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Summary of Key Issues

States are required to consult with diverse stakeholders at multiple points during the design, development, and implementation of their Every Student Succeeds Act (ESSA) State Plans. California’s Stakeholder Engagement Plan was developed using guidance provided by the Council of Chief State School Officers, Partners for Each and Every Child organization, and what the State has learned from similar efforts to develop and implement large scale education policies, such as the landmark reform to the California education funding system known as the Local Control Funding Formula (LCFF).
The first phase of stakeholder engagement addressed three distinct goals: ensure stakeholders have timely access to important information about ESSA, gather and respond to questions regarding ESSA, and gather input from stakeholders about what they would like to see in the state plan and the best ways for the State to sustain their engagement in the plan development process. Below is information about all of the activities the State engaged in during Phase I.

California ESSA Webinar for Education Stakeholders and Public

On May 26, 2016, and June 1, 2016, California Department of Education (CDE) staff, with support from the California Comprehensive Center, presented a brief overview of the ESSA and the process and timeline to develop an ESSA State Plan. Participants were encouraged to ask questions and express concerns and suggestions for the State Plan. The live webinars attracted 400 participants who represented a variety stakeholder groups, including the following:

	Role
	Count

	County or Region Office
	55

	Curriculum Coordinator
	9

	District Administrator
	135

	School Administrator
	18

	Staff Development Specialist/Trainer
	6

	State Administrator
	13

	Teacher/Instructor
	1

	Technical Assistance Provider
	30

	N/A
	4

	None
	6

	Other
	123

	Grand Total
	400


Recordings of the live webinars were made available on the CDE Web site and have been viewed or downloaded over 200 times. 

ESSA Regional Stakeholder Meetings

The CDE and several county offices of education (COEs) across the state partnered to host a series of regional stakeholder meetings to provide an overview of the ESSA and an update on the development of the ESSA State Plan and to consult with stakeholders regarding what should be included in the State Plan. 

Specific COEs representing the geographic diversity of the state were invited to host regional stakeholder meetings. The map and table below display the locations of the six regional stakeholder meetings in Phase I. 

[image: image1.png]



Figure 1: Map of ESSA Regional Stakeholder Meetings - Phase I
	
	Date/Time
	Location

	A
	June 16
1–4 p.m.
	California Department of Education
1430 N Street, Room 1101
Sacramento, CA 95814

	B
	June 20
1–4 p.m.
	Shasta County Office of Education
2985 Innsbruck Dr.
Redding, CA 96002

	C
	June 23
1–4 p.m.
	Santa Clara County Office of Education
San Jose/Eastside Room
1290 Ridder Park Drive
San Jose, CA 95131-2304

	D
	June 27
1–4 p.m.
	Tulare County Office of Education
6200 S. Mooney Blvd.
Visalia, CA 93278
Redwood Rooms C-F

	E
	June 28
1–4 p.m.
	Los Angeles County Office of Education 
9300 Imperial Hwy - EC 281
Downey, CA 90242

	F
	July 8
1–4 p.m.
	Etiwanda Gardens
7576 Etiwanda Ave
Etiwanda, CA 91739


In analyzing the sign in sheets for each event, CDE staff estimates that 306 stakeholders participated in the regional stakeholder meetings and identified themselves as representing the following stakeholder groups:

	Stakeholder Group
	Number of Meeting 
Participants

	District or School Personnel
	155

	Charter School Personnel
	13

	Community-based organization
	30

	Representative of Indian Tribe
	1

	Institution of higher learning
	9

	General Public
	4

	Employer
	4

	Student
	3

	Civil Rights Organizations
	3

	Other (majority indicated they were COE personnel)
	47

	Nothing marked
	37

	Total
	306


In addition to the events being locally promoted by the host COEs, the CDE utilized its ESSA Webpage, ESSA Update listserv, and the CDE Facebook to promote the events. 

During each of the regional stakeholder meetings, CDE staff provided a brief overview presentation regarding the ESSA and what it means for California. After the presentation, participants were asked to respond to the following questions via written comments on a handout and through small group discussions:

1. Please share your suggestions regarding ways in which the CDE can effectively engage stakeholders in the ESSA State Plan development process.

2. In your experience, what are the best ways for the State to support schools to serve the needs of all students?

3. How can the State support teachers, principals, and other educators to continuously improve?

4. Please share your thoughts regarding how the State can ensure that all students have equitable access to a well-rounded education and rigorous coursework across the curriculum. 

ESSA Stakeholder Survey

The CDE surveyed interested members of the public regarding important questions they have about California's transition to the ESSA and to collect recommendations about what should be included in California's ESSA State Plan. This initial survey of the public opened on June 2, 2016, and closed on July 8, 2016. The CDE promoted the survey through the CDE ESSA Web page, ESSA Update listserv, CDE Facebook, regional stakeholder meetings, and presentations to specific stakeholder groups. We received 276 responses to the survey representing the following stakeholder groups:

	Stakeholder Group
	Responses

	Parent
	34

	Student
	0

	Teacher
	91

	School, District, or County Office Administrator
	82

	School Board Member
	4

	Postsecondary Faculty or Administrator
	11

	Community Based or Advocacy Organization
	30

	General Public
	8

	Other (included district level staff, education consultants, non-profit organizations, STEM industry, and cross stakeholder group identification)
	13

	Total 
	276


Targeted Consultation

During Phase I of the stakeholder engagement plan, CDE staff also presented overviews of the ESSA and gathered input for what should be included in the ESSA State Plan at the following events and meetings:

· May 24, 2016 – Alameda County Office of Education ESSA Workshop

· June 23, 2016 – Contra Costa Office of Education ESSA Workshop

· June 23, 2016 – Educator Equity Plan Meeting (Included representatives from diverse equity groups)

· August 10, 2016 – California Advisory Commission on Special Education Meeting

· August 12, 2016 – American Indian Oversight Committee Meeting

· August 24, 2016 – California Private School Advisory Committee

· September 1, 2016 – Migrant Education Program Directors Meeting

Stakeholder Engagement – Phase I Report
Results of the outreach conducted in Phase I have been analyzed and summarized by the California Comprehensive Center in the Every Student Succeeds Act Stakeholder Engagement – Phase I Report, available as Attachment 1 below. The report is presented in three sections:

· Suggestions for the California Department of Education on Engaging Stakeholders
· Stakeholder Input Regarding What Should Be Included in the State Plan

· Summary of Questions from Stakeholders
This information will be used to inform activities for Phase II of ESSA stakeholder engagement and the draft ESSA State Plan. 
Also compiled by the California Comprehensive Center, Attachment 2 includes the raw data for stakeholder input regarding what should be included in the ESSA State Plan, including specific comments made by stakeholders. 

Attachments
Attachment 1:  Every Student Succeeds Act Stakeholder Engagement – Phase I Report (10 pages)
Attachment 2:  Raw Data for Stakeholder Input Regarding What Should be Included in the Every Student Succeeds Act State Plan (75 pages)
Every Student Succeeds Act Stakeholder Engagement – Phase I Report

Over 2,000 comments and questions were gathered from stakeholders through six County Office of Education (COE)/Regional Meetings, surveys, and webinars. Their responses were categorized into themes and summarized in this document.

2Suggestions for the California Department of Education on Engaging Stakeholders

COMMUNITY MEETINGS (55 suggestions)
2
EDUCATOR MEETINGS (30 suggestions)
2
OTHER IN-PERSON OPPORTUNITIES (33 suggestions)
2
WEBINARS/WEBSITES (60 suggestions)
2
MEDIA (61 suggestions)
3
SURVEYS (49 suggestions)
3
MESSAGE CONTENT/PRESENTATION (53 suggestions)
3
GROUPS TO INCLUDE IN PLANNING (54 suggestions)
3
Stakeholder Input Regarding What Should be Included in the State Plan
4
BEST PRACTICE, RESOURCES, GUIDANCE/DEFINITIONS (209 comments)
4
ACCOUNTABILITY SYSTEM (206 comments)
4
PROFESSIONAL LEARNING/TECHNICAL ASSISTANCE (196 comments)
4
EDUCATOR EXCELLENCE (174 comments)
4
WELL-ROUNDED CURRICULUM (144 comments)
5
FUNDING (134 comments)
5
MONITORING AND SCHOOL SUPPORT (83 comments)
5
WHOLE CHILD (55 comments)
5
EQUITY (54 comments)
6
COLLABORATION/PARTNERSHIPS/NETWORKS (49 comments)
6
COLLEGE AND CAREER READY (45 comments)
6
PARENT AND COMMUNITY ENGAGEMENT (42 comments)
6
TECHNOLOGY (39 comments)
6
SUPPORT FOR EARLY CHILDHOOD EDUCATION (32 comments)
7
STREAMLINE REPORTING REQUIREMENTS/ONE PLAN/COHESIVE (30 comments)
7
ENGLISH LEARNERS AND THEIR FAMILIES (28 comments)
7
CULTURE AND CLIMATE (28 comments)
7
LIBRARIANS/SUPPORT STAFF/CERTIFICATED STAFF (26 comments)
7
SPECIAL EDUCATION/MULTI-TIERED SYSTEMS OF SUPPORT (MTSS) (23 comments)
7
LOCAL CONTROL (22 comments)
8
Summary of Questions from Stakeholders
9
PERFORMANCE, ACCOUNTABILITY & MONITORING (143 questions)
9
ESSA PLANNING/INFORMATION/IMPLEMENTATION (86 questions)
9
BALANCED CURRICULUM / WELL-ROUNDED EDUCATION (85 questions)
9
TITLE I / OTHER TITLE FUNDS (48 questions)
9
LCAP, LCFF, LEA AND SCHOOL PLANS (40 questions)
9
TEACHER PREPARATION, CREDENTIALLING AND PLACEMENT (40 questions)
9
PROFESSIONAL LEARNING (23 questions)
10
SCHOOL CLIMATE AND EQUITY (23 questions)
10
PRIVATE SCHOOLS / ALTERNATIVE SCHOOLS / CHARTER SCHOOLS (21 questions)
10
SPECIAL EDUCATION (19 questions)
10
EARLY CHILDHOOD (18 questions)
10


Suggestions for the California Department of Education on Engaging Stakeholders

Prompt: Please share your suggestions regarding ways in which the CDE can effectively engage stakeholders in the ESSA State Plan development process.

This prompt was posed and responded to at six COE/Regional Meetings. Many stakeholders gave the same or similar responses. Common responses are summarized by theme below. Some individual responses contained suggestions in multiple categories.

COMMUNITY MEETINGS (55 suggestions)

Community meetings are viewed as a great way to include diverse stakeholders in understanding and participating in the ESSA planning process. Suggestions for hosting successful meetings included a variety of venues, such as parent and family training and information centers, libraries, churches, YMCAs, and public school board meetings. Suggestions for accessibility included providing transportation and food, holding meetings in the evening, co-facilitating with other community groups and providing translators or sessions for specific language groups. Responses emphasized engaging historically reluctant stakeholders such as non-English speaking parents, migrant families, families in poverty, as well as targeted community support groups.

EDUCATOR MEETINGS (30 suggestions)

There is great interest in making sure a wide range of educators are included in informational and planning meetings. Suggestions for reaching diverse educators included using already established networks through County Offices of Education, networks of State and Federal Program Directors, and similar groups. It was suggested to group similar organizations in a meeting opportunity, such as early childhood providers and Institutes of Higher Education. Participants recommended holding regional and county-wide meetings to reach underserved areas, and encouraging school boards to host local meetings.

OTHER IN-PERSON OPPORTUNITIES (33 suggestions)

Including a broad range of stakeholders came through consistently. Other in-person meeting suggestions were to participate in organization conferences, user school leadership to reach out to students, parents and the community, conduct focus groups and topic=specific forums, and sending information/links to videos to school boards for viewing and sharing.

WEBINARS/WEBSITES (60 suggestions)

Online webinars are a popular option for reaching stakeholders. Suggestions for additional webinars included hosting them regionally (people can attend and watch together to encourage discussion), having live chat and interaction during webinars, as well as archives available for those who can’t attend in real-time. It was suggested to break the content into subcategories such as student support, assessment, effective educators, so the webinars are short and specific. Website outreach suggestions included providing updated, timely information, making content multi-lingual, categorizing information and presenting in a clear and concise format, and providing a message/discussion board such as Digital Chalkboard.

MEDIA (61 suggestions)

Additional uses of media were encouraged, such as providing a live stream of CPAG meetings and video conferences, listservs and emails with regular updates, providing a CDE message board for ESSA questions and input. Social media such as Facebook and Twitter and blog posts would be helpful, as well as providing online videos to explain the PowerPoint presentations for those who can’t attend meetings. Print media could include articles in local newspapers, take-home flyers for students to give to parents, a simple, tri-fold “What is ESSA?” brochure with reference links, and summary documents with graphics. Toolkits for districts to adapt for parent/community meetings would also be helpful.

SURVEYS (49 suggestions)

Surveys are a popular method for reaching a broad range of stakeholders. Suggestions for future surveys include keeping them short, with open-ended questions, having paper and multi-lingual versions available as well as online and making them available through state agencies – welfare offices, disability offices, DMV, immigrant services, and post offices. Create surveys that are quick (5 – 7 questions), and tell how long it should take to complete the survey. Parent surveys should be in multiple languages, and have translation services available. Use the LCAP stakeholder processes, CTA and PTAs to promote and administer surveys.

MESSAGE CONTENT/PRESENTATION (53 suggestions)

A key focus of comments regarding messaging content was to break the information down into categories and “bite-sized” pieces, tailored to various stakeholder groups. More front-loaded information prior to a meeting would be helpful, as well as frequent communication about alternatives the state is considering, ongoing decisions, changes and planning. Establish focus groups from the field that can provide a practitioner’s perspective for implementing expected outcomes. Make sure educational jargon is kept to a minimum and language is clear and concise. An important overall message is that input is valued and will be used.

GROUPS TO INCLUDE IN PLANNING (54 suggestions)

Participants expressed a strong desire for as broad a reach as possible for gathering input and disseminating information. In addition to the standard K-12 community, inclusion of Early Care and Education groups, colleges and universities, charter schools, Foster youth and special education, parents and students, teachers and administrators, unions and professional organizations, business collaborators and funders should all be considered in outreach efforts.

Stakeholder Input Regarding What Should be Included in the State Plan
Over 2,000 comments and questions were gathered from stakeholders through six COE/Regional Meetings, surveys, and webinars. Many stakeholders made the same or similar comments, and some individual comments pertained to more than one category. Comments were organized by themes, summarized below. 

BEST PRACTICE, RESOURCES, GUIDANCE/DEFINITIONS (209 comments)

Comments support collaboration among educators and agencies to define terms in order to develop a statewide common language of curriculum and instruction.  Shared work would also include developing a regional and statewide matrix of district’s best practices that have proven effective over time, based on accountability methods. Best practices should then be shared through an online resource that includes assessments, lesson plans, special population-specific resources, and methods for monitoring student progress. Also, resources should include Case Studies and Scenarios and all levels – including Leadership practices that contribute to student success. Regional and local professional development opportunities should be provided to share and explore best practices and successful implementation.

ACCOUNTABILITY SYSTEM (206 comments)

Accountability measures should continue to show data for all subgroups, displayed with clear, easy-to-read dashboard graphics. The system should include multiple measures, with data readily available and data-analysis training and assistance provided. Formative assessments should be available with information that can be used to tailor instruction as appropriate. Comments suggested that it is important to accentuate the positive, refrain from “punitive” data reporting, and help the community understand indicators of progress as well as areas needing improvement. To include a more holistic view of the progress of all students, incorporate measures beyond ELA and Math and permit appropriate measures and reporting for alternative education situations, with explanations for stakeholders (e.g., SPED, students in short-term alternative programs.) Also, school culture and climate data, suspension and expulsion rates should be included in the accountability data.

PROFESSIONAL LEARNING/TECHNICAL ASSISTANCE (196 comments)

Accessibility and relevant content are important considerations for professional development offerings. Teachers, support personnel and administrators need ongoing professional development opportunities that include in-person coaching, learning groups, and online options. Specifically, coaching and ongoing support should be provided for LEAs engaged in the transition to ESSA and new accountability and monitoring procedures. Comments reflected a need to provide supported, sustained, statewide resources (time, funding, stipends, materials) for ongoing professional development. Also noted was that providing a well-balanced education requires professional development across disciplines for teachers and their administrators, including family engagement and school climate topics.

EDUCATOR EXCELLENCE (174 comments)

Continuing education/improvement is seen as key to educator quality. Teacher preparation and induction programs need to be strengthened (and lengthened) to ensure that teachers enter classrooms well prepared to teach a variety of students and are masters of the content they are teaching. More experience should be required to achieve tenure. Teacher evaluation that identifies needed support and professional development and ongoing learning opportunities is crucial to educator excellence. Poor performance and ineffective teachers should trigger support, but it should be easier to terminate staff when appropriate. Teacher recruitment and retention could be encouraged through higher salaries, growth opportunities (funded), internship programs and by ensuring professional standards are maintained. A pipeline for classified staff to become credentialed, as well as for teachers to move into leadership positions should be instituted. Comments indicated that administrators also need ongoing support, coaching and professional development, particularly in areas of working with high needs students, turnaround, and maximizing the use of federal funding.

WELL-ROUNDED CURRICULUM (144 comments)

Many comments and questions centered on support for broadening the “core” curriculum beyond math and reading to include civics, health and physical education, visual and performing arts, and career, technical and vocational education. These additions affect whether sufficient space and budget are available, as well as well as triggering the need for credentialed/ certificated teachers for each subject area. Needed support from CDE includes additional subject matter projects, resources, networks of scholars and mentor teachers, and means to evaluate/assess newly emphasized courses.

FUNDING (134 comments)

Suggestions for funding allocations targeted a range of needs, including: equitable funding across the state (rural vs. urban), increasing teacher salaries, professional development and state-funded professional development days, staffing to deliver well-rounded curriculum, early childhood and alternative curriculums, and class-size reduction. Comments stressed the need to continue flexibility and local control, with transparency of how funds are used to support all students. Providing funds for action research and sharing best practices were suggested.

MONITORING AND SCHOOL SUPPORT (83 comments)

County Offices of Education are currently providing many kinds of support to schools and districts. Comments indicated that it’s important to consider the local context and provide multiple types and levels of support, as well as multiple measures and areas for reporting. Also noted is that it would be helpful if planning and monitoring timelines followed the rhythm of school planning, with follow-up communications around monitoring and reporting issues. Suggestions included that who gets monitored should be determined based on data, not a random process, with transparency as to how the monitoring cycle is determined. There needs to be consistency among reviewers across the state, (e.g., understanding the flexibility of Alternative Supports so there are consistent reviews and not one reviewer finding a "finding" and another one not when two districts are doing exactly the same thing.) 

WHOLE CHILD (55 comments)

Whole child comments focused on the non-academic needs of students and families, such as physical, mental and emotional health resources, support for foster youth and teen parents, and collaboration with community resources to support the comprehensive needs of children and families.

EQUITY (54 comments)

Comments noted that equity concerns include all students, the lowest to the highest performing, and that school discipline policies and school culture need to be responsive to the needs and success of all students. Teachers need preparation and professional development to understand differentiated student needs, be prepared to close achievement gaps, and create a welcoming, safe and productive environment for everyone. 

COLLABORATION/PARTNERSHIPS/NETWORKS (49 comments)

Collaborations and partnerships are important and should include a variety of stakeholders and agencies: community colleges and higher education, community organizations such as churches, social services agencies, neighborhood councils, and professional education organizations and networks. Comments also expressed the importance of alignment between P-K, K-5, 6-8 and 9-12, as well as interdisciplinary coordination within and across schools, and from schools to districts to COEs to CDE. 

COLLEGE AND CAREER READY (45 comments)

Assuring that students are college and career ready requires that students and parents understand A-G requirements and are able to stress the importance of A-G and AP courses. Suggestions included that guidance counselors and resources are provided so that students and families are informed about multiple post-secondary options and students have access to needed courses and electives.  It was noted that the K-12 system needs to be well aligned with  two- and four-year colleges and they should collaborate on planning for the success of all students, ensuring that special education students and their families are aware of various post-secondary options. 

PARENT AND COMMUNITY ENGAGEMENT (42 comments)

Parent and community engagement are clearly recognized as important features of student success. Suggestions for strengthening engagement include training for teachers, providing online informational supports, hiring designated parent liaisons and outreach specialists, and supporting family engagement centers. Several ideas for increasing accessibility to meetings included: scheduling, providing childcare and food, transportation, translators, and multi-language materials. Content for successful communication and engagement efforts should include education system updates, summaries of school data and rubrics, help in navigating educational options and supports, providing subject-matter orientations and You Tube classes, and opening professional development activities to parents.

TECHNOLOGY (39 comments)

According to participant feedback, access to technology needs to be comprehensive and equitable, providing devices and wireless connectivity across LEAs and state regions, to all grade levels and types of schools, including special education students. Social media should be leveraged for engagement and dissemination of information, as well as providing support service recommendations on the CDE site. Comments noted that the state could provide more online learning opportunities for students, as well as incorporating technology to target new standards (e.g., STEM.) Technology training should be provided for teachers, support staff and administrators, for example, differentiated instruction for CTE, pedagogy for using technology, and training and support for acquiring technology.

SUPPORT FOR EARLY CHILDHOOD EDUCATION (32 comments)

Stakeholders advocated for quality preschool for all children, coordinated with elementary schools and integrated with both private and public preschool programs. They suggested that there is a need to review the entrance age for TK students, noting the ESSA plan should be inclusive of children of all ages. Comments also called for increased funding for early childhood education, as well as joint training and transition programs for all preschool providers and educating parents on the importance of preschool. 

STREAMLINE REPORTING REQUIREMENTS/ONE PLAN/COHESIVE (30 comments)

The common thread in recommendations was to keep the plan and reporting comments simple and streamlined, requiring a single plan to encompass all reporting requirements.  Comments indicated the desire to let the LCAP serve as the LEA plan for Title I, II, and III and as the only plan a single-school district is required to have. If additional elements are needed, they suggested incorporating them into the LCAP.

ENGLISH LEARNERS AND THEIR FAMILIES (28 comments)

Commenters note that the CDE is developing an English Learner Roadmap (master plan) that will provide guidance and support for research-based programs, practices and instruction for English Learners. They indicated that the roadmap should be included in the ESSA State Plan, with a process to ensure that EL students have access to A-G and AP courses and sufficient curriculum and assessment materials in the students’ primary language.

CULTURE AND CLIMATE (28 comments)

Stakeholders requested that school climate be an accountability indicator and that the CA Healthy Kids survey questions be updated to reflect current issues and conditions relative to LCFF. Suggestions for ESSA goals should include: reducing suspension rates, improving attendance, and other measures of campus climate. Also noted was the need for all school staff members to be provided training for restorative justice, trauma recognition and response, and holistic systems of behavioral and academic supports.

LIBRARIANS/SUPPORT STAFF/CERTIFICATED STAFF (26 comments)

The importance of providing every school with a well-supplied library and a certificated librarian was mentioned multiple times throughout the comment collecting venues. Schools should ensure that all students have access to modern print and digital texts and are taught how to look up, ethically use and apply information essential for college, workplace, and general research. Participants recommended that school libraries be fully staffed and open during every school day.

SPECIAL EDUCATION/MULTI-TIERED SYSTEMS OF SUPPORT (MTSS) (23 comments)

Special Education comments provided many, specific suggestions for supporting students with disabilities, such as: prepare all teachers to support students with special needs; provide guidance for RTI, MTSS, and PBIS to be available in all classrooms; change existing graduation and expulsion rates for special education students; include emotional, transitional, inclusion, therapeutic and life-skills/job training programs; integrate intervention programs so that students can participate in electives; provide teachers and educators with the tools necessary to provide early detection of learning differences; and provide the same level of support as for EL students.

LOCAL CONTROL (22 comments)

Comments expressed the need for local control with adequate funding and accountability to improve. Standards should be emphasized over specific curriculum, with access to quality professional development and resources. Work should be done regionally, with some statewide guidance for consistency. LEAs should be in charge of progress measures.

ADDITIONAL COMMENTS

While differentiated/varied instruction, foster and homeless students, and expanded learning received fewer than 20 comments, these categories were cited by stakeholders multiple times. In addition to an emphasis on differentiated instruction, stakeholders urged the state to consider project-based, hand-on, active learning. Stakeholders also expressed a need for assistance with data on foster and homeless youth and asked the state to continue to shine a bright light on support for these students. Finally, stakeholders expressed a strong interest in increasing instructional minutes – both by increasing the school day and year.

Summary of Questions from Stakeholders

Over 500 questions were gathered from stakeholders through six COE/Regional Meetings, surveys, and webinars. Many stakeholders asked the same or similar questions, and some individual questions pertained to more than one category. Therefore, the total number of questions at each venue may be different than the examples presented.
PERFORMANCE, ACCOUNTABILITY & MONITORING (143 questions)

The largest group of questions pertains to Performance and Accountability measures and Monitoring Procedures under ESSA. These questions focused on requirements, procedures, and methodology for determining student achievement, rankings, ratings, and program improvement statuses, as well as what assessments will be used, and if there will be any flexibility in selecting assessments and calculating data.
ESSA PLANNING/INFORMATION/IMPLEMENTATION (86 questions)

This is also a large category for questions, with concerns about how a broad range of stakeholders will be included and informed, what support CDE can give to LEAs and local areas to keep constituents involved, timelines, and opportunities for feedback and participation. There are also concerns about preparing for the implementation of the new regulations and what transitions are in store for schools and teachers.

BALANCED CURRICULUM / WELL-ROUNDED EDUCATION (85 questions)

Balanced Curriculum provisions of ESSA generated many questions from stakeholders. Specific curriculum areas dominated the topic, with Civics Education, Health and Physical Education, and Visual and Performing Arts highlighted as areas needing attention and funding. There were also questions about what this means for non-academic support and for providing high-quality libraries and credentialed librarians in all schools.
TITLE I / OTHER TITLE FUNDS (48 questions)

Questions about Title funding (I, III, IV, etc.) were mainly about possible changes and allowances under ESSA. Many of the questions expressed concern about providing supplemental education services, services to English Learners, other special populations and students at risk. Stakeholders also want to be kept informed about application and accountability changes to funding under ESSA.
LCAP, LCFF, LEA AND SCHOOL PLANS (40 questions)

Many stakeholders, from all venues, are curious about how ESSA will affect plans they are currently responsible for, such as the LCAP, LCFF, and other LEA and School Plans. They asked, specifically, how will plans be aligned, and can multiple plan requirements be cut down?
TEACHER PREPARATION, CREDENTIALLING AND PLACEMENT (40 questions)

Stakeholders expressed concerns about the elimination of HQT, HOUSSE, and VPSS under NCLB, and how guidelines for teacher credentialing will be affected under ESSA. Specific questions address credentials for special education, subject matter specialties, and paraprofessionals.

PROFESSIONAL LEARNING (23 questions)

Professional learning questions pertain to teacher, administrator, and other education partner learning opportunities. Many address the “well-rounded education” provisions of ESSA, questioning learning available for all subjects (beyond Math, Language Arts and Science.) Questions also emphasize the need for professional development around instructional strategies, special needs, parent involvement, and ensuring highly qualified teachers for all students.
SCHOOL CLIMATE AND EQUITY (23 questions)

School Climate and Equity issues came mainly from surveys and webinar questions. Many focused on addressing climate issues that lead to expulsion, suspensions, dropouts, and graduation rates. There are also questions about the alignment/integration of the state Equity Plan with the ESSA Plan.
PRIVATE SCHOOLS / ALTERNATIVE SCHOOLS / CHARTER SCHOOLS (21 questions)

Questions concerning non-standard public schools, such as charter, private and magnet schools, and alternative settings were mostly general, i.e., “what will change?” questions. Specific inquiries addressed teacher credentialing, school plans and accountability, and special funding sources.

SPECIAL EDUCATION (19 questions)

As with other subgroups of students, questions concerning Special Education primarily address concerns of changes to eligibility, services, funding and accountability. Questions also specifically addressed plans for addressing dyslexia in underachieving students.
EARLY CHILDHOOD (18 questions)

Questions about early childhood care and education in ESSA focused on how programs are represented in terms of qualifications and requirements, alignment with elementary programs, teacher support and education, and possible funding sources.
Raw Data for Stakeholder Input 
Regarding What Should be Included in the Every Student Succeeds Act State Plan

Over 2,000 comments and questions were gathered from stakeholders through six County Office of Education/Regional Meetings, surveys, and webinars. Many stakeholders made the same or similar comments, and some individual comments pertained to more than one category. Therefore, the total number of questions at each venue may be different than the examples presented. In addition, if a category had less than 20 comments or questions, it was not recorded in this document.
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BEST PRACTICE, RESOURCES, GUIDANCE/DEFINITIONS (209 comments)

Comments support collaboration among educators and agencies to define terms in order to develop a statewide common language of curriculum and instruction.  Shared work would also include developing a regional and statewide matrix of district’s best practices that have proven effective over time, based on accountability methods. Best practices should then be shared through an online resource that includes assessments, lesson plans, special population-specific resources, and methods for monitoring student progress. Also, resources should include Case Studies and Scenarios and all levels – including Leadership practices that contribute to student success. Regional and local professional development opportunities should be provided to share and explore best practices and successful implementation.

Shasta

· Develop a matrix of districts using the state accountability model that looks at both outcomes/achievement and change over time (growth) to identify districts who have closed gaps, who have seen improvement over time, and who have high levels of students outcomes.

· Develop a list of schools (i.e. SES level, demographics that are performing well on CAASSP with subgroups. Use that list as a matrix for school to use to find “like schools that are doing well schools on matrix would not need to be doing well in all areas, could just be one or two grade levels or one academic area.

· Regional support system — share best practices — Find top 5%

· Develop a matrix of “best practices” related to the State priorities that support districts overall, and those practices that may be specific to ELs, low income, and Poster youth

· Resource rich website for FAQ’s training and regs.

· Providing resources and assessments that help practitioners plan lessons and monitor student growth.

· Continue data gathering and research to determine best practices.

· Q&A documents

· Gather best-practices in one place that all districts can access.

· Description of each best-practice and contact info

· Promising practices, school/connections, provide examples for LEAs to follow, CDE takes the lead.

· CDE needs to clarify and answer “Do we know what are pupil needs?” Showcase good uses of LEA data.

· Showcase effective systems that are supporting pupil needs, establish consistency in systems that eliminate duplicative effort.

· Showcase best practices of local LEAs engaging all stakeholders under local control funding formula… the law requires pupils to be consulted.

· Maximize the best of CCSS… Those thinking, constructive dialog skills through programs that are best practices in migrant ED., AVID, Link Crew, Linked Learning curriculum to all.

· Showcase best practices of school districts to connect all pupils to work-based skills.

· Pull together best practices

· Ensure funds are available to small schools for quality professional development

· More funding resources for rural schools to find PD tech integration and opportunities for online collaboration.

· Somehow we need to move from districts finding/creating their own content and/or resources to having access to shared resources (khan academy/gour-like).

· Resources for all levels of new admin/educator/parent for transitioning from ESEA/ESSA.

· Require/find ways/find good examples, best practices on family engagement.

· Spotlight find example of best practices i.e. Free city wide WI-FI, free devices 3-8 grade with parent training, log-ins to child’s data (on LEXIA). Getting more parents attending, involved.

· Spotlight- community schools with best practices.

· Collect best practices and share the data.

· Ensure we have quality curriculum available.

· Clarify/define “well rounded”

· With-in sub-groups and make measurable and monitored

· In LCAP- fuzzy metric

· Define Effective/ineffective teachers

Santa Clara

· Replicate wins

· Share scenarios of best practices, state indicators or metric for success.

· Evidence-based practices

· Share best practices of other similar schools that have experienced success.

· Support for sharing/ adopting best practices across state

· Leadership development opportunities, sharing of best practices

· Expand networks of success/best practices recognize commonalities between different support agencies.

· Case studies

· Best practices and exemplars at all levels, with results to be disseminated throughout the state.

· State should use COEs as PLC to learn more about what’s working.

· Not just TA but structures COEs can identify who is doing what well and direct others to those who are successful.

· Clear expectations of students and clear examples/ case studies

· Ed trust west and PACE are pulling together more info re: best practices

· How to best use tools

· More best practice sharing for students with diverse needs

· Web info provided “how to do right”

· Provide best practices/exemplars on how to best utilize funds to establish coherent site/district plans.

· Visits to LEA’s clear and consistent communications, and create model schools/best practices archive on the website.

· State guidance of evidence-based options

· Change practices, do something different.

· More resources for COEs

· COEs can form or tweak networks.

· Develop and share resources involve practitioners in developing the tools.

· Emphasize collaboration, perhaps across schools and districts.

· Student/parent input channels

· Leverage evidence-based practice

Los Angeles 

· Look at the BEST schools (Physical Education, to pass, to graduate).

· Elevate best practices across the curriculum and with various groups of students.

· Elevate/aggregate best practices don’t silo outcomes (eg. Attendance/test scores) accountability along program/funding line items- multi-prog approaches to better outcomes.

· Facilitate sharing of “best practices”

· Practices that are based on research

· Provide tools or guide teachers to good tools and resources.

· Research based practices.

· Share best practices and examples.

· Share proven, workable strategies/actions/tasks across school districts throughout the state of California.

· Summarize the learning process disseminating promising practices.

· Work through COEs so best practice filters throughout.

· Contextual resources

· Establish a state sponsored web page of resources for LEAs.

· Maybe use networks to allow greater access to rigorous and well-rounded.

· Use resources and supports wisely manage # of LEAs (differentiate).

· What works clearinghouse

· CDE’s definition beyond ELA/Math and Science

· Define what a well-rounded education is. I believe a well-rounded education includes STEAM and other extracurricular, like music, art, and physical education – these need to be a priority with regards to funding. The state needs to follow up on low test scores to get students up to the average by connecting similar schools.

· CDE’s definition beyond ELA/Math and Science

· Define “well-rounded education”

· Define rigorous

San Bernardino

· Guidance (clear, concise), models of excellence that match district/school demographics, student-free PD days as part of state expectations

· Identify district/schools with best practices – share specific area they are serving students in an exemplary manner

· Identify schools that represent best practice models of key aspects of effective/excellent schools. Provide regular statewide

· Programs that have results - model and implement. 

· Best practices for all state priorities

· Identify expertise in specific areas

· Identifying LEAs with best practices and sharing best practices

· Opportunities to become better informed, carrots to aspire to

· Providing research-based models that align with state priorities and expectations

· Share research

· Sharing best practices opportunities for level alike jobs. Continue to educate

· Best practices for family/community engagement 

· Get teachers more involved in the process! Make a kid/parent friendly video outlining the changes

· Defining well-rounded

· Excellent school definition and Visits

Tulare

· LCAP and SPED not clearly defined community needs to better informed and input sought

· Facilitate successful practices

· Flexible — best practices, models

· Leverage networks for best practices

· Provide best practices for underserved students (especially example and models — see it in action.

· Still need best practices and guidance and feedback.

· Analysis of what districts are using to demonstrate Priority 7 and 8 may assist in providing guidance or highlighting best practices that may be shared.

· Best practice — support to COE

· Data dashboard on opportunity to learn e.g. Jorge Aguilar’s work in Fresno Unified — made available by state.

· Look at successful practices, not just based on SBAC or state testing results.

· Online resources of best practices both video and printed material.

· Provide increased training opportunities to COEs re: ESSA implementation, best practices, regulations, and how to best support districts with compliance and technical assistance.

· Recognize uniqueness and diversity while acknowledging research-based best practice, which should be evident in SPSA/LCAP.

· Research based practices shared.

· Identify successful practices/programs.

· Promote research regarding practices that work.

· Providing guidance, best practices for historically underserved students – providing support to County Offices – then they can reach out to districts.

· Continue to build on resources, e.g. on Digital Chalkboard (would be great to have more Webinars, modules, online learning, especially for small schools/districts).

· Publications with useful strategies and insights.

· Similar construct to old CA Professional Growth Manual.

· Open source curriculum material (vetted)

· Support the development of online curriculum and video support aligned with state standards.

· Update all standards in a timely manner, not just the tested subject areas.

· Statewide guidance on “rigorous coursework “

· State dashboard to define all required metric data

· State dashboard to define all required metrics.

· The definition of teacher requirements.

Sacramento

· Provide regional forums for high performers to share with others what works in their school.

· More attempts to replicate higher performing programs and schools within lower income communities and neighborhoods. Access to A-G programs. 

· Provide resources and professional development for LEA use

· Website for best practices

· Continue to VET and make available best practices

· Regional forums-to share best practices

· Support and training for teachers, administrators, and school staff to address the unique needs of system-involved youth. Spot light on the best practices for serving these student populations.

· Provide resources, including funding, technical assistance, guidance and standards of effective education.

· Include: a matrix of examples, monitor and measure

· First create consensus on what exactly “equitable access” means for all students and how it can be measured/evaluated if the definition includes multiple metrics, you could approach equitable access issues from multiple directions.

· The definition of a well-rounded student 

· First create consensus on what exactly “equitable access” means for all students and how it can be measured/evaluated if the definition includes multiple metrics, you could approach equitable access issues from multiple directions.

· The definition of a well-rounded student 

· The identification of the lowest performing schools in line with ESSA. Aligning definitions of high or low performing. Some don’t have a lower performing school under ESSA and high performing school according to California. 

· Well-rounded education and rigorous coursework across the curriculum, what does it look like?
· Provide guiding memos especially regarding support for subgroups including SWDs.

· Provide models of LEA professional learning policies and students

ACCOUNTABILITY SYSTEM (206 comments)

Accountability measures should continue to show data for all subgroups, displayed with clear, easy-to-read dashboard graphics. The system should include multiple measures, with data readily available and data-analysis training and assistance provided. Formative assessments should be available with information that can be used to tailor instruction as appropriate. Comments suggested that it is important to accentuate the positive, refrain from “punitive” data reporting, and help the community understand indicators of progress as well as areas needing improvement. To include a more holistic view of the progress of all students, incorporate measures beyond ELA and Math and permit appropriate measures and reporting for alternative education situations, with explanations for stakeholders (e.g., SPED, students in short-term alternative programs.) Also, school culture and climate data, suspension and expulsion rates should be included in the accountability data.

Shasta

· The accountability system is a good way (to ensure that all students have equitable access to a well-rounded education and rigorous coursework across the curriculum).
· CAASPP testing is a good step. But is way too long for students. Tailor it to focus on what’s important and essential. It is overwhelming for me-especially so for kids.

· A real accountability system

· School improvement indicators that recognize the progress of students who have longer tenure in a school (those who have high mobility).

· Smarter balance, don’t lose subgroups

· Rubric #1, #7, that require transparency on sub groups.

· Can we bargain with ED to allow multiple measures instead of a single indicator? We want to argue for dashboard with red, yellow, green, Alberta model.

· Transparency for subgroup outcomes

· Continuing to transparency of all subgroups

· Accountability based on growth (clearly articulate)

· COE transient rates very high (how to show proficiency)

· Re-examine parental opt-out for testing

· Alternative measure

· Fair metrics valid metrics

· Growth measures- graphs

· Multiple measures and accountability

· Data is readily available to teachers. Support with data analysis process.

· Ensure we have true “formative” assessments available (Interims are not helpful) summative assessments that are meaningful.
· Data collection of data that count — understand what it means to do comp. needs assessment.
· True “formative” assessments that can be used to change instruction.
Santa Clara

· Hold LEAs/schools accountable- read their plans, respond to their results sets.

· Accountability and incentives, provide meaningful data assistance on system structures and achievement connected to programs.
· Publicize success, back off on “punishment” forms of accountability.
· Re-examine Charter school and accountability accreditation and recruitment.

· Multiple measures

· SQI Core surveys statewide indicators of parents and students-El re-designation, chronic absenteeism, suspension rates, growth, science assessment.

· Teachers have gotten better at this

· “Fair and non-biased metrics” that don’t cause school choice hysteria in a public that has 15 years of API training and mindset along with little understanding of how to look at and interpret achievement data.

· Accountability

· Clear metrics/goals realistic benchmarks

· Differentiate accountability for SPED students and students in alternative education classes. (court and community schools).

· Multiple measures that don’t narrow school/district focus like NCLB.

· Priority #2, #7, is the place for districts to report what they are doing. The state needs to support CDE’s om CDE’s in requiring this adherence to the law.

· Fair metrics valid metrics

· Requirements regarding subgroups are the floor, not the ceiling.

· Defining the subgroups California wants to focus on.

· Highlighting the subgroups and providing support in an effective way.

Tulare

· Accountability system has to be reasonable.

· Be careful with use of accountability system — to avoid misuse of information.

· Broader accountability - beyond ELA and math.

· Coherent system to pull metrics in order to monitor progress.

· Continue flexibility with accountability in how we use money.

· Don’t want ESSA plan to just be about compliance.

· Local flexibility towards common goal - Flexibility with accountability.

· Need to still maintain accountability so we know how all students are performing.

· Realistic expectations for accountability.

· A system of accountability should be set; many variable factors should be used. Some variables should be State set while others should be district set.

· Allow flexibility among districts about self-regulation and accountability. Identify the goal but allow folks to get there the way that works in their district.

· Clear targets and accountability.

· Eliminate financial penalties for under-performing schools.

· Flexibility — a system of accountability that (is) personalized.

· How will we identify the “Summative Measure” so we are not back to everyone focused on a single number like API?

· I think the consonance of Title I accountability including ELD to the state ELA/ELD Framework needs to be an important way to showcase what CDE means by ESSA supporting the “California Way.”

· State set levels of accountability that are personalized for districts.

· The State must maintain an accountability plan  - no more hiding results.

· ALL students means ALL — good data on all populations in a timely manner to serve well.

· State dashboard to define all required metric data.

· It would be really helpful if we were able to customize reports to compare, for example EL students to English only students, etc. If charts were able to be customized this way, we could have deeper discussions about data. Currently we have to create our own

· Assessments — focus on progress (commitment to student growth, not compliance).

· Allow for multiple measures of student learning (eliminate one-shot, high-stakes, standardized testing).

· New dashboard should allow custom supports so you can compare subgroups and highlight gaps.

· No geographic restriction for lowest 5%.

· “The Plan” should have high expectations with reasonable steps for subgroups (Health Wellness resources).

· All five subgroup data timely

· Continue to communicate/clarify performance goals and subgroup expectations.

· New dashboard to include data reports by subgroup.

· Not only focusing on the underprivileged, low academic population but also the high performing students.

· Provide good data streams that allow for continuous improvement. (Subgroups, etc.)

Los Angeles

· Accountability for money spent at the local level

· Accountability system not based on scores…

· Accountability, execution, follow-through, assigned responsibility

· Clarity of accountability system, how are schools ID’d, how do they exit, what is the timeline (and ensure the timeline is considerate of school planning and rhythms)

· Consider and use alternative accountability measures for alternative programs/schools -these programs often support lower performing students and therefore should be considered in evaluating all student’s needs.

· Consider types of schools, student populations in setting accountability measures

· Effective tools so principals understand options- transparency-choice clear measures of acct – reflect LCFF priorities

· Eliminate the punishments of accountability. Punishments that are held up as a threat lead to cheating and falsifying records, as well as scapegoating. 

· Eliminating ambiguity around guidance

· Ensuring alignment between LCAP and ESSA for single cohesive accountability system

· Explore ways in which LEAs will be held accountable for rigorous coursework in other content areas (ie PE, Health, VAPA)

· Need accountability for PE health

· No single number reporting

· Broad generic categories of overall achievement- not discrete #’s.

· Data on A-G, AP enrollment/pass rates course offerings – disaggregated by subgroups. Data on RFEPs, not just EL.

· Data to understand disparities and down them.

· Disaggregating of student data by student as well as teacher demographics and by teacher 

· Need to get better at data, what we have and how we use it.

· Provide data connecting teacher PD to student results (improvement).

· Provide support regarding analysis of data as well as easily accessible resources specifically to the needs of each individual sub groups. 

· Strong emphasis on research and data and actually using it properly (don’t disregard when it doesn’t line up to pre-established goals).

· The state needs to identify the variety of factors that affect student achievement: e.g. attendance, school commitment, parent engagement, etc.

· Timely and accurate reporting of student assmt results disaggregated by student and teacher demographics.

· A well-rounded look at school achievement (not just test scores).

· Allow more flexibility in the way student achievement is measured.

· Alternative assessment (ie social emotional learning).

· Assessment in all content areas. All content areas have knowledge standards. That which is tested is taught.

· Assessment infuse all content areas in ELA, Math, Science assessments.

· CA ought to push against regs that punish schools for too many testing opt outs.

· Clear and sustained guidelines for assessment.

· Continue to ensure tests and assessments are measured.

· Look at multiple measures to assess improvement. 

· Measure of learning, not just fitness.

· Multiple measures approach.

· Pre and Posttest in same year.

· Reduce testing, look at growth model of assessment.

· Reduced testing / length / growth-looking at students.

· Standards, setting process for alternative assessments for SWD.

· Statewide assessment in PE and Health.

· Test at the beginning of the school year to determine areas of need in addition to testing at the end.

· Timely reporting of assessment results.

· We need assessment tools that measure students learning in PE.

· Focus on growth of all students and disaggregated by subgroup 

· Focus on progress within/among subgroups

· Look at all student subgroups including high achieving subgroups. 

· Students can occupy multiple groups

San Bernardino

· Accountability – that all students have access (not denied by other needs)

· Accountability of multiple measures – looking at various measures of college/career readiness. Not focusing just on college for all as the ultimate goal

· Accountability Supports LCAP and all subject areas and CTE

· Accountability system not punitive, mult measures, qual and quant measures should not include ACT/SAT

· Accountability that makes sense, support systems that make state and county resources available to districts for no cost, incentives for new teachers/admin and experienced ones to obtain PD (state video conferencing)

· Base the accountability and career readiness (K-16). Make sure the accountability metrics are easy to calculate and articulate and that they also consider overall subgroup targets and comparisons to like schools

· Clear metrics/whole child/whole new school view. Guidance for struggling schools. 

· Enforce Ed code, create accountability system that holds districts accountable for arts education (dance, music, theater, visual arts), physical education, world languages, extend school day to provide recess

· Flexibility but with accountability

· LEA needs support in learning to evaluate their programs, need help to conduct research connect data with intervention sit w/discomfort

· More local control over accountability measures. Growth Index

· Multiple measures accountability that are STU and staff meaningful

· Provide funding for accountability measures tied to data collection and student outcomes help districts create walk-through docs that are aligned with LCAP goals

· putting well-rounded into the accountability system

· Strong accountability systems that also measure growth and proficiency (educators learn a lot from growth models), excellent school visits with similar student cultures

· In advertising school data, including strong areas of strengths amongst the data from assessments. For example, evidence not necessarily reflected in data (i.e. school culture). Cross-curricular focus, technology equations

· Provide a real-time data dashboard showing KPI-based performance and on track status. 

· Special education local data collection and making sure they do their job – accountability

· Flexible assessment indicators for alternative education programs that take into consideration short amount of time students are in programs. Also for special education students

· Guidance for districts to not test the youngest students

· Limit amount of instructional time lost due to assessment. 

· Not sure yet, still learning. Indicators to measure is important

· Pulling kids out for assessments

· Stop interim testing at the primary level K-2

· Aligning K-12 with postsecondary accountability

· Engagement with higher education partners

· 2 year and 4 year

Sacramento

· Clarify state/fed accountability systems for common understanding

· Monitor LEA progress on acceptability metrics

· Accountability for all LEAs, schools, educators, and students.

· The alignment with our accountability system and LCFF/LCAP

· Growth model for accountability reexamination of the parent exemption (maybe require a letter from their spiritual guide) LOL

· Accountability system based on a growth model

· Rubrics specific for student sub group. Research based actions/services offering as options.

· Continue to require subgroup results transparency make the work being done be known to newly engaged stake holders support strategies for ELs.

· Guidance from state around LCAP and supplement, not supplant.

Survey

· It will be a challenge to establish targets for continuous progress in the significant indicators that reflect continuous improvement and ensure that achievement gaps continue to narrow at a rate that ensures success sooner, rather than later, for our underserved students.  Perhaps the same method as has been in place for improving graduation rates would work.

· Realistic goals

· I would like to see the California History Standards addressed and the appropriate grade level within the current testing.  For example, in the 8th grade ELA testing some of the topics should focus on the history standards taught at that level. When students are reading a history based prompt and come across new information in regards to history, say something about WW II they will not feel confident in their answer, if they do not have firm background knowledge. 

· The continued ability for parents to opt out of testing AND the education that is labeled Health Education but is clearly sex education

· Limited time testing, results giving during the same year.

· State Test scores--Academic Health PE Results--Physical Health Healthy Kids Survey--Mental Health Attendance Rates--Engagement Graduation Rates--Completion

· Layman language of metrics on how grade level bands of students perform on the SBAC as well as preparation strategies for non testing grades within the information provided to educators, families, students, and communities through annual statewide assessments.

· Academic Performance (SBAC and/or SAT) Academic Growth (develop a viable growth calculation using the SBAC scale) Academic Completion (Graduation rates, HS readiness, MS readiness) Chronic Absence Suspensions EL progress toward re-classification SEL/School Culture

· Student suspension rates, other measures of campus climate.

· In order to fairly evaluate student performance and teacher performance, multiple forms of measures are used. CA's ESSA State Plan should follow the same pattern.  Measures that take into account growth in academic achievement, graduation, attendance rates, etc. are a must. Decreases in disproportionality rates should also be a measure. It is unfair to judge any school or district on one measure only.

· Realistic accountability and reasonable incremental growth.

· Multiple measures beyond a single test summative test. Growth model for continual progress. When a school receives and overall rating it should not be a negative or derogatory rating. Words like Exceptional, Meets Standards, Emerging, Making Progress Toward Student Achievement, Not Yet Met Standard. We also need to consider prescriptive ways to improve that are not punitive.

· Reduce the amount of testing for students

· Students need to be the priority since "schooling" is intended for our students in lieu of an employment agency where more than 85% of a budget is allocated towards staffing costs.  Accountability and a mandate to demonstrate how the extra funds received by a district are used to support the academic needs of those students who generated the funds.  Student achievement is critical as is the accurate reporting of student graduation numbers. 

· A value added, growth model so that every district can measure the success of their students.

· Student outcome accountability that supersedes the current accountability for improvement plans. Student outcome accountability that includes, and separates, career readiness and college readiness individual student outcomes.

· I ask the state to include reducing suspension rates and other measures of campus climate in California's Every Student Succeeds Act plan

· Include reducing suspension rates and other measures of campus climate in California's Every Student Succeeds Act plan?

· Expulsion suspension rate of minority students

· School climate is an important indicator of student achievement. Please consider including expectations related to reducing suspension rates and increasing the use of restorative practices as measures of improved school climate in California's ESSA State Plan.

·  It is critical that schools be held accountable for excessive suspensions and expulsions, particularly as it relates to disproportionality in discipline.  If schools are not measured on this issue, disproportional discipline will continue to occur.  Similarly, schools need to be held accountable for disproportionate inclusion in special education and especially those being placed in more restrictive environments.

·  I recommend that ESSA includes mandatory reduction of suspension for students of color and students who receive Special Education services. The continual lack of engagement of these two groups expedites the school to prison pipeline.

· Smarter Balanced test scores and chronic absenteeism in the data dashboards. Plenty of training and support for COEs so that they can effectively support LEAs.

· Summarize assessments that are developmentally appropriate

· Adding an appropriate assessment to identify struggle readers early, in preschool and kindergarten.  Early identification and providing appropriate reading programs is essential for children to learn to read.

· Standardized assessment plans.

· By emphasizing growth over status I fear that the planned “compare your school” button on this year’s CAASPP site is a step in the wrong direction.

· Please comply with the move back and a “one number” score to easily/quickly compare schools/LEAs. But then have the detailed scorecard so that the public can see and understand what leads and a composite score.

· Finalize indicators sooner than later.

· Need clear targets.

· Academic subjects, attendance, suspension expulsion, non-cognitive skills. 

· Acknowledge complexities of students achievement- Inc. into measures

· Not include ACT/SAT as measures of success

· Progress is progress better ways to show growth

· Attendance, suspension/expulsion, development of non-cognitive skills

· Less punitive and more on growth, improvement – sustaining- growth model

PROFESSIONAL LEARNING/TECHNICAL ASSISTANCE (196 comments)

Accessibility and relevant content are important considerations for professional development offerings. Teachers, support personnel and administrators need ongoing professional development opportunities that include in-person coaching, learning groups, and online options. Specifically, coaching and ongoing support should be provided for LEAs engaged in the transition to ESSA and new accountability and monitoring procedures. Comments reflected a need to provide supported, sustained, statewide resources (time, funding, stipends, materials) for ongoing professional development. Also noted was that providing a well-balanced education requires professional development across disciplines for teachers and their administrators, including family engagement and school climate topics.

Shasta

· Good PD that is targeted and comprehensive (such as the reading project, etc.).
· PD, more web-based trainings, focus on coaching

· Online PD

· Easily accessible and availability of PD

· Professional development opportunities that are accessible to all interested location of trainings (Remembering that there is more to CA beyond Sacramento) funds to allow for support of professional development participation.

· In my context, secondary, there is not enough subject specific training. Substitutes are scarce so training should be online and asynchronous.

· Ongoing PD support for teachers and administrators

· Local control with access to quality PD and resources

· Work with districts to ensure that certificated/classified staff have opportunities to participate (in PL)- school culture shifts for inclusion (all students).

· Principals need support to create culture shifts to be inclusive of all students.

· Teachers need additional opportunities to practice best-practices and engage in PD with follow-up support to ensure they are implementing strategies that benefit all students.

· Utilize systems, such as the school improvement system, which CDE models by using webinars, linked correspondence, support by infrastructures.

· Trainers of trainers and support with content, strategies, PPT, checklists. Standardize the message with multiple ways to access.

· Align to ESSA, start with teachers

· Connect and empower principals to scaffold the ESSA content over time.

· Directly contact and provide info to teachers.

· Utilize the allowable cost to have CDE provide T.A., PD, easily accessed by remote LEA staff, do this as economically available to LEA staff.

· Clarify the importance of site administrators to enhance their knowledge base in order to match teacher knowledge base.

· Targeted PD that is supported by a system that is research based and meets needs of learners based on job, learning, preferences.

· Provide teachers PD on CDE resources (I.E. Grants, PD) Link teachers to these resources.

· Facilities guidance that support and align in CCSS

· Using state set-aside to provide direct staff development to LEAs

· Guidance for transition for all LEAs (similar to how head start trains).

· State could make training available, opportunities

· Purposeful effective training for new staff on ESSA requirements list serves for new staff.

· Coaching/mentoring with training

· PD for alt. ed. Settings

· PD for all: Districts to build in time for PD, not just teachers/administration but support staff counselors too.

Santa Clara

· Train leaders, involve teachers and agencies that train teachers (PD).

· FPM process should be a coaching process of districts on how to best do this and not focused so much on paper-evidence.

· Coaching districts on moving from paper implementation to practice implementation

· Provide hands on technical assistance

· Providing funding that supports professional development around the use of technology such as TICAL.

· Support school and school districts to create a plan (coherent) to provide continuous learning opportunities for growth.

· Support infrastructure (time, money, etc.) for teaching collab/PD (examples in Japan and Finland).

· State mandated PD days

· Sustainable and support for PD

· Continual ongoing supported PDs

· Teachers PDs using PLC or outcomes

· Lesson study

· High quality PL that’s relevant

· District level PICs

· More TA for all levels of the system.

· Supporting all educators- through professional development.

· Look at ways to centralize quality PD so all districts can have equal PD, not just large districts.

· Implementation with fidelity requires hands on coaching and technical assistance.

· Provide hands on coaching and technical assistance.

· Provide training and information take note of how they are performing.

Tulare

· Be proactive in technical assistance (before fail).

· Ensure support for PL for the whole child/varied curriculum.

· Equip teachers, support staff

· Expand Internship program — coaching, mentoring

· Flexibility and support for teachers to attend PL/PD.

· Instructional leadership Corps model.

· Maybe state clearinghouse for effective PL opportunities.

· Support for Teachers

· Training for COEs to help support districts (especially tiny districts).

· California Professional Growth Manual -- ongoing professional development statewide

· Allow for experts at all levels to offer quality training.

· Bring in experts to share at various venues.

· CA professional growth manual

· Instructional leadership corps model

· Job-embedded PD with evidence of implementation as a requirement.

· On-site, on-going PD

· Open channels of network, SCALE (state?) UP that creates organized topics of study in areas needing focus.

· PD for teacher: Within this allow for flexibility as well. Example, I will pay my own way for a summer conference at Cal Poly that my school can’t or won’t pay for. Most teachers will not pay their own way for a summer conference. Teachers have a responsibility to stay on top of their field but many will not go unless paid for.

· PL resources online

· Professional Development in-services. Opportunities to view schools, classrooms — where students are successful. Communicate in as many forms as possible — Webcasts, conferences, FAQ, etc.

· Provide funding for teachers to attend conferences on teaching other learning styles, UDL etc. More technical assistance funded.

· Provide opportunities for professional growth without punitive actions against educators when students do not meet the goals due to circumstances that are not under the control of the teacher.

· Systemic effort to professionalize educators, including alternative models of teacher PD. Make use of support for targeted assistance flexibility to innovate beyond “evidence-based intention” to experiment with alternative PD.

· The state can continue supporting organizations/groups like CISC — that help educators/teachers improve their craft.

· Train leads in each county to provide a variety of support.

Los Angeles

· Authentic PD, PD needs to relative and timely. Webinars are useful

· Build in time during the school day/week for meaningful lesson study, planning and grade-level collaboration.

· Coaching and feedback 

· Comprehensive training and mentoring including ethics program and administration

· Continuous, long term planning for PD

· County and district support so that LEA’s can support teachers, principals etc.

· Differentiated training in instructional technology 

· Digital chalkboard as a PL tool but needs improvement to be a quality resource

· Each districts plan must address how teachers/principals and other educators will receive professional learning. There needs to be an equitable system that will allow all teacher and administrator to attend out of district professional learning opportunities too. 

· Effective PD opportunities around technology to leverage and access 21st century programs 

· Ensure teachers, principals, educators have meaningful joint PD opportunities to transform the school culture together and to sustain momentum/morale/ by-in to particular locally defined goals/initiatives empower COEs to provide direct support.

· Face to face, blended, an online professional development opportunities all core discipline. 

· Giving teachers time for PD, Prep, Planning, collaboration, release time

· Have observer, coaches and mentors in class

· High Quality PD with accountability for participants

· Invest in coaches and mentors to support teachers onsite and principals

· Knowledge on readiness and change theory

· Make good use of summer time for PD

· Need to drill down on std data and focus PL on needs of stds in each local content (analyze healthy and other factors for connection to achievement)

· PD for teachers

· PD for Teachers-all kinds- all disciplines

· PD on instructional technology

· PD should be free

· PD to support 

· Professional development opportunities for teachers.

· Professional development that’s high quality and holds teachers and principals and others accountable to the learning. 

· Promote effective well-balanced curriculum by PD for teachers across disciplines

· Promote teacher subject matter professional development and training

· Provide PD to all teachers and of foster youth, and other subgroups specific to their needs

· Provide quality training and time for teachers

· Provide support for additional specialized teachers for PE, Art, and other electives

· Provide support to COEs to support continuous improvement of teachers, principals, etc.

· Provide teachers with high quality and time to plan and prepare

· Relevant P.D./authentic, red information on topics such as parent engagement, inquiry-based learning. 

· Require LEA to ID PD learning opportunities for ALL staff and provide access to outside of district opportunities

· Summary of research for providers to use that provides best practices for high quality PD

· Support evidence based practices Professional development.

· Teacher

· Teacher and principal education need to also learn about emphasize/focusing on Whole Child

· Training for educators

· Training opportunities organized by topics

· (all bullets below also) State-provided PD (possibly web-based)

· Purposeful design, meaningful

· Sustained over time

· Quality

· Resources

· Realistic implementation timeline

· “Train the trainer” models/peer to peer

· Provide strategies and specific examples of what a well-rounded education/whole-child focused program looks like

· Less “stuff” to do-more meaningful processes connection of all the pieces/relevant/ aligned with federal mandates

San Bernardino

· Additional training for all stakeholders. The P.I. walks have been very effective. Continue to use such a model for all schools, regardless of status to ensure continuous improvement. 

· Allow “x” number of the 180 student school days to be full-day staff-development days and eliminate minimum days as the current model of doing this

· Allow flexible funding for professional development. Classroom management, Vergara – 3 years

· continuous training for teachers in core content areas

· differentiated PDs for teachers

· Direct services – RDSS, monitoring as follow-up – instructional rounds/walk-throughs

· Evaluation, professional development, strategies for support

· hands-on training, 

· Highly qualified presented P.D.

· I think the LCFF will help a lot. Extra training for teachers for CC would be great also. Hours webinars – ED state site, new – CELDT

· It about – creating a PIP – Cycle.

· Job embedded Professional Learning

· Local training support

· Make sure districts have funding to purchase materials and provide training to teachers to implement materials. 

· Make teaching an attractive profession, state needs to help promote the support teachers to develop broadly literate students tap into arts

· Make them feel valued. Targeted PD, job embedded, ongoing

· Money connects to PD, Tech PD, More Classroom resources, and salaries. Teacher shortage will worsen if don’t improve salaries. 

· PD – equitable across all contents

· PD 172 days (8)

· PD to include to see best practices (locally/regionally) 

· professional development

· Professional development and informational sessions

· Professional development time within school year on student days

· Professional growth hourly (Bring Back)

· Professional learning for Paraprofessional

· Professional Learning hours

· Professional learning through the California subject matter project

· Professional learning, coaching, support. State financial support to districts to provide release time to school teams to engage in rich data and topics to identify the greatest need, create smart goals to address the need, progress monitoring and adjusting, time to reflect on learning and growth and time to determine next steps

· Provide direct dollars for PD for specific areas of training. Don’t forget: GATE cluster and Magnet teaching strategies. Also provide money for GATE assessments

· Provide funding for PD, particularly PD for newly adopted materials. For principals, provide funds for ongoing coaching. Allow PD days to be included as part of the school calendar (old SLP days)

· Provide funding for professional development 

· Provide ongoing anytime, anywhere for all staff members that support professional development

· Provide opportunities, resources for them to attend/use at a local level. Webinars, opportunities to visit other successfully functioning program/schools

· Provide stipends for additional learning: Classes, credential improvement and additions, doctorates, double or more masters. LEAs or district paid teacher induction. BTSA should be uniform throughout the state!

· Quality staff development on achievement and how diversity impacts learning

· Reinstate/flexibility in pupil free days for professional learning 

· Resources for continuous improvement – professional learning like digital library. Alignment – teacher prep/university/district. Structures for coaching – teachers/admin

· Start bottom up – Teacher Prep Programs

· State needs to understand “change process” – aware of realities

· Support for ongoing professional learning. Guidance for use of leading indicators along with metrics

· Targeted latest PD, embedded, ongoing

· Targeted PD on student subgroups with people who have expertise in those areas

· Teachers to learn better classroom mgmt..

· The walks to other sites, current sites and other counties. Vertical alignment walks Pre-K through 12 including alternative Ed. Action research for sites

· Through COEs and regional workshops

· training support

· Utilize CSMP networks for professional learning, bring back mandatory hours in professional learning to keep current teacher, admin, aides, etc.

· We need job-embedded coaching that follows implementation science. We are done with PD that is a “one and done” and there are few to no subs available

· Build capacity at the county level to provide support

· At the program level, too (ex. BCN)

Sacramento

· Continued support to implement common core curriculum including PD and materials.

· More professional development

·  Ensure that consultants/contractors/organizations providing the “support/technical” assistance process the expertise and experience re: educational needs of students subgroups in ELs, homeless

· Provide “support/technical assistance via professional development to administrators, COEs, CFO’s, management or cultural competence instructors and pedagogy strategies specific to English learner and other subgroups. 

· superintendents need to be conduit of information to all teacher and administrators

· Online individualized PD offerings

· Building time-compensation into work contracts for collaboration and professional development. 

· Require teachers and administrators attend professional development in order to renew their credential

· Provide materials and professional development opportunities

· Opportunity for inexpensive teacher development-webinars. Join forces with other organizations to offer top of line professional development. (SHAPE connected PE… use our resources time, money, etc wisely)

· Professional development in family engagement and school climate, local capacity building. 

· I’m most concerned with how classroom teachers prof. growth is supported throughout their careers; individual districts don’t offer equitable support for teachers to improve their effectiveness. 

· Professional development

· Continuous improvement-technical assistance and support

Survey

· Professional development in various academic content areas and in each area, measurement of 'performance; activities, such as AP exam essay scoring uses, or the old CLAS testing used, or the Golden State exams used, so as to establish reliable and valid consistent measures of student learning.

· The inclusion of professional development in civics and government for teachers, curriculum development, evaluation, and implementation of effective classroom programs in the state plan. Note that "civics and government" is included as a core discipline in the new ESSA law.

· My recommendation is that the ESSA plan include training and support for the teachers in these high risk areas. They are serving the most at risk students, and should be highly prepared to teach in their content areas. They should not be any teacher with any training (a warm body) in these classrooms. In addition, employers should be held accountable to ensure that the teachers in these settings are meeting all their subject matter requirements.

· Increased funding to the subject matter projects to ensure the California teachers receive the intensive professional development that they need in order to implement the standards. Only the subject matter projects provide intensive work University and K-12 in-service teachers

· Competitive grant proposals for STEM professional development.

· EVERYONE knows that great learning depends on great teaching. California MUST apply for the competitive grand fund for the STEM Master Teacher Corps.

· I would recommend that the state's plan include adequate, long-term funding to build leadership capacity at the school and district levels. The funds should be used only to adopt evidence based approaches to professional development. The programs/approaches/strategies should align with the 4 Tiers of evidence that the recent RAND Corporation Report has identified (http://www.rand.org/pubs/research_reports/RR1550.html )

· The CA Subject Matter Project network should be identified as the recommended professional learning providers for teachers and administrators.  The California Arts Project should be designated as a California ESSA professional learning network for arts education multiple subject teachers, administrators, and single subject dance, music, theatre and visual arts teachers.

EDUCATOR EXCELLENCE (174 comments)

Continuing education/improvement is seen as key to educator quality. Teacher preparation and induction programs need to be strengthened (and lengthened) to ensure that teachers enter classrooms well prepared to teach a variety of students and are masters of the content they are teaching. More experience should be required to achieve tenure. Teacher evaluation that identifies needed support and professional development and ongoing learning opportunities is crucial to educator excellence. Poor performance and ineffective teachers should trigger support, but it should be easier to terminate staff when appropriate. Teacher recruitment and retention could be encouraged through higher salaries, growth opportunities (funded), internship programs and by ensuring professional standards are maintained. A pipeline for classified staff to become credentialed, as well as for teachers to move into leadership positions should be instituted. Comments indicated that administrators also need ongoing support, coaching and professional development, particularly in areas of working with high needs students, turnaround, and maximizing the use of federal funding.

Shasta

· Develop a practical system of laws that streamline the termination of ineffective teacher’s/paraprofessionals and other staff.

· Eliminate tenure

· Clearly written regulations

· Incentives too many teachers/are not challenged to improve. Unions have too much power) and often times it is difficult to get rid of inefficient educators. This is another are that should be addressed.

· Prioritize NBE/NBPTS

· Learn from Early Ed, Quality Rating and Important System that check/balances. System focused on Continuum Improvement.

· Building a requirement/incentives to keep their cred. Current. Continuing education required.

· Reinstate professional continuing education in approved by LEA and district.

· Partner with colleges to prepare teachers and admin that are ready to teach with experience from student teaching.

· Re-instate/re-design PD requirement for credential (look @other states like Nevada).

· Do something about recruiting, training and attracting new teachers. Big problem up here, it has to start with the teacher not other initiatives.

· Support career continuum induction.

· Support quality/effective PD through induction.

· Teacher induction programs that extends beyond two years.

· Providing incentives for staff to become expert teachers. Those who provide education keeping learning styles/levels, relationship and quality in mind.

· Teachers should make more money if they work in high needs areas and show that they are making substantial improvements vs teachers who work in hi economic areas where “teaching” is a lot easier.
· Increase pay levels to all educators (including early child development educators) It is difficult to recruit, and maintain quality educators when pay is so minimal. This is a huge issue. The reality is what is equal well-rounded education?
· Administrator support and training to ensure they are well prepared and successful

· Instructional leadership core (as a model).

· Support for leadership development testing- less, and make it countless is SARC still necessary?

· Site admins. need training on federal funds and state, local grants —maximizing funds.

· Site admin. Preparation

· Expectations of admin.

· Look at measurements are good for evaluation admin. And good for all students

· Counselors/Advisors

· Administrative support and preparation to ensure education quality.

· Leadership and training.

Santa Clara

· Working on the teacher certification, induction (grants to districts for BTSA) and tenure process (2 years is not enough time 3-4 years suggested).

· Make teacher Ed programs more relevant.

· Beginning teacher support, coaching

· Overhaul the system of evaluation and support, strengthen evaluation and support. Strengthen evaluation guidelines and require districts to identify struggling educators.

· Equitable access to induction programs.

· Preparation for educators that focuses on equitable access.

· Need additional support for teachers trying to support students.

· Improve teacher training- “best practices)? Teach differently

· Investment in early education preparing, our teachers focus on standards, not on programs TK- ne-confident-leading the way

· More and better preparation and induction to meet needs of diverse students

· Teacher housing

· Train mass groups on where new info is available competencies between teacher/admin. TEACH ALL!

· Equitable access to high quality support that matches content/assignment.

· Make sure univ/teacher prep programs are up to date on info they are teaching teachers. Provide better internships/residency programs with excellent coaching and technical assistance.

· We seriously need to overhaul the system of evaluation and supports. State should strengthen evaluation guidelines and require districts to identify and support struggling teachers. The teacher equity plan must be updated to focus or include “effective” and incorporate some local plan teacher equity requirements and monitoring.

· Accountability and incentives - provide meaningful data assistance on system structures and achievement connected to programs.

· Bring back support for National Board Certification.

· Change from punitive to supportive

· Social emotional climate rather than data or measurement *COUNSELOR TRAININGS

· VALUE EDUCATORS (money)

· Incentivize teaching (labor measurement collaboration)

· Concern over teacher equity plan and how it is averaged in local plans.

· Restore support and incentives for national board certification.

· Teacher evaluation focused on growth more than compliance.

Tulare

· Rigorous teacher prep programs

· Supporting educators

· Classified pipeline to teaching.

· Continue to fund CTE pathways.

· Demonstrate PL/PD classes for credential renewal.

· Increase access to physical education expertise at all levels.

· Investigate and develop IHE, K.12 in induction and teacher development/support.

· Make induction consistently high quality throughout state.

· More information re: effective teacher evaluation process.

· Support for intern programs to address teacher shortage.

· Added to state dashboard. Continue growth for teachers and administrators. Ongoing support for teachers who are not credentialed. Expanding teacher effectiveness grant. Instructional teacher core model.

· Continue CTE.

· Fix induction program for new teachers.

· Help a teacher shortage, for (….……) workday unknown.

· Induction consistent quality, digital chalkboard resources, intern programs — teacher shortage — PL/PD no teachers credential renewal, Flx/support for teachers to attend PD/PL, all areas

· Local/COE systems with CSU and UC collaboration in teacher prep and internship model with resources to mentor/coach frequently.

· Mentoring from seasoned teachers to newer teachers, or teachers out of the loop, or need professional growth (may be teachers who missed inclusion, etc.)

· Recruit brightest and best, then support with mentor who has maintained knowledge/skill — expand induction programs to be ongoing.

· Return to supported pipeline to encourage classified staff to pursue education and obtain teaching credential.

· Tuition support

· Expanding teacher effectiveness grant

· Certification and Master’s level work supported with extended year training.

· Classified pipeline to teachers — tuition support.

· Expand and improve academics to yearlong commitments that allow compensation for and expectation for aging professional learning; T, P, and support indicators.

· Ensure all students have a high quality, well prepared teacher.

· More emphasis on teacher training/ certification and teacher evaluation. Number one measure of student success for all students is a highly trained teacher who is continually learning.

· Address mindset of teachers high quality teachers (higher ed. has a role).

· Make connections- cycle of inquiry

· Formative assessment *UPHOLD PROFESSIONAL STANDARDS

· Principal support re: how to change.

· Equitable access to highly qualified teachers-support structures, sub group/a typical assignments.

· Equitable access to be well-prepared with pedagogy and subject matter knowledge.

· Retool the evaluation system so they are focused on improving instructional practice.

· CCSS programs, support for teachers

· Educator quality

· Teacher credential/Prep

· Excellent teachers! Period
· Increase pay levels to all educators (including early child development educators) It is difficult to recruit, and maintain quality educators when pay is so minimal. This is a huge issue. The reality is what is equal well-rounded education?
· Implementation — to connect leaders

· Leadership supports — vetted online resources

· Support for Principals

· Administrator and teacher training.

· Funding to support administrators to develop their knowledge of their site’s pertinent topics. Develop.

San Bernardino

· Better teacher support through additional education improving higher education teacher educators. 

· focus group to create ways for high quality teacher retention 

· make education a valued profession to attract better qualified people into education

· Permanent status after 3 years

· Retain teachers in Special Ed  (How do we inspire/retain them?)

· School site based teacher mentorships for new teachers. A small team rather than one on one would be interesting and effective

· Support should not be punitive – it does not work

· teacher support 

· Competition and recognition with accountability that is cognizant of programmatic differences

· incentives for better teachers and educational leaders 

· Incentives to recruit and retain new teachers and administrator and experienced with PD

· Provide money for continuing education. Provide list of county run, state approved free consultants to districts

· Start from the bottom up. Have residency for teachers, have high quality teacher prep programs. Revisit teacher salaries. Make the profession look attractive

· Clarity on definition and expectations, criteria of what comprises a well-rounded educator and work accountability to that criteria

· Creating a system to retain high quality teachers

· Effective support of teachers educated in classroom management. Maybe engage universities in having all teachers educated in special education management techniques. Digital library

· Improving teacher evaluation models similar to Arizona, Colorado, Indiana, etc.

· Quality programs, program evaluations

· Student engagement – student driven help teachers know how to rethink what they do to make it more relevant for kids. 

Los Angeles

· Address the teacher shortage.

· Extend tenure to 3 years-4 years minimum.

· Provide Flexibility in credentialing to allow blended learning.

· Support systems for teachers, administrators that are continuous throughout career.

· Incentivize/support collaboration among all professionals in school.

· Prioritize and provide incentive to increase placement of high performance teachers in low performing areas.

· Recognize growth and incentives growth. 

· Recognize/incentivize “growth”.

· Systemically prioritize and incentivize the placement of highly rated teachers in schools with highest student needs.

· Raise Salaries

· Emphasis on content/Instructional coaches

· Support systems for teacher leaders 

· Additional school leadership programs

· CSLA-California school leadership association (best practices)

· Effective leadership development (administrator)

· Empowering other school site leaders like teachers, site councils, representatives student voices

· Guidance re: cap building of site leaders to be successful with high needs students 

· Hire ethical administrators

· Identified leadership with common vision

· Leadership: King, Torlakson and country

· Legal implications update for administrators with FAQ and training, engagement, active (regular timely)

· Principal Ed support

· Provide data connecting administrator PD to school climate outcomes.

· Provide ethics training to administrators

· Provide guidance to help build capacity of principals/administrators to work with high need students.

· School leadership development resources and programs

· Training for administrators in use of federal funds for these purposes

· Turn around leaders 

San Bernardino

· Connect High Quality to effectiveness for teachers.

· Do not accept graduates of Education schools unless they have a 3.0 average by 2018.

· Effective training programs to support developing teacher quality.

· Ensure teachers are well-qualified to teach their subjects.

· Find physical education to improve teacher content knowledge in elementary school level.

· Look at high quality teachers to include the CBLA.

· Teacher quality really impacts this goal.

· The State needs to strongly consider professional development documentation for the renewal of all credential. Without this requirement, many teachers do not go back for professional learning. They only attend district in-service. 

· Professional Development starting with Admin

· RSDSS – bring back supplemental authorizations. Administrators’ PD to understand instruction and needed change in pedagogy. Focus (math). Admins continue to eval based on old methods of instruction

· Programs in place for Teacher/Admin Retention

· (WHO: DO – 6, TCH – 2, CSUSB – 1, COE – 6)

Sacramento

· Update teacher credential programs to reflect new CCSS and use of technology.  

· Incentives for completing PD

· California needs to prioritize National Board Certification for educators. We need regional centers that support candidates in all reaches of the state, coordination between/amongst those centers and NBPTS, and provide funding and monetary rewards for certified teachers much like Washington State does. 

· Support systems for admins

Survey

· A plan for retaining teacher in our field.  The pay is too low, the reimbursement rates are too low.  The education requirements keep increasing, but we cannot offer professional salaries and benefits to attract education individuals into our field.

·  national board certification, teacher leadership

·  Support and resources for LEAs to innovate in the areas of teacher support, induction, and evaluation.

·  Provisions to support teachers in special assignments (independent study, special education, court schools) who do not hold credentials in the subject areas they teach. Students in these situations are often at risk and need to have a teacher who has a strong understanding of specific subject matter area they are teaching. Currently, teachers in these assignments are only required to have a credential, not a credential in the subject areas they are teaching.

·  These teaching assignments include Secondary special day classes, alternative education, independent study, court and community schools, and small rural high schools.  The students in these settings are some of the most at risk student in CA.  They deserve a well prepared teacher who is well trained and knowledgeable in every subject area they are assigned to teach.  The current CTC requirements allow any credential holder to be assigned to these classes.  This is an area that must be addressed

·  It should be mandatory that any secondary teacher working with students in alternative settings such as juvenile court and community schools, special day classes, etc, demonstrate subject matter competence in the subject area they will be teaching.

·  Opportunities for teachers to single subject teach through classes, not a test that will not ask about information the teacher wants to actually teach. In other words, the CSET needs to go away.

· I would like to see more help for teachers on a daily basis in the classroom, in the form of para-professionals. Less testing more hands on experiences. More time for children's choice.

· Take money from the top. Give more local control. Teacher assistants in every classroom for the teacher to use in a way that helps her to do her job. Cut back on teacher duties. Cut back on documentation for teachers. There isn't time for just teaching, correcting, planning, setting up. There are hours upon hours of other work.

· A mandatory internship for a year in a urban school setting for teacher in a Credentialing program dealing how to teach minority children k-12. U don't put medical students in the operating room right out of medical school you train and observe as they master the skill, Teacher need that same guidance in order for them to master their commitment to the students they serve.

· Would like to see funding go to replace the CaMSP that is designed to build teacher capacity. California should apply for the competitive grand fund for the STEM Master Teacher Corps

· Ensure EVERY teacher is equipped with the technology and training needed to compete.  A whole hearted rigorous attempt to Retrain Teachers and recruit new teachers. Partner with Silicon Valley Corporations and Philanthropic Organizations (those without hidden agendas to privatize education)  

· We believe that it is critically important that the Teacher/Educator Equity Plan be included in California’s ESSA State Plan. Research shows that quality teachers make the difference — not only in students’ academic performance, but also in their lifetime success. In order to ensure that California’s most vulnerable students are afforded the equal shot at success that they deserve, the state must prioritize equitable distribution of effective teachers. Additionally, the 2015 State Plan to Ensure (Bullet point) K-12 Music and Arts education - taught in the classroom, by a certified music/arts educator.

· There must be a plan for stronger teacher evaluations that include both parent and student input. It must also include a component for comparable testing data. Also, the evals should be based on individual student growth with a 4 prong graded system. I am a teacher and I am tired of the ineffective teachers who weaken our profession because they are far more focused on the limitations of their union negotiated contract. Our state needs true leadership focused around what is best for our children

· Application to participate in grant program for STEM Master Teacher Corps, Effective Educator Development, and adding Engineering to Science Assessments. Investment in "well rounded educational opportunities" to include STEM programs and activities, including implementing the state's science standards beginning in TK/Kindergarten.

· I recommend that funding and accompanying policies be put in place to support the overall social and emotional wellness of children, as well as the development of global competence and 21st century skills.

· Create teacher to principal development pipelines

WELL-ROUNDED CURRICULUM (144 comments)

Many comments and questions centered on support for broadening the “core” curriculum beyond math and reading to include civics, health and physical education, visual and performing arts, and career, technical and vocational education. These additions affect whether sufficient space and budget are available, as well as well as triggering the need for credentialed/ certificated teachers for each subject area. Needed support from CDE includes additional subject matter projects, resources, networks of scholars and mentor teachers, and means to evaluate/assess newly emphasized courses.

Shasta

· Access to extended courses for middle grades.

· Career tech courses.

· Well-rounded Ed.

· PE-training certified teacher coaching opportunities tied to LEAP.

· Needs should include health, physical Ed. More support for schools/district.

· CDE needs to state the subject matter: ESSA needs to clearly state PE is core regs. Need to label it as academic.

· P.E. teach would life funding for health required every district to ensure health and nutrition are emphasized.

· The PE component is a critical piece. Research shows that students who are active in PE and other physical activity do better in school.

· P.E. teach would life funding for health required every district to ensure health and nutrition are emphasized.

· PE/Health to be part of well-rounded.

Santa Clara

· “Well-rounded” should include all depts.

· CCSS integration of programs well-rounded education

· Multiple measures that don’t narrow focus of schools and districts — Broad curriculum

· Voc. Ed? Rigor + need! Respect

· Additional efforts towards approved curriculum (adoption options) that include higher levels/variety of represented cultures and experiences

· Emphasize all subjects, somehow

· Hold teachers and LEAs to high standards, across a broad set of disciplines. Not just English, Math, Science, include a metric about how LEAs are offering history/music/language arts.

Tulare

· Increase awareness/compliance with benefit of physical education (FPM).

· Revisit space calculations because arts and science spaces are being squeezed out.

· Provide support for facilities to house VAPA classes and lab classes, as well as PD rooms, 50 Public space for access to books (we have no libraries in our district boundaries other than our school libraries).

· Providing comprehensive curriculum that has the rigor required for all students to be successful.

· Return budget $$ for well-rounded education access – arts, tech.

· Revisit space calculations because arts and science spaces are being squeezed out.

· VAPA needs.

· We should have minimum requirements for ART/PE/VAPA/STEM/STEAM.

· We need Health Teachers at all levels

· How can we additionally support CTE.

· Ensure well rounded student/program in plan.

· Broader accountability than ELA/Math – well-rounded education.

· Establish state financial support for expansion of quality, daily PE programs. (Hiring more PE specialists). This connects to “well-rounded education,” the current research connecting movement and wellness to student success.

Los Angeles

· Acquiring Health and Physical Literacy is essential to all students’ overall educational experience and as a foundation for college and career success and lifelong healthy living. Research shows a positive relationship between participation in quality health and physical education and improved health, fitness and academic achievement along with reduced risk for high-risk behaviors and chronic disease. The inclusion of health and physical education as required part of a well-rounded education in State ESSA legislation will help to ensure that every student succeeds.

· All content areas must be taught Health education needs to be a high school graduation requirement

· CA subject matter project groups/solrit from them including music and art education.

· Continue to focus on PE

· Create STEM/Env. Ed programs

· Enrichment course work beyond traditional curriculum

· ESSA stresses the importance of the whole child. Both Harvard and the University of Georgia have recommended for Physical education to become a full time subject; these universities say that PE should be in each schedule for 250 minutes each week. 

· Expand CTE courses, civics, school safety to support service learning

· Health education needs to be taught and should be a HS grad requirement

· Include arts and STEM

· Include measurable aspects of all subject areas including art, physical education, health etc.. in LCAP so that all districts prioritize all programs not just core subjects

· More focus on well-rounded education

· Nutrition, VAPA

· Over the past two decades, health and physical education has undergone a transformation in rigor, relevance and focus as reflected in the adoption of new, national Health and Physical Education Learning Outcomes (Standards) which reflect and enhance the CA Health Education and CA Physical Education Content Standards and Frameworks. 

· Physical Education teachers need to be provided for all grade levels. 

· Place importance on a balanced class schedule/course offerings for students.

· School wellness policies/committees; accountability

· Support PE

· The district plan must address all content areas “both for courses offered and for extra-curriculum activities offered. By offering a variety of courses and activities the various interests of students will be met. When students are engaged in school (school connections) attendance and graduation rates increase. 

· The State can insure continuous improvement by empowering county offices and school district to collaborate on health, physical education and physical activity programs will to submit qualified, sustainable Program Improvement Proposals that will give them access to significant funding under Title IV of the ESSA bill. 

· The State can insure continuous improvement by empowering county offices and school district to collaborate on health, physical education and physical activity programs will to submit qualified, sustainable Program Improvement Proposals that will give them access to significant funding under Title IV of the ESSA bill. 

· The state can provide extra money to hiring specialized teachers for music, art, and physical education. If this happens, students will succeed and learn about how to live a well-rounded life. Classroom teachers will be able to focus on the environment in the classroom compared to having to also teach the elective activities. 

· The most important element is truly encouraging that a well-rounded education is provided for all students. There must be a structured that can be completed with the LCAP. The two promises need to be integrated

· Well-rounded courses are included for all students

· Well-rounded curriculum should be a priority beyond core discipline (int. does better)

· Well-rounded ed. comes from different types of courses. 

San Bernardino

· Fully developed articulation of equitable access and include specific to the arts.

· Have more than 3-4 adopted instructional materials companies that are tied to CCSS

· How can this be linked to LCAP mtgs “stakeholders”

· Make curriculum meaningful and relevant

· Provide student access to all subject matter in one Ed code. Stop narrowing the curriculum. Hold schools accountable for ensuring success to all subject matter taught by credentialed teachers. Stop allowing school tax dollars to go to private companies to supplant educational/subject matter

· Really map out specifics of a well-rounded education that includes the arts, physical education, dance, theater, music, visual/digital media art. Prepare a creative economy workforce

· Statewide ethnic studies requirement

· Support and grow subject matter projects out of CDE. How to evaluate programs effectively to help improve campaigns to help us rethink what a well-rounded education – mindset shifts. 

· Support the emphasis. The previous accountability system that only measured/valued ELA/math forced a narrow focus on only ELA/math

· Weight-heavily on ELA/Math limits back to NCLB – too narrow. How to bring all subjects, science, H, ss, VAPA, dance, music, visual arts

· Could “well-rounded curriculum” somehow be included/defined as the “other state indicator” for elementary/middle schools

· Defining well-rounded to include dance, music, theater and visual arts

· Do not be narrow in thinking of the curriculum in K-12, there is more beyond ELA/math and even beyond STEM. Try not to fall into or encourage trends (STEM, LINKED, STEAM, etc.) in place of a well-rounded education

· A matrix that considers “Well Rounded”

·  Clarify what a “well-rounded” education looks like – include the arts are included

· focus on proficiency of students as well as growth to accurately portray a student’s academic year

Sacramento

· Continue to make the fitness program data important and in act the presidential youth fitness program throughout the state.

· We need to get “RID” of all PE waivers and exceptions except the medical exemptions.

· The basis of a well-rounded individual includes Health and physical education so most the educational system in order to be successful.

· It is important that these needs include those within the realm of physical education and health

· The inclusion of PE and Health

Survey

· Per the definitions in the law, "civics " is part of a well-rounded education and eligible for funding. If you want to increase voter PARTICIPATION, not just the number of people on the list, place a bigger priority on teaching students civics - why is America a hybrid republican democracy? What debates did the founders have about various provisions that made it onto the constitution? What were the compromises?  Understanding the "why" is essential to having an appreciation for the system we have

· We The People program

· I would recommend expanding funding and promoting the spread of civic education programs that are proven to improve voter turnout and proven to improve student empowerment. Programs such as Mock Trial, Project Citizen, We the People, and any others struggle for funding yet have data based results that prove they work.

· Support civic education professional development for teachers, curriculum development, and effective programs that have been validated by research.  Civics should receive sustained and systematic attention throughout the K-12 curriculum.  We should heed John F. Kennedy's words:  "There is an old saying that the course of civilization is a race between catastrophe and education.  In a democracy such as ours, we must make sure that education wins the race."

· There should be funding for teacher professional development by scholars and mentor teachers who are experts in the subject of civic education for democracy. There should also be support for civic education book and e-book purchases by the districts, with the eligible curricula being those supported with evidence accepted by the What Works Clearinghouse of the US Department of Education.

· Support establishment of statewide networks of scholars and mentor teachers to implement K-12 professional development programs (PD) in civics and government and other core subjects in California's curricular frameworks at regional and local levels. Priority should be directed to supporting public and private non-profit entities with demonstrated expertise in implementing state and national PD programs that met the standards of the What Works Clearinghouse of the U.S. Department of Education.

· The inclusion of professional development in civics and government for teachers, curriculum development, evaluation, and implementation of effective classroom programs in the state plan. Note that "civics and government" is included as a core discipline in the new ESSA law.

· More outreach involving field trips to civic oriented destinations like the Reagan Library. Also, more professional development opportunities, and more useful materials provided that will assist in engaging students.

· Basic Curriculum Diverse area problems Diverse area solutions Civic responses and Civic Growth Standardized tests

· Civic education is essential to build a community prepared to meet the challenges of a changing society. Our republic is founded on the principals of representative government and an informed electorate. Understanding the importance of accountability to the community, including the rights and responsibilities of citizenship, will facilitate building a foundation of learning and make all other education more meaningful .

· I recommend that the social sciences framework be reorganized, starting with grades 6 - 8 and continuing through 9 -12.  To go from 8th grade to then 11th grade for the next US History is completely unproductive.  Perhaps world history/European history should be from 7 - 9 grades and then 10 -12 would center on US History, economics and government. Certainly, government could be included in the US History classes.  Economics is a must for all and should be introduced at the elementary school level

· All the talk of STEM and STEAM leaves out the critical area of humanities and social sciences. In a world entering the crisis to be brought by climate change, we already have the technical capacities to shift, but we lack the collective will to do so. We need the humanities to grapple with the coming changes and we need an informed and active citizenry. We need courses in geography and civics taught by well-prepared and engaging teachers

· It is important that a sequential, comprehensive standard - based arts education, all four disciplines, taught by credentialed arts educators and supported or in places where limited elementary credential arts educators exist, taught by well prepared multiple subject teachers, is included as part of a well-rounded education for all students.

· The inclusion of professional development in civics and government for teachers, curriculum development, evaluation, and implementation of effective classroom programs in the state plan. Note that "civics and government" is included as a core discipline in the new ESSA law.

· Greater emphasis on modern history. Lose the 5th grade Mission projects and focus on the experience of the native tribes. Focus on the effects of WWII on the state. How the people living here were affected (Japaneses Americans, Mexican Americans, CA industry/military...). Don't make kids memorize battles and countries. NO DATES AND PEOPLE!!! Big picture, personal stories  :-)

· Greater emphasis on civics education

· Civic lessons on citizenship here in the US. Government knowledge, the three branches knowledge, How to pass a bill?, Voting knowledge.

· A full year of Economics with Financial Literacy

· Arts

· Include curriculum planning and PD for civics educators.

· The inclusion of professional development in civics and government for teachers, curriculum development, evaluation, and implementation of effective classroom programs in the state plan. Note that "civics and government" is included as a core discipline in the new ESSA law.

· Provide clear minimum expectation levels in all classes, not just English and Math, because principals who are judged by just those two performance criteria have eviscerated what should be core courses to teach English or Math in them instead. I have literally been told to ignore California's content standards in order to improve the students' reading, writing, and "argumentative conversation" ability. Doing so keeps a generation unexposed and ignorant, not to mention it does not adequately prep

· Recognizing that VAPA is a core curriculum.

· I recommend that a graduation requirement related to civic education be included for all students in California as a part of the diploma process. I also recommend that teachers receive training on how to imbed civic education into standards-based lessons.

· I am concerned that essential programs will be dwarfed by the march toward STEM.  I would like to see an emphasis on quality civic education throughout k-12 with and connection to how young people interact with their community. Service learning is crucial as well as authentic assessments that measure students efficacy in connection to the values expressed by the founders when they put a focus ON PUBLIC EDUCATION in order to promote a participatory democracy.

· With the remarkable success with the inquiry method in engaging civic learning [K-12], the training of teachers in the use of relevant and challenging curricula is critical.  Seek out especially-effective teachers and use them to teach others how to deal with the essential interaction with students to get the most that is available in good material, while teaching about our core values of fairness, personal rights and due process.

· Health and Physical Education create well-rounded students, they should have equal opportunity for funding from the state and local districts, especially in the wake of massive shootings across the country. They teach emotional and social learning!

· Inclusion of Physical Education and Health as part of a well-rounded education which INCLUDING full funding for excellent quality Health and Physical Education.

· Inclusion of health and physical education as apart of a well rounded education.

· Recycling, composting, food waste, donation. It should be mandatory to teach about these, as it is mandatory to practice in California. Graphs, charts, science, math, ecology, animal life, nutrition, common sense, and more are just a few things that could be integrated. For example, no one, not even teachers, knew the difference b/t a storm drain and a sink drain so they were pouring the milk (to recycle the cartons) down the storm drain! No one learned that in school and that is just one example

· The adoption of new core arts standards, based on the National Core Arts Standards written by The National Coalition for Core Arts Standards • The inclusion of humanity subjects (especially art and music) in the new Academic Performing Index, as well as other "report cards" of school quality • Plan to make sure that "other" arts areas (theater, dance, graphic design, etc) are included and well funded, and not just visual art and music.

· Equal access to the arts (art, music, drama, dance).

· The inclusion of professional development in civics and government for teachers, curriculum development, evaluation, and implementation of effective classroom programs in the state plan. Note that "civics and government" is included as a core discipline in the new ESSA law.

· It is essential that the implementation of effective educational programming, teacher professional development, curriculum development, and evaluation in civics and government be emphasized and supported in the ESSA State Plan.

· As a parent, grandparent and teacher I believe the inclusion civic education should be a priority for the state and the nation. It should include professional development in civics and government for teachers, curriculum development, evaluation, and implementation of effective classroom programs in the state plan. It should also change the current requirement of one semester of government and civics in the senior year

· Providing art curriculum and music curriculum for every elementary school.

· If every student is to succeed, he/ she needs a balanced education.  In order to maintain a democratic society, its citizens need the knowledge and skills to act competently and responsibly.  Civics and government should be an integral part of the curriculum, beginning in elementary school.

· Clear definitions and expectations for arts education provided by highly qualified credentialed arts teachers, including accountability measures for ensuring that all students have access to ongoing arts instruction (not simply "opportunities").

· Civic minded Lesson plans must be provided at the elementary and secondary levels of students education and some component of it be a requirement as part of each grade.  Just need to look at Jay Leno's Jay-Walk episodes to see how little Americans understand their own democracy.  I had the privilege to Skype with Supreme Court Justice Kennedy who said when he visited Europe there happened to be a high school class that asked impromptu questions - he was so impressed with their knowledge of our A

· Arts education and environmental experiences to broaden minds and introduce endless possibilities to all children. Many students are talented but do not fit the mold of college bound, we need to also provide education for those not heading to college, but perhaps a life of service, trade, or the arts.

· Research and digital citizenship skills, these skills are 21st century skills young people are going to need to compete in tomorrow's economy and teachers are not being given enough time to do this.   Teachers need a lot more training in order to revamp their lesson plans to accomplish this and teacher librarians are equipped and ready to do the training.

· Create Technology Cadres to: • Provide information and differentiated training on Pedagogical Strategies in Instructional Technology for CTE teacher/school leader for engaged teaching and learning;  • Expand courses in CTE, Social Media, Civics, and School Safety to support Service Learning;  • Create STEM/Environmental Ed Programs, Dual CTE Enrollment opportunities, and Internships to accelerate learning;  • Provide infrastructure expansion/support for student access to Internet 2.0 application

· History and Science should be equally important as English and Math. These subjects should be taught year-round K-12. They are often neglected in elementary, and sometimes, middle school for the sake of English and Math. Students should also have access to the arts (music, art) at all ages K-12. Let's teach the whole child, not just the one who is over-tested.

· CA needs to define well-rounded to include dance, music, theatre and visual arts.  CA needs to ensure that all students, K-12, receive a sequential standards-based arts education that includes dance, music, theatre and visual arts. This standards based arts education needs to include program assessment.   The California Arts Project should be designated as a CA ESSA professional learning network for arts education that includes multiple subject teachers, single subject arts educators, and admin

· Bringing back the arts in all schools (mandatory), adding everyday life skills starting in middle grades, and ensuring that all teachers are exposed to and have an opportunity to participate in professional development.

· This will include African-American Studies, History books that are current and not left in the Slavery and 60's era.  Requirement for Counselors and Administrations to get training on unconscious bias.

· Physical education and health education must be included in the CA plan in the following ways:  Communication with all education stakeholders about the opportunities for emphasis and funding with ESSA as opposed to NCLB. These include: changes to major grant funding streams now being available for physical education and health education; funding for professional learning; role of physical education and health education in supporting literacy and English Learners; the new designation of “well rounded”

· Support for quality daily physical education programs, including funding for expanding elementary PE specialists in grades K-6.

· California should define in very clear terms that a well-rounded education includes sequential learning throughout the grades of a-g subject areas including  the subject areas of dance, music, theatre and visual arts – and all students should received sequential, standards-based arts education K- 12, delivered by credential and prepared teachers, both single subject arts teachers and multiple subject teachers.   Schools and districts' instructional program assessment should provide evidence that

· In order for the arts, particularly music, to have the best affect on young minds with all the benefits of experiencing skill building, tenacity, ability to work well with others, sense of accomplishment, whether or not a student grows up to be an artist or musician, the value of sequential quality music education needs to be understood in the ESSA State Plan. Scatter shot approach is NOT offering equal access to all students and privileging those schools that have parental resources. Access to

· The inclusion of Social Studies and global competence as a priority for 21st century citizenship for every PK-12 student in California.  Articulation of preservice to inservice teaching that supports growth in learning, practice, reflection, and evaluation so that we have the best prepared and competent teachers in our classrooms. Accountability for schools (especially charter schools) that reflect the legal and ethical requirements for developing students as scholars, citizens, and productive m

· ALL students need to participate in a well rounded educational experience that includes all 4 arts disciplines, dance, theater, music, and visual art.

· Support for professional development and focus on helping educators integrate international/global studies into their curriculum.

· A measurement of health and physical education as a measure of educating the whole child.  I would start with the BMI, percent of students tested in the Fitness program in 5th, 7th and 9th grade and the physical activity and nutrition portion of the California Healthy Kids Survey.  Another option would be the progress on goals set in each schools wellness policy.

· I recommend that regulations allow schools to include in their Single Plan for Student Achievement, to develop goals to improve student academic achievement in History-Social Studies, Visual and Performing Arts and World Language based upon those California Standards.... not just using those contents to support academic achievement in English Language Arts, Math and Science.

· Specific alignment to Career Technical Education opportunities and programs, that: -provide workforce readiness training, as well as specific job skill training; -provide sequences of courses, leading to certification in industry pathways ranging from health sciences to cyber security to automotive technician; -CTE courses that are University of California approved for a-g entrance requirements, and/or offer articulation with community college -collaborate closely with both business partners and

· An accountability piece that considers Career Technical Readiness, as part of college and career.

· All students should be required to take a freshman transition course using the Get Focused, Stay Focused or similar curriculum. Our focus needs to change to be better aligned with the workplace. Data supports CTE but our budgets and resources do not. Students need knowledge and skills, they need life and employability skills.

· 1. Curricular and Administrative Reform: We must actually follow The Physical Education Model Content Standards for California Public Schools and stop giving waivers and generally telling schools that P.E. standards are unimportant and unenforced by the state.  2. Develop metrics that go better metrics that go beyond Fitness program. As a professional strength and conditioning coach, I know it is flawed both in design and execution. Moreover, our metrics should include far more holistic measures li

· All students K-12 should have the minimum mandated minutes according to the National Standards.  All students should be taught by a Credentialed Physical Education teacher.  Not multiple subject, aides etc. All Physical Education classes should meet State Physical Education standards with threads to include English, Math, Science and History.  No waivers or opt out should be allowed for high school students.  APE is available for students with medical issues with Dr. excuses.

· Let regulations support the intent of ESSA by allowing schools to include in their Single Plan for Student Achievement to develop goals to improve student academic achievement in History-Social Studies, Visual and Performing Arts and World Language based upon those California Standards, not just using those contents to support academic achievement in English Language Arts, Math and Science.

· Because ESSA includes Health and Physical Education as part of a well-rounded education, funding should support those needs that fit the Whole School, Whole Community, Whole Child (WSCC) Model. Health and PE are an integral part of the WSCC. Additionally, Health and PE address many of the needs found in the School Health Index. Funding for Health and PE is support for the whole child.

· Included should be references to College and Career Readiness, specifically Career Technical Education, as that is a component of the state's LCFF, and school districts are required to include CTE in their LCAPs.  Possible considerations might include providing job skills training/workforce preparation such as: >  Inclusion of CTE pathways/course sequences in high schools, beginning possibly in middle schools >  Collaboration with local business/community entities to provide mentorships and internships

· Application to participate in grant program for STEM Master Teacher Corps, Effective Educator Development, and adding Engineering to Science Assessments. Investment in "well rounded educational opportunities" to include STEM programs and activities, including implementing the state's science standards beginning in TK/Kindergarten.

· Strategy for equitable distribution of quality educators that includes PD on PBIS, implicit bias, restorative practices, trauma. Training in these areas increase teachers’ classroom management skills, increasing instructional time, teacher satisfaction, retention.  2. Benchmarks for eliminating exclusionary discipline, T/A to adopt research-based supports should be offered to not just the poorest performing schools, but all schools to ensure implementation with fidelity 

· We recommends that CA leverage the flexibility in ESSA by encouraging districts to use Title I Part A and Title IV Part A and Part B funds to expand learning time (ELT), particularly for students in middle grades, that includes academic support, experiential learning, and mentoring to ensure successful transition to high school and beyond. Studies show that attendance, grades, test scores, and behavior during the middle grades all predict students’ performance in high school—and their odds of graduating

· Access to sequential standards based visual and performing arts education should be used as a measure of how well a school and district is successfully offering an equitable well rounded education. Schools in affluent communities and private schools use access to visual and performing arts education to differentiate themselves. Visual and performing arts should be so widely available to all students that it isn't possible to differentiate schools based on their visual and performing arts education

· Leadership role from CDE to require a plan (District and School level) that addresses every content area to ensure. Well-rounded education for all students. 

· Look at “whole-child” education STEM funding and flexibility in implementation

·  Critical thinking is the most important skill to be included in civic education.  Rote memory, biased government and economics textbooks do not promote good citizenship

· Promote a well-balanced curriculum 

· Concern re: narrowing curriculum

FUNDING (134 comments)

Suggestions for funding allocations targeted a range of needs, including: equitable funding across the state (rural vs. urban), increasing teacher salaries, professional development and state-funded professional development days, staffing to deliver well-rounded curriculum,  early childhood and alternative curriculums, and class-size reduction. Comments stressed the need to continue flexibility and local control, with transparency of how funds are used to support all students. Providing funds for action research and sharing best practices were suggested.

Shasta

· Requirements and support but local decisions on implementation and procedures adequate funding for all requirements, with little changes as implementation begins.

· Increase funding for quality improvement as well as increase of education salaries. Equality for funding among rural location and urban educational institutes.

· Money for well thought out and articulated plans of programs that will help subgroups.

· Develop a budget in a timely manner and support it for entire school year.

· Increase funding

· Appropriate and adequate funding

· Funding to be able to meet/offer services to all students

· Increase funding

· More flexibility with funds to have autonomy depending on local needs: Continue local control.

· Title III funding so separate and supplemental, show how to have it more integrated appropriately, legal. Need to argue for more flexibility of use of funds.

· Provide funding for continued professional development that is aligned with best practices.
· Fund county offices to provide local professional development.
· Provide professional development funds that adequately support the need.

· Rural districts in Northern CA lack capacity to lead on-going PD, they only on COE’s to attain grants. I think grants for on-going PD is critical.

· Offer incentives PD that can be shown in use in the classrooms is rewarded.

· In the rural part of the state it is critical to bring teachers and principals together across districts for PD and on-going learning. Funds set aside specific for PD or PD grants keep the money as separate and district for this purpose.

· Monies for time

· Build in funds in an equitable fashion so that high performing schools can meet needs of low performing kids teachers at high performing schools need the same “deep” training as those in low performing.
· Adequate funding and support

· Teacher’s professional development monies ensure an ongoing commitment to learning.
· Excellent curriculum and PD for educators.
· Provide adequate funding to hire PE teachers for elementary schools — giving teachers to collaborate and have prep. HS teachers traditionally have prep built into their schedules where elementary school teachers never get a moment.
· Reduce class size
· Eliminate combination
· Support for the areas that do not have services accessible. Outlying areas do not have resources close and funding can be limited (due to student #’s) to limit access. This alienates students even further. Definitely a barrier.

· Ensuring dollars are equitably sent to districts to meet student needs.

· Major shortage of funding and professional development opportunities inspects continuum improvement.

· Urban areas get a lot of focus. Rural areas (due to lower numbers) often times get overlooked re: support. This is a large area of concern. Services are not equitable. A serious discussion needs to be had regarding the oversight of these communities.
· Focus on the districts that are rural, frontier with very limited resources.
· Equality for funding among rural location and urban educational institutes.
· Insure funds are available to small schools for quality professional development

· More funding resources for rural schools to find PD tech integration and opportunities for online collaboration.

· Set standards and policies and then adequately fund the system. Continue implementation of local control and allow for regional differences. What happens in LA unified has no bearing to Del Norte County.

· One major hole-resources for students who fall between general education and special education programs- ongoing challenge — how do we fund/support these students?

Santa Clara

· Equitable funding at all levels of learning
· Provide funding, informative and training
· Equity and equal funding. Look for economy of scale in certain areas, what makes sense to do @ district level, county, region or state-wide to make the best use of tax payers funds.
· Adequate funding for librarians, nurses, counselors, PE teachers, etc.

· Transparency around how funds are being used to increase or improve services for unduplicated students.

· State should not lightly interpret supplement, not supplant.

· Money is a motivator

· Funding — “Only” exclusionary not able to move money between categories

· Mandated Title= should always get funded

· No unfunded/underfunded initiative

· State funded PD days for all staff

· Stay focused on implementing LCFF to meet needs of underserved students.

· Fund higher teacher and admin salaries especially in rural and inner-city location. Fund to allow high level A-G courses to be offered when student count is low to build program and change culture.
Tulare

· CTE grants, include middle schools.

· Continue Coordinate with assistance grant programs.

· Early literacy and biliteracy initiatives need support.

· Funding — conferences, trainings, at the state level.

· Funding fairness for program, for student.

· LCFF has not gotten us to equity in funding.

· Publicize evidence of success from

· Common core funds

· Educator effectiveness funds

· If not CDE, can you scan and share trends

· Alignment with federal regulations and cost principles.

· Continue flexible use of funds with accountability.

· Continued flexibility (with accountability) on the use of funding.

· Don’t limit the flexibility with how funds can be used.

· Expansion of funding and flexibility of times — i.e. extended day/year, early entry — ECE, bridge programs.

· Funding Fairness

· Funding for Special Ed

· Funding to successfully complete the needs and requirements about what’s best for all students.

· Funding.

· Need equity in funding

· No Romero Act — no geographic restriction for lowest 5%.

· Provide flexibility with how money is spent. The needs are very different across the State and county.

· Provide funding

· Provide sufficient funding.

· SPED/Transportation encroach on general funding.

· Advocate for extra funds to support PD, etc. (competitive grants and more).

· Additional funding for professional development (similar to recent Educator Effectiveness grants). Support training for Induction programs, Intern programs.

· Create funding that promotes long term relationships between resource/schools to promote action study/research around key areas and then support the sharing of these studies in statewide conf./support network.

· Provide feedback and ample opportunities for staff development through the availability of funds.

· Provide funds for professional development tied to the ESSA plan.

· Provide funds to districts to do so, based on a continuing education plan that is based on a research or evidence-based practices, coaching, and follow-up.

· Add funding options for special populations (not only tied to FRL/Titles).

· Additional funding for special education and early education, expanding opportunity.

· Additional funds for special-ed and early education.

· Continue to provide curriculum and financial support to districts, do not create a plant that will make us continually test and make outrageous goals for all students.

· Give districts the flexibility of funding to address specific needs of individual subgroups, which also can vary (in presentation) at different school sites.

· More resources for our neediest students.

San Bernardino

· Added funding for textbooks, resources, materials

· Flexible funding, set goals and get out of the way

· Funding for arts/technology, virtual learning

· Identify evidence based programs that have statistically significant effects on student achievement through leadership development and support. Offer funding (competitive and/or grant dollars) to districts to implement these programs approaches in their districts

· Increased funding, model programs – programs that are working/effective

· Limit percent of money districts can spend on central office bureaucracy. Limit percentage of money districts keep in reserve. Support smaller close K-12 and beyond

· Make sure districts are equally dispersing money to all schools.

· More money

· More money but not prescriptive develop google groups with CTA Stanford MOOCs have been good at pulling people together to have a dialog- why not state?

· Regional systems of district and school support (RSDSS), federally funded, statewide technical assistance represented regionally managed through CSC

· Terms on supplant vs. supplement - LEA level? (Arizona model, Ohio)

Los Angeles

· Addressing the needs of long under-funded educational programming in PreK-12 health and physical education 

· Adequacy of funding 

· Advocate for additional Title IV money

· lock grants distributed to CA schools through county offices of education under the Safe and Healthy Students programs, allows county offices, school districts and schools to apply to for funding for a range of school health education and physical education programs that will meet the unique health and physical education needs of their schools and communities. 

· CDE to issue guidance on how to service students with multiple layers of need/risk. Eg. Low income ELs, trauma w/o swd eligibility. Braid funds together to support multiple needs.

· Consider implications of metrics

· Creating a system of State Block Grants that fairly and equitably distribute ESSA funding across the State, especially in community of greatest need

· Define how money (investments) are tied to outcomes for students.

· Direct grants to support class size reduction and focus on first teaching quality! Spend the funding upfront-many benefits.

· Distributing the budget with equity and transparency. Parent engagement training and professional development for teachers, administrators, and classified staff.

· Equitable distribution of funding-affluent districts in some ways have less opportunities. Education of all students is important.

· Funded mandates

· Funding for subject areas that have been under funded in the past (ex. PE, health education, vocational Ed, Career tech.)

· Give schools more flexibility with regards to Title IV money. To create a whole child, students need well-rounded educational opportunities. If only 20% of the reduced budget of 300 million supports these extracurricular activities, students do not have the option to prosper. Countless studies have shown that more physical education is directly correlated with better academic results. 

· Giving county offices the funding and support to lead the process of identifying and managing the identification of local health and physical education programming needs, monitoring distribution of funds and services for the State, and evaluating the ongoing use of funding 

· Having focus on PE funding

· How LCFF and ESSA funding will be/can be braided to serve students with multiple layers of risk e.g. trauma but not eligible for special Ed, homeless and ELL

· I believe that allocating more funds to PE is the most important element. PE allows the whole child to prosper. Since students have a break from the classroom, they are able to rejuvenate and learn while being part of a well-rounded education. The state should choose something around “healthy student” as the additional indicator for the accountability section. Thus, schools can assess if they have created the “whole child”

· Include clear funding guidelines for ALL students including PE, Arts, Industrial Arts, etc. by including programs for all students not just some.

· Increase address funding extra-curricular and lectures 

· Look at special education funds such for plan b

· More whole-child funding and flexibility, Arts/Music/R/LA

· to the extent to which LCFF funds can be used to support district infrastructure to achieve existing legislature goals (school stability, records transfer, etc.)

· We need a formula that assures a certain amount of the available monies are allocated to physical education and health. Physical education and health are historically underfunded. Let’s fix this.

· How LCFF and Fed $ can be braided to serve students with multi-layered risks

· Providing the needed amount of money to educate special Ed and EL students.

· SWDs need increased funds since gen. fund is consistently tapped and reduced for other students

Sacramento

· Make absolutely sure that PE and Health have funding by stating so in the plan under all titles. Not just one.

· I like the idea behind things like SIG grants because they provide funding directly for school use over several years. I think many school/districts need assistance in developing plans that support prof. learning and student support, especially with the goal of becoming self-sustaining when funds dry up. 

· Funding for PE facilities and Health teacher that are solely for these subject matters.

· Advocate for funding

· Continuity for F.Y. in matriculation patterns

· Fully funding PE as an academic class

Survey

· Plan for more funding for physical education so that classrooms will be made available for students in physical education classes. We need physical classrooms just like any other subject to make sure our students are learning the cognitive portions of physical education.

· Smaller class sizes!

· Early Learning across all funding (student & teacher).

· Magnet schools should be a line item in the CA education budget.

· The Plan should include provisions for alerting LEAs to the new statutory requirements governing the calculation of funds to be set aside for the benefit of private school students and educators in Title I, Part A (see ESSA Section (Sec. 1117(a)(4)(A)(ii)), and Title II, Part A (noting the removal of the restrictive language in NCLB (Section 9501(b)(3)(A)).   Such notification should be provided well in advance of the 2017-18 school year.  Similarly, the ombudsman established by ESSA Section 111

· More accountability and funding information

MONITORING AND SCHOOL SUPPORT (83 comments)

County Offices of Education are currently providing many kinds of support to schools and districts. Comments indicated that it’s important to consider the local context and provide multiple types and levels of support, as well as multiple measures and areas for reporting. Also noted is that it would be helpful if planning and monitoring timelines followed the rhythm of school planning, with follow-up communications around monitoring and reporting issues. Suggestions included that who gets monitored should be determined based on data, not a random process, with transparency as to how the monitoring cycle is determined. There needs to be consistency among reviewers across the state, (e.g., understanding the flexibility of Alternative Supports so there are consistent reviews and not one reviewer finding a "finding" and another one not when two districts are doing exactly the same thing.) 

Shasta

· CCEEs miss what are the strengths/weaknesses of our organizations.

· Finding best practices
· Sharing not competitively
· 7% +3% to support schools, State? County? Regional? Some of all network.

· Look at the capacity organizations to support schools.

· Ensure activities are coordinated with CCEE.

· Ensure consultants (TA) have expertise and experience with sub group/special pops (Ed needs).

· Establish CLEAR policies and procedures for California.

· Systems of support — need a layer at the local/regional level (face to face help).

· More targeted interventions based on needs

· Effective, research based
· How does this capture all schools, not just the big ones? More broad than just the public schools.

· Data driven accountability people visiting districts rather than a lot of emails and handouts.
· Use the LCAP to help districts determine and monitor real time indicators of successful and open access.
· Sanctions aimed at scolding or embarrassing a school or district such as sending a letter or putting them on a “low 5% list” are the grown-up state version of the teacher writing your name on the board. Instead of that, focus on the supports for schools such as through the multi-tiered support system for LCAP.
· Be careful/cognitive to be focused on growth and support for low achieving schools (not so stigmatizing).

· Academic audits, A-G rates, AP participation and passing rates
· Use county offices of education to work with their districts (or schools) to monitor, modify and suggest well-rounded and rigorous course work. State grants to pay for the extra help.
Tulare

· Allow differentiated and multiple measures for support at site level.

· The most effective supports are generally provided by COEs. Their staffs generally have a broad range of experiences upon which to draw and a strong knowledge of the local context which is essential to effective supports. In most cases, COEs already providing fiscal, curriculum, and instruction, sp. Ed. EL, and other supports to districts and their schools. The RSDSS administered by counties have a proven record of providing technical assistance and support.

· Using simple, clear, concise language when establishing criteria for success and supporting schools.

· Monitor timelines for request of items to allow adequate time for evaluation impact.

· Allow locals to have input — monitor local plans and provide feedback.

· Finalize indicators sooner than later.

· Unfortunately, it might be valuable if it is monitored by county level. Ensure that there is equity in facil. For all programs.

Santa Clara

· Support and accountability for COEs to support schools.

· Limits on technology- more personal.

· Focus on the schools and districts that need the most help.

· Leverage non-profits for additional TA — even at school level.

· FPM process should continuously evolve to be an observation and coaching process, not just paper-based.

· State role to incentivize change at the local level and monitor local plans (this should replace CMIS).

· Don’t want DAIT again

· Don’t want checklists

· Provide indicators of success and collect data of course offerings and student achievement.

· Support structures paired with monitoring. Pen and admin support and coaching for teachers Induction.

· The State can do a much better job highlighting inequities, gaps and meaningful comparisons. Focus on growth and ensure gaps are being monitored and addressed.

Los Angeles

· Allow districts to be creative about supports to identified schools

· Alternative supports

· Continuous improvement

· Eliminate ambiguity provide more autonomy for decisions  

· Give schools time to improve, many schools have been flagged many times and are highly impacted.

· How to support bottom 5% of districts

· How will the state support the bottom 5% of districts and schools? 

· Would like to see state take the lead in cen. Imp and then have it filter down.

· School Supports Resources 

· Appropriate monitoring, engagement of county office of education staff to help with minority/so often if not monitored people tend to not follow the “ruler” or intent of the funding. The “plan” needs to be reviewed for effectiveness. The self-evaluation will lead to the development of the next plan.

· Avoid punitive sanctions, pullback, limit reports

· Continue to modify regulations

· Ensure follow up to FPM non-compliant findings

· Ensure improvement plan timeline follows the rhythm of school planning.

· FPM cycle, a better way, targeted, to determine who gets monitored-not random

· Monitoring

· Need monitoring and reporting on equitable access (need to maintain accountability and transparency while having local control)

· Regulations

· State oversight of fiscal monitoring and expenditures

· Survey the “blue” schools in each indicator, what frameworks/PD was done reacted to this indicator? Come out with reports in practices these schools.

· The monitoring process must have the flexibility to evaluate the effectiveness of measures. 

· Using data to trigger monitoring

San Bernardino

· Allow schools to identify goals, measure, state approves funds as possible

· Annual reviews of school site master schedules down to the STU schedule level during assignment monitoring reviews

· County and regional support systems

· Make sure that all interested parties have access to information about procedures for applying

· Recognition for progress, protection for schools (charters, especially), that are truly doing a great job in very difficult situations

· Supporting schools

· Audit-like spot checks to actual school sites – talk to students and teacher, look at work and assignments actually being done. Don’t rely on LEA reports

· Help diagnose problem before it becomes an autopsy – 0/7 periods 

· Clear articulation of expectations; what metrics and how will they be presented to schools, parents, students

· Comparisons to like schools

Survey

· I would recommend specific plans on how to identify low achieving schools. I would recommend certain list of specific actions be taken to remedy those schools that are considered low achieving within a certain time period. I would also look at adding more money for preparing highly qualified and effective school leaders that have a certain level of educational background.  I would also put in California ESSA plan a way for teachers in science to be able to teach NGSS standards in 6-8 without hav

· That support services be identified, categorized, made easily accessible and strongly correlated with the new mandates.

· A focus on the neediest students in our state and a fair way to monitor low income schools that does not do a on test and punish.  Additionally, the state needs to improve the oversight and accountability of charter schools.

· I would recommend the development of an oversight committee that randomly but consistently inspect school sites to ensure they are adhering and compliant. School sites should receive a score by the CDE similar to a health score that must be displayed at the school site.

· Oversight of state and local monies, student evaluations and outcomes, and due process procedures for parents and students to file complaints.

· The laws that govern school districts and admin needs to be changed. Our superintendent got 3 years of funds out of our district almost if not a million dollars all her travel paid for, and all while our schools and kids got minimal and our students struggle. The LCAP has the ability to make bad admin rich and no help for schools. No accountability for the bad admin. There needs to be real accountability.

· The Alternative Supports that is now replacing SES is wide open. As we greatly appreciate the opportunity to not have to work with SES Providers, when reading about Alternative Supports it is very open to interpretation.  We are not asking for strict guidelines, but FPM reviewers need to understand the flexibility of Alternative Supports so there is consistent messages across the state and not one reviewer finding a "finding" and another one not when two districts are doing exactly the same thing

· That districts hold departments within their organizations accountable. CDE should monitor how tax dollars are spent on Professional Development 'travel expense' outside of the state for conferences.  The monies spent for 'vacations' should be used for REDEVELOPMENT and RESTORING School buildings, classrooms, bathrooms, etc., so children can feel good about coming to their school to learn.  Having a HEALTHY learning environment is more important than tax dollars spent on staff 'vacations'.

· Clear and stricter polices on monitoring programs and services being provided, data to be share and given to parents directly from providers not only on test results from all schools not only Title I, also Title II and II

· Please have supplement/supplant compliance reviews occur at the district level and not at the school-site.  The concerns and examples expressed by DOE are recognized as a LEA problem, not a school problem.

· Taking into consideration the recent public comments presented by DOE Secretary John King, the regulations should support the compliancy review of supplement vs. supplant at the district level and not at the schools.  This issue is a LEA problem that has transferred down into the schools during NCLB-aligned FPMs.  Title I schools, particularly in those highly impacted neighborhoods need every dollar to address the academic, social/emotional, and behavioral needs of their students. 

· Not about punishment, but about help

· Need to target those who need help-don’t replicate PI 

· Identify schools/LEAs that need assistance

· Don’t label schools and students unfairly and ensure that any comparisons are fair…
· Global monitoring doesn’t jive with practices at local level – move for more independence.

WHOLE CHILD (55 comments)

Whole child comments focused on the non-academic needs of students and families, such as physical, mental and emotional health resources, support for foster youth and teen parents, and collaboration with community resources to support the comprehensive needs of children and families.

Shasta

· Parent- Mental health field resources for assisting with services requests, facilities. IE.IEPs, translations SBAC student reports.

· Re-emphasize foster youth school stability.

· Recognize support for school climate, whole child.

· A focus on the psychology of learning.

Santa Clara

· Whole child including health gaps.

· *NCLB was up on academics but ESSA=whole child focus

· Mental, physical, and emotional needs met.

· Multiple measures that don’t narrow focus of schools and districts — Whole child.

· Emphasize academics and social/emotional learning.

Los Angeles

· Focus on whole child-understand relationship of health of child to achievement (trauma care, PE, Mental health) affects every child

· Address social emotional needs of students

· Addressing the needs of the whole child

· Advocate at federal level for Title 4 funds to increase for “whole child education”

· Define whole child measures, incl. 

· Ensure measures to educate the whole child are included in ESSA

· How will state address health needs of students?

· I believe that we must include measurements of health- and physical education and school wellness. The CA healthy kid’s survey and state wellness policy. This addresses all aspects of school climate. Measurement of the whole child.

· Make “whole child” a priority – add- money

· Measure something on health and physical education or a well-rounded education and the whole child. Ensure that the well-rounded whole child portion of the bill is measured

· SB77 is great ☺
· Similarly other electives and extra-curricular need to be prioritized and include the state plan.

· Student health and wellness (nutritional, physical recess activity, mental health)

· The best way to support schools to serve the needs of all students in an equitable and fair manner is to provide the funding resources and support services through local County Offices necessary to ensure all students get quality, comprehensive health and physical education. 

· There needs to be a plan, CDE – California needs to recognize the many factors that contribute to “academic achievement” some include physical activity, school connection, student health, student and parent engagement, rigorous content in all subject courses.

· Understand that for some students they need socio-emotional needs addressed while they acquire their content knowledge.

· We need to create an even playing field to provide a well-rounded education. There has been too much emphasis on language arts and mathematics. 

· Well-rounded – physical and SEL 

· Whole child

· Whole child approved: Health needs

San Bernardino

· EdCamps – more sharing, peer to peer Learning, tap knowledge in room bring everyone to table (arts, sci, PE, etc.) Students not receiving well-rounded education.

· identify and support “whole child” academically literate

·  Look at whole child health – obesity – teen parents, support lives

·  Short videos for parents, need parent or someone trusted (Community based organizations) to talk to parents. Set up wiki, get questions answered

·  social-emotional learning

·  Teen parent programs, obesity

Survey

· Community Center Schools in all low income neighborhoods to bring access to a larger number of wrap around services to underserved students.

· Funding specifically earmarked for elementary support staff that includes behavioral, mental health, and counseling professionals for every school in CA!

· Individualize plans for each student who qualifies Individualize mental health support Individualize transportation support Individualize tutorial Outcome based mentoring programs Income or monetary support for school related costs (prom, sports, year books, etc)

· While our schools and districts are not social services agencies, we DO have a responsibility to educate EVERY child who walks through our doors. If children cannot access the education we have to provide, then we must meet them where they are, and help support them and their families in accessing the resources and supports necessary to succeed in the classroom and in life. ESSA implementation WILL FAIL in our state if we do not plan carefully for supports (i.e. Credentialed school social worker

· Professional learning opportunities for administrators, teachers and staff to understand the affects of children/families living in a state of poverty, and providing families with supports that will assist them to assist their children. Foster school communities to advocate for social justice.

· Eliminate the cost burden for mental health concerns from school districts. Provide appropriate funding when needed.

· Recognize where children come from. Give them opportunities based on their needs. Children need a healthy start. Early intervention. Development seen as individual.

· Parent- Mental health field resources for assisting with services requests, facilities. IE.IEPs, translations SBAC student reports.

EQUITY (54 comments)

Comments noted that equity concerns include all students, the lowest to the highest performing, and that school discipline policies and school culture need to be responsive to the needs and success of all students. Teachers need preparation and professional development to understand differentiated student needs, be prepared to close achievement gaps, and create a welcoming, safe and productive environment for everyone. 

Santa Clara

· Anti-bias framework or curriculum

· Equity of devices

· Use equity lens

· Highlight the disparities, monitor, and provide resources and support.

· District and site admin. Training in contract negotiations to elevate equity.

· Highlighting inequities, gaps, and meaningful comparisons, focus on growth, and make sure gaps are being monitored and addressed.

· Making sure that all students are growing, close the gaps.

· Scaffolding — All students have similar expectations/efforts to close gaps in learning — accelerate learning/comprehension. Not just score buy why? Analyze data.

· Chance to give equity of programs, by district, county or region or state.

· Cultural proficiency standards and expectations of LEAs

· Expand professional development or institute around equity and equitable practices for leaders and teachers.

Tulare

· Ensure underserved students have access to hands on learning.

· Support for all students

· This gets to equity — LCAP priorities 7+8 do a state analysis of what’s happening across state and share best practices.

· Create strategy to access underserved populations (poverty, distance, barriers)

· Food, technology, babysitting, connected to other events

· Connect to parent networks

Los Angeles

· Addressing the needs of at risk students so that they can assess well-rounded opportunities.

· Ensure that all students have equitable access…

· Key word is “all students” (closing achievement gap is critical) but be careful that students beyond the UDPi are provided for (E.g. low-achieving students).

· Performance and comply with civil rights law.

· Promoting access and enrollment for all students, not just gifted.

· State needs to focus on equitable access.

· The state needs to ensure equitable distribution of foods.

San Bernardino

· Calibration – rubric sometimes we create equity gaps

· Calibration of equity, access, well-rounded common language and understanding

· Consider all groups, call them out by group. Please don’t forget the gifted and talented population. Many LEAs have taken away extra money and are providing limited dollars. Needs assessments – based on specific needs of individual schools not just solely LEA. Dig deep

· Diversify target populations 

· Does equity = same or = best for local student context?

· equal is not equitable 

· Equitable access

· Equitable access needs to be thoroughly clarified and spelled out in this era of local control. So much is up to school board perceptions. Don’t do an NCLB-like weighting

· Fluidity and flexibility re: equity and rigor 

· Focus on actually serving students and not a lot of hoops that prevent us from reaching students effectively

· It’s crucial to provide specific practices and policies that work toward equity

· Practical ways to address diversity

· provide equitable resources

· Provisions in the system that addresses the unequal playing field 

· We need ethnic studies class for all students

· What does equity mean? What does access mean? Eliminating competitive grants would help free up resources and provide more equitable resource allocation

Sacramento

· Encourage all schools to adopt a mission aiming to provide opportunities of success for all students

· Define equitable access, well rounded

· Require LEAs to identify and address resource inequities.

Survey

· Equity in the representation of all persons, regardless of gender, race, ethnicity and sexual orientation. Until we explore the contributions of every person, we will not grow as a society.

· Equity. Across the board, provide all students access to quality education materials, technology, and equipment.

· Make it developmentally appropriate.  Keep in mind the majority of children we teach are NOT from affluent homes.  They do not come from language rich environments.  Involve teachers from the poorest of schools to assist and give feedback.  Never assume children have knowledge of things before their first years of school (colors, numbers, how old they are, alphabet, etc). Do not base everything on technology. Expecting a third grader to type essays for statewide assessments means students who ca

· Fundamental experiences provided to all students no matter where they are schooled.

· How to target the needs of our black males.

· Strategy for equitable distribution of quality educators that includes PD on PBIS, implicit bias, restorative practices, trauma. Training in these areas increase teachers’ classroom management skills, increasing instructional time, teacher satisfaction, retention.  2. Benchmarks for eliminating exclusionary discipline, T/A to adopt research-based supports should be offered to not just the poorest performing schools, but all schools to ensure implementation with fidelity and to address disprop

· Access to sequential standards based visual and performing arts education should be used as a measure of how well a school and district is successfully offering an equitable well rounded education. Schools in affluent communities and private schools use access to visual and performing arts education to differentiate themselves. Visual and performing arts should be so widely available to all students that it isn't possible to differentiate schools based on their visual and performing arts educati

· Targeting African-American students in LCFF.  Focus on attendance - including accountability for parents.  Monitoring disproportionate suspension and expulsion data and developing accountability criteria.

· Please look at suspension rates, expulsion rates, absenteeism and academics in regards to low-performing African-American subgroups.

· A focus on the neediest students in our state and a fair way to monitor low income schools that does not do a on test and punish.  Additionally, the state needs to improve the oversight and accountability of charter schools.

· School discipline and school culture are increasingly important on campuses as the state demographics continue to change. There is a racial and cultural gap as it pertains to students, teachers, and administrators. This must be addressed.

· Less test focus/emphasis needs-based, equity-focused approaches

COLLABORATION/PARTNERSHIPS/NETWORKS (49 comments)

Collaborations and partnerships are important and should include a variety of stakeholders and agencies: community colleges and higher education, community organizations such as churches, social services agencies, neighborhood councils, and professional education organizations and networks. Comments also expressed the importance of alignment between P-K, K-5, 6-8 and 9-12, as well as interdisciplinary coordination within and across schools, and from schools to districts to COEs to CDE. 

Shasta

· Big focus on partnerships with community colleges.

· Professional development funds/opportunities that require partnerships with COEs, IHEs, and multiple LEAs.

· Incentivize LEAs in troubled areas to build coalitions btw schools, churches, and anti-drug orgs in the inner city and rural areas.

· Partner with colleges to prepare teachers and admin that are ready to teach with experience from student teaching.

· Bring all improvement networks together for alignment CCEE, COEs, RSSDS, CCSESA, CISC, BASC, (PTA) (First 5) Trainers of trainer model

Santa Clara

· Coordinate with Higher Ed

· Collaboration interdisciplinary

· Strengthen connections between segments Pre-k -TK -ES

· Encourage k-12- higher edu. collab and artic

· The instructional leadership corps. Is a good example. Empower teachers to create and innovate together and with students. “Textbook” focus is rarely/never the best. Major equity issue when are impose more control on “low performing” schools.

Tulare

· Support to COEs (CISC, CCESSA)

· Use existing networks of support in each county as a means to provide inexpensive support to all the districts in a county.

· County and regional support systems, innovation

· CDE — CEESA — RSDS: collaborate/one voice

· Continue Regional System of Support (RSDSS).

· Expand statewide network to include t, p, e, (dashboard?).

· Let districts have local flexibility to reach high/rigorous goals for student achievement.

· Regional Systems of Support – so county offices can collaborate, share ideas to support our districts and schools.

· Share lessons learned via conferences, Webcasts, meetings, etc.

· The development of a collaborative system of technical support that includes CDE, CESSA, CCEE, and online resources.

· Connections with nonprofits for services at state or county level

· Promote involvement in professional organizations

· Social services coordination

· Bring IHEs along in understanding/preparing teachers/administrators for current reality (too large to disconnect)

· Community approach at schools to ensure there is alignment in providing services to students and families.

· Individual growth model. Possible plan to support schools/education with more community support. I think some of the cradle to career programs (also teen programs) are helping. Social services provided at the site, and education at the site. Outreach to all nonprofits in the area. How do we work with foster agency, parent Ed.

· Partner as appropriate with IHEs.

· Training for COE to support.

Los Angeles

· Build collaboration with all state community agencies

· Networks

· Opportunities for collaboration

· Support networking for administrators and teachers

· Community engagement

· Connect educators to other organizations to support stds.

· Leveraging partnership with providers.

· Neighborhood Councils

San Bernardino

· Collaboration of evaluation rubrics

· Cross region collaborations

· More collaboration to 2 years colleges faculty, alignment

· Webinars or forums (F2F) for all levels in schools – teachers, admins, school boards, community, and parents. Utilize CSMP, develop needs assessment tools that can be tailored to meet specific schools/districts contexts

· More collaboration (alignment) with community colleges in order to move more students to college. 

· Social service collaboration

Sacramento

· Provide resources to allow collaboration. 

· Time and compensation for collaboration 

Survey

· Every student and (ESSA) funding should be spearheaded by non-profit 501(c)3 organization. These organizations have experience in our school curriculums and community service.

· About 15 years ago, I discovered the TICAL organization, commissioned by the CDE.  I’ve developed great confidence in the relevance of the resources developed by practicing administrators.  Their live workshops, webinars, conferences, data & research, & professional resources, etc. are always on the cutting edge of school improvement & reform.   Organizations such as this are so very crucial, serving to elevate the knowledge & skill set of school leaders as they bring their staff & community to

· Smarter Balanced test scores and chronic absenteeism in the data dashboards. Plenty of training and support for COEs so that they can effectively support LEAs

· Support and/or guide COEs in their work with schools through the school’s district

· State needs to support COEs to help LEAs uphold law more training and support.

COLLEGE AND CAREER READY (45 comments)

Assuring that students are college and career ready requires that students and parents understand A-G requirements and are able to stress the importance of A-G and AP courses. Suggestions included that guidance counselors and resources are provided so that students and families are informed about multiple post-secondary options and students have access to needed courses and electives.  It was noted that the K-12 system needs to be well aligned with  two- and four-year colleges and they should collaborate on planning for the success of all students, ensuring that special education students and their families are aware of various post-secondary options. 

Shasta

· Incentivize taking A-G requirements in HS and educating parents/students about A-G in middle school.

· Making sure teachers believe the importance of A-G /AP courses.

Santa Clara

· High School assessment that does something for them (buy ACTs or SATs instead) in 21st century. Sup’s advisory task force recommendation (May 2016).

· Equal access to electives

· Access to A-G requirements

· Connect A-G — college success

· Track 4 year-5 year etc. Grad rates

· Improve guidance counseling in HS-support A-G completion, college and career planning. 4-year academic plan. 

Tulare

· Connect IHE — K.12

· Expanding postsecondary options

· (CRE certificates, military)

· [Special Education completes as part of grad rate]

· Appreciate look at College and Career Readiness.

· Expanding post-secondary options

· Provide more assistance to counseling and high school dean on developing IB or pathways – promote systems that accomplish this!

· Recognize CTE certificates and Military as valid post-secondary in addition to 2, 4-year college.

Los Angeles

· Consider “well-rounded education in definition/metrics for college and career readiness beginning at elementary

· Consideration of alternative metrics for alternative programs, specifically relating to graduation rates

· Expand CTE, internships, service learning, civics, ethnic studies

· Facilitate dual enrollment, AP online access – get information and funding to areas of need limited access. 

· Indicators of college and career readiness

· Phase in A-G requirements into minimum state standards for its graduation

· Tools to be successful in the 21st century

San Bernardino

· A-G default curriculum

· Be forward thinking in creation of measures, not use ACT/SAT as indictor of success. Access and engagement in sequential learning in all content areas to all students. Limit amount of testing students need to do

· Change the weight of math/ELA as in NCLB – broaden to arts through music and dance. More career pathways, more collaboration/alignment to 2/4 year colleges

· Do not use/include ACT/SAT as a measure of academic success

· Flexibility in graduation options

· Flexibility in learning, graduation options

· Flexible models to enter higher education, graduation

· Growth measurements – emphasis on that

· Make schools accountable for demonstrating all students are learning in all content areas – A-G – in all grades (sequential) including the arts. A-G for all as a start. Require real engagement by community in school

· not only focus on college and military such as vocational (plumbing, carpentry, etc.)

· Resources (e.g. curricula, books, other materials) should be provided for CP and honors/AP courses alike

· set CA minimum graduation requirements for high school and subject matter minimum minutes for K-8 subject students

· Support districts in implementation statewide of AP, IB and AVID and the arts

· Tap into creative economy – better prepared workforce. 

· Tighten alignment between high school to college level. Better training for special education students in the classroom. Build a digital library for professional development

· Vocational addition to special ed/at-risk youth to go to junior college instead of always a 4-year college

Sacramento

· College and Career Readiness Indicator!

· This curriculum should integrate college and career readiness to enable students to choose what their immediate post-secondary steps are.

· I want to be able to have access to variety of classes and not jeopardize A-G classes.

· Teach students how to advocate for themselves and their education. If a family student isn’t in a program (AVID, EAOP, etc…) how do they know what A-G means- flipside – not all children need or want to attend college

· Have State Govt./Fed Govt. engage in ways to relax company and businesses liability laws so students can build real-world skills through internships in these environments/not just in school environments. 

· ROP expansion- internships??

PARENT AND COMMUNITY ENGAGEMENT (42 comments)

Parent and community engagement are clearly recognized as important features of student success. Suggestions for strengthening engagement include training for teachers, providing online informational supports, hiring designated parent liaisons and outreach specialists, and supporting family engagement centers. Several ideas for increasing accessibility to meetings included: scheduling, providing childcare and food, transportation, translators, and multi-language materials. Content for successful communication and engagement efforts should include education system updates, summaries of school data and rubrics, help in navigating educational options and supports, providing subject-matter orientations and You Tube classes, and opening professional development activities to parents.

Shasta

· Online supports for parents (YouTube-like classes and subject matter orientations).
· Parent engagement- specific position that outreaches to parents by phone.

Santa Clara

· Student/parent education system updates classification supports available.

· Transition needs.

· Economic realities for families and students. How to support them?

· Evaluation (school and district)- parent summary of the rubrics and data so comprehension for all.

· Standardized Translation.

· Support parent involvement of disenfranchised student populations to understand what’s “equitable” to expect of schools and districts to assist their students.

Tulare

· More parent education to help navigate educational options and supports.

· Parent education

· How can we provide services from school to parents?

· State wording is complex – use clear parent friendly language for success and supporting schools.

· Provide and support liaisons that develop relationships with the community and parents. They can provide constant feedback and voice concerns as they arise

Los Angeles

· Ask parents how to support schools

· Ask teachers what support they need

· Best way is to support parents, so that school and home are able to support the needs of all students

· Enhance school-parent partnership practices

· Info for parents and stakeholders to understand

· Offering options for parents

· Open PD to parents (NCLB outlined this does ESSA?)

· Provide parent options

· Provide parents options for schooling

· Support family engagement centers, more money!

· Create surveys (online)= From state to LEA’s to push out to parents and stakeholders blended approach

· Family Engagement, real and authentic FE

· Incentivize and monitor LEA efforts authentic parent engagement

· LEAs must be required to implement research-based best practices in parent engagement with fidelity

· Parent and community engagement and capacity building

· Parent and community engagement.

· Parent and family engagement (authentic) Use PTA as a channel

· Parent engagement, inputs to system

· State support system for family engagement that filters out regionally 

· Train teachers and motivate them to share information to parents of available programs for their children

San Bernardino

· Messaging for parent understanding

· Teachers need more information – share with parents and students

Sacramento

· Translations- multiple languages

Survey

· Parent support and accountability.  Parent training in this plan, how it affects their child and how it relates to CCSS.  Accountability that parents are getting their students to school every day, on time, and providing at home support.  Also, try to increase the equity between districts statewide in the resources they offer and the quality of curriculum that various districts adopt.  I am seeing a great gap in the quality of curriculum and teacher training in just the 3-4 districts in the Sacr

· Guaranteed parent engagement accountability to verify that parents are a participating stakeholder in all education communities.  Agency, advocacy skills of students with special needs beginning in elementary - why is the graduation rate discrepancy between general education students and students with learning disabilities but no intellectual disabilities so high?  Capable but the instruction is not personalized - it isn't a new concept, so let's get going.  Social literacy to fulfill the langua

· Clear metrics for parent engagement

· I would highly recommend incorporating FAMILY ENGAGEMENT and Family Literacy Programs (such as Even Start) as key components of California's ESSA and continue to provide appropriate funding to districts to ensure their sustainability in the long run. I would also recommend including language to reduce suspension rates as well as other measures to improve campus climate.

· Most public school stakeholders, whether its administrators, teachers or parents, recognize that actively supporting parent participation in schools is crucial to student learning and success. Engaging families as partners in their children’s education requires programs, resources and the purposeful lowering of barriers to their involvement that might otherwise exist. The passage of the Every Student Succeeds Act and the adoption of governing regulations for this law, present a crucial opportunity

· Strong guiding principles around community engagement (i.e. parents, students) that  encourage districts to engage the community more deliberately by: • Increasing the chances of parent involvement by holding meetings at times and locations that are convenient for parents, providing child care and food, having materials available in languages preferred by parents, providing interpreter services at meetings and schools, and offering transportation to meetings. • Instituting parent leadership development

TECHNOLOGY (39 comments)

According to participant feedback, access to technology needs to be comprehensive and equitable, providing devices and wireless connectivity across LEAs and state regions, to all grade levels and types of schools, including special education students. Social media should be leveraged for engagement and dissemination of information, as well as providing support service recommendations on the CDE site. Comments noted that the state could provide more online learning opportunities for students, as well as incorporating technology to target new standards (e.g., STEM.) Technology training should be provided for teachers, support staff and administrators, for example, differentiated instruction for CTE, pedagogy for using technology, and training and support for acquiring technology.

Santa Clara

· Inter-agency connectivity to support students (electronic Cum) State and local levels.

· Recommendations for support agencies on CDE website or links.

· Homework gap, inequity, without homework and technology support.

· Close the homework gap, by providing devices and more importantly wireless broadband for students. Encouraging teachers to transform instructional practices with technology, not just substitute.

· Include Ed tech overtly.

· The idea of direct student services to create an online opportunity for students from small, rural environments experience rigorous course work is critical.
· Access for all to online resources that make learning relevant.
Tulare

· Leverage social media

· Update Technology for ALL

· Active classrooms. The newest technology.

· Funding for technology within house.

· IPad is a Ipad whether the student is from low or high socio-economical area/house.

· Technology

Los Angeles

· Provide differentiated training/pedagogical strategies in instructional technology for CTE teachers/school leaders for engaged teaching and learning.

· Provide infrastructures support for internet 2.0 access.

· Technology equity among all LEA’s

· More consideration in funding administrator training in technology either through support of TICAL or ACSA's initiatives.

San Bernardino

· Addressing the digital divide

· Facebook and Twitter – safer way of getting information

· Looking beyond brick and mortar to online learning

· Narrowing the technology gap. 

· Provide support for districts to help teachers and administrators use technology effectively for student academic progress including training and support for acquiring technology

· Provided support for schools to provide online access for students at home and school with adequate technology to use 

· Reposting of programs with proven results, promising practices

· Tech/STEM funding

· technology that target new standards. 

· Utilizing technology

· Do not include ACT/SAT, stop pull-outs for so many assessments

· Importance of SPED students within ESSA

· In all grades, especially middle and high schools, a transfer – going culture must be developed and supported for all students. 

· Let us know if our local I.E. autism can assist as well as the state organization

· Recommendations from Special Ed Task Force

· Take care to include SPED

· “All”- technology needs – reaching ALL districts

· (All, small, rural, remote, poverty)

Sacramento

· Use technology to enhance teaching and learning, 

· Twitter blurbs

· Consistency in dissemination needs to be established and can be done through current technology systems available (Look at School Improvement Networks system)

· I am dismayed to hear that education technology is, for the most part, not getting more than a brief nod during your discussions. If CA students are to be prepared to be successful in their adult lives, they need to know how to negotiate the changing world of tech. They can't do that when educators don't know how to do this. Teachers, support staff, and admins must have on-going professional development and use instructional tech on a daily basis. How is CA going to address this need?

SUPPORT FOR EARLY CHILDHOOD EDUCATION (32 comments)

Stakeholders advocated for quality preschool for all children, coordinated with elementary schools and integrated with both private and public preschool programs. They suggested that there is a need to review the entrance age for TK students, noting the ESSA plan should be inclusive of children of all ages. Comments also called for increased funding for early childhood education, as well as joint training and transition programs for all preschool providers and educating parents on the importance of preschool. 

Shasta

· The implementation of preschool for all provided the curriculum and organization of the program is developmentally appropriate.

· The inclusion of early child development programs with an emphasis on early elementary as active partners with these programs. Example might be defining a minimum of what partnership looks like. Also… making sure that this one plan is inclusive of other successful programs plans and to ensure that the plan is inclusive of all ages of children.

· Cont. funding of T-K and transition to full day kinder.

Santa Clara 

· Earlier predictors- metrics that help us intervene when students are young

Tulare

· More support for early education.

· Education for parents on the importance of early childhood education.

· Integrating free and fee-based state pre schools

Los Angeles

· Build a strong foundation based on best practices of child development, physical, emotional, family support. This needs to start early, but continue throughout

· Define opportunities for early education/preschool define quality

· Early education, strong foundation

· Emphasize early education

· Focus on quality first teaching in early Ed programs so we’re heading off recitation before it happens

· Include early education programs that had been in the field for years providing results.

· Increase FCCS (Family child care centers) and early childhood options

· More emphasis on pre-school-need to educate teachers on early childhood Ed (currently the looks just like kinder)

San Bernardino

· Greater investment in early education

· Preschool and early education should be available for all students. 

Sacramento

· Expand preschool for all students; reduce class sizes

· Connect all-private and public early care and education programs with local school districts

· Continue to fund TK, create all-da Kindergartens, all-day TKs, make kindergarten mandatory. 

· Not supplant current programs. Connection with community based private preschools and early learning programs. 

· Understand in the effort to close the achievement gap we must ensure all children enter k-12 with the same high quality early learning. Center based provides represent 80% of the programs serving 0-5 children

· Early childhood education and getting students prepared for school and learning.

· That early learning public and private programs work more cohesively to support the children in the community joint training, transition meetings, and valuing the work of both programs.

· Although state funded title 5 early care and education programs are required to have a transition plan to k-12 but k-12 is not required so is very challenging to go from a silo to a community.

· Ensure all 0-5 children have access to high quality early learning experiences through a mix delivery system. LEAs can’t be the only source of support

· Universal standards for everyone serving the 0-5 population.

Survey

· Allowing preschool teachers with a BA and Children's Site Supervisor permits to become part of the pre-k elementary schools.  Early learning staff do not require a CBEST certification.

· I recommend allowing for two more months of our younger birthdates to enroll in TK and demand that K teachers look to continued growth beyond what were the limits of educational curriculum before TK classes.  It's amazing what adding credentialed teaching can allow for in the growth of these young children.  Here is where is start enriching our curriculum and capabilities of our early learners.

· Addressing the needs of access to early learning opportunities for all 4 year old children in a coordinated effort with the school district in the school attendance area where they reside or where their early education/child care is provided....can we require all LCAPs to address how they reach out to their communities to involve parents and early education providers to collaborate and include children and families at risk into the neighborhood school community?

· Early Learning across all funding (student & teacher).

· A major focus on PRESCHOOL for ALL children is needed in the state.   Look to other states that have shifted to a P - 12 public school education model rather than a K - 12 focus.   The current state budget has increased the number of slots for children in poverty to attend Preschool, but ALL of our children deserve to attend preschool.   The state also needs to utilize ESSA funds to ensure that ALL state and private preschools are in compliance with the program guidelines for HIGH-QUALITY Presch

STREAMLINE REPORTING REQUIREMENTS/ONE PLAN/COHESIVE (30 comments)

The common thread in recommendations was to keep the plan and reporting comments simple and streamlined, requiring a single plan to encompass all reporting requirements.  Comments indicated the desire to let the LCAP serve as the LEA plan for Title I, II, and III and as the only plan a single-school district is required to have. If additional elements are needed, they suggested incorporating them into the LCAP.

Shasta

· Minimize “red tape” and streamline reports (conAp) and plans (LCAP) to be less cumbersome so more time can be spent directly impacting student learning

· One plan- LCAP, LEA plan, School site plan, Tech plan, trend data, improvement over time.

· Keeping Federal and State requirements goals and accountability factors cohesive.

· LCAP/LCFF everywhere, aligned with our accountability

· The ESSA plan shouldn’t be another plan on top of LCAP, LEAP, SPSA.

· Living Document/Growth model/not just a compliance tool.

Santa Clara

· Have a comprehensive communication plan.

· Include all stakeholders-realistic
· One coherent plan for LEAs/schools that is consistent for all students and required metrics for accountability in meaningful to diverse change.
Tulare

· Single meaningful, plan not many

· Allowing professionals in the field to do their jobs through a clearly articulated plan.

· Avoid developing factions chasing funding and develop a cohesive plan.

· Coordinate state and Federal plans — one comprehensive document that is realistic and achievable with built-in high expectations.

· Plan alignment

Los Angeles

· Integrate all required district plans.

Survey

· Please ensure that the CA State plan recommends the LCAP serve as an LEA plan for Title I, II, III and as the only plan a single-school district is required to have.

· I would suggest that we do not use the Open Enrollment methodology for identified lowest performing schools.  I would also recommend that CA request the LCAP serve as the LEA Plan and that it be the only plan required for school districts to submit.

· No LEA Plan, the LEA Plan should be the same as the Local Control Accountability Plan.

· Do not add additional items beyond the required elements. Keep the information clear and concise that makes it accessible for all stakeholders.

· The ESSA state plan should mirror the federal plan.  There is no need to add additional requirements for California schools.

· I would like to see more help for teachers on a daily basis in the classroom, in the form of paraprofessionals. Less testing more hands on experiences. More time for children's choice.

· I would recommend that the State's plan mirror as closely as possible LCAP requirements.  If additional elements are needed, incorporate them into the LCAP.  Also, evaluation of the effectiveness of a district should be based on multiple measures, similar to the LCAP.

· I believe that there is significant value in collaborative projects such as TICAL that can provide efficient support throughout the state.  I would recommend that we consider ways to promote collaboration to share resources, ideas, and research.  I also would love to see LCFF/LCAP/ESSA integration as much as possible to eliminate redundant reporting and/or competing accountability initiatives.  It would be great to see California use the experiences with LCFF/LCAP to become national leaders in 

· Aligning SPSA with LCAP with specific needs of school site in mind.

· Align APSA with LCAP so measures align.

· Data points/indicators linked to LCAP rubrics

· Ensuring that any proposed programming initiatives have sustainability plan component tied a district commitment to an ongoing LCAP Goal and State funding allocated to the district as part of the LCFF

· Tightest possible alignment of LCAP to all other requirements, Coherence. 

· Happy to be finally having 1 FED/CA plan

· Aligning LCFF with ESSA (or the other way around)

ENGLISH LEARNERS AND THEIR FAMILIES (28 comments)

Commenters note that the CDE is developing an English Learner Roadmap (master plan) that  will provide guidance and support for research-based programs, practices and instruction for English Learners. They indicated that the roadmap should be included in the ESSA State Plan, with a process to ensure that EL students have access to A-G and AP courses and sufficient curriculum and assessment materials in the students’ primary language.

Shasta

· Title III dual language learners are a positive asset vs deficit.

· Spotlight ways to engage EL parents to fully understand and participate in child’s education.

· EL- include reclassification and long-term ELs (Standardize).

· By providing actual core courses and AP courses and A-G courses. In some districts ELs don’t have access to AP, A-G courses and curriculum.

· Help districts develop policies so ELs aren’t excluded from these courses.

· Reclassification as soon as possible

· For a full picture of how ELs are doing academically other indicators, in addition to EL proficiency should be included r, reclassification and LTELs. 

· The CDE is developing an “English Learner” road map (master plan) and this should be included in the state plan.

Santa Clara

· EL data- reclassification — potential to skew data

· Shoring up programs for ELs

· Include/articulate the stages of implementation include goals and measurable outcomes for each goal. (e.g. student achievement data) include strong support for English learners and their families.

Tulare

· Acknowledge EL support need for SEL beginning with ELE opportunities.

· EL

· More focused direction on securing EL – best practices/provisions for equity/funding and adjustments to our population in underserved areas.

· Multiple measures for classifying EL students.

· Take advantage of ability to include 4 year reclassified EL students to allow students reclassified as 5th grade or later in base for calculating HS graduate rate – this allows meaningful grad rate for ELs.

Los Angeles

· CDE resources des/int ELD videos update blue book, EL roadmap (Include in State plan).

· EL subgroups addressed within the Title I provisions= Will districts provide accurately? Has the information been provided accurately?

· EL subgroups is not clearly defined for accountability purposes. Yearly assessments are required by federal Title III.

· Focus on improvement implementation of EL roadmap.

San Berardino

· Consider how long it takes students to master 2nd language

· Consider the 5-7 years that it takes for an English Learner to master English to determine how soon they should be required to take state tests. 

· Considerations for 5th year seniors – full credit EL 

· There is a high percentage of ELs that need extra support

Sacramento

· 200.13 Attain Eng Proficiency- reclassification LTELs

· EL proficiency isn’t a full picture of how well 200.13 reclassification and long term

Survey

· We need to ensure that English Learners are considered throughout the state plan and that regardless high or low percentage of ELs that we ensure they have access to the curriculum.

· The California Department of Education is developing an English Learner Roadmap which will provide guidance, and support for researched based program, practices and instruction for English Learners.  This roadmap should be included in the ESSA State Plan The ESSA Regs for Assessment approved through the negotiated rule making process require that states develop a primary language assessment (under conditions that apply to California) and that the process and procedures for use of the assessment b

· Specific guidance/accountability for ELs.  In particular, the development of primary language tests and the inclusion of these results in accountability measures, For example, schools with dual language programs should have the option of 3rd grade literacy being measured in English or target language (or combination).  Focus for EL accountability should be on growth...both on ELPAC and on content assessments.  Should develop the idea of an "ever-EL" subgroup so that membership in subgroup is st

· There must be explicit language that addresses middle school and high school newcomers, English learners, and long term English learners receiving content in their primary language as well as text books provided in their primary language.

CULTURE AND CLIMATE (28 comments)

Stakeholders requested that school climate be an accountability indicator and that the CA Healthy Kids survey questions be updated to reflect current issues and conditions relative to LCFF. Suggestions for ESSA goals should include: reducing suspension rates, improving attendance, and other measures of campus climate. Also noted was the need for all school staff members to be provided training for restorative justice, trauma recognition and response, and holistic systems of behavioral and academic supports.

Santa Clara

· Climate and culture support

Tulare

· Climate and culture piece! There is so much that goes into learning. We need more attention to the relationships with teachers to students, students to students.

· Culture and climate.

· School climate

Los Angeles

· Ensure school climate is an accountability indicator. Schools need wellness policies as part of climate indicator

· GVFI culture and climate

· Make sure schools are safe 

· School culture and climate

· Update the CA healthy kids survey questions to reflect current issues/conditions relative to LCFF (parents, students, school climate)

San Bernardino

· PBIS: uniform measure on school culture 

· Uniform measure that measures school culture

Survey

· The state needs to include reducing suspension rates and other measures of campus climate in California’s Every Student Succeeds Act plan

· Student suspension rates, other measures of campus climate.

· Schools must reduce suspension rates. And ask schools to include data on other measures of campus climate.

· Reduced student school suspension data

· I would recommend that you include plans for schools to use restorative justice practices and PBIS programs that equitable to all students. I would also suggest that you also support measures for socio-emotional leaning in schools for all students and training for administrators and teachers. Research has shown over and over again that these types of programs that increase positive school climate leads to increase in student test scores and over all decrease in behavioral issues in school. I would

· Indicators reflecting levels of both school and district climate, holistic systems of behavioral and academic supports, and monitoring of suspension and expulsion rates.

· campus climate- reduce suspensions how much data do you have on the effects of campus climate on suspensions there must be a safe climate on every campus if students are to have the equal opportunity to succeed.

· Restorative Justice and training for Trauma recognition and response for all school staff members. Thank you!

· Professional learning opportunities for administrators, teachers and staff to understand the affects of children/families living in a state of poverty, and providing  families with supports that will assist them to assist their children. Foster school communities to advocate for social justice.

· I recommend that funding and accompanying policies be put in place to support the overall social and emotional wellness of children, as well as the development of global competence and 21st century skills.

· Strategy for equitable distribution of quality educators that includes PD on PBIS, implicit bias, restorative practices, trauma. Training in these areas increase teachers’ classroom management skills, increasing instructional time, teacher satisfaction, retention.  2. Benchmarks for eliminating exclusionary discipline, T/A to adopt research-based supports should be offered to not just the poorest performing schools, but all schools to ensure implementation with fidelity and to address disprop

· We recommends that CA leverage the flexibility in ESSA by encouraging districts to use Title I Part A and Title IV Part A and Part B funds to expand learning time (ELT), particularly for students in middle grades, that includes academic support, experiential learning, and mentoring to ensure successful transition to high school and beyond. Studies show that attendance, grades, test scores, and behavior during the middle grades all predict students’ performance in high school—and their odds of gr

· Targeting African-American students in LCFF.  Focus on attendance - including accountability for parents.  Monitoring disproportionate suspension and expulsion data and developing accountability criteria.

· Focus on PBIS

· Please look at suspension rates, expulsion rates, absenteeism and academics in regards to low-performing African-American subgroups.

· School discipline and school culture are increasingly important on campuses as the state demographics continue to change. There is a racial and cultural gap as it pertains to students, teachers, and administrators. This must be addressed.

· Make sure school infrastructure is up to date and pest and rodent free

LIBRARIANS/SUPPORT STAFF/CERTIFICATED STAFF (26 comments)

The importance of providing every school with a well-supplied library and a certificated librarian was mentioned multiple times throughout the comment collecting venues. Schools should ensure that all students have access to modern print and digital texts and are taught how to look up, ethically use and apply information essential for college, workplace, and general research. Participants recommended that school libraries be fully staffed and open during every school day.

Santa Clara

· Make sure every school (K-12) has a library with books, (all formats) digital tools and a credentialed teacher librarian who teaches, guides, supports all stakeholders: students, parents, teachers, administration. Being 50/50 is very embarrassing CA has 8,000:1 (teacher librarian) and national average is 800:1.

· Make sure each school has a teacher librarian! We are skilled in literacy, digital citizenship, information literacy, book/author recommendations; we conduct PD’s for our teachers, parents. We have fantastic knowledge on the variety of digital formats for the variety of learners. We teach all at our sites and are expected to be teacher leaders.

· Co-teaching with a credentialed teacher librarian who is skilled in both teaching all subjects, getting/giving access wherever it is needed. Our model is “2 heads are better than 1” and our school libraries are turning into “learning commons” to make sure rigorous, well-rounded curriculum happens in relevant and exciting ways. We are fantastic support for teachers and kids.

· Equity in all literacy for all our schools by making sure the students have a school library stocked with the best books in all formats, access to digital tools and most importantly a credentialed teacher librarian who teaches, manages, programs, develops curriculum in collaboration with classroom teachers

· I’m here on behalf of over 500 CSLA members and SFUSD’s teacher librarians. We wish all of us were here today to tell you how much a well-functioning, well supported school library can leverage equity in our schools, diversity the teaching workforce.

Los Angeles

· Invest in libraries and librarians (not aides) to increase access

San Bernardino

· Continue to build digital library and categorize (i.e. SPED, behavior mgmt. etc.)

Sacramento

· Establish publicize clear policies and procedures.

Survey

· Most California public libraries have (or are developing) a strong commitment to early learning. We also have unique opportunities since we operate in "third spaces"-- we are safe community spaces, families choose to come to us, and we often get to know both children and their caregivers. Please be sure to include us when thinking about aligning services for young children!

· With the emphasis on developing literacy for California's students, California needs to invest in strong school library programs.  Our state school libraries fall behind all other state while research shows that strong school library programs are linked to academic achievement.  Our students need access to updated library collections with high-interest reading materials, to school libraries that are open and accessible during the school day, and which are staffed with Teacher Librarians ready to

· Monies set aside specifically for library resources and professional credentialed staff.

· Add school library centers or facilities to this plan... Not take the funding to rebuild but resources. Data base subscriptions and new books, and technology support. My school district has not provided funding in almost 10 years to school site libraries.

· ESSA block grants should include a school library component. School libraries increase access to personalized rigorous learning experiences supported by technology, allowing equitable access for all students. School libraries where a teacher librarian is present impact student achievement, digital literacy skills and school culture. Teacher librarians are uniquely suited to team teach, and provide hands on professional development to teachers both in and out of the school library.

· Funding must be used for District-level certificated personnel to provide support to school level library staff, provide professional development, and the like. 2.  Funding must be used by Districts to rebuild school-site level personnel (Teacher Librarians supported by library aides) to assure all school libraries are open to students and appropriately staffed. 3.  Funding must be used to update school library collections.  It's been almost 16 years since we last saw State funding for school libraries

· Ensure that all public schools have: a dedicated school library; that it is staffed with a certificated teacher librarian and at least one support staff person; and that there is dedicated funding per student such that all schools meet or exceed CDE Model School Library Standards. All students need to have access to modern print and digital texts. All students need to be taught how to look up information, use information ethically, and apply knowledge to their lives. For too long, students have

· ESSA needs to include requirements that districts and schools provide certified teacher librarians to students. The need is especially great at middle and upper grades, where students need to learn the information literacy skills essential for college, workplace, and general research. Students need to learn how to gather, analyze, use, and share reliable information in order to be productive adults in a democratic society.

· ALL schools need to have a credentialed Teacher Librarian. There are many reasons for a TL: PD from the TL to school staff, literacy specialist, digital media specialist, information literacy specialist, cyber safety specialist, search specialist, curriculum specialist, maker-space enhancer, writing/bookmaking specialist, grant writer, supporter of all subjects and curriculum, collection developer, book specialist- right book for right kid, right tool for right kid specialist, and most important

· I would recommend a full time credentialed school librarian for each school to implement and oversee the literacy programs.

· The plan should include a way to make sure that school libraries play a major role in our students' education. School librarians need to be a part of district planning and in the implementation of federal programs. Librarians must have a say in how funds are used in schools.

· There needs to be a specified amount of funding set aside for library collections and support materials (hands-on materials, site licenses for literacy, digital citizenship, and coding software, books, videos, etc.). This amount should be substantial due to the high expense of site licenses which can run into the thousands per software program, hardcover books and other library media, and consumable materials used in creating Maker Spaces/Tinker Labs and STEM/STEAM instruction. There should also

· ESSA the "California Way" needs a vision of an effective school library program and this includes a mandate  for across the state full time credentialed  library media teacher  to give equitable access to resources. CA Ed Code 18103 libraries should be open to the use of the teachers and the pupils of the school district during the school day. With the present situation with credentialed librarians spread in multiple schools it is not  reasonable to expect librarians to be able to have time

· Based on the ESSA State Plan, it is essential for school librarians to be brought back up to full-time status.  In all honesty, how can the state hold such high expectations in the ESSA plan for librarians but not provide the schools adequate resources to meet the standards in Title I, II, III,& IV?  Please do not overlook the importance of school library programs.

· California needs to greatly strengthen the role of the certificated teacher librarian in its ESSA plan. The literacy rates of California students are abysmal, yet many Districts are closing libraries and/or not staffing them with certificated teacher librarians. Students can only improve their literacy and information/digital literacy with well stocked libraries and teacher librarians who can teach proper information literacy skills.

· Literacy funding should be used to have full time credentialed librarians at every school K-12.  Librarians teach literacy, cyber safety, digital literacy/media, and research.  Librarians are curriculum specialist, collaborative teaching partners and grant writers.  Not only do librarians develop collections and curate materials, they can oversee and enhance makerspaces. Research has shown that credentialed librarians have a direct correlation to increased academic achievement and higher test s

· I recommend that a credentialed school librarian be made mandatory at each school site for the entire week. Basically, a school librarian is mandatory as a full-time staff member at one school site for the full week.

· I believe strongly in children's access to educational resources. This includes school libraries. Each school should have a school librarian on-staff, full-time. Each school library should be open, at least, four days out of the week.

SPECIAL EDUCATION/MULTI-TIERED SYSTEMS OF SUPPORT (MTSS) (23 comments)

Special Education comments provided many, specific suggestions for supporting students with disabilities, such as: prepare all teachers to support students with special needs; provide guidance for RTI, MTSS, and PBIS to be available in all classrooms; change existing graduation and expulsion rates for special education students; include emotional, transitional, inclusion, therapeutic and life-skills/job training programs; integrate intervention programs so that students can participate in electives; provide teachers and educators with the tools necessary to provide early detection of learning differences; and provide the same level of support as for EL students.

Santa Clara

· How do we prepare all teachers to support all students? UDL — free up specialists need structures, supports (hands-on coaching and technical assistance).

· Deep commitment at the local level STO meeting the needs of all students-knowing your students.

· MTSS — academic + behavioral “unserved” students lower expectations not focused on and less funding

· Consider guidance around RTI and supports for all students.

· Guidance around UDL, co-teaching.

· The implementation of access to LRE for all students with special needs and learning differences.

· Provide necessary supports for students with special needs to change existing graduation and expulsion rates for these students, and also high segregation rates. Including emotional, transitional, inclusion, therapeutic and life-skills/job training programs.

· To provide supports for the inclusion of all students.

Los Angeles

· Need a clear understanding of STD. needs (ask teachers and parents)

· Sp. Ed. How do we support? Consider the full range of impairment

San Bernardino

· Accountable intervention models

· California just funded a 2-year grant for multi-tiered systems of support. MTSS supports the needs of all students

· Interventions and supports

· MTSS, Positive Behavioral Intervention Supports, tech/support for small and rural schools, special ed task force report

· PBIS, MTSS on all campuses

· Intervention supports

· Strategic, action oriented

· Balance between data and programs that are working at the school

· District/county partnerships

· Regional

· Continue with efforts of MTSS (multi-tiered systems of support)

· (Don’t treat everyone with the same brush stroke)

· Intervention programs need to be integrated so that Ss can be in electives

· (Fragile learners often excluded)

· LCAP and SPED is clearly defined, importance of SPED with ESSA, less punitive and more supportive, recognize growth in failure

Sacramento

· Targeted interventions based on identified student needs

Survey

· I would recommend that the state of California provide teachers and educators with the tools necessary to provide early detection of learning differences so the assistance can be provided early on in the child's educational career. In addition, given the level of funding and assistance provided to EL learners in the public school system that I have noticed in our own school appear to be thriving given the level of attention and assistance, I would like the same level of focus and attention on as

· Special educations parents and teachers.

· Educational Therapy for collaborative diagnostic assessment, clinical intervention with the Orton-Gillingham approach and advocacy for classroom accommodations.

· After serving on my schools site council for two years, I am really pleased with the attention given to EL students, and have seen improvements in my children's friends as we, by choice, attend a very diverse school with many EL students.  But my son was diagnosed with dyslexia last year and the lack of support available to him has been breathtaking.  He has been offered little to no support from our school because there are few state funds to help him.  This has been especially shocking since 

LOCAL CONTROL (22 comments)

Comments expressed the need for local control with adequate funding and accountability to improve. Standards should be emphasized over specific curriculum, with access to quality professional development and resources. Work should be done regionally, with some statewide guidance for consistency. LEAs should be in charge of progress measures.

Shasta

· Local control, just as CA has vastly different areas of need determined by regional the national “one size fits all” approach will not work well.

· Local control with access to quality PD and resources

· Not one size fits all. If you know something doesn’t work, such as SES, be willing to dump it.

· It seems best to allow the work to be done regionally with some statewide guidance for consistency.

· More flexibility with funds to have autonomy depending on local needs: Continue local control.

· Flexibility! Require us to do some things really well but don’t require us to do everything. Student populations and communities differ regionally

Santa Clara

· Send money, offer guidance and examples (clearinghouse) provide flexibility a local control (subsidiarity)

· Emphasize standards over curriculum.
Tulare

· Implement LCFF — don’t overcomplicate

· Local should be local

· This speaks to ALL students and a local control.

· Mechanism for local control of funding without fear of supplanting.

· Return control of funding to the LEAs.

Los Angeles

· Adhere to local control part of ESSA

· More accountability with LCFF

San Bernardino

· Again – locally. Start financially supporting locally identified improvement programs

Survey

· Make sure Charter Schools, especially Independent Study charter schools do not have the same tool for accountability. ALL independent study students receive 100% attendance, so that should not be an indicator of success. For Example, South Sutter Charter School reports nearly 100% attendance, yet many of their students do not get full credit on their report card. Charter schools should be accountable to the State for credentialing and success. Authorizers DO NOT HOLD CHARTERS ACCOUNTABLE because

· I recommend that schools are to be free up to make the choices they feel are necessary with their Title I monies.

· Maximum flexibility for decisions to be made at the school site when possible

· Return control of progress measures to LEAs.

· I believe local control with adequate funding and accountability to improve is the only way
· Acknowledge that one size does not fit all. The challenges and needs — and reasons for academic achievement. For one school district are very different from the next.

While differentiated/varied instruction, foster and homeless students, and expanded learning did not receive more than 20 comments, these categories were cited by stakeholders multiple times. In addition to an emphasis on differentiated instruction, stakeholders urged the state to consider project-based, hand-on, active learning. Stakeholders also expressed a need for assistance with data on foster and homeless youth and asked the state to continue to shine a bright light on support for these students. Finally, stakeholders expressed a strong interest in increasing instructional minutes – both by increasing the school day and year.
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