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This document has been prepared in compliance with the terms, conditions and requirements of A.B. 544 (California Education Code 47605) The Charter School Act.  It is being submitted by Waterman Charter Academy, Inc. (hereinafter referred to as the “Corporation”), in cooperation with community leaders and other concerned citizens of Barstow, California.  It addresses the establishment of Waterman Charter Academy (hereinafter referred to as the “Charter School” or “School”) as a public charter school within the Barstow Unified School District.

Executive Summary

The Charter School is being established for the purpose of serving two hundred and fourteen (214) students in kindergarten through grade nine (9) during the 2003-2004 academic year. The school will add grade ten (10) in 2004-2005, grade eleven (11) in 2005-2006, and grade twelve (12) in 2006-2007.  Each year the Charter School shall notify the school district of their projected enrollment for the next school year. Initially, the Charter School projections that the school will enroll a maximum of two hundred eighty six (286) students. The Charter school may increase or decrease enrollment based upon the capacity of the Charter School Facility. This Charter School is being established for those students desiring academic success through continued motivation, enthusiasm, and optimism.  

It is the goal of the Charter School to provide a comprehensive approach to education through collaborative efforts of the school, the parents or guardians, the community, and the students.  In order to accomplish this goal, The Charter School will develop their program so that it addresses as many of each student’s needs as possible. 

The charter developers have selected Core Knowledge as its curriculum to guide the academic development of the students who attend.  The Core Knowledge Sequence is the result of research into the content and structure of the highest performing elementary school systems around the world, as well as extensive consensus-building among diverse groups and interests, including parents, teachers, scientists, professional curriculum organizations, and experts from the Core Knowledge Foundation's advisory board on multicultural traditions. Provisional versions of the Sequence were reviewed and revised by panels of teachers, and in 1990 a national conference was convened at which twenty-four working groups hammered out a draft sequence. This draft was fine-tuned during a year of implementation at Three Oaks Elementary in Ft. Myers, Florida. As more elementary schools adopt Core Knowledge, the Foundation seeks their suggestions based on experience in order to update the Sequence. 

Core Knowledge is solid, sequenced, specific, and shared. 

  

Solid: Many people say that knowledge is changing so fast that what students learn today will soon be outdated. While current events and technology are constantly changing, there is nevertheless a body of lasting knowledge that should form the core of a Grade k-8 curriculum. Such solid knowledge includes, for example, the basic principles of constitutional government, important events of world history, essential elements of mathematics and of oral and written expression, widely acknowledged masterpieces of art and music, and stories and poems passed down from generation to generation.  

  

Sequenced: Knowledge builds on knowledge. Children learn new knowledge by building on what they already know. Only a school system that clearly defines the knowledge and skills required to participate in each successive grade can be excellent and fair for all students. For this reason, the Core Knowledge Sequence provides a clear outline of content to be learned grade by grade. This sequential building of knowledge not only helps ensure that children enter each new grade ready to learn, but also helps prevent the many repetitions and gaps that characterize much current schooling (repeated units, for example, on pioneer days or the rain forest, but little or no attention to the Bill of Rights, or to adding fractions with unlike denominators).  

  

Specific: A typical state or district curriculum says, "Students will demonstrate knowledge of people, events, ideas, and movements that contributed to the development of the United States." But which people and events? What ideas and movements? In contrast, the Core Knowledge Sequence is distinguished by its specificity. By clearly specifying important knowledge in language arts, history and geography, math, science, and the fine arts, the Core Knowledge Sequence presents a practical answer to the question, "What do our children need to know?"  

  

Shared: Literacy depends on shared knowledge. To be literate means, in part, to be familiar with a broad range of knowledge taken for granted by speakers and writers. For example, when sportscasters refer to an upset victory as "David knocking off Goliath," or when reporters refer to a "threatened presidential veto," they are assuming that their audience shares certain knowledge. One goal of the Core Knowledge Foundation is to provide all children, regardless of background, with the shared knowledge they need to be included in our national literate culture. 

Benefits of Core Knowledge 

For Students 

· Provides a broad base of knowledge and a rich vocabulary 

· Motivates students to learn and creates a strong desire to learn more 

· Provides the knowledge necessary for higher levels of learning and helps build confidence 

For the School 

· Provides an academic focus and encourages consistency in instruction 

· Provides a plan for coherent, sequenced learning from grade to grade 

· Promotes a community of learners -- adults and children 

· Becomes an effective tool for lesson planning and communication among teachers and with parents 

· Guides thoughtful purchases of school resources 

· Provides a common focus to share knowledge and expertise 

· Decreases learning gaps caused by mobility 

· Provides a strong foundation of knowledge for success in high school and beyond 


For Parents and the Community 

· Provides a clear outline of what children are expected to learn in school 

· Encourages parents to participate in their children's education both at home and in school 

· Provides opportunities for community members to help obtain and provide instructional resources 

The staff of the Charter School will believe that all students can learn if provided with a program individualized to their abilities and needs.  Every child can and must succeed in the early grades in order to ensure the student’s continued success throughout their academic experience.
Basic Beliefs of Waterman Charter Academy

1. Schools have a responsibility to provide the best possible educational program that meets the needs of the students, parents, and the community.

2. Schools should encourage each child to excel but not leave any child behind.

3. Schools should establish a “Learning Center” for students who are academically delayed or need behavioral modification.  

4. Schools should teach children the values and beliefs of our democratic society.

5. Schools should prepare students for careers and employment by offering a comprehensive vocational education program.

6. Schools should require that Parents/Guardians share responsibility for their child’s education. 

7. Schools should establish standards of dress and behavior.      

8. Schools should encourage cooperative learning.

Mission

It is the mission of the Charter School to help students develop basic academic skills, to educate them to the greatest extent possible so that they become active learners, and to teach them to be responsible and productive citizens.  The goals of this school will be to operate all elements of the school so that school and classroom organization strives to prevent academic deficits and to recognize and intervene if deficits do appear.  In addition, the purpose of this school is to provide students with a rich and full academic experience so that they can build on this firm foundation of basic skills in future years.

General Description

Initially, the school will serve a maximum of two hundred eight six (286) children, possibly using more than one school location. However, the school may increase or decrease their enrollment by notifying the school district of their intent to do so. The Charter School will strive to establish and maintain a staff/pupil ratio of 1:20 in grades K-3, 1:22 in grades 4-8, and 1:24 in grades 9-12. The Learning Center will strive to establish and maintain a staff/pupil ratio of 1:10.  

Based on our area, the school will serve a student makeup likely to consist of 13.8% African American, 40.3% Hispanic or Latino, 40.5% White, and 5.4% other races.  Schools within that region have 50% of students who qualify for free or reduced price meals, and over 10% English Language Learners.

The Charter School will provide a comprehensive curriculum, management process, and staff development, which will be constantly monitored and changed when necessary to maximize our effectiveness. The school will have a balanced academic program that will integrate the four areas of literacy in the curriculum.  In addition, the program will provide physical, fine arts, and music education. 

Student Population and Faculty Team

Students can come from any school district in the State but preference will be given to students residing in the Barstow Unified School District.  Every effort will be employed to have the Charter School population reflect the population of the School District and the student population of adjacent public schools.  The Faculty will be held accountable for assuring that students achieve high standards. The Faculty will have the freedom and responsibility for supporting the development of all academic programs.

A.  Educational Program

Waterman Charter Academy is committed to providing a successful, safe, and challenging educational experience, while promoting the joy and importance of learning for all of our students. Our community of learners will be committed to social, civic, character, and academic development.

High Academic standards will be utilized when implementing research based learning strategies in our curriculum and instruction.  Instructional strategies used will be research‑based and student‑focused to develop each student's full potential, while recognizing his or her uniqueness. The school will align its curriculum and instruction with district, state and national academic standards. Our high expectations will result in literate, self‑reliant, and confident learners.

Waterman Charter Academy plans to utilize curriculums developed under the direction of the  Core Knowledge Foundation.  More detail on the Core Knowledge curriculum is provided in the appendix of this document. In addition to Core Knowledge, other instructional materials will be selected to permit students to explore the values and beliefs common to our democratic society. 

Wateman Charter Academy will utilize a high school curriculum that meets all established requirements for California high schools. The Charter School will examine the high school curriculum offered at Barstow high schools, available internet based curriculum, the “CREATE” high school program, and research based high school programs.    

Waterman Charter Academy reserves the right to supplement, change, or make modifications to their curriculum program as they see fit to ensure that their students meet State Standards and make maximum academic progress.

LEARNING CENTER

Waterman Charter Academy will establish a Learning Center for those students who are academically delayed or display unacceptable behavior in the classroom. The Learning Center is designed to provide intensive individualized instruction and behavioral modification.  Each student at the Learning Center will receive a prescriptive plan that; specifies student expectations, identifies the specific services that the school will provide, and identifies the role of the parent/guardian.  The Learning Center will most likely be located away from the main Charter School facility and have a student/teacher ration of 10:1.

VOCATIONAL EDUCATION AND COMMUNITY CONNECTIONS

Students in grades 7 and 8 will receive instruction in career awareness and career exploration.  Much of this can take place within the school walls – but for many students, community connections provide an important extension of the curriculum.   Connections can include internships, apprenticeships, volunteer work, and community service in the Barstow area.  Through such opportunities, children participate in a world outside their everyday experience.  

PERSONAL EDUCATION PLANS

The educational program includes assessment based instruction where students will be instructed at their level of proficiency and a minimum of one years growth will be expected for each academic year of attendance. The parent, student, and teacher will develop a Personal Education Plan (PEP).  This PEP will be revised each semester based on student performance to clearly build and maintain the partnership between home and school.  Regular assessment results will be reported on the PEP to document growth, areas of strength, and areas of weakness.  Small class size, cross‑age tutoring, cooperative learning, and teamwork amongst all staff will contribute to an atmosphere where children will learn and achieve at their own rate. 

INCLUSIVE SETTING

Waterman Charter Academy believes that children can be successful in a general education setting with proper support.  Therefore, it is their intent that students who presently receive exceptional education services receive support and assistance within the general education classroom using inclusive practices.  These practices will ensure that students receive the support necessary to meet the goals on their Individual Education Program (IEP), while providing them with a “Least Restrictive Environment” (LRE).

ENGLISH LANGUAGE LEARNERS

Furthermore, it is the intent of the school to provide an English Immersion environment where by students who are not currently English proficient will learn in our general education setting with the assistance of bilingual staff.  The focus will always be to develop English proficiency while achieving in our academic environment.  

Additional information on the curriculum programs can be found in the Curriculum appendix to this document.

B.  Measurable Pupil Outcomes

Business leaders, politicians, community members, and students themselves often express concern that school today bears little resemblance to what students will be expected to do in the workplace of tomorrow.  The Charter School’s standards represent the skills necessary for success in our rapidly changing world.

There are certain educational outcomes that should be possessed by each student as a result of their education.  These outcomes are necessary in order for each student to have the opportunity to be successful in life.  Each student should possess and be able to demonstrate the following qualities with regard to their academic ability:

· Read fluently on grade level.

· Communicate orally thoughts and ideas, and defend his/her position.

· Communicate in written form using appropriate language skills.

· Solve mathematical problems.

· Master basic math facts.

· Master necessary skills in the area of geometry, measurement, probability and statistics.

· Use simulation, group investigation, experimentation, and cooperative learning.

· Use higher order thinking process in all aspects of the curriculum.

· Utilize technology.

· Conduct research.

· Mastery of the appropriate State Standards.

In an effort to produce future citizens who are prepared with the necessary social skills to be successful in the workplace, each student should also possess and be able to demonstrate the following qualities:

· Respect the rights of other's attempts to learn.

· Take responsibility for actions. 

· Create a positive vision for self and future.

· Solve problems appropriately. 

· Evaluate and manage own behavior as a group member. 

· Evaluate and manage group functioning to meet the group's goal. 

· Demonstrate interactive communication. 

· Demonstrate consideration for individual similarities and differences. 

· Practice responsibilities of citizenship. 

· Practice respect for laws and rights of self and others.

School Outcomes

In addition to individual pupil outcome goals, the school has set high standards for the school itself and its board, staff, and parents. We will pursue, over the first five years, the following school outcome goals:

The school will use a range of assessments to determine student progress, and will participate in the California Standardized Testing and Reporting (STAR) program, including the California Assessment of Applied Academic Skills when it is phased in. The school will review the components of other assessment systems, and consider administering additional standards‑based assessments. In reviewing the accountability system, the school recognizes that grades, SAT 9 scores, the Literacy Assessment Portfolio, redesignation rates for English Language Learners, and University of California "A"‑"G" course completion are parts of the system.  

At a minimum, the school will be held accountable for gains on SAT 9 (or other assessments required by the State) and academic growth as measured by pre and post testing utilizing a district‑approved instrument and/or a nationally normed assessment test selected by the school.  

Following selection of the Charter School principal and staff and the opening of school, the school will review other areas of accountability as may be dictated upon review of the pre test scores (completed after enrollment and within the first four weeks of school).  Additional assessment measures as listed above will be identified and implemented within the first semester that the school is open.

The school will demonstrate progress in the aggregated results of the pupil outcomes listed above.

The school will demonstrate student improvement on standardized test scores that compare favorably with schools that have similar student populations (e.g., ethnicity and socio​economic ‑ background).

The school will have an attendance rate equal to or higher than the local district schools, which surround it. The attendance rate will be determined using the same method and grade levels as the local district within which the school is geographically located and will further utilize any other measure deemed appropriate by the Barstow Unified School District.

The school will have a staff attendance rate equal to or higher than the average attendance rate in the Barstow Unified School District within which it is geographically located.

The school will prepare a School Performance Index/School Report Card that compares favorably with schools that have similar student populations within the City/County.

The school will have a higher rate of parent participation than similar schools in the Barstow Unified School District as a result of signed parent/student contracts and the development of the personal education plans (PEP).

The school will provide new professional opportunities for teachers and create opportunities to tap the expertise and experience of qualified professionals not currently employed in the public school system.

C.  Plan for Evaluating and Reporting Pupil Performance

Waterman Charter Academy is accountable to the Barstow Unified School District for the progress of students in meeting challenging learning standards. In addition, the entire learning community assumes responsibility for the educational success of all students.  We believe a child's success equals our success.  Academic Standards are measurable and measured. This includes pre and post-testing as well as longitudinal data, portfolio and performance‑based assessments. The school will utilize assessments to measure student mastery of standards.

Waterman Charter Academy will comply with all county and state assessment requirements. Progress will also be measured on an ongoing basis so that parents and educators always know where students are in their educational program and can make appropriate choices and set goals each quarter to ensure student's success. This reporting and goal setting process is formalized in the Personal Education Plan. The school will be financially responsible for the cost of the required assessments and should the county receive funding for assessment based on Charter School students, this funding will be provided to the Charter School.

Each principal and classroom teacher is provided with information to assess learning, analyze results, develop improved teaching strategies, and shape instruction. Daily instruction provides ongoing feedback through observation, projects, criterion-referenced tests, open‑ended tasks and writing samples.

To assess the school outcome goals listed above, the Charter School will measure progress on individual student outcomes and chart progress over time. The teacher will assess the child and include instruction in the necessary areas. To assess school performance, we will:

· compare Waterman Charter Academy’s standardized test scores to standardized test scores for comparable schools in the Barstow Unified School District within which the school is located and for similar schools in the county and other Core Knowledge schools throughout the nation with similar populations.

· compile annual Waterman Charter Academy’s attendance records and compare to county attendance statistics utilizing the county's attendance reporting system.

· compile annual Waterman Charter Academy’s teacher attendance records and compare to county attendance statistics.

The school will hire outside consultants and evaluators.  The evaluation will include data from progress on school standards, results from the STAR testing, other standardized tests, and other measures of student performance.

Each year the Charter School will survey parents on a variety of indicators of parent satisfaction, staff relationships, and student progress. Results of the survey will be published in the school newsletter.

Waterman Charter Academy holds itself accountable for student progress. Employees of the Charter School are accountable to the school, parents, and students for student performance improvement.

D.  Governance and Operation

Legal

Waterman Charter Academy shall be a public charter school within the Barstow Unified School District operating under the jurisdiction of the district. Its operational management shall be the responsibility of the non‑profit Corporation which shall operate within the terms and conditions specified in this petition. In the event that the Board of Education revokes the charter for Waterman Charter Academy, the Corporation will retain the right to petition another state‑approved entity for approval to act as a Charter School.

The Charter School will be non‑sectarian in its programs, admissions policies, employment practices, and all other operations, shall not charge tuition, and shall not discriminate against any student on the basis of race, ethnicity, national origin, gender, or disability.

The school will comply with all federal, state, and local laws, regulations, and ordinances that are applicable to California charter schools, including those related to zoning, occupancy, construction, health, and safety. The school will secure general liability insurance, workers compensation, and unemployment insurance.

The Barstow Unified School District and the Board of Education shall be responsible for implementing the Charter Schools Act as approved and effective January 1, 1999, any subsequent amendments thereafter, and any other applicable laws in a good faith manner.  

Governance

The Corporation as the applicant for this charter, will set the terms and working conditions for all employees, will do so consistent with state and federal law, and shall be the employer (as opposed to the Barstow Unified School District) for collective bargaining purposes.  A Personnel Handbook will be developed that will reflect Waterman Charter Academy expectations.

Waterman Charter Academy, Inc. (Corporate Board)

The Corporation is a non‑profit corporation registered in the State of California, which oversees the day-to-day operations of the Charter School. The Corporation will hire all employees and consultants for the Charter School and is responsible for fiscal and educational programs.

The Corporation and its officers, and employees will perform their duties as officers of the Corporation and not as officers, employees, or agents of the school district. The Corporation Board shall have ultimate authority for all matters pertaining to the Charter School, including but not limited to; the employees, consultants, curriculum, evaluations, finances, and contracts.  

The Corporation will be responsible for:

· the development and execution of an operational business plan that focuses on student learning;

· providing professional development that puts skills into context consistent with the overall school mission;

· regular measurement of progress towards achieving both student and staff performance;

· effective human resource models for career and compensation;

· a community communication process detailing student and school performance; and

· an effective and efficient business process that ensures maximum utilization of private and public resources, both human and financial.

The Corporation has applied for status as a 501(c)(3), tax-exempt corporation with the Internal Revenue Service.  The Corporation will act as its own fiscal agent to the fullest extent of the law. The Corporation will see to it that all provisions of Charter School legislation will be followed.  The Corporation will monitor the budget monthly.

To assist the Corporation, Waterman Charter Academy has contracted with a educational consulting corporation to assist in developing the charter school, provide financial services for the Charter School, and assist the Board of Directors operate the school in an effective and efficient manner.  

An external auditor will be contracted with on an annual basis to assure standards in fiscal responsibility.

Parent / Teacher Advisory Board

The Corporation will be advised by a Parent and Teacher Advisory Board, understanding that the Corporation has a legal fiduciary responsibility for the well being of the School.  The Advisory Board will have a minimum of five members selected from volunteers by the Board of Directors of the Corporation. 

The school will be administered in a nonsectarian manner.

The Advisory Board will advise and assist the Board of the Corporation as follows:

· the general policies of the school; 

· parent and community involvement in and support for school programs;

· solicitation and receipt of grants and donations consistent with the mission of the school; 

· reviewing the educational program and making recommendations for improvement.

It is understood that the Barstow Unified School District and Board of Education shall have the right of access to all Charter School records to carry out their oversight responsibilities, and that the records of the Charter School are subject to the California Public Records Act.

Parent Involvement

One goal of this school is that of empowering parents as educational partners. Parents should feel that their voice and participation at the school influences the development of the total school and its components. Parents will have the opportunity to participate in a variety of meaningful ways at the school site and their presence on campus and assisting teachers in the classroom is most important.

Parents/Guardians will be asked to commit to:

· Insuring that their child is properly prepared for each school day

· Insuring that their child has completed all home work assignments

· Attending all parent meetings at the Academy.

· Providing up to 40 hours of service annually to the Academy.

· Assisting in the development of their child's Personal Education Plan (PEP) and an understanding of the school's curriculum, evaluation process, and other programs.

E.  Employee Qualifications

Employees are reflective, to the extent possible, of the diversity of the community in gender and ethnicity.  All parents, community members, and staff will see themselves as teachers and role models. Because of their love for children, employees will view themselves as dedicated staff members willing to work beyond their normal scope of hours and duties. They will be committed to developing the social, civic, character, and academic development of each student. 

Selection and appointment of the Charter School's staff members shall be the exclusive prerogative of the corporation.  Persons who work at the Charter School shall‑be selected, employed, and released by the Charter School which will set the terms and conditions of employment.

The school will not discriminate against any employee on the basis of affiliations, political or religious acts or opinions, race, color, gender (including sexual harassment), marital status, national origin, ancestry, physical disability (including AIDS), mental disability, actual or perceived sexual orientation, medical condition (cancer related), sex, age or in retaliation. 

Administrators' Qualifications

The principal at the Charter School should possess leadership abilities and a comprehensive educational vision that is consistent with the school's mission and educational program. In addition, the principal should possess skills in hiring and supervising excellent teachers, technological and data‑analysis experience, and if possible, business experience.  An educational administrative credential is encouraged but not required. A Bachelor’s Degree is required as a minimum. The principal must hold at least an emergency teaching credential in order to be employed.

Teachers' Qualifications

The most important qualifications for our teachers are: (1) caring about our students; (2) familiarity with or willingness to be trained in the school's curriculum; (3) a demonstrable effectiveness in teaching; and (4) a willingness to work hard and to take responsibility and exercise leadership for the school as a whole.  

Specific qualifications include:

· holding a California Teaching Credential or holding an emergency credential (This qualification will apply to Core Teachers in the area of English/Language Arts, Mathematics, Science, and Social Studies); 

· dedicated to putting in time, energy, and effort in developing the school's program;

· committed to working with parents as educational partners; 

· willing to become a learner as well as teacher/coach in the school; knowledgeable or willing to become knowledgeable about the developmental needs of our elementary students; 

· sensitive to social as well as academic needs of the students;

· willing and able to plan cooperatively with other teachers; 

· willing to be trained in the use of different curriculums and learning styles in the classroom; 

· willing to be an active participant in monthly staff meetings; 

· willing to work closely with the school counselor by providing any information regarding a student's behavior change, attitude, and/or classroom performance;

· willing to take a leadership role in some aspect of the school's development; 

· a strong knowledge of their personal strengths and weaknesses, and a willingness to continue education through additional courses and training, workshops, seminars, and staff development.

F.  Procedures to Ensure Health and Safety of Pupils and Staff

Procedures to ensure the health and safety of staff and pupils will remain the same as those currently used by the Barstow Unified School District. These procedures shall include but not be limited to fire safety, earthquake safety, other emergency situations, immunizations, child abuse reporting, etc. Applicable federal and state laws relative to health and safety will be followed. The school will be financially responsible for all costs of complying with health and safety matters.

The Corporation shall comply with all provisions of Education, code 44237, including the requirement that as a condition of employment each new employee not possessing a valid California Teaching Credential must submit two sets of fingerprints to the California Department of Justice for the purpose of obtaining a criminal record report. Teachers shall comply with the credential requirements of the Charter School Law. 

Records of student immunization shall be maintained. The Corporation will develop further health, safety, and risk management guidelines in consultation with its insurance carriers and risk management experts. The school building will be assessed for structural safety, using existing state, county, and city standards for independent and parochial schools. 

The Charter School agrees to purchase premises liability insurance listing the Barstow Unified School District as an additional insured. 

G.  Maintaining a Racial and Ethnic Balance in the School

Pupils will be considered for admission without regard to ethnicity, race, or national origin. The school will strive to achieve a racial and ethnic balance of students and staff, which reflects the entire school district.

Targeted marketing in order to achieve racial balance will include print and electronic media, community, and regional outreach through flyers, direct presence at service group meetings within and outside the community, and direct mail where appropriate. The school shall comply with all applicable court orders relative to the enrollment processes where such orders are now or may in the future be in place.

H.  Admissions Requirements

Because the Charter School is a public school committed to equal opportunity, the Charter School will be non‑sectarian and employ no admissions exams or special admissions requirements. Admission to the Charter School shall be open to all California residents on a non‑discriminatory basis without regard to race, color, national origins, disability, creed, sex, ethnicity, behavior, age, ancestry, and proficiency in the English language.  The Charter School will ensure that students admitted have proof of all necessary immunizations required to be admitted to any California Public School.

The Charter School is a school of choice. If more students apply than can be admitted, a lottery drawing will be held with first priority given to students who:

· Live in the Barstow Unified School District. 

· Siblings of students already admitted into the school

· Students whose parents, grandparents, or legal guardians are members of the Board of Directors or Advisory Board.

Racial and economic diversity will drive our admissions criteria to assure a diverse student body. Each potential applicant and parent will be provided an opportunity to sign an agreement showing their support for and commitment to the expectations of students and parents. These expectations will be provided to each parent and applicant.

Special Education

Waterman Charter Academy will be responsible for providing special education services and instruction to the students it serves.  The charter school will receive its allocated share of AB602 special education funds.  The allocated amount will be calculated using a funding model based on pupil population (average daily attendance).  The charter school may request specific services from the District on a fee basis, and such services will be granted subject to availability.

The District will be entitled to collect an encroachment from the charter school.  The charter schools encroachment contribution will equal the percentage of general funds encroached by the District to support the Special Education Program for the prior fiscal year.  The annual encroachment percentage collected from the charter school may vary from year to year depending on the Districts internal encroachment.  The calculation of the charter schools encroachment contribution will be based upon a formula developed by the District’s Budget Office.

The Charter School must and will abide by the 1997 federal IDEA legislation, the State of California regulations for implementation (Solis Bill) including Part 30 of the California Education Code relative to Special Education programs, and relevant parts of chapters 3 and 5.1 of Division I of Title 5 of the California Code of Regulations relative to the Special Education of children and youth with disabilities and uniform complaint procedures. The Charter School will also comply with any specific directives and procedures in place for the Barstow Unified School District but will, at a minimum, comply with all applicable Barstow Unified School District Board policies for Special Education.

The Charter School will follow the legal specifics of Special Education/IDEA legislation in its delivery of services, including:

· An equal opportunity for all children that may not be denied on the basis of a disability; 

· a written Individualized Education Program (IEP) for all students identified and qualified as having a disability and receiving special education services; 

· a free and appropriate public education program, this program to be determined on an individual case‑by‑case basis depending on each student's unique needs and which may be challenged by the student's parent(s) through due process procedures; 

· a least restrictive environment or "Natural environment" in consideration of the following factors: (1) a comparison between educational benefits available to a disabled student in a traditional classroom and a special education classroom; (2) the non‑academic benefits to the student with a disability from interacting with non‑disabled students; (3) the degree of disruption of the education of other students resulting in the inability to meet the unique needs of the disabled student;

· due process requirements which include notification of parent(s) of the intent to evaluate for special education and consent to this process by the parent(s);

· Nondiscriminatory evaluation procedures for children with IEP's. 

It is the policy of the Corporation that the Charter School implements a program of individual student plans, or Personal Education Plans (PEP), for all students in all classes. These Individual Student Plans should be inclusive of relevant strategies to meet all of the education needs of the child regardless of any educational handicap. It is the goal of the Charter School to meet the educational needs of every child in every classroom and to minimize the need for special education services. This ultimately gives the Charter School more latitude of response in meeting all children's needs.

If the Personal Education Plan is not meeting the educational needs of the child, and the teacher or teachers have met with parents and instituted classroom modifications, the child should be referred to the Student Study Team. The purpose of the Student Study Team is to bring all school‑wide resources to aid powerful learning programs strategies for special needs. 

The Student Study Team uses a systematic problem‑solving approach, utilizing teachers, administrators, parents, the student, counselors, psychologists, nurses, relatives, and community persons, to assist students who are not progressing at a satisfactory rate.  Only after the Student Study Team has met, designed a strategy of intervention, and evaluated the effectiveness of the intervention, should a student be referred for a special education evaluation.  

The referral process is a formal, ongoing review of information related to students who are suspected of having disabilities and show potential signs of needing special education and related services.  Evaluative procedures may be utilized within the scope of the Student Study Team without a formal referral for a special education evaluation.  The referral for assessment process includes looking at student screening information and making a decision about whether or not to conduct a formal educational assessment.

Should the Student Study Team decide to proceed with formal assessment for special education, an Assessment Plan would be developed.  That assessment plan describes the types of assessments that may be used for determining eligibility for certain instruction and services.  Assessment involves gathering information to determine the student’s disability, eligibility for services, nature and extent of required services.  Assessments may include individual testing, observations, interviews as well as review of school records, reports, and work samples.  Assessment guidelines include:  parental consent, evaluation in all areas related to suspected disability, multiple assessments without cultural or racial or gender bias, and multidisciplinary team to include a teacher knowledgeable in the disability.  

Parents must give consent for an initial evaluation and initial placement, be notified of any change in placement that may occur, and be invited, along with teachers, to conferences and meetings to develop Individual Education Programs.
There may be some exceptions to the above policy:

1. If a parent/legal guardian requests a special education evaluation they have a legal right to have that request carried out within the mandated time frame. This parent or these parents should be made aware of the Student Study Team process and its benefit for their child and the benefit of exhausting available school resources. If the parent requests the special education evaluation, he or she should provide a written request to the school.  A response will be sent to the parent within 15 days of the request for evaluation.  

2. If a child appears to have a speech difficulty, he or she may be referred for a speech and language evaluation without going through the Student Study Team process.

Every child who is assessed must have an Individualized Education Program (IEP) to discuss assessment results and determine eligibility, and (if eligible) specify the instruction and services.    IEP team membership includes parent/guardian, school administrator, current teacher, and other invited persons such as those who assessed the student.   Parents have the right to initiate a due process hearing to challenge a decision regarding the identification, evaluation, or educational placement of their child.  Parents also have the right to file a complaint if they believe that the school has violated federal or state laws or regulations governing special education.

The principal will meet regularly with on‑site special education personnel including psychologists, speech and language therapists, adaptive physical education specialists, and resource specialists. The principal will request a monthly report from any special education professional on‑site outlining the amount of time each professional spends with each special education student as correlated with Individual Education Plan (IEP) mandates. The reports from resource specialists shall include meeting dates with parents as scheduled on the IEP.

The charter school will employ qualified, certificated personnel to deliver and monitor the prescribed program in an IEP.  Since focus will be on an inclusive setting and delivering instruction in the General Education Classroom, an emphasis on staff development and in-service will be maintained to ensure that classroom teachers use effective strategies to ensure student success.  

Special education personnel on‑site at a charter school should always be working as a team, with the school teachers, aides, parents, and administrators. The principal will hold special education personnel responsible for how IEP goals and objectives are communicated to teachers, aides, and parents.  Every IEP shall have strategies for a student’s educational progress and ultimate participation in general education without the need for special education when sufficient progress has been demonstrated.  IEP’s will be reviewed annually as required by law.  All hours of service listed on the IEP must be provided to the child. 

All incoming students should be screened to determine if they have an Individual Education Program (IEP) or a 504 plan.

I.  Audit of Financial and Programmatic Operations

Indemnification

The Corporation shall have full responsibility for the organization and operation of the Charter School. The Charter School shall operate and be organized in conformity with this agreement, as well as with state and federal law. The parties recognize that petitioner and the District are separate legal entities. In respect to its operation under this agreement, petitioner shall, to the fullest extent permitted by law, hold harmless, indemnify, and defend the District, its officers, directors, and employees from and against any and all claims, demands, actions, suits, losses, liability expenses and costs, including without limitation reasonable attorneys' fees and costs arising out of injury to any person, including death or damage to any property caused by, connected with, or attributable to the willful misconduct, negligent acts, errors or omissions of petitioner or its officers, employees, agents, or consultants under this agreement, excepting only those claims, demands, actions, suits, losses, liability, expenses and costs caused by the sole negligence of the District, its officers, directors, or employees.

Accountability and Annual Audit

The Barstow Unified School District and Board will review the fiscal integrity of the Charter School in order to satisfy itself that sound financial procedures are in place and are being followed. Adherence to such sound financial practices by the Corporation is a condition for the continuance of the charter.

In order to ensure sound fiscal management, the Corporation has contracted with an Educational Consulting Corporation to ensure that policies and procedures are in place and followed to ensure the integrity of public funds.  The Consulting Corporation will assume the responsibility for accounts payable, accounts receivable, payroll, and budget planning and monitoring.

The Corporation will, at its own expense, contract for the services of an independent, and certified public accountant (CPA) to conduct an annual financial audit. This audit will include an audit of the school's financial statements, and attendance accounting records and practices. Audit deficiencies will be resolved to the satisfaction of the Barstow Unified School District.

The District may inspect, not less than annually, documents on file at the Charter School which shall verify that all teachers at the school hold a certificate, permit or other document equivalent to that which teachers in other public schools would be required to hold.

The Superintendent or designee may examine, not less than annually, the audit report of the Charter School, and shall, not less than annually, examine the general operations of the Charter School. The Superintendent will promptly report to the Barstow Unified School District Board and to the Board of Directors of Waterman Charter Academy, Inc. any instance in which the Charter School has committed any of the violations reported in Education Code 47607(b), which may result in revocation of the charter. 

The District shall charge, and the Charter School shall pay the District, for the actual costs of monitoring and supervision not to exceed 1 % of the revenue of the Charter School except as otherwise provided by law.

Business Practices and Contracting for Services and Goods

It is the intent of petitioner to negotiate with the District regarding an array of interrelationships, including but not limited to the provision of goods, services, and special education.

The Corporation may contract with the Barstow Unified School District for goods or services, which the Barstow Unified School District, at its discretion, may choose to make available. Such contracts, however, shall not be construed to negate the operational independence of the Charter School from the Barstow Unified School District.

All goods and materials purchased by the Charter School with funds provided by the Corporation will be owned by the Corporation as the not‑for‑profit sponsor organization and shall remain so notwithstanding any withdrawal of charter status by the Barstow Unified School District and the Board. 

Should the not‑for‑profit Corporation disband, all of its property and assets will be liquidated according to state law governing Public Benefit Corporations. Barstow Unified School District materials and property donated or loaned to the Charter School will be properly inventoried and returned to the Barstow Unified School District on withdrawal of charter's status. Assets purchased with public funds belong to the Barstow Unified School District. All Barstow Unified School District property used by the charter shall be protected by insurance satisfactory to the Barstow Unified School District.

The Corporation shall locate its facilities within the Barstow Unified School District.  The Charter School may make use of multiple facilities to house its population. Such facilities may include the rental of existing space, lease of bare land with installation of temporary buildings, or the purchase of a permanent site and construction of permanent school buildings.  In the first year of operation, sites will be purchased or rented. The Barstow Unified School District will be invited to review the proposed sites upon completed negotiations regarding lease or Purchase.  A Certificate of Occupancy will be secured and shall be presented to the Barstow Unified School District prior to the start of school.

The Barstow Unified School District shall have no legal obligation to assist financially the Corporation during the development of various sites. However, they shall cooperate in the legal process of future site acquisition by adopting those resolutions (e.g., District verification that the District has approved the Charter School) which may be required to obtain a suitable site, if such cooperation is necessary. No legal liability shall extend to the District nor shall financial assistance be required at any time. The Corporation shall reimburse the Barstow Unified School District for any reasonable costs (e.g., staff time in excess of the 1% administrative oversight charge that the District is entitled to under the law) it should incur as a result of this cooperation. The Charter School will, at its own expense, be responsible for obtaining appropriate permits from the local jurisdiction (such as the City or County) including building permits, occupancy permits, fire/life safety inspections, and Conditional Use Permits as required to ensure a safe environment for staff and students. 

Insurance and Safety Policy

The Corporation will purchase and maintain as necessary general liability, automotive liability, errors and omissions, property, workers compensation, and unemployment insurance policies through its own insurance program or through the Barstow Unified School District. If separate insurance is procured, it shall be equivalent to the Barstow Unified School District's program with respect to limits of coverage. Specifically, petitioner will provide evidence of the following insurance coverage: Educator's Liability covering errors and omissions ($2 million), General Liability ($2 million/ $2 million/ $1 million), Workers' Compensation ($500,000), and Commercial Umbrella ($5 million). Petitioner will also provide comparable property insurance as specific sites are to be utilized by the Charter School.

Evidence of all insurance will be made available to the designee of the Superintendent. Insurance coverage secured by the petitioner will name the District as "also insured".

The Corporation will develop health, safety, and risk management guidelines in consultation with its insurance carriers and risk management experts or through those persons recommended by the Barstow Unified School District. 

Personnel Policies

Before hiring employees, The Corporation shall establish personnel policies that will be reviewed by the Charter School's legal counsel for compliance with applicable laws. 

Health and Welfare Benefits

Charter School employees who were employed by a public school district in the year prior to joining the Charter School will be treated the same with regard to health and welfare benefits for the employee (medical insurance, dental insurance, and vision insurance) and the State Teacher Retirement System or Public Employees Retirement System.  

Salary Schedule

Teachers and other employees will be placed on the Charter School salary schedule according to the responsibilities that they assume. In the first year, employees who were employed by the Barstow Unified School District in the prior year will receive the same salary that they would have received had the Barstow Unified School District employed them in this current year. All other employees of the Charter School will receive salary based upon the salary schedule approved by the Charter School Board.

Revenues and expenditures will be reviewed annually, and a recommendation will be made through the Corporation after counsel with staff for cost of living adjustments and incentive pay. Teachers may move up within each teacher level based on performance. Career paths will be developed for teachers.

Evaluation Procedure

The principal shall have the right to observe and evaluate staff using the Corporation's performance appraisal framework and system. The purpose of the performance appraisal system is to promote greater accountability by leading to changes in professional practice that result in the continuous improvement of student achievement. The assessments will include, but need not be limited to:

· An analysis of student achievement based on student performance on standardized and other specific assessments;

· Observations by the principal in professional settings;

· Accomplishment and growth consistent with core professional expectations as documented by the teacher in a professional performance improvement program;

· A self‑assessment based on adherence to the vision and mission of the school;

· Community presence and involvement including frequency of parent contact.

Employees will be eligible to receive an annual bonus up to a total of 1% of their annual salary based on their annual review.

J.  Suspension and Expulsion Procedures

The criteria for suspension and expulsion of students at the Charter School will be consistent with state and federal laws. Waterman Charter Academy will develop and implement a Student Code of Conduct and Discipline Guidelines consistent with the Education Code. 

Consistent with the efforts to share the governance of the school, specific suspension and expulsion procedures that comply with constitutional standards of due process will be reviewed by the school community at the beginning of each school year. This process will provide parents and students with an opportunity to exercise such leadership skills as problem solving, negotiation, shared decision making, and conflict resolution, as well as fostering a sense of personal and community responsibility.

The Charter School will provide students due process hearings in conformity with the requirements of state and federal law regarding discipline, special education, confidentiality, and access to records. Student rights to an education during suspension will be addressed in compliance with the documents referenced above and in conformance with the Education Code.

The bottom‑line purpose of the suspension and expulsion procedures will be to ensure a safe and effective learning environment. Successful procedures will provide for due process, be specific, and concrete.

While suspension and expulsion are to be regarded as a last resort, the following represents some of the suggested grounds for such action:

1. The threat, causation, or attempted causation of physical injury to another person;

2. Possession of a weapon (e.g., firearms, knives, and explosives);

3. Unlawful possession, use, sale, offer, or being under the influence of any controlled substance, alcoholic beverage, or intoxicant;

4. Robbery or attempted robbery of school property;

5. Significant damage or attempt to damage school property; and

6. An obscene or offensive act or habitual profanity/vulgarity.

Prior to suspending a student for a period of five days or less, if circumstances permit, the student and his/her parents shall be given a written statement of the reasons for suspension. The student and his/her parents shall also be given an opportunity to meet with the school principal to present any evidence as to why a suspension should not be imposed. If circumstances require an immediate suspension, written notice and an opportunity to meet shall be provided to the student and his/her parents within three days of the suspension.  A student may not be suspended for more than 20 days cumulatively.  

If a student is to be suspended for more than five consecutive days, or if an expulsion is recommended, the following procedures apply. The student shall be given written notice of the proposed long-term suspension or expulsion and of the reasons therefor. If the student or his/her parents contest the proposed disciplinary action, a hearing shall be held before the Board to determine whether cause exists for the disciplinary action. The student shall have the right to be represented by counsel at the hearing before the Board, to present evidence on his/her own behalf, and to confront and cross‑examine adverse witnesses. The written notice to the student of the proposed disciplinary action must advise the student of the above‑listed rights, and must specify the date, time, and place of the disciplinary hearing. The disciplinary hearing shall be held within thirty days from the date the student was originally suspended. The decision of the Board shall be final.

Prior to enrollment, parents will be provided an opportunity to sign and agree to a statement of parental commitment to attend parent meetings and conferences, deepen their knowledge of the school's curriculum and philosophy, and to support the work of the school in the home. It is not the intent of petitioner to deny access to the education offered at the Charter School, while at the same time understanding that the school's mission and vision ought to be shared and understood by each student and their family.

In securing a parental family commitment as a part of the enrollment process, the Charter School will act sensitively and be flexible with regard to its parental involvement policy. If a parent cannot fulfill his/her expectations to the school, then a relative or community resource person will be asked to volunteer

K.  State Teachers Retirement System and Public Employees Retirement System

To the extent allowed by law, employees – full and part-time – of the Charter School shall be able to participate in any and all teacher and employee retirement funds that are established by the Waterman Charter Academy Board.

Certificated, classified, and other staff members of the Charter School shall retain all previously vested rights in their respective retirement systems, including, but not limited to STRS, PERS, and the Social Security System. 

Faculty and staff of the Charter School will participate in the federal Social Security System and will have access to other school sponsored retirement plans. The Corporation will allow eligible district school faculty and staff who transfer from a public school district to participate in the State Teachers Retirement System (STRS) or the Public Employee Retirement System (PERS), make contributions to the State Teachers Retirement System (STRS) or the Public Employee Retirement System (PERS) (for eligible faculty and staff who have transferred from public school districts).  

L. Attendance Options for Students Who Choose Not to Attend Waterman Charter Academy

As per state law, no governing board of a school district shall require any pupil enrolled in a school district to attend a charter school. Transportation is parental responsibility for families who choose to attend the Charter School with the exception of students whose IEP may mandate district‑provided transportation.

M.   Employee Rights When Working at the Waterman Charter Academy and Right to Return to the Barstow Unified School District After Employment at a Charter School.

The Corporation will hire all school staff.  For staff employed by a public school district in the prior year, they shall (as in the case of all other employees) be selected, employed, and released by the Charter School through the Corporation which shall set the terms and conditions of employment.

The Charter School’s staff will be given annual contracts and will be considered employees of the Corporation.

No Public school district employee shall be required to work at the Charter School.  Any employee who so desires shall be considered for employment through an open application process, and, if hired, shall enter into a contractual agreement with the Corporation which shall have the authority to hire and terminate the position, in accordance with the agreement executed between the Corporation and the employee.

It is the intention of petitioner, whenever possible, that public school district employees who are offered employment and who choose to work at the Charter School will be given unpaid charter school leave from their district with return rights for the duration of the initially approved charter. Return rights would be offered with neither loss nor gain of status or seniority with the prior district, at the salary and benefit rate in current use by the Barstow Unified School District for employees in the same classification who remained in the Barstow Unified School District. It is understood by petitioner that charter leaves are granted on an annual basis for the full year and that return rights and placement are determined by the District and are not guaranteed during the school year.

Per this petition, Charter School staff that was employed by a public school district will have the same rights as district staff with regard to applying for transfers back into another district school. To the extent permitted by district policy, years of service in the Charter School will be counted in the same manner that they currently have been recognized if they transfer to another district school.

With regard to AB 63 1, in the event that there is a dispute about the requirements to implement the school design, the final decision shall rest with the Corporation and the requirements of the program shall prevail. Charter School staff that are hired but were not part of a public school district in the preceding year shall be considered as "at will" employees with no right of return to the Barstow Unified School District.

Layoff/Dismissal Rights

In situations where discipline of an employee becomes an issue, the Charter School will pursue progressive communication and action (including but not necessarily limited to being given a reasonable opportunity to improve performance, suspension with or without pay or termination of employment if necessary).

Maximum Class Size Limitation

The Charter School will participate in the class size reduction program in grade levels Kindergarten, One, Two, and Three and any other grades that may be included in the future. The Corporation, in receiving class size reduction funds, agrees to adhere to all state laws and regulations pertaining to the use of class size reduction funds.

Work Year

The full work year for teachers will be extended to include up to 10-work days and the workday will be 8 hours. During the first, full Charter School year, the school year will be no less than 180 days.

Membership in the Local Teachers Association

Teachers originally employed by a local public school district who elect to work at the Charter School may retain their membership in the local teachers association if they wish, but will not be required to do so as condition for hiring at the Charter School. Such membership, however, shall not make the teacher collective bargaining applicable to employment at the Charter School, as the employees are employees of the corporation and not the Barstow Unified School District for purposes of AB 63 1.

Dispute Resolution Procedure

A claim by an employee that a term of employment at the Charter School has been misinterpreted, misapplied, or violated with respect to that employee shall be resolved through the following process set forth below. The term “claim” below shall have the meaning specified in this paragraph.

Stage I ‑ Principal‑Immediate Supervisor

A claim by an employee must be presented in writing to the school principal within twenty‑one calendar days of the event or condition giving rise to the claim. The school principal shall meet with the claimant to try to resolve the claim. If the claim is not resolved within ten calendar days from the date the claim is presented to the school principal, the claimant may present the claim to the President of the Corporation or his/her designee.  All claims to this person must be submitted in writing within four calendar days after the ten‑day resolution period with the school principal.

Stage 2 ‑ Waterman Charter Academy's President or his/her Designee

Within fourteen days of receipt of the claim, The Corporation’s President (or his/her designee) will investigate the claim, and if necessary, meet with the claimant and any other persons necessary for resolution of the claim. Within twenty‑one days after receipt of the claim, a written decision shall be rendered.

Stage 3 – Waterman Charter Academy Board

In the alternative, claimant may appeal a decision of the school principal, to Waterman Charter Academy Board by submitting a written appeal within fourteen calendar days from the date of the school principal's decision. The claimant shall mail or personally deliver to the school principal a copy of the appeal at the time he/she submits the appeal to the Board. 

The Board may investigate the claim by reviewing the written record or by interview of the involved parties. The Board shall render a decision on the appeal within fourteen days after the filing of the appeal. 

N.  Dispute Resolution Procedure

California Education Code Section 47605 (b)(l 4) requires that a charter designate the procedures to be followed by the Charter School and the "entity" creating the charter in the event of a dispute relating to the provisions of the charter. In the case of Waterman Charter Academy Petition, the entity creating the charter shall be the Barstow Unified School District

Any controversy, claim, or dispute arising out of or relating to the charter agreement shall be handled first through an informal process in accordance with the procedures set forth below.

(1) Any controversy, claim, or dispute arising out of or relating to the charter agreement, or the breach thereof, must be submitted in writing (“Written Notification”).  The Written notification must identify the nature of the dispute.  The Written Notification may be tendered by personal delivery, by facsimile, or by certified mail.  The Written Notification shall be deemed received (a) if personally delivered, upon date of delivery to the address of the person to receive such notice if delivered by 5:00 p.m., or otherwise on the business day following personal delivery; (b) if by facsimile, upon electronic confirmation of receipt; or (c) if by mail, two (2) business days after deposit in the U.S. Mail.  Written Notifications shall be addressed as follows:

To Charter School:



Ms. Margaret Curran







Chairman of the Board







Waterman Charter Academy, Inc.







2140 P Street







Barstow, CA  92311

To Director of Charter Schools:

Superintendent

Barstow Unified School District









551 South Avenue H 

Barstow, California  92311
(2) A written response (“Written Response”) shall be tendered to the other party within twenty (20) business days from the date of receipt of the Written Notification.  The parties agree to schedule a conference to discuss and resolve the controversy, claim or dispute at issue (“Issue Conference”).  The Issue Conference will take place within fifteen (15) business days from the date the Written Response is received by the other party.  The Written Response may be tendered by personal delivery, by facsimile or by certified mail.  The Written Response shall be deemed received (a) if personally delivered, upon date of delivery to the address of the person to receive such notice if delivered by 5:00 p.m., or otherwise on the business day following personal delivery; (b) if by facsimile, upon electronic confirmation of receipt; or (c) if by mail, two (2) business days after deposit in the U.S. Mail.

(3) If the controversy, claim or dispute cannot be resolved by mutual agreement at the Issue Conference, then either party may request that the matter be resolved by mediation.  Each party shall bear its own costs and expenses associated with the mediation.  The mediator’s fees and the administrative fees of the mediation shall be shared equally among the parties.  Mediation proceedings shall commence within 120 days from the date of the Issue Conference.  The parties shall mutually agree upon the selection of a mediator to resolve the controversy or claim at dispute.  The mediator may be selected from the approved list of mediators prepared by the American Arbitration Association.  Mediation proceedings must be administered in accordance with the mediation rules or guidelines of the American Arbitration Association.

(4) If mediation is not successful, then the parties agree to settle the controversy, claim, or dispute by arbitration conducted by a single arbitrator in accordance with the rules of guidelines of the American Arbitration Association.  The arbitrator must be an active member of the California State Bar or a retired judge of the state of federal judiciary in California.  Any arbitration award rendered shall be final, binding, and legally enforceable upon all parties.  Judgment of any arbitration award may be entered in any court having proper jurisdiction.  Each party shall bear its own costs and expenses associated with the arbitration.  The arbitrator’s fees and the administrative fees of the arbitration shall be shared equally among the parties.

(5) Any party who fails or refuses to submit to arbitration shall bear all costs and expenses incurred by such other party in compelling arbitration of any controversy, claim, or dispute.

(6) Either party’s failure to comply with the prescribed timelines set forth in Paragraphs One and Two of this Section shall result in the parties proceeding forward with mediation.  Mediation proceedings shall commence within 160 days from the date the Written Notification was tendered.

O.  Collective Bargaining (Labor Relations)
The Corporation shall be deemed the exclusive public school employer for collective bargaining purposes.  

It is expected that contract services (through negotiations) will be established with the BUSD, assuming that the delivery cost remains competitive as compared to the private sector.  If Food Service staff is hired, a medical clearance is required in order to obtain a Food Handler’s Certificate. 

GENERAL ASSURANCES/REQUESTS

Insurance Requirements

No coverage shall be provided to the Charter School by the District under any of the District‘s self-insured programs or commercial insurance policies. The Charter School shall secure and maintain, as a minimum, insurance as set forth below with insurance companies acceptable to the District to protect the Charter School from claims which may arise from its operations. The following insurance policies are required:

1. Workers’ Compensation Insurance in accordance with provisions of the California Labor Code, adequate to protect the Charter School from claims under Workers’ Compensation Acts that may arise from its operations.

2. Comprehensive Bodily Injury and Property Damage Liability for combined single limit coverage of not less than $5,000,000 for each occurrence. The policy shall be endorsed to name the Barstow Unified School District as additional insured and shall provide specifically that any insurance carried by the District which may be applicable to any claims or loss shall be deemed excess and the Charter School’s insurance primary despite any conflicting provisions in the Charter School’s policy. Coverage shall be maintained with no self-insured retention.

3. Fidelity Bond coverage shall be maintained by the Charter School to cover all Charter School employees who handle, process, or otherwise have responsibility for Charter School funds, supplies, equipment or other assets. Minimum amount of coverage shall be $50,000 per occurrence, with no self-insured retention.

Insurance Certificates

The Charter School shall furnish to the District certificates of such insurance signed by an authorized representative of the insurance carrier. Certificates shall be endorsed as follows:

The insurance afforded by this policy shall not be suspended, cancelled, reduced in coverage or limits or non-renewed except after thirty (30) days prior written notice by certified mail, return receipt requested, has been given to the District

Facsimile or reproduced signatures are not acceptable. The District reserves the right to require complete certified copies of the required insurance policies.

Optional Insurance

Should the Charter School deem it prudent and/or desirable to have insurance coverage for damage or theft to school, employee or student property, for student accident, or any other type of insurance coverage not listed above, such insurance shall not be provided by the District and its purchase shall be the responsibility of the Charter School.

Hold Harmless/Indemnification

The charter school does hereby agree, at its own expense, to indemnify, defend, and hold the District, its officers and employees harmless from and against any and all claims, liabilities, or legal proceedings brought by any person or entity whatsoever, arising from, or relating to the charter agreement. The charter school further agrees to indemnify, defend, and hold the District, its officers and employees harmless from and against claims, liabilities, or legal proceedings brought by any person or entity if such claims, liabilities, or proceedings arise from or relate to acts or the omission of acts committed by the charter school, its officers, or its employees.

The charter school shall be responsible at its own expense for defending any claims, liabilities, or legal proceedings brought against the charter school by any person or entity.

Financial Matters
According to Education Code § 47630.5(b) Charter Schools assigned a number by the State Board of Education after June 1, 1999 are funded based on the Charter School Block Grant. The charter school may select to receive its funds directly or locally, through its charter-granting agency. They must apply directly for categorical funding outside the block grant and complete their own Consolidated Application.

The Charter school must engage an independent public accountant, certified by the State of California, to audit the school’s financial statements in accordance with generally accepted auditing standards and the audit guide issued by the Controller of the State of California. The independent public accountant and the charter school will prepare the necessary financial reports to be submitted to the District. The financial statements audited by a Certified Public Accountant will be submitted to the sponsoring District within four months following the close of the fiscal year.

The Charter School will be responsible for its own financial services (accounting, budgeting, and payroll) and personnel services. The District may charge for the actual costs of supervisory oversight of the charter school not to exceed 1 percent of the revenue of the charter school. If the charter school is able to obtain substantially rent-free facilities from the District, the District may charge for the actual cost of supervisory oversight of the charter school not to exceed 3 percent of the revenue of the charter school.

The Charter School shall conduct all of its financial operations in a timely manner and for all programs (regular, categorical, and special education) through procedures established by the State of California and the Federal Government, as appropriate.  For Federal programs (including Title I), the criteria for eligibility and fiscal guidelines will be as established by the Federal Government. Charter schools that elect to receive funding directly are responsible for meeting eligibility and fiscal requirements established by the Federal Government and for completing the Consolidated Application. The charter shall provide the District with all financial and related reports, including enrollment attendance to enable the District to meet its requirements by law. Notwithstanding the petitioners’ expectation to receive Title I funding under Federal guidelines, said funding may not be forthcoming until the school meets established criteria for a determined school year.

The District may at its discretion provide services to the Charter School on a fee for service basis, if requested by the Charter school to do so. In such a case, the District will determine the cost of providing such services at a per pupil rate.

Special Education

Charter schools are obligated by federal law to adhere to the provisions of the Individuals with Disabilities Education Act (IDEA) and State Special Education Regulations.

Charter schools will be responsible for providing their own special education services and instruction to the students they serve, as set forth in the IDEA. They shall ensure the participation of a District Special Education representative at any IEP meeting when it is anticipated that special education service options will be considered within least restrictive environments other than those at the school.

The charter school will receive its allocated share of AB602 special education funds. The allocated amount will be calculated using a funding model based on pupil population (average daily attendance). The charter school may request specific services from the District on a fee basis, and such services will be granted subject to availability.

The District will be entitled to collect an encroachment from the charter school. The charter school’s encroachment contribution will equal the percentage of general funds encroached by the District to support the Special Education Program. The annual encroachment percentage collected from the charter school may vary from year to year depending on the District’s internal encroachment. The calculation of the charter school’s encroachment contribution will be based upon a formula designed by the District’s Budget Services Office.

Consent Decrees

During the life of the charter, the charter school must adhere to all terms and conditions of any court orders and/or consent decrees imposed upon the Barstow Unified School District as they pertain to special education. If the District, a court of law, or a federal or state agency determines that the charter school has failed to comply with the terms and conditions of any court order and/or consent decree, the charter school is solely responsible for all costs, attorney’s fees, or other remedies associated therewith.

Term and Renewal of Charter

The term of this charter shall begin on the date first approved by the Barstow Unified School District, but not later than July 1, 2003.  The initial term of this Charter shall run for five years, ending June 30, 2008. 

A request by the Corporation for renewal of the charter of the school shall be presented no later than February of the school's last year of operation in the then current term.

Material revisions to the charter must be approved by both parties: the Barstow Unified School District and the Corporation.

This charter may be revoked as provided by law.  Before revoking the charter, the District shall provide the Corporation with the notice of the proposed revocation and of the reasons thereof.

Site Warrant 

Applicant, under permission granted in the California Charter Law (EDUCATION CODE 47614) requests use of any district facilities not being used for instructional or administrative purposes, or that have not been historically used for rental purposes provided the Charter School shall be responsible for reasonable maintenance of those facilities.

Food Service

The Corporation desires to contract with Barstow Unified School District for food service for the Academy in a manner equivalent to other public schools.  The academy will offer both breakfast and lunch programs for its students.

Transportation

Barstow Charter Academy is not required to provide transportation for students enrolled. If however the Charter School does decide to provide transportation for their students, the Corporation desires to contract with either the Barstow Unified School District or a private corporation for bus transportation for its students.

Charter School Approval

This Charter School Application was approved by Board of Education of the Barstow Unified School District (BUSD) on _______________, 2003.

_______________________                             ________________________

     Witness Signature                                         Chairman, Board of Education

________________________                           ________________________

      Date of Signature                                               Date of Signature
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Core Knowledge

CORE KNOWLEDGE INFORMATION

What is Core Knowledge? 

	An Idea. . . that for the sake of academic excellence, greater fairness, and higher literacy, elementary and middle schools need a solid, specific, shared core curriculum in order to help children establish strong foundations of knowledge, grade by grade.  

  

A Guide to Specific, Shared Content . . . as outlined in the Core Knowledge Sequence (a grade-by-grade guide to important knowledge) and supported in Core Knowledge resources, including the What Your Kindergartner - Sixth Grader Needs To Know book series.  

  

A School Reform Movement . . . taking shape in hundreds of schools where educators have committed themselves to teaching important skills and the Core Knowledge content they share within grade levels, across districts, and with other Core Knowledge schools across the country.




An Overview of the K-8 Core Knowledge Sequence 

“Core Knowledge at a Glance” provides an overview of major topic headings in the Core Knowledge Sequence, allowing you to see how topics on the Sequence build from one grade to another.

For example, in fifth grade World History, study of the Renaissance builds on earlier studies of ancient Greece (second grade), ancient Rome (third grade), and the Middle Ages (fourth grade).  Or, in Science, the basic concept of the atom, introduced in first grade, leads by fifth grade to an understanding of how atomic properties are organized in the Periodic Table.

Grade-by-grade sequencing of topics is important because it gives teachers some assurance that children will come prepared with a share core of knowledge and skills, and because children learn more effectively when instruction follows the basic psychological principle that we learn new knowledge by building on what we already know.

Corellation to the California State Standards

The Core Knowledge sequence has been correlated to the California State Standards.  Complete documentation of this can be found at http://www.coreknowledge.org/CKproto2/schools/Alignment.htm.

Core Knowledge at a Glance: Major Topic Headings, K-2
	
	Kindergarten
	First Grade
	Second Grade

	Language Art/English
	I. Reading and Writing

II. Poetry

III. Fiction

IV. Sayings and Phrases
	I. Reading and Writing

II. Poetry

III. Fiction

IV. Sayings and Phrases
	I. Reading and Writing

II. Poetry

III. Fiction (Stories; Greek Myths; Greek and Roman Myths)

IV. Sayings and Phrases

	History and Geography
	World I. Spatial Sense

II. Overview of the Seven Continents

American
I. Geography

II. Native Americans

III. Early Exploration and Settlement (Columbus, Pilgrims, Independence Day)

IV. Presidents, Past and Present

V. Symbols and Figures
	World I. Geography

II. Early Civilizations (Mesopotamia, Ancient Egypt, History of World Religions)

American
I. Early People and Civilizations (Maya, Inca, Aztec)

II. Early Exploration and Settlement 

III. American Revolution

IV. Early Exploration of the American West

V. Symbols and Figures
	World I. Geography

II. Early Civilizations: Asia (India, China)

III. Modern Civilization and Culture: Japan

IV. Ancient Greece

American
I. American Government: The Constitution

II. War of 1812 

III. Westward Expansion

IV. Civil War

V. Immigration and Citizenship

VI. Civil Rights

VII. Geography of the Americas

VIII. Symbols and Figures

	Visual Arts
	I. Elements of Art

II. Sculpture

III. Looking at and Talking About Art
	I. Art from Long Ago

II. Elements of Art

III. Kinds of Pictures: Portrait and Still Life
	I. Elements of Art

II. Sculpture

III. Kinds of Pictures: Landscapes

IV. Abstract Art

V. Architecture

	Music
	I. Elements of Music

II. Listening and Understanding

III. Songs
	I. Elements of Music

II. Listening and Understanding (Composers; Orchestra; Opera; Ballet; Jazz)

III. Songs
	I. Elements of Music

II. Listening and Understanding (Orchestra; Keyboards; Composers)

III. Songs

	Mathematics
	I. Patterns and Classification

II. Numbers and Number Sense

III. Money

IV. Computation

V. Measurement

VI. Geometry
	I. Patterns and Classification

II. Numbers and Number Sense

III. Money

IV. Computation

V. Measurement

VI. Geometry
	I. Numbers and Number Sense

II. Fractions

III. Money

IV. Computation

V. Measurement

VI. Geometry

	Science
	I. Plants and Plant Growth

II. Animals and Their Needs

III. Human Body (Five Senses)

IV. Introduction to Magnetism

V. Seasons and Weather

VI. Taking Care of the Earth

VI. Science Biographies
	I. Living Things and Their Environments

II. Human Body (Body Systems)

III. Matter

IV. Properties of Matter: Measurement

V. Introduction to Electricity

VI. Astronomy

VII. The Earth

VIII. Science Biographies
	I. Cycles in Nature (Seasonal Cycles; Life Cycles; Water Cycles)

II. Insects

III. Human Body (Cells; Digestive and Excretory Systems)

IV. Magnetism

V. Seasons and Weather

VI. Simple Machines

VII. Science Biographies
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Core Knowledge at a Glance: Major Topic Headings, 3-5

	
	Third Grade
	Fourth Grade
	Fifth Grade

	Language Art/English
	I. Reading and Writing

II. Poetry

III. Fiction (Stories; Norse Myths; Greek and Roman Myths)

IV. Sayings and Phrases
	I. Writing, Grammar, and Usage

II. Poetry

III. Fiction (Stories; Legends of King Arthur)

IV. Sayings and Phrases
	I. Writing, Grammar and Usage

II. Poetry

III. Fiction (Stories; Shakespeare; Myths and Legends)

IV. Sayings and Phrases

	History and Geography
	World I. World Geography (Spatial Sense; Canada; Important Rivers)

II. Ancient Rome (Geography of Mediterranean Region; Roman Empire, “Decline and Fall”)

American
I. The Earliest Americans

II. Early Exploration of North America

III. The Thirteen Colonies: Life and Times Before the Revolution
	World I. World Geography (Spatial Sense; Mountains)

II. Europe in the Middle Ages

III. Spread of Islam and “Holy Wars”

IV. Early and Medieval African Kingdoms

V. China: Dynasties and Conquerors

American
I. American Revolution

II. Making a Constitutional Government

III. Early Presidents and Politics

IV. Reformers

V. Symbols and Figures
	World I. World Geography (Spatial Sense; Lakes)

II. Meso-American Civilizations

III. European Exploration, Trade, and Clash of Cultures

IV. Renaissance and Reformation

V. England from the Golden Age to the Glorious Revolution

VI. Russia: Early Growth and Expansion

VII. Feudal Japan

American
I. Westward Expansion

II. Civil War

III. Native Americans: Cultures and Conflicts

IV. U.S. Geography

	Visual Arts
	I. Elements of Art

II. American Indian Art

III. Art of Ancient Rome and Byzantine Civilization
	I. Art of the Middle Ages

II. Islamic Art and Architecture

III. Art of Africa

IV. Art of China

V. Art of a New Nation: The United States
	I. Art of the Renaissance

II. American Art: Nineteenth-Century United States

III. Art of Japan

	Music
	I. Elements of Music

II. Listening and Understanding (Orchestra; Composers)

III. Songs
	I. Elements of Music

II. Listening and Understanding (Orchestra; Vocal Ranges; Composers)

III. Songs
	I. Elements of Music

II. Listening and Understanding (Composers; Connections)

III. American Musical Traditions (Spirituals)

IV. Songs

	Mathematics
	I. Numbers and Number Sense

II. Fractions and Decimals

III. Money

IV. Computation

V. Measurement

VI. Geometry
	I. Numbers and Number Sense

II. Fractions and Decimals

III. Money

IV. Computation

V. Measurement

VI. Geometry
	I. Numbers and Number Sense

II. Ratio and Percent

III. Fractions and Decimals

IV. Computation

V. Measurement

VI. Geometry

VII. Probability and Statistics

VIII. Pre-Algebra

	Science
	I. Introduction to Classification of Animals

II. Human Body (Muscular, Skeletal, and Nervous Systems; Vision and Hearing)

III. Light and Optics

IV. Sound

V. Ecology

VI. Astronomy

VII. Science Biographies
	I. Human Body (Circulatory and Respiratory Systems)

II. Chemistry (Atoms; Matter; Elements; Solutions

III. Electricity

IV. Geology: Earth and Its Changes

V. Meteorology

VI. Science Biographies
	I. Classifying Living Things

II. Cells: Structures and Processes

III. Plant Structures and Processes

IV. Life Cycles and Reproduction

V. Human Body (Endocrine and Reproductive Systems)

VI. Chemistry: Matter and Change

VII. Science Biographies
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Core Knowledge at a Glance: Major Topic Headings, 6-8

	
	Sixth Grade
	Seventh Grade
	Eighth Grade

	Language Art/English
	I. Writing, Grammar, and Usage

II. Poetry

III. Fiction and Drama (Stories; Shakespeare; Classical Myths)

IV. Sayings and Phrases
	I. Writing, Grammar, and Usage

II. Poetry

III. Fiction, Nonfiction, and Drama

IV. Foreign Phrases Commonly Used in English
	I. Writing, Grammar and Usage

II. Poetry

III. Fiction, Nonfiction, and Drama

IV. Foreign Phrases Commonly Used in English

	History and Geography
	World I. World Geography (Spatial Sense; Deserts)

II. Lasting Ideas from Ancient Civilizations (Judaism, Christianity; Greece and Rome)

III. Enlightenment

IV. French Revolution

V. Romanticism

VI. Industrialism, Capitalism, and Socialism

VI. Latin American Independence Movements

American
I. Immigration, Industrialization, and Urbanization

II. Reform
	World I. America Becomes a World Power

II. World War I, “The Great War”

III. Russian Revolution

IV. America from the Twenties to the New Deal

V. World War II

VI. Geography of the United States
	World I. Decline of European Colonialism

II. Cold War

III. Civil Rights Movement

IV. Vietnam War and the Rose of Social Activism

V. Middle East and Oil Politics

VI. End of the Cold War: Expansion of Democracy and Continuing Challenges

VII. Civics: The Constitution – Principles and Structure of American Democracy

VIII. Geography of Canada and Mexico

	Visual Arts
	I. Art History: Periods and Schools (Classical; Gothic; Renaissance; Baroque; Rococo; Neoclassical; Romantic; Realism)
	I. Art History: Periods and Schools (Impressionism; Post-Impressionism; Expressionism and Abstraction; Modern American Painting)
	I. Art History: Periods and Schools (Painting Since World War II; Photography; 20th-Century Sculpture)

II. Architecture Since the Industrial Revolution

	Music
	I. Elements of Music

II. Classical Music: From Baroque to Romantic (Bach, Handel, Haydn, Mozart, Beethoven, Schubert, Chopin, Schumann)
	I. Elements of Music

II. Classical Music (Romantics and Nationalists (Brahms, Berlioz, Liszt, Wagner, Dvorak, Grieg, Tchaikovsky)

III. American Musical Traditions (Blues and Jazz)
	I. Elements of Music

II. Non-Western Music

III. Classical Music: Nationalists and Moderns (Sibelius, Bartok, Rodrigo, Copland, Debussy, Stravinsky)

IV. Vocal Music (Opera; American Musical Theater)

	Mathematics
	I. Numbers and Number Sense

II. Ratio and Percent

III. Computation

IV. Measurement

V. Geometry

VI. Probability and Statistics

VII. Pre-Algebra
	I. Pre-Algebra (Properties of the Real Numbers; Polynomial Arithmetic; Equivalent Equations and Inequalities; Integer Exponents)

II. Geometry (Three-Dimensional Objects; Angle Pairs; Triangles; Measurement)

III. Probability and Statistics
	I. Algebra (Properties of the Real Numbers; Relations, Functions, and Graphs; Linear Equations and Functions; Arithmetic of Rational Expression; Quadratic Equations and Functions)

II. Geometry (Analytic Geometry; Introduction to Trigonometry; Triangles and Proofs)

	Science
	I. Plate Tectonics

II. Oceans

III. Astronomy: Gravity, Starts, and Galaxies

IV. Energy, Heat, and Energy Transfer

V. Human Body (Lymphatic an Immune Systems)

VI. Science Biographies
	I. Atomic Structure

II. Chemical Bonds and Reactions

III. Cell Division and Genetics

IV. History of the Earth and Life Forms

V. Evolution

VI. Science Biographies
	I. Physics

II. Electricity and Magnetism

III. Electromagnetic Radiation and Light

IV. Sound Waves

V. Chemistry of Food and Respiration

VI. Science Biographies
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About Core Knowledge® 



How Do We Know This Works?

An Overview of Research on Core Knowledge 

(December 2002)

Teachers, principals and parents often ask, “How do we know Core Knowledge works? Is there any evidence for its effectiveness?” This article is meant to answer those questions by providing a brief overview of some of the most recent and most relevant research. 

We have divided this overview into two sections. The first section treats direct evidence; the second looks at indirect evidence. By direct evidence we mean research on Core Knowledge schools -- research showing that Core Knowledge can help lift student scores and close the gap between the more and less disadvantaged students.  By indirect evidence, we mean other studies that confirm the validity of the central ideas behind Core Knowledge, for example, studies that show that the possession of cultural literacy is strongly correlated with academic and economic success, and studies that show that nations with core curricula tend to outperform nations that lack such core curricula on international tests.  

Part I:

Direct Evidence

Studies of the effects of implementation of Core Knowledge in American schools have generally been very favorable.  A growing body of evidence suggests that Core Knowledge fosters excellence and equity.  It fosters excellence by improving student performance, boosting enthusiasm, and laying the groundwork for future learning.  It fosters equity by ensuring that all students have the benefit of a rich curriculum and narrowing the gap between high- and low-performing students. 

A. The Oklahoma City Study 
In the summer of 2000 administrators in Oklahoma City completed a series of carefully controlled, independent studies on the effects of Core Knowledge in public schools in their district.  Oklahoma City Public Schools (OCPS) is an urban district with 67 elementary schools.  The ethnic make-up of the district is 39% African-American, 36% European-American, 18% Hispanic, 5% Asian American and 2% Native American.  At the time when the studies were done, about half of the district’s elementary schools were using the Core Knowledge curriculum. 

Researchers began by determining which students in Oklahoma City were being taught the Core Knowledge curriculum and which were not.  Next, they used a computer to randomly match students in Core Knowledge classrooms with similar students in non-Core Knowledge schools. The computer matched students with the same characteristics on seven variables: grade level, sex, race/ethnicity, free-lunch eligibility, Title-I eligibility, special-education eligibility, and pre-score on the Iowa Test of Basic Skills (ITBS).  This matching procedure yielded 339 matched pairs of Core Knowledge students and non-CK students.  The two groups were statistically indistinguishable, except that the members of one group were taught Core Knowledge while the members of the other group were not. 

Since the two groups of students were so precisely matched at the beginning of the school year, one would expect them to post virtually identical average scores at the end of the school year. In fact, however, the students who had spent the year in Core Knowledge classrooms outscored the control students in seven of the eight categories on the ITBS.  The Core Knowledge students posted significantly higher scores in reading comprehension (58.1 vs. 55.1), vocabulary (59.8 vs. 55.3), science (58.7 vs. 55.8), math concepts (61.4 vs. 59.2), and social studies (58.3 vs. 53.4). The greatest gains -- in reading comprehension, vocabulary, and social studies -- were computed to be statistically “highly significant.” 

The initial study looked at ITBS results for the 1998-1999 school year.  The researchers had hoped to follow up by looking at ITBS results for the 1999-2000 school year, but the district decided not to use the ITBS at the conclusion of the school year, making it impossible to compare before and after results for 1999-2000.  The researchers therefore decided to examine the ITBS results for a previous academic year, 1997-1998.  Again students were randomly matched according to the seven variables listed above, and again the Core Knowledge students were found to have outperformed their peers in almost all categories on the ITBS.  Core Knowledge students achieved “significant” or “highly significant” advantages in reading comprehension (57.6 vs. 53.1), reading vocabulary (58.8 vs. 54.7), language usage (62.0 vs. 56.3), math concepts (59.3 vs. 56.3), math computation (64.2 vs. 60.7), and social studies (60.4 vs. 56.0). 

It is significant that Core Knowledge students posted especially strong scores in reading vocabulary during both of the years examined.  Vocabulary is a particularly important area, since it is the single best predictor of academic achievement, and an area in which the gap between ethnic and racial groups has proved to be especially difficult to overcome. 

In addition to the ITBS, The Oklahoma researchers also looked at students’ performance on the Oklahoma Criterion-Referenced Tests (CRTs).  Researchers chose to focus on reading and social studies, two areas where students had shown highly significant gains on the ITBS.  Students were matched according to the seven variables, as before. 

The Core Knowledge students scored higher on all four of the reading objectives and all six of the history and geography objectives.  In reading, Core Knowledge students averaged 26.65 correct answers out of a possible 36, or 76%, while non-Core Knowledge students averaged only 22.88 correct answers, or 63%.  In history and geography, Core Knowledge students averaged 46.66 correct answers (70%), versus 40.64 (61%) for the control group. 

These last findings are interesting because they show that Core Knowledge can improve student performance, not only on norm-based tests like the ITBS but also on criterion-based tests like the Oklahoma CRTs -- even when those tests are not based on the Core Knowledge curriculum.  This finding might seem hard to accept at first.  One might think that the best way to prepare students to meet state standards would be to discard all other standards, thus leaving no distractions. But the Oklahoma results indicate that schools can actually improve students’ performance on state tests by combining the Core Knowledge curriculum with their state standards.  A simple example can show why this can be an effective tactic. 

One of the Oklahoma CRT standards asked students to recognize central personalities and important events of the Civil War.  The Core Knowledge Sequence also covers the Civil War, but it provides more specific guidance: it identifies some of the central personalities (Ulysses S. Grant, Robert E. Lee, Abraham Lincoln, Jefferson Davis) and some of the most important events (shelling of Fort Sumter, Battles of Bull Run, Gettysburg, and Antietam, the Emancipation Proclamation, Gettysburg Address, surrender at Appomattox).  The Foundation also offers books and lesson plans on these topics.  In other words, the Core Knowledge Sequence and its supporting materials can help flesh out the state standards and boost academic achievement. 

Standardized tests are important, but they are not the only measures of academic success.  The Oklahoma City study also looked at teacher satisfaction with Core Knowledge.  Teachers were asked if they were satisfied with Core Knowledge’s impact on students’ learning.  135 said they were satisfied, 51 said they were somewhat satisfied, 32 had no opinion, and one checked “somewhat dissatisfied.”  None of the more than 200 teachers polled reported “strong dissatisfaction.”  What’s more, the extent of teacher’s satisfaction was found to increase with time: the longer a teacher taught Core Knowledge, the more likely that teacher was to report strong satisfaction. 

Teachers also reported that the Core Knowledge curriculum increased students’ enthusiasm for learning.  150 teachers were satisfied on this point, 46 somewhat satisfied, and 24 had no opinion. None of the 220 teachers questioned indicated even mild dissatisfaction on this point.

B. The Johns Hopkins Studies 

During the late 1990s researchers at the Center for the Social Organization of Schools at Johns Hopkins University did a series of studies looking at Core Knowledge’s impact on schools. These studies found evidence that Core Knowledge is associated with many positive changes in schools, and that these positive changes are most pronounced when implementation of Core Knowledge is pursued wholeheartedly. 

An early Johns Hopkins study looked at the effects of Core Knowledge implementation in five Maryland schools.  Core Knowledge schools were matched with non-Core Knowledge schools with similar numbers of students and similar percentages of students eligible for free or reduced lunch.  Researchers also visited each Core Knowledge school and gave teachers questionnaires to assess the degree to which the school was really implementing Core Knowledge. 

The researchers then tracked scores on two tests over a five-year period. The two tests used were the Comprehensive Test of Basic Skills, fourth edition (CTBS/4) and the Maryland state test, the MSPAP.  Results on MSPAP were mixed and inconclusive, but the researchers found that schools that had achieved at least a moderate level of Core Knowledge implementation had better CTBS/4 scores, especially in reading comprehension.  The school with the most consistent and impressive gains in reading comprehension was the school with the greatest level of observed Core Knowledge implementation. The most disappointing final numbers were posted by a school that had abandoned Core Knowledge midway through the study.  The full report can be read online at (http://www.csos.jhu.edu/crespar/techReports/Report50.pdf). 

Another Johns Hopkins study widened the focus to look at Core Knowledge schools across the country.  Researchers looked at twelve Core Knowledge schools in Colorado, Florida, Ohio, Maryland, Tennessee, Texas, and Washington.  Each school was matched with a demographically similar control school in the same district.

Researchers visited each of the Core Knowledge schools five times. During visits they monitored classroom activities and also used an instrument called the Classroom Observation Measure, which has been validated in other studies of elementary classroom instruction.  Researchers also surveyed teachers to assess the extent of Core Knowledge implementation. 

The Johns Hopkins team found that the degree to which Core Knowledge was implemented was a significant predictor of student achievement gain.  Researchers administered two subtests from the Comprehensive Test of Basic Skills, Fourth Edition (CTBS/4). They derived Normal Curve Equivalent Scores (NCEs) from the CTBS/4 Math Concepts and Applications subtest and the Reading Comprehension subtest.  When low and high implementing sites were taken together, the effect of Core Knowledge on reading and math achievement was not statistically significant. However, when schools with moderate to high implementation were contrasted with low-implementing sites as controls, the results were more compelling.  The Johns Hopkins statisticians reported that the gain difference on standardized tests between low and high implementing schools varied from 8.83 NCEs to 16.28 NCEs. That is an average rise of about 12 NCEs (similar to percentile points) over the controls, more than half a standard deviation -- a very significant gain. 

The researchers also created Core Knowledge Achievement Tests in science, language arts, and history and geography. Not surprisingly, students in Core Knowledge schools did better on these tests than students in the “comparison” schools where Core Knowledge was not being taught.  This might be seen as too obvious to deserve comment, but in fact these results are important for several reasons.  For one thing, they show that students retained much of the Core Knowledge content they were taught, and were able to learn this information without losing ground on other academic indicators, like the CTBS/4 tests.  Moreover, since the content taught in Core Knowledge schools is carefully chosen and designed to be cumulative, what students learned is predicted (by E. D. Hirsch, Jr.) to enhance students' vocabulary, reading skill, and learning ability in later grades. 

The Core Knowledge Achievement tests were given to all third and fifth graders in the study.  Each test had 20 multiple-choice questions; the history and geography test also had one item requiring a written answer.  Statistically significant, “educationally meaningful,” achievement gain was found in every subject for both cohorts tested -- and once again the largest gains were posted by the most dedicated implementers. 

In short, when scores were analyzed according to the degree of implementation attained at each school, the data showed academic improvement was accelerated at sites that were implementing strongly.  The researchers commented, “The correlation between level of implementation and effect size indicates that when schools implemented the Core Knowledge Sequence with greater reliability and consistency, students achieved improved scores on all tests.  Considering only those schools in which the research staff observed Core Knowledge curriculum and instruction in more than 50 percent of classrooms, one sees marked increases in the effect size favoring Core Knowledge.” 

The study also analyzed the impact Core Knowledge has on student engagement.  Researchers made three preliminary observations: 

First, 10 of 12 Core Knowledge schools were obtaining measures of student engagement in the “highly effective” range. 

Second, the two schools with the highest mean student engagement ratings were also schools that had been deemed “highly implementing” and the two schools with the lowest engagement rating were the two schools rated as the lowest implementers. 

Third, the data suggested that “students find Core content stimulating.”  Researchers noted that this finding “would contradict any assertion that students are 'turned off' in schools that strongly implement Core Knowledge.” 
Researchers confirmed that the following predicted benefits “were in fact associated with Core Knowledge implementation”: 

For students, Core Knowledge does: 

· Provide a broad base of knowledge and a rich vocabulary 

· Motivate students to learn and create a strong desire to learn more 

· Promote the knowledge necessary for higher learning 

For the school, Core Knowledge does: 

· Provide an academic focus and encourage consistency in instruction 

· Provide a plan for coherent, sequenced learning from grade to grade 

· Promote a community of learners-- adults and children 

· Become an effective tool for lesson planning and communication among teachers and with parents 

· Guide thoughtful purchases of school resources 

Beyond these, the study identified some unexpected benefits: 

· Core Knowledge created coordination in the curriculum. 

· Implementing Core Knowledge improved the professional lives of teachers.  “Core Knowledge was viewed very favorably by teachers and seen as an enhancement to their lives.  Overwhelmingly, teachers enthusiastically encouraged their teacher friends to implement Core Knowledge.  This is a very important finding.” 

· Implementing Core Knowledge led to increased teacher collaboration.  Such “genuine collaborative work among teachers that has a focus on the curriculum and instruction is all too rare in education,” the researchers note. 

· Core Knowledge enriched students' classroom experience.  “Teachers reported that it was not just certain students who were excited by Core, but all students. . . . The benefits are great for teaching those children who would normally not be exposed to such subjects at home.” 

· Core Knowledge challenged conventional assumptions about student ability.  “Many teachers reported being initially skeptical that Core Knowledge content was not developmentally appropriate for elementary students.  However almost all teachers interviewed found that no matter what students' starting points were -- low achieving, average or high achieving -- they were able to grasp and gain from learning the Core material.”  One teacher commented: “They may be six-year-olds, but they can grasp a lot more knowledge than we thought before we started this.” 

· Students built on what they learned previously in Core Knowledge.  “Teachers find that in fact students make connections to Core topics they learned in previous grades. . . . Students make lasting academic connections because of the integration of the curriculum and [its] spiraling structure.” 

· Core Knowledge increased students' interest in reading.  Teachers report that “students are learning to read bigger words sooner.  There's an interest to read and to learn.”  At a number of schools, “educators cited the fact that students are more interested in reading non-fiction as one of the main benefits of Core Knowledge.” 

· Core Knowledge increased parent satisfaction.  “Parents are thrilled, thrilled, thrilled," according to one teacher, another of whom said, "Our parents are elated with the results of Core.” 

Researchers found “no obvious negative outcomes for students.”  However, they did note that implementing the program makes heavy demands on teachers, especially during the first year of implementation.  In addition, almost every teacher interviewed reported difficulty in finding age-appropriate materials for various units.

Furthermore, the study observed that implementation of Core Knowledge can be impeded if teachers do not have time for group planning and cooperation, if the school lacks money for resources, or if state standards are perceived as more important than Core Knowledge topics.  

The full report is available online at (www.csos.jhu.edu/crespar/techReports/Report40.pdf) 

C. Core Knowledge Schools in Colorado 

One of the states in which the Core Knowledge idea has caught on is Colorado.  There are currently more than 50 schools using Core Knowledge in the state.  The following chart shows that Core Knowledge schools are doing quite well on the state’s CSAP exam.  The results of the 2002 exam are summarized below. They show that large percentages of Core Knowledge schools are posting scores ten, twenty, and even thirty points above the state average.  This is additional evidence that implementation of Core Knowledge can go hand-in-hand with success on state exams.

	  
	% of schools above state average 
	% of schools at least 10 % points above state average 
	% of schools at least 20 % points above state average 
	% of schools at least 30 % points above state average 

	3rd Grade Reading
(41 schools total) 
	80%
	63%
	32%
	0%

	3rd Grade Writing 
(41 schools total) 
	80%
	66%
	54%
	24%

	4th Grade Reading 

(41 schools total) 
	78%
	71%
	46%
	17%

	4th Grade Writing 
(41 schools total) 
	80%
	59%
	44%
	24%

	5th Grade Math
 (42 schools total) 
	76%
	64%
	55%
	26%

	5th Grade Reading  
(42 schools total) 
	88%
	64%
	43%
	21%

	5th Grade Writing
(42 schools total) 
	79%
	55%
	50%
	33%

	6th Grade Math
(37 schools total) 
	84%
	68%
	46%
	24%

	6th Grade Reading  
(36 schools total) 
	81%
	64%
	39%
	11%

	6th Grade Writing 
(36 schools total) 
	81%
	67%
	42%
	25%

	7th Grade Math
(31 schools total) 
	81%
	61%
	36%
	29%

	7th Grade Reading  
(31 schools total) 
	84%
	65%
	39%
	16%

	7th Grade Writing 
(32 schools total) 
	78%
	66%
	38%
	22%

	8th Grade Math (29 schools total) 
	69%
	55%
	48%
	24%

	8th Grade Reading  
(29 schools total) 
	79%
	66%
	38%
	10%

	8th Grade Science 
(29 schools total) 
	79%
	62%
	45%
	14%

	8th Grade Writing 
(29 schools total) 
	69%
	52%
	41%
	21%


For more details on Core Knowledge schools in Colorado, visit the website maintained by National Core Knowledge Coordinator for Colorado, Holly Hensey (http://www.ckcolorado.org).

D. Some Individual Schools 

(  Cale Elementary School (Charlottesville, VA), a public school where 34% of students get free or reduced-price lunches, significantly outperformed local schools with a similar demographic profile after it adopted Core Knowledge. In the graph below, the diagonal lines represent the best prediction of the percentage of low-income students who would score above the 50th national percentile on standardized tests (in this case the Iowa Test of Basic Skills). The dots on the graph show that while most of the district’s elementary schools performed within their predicted range, Cale Elementary performed significantly above what would be predicted by the socioeconomic composition of its students. 

Cale’s principal commented on his schools achievements: “Since we implemented Core Knowledge, our scores for all students have consistently gone up, especially in social studies, science, and math.  The scores surprise us because they constantly go up.  We are scoring well above the national norms in social studies, above the 75th percentile.  That is very good for our diverse population.  These are not all middle-class kids.  Half of our students taking the Iowa Test of Basic Skills each year come from low-income homes.  Our scores defy what you might expect.” 

(  Hawthorne Elementary (San Antonio, Texas), has led its mostly Hispanic student body to increased cultural literacy and improved reading skills. Hawthorne is an urban school where 28% of the students have limited English proficiency and 96% receive free or reduced-price lunches.  A study published in the Journal of Education for Students Placed at Risk examined how students at Hawthorne compared to students in the other 65 elementary schools in the San Antonio Independent School District on the Reading Performance section of the Texas Assessment of Academic Skills (TAAS).  The JESPAR study includes the following graph, which illustrates that, while district reading performance is generally consistent across grade levels, with a student pass rate of about 55%, Hawthorne’s results show a steep increase in the reading pass rate at consecutive grade levels.  At grade 3, Hawthorne’s pass rate of 34% is well below that of the district.  By grade 5, however, Hawthorne’s 67% pass rate far exceeds the district’s 56% pass rate.  

The authors of the JESPAR study concluded that the carefully sequenced Core Knowledge curriculum does appear to increase achievement at successive grade levels, and also has the potential to help disadvantaged students overcome their disadvantages and achieve academic proficiency.   

( Three Oaks Elementary (Fort Meyers , FL), a mixed blue-collar/white-collar suburban school with a minority population of 18%, where 40% of students receive free or reduced-price lunch, also made impressive progress after implementing Core Knowledge.  In an analysis comparing test scores from Three Oaks and a control school with approximately the same demographic mix, Three Oaks, after using Core Knowledge for three years, reported higher scores than the control school in every category tested.  The test used was the California Test of Basic Skills (CTBS).  The standard deviation -- measuring the spread of scores, from the highest to the lowest -- also narrowed by 32 points, indicating that Three Oaks and Core Knowledge had succeeded in lifting low achievers up toward the mean. 



Part II:

Indirect Evidence   

A. Cultural Literacy and Success in Grade School   

In addition to test results in Core Knowledge schools, research has shown that students with more cultural literacy tend to do better in school.  Georgia Kosmoski and her research team looked at the relationship between cultural literacy and academic achievement.  They gave the Cultural Literacy Assessment Test (CLAT), a 75-item test of cultural literacy to 611 fifth graders and compared results on the CLAT with scores on the Comprehensive Test of Basic Skills (CTBS). The researchers found a significant positive correlation between cultural literacy and each area of academic achievement for all ethnic and socioeconomic subgroups studied.  Whether the students were white, African-American, or Hispanic, the students who scored high in cultural literacy also tended to score high in academic achievement.  The results of the experiments are discussed in an article in The Journal of Experimental Education, listed in the bibliography below. 

B. Cultural Literacy and Success in College   

Studies conducted by Joseph F. Pentony of the University of St. Thomas indicate that cultural literacy also correlates with success in many college classes.  In a 1992 article published in Educational and Psychological Measurement, Pentony reported that he had given the Cultural Literacy Test (CLT), a 115-item test developed by the Core Knowledge Foundation in the late 1980s, to 150 first-year English students at the University of Saint Thomas.  Pentony found that the total scale score for the CLT “correlated significantly” with grades in English courses and with Verbal SAT scores but not with certain other measures of academic success. On the basis of these findings, Pentony was cautiously optimistic about E.D. Hirsch’s theory of cultural literacy, suggesting that the lack of cultural literacy might indeed be disabling in some settings and the possession of cultural literacy might be enabling in others.  But Pentony concluded that more research was needed, particularly at the community college level.   

Pentony published a second article on the subject in 1996, in Psychological Reports.

This time Pentony gave the CLT test to 150 students at an urban community college.  He found that “scores on the CLT correlated significantly with both over-all GPAs and with grades in Freshman English,” as well as with scores on the Texas Academic Skills Program.  In his closing paragraphs, Pentony again stressed the need for more testing.   

A third article appeared in 1997, in Adult Basic Education.  After giving the test to 200 students at a large research university, Pentony found that scores on the CLT correlated significantly with GPA, Verbal SAT scores, Math SAT scores, and grades in a whole list of courses, including freshman English, first-semester history, government, general psychology, and freshman math.  Of the students who scored below 70 on the CLT, only 24% were able to earn a B or better in first-semester freshman English.  By contrast, students who scored higher than 70 on the CLT had a 63% chance of earning a B or better.  Pentony noted that the results obtained by this study were “generally stronger” than the results from previous studies.”  He concluded: “There is considerable evidence that the construct of cultural literacy is valid.”   

In 2001 Pentony and two associates reported the results of a fourth study in The Community College Journal of Research and Practice.  This study boasted a larger sample group than all of the previous studies put together -- 1,343 students from three different community colleges.  The results, however, were quite similar.  Scores on the CLT “correlated significantly” with GPA, as well as grades in first-semester freshman English courses, history courses, and government courses.    

Both Kosmoski and Pentony noted that the correlations they observed do not prove causation.  In other words, the fact that students with more cultural literacy were found to do better in grade school, on college admissions tests, and in many college classes does not prove that they excel because they have more cultural literacy.  This is true.  However, when multiple correlations come from a variety of different studies, the possibility that there is a causal relationship is greatly strengthened, particularly when, as in this case, the causal relation is well grounded in theory.    

C. Knowledge and Power   

“Knowledge is power,” the English philosopher Francis Bacon declared 400 years ago.  But is that still true in modern America?  Researchers Thomas G. Sticht, Richard Hofstetter, and Carolyn G. Hofstetter, decided to find out.  They conducted telephone interviews with hundreds of adults in the San Diego area.  Participants were asked a series of questions about their income, occupation, and level of political activity, then another series of questions designed to assess their content knowledge, or cultural literacy.   

The investigators found that there were correlations between content knowledge and all three indicators of power examined -- occupation, income, and level of political activity.  This was true even when age, education, and ethnicity were controlled for.  In other words, regardless of one’s age, race, or level of education, possession of large “banks” of declarative knowledge is associated with achieving a position of power in American society.   

Perhaps the most startling finding involved median household incomes for those posting high, middle, and low scores on the cultural literacy tests used.  Those who posted high scores had a median income of $65,000, those posting middling scores had a median income of $39,000, and those posting low scores had a median income of $26,000.   

The researchers summarized their findings as follows: “While high levels of declarative knowledge are not absolutely necessary for achieving power, they certainly seem to help.  Therefore, educational practices that downplay the importance of content knowledge in favor of processes of thinking or learning should be reconsidered.”

D. Evidence from Other Countries 

Two distinguishing feature of Core Knowledge are that it attempts to lay out a core curriculum that can provide common ground for all American schools, and that it insists on introducing academic subjects and rich content in the early grades.  International evidence suggests that there are good reasons for both of these policies.   

Numerous studies have found that nations with rigorous national curricula tend to post better achievement scores and better results on international tests. Results from the International Association for the Evaluation of Educational Achievement studies, done in the 70s and 80s, showed nations with core curricula, like Sweden, Finland, Hungary, and Japan close to the top, while non-core nations like the U.S. generally lagged behind.   

Harold Stevenson and his team of researchers compared math performance for eleventh-graders in Japan, a nation with a core curriculum, and the United States, where there is no national core curriculum.  Stevenson’s team controlled for socioeconomic level and other crucial variables and found that much larger percentages of U.S. students were performing at low levels.  The results of the investigation are summarized in the chart below, from The Schools We Need.   

Another case in point is TIMSS, the Third International Math and Science Study, which has found that Singapore and other nations with national curricula rank near the top of international math and science scores.  In the 1999 installment of TIMSS, Singapore ranked first in the world in math and third in science, in spite of the fact that the country was ranked next to last for the level of home educational resources available.  In other words, Singapore’s impressive academic results seem to have very little to do with an advantageous home environment and a great deal to do with an effective school system structure organized around a solid, rigorous curriculum. 

For more information, visit: http://isc.bc.edu/timss1999b/pdf/t99b_highlights.pdf   

As far as starting early is concerned, a very telling international example is the case of French preschool.  The French offer free preschool for all children, and all French preschools follow a rich, well-defined curriculum with clear-cut developmental, psychomotor, academic, and social goals. Some students begin school as early as age 3, and research has shown that the earlier a French child starts preschool, the less likely the child is to be held back in a later grade, and the better his or her behavior and achievement levels are likely to be in first and second grade.  Another study indicates that French children who have had the benefit of preschool are, by all indirect measures, better adjusted and happier for having had early exposure to challenging and stimulating early academic experiences.  Finally, French preschools succeed in narrowing the gap between students from well-off families and the less advantaged.   

For more information, http://www.coreknowledge.org/CKproto2/Preschool/FrenchEquity.htm   
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WATERMAN CHARTER ACADEMY

PERSONAL EDUCATION PLAN

NAME:  ___________________________________________________    SCHOOL YEAR:  _________________


Last                                                 First                                   Middle 

DATE OF BIRTH:  _______________________     GRADE:  ______    STUDENT #: _______________________

ADDRESS:  __________________________________________________________________________________

CITY: _______________________________________ STATE:  ____________      ZIP: _____________________
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PARENT/GUARDIAN NAME:  _____________________________________  WORK #:  ___________________

PARENT/GUARDIAN NAME:  _____________________________________  WORK #:  ___________________

SPECIAL PROGRAM ENROLLMENT/ELIGIBILITY

_____ 
Eligible for ESE Program:   ____________________________________________________  (Attach IEP)

_____
Eligible for 504   Reason: __________________________________  (Document accommodations in PEP)

_____   Eligible for LEP/ESOL   (Attach LEP Plan)          Student Home Language:  ________________________

MEDICAL CONDITIONS

Has the student ever been diagnosed as having characteristics of _____ ADD   ____ ADHD  ___ ODD?  If yes, 

what suggestions made for management? _________________________________________________________

___________________________________________________________________________________________

Is the child currently taking any medication?  _____   If yes describe: ____________________________________

Does the student have any medical condition(s) that should be considered in educational planning?  If yes, describe:

___________________________________________________________________________________________

Does the child receive any counseling/therapy of any sort outside of school?  If yes, describe:  _________________

_____________________________________________________________________________________________

PREVIOUS TESTING INFORMATION (PRIOR SCHOOL YEAR)

Describe tests and results from testing that occurred during the previous school year:  ________________________

_____________________________________________________________________________________________
_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________

How was the child placed in the current grade?     ___ PROMOTED
___ ASSIGNED
   ___ RETAINED

TEACHER:  ________________________________  Signature:  ____________________   Date: _____________

PARENT: ________________________________  Signature:  ____________________   Date: _____________

(Grades 4-6)  STUDENT Signature:  ___________________________________   Date: _________________

INITIAL SCREENING RESULTS:

Reading:  ______________________________________    Score:  ________________
GLE: ________________

Math: _________________________________________   Score:  ________________    GLE: ________________

Writing Sample:  ____________________________________________    Rubric Score: _____________________

Student Strengths:
____________________________________________________________________________


____________________________________________________________________________


____________________________________________________________________________


Student Weakness:
____________________________________________________________________________


____________________________________________________________________________


____________________________________________________________________________


Student Interests: 
____________________________________________________________________________


____________________________________________________________________________


FIRST MARKING PERIOD:

Reading:  ______________________________________    Score:  ________________
GLE: ________________

Math: _________________________________________   Score:  ________________    GLE: ________________

Writing Sample:  ____________________________________________    Rubric Score: _____________________

MODIFICATIONS:  ___________________________________________________________________________


_________________________________________________________________________________________


_________________________________________________________________________________________


_________________________________________________________________________________________

SKILLS REQUIRING ADDITIONAL WORK:


_________________________________________________________________________________________


_________________________________________________________________________________________


_________________________________________________________________________________________

BEHAVIORAL COMMENTS:  ___________________________________________________________________


__________________________________________________________________________________________

PARENT CONFERENCE DATE(S):  __________________________
______________________________

SIGNATURES:

______________________________       _______________________________      __________________________

TEACHER


          PARENT



      STUDENT

SECOND MARKING PERIOD:

Reading:  ______________________________________    Score:  ________________
GLE: ________________

Math: _________________________________________   Score:  ________________    GLE: ________________

Writing Sample:  ____________________________________________    Rubric Score: _____________________

MODIFICATIONS:  ___________________________________________________________________________


_________________________________________________________________________________________


_________________________________________________________________________________________

SKILLS REQUIRING ADDITIONAL WORK:


_________________________________________________________________________________________


_________________________________________________________________________________________


_________________________________________________________________________________________

BEHAVIORAL COMMENTS:  ___________________________________________________________________


__________________________________________________________________________________________

PARENT CONFERENCE DATE(S):  __________________________
______________________________

SIGNATURES:

______________________________       _______________________________      __________________________

TEACHER


          PARENT



      STUDENT

THIRD MARKING PERIOD:

Reading:  ______________________________________    Score:  ________________
GLE: ________________

Math: _________________________________________   Score:  ________________    GLE: ________________

Writing Sample:  ____________________________________________    Rubric Score: _____________________

MODIFICATIONS:  ___________________________________________________________________________


_________________________________________________________________________________________


_________________________________________________________________________________________

SKILLS REQUIRING ADDITIONAL WORK:


_________________________________________________________________________________________


_________________________________________________________________________________________


_________________________________________________________________________________________

BEHAVIORAL COMMENTS:  ___________________________________________________________________


__________________________________________________________________________________________

PARENT CONFERENCE DATE(S):  __________________________
______________________________

SIGNATURES:

______________________________       _______________________________      __________________________

TEACHER


          PARENT



      STUDENT

FOURTH MARKING PERIOD:

Reading:  ______________________________________    Score:  ________________
GLE: ________________

Math: _________________________________________   Score:  ________________    GLE: ________________

Writing Sample:  ____________________________________________    Rubric Score: _____________________

MODIFICATIONS:  ___________________________________________________________________________


_________________________________________________________________________________________


_________________________________________________________________________________________


RECOMMENDATIONS:  __________________________________________________________________________________


_________________________________________________________________________________________


_________________________________________________________________________________________


_________________________________________________________________________________________


_________________________________________________________________________________________

BEHAVIORAL COMMENTS:  ___________________________________________________________________


__________________________________________________________________________________________

PROMOTIONAL STATUS:
_____  Promoted

____ Assigned to Grade (     )
  ____   Retained 

PARENT CONFERENCE DATE(S):  __________________________
______________________________

SIGNATURES:

______________________________       _______________________________      __________________________

TEACHER


          PARENT



      STUDENT

TEST RESULTS:

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________
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