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	SUBJECT

Reading First: Approve Recommendations for Spanish Assessments and Teacher Training That Have Been Considered by the English Learner Advisory Committee
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	RECOMMENDATION


The California Department of Education (CDE) recommends that the State Board of Education (SBE) approve the recommendations for revision to the Reading First Spanish End-of-Year Assessments, 6-8 Week Skills Assessments, and Professional Development as proposed by the Reading First English Learner Advisory Committee (ELAC). The CDE also recommends the items outside of the scope of the contractor’s work be returned to the ELAC for further study and recommendations.
	SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION


Reading First is part of the No Child Left Behind (NCLB) Act of 2001 and focuses on improving reading instruction for high-poverty, low achieving students in kindergarten through grade three. Starting as an English-only program in California in budget year 2002-03, Education Code (EC) Section 310 primary language classrooms were added in 2003-04. These classrooms are authorized to use the state-adopted Spanish translations of SRA/McGraw Hill Open Court or Houghton Mifflin and translations of program and unit assessments. In addition, teachers and coaches working in these classrooms may receive Assembly Bill (AB) 466 professional development in the use of these alternative format instructional materials.
The major milestones pertaining to this item are as follows:
· August 23, 2002, California Reading First Plan for approximately $900 million over a six-year period was approved by the U.S. Department of Education (ED).

The SBE was approved as the state educational agency for this grant.

· January 2003, the CDE approved the alternative format of the Spanish translation of the SBE-adopted English Reading/Language Arts programs: Houghton-Mifflin Lectura and the SRA/McGraw-Hill Foro abierto.
	SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION . . . (Cont.)


· October 11, 2003, Assembly Bill (AB) 1485 (Firebaugh, Chapter 773) directed the SBE to amend California’s Reading First Plan to include the alternative format of the Spanish translated programs for inclusion of Section 310 waivered classrooms in eligible Reading First schools.
· November 14, 2003, a request to the ED for approval of an amendment to California’s Approved Reading First Plan to allow the use of Spanish translations of the scientifically research-based instructional materials included in the approved plan submitted by Reed Hastings, President, SBE. Approval was granted in late November 2003.
· January 14, 2004, the SBE directed the Reading First, California Technical Assistance Center to subcontract with San Diego County Office of Education 
R-TAC to develop instructor and participant training materials for kingerdarten through grade three on the approved Spanish alternative format of the adopted instructional materials for Houghton-Mifflin Lectura comparable to AB 466 approved professional development programs.

· July 11, 2005, Senate Bill (SB) 77 directed the CDE to (1) convene an advisory group to assist in implementing the Reading First program in waivered classrooms; (2) direct the committee to assist in (a) revising and implementing Reading First assessments for waivered classrooms, “such that the assessments are comparable to and as rigorous as all of the assessments developed for the English language Reading First program, and (b) developing and implementing training for teachers and coaches in all of the approved alternative format instructional teacher materials; and to (3) report to the legislature “detailing the improvements made in this area” by March 1, 2006.

	SUMMARY OF KEY ISSUES


The Reading First section of the SB 77 Budget for 2005-06 (Section 6110-126-0890) Provision 7, directed the CDE to convene an advisory group. It was named the ELAC. Membership was specified to include:

(a) Teachers of waivered classrooms participating in the Reading First 

Program as recommended by superintendents of school districts 

participating in Reading First,
(b) Academic experts in second-language acquisition, and
(c) Academic experts in reading who have knowledge of both formats 

of the Reading/Language Arts programs and expertise in Spanish

language arts or the development of Spanish language arts assessment.

	SUMMARY OF KEY ISSUES (Cont.)


The CDE compiled a list of teachers and experts by requesting nominations from superintendents of Reading First local educational agencies (LEAs). The language of SB 77 states that “. . . It is the intent of the Legislature that no funding shall be provided to support this advisory committee,” and therefore the LEAs were advised that they had to sponsor their nominees if selected. The composition of the 17 member committee includes: 3 teachers, 7 academic experts in second-language acquisition, and 7 academic experts in reading who have knowledge of both formats and expertise in Spanish language arts. (Attachment 1 contains the list of the Reading First ELAC members.)
The 2005-06 State Budget Language describes the work of the advisory committee:
· Revising and implementing Reading First assessments for waivered classrooms so that they are as rigorous as those used for the English language Reading First program.
· Developing and implementing training for teachers and coaches in all of the approved alternative format instructional materials.
To date the CDE has held two committee meetings pertaining to this purpose. The first meeting was held on March 28, 2006. The committee’s charge was to provide recommendations on “revising and implementing” Reading First assessments for waivered classrooms so that they are “comparable to and as rigorous as all of the assessments developed for the English language Reading First program.” The End-of-Year Assessments, Kindergarten Assessments, and 6-8 Skills Assessments were reviewed, both English and Spanish versions. (Attachment 2 contains the list of the CDE’s recommendations.)
On May 8, 2006, the committee’s charge was to provide recommendations on “developing and implementing training for teachers and coaches in all of the approved alternative format instructional teacher materials.” The materials available for review were the kindergarten through grade three Advanced I English program and Lectura and Foro abierto programs that are attended by both teachers and coaches. (Attachment 3 contains the list of the CDE’s recommendations.)
	FISCAL ANALYSIS (AS APPROPRIATE)


It is the intent of the legislature that no funding shall be provided to support this advisory committee. However, the End-of-Year Assessments are included in the proposed measure of “Significant Progress” for Reading First which may be used to preclude districts failing to make this measure from receiving ongoing Reading First funds.

	ATTACHMENT(S)


Attachment 1: English Learner Advisory Committee Members May 2006 (1 Page)
Attachment 2: Recommendations for Revisions for End of Year Assessments and 6-8 Week Skills Assessments in Spanish (1 Page)
Attachment 3: Recommendations for Revisions to Professional Development for Spanish Programs (2 Pages)

English Learner Advisory Committee Members

May 2006

Adelina Abril, Literacy Coach, West Contra Costa Unified School District

Tim Allen, Superintendent, San Ysidro School District 

Sandra Ceja, Regional Implementation Center Director, Region IX, San Diego County Office of Education

Kevin Chavez, Programs Coordinator, Leonard R. Flynn Elementary School, San Francisco Unified School District 

Anaida Colon-Muniz, Professor, Chapman University

Jorge Cuevas Antillon, Reading First Content Expert/Coach, Escondido Union School District 

Norma Gibson, English Language Development Teacher, Los Angeles Unified School District 

Linda Gonzales, Director, Spanish Curriculum, Sacramento County Office of Education 

Ana Guzman, Literacy Coach, Buchanan Street School, Los Angeles Unified School District

Julie Maxwell-Jolly, Professor, Division of Education, University California, Davis 
Lupe Mendoza-Ramirez, Manager of Bilingual/English Language Development Programs, San Jose Unified School District 

Yolanda Meza, Kindergarten Teacher, Olive Elementary School, Vista Unified School District 

Bengie Jaime Morgan, Literacy Coordinator, San Ysidro School District

Charleen Renne, Teacher, Olive Elementary School, Vista Unified School District 

Robin Scarcella, Associate Professor/Director of English As A Second Language, University California, Irvine 

Norma Valenzuela, 2 Way Language Immersion Coordinator, Dr. Martin Luther King Jr. Elementary School, Santa Ana Unified School District 

Sherry Vaughn, Reading First Coach, San Francisco Unified School District

Recommendations for Revisions for End of Year Assessments and 6-8 Week Skills Assessments in Spanish
	Problem Identified
	Recommendation
	Contractor’s Response

	Fluency passages with too many multi-syllabic words
	Calculate correct words per minute to achieve comparability to English passage
	Support recommendation by reducing the number of the multi-syllabic words in 2006-07, Edition 2

	Readability of fluency passages
	Assure, measure, and report “readability” of all Spanish passages, or at least research and/or test it
	Passages are reviewed annually for reliability and changes have been made for 2006-07, Edition 2

	Writing rubric needs revisions
	1. Delete what is not pertinent to Spanish

2. Make necessary changes to the conventions sections

3. Edit rubric to match Lectura or at least Spanish

4. Collect anchor papers in an ongoing effort to revise the writing rubric
	Will be revised as suggested for 2006-07, Edition 2

Rubrics represent a constant standard and should not be influenced by writing samples
Districts and schools are encouraged to collect anchor papers 


	Rhyming words connected to familiar vocabulary
	Choose words that more easily rhyme with familiar words
	Will be revised as suggested for 2006-07, Edition 2

	Item Analysis
	Rate each test item 

Examine materials and assessments in detail


	Item specifications are copyrighted; districts are encouraged to analyze results and include an item analysis

	Answer choices include 
obscure distracters
	Eliminate vocabulary obscure distractors (e.g., choose words taught for semantics in Lectura
	Support recommendation by reviewing all answer choices for the 2006-07, Edition 2


Recommendations for Revisions to Professional Development for Spanish Programs
	Problem Identified
	Recommendations
	Contractor’s Response

	Phoneme chart(s) not in Spanish**
	Create phoneme chart(s) in Spanish
	Outside scope of work: Appropriate only for primary language program (not applicable for Alternate Program)

	Training videos in Spanish to address technical skills of reading
	Create or find Spanish training videos to provide a meaningful context for teachers addressing phonemic awareness, decoding, oral blending, and comprehension


	Will develop videos for Advanced III (2006-07)



	Emphasis on Spanish linguistics
	Cover more in-depth Spanish linguistics: diptongos, diphthongs, triptongo or triphthongs
	Only when introduced and practiced in the adopted reading/language arts program

	Vowel chart
	Add a vowels chart: add diphtongs in Spanish – focus on mouth placement comparison
	Will refer to developers for consideration for revision in Advanced I (2006-07)

	Training visuals in Spanish
	Add Spanish visuals (direct instruction and effective practice to participant notebook)
	Available in Advanced I and II and will be included in Advanced III

	Cognates support
	Add cognates in Advanced Levels
	Are addressed in Advanced II (05/06) and also in Advanced III

	Increase writing instruction by specific genre**
	Add more writing/genre at each grade level (Cover the elements in genre. Teachers need more background knowledge 0 teachers need to know how to teach writing in different genres)
	Outside scope of work: Publisher issue – professional development program focuses on what is currently included in the reading/language arts program

	Translation of fluency techniques using Spanish norms
	1. Revise approach to oral fluency techniques using Spanish norms
2. Balance the prosody to correct inequities between the English and Spanish Instructor Guides
	Are addressed in Advanced II


**This item will be returned to the ELAC and the contractor for further study and recommendations.

Recommendations for Revisions to Professional Development for Spanish Programs (Cont.)
	Problem Identified
	English Learner Advisory Committee Recommendations
	Contractor’s Response

	Syllable types/transferability to English
	1. Regarding syllable types: refer to syllable types in Spanish and then refer to English transferability

2. Explore more Spanish references and those on transfer
	Will include in Advanced III

	Research on validating Spanish instruction for success in bi-literacy** 
	Include high quality research that validates teaching in Spanish and the success that bilingual students have in both languages
	Will refer to developers for consideration for all Advanced programs

	All videos are not in Spanish
	Include videos in Spanish
	Will support both Spanish and English videos since publisher materials offer valuable information to teachers in both languages

	Professional development materials for participants not written solely in Spanish
	All materials should be in Spanish
	Will support both Spanish and English materials for participants

	Spelling errors in Spanish
	Correct spelling errors in Spanish
	Corrected in Advanced I (2005-06)

	Lack of transition between Spanish and English
	Make the transition between Spanish and English more obvious
	Will support the suggestion

	Cadre of expert reviewers
	Continue to refine training material – set up cadre of experts (academic providers) within California
	Continuously provided through instructors

	“Big Ideas” in Spanish/English concepts
	Cover the “big ideas” in Spanish/English concepts – researched, informed similarities and differences
	Clarification needed to consider for inclusion

	Organization chart of English and Spanish prefixes and suffixes**
	Regarding prefixes/suffixes: revise/create in Spanish perhaps side by side
	Out of scope of work: requires research and outside authorities on Spanish language

	International research articles on bi-literacy
	Include international research articles on literacy and validation
	Will review availability of such articles

	Emphasis on vocabulary and concept development
	Focus on improvement and deepening of instruction – vocabulary and concept development
	Greater emphasis on these topics is to be included in Advanced III


**This item will be returned to the ELAC and the contractor for further study and recommendations.









