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SUMMARY OF THE ISSUE(S)

Alternative means to the California High School Exit Examination (CAHSEE) for eligible students with disabilities (SWDs) to demonstrate competency in the content standards assessed by the CAHSEE have been under consideration since 2009. Alternative means, identified as a two-tiered system consisting of both a screening of alternative scale scores determined to approximate a passing score on the CAHSEE and a collection of evidence (work samples), was determined by the State Board of Education (SBE) in July 2010 to be feasible. However, the proposed two-tiered alternative means is not implementable at this time given the lack of state resources, the move to Common Core State Standards (CCSS), and the conversations regarding the continued use of the CAHSEE in its current form. In addition, implementation of one part of the two-tiered system would not meet statutory intent because it would not provide comprehensive alternative means to the CAHSEE requirement for eligible SWDs.
RECOMMENDATION
The California Department of Education (CDE) recommends that the SBE direct the CDE to develop a State Board of Education streamlined waiver policy to waive the CAHSEE graduation requirement pursuant to the waiver authority granted in Education Code (EC) Section 56101. CDE would bring a proposed waiver policy to the next SBE meeting for approval. The CDE proposes that the streamlined waiver policy would provide relief to SWDs who have taken the CAHSEE without passing one or both portions, but have demonstrated competency by achieving a scale score on the Standardized Testing and Reporting (STAR) Program’s California Standards Test (CST) or California Modified Assessment (CMA) in English-language arts (ELA) and/or Algebra I that would approximate a passing score on the ELA and/or mathematics portions of the CAHSEE. A streamlined waiver policy would allow waiver requests that meet the policy to be heard by the SBE on its waiver consent calendar.
BRIEF HISTORY OF KEY ISSUES
Beginning with the 2009–10 school year, California Education Code (EC) Section 60852.3 states that eligible SWDs are exempt from the CAHSEE requirement until the
SBE makes a determination whether or not it is feasible to provide alternative means to the CAHSEE for SWDs. In July 2010, the SBE determined that alternative means are feasible and in February 2011, the SBE adopted regulations establishing July 1, 2012 as the implementation date for the alternative means. The exemption applies to any SWD currently in grade twelve who has an individualized education program (IEP) or Section 504 plan that indicates that the student is scheduled to receive a high school diploma, on or after July 1, 2009 and prior to June 30, 2012. The exemption from meeting the CAHSEE requirement ends when an alternative means is implemented or by June 30, 2012 if no alternative means are implemented, unless legislation or regulations extending the exemption are approved. See Attachment 1 for the text of the EC sections referred to in this item.

In January 2012, the CDE provided the Advisory Commission on Special Education (ACSE) with the results of statistical analyses linking the CAHSEE and the CMAs and CSTs. (See Attachment 2 for the Technical Description of the Equating/Linking Methods Used to Establish Concordance Between the CAHSEE and the CMAs and CSTs.) As a result of those discussions and relative to the issue of how to address alternative means to the CAHSEE for eligible SWDs, the ACSE recommended that the SBE:

· Seek a legislative remedy to extend the CAHSEE exemption for SWDs until 
July 1, 2015

· Implement Tier I alternative means (if it does not prohibit extending the exemption), pending careful study and deliberation with the ACSE and stakeholders regarding the CMA cut scores in order to provide SWDs the opportunity to meet CAHSEE graduation requirements through existing assessment measures

· Adopt regulations extending implementation of alternative means until January 1, 2013

· Not implement Tier II at this time.

The ACSE’s concerns regarding the possible end to the exemption are being addressed in part. Specifically, the CDE is proposing in a separate action on the SBE March 2012 agenda to extend the current regulatory implementation date of July 1, 2012 to 
January 1, 2013, which is the latest date by which alternative means can be extended by regulations. Adoption of the proposed amendment to regulations would have the effect of extending the exemption through December 31, 2012. The State Superintendent of Public Instruction (SSPI) is also sponsoring legislation to extend the implementation date of alternative means to July 1, 2015, to follow the expected implementation of the SMARTER Balanced assessments aligned to the Common Core State Standards.
BRIEF HISTORY OF KEY ISSUES (CONT.)

The CDE agrees with the ACSE that the state should not implement Tier II at this time, given the extensive work and funds necessary for implementation. However, it is important to point out that alternative means are comprised of a system of two tiers intended to work in tandem, and implementation of one tier without the other would not provide a comprehensive alternative means to the CAHSEE requirement. In lieu of implementing an alternative means to the CAHSEE for eligible SWDs at this time, the CDE recommends that a Streamlined Waiver Policy for Waiving the California High School Exit Examination Requirement be developed. Pursuant to EC Section 56101, the SBE may grant waivers that “are necessary or beneficial to the content and implementation of the pupil’s individualized education program.” 
The CAHSEE waiver policy, if approved, would provide interim relief to some SWDs by permitting LEAs to identify eligible students with alternate scale scores on the CST or CMA in ELA and/or Algebra I that could approximate a passing score on the CAHSEE for the portion or portions of the CAHSEE not previously passed.  
The CDE will consider the following when developing the proposed streamlined waiver policy for waiving the CAHSEE requirement for students with disabilities:
· A process by which a local educational agency (LEA) would identify eligible SWDs who have taken the CAHSEE at least once and not passed either or both the ELA and mathematics portions of the test, but who have demonstrated competency in the standards assessed by the CAHSEE by achieving a scale score on either the CSTs or CMAs that approximate a passing score on the CAHSEE.

· A requirement that eligible SWDs using the proposed waiver have satisfactorily completed or will satisfactorily complete a course of instruction in a high school level curriculum sufficient to have attained the skills and knowledge otherwise needed to pass the CAHSEE.

· A requirement for students to take the CAHSEE in grade ten for purposes of fulfilling the requirements of the federal Elementary and Secondary Education Act.
· The process for applying for a waiver of the CAHSEE requirement for students with disabilities waiver under the specific special education waiver provision of EC Section 56101, which would allow waiver requests that meet the policy to be heard by the SBE on its waiver consent calendar.
· Proposed CDE technical assistance to LEAs as they prepare their waiver requests to the SBE, including the creation of a waiver template form.

The CDE will consult with the ACSE regarding the proposed streamlined waiver policy for waiving the CAHSEE requirement for students with disabilities. 

BRIEF HISTORY OF KEY ISSUES (CONT.)

In addition, the CDE is exploring the option of developing other pathways for demonstrating competency in the content standards. For example, the CDE may convene an expert panel, similar to the High School Exit Examination Standards Panel that initially determined the content to be assessed by the CAHSEE, to assist the CDE in the development of any new pathways deemed feasible for all students, including English learners.  

SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION
The SBE was provided the results of the CAHSEE Alternative Means Tier II pilot study as an October 2011 Information Memorandum. The study provided information on a variety of factors affecting the implementation of Tier II including: types of work samples that could be collected, level of effort required by teachers, level of effort required by scorers, logistics of submission, potential quality of responses, and approximate costs to implement.
At the March 2011 meeting the SBE approved the immediate commencement of the pilot study for alternative means to the CAHSEE for eligible SWDs.
FISCAL ANALYSIS (AS APPROPRIATE)
Some costs may be incurred for the establishment of a development of a streamlined waiver policy for waiving the CAHSEE requirement for SWD. The current CAHSEE budget for CDE would be able to absorb these costs.
ATTACHMENT(S)
Attachment 1:
Relevant California Education Code Sections (5 pages)
Attachment 2:
Technical Description of the Equating/Linking Methods Used to Establish Concordance Between the California High School Exit Examination, the California Modified Assessments and the California Standards Tests (6 pages) 

Relevant California Education Code Sections

Section 56101

(a) Any district, special education local plan area, county office, or public education agency, as defined in Section 56500, may request the board to grant a waiver of any provision of this code or regulations adopted pursuant to that provision if the waiver is necessary or beneficial to the content and implementation of the pupil's individualized education program and does not abrogate any right provided individuals with exceptional needs and their parents or guardians under the Individuals with Disabilities Education Act (20 U.S.C. Sec. 1400 et seq.), or to the compliance of a district, special education local plan area, or county office with the Individuals with Disabilities Education Act (20 U.S.C. Sec. 1400 et seq.), Section 504 of the Rehabilitation Act of 1973 (29 U.S.C. Sec. 794), and federal regulations relating thereto.    
(b) The board may grant, in whole or in part, any request pursuant to subdivision (a) when the facts indicate that failure to do so would hinder implementation of the pupil's individualized education program or compliance by a district, special education local plan area, or county office with federal mandates for a free, appropriate education for children or youth with disabilities . 

Section 60851
(a) 
Commencing with the 2003-04 school year and each school year thereafter, each pupil completing grade 12 shall successfully pass the high school exit examination as a condition of receiving a diploma of graduation or a condition of graduation from high school. Funding for the administration of the high school exit examination shall be provided for in the annual Budget Act. The Superintendent shall apportion funds appropriated for this purpose to enable school districts to meet the requirements of this subdivision and subdivisions (b), (c), and (d). The state board shall establish the amount of funding to be apportioned per test administered, based on a review of the cost per test.

(b) 
Each pupil shall take the high school exit examination in grade 10 beginning in the 2001-02 school year and may take the examination during each subsequent administration, until each section of the examination has been passed.

(c)
(1) At the parent or guardian's request, a school principal shall submit a request for a waiver of the requirement to successfully pass the high school exit examination to the governing board of the school district for a pupil with a disability who has taken the high school exit examination with modifications that alter what the test measures and has received the equivalent of a passing score on one or both subject matter parts of the high school exit examination. A governing board of a school district may waive the requirement to successfully pass one or both subject matter parts of the high school exit examination for a pupil with a disability if the principal certifies to the governing board of the school district that the pupil has all of the following:

(A)  An individualized education program adopted pursuant to the federal Individuals with Disabilities Education Act (20 U.S.C. Sec.1400 et seq.) or a plan adopted pursuant to Section 504 of the federal Rehabilitation Act of 1973 (29 U.S.C. Sec. 794(a)) in place that requires the accommodations or modifications to be provided to the pupil when taking the high school exit examination.

(B) Sufficient high school level coursework either satisfactorily completed or in progress in a high school level curriculum sufficient to have attained the skills and knowledge otherwise needed to pass the high school exit examination.

(C) An individual score report for the pupil showing that the pupil has received the equivalent of a passing score on the high school exit examination while using a modification that fundamentally alters what the high school exit examination measures as determined by the state board.

(2) A school district shall report to the state board, in a manner and by a date determined by the Superintendent, the number and characteristics of waivers reviewed, granted, and denied under this subdivision and any additional information determined to be in furtherance of this subdivision.

(d)
The high school exit examination shall be offered in each public school and state special school that provides instruction in grades 10, 11, or 12, on the dates designated by the Superintendent. An exit examination may not be administered on any date other than those designated by the Superintendent as examination days or makeup days.

(e)
The results of the high school exit examination shall be provided to each pupil taking the examination within eight weeks of the examination administration and in time for the pupil to take any section of the examination not passed at the next administration. A pupil shall take again only those parts of the examination he or she has not previously passed and may not retake any portion of the exit examination that he or she has previously passed.

(f)
Supplemental instruction shall be provided to any pupil who does not demonstrate sufficient progress toward passing the high school exit examination. To the extent that school districts have aligned their curriculum with the state academic content standards adopted by the state board, the curriculum for supplemental instruction shall reflect those standards and shall be designed to assist the pupils to succeed on the high school exit examination. This chapter does not require the provision of supplemental services using resources that are not regularly available to a school or school district, including summer school instruction provided pursuant to Section 37252. In no event shall any action taken as a result of this subdivision cause or require reimbursement by the Commission on State Mandates. Sufficient progress shall be determined on the basis of either of the following:


(1) The results of the assessments administered pursuant to Article 4 (commencing with Section 60640) of Chapter 5 of Part 33 and the minimum levels of proficiency recommended by the state board pursuant to Section 60648.


(2) The grades of the pupil and other indicators of academic achievement designated by the school district.

Section 60852.1

(a)
The Superintendent shall recommend, and the state board shall select, members of a panel that will convene to make recommendations regarding alternative means for eligible pupils with disabilities to demonstrate that they have achieved the same level of academic achievement in the content standards in English language arts or mathematics, or both, required for passage of the high school exit examination.


(1) The panel shall be composed of educators and other individuals who have experience with the population of pupils with disabilities eligible for alternative means of demonstrating academic achievement, as defined in Section 60852.2, and educators and other individuals who have expertise with multiple forms of assessment. The panel shall consult with experts in other states that offer alternative means for pupils with disabilities to demonstrate academic achievement. A majority of the panel shall be classroom teachers.


(2) The panel shall make findings and recommendations regarding all of the following:


(A) Specific options for alternative assessments, submission of evidence, or other alternative means by which eligible pupils with disabilities may demonstrate that they have achieved the same level of academic achievement in the content standards in English language arts or mathematics, or both, required for passage of the high school exit examination.


(B) Scoring or other evaluation systems designed to ensure that the pupil has achieved the same competence in the content standards required for passage of the high school exit examination.


(C) Processes to ensure that the form, content, and scoring of assessments, evidence, or other means of demonstrating academic achievement are applied uniformly across the state.


(D) Estimates of one-time or ongoing costs, and whether each option should be implemented on a statewide or regional basis, or both.


(3) The panel shall present its options and make its findings and recommendations to the Superintendent and to the state board by October 1, 2009.

(b)
By October 1, 2010, for those portions of, or those academic content standards assessed by, the high school exit examination for which the state board determines it is feasible to create alternative means by which eligible pupils with disabilities may demonstrate the same level of academic achievement required for passage of the high school exit examination, the state board, taking into consideration the findings and recommendations of the panel, shall adopt regulations for alternative means by which eligible pupils with disabilities, as defined in Section 60952.2, may demonstrate that they have achieved the same level of academic achievement in the content standards required for passage of the high school exit examination. The regulations shall include appropriate timelines and the manner in which pupils and school districts shall be timely notified of the results.

Section 60852.2

(a)
For purposes of this chapter, "eligible pupil with a disability" means a pupil who meets all of the following criteria:

(1) The pupil has an operative individualized education program adopted pursuant to the federal Individuals with Disabilities Education Act (20 U.S.C. Sec. 1400 et seq.) or a plan adopted pursuant to Section 504 of the federal Rehabilitation Act of 1973 (29 U.S.C. Sec. 794 (a)) that indicates that the pupil has an anticipated graduation date and is scheduled to receive a high school diploma on or after January 1, 2011.

(2) The pupil has not passed the high school exit examination.

(3) The school district or state special school certifies that the pupil has satisfied or will satisfy all other state and local requirements for the receipt of a high school diploma on or after January 1, 2011.

(4) The pupil has attempted to pass those sections not yet passed of the high school exit examination at least twice after grade 10, including at least once during the current enrollment of the pupil in grade 12, with the accommodations or modifications, if any, specified in the individualized education program or the Section 504 plan of the pupil.

(b)
Commencing January 1, 2011, an eligible pupil with a disability may participate in the alternative means of demonstrating the level of academic achievement in the content standards required for passage of the high school exit examination in the manner prescribed by the regulations adopted pursuant to Section 60852.1. The state board may, by regulation, extend this date by up to two years if it determines that an extension is necessary for the appropriate implementation of the regulations adopted pursuant to Section 60852.1.

(c)
An eligible pupil with a disability shall be deemed to have satisfied the requirements of Section 60851 for those parts of the high school exit examination that the pupil has not passed if the school district in which the pupil is enrolled is notified that the pupil has successfully demonstrated the same level of academic achievement in the statewide content standards as the level of academic achievement that is necessary to pass the high school exit examination through one or more of the alternative means prescribed in the regulations adopted pursuant to Section 60852.1.

Section 60852.3

(a)
Notwithstanding any other provision of law, commencing with the 2009-10 school year, an eligible pupil with a disability is not required to pass the high school exit examination established pursuant to Section 60850 as a condition of receiving a diploma of graduation or as a condition of graduation from high school.

(b)
This exemption shall last until the state board, pursuant to Section 60852.1, makes a determination that the alternative means by which an eligible pupil with disabilities may demonstrate the same level of academic achievement in the portions of, or those content standards required for passage of, the high school exit examination are not feasible or that the alternative means are implemented.

(c)
For the purposes of this section, an eligible pupil with a disability is a pupil with an individualized education program adopted pursuant to the federal Individuals with Disabilities Education Act (20 U.S.C. Sec. 1400 et seq.) or a plan adopted pursuant to Section 504 of the federal Rehabilitation Act of 1973 (29 U.S.C. Sec. 794(a)) that indicates the pupil is scheduled to receive a high school diploma, and that the pupil has satisfied or will satisfy all other state and local requirements for the receipt of a high school diploma, on or after July 1, 2009.

(d)
A local educational agency, as defined in Section 56026.3, shall not adopt an individualized education program pursuant to the federal Individuals with Disabilities Education Act or a plan pursuant to Section 504 of the federal Rehabilitation Act of 1973 for a pupil for the sole purpose of exempting the pupil from the requirement to pass the high school exit examination as a condition of receiving a high school diploma, unless that adoption is consistent with federal law.

(e)
Pursuant to subdivision (b) of Section 60851, pupils with exceptional needs shall take the high school exit examination in grade 10 for purposes of fulfilling the requirements of the federal No Child Left Behind Act of 2001 (20 U.S.C. Sec. 7114).

Technical Description of the Equating/Linking Methods Used to Establish Concordance Between the California High School Exit Examination, the California Modified Assessments and the California Standards Tests

In response to the State Board of Education’s (SBE) direction, California Department of Education (CDE) psychometricians conducted statistical analyses to estimate the Standardized Testing and Reporting (STAR) Program’s California Modified Assessment (CMA) scale scores that could serve as an alternative scale score for passage of the California High School Exit Examination (CAHSEE). The analyses examined the comparability of scores for the grade ten CMA English-language arts (ELA) with the CAHSEE ELA, and the CMA Algebra I with the CAHSEE for mathematics. The analyses conducted using 2010 California Standards Test (CST) scores were also replicated using 2011 data. The grade ten CMA ELA performance levels approved by the SBE at the September 2011 meeting were used for these analyses. 

The analyses described below were based on grade ten students from the class of 2013 who, in 2011, took the census administration of the CAHSEE and/or the CMA Algebra I or the grade ten CMA ELA. CAHSEE mathematics scores were linked to scores on the CMA Algebra I from grade ten (2011). Scores on the CAHSEE ELA were linked to scores on the grade ten CMA ELA (2011). All equating/linking analyses were based on matched student scores. 

In linking CST scores to the CAHSEE, three equating/linking methodologies were employed. These included: equipercentile equating, empirical regression, and common student equating. Following the reporting of these analyses it was determined that the empirical regression approach resulted in a significant statistical bias which does not allow for it to be used in the situation where one is examining the comparability of scores at a single cut point on an assessment. Therefore, to establish linkages between CMA and CAHSEE scores, only the results of the equipercentile equating and common student equating are presented here. These methods are explained below.
1. Equipercentile equating uses the percentile of student performance corresponding to a passing score on the CAHSEE to determine the scale score for the same percentile on the CMA. The CMA scale score that has a percentile rank equivalent to the percentile rank of a CAHSEE scale score of 350 is the CMA scale score that is roughly equivalent to the passing score on the CAHSEE. Percentile ranks were calculated by:
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2. Common student equating uses the same techniques employed to equate tests from year-to-year (i.e., Item Response Theory, or “IRT”) to ensure equivalent passing scores. A direct link was made between the passing score for the CAHSEE and student performance on the CMAs. 

It is important to note that the statistical approaches described above assume comparable content in the assessments being linked for the results to be robust and meaningful. There is significant overlap in the test blueprints and specifications for the CAHSEE for ELA and the grade ten CMA ELA, which means it is reasonable to assume that these assessments are measuring much of the same construct. 

The assumption of comparable content is not as well supported between the CAHSEE for mathematics and the CMA Algebra I. This is because only 15 percent of the items from the CAHSEE mathematics cover Algebra I. The remainder of the test covers grade six and grade seven standards that are not included in the CMA Algebra I. Knowledge prerequisite to Algebra I measured by the CAHSEE (e.g., number sense, grade seven algebra and functions, grade seven math reasoning) is reflected in student performance on the Algebra I test, but the link is weaker than for ELA. At most, 64 percent of the CAHSEE mathematics can be seen as linked to performance in Algebra I. 

The results for both the CMA and CST linking studies as well as the CDE staff recommended equivalent scores are presented in Table 1.  
Table 1 shows that the grade ten CMA ELA scale scores corresponding to a passing score on the CAHSEE ELA are somewhere between 343 and 358 points. This range encompasses the scale score for proficient on the CMA. The scale score of the CMA Algebra I that corresponds to a passing score on the CAHSEE mathematics is estimated to be between 331 and 332 by the two analyses. These scale scores fall in the middle of the basic range on the CMA Algebra I. 

Table 1.
Comparison of the Statistical Analyses Results for

The Equipercentile and Common Student Equating Studies and

Staff Recommended Equivalent Score – 2011 STAR and CAHSEE Data

	Assessment
	Equipercentile 

Equating
	Common Student Equating1
	Recommended

Equivalent

	
	Score2
	Percentile
	Score1
	Score

	CMA ELA Grade 10
	343
	81
	358
	350

	CMA Algebra I
	331
	82
	332
	350

	CST ELA Grade 10
	286
	14
	298
	300

	CST Algebra I
	269
	33
	274
	300


 1 Weighted average of students in the common student equating samples.

  2 Note that a score of 350 is the performance level cut score for proficient and 300 is the performance level cut score for basic.

Setting the cut at the proficient level (350) provides a threshold that would all but guarantee that students meeting the CAHSEE mathematics requirement using CMA Algebra I scores have sufficient knowledge of mathematics to pass the CAHSEE. The staff recommendation of 350 addresses the concerns described above regarding the lack of content overlap between the CAHSEE mathematics assessment and the CMA Algebra I. 

The recommendation of proficient on the CMAs may seem inconsistent with the recommendation of basic on the CSTs. However, the CMAs are designed to measure students with disabilities (SWDs) who scored below basic or far below basic on the CSTs. The test items, the scaling, and the performance levels on the CMAs are designed to help SWDs demonstrate what they know. As such, CMA scores and performance levels that represent alternative scale scores for passage of the CAHSEE will not be the same as the scores and performance levels on the CSTs.

To estimate the number of SWDs (who took the CMA) that would benefit from Tier I, the scale score of 350 for both the CMA ELA and Algebra I was applied to the students test data. Table 2 provides estimates of the numbers of eligible SWDs from the Class of 2013 who did not meet the CAHSEE requirement in ELA or mathematics or both, but who achieved a performance level of proficient or above on the CMAs and who would have met the CAHSEE requirement under Tier I for the ELA portion, the mathematics portion, or both. 

Table 2.

Estimated Number of Eligible SWDs in the Class of 2013 Who Did Not Meet the CAHSEE Requirement but Achieved Proficient or Above on the CMAs

	 
	Number of students who did not meet the CAHSEE requirement
	Number of students who achieved Proficient or Above on the CMA3

	CMA ELA Grade Ten
	435
	85

	CMA Algebra I (350)
	407
	38

	Both
	8,730
	17

	Total
	9,572
	140


3 Of these total 140 students, 85 would have met the CAHSEE ELA requirement under Tier I using their CMA ELA grade ten score, 38 would have met the CAHSEE mathematics requirement under Tier I using their CMA Algebra I score of 350 or above, and 17 would have met both CAHSEE requirement under Tier I using their CMA ELA grade ten and CMA Algebra I scores. 
Table 3 shows the same information as Table 2, but using the lower CMA passing threshold for Algebra I of 331 points. The total number of students estimated to meet the CAHSEE requirement using one or more CMA scores increases from 140 to 197 students.

Table 3.

Estimated Number of Eligible SWDs in the Class of 2013

Who Did Not Meet the CAHSEE Requirement but Achieved Proficient (350) or Above on the CMA ELA and/or a Scale Score of at Least 331 on CMA Algebra I

	 
	Number of students who did not meet the CAHSEE requirement
	Number of students who achieved Proficient or Above on the CMA ELA and/or a CMA Algebra I score of at least 331

	CMA ELA Grade Ten
	435
	85

	CMA Algebra I (331)
	407
	71

	Both
	8,730
	41

	Total
	9,572
	197


Table 4 presents estimates of the numbers of eligible SWDs from the Class of 2013 who did not meet the CAHSEE requirements for ELA or mathematics or both, but who achieved a performance level of basic on the CSTs. 

Table 4.

Estimated Number of Eligible SWDs in the Class of 2013 Who Did Not Meet the CAHSEE Requirement but Achieved Basic (300) or Above on the CSTs


	 
	Number of students who did not meet the CAHSEE requirement
	Number of students who achieved Basic or Above on the CSTs

	CST ELA Grade Ten
	   2,374
	627

	CST Algebra I (300)
	   2,421
	166

	Both
	19,632
	64

	Total
	 24,425
	857


If the recommended cut scores were jointly applied (350 for CMA, 300 for CST) an estimated total of 997 students from the matched samples (140 who took the CMAs as shown in Table 2, and 857 who took the CSTs as shown in Table 4) would be able to meet the CAHSEE requirement.
Table 5 shows the estimated number of eligible SWDs who did not meet the CAHSEE requirement in ELA or mathematics or both, but achieved a performance level of basic or above on the CST ELA grade ten and/or a scale score of at least 269 on the CST Algebra I. 
Table 5.

Estimated Number of Eligible SWDs in the Class of 2013 Who Did Not Meet the CAHSEE Requirement but Achieved Basic or Above on the CST ELA and/or a Scale Score of at Least 269 on the CST Algebra I 


	 
	Number of students who did not meet the CAHSEE requirement
	Number of students who achieved Basic or Above on the CST ELA and/or at least 269 on the CST Algebra I

	CST ELA Grade Ten
	   2,374
	627

	CST Algebra I (269)
	   2,421
	887

	Both
	19,632
	221

	Total
	24,425
	1,735


If the lower Algebra I scores of 331 and 269 for the comparable CMA and CST were jointly applied, a total of 1,932 students from the matched samples (197 who took the CMAs as shown in Table 3, and 1,735 who took the CSTs as shown in Table 5) would meet the CAHSEE requirement. 
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