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Presentation Objectives

Provide update on CA English Language
Development (ELD) standards revision
DrOCess

Describe key shifts in the CA ELD
standards made to ensure full alignment to
Common Core State Standards

lllustrate how Proficiency Level Descriptors
(PLDs) and ELD standards were refined
based on public comment

Highlight implementation plan next steps
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California Department of Education

English Language Development Standards
Development Process

This chart shows the major steps in the development process. Further information can be found on the CDE
ELD Web page at http://www.cde.ca.gov/sp/eller/eldstandards.asp.
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Summary of Public Comments

*Public invited to comment (140 comments received)
TOM TORLAKSON .
State Superintendent On the fOIIOW|ng documents:

— Introduction/Proficiency Level Descriptors (PLDs)
— CA ELD Standards Template
— CA ELD Standards (K-8, 9-10, 11-12)

«Comments categorized into following priorities:

1. Number of Proficiency 2. Correspondence to the
Levels and PLDs Common Core

3. Horizontal and Vertical 4. Reading Foundational
Alignment Skills




Response to Comments

Positives, questions, and revisions:

TOM TORLAKSON
State Superintendent
of Public Instruction

1. Number of Proficiency Levels and PLDs:
+ Ample and clear descriptors
? From 5 to 3 proficiency levels
v’ Greater delineation (entry/progress through, exit)

2. Correspondence to the Common Core State

Standards (CCSS):

+ Clear link to CCSS

? Show correspondence, strengthen rigor
v Rigor added, correspondence shown



Response to Comments, cont’ d.

Positives, questions, and revisions:

TOM TORLAKSON

State Superintendent

srwensecion 3 - Horizontal and Vertical Alignment:
+ Clear, gradual, nonlinear
? Specificity, distinctions, Parts | and |l
v’ Strengthened specificity/distinctions; prepared
Appendix clarifying how Parts | & 2 interrelate

4. Reading Foundational Skills:
+ Important to signal, place in appendix
? Ensure proper use, allow public review, note L1 as
resource
v Prepared appendix clarifying use within ELD
standards; shared draft with public; clarified L1 as
strategic resource



Response to Comments, cont’ d.

Additional Resources Developed.:

TOM TORLAKSON
State Superintendent
of Public Instruction

 Overviews of the CA ELD Standards
and of Proficiency Level Descriptors
 Three appendices:

— Theoretical Foundations and Research
Base

— Part II: Learning About How English
Works

— Literacy Foundational Skills



CA ELD Standards: Purpose

TOM TORLAKSON >Align with California’s Common Core State

T Standards for English Language Arts, Literacy in
History/Social Studies, Science, and Technical
Subjects (Common Core State Standards)

»Highlight and amplify the key language
knowledge, skills, and abilities in the Common
Core State Standards critical for ELs to
simultaneously be successful in school while they
are developing English



CA ELD Standards: Purpose

TOM TORLAKSON
State Superintendent
of Public Instruction

»Provide opportunities for ELs to access,
engage with, and achieve in grade-level academic

content while they are learning English

»Designed to be used in tandem with the
Common Core State Standards and not in

Isolation



Key Shifts in the 2012 CA ELD
Standards

FROMA
CONCEPTUALIZATION TO UNDERSTANDING...

TOM TORLAKSON
State Superintendent OF. -
of Public Instruction

Language acquisition as -> Language acquisition as a non-linear,
an individual and lock- spiraling, dynamic, and complex
step linear process social process

Language development - Language development focused on

focused on accuracy collaboration, comprehension, and
and grammatical communication with strategic
correctness scaffolding to guide appropriate

linguistic choices

Use of simplified texts - Use of complex texts and

and activities, often intellectually challenging activities
separate from content with content integral to language
knowledge learning



Key Shifts (continued)

FROMA
CONCEPTUALIZATION TO UNDERSTANDING...

TOM TORLAKSON
State Superintendent OF. s
of Public Instruction

English as a setof rules - English as a meaning-making
resource with different language
choices based on audience, task,
and purpose

A traditional notion of - An expanded notion of grammar
grammar with syntax with discourse, text structure,

and discrete skills at the syntax, and vocabulary addressed
center within meaningful contexts
Literacy foundational - Literacy foundational skills

skills as one-size-fits-all, targeting varying profiles of ELs,
neglecting linguistic tapping linguistic resources and

resources responding to specific needs



Walk-through of the 2012
Proficiency Level
Descriptors



Proficiency Level Descriptors
(PLDs) Overview

TOM TORLAKSON

ate Superintendent
of Public Instruction

 Describe student knowledge, skills,
and abllities across a continuum,
identifying what ELs know and can do

 Provide three proficiency levels:
Emerging, Expanding, and Bridging —
at early and exit stages

 Guide targeted instruction in ELD, as
well as differentiated instruction Iin
academic content areas



Proficiency Level Descriptors
(PLDs) Overview, cont'd.

TOM TORLAKSON
te Superintendent

swimsnInclude:
*Overall Proficiency: A general descriptor of
ELs’ abilities at entry to/progress through,
and exit from the level

*Extent of linguistic support needed per
the linguistic and cognitive demands of tasks,

at early stages and as ELs develop
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Proficiency Level Descriptors for California English Language Development Standards

Student Capacities

English Language Development: Proficiency Level Continuum

5

i Erme

Native Language

Erglish learners come to school
Joszessng a wide range of
competencies in their native
angEuage soproprizbe to their
age. They may have varying
=vels of Fteracy in thesr native
anguage deperding on their
arior experiences in the hame,
comimunity, and school. As
=arreers of English as 2 new
anguage, they zain
Tetacogritive awareness of
what languaze is and how it is
used and apply this awareness
in their language kearning
strategies, induding drawing
upon krowledse of their natoe
anguage.

Cwerall Proficiency

English l=armers snter the
Emenging leve! having Fmited
receptive ard productive Emgish
hills.

&z they progress throwgh the
Emnenging level, they start 1o
respand to more varied
communication tasks using
learned words and phrases with
ircreasing sane.

High Level Thinking with
Limguistic Support

English learners possess
cagritive abilities appropriate to
their zpe and experierce. In
order to communicate sbout
their thinking as they learm
Engish, they may need warying
Linguistic suppert depending on
the linguistic and cognitive
dermand of the tesk.

toics.

August 29, 2012
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Owerall Proficiency

Az exit from the Emenzing lewel,
students hawe basic English
communication sklls in social
and acsdemic cortests.

Students a1 the sedy steges of the Emerging level can engape in
complex, cogritve'y demanding soca and academic actwities
requiring larguage when provided substantisl linguistic suppert; as
they develop more familiarity ard ease with understanding and
using English, support may be moderate or light for familiar tasks or

= di
Oreerall Profidenoy

&5 English learmers progress
throwgh the Expanding level,
they mave fram being able w0
refashion learmed phrases and
sentences in English to mest
their immediate communication
and leaming needs towards
being able to increasingly
ergzaze in using the English
language in more complex,
cogritively demanding
situations.

General Extent of Support: Substantisl General Extent of Support: Moderate

Students at the sorly stoges of the Evpanding level can engape in
comples, cogritively demarding socizl and scademic activities
reguiring language when provided moderate lingustic supoaort: as
they develop increasing ease with understarding and using English
in & variety of contests, suoport may be light for familiar tasks or

topics.

=
Overall Proficiency

&t eait froem the Expanding lewel,
students en uvse English to leam
and communicate sbout a range
of tonics and scademic cantent
aress.




Proficiency Level Descriptors for California English Language Development Standards

1 guage Levslopment: =My

ninuur

> Bridging

Lifelong Language Learming

Owerall Proficdency

bz Emglizh l=arrers progress
throwgh the Bridging level, they
miowe froemn being able to
COMIMUMECETE N Walys
appropriate to different tacks,
gurposes, and audiences in a
wariety of socz! and acedemic
cartexts towards being aale to
refine and enharce their English
ANEUEEE COMOetENCEs in 3
oroader range of corbets.

Cerall Proficiency

&t it from the Bridgirg level,
studenis can communicate
effiectivel’y with various
audiences an @ wide range of
famiffar and new topics to mest
academic demands in 2 variety
of discialires

Owerall Proficiency

Smudentt who have reached “proficiency” in the English lanpuage as
determined by state andor local oriteriz oortinue to build
increasing breadth, depth, and complesity in comprehending and
communicating in Englizh in 3 wide variety of contexts.

Genersl Extent of Suppart: Light

Studs=nts ot the sany stoges of the Bridgng level can enzaze in
camplex, cognitively demarding sodal and scademic acivities
reguiring language when provided light linguistic suppors; as they
develop increzsing ease with understanding and vsing hizhiy
techrical English, supoort may not be necessary for familiar msks or

topics urng evergday English.

General Extent of Support: Occasional

Srudents who have swited the Bridgng leve beneft from occasional
limguistic suppart in their ongoing learning of Englizh.

August 29, 2012
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Proficiency Level Descriptors
(PLDs) Overview, cont'd.

TOM TORLAKSON I n Cl u d e :

State Superintendent

Descriptors for early stages of and exit from each
proficiency level, using ELD standard structure:
e Three Modes of Communication:
— Collaborative (engagement in dialogue with others)

— Interpretive (comprehension and analysis of written
and spoken texts)

— Productive (creation of oral presentations and written
texts)

« Two dimensions of Knowledge of Language:

— Metalinguistic Awareness (language awareness &
self-monitoring)

— Accuracy of Production (acknowledging variation)
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Proficiency Level Descriptors for California English Language Development Standards

Mode of

Commnunication

=
Fa

&t the sarly stoges of the Emenging
level, students are able to:

English Language Development: Proficiency Level Continuam

~.

Emerging
Az mwit from the Emenzing lewel,
students are able to:

Fy

&t the sarly stages of the Expanding
level, students are able to:

Expanding: =4
D

&t mwit from the Expanding lewvel,
studenis are able to

® pupress basc personal and

safety needs, ideas, and respond
to questions on social ard
ard words or short phrases;

®  use basic sodizl comventions to

participate in conversations;

= pomprehend freguently

ocrurring wonds and basic
phrases in immediate physical
surroundingss;

= read very brief prade-

aporopriate text with simple
sentenices and familiar
wocabulary, supported by
Eraphics or pictures;

= gomprehend familiar words,

phrases, and questions drawn
from cortent sreas;

¢ produce lesrned words and
phrasss and use Eestures o
communicate basic information;

®  papress ideas using visuals such
as drawings ar charts, ar graphic
crEanizers; and

® write ar vse famier words and

phrases related o sveryday and
academic togics.

= ewgress basic personal and

safety needs, ideas, and respond
‘o guestions on sodal and
arademic topics with phrases
and short sentenoes;

comarehend a sequence of
infarmation on familzr topics as
pressnted throush stories and
face-to-face conversations;
read brief grade-appropriate
et with simple serteroes ard
rmiasty familiar wocabulary,
supparted by graphics ar
pictures;

demonstrate understanding of
waords ard phrazes from
previoushy learned cortent
material;

produce basic statements and
ask guestions in direct
irformational eschanzes on
familiar and routine subjects:
ewpress ideas using information
and short responses within
structured cortexts; and

write or use lezrned vobulzry
drawn fram academic corte=nt
P T

® Eupress 3 wanety of personal

needs, ide=as, and opinions and
respond to questions wsing shart
senbenoes;

initizte simple comversations on
sodal @nd aEdemic topics:

comprehend information on
familizr topics znd on some
urfamiizr topacs in
contewtualized settings:
independently read a variety of
grade-zppropriate text with
simple sentenoes ;

read more complex text
supported by praphics or
pictures;

oomprehend basic conoepts in
cortens aress;

produce sustaired informational
exchanges with others on an
expanding variety of topics;
express ideas in highly
structured and scaffolded
academic interacions; ard
write or une expanded
wvocabulary to provide
information and extended
resgonses in contextuslizad
settings.

evpress mone complex ﬁﬂ?
needs, idess, and ooinfons using
extended oral ard wristen
production; respond to
questions using sxtended
discourse

partidpate actively in
collzhoratives corersations in all
comtent aneas with modersse o
light support as sppropriate;
compreherd detailed
irfarmiation with fewsr
comtextuzl cluss on unfamiliar
togics;

read increasinghy comolex grade-
lewe] vt while refying on
comtext and prior knowledze o
obtain mearang from print;

resd technical text on familiar
tooics supoorted by pictures ar
graphics:

produce, initiate, snd sustain
spontaneous mberactions an &
wariety of topics; and

write snd sxpress ideas to mest
most socE! and academic needs
through the recomnbination of
learned vocabulary and
structures with suppart.

August 25,
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Proficiency Level Descriptors for California English Language Development Standards

Mode of
Comrnunication

Y
Fy

Erglizh Language Development: Proficiency Level Continuum

&t the savly stoges of the Bridz ng
ikl AL ARl 0,

Az mwit from the Bridpng lewe,
aludon s iololio

express increasnghy complex
feelings, needs, idezs, and
opinions in & vanety of sextings;
rezpand to guestions using
euternded, more &laborated
discourse

initiate and sustain dialo=zue on &
wvariety of grade-level scademic
ar«d social topics;

comprehend concrete and many
abstract topics and begn to
recognize lnguage subtleties in
3 variety of communicative
settings

rezd incressing’y complex tet &t
grade level;

read technica text supoarted by
pictures or Eraphics;

produce, inftate, ard susan
interactions with increasing
awareness of tEiloring language
to specific purposes and
audience=s; and

write and express ideas to meet
increzsingly complex academic
demiands for specific purposes
and audiences.

*  participate fully in all

collaborative cormeersations in all
content areas at grade bevel with
oosional support 25 necestary;
participate fully in bath
atademic and ron-academic
settings requiring English;

comarehend conorete and
alstract topics and recognize
languzze oubtletins in @ variety
of commuricative settings;
read, wath limibed
comarehension dficulty, 3
warety of grade-level and
teschinical texts, in all content
LT

produce, initiate, and sustain
evtended ntersctions tailored to
specific purposes and audiences;
and

write and express ideas to meet
& wariety of soizl needs znd
arademic demands for specific
purposes and audiences.

August 29, 2012
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Proficiency Level Descriptors for California English Language Development Standards

Enowledge of
Language

¥

Emerging

English Language Development: Proficiency Level Continuam

Expanding

&t the sarly stoges of the Emernging
leyvel studerts are shle to:

Spply to their leaming of English an

EMErEiNg awareness shout:

» differences and simillarities
between their native languaze
ard Englizh:

® ways in which different knds of
larEmusEs are appropriate for
different tasks, purooses, ard
audiencss;

ard how toc

® intentionally and purposefully
use 3 limited range of everyday
vocabulary, phrases, and
memorized staternents snd
guestions in English;

# be comprehensible when vsine
memorized or cogied words or
phrases; and

*#  may exhibit freguent errors in
promunciztion, grammar, and
writing consentions that often
impede meaning.

Az mwit fromm the Emensing lewel,
studerts are able to:

Apply to their learning of English an

awarensss about

» differences and similarities
betwesn their rative language
and Englizh;

= ways in which different kinds of
|anzuEse are sppropriate for
different tazis, purpases, and
audisnces;

and how toc

®  imbertiona’y and purposefuly
use mostly evergday, and 2
limited range of geners
academic wocabulary ard
domain-specfic vocabulary,
phrases, ard memorized
staternernts ard guestions in
Englizh relzted mostly to famikar
tapics;

#  be comprebersible when wsire
simple or leamed phrases and
sentences; and

®  rmay exhibit fregquent =rrors in
pronunciztion, grammar, and
writing cornsentions that
sometimes impede meaning.

&t the mary stages of the Exparding
level studerts are able o

Bpply to their kearming of English an

expanding awaneness sbout:

= differences and similarities
petweern their rative languaps
and English;

= warys inwhich language may be
different based on task,
ourgose, and auvdienos;

and how toc

# intertionally snd purpsosafully
use mosty eweryday vorsbulary,
and an expanding range of
peneral academic ard domain-
spedfic vacabulany in Englizh
related maostly to familiar tooics;

= extend discourse in Bmited ways
n & range of conversatons;

= recogrize Enguaze differences
and ergase in some self-
manstaring:

# be comorehensible when usine
simpie and some expanded
sentenoes and discourse or
tawts; and

#* iy exhibit fairly freguent
EITOrS in pronundiation,
srammiar, and writing
corwentions that may
sometimes impede meaning.

&t ewit from the Expanding lewsl,

Apoly to their leaming of English

Fwarsness shout:

o differences ard similarizies
getaeen their native languags
and Erglish:

= ways in which language may be
diff=rent based on =sk,
gurpase, and audienoe;

ared hoesr ta:

& mtentionally and purpossfully
use both everyday voozbulary
ard a range of geners! academic
and domair-specific vecabulany
n English relazed to familiar ard
new bopics;

= mvbend disoourse ina variety of
Ways in a3 range of
canversations:

= recopnize lznguaze differences,
engaze in self-monitoring, and
atjust oral and written
ENEUEEE:

®  [be comorehensible when usine
expanded sentences, dismourse
or texts; and

® oy &xnibet faarky freguent
E[TOrs in pranunciation,
Eramimiar, and writing
conventions that usually do not
‘mipede meaning.

August 29, 2012
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Proficiency Level Descriptors for California English Language Development Standards

Knowledge of
Language

Englizh Language Development: Proficiency Lewvel Comtinuum
—+ Bridgin =+

&t the early stoges of the Bridgng

WIS TR T ] - H—

Apply to their leaming of Englizh a

sophisticated awareness about:

= gifferences and sSmilarites
betweeen thesr native language
ared English to lesmning English;

s ways in which language may be
different based on task, purposs,
ard audiznce;

ardd how to:

® intentionally and purposefully
use 3 range of precise and vared
zrade-l=vel zeneral academic and
domain-specific vesbulary in
Eremishi related to rew topics;

= exterd grade-level academic
discourse in @ variety of ways in a
ramge of comeersations and
written texts of varying lengths
ard complEctes;

s recognize lanpuage differences,
enzaze in sel-morstoring. and
adjust oral and written language
in @ range of contests;

* be comprehensible when using a
variety of grade-lzvel expanded
dizcourse or texts; and

s may exhibit some errors in
pranunciation, Erammer, and
writing conventions that usually
do not impede meaning.

Az ewit from the Bridgng level,

chuderte ore chle 1o

HApply to their learning of English 2

sophisticzted awareness shout:

» differences and similarities
betwesn their native fanguage
and English to learning English;

= ways in which language may be
different based on task, purpose,
and audieroes;

and hoey toc

= imtentianaly and purposefully
use 3 range of precdoe and varied
prade-leve] peneral academic and
domain-specic vocabulary in
English related to new topics
across the discaolines;

s pxtend prade-levs] acdemic
disoourse in 3 variety of ways in z
range of onversations and
writhen texts of varying lengths
and complevities across the
disciplines;

= recognize languasge differences,
engape in s=if-monitoring, and
adjust orzd and written language
in a raree of comtexts across the
disciplines;

= be comprebensible when wing
wariety of grade-level expanded
discourse or texts an & varety of
tapics; and

® may exhibit some minor ermors n
pronuncEton, srammar, and
writing coreentians that do not

impeds meaning.

August 25, 2012
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TOM TORLAKSON
State Superintendent
of Public Instruction

The 2012 ELD Standards’
Structure and Components

nclude:

2-page “At a Glance”

art I: Interacting in
eaningful Ways

art Il: Learning
about How English
Works

Part Ill: Using
Foundational
Literacy Skills

Califormia Engllsh Language Development Standards for Grade 7
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TOM TORLAKSON
State Superintendent
of Public Instruction

Walk-Through of the 2012 ELD
Standards’ Structure and
Components: Grade 7 Example

Califormia Engllsh Language Development Standards for Grade 7

Secticn 1: God, Critical Py Fp—

Califormia Engllsh Language Development Standards for Grade 7
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‘At a glance”

California English Language Development Standards for Grade 7

Section 1: Goal, Critical Principles, and Overview

Goal: English learners read, analyze, interpret, and create a variety of literary and informational text types. They develop an understanding of how languages is a
complex, dynamic, and social resource for making meaning, s well as how content is organized in different text types and across disciplines using text structure,
language features, and vocabulary depending on purpose and audience. They are aware that different languages and variations of English exist, and they recognize
their home languages and cultures as resources to value in their own right and also to drew upon in order to build proficiency in English. English learners contribute
actively to class and group discussions, asking questions, responding appropriately, and providing useful feedback. They demonstrate knowledge of content through
oral presentations, writing, collaborative conversations, and multimedia. They develop proficiency in shifting language use based on task, purpose, audience, and text
type.

Critical Principles for Developing Language and Cognition in Academic Contexts: While advancing along the continuum of English language development levels,
English learners at all levels engage in intellectually challenging literacy, disciplinary, and disciplinary literacy tasks. They use languzage in meaningful and relevant
ways appropriate to grade level, content area, topic, purpose, audience, and text type in English language arts, mathematics, science, social studies, and the arts.

Specifically,

they use languags to gain and exchange information and ideas in three communicative modes (collaborative, interpretive, and productive), and they

apply knowledge of language to academic tasks via three cross-mode language processes (structuring cohesive texts, expanding and enriching ideas, and connecting

and condensing ideas) using various

inguistic resources.

Part I: Interacting in Meaningful Ways

A.

Collaborative
1. Exchanging information and ideas with others through oral collaborative discussions on a range of social and academic topics........
2. Interacting with others in written English in various communicative forms (print, communicative technology and multimedia)........
3. Offering and justifying opinions, negotiating with and persuading others in communicative exchanges. ..o
4. Adapting language choices to various contexts (based on task, purpose, audience, and text type) ....

Corresponding Common Core State
Standards for English Language Arts*

«5L.7.1,6; L.7.3,6

®\W.7.6; WHST.7.5; 5L.7.2; L7.3.,6
#W.7.1; WHST.7.1;5L.7.1,46; L11-23,5
#\W.7.4-5; WHST.4-5: SL.7.6; L7.1,3,6

B. Interpretive
5. Listening actively to spoken English in a range of social and scademic contexts .. *5L.7.1,3,6;L.7.1,3,6
6. Reading closely literary and informational texts and viewing multimedia to determine haw meaning is conve'.red E:-:|:|I||:|tl1_.I and
implicitly through language . sRL.7.1-7,9-10; RI.7.1-10; RH.7.1-10;
RST.7.1-10;5L.7.2; L.7.1,3,6
7. i?;i?iﬂigt:::: w:ll th;?';ﬂdsﬁaciefou? ::jl;{a,i:;::;?;:mt ideas and arguments with details or evidence depending on oRL7.4-5, RI.7.4,6,8; RH.7.4-6,8. RST.7.4-
SRR e S : 6,8:SL7.3; L7356
8. Analyzing how writers and speakers use vocabulary and other language resources for specific purposes (to explain, persuade, Bl 7.4-5- B1.7.4-5 RH.7.4-5- RST 7.4.5-
entertain, 2tc.) depending on modality, text type, purpose, audience, topic, and Ccontent @rea ... 5.7.3: L7.3,56
C. Productive

9. Expressing information and ideas in formal oral presentations on academic topics
10. Writing literary and informational texts to present, describe, and explain ideas and information, using appropriate technology ...
11. Justifying own arguments and evaluating others’ arguments in writing
12. Selecting and applying varied and precise vocabulary and other language resources to effectively convey ideas

*5L.7.4-6; L.7.1,3

»WW.7.1-10; WHST.7.1-2,4-10; L.7.1-6

»\.7.1,8-9; WHST.7.1,8-9; L.7.1-3,6

*\\.7.4-5; WHST.7.4-5; 5L.7.4.6;
L7.1,3,56
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‘At a glance”

California English Language Development Standards for Grade 7

Section 1: Goal, Critical Principles, and Overview

Goal: English learners read, analyze, interpret, and create a variety of literary and informational text types. They develep an understanding of how language is a
complex, dynamic, and social resource for making meaning, s well as how content is organized in different text types and across disciplines using text structure,
language features, and vocabulary depending on purpose and audience. They are aware that different languages and variations of English exist, and they recognize
their home languages and cultures as resources to value in their own right and also to drew upon in order to build proficiency in English. English learners contribute
actively to class and group discussions, asking questions, responding appropriately, and providing useful feedback. They demonstrate knowledge of content through
oral presentations, writing, collaborative conversations, and multimeadia. They develop proficiency in shifting language use based on task, purpose, audience, and text
type.

Critical Principles for Developing Language and Cognition in Academic Contexts: While advancing along the continuum of English language development levels,
English learners at all levels engage in intellectually challenging literacy, disciplinary, and disciplinary literacy tasks. They use language in meaningful and relevant
ways appropriate to grade level, content area, topic, purpose, audience, and text type in English language arts, mathematics, science, social studies, and the arts.
Specifically, they use language to gain and exchange information and ideas in three communicative modes (collzborative, interpretive, and productive), and they
apply knowledge of language to academic tasks via three cross-mode language processes (structuring cohesive texts, expanding and enriching ideas, and connecting
and condensing ideas) using various linguistic resources.

Part I: Interacting in Meaningful Ways Corresponding Common Core State
Standards for English Language Arts*

A. Collaborative
1. Exchanging information and ideas with others through oral collaborative discussions on a range of social and academic topics........ J *5L7.16;L7.36
2. Interacting with others in written English in various communicative forms (print, communicative technelogy and multimedia) .. W 7.6; WHST.7.6;5L.7.2; L7.3,6
3. Offering and justifying opinions, negotiating with and persuading others in communicative exchanges - @ *W.7.1; WHST.7.1; 5L.7.1,4,6; L.11-23,6
4. Adapting language choices to various contexts (based on task, purpose, audience, and text type) ... ceeee [l #WLT4-5; WHST.4-5; 5L.7.6; L.7.1,3.6

B. Interpretive
5. Listening actively to spoken English in @ range of social and academic contexts ... .. f*5L7136 L7136

6. Reading closely literary and informational texts and viewing multimedia to determine hcw meaning is conve','ed E:plll:l'ﬂy' and
implicitly through language ..

*RL.7.1-7,9-10; R1.7.1-10; RH.7.1-10;
R5T.7.1-10;5L7.2; L.7.1,3,6

7. Ewaluating how well writers and speakers use language to support ideas and arguments with details or evidence depending on

maodality, text type, purpose, audience, topic, and content area. ST LT D L e A LT

6,8, 5L.7.3;L7.3,5-6

B, Analyzing how writers and speakers use vocabulary and other language resources for specific purposes (to explain, persuade, *RL 7.4-5- R1.7.4-5 RH.7.4-5- RST.7.4-5-
entertain, etc.) depending on madality, text type, purpose, audience, topic, and content area ... e SL-?-S- I:? 3 5—6 T T

C. Productive
9. Expressing information and ideas in formal oral presentations on academic topics -
10, Writing literary and informational texts to present, describe, and explain ideas and |nf{:rmat|on using appropriate technology.
11, Justifying own arguments and evaluating others’ arguments in writing
12, Selecting and applying varied and precise vocabulary and cther language resources to effectively convey ideas.

»5.7.4-6;1.7.1,3

»\W.7.1-10; WHST.7.1-2,4-10; L.7.1-6

»\.7.1,8-9; WHST.7.1,8-9; L.7.1-3,6

»\N.7.4-5; WHST.7.4-5; 5L.7.4.6;
L7.1,3,56
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‘At a glance”

California English Language Development Standards for Grade 7

Section 1: Goal, Critical Principles, and Overview

Goal: English learners read, analyze, interpret, and create a variety of literary and informational text types. They develep an understanding of how language is a
complex, dynamic, and social resource for making meaning, s well as how content is organized in different text types and across disciplines using text structure,
language features, and vocabulary depending on purpose and audience. They are aware that different languages and variations of English exist, and they recognize
their home languages and cultures as resources to value in their own right and also to drew upon in order to build proficiency in English. English learners contribute
actively to class and group discussions, asking questions, responding appropriately, and providing useful feedback. They demonstrate knowledge of content through
oral presentations, writing, collaborative conversations, and multimeadia. They develop proficiency in shifting language use based on task, purpose, audience, and text
type.

Critical Principles for Developing Language and Cognition in Academic Contexts: While advancing along the continuum of English language development levels,
English learners at all levels engage in intellectually challenging literacy, disciplinary, and disciplinary literacy tasks. They use language in meaningful and relevant
ways appropriate to grade level, content area, topic, purpose, audience, and text type in English language arts, mathematics, science, social studies, and the arts.
Specifically, they use language to gain and exchange information and ideas in three communicative modes (collzborative, interpretive, and productive), and they
apply knowledge of language to academic tasks via three cross-mode language processes (structuring cohesive texts, expanding and enriching ideas, and connecting
and condensing ideas) using various linguistic resources.

Corresponding Common Core State
Standards for English Language Arts*

Part I: Interacting in Meaningful Ways

A. Collaborative
1. Exchanging information and ideas with others through oral collaborative discussions on a range of social and academic topics........
2. Interacting with others in written English in various communicative forms {print, communicative technology and multimedia) ..
3. Offering and justifying opinions, negotiating with and persuading others in communicative exchanges
4. Adapting language choices to various contexts (based on task, purpose, audience, and text type) ...

»5L.7.1,6; L7.3,6
*\W.7.6; WHST.7.6; 5L.7.2; L7.3,6
*W.7.1; WHST.7.1; 5L.7.1,4,6; L11-23,6
#W.7.4-5; WHST.4-5; SL7.6; L7.1,3,6

B. Interpretive
5. Listening actively to spoken English in a range of social and academic contexts ...

6. Reading closely literary and informational texts and viewing multimedia to determine hcw meaning is conve','ed E:plll:l'ﬂy' and
implicitly through language ..

#51.7.13,6;L7.1,3,6

*RL.7.1-7,9-10; R1.7.1-10; RH.7.1-10;
R5T.7.1-10;5L7.2; L.7.1,3,6

7. Ewaluating how well writers and speakers use language to support ideas and arguments with details or evidence depending on

maodality, text type, purpose, audience, topic, and content area. ST LT D L e A LT

6,8, 5L.7.3;L7.3,5-6

8. Analyzing how writers and speakers use vocabulary and other language resources for specific purposas (to explain, persuade,

) ) . . : *RL.7.4-5; R.7.4-5; RH.7.4-5; RST.7.4-5;
entertain, etc. ) depending on modality, text type, purpose, audience, topic, and content area ...

5L.7.3; L7356

C. Productive

9. Expressing information and ideas in formal oral presentations on academic topics #51 74-6;L7.1.3

10, Writing literary and informational texts to present, describe, and explain ideas and |nf{:rmat|on using appropriate technology.
11, Justifying own arguments and evaluating others’ arguments in writing
12, Selecting and applying varied and precise vocabulary and cther language resources to effectively convey ideas.

*W.7.1-10; WHST.7.1-2,4-10; L.7.1-6

*\W.7.1,8-9; WHST.7.1,8-9; L7.1-3,6

*\W.7.4-5; WHST.7.4-5; 5L.7.4.6;
L7.1,356
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“At a glance”

California English Language Development Standards for Grade 7

Part Il: Learning About How English Works Corresponding Common Core State
Standards for English Language Arts *

Part lll: Using Foundational Literacy Skills _....... wevo.  ®RF.K-1.1-4; RF.2-5.3-4 (a5 appropriate)

* The California English Language Developmeant Standards correspond to California’s Common Core State Standards for English Language Arts (ELA) and, for 6-12, Literacy in

History/Social Studies, Science, and Technical Subjects. English l2arners should have full access to and opportunities to learn ELA, mathamatics, science, history/social studies, and other
content at the same time they are progressing toward full proficiency in English.
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“At a glance”

California English Language Development Standards for Grade 7

Part Il: Learning About How English Works Corresponding Common Core State
Standards for English Language Arts *

Part lll: Using Foundational Literacy Skills _....... wevo.  ®RF.K-1.1-4; RF.2-5.3-4 (a5 appropriate)

* The California English Language Developmeant Standards correspond to California’s Common Core State Standards for English Language Arts (ELA) and, for 6-12, Literacy in

History/Social Studies, Science, and Technical Subjects. English l2arners should have full access to and opportunities to learn ELA, mathamatics, science, history/social studies, and other
content at the same time they are progressing toward full proficiency in English.
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“At a glance”

California English Language Development Standards for Grade 7

Part II: Learning About How English Works Corresponding Common Core State
Standards for English La Arts *

Part lll: Using Foundational Literacy Skills _....... woveee ®RF.K-1.1-4; RF.2-5.3-4 (a5 appropriate)

* The California English Language Developmeant Standards correspond to California’s Common Core State Standards for English Language Arts (ELA) and, for 6-12, Literacy in

History/Social Studies, Science, and Technical Subjects. English learners should have full access to and opportunities to learn ELA, mathamatics, science, history/social studies, and other
content at the same time they are progressing toward full proficiency in English.
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California English Language Development Standards for Grade 7

Part I: Interacting in
Meaningful Ways

Section 2: Elaboration on Critical Principles for Developing Language & Cognition in Academic Contexts

Part I: Interacting in Meaningful Ways

Texts and Discourse in Context

English Language Development Level Continuum

=

——————————————— Emerging

Expanding -

Bridging —————- >

Part I, strands 1-4 Corresponding
Common Core State Standards for English
Language Arts:

SLY.16; L73,6

W.7.6; WHST.7.6; 53L.7.2; L7.3,6

1
2
3. W71, WHST.7.1;5L.7.14,6; L11-2.3,6
4

W7.4-5; WHST4-5: 576 L7136

Purposes for using language include:
Describing, entertaining, informing,
interpreting, analyzing, recounting,
explaining, persuading, negotiating,

Justifying, evaluating, etc.

Text types include:
Informational text types include
descriptions or accounts (e.g., scientific,
histerical, economic, technical), recounts
(e.g., biography, memuoir), information
reports, explanations (e.g., causal,
factorial), expositions (e.g., speaches,
opinion pieces, argument, debate),
responses (e.g., literary analysis), etc.

Literary text types include stories (e.g.,
historical fiction, myths, graphic novels),
poetry, drama, etc.

Audiences include:
Peers (one-to-one)
Small group {one-to-group)
Whale group (one-to-many)

A. Collaborative

1. Exchanging information/ideas
Engage in conversational exchanges
and express ideas on familiar topics by
asking and answering yes-no and wh-
guestions and responding using simple
phrases.

2. Interacting via written English
Engage in short written exchanges
with peers and collaborate on simple
written texts on familiar topics, using
technology when appropriate.

3. Supporting opinions and
persuading others

Negotiate with or persuade others in
conversations (2.g., to gain and hold
the floor or ask for clarification) using
learned phrases (e.g., | think. _ _,
Would you please repeat that ?) and
OpEn responsas.

4. Adapting language choices
Adjust language choices according 1o
social setting (e.g., classroom, break
time) and audience (e_g., peers,
teacher].

1. Exchanging information/ideas
Contribute to class, group, and partner
discussions by following turn-taking
rules, asking relevant questions,
affirming others, adding relevant
information, and paraphrasing key
ideas.

2. Interacting via written English
Engage in longer written exchanges
with peers and collaborate on more
detailed written texts on a variety of
topics, using technology when
appropriate.

3. Supporting opinions and
persuading others

MNegotiate with or persuade others in
conversations (e_g., to provide counter-
arguments) using learned phrasas ([
agree with X, but . . ), and cpen
responses.

4. Adapting language choices

Adjust language choices according to
purpose (e.2., explaining, persuading,
entertaining), task, and audience.

1. Exchanging information/ideas
Contribute to class, group, and partner
discussions by following turn-taking
rules, asking relevant questicns,
affirming others, adding relevant
information and evidence,
paraphrasing key ideas, building on
responses, and providing useful
feedback.

2. Interacting via written English
Engage in extended written exchanges
with peers and collaborate on complex
written texts on a variety of topics,
using technology when appropriate.

3. Supporting opinions and
persuading others

Megotiate with or persuade others in
conversations using appropriate
register (e_g., to acknowledge new
information) using a variety of learned
phrases, indirect reported speech
{e.g., I heard you say X, and | haven't
thought about that before), and cpen
responses.

4. Adapting language choices

Adjust language choices according to
task (e.g., facilitating a science
experiment, providing peer feedback
on @ writing assignment), purpass,
task, and audience.
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California English Language Development Standards for Grade 7

Part I: Interacting in
Meaningful Ways

Section 2: Elaboration on Critical Principles for Developing Language & Cognition in Academic Contexts

Part I: Interacting in Meaningful Ways

Texts and Discourse in Context

English Language Development Level Continuum

--------------- Emerging

Expanding -

Bridging --------———- >

Part I, strands 1-4 Corresponding
Common Core State Standards for English
Language Arts:

B

5L7.1,6; L.7.3,5
W.7.6; WHST.7.6;5L.7.2;, L7.3,6
W.7.1; WHST.7.1; 5L.7.1,4.6; L11-2.3,6
W7.4-5; WHST4-5:5L76; L7136

Purposes for using language include:
Describing, entertaining, informing,
interpreting, analyzing, recounting,
explaining, persuading, negotiating,

Justifying, evaluating, etc.

Text types include:
Informational text types include

descriptions or accounts (e.g., scientific,
historical, economic, technical), recounts
[e.g., biography, memoir), information
reports, explanations (e.g., causal,
factorial), expositions (e.g., speaches,
opinion pieces, argument, debate),
responses (e.g., literary analysis), etc.

Literary text types include stories (e.g.,
historical fiction, myths, graphic novels),
poetry, drama, etc.

Audiences include:
Peers (one-to-one)
Small group {one-to-group)
Whale group [one-toe-many)

A. Collaborative

1. Exchanging information fideas
Engage in conversational exchanges
and express ideas on familiar topics by
asking and answering yes-no and wh-
guestions and responding using simple
phrases.

2. Interacting via written English
Engage in short written exchanges
with peers and collaborate on simple
written texts on familiar topics, using
technology when appropriate.

3. Supporting opinions and
persuading others

Negotiate with or persuade others in
conversations (2.g., to gain and hold
the floor or ask for clarification) using
learned phrases (e.g., | think. . .,
Wouid you please repeat that?) and
OPEn responses.

4. Adapting language choices
Adjust language choices according to
social setting (e g., classroom, break
time) and audience (e g., peers,
teacher).

1. Exchanging information/ideas
Contribute to class, group, and partner
discussions by following turn-taking
rules, asking relevant questions,
affirming others, adding relevant
information, and paraphrasing key
ideas.

2. Interacting via written English
Engage in longer written exchanges
with peers and cellzaborate on more
detailed written texts on a variety of
topics, using technology when
appropriate.

3. Supporting opinions and
persuading others

MNegotiate with or persuade others in
conversations (e g, to provide counter-
arguments) using learned phrasas |
agree with X, bur. . |, and ocpen
responses.

4. Adapting language choices

Adjust language choices according to
purpose (e.g., explaining, persuading,
entertaining), task, and audience.

1. Exchanging information/ideas
Contribute to class, group, and partner
discussions by following turn-taking
rules, asking relevant questicns,
affirming others, adding relevant
information and evidence,
paraphrasing key ideas, building on
responses, and providing useful
feedback.

2. Interacting via written English
Engage in extended written exchanges
with peers and collaborate on complex
written texts on a variety of topics,
using technology when appropriate.

3. Supporting opinions and
persuading others

Megotiate with or persuade others in
conversations using appropriate
register (e g, to acknowledge new
information) using a variety of lzarned
phrases, indirect reported speech
(e.g., I heard you say X, and | haven't
thought about that before), and open
responses.

4. Adapting language choices

Adjust language choices according to
task (e.g., facilitating a science
experiment, providing peer feedback
on @ writing assignment), purpass,
task, and audiznce.
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California English Language Development Standards for Grade 7

Part I: Interacting in
Meaningful Ways

Section 2: Elaboration on Critical Principles for Developing Language & Cognition in Academic Contexts

Part I: Interacting in Meaningful Ways

Texts and Discourse in Context

English Language Development Level Continuum

--------------- Emerging

Expanding -

Bridging --------———- >

Part I, strands 1-4 Corresponding
Common Core State Standards for English
Language Arts:

B

5L7.1,6; L.7.3,5
W.7.6; WHST.7.6;5L.7.2;, L7.3,6
W.7.1; WHST.7.1; 5L.7.1,4.6; L11-2.3,6
W7.4-5; WHST4-5:5L76; L7136

Purposes for using language include:
Describing, entertaining, informing,
interpreting, analyzing, recounting,
explaining, persuading, negotiating,

Justifying, evaluating, etc.

Text types include:
Informational text types include

descriptions or accounts (e.g., scientific,
historical, economic, technical), recounts
[e.g., biography, memoir), information
reports, explanations (e.g., causal,
factorial), expositions (e.g., speaches,
opinion pieces, argument, debate),
responses (e.g., literary analysis), etc.

Literary text types include stories (e.g.,
historical fiction, myths, graphic novels),
poetry, drama, etc.

Audiences include:
Peers (one-to-one)
Small group {one-to-group)
Whale group [one-toe-many)

-
H
=
8
<

1. Exchanging information fideas
Engage in conversational exchanges
and express ideas on familiar topics by
asking and answering yes-no and wh-
guestions and responding using simple
phrases.

2. Interacting via written English
Engage in short written exchanges
with peers and collaborate on simple
written texts on familiar topics, using
technology when appropriate.

3. Supporting opinions and
persuading others

Negotiate with or persuade others in
conversations (2.g., to gain and hold
the floor or ask for clarification) using
learned phrases (e.g., | think. . .,
Wouid you please repeat that?) and
OPEn responses.

4. Adapting language choices
Adjust language choices according to
social setting (e g., classroom, break
time) and audience (e g., peers,
teacher).

1. Exchanging information/ideas
Contribute to class, group, and partner
discussions by following turn-taking
rules, asking relevant questions,
affirming others, adding relevant
information, and paraphrasing key
ideas.

2. Interacting via written English
Engage in longer written exchanges
with peers and cellzaborate on more
detailed written texts on a variety of
topics, using technology when
appropriate.

3. Supporting opinions and
persuading others

MNegotiate with or persuade others in
conversations (e g, to provide counter-
arguments) using learned phrasas |
agree with X, bur. . |, and ocpen
responses.

4. Adapting language choices

Adjust language choices according to
purpose (e.g., explaining, persuading,
entertaining), task, and audience.

1. Exchanging information/ideas
Contribute to class, group, and partner
discussions by following turn-taking
rules, asking relevant questicns,
affirming others, adding relevant
information and evidence,
paraphrasing key ideas, building on
responses, and providing useful
feedback.

2. Interacting via written English
Engage in extended written exchanges
with peers and collaborate on complex
written texts on a variety of topics,
using technology when appropriate.

3. Supporting opinions and
persuading others

Megotiate with or persuade others in
conversations using appropriate
register (e g, to acknowledge new
information) using a variety of lzarned
phrases, indirect reported speech
(e.g., I heard you say X, and | haven't
thought about that before), and open
responses.

4. Adapting language choices

Adjust language choices according to
task (e.g., facilitating a science
experiment, providing peer feedback
on @ writing assignment), purpass,
task, and audiznce.
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California English Language Development Standards for Grade 7

Part I: Interacting in
Meaningful Ways

Section 2: Elaboration on Critical Principles for Developing Language & Cognition in Academic Contexts

Part I: Interacting in Meaningful Ways

Texts and Discourse in Context

English Language Development Level Continuum

--------------- Emerging

Expanding -

Bridging --------———- >

Part I, strands 1-4 Corresponding
Common Core State Standards for English
Language Arts:

B

5L7.1,6; L.7.3,5
W.7.6; WHST.7.6;5L.7.2;, L7.3,6
W.7.1; WHST.7.1; 5L.7.1,4.6; L11-2.3,6
W7.4-5; WHST4-5:5L76; L7136

Purposes for using language include:
Describing, entertaining, informing,
interpreting, analyzing, recounting,
explaining, persuading, negotiating,

Justifying, evaluating, etc.

Text types include:
Informational text types include

descriptions or accounts (e.g., scientific,
historical, economic, technical), recounts
[e.g., biography, memoir), information
reports, explanations (e.g., causal,
factorial), expositions (e.g., speaches,
opinion pieces, argument, debate),
responses (e.g., literary analysis), etc.

Literary text types include stories (e.g.,
historical fiction, myths, graphic novels),
poetry, drama, etc.

Audiences include:
Peers (one-to-one)
Small group {one-to-group)
Whale group [one-toe-many)

-
H
=
8
<

1. Exchanging information fideas
Engage in conversational exchanges
and express ideas on familiar topics by
asking and answering yes-no and wh-
guestions and responding using simple
phrases.

2. Interacting via written English
Engage in short written exchanges
with peers and collaborate on simple
written texts on familiar topics, using
technology when appropriate.

Negotiate with or persuade others in
conversations (2.g., to gain and hold
the floor or ask for clarification) using
learned phrases (e.g., | think. . .,

1. Exchanging information/ideas
Contribute to class, group, and partner
discussions by following turn-taking
rules, asking relevant questions,
affirming others, adding relevant
information, and paraphrasing key
ideas.

2. Interacting via written English
Engage in longer written exchanges
with peers and cellzaborate on more
detailed written texts on a variety of
topics, using technology when
appropriate.

3. Supporting opinions and

rsuading others

MNegotiate with or persuade others in
conversations (e g, to provide counter-
arguments) using learned phrasas |
agree with X, bur. . |, and ocpen

Adjust language choices according to
social setting (e g., classroom, break
time) and audience (e g., peers,
teacher).

1. Exchanging information/ideas
Contribute to class, group, and partner
discussions by following turn-taking
rules, asking relevant questicns,
affirming others, adding relevant
information and evidence,
paraphrasing key ideas, building on
responses, and providing useful
feedback.

2. Interacting via written English
Engage in extended written exchanges
with peers and collaborate on complex
written texts on a variety of topics,
using technology when appropriate.

3. Supporting opinions and

ersugding others

Megotiate with or persuade others in
conversations using appropriate
register (e g, to acknowledge new
information) using a variety of lzarned
phrases, indirect reported speech
(e.g., I heard you say X, and | haven't
thought about that before), and open
responses.

Wouid you please repeat that?) and responses.
OpEN responses.
4. Adapting language chaices 4. Adapting language choices

Adjust language choices according to
purpose (e.g., explaining, persuading,
entertaining), task, and audience.

4. Adapting language choices

Adjust language choices according to
task (e.g., facilitating a science
experiment, providing peer feedback
on @ writing assignment), purpass,
task, and audiznce.
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California English Language Development Standards for Grade 7

Part I: Interacting in
Meaningful Ways

section 2: Elaboration on Critical Principles for Developing Language & Cognition in Academic Contexts

Part I: Interacting in Meaningful Ways

Texts and Discourse in Context

English Language Development Level Continuum

-------------- Emerging - Expanding Ed

Bridging -----—------ Y

Part I, strands 5—8 Corresponding Common
Core State Standards for English Language

Arts:

5. 5L7.136;L7.136

6. RL7.1-7,%-10; R1.7.1-10; RH.7_1-10;
RST.7.1-10; 5L.7.2; L7.1,3,6

7. RL74-5 RL7.4E8 RH74-65
RST.7.4-6,8; 5L.7.3; L7. 3,5-6

8. RL7.4-5 RL7.4-5 RH.7.4-5; R5T.7.4-5;

5L.7.3; L7356

Purposes for using language include:
Describing, entertaining, informing,
interpreting, analyzing, recounting,
explaining, persuading, n2gotiating,

Jjustifying, evaluating, etc.

Text types include:
Informational text types include
descriptions or accounts (e.g., scientific,
histerical, economic, technical), recounts
(e.g., biography, memeoir), infermaticn
reports, explanations (e.g., causal,
factorial), expositions (e.g., speaches,
opinion pieces, argument, debate),
responses (e.g., literary analysis), etc.

Literary text types include stories {e.g.,
historical fiction, myths, graphic novels),
poetry, drama, etc.

Audiences include:
Peers (cne-to-one)
Small group {one-to-group)
Whole group [one-to-many)

5. Listening actively

Demonstrate active listening in oral
presentation activities by asking and
answering detailed guestions with
occasionzl prompting and moderate
support.

5. Listening actively

Demonstrate active listening in oral
presentation activities by asking and
answering basic guestions with
prompting and substantial support.

6. Reading/viewing closely

a) Explain ideas, phenomena,
processes, and text relationships (e.g.,
compare/contrast, cause/effect,
problem/solution) based on close
reading of a variety of grade-
appropriate texts and viewing of
multimedia with substantial support.

6. Reading/viewing closely

a) Explain ideas, phenomena,
processes, and text relationships (e g.,
compare/contrast, cause/effect,
problem;/solution) based on close
reading of a variety of grade-level texts
and viewing of multimedia with
moderate support.

5. Listening actively

Demonstrate active listening in oral
presentation activities by asking and
answering detailed guestions with
minimal prompting and support.

6. Reading/viewing closely

a) Explain ideas, phenomena,
processes, and text relationships (e.g.,
compare/contrast, cause/effect,
problem/solution) based on close
reading of a variety of grade-level texts
and viewing of multimedia with light
SUppOrt.

b} Express inferences and conclusicns
drawn based on close reading of
grade-appropriate texts and viewing of|
multimedia using some freguently
used werbs (e g., shows that, based
o).

b) Express inferences and conclusicns
drawn based on close reading of grade-
appropriate texts and viewing of
multimedia using a variety of verbs
(e.g., suggests that, leads to).

b) Express inferences and conclusions
drawn based on close reading of grade-
level texts and viewing of multimedia
using a variety of precise academic
verbs (e g, indicates that, influences).

) Use knowledge of morphology (e.g.,
affixes, roots, and base words),
context, reference materials, and
visual cues to determine the meaning
of unknown and multiple-meaning
words on familiar topics.

c) Use knowledge of morphology (e.g.,
affixes, roots, and base words),
context, reference materials, and visuzl
cues to determine the meaning of
unknown and multiple-meaning words
on familiar and new topics.

c) Use knowledge of morphology (e.g.,
affixes, roots, and base words),
context, reference materials, and visual
cues to determing the meaning,
including figurative and connotative
meanings, of unknown and multiple-
meaning words on a variety of new
topics.
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Part I: Interacting in
Meaningful Ways

California English Language Development Standards for Grade 7

Section 2: Elaboration on Critical Principles for Developing Language & Cognition in Academic Contexts
Part I: Interacting in Meaningful Ways

Texts and Discourse in Context

--------------- Emerging

English Language Development Level Continuum

Expanding

Bridging --------———- >

Part I, strands 9—12 Corresponding

Common Core State Standards for English

Language Arts:

9. 5L74-5L713

10, W.7.1-10; WHST.7.1-2,4-10; L.7.1-6

11. W.7.1,8-9; WHST.7.1,8-9;L.7.1-3,6

12, W.7.4-5;, WHST.7.4-5;5L.7 4,6;
L.7.1,3,5-6

Purposes for using language include:
Describing, entertaining, informing,

interpreting, anzalyzing, recounting,
explaining, persuading, negotiating,
justifying, evaluating, atc.

Text types include:
Informational text types include
descriptions or accounts (e.g., scientific,
historical, economic, technical), recounts
(|e.g., bicgraphy, memaoir), information
reports, explanations (e.g., causal,
factaorial), expositions (e_g., speeches,
opinion pieces, argument, debate),
responses (e.g., literary analysis), etc.

Literary text types include storias (e.g.,
histerical fiction, myths, graphic novels),
poetry, drama, etc.

Audiences include:
Peers (one-to-one)
Small group {one-to-group)
Whole group (one-to-many)

4. Presenting
Flan and deliver brief informative oral
presentations on familiar topics.

4. Presenting

Plan and deliver longer oral
presentations on a variety of topics,
using details and evidence to support
ideas.

9. Presenting

Plan and deliver longer oral
presentations on a variety of topics in
a variety of disciplines, using reasoning
and evidence to support ideas, as well
as growing understanding of register.

10. Writing

a) Write short iterary and
informational texts (e.g., an argument
for wearing schoeol uniferms)
collaboratively (e_g., with peers) and
independently.

b} Write brief summaries of texts and
experiences using complete sentences
and key words (e_g., from notes or
graphic crganizers).

11. Justifying/arguing

&) Justify opinions by providing some
textual evidence or relevant
background knowledge with
substantial support.

b) Express attitude and opinions or
temper statements with familiar
modal expressions (e.g., can, may).

10. Writing

a) Write longer literary and
informational texts (e.g., an argument
for wearing schoecl uniforms)
collaboratively (e.g., with peers) and
independently using appropriate text
organization.

b} Write increasingly concise summaries
of texts and experiences using complete
sentences and key words (2.2, from
notes or graphic organizers).

11. lustifying/arguing

&) Justify cpinions or persuade others
by providing relevant textual evidence
or relevant background knowledge with
moderate support.

b) Express attitude and opinions or
temper statements with a variety of
familiar modal expressions (2.g.,
passibly/likely, could/would/should).

10. Writing

a) Write longer and more detailed
literary and informational texts (e.g.,
an argument for wearing school
uniforms) collaboratively (e.g., with
peers) and independently using
appropriate text organization and
growing understanding of register.

b} Write clear and coherent
summaries of texts and experiences
using complete and concise sentences
and key words [e.g., from notes or
graphic organizers).

11. Justifying/arguing

a) Justify opinions or persuade others
by providing detailed and relevant
textual evidence or relevant
background knowladge with light
support.

b} Express attitude and opinions or
temper statements with nuanced
modzal exprassions (e.g.,
possibly/potentiolly/absolutely,
should/might).

California English Language Development Standards for Grade 7—August 29, 2012




Part Il: Learning about
california English Language Development Standards for Grade 7 How En g | is h Wo rks

Section 2: Elaboration on Critical Principles for Developing Language & Cognition in Academic Contexts

Part II: Learning About How English Works

i . English Language Development Level Continuum
Texts and Discourse in Context

P Emerging > Expanding > Bridging ——————- >
. . Understanding 5 i
Part II, strands 1-2 Corresponding - L L — e e
Cammon Core State Standarts for English :plg;mngmd fem;—t':lgrg:::rﬁerun ext ﬂfgzﬁﬁgt?;rsla:txﬁufeifdiﬁe rent
Language Arts:
types (e.g., how narratives are text types (e.g., how narratives are
1 RL7.5:RL7S; RH7.5;RST.7.5; W.7.1- organized by an event sequence that organized by an event sequence that
3,10; WHST.7.1-2,4-5,10; 5L.7.4 unfolds naturally versus how arguments unfolds naturally versus how
2. RL75RH.75 RST.7.5 W.7.1-5,10; are organized around reasons and arguments are organized around
WHST.7.1-2,4-5,10; 1. 7.1,3-6 evidence) to comprehanding texts and reasons and evidence) to
Purposes for using language include: to writing increasingly clear and comprehending texts and to writing
Describing, entertaining, informing, mhemm arguments, F'Eﬂf and_ cohesive arguments,
interpreting, analyzing, recounting, E informative/explanatory texts and informative/explanatory texts and
explaining, persuading, negotiating, 2 narratives. narratives.
justifying, evaluating, etc. ;
2. Understanding cohesion 2. Understanding cohesion
Text types include: :E z) Apply knowledge of familiar language a) Apply knowledge of familiar
Informational text types include o resgurces for referring to make texts language resources for referring to
descriptions or sccounts (e.g., scientific, ¥ more cohesive (e.g., how pronouns make texts more cohesive (e.g., how
historical, economic, technical), recounts ‘5 refer back to nouns bzt hﬂ* using pronouns, synonyms, or
{2.g., bicgraphy, memair), infarmation synonyms helps avoid repetition) to nominalizations are used to refer
reparts, explanations (2.g., causal, ﬁ comprehending texts and writing texts backward in a text) o comprehending
factorial), expositions (e.g., speeches, : with increasing cohesion. texts and writing cohesive texts.
opinion pieces, argument, debate), ) _ ) _ _
responses (e.g., literary analysis), etc. !:II'ﬁFFWEI'WﬂE U“ﬂﬂ"iﬁﬂd:!l::;hw b) ﬁl‘{pd"f increasing understanding of
ideas, events, or reasons are li how ideas, events, or reasons are
Literary text types include stories [e.g., throughout & text using a variety of linked throughout a text using an
histarical fiction, myths, graphic novels), connecting words or phrases (e.g., for increasing variety of academic
poetry, drama, etc. example, as a result, on the other hand) connecting and transitional words or
to comprehending texts and writing phrases (e_g., for instance, in addition,
Audiences include: texts with increasing cohesion. cansequentiy) to comprehending texts
Peers (one-to-one) and w]"lﬁng texts with increasing
Small group (one-to-group) cohesion.
Whole group [one-to-many)
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California English Language Development Standards for Grade 7

Part Il: Learning about
How English Works

Section 2: Elaboration on Critical Principles for Developing Language & Cognition in Academic Contexts

Part II: Learning About How English Works

Texts and Discourse in Context

Part Il, strands 1-2 Corresponding
Common Core State Standards for English
Language Arts:

1. RL7.5;RL7.5; RH.7.5; RST.7.5; W.7.1-
5,10; WHST.7.1-2,4-5,10; 5L.7.4

2. RL7.5;RH.7.5;RST. 7.5: W. 7.1-5,10;
WHST.7.1-2,4-5,10; L 7.1,3-6

Purposes for using language include:
Describing, entertaining, informing,
interpreting, analyzing, recounting,
explaining, persuading, negotiating,

justifying, evaluating, etc.

Text types include:
Informational text types include

descriptions or accounts (e.g., scientific,
historical, economic, technical), recounts
{e.g., bicgraphy, memuoir}, information
reports, explanations (e.g., causal,
factorial), expositions (e.g., speeches,
opinion pieces, argument, debate],
responses (e.g., literary analysis), etc.

Literary text types include stories (e.g.,
histarical fiction, myths, graphic novels),
poetry, drama, 2tc.

Audiences include:
Peers (one-to-one)
Small groug (one-to-group)
Whole group [one-to-many)

g
2
]
8
:
g
<

English Language Development Level Continuum

Emerging - Expanding =

1. Understanding text structure

Apply understanding of the
organizational features of different text
types (e.g., how narratives are
organized by an event sequence that
unfolds naturally versus how arguments
are organized around reascns and
evidence) to comprehending texts and
to writing increasingly clear and
coherent arguments,
informative/explanatory texts and

narratives.

Bridging -----—--—--- Y

1. Understanding text structure
Apply understanding of the
organizational structure of different
text types (e.g., how narratives are
organized by an event sequence that
unfolds naturally versus how
arguments are organized around
reasons and evidence) to
comprehending texts and to writing
clear and cohesive arguments,
informative/explanatory texts and
narratives.

2. Understanding cohesion

a) Apply knowledge of familiar language
resources for referring 1o make texts
more cohesive (e.g., how pronouns
refer back to nouns in text, how using
synonyms helps avoid repetition) to
comprehending texts and writing texts
with increasing cohesion.

2. Understanding cohesion

a) Apply knowledge of familiar
languzge resources for referring to
make texts more cohesive (2.g., how
Pronouns, synonyms, or
nominalizations are used to refer
backward in a text) 1o comprehending
texts and writing cohesive texts.

b} Apply growing understanding of how
ideas, events, or reasons are linked
throughout z text using a variety of
connecting words or phrases (e.g., for
example, as a result, on the other hand)
to comprehending texts and writing
texts with increasing cohesion.

b} Apply increasing understanding of
how ideas, events, or reasons are
linked throughout a text using an
increasing variety of academic
connecting and transitional words or
phrases (e g, for instance, in addition,
conseguentiy) to comprehending texts
and writing texts with increasing
cohesion.
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California English Language Development Standards for Grade 7

Part Il: Learning about
How English Works

Section 2: Elaboration on Critical Principles for Developing Language & Cognition in Academic Contexts

Part II: Learning About How English Works

Texts and Discourse in Context

Part Il, strands 3-5 Corresponding
Common Core State Standards for English
Language Arts:

3. W.7.5; WHST.7.5;5L.7.6; L.7.1,3-6
4. W.7.5; WHST.7.5;5L.7.6; L7.1,3-6
5. W.7.4-5 WHST.7.4-5;5L.7.6; L7.1,3-6

Purposes for using language include:
Describing, entertaining, informing,
interpreting, analyzing, recounting,
explaining, persuading, negotiating,

Justifying, evaluating, etc.

Text types include:
Informational text types include
descriptions or accounts (2.g., scientific,
historical, economic, technical), recounts
[e.g., biography, memoir), information
reports, explanations (e_g., causal,
factorial), expositions (e.g., speaches,
opinion pieces, argument, debate),
responses (e.g., literary analysis), etc.

Literary text types include stories (e.g.,
historical fiction, myths, graphic novels),
poetry, drama, etc.

Audiences include:
Peers (one-to-one)
Small group {one-to-group)
Whele group [one-to-many)

:
g
:
£
.

-------------- Emerging

English Language Development Level Continuum

Expanding -

Bridging -----—--—--- Y

3. Using verbs & verb phrases

Use a variety of verbs in different
tenses (e.g., present, past, future), and
aspects (e.g., simple, progressive)
appropriate for the text type and
discipling (2.g., simple past and past
progressive for recounting an
experience) on familiar topics.

3. Using verbs & verb phrases

Use a variety of verbs in different tense
(e.g., present, past, future), and aspects
[e.g., simple, progressive, perfect)
appropriate for the task, text type, and
discipline {2.g., simple present for
literary analysis) on an increasing
variety of topics.

4. Using nouns & noun phroses
Expand noun phrases in basic ways
(e.g., adding a sensory adjective to a
noun) in order to enrich the meaning
of sentences and add details about
ideas, people, and things.

5. Modifying to odd details

Expand sentences with simple
adverbials (e.g., adverbs, adverb
phrases, prepositional phrases) to
provide details (=.g., time, manner,
place, cause) about a familiar activity
ar process.

4. Using nouns & noun phrases

Expand noun phrases in a growing
number of ways (e.g., adding adjectives
to nouns or simple clause embedding)
in order to enrich the meaning of
sentences and add details about ideas,

people, and things.

5. Modifying to odd details

Expand sentences with adverbials [e.g.,
adverbs, adverb phrases, prepositional
phrases) to provide details (e.g, time,
mannear, place, cause) about a familiar
or new activity or process.

3. Using verbs & verb phrases

Use a variety of verbs in different
tenses (e.g., present, past, future), and
aspects (e.g., simple, progressive,
perfect) appropriate for the task, text
type, and discipline (e.g., the present
perfect to describe previously made
claims or conclusions) on a variety of
topics.

4. Using nouns & noun phrases
Expand noun phrases in an increasing
variety of ways (e.g., more complex
clause embedding) in order to enrich
the meaning of sentences and add
details about ideas, people, and
things.

5. Modifying to odd details

Expand sentences with a variety of
adverbials (e g, adverbs, adverb
phrases and clauses, prepositional
phrases) to provide details (e.g., time,
manner, place, cause) about a variety
of familiar and new activities and
Processes.
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California English Language Development Standards for Grade 7

Part Il: Learning about
How English Works

Section 2: Elaboration on Critical Principles for Developing Language & Cognition in Academic Contexts
Part II: Learning About How English Works

Texts and Discourse in Context

English Language Development Level Continuum

Part Il, strands 6—7 Corresponding

Common Core State Standards for English

Language Arts:

6. W.7.1-5; WHST.7.1-2,4-5; 5L.7.4,6;
L.7.1,3-6

7. W.7.1-5; WHST.7.1-2,4-5; 5L.7.4,6;
L.7.1,3-6

Purposes for using language include:
Describing, entertaining, informing,
interpreting, analyzing, recounting,
explaining, persuading, negotiating,

justifying, evaluating, etc.

Text types include:
Informational text types include
descriptions or accounts (e.g., scientific,
historical, economic, technical), recounts
{e.g., bicgraphy, memaoir}, infermaticn
reports, explanations (2.g., causal,
factorial), expositions (e.g., speeches,
opinion pieces, argument, debate),
responses (e.g., literary analysis), etc.

Literary text types include stories (2.g.,
histarical fiction, myths, graphic novels),
poetry, drama, 2tc.

Audiences include:
Peers (one-to-one)
Small group (cne-to-group)
Whele group {one-te-many)

6. Connecting ideas

Combine clauses in a few basic ways
1o make connections between and join
ideas (e.g., creating compound
sentences using and, but, so; creating
complex sentences using because).

6. Connecting ideas

Combine clauses in an increasing
variety of ways (e_g., creating
compound and complex sentences) to
make connactions between and join
ideas, for example, To exXpress a reason
(e.g., He stayed at home on Sunday in
arder to study for Mondoy’s exam) or to
make a concession (e.g., She studied all
night even though she wasn't feeling
well).

= -—-mmmmmeememe- Emerging ----------s-mmeemmem p mmeme e e Expaanding ----------------- ¥ --—-------m-mm--—- Bridging ------------- =

6. Connecting ideas

Combine clauses in g wide variety of
ways (e.g., creating compound,
complex sentences, and compound-
complex sentences) to make
connections between and join ideas,
for example, to show the relationship
between multiple events or ideas [e_g.,
After egting lunch, the students
worked in groups while their teacher
walked around the room.) or to
evaluate an argument (e.g., The author
cloims ¥, although there is a lack of
ewvidence to support this cloim.).

7. Condensing ideas
Condense ideas in simple ways (=.g.,
by compounding verbs, adding
prepasitional phrases, or through
simple embedded clauses or other
ways of condensing as in, Thisis a
story about a girl. The girl changed the
world. —This is a story about a girl
who changed the world.) to create
ecise and detailed sentences.

7. Condensing ideas

Condense ideas in an increasing variety
of ways (e.g., through various types of
embedded clauses and other ways of
condensing, as in, Organic vegetables
are food. They're made without
chemical fertilizers. They're made
without chemical insecticides. =
Organic vegetables are foods that are
made without chemical fertilizers or
insecticides_ ) to create precise and
detailed sentences.

7. Condensing ideas

Condense ideas in a variety of ways
{e.g., through various types of
embedded clauses, ways of
condensing, and nominalization as in.
They destroyed the rainforest. Lots of
animals died. = The destruction of the
rainforest led to the death of many
animals.} to create pracise and
detailed sentances.

California English Language Development Standards for Grade 7—August 29, 2012
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Part Ill: Using Foundational
Literacy Skills

California English Language Development Standards for Grade 7

Section 2: Elaboration on Critical Principles for Developing Language & Cognition in Academic Contexts
Part lll: Using Foundational Literacy Skills

Foundational Literacy Skills:

Sees Appendix for infermation on teaching reading foundational skills to English learners of various profiles based on age, native language,
native language writing system, schooling experience, and literacy experience and proficiency. Some considerations are:
Literacy in an Alphabetic

Writing System - Mative language and literacy (e.g., phoneme awareness or print concept skills in native language) should be assassed for potential

* Print concepts transference to English language and literacy.

* Phoneological awareness - Similarities between native language and English should be highlighted (e.g., phonemes or |ettars that are the same in both
* Phonics & werd recognition languages).
* Fluency -

Differences between native language and English should be highlighted (2_g., some phonemes in English may not exist in the
student’s native language; native language syntax may be different from English syntax).

Foundational literacy skills
alignment charts for ELD iIn
Appendix
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Appendix: Theoretical Foundations and
Research Base for the ELD Standards

Theoretical Foundations

TOM TORLAKSON » Socio-cultural and socio-linguistic approaches

State Superintendent
of Public Instruction

» Socio-cognitive and cognitive approaches

* Genre and meaning based approaches

» Substantial section on scaffolding for ELs

* Explanation of “substantial, moderate, light” descriptors
Research Base

* EL language and literacy development

» Effective instructional practices

Other Resources

 “Understanding Language”; “Framework for ELPD
Standards”: state, national, and international frameworks
42



TOM TORLAKSON
State Superintendent
of Public Instruction

43

Appendix: Theoretical Foundations and

Research Base for the ELD Standards

Theoretical Foundations

The developmeant of the ELD 3tandards was informed by multiple theories pertaining to
the linguistic and acadamic education of English learners. Sociocognitive and cognitive
theories of learning emphasize, among other things, the importance of recognizing and
tapping into pricr knowledge in order to make connections to new learning, building
conceptual networks, and supporting learners to think about their thinking
(metacognition) in order to consciously apply particular cognitive strategies (e g.,
inferring what the text means by examining textual evidence) when needed for self-
regulation, self-monitoring, and intenticnal learning (Duke, Pearson, 5trachan, &
Sillman, 2011; Palinscar & Brown, 1984; Pearson, 2011; Hess, Carlock, Jones, & Walkup,
2009).

Sociocultural and sociolinguistic theories of learning highlight the central role that
language and intaraction play in madiating both linguistic and cognitive development.
rrom these perspectivas, language is a form of social action for accomplishing things in
the world, and learning occurs through social interaction. Teachers play 2 central role in
“scaffolding,” or providing temporary supportive frameworks, adjusted to students’
particular developmental needs, in order to improve their access to meaning and on-
going linguistic and cognitive development (Bruner, 1978; Cazden, 1983; Vyootsky,
1978; Walgui & van Lier, 2010).



Appendix: Theoretical Foundations and
Research Base for the ELD Standards

Scaffolding practices are intentionally selected based on the standards-based goals of
the lesson, the identified learner neads, and the anticipated chzallenge of the task.
Gibbons (2009) has offered a way of conceptualizing the dual goal of engaging English
TOM TORLAKSON learners in intellectuzlly challenging instructional activities while also providing them

State Superintendent ; ;
of Public Instruction with the appropriate level of support:

High Challenge

Learning/
Frustration, Engagemsant Zone
Anxiety zone (ZPD)
Low Support High Support
Boredom Zone Comfort Zone

Low Challenge

(Gibbons, 2009, adapted from Mariani, 1997)

n the ELD 3tandards, the three aoverall levels of scaffolding that teachers provide to
tnglish learners during instruction are subsrantial, moderate, and light. English learners
at the emerging level of English language proficiency will generally require more
substantial support to develop capacity for many academic tasks than will students at
the bridging level. This doss not mean that these students always will requirs
substantial/moderata/light scaffolding for every task. EL students at eveary level of

44 tnglish language proficiency will engage in some academic tasks that require fight or no




Appendix: Theoretical Foundations and
Research Base for the ELD Standards

Examples of planned EEGﬁ‘aIdJ'ng! that teachears prepare in advance during their l2sson
and curriculum planning in order to support access to academic content and linguistic

development include, but are not limited to, the following:

TOM TORLAKSON .
State Superintendent
of Public Instruction

Taking into account what students already know, including primary language and
culture, and relating it to what they are to learn;

Selecting and sequeancing tasks, such as modeling and explaining, providing
guided practice, in a logical order;

Frequently checking for understanding during instruction, as well as gauging
prograss at appropriate intervals throughout the year;

Choosing texts carefully for specific purposes (2.2, motivational, linguistic,
content);

Froviding a variety of collaborative grouping procassas;

Constructing good queastions that promote critical thinking and extended
discourse;

Using a range of information systems, such as graphic organizers, diagrams,
photographs, videcs, or other multimedia to enhance access to content;
Providing students with language madels, such as sentence frames/starters
academic vocabulary walls, language frame charts, exemplary writing samples,
or teacher language modeling (e.g_, using academic vocabulary or phrasing).

This planned scaffolding in turn allows teachers to provide just-in-time scaffolding
during instruction, which flexibly attends 1o students’ neads as they interact with
content and language. Examples of this type of scaffolding include:

45

Prompting a student to elaborate on a response to extend their language use
and thinking;

Paraphrasing a student’'s response and including target academic language as a
maodel while, at the same time, accepting the student's response using everyday
or “flawed"” language;



Appendix: Theoretical Foundations and
Research Base for the ELD Standards

Research Base
TOM TORLAKSON
State Superintendent The Commaon Core Standards draw particular attention to domain-specific and general
of Public Instruction academic vocabulary knowledge and usage due to the prevalence of these types of
vocabulary in academic contexts. Research conducted over the past decade, in
particular, has demonstrated the positive effects of focusing on domain-specific and
general academic vocabulary with K-12 EL students {August, Carlo, Dressler, & Snow,
200%; Calderon, August, Slavin, Duran, Madden, & Cheung, 2005; Carlo, August,
Mclaughling Snow, Dressler, Lippman, Lively, & White, 2004; Collins, 2005; Kieffer &
Lesaux, 2008, 2010; Silverman, 2007 ; Snow, Lawrence & White, 2009; Spycher, 2009;
Townsend & Ceollins, 2009).

Research on genra- and meaning-basad approaches to literacy education with EL
students in the US and internationally has demonstrated the effectivensss of teaching
EL students about how language works to achieve differant purposes in a variety of
contexts and disciplines [&chugar, Schleppegrell, & Oteiza, 2007; Aguirre-Munoz, Park,
Amabisca & Boscardin 2008; Gebhard & Martin 2010; Schleppegrell, Achugar, & Oteiza,
2004; Spycher, 2007). This research has stressed the importance of positioning English
learners as compatent and capable of achieving academic literacies, praviding them
with an intellectually challenging curriculum with appropriate levels of support,
apprenticing them into successfully using disciplinary language, and making the features
of academic language transparent in order to bulld proficiency with and critical
awareness of the features of academic language (Christie, 2012; Derewianka, 2011;

46 Gibbons, 2009; Halliday, 1993; Hyland, 2004; Schleppegrall, 2004).
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Learning About How English Works

TOM TORLAKSON

Perspective on how to support EL students
ofPue msucion using Parts | and Il in concert:

Language Demands of the Common Core

eDescription of how language Is integrated into
the Common Core

Moving From Everyday to Academic Registers

«Strategies to support transition to academic
registers

Application of Part Il strands
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Appendix: CA ELD Standards Part II:
Learning About How English Works

Appendix [¥]—California ELD Standards Part 11: Learning About How English Works

1. Introduction

MMany California teachers have observad that while their English l2arner (EL) students develop
evaryday English quite rapidly and use it toc communicate effectively in a varisty of social
situations, sometimes they struggle with academic language and literacy tasks in English, such
as writing a logical argument, comprehending their science or history textbooks, or
participating in an academic debate.! Part |l of the California Next Generation English Language
Development Standards (the ELD Standards)—Learning &Abowut How English Works, offers E=12
teachers a new perspective on how to support their EL students o develop an understanding of
and proficiency in using academic English. The goal of learning about how English works is to
support EL students as they praogress through the grades to a) unpack meaning in the texts they
read and hear across the disciplines, and b) make informed choices about language when
producing oral and written disciplinary texts.

It is critical to understand that, although presented separately to draw educators’ attention to
it, the focus on learning about how English woarks in Part Il is integral to and inseparable from EL
students’ development of meaning-making and purposeful interaction delineated in Part | of
the ELD standards. This approach parallzls that of the Common Core Standards themselves,
which identify a strand for language standards, but note, “the inclusion of Language standards
in their own strand shouwld not ba taken as an indication that skills related to conventions,
effective language use, and vocabulary are unimportant to reading, writing, sp=2aking, and
listening; indeed, they are insaparable fram such contexts™ (p.25).
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Appendix: CA ELD Standards Part II:
Learning About How English Works

Academic registers in English include a variety of linguistic resources that are different from
those we use in everyday social English. Teachers can draw students’ attention to these
linguistic resources in order to make them more transparent and understandable. The linguistic
features of academic registers vary depending upon a variety of factors, but they tend to
include a higher proportion of general academic and domain-specific vocabulary, complex
sentences that connect ideas with subordinating conjunctions more typical of written language
(e.g., although, rather than, in order to), expanded noun phrases, and longer stretches of
discourse that are tightly organized depending upon their text type and disciplinary area.

Table lillustrates some of the ways in which everyday English registers differ from academic

English registers.

Table 1: Differences between everyday and academic registers

Everyday English registers

Academic English registers

“Polluting the air is wrong, and | think people
should really stop polluting.”

“Although many countries are addressing pollution,
environmental degradation creates devastating
human health problems each year.”

Register: More typical of spoken (informal) English

Register: Maore typical of written (formal) English

Background knowledge: More typical of everyday
interactions about commonsense things in the
world

Background knowledge: Specialized or content-rich
knowledge about topics, particularly developed
through school experiences and wide reading

Vocabulary: Fewer general academic and domain-
specific words (pollute, pollution)

Vacabulary: More general academic words
(address, although, devastating) and domain-
specific words/phrases (environmental
degradation, pollution)

Sentence: Compound sentence

Sentence: Complex sentence

Clauses: Two independent clauses connected with
a coordinating conjunction {and)

Clauses: One independent clause and one
dependent clause connected with a subordinating
conjunction (although) to show concession

California ELD Standards Part Il: Learning About How English Works—August 20, 2012
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Appendix: CA ELD Standards Part II:

Learning About How English Works

Table 2: Sample Correspondence—Grade 5 Common Core Standards and ELD Standards

Common Core Standards

ELD standards, Part 11:

Strands 1 & Z: Structuring Cohesive Taxts

EL.5 5 Explain how a saries of
chapters, scenes, or stancas fits
together to provide the overal
structure of a particular story,
drama, or posm.

RI.5.5 Compars and contrast the
owerall structure je.g.,
chromology, comparison, causay
effect, problamysolution) of
avents, ideas, concepts, or
infermation in tweo or more tests.

L.5.8: acguire and use accuratahy
grade-appropriate general
academic and domain-specific
words and phrases, including
those that signal contrast,
addition, and other logical
relationships (2.g., however,
althowugh, neverthelsss, similarly,
maoreaver, in additieon].

WS Winite opinion pisces on
topics or texts, supporting a point
of vigw with reasons and
imfoarmation.

a. Introduce a topic or text clearly,
state an opinion, and craate an
arganizaticonal structure i which
ideas are logically grouped. .

. Link opinion and reazons using
weords, phrases, and clauses (=.5.,
consequently, spacifically)

d. Prowvide a concluding statement
or section related to the opinion
presented.

[See similar cohesion
axpactations in W.S_2 amnd W.5.3.)

W.5.4: Produce clear and
cohersnt writing (including
multiple paragraph texts] in which
the development amnd
organization are appropriate o
task, purpose, and audience .

SL.5.47 REpOrt ON & Topic or text or
present an opinion, seqguancng
ideas lagically

Emearging

Expanding

Bridging

2. wnderstanding text
struncinre

apply basic
understanding of how
different raxt types are
organized to express
ideas (a.g., how a stary is
organized sequentially
with predictable stagess)
o comprehending texts
and writing basic texts

Z. Wnaderstanding
cafresion

a) apply basic
understanding of
language resocurces that
refar the reader back or
forward in text (e_g., how
pronouns refer back to
mouns in text) to writing
basic texts.

&) apply basic
understanding of how
ideas, events, or reasons
ara linked throughout a
text using a selact set of
averyday connecting
words ar phrases je.g.,
5o, becouse].

1. Understanding rext
strwciwre

Apply growing
understanding of how
differant text types are
organized to exprass
ideas {e_g., how a stary is
organized sequeantialhy
with predictable stages
ws. howr opinionsy
arguments are
structured logically,
grouping related ideas)
to comprehending texts
and writing texts with
increasing cohesion.

2. Understanding
cofesion

a) apply growing
understanding of
languages resources that
refer the readeaer back or
forward in text [e.g., how
PronouUns o Symomnyms
refer back to nouns in
text]) to writing texts with
increasing cohesion.

b) Apply growing
understanding of how
ideas, gvents, or reasons
are linkaed throughout a
text using & variety of
connecting words or
phrases {e.g., since,
another, next, for
exampie]

I. Linderstanding text
strwciore

apply increasing
understanding of how
differant text types are
organized 1o express
ideas {e.2., how a
historical account is
arganized
chronologically vs. how
opinions/arguments are
structured logically,
grouping related ideas)
o comprehending texts
and writing cohesive
TENts.

2. uinderstanding
cohesion

al apply increasing
wunderstanding of
anguage resources that
refar the reader back or
forward in text [e.z2., how
DronouUns, Symomnyms, or
nominalizations refar
back to mouns in te2xt) to
wiriting cohesive texts

) apply increasing
wnderstanding of haow
ideas, events, or reasons
are linked throughout a
text USing an increasing
wariety of academic
conmecting and
transitional words or
phrases (e.g.,
conseguentiy,
specifically, howewver]
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Research on English Learners

UL OIRE Ao * English learners benefit from reading foundational skills

State Superintendent

of Public Instruction IﬂStI’U Cthﬂ
 Oral English proficiency is crucial for English literacy

* Native language literacy facilitates English literacy learning

Reading Foundational Skills Alignment Charts
» Student language and literacy characteristics
» Considerations for literacy foundational skills instruction

* CA Common Core Reading Standards: Foundational Skills

Alignment Charts
K -5, by grade

6 — 12, by grade span
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Appendix: Foundational Literacy Skills

Mote: Below Grade-Level Standards Need to be Adapted for Student Age, Cognitive Level, and Experience

Grade 5

Student Language &
Literacy Characteristics:

Considerations for Literacy
Foundational 5kills Instruction

CA Common Core Reading Standards:
Foundational Skills

Mo or little spoken English proficiency Students will need instruction in recognizing and Phonological Awareness
distinguishing the sounds of English as compared or 2. Demonstrate understanding of spoken words,
£ contrasted with sounds in their native language (e.g., | syllables, and sounds (phonemes).
fr vowels, consonants, consonant blends, syllable s RFEZ
m structures). « RF17
o
Spoken English proficiency Students can apply their knowledge of the English Review of Phonological Awareness skills as nseded
sound system to foundational literacy learning.
Mo or little native language literacy Students will need to learn print concepts. Print Concepts
] ] . ] ] — B ] 1. Demaonstrate understanding of the organization
Foundationzl literacy proficiency in a Students will be familiar with print concepts . )
i ) i _ and basic features of print.
anguage not using the Latin alphabet generzlly, and will need to learn the Latin alphabet RE K1
. K.
(e.g., Arabic, Chinese, Korean, Russian) | for English, comparing and contrasting with their RE 11
native language writing system (e.g., direction of * h
rint, symbols representing whole words, syllables or ) .
P v y . £ v Phonics and Word Recognition
phonemes) and native language vocabulary (2.g., s K p I e honi 4 4
cognates) and sentence structure (e.g., SVO vs. 50V - nDT'V EH_ a.pp v gra_ €-1EvEl phonics and wo
analysis skills in decoding words.
word order).
¢ RFES3
2 * RF.13
i
v « RF23
ket
5 e RF33
N +« RF.4.3
« RFS5.3
Fluency
4. Read with sufficient accuracy and fluency to
support comprehension.
¢« RFES4
Foundationzl literacy proficiency in a Students can apply their knowledge of print concepts | Phonics and Word Recognition
anguage using the Latin glphabet (2.g2., | and phonics and word recognition to the English 3. Know and apply grade-level phonics and word
Spanish) writing system, comparing and contrasting with their | analysis skills in decoding words.
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Next Steps for CA In Larger

Context of CCSS Implementation

ELD standards revised & approved (2012)
ELD implementation plan approved (2013)

ELD professional development materials
produced (2013-14)

ELA/ELD Curriculum Framework developed by
Instructional Quality Commission (2014-15)

SBAC assessment developed (2014-15)

Next-generation ELD assessment developed
(2015-16)

ELA/ELD Adoption of K-8 Instructional
Materials (2016) >



CALIFORNIA DEPARTMENT OF EDUCATION

English Language Arts/English Language Development Framework
Development Process

This chart shows the major steps of the curriculum framework development process.

All meetings are open to the public.




Reflections on ELD Standards
Development Process & Outcomes

TOM TORLAKSON
State Superintendent
of Public Instruction

Panel of Expert Members

e Maritza Rodriguez, Ph.D.
Administrator, Instructional Services
Division of Educational Services
Riverside County Office of Education

« Barbara Merino, Ph.D.
Professor, School of Education UC Davis
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