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	SUBJECT

Education and the Environment Initiative: Approval of Nine Instructional Units.


	 FORMCHECKBOX 

	Action

	
	 FORMCHECKBOX 

	Information

	
	 FORMCHECKBOX 

	Public Hearing


	RECOMMENDATION


The California Department of Education (CDE) recommends that the State Board of Education (SBE) approve the nine instructional units from the Education and the Environment Initiative (EEI) that were included in the Curriculum Commission Second Advisory Report. The instructional units have been approved by the Secretaries of the California Environmental Protection Agency (Cal/EPA) and the California Natural Resources Agency (CNRA). 

	SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION


This item comes after lengthy deliberation by the SBE. 

January 6, 2009: The SBE took action on 76 EEI curriculum units recommended by the Curriculum Development and Supplemental Materials Commission (Curriculum Commission). 

December 11, 2009: The Curriculum Commission’s Ad Hoc Committee on the EEI recommended nine revised curriculum units to the Secretaries of the Cal/EPA and CNRA for approval prior to submission to the SBE pursuant to Assembly Bill (AB) 1721.
September 24, 2009: The Curriculum Commission took action to approve an advisory report for the SBE with recommendations on 76 of the 85 units submitted as part of the EEI. The Curriculum Commission Advisory Report was forwarded to the Secretaries of Cal/EPA and CNRA. 
August 10-12, 2009: Following an independent review of the materials, the reviewers reconvened in panels to deliberate and prepare a report on the instructional materials.

	SUMMARY OF PREVIOUS (Cont.)


April 20-21, 2009: Content Review Experts (CREs) and Instructional Materials Reviewers (IMRs) were trained on the SBE-approved evaluation criteria in Sacramento. 

The training included sessions on the applicable science and history–social science standards, the EEI evaluation criteria, social content standards, and the review process.

March 11, 2009: The SBE approved the Cohort 3 applicants (four CREs and four IMRs).

January 7, 2009: The SBE approved the Cohort 2 applicants (one CRE and one IMR) 

and the revised timeline for the 2009 EEI Curriculum Review. The revisions to the

timeline included: (1) extending the recruitment period for reviewers; (2) adding additional Curriculum Commission and SBE meetings to recommend and appoint reviewers; (3) changing the submission date for the curriculum units from May to June 2009; and (4) changing the independent review dates from May to July 2009 to June to July 2009.
November 6, 2008: The SBE approved the Cohort 1 applicants (two CREs and 19 IMRs), the Standards Map, and the Evaluation Criteria Map for the 2009 EEI Curriculum Review.
July 9, 2008: The SBE approved the revised timeline for the 2009 EEI Curriculum Review. The revisions to the timeline included: (1) extending the recruitment of reviewers from April 2008 to August 2008; (2) moving the Curriculum Commission recommendation of reviewers from the May 2008 meeting to the September 2008 meeting; (3) moving the SBE appointment of reviewers from the July 2008 meeting to the November 2008 meeting; (4) changing the submission date for the curriculum units from spring 2009 to May 2009; and (5) changing the deliberation dates from 

August 2-5, 2009, to August 10-12, 2009.
January 9, 2008: The SBE approved the evaluation criteria, timeline, and reviewer application for the 2009 EEI Curriculum Review.

October 2005: AB 1721 (Pavley, Chapter 581, Statutes of 2005) called for the creation of a model environmental curriculum that incorporated California’s Environmental Principles and Concepts (EP&Cs).
December 2004: The Secretaries of Cal/EPA and the California Integrated Waste Management Board (CIWMB) approved the EP&Cs.

2004: California’s EP&Cs were developed. Two members of the Curriculum Commission served as liaisons to the committee that prepared the document.

October 2003: AB 1548 (Pavley, Chapter 665, Statutes of 2003) created the EEI, and directed the Cal/EPA and the CIWMB, in cooperation with the California Natural Resources Agency, the CDE, the SBE, and the Secretary of Education, to develop a set of EP&Cs for elementary and secondary schools.
	SUMMARY OF KEY ISSUES (Cont.)


INTRODUCTION

In October 2003, AB 1548 (Pavley) was signed into law establishing the EEI. The bill directed the Cal/EPA and the CIWMB, in cooperation with the CNRA, the CDE, the SBE, and the Secretary of Education, to develop a set of EP&C that would serve as the 
basis for creating an environment-based, standards-aligned curriculum for elementary and secondary schools. 
The law requires that the Curriculum Commission review the proposed curriculum and submit its recommendation to the Secretaries of Cal/EPA and the CNRA. 

REVIEW PROCESS

The review of the EEI model curriculum was modeled after the process used to review the instructional materials for state textbook adoptions. The review was based on the evaluation criteria adopted by the SBE.

EVALUATION CRITERIA

The criteria for evaluating instructional materials submitted for the 2009 EEI Curriculum Review were adopted by the SBE on January 9, 2008. The criteria are included in Appendix A of the Curriculum Commission Second Advisory Report (Attachment 1), and served as the evaluation instrument for determining whether the instructional materials were aligned to the applicable science and history–social science content standards and support the EP&Cs.
The evaluation criteria are divided into two sections: Section A, Instructional Materials Criteria, and Section B, the SBE’s Standards for Evaluating Instructional Materials for Social Content. Section A consists of the following criteria categories: (1) Science-History–Social Science Content/Alignment with Standards, (2) Program Organization, (3) Assessment, (4) Universal Access, and (5) Instructional Planning and Support. To be recommended, the EEI curriculum units must meet all the criteria in category 1 and demonstrate overall strength in categories 2 through 5. In addition, the EEI curriculum units must conform to the Standards for Evaluating Instructional Materials for Social Content, 2000 Edition, adopted by the SBE. These standards ensure that instructional materials reflect California’s diversity and reduce the influence of brand names and corporate logos.

IMR/CRE REPORT OF FINDINGS

Based on the recommendations of the Curriculum Commission, the SBE appointed seven CREs and 24 IMRs to evaluate the EEI model curriculum.

The role of the CREs is to review the instructional materials for accuracy and to determine whether the materials are aligned to state content standards and reflect current and
	SUMMARY OF KEY ISSUES (Cont.)


confirmed research in the subject area. The CREs possess a doctorate degree in a science or history–social science field. The role of the IMRs is to review materials for all aspects of the evaluation criteria, including not only content, but also program organization, assessment, universal access, and instructional support. A majority of the IMRs were teachers who have taught kindergarten through grade eight, and the panels reviewing high school materials included a number of secondary teachers. 
These reviewers were trained on the SBE-approved evaluation criteria in Sacramento April 20-21, 2009. The training included sessions on the applicable science and 
history–social science standards, the EEI evaluation criteria, social content standards, and the review process.

Following an independent review of the materials, the reviewers reconvened in panels on August 10-12, 2009, to deliberate and prepare a report on the instructional materials. The IMRs and CREs worked collaboratively during deliberations to produce an IMR/CRE Report of Findings for the units reviewed by their panel. The reports indicated whether each criteria category in Section A was “fully met,” “partially met,” or “not met” and included a “Review Panel Findings” statement for each criteria category. These statements provided an explanation of the panel’s findings and included exemplary citations of where this finding was supported in the curriculum units. The IMR/CRE Report of Findings for each panel included an overall recommendation on the units’ alignment with the evaluation criteria and any edits and corrections and social content revisions required as a condition of the recommendation.

The reviewers recommended 77 units (out of the 85 units submitted for the review) as having “fully met” the criteria. The recommendations were contingent upon satisfactory completion of specified edits and corrections and revisions for social content citations. All of the IMR/CRE Reports of Findings were posted to the CDE EEI Web site on September 10, 2009.
PUBLIC COMMENT
The final draft of the EEI Curriculum was posted for public review and comment on the EEI Web site beginning July 20, 2009. The public comment was forwarded to the Commissioners for their consideration prior to the September 24, 2009, Curriculum Commission meeting. 

The Curriculum Commission also solicited public comment at its September 24, 2009, meeting. The Commission heard public comment from Andrea Lewis, Assistant Secretary with the Cal/EPA. Her comments addressed public feedback received to date on the EEI model curriculum; edits and corrections identified by the review panels; revisions to unit 12.3.1.; the draft outline for the User’s Guide; and Cal/EPA’s and the CIWMB’s proposed plan to revise the “partially” and “not met” units. 

	SUMMARY OF KEY ISSUES (Cont.)


CURRICULUM COMMISSION ADVISORY REPORT

At its September 24, 2009, meeting, the Curriculum Commission considered the reviewers’ recommendations, public comments, and the Commissioners’ own independent review of the EEI units. The Curriculum Commission agreed with the reviewers’ recommendation of the 77 units. However, at the request of Cal/EPA and CIWMB, the Curriculum Commission withheld action on one of the recommended units (12.3.1. Government and the Economy: An Environmental Perspective). A Cal/EPA 
economist had recommended revisions to clarify and strengthen the discussion of certain topics covered in the overview and background sections of the unit. Cal/EPA and CIWMB felt that these changes improved the unit so they asked the Curriculum Commission to withhold action on this unit along with eight other units that the reviewers and Commissioners found only partially met or did not meet the evaluation criteria. The Cal/EPA and the CIWMB plans to revise these nine units were approved by the Curriculum Commission at the September 24, 2009, meeting. The Curriculum Commission took action to empower the Curriculum Commission’s Ad Hoc Committee on the EEI to review the nine units once they were revised and forward them to the Secretaries of Cal/EPA and CNRA for approval prior to submission to the SBE. 

On November 10, 2009, Secretary Linda Adams of Cal/EPA responded on behalf of herself and Secretary Mike Chrisman of the CNRA to the Curriculum Commission Advisory Report. Their response supported the findings of the Curriculum Commission and recommended that the SBE approve the 76 recommended units. The SBE took action on the 76 recommended units at its meeting on January 6, 2010.
CURRICULUM COMMISSION SECOND ADVISORY REPORT

The nine revised units were submitted on November 20, 2009, and were reviewed by the Curriculum Commission’s Ad Hoc Committee on the EEI on December 11, 2009. The Ad Hoc Committee empowered Curriculum Commission Chair John Brooks and Committee Chair Connie Tate to review the draft of the Curriculum Commission Second Advisory Report and to approve it, prior to submission to the Secretaries of Cal/EPA and CNRA for review and approval. The Curriculum Commission Second Advisory Report was sent to the Secretaries on December 22, 2009. On January 13, 2010, Secretary Linda Adams of Cal/EPA responded on behalf of herself and Secretary Mike Chrisman of the CNRA to the Curriculum Commission Advisory Report. Their response supported the findings of the Curriculum Commission and recommended that the SBE approve the nine revised EEI curriculum units.

The Curriculum Commission recommends that the SBE approve the nine revised units listed in the table on page 9 of its advisory report. The revised units are now fully aligned to the applicable history–social science standards, meet the evaluation criteria adopted by the SBE for this review, and support teaching of the EP&C. Substantive revisions, and edits and corrections required as a condition of this recommendation are 
	SUMMARY OF KEY ISSUES (Cont.)


listed at the end of each of the unit descriptions in the Curriculum Commission Second Advisory Report. In addition, minor edits and corrections not listed that include but are not limited to grammatical errors or misspellings must be made to ensure accuracy. 

	FISCAL ANALYSIS (AS APPROPRIATE)


Funding for this review came from the budget of Cal/EPA. Cal/EPA staff estimated that the review cost approximately $200,000.

	ATTACHMENT(S)


Attachment 1: Curriculum Commission Second Advisory Report (126 Pages)
Attachment 2: Response from the Secretaries of Cal/EPA and CNRA (2 Pages)
2009 EDUCATION AND THE ENVIRONMENT INITIATIVE CURRICULUM REVIEW

CURRICULUM COMMISSION

SECOND ADVISORY REPORT

FINDINGS ON NINE REVISED CURRICULUM UNITS
Submitted to the Secretaries of the

California Environmental Protection Agency and the California Natural Resources Agency

DECEMBER 2009
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INTRODUCTION

In October 2003, Assembly Bill 1548 (Pavley) was signed into law establishing the Education and the Environment Initiative (EEI). The bill directed the California Environmental Protection Agency (Cal/EPA) and the California Integrated Waste Management Board (CIWMB), in cooperation with the California Natural Resources Agency, the California Department of Education (CDE), the State Board of Education (SBE), and the Secretary of Education, to develop a set of Environmental Principles 
and Concepts that would serve as the basis for creating an environment-based, 
standards-aligned curriculum for elementary and secondary schools. 
The law requires that the Curriculum Development and Supplemental Materials Commission (Curriculum Commission) review the proposed curriculum and submit its recommendation to the Secretaries of Cal/EPA and the California Natural Resources Agency (CNRA). This Curriculum Commission Advisory Report provides an overview of the 2009 EEI Curriculum Review and the Curriculum Commission’s recommendations.
REVIEW PROCESS

The review of the EEI model curriculum was modeled after the process used to review the instructional materials for state textbook adoptions. The review was based on the evaluation criteria adopted by the SBE.

EVALUATION CRITERIA

The criteria for evaluating instructional materials submitted for the 2009 EEI Curriculum Review were adopted by the SBE on January 9, 2008. The criteria are included in Appendix A of this report and serve as the evaluation instrument for determining whether the instructional materials are aligned to the applicable science and 
history–social science content standards and support the Environmental Principles 
and Concepts.
The evaluation criteria are divided into two sections: Section A, Instructional Materials Criteria and Section B, the SBE’s Standards for Evaluating Instructional Materials for Social Content. Section A consists of the following criteria categories: (1) Science-History–Social Science Content/Alignment with Standards, (2) Program Organization, (3) Assessment, (4) Universal Access, and (5) Instructional Planning and Support. To be recommended, the EEI curriculum units must meet all the criteria in category 1 and demonstrate overall strength in categories 2 through 5. In addition, the EEI curriculum units must conform to the Standards for Evaluating Instructional Materials for Social Content, 2000 Edition, adopted by the SBE. These standards ensure that instructional materials reflect California’s diversity and reduce the influence of brand names and corporate logos.
IMR/CRE REPORT OF FINDINGS

Based on the recommendations of the Curriculum Commission, the SBE appointed seven Content Review Experts (CREs) and 24 Instructional Materials Reviewers (IMRs) to evaluate the EEI model curriculum.

The role of the CREs is to review the instructional materials for accuracy and to determine whether the materials are aligned to state content standards and reflect current and confirmed research in the subject area. The CREs possess a doctorate degree in a science or history–social science field. The role of the IMRs is to review materials for all aspects of the evaluation criteria, including not only content, but also program organization, assessment, universal access, and instructional support. A majority of the IMRs were teachers who have taught kindergarten through grade eight.
These reviewers were trained on the SBE-approved evaluation criteria in Sacramento April 20-21, 2009. The training included sessions on the applicable science and 
history–social science standards, the EEI evaluation criteria, social content standards, and the review process.

Following an independent review of the materials, the reviewers reconvened in panels on August 10-12, 2009, to deliberate and prepare a report on the instructional materials. The IMRs and CREs worked collaboratively during deliberations to produce an IMR/CRE Report of Findings for the units reviewed by their panel. The reports indicate whether each criteria category in Section A was “fully met,” “partially met,” or “not met” and includes a “Review Panel Findings” statement for each criteria category. These statements provide an explanation of the panel’s findings and include exemplary citations of where this finding is supported in the curriculum units. The IMR/CRE Report of Findings for each panel included an overall recommendation on the units’ alignment with the evaluation criteria and any edits and corrections and social content revisions required as a condition of the recommendation.

The reviewers recommended 77 units (out of the 85 units submitted for the review) as having “fully met” the criteria. Eight of the submitted units were found to have “partially met” or “not met” the evaluation criteria. 
PUBLIC COMMENT
The final draft of the EEI Curriculum was posted for public review and comment on the EEI Web site beginning July 20, 2009. The public comment was forwarded to the Commissioners for their consideration prior to the September 24, 2009, Curriculum Commission meeting.

The Curriculum Commission also solicited public comment at its September 24, 2009, meeting. The Committee heard public comment from Andrea Lewis, Assistant Secretary with the Cal/EPA. Her comments addressed the public feedback received to date on the EEI model curriculum; edits and corrections identified by the review panels; revisions to unit 12.3.1.; the draft outline for the User’s Guide; and Cal/EPA’s and the CIWMB’s proposed plan to revise the “partially” and “not met” units. 
REVISION OF NINE UNITS AND THE CURRICULUM COMMISSION SECOND ADVISORY REPORT
At its September 24, 2009, meeting, the Curriculum Commission recommended 76 EEI curriculum units to the Secretaries of Cal/EPA and CNRA. Their Curriculum Commission Advisory Report was approved by the Secretaries and will be acted on by the SBE at its January 2010 meeting. 
Eight of the originally submitted curriculum units were found to either “Partially Meet” or “Not Meet” the SBE-adopted evaluation criteria in the IMR/CRE Reports of Findings. Furthermore, at the request of Cal/EPA and CIWMB, the Curriculum Commission withheld action on one of the recommended units (12.3.1. The Role of Government in Economics: An Environmental Perspective). A Cal/EPA economist had recommended revisions to clarify and strengthen the discussion of certain topics covered in the overview and background sections of the unit. The Cal/EPA and the CIWMB plans to revise these nine units were approved by the Curriculum Commission at the September 24, 2009, meeting and are included in Appendix A (see pages 85-126). The revised units were submitted to the Curriculum Commission on November 20-23, 2009. The Curriculum Commission’s Ad Hoc Committee on the EEI met on December 11, 2009, and took action to recommend the nine revised units to the Secretaries of Cal/EPA and CNRA. 
The Curriculum Commission recommends the nine revised curriculum units listed below. These units, with the revisions made by the EEI development team, are now fully aligned to the applicable history–social science standards, meet the evaluation criteria adopted by the SBE for this review, and support teaching of the Environmental Principles and Concepts. Substantive revisions, and edits and corrections required as a condition of this recommendation are listed at the end of each of the Curriculum Commission Advisory Reports (see pages 11-78). In addition, minor edits and corrections not listed that include but are not limited to grammatical errors or misspellings must be made to ensure accuracy.
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CURRICULUM COMMISSION ADVISORY RECOMMENDATIONS
2009 EDUCATION AND THE ENVIRONMENT CURRICULUM REVIEW

The EEI curriculum units have not been approved by the Secretaries of Cal/EPA and the California Natural Resources Agency, or the State Board of Education
	Revised History–Social Science Units

	Unit/Standard
	Unit Name
	Curriculum Commission Recommendation

	3.5.1.-3.5.2.-3.5.3.
	California’s Economy: Natural Choices
	Recommended

	4.1.3./4.1.5.
	Reflections of Where We Live
	Recommended

	4.2.1.
	California Indian Peoples and Management of Natural Resources
	Recommended

	5.4.1.
	Human Settlement and the Natural Regions of the Eastern Seaboard
	Recommended

	6.2.2.
	Agricultural Advances in Ancient Civilizations
	Recommended

	7.7.1.
	Sun Gods and Jaguar Kings
	Recommended

	7.7.3.
	Broken Jade and Tarnished Gold
	Recommended

	11.9.7.
	The United States and Mexico: Working Together
	Recommended

	12.3.1.(E)
	Government and the Economy: An Environmental Perspective
	Recommended
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CURRICULUM COMMISSION ADVISORY REPORT OF FINDINGS 

2009 EDUCATION AND THE ENVIRONMENT CURRICULUM REVIEW

Grade Level: 3

Unit Reviewed: 3.5.1.-3.5.2.-3.5.3.

Purpose
The Education and the Environment Initiative (EEI) is a program designed to strengthen education about the environment in California public schools. The EEI curriculum includes Teacher Editions (TE), Big Books (BB), Supporting Materials (SM), Workbook Journals (WB), Readers (READ), Dictionaries (DICT), Word Wall Cards (WWC), Student Maps (STM), Wall Maps (WM), Games (GA), Posters (PO), and PowerPoint Presentations (PPT).

Recommendation

The EEI curriculum unit is recommended because it is aligned with history–social science content standards 3.5.1., 3.5.2., and 3.5.3., and meets all categories of the evaluation criteria adopted by the State Board of Education. Edits and corrections are listed at the end of the report.

A. Instructional Materials Criteria

	Category 1: History–Social Science Content/Alignment with Standards

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit meets the category 1 criteria. The history–social science content standards are met. The revisions, and edits and corrections made by the EEI development team at the behest of the Curriculum Commission have addressed the concerns outlined in the IMR/CRE Report of Findings, and justify changing the finding from “Partially Met” to “Fully Met.”

	The Curriculum Commission states that the following findings of the Instructional Materials Reviewers/Content Review Experts have been rectified by the EEI development team’s edits: 

Standards Not Met: 3.5.1. and 3.5.2. The unit does not address the “services” portion of standard 3.5.1. (“Describe the ways in which local producers … and services…”). The unit does not address the goods that are not “made locally” portion of standard 3.5.2. (“… some elsewhere in the United States, and some abroad.”)

Citations:

· Criterion #5: Grade 3, Unit 3.5.1.-3.5.2.-3.5.3., SM pp. 25-36.

· Criterion #7: Grade 3, Unit 3.5.1.-3.5.2.-3.5.3., READ pp. 1-29.

Citations for Partially Met Criteria:

· Criterion #3: Grade 3, Unit 3.5.1.-3.5.2.-3.5.3., TE p. 12 the word “resource” is missing from the sentence “…that is generally considered a non-renewable [missing word].”(See Edits and Corrections for additional errors.)


	Category 2: Program Organization (must demonstrate overall strength)

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit provides clear structure regarding what students learn in relation to each of the identified content standards and how teachers should instruct history–social science content efficiently and effectively while using the environmental principles and concepts.

	Citations:

· Criterion #1: Grade 3, Unit 3.5.1.-3.5.2.-3.5.3., TE pp. 78-85, READ pp. 1-29.

· Criterion #2: Grade 3, Unit 3.5.1.-3.5.2.-3.5.3., TE pp. 55, 69, and 79.

· Criterion #3: Grade 3, Unit 3.5.1.-3.5.2.-3.5.3., TE p. 5.


	Category 3: Assessment (must demonstrate overall strength)

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit provides tools and strategies for measuring student achievement and answer keys for all assessments.

	Citations:

· Criterion #1: Grade 3, Unit 3.5.1.-3.5.2.-3.5.3., SM pp. 3-7, 15-16, 38.

· Criterion #2: Grade 3, Unit 3.5.1.-3.5.2.-3.5.3., TE pp. 20-22, 75.


	Category 4: Universal Access (must demonstrate overall strength)

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit provides guidance for teachers in providing access to the content standards and the environmental concepts for students below grade level in reading and writing skills and for advanced learners.

	Citations:

· Criterion #1: Grade 3, Unit 3.5.1.-3.5.2.-3.5.3., TE pp. 16-18, 23-26, and 28.

· Criterion #2: Grade 3, Unit 3.5.1.-3.5.2.-3.5.3., SM pp. 17, 37, and 40-42.


	Category 5: Instructional Planning and Support (must demonstrate overall strength)

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit contains a clear road map for teachers to follow when planning instruction.

	Citations:

· Criterion #1: Grade 3, Unit 3.5.1.-3.5.2.-3.5.3., TE pp. 14-15.

· Criterion #2: Grade 3, Unit 3.5.1.-3.5.2.-3.5.3., TE pp. 70-74, 80-85.

· Criterion #3: Grade 3, Unit 3.5.1.-3.5.2.-3.5.3., TE pp. 70-74, 80-85.


B. State Board of Education’s Standards for Evaluating Instructional Materials for Social Content

The EEI curriculum meets the social content standards in the Standards for Evaluating Instructional Materials for Social Content, 2000 Edition, adopted by the State Board of Education. The following citations issued by the IMR/CRE have been addressed by edits to the unit made by the EEI development team. 

Citations:

	Grade Level
	Subject/

Standard
(HSS, Science)
	Title of Unit
	Standard Cited

(e.g. K-1 Brand Names/Corporate Logos)
	Description of Citation

Briefly and clearly indicate what the citation is, where it is located in the instructional material (include page references), and suggestions on how to revise the cited material to bring it into compliance with the social content standards.

	3
	HSS

3.5.1./3.5.2./

3.5.3.
	California’s Economy: Natural Choices
	B-2, B-4, B-5, B-8
	SM – photos (mostly white)

	3
	HSS

3.5.1./3.5.2./

3.5.3.
	California’s Economy: Natural Choices
	E-2 Roles
	Most of the examples and images in the unit are of manual labor. Would be good to show a diversity of jobs to show lots of different role models for students as well as professions that are based on manual labor.

	3
	HSS

3.5.1./3.5.2./

3.5.3.
	California’s Economy: Natural Choices
	K-1 Logos
	TE, pp. 64, 69; SM, p. 32, photo used for Lumber 2008 show the brand name “CAT” on the lifted arm of the machine and the 3 mud flaps show KW and the left one says “Kenworth”. Blur out logos.

	3
	HSS

3.5.1./3.5.2./

3.5.3.
	California’s Economy: Natural Choices
	K-1
	TE, p. 69, product name “Berry Bowl” is showing on the yellow box. Blur the name out.

	3
	HSS

3.5.1./3.5.2./

3.5.3.
	California’s Economy: Natural Choices
	K-1
	DICT, p. 7, product name “Berry Bowl” is showing on the yellow box. Blur out the product name.


Edits and Corrections from the Curriculum Commission

The following revisions and edits and corrections must be made as a condition of this recommendation.

	ID#
	Grade Level
	Unit/

Standard Number
	Title of Unit
	Page #
	Current Text
	Proposed Edit/Correction
	Explanation/Notes

	1
	3
	3.5.1/ 3.5.2/ 3.5.3
	California’s Economy: Natural Choices
	TE 7, 98-99
	Naval oranges…
	Navel oranges…
	Typo.

	2
	3
	3.5.1/ 3.5.2/ 3.5.3
	California’s Economy: Natural Choices
	TE 8
	“Other places cement is produced include Florida, New Jersey, China, and India”
	“Other places cement is produced include Florida, New Jersey, China, and India.”
	Period is missing at the end of the sentence.

	3
	3
	3.5.1/ 3.5.2/ 3.5.3
	California’s Economy: Natural Choices
	TE 31, 51-58
	Economy & Industry graphs
	Add source of data including year
	Sourcing documents is a skill associated with H-SS

	4
	3
	3.5.1/ 3.5.2/ 3.5.3
	California’s Economy: Natural Choices
	TE 37
	“Many goods are made from trees. This desk Many movies are made in California.”
	“Many goods are made from trees, including this desk.”
	Current answer includes a sentence fragment.

	5
	3
	3.5.1/ 3.5.2/ 3.5.3
	California’s Economy: Natural Choices
	TE 78

SM 32
	Tourism Visual Aid Card 

Image of the beach and Yosemite
	Replace image of Yosemite with early beach goers
	Makes it consistent with other images. Currently, it is just nature.  All other pictures of the same thing then and now.


Edits and Corrections from the IMR/CRE Report of Findings

The following revisions and edits and corrections must be made as a condition of this recommendation. The following revisions and edits and corrections must be made as a condition of this recommendation, when they do not conflict with edits made as part of the Curriculum Commission recommendation.

	ID #
	Grade Level
	Subject/Standard
(HSS, Science)
	Title of Unit
	Location

(including page #)
	Current Text
	Proposed Edit/Correction

	1. 
	3
	HSS

3.5.1./

3.5.2./

3.5.3.
	California’s Economy Natural Choices
	TE, p. 12, column 3
	Nonrenewable [    ]
	nonrenewable resource (add missing noun)

	2. 
	3
	HSS

3.5.1./

3.5.2./

3.5.3.
	California’s Economy Natural Choices
	TE, p. 44;

SM, p. 21
	
	Lesson 2 (TE p. 44) The table “Industries in the California Economy” (SM p. 21) should have the subheadings “Jobs” and “Products” under each Industry heading.

	3. 
	3
	HSS

3.5.1./

3.5.2./

3.5.3.
	California’s Economy Natural Choices
	TE, pp. 44-45
	
	Lesson 2, Step 3 asks students to identify natural features in their county. Students need more detailed maps of their county to accomplish this task.

	4. 
	3
	HSS

3.5.1./

3.5.2./

3.5.3.
	California’s Economy Natural Choices
	TE, p. 77; SM, p. 42
	
	Lesson 4, A second “$” icon is needed, because there will be a “$” icon on the Cost and Benefit sides.

	5. 
	3
	HSS

3.5.1./

3.5.2./

3.5.3.
	California’s Economy Natural Choices
	TE, p. 82, Step 3
	
	Before reading “So Many Decisions” students should be advised that they will have to make choices at several points in the book and that they should pretend to raise their hand as if Juana were calling on them.

	6. 
	3
	HSS

3.5.1./

3.5.2./

3.5.3.
	California’s Economy Natural Choices
	SM, p. 11;

TE, p. 38
	Regarding crude oil, text states: “To make it safer, oil companies separate the oil at refineries. Companies use the refined oil to make many different products, including fuel oil and gasoline.”
	The purpose of refining crude is to make it into usable products. Replace these sentences with “Oil companies refine crude to make usable products, such as gasoline and fuel oil.”

	7. 
	3
	HSS

3.5.1./

3.5.2./

3.5.3.
	California’s Economy: Natural Choices
	SM, p. 10;

TE, pp. 6, 38
	Photo of oranges
	The photo should show navel oranges, not Valencia oranges to match the text on this page.

	8. 
	3
	HSS

3.5.1./

3.5.2./

3.5.3.
	California’s Economy: Natural Choices
	SM, p. 39, TE, p. 76, photo
	The photo shows the cheese with two black, moldy-looking spots ( bottom and right side of package)
	Airbrush out the black spots or use another photo of cheese.

	9. 
	3
	HSS

3.5.1./

3.5.2./

3.5.3.
	California’s Economy: Natural Choices
	TE, p. 60
	Past:  Seafood was caught in the ocean

Present:  Seafood is raised on “fish farms”

THE PHOTO ON VISUAL AID 8 DOES NOT SHOW THIS INFO.

The only difference is the size of the fish.
	Past:  Fishermen caught bigger fish.

Present:  Fishermen wear waterproof clothes and catch smaller fish in nets.

	10. 
	3
	HSS

3.5.1./

3.5.2./

3.5.3.
	California’s Economy: Natural Choices
	TE, p. 12, column 3, sentence 1
	…the time required for renewal is so long relative to human existence that it is generally considered a non renewable.
	…the time required for renewal is so long relative to human existence that it is generally considered a non-renewable resource.

	11. 
	3
	HSS

3.5.1./

3.5.2./

3.5.3.
	California’s Economy: Natural Choices
	TE, p. 6, paragraph 1
	
	 “2007, California would have been the tenth largest economy.” [check fact, according to Center for the Continuing Study of the California economy, would have been 8th, where is this stat from in the unit?]

	12. 
	3
	HSS

3.5.1./

3.5.2./

3.5.3.
	California’s Economy: Natural Choices
	TE, p. 12, column 3, paragraph 2
	
	“Many of California’s farms are less than 50 acres in size, indicating that these farmers specialize in one crop.” [Not sure that size necessarily indicates a mono-culture (which would in turn indicate use of chemicals in farming).]

	13. 
	3
	HSS

3.5.1./

3.5.2./

3.5.3.
	California’s Economy: Natural Choices
	TE, p. 19
	
	Unit Assessment: 36 points possible. Adds to 33?

	14. 
	3
	HSS

3.5.1./

3.5.2./

3.5.3.
	California’s Economy: Natural Choices
	TE, p. 84: #3; SM, p. 43
	
	Add that the students may select more than one answer for this question.

	15. 
	3
	HSS

3.5.1./

3.5.2./

3.5.3.
	California’s Economy: Natural Choices
	TE, p. 23:
	
	Alternative assessment: worth 13 points. Shouldn’t this be worth more if it is a unit assessment?

	16. 
	3
	HSS

3.5.1./

3.5.2./

3.5.3.
	California’s Economy: Natural Choices
	TE, p. 20-22:
	
	Unit assessment seems hard for 3rd grade, esp. question 8.

	17. 
	3
	HSS

3.5.1./

3.5.2./

3.5.3.
	California’s Economy: Natural Choices
	TE, p. 20, question 1
	
	one choice is called “petroleum.” In California Connections referred to as “oil.” 

	18. 
	3
	HSS

3.5.1./

3.5.2./

3.5.3.
	California’s Economy: Natural Choices
	TE, p. 20, question 2
	
	Provide other sample answers.

	19. 
	3
	HSS

3.5.1./

3.5.2./

3.5.3.
	California’s Economy: Natural Choices
	TE, p. 31, column 3, paragraph 2
	
	 “California was the third largest producer of petroleum in 2002.” [not reflected on chart. How big is petroleum in relation to other industries? Is it significant enough to be included in unit?]


CURRICULUM COMMISSION ADVISORY REPORT OF FINDINGS 

2009 EDUCATION AND THE ENVIRONMENT CURRICULUM REVIEW

Grade Level: 4

Unit Reviewed: 4.1.3.-4.1.5.
Purpose
The Education and the Environment Initiative (EEI) is a program designed to strengthen education about the environment in California public schools. The EEI curriculum includes Teacher Editions (TE), Big Books (BB), Supporting Materials (SM), Workbook Journals (WB), Readers (READ), Dictionaries (DICT), Word Wall Cards (WWC), Student Maps (STM), Wall Maps (WM), Games (GA), Posters (PO), and PowerPoint Presentations (PPT).

Recommendation

The EEI curriculum unit is recommended because it is aligned with history–social science content standards 4.1.3. and 4.1.5., and meets all categories of the evaluation criteria adopted by the State Board of Education. Edits and corrections are listed at the end of the report.

A. Instructional Materials Criteria

	Category 1: History–Social Science Content/Alignment with Standards

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit meets the category 1 criteria. The history–social science content standards are met. The revisions, and edits and corrections made by the EEI development team at the behest of the Curriculum Commission have addressed the concerns outlined in the IMR/CRE Report of Findings, and justify changing the finding from “Partially Met” to “Fully Met.”

	The Curriculum Commission states that the following findings of the Instructional Materials Reviewers/Content Review Experts have been rectified by the EEI development team’s edits: 

Standard Not Met: 4.1.5. The unit does not address the “services” portion of standard 4.1.5. (“Use maps, charts, and pictures to describe …services, and transportation.”

Citations:

· Criterion #2: Grade 4, Unit 4.1.3.-4.1.5., TE pp. 58-68, 70-82, 84-97.

· Criterion #5: Grade 4, 4.1.3.-4.1.5., SM pp. 38, 39, 51, 53, 55.
Citations for Partially Met Criteria:

· Criterion #3: Grade 4, Unit 4.1.3.-4.1.5., TE p. 66 (“San Juanquin River” should be “San Joaquin River”). See Edits and Corrections for additional errors.


	Category 2: Program Organization (must demonstrate overall strength)

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit provides clear structure regarding what students learn in relation to each of the identified content standards and how teachers should instruct history–social science content efficiently and effectively while using the environmental principles and concepts.

	Citations:

· Criterion #1: Grade 4, Unit 4.1.3.-4.1.5., TE pp. 70-82, 86-97.

· Criterion #2: Grade 4, Unit 4.1.3.-4.1.5., TE pp. 33, 85.

· Criterion #3: Grade 4, Unit 4.1.3.-4.1.5., TE p. 5.


	Category 3: Assessment (must demonstrate overall strength)

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit provides tools and strategies for measuring student achievement and answer keys for all assessments.

	Citations:

· Criterion #1: Grade 4, Unit 4.1.3.-4.1.5., SM pp. 4-11, 47-57.

· Criterion #2: Grade 4, Unit 4.1.3.-4.1.5., TE pp. 20-23, 54-56.


	Category 4: Universal Access (must demonstrate overall strength)

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit provides guidance for teachers in providing access to the content standards and the environmental concepts for students below grade level in reading and writing skills and for advanced learners.

	Citations:

· Criterion #1: Grade 4, Unit 4.1.3.-4.1.5., TE pp. 16-18, 30.

· Criterion #2: Grade 4, Unit 4.1.3.-4.1.5., SM pp. 51, 53, 55.


	Category 5: Instructional Planning and Support (must demonstrate overall strength)

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit contains a clear road map for teachers to follow when planning instruction.

	Citations:

· Criterion #1: Grade 4, Unit 4.1.3.-4.1.5., TE pp. 12-15.

· Criterion #4: Grade 4, Unit 4.1.3.-4.1.5., TE pp. 34-35, 72-73.

· Criterion #5: Grade 4, Unit 4.1.3.-4.1.5., TE p. 52.


B. State Board of Education’s Standards for Evaluating Instructional Materials for Social Content

The EEI curriculum meets the social content standards in the Standards for Evaluating Instructional Materials for Social Content, 2000 Edition, adopted by the State Board of Education. The following citations issued by the IMR/CRE have been addressed by edits to the unit made by the EEI development team. 

Citations:

	Grade Level
	Subject/Standard
(HSS, Science)
	Title of Unit
	Standard Cited

(e.g. K-1 Brand Names/Corporate Logos)
	Description of Citation

Briefly and clearly indicate what the citation is, where it is located in the instructional material (include page references), and suggestions on how to revise the cited material to bring it into compliance with the social content standards.

	4
	HSS

4.1.3./

4.1.5.
	Reflections of Where We Live
	K-1
	SM p. 27 and TE p. 80. The top photo shows “Borders” bookstore banners on the right side of the photo and the name of the Sears restaurant and Chancellor Hotel. Crop the photo to the right of the street sign for “Post” street and eliminate that portion of the photo.

	4
	HSS

4.1.3./

4.1.5.
	Reflections of Where We Live
	B-3
	TE p. 85 – “classic home design”

Creates hierarchy of European aesthetic.


Edits and Corrections from the Curriculum Commission

The following revisions and edits and corrections must be made as a condition of this recommendation.

	ID#
	Grade Level
	Unit/

Standard Number
	Title of Unit
	Page #
	Current Text
	Proposed Edit/Correction
	Explanation/Notes

	1
	4
	4.1.3/ 4.1.5
	Reflections of Where We Live
	TE 61
	“These mountains rise sharply from the ocean or from the narrow coastal plain to elevations of several thousand feet (meters).” 
	“These mountains rise sharply from the ocean or from the narrow coastal plain to elevations of several thousand feet.” 
	Adding the metric here creates a false equivalency that feet = meters. The mountains are not several thousand meters high (the tallest peak in the Coast Ranges is 1700m high). 

	2
	4
	4.1.3/ 4.1.5
	Reflections of Where We Live
	TE 84, 89-94, 100, 101, 107

SM 13-18,29-31,37,40
	Informational graphs – no sources of data is given
	Add source of data including year  
	Sourcing is a skill associated with H-SS

	3
	4
	4.1.3/ 4.1.5
	Reflections of Where We Live
	TE 117
	Question 7, distractor c: “in a valley”
	Change distractor, perhaps to, “in a city”
	The correct answer is b., “in a canyon,” but the caption on the same illustration on p. 119 says “Mill Valley, California.” This would be confusing for students.  


Edits and Corrections from the IMR/CRE Report of Findings

The following revisions and edits and corrections must be made as a condition of this recommendation, when they do not conflict with edits made as part of the Curriculum Commission recommendation.

	ID #
	Grade Level
	Subject/Standard
(HSS, Science)
	Title of Unit
	Location

(including page #)
	Current Text
	Proposed Edit/Correction

	1. 
	4
	HSS

4.1.3./

4.1.5.
	Reflections of Where We Live
	TE, p. 36
	
	Lesson 1, Step 4, uses the word “terrestrial”, which should be included in the WWC and the Dictionary.

Lesson 1 requires students to identify features in their local natural region. This will be a challenge for students in heavily developed urban or suburban areas, where there is little remaining of the original natural features, and probably little, if any, wildlife. Perhaps the lesson should be revised to pick any two regions and compare and contrast them.

	2. 
	4
	HSS

4.1.3./

4.1.5.
	Reflections of Where We Live
	TE, pp. 62-63
	
	Lesson 3 describes in Step 4 a Documentary Planning Sheet that students are to prepare for their assigned region. Step 7 instructs the teacher to collect the Documentary Planning Sheet for review. Subsequent lessons do not follow up on this activity. It is unclear what students are to do with the Documentary Planning Sheet once they have completed it. There needs to be further guidance on what students are to do in order to make their “Documentary”. There is no rubric for grading the “Documentary” that would be produced from the Documentary Planning Sheet.

	3. 
	4
	HSS

4.1.3./

4.1.5.
	Reflections of Where We Live
	SM, p. 46;

TE, p. 94
	Photo of a ski slope for #12

1. Choose a “Home Tour” type of photo that’s definitely a house.

2. Understand and state a correct answer could be “Northern” or “Southern” California. Snow does fall in Big Bear, as well as Lake Tahoe!
	Students could be confused. P.S. There is no snow blower in the photo!

	4. 
	4
	HSS

4.1.3./

4.1.5.
	Reflections of Where We Live
	SM, p. 54;

TE, p. 113
	(Use the same exact question from the Visual Aid)

What parts of a transportation system you see would not be in Redding?
	What parts of a transportation system do you see in the picture that would not be in Redding?

	5. 
	4
	HSS

4.1.3./

4.1.5.
	Reflections of Where We Live
	SM, p. 60;

TE, p. 116
	Make question #4 identical to the student’s activity master (Visual Aid).

What do you see in the picture that could be used as a transportation opportunity?
	What do you think might have been the transportation problems or opportunities in a coastal area with as many hills as San Francisco has?

	6. 
	4
	HSS

4.1.3./

4.1.5.
	Reflections of Where We Live
	SM, p. 61;

TE, p. 116
	Make student copies and Visual Aids identical. 

Question #1: Name some parts of a transportation system that you see in the picture?

Question #3: What transportation challenge do you see in the picture?
	Question #1: Name some parts of a transportation system that you see in the picture or read about.

Question #3: What transportation challenge do you see in the picture or read about?

	7. 
	4
	HSS

4.1.3./

4.1.5.
	Reflections of Where We Live
	SM, p. 62;

TE, p. 117
	How did some people use the Lake Tahoe Wagon Road?
	Question #1 should be: What was the Lake Tahoe Road used for a long time ago?

	8. 
	4
	HSS

4.1.3./

4.1.5.
	Reflections of Where We Live
	TE, p. 29, Draw a Picture #2
	
	A drawing of a fence is not a good example of “What people do” unless you show them building it.

	9. 
	4
	HSS

4.1.3./

4.1.5.
	Reflections of Where We Live
	TE, p. 88, Step 4, line 2
	(It seems to be made of sticks, grass, and mud)
	(It seems to be made of planks of wood.)

	10. 
	4
	HSS

4.1.3./

4.1.5.
	Reflections of Where We Live
	TE, p. 102, Step 4
	…Give each group a set of the following, one copy for each student…
	…Give each group a different set of the following, the same copy for each student…

	11. 
	4
	HSS

4.1.3./

4.1.5.
	Reflections of Where We Live
	TE, p. 102, Step 4, line 4
	…their Activity Masters.
	…the Activity Master’s assigned to their group.

	12. 
	4
	HSS

4.1.3./

4.1.5.
	Reflections of Where We Live
	TE, p. 113, Answer
	Redding would not have big boats on water.
	Add: Redding would not have cable cars. (The photo shows a cable car, not a boat.)

	13. 
	4
	HSS

4.1.3./

4.1.5.
	Reflections of Where We Live
	TE, p. 62, Step 4
	“Take the Assignment Card… for your local region from the pile.”
	“Take the Assignment Card…for your local region from the pile and put it aside.”

	14. 
	4
	HSS

4.1.3./

4.1.5.
	Reflections of Where We Live
	TE, pp. 49, 71, 106
	Specify dates for:

p. 49- “early days” in San Francisco.

p. 71 – Industrial Revolution.

p. 106 – “early” settlers.
	

	15. 
	4
	HSS

4.1.3./

4.1.5.
	Reflections of Where We Live
	TE, p. 33, column 3
	People settling in the dry desert environments of the inland part of Southern California, for example, have had to make do with less water and often import water to meet their needs.
	People settling in the dry desert environments of the inland part of Southern California, for example, have had to make do with less water or have had to import water to meet their needs.

	16. 
	4
	HSS

4.1.3./

4.1.5.
	Reflections of Where We Live
	TE, p. 37, Step 6
	Tell students that they will now read about another region, one that is “contrasting”, very different from where they live.
	Tell students that they will now read about another region, one that is “contrasting”, or very different from where they live.

	17. 
	4
	HSS

4.1.3./

4.1.5.
	Reflections of Where We Live
	TE, p. 99, column 2, paragraph 1
	While some of the natural features in some communities present…
	While some of the natural features in communities present… [delete some]

	18. 
	4
	HSS

4.1.3./

4.1.5.
	Reflections of Where We Live
	TE, p. 36, Step 4
	
	“In addition, the aquatic and marine ecosystems California also has river and lake, and ocean and coastal natural regions.” Rewrite sentence.

	19. 
	4
	HSS
	Reflections of Where We Live
	TE, p. 49, paragraph 1
	
	“Conditions around San Francisco, for example, produce much cooler water temperatures than the conditions around Los Angeles do.” [is “do” necessary?]

	20. 
	4
	HSS

4.1.3./

4.1.5.
	Reflections of Where We Live
	TE, p. 71, column 2, paragraph 2
	
	“A rural community is usually defined as having less than 2,500 people; an urban area has more than 2,500.” Activity Population Map, TE, p. 77, has suggested responses for towns of 4,000 and 8,000 as rural. These answers are inconsistent with the information provided to the teachers in Lesson 4 overview. [suggestion is to resolve definition and be consistent throughout.]

	21. 
	4
	HSS

4.1.3./

4.1.5.
	Reflections of Where We Live
	TE, p. 26-29
	
	What’s Different Mini-poster: scoring breakdown unclear.

	22. 
	4
	HSS

4.1.3./

4.1.5.
	Reflections of Where We Live
	TE, p. 38-41
	
	Section on Climate: Inconsistent answers. Some provide climate for winter and summer, others for just one. Make consistent throughout.

	23. 
	4
	HSS

4.1.3./

4.1.5.
	Reflections of Where We Live
	TE, p. 55
	
	Natural Region Study, Part Two: unclear whether 3 pts is per box or not. Specify

	24. 
	4
	HSS
	Reflections of Where We Live
	TE, p. 85, column 1, paragraph 2
	
	“Today, new designs are also being developed and appreciated for their low impact on the health of natural systems.” Awkward phrasing. Why not say: “Today, new sustainable designs are being developed which have a low impact on natural systems.”


CURRICULUM COMMISSION ADVISORY REPORT OF FINDINGS 

2009 EDUCATION AND THE ENVIRONMENT CURRICULUM REVIEW

Grade Level: 4

Unit Reviewed: 4.2.1.

Purpose
The Education and the Environment Initiative (EEI) is a program designed to strengthen education about the environment in California public schools. The EEI curriculum includes Teacher Editions (TE), Big Books (BB), Supporting Materials (SM), Workbook Journals (WB), Readers (READ), Dictionaries (DICT), Word Wall Cards (WWC), Student Maps (STM), Wall Maps (WM), Games (GA), Posters (PO), and PowerPoint Presentations (PPT).

Recommendation

The EEI curriculum unit is recommended because it is aligned with history–social science content standard 4.2.1., and meets all categories of the evaluation criteria adopted by the State Board of Education. Edits and corrections are listed at the end of the report.

A. Instructional Materials Criteria

	Category 1: History–Social Science Content/Alignment with Standards

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit meets the category 1 criteria. The history–social science content standard is met. The revisions, and edits and corrections made by the EEI development team at the behest of the Curriculum Commission have addressed the concerns outlined in the IMR/CRE Report of Findings, and justify changing the finding from “Partially Met” to “Fully Met.”

	The Curriculum Commission states that the following findings of the Instructional Materials Reviewers/Content Review Experts have been rectified by the EEI development team’s edits: 

Standard Not Met: 4.2.1. The unit does not address the “religious beliefs” portion of standard 4.2.1. (“Discuss the major nations of California Indians, including their … religious beliefs, …”).

Citations:

· Criterion #5: Grade 4, Unit 4.2.1., SM pp. 12-14, 30, 43.

· Criterion #7: Grade 4, Unit 4.2.1., TE pp. 68, 70, 72, 74.

Citations for Partially Met Criteria:

· Criterion #3: Grade 4, Unit 4.2.1., SM p. 9, TE p. 7, “northwest coast” is misspelled as “norwest coast.” (See Edits and Corrections for additional errors.)


	Category 2: Program Organization (must demonstrate overall strength)

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit provides clear structure regarding what students learn in relation to each of the identified content standards and how teachers should instruct history–social science content efficiently and effectively while using the environmental principles and concepts.

	Citations:

· Criterion #1: Grade 4, Unit 4.2.1., TE pp. 12-13, 32-33.
· Criterion #2: Grade 4, Unit 4.2.1., TE pp. 29 (Learning Objective), 35, 79 (Learning Objective), 85.


	Category 3: Assessment (must demonstrate overall strength)

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit provides tools and strategies for measuring student achievement and answer keys for all assessments.

	Citations:

· Criterion #1: Grade 4, Unit 4.2.1., TE pp. 17-20, 47-53.
· Criterion #2: Grade 4, Unit 4.2.1., TE pp. 18-20, 47-53.


	Category 4: Universal Access (must demonstrate overall strength)

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit provides guidance for teachers in providing access to the content standards and the environmental concepts for students below grade level in reading and writing skills and for advanced learners.

	Citations:

· Criterion #1: Grade 4, Unit 4.2.1., TE pp. 14-16, 22 (step 5).
· Criterion #2: Grade 4, Unit 4.2.1., TE pp. 11, 28-29, SM pp. 18-19, 31-34.


	Category 5: Instructional Planning and Support (must demonstrate overall strength)

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit contains a clear road map for teachers to follow when planning instruction.

	Citations:

· Criterion #1: Grade 4, Unit 4.2.1., TE pp. 12-13.
· Criterion #2: Grade 4, Unit 4.2.1., TE pp. 32-33, 98-99.


B. State Board of Education’s Standards for Evaluating Instructional Materials for Social Content

The EEI curriculum meets the social content standards in the Standards for Evaluating Instructional Materials for Social Content, 2000 Edition, adopted by the State Board of Education. The following citations issued by the IMR/CRE have been addressed by edits to the unit made by the EEI development team. 

Citations:

	Grade Level
	Subject/Standard
(HSS, Science)
	Title of Unit
	Standard Cited

(e.g. K-1 Brand Names/Corporate Logos)
	Description of Citation

Briefly and clearly indicate what the citation is, where it is located in the instructional material (include page references), and suggestions on how to revise the cited material to bring it into compliance with the social content standards.

	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	B-8, B-9

B-1, B-3
	TE, p. 11 – Indians in the 21st century, text should include a photo of contemporary Indians as part of mainstream society (e.g., doctor or lawyer), and identified as American citizens

TE, p. 79 – “traditional agricultural methods,” only a fraction of California Indians practiced what would be considered ‘traditional’ agricultural methods.” Does “traditional” refer to western? This term needs more explanation.

	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	B-1
	TE, pp. 25, 28, 39, 59, 94, 94 – Pictures perpetuate misconception that all Indians look like plains Indians – not California tribe.


Edits and Corrections from the Curriculum Commission

The following revisions and edits and corrections must be made as a condition of this recommendation.

	ID#
	Grade Level
	Unit/

Standard Number
	Title of Unit
	Page #
	Current Text
	Proposed Edit/Correction
	Explanation/Notes

	1
	4
	4.2.1
	California Indian Peoples and Management of Natural Resources
	TE 11
	“Even as California Indians fully participate in 21st century society, they maintain their history in many ways, from the Na:tinixwe celebrations…” 
	“Even as California Indians fully participate in 21st century society, they maintain their history in many ways, from the Natinixwe celebrations…”
	Superfluous colon in “Natinxwe.”

	2
	4
	4.2.1
	California Indian Peoples and Management of Natural Resources
	Vocab card, TE 11, 41, Dict. 4
	Natural Region – definition is different depending on location in materials 
	Utilize one definition throughout materials; both are acceptable
	Consistency 

	3
	4
	4.2.1
	California Indian Peoples and Management of Natural Resources
	TE 14
	“He walked through the sky calling, “Na-gah! Na-gah!” Na-gh finally answered from the top of the mountain.”
	“He walked through the sky calling, “Na-gah! Na-gah!” Na-gah finally answered from the top of the mountain.”
	Change “Na-gh” to “Na-gah”.

	4
	4
	4.2.1
	California Indian Peoples and Management of Natural Resources
	Vocab card, TE 31, Dict. 6
	Tribal Region – “people used”
	Change to “people use”
	Many tribal independent tribal regions still exist today; past tense almost makes it sound like they no longer exist

	5
	4
	4.2.1
	California Indian Peoples and Management of Natural Resources
	TE 56, SM 14
	“This enabled them to catch many salmon as they swam back to the ocean.”
	Delete this sentence.
	Mature salmon don’t swim “back to the ocean”; they die soon after spawning. 

	6
	4
	4.2.1
	California Indian Peoples and Management of Natural Resources
	TE 65

SM 23
	“ canoe called tomo,l,”
	“canoe called tomol,”
	Remove comma.  Every source I found did not have the comma between the “o” and the “l” 

	7
	4
	4.2.1
	California Indian Peoples and Management of Natural Resources
	TE 120-122
	Multiple references to Lesson 4 Activity Master.
	Lesson 5 Activity Master.
	Three edits total. Verify that lesson references are accurate in the supporting materials.

	8
	4
	4.2.1
	California Indian Peoples and Management of Natural Resources
	TE 125, 128, 130

SM 58, 59, 63
	“The shoots grow long and straight.”

“The tree will grow new shoots like…”
	“The branches grow long and straight.”

“The tree will grow new branches like…”
	Consistency of use of vocabulary to correspond to pictures.  


Edits and Corrections from the IMR/CRE Report of Findings

The following revisions and edits and corrections must be made as a condition of this recommendation, when they do not conflict with edits made as part of the Curriculum Commission recommendation.

	ID #
	Grade Level
	Subject/Standard
(HSS, Science)
	Title of Unit
	Location

(including page #)
	Current Text
	Proposed Edit/Correction

	1. 
	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	TE, p. 11
	
	It states “Their [the languages of the Ohlone people] were as different from one another as Spanish is from French.” Spanish and French are related in that they have Latin as a common root language. A more apt contrast would be Spanish and Polish, which have different roots.

	2. 
	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	TE, p. 22
	
	A suggestion minor revision to the Alternative Assessment on TE p. 22.  Rather than making illustrations on both sides of the strip of construction paper, students should use a whole piece of paper and fold it into 8 squares. Teachers can more easily review the work without turning the paper over, and all of the student’s work can be displayed for viewing on classroom bulletin boards.

	3. 
	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	TE, p. 32
	
	Step 3 in Lesson 1 asks students to rank the item which was traded most, based on their reading of “Seashells in the Desert”. There is insufficient information about the trading of the various items to enable students to correctly rank the items.

	4. 
	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	TE, pp. 42, 44
	
	Step 3 in Lesson 2 instructs the teacher to assign students to 6 groups, although there are 7 tribal regions.  The rationale appears to be that students are sufficiently familiar with their local tribal region.  It is unlikely that students will have retained much understanding of their local tribal region from 3rd grade.  The teacher should assign all 7 regions. TE p. 96 acknowledges that a teacher may have assigned 7 groups in Lesson 2, so the inconsistency should be eliminated.



	5. 
	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	TE, pp. 62-65
	
	Lesson 3 instructions and procedure are confusing and difficult to follow. They need to be made more usable for both teachers and students.

	6. 
	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	TE, pp. 4, 8, 32-33
	
	Specify dates for:

pp.32-33 – Indian trade “long ago”

p. 4 – European contact

p. 8 – “early” explorers

	7. 
	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	TE, pp. 37, 39
	
	Pictures are not of California Indians, they are of Indians who are in modern California.

	8. 
	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	SM, pp. 16-29
	Comment: 4.2.1 SM pages 16-29 are almost identical to the information already taught in 3.2.2 on SM pages 19-23
	

	9. 
	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	SM, p. 16
	Paragraph 2 does not have a topic sentence.
	People used the redwood trees for many things.

	10. 
	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	SM, p. 16
	Paragraph 3 does not have a topic sentence.

Elk are large relatives of deer
	Elk are large relatives of deer that were very useful to California Indians.

	11. 
	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	SM, p. 18-19, photos
	
	Switch the photos on the two pages.

	12. 
	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	SM, p. 19, line 21;

TE, p. 54
	They replanted small bulbs to continue to grow.
	They replanted small bulbs and allowed them to continue to grow.

	13. 
	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	SM, p. 21, photo;

TE, p. 55
	
	This photo does NOT match the description of the Russian River in the text. It looks like a beach at the ocean.

	14. 
	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	SM, p. 25, paragraph 2, lines 8-11;

TE, pp. 56, 87, “Eastern Tribal Region”
	Cuts were made…several years
	This process is VERY confusing and needs to be rewritten with more detail or illustrated.

	15. 
	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	TE, p. 21, paragraph 2, line 5
	…grasslands. that demonstrate…
	…grasslands. Successful completion of the project demonstrates students are proficient with history…

	16. 
	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	TE, p. 26, last paragraph
	Many items relished…
	Plan a California Indian feast. Many items relished…

	17. 
	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	TE, pp. 12, 31
	Preparation Time

50 min.
	This is more time than I would need!

	18. 
	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	TE, p. 42, column 2, p. 45, Step 7
	Student should be able to:

· Create a cluster diagram
	You need to include a template or diagram for teacher and students to use. OR have the teacher make one on the chart paper

	19. 
	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	TE, p. 64, Step 3
	
	Insert some explicit information so students understand the reason behind the title of this lesson.

	20. 
	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	TE, p. 66, SM, visual aid #5
	
	Insert a photograph of an actual gambling tray instead of a drawing.

	21. 
	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	TE, p. 84, line 6
	…illustration of the method and write…
	…illustration of the method researched in Lesson 2 and write…

	22. 
	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	TE, p. 88, line 4, p. 56;

SM, p. 27
	Replace “hole” with
	Replace “hole” with “circular space”

	23. 
	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	TE, p. 98-99, Steps 5-6
	
	Eliminate the “10 points” reward. Team will either get “0” or “10.” Students don’t need to “win or lose”!

	24. 
	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	TE, p. 98, Step 5, paragraphs 3-4
	
	If students are given 15 minutes, why does it change to 10 minutes in paragraph 4?

	25. 
	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	TE, p. 41, column 1, paragraph 3
	The Pomo provide a dramatic example of how this approach simplifies California Indian cultural diversity.
	The Pomo provide a dramatic example of how this approach oversimplifies California Indian cultural diversity.

	26. 
	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	TE, p. 61, learning objective box
	Identify the goods and ecosystem services…
	Identify the ecosystem goods and ecosystem services…

	27. 
	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	SM, p. 21, paragraph 1, sentence 6-7
	Growing sedge plants in this way not only helped basket makers. The roots of the plants helped hold the soil together.
	Growing sedge plants in this way not only helped basket makers, it also allowed the roots of the plants to hold the soil together.

	28. 
	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	TE, p. 4, column 2, paragraph 2
	
	 “Intense land management sustained communities that varied from…” [Need sentence explaining how communities were sustained. For example: “ the ecosystem goods produced from the intense land management…”

	29. 
	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	SM, p. 20, paragraph 2
	
	Refers to “Pomo” without describing term. Include a sentence in beginning of paragraph telling who this describes. I.e. “The people of this region are referred to as the Pomo…”

	30. 
	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	SM, p. 17, end of column 1
	
	 “The Yurok built the weirs with holes where they put nets when they were finished.” [awkward] Suggest: The weirs the Yurok built had holes which they covered with nets.

	31. 
	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	TE, p. 102, SM, p. 50, Script 1
	
	 “In their hands, they hold objects…” Who? Students?

	32. 
	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	TE, p. 79, column 1, paragraph 1
	
	 “…only a fraction of California Indians practiced what would be considered ‘traditional’ agricultural methods.” Does “traditional” refer to western? This term needs more explanation.

	33. 
	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	TE, p. 26, Extension Ideas, end of page
	
	 “Your feast might include..” Discusses feast as if it was mentioned earlier in activity. Change language to something like: “Organize a class feast…”

	34. 
	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	TE, p. 22, Alternative Unit Assessment, Step 1
	
	Referred to as both “story board” and “accordion book.” Confusing, choose one term.

	35. 
	4
	HSS

4.2.1.
	California Indian Peoples and Management of Natural Resources
	TE, p. 98, Step 5
	
	“Give the groups 10 minutes to read the scripts, practice their parts, and prepare any props or costumes.” Not enough time. This sounds like it would take more like 20 minutes.]


CURRICULUM COMMISSION ADVISORY REPORT OF FINDINGS 

2009 EDUCATION AND THE ENVIRONMENT CURRICULUM REVIEW

Grade Level: 5

Unit Reviewed: 5.4.1.

Purpose
The Education and the Environment Initiative (EEI) is a program designed to strengthen education about the environment in California public schools. The EEI curriculum includes Teacher Editions (TE), Big Books (BB), Supporting Materials (SM), Workbook Journals (WB), Readers (READ), Dictionaries (DICT), Word Wall Cards (WWC), Student Maps (STM), Wall Maps (WM), Games (GA), Posters (PO), and PowerPoint Presentations (PPT).

Recommendation

The EEI curriculum unit is recommended because it is aligned with history–social science content standard 5.4.1., and meets all categories of the evaluation criteria adopted by the State Board of Education. Edits and corrections are listed at the end of the report.

A. Instructional Materials Criteria

	Category 1: History–Social Science Content/Alignment with Standards

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit meets the category 1 criteria. The history–social science content standard is met. The revisions, and edits and corrections made by the EEI development team at the behest of the Curriculum Commission have addressed the concerns outlined in the IMR/CRE Report of Findings, and justify changing the finding from “Not Met” to “Fully Met.”

	The Curriculum Commission states that the following findings of the Instructional Materials Reviewers/Content Review Experts have been rectified by the EEI development team’s edits: 

Standard Not Met: 5.4.1. Maps give the boundaries of modern states that do not correspond to the original 13 colonies. This lack of appropriate maps fails to properly teach the standard (TE pp. 24, 38, 42-43, 77-80, SM pp. 17-19, 37-49). Student activities do not explicitly ask students to locate American Indian nations on a map (TE pp. 30-42).

Not Met Citations:

· Criterion #2: In lesson 3, steps 10 and 11 (TE p. 61) are confusing and fail to accurately portray how natural systems influenced decisions by colonists.
· Criterion #3: Errors in grammar and spelling, such as SM p. 37 on which “cords” is misspelled as “chords,” are listed in the “Edits and Corrections” section at the end of the report.

· Criterion #4: Portraying modern state boundaries as equivalent to the boundaries of the 13 colonies is inaccurate (TE pp. 24, 38, 42-43, 77-80).


	Category 2: Program Organization (must demonstrate overall strength)

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit provides clear structure regarding what students learn in relation to each of the identified content standards and how teachers should instruct history–social science content efficiently and effectively while using the environmental principles and concepts.

	Citations:

· Criterion #1: Grade 5, Unit 5.4.1., TE pp. 44-55.
· Criterion #2: Grade 5, Unit 5.4.1., TE p. 83.
· Criterion #3: Grade 5, Unit 5.4.1., TE p. 5.


	Category 3: Assessment (must demonstrate overall strength)

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit provides tools and strategies for measuring student achievement and answer keys for all assessments.

	Citations:

· Criterion #2: Grade 5, Unit 5.4.1., TE pp. 20-27, 50-52, and 73-76.


	Category 4: Universal Access (must demonstrate overall strength)

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit provides guidance for teachers in providing access to the content standards and the environmental concepts for students below grade level in reading and writing skills and for advanced learners.

	Citations:

· Criterion #1: Grade 5, Unit 5.4.1., TE pp. 16-18, 28-29.


	Category 5: Instructional Planning and Support (must demonstrate overall strength)

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit contains a clear road map for teachers to follow when planning instruction.

	Citations:

· Criterion #2: Grade 5, Unit 5.4.1., TE pp. 48-49, 85.
· Criterion #4: Grade 5, Unit 5.4.1., TE p. 59.


B. State Board of Education’s Standards for Evaluating Instructional Materials for Social Content

The EEI curriculum unit meets the social content standards in the Standards for Evaluating Instructional Materials for Social Content, 2000 Edition, adopted by the State Board of Education.

Edits and Corrections from the Curriculum Commission

The following revisions and edits and corrections must be made as a condition of this recommendation.

	ID#
	Grade Level
	Unit/

Standard Number
	Title of Unit
	Page #
	Current Text
	Proposed Edit/Correction
	Explanation/Notes

	1
	5
	5.4.1
	Human Settlement and the Natural Regions of the Eastern Seaboard
	TE 7, 40
	Last paragraph of page 7, discussion of the Pechanga Indians, and assessment on page 40. 
	On p. 7, delete the sentence, “They also don’t want to hurt the land or the people.” On p. 40, delete the second sentence in question 5. 
	These edits are necessary because the text does not address the fact that the Pechanga have built the largest casino in the state of California on their lands, along with an attached golf course. The absence of this information makes answering the current question 5 on p. 40 difficult. 

	2
	5
	5.4.1
	Human Settlement and the Natural Regions of the Eastern Seaboard
	TE 7

SM 8 
	“It is no longer a place where people use plants and animals for food, houses and clothing.”


	“Most people no longer use the plants and animals for food, houses and clothing.”
	There are still farms in Temecula.  

  

	3
	5
	5.4.1
	Human Settlement and the Natural Regions of the Eastern Seaboard
	TE 9
	“What must the eastern seaboard have looked like to the ship-weary colonists, soldiers, and entrepreneurs in the late 1400s?”
	“What must the eastern seaboard have looked like to the ship-weary colonists, soldiers, and entrepreneurs in the 16th and 17th centuries?”
	Date is too early. The only European to visit the eastern seaboard in the 1400s was John Cabot, and he barely touched land. The Spanish didn’t settle along the seaboard until 1565; the British in the 1580s.

	4
	5
	5.4.1
	Human Settlement and the Natural Regions of the Eastern Seaboard
	TE 10
	“The Carolinas (later to become North and South Carolina) were the southern-most English colonies.”
	“The Carolinas (later to become North and South Carolina) and Georgia were the southern-most English colonies.”
	

	5
	5
	5.4.1
	Human Settlement and the Natural Regions of the Eastern Seaboard
	TE 20
	Assessment questions 2, 3, 5.
	Answer for question 2 should be “b”; answer for question 3 should be “a.” Recommend a different answer for question 5. 
	Wrong answers are highlighted. Question 5 is technically correct (cranberries didn’t become a commercial crop until the early 19th century), but it may be confusing to students who completed lesson 4 (see p. 93). 

	6
	5
	5.4.1
	Human Settlement and the Natural Regions of the Eastern Seaboard
	TE 27
	Essay prompt and sample answer.
	Revise prompt to read, “Write a letter to your parents back home.”
	The prompt directs students to write a letter to their sponsor, while the answer key begins, “Dear Mom and Dad.” While parents could be a sponsor for colonists, this could be confusing to students. 



	7
	5
	5.4.1
	Human Settlement and the Natural Regions of the Eastern Seaboard
	TE 41
	Map “American Indian Nations in 1600.”
	Fix map.
	The green region labeled “21” should be “2”. Also, the region labeled 18 is light blue on the Visual Aid, but is white here, and difficult to distinguish from the background of the map (see also p. 46).

	8
	5
	5.4.1
	Human Settlement and the Natural Regions of the Eastern Seaboard
	Vocab card, TE 76,  78, 79, SM 28, 30, 31, Dict. 4
	Map of Europe
	Label all European countries
	Either add Italy or change Germany to Prussia if historical map is being used

	9
	5
	5.4.1
	Human Settlement and the Natural Regions of the Eastern Seaboard
	TE 99
	“The colonists in New Jersey built some of the first log cabins in America…”
	“The colonists in Delaware built some of the first log cabins in America…”
	

	10
	5
	5.4.1
	Human Settlement and the Natural Regions of the Eastern Seaboard
	TE 100
	“He asked King Charles for a large piece of land in the America’s, north of the Potomac River…”
	“He asked King Charles for a large piece of land in the Americas, north of the Potomac River…”
	Superfluous apostrophe.

	11
	5
	5.4.1
	Human Settlement and the Natural Regions of the Eastern Seaboard
	TE 112
	Step 4, “(Note: An Answer Key and Sample Answers for Three Regions of Colonial America is provided on page 117.)
	“(Note: An Answer Key and Sample Answers for Three Regions of Colonial America is provided on page 121.)
	

	12
	5
	5.4.1
	Human Settlement and the Natural Regions of the Eastern Seaboard
	TE 121-122
	“Three Regions of Colonial America” maps and activity.
	Add “whaling” to New England map. Move “whaling” in the Venn Diagram on p. 121 in the section shared by “New England Colonies” and the “Middle Colonies.” 
	New England, and specifically the island of Nantucket, were a major factor in the whaling industry in colonial America. By the time of the Revolutionary War Massachussetts had over 300 ships involved in the whaling trade. 

	13
	5
	5.4.1
	Human Settlement and the Natural Regions of the Eastern Seaboard
	TE 125 
	The Proclamation of 1763 map 
	Add names of colonies
	Reinforces aspect of the standard.

Include names on given locations or on a key at the bottom


Edits and Corrections from the IMR/CRE Report of Findings

The following revisions and edits and corrections must be made as a condition of this recommendation, when they do not conflict with edits made as part of the Curriculum Commission recommendation.

	ID #
	Grade Level
	Subject/Standard
(HSS, Science)
	Title of Unit
	Location

(including page #)
	Current Text
	Proposed Edit/Correction

	1. 
	5
	HSS 5.4.1.
	Human Settlement and the Natural Regions of the Eastern Seaboard
	SM, p. 39, column 3
	
	“Ten percent of the colony [Rhode Island] is covered by salt water.” Perhaps the writer intended to say that 10% of Rhode Island is saltwater marsh.

	2. 
	5
	HSS 5.4.1.
	Human Settlement and the Natural Regions of the Eastern Seaboard
	SM, p. 49
	
	“People in Georgia tried to grow smaller crops like grapes for wine and silkworms for silk.” This statement implies that the people were unsuccessful in raising these crops. The statement should be deleted, as students are using this Activity Master to determine which goods and services a colony actually produced.

	3. 
	5
	HSS 5.4.1.
	Human Settlement and the Natural Regions of the Eastern Seaboard
	TE, p. 8, column 2
	
	Refers to New York’s wide shallow bay. Change to “New York’s Long Island Sound.”

	4. 
	5
	HSS 5.4.1.
	Human Settlement and the Natural Regions of the Eastern Seaboard
	TE, pp. 73-75, column 2
	Uses the term “economy” to describe the economic activities
	Change “economy” to “economic activities” or “industries”

	5. 
	5
	HSS 5.4.1.
	Human Settlement and the Natural Regions of the Eastern Seaboard
	TE, p. 90, Lesson 5 Activity Master, section 2
	
	Change “group” to “region”

	6. 
	5
	HSS 5.4.1.
	Human Settlement and the Natural Regions of the Eastern Seaboard
	TE, p. 90
	
	Delete Georgia from the Answer Key

	7. 
	5
	HSS 5.4.1.
	Human Settlement and the Natural Regions of the Eastern Seaboard
	TE, p. 94
	
	Add Georgia to the Answer Key

	8. 
	5
	HSS 5.4.1.
	Human Settlement of the Natural Regions of the Eastern Seaboard
	SM, p. 39, column 1
	“Ten percent of the colony is covered by salt water.”
	This sentence is unclear. Perhaps replace with “Ten percent of the colony is salt marsh”.

	9. 
	5
	HSS 5.4.1.
	Human Settlement of the Natural Regions of the Eastern Seaboard
	SM, p. 43, column 3
	“Colonists got lots of money from whale oil.”
	“Colonists earned much money from selling whale oil.”

	10. 
	5
	HSS 5.4.1.
	Human Settlement of the Natural Regions of the Eastern Seaboard
	DICT, p. 10; WWC 5.4.1. “staple crop”
	The photo of tobacco does not exemplify “A basic crop grown to feed humans.”
	Change image from “tobacco” to a staple crop to match definition.

	11. 
	5
	HSS 5.4.1.
	Human Settlement of the Natural Regions of the Eastern Seaboard
	DICT, p. 10; WWC 5.4.1. “staple crop”
	“A basic crop grown to feed humans.”
	“A raw material or crop that is used for human needs.”

	12. 
	5
	HSS 5.4.1.
	Human Settlement of the Natural Regions of the Eastern Seaboard
	TE, p. 45
	
	Delete “anthropologists” (discipline as such didn’t exist in 17c.)

	13. 
	5
	HSS 5.4.1.
	Human Settlement of the Natural Regions of the Eastern Seaboard
	TE, p. 11, Glossary, “Staple”
	Staple: A necessary or important item, especially regarding food or commodities, such as wheat.
	This definition does not match the student definition on the WWC or in the DICT.

This could cause a problem, because the student definition defines a staple as a crop grown to feed humans. In the TE, the definition allows a staple to be tobacco or deerskin.

	14. 
	5
	HSS 5.4.1.
	Human Settlement of the Natural Regions of the Eastern Seaboard
	TE, p. 25
	In order to fully demonstrate proficiency with this standard, students will need to complete Page 5 of the Traditional Unit Assessment
	In order to fully demonstrate proficiency with this standard, students will also need to complete Page 5 of the Traditional Unit Assessment

	15. 
	5
	HSS 5.4.1.
	Human Settlement of the Natural Regions of the Eastern Seaboard
	TE, p. 83, column 3, lines 16-18
	Ground that once grew beans and corn became crops of the colonists’ choosing.
	I don’t know what the author means by the sentence.

Perhaps something could be added to indicate more explicitly a shift to settled agriculture, specific European agricultural methods, and/or the commodification of agricultural products within a capitalist economy.

	16. 
	5
	HSS 5.4.1.
	Human Settlement of the Natural Regions of the Eastern Seaboard
	TE, pp. 86-87
	9 Steps in a Lesson is too much. 
	Divide the lesson into 2 portions, possibly after Step 5.

	17. 
	5
	HSS 5.4.1.
	Human Settlement of the Natural Regions of the Eastern Seaboard
	TE, p. 87, Step 8, paragraph 2
	
	After sentence 1, more questions AND answers need to be given. The question and answer given don’t directly tie-in to Temecula’s situation.

	18. 
	5
	HSS 5.4.1.
	Human Settlement of the Natural Regions of the Eastern Seaboard
	TE, p. 89
	Fishing cannot be in both locations of only under the New England colonies and also in the intersection Good climate could be located in the intersection between the Middle colonies and Southern colonies.
	

	19. 
	5
	HSS 5.4.1.
	Human Settlement of the Natural Regions of the Eastern Seaboard
	TE, p. 86, Step 3
	Having 8-10 students in one group is too big to be productive and manageable.
	

	20. 
	5
	HSS 5.4.1.
	Human Settlement of the Natural Regions of the Eastern Seaboard
	TE, p. 87, Step 5
	Students need more directions to set up a skit and need a time limit.
	

	21. 
	5
	HSS 5.4.1.
	Human Settlement of the Natural Regions of the Eastern Seaboard
	TE, p. 38; SM, p. 17
	
	Remove names of Indian Nations and do a step in Lesson 1 where students do the labeling on a map.

	22. 
	5
	HSS 5.4.1.
	Human Settlement of the Natural Regions of the Eastern Seaboard
	TE, p.45, column 1, paragraph 1
	The colonists also relied on explorers and amateur naturalists and anthropologists among them, many of whom were very interested in natural phenomenon.
	The colonists also relied on explorers and amateur naturalists among them, many of whom were very interested in natural phenomena.

Note: delete “anthropologists,” the discipline as such did not exist in the 17 century.

	23. 
	5
	HSS 5.4.1.
	Human Settlement of the Natural Regions of the Eastern Seaboard
	TE, p. 7, column 2, paragraph 2; SM, p. 15
	
	“Many new people have driven through this valley. Some of them decided to stay.” The tense doesn’t seem to make sense in the context of the paragraph. Would it make more sense to say: “Many people drive through this valley and some of them decide to stay.” 

	24. 
	5
	HSS 5.4.1.
	Human Settlement of the Natural Regions of the Eastern Seaboard
	TE, p. 10, column 3, paragraph 1
	
	“Part of this population explosion resulted from high rates of immigration particularly—Germans who found in Pennsylvania, for instance, good soil and climate similar to back home which allowed them to very successfully grow the crops they were familiar with.” [sentence is too long and incorrectly used the dash. Rewrite]

	25. 
	5
	HSS 5.4.1.
	Human Settlement of the Natural Regions of the Eastern Seaboard
	TE, p. 25
	
	Alternative Unit Assessment is ungraded. Is this recommended for a unit assessment? Change to graded.

	26. 
	5
	HSS 5.4.1.
	Human Settlement of the Natural Regions of the Eastern Seaboard
	TE, p. 11, column 1, paragraph 1
	
	 “In many ways, their settlement resembled Virginia, because in both instances, rice replaced tobacco as the main export.” [Talks about rice replacing tobacco in Virginia, although wasn’t mentioned earlier when discussing tobacco in Virginia. Confusing. Also, too many commas.]

	27. 
	5
	HSS 5.4.1.
	Human Settlement of the Natural Regions of the Eastern Seaboard
	SM, p. 41, New York; TE, p. 78
	
	“New York City is home to people from more countries than anywhere else in America.” [are we talking about present day NY or colonial NY? Change tense]

	28. 
	5
	HSS 5.4.1.
	Human Settlement of the Natural Regions of the Eastern Seaboard
	SM, p. 39, Rhode Island;

TE, p. 75
	
	“Ten percent of the colony is covered by salt water.” [what does this mean? More clear if said “salt water marshes.” [see also TE, p. 86, Step 1, questions]

	29. 
	5
	HSS 5.4.1.
	Human Settlement of the Natural Regions of the Eastern Seaboard
	TE, p. 67, column 2, paragraph 1
	
	“Charles Towne became the only town of significant size in the region.” Put “present day Charleston” in parentheses after Charles Towne.

	30. 
	5
	HSS 5.4.1.
	Human Settlement of the Natural Regions of the Eastern Seaboard
	TE, p. 48, Step 5
	
	 “Tell students to work individually, with their groups, to complete the table on Naturalist Notes.” [confusing, rephrase]

	31. 
	5
	HSS 5.4.1.
	Human Settlement of the Natural Regions of the Eastern Seaboard
	TE, pp. 8, 11, 31, DICT, p. 9, WWC 5.4.1., “Piedmont”
	
	TE, pp. 11, 31; Glossary; DICT states:

“Piedmont (DICT)

…stretches from central Alabama in the south to New Jersey in the north.” 

P. 8, states: “Piedmont stretches from Maine, where the coastal plains end, to Alabama.” Inconsistent, change to make consistent.


CURRICULUM COMMISSION ADVISORY REPORT OF FINDINGS 

2009 EDUCATION AND THE ENVIRONMENT CURRICULUM REVIEW

Grade Level: 6

Unit Reviewed: 6.2.2.







___________________




Purpose
The Education and the Environment Initiative (EEI) is a program designed to strengthen education about the environment in California public schools. The EEI curriculum includes Teacher Editions (TE), Big Books (BB), Supporting Materials (SM), Workbook Journals (WB), Readers (READ), Dictionaries (DICT), Word Wall Cards (WWC), Student Maps (STM), Wall Maps (WM), Games (GA), Posters (PO), and PowerPoint Presentations (PPT).

Recommendation

The EEI curriculum unit is recommended because it is aligned with history–social science content standard 6.2.2., and meets all categories of the evaluation criteria adopted by the State Board of Education. Edits and corrections are listed at the end of the report.

A. Instructional Materials Criteria

	Category 1: History–Social Science Content/Alignment with Standards

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit meets the category 1 criteria. The history–social science content standard is met. The revisions, and edits and corrections made by the EEI development team at the behest of the Curriculum Commission have addressed the concerns outlined in the IMR/CRE Report of Findings, and justify changing the finding from “Partially Met” to “Fully Met.”

	The Curriculum Commission states that the following findings of the Instructional Materials Reviewers/Content Review Experts have been rectified by the EEI development team’s edits: 

Standard Not Met: 6.2.2. The unit does not “trace” the development of agricultural techniques and its relationship to the emergence of cities as required in standard 6.2.2. (“Trace the development of agricultural techniques that permitted … the emergence of cities …”).

Citations:

· Criterion #5: Grade 6, Unit 6.2.2., SM pp. 19, 21, 22, 24-25.
· Criterion #7: Grade 6, Unit 6.2.2., SM pp. 40-42.
Citations for Partially Met Criteria:

· Criterion #3: Grade 6, Unit 6.2.2., TE p. 78, the word “a” is missing from the sentence “… wanted to be in [a] community.” See “Edits and Corrections” section for additional errors.


	Category 2: Program Organization (must demonstrate overall strength)

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit provides clear structure regarding what students learn in relation to each of the identified content standards and how teachers should instruct history–social science content efficiently and effectively while using the environmental principles and concepts.

	Citations:

· Criterion #2: Grade 6, Unit 6.2.2., TE pp. 19-26, 41, 53, 81.
· Criterion #3: Grade 6, Unit 6.2.2., TE p. 5.


	Category 3: Assessment (must demonstrate overall strength)

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit provides tools and strategies for measuring student achievement and answer keys for all assessments.

	Citations:

· Criterion #1: Grade 6, Unit 6.2.2., TE pp. 19-26, 88-90.
· Criterion #2: Grade 6, Unit 6.2.2., TE pp. 19-26, 89-90.


	Category 4: Universal Access (must demonstrate overall strength)

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit provides guidance for teachers in providing access to the content standards and the environmental concepts for students below grade level in reading and writing skills and for advanced learners.

	Citations:

· Criterion #1: Grade 6, Unit 6.2.2., TE pp. 16, 18, 23-26.
· Criterion #2: Grade 6, Unit 6.2.2., TE pp. 30-33, 52-55, 80-85.


	Category 5: Instructional Planning and Support (must demonstrate overall strength)

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit contains a clear road map for teachers to follow when planning instruction.

	Citations:

· Criterion #1: Grade 6, Unit 6.2.2., TE pp. 12-15.
· Criterion #4: Grade 6, Unit 6.2.2., TE pp. 54-55, 70-71, 84-85.


B. State Board of Education’s Standards for Evaluating Instructional Materials for Social Content

The EEI curriculum unit meets the social content standards in the Standards for Evaluating Instructional Materials for Social Content, 2000 Edition, adopted by the State Board of Education.

Edits and Corrections from the Curriculum Commission

The following revisions and edits and corrections must be made as a condition of this recommendation.

	ID#
	Grade Level
	Unit/

Standard Number
	Title of Unit
	Page #
	Current Text
	Proposed Edit/Correction
	Explanation/Notes

	1
	6
	6.2.2
	Agricultural Advances in Ancient Civilizations
	TE 6
	“The farms of the Central Valley generate fifty-five percent of the crops produced by the United States.”
	The farms of the Central Valley generate fifty-five percent of the crops produced by California.”
	The central valley produces about 8% of the national agricultural output by value. 

	2
	6
	6.2.2
	Agricultural Advances in Ancient Civilizations
	TE 6
	“Similarly, California cotton ranks second in the United States.”
	See note. 
	The best figures I could find indicated that California cotton production was fourth in the nation in 2007-08, after Texas, Arkansas, and Georgia. 

	3
	6
	6.2.2
	Agricultural Advances in Ancient Civilizations
	Vocab card, TE 11, 41

Dict. 6 
	Natural cycle definition
	Make consistent in all locations. 
	Definition changes depending on location

	4
	6
	6.2.2 
	Agricultural Advances in Ancient Civilizations
	Vocab card, TM 11, 63

Dict. 3
	Crop yield definition
	Make consistent in all locations.  
	

	5
	6
	6.2.2
	Agricultural Advances in Ancient Civilizations
	Vocab card, TE 11, 83

Dict. 2
	Civilization definition
	Make consistent in all locations.  
	

	6
	6
	6.2.2
	Agricultural Advances in Ancient Civilizations 
	Vocab card, TM 11, 101 

Dict. 6
	Salinization definition
	Make consistent in all locations.
	

	7
	6
	6.2.2 
	Agricultural Advances in Ancient Civilizations
	TE 13
	“Textbook Alignment” 
	
	In this and all of the middle school units, add citations for Teachers’ Curriculum Institute and Oxford University Press (both adopted in California in 2005). 

	8
	6
	6.2.2
	Agricultural Advances in Ancient Civilizations 
	TE 53, 98 

SM 16, 47
	Map of Egypt: font size of city names
	Enlarge font size of city names
	Cities are hard to read and are smaller in font size than other maps

	9
	6
	6.2.2
	Agricultural Advances in Ancient Civilizations
	Dict. 4, TE 83
	Import – “to bring a product…”
	Import –“ (verb) To bring a product….”
	Make consistent with vocab card and other words with multiple grammar uses.  

	10
	6
	6.2.2
	Agricultural Advances in Ancient Civilizations
	TE 93
	“There were so many people in the village now: four Villagers, four Artisans, nine Family Members, and four Decision Makers.” 
	“There were so many people in the village now: four Villagers, four Artisans, nine Family Members, and two Decision Makers.”
	The directions for the exercise (p. 84) and the first line of the instructions on p. 93 reference only two Decision Makers. 


Edits and Corrections from the IMR/CRE Report of Findings

The following revisions and edits and corrections must be made as a condition of this recommendation, when they do not conflict with edits made as part of the Curriculum Commission recommendation.

	ID #
	Grade Level
	Subject/Standard
(HSS, Science)
	Title of Unit
	Location

(including page #)
	Current Text
	Proposed Edit/Correction

	1. 
	6
	HSS

6.2.2.
	Agricultural Advances in Ancient Civilizations
	TE, p. 31
	It suggests that water from the Klamath River is transported to Central and Southern California.
	The Klamath supplies parts of far Northern California. Replace with Sacramento River.

	2. 
	6
	HSS

6.2.2.
	Agricultural Advances in Ancient Civilizations
	TE, p. 61
	
	Lesson 3 Activity Master page 3 (TE p. 61), question 4. In the sample answer, change “Old Kingdom” to “Late Period”.

	3. 
	6
	HSS

6.2.2.
	Agricultural Advances in Ancient Civilizations
	TE, p. 59
	
	Lesson 3, Activity Master, TE p. 59, page 1, has a graph of population in Egypt over time. It is unclear how to graph the dates that are time periods, but not single years.  



	4. 
	6
	HSS

6.2.2.
	Agricultural Advances in Ancient Civilizations
	TE, pp. 73, 76-78
	
	Lesson 4, Step 4 (TE p. 73) should instruct the teacher to describe the roles first.  The Crowding out the Crops Script (TE pp. 76-78) requires the teacher to assign roles.  It is complicated. Also, on TE p. 77, “workers” should be in upper case.

	5. 
	6
	HSS

6.2.2.
	Agricultural Advances in Ancient Civilizations
	TE, p. 9, column 3
	…thus, some people were able to specialize and, for example, become artisans.
	…thus, some people were able to specialize and become artisans.

	6. 
	6
	HSS

6.2.2.
	Agricultural Advances in Ancient Civilizations
	TE, p. 80, column 2
	…the provision of goods and ecosystem services…
	…the provision of ecosystem goods and ecosystem services…

	7. 
	6
	HSS

6.2.2.
	Agricultural Advances in Ancient Civilizations
	TE, p. 6, column 1, paragraph 2
	“…if California were its own country, it would be the fifth richest country in the world”
	check, cited differently in another unit

 

	8. 
	6
	HSS

6.2.2.
	Agricultural Advances in Ancient Civilizations
	TE, p. 82, column 3
	“Iraq imported 70% of its food”
	Check fact, may have been cited as different percentage in another unit?

	9. 
	6
	HSS

6.2.2.
	Agricultural Advances in Ancient Civilizations
	TE, p. 24, Step 1
	“First, they must put number the events in the correct chronological order…”
	Clarify, reword



	10. 
	6
	HSS

6.2.2.
	Agricultural Advances in Ancient Civilizations
	TE, p. 28, Resources for students
	
	Entries 4, 5, 7: check citation. Has colon and period. Looks weird.



	11. 
	6
	HSS

6.2.2.
	Agricultural Advances in Ancient Civilizations
	SM, p. 66
	“sustain our civilization
	Edit to “…our current political, economic and social practices and systems”

	12. 
	6
	HSS

6.2.2.
	Agricultural Advances in Ancient Civilizations
	DICT, p. 2; WWC 6.2.2, 
	The definitions for “civilization” do not match. The Dictionary definition is sufficient.
	

	13. 
	6
	HSS

6.2.2.
	Agricultural Advances in Ancient Civilizations
	TE, p. 23, paragraph 2, HSS 6.2.2.
	The wrong standard is quoted. 
	It needs to be: Trace the development of agricultural technologies that permitted the production of economic surplus and the emergence of cities as centers of culture and power.

	14. 
	6
	HSS

6.2.2.
	Agricultural Advances in Ancient Civilizations
	TE, p. 34, step 3, final line
	…you read the story aloud

Or have students read independently

[Post the step 4 questions on the overhead projector to guide students’ independent reading.]
	

	15. 
	6
	HSS

6.2.2.
	Agricultural Advances in Ancient Civilizations
	TE, p. 42, column 3, bullet 2
	...:print and cut…
	…print, fold, and cut…

	16. 
	6
	HSS

6.2.2.
	Agricultural Advances in Ancient Civilizations
	TE, p. 45, Step 5, paragraph 2
	Students are asked to answer questions below the chart about Ancient Middens. There are NO questions on the Activity Master.
	

	17. 
	6
	HSS

6.2.2.
	Agricultural Advances in Ancient Civilizations
	TE, p. 48, and SM, p. 15, paragraph 3
	The first sentence is not a topic sentence for this paragraph.
	

	18. 
	6
	HSS

6.2.2.
	Agricultural Advances in Ancient Civilizations
	TE, p. 48, and SM, p. 17, paragraphs 4, 5
	The paragraphs do not begin with topic sentences.
	

	19. 
	6
	HSS

6.2.2.
	Agricultural Advances in Ancient Civilizations
	TE, p. 51, and SM, p. 23, line 2
	…wood, replaced…
	…wood, and then they were replaced…

	20. 
	6
	HSS

6.2.2.
	Agricultural Advances in Ancient Civilizations
	TE, p. 72, Step 2;

SM, pp. 43-44
	It is impossible to point out the cities on the “maps” because the visual aids show ruins of an ancient city on them.
	

	21. 
	6
	HSS

6.2.2.
	Agricultural Advances in Ancient Civilizations
	TE, p. 76, Act 2, paragraph 2;

SM, p. 40
	A cutting tool called a sickle made harvesting faster.
	A cutting tool called a sickle made harvesting faster. [move the sentence to the end of paragraph 2. Begin paragraph 3 with: Family members…] 


CURRICULUM COMMISSION ADVISORY REPORT OF FINDINGS 

2009 EDUCATION AND THE ENVIRONMENT CURRICULUM REVIEW

Grade Level: 7

Unit Reviewed: 7.7.1.

Purpose
The Education and the Environment Initiative (EEI) is a program designed to strengthen education about the environment in California public schools. The EEI curriculum includes Teacher Editions (TE), Big Books (BB), Supporting Materials (SM), Workbook Journals (WB), Readers (READ), Dictionaries (DICT), Word Wall Cards (WWC), Student Maps (STM), Wall Maps (WM), Games (GA), Posters (PO), and PowerPoint Presentations (PPT).

Recommendation

The EEI curriculum unit is recommended because it is aligned with history–social science standard 7.7.1.,  and meets all categories of the evaluation criteria adopted by the State Board of Education. Edits and corrections are listed at the end of the report.

A. Instructional Materials Criteria

	Category 1: History–Social Science Content/Alignment with Standards

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit meets the category 1 criteria. The history–social science standard is met. The revisions, and edits and corrections made by the EEI development team at the behest of the Curriculum Commission have addressed the concerns outlined in the IMR/CRE Repot of Findings and justify changing the finding from “Not Met” to “Fully Met.” 

	The Curriculum Commission states that the following findings of the Instructional Materials Reviewers/Content Review Experts have been rectified by the EEI development team’s edits: 

Standard Not Met: 7.7.1. Characterizing Inca society as socialist fails to fully teach the standard (TE pp. 121, 127). The unit does not address the development of Incan or Aztec urban societies (TE pp. 34-39).

Not Met Citations:

· Criterion #3: Errors in grammar and spelling, such as TE p. 11 on which “maize” is misspelled as “maise,” are listed in the Edits and Corrections section at the end of the report.
· Criterion #4: Defining Inca society as ‘“socialist” is a major historical inaccuracy 
(TE p. 121).

· Criterion #6: Applying the term “socialist” to Inca society creates the misconception that the Inca social structure resembled modern day socialist societies (TE pp. 121, 127).


	Category 2: Program Organization (must demonstrate overall strength)

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit provides clear structure regarding what students learn in relation to each of the identified content standards and how teachers should instruct history–social science content efficiently and effectively while using the environmental principles and concepts.

	Citations:

· Criterion #2: Grade 7, Unit 7.7.1., TE pp. 34-43, 121.
· Criterion #3: Grade 7, Unit 7.7.1., TE p. 5.


	Category 3: Assessment (must demonstrate overall strength)

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit provides tools and strategies for measuring student achievement and answer keys for all assessments.

	Citations:

· Criterion #2: Grade 7, Unit 7.7.1., TE pp. 20-31, 57, 91.


	Category 4: Universal Access (must demonstrate overall strength)

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit provides guidance for teachers in providing access to the content standards and the environmental concepts for students below grade level in reading and writing skills and for advanced learners.

	Citations:

· Criterion #1: Grade 7, Unit 7.7.1., TE pp.18-20, 27-31, 32-33.


	Category 5: Instructional Planning and Support (must demonstrate overall strength)

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit contains a clear road map for teachers to follow when planning instruction.

	Citations:

· Criterion #4: Grade 7, Unit 7.7.1., TE pp. 53, 73, 87.


B. State Board of Education’s Standards for Evaluating Instructional Materials for Social Content

The EEI curriculum unit meets the social content standards in the Standards for Evaluating Instructional Materials for Social Content, 2000 Edition, adopted by the State Board of Education.

Edits and Corrections from the Curriculum Commission

The following revisions and edits and corrections must be made as a condition of this recommendation.

	ID#
	Grade Level
	Unit/

Standard Number
	Title of Unit
	Page #
	Current Text
	Proposed Edit/Correction
	Explanation/Notes

	1
	7
	7.7.1
	Sun Gods and Jaguar Kings
	TE 12
	Two dates given for the domestication of corn in Mesoamerica (see note).
	Pick a consistent date, or clarify that the earlier period marks the beginning of the development of agriculture in the Americas.
	Two passages on the same page give two different dates for the domestication of corn in the Americas.

First passage: “…the story of the great civilizations that rose from these soils really begins at approximately 6000 BCE (Before the Common Era). At that time Meso-American farmers plunged their planting sticks into the ground and dropped in the first grains of domesticated corn…”

Second passage: “The earliest documented maize is from the highlands of Oaxaca, in southern Mexico, dating to about 4240 BCE.”

	2
	7
	7.7.1
	Sun Gods and Jaguar Kings
	TE 12
	“There the earliest great cities Mexico, built by people known as the Olmec…”
	“There the earliest great cities in Mexico, built by people known as the Olmec…”
	Missing preposition.

	3
	7
	7.7.1
	Sun Gods and Jaguar Kings
	TE 13, 135
	“They developed cities and urban societies throughout their region, for example, the city of Copán which was founded in 426 CE and was abandoned in1300 CE.” 
	“They developed cities and urban societies throughout their region, for example, the city of Copán which was founded in 426 CE and was abandoned in 1300 CE.”
	Missing space between “in1300”. The same error is made on p. 135 under “Step 4”. 

	4
	7
	7.7.1 (also all other grade 6-8 units)
	Sun Gods and Jaguar Kings
	TE 15
	“Textbook Alignment” 
	
	In this and all of the middle school units, add citations for Teachers’ Curriculum Institute and Oxford University Press (both adopted in California in 2005). 

	5
	7
	7.7.1
	Sun Gods and Jaguar Kings
	TE 32
	“Eyewitness Books: Aztec, Inca. and Maya.”
	“Eyewitness Books: Aztec, Inca, and Maya.”
	Comma after “Inca”.

	6
	7
	7.7.1
	Sun Gods and Jaguar Kings
	TE 35
	Definition of Renewable Resource: “A natural resource, such as firewood, that is replenished at a rate comparable to the rate at which it is consumed.”
	Change to: “A natural resource, such as firewood, that is replenished at a rate comparable to the rate at which it is consumed by humans.”
	Commission-suggested clarification. 

	7
	7
	7.7.1
	Sun Gods and Jaguar Kings
	TE 43
	Answer for question 2: “Shrimp, wood, soil for farming, water, wood, corn, beans…”
	“Shrimp, wood, soil for farming, water, corn, beans…”
	“wood” is given twice. Also, “Copán” in answer 3 should be in boldface to match the other two responses. 

	8
	7
	7.7.1
	Sun Gods and Jaguar Kings
	TE 100
	Illustration for “Feather tunic (shirt)”
	See note.
	The illustration appears to be a woven textile product and not a feather tunic. 

	9
	7
	7.7.1
	Sun Gods and Jaguar Kings
	TE 114, 123

SM 58
	Images of feathers 
	Change to either make all feathers the same color or make all generic feathers one color and the “Quetzal Feathers” a different color.  
	Currently the “Large Handful of Feathers” is yellow which gives the impression they are somehow different from the other feathers.  

	10
	7
	7.7.1
	Sun Gods and Jaguar Kings
	TE 128

SM 68
	“2   of gold beads”
	“2 of gold beads”
	Remove extra space before “of” 

	11
	7
	7.7.1
	Sun Gods and Jaguar Kings
	TE 142
	Header “Machu Picchu: An Ancient Maya Urban Society”
	“Machu Picchu: An Ancient Inca Urban Society”
	


Edits and Corrections from the IMR/CRE Report of Findings

The following revisions and edits and corrections must be made as a condition of this recommendation, when they do not conflict with edits made as part of the Curriculum Commission recommendation.

	ID #
	Grade Level
	Subject/Standard
(HSS, Science)
	Title of Unit
	Location

(including page #)
	Current Text
	Proposed Edit/Correction

	1. 
	7
	HSS

7.7.1.
	Sun Gods and Jaguar Kings
	TE, p. 58;

SM, p. 24
	
	Andes Mountains. Change “This cool air condenses into rain that flows down the mountains” to “The water vapor in this cool air condenses into rain that flows down the mountains.”

	2. 
	7
	HSS

7.7.1.
	Sun Gods and Jaguar Kings
	TE, p. 74
	
	Lesson 3, Step 3 asks students what other factors might determine the climate of a place. A suggested response is “amount of vegetation.” Climate determines the amount of vegetation, not the reverse.

	3. 
	7
	HSS

7.7.1.
	Sun Gods and Jaguar Kings
	TE, pp. 74-75
	
	The sequence of activities in Lesson 3 needs to be revised so that activities are done in the following order:

a. Read Climate Visualization

b. Read Overview of Latin American Climates

c. Make the map of Latin American Climates

In addition, Lesson 3 requires more time for students to read about the climates and complete the map.

	4. 
	7
	HSS

7.7.1.
	Sun Gods and Jaguar Kings
	TE, pp. 88-89
	
	Lesson 4, Step 6, requires more guidance and support to enable students to identify the ecosystems where various goods and services come from (Ecosystems Goods and Services, TE p. 91). For example, it is unclear that agave comes from the desert ecosystem.

	5. 
	7
	HSS

7.7.1.
	Sun Gods and Jaguar Kings
	TE, p. 125
	
	Lesson 6, Step 6, asks students to draw parallels between Meso-American civilizations and the boom/bust cities of Bodie and China Camp The materials do not provide sufficient information to enable students to make such a comparison

	6. 
	7
	HSS

7.7.1.
	Sun Gods and Jaguar Kings
	TE, p. 74
	
	Lesson 3, Step 2, defines “climate”, and should also define “weather”—“ The state of the atmosphere at a given time and place, with respect to variables such as temperature, moisture, wind velocity, and barometric pressure.”

	7. 
	7
	HSS 7.7.1.
	Sun Gods and Jaguar Kings
	TE, p. 88
	
	Lesson 4, Step 2, should provide a description of each ecosystem to accompany the teacher’s discussion of the key to the map of the Ecosystems of Latin America.

	8. 
	7
	HSS 7.7.1.
	Sun Gods and Jaguar Kings
	TE, pp. 102-104
	
	Lesson 5 is quite complex. Perhaps it should be replaced with a lesson on the development of urban societies.

	9. 
	7
	HSS 7.7.1.
	Sun Gods and Jaguar Kings
	TE, p. 85, column 2, last paragraph, last line
	Affects
	Effects

	10. 
	7
	HSS 7.7.1.
	Sun Gods and Jaguar Kings
	TE, p. 5, California Environmental Principle Box
	Students need to know that the goods produced by natural systems
	Students need to know that the ecosystem goods produced by natural systems

	11. 
	7
	HSS 7.7.1.
	Sun Gods and Jaguar Kings
	TE, p. 11, column 1, paragraph 3
	the topography influences air and water cycling so dramatically that virtually every climate in the world can be found in the region.
	the topography influences air and water cycling so dramatically that virtually every earthly climate can be found in the region.

	12. 
	7
	HSS 7.7.1.
	Sun Gods and Jaguar Kings
	TE, p. 85, column 1, paragraph 1
	understanding of how these people depended on the goods and ecosystem services provided by natural systems.
	understanding of how these people depended on the ecosystem goods and ecosystem services provided by natural systems.

	13. 
	7
	HSS 7.7.1.
	Sun Gods and Jaguar Kings
	TE, p. 85, Learning Objective
	Describe the dependence of the Maya, Aztec, and Inca civilizations on the goods and ecosystem services provided by the local natural systems.
	Describe the dependence of the Maya, Aztec, and Inca civilizations on the ecosystem goods and ecosystem services provided by the local natural systems.

	14. 
	7
	HSS 7.7.1.
	Sun Gods and Jaguar Kings
	TE, p. 28, Step 1, paragraph 2
	It would be impossible to project three transparencies at the same! Possibly teachers could make “hard” copies of these visual aids for students to use as a reference while doing their unit assessment.
	

	15. 
	7
	HSS 7.7.1.
	Sun Gods and Jaguar Kings
	TE, p. 38, Step 3, line 3
	Class follows along…
	Class follows along or have students read in pairs or independently.

	16. 
	7
	HSS 7.7.1.
	Sun Gods and Jaguar Kings
	TE, p. 38, Step 4, last sentence
	How would a teacher know which words (key vocabulary) to review with students?
	

	17. 
	7
	HSS 7.7.1.
	Sun Gods and Jaguar Kings
	TE, p. 54, Step 3;

SM, p. 23
	Students cannot label their map. Activity Master (SM, p. 23) does have an outline map-it’s just a blank area.
	

	18. 
	7
	HSS 7.7.1.
	Sun Gods and Jaguar Kings
	TE, p. 78; SM, p. 38, line 12
	…maximum of 20-70…
	…maximum total of 20-70…

	19. 
	7
	HSS 7.7.1.
	Sun Gods and Jaguar Kings
	TE, p. 78, SM, p. 38, line 13
	…of rainfall throughout…
	…of rain fall throughout…


CURRICULUM COMMISSION ADVISORY REPORT OF FINDINGS 

2009 EDUCATION AND THE ENVIRONMENT CURRICULUM REVIEW

Grade Level: 7

Unit Reviewed: 7.7.3.

Purpose
The Education and the Environment Initiative (EEI) is a program designed to strengthen education about the environment in California public schools. The EEI curriculum includes Teacher Editions (TE), Big Books (BB), Supporting Materials (SM), Workbook Journals (WB), Readers (READ), Dictionaries (DICT), Word Wall Cards (WWC), Student Maps (STM), Wall Maps (WM), Games (GA), Posters (PO), and PowerPoint Presentations (PPT).

Recommendation

The EEI curriculum unit is recommended because it is aligned with history–social science content standard 7.7.3., and meets all categories of the evaluation criteria adopted by the State Board of Education. Edits and corrections are listed at the end of the report.

A. Instructional Materials Criteria

	Category 1: History–Social Science Content/Alignment with Standards

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit meets the category 1 criteria. The history–social science content standard is met. The revisions, and edits and corrections made by the EEI development team at the behest of the Curriculum Commission have addressed the concerns outlined in the IMR/CRE Report of Findings, and justify changing the finding from “Not Met” to “Fully Met.”

	The Curriculum Commission states that the following findings of the Instructional Materials Reviewers/Content Review Experts have been rectified by the EEI development team’s edits: 

Standard Not Met: 7.7.3. Comparing the Inca and Aztec empires to the Hollywood movie industry fails to properly teach the standard (TE pp. 6-7, 34-45).

Not Met Citations:

· Criterion #3: Errors in grammar and spelling, such as SM p. 70 on which “slave” is spelled “slavee,” are listed in the Edits and Corrections section at the end of the report.
· Criterion #4: The unit inaccurately characterizes the motivations for Spanish conquests by ignoring the importance of rivalries among European nation states 
(TE pp. 10-11, 71, 74).

· Criterion #4 and #6: Comparing the Inca and Aztec empires to the Hollywood movie industry is anachronistic and inappropriate (TE pp. 6-7, 34-45). Lesson 1 creates misconceptions about the particular times and places of the Inca and Aztec empires by inappropriately comparing them to the Hollywood movie industry (TE pp. 34-45).


	Category 2: Program Organization (must demonstrate overall strength)

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit provides clear structure regarding what students learn in relation to each of the identified content standards and how teachers should instruct history–social science content efficiently and effectively while using the environmental principles and concepts.

	Citations:

· Criterion #1: Grade 7, Unit 7.7.3., TE pp. 98-105.
· Criterion #2: Grade 7, Unit 7.7.3., TE pp. 46-47.
· Criterion #3: Grade 7, Unit 7.7.3., TE p. 5.


	Category 3: Assessment (must demonstrate overall strength)

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit provides tools and strategies for measuring student achievement and answer keys for all assessments.

	Citations:

· Criterion #2: Grade 7, Unit 7.7.3., TE pp. 20-31, 65, 107.


	Category 4: Universal Access (must demonstrate overall strength)

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit provides guidance for teachers in providing access to the content standards and the environmental concepts for students below grade level in reading and writing skills and for advanced learners.

	Citations:

· Criterion #1: Grade 7, Unit 7.7.3., TE pp. 16-18, 32-33.


	Category 5: Instructional Planning and Support (must demonstrate overall strength)

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit contains a clear road map for teachers to follow when planning instruction.

	Citations:

· Criterion #4: Grade 7, Unit 7.7.3., TE pp. 49, 61, and 87.


B. State Board of Education’s Standards for Evaluating Instructional Materials for Social Content

The EEI curriculum unit meets the social content standards in the Standards for Evaluating Instructional Materials for Social Content, 2000 Edition, adopted by the State Board of Education.

Edits and Corrections from the Curriculum Commission

The following revisions and edits and corrections must be made as a condition of this recommendation.

	ID#
	Grade Level
	Unit/

Standard Number
	Title of Unit
	Page #
	Current Text
	Proposed Edit/Correction
	Explanation/Notes

	1
	7
	7.7.3
	Broken Jade and Tarnished Gold
	TE 13
	“Textbook Alignment” 
	
	In this and all of the middle school units, add citations for Teachers’ Curriculum Institute and Oxford University Press (both adopted in California in 2005). 

	2
	7
	7.7.3
	Broken Jade and Tarnished Gold
	TE 21
	Question 7: “What decision-making process did the conquistadores follow when in the Americas?” 

The correct answer is marked “c” (“They waited for a sign from the gods before making any decisions.”)
	The correct answer should be “d” (“They made their own decisions based on the situation at hand.”)
	See p. 105 for the correct answer.

	3
	7
	7.7.3
	Broken Jade and Tarnished Gold
	TE 30
	“…like the many varieties of potatoes..”
	“…like the many varieties of potatoes.”
	Extra period at the end of the sentence.

	4
	7
	7.7.3
	Broken Jade and Tarnished Gold
	TE 39
	“Empires in the Americas” Part 1 map. 
	Match the maps on pp. 9 and 27.
	It appears that the overlay layer for the student response is slightly off. Tenochtitlan and Cuzco are placed about 400 miles northeast of their actual locations, and the boundaries of the empires need to be placed to follow their respective coastlines. 

	5
	7
	7.7.3
	Broken Jade and Tarnished Gold
	TE 58

SM 19
	Spiny Oyster

“… bright white to all colors of the rainbow.”

“… and used them in decoration.”
	“ … bright white to all the colors of the rainbow.”

“ … and used them for decoration.”
	Add “the” before colors.

Change “in” to “for” which makes it consistent with format of other cards when discussing using items “for” decoration.  

	6
	7
	7.7.3
	Broken Jade and Tarnished Gold
	TE 69
	Picture of shark. 
	Replace with a picture of bonito. 
	

	7
	7
	7.7.3
	Broken Jade and Tarnished Gold
	TE 93
	Map “The Spanish Empire in 1470”
	Correct the map. 
	In 1470, the Emirate of Granada was still independent of Castile. 

	8
	7
	7.7.3
	Broken Jade and Tarnished Gold
	TE 95

SM 46
	“ Ponce de Leon took Puerto Rico ….”  
	“Ponce de Leon claimed Puerto Rico… “  
	Word choice.  Claimed seems more in line with colonization. 



	9
	7
	7.7.3
	Broken Jade and Tarnished Gold
	TE 107
	Sample response to question 3. 
	Switch directions given in the Aztec and Inca responses. 
	Cortés went west, and Pizarro went east. 


Edits and Corrections from the IMR/CRE Report of Findings

The following revisions and edits and corrections must be made as a condition of this recommendation, when they do not conflict with edits made as part of the Curriculum Commission recommendation.

	ID #
	Grade Level
	Subject/Standard
(HSS, Science)
	Title of Unit
	Location

(including page #)
	Current Text
	Proposed Edit/Correction

	1. 
	7
	HSS

7.7.3.
	Broken Jade and Tarnished Gold
	SM, p. 47
	“the Orient”
	change to “Asia”

	2. 
	7
	HSS 7.7.3.
	Broken Jade and Tarnished Gold
	TE, p. 4, column 2, line 4
	…the Spanish, and will…
	…the Spanish. They will…

	3. 
	7
	HSS 7.7.3.
	Broken Jade and Tarnished Gold
	TE, p. 9, column 1, line 32
	 (See map below.)
	 (See map below.)

	4. 
	7
	HSS 7.7.3.
	Broken Jade and Tarnished Gold
	TE, p. 28, part 1, Directions;

SM, p. 9, line 1, add to line 2
	Line 1: Inca Empires…

Line 2: …story.
	Line 1: Inca empires…

Line 2: …story. Also locate and label their capitals with a star. Circle their core locations.

	5. 
	7
	HSS 7.7.3.
	Broken Jade and Tarnished Gold
	TE, p. 34, graphic
	Did the Aztecs use umbrellas as shown on this graphic?
	

	6. 
	7
	HSS 7.7.3.
	Broken Jade and Tarnished Gold
	TE, p. 39, Step 4, line 5
	…as a class.
	…as a class or independently.

	7. 
	7
	HSS 7.7.3.
	Broken Jade and Tarnished Gold
	TE, p. 41, #4b; SM, p. 18
	Two resources…
	List two resources…

	8. 
	7
	HSS 7.7.3.
	Broken Jade and Tarnished Gold
	TE, p. 74, Step 1, paragraph 3
	The answers given to not match Visual Aid #8.
	

	9. 
	7
	HSS 7.7.3.
	Broken Jade and Tarnished Gold
	TE, p. 75, line 5
	…a special pride of place…
	…a special place of pride…

	10. 
	7
	HSS 7.7.3.
	Broken Jade and Tarnished Gold
	TE, p. 89, Step 8, between paragraphs 1 & 2 insert:
	
	Project Waves of Death (Visual Aid #12). Direct students to complete page 2 of their Death in the Valley of Mexico Activity Master using the projected information. 

OR

Include Visual Aid #12 as an Activity Master for Lesson 5.

	11. 
	7
	HSS 7.7.3.
	Broken Jade and Tarnished Gold
	TE, p. 104, Step 7, line 1
	…and blank chart on the board.
	…and blank Perspectives chart on the board.

	12. 
	7
	7.7.3
	Broken Jade and Tarnished Gold
	TE, p. 39
	
	The text refers to the “Roman Empire” and the “Greek Empire” as examples of empires.  There was no Greek Empire that was as nearly as influential and as far-reaching as the Roman Empire. Perhaps the British Empire should be substituted as an example.

	13. 
	7
	HSS 7.7.3
	Broken Jade and Tarnished Gold
	TE, p. 11, Glossary, last entry
	Virulent: Highly infective.
	Virulent: Highly infectious.

	14. 
	7
	HSS 7.7.3
	Broken Jade and Tarnished Gold
	TE, p. 26, Step 2
	Explain that the students will now work on pages 27-31 of…
	Explain that the students will now work on pages 8-12 of…[page reference should be to that of SM not TE]

	15. 
	7
	HSS 7.7.3
	Broken Jade and Tarnished Gold
	TE, p. 26, Step 2, paragraph 2
	(Visual Aids #2-6)
	(Visual Aids 2,3,5 and 6)

	16. 
	7
	HSS 7.7.3
	Broken Jade and Tarnished Gold
	TE, p. 35, column 3, paragraph 3, last sentence.
	As it has grown, Hollywood’s media empire, like other empires, has spread cultural values and sets of standards and has concentrated wealth gathered from a large periphery.
	As it has grown, Hollywood’s media empire, like other empires, has spread cultural values and sets of standards while concentrating wealth gathered from a large periphery.

	17. 
	7
	HSS 7.7.3
	Broken Jade and Tarnished Gold
	TE, p. 85, column 3, paragraph 1
	European cities…by the 1500s, and large enough to keep contagious diseases active.
	European cities…by the 1500s, and they were large enough to keep contagious diseases active.

	18. 
	7
	HSS 7.7.3
	Broken Jade and Tarnished Gold
	TE, p. 99, column 3, paragraph 3, last sentence
	In addition, they were available after the Moors were ejected from Spain.
	In addition, soldiers were available after the Moors were ejected from Spain.


CURRICULUM COMMISSION ADVISORY REPORT OF FINDINGS
2009 EDUCATION AND THE ENVIRONMENT CURRICULUM REVIEW

Grade Level: 11
Unit Reviewed: 11.9.7.

Purpose
The Education and the Environment Initiative (EEI) is a program designed to strengthen education about the environment in California public schools. The EEI curriculum includes Teacher Editions (TE), Big Books (BB), Supporting Materials (SM), Workbook Journals (WB), Readers (READ), Dictionaries (DICT), Word Wall Cards (WWC), Student Maps (STM), Wall Maps (WM), Games (GA), Posters (PO), and PowerPoint Presentations (PPT).

Recommendation

The EEI curriculum unit is recommended because it is aligned with history–social science content standard 11.9.7., and meets all categories of the evaluation criteria adopted by the State Board of Education. Edits and corrections are listed at the end of the report.

A. Instructional Materials Criteria

	Category 1: History–Social Science Content/Alignment with Standards

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit meets the category 1 criteria. The history–social science content standard is met. The revisions, and edits and corrections made by the EEI development team at the behest of the Curriculum Commission have addressed the concerns outlined in the IMR/CRE Report of Findings, and justify changing the finding from “Not Met” to “Fully Met.”

	The Curriculum Commission states that the following findings of the Instructional Materials Reviewers/Content Review Experts have been rectified by the EEI development team’s edits: 

Not Met Criteria:

· Criterion #1 (Standard not met): Grade 11, Unit/Standard 11.9.7., lacks a discussion of immigration.

Exemplary Citations for Fully Met Criteria:

· Criterion #2: Grade 11, Unit 11.9.7., SM pp. 1-13 (The Tijuana River Part 1, A Shared Resource), p. 52 (Map of Tijuana River Estuary), TE p. 67 (Community Statistics).

· Criterion #5: Grade 11, Unit 11.9.7., TE p. 28, Resources for Students, SM pp. 12-13 (photographs of pollution and trash), p. 16.
Citations for Partially Met Criteria:

· Criterion #3: Errors in grammar and spelling that must be corrected to fully meet this criterion are listed in the “Edits and Corrections” section, e.g., ID# 1, 2, 3; a complete list is found at the end of the report.

· Criterion #4: A complete list of the materials that must be revised to make the materials historically accurate is included in the “Edits and Corrections” section, e.g., ID# 5, 10, 11; a complete list is found at the end of the report.


	Category 2: Program Organization (must demonstrate overall strength)

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit provides clear structure regarding what students should learn in relation to each of the identified content standards and a means for teachers to convey history–social science efficiently and effectively while using the environmental principles and concepts as a context for instruction.

	Citations:

· Criterion #1: Grade 11, Unit 11.9.7., TE pp. 4-5, 48-49, 108-116 (Lesson 6).

· Criterion #2: Grade 11, Unit 11.9.7., TE pp. 12-13 (all lessons), SM p. 52.


	Category 3: Assessment (must demonstrate overall strength)

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit provides strategies and tools for continually measuring student achievement including both formative and summative strategies and instruments and answer keys for all assessments.

	Citations:

· Criterion #1: Grade 11, Unit 11.9.7., TE pp. 19-22, 79, SM pp. 20-23.


	Category 4: Universal Access (must demonstrate overall strength)

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit provides guidance for teachers in providing access to the content standards and environmental principles and concepts for students below grade level in reading and writing skills and for advanced learners.

	Citations:

· Criterion #2: Grade 11, Unit 11.9.7., TE pp. 31, 72.


	Category 5: Instructional Planning and Support (must demonstrate overall strength)

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit contains a clear road map for teachers to follow when planning instruction.

	Citations:

· Criterion #1: Grade 11, Unit 11.9.7., TE pp. 32-33, 96-97.

· Criterion #2: Grade 11, Unit 11.9.7., TE pp. 12-15, 74-77, 98-100.

· Criterion #3: Grade 11, Unit 11.9.7., TE pp. 28, 65 (Lesson 3, Step 6), SM p. 35.


B. State Board of Education’s Standards for Evaluating Instructional Materials for Social Content

The EEI curriculum unit meets the social content standards in the Standards for Evaluating Instructional Materials for Social Content, 2000 Edition, adopted by the State Board of Education.

Edits and Corrections from the Curriculum Commission

The following revisions and edits and corrections must be made as a condition of this recommendation.

	ID#
	Grade Level
	Unit/

Standard Number
	Title of Unit
	Page #
	Current Text
	Proposed Edit/Correction
	Explanation/Notes

	1
	11
	11.9.7
	The United States and Mexico: Working Together
	TE 22-23
	Traditional Unit Assessment Master
	See notes.
	The distractors for several of the questions are weak, as most of them could serve as valid answers for the questions. 

Question 1 (given answer “b”): 

· All four answers are correct, and are referenced throughout the unit (e.g., pp. 34-35, 55, 59)

Question 4 (given answer “b”):

· Answer “c” also appears to be correct (see p. 57)

Question 9 (given answer “a”):

· Much of the unit is dedicated to the argument that immigration directly influences policy with regards to natural resources. 

	2
	11
	11.9.7
	The United States and Mexico: Working Together
	TE 38, 43
	On p. 38, teachers are directed to, “Ask students to explain the difference between an ‘issue’ and a ‘problem.’” On p. 43, the definition of “issue” is given as, “A subject of discussion such as a problem.” This seems to equate the two terms. 
	p. 43: “Issue: A subject of discussion.”
	If students are to distinguish between an issue and a problem, the definition should not suggest they are identical. It might be a good idea to add the term “problem” to the unit vocabulary.

	3
	11
	11.9.7
	The United States and Mexico: Working Together
	TE 48, 120 
	Map of Tijuana -location of Tecate label 
	Move location of Tecate label so it is off the stream line indicator
	Visibility 

	4
	11
	11.9.7
	The United States and Mexico: Working Together
	TE 69
	“The city with the lowest population seems to have the most natural land and water resources. (Presidio)”
	Strike this line. 
	According to the data provided on p. 71, this conclusion is not accurate; all of the other American cities have more water resources, and Yuma has a lower population density.

	5
	11
	11.9.7
	The United States and Mexico: Working Together
	TE 91
	“The from power plants located in Coahuila, Mexico, and Eagle Pass, Texas…”
	“The emissions from power plants located in Coahuila, Mexico, and Eagle Pass, Texas…”
	Missing word. 

	6
	11
	11.9.7
	The United States and Mexico: Working Together
	TE 98
	“Conference Roles”
	Remove extra line returns.
	Two superfluous line returns (first line under “Cartographer” and third line under “Designer of Handout”). 


Edits and Corrections from the IMR/CRE Report of Findings

The following revisions and edits and corrections must be made as a condition of this recommendation, when they do not conflict with edits made as part of the Curriculum Commission recommendation.

	ID #
	Grade Level
	Subject/

Standard

(HSS, Science)
	Title of Unit
	Location

(including page #)
	Current Text
	Proposed Edit/Correction

	1
	11
	HSS

11.9.7.
	The United States and Mexico—Working Together
	TE, pp. 11, 31, 39; SM, p. 8
	Maquiladora; foreign owned factories.
	Definition of Maquiladora.

Change “factories” to “factory”.

	2
	11
	HSS

11.9.7.
	The United States and Mexico—Working Together
	TE, p. 43, map;

SM, p. 16, map
	Corrections to map
	· Change “blobs” in legend to rectangles.

· Thicken lines for highways, add this symbol to the legend.

· Add shield to legend “Interstate highways.”

· Move label for Arkansas so it is not cut off, also Baton Rouge.

· Delete label for Colorado.

· Use ALL CAPS for all state and country. names. Make “USA” and “MEXICO” larger than state names.

· Correct spelling: Chihuahua (city).

	4
	11
	HSS

11.9.7.
	The United States and Mexico—Working Together
	TE, p. 73, column 3
	“Abmiente”
	Change to “Ambiente.”

	5
	11
	HSS

11.9.7.
	The United States and Mexico—Working Together
	TE, pp. 90-91
	Current symbol – check for authenticity 
	Symbol shown for City Planners in Brownsville is mis-identified as the seal of Brownsville. It is the flag of Texas.

	6
	11
	HSS

11.9.7.
	The United States and Mexico—Working Together
	TE, p. 116, map;

SM, p. 52, map
	Corrections to map
	· Move dot for Imperial Beach to just north of the Research Center on the coastline.

· Move symbol for Chula Vista to correct location on the south end of San Diego Bay.

	7
	11
	HSS

11.9.7.
	The U.S. and Mexico Working together
	SM, p. 4, question 7
	One of NAFTA’s goals of is to:
	One of NAFTA’s goals is to: 

Remove “of.”

	8
	11
	HSS

11.9.7.
	The U.S. and Mexico Working together
	SM, p. 30, line 2, sentence 3
	between United States
	between the United States

insert “the.”

	9
	11
	HSS

11.9.7.
	The U.S. and Mexico Working together
	SM, p. 44, Lesson 5 Activity Master, first sentence
	United States and Mexico first began to work
	The United States and Mexico first began to work 

Insert “The.”

	10
	11
	HSS

11.9.7.
	The U.S. and Mexico Working Together
	TE, p. 86, City Planners last paragraph, last sentence;

SM, p. 34 last paragraph, last sentence
	Financially, the city would benefit from having…preserve the ecosystem.
	While it is important to all members of the city planners to preserve the ecosystem, financially the city would benefit from having more housing and financial resources are scarce.

	11
	11
	HSS

11.9.7.
	The U.S. and Mexico Working Together
	TE, p. 86, Maquiladora, last paragraph, 2nd to last sentence;

SM, p. 34 last paragraph, 2nd to last sentence.
	As maquiladora owners, you believe that both the services you provide are important.
	As maquiladora owners, you believe that both the services you provide and environmental protection are important.

	12
	11
	HSS

11.9.7.
	The U.S. and Mexico Working Together
	TE, p. 87, Farmers last paragraph, 2nd to last sentence;

SM, p. 35 last paragraph, 2nd to last sentence
	As it is, your family can barely get by.
	While the environment is important to you, as it is your family can barely get by.

	13
	11
	HSS

11.9.7.
	The U.S. and Mexico Working Together
	SM, p. 18
	Hueco Bolson Aquafer
	Remove italics; Hueco Bolson Aquafer.


CURRICULUM COMMISSION ADVISORY REPORT 
2009 EDUCATION AND THE ENVIRONMENT CURRICULUM REVIEW

Grade Level: 12
Unit Reviewed: 12.3.1. (E)

Purpose
The Education and the Environment Initiative (EEI) is a program designed to strengthen education about the environment in California public schools. The EEI curriculum includes Teacher Editions (TE), Big Books (BB), Supporting Materials (SM), Workbook Journals (WB), Readers (READ), Dictionaries (DICT), Word Wall Cards (WWC), Student Maps (STM), Wall Maps (WM), Games (GA), Posters (PO), and PowerPoint Presentations (PPT).

Recommendation

The EEI curriculum unit is recommended because it is aligned with history–social science content standard 12.3.1.(E), and meets all categories of the evaluation criteria adopted by the State Board of Education. Edits and corrections are listed at the end of the report.

A. Instructional Materials Criteria

	Category 1: History–Social Science Content/Alignment with Standards

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit meets the category 1 criteria. The unit provides strong support for teaching the applicable history–social science standard and the Environmental Principles and Concepts. 

	Exemplary Citations for Fully Met Criteria:

· Criterion #1: Grade 12, Unit/Standard 12.3.1. (Econ), TE pp. 5, 21, 26.

· Criterion #2: Grade 12, Unit/Standard 12.3.1. (Econ), TE pp. 6-9, 34-40, 106-110, 120-125, SM, 34-53, 54-57, 62-63.

· Criterion #3: Grade 12, Unit/Standard 12.3.1. (Econ), SM pp 12-16, 25-32.
· Criterion #4: Grade 12, Unit/Standard 12.3.1. (Econ), TE pp. 47, 59-63, SM 25-32.

· Criterion #5: Grade 12, Unit/Standard 12.3.1. (Econ), SM pp. 14-15.
· Criterion #6: Grade 12, Unit/Standard 12.3.1. (Econ), TE pp. 50-51, 66-74, SM pp. 14-16.

· Criterion #7: Grade 12, Unit/Standard 12.3.1. (Econ), Not applicable.
· Criterion #8: Grade 12, Unit/Standard 12.3.1. (Econ), Not applicable.


	Category 2: Program Organization (must demonstrate overall strength)

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit provides clear structure regarding what students should learn in relation to each of the identified content standards and how teachers should instruct history-social science content efficiently and effectively while using the environmental principles and concepts.

	Exemplary Citations for Fully Met Criteria:

· Criterion #1: Grade 12, Unit/Standard 12.3.1. (Econ), TE pp. 14-17, 46-51, 66-74.

· Criterion #2: Grade 12, Unit/Standard 12.3.1. (Econ), TE pp. 5, 35, 47, 67, 107.

· Criterion #3: Grade 12, Unit/Standard 12.3.1. (Econ), TE pp. 4-5, 21, 26.


	Category 3: Assessment (must demonstrate overall strength)

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit provides strategies and tools for continually measuring student achievement including both formative and summative strategies and instruments and answer keys for all assessments.

	Exemplary Citations for Fully Met Criteria:

· Criterion #1: Grade 12, Unit/Standard 12.3.1. (Econ), TE pp. 38-39, SM pp. 33, 72-74.

· Criterion #2: Grade 12, Unit/Standard 12.3.1. (Econ), TE pp. 22-25, 41- 42, 76.


	Category 4: Universal Access (must demonstrate overall strength)

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit provides guidance for teachers in providing access to the content standards and environmental principles and concepts for students below grade level in reading and writing skills and for advanced learners. 

	Exemplary Citations for Fully Met Criteria:

· Criterion #1: Grade 12, Unit/Standard 12.3.1. (Econ), TE pp. 20, 32-33.

· Criterion #2: Grade 12, Unit/Standard 12.3.1. (Econ), TE pp. 10-13, 38-39, 51, SM pp. 4-5, 6-9, 25-32.


	Category 5: Instructional Planning and Support (must demonstrate overall strength)

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	X
	
	
	The EEI curriculum unit contains a clear road map for teachers to follow when planning instruction. 

	Exemplary Citations for Fully Met Criteria:

· Criterion #1: Grade 12, Unit/Standard 12.3.1. (Econ), TE pp. 14-17, 48-49, 68-69.

· Criterion #2: Grade 12, Unit/Standard 12.3.1. (Econ), TE pp. 68-74, 108-111.

· Criterion #3: Grade 12, Unit/Standard 12.3.1. (Econ), TE pp. 10-13, 66-67, 71-74.
· Criterion #4: Grade 12, Unit/Standard 12.3.1. (Econ), TE pp. 68-69, 122-123. 

· Criterion #5: Grade 12, Unit/Standard 12.3.1. (Econ), TE pp. 26, 51, 110.


State Board of Education’s Standards for Evaluating Instructional Materials for Social Content

The EEI curriculum meets the social content standards in the Standards for Evaluating Instructional Materials for Social Content, 2000 Edition, adopted by the State Board of Education. The following citations issued by the IMR/CRE have been addressed by edits to the unit made by the EEI development team. 

Citations:

	Grade Level
	Subject
(HSS, Science)
	Title of Unit
	Standard Cited

(e.g. K-1 Brand Names and Corporate Logos)
	Description of Citation

Briefly and clearly indicate what the citation is, where it is located in the instructional material (include page references), and suggestions on how to revise the cited material to bring it into compliance with the social content standards.

	12
	HSS

12.3.1(E)
	Role of Government in Economics: An Environmental Perspective
	K-1 Brand Names and Corporate Logos
	TE. p. 62; SM, p. 30: Company name identified: “GM”


Edits and Corrections from the Curriculum Commission

The following revisions and edits and corrections must be made as a condition of this recommendation.

	ID#
	Grade Level
	Unit/

Standard Number
	Title of Unit
	Page #
	Current Text
	Proposed Edit/Correction
	Explanation/Notes

	1
	12
	12.3.1
	Government and the Economy: An Environ-mental Perspective
	TE 6
	“Most went into storage, and fewer than 6% were reused or recycled.”
	“Fewer than 6% were reused or recycled.”
	Avoids confusion with the last sentence of the paragraph. 

	2
	12
	12.3.1
	Government and the Economy: An Environ-mental Perspective
	TE 8
	Paragraph about the Cabazon Indian Reservation.
	Add sentence noting that this program is special because it is voluntary. 
	Native American reservations are not subject to many environmental regulations.

	3
	12
	12.3.1
	Government and the Economy: An Environ-mental Perspective
	TE 43
	Definition of carbon dioxide.
	Add to definition, “...and phytoplankton.”
	Provides clarification as phytoplankton isn’t necessarily considered “vegetation.”

	4
	12
	12.3.1
	Government and the Economy: An Environ-mental Perspective
	TE 71
	Slide 3
	Remove reference to melting ice.
	Free-floating ice does not cause flooding when it melts (see Archimedes’ Principle).

	5
	12
	12.3.1
	Government and the Economy: An Environ-mental Perspective
	TE 73, 96
	Reference to “non-Annex I” countries in the Kyoto Protocol.
	Include a footnote or other explanation of what “non-Annex I” means.
	Clarification requested by the Commission. 

	6
	12
	12.3.1
	Government and the Economy: An Environ-mental Perspective
	TE 129
	Last sentence, “Lets industry find alternatives or regulate the disposal of such chemicals to ensure proper handling.”
	Clarify that it is government doing the regulating. 
	Clarification requested by the Commission.

	7
	12
	12.3.1
	Government and the Economy: An Environ-mental Perspective
	TE 136
	“Alternative, mercury-free CFLs might costs consumers more than the current CFLs.”
	“Alternative, mercury-free CFLs might cost consumers more than the current CFLs.”
	Verb tense.


Edits and Corrections from the IMR/CRE Report of Findings

The following revisions and edits and corrections must be made as a condition of this recommendation, when they do not conflict with edits made as part of the Curriculum Commission recommendation.

	ID #
	Grade Level
	Subject/

Standard

(HSS, Science)
	Title of Unit
	Location

(including page #)
	Current Text
	Proposed Edit/Correction

	1
	12
	HSS
12.3.1 (E)
	Government and the Economy: An Environmental Perspective
	SM, p. 15, column 1, lines 9-15
	The terms are often used interchangeably, however, resources recovery (RR) parks more typically include of a collection of …
	…typically include a collection…


Appendix A
EVALUATION CRITERIA

Education and the Environment Initiative Instructional Materials

The ultimate goal of the Education and the Environment Initiative’s curriculum is to help students in kindergarten through grade twelve achieve mastery of the applicable Science and History–Social Science Content Standards simultaneously with the mastery of California’s Environmental Principles and Concepts. With these dual goals in mind, we propose the following evaluation criteria which encompass slight modifications to the State Board of Education’s Instructional Materials Criteria for Category 1 for science and history–social science, minor adjustments to Categories 2-5, Legal and Social Compliance review, and specific Education and the Environment Initiative evaluation elements.

A.
Instructional Materials Criteria

Category 1: Science Content/Alignment with Standards

Education and the Environment Initiative instructional materials must provide:

1. Content that is scientifically accurate.

2. Teaching of the applicable California Science Content Standards at the intended grade level(s) as discussed in the California Science Framework, chapters 3 and 4. The only standards that may be referenced are the California Science Content Standards. There should be no reference to national standards or benchmarks or to any standards other than the California Science Content Standards.

3. Examples, when directly supportive of the applicable California Science Content Standards and the Environmental Principles and Concepts, such as conservation of natural resources and pollution prevention. These examples should give direct attention to the responsibilities of all people to create and maintain a healthy environment and to use resources wisely. 

4. When investigations and experiments are included, they are integral to, and supportive of, the grade-appropriate physical, life, and earth sciences standards so that investigative and experimental skills are learned in the context of those content standards. The instructional materials must include clear procedures and explanations, in the teacher and student materials, of the science content embedded in hands-on activities.

5. Explicit instruction in science vocabulary that emphasizes the usage and meaning of common words in a scientific context.

6. Instructional materials shall use proper grammar and spelling.

Category 1: History–Social Science Content/Alignment with Standards

Education and the Environment Initiative instructional materials must provide:

1. Teaching of the applicable History–Social Science Content Standards at the intended grade level(s) as discussed in the History–Social Science Framework. The only standards that may be referenced are the California History–Social Science Content Standards. There should be no reference to the national standards or benchmarks or to any standards other than the California 


History–Social Science Content Standards.

2. Examples, when directly supportive of the applicable California History–Social Science Content Standards and the Environmental Principles and Concepts,  such as humanity’s place in ecological systems and the necessity of the protection of the environment.

3. Instructional materials shall use proper grammar and spelling.

4. Instructional materials are historically accurate.

5. Materials include sufficient use of primary sources appropriate to the age level and content standards. When only an excerpt of a source is included in the materials, the students and teachers are referred to the entire primary source. 
6. Throughout the instructional resources the importance of the variables of time and place, when and where, history and geography is included to help students recognize that events and changes occur in a specific time and place.

7. As applicable, the history–social science units are enriched with various genres of fiction and nonfiction literature of and about the historical period.

8. If included, materials on religious subject matter remain neutral; do not advocate one religion over another; do not include simulation or role playing of religious ceremonies or beliefs; do not include derogatory language about a religion or use examples from sacred texts or other religious literature that are derogatory, accusatory, or instill prejudice against other religions or those who believe in other religions.

Category 2: Program Organization (must demonstrate overall strength)

Based on the Education and the Environment Initiative Model Curriculum Plan, the sequence and organization of the Education and the Environment Initiative instructional units provide clear structure regarding what students should learn in relation to each of the identified content standards and a means for teachers to convey science and history–social science content efficiently and effectively while using the environmental principles and concepts as a context for instruction. The content is organized and presented in a manner that provides:

1. A logical and coherent structure that facilitates efficient and effective teaching and learning within a lesson and unit, and works well in conjunction with the State’s adopted instructional materials in science and history–social science.

2. Clearly stated student outcomes and goals that are measurable and are based on the Science and History–Social Science Content Standards and the Environmental Principles and Concepts.

3. Explicit statements of the relevant grade-level content standards in the curriculum units.

Category 3: Assessment (must demonstrate overall strength)

Education and the Environment Initiative instructional materials must provide:

1. Strategies and tools for continually measuring student achievement including both formative and summative strategies and instruments.

2. Answer keys for all assessment tools.

Category 4: Universal Access (must demonstrate overall strength)

Education and the Environment Initiative instructional materials must provide:

1. Guidance for teachers in providing access to the content standards and environmental principles and concepts for students below grade level in reading and writing skills, and for advanced learners.

2. Evidence of adherence to the following design principles for “considerate text” (where applicable):

· Adequate titles for each selection

· Introductory subheadings for chapter sections

· Introductory paragraphs 

· Concluding or summary paragraphs

· Complete paragraphs, including a clear topic sentence, relevant support, and transitional words and expressions (e.g., furthermore, similarly)

· Effective use of typographical aids, such as boldface print, italics

· Relevant, standards-aligned visual aids connected to the print: illustrations, photographs, charts, graphs, maps

· Manageable instead of overwhelming visual and print stimuli

· Identification and highlighting of important terms

· List of objectives or focus questions at the beginning of each selection

· List of follow-up comprehension and application questions

Category 5: Instructional Planning and Support (must demonstrate overall strength)

Instructional materials must contain a clear road map for teachers to follow when planning instruction. Education and the Environment Initiative instructional materials must provide:

1. A checklist of program lessons in the unit materials, with cross-references to the content standards covered, and details regarding the instructional time necessary for all instruction and hands-on activities.

2. Lesson plans, including suggestions for organizing resources in the classroom and ideas for pacing lessons.

3. Clear, grade-appropriate explanations of scientific concepts and theories; history–social science themes; and environmental principals and concepts; as well as, important events, people, places, and ideas, presented in a form that teachers can easily adapt for classroom use.

4. Lists of necessary equipment and materials for any hands-on activities, guidance on obtaining those materials inexpensively, and explicit instructions for organizing and safely conducting the instruction.

5. If included, homework extends and reinforces classroom instruction and provides additional practice of skills that have been taught.

B.
State Board of Education’s Standards for Evaluating Instructional Materials for Social Content

The Education and the Environment Initiative instructional materials must conform with the Standards for Evaluating Instructional Materials for Social Content, 2000 Edition, adopted by the State Board of Education.
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	3.5.1.-3.5.2.-3.5.3.
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	Partial
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	Proposed revision plan provided in Appendix A

	4.2.1.
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	Will implement
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	5.4.1.
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	Proposed revision plan provided in Appendix A

	6.2.2.
	Partial
	Will implement
	Proposed revision plan provided in Appendix A

	7.7.1.
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	Proposed revision plan provided in Appendix A

	7.7.3.
	Not
	Will implement
	Proposed revision plan provided in Appendix A

	11.9.7.
	Not
	No citations
	Proposed revision plan provided in Appendix A


Proposed Plan to Revise History–Social Science Unit 12.3.1.

	Unit
	IMR/CRE Identified

Social Content Citations

(implement as identified)
	Cal/EPA-CIWMB Revision Plan

(see Appendix A)

	12.3.1. (E)
	Will implement
	Proposed revision plan provided in Appendix A


Cal/EPA and CIWMB

Proposed EEI Unit Revisions in Response to IMR/CRE Reports of Findings

Unit: 3.5.1.-3.5.2.-3.5.3.

IMR/CRE REPORT OF FINDINGS

RECOMMENDATIONS AND CATEGORY 1 FINDINGS/CITATIONS

Grade Level: 3

Unit Reviewed: 3.5.1.-3.5.2.-3.5.3.

——————————————————————————————————————————
Draft IRP Recommendation

The EEI curriculum unit reviewed by the elementary history-social science panel is recommended on the condition that it is edited to align with history-social science standards 3.5.1and 3.5.2. Revisions and edits and corrections required as a condition of this recommendation are listed in the “Edits and Corrections” section at the end of the report.
A. Instructional Materials Criteria

	Category 1: History–Social Science Content/Alignment with Standards

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	
	X
	
	The EEI curriculum unit partially meets the category 1 criteria. Two history-social science standards are not met. The unit also has grammar and spelling errors. The revisions and edits and corrections at the end of this report address these errors.

	Standards Not Met: 3.5.1 and 3.5.2. The unit does not address the “services” portion of standard 3.5.1 (“Describe the ways in which local producers … and services…”). The unit does not address the goods that are not “made locally” portion of standard 3.5.2 (“… some elsewhere in the United States, and some abroad.”)
Citations:

· Criterion #5: Grade 3, Unit 3.5.1.-3.5.2.-3.5.3., SM pp. 25-36.

· Criterion #7: Grade 3, Unit 3.5.1.-3.5.2.-3.5.3., READ pp. 1-29.
Citations for Partially Met Criteria:

· Criterion #3: Grade 3, Unit 3.5.1.-3.5.2.-3.5.3., TE p. 12 the word “resource” is missing from the sentence “…that is generally considered a non-renewable [missing word].”(See Edits and Corrections for additional errors.)


CALIFORNIA CONTENT STANDARDS

3.5.1. Describe the ways in which local producers have used and are using natural resources, human resources, and capital resources to produce goods and services in the past and the present.

3.5.2. Understand that some goods are made locally, some elsewhere in the United States, and some abroad.

3.5.3. Understand that individual economic choices involve trade-offs and the evaluation of benefits and costs.

SUMMARY OF CAL/EPA—CIWMB PROPOSED REVISIONS

Cal/EPA and CIWMB propose to revise this unit to correct the deficiencies identified by the Instructional Materials Reviewers (IMRs) and Content Review Experts (CREs). The list below summarizes the proposed changes which are described in greater detail on the following pages.

Lesson 1:

· Add discussion of a new Jobs We Know About chart differentiating between service and production jobs.

· Add information related to production, in other parts of the United States and/or abroad, of the 13 products students read about in California Connections: Business in California.
· Add Lesson Assessment questions related to services and to the production of goods elsewhere in the UNITED STATES and abroad.

Lesson 2:

· Revise county-by-county industry chart to incorporate service industries.
Unit Assessments

· Expand to include items about service industries and the production of goods in other parts of the United States and/or abroad.

Social Content

· Revise to correct identified items.

Edits and Corrections

· Revise to correct typographical, grammatical, and spelling errors identified by the IMRs and CREs.

Images and Maps

· Revise or replace as needed to support the proposed changes and others that may be identified during the revision and production process.

PROPOSED CHANGES

Unit Overview

The At a Glance section will be updated to reflect the changes to Lessons 1 and 2. 

Unit Planner

The Unit Planner will be updated to reflect the changes to Lessons 1 and 2. 

Lesson 1 — Made in California

Introductory Text and Background for Teachers

These sections will be revised to reflect the additions to the lesson.

Key Vocabulary

Add the word “abroad” to Key Vocabulary, Dictionary, and Word Wall Cards.

Procedures

Lesson 1 will be modified to have two sessions:

· In Session 1 (30 minutes), students will complete Steps 1 and 2 of the original lesson, the discussion in Step 2 about goods and services will be augmented so that students realize that jobs like policing, teaching, housekeeping, and bus driving are all “service” jobs. A sample Jobs We Know About chart will be provided to assist the teacher in helping students to better classify the jobs they list as “service” jobs, as opposed to jobs that produce specific (tangible) goods. The product of this Session (the chart) will be used to open Session 2 and in Lesson 2.

· In Session 2 (45 minutes), students will complete Steps 3 and 4 of the original lesson, one or two additional steps will be added in which students learn that each of the 13 products presented in California Connections: Business in California are also produced in at least one other part of the United States and/or abroad. One or two sentences with this information will be added to each of the product cards that make up the California Connections: Business in California. The teacher will be asked to point out these locations on a United States and a world map.

Information Chart

A Jobs We Know About chart will be added to help students classify jobs as related to “services” or the production of goods.

Lesson Assessment

A question will be added to Made in California (Lesson 1 Activity Master) in which students identify the places “elsewhere in the United States and abroad” that produce products like those in California.

Lesson 2 — What Comes From My County?

Introductory Text and Background for Teachers

These sections will be revised to reflect the additions to the lesson.

Procedures

Students will complete Steps 1-5 of the original Procedures, but the content of the instructional materials will be changed in order to:

· incorporate service industries (government, education, health, and other services) into the data that are provided to teachers and students.

· provide data that will more accurately portray the economic differences among California’s counties. (The county-by-county industry data [based on the number of establishments per industry] will be replaced with data based on the number of persons employed in each industry in each county. This change is intended to alleviate some of the concerns stated by members of the IRP.)

· make it easier for teachers to make the graphs of the county industry data (in Advanced Preparation).

The data on the following categories of industries in each of the California counties will be given to the teacher in percentages (of the total workforce):

· Farming, Forestry, Fishing, Hunting, and Mining

· Construction and Manufacturing

· Sales (wholesale and retail trade)

· Transportation, Warehousing, and Utilities

· Arts, Entertainment, Recreation, and Hospitality

· Government

· Education and Health

· Other Services (information, finance, insurance, real estate [rental and leasing], professional, scientific, management, administrative [except public administration], and other.)

Teachers will create bar graphs, based on the enhanced economic data chart, and present the data to students using a revised version of Our County’s Economy Graph (Visual Aid #3). The revised version will have a y-axis with even increments between 0 and 100 (percent).

In addition, the Industries in the California Economy (Visual Aid #1) will be revised to include all 8 of the industry categories listed above. The Answer Key and Sample Answers for Industries in the California Economy will be revised to reflect the changes to Visual Aid.

Lesson Assessment

A box labeled “Services in the Economy of My County” will be added to Our State and My County (Lesson 2 Activity Master) in which students identify will identify three service industries that are part of the economy of their county. The sample answer for the question “What are some of the industries in our county?” will be expanded to include service industries.

Unit Assessment

Changes will be made to both the content and format of the Traditional and Alternative Unit Assessments to better demonstrate students’ ability to describe services and service industries, as well as their understanding of goods made in California and goods made elsewhere in the United States or abroad.

Will add question 9 to Traditional Assessment that deals with “services.” For example, “Name three services that are provided by industries in California and describe how those services help the local community.”

Social Content

The eight items noted will be corrected.

Edits and Corrections

Corrections for all typographical, grammatical, and spelling errors will incorporate the suggestions made by the IMRs and CREs. An editor will review all these suggestions and make appropriate changes.

Images and Maps

Images and maps will be revised or replaced as needed to support the changes described above and others that may be identified during the revision and production process.

Cal/EPA and CIWMB

Proposed EEI Unit Revisions in Response to IMR/CRE Reports of Findings

Unit: 4.1.3.-4.1.5.

IMR/CRE REPORT OF FINDINGS

RECOMMENDATIONS AND CATEGORY 1 FINDINGS/CITATIONS

Grade Level: 4

Unit Reviewed: 4.1.3. and 4.1.5.

——————————————————————————————————————————
Draft IRP Recommendation

The EEI curriculum unit reviewed by the elementary history-social science panel is recommended on the condition that it is edited to align with history-social science standard 4.1.5. Revisions and edits and corrections required as a condition of this recommendation are listed in the “Edits and Corrections” section at the end of the report.

A. Instructional Materials Criteria

	Category 1: History–Social Science Content/Alignment with Standards

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	
	X
	
	The EEI curriculum unit partially meets the category 1 criteria. One history-social science standard is not met. The unit also has grammar and spelling errors. The revisions and edits and corrections at the end of this report address these errors.

	Standard Not Met: 4.1.5. The unit does not address the “services” portion of standard 4.1.5 (“Use maps, charts, and pictures to describe …services, and transportation.”

Citations:

· Criterion #2: Grade 4, Unit 4.1.3.-4.1.5., TE pp. 58-68, 70-82, and 84-97.
· Criterion #5: Grade 4, 4.1.3.-4.1.5., SM pp. 38, 39, 51, 53, and 55.
Citations for Partially Met Criteria:

· Criterion #3: Grade 4, Unit 4.1.3.-4.1.5., TE p. 66 (“San Juanquin River” should be “San Joaquin River”). (See Edits and Corrections for additional errors.)


CALIFORNIA CONTENT STANDARDS

4.1.3. Identify the state capital and describe the various regions of California, including how their characteristics and physical environments (e.g., water, landforms, vegetation, climate) affect human activity.

4.1.5. Use maps, charts, and pictures to describe how human communities in California vary in land use, vegetation, wildlife, climate, population density, architectures, services, and transportation.

SUMMARY OF CAL/EPA—CIWMB PROPOSED REVISIONS

Cal/EPA and CIWMB propose to revise this unit to correct the deficiencies identified by the Instructional Materials Reviewers (IMRs) and Content Review Experts (CREs). The list below summarizes the proposed changes which are described in greater detail on the following pages.

Learning Objectives:

· Add new Learning Objective focused on having students use maps, charts and pictures to describe the variations in services in different communities.
Background for Teachers

Teachers will be provided with additional information that describes the variation in the types and amount of services (government, education, health, etc.) depending on the locations and population density in different communities. Specific information will be added regarding how geography affects the location of industries including service industries.

Lesson 4:

· Add new Learning Objective: “Use maps, charts and pictures to describe the variation in the types and amount of services depending on the locations and population density in different communities.”
· Add the terms “goods,” “industry,” “service,” and “service industry” to Key Vocabulary, Dictionary, and Word Wall Cards.

· Add Procedures to:

· To introduce new terms and use Visual Aids to differentiate between industries that produce goods and services.
· Have students brainstorm a list of “services” that they recognize in their community and discuss how the types and amounts of services vary among communities.

· Add questions to Lesson Assessment that have students describe the variation in the types and amount of services among different communities. 
Unit Assessments

· Expand to include items that demonstrate students’ ability to use maps, charts and pictures to describe the variation in the types and amount of services depending on the locations and population density in different communities. For example, students will complete a chart in which they identify the relationships between geography, population, and services available.

Social Content

· Revise to correct identified items.

Edits and Corrections

· Revise to correct typographical, grammatical, and spelling errors identified by the IMRs and CREs.

Images and Maps

· Revise or replace as needed to support the proposed changes and others that may be identified during the revision and production process.

PROPOSED CHANGES

Unit Overview

The At a Glance section will be updated to reflect the changes to Lessons 4.

Background for Teachers

Changes will be made to the content to provide teachers with additional information that describes the variation in the types and amount of services (government, education, health, etc.) depending on the locations and population density in different communities. Specific information will be added regarding how physical and human geography affect the location of industries including service industries.

Unit Planner

The Unit Planner will be updated to reflect the changes to Lesson 4.

Lesson 4 — Where People Live

Introductory Text and Background for Teachers

These sections will be revised to reflect the new learning objective in the lesson. Information will be provided about the types of services in California communities, and, how the types and amount of services may vary depending on the population density of different areas.

Learning Objectives

A new Learning Objective will be added: “Use maps, charts and pictures to describe the variation in the types and amount of services depending on the locations and population density in different communities.”
Key Vocabulary

Add the words “goods,” “industry,” “service,” and “service industry” to Key Vocabulary, Dictionary, and Word Wall Cards.

Toolbox — Prerequisite Knowledge:

Add: Students should be able to: Describe the ways in which local producers have used and are using natural resources, human resources, and capital resources to produce goods and services in the past and the present.

Procedures

· Steps 1- 7 will remain the same.

· New Step 8: teacher will introduce the terms “goods,” “services,” “industry,” and “service industry.” The teacher will create a What does this Industry Provide? chart on the board. Teacher will use Visual Aids (photos, e.g., farming, factory, bakery, teachers/doctors/ police, road construction, car mechanic/car repair) to differentiate between industries that produce goods and those that provide services. Students brainstorm a list of “services” that they recognize in their community and teacher will record their responses on the board.

· New Step 9: teacher will project the Population Map and ask students to identify and locate an urban and a rural area. Teacher will create a new list on the board Services in Urban and Rural Areas. Students will work with partners to identify services that are available in each type of community. As students share their responses, teacher records their answers on the chart on the board. Students will discuss which services are similar and different between these two types of areas. Students will discuss how the types and amounts of services vary based on the location and population density of an area.

· Step 10: original Step 8.

Visual Aids 

Additional Visual Aids (photos, e.g., farming, factory, bakery, teachers/doctors/ police, road construction, car mechanic/car repair) will be provided to present information on types of “services” available to communities.

Lesson Assessment

Questions will be added to have students describe the variation in the types and amount of services depending on the locations and population density in different communities. For example, “Identify services that are more readily available in large communities and explain why?” “Identify services that are more readily available in small communities and explain why?”

Unit Assessment

Changes will be made to both the content and format of the Traditional and Alternative Unit Assessments to better demonstrate students’ ability to use maps, charts and pictures to describe the variation in the types and amount of services depending on the locations and population density in different communities. For example, students will complete a chart that demonstrates their ability to identify the relationships between geography, population, and the types of services available.

Social Content

The two items noted will be corrected.

Edits and Corrections

Corrections for all typographical, grammatical, and spelling errors will incorporate the suggestions made by the IMRs and CREs. An editor will review all these suggestions and make appropriate changes.

Images and Maps

Images and maps will be revised or replaced as needed to support the changes described above and others that may be identified during the revision and production process.

Cal/EPA and CIWMB

Proposed EEI Unit Revisions in Response to IMR/CRE Reports of Findings

Unit: 4.2.1.

IMR/CRE REPORT OF FINDINGS

RECOMMENDATIONS AND CATEGORY 1 FINDINGS/CITATIONS

Grade Level: 4

Unit Reviewed: 4.2.1.

——————————————————————————————————————————
Draft IRP Recommendation

The EEI curriculum unit reviewed by the elementary history-social science panel is recommended on the condition that it is edited to align with history-social science standard 4.2.1. Revisions and edits and corrections required as a condition of this recommendation are listed in the “Edits and Corrections” section at the end of the report.

A. Instructional Materials Criteria

	Category 1: History–Social Science Content/Alignment with Standards

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	
	X
	
	The EEI curriculum unit partially meets the category 1 criteria. One history-social science standard is not met. The unit also has grammar and spelling errors. The revisions and edits and corrections at the end of this report address these errors.

	Standard Not Met: 4.2.1. The unit does not address the “religious beliefs” portion of standard 4.2.1 (“Discuss the major nations of California Indians, including their … religious beliefs, …”).
Citations:

· Criterion #5: Grade 4, Unit 4.2.1., SM pp. 12-14, 30, and 43.

· Criterion #7: Grade 4, Unit 4.2.1., TE pp. 68, 70, 72, and 74.
Citations for Partially Met Criteria:

· Criterion #3: Grade 4, Unit 4.2.1., SM p. and TE p. 7, “northwest coast” is misspelled as “norwest coast.” (See Edits and Corrections for additional errors.)



CALIFORNIA CONTENT STANDARD

4.2.1. Discuss the major nations of California Indians, including their geographic distribution, economic activities, legends, and religious beliefs; and describe how they depended on, adapted to, and modified the physical environment by cultivation of land and use of sea resources.

SUMMARY OF CAL/EPA—CIWMB PROPOSED REVISIONS

Cal/EPA and CIWMB propose to revise this unit to correct the deficiencies identified by the Instructional Materials Reviewers (IMRs) and Content Review Experts (CREs). The list below summarizes the proposed changes which are described in greater detail on the following pages.

Learning Objectives:

· Add new Learning Objective focused on legends and religious beliefs of the major nations of California Indians.
New Lesson:

· Add a completely new lesson focused on legends and religious beliefs of the major nations of California Indians.

· Add new Activity Masters and Visual Aids to support learning about the legends and religious beliefs of the major nations of California Indians.

· Add Lesson Assessment related to legends and religious beliefs of the major nations of California Indians.

Unit Extensions and Resources

· Add a unit extension related to legends and religious beliefs of the major nations of California Indians.

· Add student resources and teacher references related to legends and religious beliefs of the major nations of California Indians.

Unit Assessments

· Expand to include items about California Indians’ religious beliefs and legends.
Social Content

· Revise to correct identified items.

Edits and Corrections

· Revise to correct typographical, grammatical, and spelling errors identified by the IMRs and CREs.

Images and Maps

· Revise or replace as needed to support the proposed changes and others that may be identified during the revision and production process.

PROPOSED CHANGES

New Learning Objective

The following Learning Objective will be added to the unit to better cover the required content of the content standard. 

“Recognize that the legends and religious beliefs of the major nations of California Indians were influenced by the physical environment in which they lived, and the natural resources upon which they depended.”

Unit Overview

Introductory material will be added to describe the additional lesson that will be incorporated into the unit.

The At a Glance section will be updated to reflect the addition of a lesson.

Unit Background for Teachers

Content will be added to this section that provides teachers with background information related to the “religious beliefs” portion of the standard and to the new Learning Objective.

Unit Planner

The Unit Planner will be updated to reflect the addition of a lesson. 

Unit Extensions and Resources

· The Extension Ideas section will be augmented with an activity that provides students another opportunity to learn about the religious beliefs and legends of California Indians.

· The Resources for Students section will be augmented with citations for at least one grade-level appropriate source for students on the legends and religious belief systems of the major nations of California Indians.

· The References for Teachers section will be augmented with citations for the sources used to develop the materials used in the new lesson. 

New Lesson — Legends and Beliefs

The final placement of this new lesson has not been decided but the preliminary plans are to add it after Lesson 3.

Introductory Text 

This section will describe how students will study the religious beliefs and legends of California Indians in this lesson. It will also explain how the lesson activities will help students achieve the new learning objective and how this lesson relates to other lessons in the unit.

Lesson Background for Teachers

This section will provide information for the teacher regarding the religious beliefs and legends of California Indians and the relationship of these religious legends and beliefs to natural systems.

Additional EEI Learning Objective

Recognize that the legends and religious beliefs of the major nations of California Indians were influenced by the physical environment in which they lived, and the natural resources upon which they depended.

Key Vocabulary

The Key Vocabulary for this new lesson will include up to six grade appropriate words related to the religious beliefs and legends of California Indians and the relationship of these religious legends and beliefs to natural systems. These words will be added to the Unit Dictionary and added as Word Wall Cards. Examples of possible words and phrases include: legend, myth, religious belief, storytelling.

Procedures

· Individual students will be assigned one of several examples of legends from the major nations of California Indians. (These legends will be chosen to illustrate elements of the religious belief systems of California Indians regarding natural systems.)

· Students will read the legend they are assigned, seeking specific information, which they will collect on their individual charts.

· Students will then come together with the other students to share information they have gathered regarding the various legends. Based on this information, students will complete their charts.

· Teachers will guide students in identifying how the legends and elements of the religious belief systems of the California Indians reflected the environments they lived in and the resources that they depended on.

· Students will write about the fact that the environments in which California Indians lived and the resources that they depended on, shaped their belief systems.
Activity Masters

At least two new Activity Masters, including legends for students to read, will be added to provide students with information and activities related to the legends and religious beliefs of the major nations of California Indians.

Visual Aids

At least two new Visual Aids, including depictions of legends, will be added to support the activities related to the legends and religious beliefs of the major nations of California Indians.

Lesson Assessment

Students will complete a chart with information about California Indians religious beliefs and legends, and provide a written response to a summary question.

Unit Assessment

Changes will be made to both the content and format of the Traditional and Alternative Unit Assessments to better demonstrate students’ ability to identify and describe California Indians’ religious beliefs and legends.
Social Content

The two items noted will be corrected.

Edits and Corrections

Corrections for all typographical, grammatical, and spelling errors will incorporate the suggestions made by the IMRs and CREs. An editor will review all these suggestions and make appropriate changes.

Images and Maps

Images and maps will be revised or replaced as needed to support the changes described above and others that may be identified during the revision and production process.

Cal/EPA and CIWMB

Proposed EEI Unit Revisions in Response to IMR/CRE Reports of Findings

Unit: 5.4.1.

IMR/CRE REPORT OF FINDINGS

RECOMMENDATIONS AND CATEGORY 1 FINDINGS/CITATIONS

Grade Level: 5

Unit Reviewed: 5.4.1.

——————————————————————————————————————————
Draft IRP Recommendation

The EEI curriculum unit is not recommended because it does not meet the category 1 criteria. It is not fully aligned with history-social science standard 5.4.1., and it contains historical inaccuracies. The curriculum unit does demonstrate overall strengths in criteria categories 2 through 5. Edits and corrections are listed at the end of the report.

A. Instructional Materials Criteria

	Category 1: History–Social Science Content/Alignment with Standards

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	
	
	X
	The EEI curriculum unit does not meet the category 1 criteria. The history-social science standard is not met, and the unit contains historical inaccuracies. The unit also has grammar and spelling errors. The revisions and edits and corrections at the end of this report address these errors.

	Standard Not Met: 5.4.1. Maps give the boundaries of modern states that do not correspond to the original 13 colonies. This lack of appropriate maps fails to properly teach the standard (TE pp. 24, 38, 42-43, and 77-80 and SM pp. 17-19 and 37-49). Student activities do not explicitly ask students to locate American Indian nations on a map (TE pp. 30-42).

Not Met Citations:

· Criterion #2: In lesson 3, steps 10 and 11 (TE p. 61) are confusing and fail to accurately portray how natural systems influenced decisions by colonists.

· Criterion #3: Errors in grammar and spelling, such as SM p. 37 on which “cords” is misspelled as “chords,” are listed in the Edits and Corrections at the end of the report.
· Criterion #4: Portraying modern state boundaries as equivalent to the boundaries of the 13 colonies is inaccurate (TE pp. 24, 38, 42-43, and 77-80).


CALIFORNIA CONTENT STANDARD

5.4.1. Understand the influence of location and physical setting on the founding of the original 13 colonies, and identify on a map the locations of the colonies and of the American Indian nations already inhabiting these areas.

SUMMARY OF CAL/EPA—CIWMB PROPOSED REVISIONS

Cal/EPA and CIWMB propose to revise this unit to correct the deficiencies identified by the Instructional Materials Reviewers (IMRs) and Content Review Experts (CREs). The list below summarizes the proposed changes which are described in greater detail on the following pages.

Learning Objectives:

· Add new Learning Objective focused on having students locate American Indian nations on a map.
Lesson 1:

· Divide lesson into two sessions.

· Add Session 2 focused on the new Learning Objective “Identify on a map the locations of the 13 colonies and of the American Indian nations already inhabiting these areas.”

· Revise all maps to correspond to the historically-accurate boundaries of the original 13 colonies colony boundaries.
· Add to Session 2 Lesson Assessment, students labeling a map with the names of the American Indian nations on the Eastern Seaboard, the location of the first European “landings,” and the names of the 13 Colonies.

Lesson 4 — Development of Colonial Economies

· Revise maps to correspond to the historically-accurate boundaries of the original 13 colonies colony boundaries.
Lesson 5 — Colonial Differences

· Revise maps to correspond to the historically-accurate boundaries of the original 13 colonies colony boundaries.
Unit Assessments

· Expanded to demonstrate students’ ability to identify on a map the locations of the 13 colonies and of the American Indian nations already inhabiting these areas.

Edits and Corrections

· Revise to correct typographical, grammatical, and spelling errors identified by the IMRs and CREs.

Images and Maps

· Revise or replace as needed to support the proposed changes and others that may be identified during the revision and production process.

PROPOSED CHANGES

Cover Photo

The cover image will be replaced with one showing the arrival of colonists (or their ships), with American Indians looking on. 

Unit Overview

The text and At a Glance section will be updated to reflect the changes to Lessons 1 and 3.

Unit Planner

The Unit Planner will be updated to reflect the changes to Lessons 1 and 3.

Lesson 1 — Coast to Coast Connections: Settlement and Natural Resources

Introductory Text and Background for Teachers

These sections will be revised to reflect the addition of the new learning objective of the lesson and the revised lesson’s activities.

Learning Objectives

A new Learning Objective will be added to the Lesson 1 to better cover the required content of the content standard. 

“Identify on a map the locations of the 13 colonies and of the American Indian nations already inhabiting these areas.”

The first Learning Objective, already listed in the lesson, will remain in this lesson. The current second Learning Objective will be deleted from this lesson since it already appears and is covered in Lesson 2.

Procedures

Lesson 1 will be modified to have two sessions of 50 minutes each.

· In Session 1, students will review what they know about human settlement in California—from the California Indian nations to the European explorers and settlers—and how the natural regions of California influenced where people settled in the state, using the EEI Natural Regions and Human Geography wall maps. They will read California Connections: Settling Temecula and answer questions about the factors that influenced decisions to settle in the Temecula Valley.

· In Session 2, students will receive a Physical Map of the Eastern United States, and identify some of the physical features of the area (mountains, bodies of water). They will learn that, like on the West Coast of the United States, humans found this area attractive for many of the same reasons as California was attractive to early human settlers. They will receive a second map on which they locate and name the American Indian nations that settled on the Eastern Seaboard, and mark the “landing points” of the first European explorers. They will then observe a new map of the boundaries (that is historically accurate—not the current state boundaries) of what would become the 13 Colonies and note their names.

Activity Master

A new map that correctly reflects the boundaries of the original colonies will be developed and provided for use in this lesson.

Visual Aids

A new map that correctly reflects the boundaries of the original colonies will be developed and provided for use in this lesson.

Lesson Assessment

Session 1—Students will respond in writing to a series of questions about how the location and physical setting influence human settlement.

Session 2—Students will label a map with the names of the American Indian nations on the Eastern Seaboard, the location of the first European “landings,” and the names of the 13 Colonies.

Lesson 3 — An Ocean of Services

Introductory Text 

Changes will be made to the content of this section so as to describe the revised student activities.

Key Vocabulary

The term “Trade route” will be added to the Key Vocabulary for the lesson. 

Procedures

Students will observe a demonstration of how wind currents create surface currents in a body of water. They think about how this process might benefit humans (ecosystem service). Students then observe a map of the Gulf Stream and Trade Winds over the Atlantic and label (using crayons or colored pencils—not yarn) the major ocean currents on a Trans-Atlantic Map (directions and names). They trace Columbus’s route to the America’s on the map (went with the currents), and compare that to the route used by the first settlers of Jamestown (went against the currents). 

The class will discuss how these “rivers in the ocean,” once understood, made possible efficient travel between Europe, Africa, and the Eastern United States. They conclude that, in addition to the ecosystem goods available to the 13 Colonies (which they learned about in Lesson 2), the ecosystem services provided by the ocean made trade possible, which enabled the populations and economies of the Colonies to grow.

Activity Masters and Visual Aids

The maps in this lesson will be revised so as to accurately show the wind and ocean currents being studied, the continents, countries and colonies of the historical period, and the trans-Atlantic trade routes.

Student Assessment

Students will respond in writing to a series of questions about the importance of the ocean’s goods and services to the growth of the 13 Colonies.

Lesson 4 — Development of Colonial Economies

Teacher Background

The discussion of labor (2nd column, 2nd paragraph) will be replaced with a description of the development of American manufacturing and the competition between British and American-made goods in the early colonial period.

Procedures

Lesson 4 will be modified to have two sessions of 50 minutes each, in order to allow students time to do quality work.

In Session 1, students will be assigned a “colonial group” and work with their group to learn as much about their colony as they can and begin to prepare a colonial report. In the second session, students will share their colonial reports with the class and discuss their similarities.

Activity Masters and Visual Aids

The maps on all pages of Colonial Economies (Lesson 4 Activity Master) will be changed to show the historically-accurate colony boundaries.

Lesson 5 — Colonial Differences

Procedures

Step 8 will be revised so that students view a map showing the “territorial” boundary of the Proclamation of 1763, and discuss what effects the growth of the colonies and such proclamations might have had on the American Indian nations on the Eastern seaboard. Students predict what the results of those effects might be, using the events in California Connections: Settling Temecula as a reference.

Step 9 will be moved to Session 2 of Lesson 4, as part of the debriefing activity following the student presentations.

Activity Masters and Visual Aids

The maps on New England Colonies (Visual Aid #14), Middle Colonies (Visual Aid #15), and Southern Colonies (Visual Aid #16) will be changed to show the historically-accurate colony boundaries.
A new map will be introduced to students, showing the boundary of the Proclamation of 1763.

Unit Assessment

Changes will be made to both the content and format of the Traditional Unit Assessment to better demonstrate students’ ability to identify on a map the locations of the 13 colonies and of the American Indian nations already inhabiting these areas. The map will be changed to show the historically-accurate colony boundaries.

Edits and Corrections

Corrections for all typographical, grammatical, and spelling errors will incorporate the suggestions made by the IMRs and CREs. An editor will review all these suggestions and make appropriate changes.

Images and Maps

Images and maps will be revised or replaced as needed to support the changes described above and others that may be identified during the revision and production process.

Cal/EPA and CIWMB

Proposed EEI Unit Revisions in Response to IMR/CRE Reports of Findings

Unit: 6.2.2.

IMR/CRE REPORT OF FINDINGS

RECOMMENDATIONS AND CATEGORY 1 FINDINGS/CITATIONS

Grade Level: 6

Unit Reviewed: 6.2.2.

——————————————————————————————————————————
Draft IRP Recommendation

The EEI curriculum unit reviewed by the elementary history-social science panel is recommended on the condition that it is edited to align with history-social science standard 6.2.2. Revisions and edits and corrections required as a condition of this recommendation are listed in the “Edits and Corrections” section at the end of the report.

A. Instructional Materials Criteria

	Category 1: History–Social Science Content/Alignment with Standards

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	
	X
	
	The EEI curriculum unit partially meets the category 1 criteria. One history-social science standard is not met. The unit also has grammar and spelling errors. The revisions and edits and corrections at the end of this report address these errors.

	Standard Not Met: 6.2.2. The unit does not “trace” the development of agricultural techniques and its relationship to the emergence of cities as required in standard 6.2.2 (“Trace the development of agricultural techniques that permitted … the emergence of cities …”).

Citations:

· Criterion #5: Grade 6, Unit 6.2.2., SM pp. 19, 21, 22, and 24-25.

· Criterion #7: Grade 6, Unit 6.2.2., SM pp. 40-42.
Citations for Partially Met Criteria:

· Criterion #3: Grade 6, Unit 6.2.2., TE p. 78 the word “a” is missing from the sentence “… wanted to be in [a] community.”(See Edits and Corrections for additional errors.)


CALIFORNIA CONTENT STANDARD

6.6.2 Trace the development of agricultural techniques that permitted the production of economic surplus and the emergence of cities as centers of culture and power.

SUMMARY OF CAL/EPA—CIWMB PROPOSED REVISIONS

Cal/EPA and CIWMB propose to revise this unit to correct the deficiencies identified by the Instructional Materials Reviewers (IMRs) and Content Review Experts (CREs). The list below summarizes the proposed changes which are described in greater detail on the following pages.

Learning Objectives:

· Add Learning Objective to Lesson 2, 3, and 4: “Trace the development of agricultural techniques that permitted the production of economic surplus and the emergence of cities as centers of culture and power.”
Lesson 1

· Remove the second Learning Objective from the description because it will be covered in Lessons 2, 3, and 4. “Trace the development of agricultural techniques that permitted the production of economic surplus and the emergence of cities as centers of culture and power.”
Lessons 2, 3, and 4

· Add the Learning Objective: “Trace the development of agricultural techniques that permitted the production of economic surplus and the emergence of cities as centers of culture and power.” (Originally in Lesson 1.)

· Add new steps to the procedures that have students visually “trace” the development of agricultural techniques in Mesopotamia and Ancient Egypt. 

· Add a new Activity Master so students can visually “trace” the development of agricultural techniques in Mesopotamia and Ancient Egypt.

· Add a Visual Aid of new Activity Master for use in Lessons 2-4.

· Add items to each of the Lesson Assessments related to tracing the development of agricultural techniques that permitted the production of economic surplus and the emergence of cities as centers of culture and power.

Unit Assessments

· Expand to include items that demonstrate students’ ability to trace the development of agricultural techniques that permitted the production of economic surplus and the emergence of cities as centers of culture and power.

Edits and Corrections

· Revise to correct typographical, grammatical, and spelling errors identified by the IMRs and CREs.

Images and Maps

· Revise or replace as needed to support the proposed changes and others that may be identified during the revision and production process.

PROPOSED CHANGES

Unit Overview

The Overview section will be changed to clarify that the Standard (6.2.2) is taught through Lessons 2, 3, and 4, i.e., tracing the development of agricultural techniques that permitted the production of economic surplus and the emergence of cities as centers of culture and power.

The At a Glance section will be updated to reflect the changes to Lessons 1, 2, 3, and 4.

Background for Teachers

”Section Subheads” will be added to draw teachers’ attention to important concepts, including: Development of Agricultural Techniques, Production of Economic Surplus, and Emergence of Cities as Centers of Culture and Power.

Unit Planner

The Unit Planner will be updated to reflect the changes to Lessons 1, 2, 3, and 4.

Traditional Unit Assessment 

Page 22, Question 3 —Revise wording to make clear that the question and answer is one component that assesses students’ ability to “Trace the development of agricultural techniques that permitted the production of economic surplus and the emergence of cities as centers of culture and power.”
Alternative Unit Assessment

Page 23—Revise standard language to “Trace the development of agricultural techniques that permitted the production of economic surplus and the emergence of cities as centers of culture and power.”
Lesson 1 — The Power of Agriculture

Introductory Text and Background for Teachers

These sections will be revised to reflect the additions to the lesson.

Learning Objectives

Remove the second Learning Objective: “Trace the development of agricultural techniques that permitted the production of economic surplus and the emergence of cities as centers of culture and power.” (This is addressed in Lessons 2, 3, and 4.)
Lesson Assessment

Remove the second Learning Objective from the description because it will be covered in Lessons 2, 3, and 4.

Lesson 2 — Radical Revolution: Ancient Agricultural Advancements

Introductory Text and Background for Teachers

These sections will be revised to reflect the additions to the lesson. For example, the first sentence of paragraph 3 on page 40 will be revised to, “Students will begin to trace the development of agricultural techniques that led to more efficient ways of farming, and therefore the production of agricultural surpluses.”
Learning Objectives

Add a third Learning Objective: “Trace the development of agricultural techniques that permitted the production of economic surplus and the emergence of cities as centers of culture and power.” (Originally in Lesson 1)
Procedures

· Students will complete Steps 1-5 of the original Procedures.

· Add new Step 6 that will include a graphic that has students visually “trace” the development of agricultural techniques in Mesopotamia and Ancient Egypt. (Students will add to this information in Lessons 3 and 4.)

· Original Step 6 will become Step 7. 

Activity Masters

A new Activity Master will be provided so students can visually “trace” the development of agricultural techniques in Mesopotamia and Ancient Egypt. (Students will add to this information in Lessons 3 and 4.)

Visual Aids

A Visual Aid of new Activity Master will be created for use in Lessons 2-4. Students will work with teachers to add to this information in each of the three lessons (2, 3, and 4).

Lesson Assessment

Will incorporate an additional element related to tracing the development of agricultural techniques that permitted the production of economic surplus and the emergence of cities as centers of culture and power.
Lesson 3 — Subsistence to Surplus

Introductory Text and Background for Teachers

These sections will be revised to reflect the additions to the lesson. For example, sentences will be added that state that students will: use what they learned in Lesson 2 to understand the relationship between producing agricultural surpluses, population growth, and the emergence of cities; and that they will continue to trace the development of agricultural techniques.

Learning Objectives

Add a second Learning Objective: “Trace the development of agricultural techniques that permitted the production of economic surplus and the emergence of cities as centers of culture and power.” (Originally in Lesson 1)
Procedures

· Students will complete Steps 1-5 of the original Procedures.

· In Step 6, a question will be added relating to how the production of surpluses lead to the emergence of cities as centers of culture and power. 

· Students will also add to the activity master (graphic from Lesson 2) to continue “tracing” the development of agricultural techniques that permitted the production of economic surplus and the emergence of cities as centers of culture and power.

Activity Masters and Visual Aids

Will build on the new Lesson 2/3 Activity Master.

Lesson Assessment

Will incorporate an additional element related to tracing the development of agricultural techniques that permitted the production of economic surplus and the emergence of cities as centers of culture and power.

Lesson 4 — Crowding Out the Crops

Introductory Text and Background for Teachers

These sections will be revised to reflect the additions to the lesson. For example, sentences will be added that state that students will trace the development of agricultural techniques in relation to the emergence of cities as centers of culture and power.

Learning Objectives

Add a second Learning Objective: “Trace the development of agricultural techniques that permitted the production of economic surplus and the emergence of cities as centers of culture and power.” (Originally in Lesson 1)
Procedures

· Students will complete Steps 1-4 of the original Procedures.

· Step 5: will have an added discussion question that requires students to explain ”how the development of agricultural techniques permitted the production of economic surplus and the emergence of cities as centers of culture and power.”

· Step 6: will be expanded to have students write a paragraph summarizing “how the development of agricultural techniques permitted the production of economic surplus and the emergence of cities as centers of culture and power.”

Activity Masters and Visual Aids

Will build on the new Lesson 2/3 Activity Master.

Lesson Assessment

A new assessment will incorporate the addition of developing the “List of Events” that make it necessary to import food and other products. Students will use the list and the graphic started in Lesson 2 and completed in Lesson 4 to write a paragraph summarizing “how the development of agricultural techniques permitted the production of economic surplus and the emergence of cities as centers of culture and power.”
The Description and Scoring Tool will be revised to cover the new lesson assessment.

Unit Assessment

Changes will be made to both the content and format of the Traditional and Alternative Unit Assessments to better demonstrate students’ ability to trace the development of agricultural techniques that permitted the production of economic surplus and the emergence of cities as centers of culture and power.
Edits and Corrections

Corrections for all typographical, grammatical, and spelling errors will incorporate the suggestions made by the IMRs and CREs. An editor will review all these suggestions and make appropriate changes.

Images and Maps

Images and maps will be revised or replaced as needed to support the changes described above and others that may be identified during the revision and production process.

Cal/EPA and CIWMB

Proposed EEI Unit Revisions in Response to IMR/CRE Reports of Findings

Unit: 7.7.1.

IMR/CRE REPORT OF FINDINGS

RECOMMENDATIONS AND CATEGORY 1 FINDINGS/CITATIONS

Grade Level: 7

Unit Reviewed: 7.7.1.

——————————————————————————————————————————
Draft IRP Recommendation

The EEI curriculum unit is not recommended because it does not meet the category 1 criteria. It is not fully aligned with history-social science standard 7.7.1 and is not historically accurate. The curriculum unit does demonstrate overall strengths in criteria categories 2 through 5. Edits and corrections are listed at the end of the report.

A. Instructional Materials Criteria

	Category 1: History–Social Science Content/Alignment with Standards

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	
	
	X
	The EEI curriculum unit does not meet the category 1 criteria. The history-social science standard is not met, and the unit contains historical inaccuracies. The unit also has grammar and spelling errors. The revisions and edits and corrections at the end of this report address these errors.

	Standard Not Met: 7.7.1. Characterizing Inca society as socialist fails to fully teach the standard (TE pp. 121 and 127). The unit does not address the development of Incan or Aztec urban societies (TE pp. 34-39).

Not Met Citations:

· Criterion #3: Errors in grammar and spelling, such as TE p. 11 on which “maize” is misspelled as “maise,” are listed in the Edits and Corrections section at the end of the report.

· Criterion #4: Defining Inca society as ‘“socialist” is a major historical inaccuracy (TE p. 121).

· Criterion #6: Applying the term “socialist” to Inca society creates the misconception that the Inca social structure resembled modern day socialist societies (TE pp. 121 and 127).



CALIFORNIA CONTENT STANDARD

7.7.1. Study the location, landforms, and climates of Mexico, Central America, and South America and their effects on Maya, Aztec and Inca economies, trade and development of urban societies.

SUMMARY OF CAL/EPA—CIWMB PROPOSED REVISIONS

Cal/EPA and CIWMB propose to revise this unit to correct the deficiencies identified by the Instructional Materials Reviewers (IMRs) and Content Review Experts (CREs). The list below summarizes the proposed changes which are described in greater detail on the following pages.

Remove old Lesson 6 and replace with a new Lesson 6.

New Lesson 6—Natural Resources and the Development of Urban Societies

· Add new lesson based on the Learning Objective: “Discuss the role of physical geography, climate and the availability of natural resources in the development of Maya, Aztec, and Inca urban societies.”

· Add the words “economy” and “urban society” to the unit’s Key Vocabulary and Key Unit Vocabulary Activity Master. The term “socialist system” will be removed from the unit’s Key Vocabulary and Key Unit Vocabulary Activity Master.

· Include procedures that:

· review and discuss a map showing the boundaries of the Maya, Aztec, and Inca civilizations.

· review and discuss a timeline of the rise and fall of the Maya, Aztec and Inca Empires.

· read and discuss a brief summary of the development one the three urban societies (Inca, Maya, or Aztec) and complete a related chart.

· has students discuss the development of these assigned urban societies and the similarities and differences among them 

· Include a new Activity Master about the development of the Maya, Aztec, and Inca urban societies.

· Include three new Visual Aids including: Boundaries of the Maya, Aztec, and Inca Civilizations, Timeline of the Rise and Fall of the Maya, Aztec, and Inca Empires, and  Development of Urban Societies: Maya, Aztec ,and Inca.
· Include a lesson assessment that has students complete a chart and short answer questions in which they explain how natural resources affected the development of Maya, Inca, and Aztec urban societies.
Unit Assessments

· Expand to include items that demonstrate students’ ability to describe the role of physical geography, climate and the availability of natural resources in the development of Maya, Aztec, and Inca urban societies.
Edits and Corrections

· Revise to correct typographical, grammatical, and spelling errors identified by the IMRs and CREs.

Images and Maps

· Revise or replace as needed to support the proposed changes and others that may be identified during the revision and production process.

PROPOSED CHANGES

Unit Overview

Changes will be made to the content of this section to emphasize the development of Maya, Inca and Aztec urban societies.
The At a Glance section will be updated to reflect the changes to Lesson 6.

Background for Teachers

A new section will be included to discuss the development of the Maya, Inca and Aztec urban societies with emphasis on the relationship to the supply and use of natural resources.

References to Inca society as socialist will be removed.

Unit Planner

The Unit Planner will be updated to reflect the changes to Lesson 6.

Old Lesson 6 will be removed and replaced with:

New Lesson 6 — Natural Resources and the Development of Urban Societies

Introductory Text 

This section will describe how students will study the development of Maya, Aztec, and Inca urban societies. It will also explain how the lesson activities will help students achieve the learning objective and how this lesson is related to other lessons in the unit.

Background for Teachers

This section will discuss the development of the Maya, Inca and Aztec urban societies with emphasis on the relationship to the supply and use of natural resources.

References to the Inca as having a “socialist system” will be removed.

Learning Objectives

The new lesson will be based on the Learning Objective (also in Lessons 1 and 5): “Discuss the role of physical geography, climate and the availability of natural resources in the development of Maya, Aztec, and Inca urban societies.”
Key Vocabulary

Add the words “economy” and “urban society” to the unit’s Key Vocabulary and Key Unit Vocabulary Activity Master. The term “socialist system” will be removed from the unit’s Key Vocabulary and Key Unit Vocabulary Activity Master.

Procedures

· Step 1—teacher will project and students will review and discuss a map showing the boundaries of the Maya, Aztec, and Inca civilizations.

· Step 2— teacher will project and students will review and discuss a Timeline of the Rise and Fall of the Maya, Aztec, and Inca Empires. 

· Step 3—working in small groups students will read and discuss a brief summary of the development one the three urban societies (Inca, Maya, or Aztec), and answer questions to complete a chart (Development of Urban Societies: Maya, Aztec, and Inca).

· Step 4—the class will regroup and teacher will project a visual aid or use a chart prepared in Advanced Preparation to record students’ responses. Each group discusses the development of their assigned urban society. Teacher records students’ responses on Development of Urban Societies: Maya, Aztec, and Inca. Class discusses the similarities and differences and records the information on their copy of Development of Urban Societies: Maya, Aztec, and Inca. 

Activity Master

A new Activity Master Development of Urban Societies: Maya, Aztec, and Inca will be added for use in the new Steps 3 and 4.

Visual Aid

Three Visual Aids will be developed to support Lesson 6 including: Boundaries of the Maya, Aztec, and Inca Civilizations (Step 1); Timeline of the Rise and Fall of the Maya, Aztec, and Inca Empires (Step 2), and Development of Urban Societies: Maya, Aztec, and Inca (Steps 3 and 4.)

Lesson Assessment

The assessment will include a chart that students will complete and short answer questions in which they explain how the supply and use of natural resources affected the development of Maya, Inca, and Aztec urban societies.
Unit Assessment

Changes will be made to both the content and format of the Traditional and Alternative Unit Assessments to better demonstrate students’ ability to describe the role of physical geography, climate and the availability of natural resources in the development of Maya, Aztec, and Inca urban societies.

Edits and Corrections

Corrections for all typographical, grammatical, and spelling errors will incorporate the suggestions made by the IMRs and CREs. An editor will review all these suggestions and make appropriate changes.

Images and Maps

Images and maps will be revised or replaced as needed to support the changes described above and others that may be identified during the revision and production process.

Cal/EPA and CIWMB

Proposed EEI Unit Revisions in Response to IMR/CRE Reports of Findings

Unit: 7.7.3.

IMR/CRE REPORT OF FINDINGS

RECOMMENDATIONS AND CATEGORY 1 FINDINGS/CITATIONS

Grade Level: 7

Unit Reviewed: 7.7.3.

——————————————————————————————————————————
Draft IRP Recommendation

The EEI curriculum unit is not recommended because it does not meet the category 1 criteria. It is not fully aligned with history-social science standard 7.7.3 and is not historically accurate. The curriculum unit does demonstrate overall strengths in criteria categories 2 through 5. Edits and corrections are listed at the end of the report.

A. Instructional Materials Criteria

	Category 1: History–Social Science Content/Alignment with Standards

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	
	
	X
	The EEI curriculum unit does not meet the category 1 criteria. The history-social science standard is not met, and the unit contains historical inaccuracies. The unit also has grammar and spelling errors. The revisions and edits and corrections at the end of this report address these errors.

	Standard Not Met: 7.7.3. Comparing the Inca and Aztec empires to the Hollywood movie industry fails to properly teach the standard (TE pp. 6-7 and 34-45).

Not Met Citations:

· Criterion #3: Errors in grammar and spelling, such as SM p. 70 on which “slave” is spelled “slavee,” are listed in the Edits and Corrections section at the end of the report.

· Criterion #4: The unit inaccurately characterizes the motivations for Spanish conquests by ignoring the importance of rivalries among European nation states (TE pp. 10-11, 71, and 74). 

· Criterion #4 and #6: Comparing the Inca and Aztec empires to the Hollywood movie industry is anachronistic and inappropriate (TE pp. 6-7 and 34-45). Lesson 1 creates misconceptions about the particular times and places of the Inca and Aztec empires by inappropriately comparing them to the Hollywood movie industry (TE pp. 34-45).


CALIFORNIA CONTENT STANDARD

7.7.3. Explain how and where each empire arose and how the Aztec and Incan empires were defeated by the Spanish.

SUMMARY OF CAL/EPA—CIWMB PROPOSED REVISIONS

Cal/EPA and CIWMB propose to revise this unit to correct the deficiencies identified by the Instructional Materials Reviewers (IMRs) and Content Review Experts (CREs). The list below summarizes the proposed changes which are described in greater detail on the following pages.

Lesson 1:

· Replace the existing California Connection story.

· Add a second Learning Objective: “Use a map to identify the locations of the Aztec and Inca empires and describe how each empire arose.”
· Add the word “capital” to the unit’s Key Vocabulary.

· Add Procedures to:

· Show maps of modern-day Latin America and locations of Aztec and Inca empires.

· Discuss ancient peoples in Latin America and the empires that arose there.

· Read California Connection story and compare the Spanish empire in California with the Aztec and Inca empires.

· Add Lesson Assessment items that have students locate boundaries and capital cities of the Aztec and Incan empires, and identify why capital cities “arose” in those locations.

Reverse order of old Lessons 2 and 3

Lesson 2:

· Add a second Learning Objective: “Recognize the significance of empires and the role they played in the Aztec and Inca civilizations.”
· Add Procedures to:

· Read about and discuss the political and social structures of Aztec and Inca empires.

· Discuss the similarities and differences among the empires.

· Add an Activity Master with student readings about the Aztec and Inca empires.

· Add a graphic organizer that compares the Aztec and Inca empires.

· Add a Visual Aid about political and social structures of empires.

· Add a Lesson Assessment item with a graphic organizer has students compare empires.

Lesson 3:

· Only minor Edits and Corrections to old Lesson 2.

Lesson 4:

· Add the words “alliance” and “colonize” to the unit’s Key Vocabulary and Key Unit Vocabulary Activity Master.
· Add Procedures to:

· Provide a political and economic overview of 15th century Europe in Europe.

· Examine factors in the 15th century that resulted in Spanish exploration.

· Discuss Spanish—Aztec and Spanish—Inca relationships.

· Discuss factors related to decisions about the management of natural resources.

· Add an Activity Master related to decisions about resources.

· Add Visuals Aid of a map of 15th Century Europe and a Spanish exploration timeline.

· Add a Lesson Assessment item that has students identify factors that the Aztec, Inca, and Spanish considered in decisions about natural resource.

Unit Assessments

· Expand to include items that demonstrate students’ ability to explain how and where each empire arose and how the Aztec and Incan empires were defeated by the Spanish.

Edits and Corrections

· Revise to correct typographical, grammatical, and spelling errors identified by the IMRs and CREs.

Images and Maps

· Revise or replace as needed to support the proposed changes and others that may be identified during the revision and production process.

PROPOSED CHANGES

Unit Overview

Changes will be made to the content of this section to reflect the changes to the California Connections story and revisions to Lessons 1-4.
The At a Glance section will be updated to reflect the changes to Lessons 1, 2, 3, and 4.

Background for Teachers

Changes will be made to the content of this section to correct any historical inaccuracies and to include a discussion of the revised unit content (i.e., the topic of the new California Connection, and the revised content of the lessons).

California Connections

The current story about Hollywood empires will be replaced with a new story about the inclusion of California in the Spanish empire, including the reasons for Spanish expansion and how California was integrated into the Spanish sphere of influence.
Unit Planner

The Unit Planner will be updated to reflect the changes to Lessons 1, 2, 3, and 4. 

Lesson 1— Revised Title: Elements of Empires

Introductory Text 

This section will be revised to reflect the replaced learning objective and revised lesson activities.

Background for Teachers

Changes will be made to the content of this section to support the replaced learning objective and the content of the new California Connection.

Learning Objectives

The Learning Objective will be replaced with: “Use a map to identify the locations of the Aztec and Inca empires and describe how each empire arose.”
Procedures

· Steps 1 and 2: remain the same.

· Step 3: students will be shown a map of modern-day Latin America with the political capitals of each country showing.

· Old Step 3 becomes Step 4 and students will review a map showing the locations of the historic Aztec and Inca empires.

· Old Steps 4-7 are replaced as follows:

· Step 5: the class will discuss what they know about the ancient peoples in this part of the world, what empires arose in this part of the world, and where their capitals were.

· Step 6: the class reads the new California Connection story describing how California became part of the Spanish empire.

· Step 7: students compare how and why empires expand into new territories.

Activity Masters

A new Activity Master of the new California Connection and a map for the students so they can label the locations (boundaries) of the Aztec and Incan empires and their capital cities will be provided.

Visual Aids

The Political wall map will be used to orient students to the locations of California’s capitals over time.
Lesson Assessment

Students will label a map showing the locations (boundaries) of the Aztec and Incan empires and their capital cities, and identify reasons for why those empires “arose” in those particular areas.

Lesson 2—Rich Goods from Diverse Lands

Introduction

The text of this section will be revised to describe the revised lesson’s activities.

Key Vocabulary

The term “Natural resources” will be added to the unit and used in this lesson. The terms Chinampa,” “Cochinal,” and “Tumi” will be removed.

Procedures

Students will explore the resources that were the most valuable to the Aztec and those most valuable to the Inca, in as far as the growth and power of each empire was concerned. Students discuss the relationship of each of these valued resources to the empires’ unique geographical areas.

Lesson 3—Vast and Varied Realms

Introductory Text and Background for Teachers

These sections will be revised to reflect revisions to the lesson. 

Learning Objectives

The Learning Objective will be replaced with: “Recognize the significance of the Spanish empire and the role it played in the Aztec and Inca civilizations.”
Key Vocabulary

The terms “Centralized,” “Nobility,” “Alliance,” and “Peasant” will be added to the unit and used in this lesson. The terms “Archaeology” and Chinampas” will be removed. “Culture” will move to Lesson 4.

Procedures

The essential elements of old Lesson 6 from 7.7.1. will be placed here.

· Step 1: Students view a map of the Spanish empire in 1470 and identify its capital. They reflect on what they know about the early European explorers (5th grade standards) and the reasons for Spanish exploration into the New World. 

· Step 2: working in small groups students read about the political structures of the Spanish, Aztec, and Inca empires. 
· Step 3: the class will regroup and teacher will project a visual aid or use a chart prepared in Advanced Preparation to record students’ responses. Each group discusses the political and social structures of one empire (Spanish, Aztec, or Inca.) Teacher records students’ responses on Political Structures of the Empires. Class discusses the similarities and differences and records the information on their individual copies of Political Structures of the Empires.
· Step 4: Students will consider what would happen if the leaders of these empires met one another. The choices of “conquest” or “alliance” are put forth, and students use what they have learned about the political structures of each empire to make the case for one or the other in terms of each empire meeting one of the others.

Activity Masters

A new set of Activity Masters will be developed providing grade-level appropriate narratives on the political structures the Spanish, Aztec, and Inca empires. A graphic organizer will be developed for students to compare the empires in terms of their political systems. 

Visual Aids

A Visual Aid of Political and Social Structures of Empires will be provided for new Step 3.

A map of the Spanish empire and capital in 1470 will be provided as well.

Lesson Assessment

Students will complete a graphic organizer comparing the empires and answer questions about the relationship between the empires in meeting one another. 

Lesson 4—Decisions about Resources: The Inca, Aztec, and Spanish

Introductory Text

Changes will be made to the content of this section to describe the revised student activities.

Background for Teachers

Changes will be made to the content of this section to include a discussion of the revised content of the lesson.

Key Vocabulary

Add the term “conquistador,” to the unit’s Key Vocabulary and Key Unit Vocabulary Activity Master. The term “Culture” will be moved here from Lesson 3.

Procedures

· Steps 1-2: using a map, students will trace the Spanish exploration into the Aztec and Incan territories by Cortes and Pizzaro. 
· Step 3-4: students will discuss a Timeline of Spanish Exploration into the Americas and the relationships established between the Spanish and Aztecs (Cortes and Monteczuma) and Spanish and Inca (Pizzaro and Huayna Capac). They analyze the differences in the cultures of the Spanish, Aztec, and Inca as discuss how those differences affected the relationship between the peoples.

Activity Masters

A new Activity Master Decisions about Resources: The Inca, Aztec, and Spanish will be provided for use in the Lesson Assessment.

Visual Aids

A map of Spanish Exploration into the New World (Step 1) and a Timeline of Spanish Exploration into the Americas (Step 2) will be provided.

Lesson Assessment

Students will complete a timeline of Spanish/Aztec and Spanish/Inca relations and answer questions in which they identify factors that the leaders of each empire considered in making decisions about the resources in the Americas. 

Lessons 5 and 6

No significant changes, only minor text edits and corrections.

Unit Assessment

Changes will be made to both the content and format of the Traditional and Alternative Unit Assessments to better demonstrate students’ ability to explain how and where each empire arose and how the Aztec and Incan empires were defeated by the Spanish.
Edits and Corrections

Corrections for all typographical, grammatical, and spelling errors will incorporate the suggestions made by the IMRs and CREs. An editor will review all these suggestions and make appropriate changes.

Images and Maps

Images and maps will be revised or replaced as needed to support the changes described above and others that may be identified during the revision and production process.

Cal/EPA and CIWMB

Proposed EEI Unit Revisions in Response to IMR/CRE Reports of Findings

Unit: 11.9.7.

IMR/CRE REPORT OF FINDINGS

RECOMMENDATIONS AND CATEGORY 1 FINDINGS/CITATIONS

Grade Level: 11

Unit Reviewed: 11.9.7.

——————————————————————————————————————————
Draft IRP Recommendation

The EEI curriculum unit reviewed by the high school history-social science panel (HSS2) is not recommended because it is not fully aligned with the applicable history-social science content standards.  Edits and Corrections are listed at the end of the report.

A. Instructional Materials Criteria

	Category 1: History–Social Science Content/Alignment with Standards

	Criteria are:
	Review Panel Findings

	Fully Met
	Partially Met
	Not

Met
	

	
	
	X
	The EEI curriculum unit 11.9.7 The United States and Mexico Working Together does not meet the Category 1 Criterion 1 as it does not provide for teaching the applicable California history-social science content standard. This unit also has grammar and spelling errors as well as minor historical inaccuracies.

	Not Met Criteria:

· Criterion #1 (Standard not met):  Grade 11 Unit/Standard 11.9.7, lacks a discussion of immigration.

Exemplary Citations for Fully Met Criteria:.
· Criterion #2: Grade 11, Unit 11.9.7, SM pp. 1-13, The Tijuana River Part 1, “A Shared Resource.”  Grade 11, Unit 11.9.7, SM, p. 52, Map of Tijuana River Estuary.  Grade 11, Unit 11.9.7, TE p. 67 Community Statistics.  

· Criterion #5: Grade 11, Unit 11.9.7, TE p. 28, Resources for Students. Grade 11, Unit 11.9.7, SM p. 16.   Grade 11, Unit 11.9.7, SM pp. 12-13, Photographs of pollution and trash.
Citations for Partially Met Criteria:

· Criterion #3: Errors in grammar and spelling that must be corrected to meet this criterion fully are listed in the “Edits and Corrections” for example ID# 1, 2, 3; a complete list is found at the end of the report.

· Criterion #4: A complete list of the materials that must be revised to make the materials historically accurate is included in the “Edits and Corrections” for example ID# 5,10, 11; a complete list is found at the end of the report.


CALIFORNIA CONTENT STANDARD

11.9.7. Examine relations between the United States and Mexico in the twentieth century, including key economic, political, immigration, and environmental issues.

SUMMARY OF CAL/EPA—CIWMB PROPOSED REVISIONS

Cal/EPA and CIWMB propose to revise this unit to correct the deficiencies identified by the Instructional Materials Reviewers (IMRs) and Content Review Experts (CREs). The list below summarizes the proposed changes which are described in greater detail on the following pages.

Background for Teachers

This section will include a discussion of immigration as it relates to the relations between the United States and Mexico and teachers with be provided with information regarding the laws and legal systems that are related to immigration.

Lesson 1:

· Additions to the lesson will be focused immigration from a perspective of demographics and community growth.
· Add the word “immigration” to the unit’s Key Vocabulary and Key Unit Vocabulary Activity Master.

· Add Procedures to:

· Discussion of immigration to the Problems and Issues chart.

· Have students write about and discuss “immigration” as an issue and “illegal immigration” as a problem.

· Expand Answer Key and Sample Answers for the Problems and Issues chart to include “Immigration” and “illegal immigration.”

· Add Lesson Assessment questions related to immigration and the issues related to immigration from a perspective of demographics and community growth, and cross-border migration. 

Lesson 3:

· Additions to the lesson will be focused the laws and legal systems that are related to immigration.

· Add the word “transient” to the unit’s Key Vocabulary and Key Unit Vocabulary Activity Master.

· Add Procedures to:

· Discuss the populations of the border cities and what might affect them including transient populations, including immigrants (illegal or otherwise).

· Review and discuss Population Data for Six Border Cities and discuss who is counted by the U.S. Census Bureau.

· Review and discuss a Population Graph that may include transient populations.

· Identify the effects on populations of immigration law, changes in illegal immigration, changes in industries that employ migrant laborers.
· Consider the effects of immigrants on populations in border cities and the effects on natural resources available in those regions.

· Add Lesson Assessment questions related to the “pressures” placed on border cities by transient populations that have students tie immigration and migrant labor to population growth and resources in these areas.

Unit Assessments

· Expanded to include items that demonstrate students’ ability to identify and describe the relationship of immigration to population growth in the border region, and the effects of that growth on natural systems.

Edits and Corrections

· Revise to correct typographical, grammatical, and spelling errors identified by the IMRs and CREs.

Images and Maps

· Revise or replace as needed to support the proposed changes and others that may be identified during the revision and production process.

PROPOSED CHANGES

Unit Overview

The At a Glance section will be updated to reflect the changes to Lessons 1 and 3.

Background for Teachers

Changes will be made to the content of this section to include a discussion of immigration as it relates to the relations between the United States and Mexico. Specific information will be added to provide teachers with information regarding the laws and legal systems that are related to immigration.

Unit Planner

The Unit Planner will be updated to reflect the changes to Lessons 1 and 3. 

Lesson 1 — The Tijuana River: A Shared Resource

Introductory Text

This section will be revised to reflect the expanded discussion of immigration and will be focused on the perspective of demographics and community growth.

Background for Teachers

Additional information and statistics about “immigration” and “immigration issues” will be added as teacher background.

Key Vocabulary

Add the word “immigration” to the unit’s Key Vocabulary and Key Unit Vocabulary Activity Master.
Procedures

Steps 2-4:

· Revised to include a focus on immigration.
· Add coverage of immigration to the Problems and Issues chart already in the lesson in which students write about and discuss “problems” and “issues” related to the area defined as the “border region” on the Border Regions map. They classify the problems and issues on a Problems and Issues chart.

· The Answer Key and Sample Answers for the Problems and Issues chart will be expanded to include “Immigration” will be added as an issue and “illegal immigration” as a problem.

Lesson Assessment

A question will be added to Notes on the Tijuana River (Lesson 1 Activity Master) in which students will be asked about immigration and the issues related to immigration from a perspective of demographics and community growth, and cross-border migration. The sample answers will clarify the elements related to immigration.
Lesson 3 — Population Pressures

Introductory Text 

Changes will be made to the content of this section so as to describe the revised student activities and include the topic of immigration.
Background for Teachers

Changes will be made to the content of this section to include a discussion of how immigration issues affect the population of the border region. Additional background information will be focused on the laws and legal systems that are related to immigration.

Key Vocabulary

Add the word “transient” (as in a population that only stays in a place for a short period of time) to the unit’s Key Vocabulary and Key Unit Vocabulary Activity Master.
Procedures

Steps 1-6 of the original Procedures will be augmented in order to incorporate the concept of immigration and the related issues so that:

· Students discuss the populations of the border cities on the map, how and if they change, and what might affect them. The teacher will be asked to point out that the populations of these cities include many transient populations—immigrants (illegal or otherwise) that are passing through on their way to other places, migrant workers (mostly serving in the agricultural industry), and others (students, researchers, etc.). 

· When students view Population Data for Six Border Cities (Visual Aid #2) in Step 2, they will be reminded that these numbers reflect U.S. Census Bureau’s count of permanent residents, not the transient population.

· When students view Population Graph (Visual Aid #3) in Step 5, they will be reminded that these projections may include transient populations. Students will then be asked to identify factors that might change these numbers (changes in immigration law, changes in illegal immigration, changes in industries that employ migrant laborers).
· Students will consider this “pressure” on the more permanent populations in the six border cities they will examine, and the natural resources available in those regions.

Lesson Assessment

On Community Statistics (Lesson 3 Activity Master), one or two questions will be added about the “pressures” placed on border cities by transient populations, which has students tie immigration and migrant labor to population growth and resources in these areas.

Unit Assessment

Changes will be made to both the content and format of the Traditional and Alternative Unit Assessments to better demonstrate students’ ability to identify and describe the relationship of immigration to population growth in the border region, and the effects of that growth on natural systems.
Edits and Corrections

Corrections for all typographical, grammatical, and spelling errors will incorporate the suggestions made by the IMRs and CREs. An editor will review all these suggestions and make appropriate changes.

Images and Maps

Images and maps will be revised or replaced as needed to support the changes described above and others that may be identified during the revision and production process.

Cal/EPA and CIWMB

Proposed EEI Unit Revisions Based on Cal/EPA Internal Reviewer

Unit: 12.3.1. Economics

Grade Level: 12

Unit Reviewed: 12.3.1. Economics

——————————————————————————————————————————
Cal/EPA and CIWMB Recommendation

Subsequent to the submission of this unit for review by the Curriculum Commission, Cal/EPA had this unit reviewed by an Assistant Secretary within Cal/EPA who is an economist by profession. In reviewing the unit certain issues related to the overview and background sections of the unit, and some other items, were identified as in need of revision to make them technically accurate.

Cal/EPA and CIWMB request that the Curriculum Commission allow the EEI Team to incorporate these substantive changes as part of the “Edits and Corrections” process or temporarily delay consideration of this unit to allow for the revisions that are described below.

CALIFORNIA CONTENT STANDARD

12.3.1. (Economics) Understand how the role of government in a market economy often includes providing for national defense, addressing environmental concerns, defining and enforcing property rights, attempting to make markets more competitive, and protecting consumers’ rights.

SUMMARY OF CAL/EPA—CIWMB PROPOSED REVISIONS

The EEI proposes to revise this unit to correct the deficiencies identified by an Assistant Secretary within Cal/EPA who is an economist by profession. The list below summarizes the proposed changes which are described in greater detail on the following pages.

Unit Overview

· Rewrite to strengthen the discussion of market failure and related government actions.

Background for Teachers

· Rewrite to strengthen discussions of market development, market efficiency, and provide additional background regarding emissions and carbon credits.

Unit Assessments

· Traditional Unit Assessment revise five questions.

· Alternative Assessment revise sample student answer.

Lesson 1

· Introductory Text and Background for Teachers: revise to clarify the role of governments in markets and how externalities affect decision making.

· Key Vocabulary: revise the definitions of several words and phrases.

Lesson 2

· Introductory Text and Background for Teachers: revise to clarify improving efficiency, opportunity costs, government regulation.

· Activity Masters: revise Case Study: Zero Emissions (ZEV) Regulations and Case Study: The Exxon Valdez.

Lesson 3

· Introductory Text and Background for Teachers: revise to clarify issues related to balancing costs and benefits and environmental decision-making.

· Activity Masters: revise Emissions Allowances and Environmental Protection script, PowerPoint slides, and associated sample answers. Revise sample answers for Cap and Trade System: Analysis.

Lesson 4

· Introductory Text and Background for Teachers: revise to clarify issues regarding fiscal policy and economic statements regarding the contentiousness of the theories.

· Key Vocabulary: revise the definitions of several words and phrases.

· Activity Masters: revise sample student answer for Evaluating the Use, revise sample answers Comparing Elements of Fiscal Policy in “problems with the program” box, and “program description” box, and Case Study: Environmental Tax Shifting revise discussion of excise tax.

Lesson 5

· Introductory Text and Background for Teachers: revise discussion of Cap and Trade to clarify discussion of “command and control,” and the resulting difficulties.

· Procedures: revise Step 1 to clarify discussion of laws vs. regulations, maximum costs and externalities.

· Activity Masters: revise sample student answers for Applying Fiscal Policy to Environmental Decisions.

PROPOSED CHANGES

Unit Overview

Rewrite to further strengthen the discussion of market failure and government actions to support the economy, with concrete examples and more effects of such behavior on the market.

Background for Teachers

Rewrite to include more prominently, market development, market efficiency or material use, and the private use of common resources in regard to market failure. Additional discussion of emissions and carbon credits.

Unit Assessments

Traditional Unit Assessment revise questions as follows:

· Multiple Choice questions 4 and 6 and Short Answer: questions 1, 4, and 5

Alternative Assessment

· Revise sample student answer.

Lesson 1

Introductory Text and Background for Teachers

Revise to further clarify the role of government in markets and how externalities affect decision making – both positive and negative.

Key Vocabulary

Revise the definitions for the words “Additionality, Carbon Offset, CDM, Emission Allowances, Excise tax, landfill” in the unit’s Key Vocabulary and Key Unit Vocabulary Activity Master.
Lesson 2

Introductory Text and Background for Teachers

Revise to further clarify and discuss improving efficiency, opportunity costs, government regulation, and the application of U.S. vs. Exxon Valdez.

Activity Masters

Case Study: Zero Emissions (ZEV) Regulations – revise discussion of law vs. regulatory program, the clean air act, federal requirements, and zero emission vehicles.

Case Study: The Exxon Valdez – revise to better describe the motivations and presumptions, directives, that caused the difficulties in managing the associated problems.

Lesson 3

Introductory Text and Background for Teachers

Revise to further clarify and discuss issues related to balancing costs and benefits, environmental decision-making, lumber usage, and emissions issues.

Activity Masters

Emissions Allowances and Environmental Protection script and PowerPoint slides 3, 7, 8, 11, 12, 14, 20 and correct associated sample answers to update discussion of CDM and the Kyoto protocol, the EU ETS, and carbon sinks.

Cap and Trade System: Analysis – revise sample answers to question 1 and 2.

Lesson 4

Introductory Text and Background for Teachers

Revise to further clarify and discuss issues regarding fiscal policy and economic statements regarding the contentiousness of the theories.

Key Vocabulary

Revise the definitions of the words “Excise tax, fiscal policy” in the unit’s Key Vocabulary and Key Unit Vocabulary Activity Master.
Activity Masters

Evaluating the Use – revise the sample student answer to question 1.

Comparing Elements of Fiscal Policy – revise sample answers in “problems with the program” box, and “program description” box

Case Study: Environmental Tax Shifting – revise discussion of excise tax and how the tax is framed.

Lesson 5

Introductory Text and Background for Teachers

Revise the discussion of Cap and Trade to further clarify and discuss how and why “command and control” actions are performed, and the resulting difficulties.

Procedures

Step 1:

· Revise to clarify discussion of laws vs. regulations, maximum costs and externalities.

Activity Masters

Applying Fiscal Policy to Environmental Decisions – revise sample answer under Scenario 2 that discusses the “best approach to solving the problem,” completely revise sample answers under Scenario 4.

Edits and Corrections

Corrections for all typographical, grammatical, and spelling errors will incorporate the suggestions made by the IMRs and CREs. An editor will review all these suggestions and make appropriate changes.

Images and Maps

Images and maps will be revised or replaced as needed to support the changes described above and others that may be identified during the revision and production process.


















� Added to original draft.






