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	SUBJECT:
	Local Control Funding Formula (LCFF) Evaluation Rubrics Components: Statements of Model Practices


Purpose

The purpose of this information memorandum is to describe the components of the Local Control Funding Formula (LCFF) Evaluation Rubrics System, including the (a) Top-Level Data Display, (b) Data Analysis Tool, (c) Statements of Model Practices, and (d) Links to Additional Resources.  Additionally, this memorandum describes in more detail how the Statements of Model Practices could support local self-reflection.  This memorandum is part of a series of memoranda designed to inform actions by the State Board of Education (SBE) related to accountability and continuous improvement.  
Background

The LCFF Evaluation Rubrics provide a tool for local educational agencies (LEAs) and schools to use qualitative and quantitative outcome and improvement data that are aligned with the state priorities and local goals. The LCFF Evaluation Rubrics reflect a holistic, multidimensional assessment of school district and school performance and include all of the state priorities (Education Code Section 52064.5). They also are intended to work in tandem with the Local Control and Accountability Plan (LCAP) and Annual Update planning cycle, including the provision of support, technical assistance and intervention for continuous improvement.  (Education Code sections 52071 and 52072). 
LCFF Evaluation Rubrics Design

Based on the SBE’s action at the May 2016 meeting, the final LCFF Evaluation Rubrics will be a web-based tool with the following initial components:

· Top-Level Data Display:  This includes a summary report for use by LEAs and schools showing performance relative to the standards established for all LCFF Priority Areas.  It will also prominently show areas where there are significant disparities in performance for any student subgroups.  Within the web-based system, there will likely be a main “landing page” for each LEA and school, similar to the School Accountability Report Card (SARC) page for example.
· Data Analysis Tool:  This will allow users to generate more detailed reports, including both state and local indicators and will include the following features: 
· Prepopulated state collected data if available;  

· For indicators with standard definitions, support for the upload of local data using standardized file formats.  This will allow local upload of data, where the data is locally held, as well as inclusion of locally determined indicators that an LEA may add to align with its LCAP goals; and
· For indicators currently without a standard statewide definition or data source (e.g., parent involvement), the data analysis tool may identify a limited number of options that are grounded in research as valid and reliable measures.  LEAs would use a “local data selection” menu to select one or more of those options to track their progress over time using local data.

Statements of Model Practices: The Evaluation Rubrics will include descriptions of research-supported and evidence-based practices related to the indicators that may be helpful to LEAs in their analysis of progress. These “Statements of Model Practices” are organized to correspond to the organization of the indicators in the data analysis tool. The Statements of Model Practices component of the Evaluation Rubrics System complements the Data Analysis Tool by:
· Providing qualitative statements describing examples of effective practices and processes for LEAs to consider and compare to existing practices and processes in place;
· Describing additional actionable information not obtained from quantitative analysis of the indicators alone; and 

· Providing additional data that can assist users in instructional decision making and improving student achievement at the system, school and classroom levels; 

Users will directly access the statements of model practices from the main landing page and also access relevant statements of model practices from the data analysis tool interface. This interface will support users in reflecting on local actions relative to the model practices while they are reviewing data on performance. The California Practitioners Advisory Group reviewed an initial draft of the statements of model practices at its April 2016 meeting (http://www.cde.ca.gov/be/cc/cp/documents/memo-cpag-apr16item02.doc). Staff incorporated that input into the updated draft (Attachment 2).  

· Links to External Resources: The evaluation rubrics include links to existing resources and sources of expert assistance (e.g., CDE Digital Library, CDE LCFF Resources webpage, the Web site for the California Collaborative for Educational Excellence). These links connect users to more detailed information about implementing specific programs or services that align with the statements of model practices. The links will:
· Be organized by indicators as optional resources for use by LEAs and stakeholders; and
· Evolve over time, for example, directing users to a centralized clearinghouse of successful local practices, information about local or regional networks, etc., including the currently planned Collaboration in Common online resource exchange.
An initial set of resources are reflected in Attachment 2 organized to correspond to the Statements of Model Practices. They are included for illustrative purposes based on an initial review of research and existing resources.
Improvement Cycle Timeline  
The proposed LCFF Evaluation Rubrics System design supports the overall goal of continuous improvement by LEAs to support student success. LEAs can use the Statements of Model Practices as they analyze their current practices and processes in the context of analyzing performance data for state and local indicators in their LCAPs. As noted in Attachment 1, the use of the Evaluation Rubrics becomes a component of the existing improvement cycle timelines LEAs have established during the past three years of LCAP implementation. 
In this cycle, by November of each year, the Data Analysis Tool component of the LCFF Evaluation Rubrics will be populated with data on state and local indicators for use by LEAs. As LEAs move into their LCAP revision cycles, data analysis and identification of LEA strengths, weaknesses, and areas that require improvement are beginning steps. This analyses of progress on LEA goals, student outcomes, impact of actions and services, and allocation of resources can be informed by the use of the Data Analysis Tool.  By February to March, LEAs and schools have the opportunity to incorporate findings and reflections from the use of the Evaluation Rubrics into the LCAP revisions/Annual Update.

Based on this proposed cycle, the Statements of Model Practices support LEAs in their local reflection, analyses of progress, and LCAP/Annual Update revisions to improve student outcomes. The current version of the Statements of Model Practices is included in Attachment 2.

Example: Using LCFF Evaluation Rubric, Statement of Model Practices, and Additional Resources
Two examples below illustrate how use of the different components of the evaluation rubrics could support local improvement efforts, including its interaction with the annual LCAP analysis and revision process. In both examples, the user might consider a three-step process focusing on the suspension rate associated with LCFF Priority 6.  

Example 1: LEA (district, county office, and charter school) and/or school staff 

	Step 1                                   
	Step 2                                   
	Step 3

	Review Data Analysis Indicator from LCFF Evaluation Rubrics
	Review Statements of Model Practices to Assist Local Analysis and Reflection on Progress 
	Review Additional Resources for More In-depth information to Inform LCAP Revisions


An LEA or school team engages in analysis and reflection about the LCFF Evaluation Rubric Data on suspension.  Based on that review, they may link to the Statements of Model Practices and consider the degree to which those practices offer additional actions, concluding that there is a need to implement additional strategies in this area.  They may also look at the additional resources to learn more about research-based strategies to reduce suspensions. Relevant resources may be shared at an LCFF team meeting, and the team may make a determination for proposing an update to the LCAP to reflect additional strategies for reducing the suspension rate, and improving outcomes for students. 

Example 2: Parent or community member

	Step 1                                   
	Step 2                                   
	Step 3

	Review Additional Resources link to Provide Context for Reviewing the Data
	Review Statements of Model Practices
	Review Data Analysis Indicator from LCFF Evaluation Rubrics


A parent or community member may review district or school data and select the online additional resources link to learn more about the research on effective practices to reduce suspensions. S/he may review the Statements of Model Practices and the corresponding suspension data in the LCFF Evaluation Rubric data analysis tool. Based on that research, the parent or community member is better prepared to contribute to the LCAP development team’s deliberations about the best ways to revise the LCAP/Annual Update to improve student outcomes.  

ATTACHMENT(S)

Attachment 1: Annual Interaction Among the LCAP, the LCFF Evaluation Rubrics and 

  Assistance and Support Process (1 Page)
Attachment 2: DRAFT Local Control Funding Formula Evaluation Rubrics Statements of 
  Model Practices (15 Pages)       
Annual Interaction Among the LCAP, the LCFF Evaluation Rubrics and 

  Assistance and Support Process
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«  Requestfor Assistance: LEAs may voluntarily request assistance from county offices or the California Collaborative for Educational Excellence
«  Assistance and Support: Performance relative to accountability standards for key indicators will inform whether LEAS (LGFF) and schools (ESSA)
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The Statements of Model Practices component of the Evaluation Rubrics complements the Data Analysis Tool. Statements of Model Practices are qualitative statements describing practices and processes considered effective at accomplishing desired goals.  LEAs can use the Statements of Model Practices for self-reflection, either on their own or in conjunction with the analysis of performance reflected in the top-level data display or other information reflected in the Data Analysis Tool.  

Each of the Statements of Model Practices corresponds to the state and local indicators component of the data analysis tool of the evaluation rubrics. These relatively brief statements provide LEAs and schools with research- and evidence-based practices to support local actions leading to improvement. Evidence-based practice means delivering actions and services to students in ways that integrate the best available evidence from data, research, and evaluation; professional wisdom gained from educational experience; and knowledge of the local LEA, school and community context that might impact the design or implementation of actions and services. 

	Priority 1 – Basic Indicators
	Statements of Model Practices
	Links to Additional Resources

	Williams Standards (Qualified Teachers, Instructional Materials, Safe and Clean Facilities)
	Provide all students with equal access to instructional materials, quality teachers, and safe schools. Access to materials requires that all students have access to and use instructional materials for all academic content areas. This includes ensuring that English Learners, students with disabilities, and students receiving intervention services have materials to support their learning. Access to quality teachers provides a minimum standard for ensuring that teachers are appropriately assigned and fully credentialed in the subject area(s) for the students they are teaching. Access to safe schools requires that schools meet minimum state standards for safety, cleanliness, and adequacy, including that they are in are in good repair and receiving regular maintenance. Processes exist to actively track and respond to deficiencies, which may include directing funding to purchase, hire, and/or contract for assistance.
	CCSESA Williams Settlement Oversight

http://ccsesa.org/ 

Organizing Instruction and Study to Improve Student Learning (Institute of Education Sciences (IES)

http://ies.ed.gov/ncee/wwc/PracticeGuide.aspx?sid=1 

	Priority 2 – State Standards Indicators


	Statements of Model Practices
	Links to Additional Resources

	Implementation of Academic Standards
	Ensure that there is a timeline in place for implementing student content standards, including key milestones and expectations for operational and instructional readiness for standards implementation. The district regularly collects, analyzes, and uses data on the progress of implementation across the district. Discussions of progress are focused on outcome data (including leading and lagging indicators, feedback from the schools, and milestones). 

Conversations provide a consistent opportunity to arrive at a shared view of progress, to surface challenges, to problem-solve together, to hold responsible leaders accountable for implementation, and to make mid-course corrections. California Curriculum Frameworks provide guidance for implementing student content standards and are used for professional learning. District and school leaders, including the superintendent and those directly responsible for standards implementation, regularly meet to review implementation progress to support student success.   

Ensure that English Learners have full access to an intellectually rich and comprehensive curricula via appropriately designed instruction. Students need to make steady and accelerated progress in their English language development. Districts are responsible for providing programs and services that enable ELs to access student content standards and the ELD standards for purposes of gaining academic content knowledge and English language proficiency. 

A range of standards implementation professional learning options and programs are in place that focus on relevant grade level learning expectations, and are co-planned by teachers and administrators.  Standards aligned instructional materials are in use and available for professional development options.  Professional learning opportunities focus on increasing educators’ capacity to assist students in reaching expected learning outcomes. There is strong evidence that the majority of educators within the district have incorporated standards instruction into their practice and that the supports they need are available to them. 
Administrators are prepared and knowledgeable about student content standards across the curricula and are prepared to observe, coach, and evaluate progress of implementation. Administrators and teachers collaborate to provide professional learning that is engaging, relevant to the priorities of teaching and learning, more specific to teaching practice, and occurs closer to the classroom and within the school day when possible. It is important to recognize that teachers often learn from one another in school and grade level teams in significant ways. Additional opportunities for learning across schools, within the district, county, region, or state, or in national conferences or programs need to be considered. Strategies are in place that encourage continuous improvement to support student success is a part of teacher and administrator professional responsibilities. 

	CDE Curriculum Frameworks and Instructional Materials

http://www.cde.ca.gov/ci/ 

CDE Professional Learning

http://www.cde.ca.gov/pd/ 

CDE Quality Schooling Framework

http://www.cde.ca.gov/qs/index.asp 

CDE Common Core State Standards

http://www.cde.ca.gov/re/cc/ 

Standards-Based Education Reform (RAND)

http://www.rand.org/topics/standards-based-education-reform.html 

	Priority 3 – Parent Involvement Indicators
	Statements of Model Practices
	Links to Additional Resources

	Parental involvement
	Welcome parents, guardians, and community members as partners in learning by understanding their expectations for their students, building awareness of and encouraging contributions to the design and implementation of learning opportunities, and providing opportunities to develop awareness and skills to support student learning. 

District seeks parent input in making decisions for the district and individual schools including, but not limited to:

· seeking input and contributions from parents through advisory groups, such as district and site level councils, and community advisory committees for special education; 

· providing translation and supports for parents with a primary language other than English to stay apprised and engage in district and school activities that support their child’s learning; 

· scheduling opportunities for parents/guardians to participate in school and district supported activities at times conducive for full participation. 

· actively reaching out to parents/guardians of students in special groups who may be less inclined to participate, such as English Learners, foster youth, high poverty, and students with disabilities, to provide information and supports to facilitate understanding and participation in planning and evaluation activities.

Planning and evaluation activities may include, but are not limited to, access to data regarding student attendance and performance in courses to support engagement in learning opportunities, opportunities for parents/guardians to learn and engage in effective support so that students experience academic success, and regular and accessible communication regarding risk factors and strategies for improvement.

As related to graduation parent involvement may include, but is not limited to, access to data regarding student attendance and performance in courses to support engagement in learning opportunities, opportunities for parents/guardians to learn and engage in effective support of their child or youth to experience academic success, and regular and accessible communication regarding risk factors and strategies for improvement
	Parent and Family

http://www.cde.ca.gov/ls/pf/pf/

Family Engagement Framework

https://www.wested.org/wp-content/files_mf/1414600912familyengagementframework2.pdf 

Parental Involvement and Student Achievement: A Meta-Analysis

http://www.hfrp.org/publications-resources/browse-our-publications/parental-involvement-and-student-achievement-a-meta-analysis
National PTA National Standards for Family-School Partnerships Assessment Guide

http://www.pta.org/nationalstandards 

	Priority 4 – Pupil Achievement Indicators
	Statements of Model Practices
	Links to Additional Resources

	Grades 3-8 English Language Arts (ELA) and Mathematics
	Ensure all students are reading at or above standard by the end of each grade (e.g., Level 3 or 4 on Smarter Balanced summative assessment score for reading). As a foundational skill, reading is necessary to access academic content and complex information to support college and career readiness in later grades. Students experience a wide range of assessments during the school year that include selected-response items, technology-enhanced items, constructed-response items, and performance tasks, in which students engage in a complex set of tasks to demonstrate their understanding across the curricula. 

Through a variety of assignments, class activities, and assessments, students demonstrate understanding of literary and nonfiction texts; produce clear and purposeful writing; demonstrate effective communication skills; and, investigate, analyze and present information on grade level and disciplinary content.

Ensure all students demonstrate performance at or above standard on math formative and summative assessments (e.g., Level 3 or 4 on Smarter Balanced summative assessment score for mathematics). Students experience a wide range of assessments during the school year and demonstrate a deep understanding of concepts and procedures by applying mathematical concepts and procedures; problem solving and modeling/data analysis skills and knowledge by using appropriate tools and strategies to solve real world and mathematical problems; and, communicating mathematical reasoning by demonstrating the ability to support mathematical conclusions using a wide array of relevant evidence. 

The district supports the regular collection and analysis of common formative, interim, and summative assessment data to establish instructional priorities, inform classroom instruction, appropriately place and exit students from intervention and support programs, and monitor student progress and achievement.
	CDE California Assessment of Student Performance and Progress System

http://www.cde.ca.gov/ta/tg/ca/ 

Smarter Balanced Digital Library

http://www.cde.ca.gov/ta/tg/sa/diglib.asp 

Improving Mathematical Problem Solving in Grades 4 Through 8 (IES)

http://ies.ed.gov/ncee/wwc/PracticeGuide.aspx?sid=16 

Making Sense of Data Driven Decision Making in Education (RAND)

http://www.rand.org/pubs/occasional_papers/OP170.html 



	Grade 11 English Language Arts (ELA) & Mathematics
	Ensure that all students closely and critically read complex works of literature and informational texts. In writing and through class discussions, students interpret what they read and present analyses based on appropriate examples and evidence from the text. They assess the strength of an author’s or speaker’s points and assumptions based on evidence from texts being studied. Additionally, students expand their literary and cultural knowledge by reading great classic and contemporary works representative of various time periods, cultures, and worldviews. High school students develop the skill, fluency, and concentration to produce high-quality writing, as well as the capacity to edit and improve their writing over multiple drafts.

As foundational skills, the processes of communication (reading, writing and speaking) are necessary to access academic content and complex information. Students should be provided with the necessary tools, skills and knowledge to be college and career ready. Performance on Smarter Balanced assessments demonstrates that students meet or exceed the achievement standard and demonstrate progress toward mastery of the knowledge and skills needed for likely success in future coursework.

All students participate in rigorous, research-based academic curricula that prepares them to think conceptually, solve problems, and communicate their ideas effectively. Standards-based courses and curricula emphasize learning content in depth, connecting new learning across disciplines, connecting new learning to prior knowledge, constructing new knowledge, and applying learning in real-world contexts. 

All students have access to a variety of curricular choices that will enable them to meet the graduation requirements. Integrated programs are designed to meet college entrance requirements, while also providing students with career-related technical and practical skills.

Students employ technology thoughtfully to enhance their reading, writing, speaking, listening, and language use. They tailor their searches online to acquire useful information efficiently, and they integrate what they learn through technology with what they learn offline. They are familiar with the strengths and limitations of various technological tools and media and can select and use those best suited to their communication goals.

In mathematics, students need conceptual understanding in a variety of areas including number and quantity, algebra, functions, geometry, modeling and probability and statistics and should be prepared to study more advanced mathematics. Students experience a wide range of assessments during the school year and demonstrate a deep understanding of concepts and procedures by applying mathematical concepts and procedures; problem solving and modeling/data analysis skills and knowledge by using appropriate tools and strategies to solve real world and mathematical problems; and, communicating mathematical reasoning by demonstrating the ability to support mathematical conclusions.  

Performance on Smarter Balanced assessments demonstrates that students meet or exceed the achievement standard and demonstrate progress toward mastery of the knowledge and skills needed for likely success in future coursework.

Students stand a far greater chance of successfully tackling challenging course content in high school and being college- and career-ready if they leave 8th grade with solid academic preparation in mathematics and English/language arts. At a minimum, to keep students on the path to high school graduation, indicators should be set up to monitor student course completion and success in these subjects, beginning in grade 6.

To stay focused on preparing students to reach college and career readiness, mathematics indicators at the end of elementary school (grade 5) and end of middle school (grade 8) are needed so students stay on track for higher-level mathematics content in high school and to accelerate their progress as needed. The focus on math is warranted because positioning students to take advanced math in high school, particularly low-income and students of color, is one of the best ways to position them to enroll and succeed in college.
	CDE California Assessment of Student Performance and Progress System

http://www.cde.ca.gov/ta/tg/ca/ 

Accountability for College and Career Readiness

Developing a New Paradigm
(Linda Darling-Hammond, Gene Wilhoit, and Linda Pittenger)

https://edpolicy.stanford.edu/sites/default/files/publications/accountability-college-and-career-readiness-developing-new-paradigm.pdf 

Creating Systems of Assessment for Deeper Learning

https://edpolicy.stanford.edu/sites/default/files/publications/creating-systems-assessment-deeper-learning_0.pdf 

CDE Common Core Standards Resources for Mathematics

http://www.cde.ca.gov/re/cc/mathresources.asp 

	Broad Course of Study: Outcomes
	Ensure that courses prepare all students for success after high school by positioning students to pursue a full range of postsecondary opportunities, including college degree and certificate programs, employment training, apprenticeships, or military service. Challenge students with a rigorous curriculum, including college prep courses that meet the eligibility requirements for application to California’s public colleges and universities. Expand courses and career pathway options that engage and motivate students by connecting challenging academics to demanding career and technical education. 

Systems are in place to monitor a variety of outcome measures such as student academic performance across the grades, high absence rates, behavioral supports as needed, course and subject student grades, 6th and 8th grade assessment results, 9th grade course completion and grades, performance and assessment results for core middle and high school courses, course failure rates and patterns across student groups, and ongoing credit accumulation expectations ( e.g., percent of students in the 10th, 11th and 12th grades earning the required number of credits as of the end of the most recent grading period).
	Measures for a College and Career Indicator: Final Report (David Conley) 

http://www.cde.ca.gov/ta/ac/pa/psaawebcastarchive14.asp#dec2014handouts 

	EL Reclassification Rates
	Local reclassification policies and procedures are to be based on the following four criteria: Assessment of English language proficiency (ELP), teacher evaluation of student performance, parent opinion, and comparison of student performance in basic skills.

Use the CELDT as the primary criterion for the assessment of English language proficiency. Consider reclassification for those students whose overall performance level is Early Advanced or higher and listening is intermediate or higher; speaking is intermediate or higher; reading is intermediate or higher; and writing is intermediate or higher.

Provide notice to parents or guardians of their rights and encourage them to participate in the reclassification process. Provide opportunities for a face-to-face meeting with parents or guardians. Identify local and state assessments to determine whether English learners are meeting academic measures that indicate they are ready to reclassify and identify cut scores. Students scoring above the cut score should be considered for reclassification. For students below the cut score, attempt to determine whether factors other than the ELP are responsible for low performance. 


	CDE California English Language Development Test

http://www.cde.ca.gov/ta/tg/el/ 

CDE Reclassification of English Learners

http://www.cde.ca.gov/sp/el/rd/ 

English Language Development Standards

http://www.cde.ca.gov/sp/el/er/eldstandards.asp 

	% of Long-term ELs
	Provide English learners (EL) at all English proficiency levels and at all ages with both integrated English Language Development (ELD) and specialized instruction for their particular language learning needs, or designated English Language Development (ELD). Such a multilayered application of the CA ELD Standards requires deep collaboration among educators, support for teachers, and, most importantly, a sustained focus on the strengths and needs of individual EL students and a persistent belief that all EL students can achieve the highest levels of academic and linguistic excellence. 

Specialized English Language Development courses designed for Long Term English Learners’ (LTELs) needs are in place to emphasize complex reading, writing, academic vocabulary, active engagement, and oral language. Placement in rigorous grade level content classes with differentiated instructional strategies is a priority, with explicit academic language and literacy development across the curricula. Systems for monitoring progress and differentiating support for LTELs need to be in place to accelerate learning, including six to eight week progress checks to determine the need for additional support for successful course completions. Provide students and their parents/guardians with information and counseling on progress and course completion.
	Secondary School Courses Designed to Address the Language Needs and Academic Gaps of Long Term English Learners

http://www.laurieolsen.com/uploads/2/5/4/9/25499564/secondaryschoolsltelreport.pdf 

Teaching Academic Content and Literacy to English Learners in Elementary and Middle Schools (IES)

http://ies.ed.gov/ncee/wwc/practiceguide.aspx?sid=19 

	A-G, AP, Participation Rates
	Ensure that all students have access to a rigorous, standards-based curriculum as well as opportunities to explore real world applications of their educational interests. Participation rates for AP courses and courses that meet UC requirements for A-G designation are monitored and barriers to enrollment are removed. Academic support program(s) are in place to ensure students are meeting all requirements and that underserved students are enrolled and in high level courses and receiving additional support as needed. Processes for regular review of student data including placement and completion are in place and used for decision making on needed actions and services.


	University of California Admissions and A-G Guide

http://admission.universityofcalifornia.edu/freshman/requirements/a-g-requirements/index.html 

http://www.ucop.edu/agguide/a-g-requirements/index.html 

	Composite College and Career Readiness
	Ensure students participate in and succeed in courses needed for postsecondary opportunities. This requires ensuring that students and their families are aware of college and career readiness requirements early in a student’s educational experience. Building a college and career ready culture begins from the very beginning of a student’s educational experiences. School schedules and class assignments should be made to allow for maximum access to college and career preparation. For example, the design and scheduling of intervention opportunities, special education programs, extended learning times should be planned to allow for full participation in college and career preparation by all students. This includes strategically planning the master schedule, preparing teachers for diverse learning needs, making provisions for transportation, informing parents and engaging them as partners in learning.  

The approach taken to designing courses and curricula ideally reflects thoughtful planning that addresses the broad student needs for college and career readiness. For example, consider options for seeking A-G approval for college and technical courses, when applicable, engage student project-based learning or other experiences that build connections between academic knowledge and career, and provide career exploration pathways.
	CDE Career Readiness 2015

http://www.cde.ca.gov/eo/in/cr/ 

A Model for Success: CART’s Linked Learning Program Increases College Enrollment (IES)

http://ies.ed.gov/ncee/wwc/quickreviewsum.aspx?sid=171 

	Priority 5 – Pupil Engagement Indicators
	Statements of Model Practices
	Links to Additional Resources

	Attendance Rates
	Ensure all students attend school. Provide a safe environment free of physical and psychological violence, bullying, and harassment to encourage school attendance. Recognition and promotion of attendance is a critical element of a positive learning culture. Attending school on a regular basis is a condition required for learning. Attendance can also serve as a sign of learning disengagement. Parents should have access to information about their child’s attendance and engage as a partner to support regular participation and attendance by students. Teachers should be attentive to individual attendance records to identify students who may require targeted strategies to be more engaged learners, and/or receive support to catch up with what they missed while absent.
	National Center for School Engagement

http://schoolengagement.org/ 

	Chronic Absence
	Ensure that all stakeholders understand the research about chronic absenteeism, including an understanding of which students are most often affected and how they are affected. Invest in sustainable early warning systems to track daily attendance and identify students at risk of becoming chronically absent and intervene before it occurs. Work with schools to provide necessary services to address the underlying causes of chronic absenteeism. Partner with third-party providers and agencies that can provide additional supports to chronically absent families. Engage and lead community-wide efforts to eliminate chronic absenteeism. Regularly communicate with staff, students, and families of the importance of daily attendance and the availability of support services.
	Reducing Behavior Problems in the Elementary School Classroom (IES)

http://ies.ed.gov/ncee/wwc/PracticeGuide.aspx?sid=4 

	Middle School Drop Out Rates
	Ensure attention and interventions are provided for students exhibiting signs of drop-out or failure to meet graduation requirements. Regularly review data to identify students at risk of dropping out. Data to consider include: attendance patterns, academic performance, course failure, suspension and expulsion, long-term English Learners, number of school transitions. Have programs in place that work to limit transitions between schools for students, and when they do occur, programs that support smooth transitions. Such programs are especially important for foster youth, homeless youth, migrant education students, students with disabilities, and others for which home stability is a challenge.
	Dropout Prevention (IES) 

http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dp_pg_090308.pdf 

	High School Drop Out Rates
	Ensure attention and interventions are provided for students exhibiting signs of drop-out or failure to meet graduation requirements. Regularly review data to identify students at risk of dropping out. Data to consider include: attendance patterns, academic performance, course failure, suspension and expulsion, long-term English Learners, number of school transitions. Such programs are especially important for foster youth, homeless youth, migrant education students, students with disabilities, and others for which home stability is a challenge.
	National Dropout Prevention Center

http://dropoutprevention.org/   

A practitioner’s Guide to Implementing Early Warning Systems (IES) http://ies.ed.gov/ncee/edlabs/regions/northwest/pdf/REL_2015056.pdf 

	High School Graduation Rates
	Schools and districts that successfully support students in their path towards high school graduation provide opportunities for learning and intervention when warranted to ensure that students complete needed courses and competencies confirmed by their diploma. The practices and supports necessary for a student to graduate from high school begin from a student’s point of entry into education. Graduation from high school requires sufficient accrual of credits, demonstration of competencies in academic and other content areas, positive participation and engagement in school, and persistence. 
	CA Dropout Research Project

http://www.cdrp.ucsb.edu/pubs_reports.htm 

Identifying Potential Dropouts (Achieve)

http://www.achieve.org/files/FINAL-dropouts_1.pdf

	Priority 6 – School Climate Indicators
	Statements of Model Practices
	Links to Additional Resources

	School Climate
	Ensure schools provide students with positive and engaging learning environments. The school environment, like family and community environments, has a powerful influence on a student’s ability to learn and thrive. School culture and climate are formed by a range of factors that shape students’ perceptions of school and their motivation to learn. These factors include the physical, social, and emotional aspects of the school that support meaningful teaching and learning. These environmental factors affect all school experiences, attitudes, behaviors, and the performance of both students and staff. 

A healthy and positive school culture means that all students experience supportive, personalized learning conditions and opportunities that promote mastery and connect learning with students’ interests, preparing them to succeed in college, career, and adulthood. Research has shown that schools that “beat the odds,” with higher student achievement scores than anticipated, are distinguished by having significantly more positive school climates regardless of student characteristics and resource levels.
	CDE Culture and Climate

http://www.cde.ca.gov/qs/cc/ 

Guiding Principles: 

 A Resource Guide for Improving School Climate and Discipline (USDE)
http://www2.ed.gov/policy/gen/guid/school-discipline/guiding-principles.pdf 

	Suspension Rates by Grade Span
	Ensure that policies related to suspension and expulsion are applied with fairness and support student engagement and/or re-engagement with learning. This includes ensuring that suspension and expulsion determinations are accompanied by support to address the complex learning and social-emotional needs that prompted such action. Special care must be given to the provision of services to students with IEPs where there is a pattern of removal for disciplinary reasons. The number and types of suspension and expulsions can serve as a predictor of educational attainment and outcomes. Avoid practices that exacerbate or lead to disengagement by students once they are suspended and/or expelled. Noticeable disproportionalities in rates between groups should be reviewed and adjusted to practice, including early intervention, to avoid suspension and/or expulsion actions when possible. This should include consideration of board policies, professional learning needs, the number and type of staff able to provide support to students with social-emotional challenges, and programs of support that increase positive behaviors.
	Restorative Resources

http://www.restorativeresources.org/ 

Restorative Justice -- Fostering Healthy Relationships & Promoting Positive Discipline in Schools

http://www.otlcampaign.org/sites/default/files/restorative-practices-guide.pdf 

	Expulsion Rates by Grade Span
	Ensure that policies related to suspension and expulsion are applied with fairness and support student engagement and/or re-engagement with learning. This includes ensuring that suspension and expulsion determinations are accompanied by support to address the complex learning and social-emotional needs that prompted such action. Special care must be given to the provision of services to students with IEPs where there is a pattern of removal for disciplinary reasons. The number and types of suspension and expulsions can serve as a predictor of educational attainment and outcomes. Avoid practices that exacerbate or lead to disengagement by students once they are suspended and/or expelled. Noticeable disproportionalities in rates between groups should be reviewed and adjusted to practice, including early intervention, to avoid suspension and/or expulsion actions when possible. This should include consideration of board policies, professional learning needs, the number and type of staff able to provide support to students with social-emotional challenges, and programs of support that increase positive behaviors.
	Suspension and Expulsion At-A-Glance - UCLA

https://idea.gseis.ucla.edu/publications/files/suspension.pdf 

	Priority 7 – Course Access Indicators
	Statements of Model Practices
	Links to Additional Resources

	
	Provide all students the instruction, intervention, accommodations, and assistance needed to meet graduation, college, and career requirements. This requires creating the foundation in early grades for the knowledge, skills, and abilities that must be demonstrated in later grades to participate and achieve success in courses required for graduation, college, and career. Providing proactive attention ensures all students have access to courses that lead to graduation and later success. Access to core academic content is provided to all students regardless of income, race, primary language, disability, and/or family situation.

Programs support language acquisition by English Learners with continuous progress toward English proficiency within five years, as well as access to core academic programs. Intervention and acceleration programs that have a record of known success provide students with opportunities to get on track to meet graduation, college, and career requirements.

Opportunities to participate fully in academic and extracurricular activities that take into account barriers related to income, transportation, family/guardian engagement, and other locally identified factors are in place. Application of Universal Design for Learning through a multi-tiered system of supports and services is available to unduplicated students and students with exceptional needs.



	Helping Students Navigate the Path to College: What High Schools Can Do

http://ies.ed.gov/ncee/wwc/PracticeGuide.aspx?sid=11 

	Priority 8 – Pupil Outcomes Indicators
	Statements of Model Practices
	Links to Additional Resources

	Other Pupil Outcomes
	Ensure all students are reading at or above standard by third grade (e.g., Level 3 or 4 on Smarter Balanced summative assessment score for reading). As a foundational skill, reading is necessary to access academic content and complex information to support college and career readiness in later grades. Students that demonstrate they are capable and confident readers early in their academic careers are known to be significantly more likely to graduate and achieve postsecondary success. Focused intervention programs that develop and increase literacy skills are essential for students not reading at or above standard by Grade 3. 

Ensure all students are at or above standard in mathematics by eighth grade (e.g., Level 3 or 4 on Smarter Balanced summative assessment sore for mathematics). Mathematical learning is a cumulative experience with a progression of courses that builds upon prior learning. The ability to participate and successfully complete courses required for college admission and basic skills for many technical education pathways requires a strong mathematics foundation. Students that enter high school on track with mathematics are more likely to graduate and achieve postsecondary success. Focused intervention programs, including summer bridge and other extended learning opportunities between middle and high school are essential for students who are not demonstrating performances at or above standard in mathematics by Grade 8.


	College & Career Readiness & Success Center

http://www.ccrscenter.org/sites/default/files/CCRS%20Center_Predictors%20of%20Postsecondary%20Success_final_0.pdf
College Readiness Indicator System

https://gardnercenter.stanford.edu/publications/college-readiness-indicator-system-cris-resource-series 

	Optional Additional Local Measure(s)
	Ensure that high quality local measures of progress provide families, students, educators, staff and the community with the necessary information they need to make decisions to support student achievement. Early warning systems are in place to use individual student data to generate indicators of “on-track” status for graduation. When a student falls below an identified threshold, staff monitor progress and consider actions and services designed to help the student improve his or her performance. By systematically examining locally identified data, early warning systems assist district and schools to: identify struggling students early in their school career; provide students with appropriate support, services and interventions; and, examine and regularly address patterns and gaps among individual students and student groups.

Selected local measures should provide goals for improvement and show progress, or lack of progress, towards desired outcomes throughout the school year.  Benchmarks should be set at regular intervals in order to provide progress reports to stakeholders while also providing enough time for educators to implement interventions and keep students on track for success.

Provide high quality local measures of progress to families, students, educators, staff and the community so they have the necessary information they need to make decisions to support student achievement.  

Ensure that all students graduate from high school well prepared for their futures, whether it is to transition into higher education or work. Developing strong, supportive pathways that incorporate both college- and career-ready skills provides the foundation for student success. Districts should use local measures that reflect a continuum of whether students are progressing toward, achieving, and exceeding college and career readiness expectations based on a strong academic foundation, career-related learning opportunities and intensive advisement. 

Academic and engagement-related local measures might include student performance with respect to attendance, credit accumulation, course performance and completion, grade point average and other course requirements, performance on local summative assessments, competitive course-taking patterns, Advanced Placement (AP), International Baccalaureate (IB), dual-enrollment, and career technical education courses and pathways. 

Districts consider academic performance measures such as low grades, low test scores, failing grades in English and math, falling behind in course credits, and being held back one or more grades as potential risk factors as well. In addition, educational engagement factors such as high rates of absenteeism or truancy, poor classroom behavior, less participation in extracurricular activities, and negative relationships with teachers and peers all have been linked to lower chances for graduation.
	College & Career Readiness & Success Center: Indicators

http://www.ccrscenter.org/keyword/indicators 

College and Career Readiness and Success Organizer (AIR)
http://www.ccrscenter.org/ccrs-landscape/ccrs-organizer 

ELA/ELD Framework: Chapter 8

http://www.cde.ca.gov/ci/rl/cf/documents/elaeldfwchapter8.pdf 

Smarter Balanced Interim Assessments

http://www.cde.ca.gov/ta/tg/sa/sbacinterimassess.asp 



	Priority 9 – Coordination of Services for Expelled Students
	Statements of Model Practices

Coordinated services enumerate educational alternatives for expelled pupils, identify gaps in educational services to expelled pupils, and provide strategies for filling those service gaps. Ensure that a central goal of programs and resources provides students with opportunities to continue their education at appropriate levels of need (e.g., grade levels, coordinated curricula, formative assessments, tutoring).

Plans are in place to identify alternative placements for pupils who are expelled and placed in district community day school or other programs but who fail to meet the terms and conditions of their rehabilitation plan or who pose a danger to other district pupils, as determined by the governing board. Policies, processes, and monitoring strategies are in place for articulation and coordination between school districts and the county offices of education in providing educational placements for expelled pupils. 

Re-entry plans are developed for all returning students to help the student make the transition back into school. The student, parents and teachers meet with appropriate school personnel to develop this plan and include but is not limited to the following: strategies to help make the student’s return to school more successful; identification of any extra academic or supports to promote positive behavior the student may need when returning to school; strategies to help students develop short- and long-term goals for positive attitudes and behaviors; and, completion of an Individual Education Plan if applicable. Additional services and supports student might need could include anger management, referral for substance abuse counselling, career counselling for secondary school students to help engage and motivate them for increased success and achievement.  


	Links to Additional Resources

CDE Multi-Tiered Systems of Support

http://www.cde.ca.gov/ci/cr/ri/mtsscomprti2.asp 

CDE Special Education

http://www.cde.ca.gov/sp/se/ 

CDE Educational Options

http://www.cde.ca.gov/sp/eo/ 

	Priority 10 – Coordination of Services for Foster Youth
	Statements of Model Practices

Ensure that coordination of services, including working with the county child welfare agency to share information, responding to the needs of the juvenile court system, and ensuring transfer of health and education records are in place. Processes are in place to identify foster youth, ensure youth are afforded the right to remain in their schools of origin, and request records from prior schools as needed. 

Coordination results in a comprehensive educational evaluation in determining educational needs of foster youth and focuses on but is not limited to the following: identifying the early education needs of foster children ages 0 to 5; the special education needs of school-age foster youth; meeting the disciplinary challenges of foster you; and, helping high school foster youth graduate.  

Programs provide support services to foster children who suffer the traumatic effects of displacement from family and schools and multiple placements in foster care. Ensure that health and school records are obtained to establish appropriate placements and coordinate instruction, counseling, tutoring, mentoring, vocational training, emancipation services, training for independent living, and other related services. Provide services to increase the stability of placements for foster children and youth with a focus on improving their educational performance and personal achievement. As applicable, foster youth are equal partners in contributing to decisions made in their lives to better meet their needs with coordinated support.  
	Links to Additional Resources

Foster Youth Education Toolkit

http://kids-alliance.org/wp-content/uploads/2015/03/EdToolkit.pdf?utm_source=Education+Toolkit+Annoucement&utm_campaign=FY+Ed+Toolkit&utm_medium=email 

Child Trauma Toolkit for Educators

http://rems.ed.gov/docs/NCTSN_ChildTraumaToolkitForEducators.pdf 

California Foster Youth Task Force Report

http://www.cfpic.org/children/pdfs/EdLawFactsSheets112408.pdf 



	Indicator
	Resource
	Link

	Priority 1
	
	

	Williams Standards 
	CCSESA Williams Settlement Oversight
	http://ccsesa.org/special-projects/williams-settlement-oversight/

	 
	CDE Williams Case Resources
	http://www.cde.ca.gov/eo/ce/wc/index.ASP

	Teacher Effectiveness
	Have We Identified Effective Teachers? Validating Measures of Effective Teaching Using Random Assignment
	http://ies.ed.gov/ncee/wwc/quickreview.aspx?sid=221 

	 
	Organizing Instruction and Study to Improve Student Learning 
	http://ies.ed.gov/ncee/wwc/PracticeGuide.aspx?sid=1

	Priority 2
	
	

	Implementation of Academic Standards
	CDE Curriculum Frameworks and Instructional Materials
	http://www.cde.ca.gov/ci/ 

	Priority 3
	
	

	Parental involvement
	CDE Family Engagement Framework (2014)
	https://www.wested.org/wp-content/files_mf/1414600912familyengagementframework2.pdf 

	 
	Parental Involvement and Student Achievement: A Meta-Analysis (2005)
	http://www.hfrp.org/publications-resources/browse-our-publications/parental-involvement-and-student-achievement-a-meta-analysis 

	 
	National PTA National Standards for Family-School Partnerships Assessment Guide
	http://www.pta.org/nationalstandards 

	 
	Guiding Principles: A Resource Guide (USDOE 2014)
	http://www2.ed.gov/policy/gen/guid/school-discipline/guiding-principles.pdf

	Indicator
	Resource
	Link

	 
	Helping Students Navigate the Path to College: What High Schools Can Do (2009)
	http://ies.ed.gov/ncee/wwc/pdf/practice_guides/higher_ed_pg_091509.pdf

	Priority 4
	
	

	Grades 3-8 ELA and Math
	CDE California Assessment of Student Performance and Progress System
	http://www.cde.ca.gov/ta/tg/ca/

	English Language Arts
	Improving Reading Comprehension in Kindergarten Through 3rd Grade
	http://ies.ed.gov/ncee/wwc/practiceguide.aspx?sid=14

	 
	Improving Adolescent Literacy: Effective Classroom and Intervention Practices: 
	http://ies.ed.gov/ncee/wwc/PracticeGuide.aspx?sid=8

	 
	Assisting Students Struggling with Reading: RTI and Multi-tier Intervention for Reading in the Primary Grades
	http://ies.ed.gov/ncee/wwc/practiceguide.aspx?sid=3

	 
	Teaching Elementary School Students to be Effective Writers
	http://ies.ed.gov/ncee/wwc/practiceguide.aspx?sid=17

	 
	CDE English Language Arts Resources
	http://www.cde.ca.gov/re/cc/elaresources.asp

	Math
	Developing Effective Fractions Instruction for K-8th Grade
	http://ies.ed.gov/ncee/wwc/practiceguide.aspx?sid=15

	 
	Teaching Math to Young Children
	http://ies.ed.gov/ncee/wwc/practiceguide.aspx?sid=18

	 
	Assisting Students Struggling with Mathematics: RTI for Elementary and Middle Schools
	http://ies.ed.gov/ncee/wwc/practiceguide.aspx?sid=2

	 
	Encouraging Girls in Math and Science
	http://ies.ed.gov/ncee/wwc/practiceguide.aspx?sid=5

	
	
	

	Indicator
	Resource
	Link

	 
	Improving Mathematical Problem Solving in Grades 4 Through 8 


	http://ies.ed.gov/ncee/wwc/PracticeGuide.aspx?sid=16

	 
	Access to Algebra I: The Effects of Online Mathematics for Grade 8 Students
	http://ies.ed.gov/ncee/edlabs/projects/project.asp?ProjectID=231

	 
	CDE CCSS Mathematics Resources
	http://www.cde.ca.gov/re/cc/mathresources.asp

	General
	Structuring Out-of-School Time to Improve Academic Achievement 
	http://ies.ed.gov/ncee/wwc/PracticeGuide.aspx?sid=10

	 
	Using Student Achievement Data to Support Instructional Decision Making 
	http://ies.ed.gov/ncee/wwc/PracticeGuide.aspx?sid=12

	 
	Organizing Instruction and Study to Improve Student Learning
	http://ies.ed.gov/ncee/wwc/practiceguide.aspx?sid=1

	Grade 11 ELA and Math
	CDE California Assessment of Student Performance and Progress System
	http://www.cde.ca.gov/ta/tg/ca/

	Broad Course of Study: Outcomes
	Measures for a College and Career Indicator: Final Report (David Conley) 
	  http://www.cde.ca.gov/ta/ac/pa/psaawebcastarchive14.asp#dec2014handouts

	EL Reclassification Rates
	CDE California English Language Development Test
	http://www.cde.ca.gov/ta/tg/el/

	 
	CDE 2016-17 and 2017-18 CELDT Information Guide
	http://www.cde.ca.gov/ta/tg/ep/documents/celdt1618guide.pdf

	 
	CDE Reclassification of English Learners
	http://www.cde.ca.gov/sp/el/rd/ 


	Indicator
	Resource
	Link

	 
	CDE English Language Development Standards
	http://www.cde.ca.gov/sp/el/er/eldstandards.asp

	% of Long-term ELs
	Teaching Academic Content and Literacy to English Learners in Elementary and Middle School
	http://ies.ed.gov/ncee/wwc/practiceguide.aspx?sid=19

	 
	Identifying and Supporting English Learner Students with Learning Disabilities
	http://ies.ed.gov/ncee/edlabs/projects/project.asp?projectID=4483

	 
	Secondary School Courses Designed to Address the Language Needs and Academic Gaps of Long Term English Learners
	http://www.laurieolsen.com/uploads/2/5/4/9/25499564/secondaryschoolsltelreport.pdf

	 
	Educating English Learners in the Common Core Era
	https://www.scoe.net/elcn/Documents/el_planning_tool.pdf?20140929

	A-G, AP, Participation Rates
	University of California Admissions
	http://admission.universityofcalifornia.edu/freshman/requirements/a-g-requirements/index.html

	 
	University of California A-G Guide
	http://www.ucop.edu/agguide/a-g-requirements/index.html 

	 
	College Outcomes Comparisons by AP and Non-AP High School Experiences
	http://ies.ed.gov/ncee/wwc/quickreviewsum.aspx?sid=107 

	Composite College & Career Readiness
	CDE Career Readiness 2015
	http://www.cde.ca.gov/eo/in/cr/


	Indicator
	Resource
	Link

	 
	Charter Schools and the Road to College Readiness: The Effects on College Preparation, attendance and choice 
	http://ies.ed.gov/ncee/wwc/quickreview.aspx?sid=223 

	 
	A Model for Success: CART’s Linked Learning Program Increases College Enrollment
	http://ies.ed.gov/ncee/wwc/quickreviewsum.aspx?sid=171 

	Priority 5
	
	

	Attendance Rates
	National Center for School Engagement
	http://schoolengagement.org/

	 
	Reducing Behavior Problems in the Elementary School Classroom 
	http://ies.ed.gov/ncee/wwc/PracticeGuide.aspx?sid=4

	Chronic Absence
	Every Student, Every Day: A Community Toolkit to Address and Eliminate Chronic Absenteeism
	http://www2.ed.gov/about/inits/ed/chronicabsenteeism/toolkit.pdf

	Middle School Drop Out Rates
	Institute of Education Sciences (IES) Dropout Prevention
	http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dp_pg_090308.pdf 

	 
	Speak Out, Listen Up! Toolkit.  U.S. Department of Education
	http://ies.ed.gov/ncee/edlabs/regions/west/pdf/REL_2014035.pdf  

	High School Drop Out Rates
	National Dropout Prevention Center
	http://dropoutprevention.org/   

	 
	Dropout Prevention 
	http://ies.ed.gov/ncee/wwc/PracticeGuide.aspx?sid=9

	 
	Reengaging High School Dropouts: Early Results of the National Guard Youth ChalleNGe Program Evaluation
	http://ies.ed.gov/ncee/wwc/quickreviewsum.aspx?sid=122 

	 
	Transforming the High School Experience: How New York City’s New Small Schools Are Boosting Student Achievement and Graduation Rates
	http://ies.ed.gov/ncee/wwc/quickreviewsum.aspx?sid=161

	 
	A Practitioner's Guide to Implementing Early Warning Systems
	http://ies.ed.gov/ncee/edlabs/regions/northwest/pdf/REL_2015056.pdf

	High School Graduation Rates
	RESOURCES ABOVE (IN DROP OUT RATES) COULD ALSO APPLY HERE
	 

	 
	A Practitioner's Guide to Implementing Early Warning Systems
	http://ies.ed.gov/ncee/edlabs/regions/northwest/pdf/REL_2015056.pdf

	Priority 6
	
	

	School Climate
	CDE Culture and Climate
	http://www.cde.ca.gov/qs/cc/ 

	 
	School Recess and Group Classroom Behavior
	http://ies.ed.gov/ncee/wwc/quickreviewsum.aspx?sid=110 

	 
	The Negative Impacts of Starting Middle School in Sixth Grade
	http://ies.ed.gov/ncee/wwc/quickreviewsum.aspx?sid=12 


	Indicator
	Resource
	Link

	 
	A Randomized Trial Examining the Effects of Aerobic Physical Activity on Attention-Deficit/Hyperactivity Disorder Symptoms in Young Children  
	http://ies.ed.gov/ncee/wwc/quickreview.aspx?sid=236 

	 
	California Safe and Supportive Schools, No. 10
	http://surveydata.wested.org/resources/S3_WhatWorksBrief10_StaffClimate_final.pdf

	 
	Climate Connection Toolkit (2nd Edition) 
	http://surveydata.wested.org/resources/ClimateConnectionToolkit_2ndedition.pdf

	 
	Guiding Principles: A Resource Guide for Improving School Climate and Discipline (USDE, 2014)
	http://www2.ed.gov/policy/gen/guid/school-discipline/guiding-principles.pdf

	Suspension Rates by Grade Span
	Suspension and Expulsion At-A-Glance - UCLA
	https://idea.gseis.ucla.edu/publications/files/suspension.pdf

	 
	Reducing Behavior Problems in the Elementary School Classroom 
	http://ies.ed.gov/ncee/wwc/PracticeGuide.aspx?sid=4

	 
	Guiding Principles: A Resource Guide 
	http://www2.ed.gov/policy/gen/guid/school-discipline/guiding-principles.pdf

	Expulsion Rates by Grade Span
	Suspension and Expulsion At-A-Glance - UCLA
	https://idea.gseis.ucla.edu/publications/files/suspension.pdf

	Priority 7
	
	

	Course Access 
	Helping Students Navigate the Path to College: What High Schools Can Do 
	http://ies.ed.gov/ncee/wwc/PracticeGuide.aspx?sid=11


	Indicator
	Resource
	Link

	Priority 8
	
	

	Other Pupil Outcomes
	Turning Around Chronically Low Performing Schools 
	http://ies.ed.gov/ncee/wwc/PracticeGuide.aspx?sid=7

	 
	The Equity Project Charter School: Impacts on Student Achievement
	http://ies.ed.gov/ncee/wwc/quickreview.aspx?sid=237

	Priority 9
	
	

	Expelled Students
	CDE Multi-Tiered Systems of Support
	http://www.cde.ca.gov/ci/cr/ri/mtsscomprti2.asp

	 
	CDE Special Education
	http://www.cde.ca.gov/sp/se/

	 
	CDE Educational Options
	http://www.cde.ca.gov/sp/eo/ 

	Priority 10
	
	

	Foster Youth
	Foster Youth Education Toolkit
	http://kids-alliance.org/wp-content/uploads/2015/11/FY_EdToolkit_2.0_FINAL.pdf

	 
	Child Trauma Toolkit for Educators
	http://rems.ed.gov/docs/NCTSN_ChildTraumaToolkitForEducators.pdf 

	 
	California Foster Youth Task Force Report
	http://www.cfpic.org/children/pdfs/EdLawFactsSheets112408.pdf

	 
	Fostering Educational Success: An Analysis of Investments in School Climate and Foster Youth Through the Local Control Accountability Plan
	http://fixschooldiscipline.org/wp-content/uploads/2015/02/Fostering-Educational-Success-Report-2-17-15-FINAL.pdf


Selected Research and Evidence-Based Resources









