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	1: Introduction to the Framework
	
	1
	The standards designate what to teach at specific grade levels, and this framework provides guidelines and selected research-based approaches for implementing instruction to ensure optimal benefits for all students, including those with special learning needs (e.g., English learners, students with learning disabilities and reading difficulties, and advanced learners).

	1: Introduction to the Framework 
	Guiding Principles
	9

	Addresses the full range of learners in classrooms, with specific attention being given to language arts instruction and the learning needs of English learners, special education students, students with learning difficulties, and advanced learners.

	1: Introduction to the Framework 
	Key to Curricular and Instructional Practices: Universal Access
	16
	3. Students who are English learners. Is more extensive instruction of vocabulary or other English-language features necessary to achieve the standard? Is the rate of introduction of new information manageable for learners? Is there sufficient oral and written modeling of new skills and concepts and reinforcement of previously taught information? Have linguistic elements in the lesson or materials been modified as appropriate for the proficiency level of the students?

	2: Goal and Key Components of Effective Language Arts
Instruction
	Key Components of Effective Language Arts Instruction: Instructional Programs and Materials
	25
	• Instructional materials for English learners address the same curricular content described in this framework for English speakers and give additional emphasis to the structures and systems of English, including phonology, morphology, syntax, and semantics.

	2: Goal and Key Components of Effective Language Arts

Instruction
	Key Components of Effective Language Arts Instruction: Differentiated Instruction
	27
	• English learners develop proficiency in English and in the concepts and skills contained in the English– Language Arts Content Standards. Emphasis is placed on (1) instruction in reading and writing; and (2) simultaneous instruction in the acquisition of academic vocabulary and the phonological, morphological, and syntactical structures of English already understood by English speakers.

• Teachers adapt instruction for students with multiple needs (e.g., gifted English learners or students identified as gifted and eligible for special education services).

	3: Content Standards and Instructional Practices—Kindergarten Through Grade Three

	Kindergarten Curricular and Instructional Profile:
Universal Access
	72-73
	3. Students Who Are English Learners. The following suggestions assume that students will begin language arts instruction in English and that literacy instruction will be augmented by concurrent formal linguistic instruction in English (English language development). If language arts instruction is provided in part in a primary language, instruction in the primary language should be designed according to the same standards and principles indicated for language arts instruction in this framework. Suggested procedures to follow are to: 

a. Ensure that students have had sufficient opportunities through prior activities in phonemic awareness to hear, distinguish, and produce sounds being introduced.

Teachers should be aware of phonological differences between English and the students’ primary language and provide additional exposure to and practice with the difficult sounds. 

b. Provide students with additional systematic guidance and practice if they are unable to match all consonant and short-vowel sounds to appropriate letters. 

c. Schedule additional brief practice sessions for English learners who have difficulty in learning letter-sound correspondences. They should benefit from additional review and practice of particularly difficult letter sounds. 

d. Ensure that (1) students receive instruction or have had experiences (or both) with the words to be used in simple word reading; and (2) they understand the meaning of the words.

e. Encourage English learners to take home age-appropriate materials (e.g., flash cards, decodable text, handouts) related to the teaching objective.

	3: Content Standards and Instructional Practices—Kindergarten Through Grade Three


	First Grade Curricular and Instructional Profile:

Universal Access
	105-107
	3. Students Who Are English Learners

The following suggestions assume that students will begin language arts instruction in English and that literacy instruction is augmented by concurrent formal linguistic instruction in English (English language development). If instruction is provided in part in the primary language and that language is alphabetic, the instruction in the primary language should be designed according to the same standards and principles established for language arts instruction in this framework. It is suggested, therefore, that the teacher: 

a. Reassess the students’ knowledge of letter-sound correspondences and phonological awareness of the sounds included in the lesson before teaching English learners to blend sounds. Additional phonological and letter-sound instruction should be provided as needed. Teachers should be aware of phonological differences between English and the students’ primary languages and provide additional exposure to and practice with the difficult sounds.

b. Provide additional modeling and practice for those English learners who need further assistance. Appropriate modeling can be provided by the teacher or by native English speaking peers. Be sure to provide sufficient waiting time to process and produce sounds.

c. Assess whether the rate of introduction of new letter sounds into blending or of new word types is manageable. If not manageable for some students, determine a way to provide additional systematic, guided instruction so that they will be able to catch up with their classmates and accomplish the lesson objective.

d. Ensure that students have had previous instruction or experiences (or both) with the words included in the instruction and that they understand their meaning.

e. Assess what knowledge is assumed before each unit of instruction. That is, determine what knowledge the typical English speaker already brings to the classroom and provide pre-teaching of key concepts.

f. Have English learners who have acquired literacy skills in their first language draw on those skills in English. Teachers can build on the knowledge of reading skills that students have acquired in their first languages when teaching English letter-sound correspondences.

g. Provide English learners with explicit models of the letter sound correspondences that students are expected to know and correct errors as would be done for other learners. Correction of errors should always be conducted in a way that encourages students to keep trying and helps them see the progress they are making.

	3: Content Standards and Instructional Practices—Kindergarten Through Grade Three


	Second Grade Curricular and Instructional Profile:

Universal Access
	133-135
	3. Students Who Are English Learners

a. Through carefully designed instruction students should learn the process of identifying elements of stories and comparing and contrasting those elements. For students whose primary language is not English (English learners), a foremost problem can be the vocabulary used in the stories. The concepts and vocabulary may require more extensive development than is necessary for other students. 

English learners can be helped to develop vocabulary through pre-teaching; providing vocabulary instruction; modeling the pronunciation of words; scaffolding  (e.g., through summary sheets, visuals, realia, and compare and contrast sheets); and encouraging the students to use the vocabulary from the stories in class discussions and writing assignments. These students should learn more than the meaning of words. To accomplish grade-level objectives, they need to know how to use in their writing the words they have learned. To do so, they must learn the grammatical rules governing the use of words. When teaching words, the teacher should make sure to provide students with numerous examples of sentences containing the words, encourage them to use words in their speech and writing, and provide corrective feedback when appropriate.

b. English learners may require more extensive instruction in comparison and contrast. Resources should include explicit instruction in words and expressions used to compare and contrast (“In comparison with . . . , X is different from Y because . . . ; both X and Y have a similar setting”).

c. English learners benefit from extensive exposure to narrative models, comparison and contrast analyses, and multiple opportunities to use story elements to compare and contrast stories.

d. The teacher should select some texts that children of diverse cultures can relate to easily. Whenever possible, the texts should be authentic. Simplified texts should be used only with students with weak proficiency in English. Students who use the simplified texts need intensive English language instruction to enable them to catch up with their peers.

	3: Content Standards and Instructional Practices—Kindergarten Through Grade Three

 
	Third Grade Curricular and Instructional Profile:

Universal Access
	160-161
	3. Students Who Are English Learners

a. For English learners to benefit from context, they must know the grammatical features, idioms, and vocabulary words used to define or explain the unfamiliar word. They should also understand the concepts presented in the text. English learners may need additional pre-reading activities that explain cultural references and develop their grammatical competence and knowledge of English vocabulary. Entry-level assessment should also be used to determine the appropriateness of texts for English learners. Whenever possible, authentic texts not simplified for English learners should be used. However, simplified texts may be needed if students have difficulty in learning and if initial entry-level assessment shows that students are unable to use context to determine word meanings

b. Entry-level assessment should also be used to determine the appropriateness of this objective. English learners do not rely on the strategy of learning the meanings of words from context without also learning the necessity of attending to the specific ways in which words are used in writing. Teachers should not assume that English learners will acquire the grammatical rules governing the use of words at the same time they are acquiring the meaning of the words. To teach students the rules, teachers need to provide students with explicit instruction, model the words in speech and writing, encourage students to use words in sentences and in longer text, and provide students with corrective feedback on their use of words.

c. Curricular materials should provide English learners with additional opportunities to read texts that contain similar vocabulary words and grammatical structures so that students are repeatedly exposed to new words and structures. Some texts should be relevant to the interests and needs of English learners from diverse cultures.

	4: Content Standards and Instructional Practices—Grades Four Through Eight


	Fourth Grade Curricular and Instructional Profile:

Universal Access
	200-201
	3. Students Who Are English Learners

a. English learners can learn to add and delete text well without developing knowledge of the rhetorical devices that enable them to write cohesive, coherent text. To help English learners achieve Writing Standard 1.10, provide them with specific, explicit instruction concerning transition phrases (e.g., first, second, third, next, in conclusion) and pronoun reference (e.g., he, she, it, they). Cohesive devices (such as transition phrases and pronouns), which are often used differently in the students’ first languages, are useful in establishing cohesive, coherent texts. Note: Many Asian students use full noun phrases to establish cohesion instead of the pronouns used by native English speakers.

b. English learners benefit greatly from sentence-combining exercises. They need extensive guidance and practice in using such grammatical structures as relative clauses (e.g., I like the man who lives on the corner); conditional statements (e.g., If I were you, I would not do that); and subordinate clauses (e.g., She received good grades because she worked hard).

c. Because English learners are still developing proficiency in English, care should be taken in organizing peer revision and peer editing. Individual students should receive feedback from the teacher on their writing and any grammatical or other errors they have made. Errors in grammar or other mistakes common to many students in the class should be the subject of additional classroom instruction and practice.

d. In an English-language mainstream classroom, it is important to group English learners with students proficient in English. When to do so is impossible, the teacher will need to provide additional models of input for students as well as opportunities to use the models.

e. Consider using expository text that provides information related to grade-level content standards in the other disciplines (history–social science, science, and mathematics).

	4: Content Standards and Instructional Practices—Grades Four Through Eight
	Fifth Grade Curricular and Instructional Profile:

Universal Access
	228
	3. Students Who Are English Learners. In classes with English learners, teachers should consider reading aloud from one or two of the models used to teach fundamental plot elements. The students may experience no difficulty in learning plot elements conceptually but may be limited in their ability to comprehend the written material and express their conceptual knowledge in writing. To assist English learners in their work, teachers should:

a. Simplify the task for English learners by focusing more attention initially on the plot elements in a narrative composition and less on other aspects of writing.

b. Note that although all students have difficulty in focusing on all aspects of written discourse at once, English learners especially may need additional time to complete tasks and additional practice.

c. Teach students how to switch between past and present tenses to develop narrative plots. (“This is a story about a girl who fell in love with a toad.”)

d. Provide corrective feedback to students on their compositions to help them with standard English conventions. The feedback needs to be shaped to the specific needs of English learners and should always be presented gently and positively.

e. Encourage English learners to practice their English speaking skills. They should be allowed to practice their oral presentations before presenting them in class and should be allowed to use visual aids as prompts if necessary.

	4: Content Standards and Instructional Practices—Grades Four Through Eight
	Sixth Grade Curricular and Instructional Profile:

Universal Access
	257-258
	3. Students Who Are English Learners. Although all writing assignments are likely to be challenging for English learners, research reports may be especially difficult, given the additional requirements of reading source materials and cataloguing the results for planning purposes. Accordingly, the teacher may wish to:

a. Direct English learners to source materials written at a level they can manage.

b. Use clear, simple instructional language to teach the basic concepts and procedures of research report writing. During any cooperative learning sessions, care should be taken to distribute English learners among the groups.

c. Provide English learners with feedback at every stage of developing their research reports. They need guidance in organizing, finding reference materials, and revising and editing.

d. Expose English learners to several models of the types of research reports they are expected to write.

e. Provide additional instruction in how to incorporate quotations and citations into their reports appropriately.

f. Assess English learners at every stage of the research report. Editing is an important stage that teachers often overlook, partly because of the grammar mistakes they make and partly because it is the last stage in the research report process. Teachers need to make sure that they save time to assess this stage along with the other important stages of the research report.

	4: Content Standards and Instructional Practices—Grades Four Through Eight
	Sixth Grade Curricular and Instructional Profile:

Instructional Materials
	258
	Instructional materials should include a liberal quantity of material that teachers can use to teach concepts and procedures for research report writing. For instance, instructional materials should include detailed examples of developing index cards or another systematic approach to creating bibliographies. They should also include detailed guides to resources particularly useful for this standard (such as web sites or references written below grade level for English Learners and students who have reading difficulties). 

	4: Content Standards and Instructional Practices—Grades Four Through Eight
	Seventh Grade Curricular and Instructional Profile:

Universal Access
	284-285
	3. Students Who Are English Learners

Students with restricted proficiency in English will require intensive English-language instruction above and beyond that found in the regular language arts program. The type of explicit strategy instruction described previously for lower performing students will help English learners as well. They might be exempted from some regular classroom work in sentence combining to provide more instructional time for intense work on well-formed grammatical kernel sentences.

	4: Content Standards and Instructional Practices—Grades Four Through Eight
	Eighth Grade Curricular and Instructional Profile:

Universal Access
	331-312
	3. Students Who Are English Learners

a. English learners benefit from specific instruction concerning argumentation.

b. English learners should be taught to avoid relying on such common slang words as guy, kid, by the way, and stuff as well as such general words as thing, nice, and kind in their writing.

c. English learners will experience difficulty in paraphrasing because they lack depth of vocabulary. They should be taught how to incorporate quotations into their texts to support their arguments and to reference appropriately and correctly.

d. Because students will present opposing views and explain why their view is better than that of others, they must be taught such grammatical structures as comparisons. Transitional devices (such as first, second, to conclude, and in summary) might also be taught.

e. English learners should be encouraged to practice before giving an oral presentation and should be allowed to use a prop or visual that will aid them during their presentation.

f. Teachers should provide corrective feedback consistently at the revising and editing stages to help English learners develop their English skills.

g. Teachers must provide students with straightforward assessments of their proficiency in English at every stage of instruction so that students understand what they can do to improve.



	4: Content Standards and Instructional Practices—Grades Four Through Eight
	Eighth Grade Curricular and Instructional Profile: Instructional Materials

	312
	Instructional materials should be provided in abundance for teachers to use with students who possess a broad range of abilities. Instead of presenting ideas for working with special-needs students in a sentence or two, for example, the instructional materials should provide many ready-to-go items for additional practice and instructional opportunities for English Learners and students with learning difficulties. Similarly, several substantial resources or alternate assignments should be provided for high-performing students. Teachers cannot realistically be expected to invest long hours in finding or developing those resources. 

	5: Content Standards and Instructional Practices—Grades Nine Through Twelve
	Ninth Grade and Tenth Grade Curricular and Instructional Profile:

Universal Access
	347
	3. Students Who Are English Learners. English learners often acquire the meaning of new words without being able to use them because they have not learned the grammatical rules governing usage and lack knowledge of the specific contexts in which the words are used. For instance, they may learn the meanings of such sophisticated words as torrid, pungent, and umbrage without having any idea how to use them in communication. (Consider, for instance, the learner who wrote, “She burned her tongue on the torrid food.”) Teachers should provide English learners with information concerning not only the origins of words but also the use of words. English learners need to be helped to use the words appropriately in sentences. English learners often have great difficulty in acquiring more basic academic words (such as comprise, denote, signify, summarize, and mention) than words of Greek, Latin, and Old Norse derivation. However, they benefit from instruction in the academic words, which appear in great number in middle school and high school textbooks. They also benefit from increased exposure to the words, opportunities to use them, and feedback as to usage.

	5: Content Standards and Instructional Practices—Grades Nine Through Twelve
	Eleventh Grade and Twelve Grade Curricular and Instructional Profile:

Universal Access
	375-376
	3. Students Who Are English Learners

a. Teachers need to provide English learners with models of the types of literary analyses the learners are expected to produce. Also recommended are exercises that will help the learners acquire the grammatical structures and vocabulary needed to perform the analyses and consistent feedback on the quality and accuracy of the learners’ written work.

b. Because English learners may not have access to the same cultural knowledge as English speakers do in order to analyze political assumptions, teachers may need to provide the learners with additional information.

c. English learners may not have acquired the grammatical structures and vocabulary needed to complete literary analyses. For instance, they may not have learned how to use the present tense to discuss specific types of literary texts. (Note how the present tense is used in this sentence: Hamlet dies and his son seeks revenge.) English learners require additional information on verb tense as well as instruction in introducing and incorporating short and long quotations into text to support literary analyses and in analyzing texts rather than merely summarizing them.

d. As the learners acquire advanced academic vocabulary, they should be guided in the appropriate use of the words in their writing.

	6: Assessment of Proficiency in the Language Arts

	Statewide Pupil Assessment System: Standardized Testing and Reporting Program
	404
	In addition, the STAR program includes tests written in Spanish for Spanish-speaking English learners and tests specifically designed for students with disabilities.

	6: Assessment of Proficiency in the Language Arts

	Statewide Pupil Assessment System: California English Language Development Test
	406
	The California English Language Development Test (CELDT) is an English language proficiency assessment. While the STAR California Standards Tests in English-Language Arts are aligned to the English-Language Arts Content Standards, the CELDT is based on the English Language Development Standards. The CELDT has three purposes: (1) to identify new students in kindergarten through grade 12 who are English learners; (2) to determine their level of English language proficiency; and (3) to annually assess the progress of English learners toward acquiring listening, speaking, reading, and writing skills in English. Once a student is identified as fluent English proficient, the student no longer takes the CELDT.

	7: Universal Access to the Language Arts Curriculum
	
	408-409
	The diversity of California’s students presents unique opportunities and significant challenges for instruction. Students come to school with a wide variety of skills, abilities, and interests as well as varying proficiency in English and other languages. The wider the variation of the student population in each classroom, the more complex becomes the teacher’s role in organizing high-quality curriculum and instruction in the language arts and ensuring that each student has access according to the student’s current level of achievement. The ultimate goal of language arts programs in California is to ensure access to high-quality curriculum and instruction for all students in order to meet or exceed the state’s English–language arts content standards. To reach that goal, teachers need assistance in assessing and using the results of that assessment for planning, differentiating curriculum and instruction, using grouping strategies effectively, and implementing other strategies for meeting the needs of students with reading difficulties, special education students, advanced learners, English learners, and students with combinations of special needs.
Procedures that may be useful in planning for universal access are to:

• Assess each student’s understanding at the start of instruction and continue to do so frequently as instruction advances, using the results of assessment for program placement and planning. 
• Diagnose the nature and severity of the student’s difficulty and modify curriculum and instruction accordingly when students have trouble with the language arts. 

• Engage in careful organization of resources and instruction and planning to adapt to individual needs. A variety of good teaching strategies that can be used according to the situation should be prepared. 

• Differentiate when necessary as to depth, complexity, novelty, or pacing and focus on the language arts standards and the key concepts within the standards that students must master to move on to the next grade level. 

• Employ flexible grouping strategies according to the students’ needs and achievement and the instructional tasks presented. 

• Enlist help from others, such as reading specialists, special education specialists, parents, aides, other teachers, community members, administrators, counselors, and diagnosticians when necessary and explore technology or other instructional devices or instructional materials, such as Braille text, as a way to respond to students’ individual needs.

	7: Universal Access to the Language Arts Curriculum  

	Instructional Programs for English Learners
	421-423
	California’s diverse student population comes from many different ethnic groups, speaks a variety of languages and dialects, varies in English proficiency, and comes to school with a variety of experiences, academic and nonacademic. A 1997 report issued by the California Department of Education revealed that 1.4 million students enrolled in California public schools used a primary language other than English and were identified as limited-English proficient (LEP). More than 100 languages (other than English) were found to be represented. The top four languages and percentages of LEP students were Spanish (81 percent), Vietnamese (3 percent), Hmong (2 percent), and Cantonese (2 percent).

English learners have as their goal developing proficiency in English and in the concepts and skills contained in the English–Language Arts Content Standards. Because of recent changes in California law, instruction for most English learners must be presented “overwhelmingly in English.” To learn English and achieve mastery of the English–language arts content standards, students must participate in instructional programs that combine skill and concept development in both English literacy and the English language. For those students whose parents have chosen a program that teaches literacy in the primary language, students must work to achieve the same standards contained in the English–Language Arts Content Standards. Appropriate modifications should be made for the language of instruction. 

In a structured English immersion program, instruction in reading and writing for English learners should not be delayed until the students have mastered oral English. Effective early instruction in English literacy, as described in Chapter 3, must be incorporated into a program of English-language development from the very beginning. Students must be provided significant support to be successful in the language arts. Such support includes the pre-teaching of essential elements of lesson vocabulary and language structure and additional assistance after the lesson during the school day and after school. Instruction in oral and written academic language for English learners is a critical element that must be specifically designed, planned, scheduled, and taught. It includes direct instruction and experiences for students in English phonology, morphology, syntax, and semantics and supports students as they move toward English proficiency.

Instructional programs for English learners should be planned according to the students’ assessed levels of literacy in English and their primary language as well as their proficiency in English. English language proficiency progresses from the students’ initial contact with formal instruction in English to the point at which their use of English compares with that of their native English-speaking peers. Because of differing academic backgrounds and ages, some students can be expected to progress more quickly and others to require more support in the English–language arts program. Instructional materials contain assessment tools to diagnose students’ proficiency in listening, speaking, reading, and writing in English and to assist teachers in planning initial instruction, monitoring progress, and conducting summative evaluations.

Three groups of English learners must be considered in program planning: students in kindergarten through grade two; those in grades three through twelve who are literate in their primary language; and those in grades three through twelve who have limited prior academic experience or literacy in their primary language. Typically, primary students who are learning English can participate fully in classroom language arts instruction if provided appropriate reading and writing supports and instruction in oral language. Students in grades three through twelve who have strong literacy skills in their primary language can be expected to transfer many of those skills to English and to progress rapidly in learning English. And students in grades three through twelve with limited prior schooling will require intensive support in beginning literacy instruction as well as in learning English.

	7: Universal Access to the Language Arts Curriculum  

	Instructional Programs for English Learners: Instruction and Support in Reading and Writing


	423-425
	Students in kindergarten through grade two. Students who begin to learn reading and writing in English in the primary grades should participate fully in the classroom program and receive additional support to achieve the English–language arts content standards. Whereas most English-speaking kindergartners enter school with 6,000 to 15,000 words in their English vocabulary, most English learners do not. Instruction in English is a critical component of the program for English learners and proceeds simultaneously with direct, explicit, and systematic instruction in reading and writing. Abundant opportunities to participate in oral language and speaking activities help students hear and develop the English sound system and lexicon and support the concurrent development of reading and writing with comprehension. Beginning instruction in reading, particularly in phonemic awareness, concepts about print, and vocabulary development commences immediately upon entry into school and supports the acquisition of English phonology and initial language structures. In kindergarten and the first grade, English learners progress to sound symbol correspondence and formation of letters as they build vocabulary and an understanding of the features of the English language. 

Full comprehension of text will be limited by the students’ level of English proficiency and should be supported by additional exposure to and study of vocabulary and language patterns presented in the text. Students should receive pre-teaching in essential vocabulary, background information, and language patterns. A review of key lesson elements and assessment of the students’ level of understanding should follow the lessons in reading and writing. As described at the beginning of this chapter, additional instructional time, differentiated instruction, flexible grouping, and smaller groups should provide students the support they need to succeed in the language arts. After-school programs, specialist teachers, and the judicious use of tutors and paraprofessionals are other sources of support. Additional instructional support must align with classroom instruction and assist students in learning the specific vocabulary, background knowledge, and language structures needed to succeed.

Students in grades three through twelve. 

English learners entering school in grades three through twelve with strong literacy skills in their primary language are advantaged in that they can concentrate on acquiring and learning English rather than on receiving initial instruction in reading and writing. However, the greater cognitive demands of the academic program in those grades require that the students move quickly to more advanced English vocabulary and language structures. English-language development should be intensive and should emphasize the language students will need to know so that they profit from instruction in the language arts and other content areas at their grade level. Again, students will need additional support to learn English and to understand the vocabulary and language of instruction. School districts and schools need to consider additional allocations of instructional time to maximize students’ opportunities to acquire language and participate in the overall language arts program. 

Students who enter school in grades three through twelve with little prior schooling and limited English must be quickly identified and assessed to determine their level of reading and writing skills in their primary language and in English. Learning to read and write while concurrently learning English is a challenge for these students. School districts and schools need to structure the instructional program so that the students receive the instruction they require in literacy and language. The students require intensive, systematic instruction in oral and written language, including, for example, instruction in the use of common nouns, verbs, adjectives, and adverbs. They also need to learn common phrases, language patterns, and idiomatic expressions. Materials that address those skills, individualized instruction, and additional assistance and instructional time will be needed to support English learners who have limited academic experience. The materials must describe age-appropriate activities to teach reading and English-language development.



	7: Universal Access to the Language Arts Curriculum  

	Instructional Programs for English Learners: English-Language Development


	426-428
	Stages of instruction. From the earliest stages of their academic careers and in concert with instruction in reading and writing, English learners participate in an instructional program that supports their acquisition of informal English and teaches them the patterns of formal academic English. The instruction is designed to provide for students experiences with English that are understandable and meaningful and enable the students to communicate with peers and adults and thereby participate fully in the academic program. Students begin by learning basic social conventions, rudimentary classroom vocabulary, and ways to express personal and safety needs. They participate in language study in a variety of contexts ranging from informal classroom conversations to teacher-directed instruction in language forms and structures. Effective teachers use a variety of activities to introduce and reinforce language concept (e.g., singing, presenting dramas, reading aloud, using visuals and props, and practicing simple phrases and vocabulary). 

Teachers model and teach the language patterns and vocabulary needed to understand and participate in the study of the language arts and other content areas. They should not assume that students will use their newly acquired academic vocabulary in casual conversation. Instead, they should specifically plan student-to-student discussions in which the students are expected to practice their new vocabulary and understanding of language forms in substantive academic discussions. Students learn English phonology, morphology (including spelling and syllabication patterns), syntax, and semantics through teacher modeling, teacher-directed instruction, and classroom interaction. They build on classroom exposure and interaction with English sounds, word elements, sentence structure, and vocabulary through directed study and practice of the linguistic elements. Analysis of the elements of instruction and materials increases in sophistication as students progress through the grades and gain linguistic and academic competence. This purposeful study of the features of the English language, which involves instruction in oral and written language, is connected to the English–language arts content standards through the language arts and content-area instruction in which students participate daily. 

Instructional opportunities and materials.

Most important, teachers plan opportunities, supported by appropriate instructional materials, for students to produce language they have acquired, use language in academic interactions with peers and adults, and monitor and correct their oral and written language. Teachers create an environment in which students feel comfortable in risking the use of new and unfamiliar language. Instructional materials describe for teachers the linguistic features of the most commonly spoken languages as they differ from English (e.g., analysis of similar and dissimilar sounds). Teachers apply the understanding of similarities and differences among the languages in planning instruction and use questioning and other strategies to foster substantive student discussion and participation. Emphasis is placed on the students’ producing language in a variety of contexts and the teachers’ eliciting student participation and thought. 

Students should receive specific, constructive feedback from their teachers regarding the accuracy of their oral and written work and their progress toward mastery of conventional English. Teachers should analyze students’ errors to determine development in oral and written English and plan appropriate instruction to improve competence. Instructional materials contain assessment tools that assist teachers in the analysis and specifically address instruction in those areas as related to grade-level English–language arts standards. 

Instruction for English learners in academic language helps bring the students to a level of English proficiency comparable with that of their native English-speaking peers. English-language development occurs daily; is specifically identified within the curriculum of the school district and the school; and is supported by high-quality instructional materials, a sufficient amount of instructional time, and professional development for teachers. Language development and literacy instruction are integrated with the basic instructional materials and should be specifically identified in the teacher’s edition as differentiated instruction for students not fully proficient in English. For students in grades three through twelve who are just learning English, instructional materials should be specially designed to provide intensive and extensive English-language development. Included should be development in oral and written vocabulary, reading instruction (as described in this framework), and systematic instruction in the forms and features of English. Publishers are encouraged to develop materials for those districts that choose to have students spend most of their school day receiving such instruction. The purpose of differentiated instruction in English is to move English learners as quickly as possible through stages of language proficiency and to enable them to achieve mastery of the English–language arts content standards.

	8: Responsibilities and Support for Proficiency in the Language Arts
	Responsibilities of the School Community: Local Educational Agencies


	441
	A major premise of local control within the state’s educational system centers on the quality of instruction offered to all students. Local educational agencies (LEAs) should establish a special priority for preventing reading difficulties affecting students from families living in poverty, students with disabilities, and English learners—all of whom constitute the fastest-growing segment of America’s school population. At the very least LEAs must set high standards for instruction and programs in the language arts. Determining what is of “high” instructional quality should, however, result from research and demonstration and not from a consensus of opinion among content experts, curriculum organizations, or personnel in a state agency or local educational agency.
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