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	SUBJECT

The Administrator Training Program, Assembly Bill 430

(Chapter 364, Statutes of 2005): Approval of Interim Report to the Legislature.
	 FORMCHECKBOX 

	Action

	
	 FORMCHECKBOX 

	Information

	
	 FORMCHECKBOX 

	Public Hearing


	RECOMMENDATION


The California Department of Education (CDE) recommends that the State Board of Education (SBE) approve the Administrator Training Program (ATP) Interim Report to the Legislature.

	SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION


The ATP was established by Assembly Bill 430 (Chapter 364, Statutes of 2005) which itself, reauthorized AB 75 the Principal Training Program. The SBE previously approved final and interim reports to the Legislature under Assembly Bill 75. The program provides reimbursements to local educational agencies (LEAs) for specific training of school administrators by approved providers. In accordance with AB 430, the SBE approved program criteria and requirements for applications in January 2006. A summary of the breakdown of the different types of educational entities that have been SBE-approved as well as the number of administrators who have received training is included.   
	SUMMARY OF KEY ISSUES


AB 430 requires that the CDE develop an interim report on the ATP for submission to the Legislature. The interim report is subject to review and approval by the SBE. 

	FISCAL ANALYSIS (AS APPROPRIATE)


The interim report has no fiscal impact other than department-borne direct costs associated with its development and delivery to the Legislature. 
	ATTACHMENT(S)


Attachment 1: The Administrator Training Program, Assembly Bill 430

(Chapter 364, Statutes of 2005): Approval of Interim Report to the     Legislature. (52 Pages)

Administrator Training Program

Interim Report

June 2008

The Professional Development and Curriculum Support Division, California Department of Education (CDE), respectfully submits this Interim Report on the status of the Administrator Training Program (ATP) enacted by Assembly Bill 430 (Chapter 364, Statutes of 2005), a reauthorization of the AB 75 the Principal Training Program, (Chapter 697, Statutes of 2001). This 2008 Interim Report includes: 

I. Administrator Training Program AB 430 Interim
 Report Program Overview
II. Local Educational Agency (LEA) Participation 

III. The Legislative Reporting Requirements*
IV. Update of State Board of Education (SBE)-Approved Training Providers
V. Program Highlights

This Report concludes with a summary.
Appendix A: Module 1: Leadership and Support of Student Instructional Programs AB 75 content Areas 2, 3, and 4
Appendix B: Module 2: Leadership and Management for Instructional Improvement AB 75 Content Area 1: School Financial and Human Resources

Appendix C: Module 3: Instructional Technology to Improve Pupil Performance

AB 75 Content Area 5
*Legislative Reporting Requirement:

EC Section 44516 (c): By July 1, 2008, the department shall develop, subject to review and approval by the State Board of Education, an interim report for submission to the Legislature regarding the program established pursuant to this article. The interim report shall, at a minimum, detail the following:

(1) The number of school administrators who received training offered pursuant to this article.

(2) The entities that received funds for the purpose of offering training pursuant to this article and the number of school administrators that each has trained.

(3) Information detailing the effectiveness of the program established pursuant to this article. This information, at a minimum, shall incorporate survey data concerning program effectiveness that has been gathered from program participants.

(4) Information detailing the retention rate of school administrators who participated in training offered pursuant to this article.

(5) A comparison of the Academic Performance Index scores for schools within participating local educational agencies for the year before the school's administrators receive training pursuant to this article and for the second year after the school's administrators complete the training provided pursuant to this article.

(6) Relevant data required to be included in the school accountability report card pursuant to EC Section 33126.
Participants of AB 430 are provided two years to complete the 160 hours of required training and practicum. The first round of participants will not be completed with the 160 hours until June 30, 2008. Consequently, the data included in this report will not be as robust and detailed as the final report. The submission of the final report to the Legislature by January 30, 2013, will include a much more detailed accounting with respect to effectiveness of the program, retention rate of school administrators, and pre and post training comparison data of Academic Performance Index (API) scores for schools within participating LEAs.

Executive Summary

Administrator Training Program

Interim Report

June 2008

I. Program Overview

The goal of the ATP program is to develop administrators (principals and vice principals) who are able to establish sound and clear instructional goals, who collaboratively develop data-driven instructional strategies, and who lead a school through powerful instructional change. The ATP is made up of three modules. Each module is divided into two parts—an Institute Training and a Follow-Up Practicum Training for a total 160 hours. A breakdown of the training hours follows:

Institute Training Hours: Each participant is required to complete a minimum of 80 hours in the Institute part of the program. At least 40 hours must be used as support for Module 1 and a minimum of 15 hours are required in both Modules 2 and 3. The remaining 10 hours are to be negotiated between the LEA and the SBE-approved provider.

Practicum Training Hours: Each participant is required to complete a minimum of 80 hours in the Practicum part of the program. At least 40 hours must be used as support for Module 1. The remaining 40 hours of Practicum training may be used to support Modules 1, 2, or 3. These hours are to be negotiated between the LEA and the SBE-approved provider.

Curriculum approved for this program focuses on improving student achievement through increased accountability, standards-based instruction, curriculum frameworks, instructional materials, and use of pupil assessment instruments. Specifically, the ATP provides the leadership, infrastructure, and support for the Mathematics and Reading Professional Development Program (Senate Bill 472) through which professional development training is given to teachers. Training focuses on the leadership skills and knowledge needed to guide teachers and instructional aides or paraprofessionals in their focused and concentrated efforts to improve student achievement. 

LEAs and other organizations completed the training provider application and submitted the appropriate curriculum to become SBE-approved training providers in one or more of the three modules listed.
Training content for the ATP is delivered in three modules. All training materials are reviewed for content using SBE-approved criteria. The CDE recommends qualified applicants to the SBE for formal approval. LEAs must use SBE-approved training providers for the training funded under this program. 

EC Section 44511 outlines the six areas of training that must be included in the ATP. They include, but are not limited to:

1. School financial and personnel management.

2. Core academic standards. 
3. Curriculum frameworks and instructional materials.

4. The use of pupil assessment instruments, specific ways of mastering the use of assessment data from the Standardized Testing and Reporting Program, and school management technology to improve pupil performance. 
5. The provision of instructional leadership and management strategies regarding the use of instructional technology to improve pupil performance;
6. Extension of the knowledge, skills, and abilities acquired in the preliminary administrative preparation program.

Program training will be provided in these six content areas organized into the three modules listed below:

Module 1 – Leadership and Support of Student Instructional Programs 
Module 1 includes four of the six areas of training. They are: (2) Core academic

standards; (3) Curriculum frameworks and instructional materials aligned to the state academic standards; (4) The use of pupil assessment instruments, specific ways of mastering the use of assessment data from the Standardized Testing and Reporting Program, and school management technology to improve pupil performance; and 
(6) Extension of knowledge, skills, and abilities acquired in the preliminary administrative preparation program that is designed to strengthen the ability of administrators to serve all pupils in the school to which they are assigned.

Module 2 – Leadership and Management for Instructional Improvement 
Module 2 includes two of the six areas of training. They are: (1) School financial and personnel management; and (6) Extension of knowledge, skills, and abilities acquired in the preliminary administrative preparation program that is designed to strengthen the ability of administrators to serve all pupils in the school to which they are assigned.
Module 3 – Instructional Technology to Improve Pupil Performance   

Module 3 includes two areas of the six areas of training. They are: (5) The provision of instructional leadership and management strategies regarding the use of instructional technology to improve pupil performance; and (6) Extension of knowledge, skills, and abilities acquired in the preliminary administrative preparation program that is designed to strengthen the ability of administrators to serve all pupils in the school to which they are assigned.

Using state funds, the CDE has contracted with the San Joaquin County Office of Education to develop a Management System for Administrator Training (MSfAT) designed to collect data related to all aspects of the program. 
The MSfAT provides data regarding the number of hours, per module, of principal and vice principal participation. This assumes that all providers and all LEAs will fulfill the grant requirements of entering and monitoring data provided via the online management system. Information provided within this report was obtained through the MSfAT.
AB 430: Focus Group Process and Results

AB 430 requires additional programs and legal requirements for the professional development of administrators on areas such as:
· The Williams Act 

· Analyzing achievement of specific subgroups including language learners and individuals with exceptional needs 

· Strengthening the ability of administrators to build capacity of staff and enhance the academic performance of all pupils
· Instructional strategies that address the varied learning needs of pupils, with special emphasis on English language learners and individuals with exceptional needs
· Conflict resolution, including reduction of racial tensions
· Respect for diversity
· Staff relations
· Creating an effective, safe, and inclusive learning environment
· Creating a Single Plan for Pupil Achievement
Due to the additional training requirements of AB 430, the CDE gathered a group of knowledgeable, concerned educators, administrators, training providers, and consultants for a meeting in Sacramento on November 16, 2005, for the purpose of providing CDE with advice on the following: 

· Areas within the existing modules that might be strengthened through rephrasing, editing, removing, or adding items. 

· Placement of the new/expanded AB 430 language to be added to the curriculum guidelines and criteria.
· Crafting language describing what participants will know and/or be able to do as a result of the new/expanded AB 430 language to be placed in the desired participant results column of the curriculum guidelines and criteria.
· Suggesting what materials and resources will be needed, as well as how they will be collected, to address AB 430 curriculum in the training modules.

The advice from the Focus Group was presented to the SBE at its January 2006 meeting. The training curriculum requirements were amended at the meeting to reflect the Focus Group’s advice and are attached to this report (Appendices A-C).
II. Local Educational Agency Participation

Written evaluations as well as informal comments indicate an enthusiastic response about the program from participating administrators throughout the State. Administrators state that the ATP has been accessible and relevant to their work. Participants are particularly pleased with the training offered regarding adopted instructional programs and materials. They comment that the training is crucial in their role of supporting teachers in effective instruction and delivery. 

There are currently over 1,161 school site principals and vice principals (kindergarten through grade twelve) signed up for training. Sixty-four percent of the districts in the State are participating in this program.
Participation in the program is required for site administrators in schools receiving Reading First and High Priority School grants. Participation in the ATP is required for administrators in those schools involved in the School Academic Intervention Team (SAIT) process. 

LEAs may use different SBE-approved providers for each of the three modules. In addition, they may apply to become their own SBE-approved provider for any or all of the three modules in the ATP.
III. Legislative Reporting Requirements 1 through 6

Legislative Requirement #1:

EC Section 44516(c)(1). The number of school administrators who received training offered pursuant to this article.
Starting July 2006 through March 2008, a total of 3,006 administrators have received training in Modules 1, 2, and 3. 

TABLE 1 
Summary of Participants who have Received Training

	
	Have completed

 Module 1 training
	Have completed 

Module 1 practicum
	Have completed Module 2 training
	Have completed Module 2 practicum
	Have completed Module 3 training
	Have completed Module 3 practicum

	
	Principals
	Vice Principals
	Principals
	Vice Principals
	Principals
	Vice Principals
	Principals
	Vice Principals
	Principals
	Vice Principals
	Principals
	Vice Principals

	06-07
	213
	416
	79
	152
	215
	463
	76
	171
	181
	439
	74
	183

	07-08
	49
	49
	13
	8
	57
	91
	15
	8
	33
	60
	14
	10

	TOTAL
	262
	465


	92


	160
	272
	554
	91
	179
	214
	499
	88
	193




Legislative Requirement #2:

EC Section 44516(c)(2). The entities that received funds for the purpose of offering training pursuant to this article and the number of school administrators that each has trained.

Currently, there are 27 providers approved by the SBE to offer training through the ATP. The SBE approved 1,947 administrators in FY 06-07 to receive professional development through the ATP. They approved 1,203 administrators in FY 07-08. Table 2 summarizes the number of administrators (clients) who have completed the training during the current grant award period and the number of administrators (enrollees) who are currently enrolled. 

TABLE 2

Summary of Training Providers 
	AB 430 Training Provider
	# Clients
	# Enrollees

	Action Learning Systems, Inc.
	10
	39

	Assn of California School Administrators
	19
	0

	Butte County Office of Education
	10
	16

	California Technology Assistance Project Region 10 RIMS CTAP
	10
	0

	California Technology Assistance Project Region 6
	18
	40

	CCSESA Region 1
	17
	39

	Contra Costa COE
	21
	127

	Contra Costa COE/CSESSA Region IV
	13
	0

	CTAP, Region 7
	18
	38

	Etiwanda School District
	22
	81

	Imperial County Office of Education
	7
	14

	Kern County Superintendent of Schools
	28
	97

	Los Angeles County Office of Education
	28
	88

	Madera County Superintendent of Schools
	21
	62

	Monterey County Office of Education
	2
	0

	Orange County Department of Education
	22
	95

	Reading Lions Project Center
	48
	76

	Riverside County Office of Education
	13
	14

	Sacramento County Office of Education
	35
	63

	San Bernardino County Office of Education
	25
	51

	San Diego County Office of Education
	30
	181

	Santa Barbara COE/Central Coast School Leadership Center
	18
	48

	Santa Cruz County Office of Education
	11
	30

	Shasta County Office of Education
	22
	13

	Stanislaus County Office of Education
	29
	192

	Ventura County Office of Education
	17
	72


     
Legislative Requirement #3:

EC Section 44516(c)(3). Information detailing the effectiveness of the program. This information, at a minimum, shall incorporate survey data concerning program effectiveness that has been gathered from program participants. 

An online survey detailing the effectiveness of the program is required to be submitted by participants once the 160 hours of professional development and practicum is finished. The survey includes program effectiveness questions for each of the three modules as well as program effectiveness questions for practicum. In addition, survey questions regarding the effectiveness of training providers are included. Preliminary program survey results indicate the following: most administrators attend the training to complete their Tier II, most believe that the practicum was useful, most gained credibility as an instructional leader as a result of attending the training, and most believed that the training providers were

knowledgeable about pedagogy and content. A more comprehensive report of findings regarding effectiveness of the program will be provided at the Final Report to the Legislature.

Legislative Requirement #4:

EC Section 44516(a)(4). Information detailing the retention rate of school administrators who participated in training offered pursuant to this article.

This information is not available at this time because currently there is no system to track administrator retention in California. However, retention data will be included in the final report once the California Longitudinal Pupil Achievement Data System (CALPADS) and the California Longitudinal Teacher Integrated Data Education System (CALTIDES) is in place and able to track longitudinal data. CALPADS and CALTIDES are comprehensive systems that enable the retention of longitudinal data to meet federal No Child Left Behind (NCLB) Act of 2001 and other state reporting requirements such as this report.  

Legislative Requirement #5:

EC Section 44516(a)(5). A comparison of the API scores for schools within participating LEAs for the year before the school's administrators receive training pursuant to this article and for the second year after the school's administrators complete the training provided pursuant to this article.

A more complete response will be included in the Final Report. However, preliminary survey results indicate for administrators of Program Improvement schools, a gain of 43 points on the API occurred at the administrator’s school the year after attending the training.

Legislative Requirement #6:

EC Section 44516(a)(6). Relevant data required to be included in the school accountability report card pursuant to EC Section 33126.

The School Accountability Report Card (SARC) is intended to provide parents and community members with a quick snapshot of school accountability data and is reported for each school year. Information from the SARC that is relevant to this report includes the following: highly qualified teacher status, curriculum and instructional materials, and three year comparison of California Standards Test and API results for all students. This data is not yet available for the cadre of administrators who attended for the 2006-08 grant period. Data for this and the next two year grant cadre (2008-10) will be included in the final report.
IV. Update of SBE-Approved Training Providers
TABLE 3
Categories of SBE-Approved Providers

Authorized to Train in Modules 1, 2, and 3
	
	County Offices of Education
	School Districts
	Non-profit Organizations
	Other Educational Service Agencies
	IHEs

	Module 1
	18
	1
	2
	0
	0

	Module 2
	17
	1
	1
	2
	0

	Module 3
	18
	1
	1
	5
	0


In an ongoing effort to attract additional SBE-approved training providers, a current Request for Application (RFA) is posted on the CDE Professional Development Web page. Applications are accepted on a continual basis.
V. Program Highlights
· Module 1: Added Language 

The ATP is designed to complement and support the State’s systemic plan for   school reform. Criteria for Module 1, Leadership and Support of Student Instructional Programs, requires the provider to develop curriculum that has a direct correlation with SB 472. The intensity of both initiatives requires depth of knowledge of SBE-adopted English/language arts and mathematics instructional materials. An emphasis has been placed on instruction for English learners and students with special needs.
Module 2: Added Language

Module 2 clearly addresses teacher selection and retention as well as   instructional resources. However, in light of Williams, et al., v State of California, et al., more specific language has been added in several sections within the criteria and guidelines. This additional language explicitly references the demonstration, practice, and discussion of the availability of appropriate materials, resources, and textbooks as well as personnel management issues. Language regarding facilities and how they are to be maintained in a clean, safe, and functional way as determined in accordance with the Office of Public School Construction is also included. The instrument shall not require capital enhancements beyond the standards to which the facility was designed and constructed. These personnel management issues include hiring, recruitment, and retention practices along with the identification of misassignments of certificated personnel. 

· Module 3: Added Language

Module 3 clearly addresses the use of technology as a tool for principals to increase their overall student achievement, as measured by California Standardized Testing and Reporting System (STAR) program, and decrease the time required to effectively implement their instructional strategy. The ATP added the qualification that principals would learn to access and utilize technology resources such as Technology Information Center for Administrative Leadership STAR and API reports, and the California Learning Resources Network.
     Funding
There is $3,483,000 in state funds encumbered to support the ATP in 2008. In addition, $1.5 million in Title II funds supports the ATP.
     Tier II Credentialing Option

The California Commission on Teacher Credentialing (CCTC) currently accepts the completion of the Principal Training Program as an alternative means for earning a Professional Clear Administrative Services Credential (EC 44513[c]). 
Since January 2003, the CCTC has issued a clear administrative credential to               candidates with documented proof of completing institute and practicum hours within all three modules, the possession of a Preliminary Administrative Services Credential, and two years of documented successful school administrative service.

Summary
The ATP offers high quality professional development for school site administrators and is a component of California’s systemic approach to school reform for student academic improvement. The program is fully aligned with California’s content standards, particularly focused on reading and mathematics. Currently, the ATP continues to be well-received by the educational community. During this first grant period of June 2006-June 2008, more than 700 principals and vice principals have completed Module 1, 826 have completed Module 2, and 713 have completed Module 3. The first grant period concludes June 30, 2008, when it is expected that administrators entered into the program will complete all modules and practicum training. 

Appendix A

Module 1: Leadership and Support of Student Instructional Programs

AB 75 content Areas 2, 3, and 4

	If principals serve as effective instructional leaders, they will increase their overall student achievement, as measured by the California Standardized Testing and Reporting System (STAR) program and decrease the time required to effectively implement their instructional strategy. Specifically, the training program for the Principal Training Program (PTP) content areas 2, 3, and 4, will build skills and capacity necessary to (1) establish and communicate state and district visions and goals for student focused instructional improvement; (2) create awareness and familiarity with state standards for all instructional team members and core subjects; (3) guide the full implementation of approved instructional program texts and materials; (4) direct and support proven staff training and professional development activities for uniform instruction and materials use; (5) manage data and assessment for the purpose of guiding teacher decisions regarding student interventions and school site instructional practices; and (6) fully utilize technology and fiscal and human resources for the purpose of student academic success.

Principals must be prepared to lead their schools through powerful academic improvement program change that produces improved student achievement and school success.


	CLARIFICATION;

Approved training providers will offer training for Module 1 that addresses one of the following school levels and focus on specific local board-adopted program(s) and materials. If participants desire training on additional programs, it is suggested that they attend additional Module 1 training sessions.


Requirements for coverage of standards-based, adopted instructional materials by school levels:

	ELEMENTARY (K-5-6)


	MIDDLE (6-8)
	HIGH (9-12)

	ONE academic core content area: either reading-language arts OR  mathematics

Module 1 content may only address one academic core content area


	TWO academic core content areas: English, reading-language arts (either 6-8 basic or intervention programs), and mathematics (both are required)
	ONE or TWO academic core content area or combinations: English/reading-language arts, mathematics, history-social science, science

One academic core area must be either English/language arts or mathematics

Intervention programs in reading/language arts will be accepted as a core academic content area


CURRICULUM GUIDELINES AND CRITERIA
Principal Training Program Content Areas 2, 3, and 4

	Professional

Development

Components
	Curriculum Guidelines and Criteria

Basic training program must offer…


	Desired Participant Results

Participants will…

	Resource Materials – All Levels
	Information on how to access current and relevant resource materials, including state curricular frameworks; scientific
research findings on instructional practices; and other pertinent materials to supplement the training curriculum (related to 
content of Institute training)

Instruction on accessing and utilizing electronic resources, including: 

· Core academic standards on line (by grade level and content area). 

· STAR and Academic Performance Index (API) 

    reports.

· California Learning Resources Network (CLRN) and web information links aligned with state academic content standards and electronic learning assessment resources.

· EdTechProfile, which offers teacher and student technology assessment and survey resources to assist administrators in identifying site technology professional development needs and monitoring the impact of the professional development.

Full display of district-adopted instructional program materials – teacher editions (minimally those grade levels featured in the Institute).
Participant training manual that includes an approximate 
agenda, a majority of overheads used by the provider/instructor, 
a majority of materials for activities, and reference list for a 
majority of materials and citations used in presentations.


	Acquire a set of high quality materials for the principal’s 
professional library to reinforce learning and be available as 
reference material.

Be able to access core academic standards on line, by grade level 
and content area. 

Be able to access STAR and API data on line by district/school. 

Be able to access and utilize CLRN to review supplemental electronic learning resources for alignment with state academic content 
standards.

Be able to access and utilize EdTechProfile

Be able to recognize and quickly reference adopted instructional materials.

Be able to refer to training manual and, when appropriate, be able to
use materials with staff.




CURRICULUM GUIDELINES AND CRITERIA - ELEMENTARY LEVEL

	Professional

Development

Components
	Curriculum Guidelines and Criteria

Basic training program must offer…


	Desired Participant Results

Participants will …

	ELEMENTARY SCHOOL LEVEL

	Focus and Intent - Elementary School Level
	Training on the SBE-adopted instructional program(s) since 
January 2001 (or if otherwise waived by the SBE) for one of the academic core content areas of reading/language arts or mathematics with attention to critical instructional practices and strategies embedded in the adopted instructional programs.
Training must include:

Up to 4 hours for state/district vision, plan and expectations;

A minimum of 32 hours training on the instructional program, including the embedded standards, linkages to the curriculum frameworks, and the content, concepts, instructional strategies, and assessments;

A minimum of 2 hours for support systems and communications 
and technologies. 

	Develop a working knowledge of key terms.

Understand the priority of specific components at various grade levels, major procedures, content, and strategies of instruction.

Be able to apply knowledge of key components of the adopted instructional programs when working with teachers. 

Be able to lead, and effectively support, teachers and staff; 
achieve credibility as an instructional leader with teachers through familiarity with the district-adopted instructional programs.




	Professional

Development

Components
	Curriculum Guidelines and Criteria

Basic training program must offer…


	Desired Participant Results

Participants will …

	ELEMENTARY SCHOOL LEVEL

	Institute Materials – Elementary School Level

	Teacher Guide for district-adopted instructional program for English/language arts or mathematics (suggested focus on 
kindergarten (K) or grade 1 AND one of grades two through six).

Auxiliary Teacher Guides, when appropriate (e.g. guides for extended learning for various student populations: English Learner (EL), 
Special Education (SE), Gifted and Talented Education (GATE).

Handouts of STAR Blueprint for the California Standards Tests, 
grades two to six.
Handouts specific to participating districts and not required at time of submission for approval of training curriculum:

· Local Board, district and school site rules and regulations that govern elementary instructional practices.

· District’s current pacing/scheduling guides for adopted instructional programs.

· District’s Board policy on instructional minutes for English/language arts and mathematics, K through six. 

· Guide/checklist for principals to observe classroom instruction.

· Examples of assessments (entry level, monitoring of progress for delivery of instruction and student achievement, and summative student assessments) and other district tools

· District and school level STAR reports from California Department of Education (CDE) Web site for most recent year (specific to participant’s district/school)

· California English Language Development Test (CELDT)

   assessments and reports


	Develop familiarity with instructional program material organization; how its structural features are used (e.g. weekly/daily lesson 
planner, teacher script for daily lesson, the components of learning strategies, etc.); and the general coverage of content related to
the grade level content standards.

Achieve confidence to guide teachers’ use of district-adopted, standards-based instructional program materials.

Attain tools and resources to share with teachers.




	Professional

Development

Components
	Curriculum Guidelines and Criteria

Basic training program must offer…


	Desired Participant Results

Participants will …

	
	State/District Vision, Plan and Expectations

	Institute Curriculum – Elementary School Level
	Description and discussion of the state initiative (vision and mission): prepare ALL students to master the world-class, grade level content standards primarily in English/language arts and mathematics at the elementary school level.

Explanation of the linkages to accountability, standards-based instructional programs, and professional development for most of the state’s teachers, instructional aides/paraprofessionals, and principals (AB 466).

Description of studies, followed with discussion on, standards-based school reform (e.g. Rand Study (March 1998), Dana Center (1999), 
and Elmore [2001]).

Description and discussion of the district’s instructional plan to 
support the teaching of the content standards through full implementation of the SBE adopted instructional materials for mathematics (January 2001) and reading/language arts/English language development (January 2002) (not required for submission approval).

Description and discussion of the district’s expectations for, and responsibilities of, the principal and vice principal in supporting the district’s instructional plan for full implementation of the SBE adopted instructional materials for mathematics and reading/language arts/English language development (not required for submission approval).


	Understand the state initiatives (vision and mission), including the linkage to accountability, standards-based instructional programs, and professional development for most of the state’s teachers, instructional aides/paraprofessionals, and principals. 

Understand the strategic focus on English/language arts and mathematics for elementary schools. 

Understand the necessary actions and support systems required
to move schools from low to high performing. 

Understand the required organizational elements that need to be aligned within an academic improvement system.

Understand the district’s instructional plan to support the teaching
of the content standards through full implementation of the SBE adopted instructional materials for mathematics and reading/language arts/English language development.

Understand the district’s expectations for, and responsibilities of, 
the principal and vice principal in supporting the district’s 
instructional plan for full implementation of the SBE adopted instructional materials for mathematics and reading/language arts/English language development.




	Professional

Development

Components
	Curriculum Guidelines and Criteria

Basic training program must offer…


	Desired Participant Results

Participants will …

	
	General Overview of Adopted Instructional Materials

	Institute Curriculum – Elementary School Level
	A general orientation on the district-adopted instructional materials to be included in the Institute (e.g., Teacher Guides, student texts, student workbooks, assessments, student support materials, audio/ visual/software/tapes).


	Attain a comprehensive awareness of the materials linked to the district-adopted standards-based instructional program (Teacher Guides, student anthologies, student workbooks, assessments, supportive student reading materials, audio/visual/software/tapes).


	Professional

Development

Components
	Curriculum Guidelines and Criteria

Basic training program must offer…


	Desired Participant Results

Participants will …

	
	Curricular Framework, Standards, and Research

	Institute Curriculum – Elementary School Level
	Reading and discussion activities to become familiar with the state content standards, curricular frameworks, the scientific research – all of which focus on effective instructional strategies for improving achievement of ALL students and on analyzing and interpreting current STAR results (norm-referenced test and California Standards Tests).
	Achieve in-depth familiarity with the state content standards, curricular frameworks, the scientific research – all of which focus on effective instructional strategies for improving achievement of ALL students and on analyzing and interpreting current STAR results (norm-referenced test and California Standards Tests).


	Professional

Development

Components
	Curriculum Guidelines and Criteria

Basic training program must offer…


	Desired Participant Results

Participants will …

	
	Content, Concepts, Instructional Strategies

	Institute Curriculum – Elementary School Level
	Demonstration and discussion of key content, concepts, and instructional strategies embedded in the adopted instructional programs for at least one grade level of the English/language arts and/or mathematics:

· Identify and give examples of key content and concepts covered in program.

· Model key teaching strategies related to content standards, including, as appropriate, the use of technology to enhance and support instruction.

· Engage participants in activities to describe key strategies: what to look for when observing classroom instruction. 

· Model specific strategies for diverse learners (EL, SE, GATE).

· Engage participants in activities to describe effective strategies for diverse learners: what to look for when observing classroom instruction.
Demonstration, practice, and discussion on building a school culture that  includes and values high expectations, collaboration, respect for diversity,  pedagogical studies of learning, motivational methods for student performance, and instructional strategies that address the varied learning needs of students with a special emphasis on those identified as English language learners and students with disabilities receiving special education services.


	Be able to identify and articulate the content/concepts and key instructional strategies embedded in the adopted program.
Be able to identify when appropriate use of Universal Access and Differentiated Instruction is being delivered.

Be able to articulate and identify instructional components with adoptions that are priorities for individual participant’s schools/district populations and needs.

Participate in discussions regarding the building of a positive school culture which includes the need for collaboration, respect for diversity, pedagogical studies of learning, motivational methods for student performance, and instructional strategies that address the varied learning needs of students with special emphasis on those identified as English language learners and students with disabilities receiving special education services.

Be able to identify and understand special education eligibility categories and how students qualify.

Be able to identify and understand the various levels of the CELDT assessment and its purpose for meeting the needs of individual EL student.




	Professional

Development

Components
	Curriculum Guidelines and Criteria

Basic training program must offer…


	Desired Participant Results

Participants will …

	
	Support Systems

	Institute Curriculum – Elementary School Level
	Demonstration and discussion on performing teacher classroom observations on the delivery of key instructional strategies and providing instructional support (e.g. coaching, additional training, sharing of experiences at grade level meeting).
	Be able to conduct teacher classroom observations on the delivery of key instructional components; be able to determine needs for additional instructional support.


	Professional

Development

Components
	Curriculum Guidelines and Criteria

Basic training program must offer…


	Desired Participant Results

Participants will …

	
	Assessments

	Institute Curriculum – Elementary School Level
	Demonstration and discussion on the use of curriculum-embedded assessments provided in or based on the instructional program and other measurement tools recommended or mandated by the district

· Identify and examine use of tools that assess effectiveness of instructional delivery of program content.

· Identify and examine use of tools that assess student entry level for the specific district-adopted standards-based instructional program (if appropriate).

· Identify and examine use of tools that assess student progress.

· Identify and examine effective tools to assess EL student needs. 

· Identify how to monitor and interpret the data obtained from these tools, utilizing technology as appropriate.

Training on interpretation and use of the STAR results for reading, language 
arts, and mathematics, California Achievement Test Sixth Edition (CAT 6) and California Standards Tests and how to interpret API, utilizing technology to 
aggregate and disaggregate data, and analyze achievement of specific subgroups including English language learners and students with 
disabilities receiving special education services

· Identify the features of the norm-referenced test and its importance to school wide achievement goals (features: comparative information and disaggregated scores by student populations). 

· Identify the variations in the percentage of test items in the California Standards Tests (blueprint) by grade level to determine importance of content standard domains and strands.

· Study the percentage of students in each performance level of the California Standards Tests for English/language arts and mathematics at district and school site; discuss assumptions about factors which explain variability in the distribution of scores which have to do with school factors (instructional time, quality of the delivery of instruction, adherence/fidelity to adopted program for adequate coverage of content standards, adequacy of expectations for student work, etc.). 

· Review and interpret district/school API for most current year.

Training on the interpretation and use of the CELDT.
	Understand the use of curriculum-embedded assessments provided in or based on the instructional programs and other recommended, or mandated, 
district measurement tools, including:

· Tools that assess effectiveness of instructional delivery. 

· Tools that assess progress of EL student needs.

· Tools that assess student progress. 

Be able to understand the interpretations and use of STAR results and the API, and assist teachers and
other members of the school community to interpret 
and understand the results. 

Be able to understand the interpretations and use of CELDT, and assist teachers and other members of the school community to interpret and understand the results. 


	Professional

Development

Components
	Curriculum Guidelines and Criteria

Basic training program must offer…


	Desired Participant Results

Participants will …

	
	Communications and Technologies

	Institute Curriculum – Elementary School Level
	Identification of school structures and communication procedures and technology which can enhance opportunities for teachers to meet and 
discuss delivery of instruction, pacing, and curriculum-embedded assessment results by grade level, every four to six weeks. 

Demonstration and discussion of ways to use technology to support school 
and teacher monitoring and reporting of student assessment data for 
purposes of modifying delivery of instruction, planning additional instruction 
for groups of students, and keeping track of students who are succeeding 
and those who need more assistance (within a six-eight week cycle).

Training on adopted instructional program’s software, videos, tapes, and 
CDs that support instruction.

 
	Anticipate the need to provide time and guidance to faculty members in developing the meeting agenda, sharing classroom data, and determining action plans based on the discussion about the teaching of reading/language arts or mathematics with the use of the district adopted instructional program, instructional and student data, and the use of technology to aid communications

Be able to identify existing district technology services to assist with management of instructional and student data (obtained every six-eight weeks); and offer the rationale 
for use by teachers (e.g., data-based decisions on modification of instruction; the need to plan additional instruction for groups of students; the need to identify patterns of performance for students who are succeeding and those who are in need of more assistance).

Be able to use and discuss the merits of the adopted instructional programs’ software, videos, tapes, and 
CDs that support instruction (for both teacher and 
student).




CURRICULUM GUIDELINES AND CRITERIA – MIDDLE SCHOOL LEVEL

	Professional

Development

Components
	Curriculum Guidelines and Criteria

Basic training program must offer…


	Desired Participant Results

Participants will …

	MIDDLE SCHOOL LEVEL

	Focus and Intent – Middle School Level
	Training on the SBE-adopted instructional program(s) since January 2001 (or if otherwise waived by the SBE) for two of the academic core content areas 
(English, reading/language arts and mathematics), with attention to grade level course content and critical instructional practices and strategies embedded in the adopted instructional programs.
Training must include:

Up to 4 hours for state/district vision, plan and expectations;

A minimum of 32 hours training on the instructional programs, including the embedded standards, linkages to the curriculum frameworks, and the content, concepts, instructional strategies, and assessments;

A minimum of 2 hours for support systems and communications and technologies.

	Develop a working knowledge of key terms.

Understand priority of specific components at 
various grade levels, major procedures, content, and strategies of instruction.

Be able to apply knowledge of key components 
of the instructional programs when working with teachers.

Achieve credibility as an instructional leader with teachers through a familiarity with the content of the district-adopted programs.


	Professional

Development

Components
	Curriculum Guidelines and Criteria

Basic training program must offer…


	Desired Participant Results

Participants will …

	MIDDLE SCHOOL LEVEL

	Institute Materials – Middle School Level
	Teacher’s Guide for district-adopted, standards-based instructional program for 
sixth through eighth (6-8) grade level courses included in the training (reading/language arts basic program, 6-8, or reading/language arts intervention program, 6-8; and mathematics basic, 6 and 7, or algebra, 8). 

Auxiliary Teacher’s Guide, when appropriate (e.g. extensions for practice, and supplemental guides for groups of students -EL, GATE, SE etc.).

Handouts specific to participating districts and not required at time of submission 
for approval of training curriculum:

· Local Board, district and school site rules and regulations that govern middle school level instructional practices.

· District’s current pacing/scheduling guides for adopted instructional programs.

· District’s Board policy on instructional minutes for reading/language arts and mathematics, 6-8.

· Guide checklist for principals to observe classroom instruction.

· Examples of entry level, monitoring of progress for delivery of instruction and student achievement, summative student assessments, and other district tools.

· STAR Blueprint for the California Standards Tests, grades 6-8.

· District and school level STAR reports from CDE Web site for most recent year.

· CELDT assessments and reports


	Develop familiarity with instructional program 
material organization; how its structural features 
are used (e.g. weekly/daily lesson planner, 
teacher script for daily lesson, the components of learning strategies); and the general coverage of content related to the grade level content 
standards.

Develop working familiarity with the district-
adopted standards-based instructional program materials. 

Achieve confidence and ability, through familiarity
with program, to guide teachers’ use of district-adopted standards-based instructional program materials.

Attain tools and resources to share with   teachers.




	Professional

Development

Components
	Curriculum Guidelines and Criteria

Basic training program must offer…


	Desired Participant Results

Participants will …

	
	State/District Vision, Plan, and Expectations

	Institute Curriculum  - Middle School Level


	Description and discussion of the state initiative (vision and mission): prepare ALL students to master the world-class, grade level content standards in 
English/language arts and mathematics.

Explanation of the linkages to accountability, standards-based instructional
programs, and professional development for most of the state’s teachers, 
instructional aides/paraprofessionals, and principals (AB 466).

Description of studies, followed with discussion, on standards-based school 
reform (e.g. Rand Study [March 1998], Dana Center [1999], and Elmore [2001]).

Description and discussion of the district’s instructional plan to support the 
teaching of the content standards through full implementation of the SBE adopted instructional materials for mathematics (January 2001) and reading/language arts/English language development (January 2002) (not required for submission approval).

Description and discussion of the district’s expectations for, and responsibilities of, the principal and vice principal in supporting the district’s instructional plan for full implementation of the SBE adopted instructional materials for mathematics and reading/language arts/English language development (not required for submission approval).
	Understand the state initiatives (vision and
mission), including the linkage to accountability, standards-based instructional programs, and professional development for most of the state’s teachers, instructional aides/paraprofessionals, 
and principals. 

Understand the strategic focus on English/language arts and mathematics content standards for middle schools. 

Understand the necessary actions and support systems required to move schools from low to high performing

Understand the required organizational elements 
that need to be aligned within an academic improvement system. 

Understanding of the district’s instructional plan to support the teaching of the content standards 
through full implementation of the SBE adopted instructional materials for mathematics
(January 2001) and reading/language arts/English language development (January 2002).

Understand the district’s expectations for, and responsibilities of, the principal and vice principal in supporting the district’s instructional plan for full implementation of the SBE adopted instructional materials for mathematics and reading/language arts/English language development.


	Professional

Development

Components
	Curriculum Guidelines and Criteria

Basic training program must offer…


	Desired Participant Results

Participants will …

	
	General Overview of Adopted Instructional Materials

	Institute Curriculum –Middle School Level
	A general orientation on the district-adopted instructional materials to be included in the Institute (e.g., Teacher Guides, student texts, student workbooks, assessments, audio/visual /software/tapes).
	Attain a comprehensive awareness of materials 
linked to the district-adopted standards-based instructional program (Teacher Guides, student
texts, student workbooks, assessments, 
audio/visual/software/tapes).




	Professional

Development

Components
	Curriculum Guidelines and Criteria

Basic training program must offer…


	Desired Participant Results

Participants will …

	
	Curricular Framework, Standards, and Research

	Institute Curriculum –Middle School Level
	Reading and discussion activities to become familiar with the state content standards, curricular frameworks, the scientific research – all of which focus on effective instructional strategies for improving achievement of ALL students; and on analyzing and interpreting current STAR results (norm-referenced test and California Standards Tests).
	Achieve in-depth familiarity with the state content standards, curricular frameworks, the scientific research – all of which focus on effective instructional strategies for improving achievement of ALL students; and on analyzing and interpreting current STAR results (norm-referenced test and California Standards Tests).


	Professional

Development

Components
	Curriculum Guidelines and Criteria

Basic training program must offer…


	Desired Participant Results

Participants will …

	
	Content, Concepts, Instructional Strategies

	Institute Curriculum – Middle School Level
	Demonstration and discussion on key content, concepts, and teaching strategies embedded in the English/reading/language arts and mathematics instructional programs for at least one grade level:

· Identify and give examples of key content/concepts covered in program.

· Model key teaching strategies related to content standards, including, as appropriate, the use of technology to enhance and support instruction.

· Engage participants in practice activities to describe key strategies for various components.

· Model key scaffolding techniques to address needs of diverse learners (e.g. EL, GATE, and SE, at-risk of grade retention).

· Discuss these scaffolding techniques and practice articulating them.

Demonstration, practice, and discussion on building a school culture that  includes and values high expectations, collaboration, respect for diversity,  pedagogical studies of learning, motivational methods for student performance, and instructional strategies that address the varied learning needs of students with a special emphasis on those identified as EL and students enrolled in SE programs
	Be able to identify and articulate the content/concepts and key instructional strategies embedded in the adopted programs.

Be able to articulate and identify instructional components with adoptions that are priorities for individual participant’s schools/district populations and needs.

Participate in discussion regarding the building of a positive school culture which includes the need for collaboration, respect for diversity, pedagogical studies of learning, motivational methods for student performance, and instructional strategies that address the varied learning needs of students with special emphasis on those identified as EL and students with disabilities receiving SE services.

Be able to identify and understand special education eligibility categories and how students qualify.

Be able to identify and understand the various levels of the CELDT assessment and its purpose for meeting the needs of individual EL student.




	Professional

Development

Components
	Curriculum Guidelines and Criteria

Basic training program must offer…


	Desired Participant Results

Participants will …

	
	Support Systems

	Institute Curriculum –Middle School Level
	Identification and discussion on effective uses of support systems for teachers (e.g., mentors, coaches, professional development, course-level teacher meetings, scheduling of block classes, selection of teachers for intervention classes, etc.) and planning implementation of new standards-based instructional programs (e.g., plan for implementing intervention program which includes considerations for student placement criteria; scheduling of two-period blocks for intervention program students; assignment, training, and support system for teachers for this program; information to parents on recommended action; etc.).
	Be able to identify several options for assisting with full implementation of the program.


	Professional

Development

Components
	Curriculum Guidelines and Criteria

Basic training program must offer…


	Desired Participant Results

Participants will …

	
	Assessments

	Institute Curriculum –Middle School Level
	Identification and discussion on the use of curriculum-embedded assessments provided in the instructional programs and other measurement tools recommended or mandated by the district.

· Identify and examine use of tools that assess effectiveness of instructional delivery of program content.

· Identify and examine use of tools that assess student entry level for the specific district-adopted standards-based instructional program.

· Identify and examine use of tools that assess student progress.

· Identify and examine effective tools to assess EL student needs. 

· Identify how to monitor and interpret the data obtained from these tools, utilizing technology as appropriate.

Training on interpretation and use of the STAR results for reading, language arts, 
and mathematics (CAT 6 and California Standards Tests) and how to interpret  the API, utilizing technology to aggregate and disaggregate data, and analyze achievement of specific subgroups including English language learners and students with disabilities receiving special education services.

· Identify the features of the norm-referenced test and its importance to school wide achievement goals (features: comparative information and disaggregated scores by student populations). 

· Identify the variations in the percentage of test items in the California Standards Tests Blueprint by grade level to determine importance of content standard domains and strands.

· Study the percentage of students in each performance level of the California Standards Tests for English/language arts and mathematics at district and school site; discuss assumptions about variability in the distribution of scores related to school factors (instructional time, quality of the delivery of instruction, adherence/fidelity to adopted program for adequate coverage of content standards, adequacy of expectations for student work, etc.). 

· Review and interpret district/school API for most current year.

Training on the interpretation and use of the CELDT.
	Understand the use of curriculum-embedded assessments provided in, or based on, the instructional programs and other recommended or mandated measurement tools, including:

· Tools that assess effectiveness of instructional delivery. 

· Tools that assess EL student needs. 

· Tools which assess student progress

Be able to understand the interpretations and use 
of STAR results and the API, and assist teachers 
and other members of the school community to interpret and understand the results. 
Be able to understand the interpretations and use of CELDT, and assist teachers and other members of the school community to interpret and understand the results. 


	Professional

Development

Components
	Curriculum Guidelines and Criteria

Basic training program must offer…


	Desired Participant Results

Participants will …

	
	Communications and Technologies

	Institute Curriculum –Middle School Level
	Demonstration and discussion of ways to use technology to support school and teacher monitoring of student progress data for purposes of modifying delivery of instruction, planning additional instruction for groups of students, and keeping
 track of students who are succeeding and those who need more assistance 
(within a six to eight week cycle).

Identification of school structures and communication procedures and technology
that can enhance opportunities for teachers to meet and discuss delivery of instruction, pacing, and curriculum-embedded assessment results (every four 
to six weeks).

Training on adopted instructional program’s software, videos, tapes, and CDs that support instruction.


	Be able to identify existing technology services to 
assist management of instructional and student 
data (obtained every six to eight weeks); and how 
such data could offer the administration insight on classroom teacher needs on a regular basis and 
provide teachers with data for instructional decision-making. 

Be able to provide time and effective guidance to 
faculty members in developing meeting agendas, sharing classroom data, and determining action 
plans based on discussions and use of technology
to aide communications.

Be able to use and discuss the merits of the adopted instructional programs’ software, videos, tapes, and CDs that support instruction (for both teacher and student.


CURRICULUM GUIDELINES AND CRITERIA – HIGH SCHOOL

	Professional

Development

Components
	Curriculum Guidelines and Criteria

Basic training program must offer…


	Desired Participant Results

Participants will …

	HIGH SCHOOL LEVEL

	Focus and Intent - High School Level
	Training on one or two core academic content areas for local board-adopted standards-based instructional programs for grades 9-12 English/language arts, mathematics, history-social science, and science. One academic core area must be either English/language arts or mathematics. Intervention programs in reading/English/language arts will be accepted as a core academic content area. 

Training on how to supervise and support teacher delivery of standards-based instruction with emphasis on effective instructional strategies.

Training must include:

Up to 8 hours for state/district vision, plan and expectations;

For high schools, a minimum of 32 hours of Module 1 institute training must cover the local board-adopted program; curricular frameworks, standards, and research; content, concepts, and instructional strategies; support systems; assessments; and communications and technology.


	Develop a working knowledge of key terms and the priority of certain components in various courses, major procedures, content, and strategies of instruction.

Be able to apply knowledge of key components of the instructional programs for academic core courses when working with teachers.

Achieve credibility as an instructional leader with teachers through a familiarity with the content of the district-adopted program(s).

Develop an understanding of higher education expectations for high school graduates, including A-G course sequence and higher education admission and placement exams. 

Be able to provide guidance and support to teachers in the delivery of effective instructional strategies.


	Professional

Development

Components
	Curriculum Guidelines and Criteria

Basic training program must offer…


	Desired Participant Results

Participants will …

	HIGH SCHOOL LEVEL

	Institute Materials – High School Level
	Teacher’s Guides for selected academic core courses.

Auxiliary Teacher’s Guides, when appropriate.

Handouts including: 

· Examples of assessments (entry level, monitoring of progress for delivery of instruction and student achievement, and summative student assessments).

· STAR Blueprints for the California Standards Tests, grades 9-11.

Handouts specific to participating district(s) (not required at time of submission for approval of training curriculum) including:

· Local Board, district and school site rules and regulations that govern high school instructional practices (e.g., placement of students in courses, homework, course requirements, pre-requisites for courses, grading procedures, roles and responsibilities of principals). 

· District and school level STAR reports from CDE Web site for most recent year (specific to participants’ district/school site).

· District and school level California High School Exit Exam (CAHSEE) reports and data specific to participants’ district/school site.

· District and school level CELDT reports and data specific to participants’ district/school site.

· District and school site student assessments.

· Guide checklist for principals to use when observing classroom instruction

· Master listing of local board approved, standards-based instructional programs for grades 9-12 for academic core subject areas included by Institute.


	Develop a working understanding of how instructional program materials are organized by structural features, content features, and teacher/student aides.
Attain tools and resources to share with teachers.


As demonstrated through documentation of Institute training curriculum and agenda, up to 8 hours of the total instructional time focused on: State/District Vision, Plan and Expectations
	Professional

Development

Components
	Curriculum Guidelines and Criteria

Basic training program must offer…


	Desired Participant Results

Participants will …

	
	State, District Vision, Plan, and Expectations
	

	Institute Curriculum – High School Level
	Description and discussion of state initiative (vision and mission): Prepare ALL students to master the world-class, grade level content standards in English/language arts, mathematics, history-social science, and science.

Explanation of the importance of high expectations, course rigor, and appropriate course placement of all students for student academic achievement. 

Explanation and discussion of the importance of literacy as a focus for school-wide reform efforts and the use of appropriate English/language arts intervention materials, adopted by the SBE (January 2002), to support student achievement.

Explanation of the linkages to accountability, standards-based instructional programs, and professional development for most of the state’s teachers, instructional aides/paraprofessionals, and principals.

Description of studies, followed up with standards-based school reform (e.g., Rand Study, March 1998; Dana Center, 1999; and Elmore, 2001).

Description and discussion of the district’s instructional plan to support the teaching of the content standards through full implementation of the local board adopted standards-based instructional materials for mathematics, English/language arts, history-social science, and science (not required for submission approval).

Description and discussion of the district’s expectations for, and responsibilities of, the principal and vice principal in supporting the district’s instructional plan for full implementation of the local board adopted standards-based instructional materials for all academic core subjects (not required for submission approval).


	Understand the state initiative (vision and mission), including the linkage to accountability, standards-based instructional programs, and professional development for most of the state’s teachers, instructional aides/paraprofessionals, and principals.

Understand the necessary actions and support systems required to move schools from low to high performing including a focus on literacy, high expectations for all students, and supervision of teachers in the delivery of standards-based instructional programs

Understand the required organizational elements that need to be aligned within an academic improvement system.

Understand the district’s instructional plan to support the teaching of the content standards through full implementation of its local board adopted, standards-based instructional materials for mathematics, reading/language arts, history-social science, and science.

Understand the district’s expectations for, and responsibilities of, the principal and vice principal in supporting the district’s instructional plan for full implementation of the local board adopted, standards-based instructional materials for all academic core subjects.

Understand the connection between student achievement and rigorous high school courses and the role of research-based interventions programs to support student achievement.

Understand the strategic focus on English/language arts and mathematics in the CAHSEE.




As demonstrated through documentation of Institute training curriculum and agenda, a minimum of 32 hours of the total instructional time focused on:

General Overview of Adopted Instructional Materials; Curricular Frameworks, Standards, and Research; Content, Concepts, and Instructional Strategies; Support Systems; Assessments; Communications and Technologies

	Professional

Development

Components
	Curriculum Guidelines and Criteria

Basic training program must offer…


	Desired Participant Results

Participants will …

	
	General Overview of Adopted Instructional Materials

	 Institute Curriculum -  High School Level
	A general orientation on the local board adopted, standards-based instructional materials for the core academic subjects to be included in the Institute:

· Review any available description of the materials

· Review any available evaluations of these materials

(documentation for the local board recommendations for adoption – not required for submission approval)

Description and discussion of intervention programs currently used by district/school site as well as an overview of interventions programs proved to be effective for high school level students.    


	Attain a comprehensive awareness for selection of core academic subject instructional programs.


	Professional

Development

Components
	Curriculum Guidelines and Criteria

Basic training program must offer…


	Desired Participant Results

Participants will …

	
	Curricular Frameworks, Standards and Research

	Institute Curriculum -  High School Level
	Reading and discussion and activities to become familiar with the state content standards, curricular frameworks, and scientific research – all 
of which focus on effective instructional strategies for improving achievement of ALL students.
Analyzing and interpreting current STAR results (norm referenced test and California Standards Test(s)) and CAHSEE results.
	Achieve in-depth familiarity with the state content standards, curricular frameworks, and scientific research – all of which focus on effective instructional strategies for improving achievement of ALL students.

Understand how to analyze and interpret current STAR results (norm referenced test and California Standards Tests(s)) and CAHSEE results.


	Professional

Development

Components
	Curriculum Guidelines and Criteria

Basic training program must offer…


	Desired Participant Results

Participants will …

	
	Content, Concepts, Instructional Strategies

	Institute Curriculum -  High School Level
	Demonstration and discussion on key content and concepts and teaching strategies embedded in the instructional program(s) selected for the Institute (may be combinations by grade level and core academic subject areas).
Model key teaching strategies related to content standards, including, as appropriate, the use of technology to enhance and support instruction;

· Engage participants in practice activities to describe key strategies for various components    

· Model key scaffolding techniques to address needs of diverse learners (e.g., EL, SE, GATE, at-risk of not passing the CAHSEE. Discuss scaffolding techniques and practice articulating them 

Demonstration, practice, and discussion on building a school culture that  includes and values high expectations, collaboration, respect for diversity,  pedagogical studies of learning, motivational methods for student performance, and instructional strategies that address the varied learning needs of students with a special emphasis on those identified as English language learners and students enrolled in Special Education programs.

	Be able to identify and articulate the content, concepts, and teaching strategies embedded in the adopted programs.
Develop an understanding of standards-based instruction that allows discussion of key content and instructional strategies with teaching.
Be able to articulate and identify instructional components with adoptions that are priorities for individual participant’s schools/district populations and needs.

Participate in discussion regarding the building of a positive school culture which includes the need for collaboration, respect for diversity, pedagogical studies of learning, motivational methods for student performance, and instructional strategies that address the varied learning needs of students with special emphasis on those identified as EL and student with disabilities receiving SE services.

Be able to identify and understand special education eligibility categories and how students qualify.

Be able to identify and understand the various levels of the CELDT assessment and its purpose for meeting the needs of individual EL student.

Have knowledge of the transition planning requirements as outlined in Individuals with Disabilities Education Act (IDEA) for high school students with disabilities who receive special education services.


	Professional

Development

Components
	Curriculum Guidelines and Criteria

Basic training program must offer…


	Desired Participant Results

Participants will …

	
	Support Systems

	Institute Curriculum -  High School Level
	Identification and discussion on effective uses of support systems for teachers (e.g., mentors, coaches, professional development, department or course-level teacher meetings, scheduling common preparation periods, and release time for collaboration)

Description and discussion of how to supervise teachers’ delivery of instructional program and what a standards-based instructional classroom looks like.


	Be able to identify and discuss effective uses of support systems for teachers (e.g., mentors, coaches, professional development, department or course-level teacher meetings, scheduling common preparation periods, and release time for collaboration).

Be able to describe and discuss how to supervise teachers’ delivery of instructional program and what a standards-based instructional classroom looks like.


	Professional

Development

Components
	Curriculum Guidelines and Criteria

Basic training program must offer…


	Desired Participant Results

Participants will …

	
	Assessments

	Institute Curriculum - High School Level
	Identification and discussion on the use of multiple assessments, provided by the district, the school site and the instructional programs. Focused discussions on the following:

· Identify and examine use of tools that assess student entry level for the specific district-adopted standards-based instructional program

· Identify and examine the assessment tools that the publishers include as part of their instructional materials to provide evidence of students’ progress towards meeting the content called for in the standards and framework   

· Identify and examine use of tools that measure the effectiveness of instructional        delivery of program content

·  Identify and examine tools and strategies to assess the effectiveness of delivery of   instruction for students with special needs (i.e. EL, SE; GATE; students below grade level)

· Examine the use of available data to improve instructional delivery, program offerings, and student achievement.

· Identify how to monitor and interpret the data obtained from these tools, utilizing technology as appropriate

Training on the interpretation and use of the STAR results for all academic content areas (California Standards Test) and the CAHSEE.

Training on how to interpret API.

Training on how to utilize technology to aggregate and disaggregate data and analyze achievement of specific subgroups including EL and students with disabilities receiving SE services.

· Identify the features of the norm-referenced test and its importance or school wide achievement goals (features: comparative information and disaggregated scores by student populations)

· Identify the variations in the percentage of test items in the California Standards Tests Blueprint by course to determine importance of content standard strands

· Study the percentage of students in each performance level of the California Standards Tests for English/language arts and mathematics courses and CAHSEE at district and school site

· Discuss assumptions about variability in the distribution of scores related to school factors to identify instructional weaknesses (e.g., instructional time, delivery of instruction, adherence/fidelity to adopted program for adequate coverage of content standards, academic expectations for all students)

· Review and interpret district/school API for most current year

Training on the interpretation and use of the CELDT
	Understand the use of multiple assessments, provided by the district, the school site and the instructional programs

· Tools that assess student progress and needs

· Tools that assess effectiveness of instructional delivery

Understand the use of multiple assessment tools, including materials that provide frequent assessments at strategic points of instruction

Understand the use of pre-tests, unit tests, chapter tests, and summative tests

Understand how to interpret and use results from STAR, CAHSEE, and API to improve student academic achievement.

Understand how to use technology to aggregate and disaggregate data

Be able to understand the interpretations and use of CELDT, and assist teachers and other members of the school community to interpret and understand the results. 




	Professional

Development

Components
	Curriculum Guidelines and Criteria

Basic training program must offer…


	Desired Participant Results

Participants will …

	
	Communications and Technologies

	Institute Curriculum - High School Level
	Identification of school structures, communication procedures, and technology that can enhance opportunities for teachers to meet and discuss delivery of instruction, pacing, and curriculum-embedded assessment results (every four to six weeks)

Demonstration and discussion of ways to use technology to support school and teacher monitoring and reporting of student progress data for purposes of modifying delivery of instruction, planning additional instruction for groups of students, and keeping track on students who are succeeding and those who need more assistance (within a six to eight week cycle).

Training on adopted instructional program’s software, videos, tapes, and CDs that support instruction
	Be able to provide time and effective guidance to faculty members in developing meeting agendas, sharing classroom data, determining action plans based on discussions, and using technology to aide communications.

Be able to identify existing technology services to assist management of instructional and student data (obtained every six to eight weeks); and how such data could offer the administration insight on classroom teacher needs on a regular basis and provide teachers with data for instructional decision-making.

Be able to use and discuss the merits of the adopted instructional program’s software, videos, tapes, and CDs that support instruction (for both teacher and student).




	Appendix B

Module 2: Leadership and Management for Instructional Improvement

AB 75 Content Area 1: School Financial and Human Resources

If principals maximize the financial and human resources of the school site, they will increase their overall student achievement, as measured by Stanford Achievement Test (Stanford 9) (SAT 9), the California standards tests, and other assessments, and decrease the time required to effectively implement their instructional strategy. Specifically, the training program for Principal Training Program (PTP) content area 1 will build skills and capacity necessary to:  instill an overall vision and focus; ensure a school site with qualified and competent teachers and staff; communicate a clear plan with accountability for the use of financial, technological and human resources; provide ongoing coaching and training to enhance teacher learning and professional development; resolve day-to-day challenges; and develop a collaborative and productive environment where teachers, staff, aides, parents, volunteers, and students remain focused on, and committed to, a common vision and strategy for continuous learning and student achievement.

	Leadership and Management for Instructional Improvement

	Provider Guidelines and Criteria

Basic training program must (or may) offer…


	Desired Participant Results

Participants will…



	Vision and Culture

	In conjunction with the district:

· Provide an overview of the District’s vision, goals, improvement priorities, instructional strategies, investments, and development efforts.

· Communicate the district’s priorities and expectations for each specific school site.

· Clearly communicate structure for participation and decision making clarity of roles and responsibilities (accountability).

· Discuss techniques to plan and implement necessary action to align school and district.
	Understand how to effectively leverage financial and human resources while working toward a common vision.

Develop a change implementation plan, throughout the training course, to align   school with district.

	In conjunction with the district, communicate the California state mission and increasing expectation.
	Understand connection of districts vision and supporting activities to California state mission.


	Leadership and Management for Instructional Improvement

	Provider Guidelines and Criteria

Basic training program must (or may) offer…


	Desired Participant Results

Participants will…



	Demonstration, practice, and discussion on establishing a clear mission for the school site, with current student achievement data as the basis, that is clear, compelling, measurable, and relevant to school site needs, establishes clear goals, and identifies and communicates measures that will be used to assess and analyze progress.
Demonstration, practice, and discussion of leadership knowledge skills and abilities to effectively and efficiently build capacity of the staff toward increased student academic performance with special emphasis on providing support to pupils identified as EL and students with disabilities receiving SE services.
	Be able to utilize mission to drive and communicate measurable improvement in student achievement.

Be able to identify stakeholders, within school and community; able to identify and communicate their respective role in supporting the school’s mission and student achievement goals.

Understand importance of sharing goals and measures, progress and results with teachers, staff, students, parents, and community.

Understand how to effectively create a professional learning community which includes building consensus and capacity amongst staff and creating a culture that proactively addresses the needs of all students.

Determine teacher professional development needs based on discussion of student data and including a set of base services to assist teachers entering the profession or receiving assistance in the profession (Beginning Teacher Support and Assessment (BTSA) Induction, Peer Assistance and Review (PAR), etc.).

Be able to explain the difference between language acquisition issues and reading issues for EL and describe the appropriate placement of students within the instructional program.

Be able to identify and understand special education eligibility categories and how students qualify.




	Leadership and Management for Instructional Improvement

	Provider Guidelines and Criteria

Basic training program must (or may) offer…


	Desired Participant Results
Participants will…

	Demonstration, practice, and discussion on developing a site-specific action plan that identifies key activities, costs, responsibilities, due dates and measures, and provides focus on, and accountability for, priorities across human resources, financial, and technology areas.

Discussion on key elements of managing action plans and change efforts.

Demonstration, practice, and discussion on:

· Evaluating existing school goals, programs, and activities and corresponding resources.

· Establishing, and reinforcing, school priorities.
	Develop a usable action plan for school site.

Learn how to communicate progress, results, and challenges in order to promote continuous improvement and sustain involvement.

Learn how to establish, and reinforce, priorities.

Learn how to identify and evaluate existing goals, programs, and activities and eliminate use of resources that do not further the (newly) articulated mission.

	Demonstration, practice, and discussion on building a school culture that promotes includes and values high expectations, accountability, learning, collaboration, conflict resolution, including the reduction of racial tensions, communication, parental involvement, respect  respect for diversity, positive , staff relations, the creation of an effective, safe, and inclusive learning environment, a Single Plan for Pupil Achievement and ethical professional practices.
	Establish practice and facilitate discussion on building a positive strong school culture that promotes includes and values high expectations, accountability, learning, collaboration, conflict resolution, including the reduction of racial tensions, communication, parental involvement, respect  respect for diversity, positive , staff relations, the creation of an effective, safe, and inclusive learning environment, a Single Plan for Pupil Achievement and ethical professional practices.

Participate in discussion regarding the administrator’s role in modeling respect for, and acceptance of, all children, their home culture, language, disability and/or other attributes of individuals.

Understand and discuss the value of a Single Plan for Pupil Achievement

	Demonstration, practice, and discussion on district, regional, and state management and availability of appropriate instructional materials, instructional resources, including textbooks.

Discussion of where and how to find additional sources of funding to support ongoing reform.
	Learn how to effectively utilize relevant district, regional, and state management and instruction resources.

Be able to identify where and how to find additional sources of funding to support ongoing reform.


	Leadership and Management for Instructional Improvement

	Provider Guidelines and Criteria

Basic training program must (or may) offer…


	Desired Participant Results
Participants will…

	Fiscal Management

	Demonstration, practice, and discussion on:

· Establishing an overall operating budget with fiscal targets that are linked to the school mission, goals, and strategic action plan and to the allocation of resources.

· The relationship between, and necessary linkage of, budget with strategic goals/priorities and allocation of resources, including strategies to reconcile contradictions.

· Establishing fiscal targets, including operational and program targets, clear periodic and annual reporting processes, and methods for communicating progress against targets to all relevant audiences.

Identifying lead financial indicators for monitoring the achievement of fiscal goals, including simultaneously monitoring implementation of goals and strategic action plan and the allocation of resources.
	Be able to establish operating budget with fiscal targets linked to school mission, goals, and strategic action plan and to the allocation of resources

Understand the relationship between, and necessary linkage of, budget with strategic goals/priorities and allocation of resources...

Be able to establish fiscal targets, include operational and program targets, clear periodic and annual reporting processes, and methods for communicating progress against targets to all relevant audiences.

Be able to identify lead financial indicators and clear measures for monitoring the achievement of fiscal goals; able to simultaneously monitor implementation of goals and strategic action plan and the allocation of resources.

Attain familiarity with how to use spreadsheets and accounting software programs to plan, and monitor school site budget.

Attain familiarity with how to use business management software.

	Examples, practice, and discussion on the establishment and monitoring of key measures.
	Be able to establish and monitor key measures.

Be able to effectively communicate progress, results, and key information through visual charting and presentation software.


	Leadership and Management for Instructional Improvement

	Provider Guidelines and Criteria

Basic training program must (or may) offer…


	Desired Participant Results
Participants will…

	Fiscal Management

	Demonstration, practice, and discussion on tracking, monitoring, and evaluating the lead indicators within and across major categories, including operations, professional development, and instructional programs.

Direction and practice with establishing actual case study school budget with corresponding methods and procedures for program-based accountability, taking into account district budgeting practices and level and size of participants’ schools.
	Be able to track, monitor, and evaluate lead indicators within and across major categories, including operations, professional development, and individual instructional programs.

Understand expectations, fiscal requirements, and responsibilities, as specifically related to the instructional program; able to communicate expectations, requirements, and responsibilities to teacher and staff.

	Discussion on leveraging existing financial, technological, and human resources to support the school site mission and student achievement goals.

Discussion on leveraging community resources, form partnerships, and collaborate with related groups or organizations to support and promote student achievement.
	Understand how to leverage existing financial, technological, and human resources to support the school site mission and student achievement goals.

Understand how to leverage community resources, form partnerships, and collaborate with related groups or organizations to support and promote student achievement

	Demonstration and practice on effectively communicating budgets, key measures, progress, and results through visual charting and presentation software.
	Be able to communicate school budget with, corresponding methods and procedures for program-based accountability.

Be able to use spreadsheets for planning, projecting, and analyzing budgets.

Be able to effectively communicate budgets through visual charting and presentation software.

Understands importance of sharing relevant financial goals and measures, progress and results with teachers, staff, students, parents, and community.


	Leadership and Management for Instructional Improvement

	Provider Guidelines and Criteria

Basic training program must (or may) offer…


	Desired Participant Results
Participants will…

	People and Performance

	Discussion of key human resource related measures (related to teachers and staff) that will impact student achievement, including development of competencies, productivity, commitment, and retention rate.
	Understanding of strategic human resource related functions and measures.

	In conjunction with the district, discussion of district and school policies and practices related to:  Human resources, Compensation, Participation and decision-making, Professional development, Student and community relations, Diversity, and conflict resolution.
	Learn effective strategies to address prevailing district needs, within categories such as hiring, training, supporting, retaining, and motivating quality teachers.

	Demonstration, practice, and discussion of effective professional development support for teachers and staff, including hands-on practice developing a district-specific, focused Professional Development program (based on a needs assessment, performance evaluation feedback, instructional priorities, and other relevant information).
	Be able to complete a training needs assessment appropriate to district, performance evaluation feedback, instructional priorities, and other relevant information.

Be able to create and apply an effective, district-specific, and focused Professional Development program.

Continue the skill development of teachers and staff beyond designated training sessions

	Demonstration, practice, and discussion of effective strategies related to personnel management including hiring, recruitment, teacher retention practices, and the identification of misassignments of certificated personnel. 
	Be able to apply effective strategies related to personnel management including hiring, recruitment, teacher retention practices, and the identification of misassignments of certificated personnel. 

Have an understanding of the BTSA Induction Program including the credential completion requirements/licensure of beginning teachers and the role of the support provider and principal in supporting the new teacher.

	Demonstration, practice, and discussion of effective strategies for evaluating, motivating, and establishing goals for teachers and staff.

Demonstration, practice, and discussion of effective strategies for improving performance of teachers and staff with district’s environment.
	Be able to apply effective strategies for evaluating, motivating, and establishing goals for teachers and staff.

Be able to apply effective strategies for improving performance of teachers and staff, relevant to the specific district environment.


	Leadership and Management for Instructional Improvement

	Provider Guidelines and Criteria

Basic training program must (or may) offer…


	Desired Participant Results
Participants will…

	People and Performance

	Demonstration, practice, and discussion regarding the design, data, and implementation of a data-driven Single Plan for Pupil Achievement. 
	Acquire skills to facilitate a data-driven Single Plan for Pupil Achievement in order to improve the academic achievement of all students.

	Demonstration, practice, and discussion of effective strategies for improving productivity and management of teacher and staff relationships.
	Be able to apply effective strategies for improving productivity and management of teacher and staff relationships.

	Demonstration, practice, and discussion on use of database programs as they relate to tracking, monitoring, and storing of teacher, staff, and student information, including:

· Student information (e.g., classes, teachers, attendance, test scores)

· Human resource management (e.g., professional development plans, 

     attendance)

· General personnel information for teachers and staff (e.g., hiring, performance evaluations, attendance)
	Learn how to use, collect, track, store, and utilize databases as student data, human resource management, and personnel information.


	Leadership and Management for Instructional Improvement

	Provider Guidelines and Criteria

Basic training program must (or may) offer…


	Desired Participant Results
Participants will…

	Knowledge and Data Management

	Discussion on use of assessment data for continuous improvement goals and to guide decisions on instructional strategies in order to ensure the continuous improvement of students.

Direction and practice with formulating and articulating data-driven strategies to reach instructional goals.
	Be able to formulate and articulate data-driven strategies to reach instructional goals.

Be able to provide clear guidance to teachers regarding data compilation and analysis. 

Able to lead collaborative process and formulate overall improvement and grade level improvement plans, based on data compilation.

	Discussion on use of data to make decision on school site, instructional program, teaching strategies, allocation and use of resources, financial investments, technologies, and other school programs and activities.
	Learn to use data to make decisions on school site, instructional program, teaching strategies, allocation and use of resources, financial investments, technologies, and other school programs and activities.

	Demonstration, practice, and discussion on techniques to developing and managing (collective) knowledge and data.

Discussion of how to leverage existing knowledge within school site.
	Understand knowledge that exists within individual teachers and classrooms that should be shared across the school site (and vice versa).

Be able to apply techniques to develop and manage (collective) knowledge and data.

Understand how to manage, use, and interpret data effectively.

Be able to utilize and act on data.

	Demonstration, practice, and discussion on techniques to efficiently coordinate efforts, share information across school sites, and foster attitudes open to sharing information.

Demonstration, practice, and discussion on using online tools and resources to develop an electronic network with other school leaders, using web-based technologies to communicate policies and regulations, using web, voice, and video reports connecting home and school, and using email, lists, and threaded discussions to assist in the day to day flow of their jobs.
	Be able to apply effective techniques to efficiently coordinate efforts, share information across school sites, and foster attitudes open to sharing information.

Learn to use online tools and resources to develop and electronic network with other school leaders.

Learn to use web-based technologies to communicate policies and regulations.

Learn to use web, voice and video reports connecting home and school.




	Appendix C

Module 3: Instructional Technology to Improve Pupil Performance

AB 75 Content Area 5

If principals maximize their use of instructional technology, they will increase their overall student achievement, as measured by Stanford Achievement Test (Stanford 9) (SAT 9), the California standards tests, and other assessments, and decrease the time required to effectively implement their instructional strategy. Principals need to have a strong working knowledge of the use of technology and its relationship to school management, accountability, and the delivery and assessment of instruction to students and staff. In addition, the principal needs to understand how to connect to and navigate through the school to the vast amount of available instructional resources for classroom and school use.

	Discussion on use of assessment data for continuous improvement goals and to guide decisions on instructional strategies in order to ensure the continuous improvement of students.

Direction and practice with formulating and articulating data-driven strategies to reach instructional goals.
	Be able to formulate and articulate data-driven strategies to reach instructional goals.

Be able to provide clear guidance to teachers regarding data compilation and analysis. 

Able to lead collaborative process and formulate overall improvement and grade level improvement plans, based on data compilation.



	Discussion on use of data to make decision on school site, instructional program, teaching strategies, allocation and use of resources, financial investments, technologies, and other school programs and activities.
	Learn to use data to make decisions on school site, instructional program, teaching strategies, allocation and use of resources, financial investments, technologies, and other school programs and activities.

	Demonstration, practice, and discussion on techniques to developing and managing (collective) knowledge and data.

Discussion of how to leverage existing knowledge within school site.
	Understand knowledge that exists within individual teachers and classrooms that should be shared across the school site (and vice versa).

Be able to apply techniques to develop and manage (collective) knowledge and data.

Understand how to manage, use, and interpret data effectively.

Be able to utilize and act on data.

	Demonstration, practice, and discussion on techniques to efficiently coordinate efforts, share information across school sites, and foster attitudes open to sharing information.

Demonstration, practice, and discussion on using online tools and resources to develop an electronic network with other school leaders, using web-based technologies to communicate policies and regulations, using web, voice, and video reports connecting home and school, and using email, lists, and threaded discussions to assist in the day to day flow of their jobs.
	Be able to apply effective techniques to efficiently coordinate efforts, share information across school sites, and foster attitudes open to sharing information.

Learn to use online tools and resources to develop and electronic network with other school leaders.

Learn to use web-based technologies to communicate policies and regulations.

Learn to use web, voice and video reports connecting home and school.




	Instructional Technology

	Provider Guidelines and Criteria

Basic training program must (or may) offer…


	Desired Participant Results
Participants will…

	General Applications

	Training on systems and databases that are compliant with generally accepted industry standard technologies and currently in use by the district.
	Understand the relationship between technology, instructional leadership, and management.

Learn how to use technology to effectively support instructional leadership and management and improve student performance.

	An overview of district’s main technology systems, including multiple databases used by district as decision support systems and for data-driven decision making.
	Become familiar, at the appropriate level, with district’s main technology systems, including multiple databases used by district as decision support systems and for data-driven decision-making.

	In conjunction with the district, identify overall data reporting needs and requirements, including federal, state, district, and school.

Identify the technology systems and databases that will be used to support management and instructional needs.
	Be able to identify overall data reporting needs and requirements, including federal, state, district, and school.

Be able to identify the technology systems and databases that will be used to support management and instructional needs.

	Training, practice, and discussion on the use of pupil assessment instruments with specific ways of mastering the use of data from the STAR program, including analyzing achievement of specific subgroups including English language learners and students enrolled in Special Education programs.
	Be able to use electronic learning assessment resources to master the use of data from the STAR program.


	Instructional Technology

	Provider Guidelines and Criteria

Basic training program must (or may) offer…


	Desired Participant Results
Participants will…

	General Applications

	Information on technology resources and support available to the district and school, including:

· Core academic standards on line (by grade level and content area).

· Electronic STAR and Academic Performance Index (API) reports.

· California Learning Resource Network (CLRN) approved supplemental electronic learning resources and web information aligned with state academic content standards and electronic learning assessment resources.

· Utilize Technical Support for Technology in Schools (TechSETS).

· Administrative support and resources, such as Technology Information Center for Administrative Leadership (TICAL), located at political org., which offer hundreds of resources to assist administrators in leadership and technology, planning and implementation.

· Technology professional development planning resources, such as EdTechProfile, located at edtechprofile.org, which offers teacher and student technology assessment and survey resources to assist administrators in identifying site technology professional development needs and monitoring the impact of the professional development.

· Access to the online education codes and to correlate them to existing district policies and regulations.

· Be exposed to online purchase order systems and data warehouses.
	Learn how to access and utilize Technology resources.

Utilize California Learning Resources Network (CLRN) for approved supplemental electronic learning resources and web information links aligned with state academic content standards and electronic learning assessment resources.

Utilize Technical Support for Technology in Schools (TechSETS).

Utilize Technology Information Center for Administrative Leadership (TICAL) for resources to assist administrators in leadership, technology planning, and implementation.

Utilize EdTechProfile for teacher and student technology assessment and survey resources to assist in identifying site technology professional development needs and monitoring the impact of professional the development.

Learn to access the online education codes and to correlate them to existing district policies and regulations

Be exposed to online purchase order systems and data warehouses.




	Instructional Technology

	Provider Guidelines and Criteria

Basic training program must (or may) offer…


	Desired Participant Results

Participants will...

	Information and requirements for state education technology funding through exposure to the Educational Technology Planning Guide for Districts and its five essential components.
	Learn what type of plan is required for state education technology funding through exposure to the Educational Technology Planning Guide for Districts and its five essential components.

	Classroom Instructional Resources

	Demonstration of adopted instructional program software, and supporting media, used to support learning.
	Be able to use and discuss merits of the instructional program software and media for learning.

	Discussion of instruction embedded assessment methods that are enhanced through the use of technology.
	Familiarity with the range of instruction embedded assessment methods that are enhanced through the use of technology.

	Discussion of how to organize and analyze data for the purpose of improving instruction.
	Attain an understanding of how to organize and analyze data for the purpose of improving instruction.

	Discussion of how to individualize instruction and provide extended day opportunities for classrooms and homes.
	Able to individualize instruction and provide extended day opportunities for classrooms and homes.

	Financial Management Technology

	Demonstration, practice, and discussion on using technology to track, monitor, and evaluate the lead indicators within and across major categories, including operations, professional development, and instructional programs.
	Learn how to track, monitor and analyze lead indicators within and across major categories, including operations, professional development, and individual instructional programs.

	Model, and provide practice, effectively communicating budgets, key measures, progress, and results through visual charting and presentation software.
	Understand linkage between budget and school goals, including instructional program implementation.

Be able to effectively communicate budgets through visual charting and presentation software.

Understands importance of sharing relevant financial goals and measures, progress and results with teachers, staff, students, parents, and community.

	Demonstration, practice, and discussion on business management software (if currently used by district).
	Attain familiarity with how to use business management software.

	Demonstration, practice, and discussion on use of spreadsheets and accounting software programs, to plan, project, analyze, and monitor school site budget.
	Attain familiarity with how to use spreadsheets and accounting software programs to plan and monitor school site budget.


	Instructional Technology

	Provider Guidelines and Criteria

Basic training program must (or may) offer…


	Desired Participant Results
Participants will…

	People Management Technology

	Demonstration, practice, and discussion on use of database programs as they relate to tracking, monitoring, and storing teacher, staff, and student information, including:

· Student information (e.g., classes, teachers, attendance, test scores).

· Human resource management (e.g., professional development plans, attendance).

· General personnel information for teachers and staff (e.g., hiring, recruitment, teacher retention practices, the identification of misassignments of certicated personnel, performance evaluations, attendance).
	Learn how to use, collect, track, store, and utilize databases as student data, human resource management, and personnel information.

	Demonstrate how to make student performance data readily assessable to staff and parents.
	Able to use technology to facilitate the availability of student performance data to staff and parents.

	Provide and share ideas within the educational community on how to improve principal practices.
	Demonstrate how to share ideas within the educational community through the use of technology.

Begin to develop a support network.

	Demonstrate means to identify courses and program opportunities that are available electronically for ongoing professional development.

Discuss process and requirements for coordinating training programs directly with college and university advance degree programs.
	Demonstrate means to identify courses and program opportunities that are available electronically for ongoing professional development.

Develop means to create and maintain professional Portfolio.

Familiarity with process and requirements for coordinating training program directly with college and university advance degree programs.


	Instructional Technology

	Provider Guidelines and Criteria

Basic training program must (or may) offer…


	Desired Participant Results
Participants will…

	Academic Data Management and Assessment Technology

	Demonstration, practice, and discussion on collecting, storing, accessing, and analyzing data on students, as related to peers, class/teacher, school, and district.
	Be able to collect, store, access, and analyze data on students, as related to peers, class/teacher, school, and district.

	Provide assistance navigating through multiple sources of data available and identifying methods to assess student data against peer groups.

Demonstration, practice, and discussion on entering, storing, and accessing data that will be used by the school and district into the appropriate databases.
	Learn how to enter, store, and access the student achievement data that supports specific school mission and identified measures.

	Provide information on laws and policies regarding technology, copyright, and Internet use at school sites.
	Become familiar with laws and policies regarding technology, copyright, and Internet use at school sites.

	Demonstration, practice, and discussion on techniques to efficiently coordinate efforts, share information across school sites, and foster attitudes open to sharing information.

Demonstration, practice, and discussion on using online tools and resources to develop an electronic network with other school leaders, were using web-based technologies to communicate policies and regulations, using web, voice and video reports connecting home and school, and using email lists, and threaded discussions to assist in the day to day flow of their jobs.
	Be able to apply effective techniques to efficiently coordinate efforts, share information across school sites, and foster attitudes open to sharing information.

Learn to use online tools and resources to develop an electronic network with other school leaders.

Learn to use web-based technologies to communicate policies and regulations.

Learn to use web, voice and video reports connecting home and school.

Understanding of how to submit data in digital form.

	Discussion on how to interpret data for the purpose of identifying student focused interventions.
	Understanding of how to interpret data for the purpose of identifying student focused interventions.

	Discussion on purposes of assessment and the use of data to make educational decisions.
	Understanding of the purposes of assessment and the use of data to make educational decisions.

How to use data to determine if subject matter standards have been met.

	Delivery of Instruction and Professional Development via Technology

	Demonstrate the use of technology to deliver, monitor and evaluate courses of the professional development program offerings.
	Use technology to evaluate courses of the professional development program offerings.

Participate in an on-line course evaluation process.
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