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FINAL STATEMENT OF REASONS

Subject Matter Verification HOUSSE Process for Secondary Teachers in Special Settings

UPDATE OF INITIAL STATEMENT OF REASONS

The No Child Left Behind (NCLB) Act of 2001, reauthorized the Elementary and Secondary Education Act (ESEA) of 1965, requiring significant changes and sweeping reforms. To meet the key performance goal that all students will be taught by highly qualified teachers, regulations were established to delineate the teacher requirements under NCLB. California’s State Plan for No Child Left Behind: Highly Qualified Teacher was adopted by the State Board of Education November 2006 and approved by the Department of Education (ED) on December 14, 2006; outlining the states plan to create the Subject Matter Verification Process for Middle and High School Level Teachers in Special Settings (VPSS). Following discussions with ED, it was determined that the VPSS best fits the advanced certification option allowed in NCLB. The Advanced Certification VPSS provides an option for teachers in middle and high school level alternative education, special education, and Small, Rural School Achievement (SRSA) school classes a single process for demonstrating subject matter competency in multiple subjects. NCLB regulations allow states to create Advanced Certification processes designed to develop teacher content and skills to enhance student achievement. The VPSS process is designed to provide content knowledge and pedagogical practices for secondary teachers assigned to special settings.
The SBE approved the VPSS process in January 2007 and the commencement of the rulemaking process for Title V Regulations in May 2007.  

SUMMARY AND RESPONSE TO COMMENTS RECEIVED DURING THE INITIAL NOTICE PERIOD OF MAY 10, 2007 THROUGH JULY 9, 2007
The public comment period began on May 10, 2007 and ended on July 9, 2007. The following comments were received:

Sherry Skelly Griffith, Association of California School Administrators (ACSA), in a letter dated June 28, 2007:
Comment: (3) beginning on line 25 – It states that a teacher with less than 32 semester but at least 20 total or 10 upper division non-remedial semester units in a “core” NCLB subject as defined by NCLB section 9101(11) will be required to complete Level 2. We support this provision however our concern is in the area of History Social Science. NCLB lists the subjects we cover separately (e.g. social science, history, economics) yet our courses may be developed at the secondary level to include all sub-subjects of our History Social Science Framework. For example, a History Social Science class may include economics and not be taught as a separate class. 

Therefore we recommend that this section either be amended to reflect that for those teachers teaching history social science ALL units taken in the subjects subsumed in the K-12 Curriculum Framework for History Social Science can be counted towards their unit requirements or that there is a reference to the State HQT Plan that identifies California has having our standards for economics, social science, geography and history subsumed under one curriculum framework. 

Response: While we agree with the comments, it would not be appropriate to incorporate this level of detail into the regulations. Therefore, this issue has been clarified in the VPSS document (page 8 and 11), the revised NCLB Teacher Requirements Resource Guide and addressed in the revised Title II, Part A Frequently Asked Questions (FAQs) located on the No Child Left Behind section of the CDE Web site. 

Comment: ACSA recommends the same clarification for those teachers required to take Level I & II so that all history social science units are counted. Again we are concerned that teachers will be required to go through Level I & 2 for every single area rather than in one professional development block.

Response: While we agree with the comments, it would not be appropriate to incorporate this level of detail into the regulations. Therefore, this issue has been clarified in the VPSS document (page 8 and 11), the revised NCLB Teacher Requirements Resource Guide and addressed in the revised Title II, Part A Frequently Asked Questions (FAQs) located on the No Child Left Behind section of the CDE Web site.

Comment: Page 5 of 8 beginning on line 9: Line 9 states that Level 1 & 2 courses “should” meet the induction requirements of the Level II Education Specialist Credential program requirements, as defined by the Standards of Qualify and Effectiveness for Education Specialist Credential Programs, California Commission on Teacher Credentialing, December, 1996. 

While ACSA is not opposed to Level 1 & 2 courses meeting induction requirements for the Specialist Credential we do not believe the CDE or SBE have the authority to require the courses meet CTC induction requirements and we believe this imposes a different level of course certification then is currently expected in the proposed regulations. How will county and district superintendent ensure all courses meet the induction requirements? Will all courses be submitted to CTC for approval? 

We recommend either the section be struck from Lines 9 to 13, on Page 5 of 8, or change the word “should” to “may.” 

Response: The regulations have been amended to reflect the suggested change from “should” to “may”. 
Level 1 and 2 courses may be designed to meet some of the non-university activities for the Level II Education Specialist Credential program requirements, as defined in the Standards of Quality and Effectiveness for Education Specialist Credential Programs, California Commission on Teacher Credentialing, December 1996. 

Comment: Page 5 of 8 line 27-30. The language should be amended to read:

In Level 2, the teacher demonstrates an advanced level of understanding of each set of Content Standards for California public schools they are expected to teach as outlined in the corresponding Framework for California Public Schools: Kindergarten through Grade Twelve. 

Rationale: Level 2 should go deeper then Level 1 and it needs to be clear that teachers are expected to focus on the grade level standards they are expected to teach. For example a high school teacher may be teaching students just two grade levels below. They would not need training on all K-6 standards if they are teaching grade 7-12 standards. Another example is a teacher only teaching biology. That should be there focus during the 36 hours.

Response: The regulations have been amended to read: 

In Level 2, the teacher demonstrates a more in-depth understanding of grades’ seven through twelve Content Standards for California public schools as outlined in the corresponding Framework for California Public Schools: Kindergarten through Grade Twelve.

Comment: Page 6 of 8, Lines 4-7 

Amend to read:
In Level I the teacher demonstrates an a solid understanding of each set of Content Standards for the Public Schools they are expected to teach as outlined in the corresponding Framework for California Public Schools: Kindergarten through Grade Twelve. 

Rationale – Same as Comment #5 – The limited time does not permit a teacher to be an expert in all standards at all grade levels unless they teach to all K-12 grade levels academically within the classroom. Then, they should be required to cover all K-12 standards. Otherwise we suggest it be directly focused on their grade level teaching range. 

Response: The regulations have been amended to read: 

In Level 1, the teacher demonstrates an understanding of grades’ seven through twelve Content Standards for California Public Schools as outlined in the corresponding Framework for California Public Schools: Kindergarten through Grade Twelve.

Comment: The HQT State Plan indicated secondary teachers in specialized settings would have three years to complete the special SMV HOUSSE but we don’t see the three years in the draft regulations.

We recommend it be included in the regulations teachers have up to three years to complete the process for each subject. 

Response: The following language has been added to the regulations: 
These eligible teachers must be NCLB compliance in one NCLB core academic subject or elementary multiple subject and have up to three years from date of assignment as an eligible teacher to complete the program.
Comment: We did not find the actual HOUSSE document Certificate of Compliance in the regulations package. We may have missed it? 

Response: The Certificate of Compliance for the VPSS is included in the VPSS document that is available on the SBE Web site, January 2007 agenda.

Dale A. Janssen, Executive Director, California Commission on Teacher Credentialing in a letter dated July 5, 2007:
Comment: Sections 6100(l) & (m) appear to be redundant and confusing.  An individual may serve in one of the special settings as listed in EC section 44865 while holding the appropriate credential for the assignment such as teaching English and math in a continuation high school with a single subject credential in math with a supplementary subject in English. Subsection (l)(2) requires that the teacher must be assigned on the basis of the EC section so this would not allow the holder of a supplementary authorization or local teaching assignment option to use the option proposed in the regulations. 

Since the regulations are only for teachers serving in the specific special setting listed in the two Education Code sections, the proposed combination of the two subsections would define the type of setting appropriate for the teachers to utilize the regulations; consequently a separate definition for the teacher is not necessary.  In addition, subsection (m)(2) only allows an individual to serve in a secondary alternative program therefore not allowing for a middle school level assignment. 

I suggest the following language:

(l)_”Middle and High School Level Teachers in Special Settings” means:

      (1) Special education teacher as defined in California Education Code section 56058 who provides primary instruction in a core academic subject to students at the middle or high school level  with disabilities regardless of the instructional setting and is either a Teacher New to the Profession as defined in section 6100(n) or a Teacher Not New to the Profession as defined in section 6100(o); 

   (2) a teacher who is assigned to teach in one of the settings listed in California Education Code section 44865 students at the middle or high school level  and is either a Teacher New to the Profession as defined in section 6100(n) or a Teacher Not New to the Profession as defined in section 6100(o); or

(3) a teacher in a SRSA program students at the middle or high school level  and is either a Teacher New to the Profession as defined in section 6100(n) or a Teacher Not New to the Profession as defined in section 6100(o).
Subsection (m) could then be deleted since the proposed language above includes the intended definition in subsection (m).
Response: The regulations have been reorganized to better define Middle and High School Level Teachers in Special Settings: 

Middle and High School Level Teachers in Special Settings” means:

(1) Middle and high school level special education teacher as defined in California Education Code section 56058 who provides primary instruction in a core academic subject to students with disabilities regardless of the instructional setting and who is either a Teacher New to the Profession as defined in section 6100(m) or a Teacher Not New to the Profession as defined in section 6100(n);

Section 6100(m) and (m)(1) were deleted.

(2) A teacher who is or may be assigned to teach in a secondary alternative program, as specified by California Education Code section 44865, and limited to the following: home teacher; hospital classes; necessary small high schools; continuation schools; alternative schools; opportunity schools; juvenile court schools; county community schools; and community day schools; and who is either a Teacher New to the Profession as defined in section 6100(m) or a Teacher Not New to the Profession as defined in section 6100(n).
Comment: Proposed Section 6105(c) includes the sentence “Level 1 and 2 courses should meet the induction requirements for the Level II Education Specialist Credential program requirements, as defined in the Standards of Quality and Effectiveness for Education Specialist Credential Programs, California Commission on Teacher Credentialing, December 1996.”  The Commission has the sole statutory responsibility for determining program requirements for teacher preparation programs and in particular the content of university Education Specialist Credential programs.  Further, the regulations suggest replacing special education pedagogical content currently required in the level II program of the Education Specialist Credential with subject matter content.  I recommend that the sentence underlined above be deleted from the proposed regulations.

Response: It is not the intent of these Title V Regulations to set or modify program requirements for teacher preparation programs; however, the Standards of Quality and Effectiveness for Education Specialists Credential Programs includes non-university based requirements. It is the CDE’s intent that districts may wish to align those requirements with the requirements contained in the VPSS process.

Ken Burt, Liaison Program Coordinator, Governmental Relations, California Teachers Association in a letter dated July 6, 2007 and in testimony at the public hearing on July 9, 2007:
Comment: The proposed regulations specify that a teacher must complete the Level 1 and/or Level 2 High Quality Professional Development Course for each ESEA/NCLB core academic area.  California’s credential in Social Science includes subject authorizations for the ESEA/NCLB areas of history, government/civics, geography, and economics. In order to avoid the possibility that a Social Science credential holder would need to complete a professional development course(s) for each of the four subsumed disciplines, the CDE must clarify its guidance in this area.  To date, the CDE website still contains the 
following information under its FAQ section:
Since the No Child Left Behind (NCLB) Act of 2001 lists four separate subject areas (civics/government, economics, history, and geography), how can a social science credentialed teacher demonstrate NCLB compliance?
We are still waiting for further guidance from the United States Department of Education (USDOE) on issues for social science teachers. However, social science credentialed teachers can utilize their college major (or major equivalent) to verify NCLB subject matter compliance, if it matches one of the four NCLB social science areas (e.g., a political science major would be compliant in civics/government). Social science teachers "not new" to the profession can demonstrate subject matter competency through the HOUSSE process to verify NCLB compliance.

With the approval of these regulations, the CDE can no longer wait for additional or new guidance from the USDOE.  Instead, the CDE must use the flexibility defined in the current non-regulatory federal guidance to provide advice to the LEA’s that are charged with implementation of the HQT requirements.

Response: While we agree with the comments, it would not be appropriate to incorporate this level of detail into the regulations. Therefore, this issue has been clarified in the VPSS document (page 8 and 11), the revised NCLB Teacher Requirements Resource Guide and addressed in the revised Title II, Part A FAQs located on the No Child Left Behind section of the CDE Web site.
Comment: In Section 6105(c), lines 18-22, the regulations propose that “Level 1 and 2 courses should meet the induction requirements for the Level II Education Specialist Credential program requirements, as defined in the Standards of Quality and Effectiveness for Education Specialist Credential Programs, California Commission on Teacher Credentialing, December 1996”.  CTA continues to be concerned with the disparate treatment in requirements for the professional clear credential for 

Education Specialist credential holders.   The language of this proposed regulation underscores the problem. Candidates for the Level II Education Specialist credential must take both the university program and the professional development courses, in order to obtain the professional and clear credential and become highly qualified. 
However: 
· IDEA and current federal regulations grant flexibility for special education teachers to meet the ESEA/NCLB Highly Qualified Teacher requirements using the same pathways and options that are available to general education teachers.

· In 2004, the Governor signed AB 2210 (Liu), a measure that allows single subject and multiple subject preliminary credential holders options for completing their professional clear credential.  Specifically, teachers that complete subject matter coursework to meet federal requirements are considered to have met their induction requirements and the Commission on Teacher Credentialing must issue their professional clear credential.  
Because single subject and multiple subject candidates can substitute coursework to meet highly qualified requirements for an induction program, appears that special education teachers must also have the option to be granted a Professional Clear credential through completion of subject matter competency coursework, such as that proposed in these regulations.  CTA believes that the State Board of Education’s intent is to create parity in the flexibility and options available to both general education and special education teachers to meet the federal teacher quality requirements.  However, this intent is not fully realized through these regulations and the VPSS process. CTA believes that until the Commission on Teacher Credentialing resolves the disparity in the pathways available for Education Specialist Preliminary Credential holders to attain the Professional Clear credential, neither colleges and universities nor local education agencies will have the appropriate authority or clear guidance to implement the IDEA and NCLB/ESEA requirements for teacher quality with fidelity. 
Response: The CDE does acknowledge the CTA’s concern with the requirements for the Education Specialists Credential. However, credentialing issues are the sole responsibility of the CTC and the CDE has no jurisdiction to alter these requirements. It is the CDEs intent that districts may wish to align the non-university based activities with the requirements contained in the VPSS process.

Peggy Barber, Legislative Advocate, Los Angeles Unified School District in a letter dated July 9, 2007 and in the testimony of Ed Morris, Director of Instruction, Los Angeles Unified School District, at the public hearing on July 9, 2007:

Comment: The District supports these regulations with the following modification:

§6100(c) Credential means a Preliminary, Professional Clear or Life Credential, or any teaching credential issued under prior statutes, that authorizes a person to teach in California schools pupils attending state-funded K-12 programs in California.

Response: Section 6100(c) is the established definition of credential and does not necessarily relate to the VPSS process or the proposed regulations. Per comments made by Ed Morris following his public testimony, Los Angeles Unified School District withdrew their concern regarding the removal of the word “professional” when referring to a Professional Clear Credential.
Esperanza Ross, Spectrum in a letter dated July 9, 2007:
Comment: Proposed §6100. Definitions. (d) Elementary, Middle, High School Courses
Proposed Title 5 Regulations should not impose an additional requirement of LEA determination of course of Study grade level

IDEA Section 602(10)(C)(ii) allows special education teachers teaching exclusively students who are assessed against alternate achievement standards to meet the highly qualified teacher standards that apply to elementary school standards.  In the case of instruction above the elementary school level, the teacher must have subject matter knowledge appropriate to the level of instruction being provided, as determined by the state, in order to effectively teach to those standards. Implicit in the states determination that a particular student be assessed against alternate achievement standards is a determination about the level of instruction that should be provided for an individual student and, in turn, the appropriate level of teacher subject matter knowledge.

California’s proposed Title 5 Regulations appear to create a two-part test for determining the appropriate level of teacher subject matter knowledge for a particular class.  First, a teacher must be teaching exclusively students who are assessed against alternate achievement standards. In addition, California appears to propose an additional requirement that each “LEA shall determine, based on curriculum taught, by each grade or by each course, if appropriate, whether a course is elementary, middle, or high school.”  This additional requirement, which goes beyond the federal requirement has the potential to reduce federal HQT flexibility for teachers and schools serving students with the most significant cognitive disabilities and may, in many cases, not serve the best interests of the child

If Title 5 regulations require that special education teachers teaching exclusively to students assessed against alternate achievement standards (including middle and high school students) will only be permitted to meet the federal standards applicable to elementary school teachers if, in addition to teaching exclusively students assessed against alternate achievement standards, a additional determination must be made as to the grade level of each course for students with the most significant cognitive disabilities, that determination should be permitted to be made by either the LEA or the individual student’s Individualized Educational Plan (IEP).

Spectrum Center believes that the definition of curriculum taught is inconsistent with the requirements of federal law [see attached Appendix A: Public Law 108-446, Section 1401 (10)(C)] and federal regulation (see attached Appendix A: Code of Federal Regulations 34 CFR §300.18).  

The definition of curriculum taught is ambiguous and inconsistent in implementing federal law and regulations as they relate to public school and nonpublic school special education teachers teaching to pupils with significant cognitive disabilities as it does not state who is responsible for this coursework determination (Assistant Superintendent of Instruction, Local Board, Director of Special Education, or the IEP Team).

This may result in the disregard of important requirements for appropriate courses being taught to pupils with significant disabilities who are assessed by the California Alternate Performance Assessment (CAPA), and could interfere with the administration of appropriate curriculum to these students.
To better align California law and regulations with federal law and regulations we propose the following amendment. That for cases of special education teachers teaching to alternative achieve standards to pupils with significant cognitive disabilities who are also assessed by CAPA that “Elementary, Middle and High School” also means courses that are taught only at the elementary level, unless the pupil’s IEP states otherwise.

§ 6100. Definitions. (d)



(d) “Elementary, Middle and High School” means the: The local educational agency shall determine, based on curriculum taught, by each grade or by each course, if appropriate, whether a course is elementary, middle or high school. In the case of a special education teacher teaching to alternate 

achievement standards to pupils with significant cognitive disabilities who are assessed by the California Alternate Performance Assessment, it means courses taught on an elementary level unless the pupil’s IEP states that the course is to be taught at the middle or high school level.
Response: Title V Regulations 6100(d) does not allow for Individualized Education Programs (IEP) to determine whether the course is designated elementary, middle, or high school. Currently, the local educational agency makes this determination for the purposes of NCLB teacher quality requirements.
Comment: § 6100. Definitions. (m) “Middle and High School Level Teachers in Special Settings”

Spectrum Center comments to the State Board of Education regarding proposed Title 5 Regulations for the HOUSSE Process for Middle and High School Level Teachers in Special Settings:

To Ensure Consistency with Existing State and Federal Law, Proposed Title 5 Regulations Should Specify that Flexibility Allowed Under IDEA for Special Education Teachers of Students with the Most Significant Cognitive Disabilities is Applicable in the Nonpublic School Setting

State certified nonpublic schools in California serve the California students with the most significant cognitive disabilities, pursuant to contractual arrangements with public school districts.

Federal regulations promulgated by the United States Department of Education (71 Fed. Reg. 46540 and following (Aug. 14 2006)) provide that the “highly qualified”(HQT) requirement for special education teachers is applicable only to special education teachers employed to teach in public schools and that a state education agency is not required to mandate that any individuals with special needs who are referred to or otherwise placed in a non public school by a state agency are taught by special education teachers that meet the federal “highly qualified” teacher requirements (34 C.F.R. 300.18, 300.146, and 300.156; 71 Fed. Reg. 46540, 46758-46759, 46769, and 46772 (Aug. 14, 2006)).  California law, however, places additional requirements on special education teachers in non public schools by requiring that they meet federal “highly qualified” teacher requirements.

20 United States Code 1401(10)(c) describes flexibility for special education teachers who teach to alternative achievement standards.  The regulations promulgated under section 1111(b)(1) of the ESEA permit States to use alternate achievement standards to evaluate the performance of students with the most significant cognitive disabilities.  Section 602(10)(C)(ii) of the IDEA, in turn, allows special education teachers teaching exclusively children who are assessed against alternate achievement standards to meet the highly qualified teacher standards that apply to elementary school teachers.  

Because California has imposed HQT requirements in the non public school setting, flexibility permitted under federal law and codified by California should be explicitly made applicable in the nonpublic school setting.  

Accordingly, Spectrum Center recommends that definition of “Middle and High School Level Teachers in Special Settings” be amended to include state certified nonpublic schools as a “Special Setting” within the meaning of the regulations.

Spectrum Center believes that this definition must include state certified nonpublic schools as a “Special Setting” as nonpublic schools special education teachers are teaching in a “Special Setting.”  With regard to the HOUSSE, we believe the process needs to be identified as consistent with the implementation of this process across all instructional settings in California schools. 

Similarly to home teacher, hospital classes, necessary small high schools, continuation schools, alternative schools, opportunity schools, juvenile court schools, county community schools, and community day schools, and secondary SRSA programs, nonpublic schools serve students that school districts believe to be unique and who have specific needs that require a “special setting.”

Certified nonpublic schools serve students who exhibit behaviors such that it is not safe for them to be educated in the same environment as typically developing peers and most have severe developmental delays (i.e., cognitive levels significantly below their chronological age).  In addition, Spectrum Center serves some over 500 students referred to its 8 campuses from over 60 public school districts in the San Francisco Bay area.  Of Spectrum's 500+ students, 83% demonstrate assaultive behavior, 68% engaged in property destruction, 41% exhibit self-injurious behavior, and 38% have toileting problems.

Furthermore, those special education teachers in public and nonpublic schools who are teaching to alternate achievement standards to pupils with significant cognitive disabilities must be allowed to address the HOUSSE process in their special classroom setting. 

We believe this to be the intent of the federal law and regulation previously cited above [see attached Appendix A: Public Law 108-446, Section 1401 (10)(C)] and federal regulation (see attached Appendix A: Code of Federal Regulations 34 CFR §300.18). Without these suggested revisions to § 6100. Definitions. (l), the section is ambiguous and inconsistent in implementing federal law and regulations as they relate to public school and nonpublic school special education teachers teaching to pupils with significant cognitive disabilities, and provides an undue administrative burden upon state certified nonpublic schools. 

§ 6100. Definitions.


(m) “Special Settings Middle and High School Level Teacher” means:


(1) a special education teacher who provides primary instruction in a core academic subject to students with disabilities regardless of the instructional setting; 


(2) a teacher who is or may be assigned to teach in a secondary alternative program, as specified by California Education Code section 44865, and limited to the following: home teacher; hospital classes; necessary small high schools; continuation schools; alternative schools; opportunity schools; juvenile court schools; county community schools; and community day schools; and


(3) secondary SRSA programs.
(4) state certified nonpublic, nonsectarian schools. 


(5) a special education teacher at the middle and high school level teaching to pupils with significant cognitive disabilities who are assessed by the California Alternate Performance Assessment and who meet the requirements of IDEA, 20 United States Code 1401(10)(c) and CFR 34, §300.18(c)(2) as it applies to an elementary school teacher.

Response: Private schools are not governed by NCLB teacher quality requirements. However, like other private schools, nonpublic schools should have access to high quality professional development activities through their contracting local educational agency. These regulations do not apply to special education teachers who teach elementary curriculum, regardless of the setting.

Based on the comments received during the initial 45-day public comment period, eleven amendments to the originally proposed draft regulations were proposed:

1. Amend section 6100(i) to define Level 1 Professional Development, as focused on student content standards grades’ seven through twelve. 

“Level 1 Professional Development” means training that will provide a teacher the requisite understanding of grades’ seven through twelve Content Standards for California Public Schools as outlined in the corresponding Framework for California Public Schools: Kindergarten through Grade Twelve.

2. Amend section 6100(j) to define Level 2 Professional Development as providing a more in-depth understanding of the student content standards in grades seven through twelve than was provided in Level 1. 
“Level 2 Professional Development” means training that will provide a teacher a more in-depth understanding than was provided in level 1 of the student content standards for grades seven through twelve in the student Content Standards for California Public Schools as outlined in the corresponding Framework for California Public Schools: Kindergarten through Grade Twelve.

3. Amend section 6100(l) to clarify the definition for Middle and High School Level Teachers in Special Settings. The change makes clear that any secondary teacher assigned to teacher in a program covered under EC section 44865 may use the VPSS process as long as they meet all the requirements. Subsequently, 6100(m) and 6100(m)(1)(2)(3) were deleted. 

4. Due to deletions 6100(n) is now 6100(m) with no content changes.

5. Due to deletions 6100(o) is now 6100(n) with no content changes.

6. The following clarification was added to 6105(a)(3) to define how long eligible teachers had to complete the process.
These eligible teachers must be NCLB compliant in one NCLB core academic subject or elementary multiple subject and have up to three years from date of assignment as an eligible teacher to complete the program.

7. The following clarification was added to section 6105(b) and 6105(c) to reflect the changes in 6100(i) and 6100(j). 
In Level 1, the teacher demonstrates an understanding of grades’ seven through twelve Content Standards for California Public Schools as outlined in the corresponding Framework for California Public Schools: Kindergarten through Grade Twelve.

In Level 2, the teacher demonstrates a more in-depth understanding of grades’ seven through twelve Content Standards for California public schools as outlined in the corresponding Framework for California Public Schools: Kindergarten through Grade Twelve.

8. Amend 6105(c) to clarify that program developers may want to consider aligning VPSS program requirements with the non-university activities related to the Level II Education Specialists Credential but are not required to do so.
Level 1 and 2 courses may be designed to meet some of the non-university activities for the Level II Education Specialist Credential program requirements, as defined in the Standards of Quality and Effectiveness for Education Specialist Credential Programs, California Commission on Teacher Credentialing, December 1996. 

9. Added section 6105(d) to define teacher assessment requirements.
Within the context of the professional development, the provider will include multiple assessment methods and competency shall be demonstrated by satisfactory meeting standards 3 and 5.1 of the California Standards for the Teaching Profession adopted by the Commission on Teacher Credentialing pursuant to Education Code section 44225(a).

10. Changes to 6105(g), formally 6105(f), were made to incorporate the addition of 6105(d) which relates to teacher assessment.
11. Section 6105(i) formally 6105(h) was modified to clarify portability:
The Subject Matter Verification HOUSSE for Middle and High School Level Teachers in Special Settings will only be available to Middle or High School Level Teachers in Special Settings as defined in section 6100(l) and is only portable within the settings identified in section 6100(l).
ALTERNATIVES DETERMINATION
The SBE has determined that no alternative would be more effective in carrying out the purpose for which the regulation is proposed or would be as effective as and less burdensome to affected private persons than the proposed regulations.

LOCAL MANDATE DETERMINATION
The proposed regulations do not impose any mandate on local agencies or school districts.
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