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	CALIFORNIA STATE BOARD OF EDUCATION
JANUARY 2009 AGENDA

	SUBJECT

California Native Americans Supplemental Instructional Materials: Consideration of Approval.

	 FORMCHECKBOX 

	Action

	
	 FORMCHECKBOX 

	Information

	
	 FORMCHECKBOX 

	Public Hearing


	RECOMMENDATION


The California Department of Education (CDE) recommends that the State Board of Education (SBE) hold a public hearing and not approve the supplemental instructional materials developed by the California State Library (State Library) pursuant to Senate Bill 41, Chapter 870, Statutes of 2002.
	SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION


July 10, 2008: The SBE approved eight reviewers recommended by the Curriculum Commission to evaluate the supplemental instructional materials according to the 
SBE-approved criteria. 

March 12, 2008: The SBE approved the evaluation criteria, timeline, and reviewer application for the review of the California Native Americans Supplemental Instructional Materials. 

	SUMMARY OF KEY ISSUES


SB 41 (Alpert, Chapter 870, Statutes of 2002) authorized the State Library to develop supplemental instructional materials for use in public schools to educate students about the state’s Native Americans, their tribes and their histories. SB 41 required that the Curriculum Commission review the materials submitted by the State Library, hold a public hearing, and recommend the materials to the SBE for approval. 

In September 2007, the State Library submitted model supplemental instructional materials for grade eight to the Curriculum Commission. The Curriculum Commission took action at its January 25, 2008, meeting to recommend a plan and evaluation criteria to the SBE for the review of the supplemental instructional materials. The plan and criteria were approved by the SBE at its meeting on March 12, 2008. 

	SUMMARY OF KEY ISSUES (Cont.)


At its meeting on July 10, 2008, the SBE appointed eight reviewers recommended by the Curriculum Commission to evaluate the supplemental instructional materials. These reviewers were trained on the SBE-approved evaluation criteria in Sacramento on August 19, 2008. Following an independent review of the materials, the reviewers reconvened as a panel on October 29 and 30, 2008, to deliberate and prepare an advisory report on the instructional materials. This advisory report included a statement on each of the ten criteria approved by the SBE. These statements indicated whether each criterion was “fully met,” “partially met,” or “not met” in the instructional materials. Each statement included an explanation of the panel’s findings and detailed citations from the instructional materials. The advisory report also included 89 suggested edits and corrections to the instructional materials. 

At its meeting on November 21, 2008, the Curriculum Commission held a public hearing and took action to NOT recommend to the SBE the supplemental instructional materials, based on the review panel’s determination that most of the criteria established by the SBE were either not met or only partially met. The Curriculum Commission also amended two of the edits and corrections from the review panel’s advisory report (#70 and #77), providing information that had been requested by the review panel during its deliberations. 
SB 41 requires an SBE hearing, “regarding the recommendation of the Curriculum Development and Supplemental Materials Commission… and shall approve the instructional resources along with any modifications that the State Board of Education determines to be appropriate.” If the materials are approved, the legislation further directs the SBE to use them as an “advisory tool” in the next revision of the History–Social Science Framework for California Public Schools: Kindergarten Through Grade Twelve, including content standards. 

	FISCAL ANALYSIS (AS APPROPRIATE)


The Legislature appropriated $50,000 to cover the expense of this review. The money was spent on reimbursement of travel costs for reviewers and substitute replacement for current teachers that served on the review panel. Also included in the costs are $300/day honoraria for scholars with a Ph.D. degree that contributed their expertise to the panel, and CDE working costs, including the expense of preparing the document for publication on the CDE Web site (if approved).
	ATTACHMENT(S)


Attachment 1: Senate Bill 41 California Native Americans Supplemental Instructional Materials Review Panel Advisory Report (12 pages) 
Attachment 2: SB 41 Proposed Model Supplemental Instructional Materials (250 pages) (This attachment is available for Web viewing on the CDE Web site at http://www.cde.ca.gov/ci/hs/im/. A printed copy is available for viewing in the SBE Office.)
This advisory recommendation was approved with modifications by the Curriculum Development and Supplemental Materials Commission on November 20, 2008.
It has not been approved by the State Board of Education.

SENATE BILL 41 CALIFORNIA NATIVE AMERCIANS

SUPPLEMENTAL INSTRUCTIONAL MATERIALS

REVIEW PANEL ADVISORY REPORT

October 30, 2008

Purpose:
This report is an evaluation of the supplemental instructional materials submitted by the California State Library pursuant to Senate Bill 41 (Alpert), Chapter 870, Statutes of 2002. That bill authorized the State Library to develop supplemental instructional materials for use in public schools to educate students about the state’s Native Americans and their history. The bill required that the Curriculum Development and Supplemental Materials Commission (Curriculum Commission) review the materials submitted by the State Library, hold a public hearing, and recommend the materials to the State Board of Education (SBE) for approval. Supplemental instructional materials for grade eight were submitted to the Curriculum Commission by the State Library on September 5, 2007.

Criteria Evaluation:

The reviewers appointed by the SBE have reviewed the supplemental instructional materials for alignment with the SBE-adopted evaluation criteria. Because only materials for grade eight were submitted, the materials were only evaluated for alignment with eighth-grade standards and the curriculum framework. Suggested edits and corrections are listed in a separate section at the end of the report.

From the Legislation

1. The instructional materials shall be, “consistent with the state curriculum framework and content standards where the teaching of Native American history is identified.” (California Education Code [EC] 13040[b]). 

Review Panel Findings: The supplemental instructional materials partially meet this criterion. While the United States History and Geography content standards that address Native American history are taught in some places, the Historical and Social Sciences Analysis Skills content standards are lacking within the materials. 

Native voices are minimal within the materials; students are rarely presented with history from the Native American perspective. The narrative generally depicts Native Americans in terms of victimization and passivity rather than agency and negotiation; overall, Native Americans are acted upon rather than appearing as actors within the narrative. In order for students to gain a better understanding of complex events, they need to be able to contrast the different views of a variety of participants in historical events (Research, Evidence, and Point of View; Historical Interpretation standards).

Citations: pp. 1-7 – 1-9, 1-48, 2-7 – 2-8, 2-48 – 2-52, 3-3, 3-12, 4-8, 4-24 – 4-27

2. The materials shall meet the legal and social compliance standards in the State Board of Education-adopted Standards for Evaluating Instructional Materials for Social Content, 2000 Edition. (EC 13040[b]).

Review Panel Findings: The supplemental instructional materials fully meet this criterion. No adverse reflection is noted. While not every group referenced in the legal and social compliance standards is included, complete compliance is not necessary due to the nature of the curriculum, as it addresses a specific population. 


Citations: pp. 1-33, 2-33 – 2-35, 2-60, 2-62, 3-40, 3-48 – 3-50, 4-10 – 4-11, 

4-24 – 4-26

The following criteria are encouraged in the legislation but are not necessarily a condition for final approval. The review committee has evaluated how these optional criteria are addressed in the supplemental instructional materials. 

3. The materials are encouraged to, “Propose the use of a variety of media, including new technology and the arts, to creatively and strategically appeal to pupils while enhancing and enriching community-based educational efforts.” 

     (EC 13040[c][6])

Review Panel Findings: The supplemental instructional materials partially meet this criterion. While there is some effort to incorporate interactive media, such as the Internet, there are omissions of certain media (video, audio recordings, photographs, visual arts, dance, theatre arts, and music). There is a lack of guidance on the appropriate student use of multimedia resources. In some cases the resources and activities listed are not age-appropriate, while in other cases obvious resources (e.g. Calisphere) are overlooked.


Citations: pp. 1-22, 1-26, 2-30, 2-36, 3-15, 4-6, 4-9 – 4-11, 4-28 

4. The materials are encouraged to “include scholarly inquiry related to the variety of experiences of California Native Americans.” (EC 13040[c][7])

Review Panel Findings: The supplemental instructional materials do not meet this criterion. The materials provide information from primary sources, and include some experiences of California Native Americans, but students are not asked to analyze those materials in depth. The curriculum does not encourage students to evaluate or interpret historical evidence. Students are not empowered to draw connections between the historical narrative and the variety of contemporary issues affecting California Native Americans.


Citations: pp. 1-1, 1-4 – 1-5, 1-7, 1-28, 2-30, 3-7 – 3-8, 4-4, 4-9, 4-11

5. The materials are encouraged to, 

Add relevant materials to, or catalogue relevant materials in, libraries and other repositories for the creation, publication, and distribution of bibliographies, curriculum guides, oral histories, and other resource directories and supporting the continued development of scholarly work on this subject by making a broad range of archival, library, and research materials more accessible to the American public. 

(EC 13040[c][8]). 

Review Panel Findings: The supplemental instructional materials do not meet this criterion. These materials fail to make a broad range of materials more accessible to the public. They do not expand on what is already readily available. The materials cited in the bibliographies are already well known and accessible. 


Citations: pp. 1-13 – 1-16, 2-13 – 2-17, 3-23 – 3-29, 4-16 – 4-22

Other criteria

6. Instructional materials shall use proper grammar and spelling.

Review Panel Findings: The supplemental instructional materials partially meet this criterion. There are various typographical and grammatical errors. 

Citations: See the “Edits and Corrections” section of the report for a list of corrections.

7. Instructional materials are historically accurate.

Review Panel Findings: The supplemental instructional materials partially meet this criterion. There is much that is good history in this curriculum, but the panel found multiple errors of omission, unbalanced emphasis, organization, and interpretation. Materials give minimal attention to Native Americans as historical actors, and specifically California Native Americans. 

Citations (These are some representative examples, and not an exhaustive list): 

· The statement, “The English, at least officially, recognized that the Indians actually owned the land (the Spanish, in contrast, did not),” (p. 1-2, paragraph 3) is incorrect. The Spanish did acknowledge the land rights of independent Indian communities. See the treatise of Francisco de Vittoria. 
· The discussion of the Dawes Act (pp. 1-5 – 1-6) is simplistic and is based upon outdated scholarship, and assumes that the Act was not intended to take Indian land. The date of the passage of the Act should be 1887 instead of 1886.

· The discussion of John Collier (p. 1-7) gives too much responsibility to Collier for the events described here, and leaves out important precursor actions.

· The discussion on the education of California Native Americans (p. 4-8) failed to note that five out of six of these children were not enrolled in any school at all until the twentieth century. The federal government was not making the initiative to get these children into schools, as the text alleges. 

· With regard to organization, some topics are placed in inappropriate units; for example, the teacher information and corresponding lesson on removal 

(pp. 4-2 – 4-4, 4.24 – 4-28) should be placed in unit 3, which deals with the struggles over Native American land, rather than unit 4, which deals with assimilation. Similarly, the material dealing with early reservation life (p. 3-40) should be in unit 4, rather than unit 3. 

· See the “Edits & Corrections” section of the report for more examples.

8. Where included, student writing assignments are aligned with the grade-level expectations in the English–Language Arts Content Standards (adopted by the SBE in 1997) under the strands “Writing” and “Written and Oral English Language Conventions.”

Review Panel Findings: The supplemental instructional materials partially meet this criterion. Student writing assignments lack grade-level response to literature, research reports, persuasive composition, finding similarities and differences, and revision of work. They include assignments below grade-level standards, such as an acrostic poem, word search, crossword puzzle, group writing, and short essays.  


Citations: pp. 2-40, 2-53 – 2-56, 2-59, 3-53, 4-27 

9. Instructional materials include sufficient use of primary sources appropriate to the age level and content standards. When only an excerpt of a source is included in the materials, the students and teachers are referred to the entire primary source. 
Review Panel Findings: The supplemental instructional materials partially meet this criterion. Many primary sources were included; however, maps, photographs, flags of Indian nations, timelines, and some items referenced in the lessons were missing. 


Citations: pp. 1-31, 1-33, 2-28, 2-33, 2-42, 3-2 – 3-7, 3-40, 4-24 – 4-25, 4-28, 

4-30 – 4-31 
10. Instructional materials include strategies and tools for continually measuring student achievement, and answer keys for all assessment tools.

Review Panel Findings: The supplemental instructional materials partially meet this criterion. Student assessment relied on recall of facts and did not challenge students at the appropriate level. Absent were assignments that encouraged student discussion, debate, and critical thinking and analysis. Multiple measures within assessments need to be included. Some of the assessments included information that was not addressed in the lessons. One missed opportunity was an ongoing, cumulative assessment such as a student portfolio that could track student progress throughout the curriculum.


Citations: pp. 1-35 – 1-36, 2-44 – 2-45, 3-44 – 3-45, 4-36 – 4-37

Edits and Corrections:

The review panel feels that the following suggested edits and corrections will improve the accuracy of the document and help it to better meet the criteria established by the SBE. 
Edits #70 and #77 were amended by the Curriculum Commission at its meeting on November 20, 2008.
1. Unit 1, page 1-1, paragraph 1, replace sentences 3 and 4, with, “Sovereignty means that a tribe has jurisdiction over its own land and people, and to some degree over visitors on their land. Though tribal sovereignty is limited by the governmental powers of the state and federal government, it is nonetheless an important legal and political concept today, enabling tribal governments to operate casinos, hospitals, and schools, among other privileges and immunities.”

2. Unit 1, page 1-1, paragraph 4, second sentence, “Although each had its own story, the underlying cause was usually the Indian objection to the settlers occupying Indian land, and the settler’s outrage at being attacked.” Change to read, “The underlying causes for conflict were imperial rivalries (often connected to trade), settler intrusions on Indian-occupied land, and retaliation for insults and abuses.” Delete the following sentence, “There were a few exceptions.”
3. Unit 1, page 1-6, paragraph 2, delete second sentence, “The made a kind of sense.”

4. Unit 1, page 1-6, paragraph 2, “Choctows” should be “Choctaws.” 

5. Unit 1, page 1-7, paragraph 4, first sentence, change “director” to lower case.
6. Unit 1, page 1-9, paragraph 2, “Congress was working on the Civil Rights At of 1968,” should be “Civil Rights Act.”

7. Unit 1, page 1-9, paragraph 4, “did not buy it,” is not academic language. Change to, “…did not accept it.” Delete the following sentence.

8. Unit 1, page 1-9, paragraph 5, “Throughout that span of history, Indians have kept alive the notion that they retain some elements of being independent, self governing nations.” Change to, “Throughout that span of history, Indian tribes have retained elements of cultural and political sovereignty.”

9. Unit 1, page 1-9, last paragraph, “Indian sovereignty is limited, because tribes have been incorporated into the United States.” Change to, “Indian sovereignty is limited.” 

10. Unit 1, pages 1-10, 1-11, font size and italic/underlining issues in notes section. Footnotes should be put in proper form. 

11. Unit 1, page 1-10, first paragraph, “The courts have suggested that Congress could restrict Indian sovereignty…” Change to, “The courts have interpreted the law that Congress could restrict Indian sovereignty…” Delete the last two sentences of this paragraph.

12. Unit 1, page 1-12, fix capitalization issues (“Second Continental Congress,” “Supreme Court”).

13. Unit 1, page 1-12, change definition of “sovereignty” to read, “The inherent right to exercise political authority over an area of governance, people, or oneself.” Delete second sentence of current definition.

14. Unit 1, page 1-12, entry 2, change last sentence to read, “This is often exercised with little or no interference from federal, state, or local governments.” Put “state” in lower case and add a comma after “state.”

15. Unit 1, pages 1-18 – 1-19, Lesson 1.1. This lesson should be removed. It is not wise to experiment with students’ emotions.

16. Unit 1, page 1-20, “miss-spelled” is misspelled. 
17. Unit 1, page 1-21, change Procedure 4 to read, “Ask groups to report on their discussions. What defining elements of a nation’s sovereignty did they agree on?”

18. Unit 1, page 1-21, question 3, change end of last sentence to read, “…identity as a people or nation.” Remove parenthesis at end of sentence.

19. Unit 1, page 1-22, text currently reads, “Tag board or other larger size paper (approximately 11x 17 or larger).” Remove extra space between “11x” and “17”.  

20. Unit 1, page 1-22, “Procedure,” change “Lesson #2.” to “Lesson 1.3.”
21. Unit 1, page 1-23, “In Article 1, Section 8, Clause 3 of the Constitution…” Add “Clause 3.”
22. Unit 1, page 1-24, #6, change, “Ask students to remember their work from Lesson #2 above…” to, “Ask students to remember their work from Lesson 1.3…”

23. Unit 1, page 1-32, “Background,” last sentence of the first paragraph, change, “…given in a memo  (Appendix 1.J)…” to, “…given in a memo (Appendix 1.J)…” Remove extra space and underlining of parenthesis. 

24. Unit 1, page 1-35, answer B to question 3, “Ceased to be state recognized.” Remove period at end of statement. 

25. Unit 1, pages 1-35 – 1-38, delete questions 3, 6, and 10; students do not have enough information to answer these questions.

26. Unit 1, page 1-37, answer F (should be “B”, see below) to question 3, “Ceased to be state recognized.” Remove period at end of statement. 

27. Unit 1, page 1-37, answers “E, F, G,” and “H” should be “A, B, C,” and “D.” 

28. Unit 1, page 1-49, remove, “[permission pending]”.

29. Unit 1, page 1-55, last sentence, “(a) All individuals who were listed as distributes or dependent members of distributes in the Plan for Distribution of Assets of”. This appears to be an incomplete sentence. 

30. Unit 1, page 1-56, last sentence is cut off and incomplete. 

31. Unit 1, page 1-61, second paragraph, “I have received a lot of mail on both sides of the issue on Indian gaming on or near on American Indian reservations.” Remove second “on.”
32. Unit 2, page 2-5, first paragraph, last sentence, “There was no effort to try and enforce the indenture obligations against the miners.” Replace with, “…try to enforce…”

33. Unit 2, page 2-11, “Need paper copy of the Emancipation Proclamation” appears to be an internal note that was left in. Delete this clause.

34. Unit 2, page 2-13, “Calley, Alan,” should be, “Gallay, Alan.”
35. Unit 2, page 2-17, “Ramon A. Guterrez,” should be, “Ramón A. Gutiérrez.”

36. Unit 2, pages 2-20, 2-32, 2-53 – 2-55, 2-59, some of these assignments (puzzles) are not academic exercises. Delete “Word Find Puzzle,” “Protection of the Indians,” and the “Slavery Acrostic Poem” exercises, and references to these activities elsewhere.

37. Unit 2, page 2-21 – 2-22, delete lesson 2.2.

38. Unit 2, page 2-28, Procedure 1, change to, “Students will carefully read Section 20 of the 1850 Act (Appendix 2.A) and will discuss it with a partner.”

39. Unit 2, page 2-33, paragraph 1, “As Lucy describes, she was about 12 years old when she fell prey to men…” Add “when” to the sentence as indicated. 

40. Unit 2, page 2-35, Procedure 1, “Each student will select one of the women they think would make an excellent or interesting speaker by examining their biography.” Replace with, “…by examining her biography.”

41. Unit 2, page 2-36, Procedure should refer to lesson #10, not lesson #9. 

42. Unit 2, page 2-40, delete lesson 2.14. 

43. Unit 2, page 2-40, Procedure 1, “The person can be someone in the student’s family, a woman in sports, a celebrity, a neighbor, or anyone they would like to write about that meets the criteria.” Change to, “…anyone they would like to write about who meets the criteria.”

44. Unit 2, page 2-40, Procedure 5, “Students will then write their final draft for grading.” Change to, “…write their final drafts for grading.”

45. Unit 2, page 2-44, question 5, answer B, omit the extra space before “13th Amendment.”

46. Unit 2, page 2-46, answers “D, E, F,” should be “A, B, C.”

47. Unit 3, page 3-2, third paragraph (“Despite these policies…”), replace with, “The crush of white settlement into the rich farmland in the Old Northwest after the American Revolution made a mockery of the “utmost good faith” policy. Indian resistance to forced cession treaties and white intrusion caused a decade of bloody warfare there.”

48. Unit 3, page 3-3, third paragraph (“Similar events unfolded…”), replace with, “Andrew Jackson demanded large land cessions in the Old Southwest among the ‘Five Civilized Tribes’ (Choctaw, Chickasaw, Cherokee, Creeks, and Seminoles) after the War of 1812. This was despite the fact that only a few, like the militant Creek ‘Red Sticks,’ politically aligned themselves with the British.”
49. Unit 3, page 3-3, last paragraph (“During this same period…”), delete the first two sentences, replace with, “Three important cases, referred to as the ‘Marshall trilogy,’ sought to clarify many questions about the status of Indians in the republic, left ambiguous in the Constitution.”

50. Unit 3, page 3-4, second paragraph, first sentence, “The court established that the rights…” Change to, “The court held that the rights…”
51. Unit 3, page 3-4, third paragraph (“Although President Andrew Jackson…”), replace with the following: “The import of the McIntosh decision, viewed today as highly injurious to aboriginal land rights, was to confirm the federal government’s exclusive right to buy Indian land via treaties. Neither states, nor private individuals or corporations, could legally do this. It was a victory for federal authority.” New paragraph: “The national prosperity of the early industrial era, making cultivation of cotton extremely lucrative, fed the populist politics of the Jacksonian era. Jackson advocated immediate removal of all Indians from east of the Mississippi. In keeping with his ‘state’s rights’ politics, Jackson viewed the Indian tribes as ‘subjects’ of the states in which they lived, not ‘sovereigns.’ Jackson said in his Annual Message to Congress in 1833:”

52. Unit 3, page 3-4, last paragraph, second sentence, “During that period, the southern states began to move against the southeastern Indian nations and to take Indian held lands, in direct opposition to the promises of the Northwest Ordinance.” Replace with, “The southern states, especially Georgia, pressured the federal government to negotiate treaties to get the tribes in their boundaries to sell and relocate.”

53. Unit 3, page 3-5, fifth paragraph (“This ruling was especially significant…”), replace with, “Together the rulings were significant because they upheld the treaty-guaranteed sovereign rights of tribes over their ‘federal trust’ land and people (within state boundaries) as well as mandating a protective role of the federal government.”

54. Unit 3, page 3-7, third paragraph, second sentence, “Most of the Europeans who traveled to California were not English…” Change “traveled to,” with “colonized.”

55. Unit 3, page 3-7, fourth paragraph, “The Spanish used California’s Native peoples as laborers to build the towns, forts, and missions.” Change to, “The Spanish forced many California Native peoples to build towns, forts, and missions.”

56. Unit 3, page 3-9, third paragraph, “The California Indian peoples, by signing a paper that many could not understand since they did not speak either English or Spanish, agreed to place themselves under the protection of the United States…” Change to, “California Indian tribes agreed to place themselves under the protection of the United States…”

57. Unit 3, page 3-10, split last sentence and change to read, “Believing the treaties to still be in effect, California Indians also did not pursue claims under the California Land Claims Act. Neither the federal nor state government filed claims on their behalf.”
58. Unit 3, page 3-14, “it’s” in paragraph four should be “its”; missing number in last sentence of the page (“While the awards totaled nearly billion...”).
59. Unit 3, page 3-35, be consistent in the spelling of “dialogue” on this page (spelled, “Dialog” on the header and in the last sentence). Use “dialogue” throughout.

60. Unit 3, page 3-36, second paragraph, “During this ‘trail of tears’, as the removal is now called…” “Trail of Tears” should be capitalized.

61. Unit 3, page 3-37, Procedure 1, change “found above,” to, “found on p. 3-36.” Whenever references to “found above” are included, insert the actual page reference. 

62. Unit 3, page 3-38 – 3-42, these lessons lack corresponding student materials needed to complete the assignments, or reference materials that are not provided. Delete these lessons. Remove reference to them on p. 3-30.

63. Unit 3, page 3-39, first sentence, “With their partner, students will discuss in writing how it is that two news reports…” Change to, “With a partner…”

64. Unit 3, page 3-40, Procedure 1a., “‘Composition’ is a term used both in writing, in art and in music.” Change to, “‘Composition’ is a term used in writing, in art, and in music.” Delete “both” and add a comma after “in art.” 
65. Unit 3, page 3-44, question 1, change answer “C” to “1,230,000.” Current answer is too close to the correct answer.

66. Unit 3, p. 3-44: For question 4, statement should be, “Briefly describe how the territorial expansion of the United States affected Native American people.”

67. Unit 3, p. 3-45, 3-47: The way that question 8 is currently written, any answer between 1 and 100 is correct. Students do not receive this information. Delete the question. 

68. Unit 3, page 3-47, question 7 is missing; the current question 7 should be question 8. 

69. Unit 3, page 3-50, remove, “[permission pending]”.
70. Unit 4, page 4-2, date in second paragraph (“1780”) should be 1879. Also, omit “Then in 1780, when faced with hostility between white Coloradoans and Ute Indians, the federal government entered an agreement with tribal representatives that assigned the Indians to reservations in Utah and southern Colorado.” Change to “In 1876 Colorado, recently admitted to the Union, pushed the federal government to cede more Ute land, in Colorado, and remove the Utes to Indian Territory. The Utes defied this and engaged in fierce conflict with the U.S. Army in 1879. The outcome of their defiance was the loss of most of their remaining lands in Colorado and severely reduced land holdings in Utah.”

71. Unit 4, page 4-4, first paragraph, last sentence, “Of 461 Indians that started the trip…” should be, “Of 461 Indians who started the trip…”

72. Unit 4, page 4-4, fifth paragraph, “This reflected Pratt’s view that the goal of these efforts should be to ‘kill the Indian’ in the man – a view he described later…” Change to, “This reflected Pratt’s view that the goal of these efforts should be to ‘kill the Indian in him, and save the man’ – a view he described later…”
73. Unit 4, page 4-6, last paragraph, “In 1888, the Federal Bureau of Education…” Capitalize “Federal.”

74. Unit 4, page 4-9, first paragraph, “This was accomplished in part by federal legislation passed in 1934, the Johnson Johnson-O’Malley Act…” Remove extra “Johnson.” Add a period to the last sentence of the paragraph. 

75. Unit 4, page 4-10, third paragraph, “These and other such organizations fought for Indians rights and supported issues…” “Indians rights” should be possessive; add an apostrophe at the end of “Indians.” 

76. Unit 4, page 4-11, footnote 10, “…the essays entitled, The Relationship Between the U.S. Government & the American Indian Nations…” Capitalize “U.S.” 
77. Unit 4, page 4-15, the definitions of “Indian Reorganization Act of 1934,” and “Johnson-O’Malley Act of 1934” are inaccurate. Insert the following definition for the Johnson-O’Malley Act: “Authorized the Secretary of the Interior to enter into contracts with states or territories to improve Indian education medical care, and social welfare.” Insert the following definition for the Indian Reorganization Act of 1934: “For tribes that accepted the Act it reversed the Dawes Act of allotting tribal land to individual Indians, provided a process for tribes to purchase new lands to offset lands lost under the Dawes Act, means of developing corporations, cultural restoration, and the establishment of western styled constitutionally based governments.”
78. Unit 4, page 4-15, change “Trail of Tears,” to “Cherokee Trail of Tears.” 

79. Unit 4, page 4-23, paragraph 5, “Students will research differing opinions and will discuss.” Change to, “Students will research and discuss differing opinions.”
80. Unit 4, page 4-25, “The Cupeno [insert information from the State Library.]” is a placeholder that was never completed. Delete.

81. Unit 4, page 4-32, “Carlyle” should be “Carlisle.”

82. Unit 4, page 4-33, Procedure 5, “If possible, students may research opinions on the internet regarding this issue.” Capitalize “Internet”. 

83. Unit 4, page 4-34, “These lessons are specifically for 8ht grade and match the state California History/Social Science Standards.” Replace “8ht” with “8th”. 

84. Unit 4, reference iii on p. 4-35 should end in “html” instead of “htm” (otherwise the page does not come up).

85. Unit 4, page 4-36, Unit Assessment, answers for question 2 are indented differently than the other questions. Indent to match. 

86. Unit 4, page 4-38, questions 2 and 3, answers “E, F, G,” and “H” should be “A, B, C,” and “D.”

87. Unit 4, page 4-40, Answer “a.” should be “10.”

88. Unit 4, page 4-44, sections (1) and (3), “…languages of native Americans…” should be, “…languages of Native Americans…” in both cases. 
89. Unit 4, page 4-45, “‘reservation’ under section 3 of the Indian Financing Act of 1974 (25 U.S.C. 1452).” Should be listed as number (11) of the previous list. 
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