literature. The curriculum is part of the Success Makers
courseware and is used for students of English as a Second Language. The ESL
computer program will be in addition to the 30 minutes of ESL instruction each
student receives in the classroom. The classroom teachers promote proficiency
through speaking, listening, reading, and writing. The English-Language Arts program
Open Court has an ESL guide included in the curriculum.

RCS has also implemented an after school reading tutor program, which will utilize
the aforementioned Success Makers Courseware, focusing on the lowest-performing
student groups. Teachers attended training from Pearson Education on August 15,
2007. This courseware is designed to accommodate students in grades Kindergarten
through 8th. This program is school-wide and will be available Monday through
Thursday; a major focus will also be on our subgroup. This program will also help us
identify when the subgroup has made significant increases in becoming proficient.

RCS has also established a rapport with the local community who has volunteered
their Reading Dogs, a program designed for low achieving students to enhance their
interest by using animals to motivate children. In addition to this program the
librarian has teamed with a teacher to create a program in which the county
participates. The program, Battle of the Books, is an academic competition in which
students read several different books and attend a competition at the end of the school
year to test their comprehension and knowledge of the books. This program is school-
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[image: image19.jpg]wide and open to anyone interested. This program is intended to “spark” an interest in
reading and therefore increase students reading levels and comprehension skills. This
program is free because of the community volunteers.

RCS has also revised the Social Sciences curriculum school-wide grades Kindergarten
through 8th grade. The new curriculum is a California Standards Based curriculum
which helps teachers identify the necessary skills they must prove when taking the
STAR test. RCS has moved away from the Core knowledge Curriculum used over the
past years and has now focused on a Standards based approach to the curriculum.
This new curriculum comes with access for every student to the web based version of
the text that provides enrichment activities and study guides. The curriculum also
includes a CD that students are able to check out. The Social Science CD is an
interactive textbook with additional resources and lesson extensions. Additionally, the
web site has an online California standards review and practice page where students
can enhance their knowledge. Teachers also have access to the Glencoe site which has
a detailed breakdown and a Standards map that explains to the teachers which pages
in the textbook correlate to the required Standards each child needs. This curriculum
also provides assessments throughout the year which will help us identify when the
subgroup has made significant increases in becoming proficient. Our STAR results
have shown us that throughout the years we have scored very low in Social Science.
This year teacher’s and the administration sat down and took a very close look at the
Blueprints for the California Standards Tests. Teachers in the past were unaware that
the Social Science test in 5t grade reflects the knowledge they have learned from K-5.
Teachers in grades 6-8 were also unaware that the 8th grade Social Science test
reflects materials the students have learned from 6-8 grades. This year the students
as well as the teachers understand what it is their students will be tested on. This
information provides the teachers with the ability to make sure they are not only
covering the 5t and 8t grade state standards, but to also review the years before;
therefore, allowing the student’s to show a marked increase in this years STAR test.

RCS’ Mathematics curriculum is Saxon Math. The Saxon Math curriculum provides
data on individual students as well as class statistics. The teacher has various
assessments that accompany the curriculum. Saxon Math is the nation's best selling
and most thoroughly researched skills-based mathematics program for grades K-12.
Saxon's unique pedagogical approach, based on instruction, practice and assessment
distributed across the grade level, incorporates 20 years of research and classroom
experience. The success of Saxon programs can be attributed to the program's unique,
effective and research-based pedagogy, which helps students develop a deeper
understanding of concepts and how to apply them. Saxon's innovative instructional
approach breaks complex concepts into related increments, recognizing that smaller
pieces of information are easier to teach and easier to learn. The instruction, practice
and assessment of those increments are systematically distributed across a grade
level. This distributed approach ensures that students gain and retain critical thinking
skills. Saxon math has a wide range of assessments throughout the year which
provides the teacher as well as the administration an opportunity to evaluate the
child’s understanding of the concepts; therefore, giving the RCS teacher’s a chance to
improve the child’s understanding of the concepts. An improved understanding of the
math concepts will inevitably show an increase in State Assessments. These
assessments also give the teacher the knowledge they need to create an intervention
program for each of their students. A major focus of these assessments will be directed
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[image: image20.jpg]at our sub group and making sure we are seeing measurable gains throughout the
school year.

RCS has also revised the Science curriculum school-wide- grades Kindergarten
through 8t grade. The new curriculum is a California Standards Based curriculum
which helps teachers to identify the necessary skills they must prove when taking the
STAR test. RCS has moved away from the Core knowledge Curriculum used over the
past years and has now focused on a Standards based approach to the curriculum.
This new curriculum comes with access for every student to the web based version of
the text that provides enrichment activities and study guides. The curriculum also
includes a CD that students are able to check out. The Science CD in an interactive
textbook with additional resources and lesson extensions. Additionally, the web site
has an online California standards review and practice page where students can
enhance their knowledge. Teachers also have access to the Glencoe site which has a
detailed breakdown and a Standards map that explains to the teachers which pages in
the textbook correlate to the required Standards each child needs. This curriculum
also provides assessments throughout the year which will help us identify when the
subgroup has made significant increases in becoming proficient. Our STAR results
have shown us that throughout the years we have scored very low in Science. This
year teacher’s and the administration sat down and took a very close look at the
Blueprints for the California Standards Tests. Teachers in the past were unaware that
the Science test in 5t grade reflects the knowledge they have learned from K-5.
Teachers in grades 6-8 were also unaware that the 8th grade Science test reflects
materials the students have learned from 6-8 grades. This year the students as well as
the teachers understand what it is their students will be tested on. This information
provides the teachers with the ability to make sure they are not only covering the 5t
and 8t grade state standards, but to also review the years before; therefore, allowing
the student’s to show a marked increase in this years STAR test.

Current Results

« Lessons plans are traceable to CDE’s Blueprint.
« Alllesson plans use the same format.
. Staff attendance rates are higher.

Continuing Assessments

« Progress Reports are monitored monthly and teachers notify students when
additional help is needed.

« Success Maker has an assessment report to gauge every student’s progress.

» Administration monitors the attendance rates of each child, noting any excessive
absences or tardies.

« Comparisons are made from last year’s API results to results from Success Maker
and progress reports.

Cost of Implementation: $50,000
Program Budget: 2006-07 carryover
from Prop 39 settlement and Operations
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[image: image21.jpg]Strategic Plan #4: Competent, trained, and energized teaching staff instill confidence in
students’ abilities

Desired Outcome

Every staff member has a role in developing each student’s ability.

Prior Year Observations

» The site visit from CDE noted that teachers felt a distinct separation from the
administration. Teachers also expressed feelings of burn-out and isolation.

« Middle school teachers were class loaded with excessive numbers of students.
» Revise the Intervention program.

Revised Strategy

+ The administration team has made a conscious effort to keep all teachers informed
and to feel included.

« Teachers have been given the opportunity to plan for field trips that will enhance
their student’s understanding of the curriculum.

» Record the number of total work hours required by teachers for overages.

« Offer additional training and professional development.

» Consider middle school classroom scheduling instead of block scheduling.

o Use Success Maker as a supplement assessment guide.

Current Results

This year we have had a teacher and staff appreciation dinner, where the
administration gave each teacher a $100 gift card to Staples and the staff members
were given pedicure and massage certificates as well as some goodies. When teachers
returned to work from their summer break they were given a basket full of classroom
supplies and cleaning supplies to get them started. Teachers are emailed on a daily
basis with information and are asked for their opinions in regard to student
assemblies and activities. Teachers are able to provide the administration with
valuable information regarding the successful team-building activities they would like

to see. The administration has an open door policy as it relates to the teachers and
staff.

This year the 1st grade classes have planned a private trip to the local fair where they
will get the opportunity to see the animals they are learning about in class. They will
also work on Science and Social Science activities as an extension to their curriculum.
The 2nd grade classes have also planned a field trip to the Tehachapi Mountains where
they will enrich their curriculum by applying the knowledge they learned in class to
real life situations. For example, students will have an opportunity to purchase items
from a farmers market and see animals and their families. They will have an exciting
lecture on the value of horticulture and what farming does for the environment. When
students return they will be able to sharpen their writing skills by writing a detailed
paper about what they experienced. Students can also sharpen their reading
comprehension skills by reading each others papers and discussing the field trip. The
5th grade has already taken a field trip to Camp Keep, Cambria where they had a week
long extension into their science curriculum. We also believe that the changes in our
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[image: image22.jpg]curriculum, Science and Social Studies adoptions will provide the students with the
challenge and depth the CDE noted that was lacking.

Another concern mentioned in the site visit was that the teacher’s worked longer
hours than the neighboring district and were paid less. As an administration team we
listened to their concerns have since created a schedule for the teachers that includes
one hour of prep time each week. Additionally, teachers are not required to stay after
school and work in the computer lab. Instead we have a media specialist who provides
a vocational service as part of her job. We also have parent volunteers who assist in
the after school enrichment programs. Teachers also have decided that they would like
to provide tutoring to their students 2-3 days a week to ensure that each student
understands the necessary components to achieve a score of “proficient” on the STAR
test. This was not a forced program from the administration. Teachers were asked
what they would like to do to ensure that we grow again this year and this is what
they came up with. Finally, school moral is at an all time high.

Teachers had several training’s early this school year. Teachers are now required to
provide the administration with weekly lesson plans, something that was not required
in the past. Teachers use their curriculum textbook and compare that information to
the California Standards Test Blueprints and California State Standards. Teachers are
very aware of what the standards are and what is required for each grade level test.
Teachers have created pacing guides that map out the entire textbook. These pacing
guides ensure that all of the material in the text will be taught. Teachers are aware of
our status and determined to prove that we are a valued school.

Professional development for this school year comes in the form of BTSA and staff
development. Teachers have been in serviced by the RSP teacher on the types of
strategies to use in their classes when working with students who have IEP’s. This
year we have also been able to secure a Speech Therapist and a Psychologist who
comes once a week and services our children. Teachers will have training on
classroom management techniques provided by KCSOS. Teachers will also receive
training on differentiated instruction. Our site visit reflected a lack of differentiated

instruction, so an increase in the awareness of what this is will be provided for
teachers.

Ridgecrest Charter School has also developed a school-wide approach to classroom
management providing a more effective use of instructional time that is necessary to
improve academic achievement. Classroom strategies vary, for example, some teachers
turn cards while others move clips. However, the common theme is that if the student
has become a classroom distraction and preventing you from doing your job effectively

send them up. We have noticed a marked decline in the amount of infractions from
last year.

This year the 7t and 8t grade class has been combined and being taught by a
seasoned professional with 26 years of teaching experience. The amount of material he
is responsible for is overwhelming; therefore, we have hired full time paraprofessional
to work in that room. We also believe this will help the declining test scores in the
middle school. The students are held to a higher level of accountability and every
assignment is gone over and completely reviewed, something that was impossible last
year using the class rotations. Additionally, the 6t grade class has also become self-
contained, resulting in an increase of instructional minutes.
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administrative staff to monitor student performance. In additional to these traditional
types of assessments, we have also enrolled the students in the National Geography
Bee, The National Spelling Bee, and Kern Counties Math Field Day. Students will be
competing with schools throughout the county as well as the nation. Students who
participate in these academic competitions show a higher level of school success.
Teachers are also encouraged to display graded student work.

Teachers have been given the following criteria for assessing their student’s on a
monthly basis:

It must be linked to pre-determined learning objectives.

It should be systematically built in to the curriculum.

It should identify next steps for the pupil.

Pupils should be involved in the identification of learning needs in this

process.

The teacher should modify the course and/or teaching approaches in light of

the assessment information.

v However the assessment is done, care should be taken to ensure that it is
adequate in scope, valid, reliable, practical and acceptable to those involved.

v Testing should be fair, taking account of equal opportunities issues.

v A test’s instructions and administration must be clear and not distort
results.

v Diagnostic assessment may test key skills taught in the curriculum or it
may test key skills of a more basic or absolute nature, which the curriculum
is expected to develop.

v Pupils should understand why and how they are to be tested.

AN

<

Continuing Assessments

» Determine if staff absentee rates are lower than last year.

» Make the use of API salary bonuses and other bonuses as incentives to staff.
» Revise the staff absence policy to not penalize staff unnecessarily.

» Allow staff to bond with students during recesses of breaks when needed.

« Revisit the RSP “pull-out” vs. “in-class” with Kern SELPA.

Cost of Implementation: $10,000
Program Budget: Operations

Strategic Plan #5: Parents involved with their children’s school improve test scores

Desired Outcome

When parents are involved in their children's education at home, they do better in
school. When parents are involved with the School, children go farther in school.
When children and parents talk regularly about school, children perform better
academically. Results of parental involvement include improved student achievement,
reduced absenteeism, improved behavior, and restored confidence among parents in
their children's schooling.
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[image: image24.jpg]One goal of RCS is to empower parents as educational partners. Parents should know
that their voice and participation at the school influences the development of the total
school and its components. Parents should have the opportunity to participate in a
variety of meaningful ways at the school site and their presence on campus and
assisting teachers in the classroom is most important.

In order to ensure significant parent involvement, the school has a Parent Teacher
Organization (PTO) which is open to all parents and staff.

Prior Year Observations

+ Administration strongly discouraged new and returning staff to not enroll their
students. Staff was left with the options of enrolling their children in other public
schools or placing them in private schools. They were faced with the daily logistics
of transporting their children to and from school as well as paying the annual
tuition for the private schools. This caused needless time, energy, and funds and

their part. They were confused over why they are able to teach at a public school
yet their children could not attend the same school.

» The “Parent Volunteer” rainbow constantly tracked the level of volunteer hours
each family contributed. Over the course of the year, two levels appeared: those
that were high on the volunteer hour list; and those that were below the list. This
chart further isolated and embarrassed parents whose hours were not high.

» Administration constantly told the parents not to get involved or volunteer; that the
School is fully quipped to handle all situations.

« Student assemblies were divided by grade groups. Parents that had more than one

child in a group had to choose which assembly to attend leaving the child and
parent isolated.

Revised Strategy

. Listen to parents instead of forcing information down their throats and then
become defensive when the news is not received well.

»  Remove the Parent Volunteer Rainbow.

» Revise the student assembly schedule to include the total student population.

» Bring parents back into school as volunteers and information helpers.

« Support the PTO and it's position at the school.

Current Results

» At least 10-15% of the student body is made up of staff’s children.

« PTO Membership is at an all-time high (40 families).

« Kindergarten tricycle was constructed and the PTO.

«  PTO and the parent groups fundraise in “pizza lunch” where they volunteer their
time to operate pizza purchases for students each week. The result is a net of $100
per week-the proceeds go toward classroom supplies.

« Camp KEEP, survives only through the involvement of parents. This year the

program raised an unprecedented $6,000! Now there are plans underway to help
send next year’s children to Camp KEEP.

«  The room parents and PTO have been working very hard to put together a Harvest
Festival. This festival has a room sponsored game, chili cook off, cake walk and
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[image: image25.jpg]photo booth. Parents and the PTO have spent a minimum of 2 nights a week
working to plan this event.

« The local American Legion came down and presented Kindergarten and 1st graders
with a flag pin, workbook, and stickers for learning to say their pledge.
Additionally, the local police department has volunteered to come and put on a dirt
bike safety show for the entire school. Finally, our middle school students held
elections and were required to do a speech to run for office. It was a huge success
and the students are really feeling that they have a voice here. Finally, two 8th
grade students have decided to take on the challenge of getting school PE uniforms
for the middle school. They have presented their request to the Governing Board
and are working on fund raisers to earn the money. They have challenged the

Governing Board to match their contributions ($350 to date). They are half-way to
their goal.

Continuing Assessments

.« CHAMPS program

« Continue to survey parents on their feelings of the School and its direction.

« Continued monitoring and encouragement with the PTO and families should result
in more volunteer hours and completion of other school projects,.

« Continued positive changes and moral building will result in an increase in test
scores. When students feel like a part of something they work harder.

Cost of Implementation: $1,100
Program Budget: Operations

Strategic Plan #6: Students can reach their full potential of academic success

Desired Outcome

The Ridgecrest Charter School educational program is based upon the understanding
that learning best occurs:

« when children feel safe, cared about, respected, and are encouraged to be law
abiding and productive citizens;

. as aresult of positive attitudes, a supportive environment, and high
expectations from teachers and parents;

« when parents participate in school and are taught how to help their students
with their schoolwork;

« when teachers are highly qualified, motivated, and love their work;

« when teachers know how to reassure students and treat them fairly;

« in small classes and through curriculum that is exciting, challenging, and
comprehensive; ’

» when students are invited to apply their knowledge and encouraged to look at
all sides of issues;

« when all learning styles are acknowledged and addressed;
. in an orderly environment ;

« when students and parents understand what is expected of them and satisfy
those expectations.
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« There are stacks of student referral notices for minor discipline infractions.

« Chastised students for not wearing belts, untied shoes, having untucked shirts,
and sent them home missing valuable class time.

« Scared silence was the norm at the school last year-students were constantly yelled
at and were frightened and stopped responding.

. There was a lack of storage lockers for middle school students.

. Student attendance rate was low last year.

Revised Strategy

. Improve student discipline by making the students work on some community
service or school project instead of lining them up in the office and making them
sit.

«  Empower the Student Council to make the campus their School and make it the

best (example: PE uniform petition and challenge to the Board to match funds).
« Reward students for good behavior.

» Loosen dress code without violating the spirit of the school’s concept of student
discipline.

» Spirit Week-name contests for the flag and naming the Eagle.

« Use referral notices for major classroom discipline infractions (classroom
disruptions, fighting, stealing).

Current Results

» Current Student Attendance compared to last year:

Grade | Attend | Possible % ADA 2006-07 ADA | Difference
K 784 804 | 97.51% 39.20 776.26 | 37.848 1.35
1-3 1,754 1,795 | 97.72% 87.70 | 1,733.07 | 84.674 3.03
4-6 1,387 1,411 | 98.30% 69.35| 1,362.32 | 66.957 2.39
7-8 433 440 | 98.41% 21.65 424.82 | 20.903 0.75

Total | 4,358 4,450 | 97.93% | 217.90 | 4,296.48 | 210.38 7.52

At $6,000 per ADA the estimated additional revenue receivable is $45,105

« We have removed excessive testing schedule to provide for more classroom

instruction and we are using the Success Maker program to evaluate and assist
the children is areas of weakness.

. Discipline infractions are low, resulting in the student’s being in class more. The
student’s are happier as well as the teachers and parents.

« Polly Pockets/Student Store can be seen during recess exchanging good behavior
tickets for rewards.

Continuing Assessments

. Observe students behavior and attitude during school.

Ridgecrest Charter School Page 15
2007-08 Student Achievement Plan



[image: image27.jpg]« Monitor attendance rates.

Cost of Implementation: costs are covered
in other strategies
Program Budget: None

Strategic Plan #7: Test-taking strategies will help in reaching higher test scores
Desired Outcome
Test taking tips can alleviate the stress which will result in better scores.
Prior Year Observations

No test taking strategies were discussed or included in any instructional day. As a
result the tests were given by surprise with stress and plagued students and staff with
needless anxiety. The result was an environment where students felt unsuccessful.

Revised Strategy

« Ensure that all students receive adequate exercise the week before and during the
STAR.

« Thoroughly clean the classrooms from dust, etc.

« Send out “Count-Down to STAR Test: Are You ready?” flyers.

» Filter the air; provide adequate HVAC.

» Eliminate all noise and interruptible distractions.

« Provide nutritious breakfasts for students and staff during breakfast and lunch.

« Allow gum-chewing, mints during the test date.

» Develop test strategies for students that include adequate sleep before the test,
getting to school early, have adequate restroom breaks.

» Create a school environment that lowers the anxiety level at test day; have
adequate ventilation, make sure all test materials are prepared and ready

. Hold test-taking environments.

« Look at past test scores and see if graded and scored correctly.

» Verify that the tests are bundled accordingly.

» Eliminate grades 6-8 by creating a separate middle school charter.

Current Results
None are made at this time.

Continuing Assessments

January 2008 will be the first time to observe the success of this strategy. During that
time staff meetings will be held to discuss proper procedures for administering the test
as well as proper test prepping.

Cost of Implementation: $1,000
Program Budget: Operations and
Prop 39 settlement
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Student Achievement

Plan
Ridgecrest Charter School

325 South Downs Street

Ridgecrest, CA 93555

http://www.ridgecrestcharterschool.org

This is a plan of actions to be taken to raise the academic performance of students and improve the school's educational program. For additional information on school programs and how you may become involved, please contact the following person:

Contact Person:
Tina Ellingsworth

Position: 
Director of Instruction

Telephone:
(760) 375-1010

Fax:
(760) 375-7766

E-mail address:
tellingsworth@rcharter.org

Date of this revision: December 12, 2007

Introduction

Our students deserve the highest quality education in a safe learning environment. Our parents should know what educational experiences they should expect for their children and how the school plans to achieve those results. Administrators, teaching staff, and other stakeholders should be able to monitor the outcomes the school expects to achieve and make revisions when necessary.

This Student Achievement Plan (SAP) attempts to answer the question of whether our students are achieving at the level stated in our charter. The purpose of the plan is to create a cycle of continuous improvement of student performance, and to ensure that all students succeed in reaching academic standards set by the State Board of Education.

Effective school improvement plans are aligned around the following desirable attributes:

· Methods or system the School will use to examine student achievement data on a regular basis across grade levels, by subject matter, by significant subgroups, and across the School as a whole.

· Specific and measurable goals the School will achieve.

· Specific actions, which follow from the goals and examination of student data, the School will take to improve student achievement in the area (s) identified as needing improvement, including changes to curriculum, instruction, assessment, governance, and organization.

· Professional development plan for teachers and/or other staff that supports the activities the School will implement to improve performance in targeted areas.

· Diagnostic assessments that will be used to enable the School to monitor the effects of proposed changes on student performance.

· Timelines and estimated costs for each of the specific actions proposed.  

All aspects of the school environment must evolve around student achievement: with the school’s administration planning the overall environment, to designing an appropriate facility, to developing the appropriate educational program, to training staff, to communicating the needs to parents. When all of these factors synergize, students will achieve.

The following plan outlines the factors that will lead toward higher student achievement.

This document is organized into the following sections:  I kind-of said this above??

1. Demographics- Community and History of Ridgecrest and the Charter School.

2. Identified goals/benchmarks for student academic achievement.

3. Specific grade levels and areas that have been identified as needing attention.
4. Interventions and their frequency. 
5. Methods of Assessment.
6. Instructional Support.
The Community

The City of Ridgecrest, incorporated in 1963, is located in the high desert of Kern County. It is located east of Bakersfield, California, elevation approximately 2,400 feet. Ridgecrest is surrounded by four mountain ranges, principally the Sierra Nevada to the west. There is a variety of recreational activities: hunting, fishing, skiing, mountain climbing, rock hounding, horseback riding, white-water rafting and 4WD sports. The Motor Sports Complex at Desert Empire Fairgrounds offers several different types of tracks for bike enthusiasts.

The average seasonal temperatures are 98 degrees in the summer and 40 degrees in the winter. Even in the coldest and hottest months, the temperatures vary considerably on any given day. For example, on a day when the temperature reaches 100 degrees plus, by mid-evening it is not unusual for the temperature to drop to a very pleasant 75 degrees. There is little rainfall, so the relative humidity is quite low.

More often than not, Ridgecrest is not a destination point; it is a stopping area to rest. The drive is not easy: two hours from Bakersfield (Highway 58 to Highway 14) or a three-hour drive from Los Angeles, taking Highway 14 or 395. Tourists use Ridgecrest to fuel themselves, their vehicles, and the recreational vehicles before departing to their final destination.

Ridgecrest had its beginnings as a small town called Crumville, named after two brothers who had a dairy here. The community now balances government and private industry to produce an exciting variety of living and working experiences in a highly educated atmosphere of individual creativity.

One predominant feature is that Ridgecrest is located next to the China Lake Naval Weapons Station. The station hosts the Naval Air Warfare Center Weapons Division (NAWCWD) which has a workforce of about 3,100 civilian and 950 military personnel. NAWCWD, at China Lake, founded in 1943, is the nation’s largest in-house defense research, development, test and evaluation facility. China Lake is known worldwide for developing the famous sidewinder missile and a variety of other missiles and rockets used in combat ever since World War II. The private enterprise side of the community is a housing and retail trade center for employees of China Lake and various defense contractors. Searles Valley Minerals, located 25 miles east of Ridgecrest, employs about 700 people.

Demographics

Ridgecrest’s current population is approximately 27,000. It is surrounded by smaller communities, like Inyokern, that make up the entire Indian Wells Valley area. Together Ridgecrest and the nearby communities contain about 36,000 persons.
The ethnicity makeup of the community is:

	White
	73.53%

	African American
	3.68%

	Hispanic or Latino
	10.35%

	Asian
	4.41%

	American Indian or Alaska Native
	2.01%

	Hawaiian/Pacific Islander
	0.73%

	Other
	5.29%

	Total
	100.00%


What Makes Ridgecrest Unique

Ridgecrest's main claim to fame for decades has been the Naval Air Weapons Station known as China Lake. In the mid-1990s Ridgecrest had the highest per capita percentage of PhD’s, home computers, and internet users in the entire country.

Tourists use Ridgecrest as a stopping area-to fuel themselves, their vehicles and the recreational vehicles before departing to their final destination. The city is also used as headquarters when visiting the Indian Wells Valley. It has become the hub for international sight-seers who want to observe the bloom of desert wildflowers every spring.

The area around Ridgecrest is remote--major urban development has not reached Ridgecrest, yet it has its modern conveniences. Almost all of the fast food chains have a franchise store here. Kmart, Mervyn’s, Sears, Home Depot, and Staples are located here. The existing Wal-Mart will soon be turned into a Super-Wal-Mart.

Known as the “affordable alternative”, housing in Ridgecrest is readily available. Apartments range from $400 to $900 per month, and homes can be rented for as little as $450 and up to $1,500 a month depending on size, amenities, and location. The average price to purchase a home is $160,000. At this price you can expect a 1,400-square-foot home with three bedrooms, two baths, landscaped yard, covered patio, fireplace, and family-sized great room.

Because of its remote location violent crime is virtually non-existent. Residents feel safe: a neighborly atmosphere is always noticed as people shop or do business in the city.

Sierra Sands Unified School District

Without Ridgecrest Charter School students that want a free, public education in the Ridgecrest area attend the Sierra Sands Unified School District. There are seven elementary schools, two middle schools, one high school, and one continuation high school at Sierra Sands Unified School District:

	School
	Grade
	Enrollment

	Faller Elementary
	K–5
	         454 

	Gateway Elementary
	K–5
	         480 

	Inyokern Elementary
	K–5
	         149 

	Las Flores Elementary
	K–5
	         440 

	Pierce Elementary
	K–5
	         476 

	Rand Elementary
	K–3
	            9 

	Richmond Elementary
	K–5
	         437 

	Monroe (James) Middle
	6–8
	         608 

	Murray Middle
	6–8
	         764 

	Burroughs High
	9–12
	      1,771 

	Mesquite Continuation High
	9–12
	           136 

	Total
	
	        5,724 


Ridgecrest Charter School offers a more intimate educational environment with smaller class sizes on a smaller school campus.

Bottom of Form
Ridgecrest Charter School

History

Ridgecrest Charter School was created when a group of passionate parents reviewed the educational opportunities available in the Ridgecrest community. Other than private tuition-based schools, the community offered few educational alternatives. During the same time the State of California was enacting new charter school laws. This provided opportunities for teachers, parents, pupils, and community members to establish and maintain schools that operate independently from the existing school district structure.

In 2001, through a series of negotiations and appeals, a charter was granted to the Ridgecrest Charter School. The School is now in its seventh year of operation and has been renewed through June 30, 2009. Its sponsor is the State Board of Education.

The Vision

Our vision is based on the reality of a global economy with the challenges of social and economic diversity. We seek to offer an education that provides students with the tools necessary for survival and achievement in the 21st century. Our children deserve the highest quality education that will enhance their academic and developmental potential, as well as prepare them for the future. It is with this vision that we provide an environment where accountability, flexibility, innovation, parental choice, parent teacher involvement, and public-private partnerships can work together to provide a better future for our children.

Our Mission

The School’s mission:

“To provide a comprehensive educational system that provides the students the tools necessary for leadership and service throughout the 21st century. Students will become literate, well-prepared life-long learners through participation in a teacher-directed, phonics-based, structured educational program.

A learning environment is established that develops leadership, academic excellence in reading, writing, and mathematics, and an understanding and appreciation of computers, science, social studies, the arts, and character development.”

Today, there are 227 students, grades K-8, learning at Ridgecrest Charter School.

Identified Goals/Benchmarks for Student Academic Achievement

The 2006-07 CST results showed that Ridgecrest Charter School met and exceeded its growth target.  The 2006 base was 714 and the 2007 growth is 721 a 7 point increase.  As a whole RCS made growth; however, the significant subgroup showed a 5 point decrease.  

	Number of Students Included in the 2007 Growth API 
	 
	API 
	 
	Met Growth Target

	
	
	2007 Growth
	2006 Base
	2006-07 Growth Target
	2006-07 Growth
	 
	Schoolwide
	Comparable Improve-
ment (CI)
	Both Schoolwide and CI

	130 
	 
	721
	714
	5
	7
	 
	Yes
	No
	No

	
	
	Subgroup API 
	 

	
	Number of Students Included in 2007 API
	Numerically Significant in Both Years 
	
	2007 Growth 
	2006 Base
	2006-07 Growth Target
	2006-07 Growth
	 
	Met Subgroup Growth Target

	 African American (not of Hispanic origin)
	5
	No
	
	
	
	
	
	  
	

	 American Indian or Alaska Native
	4
	No
	
	
	
	
	
	  
	

	 Asian
	5
	No
	
	
	
	
	
	  
	

	 Filipino
	1
	No
	
	
	
	
	
	  
	

	 Hispanic or Latino
	12
	No
	
	
	
	
	
	  
	

	 Pacific Islander
	0
	No
	
	
	
	
	
	  
	

	 White (not of Hispanic origin)
	103
	Yes
	
	730
	735
	5
	-5
	  
	No

	 Socioeconomically Disadvantaged
	40
	No
	
	
	
	
	
	  
	

	 English Learners
	3
	No
	
	
	
	
	
	  
	

	 Students with Disabilities
	0
	No
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RCS also met 9 of 9 AYP criterions for the 2006-07 school years. AYP criteria encompass four areas: participation rate, percent proficient (also referred to as Annual Measurable Objectives or AMOs), API as an additional indicator for AYP, and graduation rate. Each of these four areas has specific requirements. Participation rate and percent proficient criteria must be met in both English-language arts (ELA) and in mathematics.

	Made AYP:
	 
	Yes 
	 
	 

	Met 9  of 9  AYP Criteria
	 
	 
	 
	 

	 
	 
	 
	 
	 

	Met AYP Criteria: 
	  
	English-Language Arts 
	  
	Mathematics 

	Participation Rate 
	  
	Yes 
	  
	Yes 

	Percent Proficient 
	  
	Yes 
	  
	Yes 

	Academic Performance Index (API)
- Additional Indicator for AYP 
	  
	  
	Yes 
	  

	Graduation Rate 
	  
	  
	N/A 
	  


I.  Specific and measurable goals the School will achieve.
Identified goals/benchmarks for student academic achievement: English-Language Arts  

The scales below represent: the % at or above proficient. 

During the 2007-08 school year 48% of students in grade 2 will score at proficient or above in ELA, as demonstrated on the 2008 STAR results.  The rate of improvement is based upon the initial assessments that teachers gave to their classes in August.  These assessments revealed that incoming 2nd grade students were struggling with comprehension, grammar, word usage, phonemic awareness and sight word recognition.  These students did not take the CST’s last year therefore teachers were unable to use the CST results as a benchmark.  Teachers analyzed their initial assessments and compared it to the California blueprints and again to their curriculum.  Teachers in grade 2 identified grammar and spelling as a low point in student performance.  Teachers studied the data and found that reading comprehension scores had dropped to 55% from 70% on the 2006 CST among the 2nd grade students.  The student’s overall school wide performance had also suffered a significant drop.      

Grade 2

English Language Arts
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 26% (2007)
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 46% (2006)


The state average is 48%.

During the 2007-08 school year 50% of students in grade 3 will score at proficient or above in ELA, as demonstrated on the 2008 STAR results.  The rate of improvement is based upon the initial assessments that teachers gave to their classes in August.  These assessments revealed that incoming 3rd grade students were struggling with grammar, reading comprehension, word analysis, word usage, literary response and written strategies.  Teachers analyzed the CST data and compared it to the California blueprints and again to their curriculum.  Teachers in grade 3 identified vocabulary and spelling as a low point in student performance.  However, teachers noticed a significant increase from last years CST results.  Teachers studied the data and found that reading comprehension scores had increased from 59% to 68% over the previous year. Teachers studied the data from last year and found that proficiency scores had increased by 21% in 3rd grade.  Last years 2nd grade class scored very low, however; these students have been assessed and their deficiencies have been identified.  Teachers are working diligently with numerous interventions to bring these basic and below students to proficient and advanced.     

Grade 3

English Language Arts
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 60% (2007)
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 39% (2006)


The state average is 37%.

During the 2007-08 school year 53% of students in grade 4 will score at proficient or above in ELA, as demonstrated on the 2008 STAR results.  The rate of improvement is based upon the initial assessments that teachers gave to their classes in August.  These assessments revealed that incoming 4th   grade students were struggling with vocabulary, word usage, word analysis, literary response and written conventions.  Teachers analyzed the CST data and compared it to the California blueprints and again to their curriculum.  Teachers in grade 4 identified vocabulary and phonics as a low point in student performance.  However, teachers noticed a significant increase from last years CST results.  Teachers studied the data and found that reading comprehension scores had decreased from 59% to 58% over the previous year.  Teachers studied the data from last year and found that overall proficiency scores had increased by 7% in 4th grade.  Last years 3rd grade class struggled with word analysis, written conventions and writing strategies.  Therefore to reach a higher level of proficiency teachers will have to work on strengthening these areas.  Teachers are working diligently with numerous interventions to bring these basic and below students to a minimum of proficient.    

Grade 4

English Language Arts
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 48% (2007)
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 41% (2006)


The state average is 51%

During the 2007-08 school year 50% of students in grade 5 will score at proficient or above in ELA, as demonstrated on the 2008 STAR results.  The rate of improvement is based upon the initial assessments that teachers gave to their classes in August.  These assessments revealed that incoming 5th   grade students were struggling with comprehension, vocabulary, grammar, word usage, word analysis, literary response and written conventions.  Teachers analyzed the CST data and compared it to the California blueprints and again to their curriculum.  Teachers in grade 5 identified sentence structure, grammar and punctuation as a low point in student performance.  However, teachers noticed a significant increase from last years CST results.  Teachers studied the data and found that reading comprehension scores had increased from 43% to 53% over the previous year.  Teachers studied the data from last year and found that proficiency scores had increased by 10% in 5th grade.  Last years 4th grade class struggled with word analysis and written conventions, therefore to reach a higher level of proficiency teachers will have to work on strengthening these areas.  

Grade 5

English Language Arts
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 45% (2007)
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 35% (2006)


The state average is 44%.

During the 2007-08 school year 47% of students in grade 6 will score at proficient or above in ELA, as demonstrated on the 2008 STAR results.  The rate of improvement is based upon the initial assessments that teachers gave to their classes in August.  These assessments revealed that incoming 6th   grade students were struggling with comprehension, word usage, word analysis, literary response and written conventions.  Teachers analyzed the CST data and compared it to the California blueprints and again to their curriculum.  Teachers in grade 6 identified word analysis, vocabulary development and reading comprehension as a low point in student performance.  However, teachers noticed a significant increase from last years CST results.  Teachers studied the data and found that reading comprehension scores had decreased from 58% to 49% over the previous year.  Teachers studied the data from last year and found that proficiency scores had increased by 7% in 6th grade.  Last years 5th grade class struggled with word analysis, literary response, writing strategies and written conventions, therefore to reach a higher level of proficiency teachers will have to work on strengthening these areas.  Teachers are working diligently with numerous interventions to bring these basic and below students to a minimum of proficient.    

Grade 6

English Language Arts
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 42% (2007)
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 35% (2006)


The state average is 42%.

During the 2007-08 school year 46% of students in grade 7 will score at proficient or above in ELA, as demonstrated on the 2008 STAR results.  The rate of improvement is based upon the initial assessments that teachers gave to their classes in August.  These assessments revealed that incoming 7th   grade students were struggling with word analysis, literary response, writing strategies and written conventions.  Teachers analyzed the CST data and compared it to the California blueprints and again to their curriculum.  Teachers in grade 7 identified word analysis, vocabulary development, literary response, written conventions, writing strategies and reading comprehension as a low point in student performance.  Teachers noticed a significant decrease from last years CST results.  Teachers studied the data and found that reading comprehension scores had decreased from 57% to 44% over the previous year.  Teachers studied the data from last year and found that proficiency scores had declined by 11% in 7th grade.  Last years 6th grade class struggled with word analysis, literary response, writing strategies, reading comprehension and written conventions, therefore to reach a higher level of proficiency teachers will have to work on strengthening these areas.  Teachers are working diligently with numerous interventions to bring these basic and below students to a minimum of proficient.    

Grade 7

English Language Arts
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 29% (2007)
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 40% (2006)


The state average was 46%.  

During the 2007-08 school year 41% of students in grade 8 will score at proficient or above in ELA, as demonstrated on the 2008 STAR results.  The rate of improvement is based upon the initial assessments that teachers gave to their classes in August.  These assessments revealed that incoming 8th   grade students were struggling with word analysis, literary response, writing strategies and written conventions.  Teachers analyzed the CST data and compared it to the California blueprints and again to their curriculum.  Teachers in grade 8 identified word analysis, vocabulary development, literary response, written conventions, writing strategies and reading comprehension as a low point in student performance.  However, teachers noticed a significant increase from last years CST results.  Teachers studied the data and found that reading comprehension scores had increased from 53% to 61% over the previous year.  Teachers studied the data from last year and found that proficiency scores had increased by 5% in 8th grade.  Last years 7th grade class struggled with word analysis, literary response, writing strategies, reading comprehension and written conventions, therefore to reach a higher level of proficiency teachers will have to work on strengthening these areas.  Teachers are working diligently with numerous interventions to bring these basic and below students to a minimum of proficient.    

Grade 8

English Language Arts
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 22% (2007)
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 17% (2006)


The state average is 41%.  

The above CST data reflects an increase in proficiency scores among all grades with the exception of 2nd and 7th.  Teachers have identified the deficiencies and have developed extensive intervention plans.  

Identified goals/benchmarks for student academic achievement: Mathematics  

The scales below represent: the % at or above proficient. 

During the 2007-08 school year 59% of students in grade 2 will score at proficient or above in Mathematics, as demonstrated on the 2008 STAR results.

The rate of improvement is based upon the initial assessments that teachers gave to their classes in August.  These assessments revealed that incoming 2nd grade students were struggling with place value, subtraction and measurement.  These students did not take the CST’s last year therefore teachers were unable to use the CST results as a benchmark.  Teachers analyzed their initial assessments and compared it to the California blueprints and again to their curriculum.  Teachers in grade 2 identified place value, addition and subtraction as a low point in student performance.  Teachers studied the data and found that proficiency scores had increased 14% from the previous year.  

Grade 2

Math
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 50% (2007)
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 44% (2006)

The state average is 59%.  

During the 2007-08 school year 72% of students in grade 3 will score at proficient or above in Mathematics, as demonstrated on the 2008 STAR results.  The rate of improvement is based upon the initial assessments that teachers gave to their classes in August.  These assessments revealed that incoming 3rd grade students were struggling with algebra and functions, measurement and geometry.  Teachers analyzed the CST data and compared it to the California blueprints and again to their curriculum.  Teachers in grade 3 identified perimeter, area and volume as a low point in student performance.  Teachers studied the data from last year and found that proficiency scores had decreased by 11% in 3rd grade.  Although student scores reflect a significantly higher level of proficiency than the state average teachers were concerned with the drop from the previous year.     

Grade 3

Math
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 67% (2007)
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 78% (2006)

The state average is 58%.

During the 2007-08 school year 61% of students in grade 4 will score at proficient or above in Mathematics, as demonstrated on the 2008 STAR results.  The rate of improvement is based upon the initial assessments that teachers gave to their classes in August.  These assessments revealed that incoming 4th   grade students were struggling with algebra and functions, measurement and geometry, statistics, data analysis and probability.  Teachers analyzed the CST data and compared it to the California blueprints and again to their curriculum.  Teachers in grade 4 identified mathematical expressions, order of operations, and interpreting formulas as a low point in student performance.  Teachers studied the data from last year and found that proficiency scores had increased by 2% in 4th grade.  Last years 3rd grade class struggled with algebra and functions, measurement and geometry.  Therefore to reach a higher level of proficiency teachers will have to work on strengthening these areas.  

Grade 4

Math
[image: image50.png]


 56% (2007)
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 54% (2006)

The state average is 56%.

During the 2007-08 school year 55% of students in grade 5 will score at proficient or above in Mathematics, as demonstrated on the 2008 STAR results.  The rate of improvement is based upon the initial assessments that teachers gave to their classes in August.  These assessments revealed that incoming 5th   grade students were struggling with algebra and functions, measurement and geometry, statistics, data analysis and probability.  Teachers analyzed the CST data and compared it to the California blueprints and again to their curriculum.  Teachers in grade 5 identified using formulas, variable in simple expressions and multiplication and division of fractions as a low point in student performance.  Teachers studied the data from last year and found that proficiency scores had increased by 11% in 5th grade.  Last years 4th grade class struggled with algebra and functions, measurement and geometry, statistics, data analysis and probability; therefore to reach a higher level of proficiency teachers will have to work on strengthening these areas.  Teachers are working diligently with numerous interventions to bring these basic and below students to a minimum of proficient.    

Grade 5

Math
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 50% (2007)
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 39% (2006)

The state average is 49%.

During the 2007-08 school year 47% of students in grade 6 will score at proficient or above in Mathematics, as demonstrated on the 2008 STAR results.  The rate of improvement is based upon the initial assessments that teachers gave to their classes in August.  These assessments revealed that incoming 6th   grade students were struggling with ratios, proportions, percentages, Neg. fractions, operations and problem solving with fractions and algebra and functions.  Teachers analyzed the CST data and compared it to the California blueprints and again to their curriculum.  Teachers in grade 6 identified fractions, decimals and mixed numbers as a low point in student performance.  Teachers studied the data from last year and found that proficiency scores had decreased by 11% in 6th grade.  Last years 5th grade class struggled with algebra and functions, measurement and geometry, statistics, data analysis and probability therefore to reach a higher level of proficiency teachers will have to work on strengthening these areas.  Teachers are working diligently with numerous interventions to bring these basic and below students to a minimum of proficient.    

Grade 6

Math
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 42% (2007)
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 53% (2006)

The state average was 42%.

During the 2007-08 school year 39% of students in grade 7 will score at proficient or above in Mathematics, as demonstrated on the 2008 STAR results.  The rate of improvement is based upon the initial assessments that teachers gave to their classes in August.  These assessments revealed that incoming 7th   grade students were struggling with ratios, proportions, percentages, Neg. fractions, operations and problem solving with fractions and algebra and functions.  Teachers analyzed the CST data and compared it to the California blueprints and again to their curriculum.  Teachers in grade 7 identified rational numbers, exponents, powers and roots, Quant. Relationships and evaluating expressions, multi-step problems, graphing and functions, measurement and geometry, statistics data analysis and probability as a low point in student performance.  Teachers studied the data from last year and found that proficiency scores had declined by 7% in 7th grade.  Last years 6th grade class struggled with ratios, proportions, percentages, Neg. fractions, operations and problem solving with fractions and algebra and functions, therefore to reach a higher level of proficiency teachers will have to work on strengthening these areas.  Teachers are working diligently with numerous interventions to bring these basic and below students to a minimum of proficient.    

Grade 7

Math
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 23% (2007)
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 30% (2006)

The state average is 39%.

During the 2007-08 school year 25% of students in grade 8 will score at proficient or above in Mathematics, as demonstrated on the 2008 STAR results.  The rate of improvement is based upon the initial assessments that teachers gave to their classes in August.  These assessments revealed that incoming 8th   grade students were struggling with rational numbers, exponents, powers and roots, Quant. Relationships and evaluating expressions, multi-step problems, graphing and functions, measurement and geometry, statistics data analysis and probability.  Teachers analyzed the CST data and compared it to the California blueprints and again to their curriculum.  Teachers in grade 8 identified rational numbers, exponents, powers and roots, Quant. Relationships and evaluating expressions, multi-step problems, graphing and functions, measurement and geometry, statistics data analysis and probability as a low point in student performance. Teachers are working diligently with numerous interventions to bring these basic and below students to a minimum of proficient.  This year there are 12 students that will be taking the General Math Test.  There are 5 students in Algebra I, however; they are in year 1 of a 2 year algebra program and will therefore take the General Math Test.  

Grade 8- General Math Test

Math
[image: image58.png]


 14% (2007)
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 14% (2006)

7 students took the General Math Test in 2007, scores on fewer than 10 students produces unreliable data.

The state average for General Mathematics was 21%.  

Grade 8- Algebra I Test

Math
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 0% (2007)
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 0% (2006)

9 students took the Algebra I test in 2007, scores on fewer than 10 students produces unreliable data.  

The state average for Algebra I was 23%.

Identified goals/benchmarks for student academic achievement: Social Science  

The scales below represent: the % at or above proficient. 

During the 2007-08 school year 35% of students in grade 8 will score at proficient or above in Social Science, as demonstrated on the 2008 STAR results.  Assessments revealed that incoming 8th grade students struggle with remembering the material covered in the content standards for grade 6-8.  The CST’s for Social Science not only test the standards for Grade 8, but are a cumulative test that encompasses materials from grades 6-8.   

Grade 8

History - Social Science Grade 8 Cumulative
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 5% (2007)


The state average for History - Social Science Grade 8 Cumulative was 35% in 2007.
Identified goals/benchmarks for student academic achievement: Science  

The scales below represent: the % at or above proficient. 

During the 2007-08 school year 51% of students in grade 5 will score at proficient or above in Science, as demonstrated on the 2008 STAR results.  The rate of improvement is based upon the initial assessments that teachers gave to their classes in August.  Teachers studied the data from last year and found that proficiency scores had increased by 23% in 5th grade.  

Grade 5

Science
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 46% (2007)
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 23% (2006)


The state average for Science was 37% in 2007.

During the 2007-08 school year 42% of students in grade 8 will score at proficient or above in Science, as demonstrated on the 2008 STAR results.  Assessments revealed that incoming 8th   grade students struggle with velocity, elements of matter, earth and the solar system, chemical reactions, chemistry of living systems, the periodic table, density and buoyancy and the scientific process.  The CST’s for Science not only test the standards for Grade 8, but are a cumulative test that encompasses materials from grades 6-8.   

Grade 8 Cumulative

Science
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 11% (2007)
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 33% (2006)


The state average for Science was 42% in 2007.

II. Methods or system the School will use to examine student achievement data on a regular basis across grade levels, by subject matter, by significant subgroups, and across the School as a whole; specific grade levels and target areas that have been identified as needing attention.  

Initial assessments took place in August.  Mid year assessment will take place in January.  The post year assessments will take place in late May.      

Kindergarten Target Areas:

· Assessment revealed that Kindergarten students struggle with phonemic awareness and sight word recognition.

· Assessments revealed that Kindergarten students struggle with place value, simple addition and patterns/sequencing.

Grade 1 Target Areas:

· Assessments revealed that 1st grade students struggle with phonemic awareness, sight word recognition and comprehension.

· Assessments revealed that 1st grade students struggle with 2 digit addition and subtraction, place value and the concept of time. 

Grade 2 Target Areas:

· Assessments revealed that 2nd grade students struggle with comprehension, grammar, word usage, phonemic awareness and sight word recognition.

· When comparing the 2006 to 2007 CST’s data revealed an overall weakness in ELA.  Specifically, word analysis and vocabulary showed no change, however, reading comprehension, literary response and analysis, written conventions and writing strategies showed a decline.    

· Assessments revealed that 2nd grade students struggle with place value, subtraction and measurement.

· When comparing the 2006 to 2007 CST’s data revealed an overall significant increase in Mathematics.  While all reporting clusters showed a marked increase: place value, addition and subtraction are still lower than the statewide averages.    

Grade 3 Target Areas:

· Assessments revealed that 3rd grade students struggle with phonemic awareness, grammar, reading comprehension, word analysis, word usage, literary response and written strategies.

· When comparing the 2006 to 2007 CST’s data revealed an overall significant growth from the previous year in ELA.  Specifically, reading comprehension, literary response and analysis and writing strategies.  However, written conventions showed a decline.  

· Assessments revealed that 3rd grade students struggle with algebra and functions, measurement and geometry.

· When comparing the 2006 to 2007 CST’s data revealed an overall weakness in Mathematics.  Data showed that while most clusters were significantly higher than state averages, place value, addition and subtraction, fractions and decimals and measurement and geometry declined from the previous year.    

Grade 4 Target Areas:

· Assessments revealed that 4th   grade students struggle with vocabulary, word usage, word analysis, literary response and written conventions.

· When comparing the 2006 to 2007 CST’s data revealed an overall growth in ELA.  However, while literary response and comprehension had increased, the data revealed a slight decrease in writing strategies, written conventions and reading comprehension.  

· Assessments revealed that 4th   grade students struggle with algebra and functions, measurement and geometry, statistics, data analysis and probability.

· When comparing the 2006 to 2007 CST’s data revealed an overall significant increase in Mathematics.  Specifically: decimals, fractions, and negative numbers, operations and factoring and algebra and functions showed an increase, while measurement and geometry, statistics, data analysis and probability showed a decline from the previous year.    

Grade 5 Target Areas:

· Assessments revealed that 5th   grade students struggle with comprehension, vocabulary, grammar, word usage, word analysis, literary response and written conventions.  

· When comparing the 2006 to 2007 CST’s data revealed an overall significant increase in ELA.  Specifically, word analysis and vocabulary development, comprehension, literary response and writing strategies increased, writing conventions showed a decline.  

· Assessments revealed that 5th   grade students struggle with algebra and functions, measurement and geometry, statistics, data analysis and probability.

· When comparing the 2006 to 2007 CST’s data revealed an overall significant increase in Mathematics.  While all clusters showed an increase, measurement and geometry are still lower than statewide averages. 

Grade 6 Target Areas:

· Assessments revealed that 6th   grade students struggle with comprehension, word usage, word analysis, literary response and written conventions. 

· When comparing the 2006 to 2007 CST’s data revealed an overall increase in ELA.  Specifically, literary response and writing strategies showed an increase, however; word analysis and vocabulary and reading comprehension showed a decline.   

·  Assessments revealed that 6th   grade students struggle with ratios, proportions, percentages, Neg. fractions, operations and problem solving with fractions and algebra and functions.

· When comparing the 2006 to 2007 CST’s data revealed an overall weakness in Mathematics.  While student scores increased in measurement and geometry, statistic, data analysis and probability; scores decreased in ratios, proportions, percentages, Neg. fractions, operations and problem solving with fractions and algebra and functions.   

Grade 7 Target Areas:

· Assessments revealed that 7th   grade students struggle with word analysis, literary response, writing strategies and written conventions.

· When comparing the 2006 to 2007 CST’s data revealed an overall weakness in ELA.  While writing applications showed a significant improvement, word analysis and vocabulary, reading comprehension, literary response and analysis, written conventions and written strategies showed a decline. 

· Assessments revealed that 7th   grade students struggle with ratios, proportions, percentages, Neg. fractions, operations and problem solving with fractions, multi-step problems, graphing and functions and algebra and functions.

· When comparing the 2006 to 2007 CST’s data revealed an overall weakness in Mathematics.  Decreases were seen in exponents, powers, roots, multi-step problems, graphing and functions.  However, increases were seen in rational numbers, Quant. Relationships and evaluating expressions, measurement and geometry, statistics, data analysis and probability.  Student scores revealed an increase from the previous year, but scores were still under statewide averages.  

Grade 8 Target Areas:

· Assessments revealed that 8th   grade students struggle with word analysis, literary response, writing strategies and written conventions.

· When comparing the 2006 to 2007 CST’s data revealed an overall increase in ELA. While reading comprehension, literary response and analysis, written conventions and written strategies showed an increase, word analysis and vocabulary development showed a decline.   

·  Assessments revealed that 8th   grade students struggle with rational numbers, exponents, powers and roots, Quant. Relationships and evaluating expressions, multi-step problems, graphing and functions, measurement and geometry, statistics data analysis and probability.

· When comparing the 2006 to 2007 CST’s data revealed an overall weakness in Mathematics.  Specifically, student scores were significantly below the statewide averages despite the increases from the 2006 CST.  Data showed that students clearly struggled with rational numbers, exponents, powers and roots, multi-step problems, graphing and functions, and measurement and geometry.  While data showed an increase in Quant. Relationships and evaluating expressions, scores were still under the statewide averages.   

· Assessments revealed that 8th grade students struggle with remembering materials covered in grades 6-8 as it pertained to Social Science. CST blueprints show that 53% of the STAR tests are grade 6 and 7 content standards.  

· Assessments revealed that 8th grade students struggle with remembering materials covered in grades 6-8 as it pertained to Science. 

III. Specific actions, which follow from the goals and examination of student data, the School will take to improve student achievement in the area(s) identified as needing improvement, including changes to curriculum, instruction, assessment, governance, and organization.

During the 2007-08 school year Ridgecrest Charter School has began to implement a systematic and directive intervention program that provides students with help as soon as they experience difficulty.  The intervention requires students to devote extra time and receive additional assistance until they have mastered the necessary concepts.  The collaborative grade-level teams are behind the intervention process.  Teachers tutor their target students 2-3 times a week after school for 1 hour.  

Teachers meet every other week for 2-3 hours to review best practices and to take a serious look at the curriculum.  Teams discuss effective instruction and examples of specific teaching strategies that have been most effective for improving their student’s knowledge of the essential grade level materials they must master.  This time is also used as a workshop to brainstorm amongst all grade levels to see where the school wide weaknesses are.  This year a priority has become phonemic awareness and comprehension.  Across the grade levels we have identified a general weakness.  As a collaborative group we have identified vocabulary and spelling as a low point in student performance.  This year student’s in grades K-1st have one hour per week of Zoophonics as an intervention strategy to help with phonemic awareness, comprehension, grammar, word usage and sight word recognition.  

Students in grades K-3 who have been identified as struggling with reading comprehension also have a Reading Buddy.  A reading buddy is a 4th-8th grade student that teams up one hour per week to work on reading and comprehension skills.  The reading buddy has been trained by the teachers to listen to the student and ask questions regarding comprehension.  The buddy provides the student with encouraging words and one-on-one reading interaction.  This is intervention program is designed to improve the reading comprehension levels in both the buddy and the reader.  The buddy must be attentive to the reader in order to ask questions and help with reading.  This program will be assessed at 5 week intervals to ensure it is working as an effective intervention.  

RCS has also established a rapport with the local community who has volunteered their Reading Dogs.  A program designed for low achieving students to enhance their interest by using animals to motivate children. Reading Dogs is a 1 hour per week intervention for students in grades 1st- 3rd.  Our Reading Specialist chooses 2 students to come in and read with the dogs.  The Reading Dogs serve 12 students per week in ½ hour intervals.  In addition to this program the librarian has teamed with a teacher to create a program in which the county participates. The program, Battle of the Books, is an academic competition in which students read several different books and attend a competition at the end of the school year to test their comprehension and knowledge of the books. This program is school-wide and open to anyone interested. This program is intended to “spark” an interest in reading and therefore increase students reading levels and comprehension skills. This program is free because of the community volunteers.

Another priority has become mathematics; in particular the teams noticed that the 3rd, 4th and 7th grade classes struggled with algebra and functions as well as measurement and geometry.  Upon further evaluation teams realized that their math curriculum was rather weak in reflecting the necessary standards and concepts that students are required to learn. Teams this year are reviewing the weak spots in the textbook and are supplementing with materials in order to improve the child’s understanding of these specific concepts.  This 2007-08 school year we have formed a curriculum committee that consists of administration, teachers, parents and students.  RCS will be adopting a new mathematics curriculum for the 2008-09 school year.  

The middle school mathematics curriculum has also been re-evaluated.  RCS will be adopting a more complete series that includes: an algebra curriculum that is aligned to our communities’ only high school.  During the evaluation process we found that students coming in from the neighboring middle schools perform below grade level on most concepts.  However, multi-step problems, graphing and functions seemed to be the largest area of concern for our 7th grade students as well as our 8th grade students who are repeating 7th grade math.  In addition, our 8th grade class performed very low on the graphing and systems of linear equations.  Therefore, as a collaborative we have decided to align our middle school mathematics adoptions with our neighboring district.  We have decided this would benefit our student population for two reasons, first our middle school is where we see the most fluidity amongst the students and having the same textbook would help the students remain consistent, second we are a small community and only have one high school, therefore; we feed directly into the neighboring district.  It would be in our student’s best interest to be aligned with the other two middle school students in order to provide a consistency for the 9-12 grade academic years.  For example, if our 8th grade class is taking year 1 of a 2 year Algebra program it would make sense that when they move to high school the 2nd year of their Algebra program would be available from the same textbook.  This is not to imply that all 8th grade students are taking year 1 of a 2 year program.  We intend to have the 1 year program available to those student’s who can succeed in this fast paced curriculum, however; we are realistic and do see the need for a two year program.  

RCS has also purchased a supplemental computer-based intervention program called Success Maker. This program incorporates curriculum, management, and intervention into a powerful results-driven learning system. The courseware offers interactive learning activities in reading and language arts, mathematics, and ESL instruction.  Students in grades K-5 come to the computer lab one time a week for 30 minutes.  In retrospect we wish we would have allotted more time for these grades.  Next year we will be taking an extensive look at the teacher’s schedules and determining the feasibility of adding at least another day.  Grades 6-8 come to the computer lab daily for ½ per session to work on the intervention software. 

IV. Diagnostic assessments that will be used to enable the School to monitor the effects of proposed changes on student performance.

This year teacher’s studied and analyzed the state standards, the state blueprints for the CST’s, the schools curriculum, and the student’s achievement data (STAR results) to identify the essential knowledge and skills that all students need to learn in their particular grade.  The teachers looked at developing a common assessment to monitor each student’s mastery of the essential knowledge and skills required for grade level proficiency.  Once the assessments were administered the teachers met again to review how their particular grade-levels did.  Team members identified strengths and weaknesses in student learning and develop a strategy to build on the strengths while addressing the weaknesses.  Teams assess their students at 5 week intervals.

Teachers are working on forming benchmark assessments that will take place throughout the year.  Beginning the 2nd half of the school year teams will meet 90 minutes per week to clarify the essential outcomes of their grade-levels and to further align those outcomes to the state standards.  The 3rd quarter will mark the first common cumulative exam.  This will give the teams the data they need to further identify those students who are not yet mastering the grade level material.  The teams will quickly learn what has been particularly effective in teaching a certain skill.  This also provides an opportunity for teams to identify areas in the curriculum that need more attention.  This year assessment has become a critical element of planning for instruction and not simply the afterthought to instruction.  Next year we will begin the year with our common formative assessment and we will evaluate students every quarter as a way of evaluating ourselves and our students in subject matter mastery.        

Teachers will be working together to implement a systematic and directive assessment program that monitors student progress until they have mastered the necessary concepts.  Next year after the math adoption teachers will study and analyzed the state standards.  The state blueprints for the CST’s, the schools curriculum, and the student’s achievement data (STAR results) to identify the essential knowledge and skills that all students need to learn in their particular grade.  Next the teachers will look at developing a common assessment to monitor each student’s mastery of the essential knowledge and skills required for grade level proficiency.  Once the assessments are administered the teachers will meet again to review how their particular grade-levels did.  Team members will identify strengths and weaknesses in student learning and develop a strategy to build on the strengths while addressing the weaknesses.  Assessments will be given at 5 week intervals in order to monitor student progress and to focus on the measurable goals that have been established.   

Teachers are taking a look at individual student data rather than using averages to analyze student performance.  Every team is participating in an ongoing process of identifying the current level of student achievement, establishing goals to improve the current level, working together to achieve the goal, and providing periodic evidence of progress.  This is a new process for teachers as well as students.  While the process is still being refined we anticipate seeing a marked increase in student comprehension and mathematics based on our initial data and team meetings.    

Teachers developed a common assessment to monitor each student’s mastery of the essential knowledge and skills required for grade level proficiency.  Once the assessments were administered the teachers met again to review how their particular grade-levels did.  Team members identified strengths and weaknesses in student learning and develop a strategy to build on the strengths while addressing the weaknesses.  Teams assess their students at 5 week intervals.

Reading Buddy interventions are also assessed to ensure adequate progress is being made.  Assessments take place every 9 weeks in the form of the teacher sitting and listening to the reader.  The same level book is used to check for sight word recognition, fluency and comprehension.  The RSP teacher assesses the Reading Dogs program on a weekly basis.  She listens as the child reads and provides the classroom teacher with information on increased fluency.  The students in the Reading Dogs program tend to be shy and not willing to read in front of their peers.  The RSP teacher monitors the effectiveness of this intervention and assesses the student’s level on a monthly basis.
RCS has also purchased a supplemental computer-based educational program called Success Maker. This program incorporates curriculum, management, and assessment into a powerful results-driven learning system. The courseware offers interactive learning activities in reading and language arts, mathematics, and ESL instruction.  The system provides a set of tools that help the teachers and administrators monitor, assess, and direct the progress of each student. Success Maker also has benchmark indicators that are aligned to the California State assessments. These benchmarks provide corresponding equivalencies to the “proficiency” marker on the California State assessment tests. Teachers attended training from Pearson Education on August 15, 2007. This courseware is designed to accommodate students in grades Kindergarten through 8th. This program is school-wide and also encompasses our significant sub-group.  Success Maker is an ongoing assessment tool used to monitor student progress.  The courseware allows us to monitor students at the intervals we choose.  As a collaborative group we agreed that intervals should correspond to grading cycles.  We established our baseline data during the first quarter, we chose October because the program was purchased after school had begun.  We will then assess student growth in January, April and June.  Next year students will establish a baseline during the first couple of weeks and teams will pull reports on 9 week intervals.

V. Professional development plan for teachers and/or other staff that supports the activities the School will implement to improve performance in targeted areas.

This year teacher’s studied and analyzed the state standards, the state blueprints for the CST’s, the schools curriculum, and the student’s achievement data (STAR results) to identify the essential knowledge and skills that all students need to learn in their particular grade.  Teachers came in 1 week prior to the start of school and worked with one another on identifying the essential knowledge and skills that all students need to learn.  The Director of Instruction led the teachers through the process of analyzing the data and comparing it to the schools curriculum.  Once the teachers were familiar with their curriculum they worked on analyzing the state blueprints for the CST’s.  Teachers then created a pacing guide for the year.  The purpose of the pacing guide was to organize their curriculum in such a way that essential knowledge was a priority.  Teachers focused on the percentage of questions asked on the CST’s for a point of reference.  Once teachers became familiar with the percentages of questions they again turned to their curriculum.  This time teachers planned their curriculum to align with the essential knowledge, standards and state blueprints.  

Teachers also participated in a Lesson Plan Writing workshop led by the Director of Instruction.  The training focused on how to prepare lesson plans that ensure the essential knowledge is being taught.  Teachers looked over the CST blueprints, state standards and their curriculum and decided that showing the % of CST blueprints would be the best way for them to remain focused.  Teachers turn in lesson plans each week.  Lesson plans are well thought out and show not only the standards being taught but the % of CST blueprint questions as a correlation to that week’s lesson plan.      

Teachers are working on forming benchmark assessments that will take place throughout the year.  Beginning the 2nd half of the school year teams will meet 90 minutes per week to clarify the essential outcomes of their grade-levels and to further align those outcomes to the state standards.  The first part of the year teachers familiarized themselves with their grade level standards, the state blueprints, CST results and their curriculum.  Teachers also analyzed their student common assessments and compared them to their established benchmarks.  Teachers have created a formative assessment that will take place in the 3rd and 4th quarter.  The formative assessment is a cumulative assessment that was created using the common assessments with the addition of materials not yet covered.  Teachers will have an opportunity next year to review and analyze the effectiveness of both the common and formative assessments.  Teachers are on a FLEX schedule, meaning that every other Friday school is released at 12:15 pm.  This is when teachers meet to compare data and assessments and talk about best practices.  This is also when the administration provides teachers with professional development trainings and seminars.  

New teachers and teachers who are not fully credentialed also participate in Kern County Superintendent of Schools Beginning Teacher Support and Assessment.  It is the goal of BTSA to provide all teachers with a rewarding experience that will build upon and extend professional skill, foster life long peer relationships, and establish positive instructional practices that will impact the lives of all their students and families.  Research suggests that student achievement and teacher expertise are the most common factors in student learning.  RCS provides a system of support to our new teachers as well as our veterans.  RCS has a BTSA support provider; a teacher with 23 years of teaching experience who offers herself not only to the BTSA inductees, but to the entire teaching staff.  Additionally, our new teachers have been grade level paired with an experienced teacher.  Our support provider monitors and assesses the inductees on a monthly basis.  Administration provides substitute teachers when a teacher feels he or she could benefit from the support providers evaluation and/or expertise.  The support provider also allows the entire teaching staff an opportunity to come in and observe her.  She will also model any lessons or differentiated instruction practices for the teachers.  Administration provides opportunities for collaboration, and respects the confidentiality of this relationship among the teaching staff.      

Teachers also participate in a Peer Observation and Dialogue program.  This program is set up quarterly and allows the teachers to pair up and observe each other.  The teachers ask their partners to observe and provide them with valuable feedback in order to improve instruction.  Teachers do not discuss their observations with the administration.  This allows the teachers an opportunity to talk freely as peers about what they saw in the classroom.  Administration provides the substitute teachers for this program.  The purpose of this program is to provide the teachers with an opportunity to improve, enhance and refine their instruction.  In turn student performance will improve through enhanced teacher training, information, and assistance.

Teachers participated in a 4 hour workshop during their staff development days entitled “Assessing Student Learning.”  The training objectives were: establishing and communicating learning goals for all students, collecting and using multiple sources of information to assess student learning, involving and guiding all students in assessing their own learning, using results of assessments to guide instruction and communicating with students, families, and other audiences about student progress. 

Teachers participated in two, 4 hour trainings to become familiar with Success Makers.  Training was provided by Success Makers Inc.  This program incorporates curriculum, management, and intervention into a powerful results-driven learning system. The courseware offers interactive learning activities in reading and language arts, mathematics, and ESL instruction.  Training objectives were: how to enroll your students in the correct classes, the purpose of assessment, how to read the assessments, what does the data really mean, what interventions should be used, ESL instruction and incorporating the courseware into your lesson plans.    

Teachers attended a 2 day Open Court training August 16th and 17th in order to become familiar with their grade level English-Language Arts curriculum.  The training provided teachers with the essential information needed to effectively teach this program.  Teachers also became familiar with the assessment process open court provides as well as the ELD, Re-Teach and supplemental materials provided by Open Court.

Teachers also participated August 6th or November 16th and 30th in a CPR/ First Aid Certification Course.

Teachers will be participating in an 8 hour On-Site Training Seminar entitled: Employing Differentiated Instruction in the classroom.  The seminar is provided by Lorman Education Services.  The training objectives are: Differentiated Instruction and: intelligences, IDEA, NCLB, assessment, lesson plans, technology, student population (EL, SPED), accommodations and modifications and California state standards.  This seminar satisfies some requirements for continuing education credit, BTSA Induction Standards and State Professional Induction Programs.  

On January 22nd the RSP teacher and 1 general education teacher will participate in a training called- Digging for Meaning: Supporting Comprehension in the Content Area.  The training will focus on specific strategies for facilitating comprehension in the content areas.  The training will also focus on teaching vocabulary and incorporating instruction that promotes higher order thinking.  Teachers will then come back and lead a workshop to train the rest of the staff on these specific strategies.  

The more stringent accountability created by the No Child Left Behind act has prompted Ridgecrest Charter School to look for programs and products that have a history of documented results.
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	     15,000 
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	Test Prep Materials
	
	     1,250 
	
	
	
	       1,250 

	Food/Facility/Logistical Prep
	
	     2,000 
	
	
	
	       2,000 

	
	
	
	
	
	
	

	Total Cost
	
	 $45,750 
	 $  25,200 
	 $   29,500 
	
	 $100,450 
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PRINCIPAL STAFF TO THE ADVISORY COMMISSION

Deborah Domitrovich, Consultant, CDE Charter Schools Division

Call to Order 

Chair Belisle called the meeting to order at 10:35 a.m. 
Flag Salute 

Chair Belisle led the members, staff, and audience in the Pledge of Allegiance.
Introductions 

Chair Belisle invited the members and principal staff to introduce themselves, followed by other CDE staff in attendance. 
Approval of Meeting Notes 

Chair Belisle asked if there was a motion to approve the notes from the meeting held on July 20, 2007. 
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ACTION: Mr. McNair moved that the notes of the meeting held on July 20, 2007, be approved as presented. Ms. Barber seconded the motion, and it was approved by a vote of 6-0-1. Mr. Conry did not vote on the motion, as he had not been present at the preceding meeting. 

Public Comment
Chair Belisle invited comments from the public on matters not on the agenda. There were none.

Agenda Change

Chair Belisle noted that consideration of the Ridgecrest Charter School Notice to Cure would be taken up first rather than last since the school board president had a very long trip back to Ridgecrest.

Ridgecrest Charter School Notice to Cure
Mr. Geeting summarized the history of Ridgecrest’s decline in academic performance to the point where the State Board of Education felt it was necessary to direct CDE staff to develop a Notice to Cure letter for its consideration. He noted that the SBE had asked for development of a Notice to Cure at the July SBE meeting. He explained that staff had worked with the school extensively and that a previous plan developed by Ridgecrest did not result in a turnaround of the declining student performance. 

Deborah Probst, Consultant in the Charter Schools Division, described some of the challenges the school faced, including its remote, isolated geographical location, which made it difficult to recruit and retain experienced teachers, an inexperienced leadership team, and an historically contentious relationship with the surrounding school district. Ms. Probst noted that staff was presenting the proposed Notice to Cure to the ACCS now with the intent to provide Ridgecrest with ample time to improve student performance, but that if it did not improve, staff would recommend the SBE, at its March 2008 meeting, hold a public hearing as a next step toward possible revocation of the charter effective at the end of the 2007-08 school year. 

Craig Bradley, President of the Ridgecrest Charter School Governing Board provided background information on his involvement with the school. He noted that all five of his children have attended Ridgecrest (four children are currently attending the school) and that he has been on the governing board for three years, two of which he has been the president of the board. Mr. Bradley stated that he felt the previous administrative team was not able to provide adequate support to teachers and that the school had a new team in place now that he believes will support teachers to grow in their profession. Mr. Bradley expressed concern that the school will be up for renewal in 2009 because that only provides the school with one more year of API scores before a renewal decision must be made. He indicated that he did not expect to see much improvement in the 2006-07 API scores. Mr. Bradley proposed that the school test students on a regular basis using the Iowa Test of Basic Skills (ITBS) and report results to CDE staff. 

Ms. Barber asked if there had been any changes in the school’s population over time. Mr. Bradley stated that Ridgecrest has a very stable student population and many returning families, and that current enrollment is the highest it has ever been. Mr. Bradley also noted that the school was going to teach a single, combination class for 7th and 8th grade students this coming year. He further noted that the school had built out its computer lab and had enhanced capabilities to provide remediation to students. Mr. Bradley further noted that the ITBS has shown some student improvement, but that it does not seem to be a good predictor for student performance on STAR testing.

Chair Belisle asked what indicators CDE staff would review between now and March that would indicate whether or not progress in improving student performance was occurring and what were the school’s academic benchmarks. Mr. Bradley stated that they had not yet developed benchmarks. Chair Belisle suggested that the school might consider using the Open Court assessments which are designed to be given every 6-8 weeks. Ms. Hunkapiller noted that the school would need the same sort of benchmarks and testing in mathematics too. Mr. McNair stated that the SBE would have the same questions regarding what objective and measurable indicators we would be holding the school accountable for between now and March. Chair Belisle stated she wanted a commitment to objectives and that the school might also look at the Nine Essential Program Components advocated by CDE to support student academic performance in low performing schools. Mr. Bradley stated his commitment to developing objectives for the school. Ms. Barber indicated she would advise every school to do this. 

· ACTION: Ms. Barber moved that the ACCS recommend to the SBE that it approve the Ridgecrest Charter School Notice to Cure as presented by staff. Mr. Conry seconded the motion, and it was approved by unanimous vote of the members present. 

Lifeline Education Charter School Appeal
Ms. Barber stated that she was going to recuse herself on this item because the school had applied to become a member of the El Dorado County Consortium SELPA. Ms. Barber left the room prior to any discussion on the appeal. 

Deborah Domitrovich summarized the CDE staff analysis and position on the additional information Lifeline petitioners had submitted since the last ACCS meeting to satisfy concerns of the ACCS and CDE staff. She noted that, in spite of the submission of new material, CDE staff still lacked confidence that the school had the organizational and administrative capacity to operate the school on its own now that it had severed ties with the Gorman Learning Center. 

Paula DeGroat, Lifeline’s Executive Director, introduced the following individuals who were to be instrumental in operating the school:Halilu Haruna, Lifeline’s new Chief Business Officer; Samuel Hancock, a consultant providing professional development for the school; and the new director of the school, Brandon Cohen.

Mr. Haruna of Bali Business Management stated that he had just recently been hired and that he had not had enough time to produce a revised budget. He indicated that he did have cash flow information though. He further summarized the steps Lifeline had taken to put administrative procedures in place. He indicated that the school had policies and procedures for internal controls, check writing, and purchasing. Lifeline is contracting with the Los Angeles County Office of Education to do its payroll processing. Mr. Haruna also indicated that he would meet with the executive director every month and that Lifeline was creating a finance committee to handle budgetary matters and that the governing board was being trained in the budget process.

Mr. Samuel Hancock provided a summary of his expertise and indicated that he is working with the governing board of the school to provide administrative guidance and leadership training. He stated that he believed Lifeline has a strong leadership and administrative team in place. Ms. Hunkapiller asked Mr. Hancock why he decided to join the governing board of the school. He stated that he was convinced by the passion of the director and other board members, and he further felt the school was essential to the Compton community.

Mr. Cohen introduced himself and briefly summarized his background. He stated that he felt it was important for the school to demonstrate moral leadership and that he also felt Lifeline has a strong team in place to operate the school. In response to a question from Mr. Conry, Mr. Cohen indicated that he had been with the school only one week.

Mr. McNair asked a number of questions of Mr. Haruna regarding the FCMAT audit and the school’s internal administrative capacity to implement policies and procedures. Mr. Haruna responded that because his contract with the school was only recently signed, he had only looked at the budget data, but he could say that the school had a positive cash flow. In fact, the school had $1 million in cash in the bank. He stated that he would exercise stringent controls. Mr. McNair asked Mr. Cohen about reporting relationships in the organization. Mr. Cohen responded that he would report to Ms. DeGroat and that he would supervise two campus administrators.

Chair Belisle stated that she still had many concerns about the capacity of the school leadership and administrative team. She felt the school needed more fiscal prowess on the board. She also wished that the ACCS had one more academic performance data point to consider before making a recommendation to the SBE on Lifeline. Mr. McNair, Mr. Conry, and Mr. Barajas expressed similar concerns, indicating that there is always a concern when people are trying to do things quickly and do not really have an adequate structure in place. They indicated that many questions were still unanswered in regard to whether Lifeline could indeed be a viable school if operated under the auspices of the SBE. 

Chair Belisle opened the meeting up to public comments. Doris Lester, President of the Lifeline governing board, spoke in support of the school. She stated that Lifeline was vital to the community and that they desperately needed alternatives. She cited her own child as having made a successful transition from Lifeline to Howard University and working on Wall Street. She felt that the school was solid academically and financially. There was no opposition.

ACCS members reiterated their general feelings that it was premature for Lifeline to open this year (2007-08) as an SBE-chartered school, and that if they took a year to develop a strong leadership team that can implement a solid administrative structure and academic program, the school would be in a better position to submit a charter to Compton USD, and, if necessary, on appeal to the LA County Board and the SBE. Ms. Hunkapiller stated that she believed Lifeline deserved a chance and she would vote against the CDE staff recommendation. She felt that the school had attracted a fine group of individuals. 

· MOTION FAILS: Mr. Conry moved that the ACCS recommend to the SBE that it deny the Lifeline Education Charter School Appeal as recommended by staff.  Mr. McNair seconded the motion, and it failed by a vote of 4-2. Chair Belisle and Ms. Hunkapiller voted against the motion. Ms. Barber did not participate in the consideration or vote on this matter (as noted above).

Recess 

Chair Belisle called for a brief recess at 11:56 a.m. She reconvened the meeting at 12:09 p.m.
SBE Revocation Appeal – Junior Space Exploration Academy

Chair Belisle outlined the format for hearing the two revocation appeals. First, CDE staff would present information and recommendation, followed by a presentation by petitioners of no more than 15 minutes, followed by a public comment period. Mr. Geeting provided a brief summary of the new statutes governing revocation appeals, and presented the findings and recommendations of the CDE staff review. He noted that there were no regulations in place governing the appeals at this time and that there was no definition of what constitutes “substantial evidence” for purposes of determining whether Oakland USD acted appropriately to revoke the charter. CDE staff concurred that the district did base the revocation on substantial evidence. There ensued a discussion of ACCS members regarding how to define “substantial evidence” and what they were to accept as fact. Chair Belisle suggested that there was a definition of substantial evidence in administrative law and she felt that the revocation appeals could be considered in the same manner, and that the ACCS could look at whether the district acted appropriately given the evidence cited. The role of the ACCS was not to treat these cases like normal appeals where the ACCS reviewed the same information as the district and made its independent judgment about the quality of the petition. Chair Belisle then invited the petitioners to speak.
Jerry Simmons, Spector, Middleton, Young & Minney, spoke on behalf of the school. He indicated this was a precedent setting occasion since this was the first revocation appeal to be considered by the ACCS and the SBE. He suggested there were two questions before the ACCS:

· Did the district follow the revocation process?

· What constitutes “substantial evidence”?

Mr. Simmons stated that he believed the legislative purpose of the statutory provision was to expand due process for charter schools, and that in this case due process was not followed by Oakland USD. For example, conditions of opening were never formally adopted, the district allowed the school to open in spite of the fact that enrollment conditions were not met, notices of deficiencies were never sent to the school, and approval of the charter and revocation were adopted on the same day.

Camron Gorguinpour, Executive Director of the Junior Space Exploration Academy and the Space Exploration Academy provided background and history of the circumstances leading up to the revocation. In addition, he handed out copies of e-mails to the ACCS that he claimed showed that the school submitted all required documents to Oakland USD. The district representative, Allison Sands, stated that 15 of 32 conditions still had not been met by February 2007. 

Michael Moody of the Insight Education Group, stated that he was working with the school on behalf of the California Charter Schools Association. He stated that he will conduct an academic performance review to document that the school has the Nine Essential Program Components in place. At this time, Mr. Moody stated he has only done a paper review, but has not talked to teachers.

Wilhelmina Santa Maria, the former principal of the school, provided testimony relative to the academic program at the school. She indicated that the instructional materials were aligned with the content standards and that the academic program is intact. She further stated that the school was using High Point and Open Court instructional materials programs. ACCS members queried her regarding some of the facts stated in the revocation appeal documents, such as the observed lack of textbooks in classrooms. She indicated that all students had textbooks, and further stated she was only aware of the district making a visit to the school once, not multiple times.

Randall Echevarria, a lobbyist for the California Space Authority, and Maria Rios, a teacher at the Junior Space Exploration Academy, also spoke in support of the school.

Colin Miller, representative of the California Charter Schools Association, expressed concern that the district did not provide the school with a reasonable time to cure deficiencies. He also felt the scope of review of revocation appeals needs to be clarified and requested that regulations be developed and adopted as soon as possible.

There ensued a discussion among ACCS members regarding the confusing facts and time lines surrounding the appeal. Several ACCS members expressed the view that many issues remained unclear. Chair Belisle commented to the petitioners that distributing copies of lengthy documents on the day of the meeting did little to advance their objectives, because it did not give ACCS members an opportunity to reflect on the documents in any meaningful way. Some ACCS members felt that the district had legitimate reasons for revoking the charter, but that it was difficult to determine if the school had been provided adequate notice of the unmet conditions. ACCS members generally agreed this was a difficult case to sort out. It was noted that Oakland USD was not known as a district that was hostile to charter schools and that, in fact, the district had provided more rather than less flexibility to the school in meeting the conditions. Concern was expressed about “punishing” the district for giving the charter the opportunity to open. 
· ACTION: Mr. McNair moved that the ACCS recommend to the SBE that it approve the CDE staff recommendation to deny the revocation appeal. Mr. Conry seconded the motion, and it was approved by a vote of 6-0-1. Mr. Barajas did not vote on the motion. 

SBE Revocation Appeal - Space Exploration Academy

Mr. Geeting pointed out that the issues surrounding the revocation of the Space Exploration Academy were identical to those of the previous revocation appeal.

Mr. Gorguinpour and Mr. Simmons briefly reiterated the points previously stated regarding the Junior Space Exploration Academy revocation appeal. Mr. Simmons additionally pointed out that it was the Oakland State Administrator, not the district’s governing board, who both amassed the evidence and made the decisions to revoke the schools.

· ACTION: Mr. McNair moved that the ACCS recommend to the SBE that it approve the CDE staff recommendation to deny the revocation appeal. Mr. Conry seconded the motion, and it was approved by a vote of 6-0-1. Mr. Barajas did not vote on the motion.
Updates

Chair Belisle invited Mr. Geeting to provide updates as necessary.

In view of the time, Mr. Geeting provided only one update:

· Recruitment for ACCS. Mr. Geeting noted that the terms of four ACCS members would expire on December 31, and that the SBE was recruiting interested persons. An announcement will be sent out on the charter schools listserv very soon. 
Adjournment

There being no further business to come before the ACCS, Chair Belisle adjourned the meeting at 1:46 p.m.

The next meeting will be held on Tuesday, September 25, 2007, at the CDE Building, 1430 N Street, Room 1101, Sacramento.
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Subject:  Notice of Intent to Revoke and Notice of Facts in Support of Revocation  Pursuant to Education Code (EC) Section 47607(e)
Dear Ms. Ellingsworth and Members of the Board of Directors:

Education Code (EC) Section 47607(c) provides that a school’s charter may be revoked by the authority that granted the charter if the authority finds, through a showing of substantial evidence, that the charter school did any of the following:

1. Committed a material violation of any of the conditions, standards, or procedures set forth in the charter.

2. Failed to meet or pursue any of the pupil outcomes identified in the charter.

3. Failed to meet generally accepted accounting principles, or engaged in fiscal mismanagement.

4. Violated any provision of law.

The State Board of Education (SBE) issued a Notice to Cure dated September 25, 2007, informing Ridgecrest Charter School (RCS) that its declining academic performance could be the basis, pursuant to EC Section 47607(c)(2), for an action to revoke its charter. That notice included information that RCS 2006 base Academic Performance Index (API) was lower than six of the seven elementary and middle schools in the Sierra Sands Unified School District, where students enrolled at RCS would otherwise likely attend, and that RCS’ growth API had experienced a cumulative decline of 56 points between 2003 and 2006. The Notice to Cure provided RCS with formal notice and a reasonable opportunity to cure in accordance with the requirements of EC Section 47607(d). RCS was directed to provide, by October 5, 2007, a revised 2007-08 plan to improve academic achievement that describes specific activities that will be undertaken by RCS, measurable outcomes for academic achievement, and the means of assessing progress in meeting each of the outcomes within the current school year. The Notice to Cure also conveyed the SBE’s intent to revoke the RCS charter at the May 2008 SBE meeting (effective June 30, 2008), following the public hearing required under EC Section 47607(e), should the Notice to Cure not be satisfied as directed by the SBE.

The plans submitted to CDE for its evaluation did not adequately address: 1) the need for the establishment of a baseline from which changes in academic performance could be measured within the current year; 2) the establishment of goals and benchmarks to achieve those goals; and, 3) a system for administering assessments at appropriate intervals which would give an accurate picture of changes in academic performance to inform instructional practices.

After consideration of the recommendations by the California Department of Education  (CDE) and the Advisory Commission on Charter Schools (ACCS)  and based upon the materials presented to us, the SBE has concluded that RCS has failed to meet or pursue the pupil outcomes identified in your charter: 
1. Under its charter (refer to Item 25 of the July 2007 SBE meeting agenda located at the CDE Web site at http://www.cde.ca.gov/be/ag/ag/yr07/agenda0707.asp), RCS agreed that, “…at a minimum, the school will be held accountable for gains on STAR testing. Additionally, growth (pre/post) within the school year may be measured by testing utilizing the Iowa Test of Basic Skills (ITBS) instrument or a similar assessment tool. Based on the outcome of the student performance assessment, curriculum changes may be made and/or curriculum augmentation may be implemented. This cycle of performance assessment and curriculum analysis/modification is performed on a yearly basis and shall remain consistent with the state accountability targets as defined by the California Academic Performance Index.” RCS failed to meet this outcome, as evidenced by a cumulative decline in the growth Academic Performance Index (API) over three years (from 2004 to 2006) of 56 points. RCS also failed to meet this outcome by failing to provide evidence demonstrating that growth (pre/post) within the school year has been made.

2. Under its charter, RCS agreed that “…the school will demonstrate progress in the aggregated results of the pupil outcomes listed above.” RCS failed to meet this outcome, as evidenced by the cumulative decline in the growth API over three years (from 2004 to 2006) of 56 points.

3. Under its charter, RCS agreed that “...the school will demonstrate student improvement on standardized test scores that compare favorably with schools that have similar student populations (e.g., race, gender, socio-economic status).” RCS failed to meet this outcome, as evidenced by RCS’s similar schools ranking. RCS’s similar schools ranking dropped from a mid-range of 5 in 2003 and a 7 in 2004 to a 1 in both 2005 and 2006, demonstrating that RCS does not compare favorably with schools of similar student populations.

4. Under its charter, RCS agreed that “…the school will meet its targeted growth rate for the Academic Performance Index.” RCS failed to meet this outcome, as evidenced by a cumulative decline in the growth API over three years (from 2004 to 2006) of 56 points. While RCS demonstrated some improvement in the 2007 overall growth API (7 points), RCS’s only statistically significant subgroup (White, not of Hispanic origin and 79 percent of RCS enrollment) dropped another 5 points.

RCS agreed to be held accountable for gains on Standardized Testing and Reporting (STAR) testing and to demonstrate growth on other assessment tools. As described below, RCS API has experienced a cumulative decline and the 2007 API for your only significant subgroup declined. Your school’s ranking has declined to a current level of 4 (statewide) and 1 (similar schools). 

Based upon these facts, the State Board of Education hereby issues this Notice of Intent to Revoke the RCS charter effective June 30, 2008. The revocation is based upon EC Section 47607(c)(2): RCS has failed to meet or pursue any of the pupil outcomes identified in the charter.

Facts Relating to Pupil Outcomes:

RCS experienced overall academic decline for three years, beginning in 2003. In 2003, the school’s base API of 777 was higher than the base APIs of half of the elementary schools in the Sierra Sands Unified School District (SSUSD), where RCS is located. In 2006, RCS’s base API of 714 was lower than five of the six elementary schools in the SSUSD (the sixth elementary school’s 2006 base API was based upon fewer than 100 test takers, thus is not comparable). The school’s 2007 growth API of 721 is considerably lower than the growth APIs of all but one of the elementary schools and one of the middle schools in the Sierra Sands Unified School District. RCS made Adequate Yearly Progress in 2007, and managed to slightly exceed its 2007 API growth target of 5. However, the school’s only major subgroup (totaling 79% of the test takers) experienced a third year of academic decline: 

	School
	Enrollment
	2006 Base API
	2006 Rankings
	2007 Growth API
	Growth

	Ridgecrest
	212
	714
	4 / 1
	721
	+7

	Subgroup*
	103
	735
	N/A
	730
	-5


*
The subgroup of white students comprised 103 of the school’s 130 test takers, or 79 percent.

The following charts provide a comparison over a four-year period of RCS’ academic performance to that of the SSUSD’s elementary and middle schools where RCS students would otherwise likely attend:

	School
	2007 Enrollment / 

%Non-White
	2006 Base API
	2006 Rankings
	2007 Growth API
	Growth

	Ridgecrest (K-8)
	211 / 20%
	714
	4 / 1
	721
	+7

	Faller Elementary
	461 / 40%
	822
	8 / 9
	814
	-8

	Gateway Elementary
	499 / 35%
	811
	7 / 7
	824
	+13

	Inyokern Elementary
	178 / 36%
	782*
	NA
	713
	-69

	Las Flores Elementary
	458 / 38%
	829
	8 / 6
	808
	-21

	Pierce Elementary
	372 / 57%
	742
	5 / 7
	789
	+47

	Richmond Elementary
	444 / 34%
	780
	6 / 7
	755
	-25

	James Monroe Middle
	543 / 40%
	703
	5 / 4
	702
	-1

	Murray Middle
	721 / 37%
	741
	6 / 3
	745
	+4


*
Based upon fewer than 100 test takers.

	School
	2006 Enrollment / 

%Non-White
	2005 Base API
	2005 Rankings
	2006 Growth API
	Growth

	Ridgecrest (K-8)
	212 / 22%
	725
	5 / 1
	717
	-8

	Faller Elementary
	489 / 40%
	798
	7 / 8
	824
	+26

	Gateway Elementary
	515 / 33%
	841
	9 / 10
	813
	-28

	Inyokern Elementary
	174 / 30%
	766*
	N/A
	784
	+18

	Las Flores Elementary
	466 / 39%
	842
	9 / 8
	831
	-11

	Pierce Elementary
	424 / 60%
	747
	5 / 9
	742
	-5

	Richmond Elementary
	443 / 35%
	846
	9 / 10
	783
	-63

	James Monroe Middle
	567 / 38%
	689
	5 / 2
	711
	+22

	Murray Middle
	721 / 34%
	760
	7 / 4
	744
	-16


*
Based upon fewer than 100 test takers.

	School
	2005 Enrollment / 

%Non-White
	2004 Base API
	2004 Rankings
	2005 Growth API
	Growth

	Ridgecrest (K-8)
	248 / 25%
	764
	7 / 6
	725
	-39

	Faller Elementary
	454 / 43%
	783
	7 / 7
	798
	+15

	Gateway Elementary
	480 / 31%
	809
	8 / 9
	841
	+32

	Inyokern Elementary
	149 / 38%
	764
	7 / 9
	766*
	+2

	Las Flores Elementary
	440 / 31%
	826
	9 / 10
	842
	+16

	Pierce Elementary
	476 / 60%
	705
	4 / 7
	747
	+42

	Richmond Elementary
	437 / 39%
	826
	9 / 10
	846
	+20

	James Monroe Middle
	608 / 34%
	680
	5 / 1
	689
	+9

	Murray Middle
	764 / 32%
	727
	7 / 5
	761
	+34


*
Based upon fewer than 100 test takers.

	School
	2004 Enrollment / 

%Non-White
	2003 Base API
	2003 Rankings
	2004 Growth API
	Growth

	Ridgecrest (K-8)
	252/21%
	777
	7 / 5
	768
	-9

	Faller Elementary
	458 / 35%
	773
	7 / 7
	777
	+4

	Gateway Elementary
	477 / 31%
	815
	8 / 9
	812
	-3

	Inyokern Elementary
	155 / 34%
	749
	6 / 8
	763
	+14

	Las Flores Elementary
	441 / 30%
	808
	8 / 6
	830
	+22

	Pierce Elementary
	440 / 59%
	736
	6 / 9
	706
	-30

	Richmond Elementary
	449 / 34%
	809
	8 / 10
	830
	21

	James Monroe Middle
	566 / 31%
	706
	6 / 3
	682
	-24

	Murray Middle
	777 / 30%
	731
	7 / 5
	724
	-7


In addition, RCS is not performing at the level expected of an SBE-authorized charter school. Of the eight individual charter schools approved on appeal and currently operating under SBE authorization, only RCS is not performing at least as well or better than the schools to which students would otherwise attend.

Under its charter, RCS agreed that it would be held accountable for gains on Standardized Testing and Reporting (STAR) Program testing results, and that additional growth (pre/post) within the school year would be measured by utilizing the Iowa Test of Basic Skills (ITBS) instrument or a similar assessment tool. The plan for improving student academic achievement submitted for 2005-06 did not achieve the hoped-for gains, and RCS continued to experience academic decline, resulting in the issuance of a Notice of Concern on July 13, 2007 (refer to Item 25 of the July 2007 SBE meeting agenda, found at http://www.cde.ca.gov/be/ag/ag/yr07/agenda0707.asp). 
Facts Relating to RCS’ Failure to Cure:

Having concluded at its September 2007 meeting, that the plan submitted by RCS in response to the Notice of Concern was neither rigorous nor measurable, and that RCS’s academic performance provided grounds sufficient to form the basis for an action to revoke the RCS charter pursuant to EC Section 47607(c)(2), “failure to meet or pursue any of the pupil outcomes identified in the charter,” the SBE issued a formal Notice to Cure to RCS for the purpose of initiating the revocation process pursuant to EC Section 47607(d) (refer to Item 16 of the September 2007 SBE meeting agenda, found at http://www.cde.ca.gov/be/ag/ag/yr07/agenda0907.asp). 
RCS responded to the Notice to Cure by providing a revised 2007-08 student achievement plan dated October 5, 2007. RCS’s revised plan did not satisfy the Notice to Cure, because it was neither specific nor measurable. Specifically, the RCS plan identified seven strategic plans (goals):

1. “School Administration should recognize that modeling success will encourage student achievement.

2. Facility/Logistics planning will aid in teacher prep and instructional time and student learning readiness.

3. Educational delivery systems will be enhanced.

4. Competent, trained, and energized teaching staff instill confidence in students’ abilities.

5. Parents involved with their children’s school improve test scores.

6. Students can reach their full potential of academic success.

7. Test-taking strategies will help in reaching higher test scores.”

Within each of the strategic plans, desired outcomes, prior year observations, a revised strategy, current results, and continuing assessments were generally identified.  However, the desired outcomes (benchmarks) were not measurable (e.g., “RCS’ Administrators should possess leadership abilities and a comprehensive educational vision that is consistent with the School’s mission and educational program,” “the more stringent accountability created by the No Child Left Behind act has prompted Ridgecrest Charter School to look for programs and products that have a history of documented results,” etc.).  Sstrategies centered on improving morale at the school, assessments compared “this year’s number and types of referral slips against last year” and “documenting correspondence between the school and the school district.” These strategies may or may not lead to improved academics at RCS, but are neither objective or measurable.  

The final revised student academic achievement plan submitted by RCS is dated December 12, 2007, and identifies areas for improvement and includes some goals for academic achievement. However, the goals established by RCS for 2007-08 were tied to the 2008 STAR Program results, which are not available until the end of August 2008. RCS’ plan  to use 2008 STAR program results does not comply with the agreement to demonstrate growth on an ongoing basis throughout the year.
RCS was informed and put on notice by formal discussions and agenda items at meetings of the Advisory Commission on Charter Schools (ACCS), from July 2007 through January 2008, as well as at the September 2007 SBE meeting, that it would have to demonstrate growth and academic improvement on an ongoing basis during the 2007-08 school year in order to avoid a revocation hearing at the May 2008 SBE meeting. The minutes of the August 7, 2007, ACCS meeting reflect that RCS was asked and it agreed to provide measurable outcomes/benchmarks utilizing objective and measurable indicators that would demonstrate improved academic achievement between August 2007 and March 2008 (when the public hearing was initially thought likely to be scheduled). RCS’ proposal (via the December 12, 2007, version of the student achievement plan) to wait until the 2008 STAR program results were released in August 2008 did not comply with the agreement to demonstrate growth on an ongoing basis throughout the year, so that a revocation determination could be made in May 2008.
As a result, after RCS submitted the December 12, 2007, version of the plan, and four months into the 2007-08 school year, CDE staff became concerned that without a clear and coherent plan for improving student academic achievement at the school, utilizing internal schoolwide benchmarks, it would be impossible to objectively assess progress during the 2007-08 school year in time for the SBE to make a decision at its May 2008 meeting, as SBE members had requested. CDE staff sought the advice of the ACCS at its January 2008 meeting. At that meeting, members of the ACCS provided direction to RCS leadership focusing on the need for RCS to provide documented evidence of academic achievement in the current year sufficient to enable the SBE to make an informed decision regarding the RCS charter prior to the start of the 2008-09 school year.

Unfortunately, promised benchmarks and academic data were not provided to the CDE or the ACCS by RCS until the RCS presentation to the ACCS at its meeting on March 17, 2008, at which time the ACCS was scheduled to consider the issue of revocation of the RCS charter. The documents provided to the ACCS by RCS were extensive, and did not allow for review during the meeting. Hence, instead of making a final recommendation, the ACCS rescheduled the item for consideration during its April 21, 2008, meeting to provide time for review and analysis. The ACCS also directed RCS to submit a specific plan for addressing academic achievement and ongoing leadership issues at the school by April 7, 2008,
CDE staff completed its review of the benchmarks and academic data and on the surface, the graphs appeared to reflect progress in academic performance by RCS students at each grade level (except eighth grade) in both English-Language Arts and Math. However, the following problems were identified:
· At its meeting of August 7, 2007, the ACCS informed RCS that academic benchmarks, and objective and measurable indicators by which the school could be held accountable, would be critical to substantiating whether improved student performance occurred between August 2007 and March 2008. The ACCS meeting minutes reflect that RCS had not yet established academic benchmarks for 2007-08 prior to the start of school, and there is no evidence to support whether they were ever established prior to March 17, 2008. During visits to RCS on November 27, 2007, and again on January 28-29, 2008, CDE staff was informed that benchmarks and data were not available, although such data appears in the “RCS Academic Progress Report” dated March 20, 2008. It is impossible to fairly evaluate data provided by RCS on March 17, 2008, when there is no evidence that the benchmarks against which the data is being measured were established prior to the data being collected or that the data was collected on those dates.  

· RCS failed to establish schoolwide academic outcomes/benchmarks, utilizing objective and measurable indicators, by which progress could be measured between August 2007 and March 2008. Data submitted by RCS on March 17, 2008, also did not contain schoolwide academic outcomes/benchmarks. Rather, grade-level standards, and references to percentages of students scoring at levels of Advanced, Proficient, Basic, Below Basic, and Far Below Basic in each of the targeted strands, were provided. While the intervals indicated (baseline data as of August 27, 2007, and measurements taken on October 22 and December 30, 2007, and February 22, 2008) appear generally to reflect growth in student achievement, an accurate picture of whether RCS is meeting grade-level benchmark standards will not be known until the results of the STAR Program are available in late August 2008.

· The graphs provided by RCS for English-Language Arts and Math appear to be an amalgam of all scores, broken out by grade level and by state content strands and sub strands within each standard. Raw data, such as the number of students tested, weighting (if used), etc. was not provided. The base data provided is expressed in terms of percentages by sub strand. The graphs are expressed in terms of percentages of achievement by each strand as a whole.  It is impossible to know without the raw data how the percentages for the strands are derived. It appears the school may have averaged the percentages in each sub strand to arrive at percentages reflected on the charts. CDE staff cannot accurately evaluate a method that uses percentages of percentages as the means of calculating data.

· RCS leaders acknowledged a lack of expertise in utilizing and applying data to support and direct academic instruction at the school. Basic problems with RCS’ submission include numbers of students being assessed, incomplete legends on some graphs, and a “Y” axis on the graphs that ranged from a top percentage of 40 – 70%, thereby making the graphs incomparable and somewhat misleading since they did not incorporate the total universe of 100%.   

· The veracity of the data is in question. CDE staff identified places where the tables reflecting progress of students scoring at the Advanced, Proficient, Basic, etc. levels do not in all cases match up with the graphs (which, even though they are also presented in terms of percentages, clearly contain errors). For example, when looking at the Grade 2 Writing Applications (Standard 5), the graph suggests substantial progress of students who began the year at the Far Below Basic level. Specifically, while the graph shows that 20 percent of the students were Far Below Basic on August 27, 2007, by October (and again in December and February), there are no students scoring at the Far Below Basic level, which appears to show remarkable growth in bringing up the skill levels of students for that strand. Yet, when looking at the tables documenting this same strand, varying percentages (e.g. 10 percent to 20 percent) of students are reflected as scoring at the Far Below Basic level.

· Finally, the data submitted March 17, 2008, appears to differ somewhat from an electronic version submitted to CDE staff a few days later. For example, the Grade 2 Writing Application graph referred to above and the Grade 4 Writing Application are completely missing from the data. It is not clear whether the graphs were inadvertently left out or if data was subsumed under a different sub strand.  In addition, separate Penmanship graphs for Grades 2 and 4 English/Language Arts were not included in the March 17 data but were broken out in separate graphs in the later data; however all the other charts reflect identical percentages from one version to the next. Again, it is unclear where the data for this sub strand was depicted in the March 17 version of the data.  
Even with specific direction from the ACCS, the SBE, and the CDE at various points throughout the year beginning with July 2007 (when the Notice of Concern was issued), RCS has not established academic benchmarks that have demonstrated improvement within the 2007-08 school year, nor has RCS used data in ways that will drive needed changes in the educational program to ensure improved student academic achievement within the current school year. In summary, the number of discrepancies and inaccuracies in the graphs, and the questionable methods used to calculate and report the data lead the Board to conclude the leadership team does not sufficiently use data to improve academic instruction at RCS.


Notice of Public Hearing:
A hearing to consider evidence in support of this Notice will take place on May 8, 2008, before the State Board of Education, 1430 N Street, Sacramento, California 95814. You are encouraged to participate in that hearing to present any evidence you deem necessary to assist the Board in making its decision.

Sincerely,

Ted Mitchell, President

California State Board of Education
4/23/2008 8:17 AM
4/23/2008 8:17 AM
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