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	SUBJECT

Petition by the Micro-Enterprise Charter Academy to Establish a Charter School under the Oversight of the State Board of Education: Hold Public Hearing and Approve. 
	 FORMCHECKBOX 

	Action

	
	 FORMCHECKBOX 

	Information

	
	 FORMCHECKBOX 

	Public Hearing


	RECOMMENDATION


The California Department of Education (CDE) and the Advisory Commission on Charter Schools (ACCS) recommend that the State Board of Education (SBE) hold a public hearing and approve the petition to establish the Micro-Enterprise Charter Academy (MECA). The CDE and the ACCS also recommend that the SBE incorporate the following provisions in its approval action:

· The SBE’s traditional conditions on opening and operation (as reflected in Attachment 1);

· Modifications to the charter in accordance with the CDE staff review, including, but not limited to, restriction to grades six through eight (unless a material revision is subsequently approved), with the modifications to be reflected in the final charter that is subject to sign-off by the SBE’s Executive Director; 

· Specification of a five-year term beginning July 1, 2008, and ending June 30, 2013;

· Restriction that the school initially open between July 1 and September 30, 2008; and

· Termination of the approval if the school does not open between July 1 and September 30, 2008. 
	SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION


Pursuant to California Education Code (EC) Section 47605(j), petitioners for a charter school that has been denied at the local level may appeal to the SBE for approval of the charter, subject to certain conditions. 

	SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION (Cont)


To date, the SBE has approved thirteen charter petitions on appeal, seven of which are currently operating under SBE oversight (which is carried out by CDE staff), with an eighth school due to open in fall 2008. Regulations adopted by the SBE in December 2001 guide the process of reviewing charters on appeal. The review process includes consideration by the ACCS.
	SUMMARY OF KEY ISSUES 


The MECA petition proposes a school that will serve approximately 110 students in grades six and seven in its first year of operation, and expand by one grade level (55 students) each year thereafter through grade 12. However, one of the conditions proposed by the CDE and the ACCS is to limit MECA to grades six through eight unless a material revision is approved (in the second or later year of operation) to extend into the high school grades. The school would be located within the Paramount Unified School District, near Northpointe Apartment Homes (a subsidized housing complex developed as part of the Los Angeles County Department of Housing and Urban Development’s “Neighborhood Networks Initiative”), approximately five miles north of Long Beach.
The MECA charter was considered by the ACCS on July 20, 2007. By unanimous vote of the members present, the ACCS recommended that the SBE approve the MECA charter appeal, with the SBE’s traditional conditions on opening, and provided the charter is revised to address the concerns identified in the CDE staff review, including the limitation to grades six through eight. The ACCS also addressed the matter of whether the charter should be offered the opportunity to open in fall 2007. However, the petitioners subsequently agreed to open the school between July 1 and September 30, 2008. If the MECA charter is approved by the SBE, it will be assigned the next sequential charter number available at that time.
	FISCAL ANALYSIS (AS APPROPRIATE)


Approval of the MECA charter per se would have little (if any) effect on the total amount of state local assistance funding to public schools. To the extent students attend MECA, the funding to support that school would merely be redirected from other public schools. State costs overall would be essentially the same.

There are currently two full-time equivalent CDE staff positions assigned to oversee the SBE-approved charter schools, including the two statewide benefit charter schools, and the nine all-charter districts (which are jointly approved by the SBE and the State Superintendent of Public Instruction). SBE approval of this charter would increase workload, but the CDE would recover the actual costs of oversight up to one percent of the general purpose and categorical block grant revenues generated by MECA.
	ATTACHMENT(S)


Attachment 1: SBE Traditional Conditions on Opening and Operation (2 Pages)

Attachment 2: CDE Staff Review of the MECA Charter (49 Pages)

Attachment 3: MECA Charter as Denied by the Paramount Unified School District 
(169 Pages)

SBE Traditional Conditions on Opening and Operation
· Insurance Coverage. Not later than [DATE TO BE DETERMINED (TBD)] (or such earlier time as school may employ individuals or acquire or lease property or facilities for which insurance would be customary), submit documentation of adequate insurance coverage, including liability insurance, which shall be based on the type and amount of insurance coverage maintained in similar settings.

· MOU/Oversight Agreement. Not later than TBD, either (a) accept an agreement with the SBE, administered through the CDE, to be the direct oversight entity for the school, specifying the scope of oversight and reporting activities, including, but not limited to, adequacy and safety of facilities; or (b) enter into an appropriate agreement between the charter school, the SBE (as represented by the Executive Director of the SBE), and an oversight entity, pursuant to EC Section 47605(k)(1), regarding the scope of oversight and reporting activities, including, but not limited to, adequacy and safety of facilities.

· SELPA Membership. Not later than TBD, submit written verification of having applied to a special education local plan area (SELPA) for membership as a local educational agency and, not later than TBD, submit either written verification that the school is (or will be at the time students are being served) participating in the SELPA, or an agreement between a SELPA, a school district that is a member of the SELPA, and the school that describes the roles and responsibilities of each party and that explicitly states that the SELPA and the district consider the school’s students to be students of the school district in which the school is physically located for purposes of special education programs and services (which is the equivalent of participation in the SELPA). Satisfaction of this condition should be determined by the Executive Director of the SBE based primarily on the advice of CDE staff following a review of either (1) the school’s written plan for membership in the SELPA, including any proposed contracts with service providers or (2) the agreement between a SELPA, a school district, and the school, including any proposed contracts with service providers.

· Educational Program. Not later than TBD, submit a description of the curriculum development process the school will use and the scope and sequence for the grades envisioned by the school; and, not later than TBD, submit the complete educational program for students to be served in the first year including, but not limited to, a description of the curriculum and identification of the basic instructional materials to be used, plans for professional development of instructional personnel to deliver the curriculum and use the instructional materials, identification of specific assessments that will be used in addition to the results of the Standardized Testing and Reporting (STAR) program in evaluating student progress. Satisfaction of this condition should be determined by the Executive Director of the SBE based primarily on the advice of CDE staff.

· Student Attendance Accounting. Not later than TBD, submit for approval the specific means to be used for student attendance accounting and reporting that will be satisfactory to support state average daily attendance claims and satisfy any audits related to attendance that may be conducted. Satisfaction of this condition should be determined by the Executive Director of the SBE based primarily on the advice of the Director of the School Fiscal Services Division.

· Facilities Agreements. Not later than TBD, present written agreements (e.g., a lease or similar document) indicating the school’s right to use the principal school sites and any ancillary facilities identified by the petitioners for at least the first year of each school’s operation and evidence that the facilities will be adequate for the school’s needs. Satisfaction of this condition should be determined by the Executive Director of the SBE based primarily on the advice of the Director of the School Facilities Planning Division.

· Zoning and Occupancy. Not less than 30 days prior to the school’s opening, present evidence that each school’s facility is located in an area properly zoned for operation of a school and has been cleared for student occupancy by all appropriate local authorities. For good cause, the Executive Director of the SBE may reduce this requirement to fewer than 30 days, but may not reduce the requirement to fewer than 10 days. Satisfaction of this condition should be determined by the Executive Director of the SBE based primarily on the advice of the Director of the School Facilities Planning Division.

· Final Charter. Not later than TBD, present a final charter that includes all provisions and/or modifications of provisions that reflect appropriately the SBE as the chartering authority and otherwise address all concerns identified by CDE staff, and that includes a specification that the school will not operate satellite schools, campuses, sites, resource centers or meeting spaces not identified in the charter without the prior written approval of the Executive Director of the SBE based primarily on the advice of the Charter Schools Division staff. Satisfaction of this condition is determined by the Executive Director of the SBE based primarily on the advice of the Director of the Charter Schools Division.
· Legal Issues. In the final charter, resolve any legal issues that may be identified by the SBE’s Chief Counsel or the CDE’s General Counsel.

· Processing of Employment Contributions. Prior to the employment of any individuals by the school, present evidence that the school has made appropriate arrangements for the processing of the employees’ retirement contributions to the Public Employees’ Retirement System (PERS) and the State Teachers’ Retirement System (STRS).

· Operational Date. If any deadline specified in these conditions is not met, approval of the charter is terminated, unless the SBE deletes or extends the deadline not met. If the school is not in operation by TBD, approval of the charter is terminated.
	This form is a tool to evaluate a charter school petition submitted to the State Board of Education (SBE) on appeal. It is designed to ensure that the petition is reviewed in relation to the requirements of statute and regulation. 
	Evaluator

Greg Geeting


	KEY INFORMATION REGARDING PETITION

	Grade Span and Build-Out Plan
	Six-year build-out to ultimately cover grades 6-12:

· 2007-08, initial opening with grades 6-7 (55 students each), a total of 110 students.

· 2008-09, expand to grades 6-8 (55 students each), a total of 165 students.

· 2009-10, expand to grades 6-9 (55 students each), a total of 220 students.

· 2010-11, expand to grades 6-10 (55 students each), a total of 275 students.

· 2011-12, expand to grades 6-11 (55 students each), a total of 330 students.

· 2012-13, expand to grades 6-12 (55 students each), a total of 385 students.

	Location
	Focused principally on the attendance area of Lakewood Elementary School, a K-8 school located in the Paramount Unified School District (Paramount) in Los Angeles County, approximately five miles north (and slightly east) of downtown Long Beach. Specific location of proposed school is near Northpointe Apartment Homes, a subsidized housing complex developed as part of the Los Angeles County Department of Housing and Urban Development’s “Neighborhood Networks Initiative.”

	Brief History
	Original charter petition submitted to Paramount in February 2005; public hearing held in May 2005; petition denied in June 2005. The Los Angeles County Board of Education denied the petitioner’s appeal in August 2006. In November 2006, the ACCS considered a motion to recommend approval of the MECA charter, but it failed by a vote of 4-4. The ACCS then recommended denial of the petition, but with a specific statement to “encourage the district to work cooperatively with the charter developers to ensure parent choice is provided to the target student population.” The petitioner withdrew and did not proceed to the SBE.

Revised charter petition submitted to Paramount in December 2006; public hearing held in January 2007; petition denied in February 2007. The Los Angeles County Board denied the petitioner’s appeal in June 2007.

	Founding Board of Directors
	Marvin Smith, Executive Director, MECA – Community leader and social entrepreneur.

Gary Birch, Director, Technology Innovation – Dean of Visual Communication, Laguna Arts College

Bryan Bentrott – Vice President, Master Development, property marketing, leasing, and management.

Richard Rydstrom – Attorney, Rydstrom & Associates, specializes in business and finance law.

Renford Reese – Professor of Political Science, California Polytechnic State University, Pomona.

Paul Donaldson – Senior Vice President of Operations, California Bank and Trust, Los Angeles.

Mark Bower – Executive Vice President of Marketing, Chronicles Technologies, Inc., business-related systems and software.


	OVERALL CALIFORNIA DEPARTMENT OF EDUCATION (CDE) EVALUATION

	Background. As noted above, the MECA charter petition was considered by the ACCS in November 2006, having been denied by Paramount and the Los Angeles County Board of Education. On a tie vote of 4-4, a motion for the ACCS to recommend approval of the petition failed. Subsequently, the ACCS recommended denial (by a vote of 5-3), but took the unusual action of including a statement to “encourage the district to work cooperatively with the charter developers to ensure parent choice is provided to the target student population.” It may be a fair characterization that ACCS members had essentially no doubt about the petitioner’s passion and perhaps had few reservations about the written charter, but felt unsure that the program could be implemented as presented in the charter. The petitioner withdrew rather than go forward to the SBE with a denial recommendation.

The petitioner revised the charter and again submitted it to Paramount, where it was again denied in February 2007. The LA County Board subsequently denied the revised charter in June 2007. 

In preparing this analysis, we reviewed the petition as denied by Paramount and the LA County Board. We also invited comments from our CDE colleagues regarding curriculum and instruction, special education, fiscal, and legal. 

Recommendation. Every charter petition considered by the ACCS and the SBE on appeal needs some modification in order to become acceptable (technically and substantively) for approval by the SBE. The MECA charter is no exception. In addressing appeals, therefore, the ACCS and the SBE ultimately confront the question of whether a petition is “close enough” to work with the petitioners on revisions, or whether the petition would need so much substantive modification that it would actually become a materially different, in which case a recommendation for denial would be appropriate The MECA petition is clearly well crafted and reflects more detail than we often see in petition appeals. Nonetheless, sufficient grounds can certainly be identified to recommend denial of the appeal. On balance, CDE staff has concluded that it would be reasonable for the ACCS to recommend approval of the MECA charter for a five-year period with various changes and with conditions on the opening and operation of the school, including a condition that the school be limited to grades 6-8 with extension to the high school grades (9-12) requiring a material revision to be considered no earlier than the school’s second year of operation. The CDE staff also recommends that the school’s commencement of operations be delayed one year, to fall 2008, unless the ACCS is convinced that a fall 2007 opening is realistic. 

The CDE staff believes that at least one full year’s academic and operational track record should be established prior to making the decision about expansion of MECA to the more complex, varied, and demanding academic needs of the high school curriculum, thus giving due consideration to the school’s ability to deliver high academic performance. Key factors that tip the balance in favor of approval (with conditions on opening and operation) are (1) the low achievement of Lakewood Elementary School that now serves grades 6-8 in the target area and (2) the expression of legislative intent in Education Code (EC) Section 47605(b):

“…In reviewing petitions..., the chartering authority shall be guided by the intent of the Legislature that charter schools are and should become an integral part of the California education system and that establishment of charter schools should be encouraged…”

Elaboration. The MECA charter was developed with the intent of being authorized by Paramount. Therefore, numerous technical modifications would be needed to recast it as a charter authorized by the SBE. We have also identified some substantive areas of proposed modification herein, and still more may become apparent as the ACCS and SBE review the petition. Accordingly, if the ACCS chooses to recommend approval of the petition, CDE staff would recommend that the approval be subject to incorporation of all necessary changes as may be identified in the continuing process of review (up to and including the public hearing held by the SBE). In addition, CDE staff would recommend the inclusion of the SBE’s traditional conditions on opening and operation, which include:

· Insurance Coverage. Not later than [DATE TO BE DETERMINED (TBD)] (or such earlier time as school may employ individuals or acquire or lease property or facilities for which insurance would be customary), submit documentation of adequate insurance coverage, including liability insurance, which shall be based on the type and amount of insurance coverage maintained in similar settings.

· MOU/Oversight Agreement. Not later than TBD, either (a) accept an agreement with the SBE, administered through the CDE, to be the direct oversight entity for the school, specifying the scope of oversight and reporting activities, including, but not limited to, adequacy and safety of facilities; or (b) enter into an appropriate agreement between the charter school, the SBE (as represented by the Executive Director of the SBE), and an oversight entity, pursuant to EC Section 47605(k)(1), regarding the scope of oversight and reporting activities, including, but not limited to, adequacy and safety of facilities.

· SELPA Membership. Not later than TBD, submit written verification of having applied to a special education local plan area (SELPA) for membership as a local educational agency and, not later than TBD, submit either written verification that the school is (or will be at the time students are being served) participating in the SELPA, or an agreement between a SELPA, a school district that is a member of the SELPA, and the school that describes the roles and responsibilities of each party and that explicitly states that the SELPA and the district consider the school’s students to be students of the school district in which the school is physically located for purposes of special education programs and services (which is the equivalent of participation in the SELPA). Satisfaction of this condition should be determined by the Executive Director of the SBE based primarily on the advice of CDE staff following a review of either (1) the school’s written plan for membership in the SELPA, including any proposed contracts with service providers or (2) the agreement between a SELPA, a school district, and the school, including any proposed contracts with service providers.

· Educational Program. Not later than TBD, submit a description of the curriculum development process the school will use and the scope and sequence for the grades envisioned by the school; and, not later than TBD, submit the complete educational program for students to be served in the first year including, but not limited to, a description of the curriculum and identification of the basic instructional materials to be used, plans for professional development of instructional personnel to deliver the curriculum and use the instructional materials, identification of specific assessments that will be used in addition to the results of the Standardized Testing and Reporting (STAR) program in evaluating student progress. Satisfaction of this condition should be determined by the Executive Director of the SBE based primarily on the advice of CDE staff.

· Student Attendance Accounting. Not later than TBD, submit for approval the specific means to be used for student attendance accounting and reporting that will be satisfactory to support state average daily attendance claims and satisfy any audits related to attendance that may be conducted. Satisfaction of this condition should be determined by the Executive Director of the SBE based primarily on the advice of the Director of the School Fiscal Services Division.

· Facilities Agreements. Not later than TBD, present written agreements (e.g., a lease or similar document) indicating the school’s right to use the principal school sites and any ancillary facilities identified by the petitioners for at least the first year of each school’s operation and evidence that the facilities will be adequate for the school’s needs. Satisfaction of this condition should be determined by the Executive Director of the SBE based primarily on the advice of the Director of the School Facilities Planning Division.

· Zoning and Occupancy. Not less than 30 days prior to the school’s opening, present evidence that each school’s facility is located in an area properly zoned for operation of a school and has been cleared for student occupancy by all appropriate local authorities. For good cause, the Executive Director of the SBE may reduce this requirement to fewer than 30 days, but may not reduce the requirement to fewer than 10 days. Satisfaction of this condition should be determined by the Executive Director of the SBE based primarily on the advice of the Director of the School Facilities Planning Division.

· Final Charter. Not later than TBD, present a final charter that includes all provisions and/or modifications of provisions that reflect appropriately the SBE as the chartering authority and otherwise address all concerns identified by CDE staff, and that includes a specification that the school will not operate satellite schools, campuses, sites, resource centers or meeting spaces not identified in the charter without the prior written approval of the Executive Director of the SBE based primarily on the advice of the Charter Schools Division staff. Satisfaction of this condition is determined by the Executive Director of the SBE based primarily on the advice of the Director of the Charter Schools Division.
· Legal Issues. In the final charter, resolve any legal issues that may be identified by the SBE’s Chief Counsel or the CDE’s General Counsel.

· Processing of Employment Contributions. Prior to the employment of any individuals by the school, present evidence that the school has made appropriate arrangements for the processing of the employees’ retirement contributions to the Public Employees’ Retirement System (PERS) and the State Teachers’ Retirement System (STRS).

· Operational Date. If any deadline specified in these conditions is not met, approval of the charter is terminated, unless the SBE deletes or extends the deadline not met. If the school is not in operation by TBD, approval of the charter is terminated.

Both the Paramount governing board and the LA County Board cited numerous reasons for denial of the MECA petition. The reasons for the local denials are addressed in Addendum 1.


REQUIREMENTS FOR SBE-AUTHORIZED CHARTER SCHOOLS, PURSUANT TO EC SECTION 47605

	SOUND EDUCATIONAL PRACTICE
	EC Section 47605(b)

CCR, Title 5, Section 11967.5.1(a)

	Evaluation Criteria

For purposes of EC Section 47605(b), a charter petition shall be “consistent with sound educational practice” if, in the SBE’s judgment, it is likely to be of educational benefit to pupils who attend. A charter school need not be designed or intended to meet the educational needs of every student who might possibly seek to enroll in order for the charter to be granted by the SBE.

	Is the charter petition “consistent with sound educational practice”? 
	Potentially

	Comments:
Based on the charter as written, it appears reasonable to conclude that the school would have the potential of providing educational benefit to the pupils within the meaning of the regulation. Overall, the charter presents a reasonable description of an educational program, although arguably the proposed program envisions more than the school can actually deliver – comprehensive coverage of content standards, “advisory” classes for every student, project-based learning, community service, integration of technology, entrepreneurship and economic literacy, physical education, and foreign language – given a relatively small number of students. [As noted above, MECA proposes to start with 110 students in grades 6 and 7, then add 55 students (one grade level) per year to build out (grade 12) in the sixth year.] However, the charter incorporates (Appendix H) descriptors of core courses that may help keep instruction on track. This petition would be stronger if the founding board included some individuals with broader backgrounds in middle and high school education and the operation and financial management of public schools.

MECA would provide a parent-choice, public school alternative to the following Paramount schools:

· Lakewood Elementary School, a K-8 school with a total enrollment of about 430, approximately 50 students per grade level. Lakewood’s 2006 base API rankings are 1 (statewide) and 6 (similar schools). In 2007-08, Lakewood will be a Year 4 Program Improvement (PI) school. Lakewood is Paramount’s lowest achieving elementary school based on the 2006 base API. Only 28 percent of Lakewood’s students in grades 6-8 scored proficient or advanced on the 2006 California Standards Test (CST) in English-language arts; the comparable statewide figure was 42 percent. In mathematics for the same grades (Algebra I for grade 8), only 11 percent of Lakewood’s students scored proficient or advanced; the comparable statewide figure was 38 percent. The school is located about a mile from the Northpointe Apartment Homes complex.

· Paramount High School Academy (PHSA), a high school with an enrollment of about 300. PHSA’s 2006 base API rankings are 1 (statewide) and 3 (similar schools). PHSA will be Year 3 PI in 2007-08. The school’s combined (all grade levels) 2006 CAHSEE passage rates were 32 percent for mathematics and 45 percent for English-language arts. The comparable statewide averages were 59 percent (mathematics) and 61percent (English-language arts). PHSA is located essentially next door to Lakewood Elementary.

· Paramount High School (PHS), a high school with an enrollment of about 4,200. PHS’s 2006 base API rankings are 4 (statewide) and 9 (similar schools). The school’s combined 2006 CAHSEE passage rates were 58 percent for mathematics and 53 percent for English-language arts. PHS is located about four miles from the Northpointe Apartment Homes complex.


	UNSOUND EDUCATIONAL PRACTICE
	EC Section 47605(b)(1)

CCR, Title 5, Section 11967.5.1(b)

	Evaluation Criteria

For purposes of EC Section 47605(b)(1), a charter petition shall be “an unsound educational program” if it is either of the following:

(1) A program that involves activities that the SBE determines would present the likelihood of physical, educational, or psychological harm to the affected pupils.

(2) A program that the SBE determines not to be likely to be of educational benefit to the pupils who attend.

	Does the charter petition present “an unsound educational program”? 
	Probably not

	Comments:
As noted above, this charter (as written) presents a reasonable description of an educational program, though arguably the charter envisions more than the school will actually be able to deliver with a relatively small number of students. Presuming MECA implements the charter substantially as written, the evidence does not suggest that the school would present physical, educational, or psychological harm to the pupils, or would fail to result in an educational benefit to the pupils. 


	DEMONSTRABLY UNLIKELY TO IMPLEMENT THE PROGRAM
	EC Section 47605(b)(2)

CCR, Title 5, Section 11967.5.1(c)


	Evaluation Criteria

For purposes of EC Section 47605(b)(2), the SBE shall take the following factors into consideration in determining whether charter petitioners are "demonstrably unlikely to successfully implement the program."

(1) If the petitioners have a past history of involvement in charter schools or other education agencies (public or private), the history is one that the SBE regards as unsuccessful, e.g., the petitioners have been associated with a charter school of which the charter has been revoked or a private school that has ceased operation for reasons within the petitioners’ control.

(2) The petitioners are unfamiliar in the SBE’s judgment with the content of the petition or the requirements of law that would apply to the proposed charter school.

(3) The petitioners have presented an unrealistic financial and operational plan for the proposed charter school (as specified).

(4) The petitioners personally lack the necessary background in the following areas critical to the charter school’s success, and the petitioners do not have plan to secure the services of individuals who have the necessary background in curriculum, instruction, assessment, and finance and business management.

	Are the petitioners "demonstrably unlikely to successfully implement the program"?
	Probably not

	Comments: 

As noted above and below, the charter presents a reasonable description of an educational program. CDE staff is not aware of MECA’s founding board members having any past history of involvement with unsuccessful charters. Similarly, CDE staff is not aware of MECA’s founding board members having any lack of knowledge about the petition. The financial and operational plan, while not completely unrealistic, would need considerable revision. As indicated above, the founders – as a whole – may not have a sufficiently broad background to assure the school’s success in the areas of curriculum, instruction, assessment, and finance and business management. However, the charter does envision contracting for business and operations management, and the lead petitioner’s companion document indicates that “an education consulting firm” would provide standards-based professional development on a contract basis. On balance, the evidence does not “demonstrate” per se that the petitioners are unlikely to successfully implement the program based on the factors set forth in the regulations.


	REQUIRED NUMBER OF SIGNATURES
	EC Section 47605(b)(3)

CCR, Title 5, Section 11967.5.1(d)


	Evaluation Criteria

For purposes of EC Section 47605(b)(3), a charter petition that “does not contain the number of signatures required by [law]”…shall be a petition that did not contain the requisite number of signatures at the time of its submission…

	Did the petition contain the required number of signatures at the time of its submission? 
	Yes

	Comments: 

Four teacher signatures were provided.


	AFFIRMATION OF SPECIFIED CONDITIONS
	EC Section 47605(b)(4)

EC Section 47605(d)

CCR, Title 5, Section 11967.5.1(e)


	Evaluation Criteria

For purposes of EC Section 47605(b)(4), a charter petition that "does not contain an affirmation of each of the conditions described in [EC Section 47605(d)]"…shall be a petition that fails to include a clear, unequivocal affirmation of each such condition. Neither the charter nor any of the supporting documents shall include any evidence that the charter will fail to comply with the conditions described in EC Section 47605(d).

(1) …[A] charter school shall be nonsectarian in its programs, admission policies, employment practices, and all other operations, shall not charge tuition, and shall not discriminate against any pupil on the basis of ethnicity, national origin, gender, or disability. Except as provided in paragraph (2), admission to a charter school shall not be determined according to the place of residence of the pupil, or of his or her parent or guardian, within this state, except that any existing public school converting partially or entirely to a charter school under this part shall adopt and maintain a policy giving admission preference to pupils who reside within the former attendance area of that public school.

(2) (A) A charter school shall admit all pupils who wish to attend the school.

(B) However, if the number of pupils who wish to attend the charter school exceeds the school's capacity, attendance, except for existing pupils of the charter school, shall be determined by a public random drawing. Preference shall be extended to pupils currently attending the charter school and pupils who reside in the district except as provided for in Section 47614.5. Other preferences may be permitted by the chartering authority on an individual school basis and only if consistent with the law.

(C) In the event of a drawing, the chartering authority shall make reasonable efforts to accommodate the growth of the charter school and, in no event, shall take any action to impede the charter school from expanding enrollment to meet pupil demand.

(3) If a pupil is expelled or leaves the charter school without graduating or completing the school year for any reason, the charter school shall notify the superintendent of the school district of the pupil’s last known address within 30 days, and shall, upon request, provide that school district with a copy of the cumulative record of the pupil, including a transcript of grades or report card, and health information. This paragraph applies only to pupils subject to compulsory full-time education pursuant to [EC] Section 48200.

	Does the charter petition contain the required affirmations?
	Additional affirmation needed

	Comments:

The charter includes affirmations of the provisions set forth in paragraphs (1) and (2) of EC Section 47605(d), but not paragraph (3), relating to pupils’ cumulative records. Accordingly, if the ACCS recommends that the SBE grant this charter, the ACCS should also recommend that affirmation of the conditions specified in paragraph (3) of EC Section 47605(d) be incorporated in the final charter.


THE SIXTEEN CHARTER ELEMENTS

	1. DESCRIPTION OF EDUCATIONAL PROGRAM
	EC Section 47605(b)(5)(A)

CCR, Title 5, Section 11967.5.1(f)(1)


	Evaluation Criteria

The description of the educational program…, as required by EC Section 47605(b)(5)(A), at a minimum:

	(A) Indicates the proposed charter school’s target student population, including, at a minimum, grade levels, approximate numbers of pupils, and specific educational interests, backgrounds, or challenges.
	Yes

	(B) Specifies a clear, concise school mission statement with which all elements and programs of the school are in alignment and which conveys the petitioners' definition of an "educated person” in the 21st century, belief of how learning best occurs, and goals consistent with enabling pupils to become or remain self-motivated, competent, and lifelong learners. 
	Yes

	(C) Includes a framework for instructional design that is aligned with the needs of the pupils that the charter school has identified as its target student population.
	Generally

	(D) Indicates the basic learning environment or environments (e.g., site-based matriculation, independent study, community-based education, technology-based education).
	Yes

	(E) Indicates the instructional approach or approaches the charter school will utilize, including, but not limited to, the curriculum and teaching methods (or a process for developing the curriculum and teaching methods) that will enable the school’s pupils to master the content standards for the four core curriculum areas adopted by the SBE pursuant to EC Section 60605 and to achieve the objectives specified in the charter.
	Yes

	(F) Indicates how the charter school will identify and respond to the needs of pupils who are not achieving at or above expected levels.
	Yes

	(G) Indicates how the charter school will meet the needs of students with disabilities, English learners, students achieving substantially above or below grade level expectations, and other special student populations
	Generally

	(H) Specifies the charter school’s special education plan, including, but not limited to, the means by which the charter school will comply with the provisions of EC Section 47641, the process to be used to identify students who qualify for special education programs and services, how the school will provide or access special education programs and services, the school’s understanding of its responsibilities under law for special education pupils, and how the school intends to meet those responsibilities.
	Revisions needed

	If serving high school students, describes how district/charter school informs parents about:

· transferability of courses to other public high schools; and 

· eligibility of courses to meet college entrance requirements

(Courses that are accredited by the Western Association of Schools and Colleges (WASC) may be considered transferable, and courses meeting the UC/CSU "a-g" admissions criteria may be considered to meet college entrance requirements.)
	Yes

	Does the petition overall present a reasonably comprehensive description of the educational program?
	Revisions needed

	Comments:

The charter includes a large section on the educational program, featuring the following elements:

· MECA’s students will be required to complete the UC/CSU “a-g” course pattern in order to receive a high school diploma.

· Every student will be required to participate in a weekly (middle grades) or twice-weekly (high school) “advisory” for academic support and counseling. 

· All students are expected to “develop economic literacy and marketable workplace skills.” The nature and extent of instruction to address this objective is not completely clear. 

· The school will begin with 55 students each in grades 6 and 7, then add one grade level per year (55 students each), completing the build-out (grade 12) in the sixth year (with a total of 385 students).

· The school is targeted at students residing in the Northpointe Apartment Homes Property (a 30-acre subsidized housing project) and surrounding areas.

· MECA will adhere to the credentialing requirements of the Charter Schools Act and the HQT and paraprofessional specifications of NCLB.

· “Backward design” will be employed, i.e., identify learning objectives, then develop assessments, then develop specific curriculum.

· “Project Based Learning (PBL)” is identified as “a key instructional approach.” [It is somewhat worrisome that a principal source of information is the Buck Institute for Education, which (although a non-profit organization) sells materials to implement PBL. Moreover, a principal research citation (“Review of Research on Project-Based Learning”) was apparently funded by Autodesk, a company that markets educational software for use in PBL programs.]

· Block scheduling for core subjects will be provided, organizing around 90-minute periods of instructional time to allow for more in-depth coursework.

· Technology will be fully integrated into academic coursework and offered after school as well.

Arguably, as noted above, the charter may envision more in the way of an educational program than it can actually deliver given the school’s relatively small size. This is certainly a legitimate area of concern. In addition, the analysis of the revised MECA charter performed by the CDE’s Professional Development and Curriculum Support Division identified the following issues:

· Petitioner MECA seeks to serve educationally disadvantaged students. Students in the target enrollment area are primarily African American, and the area has a “high rate of poverty, violence and academic failure.” Petitioner also asserts that the school will be coming from consistently low performing schools. Given all these factors, many students will likely not be at grade level upon enrollment and will need remedial assistance. The petition contains somewhat vague references to interventions and supplemental programs. For example when discussing academically low-achieving students they state “students simply needing additional assistance in particular subjects or skill areas may get additional help from peers, staff, and volunteer tutors”. 

· A key instructional approach is standards-based Project Learning. The petition references a recent study which suggests that project based learning may be particularly well adapted to “disadvantaged” youth, but does not indicate if it also applies to educationally disadvantaged.
The charter does include a relatively lengthy discussion of professional development and identifies some strategies for responding to the needs of academically gifted and low-achieving students, as well as English learners. Arguably, though, the charter is insufficient in these areas. The evidence, incidentally, is somewhat confusing as regards the composition of MECA’s potential student body. Lakewood Elementary, which currently serves the target area, was 20.6 percent Hispanic/Latino on last year’s CBEDS, and only nine of the school’s 160 students in grades 6-8 were identified as English learners.

The MECA charter includes an extensive and considerably revised discussion related to special education, but it is premised on MECA being initially a school of Paramount for purposes of SELPA participation, though ultimately joining the SELPA as a separate LEA member. Paramount is a member of the Mid-Cities SELPA. This whole area would need to be recast if MECA participates in a different SELPA. Analysis of the MECA petition by the CDE’s Special Education Division last fall indicated a serious concern regarding the petitioners’ apparent lack of contact to date with prospective SELPAs:

· We are concerned that the petition mentions all the things that the school will have in place for special education, but that the petitioners do not appear to have talked to the SELPA or a district special education director to coordinate these plans. We are also concerned that the petitioners will wait until the school is up and running before contacting the SELPA. Contact with the SELPA needs to be made well in advance of the school opening.


	2. MEASURABLE PUPIL OUTCOMES
	EC Section 47605(b)(5)(B)

CCR, Title 5, Section 11967.5.1(f)(2)


	Evaluation Criteria

Measurable pupil outcomes, as required by EC Section 47605(b)(5)(B), at a minimum:

	(A) Specify skills, knowledge, and attitudes that reflect the school’s educational objectives and can be assessed, at a minimum, by objective means that are frequent and sufficiently detailed enough to determine whether pupils are making satisfactory progress. It is intended that the frequency of objective means of measuring pupil outcomes vary according to such factors as grade level, subject matter, the outcome of previous objective measurements, and information that may be collected from anecdotal sources. To be sufficiently detailed, objective means of measuring pupil outcomes must be capable of being used readily to evaluate the effectiveness of and to modify instruction for individual students and for groups of students.
	May need strengthening

	(B) Include the school’s Academic Performance Index growth target, if applicable.
	N/A

	Does the petition present a reasonably comprehensive description of measurable pupil outcomes?
	May need strengthening

	Comments:

Some pupil outcomes are identified that can clearly be measured objectively, including demonstration of proficiency in reading and writing and completion of “a-g” courses. One key goal is that students who are behind academically will demonstrate the equivalent of one and a half years’ academic growth for each year of study “until they catch up.” It is not completely clear how “suggested” subject matter competencies would be measured or what materials would be used. Demonstrating mastery of “designated outcome goals” in relation to the competencies is identified as an outcome, but (as noted) the competencies themselves are suggested. The competencies included in the document cover English-language arts, history, mathematics, science, arts, foreign language, and physical education. Thus, the petition appears to meet the minimum requirements of the regulation. The charter has been revised (since last fall) to present outcomes juxtaposed to methods of measurement.

The school’s goals may lack sufficient challenge. In relation to standardized tests, for example, the goals are to “demonstrate student improvement” and “compare favorably with schools that have similar student populations.” In relation to the API, the goal is also to compare “favorably” with similar schools. In relation to the achievement gap, the goal is to “demonstrate a pattern of raised achievement over time.” Finally, in relation to the school’s own annual survey of parents and teachers, the goal is merely “an average score of ‘satisfied’ or ‘very-satisfied.’” CDE staff recommends that stronger, more specific goals be established. 


	3. METHOD FOR MEASURING PUPIL PROGRESS
	EC Section 47605(b)(5)(C)

CCR, Title 5, Section 11967.5.1(f)(3)


	Evaluation Criteria

The method for measuring pupil progress, as required by EC Section 47605(b)(5)(C), at a minimum:

	(A) Utilizes a variety of assessment tools that are appropriate to the skills, knowledge, or attitudes being assessed, including, at minimum, tools that employ objective means of assessment consistent with the measurable pupil outcomes.
	Yes

	(B) Includes the annual assessment results from the Statewide Testing and Reporting (STAR) program.
	Yes

	(C) Outlines a plan for collecting, analyzing, and reporting data on pupil achievement to school staff and to pupils’ parents and guardians, and for utilizing the data continuously to monitor and improve the charter school’s educational program.
	Yes

	Does the petition present a reasonably comprehensive description of the method for measuring pupil progress?
	Yes

	Comments:

The charter includes a comprehensive discussion of measuring pupil progress. A commitment is included to participate in state assessments. Some minor technical references should be modified. Processes are described for using data in a continuing effort to improve the educational program. The CDE staff recommendation to limit MECA to grades 6-8 with the possibility of future expansion to grades 9-12 will ensure continued scrutiny of the school’s academic achievement and progress. In reorganizing the petition from the one considered in fall 2006, the petitioner appears to have dropped the reference to development of a School Performance Index.


	4. GOVERNANCE STRUCTURE
	EC Section 47605(b)(5)(D)

CCR, Title 5, Section 11967.5.1(f)(4)


	Evaluation Criteria

The governance structure of the school, including, but not limited to, the process…to ensure parental involvement…, as required by EC Section 47605(b)(5)(D), at a minimum:

	(A) Includes evidence of the charter school’s incorporation as a non-profit public benefit corporation, if applicable.
	N/A

	(B) Includes evidence that the organizational and technical designs of the governance structure reflect a seriousness of purpose necessary to ensure that:

1. The charter school will become and remain a viable enterprise.

2. There will be active and effective representation of interested parties, including, but not limited to parents (guardians).

3. The educational program will be successful.
	Generally

	Does the petition present a reasonably comprehensive description of the school’s governance structure?
	Generally.

Some changes needed.

	Comments:

The charter commits to the formation of the nonprofit public benefit corporation to operate the school. The governing board will have 5-11 voting members, including at least one parent and “representation” of the local community. The Executive Director is proposed to be a non-voting Board member. Technical amendments would be needed to reflect the SBE as the charter authorizer, including a provision (at the option of the SBE) for the SBE to appoint one voting member to the school’s governing board pursuant to EC Section 47604(b). Reference is made to the appointment of a Founding Board of Directors, but beyond those individuals, the process for selection is not completely clear. Reference is made to successors being elected for terms, but it is not clear who participates in the election. In revising the charter (from that presented in fall 2006), it does appear that the petitioners have endeavored to eliminate voting board members who would have real or apparent conflicts of interest. A commitment is included for the governing board to operate in keeping with the provisions of the Ralph M. Brown Act and Robert’s Rules of Order. 

The charter envisions both an Executive Director and a principal which may reflect excessive administration for a school with a relatively small number of faculty and staff, even at build out. Consolidation of the two positions, at least during the school’s early years, should be considered. In addition, the ACCS (and SBE) may wish to consider recommending that the governing board meet more often than quarterly, although with some flexibility (e.g., “at least monthly when school is in session”).


	5. EMPLOYEE QUALIFICATIONS
	EC Section 47605(b)(5)(E)

CCR, Title 5, Section 11967.5.1(f)(5)


	Evaluation Criteria

The qualifications [of the school’s employees], as required by EC Section 47605(b)(5)(E), at a minimum:

	(A) Identify general qualifications for the various categories of employees the school anticipates (e.g., administrative, instructional, instructional support, non-instructional support). The qualifications shall be sufficient to ensure the health, and safety of the school’s faculty, staff, and pupils.
	Yes

	(B) Identify those positions that the charter school regards as key in each category and specify the additional qualifications expected of individuals assigned to those positions.
	No

	(C) Specify that all requirements for employment set forth in applicable provisions of law will be met, including, but not limited to credentials as necessary.
	Yes

	Does the petition present a reasonably comprehensive description of employee qualifications?
	Generally

	Comments:

One specific area of inconsistency with the regulation is that the charter does not identify “key” positions within, for example, the classifications of teachers and office personnel, specifying “additional qualifications” for these key positions. In general, though, the charter appears to provide a reasonable description of employee qualifications. The charter expresses the commitment that all teachers will meet state credential requirements and be NCLB compliant. This section of the charter is largely the same as it was in the previous version, except that the petitioners have added a commitment that all teachers will be CLAD certified or in the process of CLAD certification. 

Last fall, the CDE’s Professional Development and Curriculum Support Division concluded that strengthening of this area would be desirable:

· The stated goal of MECA is to target students who have historically been underserved in traditional schools, yet the qualifications to be met by those employed do not require any experience addressing the needs of low socioeconomic status students, minority students, at-risk students, and English learners. This will seriously impede the ability of MECA to effectively serve the target population.

The CDE’s Special Education Division also expressed concern about the petition’s “lack of information about (and budget allocation to support) a highly qualified teacher in the area of special education.”


	6. HEALTH AND SAFETY PROCEDURES
	EC Section 47605(b)(5)(F)

CCR, Title 5, Section 11967.5.1(f)(6)


	Evaluation Criteria

The procedures…to ensure the health and safety of pupils and staff, as required by EC Section 47605(b)(5)(F), at a minimum:

	(A) Require that each employee of the school furnish the school with a criminal record summary as described in EC Section 44237.
	Yes

	(B) Include the examination of faculty and staff for tuberculosis as described in EC Section 49406.
	Yes

	(C) Require immunization of pupils as a condition of school attendance to the same extent as would apply if the pupils attended a non-charter public school.
	Yes

	(D) Provide for the screening of pupils’ vision and hearing and the screening of pupils for scoliosis to the same extent as would be required if the pupils attended a non-charter public school.
	Yes

	Does the petition present a reasonably comprehensive description of health and safety procedures?
	Yes

	Comments:

In the revised charter, the petitioners have come into compliance with the regulations. A reference to tuberculosis testing consistent with EC Section 49406 is now included. Also, reference to vision, hearing, and scoliosis screening of pupils is now incorporated. 

This section of the charter is quite extensive, providing detail concerning a variety of emergency situations (e.g., fire drills, disaster drills, bomb threats), prescription medications, staff responsibilities, and child abuse reporting. A reference to comprehensive sexual harassment policies and procedures has also been added in the revised charter.


	7. RACIAL AND ETHNIC BALANCE
	EC Section 47605(b)(5)(G)

CCR, Title 5, Section 11967.5.1(f)(7)


	Evaluation Criteria

Recognizing the limitations on admissions to charter schools imposed by EC Section 47605(d), the means by which the school(s) will achieve a racial and ethnic balance among its pupils that is reflective of the general population residing within the territorial jurisdiction of the school district…, as required by EC Section 47605(b)(5)(G), shall be presumed to have been met, absent specific information to the contrary.

	Does the petition present a reasonably comprehensive description of means for achieving racial and ethnic balance?
	Yes

	Comments:

The charter commits to addressing diversity through recruitment and outreach, including production of informational materials in languages other than English.


	8. ADMISSION REQUIREMENTS, IF APPLICABLE
	EC Section 47605(b)(5)(H)

CCR, Title 5, Section 11967.5.1(f)(8)


	Evaluation Criteria

To the extent admission requirements are included in keeping with EC Section 47605(b)(5)(H), the requirements shall be in compliance with the requirements of EC Section 47605(d) and any other applicable provision of law.

	Does the petition present a reasonably comprehensive description of admission requirements?
	Yes.

Technical amendment needed.

	Comments:

The charter affirms that it will be nonsectarian, will not charge tuition, and will not discriminate on the basis of ethnicity, national origin, gender, disability, or any other basis prohibited by law. The charter will be open to all students who are California residents and wish to attend. The public random drawing, if necessary, will except students currently attending the school, which is in accordance with statute. A technical amendments is needed to specify that “preference” within the lottery (not an exception to the lottery) will be extended to applicants who reside in Paramount (as required by law) and to siblings of current students (as desired by the petitioners). 


	9. ANNUAL INDEPENDENT FINANCIAL AUDITS
	EC Section 47605(b)(5)(I)

CCR, Title 5, Section 11967.5.1(f)(9)


	Evaluation Criteria

The manner in which annual independent financial audits shall be conducted using generally accepted accounting principles, and the manner in which audit exceptions and deficiencies shall be resolved to the SBE’s satisfaction, as required by EC Section 47605(b)(5)(I), at a minimum:

	(A) Specify who is responsible for contracting and overseeing the independent audit.
	Yes

	(B) Specify that the auditor will have experience in education finance.
	Yes

	(C) Outline the process of providing audit reports to the State Board of Education, California Department of Education, or other agency as the State Board of Education may direct, and specifying the timeline in which audit exceptions will typically be addressed.
	Yes

	(D) Indicate the process that the charter school(s) will follow to address any audit findings and/or resolve any audit exceptions.
	Yes

	Does the petition present a reasonably comprehensive description of annual independent financial audits?
	Yes

	Comments:

This section of the charter was revised considerably from the version presented last fall. It now appears generally compliant with the regulation. 


	10. SUSPENSION AND EXPULSION PROCEDURES
	EC Section 47605(b)(5)(J)

CCR, Title 5, Section 11967.5.1(f)(10)


	Evaluation Criteria

The procedures by which pupils can be suspended or expelled, as required by EC Section 47605(b)(5)(J), at a minimum:

	(A) Identify a preliminary list, subject to later revision pursuant to subparagraph (E), of the offenses for which students in the charter school must (where non-discretionary) and may (where discretionary) be suspended and, separately, the offenses for which students in the charter school must (where non-discretionary) or may (where discretionary) be expelled, providing evidence that the petitioners’ reviewed the offenses for which students must or may be suspended or expelled in non-charter public schools.
	Yes

	(B) Identify the procedures by which pupils can be suspended or expelled.
	Yes

	(C) Identify the procedures by which parents, guardians, and pupils will be informed about reasons for suspension or expulsion and of their due process rights in regard to suspension or expulsion.
	Yes

	(D) Provide evidence that in preparing the lists of offenses specified in subparagraph (A) and the procedures specified in subparagraphs (B) and (C), the petitioners reviewed the lists of offenses and procedures that apply to students attending non-charter public schools, and provide evidence that the charter petitioners believe their proposed lists of offenses and procedures provide adequate safety for students, staff, and visitors to the school and serve the best interests the school’s pupils and their parents (guardians).
	Yes

	(E) If not otherwise covered under subparagraphs (A), (B), (C), and (D):

1. Provide for due process for all pupils and demonstrate an understanding of the rights of pupils with disabilities in…regard to suspension and expulsion.

2. Outline how detailed policies and procedures regarding suspension and expulsion will be developed and periodically reviewed, including, but not limited to, periodic review and (as necessary) modification of the lists of offenses for which students are subject to suspension or expulsion.
	Yes

	Does the petition present a reasonably comprehensive description of suspension and expulsion procedures?
	Yes

	Comments:

The charter includes a comprehensive description of suspension and expulsion procedures, including appeals, rehabilitation plans, readmission, and grievance process, as well as inclusion of specific provisions applicable to special education students. In this area, the charter essentially parallels provisions of statute governing pupils in non-charter schools.


	11. STRS, PERS, AND SOCIAL SECURITY COVERAGE
	EC Section 47605(b)(5)(K)

CCR, Title 5, Section 11967.5.1(f)(11)


	Evaluation Criteria

The manner by which staff members of the charter schools will be covered by the State Teachers’ Retirement System, the Public Employees’ Retirement System, or federal social security, as required by EC Section 47605(b)(5)(K), at a minimum, specifies the positions to be covered under each system and the staff who will be responsible for ensuring that appropriate arrangements for that coverage have been made.

	Does the petition present a reasonably comprehensive description of STRS, PERS, and social security coverage?
	Yes

	Comments:

The charter revisions the petitioners incorporated have resolved concerns pointed out by CDE staff last fall. The section includes fairly detailed provisions pertaining to work schedules, time off, termination, due process, and grievance resolution, which are neither required nor prohibited by the regulation.


	12. PUBLIC SCHOOL ATTENDANCE ALTERNATIVES
	EC Section 47605(b)(5)(L)

CCR, Title 5, Section 11967.5.1(f)(12)


	Evaluation Criteria

The public school attendance alternatives for pupils residing within the school district who choose not to attend charter schools, as required by EC Section 47605(b)(5)(L), at a minimum, specify that the parent or guardian of each pupil enrolled in the charter school shall be informed that the pupil has no right to admission in a particular school of any local education agency (or program of any local education agency) as a consequence of enrollment in the charter school, except to the extent that such a right is extended by the local education agency.

	Does the petition present a reasonably comprehensive description of public school attendance alternatives?
	Yes

	Comments:

The charter makes it clear that no student is required to attend this school.


	13. POST-EMPLOYMENT RIGHTS OF EMPLOYEES
	EC Section 47605(b)(5)(M)

CCR, Title 5, Section 11967.5.1(f)(13)


	Evaluation Criteria

The description of the rights of any employees of the school district upon leaving the employment of the school district to work in a charter school, and of any rights of return to the school district after employment at a charter school, as required by EC Section 47605(b)(5)(M), at a minimum, specifies that an employee of the charter school shall have the following rights:

	(A) Any rights upon leaving the employment of a local education agency to work in the charter school that the local education agency may specify.
	Generally

	(B) Any rights of return to employment in a local education agency after employment in the charter school as the local education agency may specify.
	Generally

	(C) Any other rights upon leaving employment to work in the charter school and any rights to return to a previous employer after working in the charter school that the SBE determines to be reasonable and not in conflict with any provisions of law that apply to the charter school or to the employer from which the employee comes to the charter school or to which the employee returns from the charter school.
	Generally

	Does the petition present a reasonably comprehensive description of post-employment rights of employees?
	Revision needed

	Comments:

The petitioners have endeavored to resolve concerns noted by CDE staff last fall with respect to this section. However, CDE staff finds the extensive reference to EC Section 44931 to be potentially misleading. This section of law relates to reemployment of an individual by a school district within 39 months of the employee’s departure. The extensive attention devoted to the provision may convey the erroneous impression that a district is obligated to reemploy an individual who seeks reinstatement within 39 months. Reemployment is discretionary with the previous employer. The discussion of EC Section 44931 is unnecessary and should be removed.


	14. DISPUTE RESOLUTION PROCEDURES
	EC Section 47605(b)(5)(N)

CCR, Title 5, Section 11967.5.1(f)(14)


	Evaluation Criteria

The procedures to be followed by the charter school and the entity granting the charter to resolve disputes relating to the provisions of the charter, as required by EC Section 47605(b)(5)(N), at a minimum:

	(A) Include any specific provisions relating to dispute resolution that the SBE determines necessary and appropriate in recognition of the fact that the SBE is not a local education agency. 
	No

	(B) Describe how the costs of the dispute resolution process, if needed, would be funded.
	No

	(C) Recognize that, because it is not a local education agency, the State Board of Education may choose resolve a dispute directly instead of pursuing the dispute resolution process specified in the charter, provided that if the State Board of Education intends to resolve a dispute directly instead of pursuing the dispute resolution process specified in the charter, it must first hold a public hearing to consider arguments for and against the direct resolution of the dispute instead of pursuing the dispute resolution process specified in the charter.
	No

	(D) Recognize that if the substance of a dispute is a matter that could result in the taking of appropriate action, including, but not limited to, revocation of the charter in accordance with EC Section 47604.5, the matter will be addressed at the State Board of Education’s discretion in accordance with that provision of law and any regulations pertaining thereto.
	No

	Does the petition present a reasonably comprehensive description of dispute resolution procedures?
	Needs revision

	Comments:

This section of the charter was revised to address some of the technical concerns identified by CDE staff last fall. However, the section was obviously written with the intention of Paramount being the chartering authority, not the SBE. The section needs to be revised in conformity with the regulation if the SBE is the chartering authority. 


	15. EXCLUSIVE PUBLIC SCHOOL EMPLOYER
	EC Section 47605(b)(5)(O)

CCR, Title 5, Section 11967.5.1(f)(15)


	Evaluation Criteria

The declaration of whether or not the district shall be deemed the exclusive public school employer of the employees of the charter school for the purposes of the Educational Employment Relations Act (Chapter 10.7 (commencing with Section 3540) of Division 4 of Title 1 of the Government Code), as required by EC Section 47605(b)(5)(O), recognizes that the SBE is not an exclusive public school employer and that, therefore, the charter school must be the exclusive public school employer of the employees of the charter school for the purposes of the Educational Employment Relations Act.

	Does the petition include the necessary declaration?
	Yes

	Comments:

The charter makes it clear that MECA will be the exclusive employer for purposes of collective bargaining.


	16. CLOSURE PROCEDURES
	EC Section 47605(b)(5)(P)


	Evaluation Criteria

A description of the procedures to be used if the charter school closes, in keeping with EC Section 47605(b)(5)(P). The procedures shall ensure a final audit of the school to determine the disposition of all assets and liabilities of the charter school, including plans for disposing of any net assets and for the maintenance and transfer of pupil records.

	Does the petition include a reasonably comprehensive description of closure procedures?
	Generally. Needs to be rewritten.

	Comments:

This section was considerably revised, but it was written in anticipation of Paramount being the charter authorizer. Since the petition was submitted to Paramount, the closure regulations have become operative. Some additional revisions are necessary for the description to comply with the new regulations. 


ADDITIONAL REQUIREMENTS UNDER EC SECTION 47605

	STANDARDS, ASSESSMENTS, AND PARENT CONSULTATION
	EC Section 47605(c)


	Evaluation Criteria

Evidence is provided that:

	(1) The school shall meet all statewide standards and conduct the pupil assessments required pursuant to EC sections 60605 and 60851 and any other statewide standards authorized in statute or pupil assessments applicable to pupils in noncharter public schools.
	Yes

	(2) The school shall, on a regular basis, consult with their parents and teachers regarding the school’s educational programs.
	Yes

	Does the petition provide evidence addressing the requirements regarding standards, assessments, and parent consultation?
	Yes

	Comments:

The charter is clear that the school will meet the state’s content standards (page 37) and participate in statewide assessments (page 40). With regard to consulting on a regular basis with parents and teachers, the charter (on page 44) creates an advisory body that will be composed of “the Principal of the school, teachers, classified staff members, parents, and community members who will be elected at large.” The governance structure also provides for parent representation on the governing board.


	EMPLOYMENT IS VOLUNTARY
	EC Section 47605(e)


	Evaluation Criteria

The governing board…shall not require any employee…to be employed in a charter school.

	Does the petition meet this criterion?
	Yes

	Comments:

The petition makes it clear that no individual will be compelled to work at the school (page 45).


	PUPIL ATTENDANCE IS VOLUNTARY
	EC Section 47605(f)


	Evaluation Criteria

The governing board…shall not require any pupil…to attend a charter school.

	Does the petition meet this criterion?
	Yes

	Comments:

The charter makes it clear that student enrollment is voluntary (page 58).


	EFFECT ON AUTHORIZER AND FINANCIAL PROJECTIONS
	EC Section 47605(g)


	Evaluation Criteria

…[T]he petitioners [shall] provide information regarding the proposed operation and potential effects of the school, including, but not limited to:.

	· The facilities to be utilized by the school. The description of the facilities to be used by the charter school shall specify where the school intends to locate.
	Generally

	· The manner in which administrative services of the school are to be provided.
	Generally

	· Potential civil liability effects, if any upon the school and the SBE.
	Generally

	The petitioners shall also provide financial statements that include a proposed first-year operational budget, including startup costs, and cash-flow and financial projections for the first three years of operation.
	Generally

	Does the petition provide the required information and financial projections?
	Some revisions needed

	Comments:

The charter does not provide a specific street address for the school facility, though (on pages 5 and 9) references are made to the facility being “near” Northpointe Apartment Homes.

The charter incorporates extensive discussion of administrative and business functions, including a commitment to hiring a vendor for business and operations management services. However, the charter envisions Paramount being the charter authorizer and working cooperatively with the school on some administrative and fiscal matters. These provisions would need to be revised if the school were to be chartered by the SBE.

An extensive discussion of indemnification is included. It is generally applicable, but would need to be revised somewhat if the SBE were to be the charter authorizer. 

The CDE’s School and Fiscal Services Division commented:

Budget

· Average daily attendance (ADA) projections of 95 percent are reasonable.

· English learner estimated population of 10 percent may be somewhat high based on the number  of English learners at Lakewood Elementary School.

· Estimated rates for the General Purpose Entitlement are conservative. It appears that the numbers are based on actual rates as of the fiscal year 2006-07 first principal (P-1) apportionment. 

· Categorical Block Grant rates are accurately budgeted at the statutory rate of $500 for fiscal year 2007-08.

· Estimated Title I Revenues for Years 1 – 3 are consistent with entitlements for local educational agencies of similar size and demographics.  Note that revenues for Years 4 and 5 appear to be slightly understated.

· The number of Instructional Aides in Years 4 and 5 may be incorrect. No funds are budgeted for these positions, and in addition the counts for the instructional aides duplicate the counts for teachers in those two years.

· In-lieu Economic Impact Aid (EIA) rate of $175 may be understated based on based on actual rate of $303 as of the fiscal year 2006-07 first principal (P-1) apportionment.  

· Lottery rate of $145 appears to be slightly overstated. The March 2007 revised lottery projections indicate an approximate rate of $137.

· Lottery revenue is not identified in Year 1. This revenue may be earned in Year 1 and may be reflected on the Year 1 budget, however, funds are not released until Year 2 and therefore should not be included on the cash flow until Year 2.

· Revolving Loan is estimated at the maximum of $250,000; however loan amounts may vary.  

· Teachers salaries 

· Average teacher salaries are budgeted at $42,000 which is consistent with the beginning salary range of Paramount Unified School District.

· The salary schedule for Compton USD (form J-90) indicates that the lowest schedule salary offered is $42,109, average schedule salary paid is $61,393.

· School Administrator salaries increase by 107 percent in Year 3. It appears that a second position may be added, coinciding with the doubling of enrollment from Year 1.

· Administrative salaries increase by 23 percent in Year 3, may indicate the addition of staff in this area.

· Based on rate of $240 per pupil identified in the expenditure assumptions, Textbook expenditures may be understated for additional grade levels added in Years 2-5.  In addition, total expenditures in this area may also not allow for replacement costs.

· District oversight fee appears to be understated.  The formula used for this calculation should be 1 percent of revenue for the General Purpose Entitlement and Categorical Block Grant, however the amount budgeted does not appear to be accurately reflected.

· Reserves are budgeted at the recommended 5 percent or $50,000. 

Cash Flow Statements

Year 1: 

· Advance apportionment revenue for General Purpose Entitlement, Categorical Block Grant, and In-lieu EIA is not consistent with CDE’s actual release of funds.

· Cash flow reflects the two new charter school special apportionment payments in August and January, actual will be in September and December, respectively.  In addition, monthly payments will begin after the P-1 apportionment in February, cash flow indicates March.

· Revenue for Revolving Loan is assumed in August of Year 1.  Actual funds may not flow until January which would result in a negative cash flow beginning in December.

Year 2:

· Lottery revenue earned in Year 1, in addition to revenue earned in Year 2 should be included on the Year 2 cash flow.

· Revolving Loan repayment schedule is identified for the months of March through June, actual may be September through December.


	ACADEMICALLY LOW ACHIEVING PUPILS
	EC Section 47605(h)


	Evaluation Criteria

In reviewing petitions, the charter authorizer shall give preference to petitions that demonstrate the capability to provide comprehensive learning experiences to pupils identified by the petitioners as academically low achieving…

	Does the petition merit preference by the SBE under this criterion?
	Perhaps

	Comments:

The charter identifies a target student population that is predominantly socioeconomically disadvantaged. The proposed school may provide comprehensive learning experiences for these pupils.


	TEACHER CREDENTIALING
	EC Section 47605(l)


	Evaluation Criteria

Teachers in charter schools shall be required to hold a CCTC certificate, permit, or other document equivalent to that which a teacher in other public schools would be required to hold…It is the intent of the Legislature that charter schools be given flexibility with regard to noncore, noncollege preparatory courses.

	Does the petition meet this requirement?
	Yes

	Comments:

The charter is clear that teachers will be credentialed as required by law (page 46).


	TRANSMISSION OF AUDIT REPORT
	EC Section 47605(m)


	Evaluation Criteria

A charter school shall transmit a copy of its annual independent financial audit report for the preceding fiscal year…to the chartering entity, the Controller, the county superintendent of schools of the county in which the charter is sited…, and the CDE by December 15 of each year.

	Does the petition address this requirement?
	Yes.

Technical amendment needed.

	Comments:

The charter covers transmission of the annual independent audit to the specified authorities (page 61). A technical amendment is needed to include the State Controller’s Office.


	ADDENDUM 1: REASONS FOR LOCAL DENIALS


	The Paramount governing board held a public hearing on the MECA petition on January 9, 2007. Subsequently, on February 12, 2007, the governing board adopted Resolution No. 06-32 citing numerous reasons for denial as follows (juxtaposed with petitioner responses and CDE staff comments):

1. The charter school presents an unsound educational program for the pupils to be enrolled in the charter school. 

· Too many of MECA’s financial resources will be devoted to the costs of administrators. MECA proposes to employ two administrators for only 110 students in the initial year of operation and three administrators by year three. With the limited levels of funding available to public schools in California, including charter schools, devoting such a large amount of money to administrative salaries is an unsound distribution of those funds away from other needs, particularly in light of the deficiencies in the budget, described more fully below.

Petitioner Responses. MECA recognizes the value of effective leadership in the overall success of the school and thus feels that its investment in leadership will enable the school to put appropriate systems in place that will ensure long term success of the school. MECA received a $400,000 start-up grant which will be used for many one-time expenditures such as books and furniture. Funds allocated for such one time expenditures in the current budget can be redirected to salaries. Note that the budget attached to the petition does not include the $400,000 grant revenue. MECA’s budget conforms to elements required by charter law. MECA has partnered with a proven third-party service provider who has expertise in school budgeting, start-up, and ongoing financial development in order to help ensure effective financial well-being of the school.

CDE Staff Comments. CDE staff shares the district’s concern that the proposed school administration may be top heavy, but CDE staff does not necessarily concur that this is a demonstration of an unsound educational program.

· The District is concerned with regard both to the care that was used in preparing this document, which is intended to control the development and operation of a public school, and the qualifications or experience of those proposing to open and operate such a school due to the fact that the Petition itself contains a large number of grammatical errors, typographical errors, word choice errors, writing, and related issues, as well as references to obsolete tests and assessments and apparent misunderstandings about some educational concepts. 

CDE Staff Comments. CDE staff concurs that technical changes are needed in the charter, but does not concur that the technical changes demonstrate an unsound educational program.

2. The petitioners are demonstrably unlikely to successfully implement the program set forth in the petition. 

· The budget documents that were submitted appear to contain mistakes or are otherwise inadequate or leave open issues or present an unworkable budget, for example:

· The budgeted figure of $60,000 for building rental appears to be too low for the projected school based on the District’s information and experience. It appears that MECA would be renting a building to house the school in the 2007-08 school year. In addition, there is no budget for tenant improvements. 

Petitioner Response. MECA has negotiated an MOU for a facility that will house its school for well under $60,000 per year. A lease agreement is in place which provides free use of the facility for the first six months. Beginning on the seventh month, the lease liability will be $3,000 per month.  Limited tenant improvements will be required as the facility MECA will be using was designed and previously used for K-12 classrooms.

· There are no budget notes that clearly describe the assumptions or revenue estimates, including but not limited to the basis for the ADA estimates or staffing levels.

Petitioner Response. The “inputs” column in the budget provides assumptions upon which the budget is based. The entire charter petition provides a narrative of other assumptions upon which the budget is based.

· The budget documents do not include or seriously underestimate, in the District’s opinion, costs for the start up and ongoing operation of a school, such as maintenance and custodial services, student information system, the Child Nutrition program, technology, furniture and security.

Petitioner Response. Much of the school’s start-up costs will be subsidized by a $400,000 start-up grant which the school received. Note, the $400,000 is not included in the current budget revenue. Additionally, MECA’s lease agreement (described above) requires far less revenue than is allocated in the budget.  It is important to note that the budget paradigm the district has based its assumptions on may not account for the Charter school’s ability to leverage key relationships within the community (e.g. low cost lease agreement) and does not account for the $400,000 start up grant awarded to MECA.

· The budget documents and the Charter fail to provide any information about the firms that the School intends to use to provide payroll and other business functions.

Petitioner Response. MECA will contract with Charter School Management Corporation to provide such services. This firm has a track record of success in providing such services to charter schools and is one of several providers approved by the California Charter School Association as a “quality” provider of back office, payroll and other business functions. CSMC’s founder’s and director’s qualifications include: founding and operating charter schools, charter school business managers, former development directors, and former district financial directors.

CDE Staff Comments. CDE staff concurs that the budget needs some revision, but does not believe that the needed changes are necessarily a demonstration that the petitioners are unlikely to succeed. 

3. The petition does not contain reasonably comprehensive descriptions of the following elements required by law. 

· A description of the educational program of the school, including identifying those whom the school is attempting to education, what it means to be an “educated person” in the 21st century, and how learning best occurs. 

· No information is provided in the petition as to how this enrichment program would be restarted, nor how it would be funded. The Charter indicates that students will be provided technology education in the enrichment program referred to as Corporate Kids/Cyber Kids (CK2). There are numerous references throughout the petition to this program and in fact the bell schedule on pages 33 and 34 identifies this program as a “supplemental education program, additional to the standard instructional day” and is scheduled from 4 p.m. to 6 p.m. Yet, the District has learned that while this program was in existence at the time the MECA Charter was submitted in 2005, it has closed operations. Mr. Smith, the lead petitioner and executive director for MECA, was the individual who was primarily operating this program. 

Petitioner Response. MECA’s will use technology to enhance the core educational program provided to its students. Technology education will be incorporated into core classes as part of a comprehensive, thoughtful curriculum that infuses technology into both teaching practices and learning behaviors. The after-school component is seen as supplemental and while it adds value to the design of the school as a whole, does not in and of itself constitute grounds for denial. That being said, MECA will seek grants and private donations to fund the after-school, “supplemental” program described in the petition.

CDE Staff Comments. The charter is premised on the CK2 technology enrichment program. If that program is unavailable, then the charter would have to be substantively revised in regard to the educational program.

· The provision of appropriate and timely interventions is unclear. There are numerous references throughout the petition to interventions and in fact the bell schedule on pages 33 and 34 indicates that Intervention is a “supplemental program, additional to the standard instructional day” and is scheduled from 4 p.m. to 6 p.m. It is not clear how the School will ensure that students in need of ‘Intervention” will receive it. 

Petitioner Response. The after-school program is intended to add value to, not replace, intervention services students require.  It was not designed as the sole source of intervention services as the Paramount reason for denial infers. Please see page 27 of the original petition of a description of how MECA will identify students in need of intervention and the curriculum that will be considered for adoption by the school to aid in its instruction students in need of intervention. Please note that intervention instruction will be embedded into all core classes via differentiated instruction and flexible grouping and the school has designated additional time for intervention or enrichment services every Friday from 9:45-11:15 am. Additional time may be used for intervention services during Advisory class meetings on Fridays from 8:00 – 9:30 am.

CDE Staff Comments. Though the MECA charter could be more specific in regard to intervention, CDE staff believes it provides as much or more detail than other charters that have been approved by the SBE. 

· The statement made about WASC approval shows a fundamental lack of understanding of the accreditation process. The Charter application states that the School’s high school courses will be submitted for WASC approval. High school courses do not receive WASC approval (or accreditation); schools receive accreditation (not approval).

Petitioner Response. It is understood by the petitioners that the school receives accreditation. While the petition does state that courses will be submitted for WASC approval, this was an error on the petitioner’s part in how the language was crafted for the petition. The petitioner’s intent is to demonstrate its eagerness to engage in the WASC process (or other recognized third party review process) in order to receive an objective evaluation of the school’s strengths and weakness which will enhance the school ability to continually improve its program and quality of education provided to students as well as validate the integrity of the school’s program and student transcripts. It is important to note that the WASC association itself does not require nor presume prior knowledge of how the process works and includes an initial visit to the school to explain the process and accompanying requirements.  Therefore, the petitioners believe this reason for denial is unfounded.

CDE Staff Comments. The reference to WASC is unchanged from the petition as previously submitted to the district. It does not appear that the district had objection to the reference at that time. CDE staff believes that while the reference could be improved technically, its inclusion acknowledges that the petitioners are aware of WASC and will pursue accreditation. 

· It is a violation of current federal and state law for some of the individuals identified in the Petition to have access to a student’s 504 plan without written parent permission. There is no provision in the Petition for this process. 

Petitioner Response. It is unclear which individuals the district is referring to. The petition states that MECA will comply with all federal and state laws and regulations regarding access to a student’s 504 plan.

CDE Staff Comments. CDE staff does not see anything in the MECA charter that requires unauthorized personnel to have access to students’ 504 plans. To the extent parent permission is required, it will presumably be obtained. 

· It demonstrates a fundamental lack of understanding of the process and is not based on the requirements in current law when the Petition describes how English Learners will be identified and assessed. 

Petitioner Response. Page 27 of the charter petition states the following: “MECA will identify new-enrollees with a home language other than English, monitor their progress in learning English, and help reclassify them when they become proficient in English, using assessment tools in compliance with California law. New enrollees shall be tested as required by California, and if applicable, federal law. Procedures and instruments used for identification, assessment and reclassification may be the same as those used by Paramount Unified.” Additionally, the petition describes a number of different assessments and services designed to meet the needs of English language learners including the following: (1) administration and analysis of the home language survey; (2) administration and analysis of the CELDT test; and (3) administration and analysis of the Student Oral Language Observation Matrix (See pages 26-27 for further description of ELL services/assessment).

CDE Staff Comments. The district’s comment is generic. CDE staff is uncertain why the aspects of MECA’s educational program specific to English learners would be noncompliant with law. 

· The measurable pupil outcomes identified for use by the charter school. 
· The Charter does not identify measurable pupil outcomes for some of the core areas under NCLB. Since MECA anticipates the receipt of Title I monies, its identification of Core Academic areas must align with the definition of core subjects in the federal No Child Left Behind act (“NCLB”). It does not.

Petitioner Response. The petitioners believe their outcomes do in fact match NCLB core areas. NCLB defines cores areas as the following: English; reading or language arts; mathematics; science; foreign languages; civics and government; economics; arts; history; and geography. The charter petition identifies measurable pupil outcome goals for the following areas: English/language arts; math; science; foreign language; history (which includes outcomes for civics, government, and geography); art; physical education; and economics (outcomes defined by SCANS competencies and National Standards for Entrepreneurship Education outlined in the petition). Given the comparison between the “core areas” for which the petitioners provide outcomes and the NCLB definition of core areas, it is unclear to the petitioners what type of alignment criteria the district is using. Again, the petitioners believe their outcomes do in fact match NCLB core areas. It should be noted that the measurable pupil outcomes provided in the petition are based on the California content standards. California does not prescribe content standards for civics, government, or geography. These are subsumed under the History standards which is how the petitioners have organized their measurable outcomes.

CDE Staff Comments. CDE staff does not know of requirement to have a measurable pupil outcome for each core area under NCLB, nor a requirement that the charter’s definition of core subjects match the definition under NCLB.

· In general, the goals are vague, using such terms as “increase in achievement,” “comparable achievement.” The Petition needs to set forth actual goals with numbers that can be actually measured.

Petitioner Response. The petition is very specific about the types of outcomes it expects, all of which can be measured using various instruments as outlined in the petition. The outcomes described in the charter are summarized as follows: (1) Students performing on grade level will demonstrate the equivalent of one year of academic growth each year; (2) Students performing below grade-level will demonstrate the equivalent of one and a half years of academic growth each year until they catch up to their grade level; (3) In all cases, academic growth will be measured based on mastery of grade level standards, as measured by standards-aligned benchmark and curriculum-embedded assessments as well as STAR test results; (4) The school will have a higher student attendance rate than the Paramount Unified School District. Specifically, MECA will seek to meet or exceed a 96% attendance rate; (4) The school will achieve a positive rating on an Academic Performance Index (API) that compares favorably with schools that have similar student populations; (5) The School will close the achievement gap: standardized test score data will demonstrate a pattern of raised achievement over time for traditionally underserved minority students; (6) It is the goal of MECA to receive an average score of “satisfied” or “very-satisfied” on annual Parent, Teacher satisfaction surveys. It is unclear to the petitioners how the above statements are vague and unable to be measured as described by the district in their reasons for denial.
CDE Staff Comments. CDE staff recommends that measurable pupil outcomes be strengthened.

· The Charter fails to include school or pupil outcome goals related to the California High School Exit Exam (CAHSEE), which is required for a high school diploma in California. This is a major omission for a secondary program.

Petitioner Response. The charter petition states the following on page 40, “As is required by the California Department of Education, students will also participate in the STAR (CST, CAT6, SABE) and all other mandated accountability programs (CELDT, CAHSEE, etc.). MECA will meet all statewide standards and conduct the pupil assessments required pursuant to Section 60602.5 and any other statewide standards authorized in statute or student assessments applicable to students in non-charter public schools.” The petition does not include an outcome goal for CAHSEE passage rate and hopes to have the opportunity to add such a goal to the petition prior to final approval by the SBE as this would provide another objective measure of student and school performance.
CDE Staff Comments. If the CDE staff recommendation to defer expansion to high school grades is accepted, development of an outcome pertaining to CAHSEE should be incorporated in the material revision.

· Goals need to be stated in a measurable, non-modifiable manner in order to allow for a reasonable and valid evaluation of school and pupil outcomes. The District is also concerned with the statement that school-wide performance goals may be modified to reflect the needs of its actual students. It is unclear what is meant by this statement and leaves open the possibility that MECA will modify the goals unilaterally. 

Petitioner Response. See petitioner response above relating to vague goals. Additionally, MECA does not intend to modify its performance goals unilaterally; rather, it intends to identify a baseline from which goals can be set in order to more effectively measure true growth in student performance rather than setting arbitrary goals. MECA does in fact intend to measure its performance based on the amount of growth it is able to effect while meeting or exceeding all accountability requirements set forth by state and federal legislation.

CDE Staff Comments. CDE staff recommends some strengthening of measurable pupil outcomes. 

· The method by which pupil progress in meeting those pupil outcomes is to be measured. 

· As noted above, MECA does not identify the method by which pupil progress in meeting measurable pupil outcomes for some of the core areas under the federal No Child Left Behind (NCLB). Since MECA anticipates the receipt of Title I monies, its identification of Core Academic areas must align with the definition of core subjects in NCLB. It does not as proposed.

Petitioner Response. See above.

CDE Staff Comments. CDE staff finds that the description of the means for measuring pupil progress is consistent with the applicable regulations.

· The governance structure of the school, including process to ensure parental involvement. 

· The Charter is proposed to be governed by a non-profit public benefit corporation and a corporate board will act as the governing board of the School. The Petitioners failed to include the proposed bylaws or Articles of Incorporation. The Articles of Incorporation are the fundamental explanation of the purpose and structure of the corporation and are necessary in order to evaluate the proposed governance structure.

Petitioner Response. Element 4 of the petition provides a detailed description of the proposed governance structure.  Articles of Incorporation and Bylaws are not required elements of a charter petition according to charter law. However, MECA anticipates completing the incorporation process and a 501c3 by July 20, 2007 at which time bylaws can be presented should the SBE require them.

CDE Staff Comments. CDE staff recommends some technical changes in the description of the governance structure.

· The proposed governance structure of the School presents conflict of interest issues that may violate applicable law, including but not limited to Government Code Section 1090 and the Political Reform Act of 1974, as well as good practices to protect the public interest. It appears from the Charter that members of the founding group may serve both as MECA Board members and paid employees, potentially including positions such as the Executive Director and teachers of MECA. No corporate bylaws or articles of incorporation were provided. Generally corporate bylaws for nonprofit public benefit corporations allow up to 49% of the corporate Board members to be “interested persons,” meaning individuals compensated by the corporation or relatives of such persons. While such an arrangement may be permissible pursuant to the rules governing non-profit public benefit corporations, charter schools are public entities and part of the public school system and as such, they are controlled by more stringent conflict of interest laws, including Government Code Section 1090 et seq., the Political Reform Act of 1974, and common law rules against conflicts, and should also comply with public policy and good practices aimed at preventing public officials from having any potential conflict of interests in their conduct of their official duties. The proposed structure allowing MECA Board members also to serve as employees of the School run afoul of these laws and rules.

Petitioner Response. Page 43 of the petition describes the composition of the MECA board. In response to the districts reason for denial, the petition clearly states that the Executive Director will serve as a non-voting, ex-officio member of the board in order to avoid conflict of interest. The petition does not provide for a teacher to serve on the board of directors.
CDE Staff Comments. There is no binding court decision to the effect that Government Code Section 1090 et seq. applies to charter schools.

· The Charter’s discussion of the MECA Board’s composition and the distribution of duties and responsibilities between the MECA Board and the administration is inadequate to provide a complete understanding of how the School will be governed, particularly since the Board is scheduled to meet only on a quarterly basis.

Petitioner Response. Element 4 of the petition clearly describes how the school with be “governed.” Specifically, the petition states, “The Board of Directors will have legal and fiduciary responsibility for MECA. The Board will be responsible for providing fiscal accountability by approving and monitoring the budget. The Board will also help ensure effective organizational planning by approving long-range goals and annual objectives, monitoring the general policies such as health and safety, use and maintenance of facilities (for non- District sites), fundraising, and overseeing that school resources are managed effectively. This goal will be accomplished primarily through hiring, supporting, reviewing the performance of, and if necessary, dismissing the Principal.” The principal’s role as the “administration” is clearly articulated on page 47 of the petition and can be compared to that of the board’s role in order to understand the “distribution of duties and responsibilities” that appeared inadequate to the district.
CDE Staff Comments. CDE staff concurs that a quarterly governing board meeting is inadequate.

· The governance structure does not permit the District to appoint a voting representative to the Board of the non-profit corporation that intends to operate MECA. This is contrary to the provisions of Education Code Section 47604 which specifically provides that the Board of the chartering agency is entitled to a representative on the Board of Directors of the non-profit public benefit corporation.

Petitioner Response. This reason for denial is now moot.

CDE Staff Comments. CDE staff recommends a change in this area of the governance structure.

· The qualifications to be met by individuals to be employed by the school. 

· The qualifications for teaching staff proposed in the Petition are inadequate. Pursuant to Education Code Section 47605(1), charter school teachers are generally required to hold “a Commission on Teacher Credentialing certificate, permit, or other document equivalent to that which a teacher in other public schools would be required to hold.” The statute does provide that the Legislature intends for “charter schools be given flexibility with regard to non-core, non-college preparatory courses.” This “flexibility” is not a statement that teachers of non-core courses are entirely excused from the credential requirement. The proponents, however, assume that many of their courses may be taught by non-credentialed employees. 

Petitioner Response. Petitioners do not intend to excuse any teacher from the credentialing requirements. MECA will hire only teachers that meet current credentialing requirements.

CDE Staff Comments. CDE staff found that this element of the charter was generally reflective of the applicable regulation. Some technical changes are needed.

· The qualifications for the school principal proposed in the Petition are inadequate. The description of the school principal qualifications provides that the individual is not required to hold an administrative or teaching credential and is only required to have “proven experience in educational leadership,” but there is no description as to what type or how much administrative or teaching experience is required, which leaves open the necessary qualifications for this important position. This is particularly troubling since the Charter provides that all management powers not specifically designated to the Board are delegated to the principal.

Petitioner Response. Below is a job description used by the petitioners to attract highly qualified individuals. This job description has been publicly posted on numerous sites and further clarifies the qualifications required of the school principal. 

DEFINITION: 

Under general direction of the Executive Director, the Principal is responsible for the administration and coordination of a public, charter middle school (grades 6-8).   Micro-Enterprise Charter Academy (MECA) will serve 110 students with 6 full-time faculty.  MECA is a charter school designed to address the critical need for innovative educational alternatives for students in the Long Beach and Paramount communities.  It is the goal of MECA to provide students with a rigorous standards-based program while preparing them to successfully learn, excel in school and prepare for life educationally, technologically, economically, and socially.
ESSENTIAL DUTIES AND RESPONSIBILITIES include the following. Other duties may be assigned. 

· Understands the underlying philosophy for a middle school that matches the intellectual, social, emotional, and physical needs of adolescents. 

· Screens, selects, directs and evaluates performance of certificated and classified staff members. 

· Administers an articulated curriculum program; conducts regular needs assessments and interprets results to staff and community, and gives high priority to leadership for inspiring curriculum and instruction. 

· Relates to students with mutual respect while carrying out a positive and effective discipline policy. 

· Implements programs to ensure a positive, productive, and safe school climate.

· Communicates effectively with the business and residential community and participates in civic activities. 

· Motivates employee performance and enhances morale. 

· Administers a balanced budget and operates a school under a decentralized management system. 

· Maintains a commitment to ongoing growth in self and others, supporting and participating in District and school professional growth programs. 

· Actively promotes fund-raising and grant applications for the school. 

· Demonstrates positive attitude toward job and remains a flexible and innovative team builder. 

· Has knowledge of local policies, state and federal laws relating to minors. 

· Supervises and manages site operation to assure safety and efficiency. 

· Implements and monitors special programs. 

· Manages certificated and classified contracts at site level. 

· Develops master schedules and calendars which maximize the possible achievement of program objectives. 

QUALIFICATIONS GUIDE: 

DESIRABLE 

· Ability to articulate school policy 

· Energetic approach to responsibilities 

· Positive personality; sense of humor and compassion 

· Creative ability 

· Ability to accept criticism and grow as the result 

· Ability to visualize and implement change 

· Capacity to withstand stress 

· Self motivation 

· Potential for growth 

CREDENTIAL: 

Valid California Administrative Credential preferred but not required.

EDUCATION: 

Master's Degree, or higher, from an accredited college or university. 

EXPERIENCE: 

Successful teaching and administrative experience in a middle school; experience in the area of middle school curriculum; demonstrated skill in participative management, shared decision making and school and program planning. 

QUALIFICATION REQUIREMENTS: 

To perform this job successfully, an individual must be able to perform each essential duty satisfactorily. The requirements listed below are representative of the knowledge, skill, and/or ability required. Reasonable accommodations may be made to enable individuals with disabilities to perform the essential functions. 

REASONING ABILITY: 

Ability to define problems, collect data, establish facts, and draw valid conclusions. Ability to interpret an extensive variety of technical instructions in mathematical or diagram form and deal with several abstract and concrete variables. 

PHYSICAL DEMANDS: 

The physical demands described here are representative of those that must be met by an employee to successfully perform the essential functions of this job. Reasonable accommodations may be made to enable individuals with disabilities to perform the essential functions. 

While performing the duties of this job, the employee is frequently required to stand. The employee is occasionally required to use hands to finger, handle, or feel objects, tools, or controls; reach with hands and arms; climb or balance; and stoop, kneel, crouch, or crawl. 

The employee must occasionally lift and/or move up to 10 pounds. Specific vision abilities required by this job include close vision, distance vision, and peripheral vision. 

WORK ENVIRONMENT: 

The work environment characteristics described here are representative of those an employee encounters while performing the essential functions of this job. Reasonable accommodations may be made to enable individuals with disabilities to perform the essential functions. 

While performing the duties of this job, the employee occasionally works in outside weather conditions. The noise level in the work environment is usually moderate.

CDE Staff Comments. CDE staff concluded that employee qualifications as presented in the charter generally comports with the applicable regulation. Specificity on key positions within each classification is needed.

· There are no qualifications set forth in the Charter for the executive director. The description of the qualifications for executive director contains job duties only, not qualifications.

Petitioner Response. This does not constitute legal grounds for denial. The Executive Director must demonstrate the capacity to effectively carry out the duties described in the petition.

CDE Staff Comments. CDE staff concluded that employee qualifications as presented in the charter generally comports with the applicable regulation. Specificity on key positions within each classification is needed.

· There are no qualifications set forth in the charter for classified personnel nor are there monies budgeted for PERS contribution in the budget for classified employees.

Petitioner Response. Page 48 of the petition describes the selection process of office personnel and classified staff.

CDE Staff Comments. CDE staff concluded that employee qualifications as presented in the charter generally comports with the applicable regulation. Specificity on key positions within each classification is needed.

· The Charter contains no description of the qualifications for the technology coordinator nor does the position appear to be accounted for in the budget.

Petitioner Response. Given the Executive Director’s extensive experience in the effective use of technology as an instructional resource/tool, the Executive Director will serve as the Technology Coordinator and will subsume this role are part of his job responsibilities. The need to hire a separate full-time technology coordinator will be re-evaluated regularly.

CDE Staff Comments. CDE staff concluded that employee qualifications as presented in the charter generally comports with the applicable regulation. Specificity on key positions within each classification is needed.

· Admission requirements if applicable. 

· The Petition provides that admission for the school will be determined by reviewing the applicants who have submitted an application by the application deadline. The Petition is silent on what that deadline is. The failure to specify this deadline may result in a situation in which individuals who are not already knowledgeable about or involved in the formation and/or continuing operation of the School do not have an adequate opportunity to apply for and obtain admission to the School.

Petitioner Response. The admission deadline will be listed on all written recruitment and enrollment documents.  It is not the intent of the petitioners to preclude any individual from learning about and enrolling in the school.

CDE Staff Comments. CDE staff concluded that a technical amendment is needed in the admission requirements description, as noted above.

· The procedures to be used by the district and the charter school for resolving disputes relating to provisions of the charter. 

· The dispute resolution process between the School and the District is unacceptable and the District would not agree to such a process. There are many proposed steps of the process, which could take a significant amount of time to complete and could lead to major problems with enforcement of the terms of the Charter and/or impossibility of ever resolving important disputes. Further, there is no process for final resolution of any disputes. The last step is nonbinding mediation. The sole result of nonbinding mediation is a recommendation, it does not force resolution of the dispute, and either party could decline to follow the recommendation, thereby leaving the dispute unresolved. Given the significance of opening and operating a charter school and the District’s oversight obligations, as well as the issues and problems that have arisen in the operation of some charter schools in California in the past, having a clear and workable dispute resolution process is fundamental to any charter proposal that the District would consider.

Petitioner Response. This is now moot.

CDE Staff Comments. The dispute resolution description would need to be revised if MECA were to become an SBE-chartered school.

· There is no internal dispute resolution process contained in the Petition to address conflicts and concerns that may arise between the School and its employees, parents and students. Instead this portion of the Charter simply provides that the District encourages the School to have such a policy. 

Petitioner Response. This does not constitute legal grounds for denial.

CDE Staff Comments. An internal dispute resolution procedure is not required in the applicable regulation.

· A description of the procedures to be used if the charter school closes. The procedures shall ensure a final audit of the charter school to determine the disposition of all assets and liabilities of the charter school, including plans for disposing of any net assets and for the maintenance and transfer of pupil records. 

· The description of the procedures upon closure of the School is inadequate. This section of the Charter makes reference to distribution of assets in accordance with the Articles of Incorporation but the Articles were not provided to the District and thus it is unclear how such assets would in fact be distributed. The statute specifically requires that the procedures ensure a final audit. There is also no process to assure the payment of debts and liabilities. Further, stating that the Charter School will request the District to store the original records for the School students and transfer all records of the School to the District upon closure is not a plan for maintaining and transferring pupil and School records.

Petitioner Response. The procedures for closing are clearly articulated on page 72 of the petition. These procedures fully and clearly address all of the concerns raised by the district in the above reason for denial.  It is unclear to the petitioners where the discrepancy lies.  

CDE Staff Comments. The closure procedures would need to be revised if MECA were to become an SBE-chartered school.

· The manner in which annual, independent, financial audits shall be conducted, which shall employ generally accepted accounting principles, and the manner in which audit exceptions and deficiencies shall be resolved to the district’s satisfaction. 

· The Charter does not describe how audit exceptions and deficiencies will be resolved to the District’s satisfaction, as required. Instead, it merely states that the School will inform the District how they have been or will be resolved and any disputes regarding the resolution of audit exceptions or deficiencies are to be referred to the dispute resolution process.

Petitioner Response. Page 80 of the petition clearly describes the audit procedure. The description includes the following statement:  “Audit exceptions/deficiencies will be resolved to the satisfaction of the District.”

CDE Staff Comments. CDE staff finds this section of the charter generally compliant with the applicable regulation.

The Los Angeles County Board of Education reasons for denial are as follows (juxtaposed with petitioners responses and CDE staff comments).
1. The Petitioners are demonstrably unlikely to successfully implement the program set forth in the petition.

· Provisions for education special education students demonstrate failure to understand legal requirements.

· Instructional strategies to meet the needs of English learners are insufficient.

· The financial plan does not adequately insure fiscal viability.

· The governance lacks clarity of structure and organization.

Petitioner Response. 

· See pages 26-31 for complete description of MECA’s special education provisions.

· LACOE’s criteria for determining “sufficient” strategies for meeting the needs of English language learners is not stated; therefore, it is difficult to address this reason for denial. See pages 26-27 of the petition for discussion of MECA’s ELL strategies as well as the response to reason for denial #7 from the district.

· MECA presents a five year budget and cash flow statements for years one and two of operation.  The budget demonstrates a positive net reserve in each of the five years presented.  See responses to district reasons for denial numbers 1-2 above.

· Element #4 of the charter petition provides detailed descriptions of the governance structure and organization.

CDE Staff Comments. CDE staff has recommended changes to certain aspects of the charter petition in the areas cited by County Board. Other areas appear to be consistent with the applicable regulations, as noted.

2. The Petition’s description of the educational program is not reasonably comprehensive.

· Does not provide for the learning styles and disabilities of special education students.

· Does not provide a description of the accommodations and modifications that may be specified in IEPs.

· Lacks an understanding of the IEP process.

· Refers to intervention strategies but lacks a clear description of a comprehensive implementation plan.

· Description of the principal does not include the key elements of an instructional leader.

Petitioner Response.

· As stated in the petition, MECA will use an inclusion model for special education.  Additionally, numerous areas throughout the petition describe differentiation strategies for students.  For example, “staff will be trained in the signs of common learning disorders to increase the likelihood that these needs will be identified. Instructional activities will vary to accommodate different learning styles to draw out students’ various strengths.  Students’ simply needing additional assistance in particular subjects or skill areas may get additional help from peers, staff, and volunteer tutors. Students who are not achieving because of distracting issues in their personal lives will have a forum for identifying and discussing issues in advisory or one-on-one with staff. When additional interventions are needed, the staff will be proactive in coordinating support services, including participation in content intervention sessions in which teachers will use an appropriate intervention program as a resource for delivering instruction.  Teachers will design innovative instructional strategies by: Differentiating the content, process, and products delivered to students in order to provide equal access to standards-based education for all learners (including English language learners and students with special needs).”

· LACOE is asking the petitioner to generalize a description of individualized accommodations and modifications to a project-based program. Without understanding the specific needs of an individual student, such accommodations and modifications would be premature and ineffective. 

· Pages 26-31 of the petition include a comprehensive description of the IEP process.  

· See response to reason for denial #4 above.

· LACOE’s criteria for determining the key elements of an instructional leader are never stated; therefore, it is difficult to respond.  See response to reason for denial #18 above.

CDE Staff Comments. CDE staff recommends revisions to certain aspects of the educational program description.

3. Description of measurable student outcomes is not reasonably comprehensive.

· Lacks a plan or description of the measurable, numerical goals that would track the school’s and students’ performance over a period of time.

Petitioner Response. See responses above.

CDE Staff Comments. CDE staff has recommended strengthening of measurable student outcomes.

4. Description of methods for assessing pupil progress is not reasonably comprehensive.

Petitioner Response. 

· See response to reason for denial #7 above.

· It appears here that LACOE will accept nothing short of the entire curriculum.  This is clearly not realistic nor does it constitute grounds for denial. 

· There appears to be a recurring theme regarding an unrealistic level of detail LACOE requires within the petition.  However, the MECA petition does contain numerous references to the ways in which teachers will in fact be reflective and use various sources of data.  For example, “all teachers will be charged with the responsibility of meeting weekly, as a staff, to engage in lesson study and the examination of student work in order to critically examine lessons to determine their effectiveness.”

· Pages 26-31 of the petition include a comprehensive description of the IEP process.  

CDE Staff Comments. CDE staff believes that the charter is consistent with the applicable regulation in this area.

5. The location of the charter facility is not identified.

Petitioner Response.

· This does not constitute legal grounds for denial of a petition.  However, MECA does provide a general area within which the school will be located.

CDE Staff Comments. CDE staff believes that the charter adequately describes a location as required by law.

6. The description of a governance structure is not reasonably comprehensive.

· Articles of Incorporation not included.

· Not explanation of how various leadership groups fit together in an organizational structure.

· No organization charter is provides.

· Parent involvement description is very general.

· Board meetings will be conducted only four times a year.

· The petition does not address whether the board will follow conflict of interest standards in Government Code Section 1090 or those stated in the Corporations Code. 

Petitioner Response.

· See element 4 of the petition as well as responses above. 

CDE Staff Comments. CDE staff has recommended certain changes in the description of the governance structure.

7. The description of health and safety procedures is not reasonably comprehensive.

· It is not possible to ascertain if the school site will be safe for children and ADA accessible.

· No procedure for distribution of medications to special education students.

· Procedures for fire and earthquake drills not in compliance with Education and Fire Codes.

· Illness and injury prevention, blood-borne pathogen program, and child abuse protocols are incomplete.

Petitioner Response.

· ADA requirements will be met as required by local, state and federal regulations

· Procedures for distribution of medications to special education students will comply with state and federal regulations and will be outlined in school handbook.

· MECA will ensure that fire and earthquake drill procedures comply with all appropriate Education and Fir Codes

· IIPP, blood-borne pathogen program and child abuse protocol will be outlined in staff handbook. 

CDE Staff Comments. CDE staff found that the description of health and safety procedures to be reasonably comprehensive in relation to the applicable regulation.

8. The description related to racial and ethnic balance is not reasonably comprehensive.

· Written in very generic terms.

· Lacks evidence that petitioner is aware of, or has targeted, relevant racial nd ethnic subgroups within Paramount.

· Lacks a comprehensive plan to achieve racial and ethnic balance.

Petitioner Response.

· It is unclear why LACOE has listed this as a reason for denial. The county states that the petition addresses a variety of practices that would likely lead to a diverse applicant pool; yet, in the next two bullet points LACOE describes the petitioner as lacking awareness of relevant racial and ethnic subgroups or a comprehensive plan to achieve racial and ethnic balance. The LACOE board seems to contradict itself here. MECA has included a variety of practices that would lead to a diverse applicant pool because the petitioner is quite aware of the community demographics and has incorporated recruitment practices to target typically underserved student populations.

CDE Staff Comments. CDE staff found this element of the charter to be consistent with the applicable regulation.

9. Description of employee qualifications is not reasonably comprehensive.

· Does not provide for an identified administrative Human Resource Services staff.

· Does not specify an application process that asks for credentials, references, or transcripts.

· No mention of official transcripts being submitted and reviewed by trained staff.

· Does not state educational requirements for a teacher, i.e., at least Bachelor’s degree.

Petitioner Response. 

· This does not constitute legal grounds for denial.

· See page 46 of the petition.  

· A credentials’ analyst is not required to review potential employees.  This is a county-specific paradigm.

· See page 46 of the petition.

CDE Staff Comments. CDE staff recommends certain changes to the employee qualifications section for consistency with the regulation.

10. Description of admission requirements is not reasonably comprehensive.

· Does not contain an admissions and enrollment process or timeline.

Petitioner Response. See response related to similar district denial reason.

CDE Staff Comments. CDE staff recommends some technical revisions to the admission requirements section for consistency with the regulation.

11. The financial plan is not adequate.

· No budget notes or budget assumptions.

· No plan for the achievement of the ADA of 110 students for 2007-08.

· Does not address students with special education needs.

· Expenditures understated to show approximately 31% excess of revenues over expenditures.

· Timing of the receipt of revenues inconsistent with state payment schedule.

· No indication of 501(c)(3) tax exempt status.

· Timing of revolving loan is not reasonable.

· No description of a facility is included, so facility costs are unknown.

· Does not adequately address business and administrative operations.

Petitioner Response.

· See responses to district reasons for denial #1 and #2 above.

· The budget uses 95% attendance as the ADA assumption.  The entire petition describes practices designed to provide a rigorous, relevant and engaging educational experience for students.  This could be considered the “plan” LACOE may be looking for. 

· Budget line items 7310 and 7350 address special education needs. 

· See responses to district reasons for denial #1 and #2 above.

· MECA anticipates receiving 501c3 status by July 20, 2007.

· See responses to district reasons for denial #1 and #2 above.

· See page 76 of the petition.

CDE Staff Comments. CDE staff recommends some modifications of the financial plan.

12. Description of pupil suspension and expulsion procedures is not reasonably comprehensive.

· Does not provide for mandatory on-year expulsions for possession of firearms or explosives.

· Does not address the evidence standard to be applied for expulsions.

· Does not address procedures for suspension or expulsion of Section 504 students.

· Evidences an inadequate understanding of due process.

Petitioner Response.

· See element 10 of the petition. Suspension and expulsion policies conform with Education Code. 

CDE Staff Comments. CDE staff found this element to be consistent with the applicable regulation.

13. Description of dispute resolution process is not reasonably comprehensive.

· Is in conflict with the process described in the LACOE Board Regulations.

· Is inconsistent with LACOE Board Policy.

· Lacks clarity on how MECA will provide due process.

Petitioner Response.

· Points are moot. See page 66 of petition.

CDE Staff Comments. CDE staff recommends changes in the dispute resolution element.

14. Description of closure procedures is not reasonably comprehensive.

· Closure procedures are not adequately described.

Petitioner Response.

· Page 72 clearly articulates the closure procedures.  

CDE Staff Comments. CDE staff recommends some changes in the closure procedure description.
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ELEMENT 1: EDUCATIONAL PROGRAM

Mission and Vision

Micro-Enterprise Charter Academy (MECA) is a charter school designed to address the critical need for innovative educational alternatives for students in the Long Beach and Paramount communities. This school has been designed to provide a quality educational program targeting educationally disadvantaged students in middle and high school programs whose Academic Performance Index (API) scores indicate underperformance.  It is the goal of MECA to provide students with a rigorous standards-based college preparatory program while preparing them to successfully learn, excel in school and prepare for life educationally, technologically, economically, and socially.
In an effort to effectively serve their targeted population, MECA has chosen a strategic location: MECA near the premises of a subsidized housing complex – Northpointe Apartment Homes.  The idea to open a school near Northpointe was developed in partnership with the Los Angeles County Department of Housing and Urban Development (HUD), as part of HUD’s “Neighborhood Networks Initiative.” Neighborhood Networks is one of the first federally focused initiatives to promote self-sufficiency, and address the “digital divide” and community building in underserved housing communities. Neighborhood Networks provide a host of services, with state-of-the-art technology as a key strategy to move residents towards self-sufficiency. MECA will help make Northpointe “service-enriched” housing by providing an essential community resource – a high performing public secondary school – right where the students live. 

In this innovative context, the school will be a catalyst for community development. Students will lead the strengthening and revitalization of their own community by building social and economic capital through on-going entrepreneurial and community service projects.  They will also be expected to integrate technological solutions, creative problem-solving, and scientific and mathematical reasoning, towards developing their community’s and their own assets.  As effective community leaders, they will communicate capably across race, gender, sexual orientation and class lines, and exhibit developmentally appropriate levels of self-worth and compassion for others.

The innovative educational plan of MECA synthesizes four distinct program goals, which, taken together will prepare students for life technologically, economically, educationally and socially (see “Means to Achieve the Mission and Vision” below for details on how MECA will reach its program goals):

1) Rigorous Academic Preparation and College Readiness – all students will participate in college preparation course work that explicitly teaches academic, social, and financial strategies for obtaining a college education. Furthermore, all students will be required to fulfill the A-G required courses for UC and CSU eligibility. The focus on standards-based instruction within those courses will ensure that all students are engaged in a rigorous curriculum that will make them competitive in any post-secondary setting.

2) 21st Century Technological Literacy – all students will be able to apply technological solutions (e.g. multi-media presentations, spreadsheet applications, web-design, project management tools, etc.) to academic and real-world situations.  Among other applications, they will use technology to complete course work, design and manage entrepreneurial projects, apply for college, and research community projects and career aspirations. 

3) Entrepreneurship and Economic Literacy – all students will develop economic literacy and marketable workplace skills.  Through on-going entrepreneurship projects, students will design and implement micro-enterprises (i.e. small, community-based, student-run businesses) whose proceeds and products will benefit the community.  Furthermore, students will engage in economic literacy course-work that will enhance their ability to manage their own finances independently, and secure their financial futures.

4) Self-Determination and Community Leadership – all students will develop the ability to successfully lead themselves and their communities.  Students will practice self-determination by making effective decisions in their own lives. Furthermore, they will be prepared to demonstrate how math, science, writing, technology, and other tools can be applied in the real world to solve problems and lead their communities.  This outcome will be accomplished through explicit instruction on community leadership, and through concrete opportunities (community service and entrepreneurial projects) to practice community change-making

As described in the section titled, “How Learning Best Occurs,” all four of these outcomes are supported by current brain-based research. Furthermore, they are relevant to MECA’s target population in that many of the students come from documented under-performing schools and live in communities where there are few assets and low levels of high school graduation and college matriculation among adults.  

Statement of Need

MECA will be situated near Douglas Junction, in the North-West section of Long Beach. The projected location of the school sits on the border between Long Beach Unified School District (LBUSD) and Paramount Unified School District (PUSD) (see Appendix B for an annotated map of the Paramount School District Boundaries).  According to Paramount Unified School District Administrators, students who live in that complex attend elementary school in Long Beach or Paramount, but only have access to Paramount schools for middle and high school.

According to the 2000 Census, PUSD serves an area that houses about 78,300 persons, and where 14 percent (11,015) of that population is of middle or high school age.  The city is predominantly Latino (almost 80%), and families in the district are under enormous economic pressures, as demonstrated by the following indicators:

· The average per-capita income in 1999 was $12,840. 

· Over 17% of households are below the poverty line. 

· A high concentration of adults without a high school or equivalent degree – about 45% overall (high school dropouts are 3.5 times more likely than high school graduates to be arrested in their lifetime).

· Only seven percent of people over the age of 25 have a bachelors degree or higher. 

Furthermore, students in PUSD are faced with the challenge of consistently low performing district middle and high schools, and overcrowded high schools. Data compiled for Paramount Unified School District indicates that both of the district’s high schools have been designated as under-achieving, receiving API decile rankings of 1 and 2 respectively. The designated middle school for students in and surrounding Northpointe Apartments, Lakewood Elementary, is also underperforming, with a 1-1 API ranking. This means that it is not only low performing relative to other middle schools, but it is one of the lowest performing middle schools amongst schools with similar demographics.

	School
	API Score
	API Rank
	API Similar 

Schools

	Lakewood Elementary School
	586
	1
	1

	Paramount High School Academy 
	492
	1
	2

	Paramount High School
	568
	2
	8


In addition to the challenge of consistently low performing district middle and high schools, students in the PUSD are highly unlikely to attain a post-secondary education.  According to the University of California ACCORD Indicators Project, there are clear and persistent deficiencies in graduation and college preparation in the Paramount Unified School District.  ACCORD developed the College Opportunity Ratio (COR), a new statistical indicator that reports the effectiveness of a high school in producing college-ready graduates. 

The COR presents a ratio where the first number in the ratio represents 9th grade enrollment, the second number represents the number of graduates four years later, and the third number represents the number of graduates who completed the college preparatory curriculum  required for admission to both the University of California and the California State University systems. For example, a high school that had 300 9th graders in Fall of 1998, 200 graduates in Spring 2002, and 100 graduates that completed the A-G requirements with a C or better, would have a COR of 100:66:33. 
Data from 2002 clearly demonstrates the need for educational opportunities that better prepare students from the PUSD for college. The following chart provides a summary of this analysis (all indices are for 2002 graduates):
	Indicator
	COR - 9th grade 

enroll:grads:college ready grads.

	All students in the 854 California schools
	100:69:27 



	All students at Paramount High School
	100:54:9 



	White and Asian students at Paramount High School (8.2% of total population)
	100:60:22 



	Latino, African American and American Indian students at Paramount High School (91.8% of total population) 
	100:54:9 




This data clearly indicates that Paramount High School is preparing low numbers of students for college (nine out of every 100 students).  MECA will provide an academic program that prepares all students for college while addressing the social needs of students, families and of the community in which they live. This school, aimed at educating individuals for the 21st century, intends to enable students to think critically, understand and internalize the responsibilities of living in a diverse society, and to utilize technological tools which are constantly changing and integral to the functioning of this society.  The school’s design incorporates research-based strategies that increase students’ likelihood of attending a post-secondary institution.  The following list describes the MECA program components that promote college access, and the research studies that support each practice.  

	Program component
	Factors that positively impact college admission


	Research report

	Advisories: students are assigned to a staff-led “advisory group” where they receive academic support and mentoring
	“Providing a key person who monitors and guides the student over a long period of time…”


	
National Council for Education Statistics (NCES), 2001. Paving the Way to Postsecondary Education: K-12 Intervention Programs for Underrepresented Youth

	· alignment to state standards, 

· required A-G course fulfillment

· after school enrichment and intervention
	“Providing high quality instruction through access to the most challenging courses offered by the school…through special coursework that supports and augments the regular curricular offerings…”


	

	Community Development Emphasis 
	“Paying attention to the cultural background of students…”


	

	College Preparation Program
	“Participating in college preparation activities…Gathering information about financial aid…getting help preparing for entrance exams.”
	MPR Associates, 1997. Toward Resiliency: at-Risk Students Who Make it to College.


Students

MECA will be a site-based school serving students in grades six through twelve.  The school will reach its full complement of 385 students by the 2011-2012 school year.  MECA intends to initially enroll 55 sixth and 55 seventh grade students in the Fall of 2006, thereby enabling the staff to implement an innovative program in a manner most beneficial to students transitioning to our program (see Appendix A for enrollment projections).

All students are welcome and will be supported in achieving academic success through a developmentally appropriate, rigorous, challenging, technology- and project-based, college preparatory curriculum.  We believe that students of any and all ethnic backgrounds can benefit from this type of progressive, constructivist approach.  Poor academic performance and prior disciplinary problems will not preclude a student from attending the school, as we believe that the personal attention and quality of our academic program can greatly benefit many students who may have experienced problems at larger schools.  We also believe that students with learning and other disabilities can thrive socially and academically in an innovative environment. We therefore seek to recruit an ethnically and academically diverse population from the area immediately surrounding the school site, with the goal of enrolling a student body that is reflective of the secondary student population of Paramount Unified School District. MECA will comply with all of the provisions of No Child Left Behind (NCLB).

Student Recruitment 

We envision a school that seeks to serve the residents of Northpointe and surrounding areas, yet fully incorporates the diversity and cultural opportunities of the greater Long Beach and Paramount areas. MECA aims to attract these diverse students through an active recruitment program and by continuing to establish partnerships with the PUSD and LBUSD elementary & middle schools (feeder schools), youth programs, churches, housing developments, and community organizations.  Our outreach meetings and initial outreach efforts will assist us in this effort.

The proposed location of the school site is near the Northpointe Apartment Homes Property (a 30-acre, HUD subsidized development).  At Northpointe alone there are over 140 students entering sixth, seventh, or eight grade next year.  Furthermore , there are numerous other family residences in the immediate vicinity of Northpointe, and a significant demand for alternative educational opportunities (as demonstrated by the fact that over 10 percent of students in Northpointe are currently home-schooled).  The nearest district high school is over three miles away, in an entirely separate community (see annotated map of the PUSD, Appendix B). Given the geographic delineations of the community, territorial violence becomes an issue when students are forced to go to school in another community. According to brain-based research, a key factor to academic achievement is a sense of safety and psychological well-being.  Students in the target enrollment area self-report widespread fear of racial and territorial violence at their current high schools.  As a result many families report looking for educational alternatives that are closer to their home and community.  MECA would provide such a safe-haven for students. Furthermore MECA will proactively address racial and territorial violence issues through direct instruction and student advisement.  Additionally, MECA will seek to partner with several counselor training programs in the area in an effort to secure interns who can provide support for MECA services. 
MECA anticipates using the community as its primary means of student recruitment.  Because the school is securing a centrally located facility near the Northpointe Apartments Community, the school will easily be able to convene prospective families in a familiar and easily accessible location. The school has already held several planning and informational meetings with resident families, who have expressed great enthusiasm and support for the creation of new educational opportunities in their community (see Appendix C for letters of support from local parents). Information meetings involving community members and organizations will continue to create an awareness of the school and its intentions. In addition to these community meetings, the charter school will advertise in the community via flyers (in English, Spanish, and other languages prevalent in the community) to be placed in community centers, businesses, libraries, social service agencies, faith-based organizations, apartment complexes, and grocery stores. The school founders have already made significant connections with local community organizations that will help with recruitment, and in some cases become service providers when the school opens. In addition, members of the planning committee will contact local elementary schools and make presentations at PTSA meetings. With effective outreach, as outlined above, MECA anticipates filling its initial 110 openings with ease.  

An Educated 21st Century Person

Embedded in the MECA ideals are the following skills and qualities of a well educated person in the 21st century:

· Technological proficiency that extends from the classroom to the real-world

· Ability to identify areas of interest, formulate questions, research topics, analyze evidence and set goals

· Literacy and competency in reading, historical context, mathematical reasoning, scientific processes, and inter- and intra-personal interactions

· Economic literacy that supports effective personal finance management and entrepreneurial leadership

· Ability to lead the community by identifying problems and assets, and designing thoughtful and effective initiatives to build the community

· Skill in written, oral and creative self-expression

· Proficiency in self-reflection, self-assessment and in giving and receiving feedback

· Enthusiasm for learning that lasts beyond the school years, creating self-motivated, competent, citizens who constantly seek to learn new things (lifelong learners).

We believe that these skills and qualities are necessary for humankind to adequately resolve the tenacious and long-standing problems facing our world at the dawn of this new century.  We believe that fostering the development of these skills and qualities in an educational environment by upholding standards of academic excellence, democratic processes and developmentally appropriate learning experiences, will encourage the creative and critical thinking skills that will enable our students to find workable solutions to these kinds of problems.

How Learning Best Occurs

Significant research has been done in the field of brain-based research on how students learn best (Caine, R. & Caine, G., 1998).  MECA is committed to creating a learning environment that embodies the  twelve key principles of brain-based research. Specifically, we have determined that learning best occurs in an environment that: 

· is accepting of varied methods of demonstrating knowledge (Principle 1)
· promotes physical and emotional health and well being (Principle 2)
· supports questioning, experimentation, self-expression, creativity and appropriate risk-taking (Principle 3)
· encourages multi-disciplinary and cross-curriculum study (Principles 4) 

· is relevant and authentic (Principle 4)
· is developmentally supportive (Principle 5)
· is democratic and student centered (Principle 5)
· models and requires high-level thinking skills and communication skills, including synthesis and analysis (Principle 6)
· models continued learning, interest and enthusiasm (Principle 7)
· celebrates cultural and individual diversity (Principle 7)
· models reflection and self-assessment (Principle 8)
· is rich and demanding and promotes depth of learning (as opposed to memorization only) (Principle 9)
· creates opportunities for knowledge to be applied to real-world contexts (Principle and 10)
· is psychologically safe (Principle 11)

· provides a variety of ways for students to engage in coursework and in the school community (Principle 12)
MECA will apply the following practices to foster the learning environment described above:

· student-centered curriculum with clearly articulated learning objectives that are aligned to rigorous state standards

· advisory groups in which faculty will provide academic guidance and mentoring to the same students throughout their years at the school

· project-based learning, community development, and entrepreneurship activities 

· integration of technology across the curriculum

· after school intervention and enrichment programs

· collaborative investigations and demonstrations

· mini-lessons that address specific skills within the context of larger projects

· giving guidance and adequate time to self-reflect and self-assess

· authentic, standards-based assessments 
· teacher training on designing rigorous curriculum, meeting the needs of diverse learners, and creating a culturally sensitive, safe classroom climate

· a code of conduct for all members of the school community (students, staff and parents) founded on a set of core values that promote individual and collective responsibility 

(See Appendix D for a detailed description of the 12 Brain-Based Principles of Learning, and how MECA will apply those principles through its academic program.)

Faculty

MECA aims to hire a diverse faculty composed of highly qualified, fully credentialed teachers with enterprising spirit.

We will achieve this goal by conducting a national search to hire the finest teachers available.  This includes contacting the top graduate and education programs in the country and publicizing MECA to experienced teachers.  The school founders have formed relationships with teacher education programs at UCLA, Harvard University, Stanford University, and University of Southern California.  Additionally, developers will be utilizing opportunities at teacher recruitment fairs and national advertising mediums.

MECA plans to hire 5 teachers for the initial 110 sixth through seventh graders in September 2005, and have approximately 16 teachers when we reach our full complement of 385 sixth through twelfth graders in September 2010.  

Hiring Criteria

MECA will adhere to all requirements outlined by No Child Left Behind (NCLB) with respect to teachers and paraprofessional employees. Teachers will meet the requirements for employment as stipulated by the California Education Code section 47605(l). Primary teachers of core, college preparatory subjects (i.e. English language arts, math, science, history/social science, special education) will hold a Commission on Teacher Credentialing certificate, permit, or other document equivalent to that which a teacher in a non-charter public school would be required to hold.  In order to ensure implementation of the school’s mission and educational philosophy, preference will be given to teachers who have experience designing and implementing project-based curriculum aligned to state standards, and teachers who have a strong background in technology-based educational programs as well as experience in teaching English Language Learners. 
Hiring criteria for the middle school will be a multiple-subject credential and significant experience in either Math and Science or Language Arts and Social Studies. In high school, the faculty will be required to have a single-subject credential and significant experience in at least one subject matter content area. 

At all grade levels, teachers will have the ability to work as a member of a team, and possess a demonstrated willingness to take responsibility and exercise leadership for the school as a whole.  Teaching applicants must welcome being treated as critical stakeholders as they are expected to assume significant administrative, governance and school development responsibilities.  The hiring criteria are discussed further in Section V.

The administrator(s) will be responsible for the evaluation of all employees.  The criteria and procedures for these evaluations will be presented to both the School Governance committee and the Board of Directors.  Each group will be asked for input, revisions, and will approve all criteria and procedures.

Location

MECA is currently exploring the option of locating near the Northpointe Apartment Homes, located near Douglas Junction in the North-West section of Long Beach.  Students in this area would typically attend Lakewood Elementary (K-8), Paramount High School Academy for 9th grade, and Paramount High School for 10th- 12th grades, all of which are underperforming.  Furthermore, students in the targeted geographic area travel over three miles to an entirely different community to attend their assigned high school (see Appendix B for an annotated map of the Paramount School District).  As explained in the statement of need, this 3-mile journey presents several logistical and security challenges for students in the Northpointe Homes and surrounding community.  This Charter School would serve to help alleviate some of these problems, and other challenges incurred by districts in large urban areas, such as the shortage of available seats, and impersonal, “one-size-fits-all” academic programs.  It is important to note, however, that this school is not intended merely to help eliminate the need for seats.  This charter school is committed to providing exemplary education for each and every one of its students.

While concrete statistical examples (see “Statement of Need,” above) aim to give an exact picture of the success rates of community schools, we feel that the community characteristics illustrate the practical necessity for a charter school of this design.  The communities in which these students live have high rates of poverty, violence, and academic failure.  High-quality educational options are essential for students in this community.  Students in this community, in some instances, do not always have access to programs and courses necessary for successful high school completion and continued education.  MECA is committed to the design of an educational environment that proactively addresses these issues by bringing students from these communities into a program that presents a standards-based curriculum founded upon their educational and social needs.  

It should be understood that MECA is committed to securing a site that serves both the school and the district.  The development team is currently negotiating a lease agreement for a facility near Northpointe Apartment Homes, who have already expressed strong support for opening a school within or near the complex.  The charter developers intend on working closely with district staff to ensure that the facilities meet the legal requirements and needs of all parties involved.

Means to Achieve Mission and Vision

The innovative educational plan of MECA provides students with a rigorous standards-based college preparatory program while preparing them to succeed in the real-world through entrepreneurship, and community leadership opportunities.    

MECA understands the importance of utilizing research-based instructional practices to promote student achievement.  In order to address how learning best occurs, MECA faculty will be trained to: (1) design standards-based instruction (using the principles of backward design), (2) align appropriate assessments to the standards, (3) implement standards-aligned entrepreneurial activities, and (4) integrate technology into their instructional practices. 

Backwards Design

An innovative curriculum will be founded upon the research-based Backward Design Program (Wiggins and McTighe), and innovations in project-based learning (PBL).  By integrating backward design into PBL, teachers are empowered to utilize creative and authentic instructional methods, while ensuring the coverage of California State content standards.  Taken together, these strategies support closing the achievement gap for students who have been historically underserved by more “one-size-fits-all” instructional methods found in many public school classrooms. The traditional backward design process guides teachers through a three step process: (1) internalization and prioritization of State Content Standards, (2) differentiated assessment methods aligned to prioritized standards and identified learning targets, and (3) innovative, research-based instructional strategies clearly articulating student learning objectives.  In a standards-based PBL model, the third step is a process of aligning standards and assessments to real-world learning applications that take the shape of meaningful, rigorous, and assessable projects.

At MECA, it will be expected that students are engaged in the curriculum and learning objectives at all times.  Teachers are expected to continuously communicate learning objectives to all students while formatively and summatively assessing for student mastery of all concepts and state content standards.  Research clearly suggests that learning best occurs when students are actively engaged in their own learning.  This requires that students are involved in conversations about learning objectives, instruction, and assessment.  Furthermore, this student-centered approach supports a more culturally relevant curriculum that connects with students’ interests and prior experiences.  Frequent and meaningful connections with parents, engaging them in conversations about their children’s education will also ensure that the academic program reflects the diversity of the community being served.

As part of the curriculum design process, research-based instructional strategies for increasing student achievement will be embedded into the daily culture of the classroom.  Strategies brought to light in Classroom Instruction that Works (Marzano, Pickering, and Pollock) will be utilized by teachers in their classrooms.  These researchers have compiled teaching practices and strategies that “have a high probability of enhancing student achievement for all students in all subject areas at all grade levels” (Marzano, Pickering, Pollock, 2001).   

Grade-Level “Advisories”

All MECA students will be assigned to an “advisory.”  Each teacher will be responsible for a grade-level advisory of 20-30 students. Their responsibilities as an Advisor include:

· Meeting with their Advisory once a week in middle school, and twice a week in high school (see bell schedule in Section II  for details)

· Providing students with academic support and advising, 

· Monitoring, through close collaboration with other teachers, the academic and behavioral progress of advisory students

· Acting as a family-school liaison for each student in the advisory

· Working with the advisory during the special sessions to help students prepare for college.  

Middle school staff will start with a sixth grade Advisory, and continue to be the faculty liaison and Advisor for that group of students through the eight grade, at which time the teacher will then begin the process again with a new group of sixth graders.  Each graduating eighth grade advisory stays together, and is matched with a new Advisor as a high school freshman advisory. That high school Advisor then stays with that group through the twelfth grade.

This model provides continuity in student support and academic advising, while also ensuring that each student is closely monitored by at least one faculty member. The Bell Schedules detail the opportunities that advisories will have to meet during each school year.

College Preparation through Advisories

In order to achieve a high level of preparation for college, students will begin learning about college and the college admission process as early as the 6th grade. The primary focus of college preparation in middle school will be motivating students to set goals that include attending college, and educating students and parents about what it will take to be academically and financially prepared for college. Students will also begin to learn how to balance the requirements of their academic course load and other co-curricular activities. MECA is exploring the possibility of using the UC Berkeley, Center for Educational Outreach curriculum – “Realizing the College Dream” for the middle and early high school college preparation program.

The high school component of this program is a series of College Preparation courses.  Specifically, the structure of these courses will be special sessions in the Advisory classrooms in 9th through 12th grade.  In the special session, students will receive group instruction on preparing for college (see Appendix E for grade-level outcomes of college preparation instruction), as well as individualized support for setting and meeting their post-secondary aspirations.  The support provided during the special sessions will be reinforced during on-going Advisory Meetings, during which students will receive continued academic support and advising.
Project-Based Learning

A key instructional approach to meeting a variety of student needs is standards-based Project Based Learning (PBL). Standards-focused PBL is a “systematic teaching method that engages students in learning knowledge and skills through an extended inquiry process structured around complex, authentic questions and carefully designed products and tasks.” Research shows that students engaged in PBL “construct solutions, thus shifting the emphasis [from the product] toward the process of learning” (Buck Institute for Education, 2004). http://www.bie.org/pbl/pblhandbook/intro.php). 

Middle school teachers will each engage students in at least one standards-aligned project each year.  In high school, teachers will be expected to use project-based learning, particularly projects focused on entrepreneurship, for significant portions of their curriculum.

Brain-based research conducted by Kotulak (1996) and Kuhl (1994) has shown that human beings learn most what is most meaningful to us. Conversely, new material for which there is no connection is discarded. If an emotional connection is made during learning, the material learned is reinforced. Furthermore, a recent “Review of Research on Project-Based Learning” (Thomas, 2000) suggests that PBL is a teaching method that may be particularly well-adapted to urban disadvantaged youth such as the ones who will be served at MECA.  According to this research, PBL makes the content areas more relevant and meaningful to disaffected youth, while enhancing the quality of student learning, and the development of self-directed learners.  The same review also suggests that PBL can enhance professionalism and collaboration among and between educators. These outcomes are only possible when the PBL initiative is thoughtfully designed, and incorporates the best instructional practices.  In order to ensure that PBL at MECA maximizes student engagement and achievement, teachers will be trained and expected to design projects that reflect the “6 A’s” of high quality PBL. The following “6 A’s” have been demonstrated by the Buck Institute for Education to be the cornerstones of effective projects (see Appendix F for a more detailed description of the Six A’s of PBL):

· Authenticity 

· Academic rigor 

· Applied Learning 

· Active Exploration 

· Adult Relationships 

· Assessment
All project based units will reflect the principles of backward design – the project content and processes will be framed by an essential question that is aligned to standards. Each project will be anchored by an enduring understanding standard or big idea that teachers have identified within the content standards.  Enduring understanding standards generally require high levels of critical thinking (analysis, synthesis and evaluation on Bloom’s Taxonomy) and also require a performance assessment to adequately assess student mastery of such standards.  Therefore, project based learning provides a successful vehicle through which students can demonstrate their mastery of big ideas that reside at the heart of content standards.  Along with the enduring understanding standard that anchors each project, teachers will identify standards that represent discrete skills or isolated pieces of knowledge that support the enduring understanding or big idea.  Students will address these standards in relation to the big idea which will enable students to see the connections between isolated facts or discrete skills and the big idea.  This approach to curricular design and delivery is solidly grounded within the backward design approach to curricular planning and provides for a meaningful, comprehensive way in which to promote mastery of content standards.    
Community Development Projects 

Often labeled “community service” in other schools, community development work  is a cornerstone of the MECA philosophy. We believe in, and intend to help students understand the importance of “giving back” to the community.  A series of studies by the National Dropout Prevention Council (NDPC, 1999) indicates that community service is an effective means to increase attendance, and decrease drop-out rates among at-risk students. 

Beginning in middle school, each advisory group will engage in an on-going community service project (e.g. tutoring younger children, volunteering at a shelter, voter registration drives, etc.).  Students will thus begin to understand the characteristics of a healthy community, and develop strategies for supporting the development of their immediate and extended communities. 

In high school, students will begin to conduct a variety of entrepreneurship projects. The expectation will be that the products and/or proceeds from any student-run business will be a benefit to the community.  Thus students will develop attitudes and dispositions toward community development, while building valuable leadership and organizational skills.

Integrated Technology Education

Technology will be fully integrated into academic coursework at MECA, and will continue to be offered after school as well.  All students will be able to apply technological solutions (e.g. multi-media presentations, spreadsheet applications, web-design, project management tools, etc.) to academic and real-world situations.  Among other applications, they will use technology to complete course work, design and manage entrepreneurial projects, apply for college, and research community projects and career aspirations.  For example, students in a ninth grade history course may use the internet to research historical entrepreneurs, use  a spreadsheet application to reconstruct the business decisions and financial planning historical entrepreneurs may have used, design a web-site biography of a chose entrepreneur, and design and conduct multi-media presentations for a pre-determined audience.

MECA will promote technological development in our students by having a Technology Coordinator on staff, and state-of-the-art technological equipment readily available to students and teachers. This person will be responsible for maximizing the integration of technological tools and applications into the courses, electives, projects, and after school programs. Furthermore, teachers will receive professional development and on-going support and coaching from the Technology Coordinator, enabling them to use technological applications to manage and analyze student performance data, and to integrate technology into their curricula. The ultimate goal is to create school-wide smart classrooms. These are classrooms that are developed on a foundation of integrated technology that enhances the delivery of well-designed instruction.

In addition to the integration of technology in the classroom as described above,  further Technology Education will be available through an after school program – Corporate Kids/Cyber Klub™ (CK2).  CK2 uses technology to teach students entrepreneurship and leadership skills.  Recent research on technological equity suggests that consistent access to technology after school is an essential component of closing the digital divide (Warschauer, UCACCORD Public Policy Series, 2004). All MECA students will have access to CK2 programs.  
Entrepreneurship and Economic Literacy 

All students will develop economic literacy and marketable workplace skills.  Through on-going entrepreneurship projects, students will design and implement micro-enterprises whose proceeds and products will benefit the community.  Furthermore, students will engage in economic literacy course-work that will enhance their ability to manage their own finances independently, and secure their financial futures. 

Specifically, students will be exposed to attitudes and values of entrepreneurship, such as creativity, leadership, ethics, teamwork, persistence, and risk-taking. Students will also receive explicit instruction on corporate social responsibility and community wealth enterprises, to develop their understanding of how and why businesses should contribute to community development. These studies will serve as the foundation for the more formal application and integration of an entrepreneurial curriculum program into the high school curricular program. The Entrepreneurship and Economic Literacy curricula will be developed based on the National Content Standards for Entrepreneurship Education (Appendix I) published by the Consortium for Entrepreneurship Education (http://www.entre-ed.org).  The school will also explore the possibility of using the middle and high school curricula published by the National Foundation for Teaching Entrepreneurship (www.nfte.org). 

Our course of study utilizes an integrated entrepreneurial thematic approach. It is important to note that while entrepreneurship will be embedded into curricular content area,  California State-content standards will serve as the foundation for all curriculum and instruction.   This integrated approach is one of MECA’s great strengths. As an example, math courses include product cost assessments and pricing, financial management and sales concepts; computer science and art courses incorporate topics in marketing and advertising. Students are constantly and consistently stimulated in entrepreneurship issues and immersed in the entrepreneurial mindset.  

A study conducted by Harvard University on the impact of the National Foundation for Teaching Entrepreneurship (NIFE) High School Programs (2002) underscores the important role that entrepreneurship training can play in the lives of inner-city youth. The study found the following impacts of entrepreneurship education on program participants:

· Interest in attending college increased 32% 

· Occupational aspirations increased 44% 

· Independent reading increased 4% 

· Leadership behavior increased, 8.5% as starters/founders of activities and 13.2% as leaders 

· Belief that attaining one’s goals is within one’s control (locus of control) increased 

Entrepreneurial education is important, and even crucial, for several reasons: 

· It lets students know that starting and operating a business – becoming an entrepreneur – is a career option that is open to them, just like being a teacher, plumber, etc. 


· Teaching entrepreneurship to students in high school gives them a marketable skill while still in high school, opening the door to many post-secondary and career options.  They can start their own business while in high school; they can start a business after high school; or, they can pursue a course of study in entrepreneurship or business in college if they desire to do so.  


· Teaching students about entrepreneurship reinforces their basic skills in reading, math and language arts because as they learn about how to start a business (a topic students typically find exciting and interesting), all of the basic skills are required.


· Students increase their financial literacy skills level by learning how to start and operate a business.  Experiences provided by an entrepreneurship-based curriculum provide a bridge between school and real world of work.  
 

· People who learn business concepts and entrepreneurship, and who do not go on to become an entrepreneur, become better employees in the company (intrapreneurs) because they understand what it takes to make a company successful.


· Research (through Gallop Poll) has found that 69 percent of high school students are interested in starting their own business and 85 percent wish their schools would do more to teach them how to do it.


· Entrepreneurship education helps increase students’ motivation to learn; enhances their self-esteem and personal growth; helps develop their problem-solving skills; helps them learn to manage their finances, and, helps develop in them the sort of optimistic outlook and self-reliant attitude that will benefit them for their entire working lives. (NIFE, 2003)

In addition to meeting or exceeding the academic requirements set by the California Department of Education, MECA students will have to demonstrate entrepreneurship competencies before graduation. The required competencies were developed by the Secretary of Labor’s Commission on Achieving Necessary Skills (SCANS), based on input from top business leaders and employers from across the country.  Students will be expected to demonstrate proficiency in the following skills through their Senior Project, a culminating assessment that is a pre-requisite to graduation (see Appendix G for a more detailed description of the SCANS Competencies).

SCANS Competencies

	Resources

· Allocates Time
· Allocates Money
· Allocates Material and Facility Resources

· Allocates Human Resources
	Interpersonal

· Participates as a Member of a Team
· Teaches others
· Serves Clients/Customers
· Exercises Leadership
· Negotiates
· Works with Cultural Diversity

	Systems

· Understands Systems

· Monitors and Corrects Performance
· Improves and Designs Systems



	Information

· Acquires and Evaluates Information
· Organizes and Maintains Information
· Interprets and Communicates Information
· Uses Computers to Process Information


	Technology

· Selects Technology
· Applies Technology to Task
· Maintains and Troubleshoots Technology

	


Students will be challenged to pursue a considerable amount of library and field research both in and outside of school. Partnerships with community business and non-profit organizations will be fostered in order to involve the community in the school while allowing for work/study opportunities for our students.  Their work will consistently reinforce entrepreneurial attitudes and values listed above. 

Schedule

To facilitate the delivery of the above MECA academic program, the charter developers are exploring an “A/B Block Schedule”.  This schedule utilizes 90-minute blocks of instructional time in order to allow in-depth coursework.  It is believed that a block system gives students time to examine topics in greater depth – typically including instruction, activity, and assessment pieces within each block period (see Bell Schedule in section II.  for a detailed depiction of the schedule).
Although this model has been observed and proven as a successful schedule, it is the intention of the planning committee to research and observe additional successful block scheduling programs to explore alternative options that may be appropriate for the MECA program.
Comprehensive Academic Program

The foundational coursework, as outlined above, will use a rich repertoire of instructional strategies, curriculum, and materials.  Sample instructional strategies will include:

· Direct instruction

· Project-based learning

· Cooperative group work and projects

· Inter-disciplinary approaches to curriculum

· The presentation of clearly defined “Learning Targets” for all students by all teachers

· Rubric self-assessment

· The involvement of community members and educational partners in instructional presentation

· Mentoring program

· Peer study groups

Curriculum will include:

· State approved secondary school curriculum (English, Fine Arts, Foreign Language, Math, Science, Social Science, and P.E.)

· Standards based curriculum units

Sample materials will include:

· Subject matter text books

· Supplemental learning aids as selected by teachers to aide in instruction

· Technological tools, such as computer software and the internet

· Manipulatives

· Laboratory equipment

· Newspapers

· Curricular materials provided by the community and educational partners

All students will complete classes that fulfill A-G requirements and satisfy college entrance requirements, while becoming progressively more independent in managing their time and responsibilities. Courses will include, English, Math, Science, Social Science, Foreign Language, Fine Arts, and P.E.  The focus on standards-based instruction within those courses will ensure that all students are engaged in a rigorous curriculum that will make them competitive in any post-secondary setting. Specific course descriptions for required subject matter courses can be found in Appendix H.

All classes provided by MECA will be immediately submitted for UC and CSU approval upon opening.  High school courses will also be submitted for WASC approval.  Parents will be notified via the parent handbook and information sessions as to the transferability of courses, and will be provided with a course list that details the courses which will satisfy college entrance requirements.  It is important to note that MECA intends on providing a college preparatory program for all of its students.  We understand the importance of building a college-going culture and intend to provide college information sessions for parents on a quarterly basis.  At this time, parents will receive information regarding college timelines, course requirements, financing options, etc.  

Again, much of the emphasis of the planning period will be the examination and research of additional curriculum programs and materials available for use.  Teachers, parents, and community members will be involved in the selection of course textbooks and supplemental materials.  It is firmly believed that by utilizing faculty to design curricular approaches to teaching and learning, MECA will provide a superior learning environment tailored to the individual needs of the student population.  Programs throughout the state will be examined and programs will be evaluated for projected success at MECA.

Formalized Ongoing Professional Development Program

MECA will implement a comprehensive model of continuous school improvement which includes full staff professional development as well as personalized coaching to help teachers implement concepts in their classroom in a practical way that meets their needs.  As a demonstration of MECA’s commitment to continuous school improvement, ten (10) full days of professional development on a specified topic have been set aside.  Additionally, each day will be complemented by coaching to help teachers implement the concepts discussed during the full-day in-service. Coaching will take place between each of the full-day training sessions.  Below is an outline of the ongoing professional development plan, including an overarching objective to be accomplished by each day of training.  
DAYS1-2:  A Framework for Understanding Poverty
Objective:  Participants will examine how economic class affects behaviors and mind sets, why students from generational poverty often fear being educated, the “hidden rules” within economic classes, discipline interventions that improve behavior, and the eight resources that make a difference in success. Participants will also analyze case studies, support systems, the role of language registers, discourse patterns and story structure, and the relationship between eye movement and learning. 
DAY 3: Begin with the End in Mind (desired results, goals, or standards)

Objective:  Participants will examine the backward design process and use specific tools (e.g. Bloom’s Taxonomy, STAR  Blueprints) and critical questions to “unpack” and prioritize content standards.  

DAY 4: Clustering Standards to Create Standards-Based Units
Objective:  Participants will review their prioritized standards and work collaboratively to cluster standards around “big ideas.”  The “big idea” standards will serve as anchors for units.

DAYS 5-6: Think Like an Assessor
Objective: Participants will analyze achievement targets embedded in standards, as well as assessment options available to them in order to design effective assessments that are aligned to standards.

DAYS 7-8: Communicating Criteria for Success to Students
Objective: Teachers must establish specific criteria that will be used to determine student proficiency on any given task (essay, projects, oral presentations, etc…) and then communicate the criteria to students prior to giving the assessment.

DAYS 9-10 - Learning Experiences that Promote Understanding and Engagement
Objective: Participants will develop instructional techniques that are proven to have a positive effect on student achievement. Participants will also learn how to differentiate the strategies in order to meet the needs of students with special needs, English language learners and gifted/talented students.

Additional professional development will focus on topics that are relevant to the school’s mission and projected student population, such as “A Framework for Understanding Poverty” (Ruby Payne), project-based learning, creating a college-going culture, and technology-based teaching practices.  
Implementation Timeline

The founders of MECA are fully aware of the complexity of the academic program innovations we are proposing.  In order to avoid overwhelming the staff and students with too many initiatives at once, MECA will phase in various program components progressively over the first two years of operation, gradually increasing the depth and breadth of implementation.  The following chart summarizes the timing and implementation context of each proposed initiative.  Note that the intent is to expose  middle school students to a project-based learning model, and to begin to encourage them to give back to their communities in the first few years. Students will not engage in full-fledged entrepreneurship or community development work until high school.  The summary chart is followed by detailed descriptions of each proposed academic program component.

	Academic Program Component
	Purpose
	Year to begin
	Context for Implementation 

	Backwards Design
	To ensure that all classroom instruction and assessments are rigorous and aligned to State Standards
	Year 1
	· All grades

· Daily classroom integration

	Grade-level Advisories
	To provide on-going academic guidance and mentorship to all students, and to prepare them for college
	Year 1
	· All grades

· Advisory period (1-2 times/week)

	Project-Based Learning
	To acclimate middle school students to self-directed, hands-on learning.
	Year 1
	· Grades 6-8

· Curriculum integration at least once per year in each classroom

	Community Development Projects
	To develop middle school students’ community building skills and dispositions
	Year 2
	· Grades 6-8

· At least one community service project in each advisory

	Integrated Technology
	To prepare students to be effective in the 21st Century work place. 
	Year 3
	· All grades, emphasis on high school

· At least occasional use in classroom 

· Universal access after school

	Entrepreneurship Training
	The develop students’ marketable skills and empower them to create community capital
	Year 1             ( 

(Middle School) 

Year 2             (
(High School)
	· After school only – Corporate Kids /Cyber Klub

· Selected High School courses and after school


Innovative Curriculum

MECA recognizes the importance of ensuring that a standards-based curriculum program is in place and regularly evaluated for effectiveness.  In order to create this program, a research-based instructional design method will be employed by the school.  The method, known as “Backward Design,” is an instructional design method with a strong research base currently being employed in reform efforts across the nation.   Originally published in “Understanding by Design,” by Grant Wiggins and Jay McTighe, this process of instructional planning provides teachers with a method for aligning standards, assessment, and instruction.  
 

This process is one in which teachers start with the desired results (goals or standards) – and then derive the curriculum from the evidence of learning (performances) called for by the standard and the teaching needed to equip students to perform.  There are three distinct stages of this process that MECA will use.  The three stages are as follows:
 

Stage 1:  Unpacking and Prioritizing State Content Standards
Teachers and administrators will apply specific tools necessary to “unpack” and prioritize content standards.  This is a necessary pre-requisite step to effectively designing assessments that are aligned to standards.  Specifically, teachers will:
 

· Understand the three steps of the backward design process (identifying desired results, designing and aligning assessments to those results, differentiating instruction to meet the needs of all learners).
· Apply a concrete process for analyzing standards which helps teachers internalize the standards as well as determine the following information:
o       Level of thinking (based on Bloom’s Taxonomy) required by students to reach mastery of the standard (this will be tied to creating assessments)
o       Percentage of questions from the STAR exam (CST & CAT 6) that relate to each strand of the standards (this will be tied to creating assessments)
o       Identification of standards that will serve as “anchors” upon which units can be based.  Other standards are tied to these “anchor” standards within each unit designed by teachers (this will be tied to creating assessments for units as well as individual lessons within the unit).  
 

Teachers in each of the content areas, including Physical Education and visual performing arts will use California State Content Standards as part of this process. 
 

Stage 2:  Aligning Assessments (formative and summative) to content standards
Teachers will design effective assessments that are aligned to standards and provide an accurate measure of a student’s ability to engage in the level of thinking that is required by each standard.  Specifically, teachers will:
 

· Identify four overarching assessment methods (selected response, constructed response, performance assessment, and personal communication) from which to choose when designing standards-based assessments (both formative and summative) 

· Analyze content standards to determine the “achievement target” embedded within each standard (achievement targets are the link between standards and assessment) 

· Match an appropriate assessment method to each standard 

· Establish and articulate clear criteria for reaching proficient performance on standards 
 

Stage 3: Differentiating Instruction to Meet the Needs of All Learners
Teachers will design innovative instructional strategies by: 

· Differentiating the content, process, and products delivered to students in order to provide equal access to standards-based education for all learners (including English language learners and students with special needs) 

· Writing effective standards-based lesson plans 

· Exploring how all learners (including ELLs and special needs students) vary in their readiness, interests and learning profiles.  
*The California English Language Development Test (CELDT) will be administered to all English language learners in order to determine appropriate instructional sequence and placement for each language learner.  Additionally, the Student Oral Language Observation Matrix will be used by teachers to measure progress regarding comprehension, fluency, vocabulary, pronunciation, and grammar usage.  Teachers will be trained to use Specially Designed Academic Instruction in English (SDAIE) techniques to meet the needs of English language learners.
· Using a repertoire of research-based instructional strategies proven to increase student achievement in a standards-based system (e.g. latest research from Marzano, Pickering, Pollock, Schmoker, Tomlinson, as well as Core Knowledge Instructional Resources) 

· Creating learning experiences that promote understanding, interest, and excellence 

· Innovating and enhancing current standards-based adopted programs 

 

As a result of implementing and using this process, educational objectives become the criteria by which materials are selected, content is outlined, instructional procedures are developed, and tests and examinations are prepared.  MECA teachers will use the process on a continual basis to evaluate the effectiveness of materials and instructional strategies used in their classrooms.  Thus, the process will serve as the vehicle for ongoing conversations among and between grade levels and departments at MECA.  Specifically, all teachers will be charged with the responsibility of meeting weekly, as a staff, to engage in lesson study and the examination of student work in order to critically examine lessons to determine their effectiveness.  
 

Teachers will be trained on the method outlined above by qualified individuals whose accomplishments include training schools on this process at the national level.  MECA will continue conversations with Insight Education Group, Inc., an educational consulting firm specializing in professional development, comprehensive school reform (including work as an approved SAIT provider), and charter development in order to design a comprehensive professional development plan aimed at equipping the MECA staff with the knowledge and resources necessary to effectively engage in the Backward Design process.  The table below graphically depicts the steps involved in this process of standards-based instructional design
Students with Special Needs

MECA is committed to the ideals of Academic Excellence, Democratic Leadership and Personal Growth for all students. Our mission includes full inclusion of all students across the range of academic and language achievement from educationally disadvantaged to gifted and talented. Specific special populations we expect to serve include English Language Learners, academically gifted students, academically low-achieving students, and students with Individualized Educational Plans (IEPs). The process of serving these and all students begins with a defined Intake Procedure (currently in development). Families choosing to attend MECA will complete an Intake Packet which may include:

· Parent Survey

· Learning Styles Profile

· Reading/Writing Assessment

· Mathematics Assessment

· Additional measures as needed

Families enrolling with documented special needs students will participate in further discussion with qualified, certificated staff and work together in developing, implementing and/or modifying special needs services. Based on data gathered from existing documentation and the MECA Intake Procedure, the staff of MECA will make every effort to put services in place for students based on students’ anticipated needs. Requests, conferences, and assessments will be documented and kept in students’ files.

In the event a student enters MECA without records and/or prior assessment and there is a family request or an apparent need for English language enrichment, a Home Language Survey will be completed. If language other than English is indicated on the survey, appropriate testing and ELD level will be utilized to maximize the student’s capacity for English language acquisition.

English Language Learners. English Language Learners will be supported through a combination of modified instruction, a supportive school culture, and additional academic support as needed.  At this time, MECA is planning on using “High Point” as a curricular resource to address the needs of ELLs.  Additionally, teachers will be trained to provide sheltered instruction using SDAIE techniques when some students have difficulty understanding English. Teachers will also pair English Language Learners with students who can effectively translate, and many activities will be hands-on rather than text-based, diminishing reliance on reading and listening as the only learning methods. The school will also promote the success of English Language Learners by valuing the Spanish language as a critical resource and fostering a bilingual culture.  English Language Learners will act reciprocally as mentors to Spanish Language Learners as part of class assignments and through community service learning. When possible, non-native English speakers will have opportunities to read, dialogue, and present work in their native language.

The MECA will identify new-enrollees with a home language other than English, monitor their progress in learning English, and help reclassify them when they become proficient in English, using assessment tools in compliance with California law. New enrollees shall be tested as required by California, and if applicable, federal law. Procedures and instruments used for identification, assessment and reclassification may be the same as those used by Paramount Unified. 

Academically Gifted Students. Some students will enter the school better prepared or be naturally endowed to learn at a faster pace than the majority. Since the mission of MECA includes assuring that all students’ educational experience is rigorous, teachers will be prepared to provide additional challenges for these students. Portfolios and exhibitions are particularly useful in assuring that students are accountable for working up to potential by customizing expectations to the learner. Students working at different paces will sometimes be paired so that students excelling in a particular subject help students struggling with material more challenging. Brain-based research shows that people deepen understanding through the process of teaching others (Caine & Caine, 1998)

Academically Low-Achieving Students. Services for academically low-achieving students will begin with an assessment of academic deficiencies. Low achieving students will be defined as students who are either (a) performing 2 or more grades below their assigned grade-level, and/or (b) students who scored basic of below on any portion of the STAR tests. Staff will be trained in the signs of common learning disorders to increase the likelihood that these needs will be identified. Instructional activities will vary to accommodate different learning styles to draw out students’ various strengths.  Students’ simply needing additional assistance in particular subjects or skill areas may get additional help from peers, staff, and volunteer tutors. Students who are not achieving because of distracting issues in their personal lives will have a forum for identifying and discussing issues in advisory or one-on-one with staff. When additional interventions are needed, the staff will be proactive in coordinating support services, including participation in content intervention sessions in which teachers will use an appropriate intervention program as a resource for delivering instruction.   In order to identify the most appropriate intervention program, MECA staff will engage in a detailed review process of such programs for English Language Arts and Mathematics.  Please note that this is not an exhaustive list of intervention programs, but represent those which MECA has identified to be included in the initial review process to be carried out by school staff.

California State Board of Education Adopted Intervention Programs for English Language Arts/English Language Development

· Glencoe/McGraw-Hill (Sopris West), Language! A Literacy Intervention Curriculum, 2002, Gr. 4-8
· Hampton Brown, High Point, 2001, Gr. 4-8

· Hampton Brown, High Point (for English Learners), 2001, Gr. 4-8

· Pearson Longman, The Shining Star Program, 2004/2005, Gr. 4-8

· Scholastic, Read 180, 2002, Gr. 4-8

· Sopris West, Language! 3rd Edition, 2004, Gr. 4-8

· Sopris West, Language! 3rd Edition (for English Learners), 2004, Gr. 4-8

· SRA/McGraw-Hill, SRA/Reach Program, 2002, Gr. 4-8

· Voyager Expanded Learning, Voyager Passport, 2004/2005, Gr. 4-8

· Wright Group/McGraw-Hill, Fast Track Reading Program, 2002/2003, Gr. 4-8

Intervention Programs for Mathematics

· CSL Associates, Success with Math Coach – Strategic or intensive intervention

· Houghton Mifflin, Knowing Mathematics – Intensive intervention

Students with Individualized Educational Plans. The MECA staff will monitor students to assure that they receive appropriate support services, including special education and/or related services for students with exceptional needs. An important objective of professional development is to assure that teachers and administrators are aware of the breadth of student needs and the ways they are manifested in the classroom. Teachers who skillfully target students’ diverse needs through appropriate instruction can do a lot to reduce the need for additional supplemental services. We are committed to create a supportive environment for students with demonstrated needs, and to provide services for those students who have Individualized Education Plans (IEPs).

Special Education Services
Overview

The Charter School shall comply with all applicable State and Federal Laws in serving students with disabilities, including, but not limited to, Section 504 of the Rehabilitation Act (“Section 504”), the Americans with Disabilities Act (“ADA”) and the Individuals with Disabilities in Education Improvement Act (“IDEIA”).  

MECA shall be categorized as a “public school” within the Paramount Unified School District in conformity with Education Code Section 47641(b).  MECA shall comply with all state and federal laws related to provided special education instruction and related services and all SELPA policies and procedures; and shall utilize appropriate SELPA forms.  

The School shall be solely responsible for its compliance with Section 504 and the ADA.  The District facilities to be utilized by the School shall be accessible for all students with disabilities.
Section 504 of the Rehabilitation Act

The School recognizes its legal responsibility to ensure that no qualified person with a disability shall, on the basis of disability, be excluded from participation, be denied the benefits of, or otherwise be subjected to discrimination under any program of the School.  Any student, who has an objectively identified disability which substantially limits a major life activity including but not limited to learning, is eligible for accommodation by the School.  

A 504 team will be assembled by the Principal and shall include the parent/guardian, the student (where appropriate) and other qualified persons knowledgeable about the student, the meaning of the evaluation data, placement options, and accommodations.  The 504 team will review the student’s existing records; including academic, social and behavioral records, and is responsible for making a determination as to whether an evaluation for 504 services is appropriate.  If the student has already been evaluated under the IDEIA but found ineligible for special education instruction or related services under the IDEIA, those evaluations may be used to help determine eligibility under Section 504.  The student evaluation shall be carried out by the 504 team who will evaluate the nature of the student’s disability and the impact upon the student’s education. This evaluation will include consideration of any behaviors that interfere with regular participation in the educational program and/or activities.  The 504 team may also consider the following information in its evaluation:

· Tests and other evaluation materials that have been validated for the specific purpose for which they are used and are administered by trained personnel.

· Tests and other evaluation materials include those tailored to assess specific areas of educational need, and not merely those which are designed to provide a single general intelligent quotient.

· Tests are selected and administered to ensure that when a test is administered to a student with impaired sensory, manual or speaking skills, the test results accurately reflect the student’s aptitude or achievement level, or whatever factor the test purports to measure, rather than reflecting the student’s impaired sensory, manual or speaking skills.  

The final determination of whether the student will or will not be identified as a person with a disability is made by the 504 team in writing and notice is given in writing to the parent or guardian of the student in their primary language along with the procedural safeguards available to them.  If during the evaluation, the 504 team obtains information indicating possible eligibility of the student for special education per the IDEIA, a referral for assessment under the IDEIA will be made by the 504 team.

If the student is found by the 504 team to have a disability under Section 504, the 504 team shall be responsible for determining what, if any, accommodations or services are needed to ensure that the student receives the free and appropriate public education (“FAPE”).  In developing the 504 Plan, the 504 team shall consider all relevant information utilized during the evaluation of the student, drawing upon a variety of sources, including, but not limited to, assessments conducted by the School’s professional staff.  

The 504 Plan shall describe the Section 504 disability and any program accommodations, modifications or services that may be necessary.  

All 504 team participants, parents, guardians, teachers and any other participants in the student’s education, including substitutes and tutors, must have a copy of each student’s 504 Plan.  The site administrator will ensure that teachers include 504 Plans with lesson plans for short-term substitutes and that he/she review the 504 Plan with a long-term substitute.  A copy of the 504 Plan shall be maintained in the student’s file.  Each student’s 504 Plan will be reviewed at least once per year to determine the appropriateness of the Plan, needed modifications to the plan, and continued eligibility.

Services for Students under the “IDEIA”

The Charter School intends to provide special education instruction and related services in accordance with the IDEIA, Education Code requirements, and applicable policies and practices of the Special Education Local Plan Area (“SELPA”).  The Charter School shall remain, by default, a public school of the District for purposes of Special Education purposes pursuant to Education Code Section 47641(b).  However, after two years of operation under this charter, the Charter School reserves the right to make written verifiable assurances that the Charter School shall become an independent LEA and join a SELPA pursuant to Education Code Section 47641(b) either on its own or with a grouping of charter school LEA’s as a consortium. 

As a public school of the District, solely for purposes of providing special education and related services under the IDEIA pursuant to Education Code Section 47641(b), in accordance with Education Code Section 47646 and 20 U.S.C. 1413, the Charter School seeks services from the District for special education students enrolled in the Charter School in the same manner as is provided to students in other District schools.  The Charter School will follow the District and SELPA policies and procedures, and shall utilize SELPA forms in seeking out and identifying and serving students who may qualify for special education programs and services and for responding to record requests and maintaining the confidentiality of pupil records. The Charter School will comply with District protocol as to the delineation of duties between the District central office and the local school site in providing special education instruction and related services to identified pupils.  An annual meeting between the Charter School and the District to review special education policies, procedures, protocols, and forms of the District and the SELPA and District protocol, will ensure that the Charter School and the District have an ongoing mutual understanding of District protocol and ensure ongoing compliance.

As long as the Charter School functions as a public school of the District solely for purposes of providing special education and related services under the IDEIA pursuant to Education Code Section 47641(b), then we would anticipate that a Memorandum of Understanding (“MOU”) would be developed between the District and the Charter School which spells out in detail the responsibilities for provision of special education services and the manner in which special education funding will flow to the students of the Charter School.  We envision an ideal relationship for special education to follow the language and intent of Education Code Section 47646 and 20 U.S.C. 1413 as follows:

· The District retains the special education funds for the students of the Charter School;

· The District provides services to the students of the Charter School in the same manner as other students of the District;

· The Charter School pays the District, a pro-rata share of the overall District encroachment for special education.

ELEMENT 2: MEASURABLE OUTCOME GOALS

MECA administrators will implement a culture in which its pupil outcome goals and school outcome goals are continuously evaluated for effectiveness.  It is intended that students will advance and progress by demonstrating mastery of these pupil outcome goals at designated times to be determined during the planning phase.  At all times, students will be expected to demonstrate that they have attained the skills, knowledge, and attitudes specified as goals in the school’s educational program.  These outcomes will be facilitated by a school year calendar that provides for 10 full days of teacher professional development throughout the year, and by an innovative bell schedule that allows students to explore topics with more depth, while enjoying a breadth of curricular and co-curricular courses.

Proposed  Academic Calendar

	First Day of Instruction
	August 27, 2007

	Labor Day
	September 3, 2007

	Fall Professional Development 

(Pupil Free Days)
	October 15, 2007 – October 19, 2007

	Veterans Day
	November 9, 2007

	Thanksgiving
	November 22 - 23, 2007

	Winter Recess
	December 24, 2007 – January 4, 2008

	M.L. King, Jr. day
	January 11, 2006

	Presidents’ Day
	February 18, 2008

	Spring Professional Development

(Pupil Free Days)
	March 17, 2008 – March 21,2008

	Spring Recess
	April 7 – 11,  2008

	Memorial Day
	May 26, 2008

	Last Day of Instruction
	June 13, 2008


Instructional Days: 185

Pupil Free Professional Development Days: 10

Bell Schedule

6th-8th Grades

	
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	8:00 AM – 9:30
	English
	English
	English
	English
	Advisory Meeting

	9:30 – 9:45
	Nutrition
	Nutrition
	Nutrition
	Nutrition
	Nutrition

	9:45 – 11:15
	Social Studies
	Social Studies
	Social Studies
	Social Studies
	Intervention/ Enrichment

	11:15 – 11:45 PM
	Lunch
	Lunch
	Lunch
	Lunch
	Lunch

	11:45 – 1:15
	Math 
	Math 
	Math 
	Math 
	Elective 

	1:15 – 1:30
	Nutrition
	Nutrition
	Nutrition
	Nutrition
	Nutrition

	1:30 – 3:00
	Science
	Science
	Science
	Science
	Elective 

	3:00 – 3:45
	Physical Education
	Physical Education
	Physical Education
	Physical Education
	Physical Education

	4:00 – 6:00*
	CK2/ Intervention
	CK2/ Intervention
	CK2/ Intervention
	CK2/ Intervention
	CK2/ Intervention


* Supplemental education programs, additional to the standard instructional day
Daily Instructional minutes = 375 (exceeds state requirement of 300 minutes/day)

9th-12th grades

	
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	Block 1
8:00 AM – 9:30
	Advisory Meeting
	D
	C
	B
	Advisory Meeting

	9:30 – 9:45
	Nutrition
	Nutrition
	Nutrition
	Nutrition
	Nutrition

	Block 2
9:45 – 11:15 
	A
	E
	D
	C
	Intervention/ Enrichment

	11:15 – 11:45 PM
	Lunch
	Lunch
	Lunch
	Lunch
	Lunch

	Block 3
11:45 – 1:15
	B
	A
	E
	D
	Elective

	1:15 – 1:30
	Nutrition
	Nutrition
	Nutrition
	Nutrition
	Nutrition

	Block 4
1:30 – 3:00
	C
	B
	A
	E
	Elective

	Block 5

3:00 – 3:45
	Physical Education/

Intervention
	Physical Education/

Intervention
	Physical Education/

Intervention
	Physical Education/

Intervention
	Physical Education/

Intervention

	4:00 – 6:00*
	CK2/ Intervention
	CK2/ Intervention
	CK2/ Intervention
	CK2/ Intervention
	CK2/ Intervention


* Supplemental education hours, additional to the standard instructional day
Daily Instructional minutes = 375 (exceeds state requirement of 360 minutes/day)


Attendance Accounting

The charter school, in conjunction with a charter school management company, will implement an attendance recording and accounting system which complies with state law and will fully comply with PUSD, LACOE, and DOE requirements (i.e. Classification and Statistical Reports).

Pupil & School Outcome Goals

At this time, MECA will pursue the following pupil & school outcome goals, as measured by multiple and varied benchmark assessments aligned to state standards and reflective of proficiency measures required by the STAR:
	PUPIL OUTCOME GOALS

	Outcome
	Method of Measurement

	All students will demonstrate proficiency in reading and writing.  Students performing on grade level will demonstrate the equivalent of one year of academic growth each year. Students performing below grade-level will demonstrate the equivalent of one and a half years of academic growth each year until they catch up to their grade level.  In all cases, academic growth will be measured based on mastery of grade level standards, as measured by standards-aligned benchmark and curriculum-embedded assessments as well as STAR test results. 

	· CST/Cat-6

· Curriculum-embedded formative and summative assessments

· Regular, standards-aligned benchmark exams (developed using a data management system)

· Pre-post reading/language Arts diagnostics (e.g. Jerry Johns Reading Inventory, K-12)

· Informal classroom-based assessments



	Students will demonstrate a mastery of designated outcome goals in the areas of English Literature, History, Math, Science, Art, and a Foreign Language.  Suggested goals, subject to revision, are listed in detail below.


	· Pre-post diagnostic assessments

· Curriculum embedded benchmark assessments, aligned to standards (see “Assessment Design”, below, for a description of how assessments will be aligned to standards) 

· STAR test data

· Informal classroom-based assessments

	Students will demonstrate mastery of skills related to college preparation and success in continued education. 


	· PSAT/ SAT

· SCANS Competencies-based rubric (to be developed by MECA)

· Post-secondary application and enrollment data

	Students will develop economic literacy and entrepreneurial leadership skills as defined by a rubric assessment to be developed.


	· SCANS Competencies-based rubric (to be developed by MECA)

· Assessments developed based on the national Standards for Entrepreneurship Education (Appendix I)

	Students will complete coursework and related activities needed to be considered for admission at the University of California and California State Universities (i.e. A-G requirements).


	· Student Transcripts

· Course accreditation records

	SCHOOL OUTCOME GOALS

	Outcome
	Methods of Measurement

	The school will demonstrate student improvement on standardized tests, including appropriate standardized tests used by the Paramount Unified School District that compare favorably with schools that have similar student populations (e.g. race, gender, socioeconomic status, etc.)


	· Comparison of MECA standardized test scores to those of comparable schools.



	The school will have a higher student attendance rate than the Paramount Unified School District. Specifically, MECA will seek to meet or exceed a 96% attendance rate.

	· Comparison of District-wide attendance data and MECA attendance data at P2.

	The school will achieve a positive rating on an Academic Performance Index (API) that compares favorably with schools that have similar student populations.


	· Identify whether the school has met annual Academic Performance Index (API) and Adequate Yearly Progress (AYP) targets as defined by the California Department of Education and NCLB legislation, respectively.

	The School will close the achievement gap: standardized test score data will demonstrate a pattern of raised achievement over time for traditionally underserved minority students.


	· Identify whether the school has met annual Academic Performance Index (API) and Adequate Yearly Progress (AYP) targets as defined by the California Department of Education and NCLB legislation, respectively.

	It is the goal of MECA to receive an average score of “satisfied” or “very-satisfied” on annual Parent, Teacher satisfaction surveys
	· Annual Parent, Teacher satisfaction surveys


As the school becomes more familiar with its student population, school-wide performance goals may be modified to reflect the needs of its actual students. It is expected that the MECA charter will be renewed if we can demonstrate that we have met or made significant progress on these or reasonably revised pupil outcome goals.
In the spirit of continuous improvement, within the term of this charter, MECA will also seek out an independent evaluation of its pupil performance with a specific focus on reviewing the program and its strengths and weaknesses in narrowing the achievement gap.   The Charter School shall utilize the results of this evaluation to make alterations to its program to narrow the achievement gap in accordance with the school wide outcomes established above.
Suggested Subject Matter Competencies

As indicated above, MECA expects its graduates to demonstrate a mastery of specific subject matter competencies, as detailed by the California State Content Standards for Reading/Language Arts, Math, Science, History, and recommended standards in Fine Arts, Physical Education, and Foreign Language.  The following is a list of suggested goals for subject matter competencies.  It should be noted that the lists have been developed from the State Content Standards and are by no means meant to replace the standards.  The following lists detail broad learning targets by content area.  State content standards detailing specific learning targets as mandated by the State of California will be utilized by all faculty.  Additionally, in-depth discussions with the school community on what students should know and be able to do will occur. Students’ progress towards mastery of standards will be assessed every six to eight weeks using benchmark assessments that mirror the standard of proficiency required on the STAR tests.

A. English/Language Arts

In the area of English/Language Arts, students will:

· Understand and appreciate literature and the arts as expressions of and ways to interpret the human experience

· Obtain meaning from a variety of complex texts

· Be well read as demonstrated by reading a variety of literary works representing different genres

· Make informed interpretations of the purpose and meaning of literary works

· Convey interpretations of the purpose and meaning of literary works

· Explain how literature from various cultural/ethnic groups expresses both distinctive and similar values, experiences, struggles, and contributions

· Evaluation how the form and content of literary work contributes to its message and impact

B. History

In the area of History, students will:

· Understand and apply civic, historical, and geographical knowledge in order to become a citizen in a diverse world

· Apply information, concepts, and perspectives from the history of our nation and the history and development of other nations

· Deliberate on public issues which arise in a representative democracy

· Use historical research to ask and answer questions about the past

· Recognize that regions can be defined in cultural, physical, or political terms

· Accurately interpret and summarize information from maps, charts, and graphs

· Understand the building blocks of representative government

· Understand the evolution of early civilizations and the development of new ideas, institutions, and systems of thought

· Recognize that events in the past inform the present

· Understand the rich and varied achievements of diverse peoples

C. Math

In Math, students will:

· Construct mathematical models

· Use a variety of problem solving strategies

· Use advanced computing systems

· Understand an apply advanced properties of numbers

· Understand and apply advanced methods of measurement

· Understand and apply advanced concepts of geometry

· Understand and apply adv advanced concepts of functions and algebra

· Understand and apply advanced concepts of probability and statistics

· Understand and apply advanced concepts of data analysis

D. Science

In Science, students will:

· Analyze real world phenomena using scientific concepts, principles, and processes (e.g. cause and effect, energy, systems, etc.)

· Use the scientific method to ask and answer questions about the world

· Understand essential ideas about the compositions and structure of the universe and the motions of objects in it

· Know basic earth, biological, physical, and chemical concepts

· Understand basic concepts of matter and energy, motion and forces

E. Arts

In the Arts, students will:

· Participate in artistic activities

· Make informed interpretations of the purpose and meaning of artistic works

· Convey interpretations of personal experiences in expressive forms

· Explain how art from various cultural/ethnic groups expresses both distinctive and similar values, experiences, struggles, and contributions

· Explain how the form and content of an artistic work contributes to its message and impact

· Explain the role of the artist in providing service to the community and world

F. Foreign Language

In the area of Foreign Language, students will:

· Obtain sufficient verbal fluency and written proficiency to communicate effectively in a foreign language

· Understand and appreciate the culture underlying a foreign language

G. Physical Education

In the area of Physical Education, students will:

· Exhibit a physically active life style

· Demonstrate the ability to make healthy choices (e.g. nutritionally, avoiding harmful substances, etc.)

· Demonstrate responsible personal and social behavior in physical activity settings

· Understand and apply the rules of multiple sports

· Understand how individual contributions lend themselves to the success of a team

 ELEMENT 3: ASSESSMENT OF OUTCOME GOALS

Assessment Assumptions

Our assessment methods are based on the following beliefs:

· In order to have a complete picture of a student’s growth, differentiated assessment methods must be used.  Assessments for individual students should focus on individual mastery of specific content standards and learning objectives.

· As is integral to the process of Backward Design, there should be an appropriate relationship between a desired student outcome and the means used to assess it.  Assessments should be aligned to the prioritized standards and student objectives.

· Knowledge Targets (Stiggins) should be studied and aligned to student assessment.  Identifying what we expect students to know and be able to do with specific information is a vital piece of all assessment methods.

· Assessment should promote and support reflection and self-evaluation on the part of students, staff, and parents. 

Assessment Design

The pupil  student performance and assessment will take into account several assessment methods, specifically based upon the assessment program created and researched by Richard J. Stiggins, author of Student Involved Classroom Assessment, 3rded., 2001.  Stiggins’ work is based on the idea that effective assessment must directly correspond to specific achievement targets that have been made apparent to students as part of the instructional program.  Teachers will be trained to use the chart provided in Appendix F, along with other tools such as Bloom’s taxonomy and the STAR blueprints to identify the exact achievement target that is required by each content standard. Those tools and resources will allow them to determine the most appropriate type of assessment to measure student mastery of a given standard. This method has been included based on proven successful use in secondary educational settings, and includes such assessments as selected response, essays, performances, and products.

Cumulative portfolios will include self-selected works that exemplify mastery of standards-based content knowledge and skills.  Report cards will be issued on a quarterly basis accompanied by detailed teacher narratives.

Mandated Assessments

As is required by the California Department of Education, students will also participate in the STAR (CST, CAT6, SABE) and all other mandated accountability programs (CELDT, CAHSEE, etc.).  MECA will meet all statewide standards and conduct the pupil assessments required pursuant to Section 60602.5 and any other statewide standards authorized in statute or student assessments applicable to students in non-charter public schools.  We firmly believe that the academic program will fully prepare students for success in these statewide assessment programs.  Additional support structures (i.e., after-school tutoring, summer enrichment programs, mentoring programs, peer study groups, etc.) will be in place to ensure that students surpass the performance of their peers in comparable high school settings.

Staff will use all pieces of the assessment system in an ongoing effort to examine student performance and revise instructional practices to address student needs.  At no time will MECA become complacent with the examination of assessment findings.  The goal will be continuous improvement to achieve the highest quality educational program that is possible. Staff will continuously be challenged to rethink current pedagogical practices to meet the changing needs of new and existing student populations.

Student interaction with teachers is a vital component of MECA.  This program will assist in the qualitative assessment of student growth in relation to the school goal of establishing a college-going culture.  Each teacher will serve as an Advisor for 20-30 students.  The teacher will serve the same 20-30 students for the duration of their middle or high school experience, allowing for the teacher to become invested in the future and interests of each student they serve.  During team building activities, Advisories (the Advisors and their students) will engage in exercises that foster relationships of trust and respect.  This process is intended to create a network of peer and faculty support in which each and every student feels supported. In this way, advisories provide a secondary “family” for students. This is especially essential to enriching the nurturing capacity of families in the Northpointe Homes, many of which are led by single working mothers who have limited time and resources to devote to their children’s social and academic growth.

High School graduation will ultimately be contingent on senior year completion of a “Senior Project.” In this culminating, portfolio-style assessment, graduating seniors will demonstrate what they have learned during the course of high school through course-work and projects.  Projects will include multi-media presentation, self-reflections, self-assessments, and an expository report on a topic of each student’s choice that ties together his or her high school experience.

Data Management, Analysis and Reporting

STAR data will be used to help the school plan to meet its API growth goals. MECA will identify a school information system (SIS) that has the capacity to create a variety of reports on student achievement, including disaggregated data by content strand, student subgroup, grade-level, and classroom. The staff will be trained on how to interpret standardized test data, and will be engaged in critical analysis of the data in order to determine how the school can address any performance deficiencies or negative data trends.  The data analysis will be tied to professional development on standards-based instruction, so that teachers can enhance their understanding of student performance in light of normative data, and modify their instructional designs accordingly. In this way, staff will continuously be challenged to rethink current pedagogical practices to meet the changing needs of new and existing student populations. 
ELEMENT 4: GOVERNANCE STRUCTURE

California Non-Profit Public Benefit Corporation

MECA will exist as a legally and operationally independent nonprofit entity.  As such, MECA will incorporate as an independent California Nonprofit Public Benefit Corporation with its own Board of Directors.  The affairs of the nonprofit corporation will be managed and its powers exercised under the Board’s ultimate jurisdiction.
MECA will be governed pursuant to the Articles of Incorporation and bylaws adopted by the incorporators, and subject to the limitations of the California Nonprofit Public Benefit Corporation Law.  MECA will comply with all laws relating to public agencies in general, and all federal laws and regulations and state codes as it pertains to charter schools.

As provided for in the California Corporations Code, MECA will be governed by its Board of Directors (hereafter referred to as MECA Board of Directors or Board of Directors) whose members have a legal fiduciary responsibility and liability for the well-being of the organization.  MECA believes that the school’s internal accountability structure and decision making process, if strong and clear, will make the school self-sustainable throughout the years.

This Board of Directors will be composed of a broad cross-section of the school community and community-at-large, including parents, teachers, students, administrators, professionals, and community leaders.  In addition, the Student Government and Parent/Teacher/Student Association (PTSA) will have formal positions on the Board of Directors and will be consulted on major decisions.

Public Operating Principles

Public Operating Principles. MECA is the “For Benefit Organization” of a non-profit public benefit corporation which has tax exempt status under section 501(c)(3) of the Internal Revenue Code. MECA shall be solely responsible for the legal obligation and financial debts of the Charter School. The express purpose of MECA, Inc. is to engage in educational and charitable activities in support of MECA, a California Public Charter School, and to sustain MECA as a demonstration school in the dissemination of best practice through publications, lectures, consultation and/or otherwise. MECA will comply with all laws relating to public agencies in general, and all federal laws and regulations and state codes as they pertain to charter schools. MECA will be nonsectarian in its programs, admission policies, employment practices, and all other operations, will not charge tuition, and will not discriminate against any student on the basis of ethnicity, national origin, gender, sexual orientation, or disability. MECA will be governed pursuant to the bylaws adopted by the incorporators, as subsequently amended pursuant to the amendment process specified in the bylaws.  By-laws will be adopted and amended as needed, based upon ongoing program evaluation and changing needs.

General

Governance Philosophy.  Embedded in the guiding philosophy of MECA is a belief in community inclusion at all levels of organization, an appreciation and celebration of differences, and the knowledge that the application of skills produces deeply integrated learning. The promotion of this philosophy requires that our community’s method of governance be similarly aligned; to that end all stakeholders will be included on all levels of governance.  As an assurance of inclusion, order, and fairness, the Board of Directors will be trained in, and expected to practice Robert’s Rules of Order. The Board will at all times act in accordance with the Brown Act.  The Board will meet quarterly and agendas as well as meeting minutes will be available for public access. 
Governance Structure. MECA will include multiple levels of governance, each reflective of the diversity of the larger community it serves. The guiding body in the direction and accountability for the program is the MECA Governing Board of Directors.  Supporting and informing the Board is the Advisory Council. Growing out of the Board and Council are Governance Committees intended to more deeply explore specific areas important to the realization of the mission and vision of MECA.

Board of Directors

The MECA Board of Directors will consist of 5–11 voting members and one non-voting member. In recognition of the need for a diversity of voices in the trusteeship of MECA, seats on the Board will be filled by at least one parent as well as representation from the local community. To prevent any real or perceived conflict of interest or incompatibility of office, a representative from the local district within the Paramount Unified School District will sit on the MECA Board as a nonvoting member who facilitates communications and mutual understanding between the charter school and the District. Furthermore, members of the Board will be expected to recuse themselves from voting on any items that present a potential conflict of interest that would prohibit them from judging the situation objectively.  
Appointment of Directors.  The lead petitioners have appointed a Founding Board of Directors of at least 5 members which include representatives of the parent, educators, and community members who support educational choice in the community.  As provided in the MECA By-laws, the Executive Director automatically sits on the Board of Directors as a non-voting, ex-officio member. Additionally, there is a seat set aside for the non-voting representative of the local District. 
Terms and Elections.  Board members shall serve a term of two years.  No board member may serve more than three consecutive terms.  After serving three consecutive terms, an individual must take one year off before running for election again. Board elections will be held in January.  Special elections will be called whenever necessary to fill an unexpected vacant board seat.  Members will be elected by a simple majority vote of all parents/guardians of the current students of the Charter School.  The community or parent members of the Board cannot be an employee of the Charter School. The School shall seek community members with expertise in areas critical to school success including but not limited to education, school finance, fundraising, facilities, government, business, and legal.  

Qualifications of Directors. MECA Governing Board Directors, other than those individuals who must automatically serve pursuant to MECA By-laws, will be nominated based on their commitment to the mission and vision of the school, their willingness to fill the roles and functions as Directors, and their experience in the wide-ranging areas needed to fulfill our vision (e.g., business, community outreach, legal, fundraising, financial management, adolescent development, inclusion, etc.) Incoming Directors will engage in an orientation and training process to ensure their understanding of the mission and vision of MECA and their unique role(s) within the organization. 

The Board of Directors will have legal and fiduciary responsibility for MECA. The Board will be responsible for providing fiscal accountability by approving and monitoring the budget.  The Board will also help ensure effective organizational planning by approving long-range goals and annual objectives, monitoring the general policies such as health and safety, use and maintenance of facilities (for non- District sites), fundraising, and overseeing that school resources are managed effectively.  This goal will be accomplished primarily through hiring, supporting, reviewing the performance of, and if necessary, dismissing the Principal.

The Board will consist of individuals with these backgrounds and perspectives (see Appendix I for a list of the founding Board of Directors):

- Educator




- Community Representative

- Non-profit Business Operator 

- Partnership Representative

- Entrepreneur 



- Facilities Partner

- Charter School Operator

The composition of the Board will initially be designated by the MECA development team. 

MECA will allow a PUSD representative to serve as a non-voting board member.  The PUSD representative will facilitate communications and mutual understanding between MECA and PUSD.

Advisory Board

In addition to the Board of Directors, an on-site governing structure will be the Advisory Board.  The advisory team will consist of the Principal of the school, teachers, classified staff members, parents, and community members who will be elected at large.  The responsibilities of the Advisory Board will be to assist with the daily decisions occurring at the school site level.  

The community will be actively involved in the development of MECA.   Classified staff, student council leaders, and community representatives will be encouraged to address concerns to the school Advisory Board.  

Parental Involvement

One of the primary predictors of student success is parent involvement.  Parents of MECA students will be expected to participate in the educational process of their child/children. Parents will participate in school governance, as well as, support student’s educational development.  MECA will convene a Parent Association.  In addition to issues regarding parent/teacher/student relations, the Parent Association will develop family events, support groups, and interest groups.

Prior to admission all parents/guardians and their children will be required to a) attend an orientation; and b) sign a pledge indicating they understand the MECA philosophy, program and outcomes, and accept the responsibilities as set forth prior to admission. Contracts for parents/guardians of all students will require their involvement in and support of their child/children's educational experiences.  The contract will commit a parent/guardian to: 

· Work with the child at home with homework, projects, etc.

· Maintain a positive and effective communication with the teacher and staff.

· Ensure that their child attends school on a regular basis and on time.

· Enforce the school code of conduct with their child 

· Enroll their child in the prescribed academic enrichment and intervention programs if the school deems it necessary. 

· Complete 15 hours of service to the school during the year.

· Attend at least two parent workshops during the school year.
District/County Involvement

The district may appoint one non-voting, ex-officio member to the school’s governing board.  The PUSD representative will facilitate communications and mutual understanding between MECA and PUSD.  LACOE will be involved to the extent that it is involved in the fiscal oversight of PUSD and its related charter schools. 

MECA shall promptly respond to all reasonable inquiries, including but not limited to, inquiries regarding financial records, from the District and/or Los Angeles County Board of Education, and shall consult with the District regarding any inquiries.                                            

ELEMENT 5: EMPLOYEE QUALIFICATIONS

MECA will select a group of professionals that share the educational philosophy of the school and are committed to the education of all children. All personnel must commit to the mission and vision of the school. Employees’ job descriptions and work schedules will be reviewed and modified as necessary to meet the needs of the school and its students. Employee salaries will be based on the job duties and work basis as outlined in the charter.

Affirmations

· MECA will be nonsectarian in its programs, admission policies, employment practices, and all other operations.

· MECA will not require any employee to work at the charter school.

Background Checks 

MECA will perform all the required background checks on fingerprinting according to existing California state law. Prior to the first day of work for every employee, MECA will process all background checks through LiveScan, administered by the Department of Justice.

MECA will adhere to school policy pertaining to the safety and health of all employees and students. All employees must furnish or be able to provide: 

· Medical clearance of communicable diseases and tuberculosis (TB). 

· Fingerprinting and the service fee to the Department of Justice for a criminal record check. Applicants will be required to provide a full disclosure statement regarding their prior criminal record. 

· Documents establishing legal status.

Hiring/Selection Process 

The MECA Governing Board, development team and/or administrative staff will select employees for the school on an application and interview basis. Individuals that wish to apply for a position will be required to submit a resume and a MECA employment application. The MECA Governing Board, development team and/or administrative staff will review all submissions and determine which candidates are best suited for the school based on their qualifications. Selection will be based on the demonstrated ability to perform required job duties. 
The Charter School shall comply with Education Code Section 47605(l), which states in pertinent part:

“Teachers in charter schools shall be required to hold a Commission on Teacher Credentialing certificate, permit or other document equivalent to that which a teacher in other public schools would be required to hold.  These documents shall be maintained on file at the charter school and shall be subject to periodic inspection by chartering authority.  It is the intent of the Legislature that charter schools be given flexibility with regard to non-core, non-college preparatory courses.”

Candidates that are offered employment will receive a written notice from MECA. Classified employees will be hired either on a full-time or part-time basis depending on the job function and individual contract. 

Executive Director

· Provides vision, strategic planning and leadership for the organization 

· Lead all fund development including the ongoing maintenance and new development of contracts and other funding sources so as to provide the principal with all the needed and available resources to execute the academic program
· Oversee financial stability and growth of the organization, assure sound financial planning, effective asset management, and full compliance with government audit requirements.  Present operating and capital expenditure budgets for review and approval of Board of Directors annually.
· Oversee operations, consistent with all applicable local, State and Federal statutes and in compliance with the organization's by-laws, policies and procedures.  Ensure that the policies and procedures are uniformly understood and properly interpreted and administered.

· Responsible for the compliance and submittal of all reporting requirements
· Responsible for the design and execution of the facilities plan
· Oversee the schools fundraising activities
· Serves as the school's chief spokesperson and develops and maintains effective relationships with all stakeholders, government, and media
· Participate in meetings of the Board of Directors and Board Committees.  Provide advice and counsel, serve as a resource to the Board in establishing overall direction of the organization.  Participate in Board development, including recruitment and training.
Principal 

The Board of Directors will select the principal on an application and interview basis. Selection of the principal will be based on proven experience in educational leadership, educational vision for and experience with low-income and/or minority children, demonstrated ability in program design and/or development, entrepreneurial, and interest and commitment to educational reform.  All management powers not specifically designated to the Board are delegated to the principal, who will answer directly to the Board.  The principal will:

· Facilitate communication between the School Site Leadership Council and the Board of Directors

· Have the shared responsibility of hiring and firing (with cause) all other employees according to the mission, philosophy, and obligations of the school as spelled out in the charter.

· Oversee the day-to-day operations of the school.

· Prepare credentialing paperwork and monitor processing. 

· Organize and lead teacher workshops and in-service.

· Organize teacher common planning time.

· Assist with student discipline.

· Report to the Board of Directors on the progress of the school in achieving educational success once a month.

· Be a liaison to partners.

· Represent schools at meetings/forums.

· Call needed meetings.

· Open and close campus.

· Assist in writing grants, facilitating fundraising, and/or obtaining loans.


· Help parents organize parent support center and meetings.

Teachers

Teachers will be selected by the Principal on an application and interview basis.  Selection of teachers will be based on their teaching experience, the degree of subject matter expertise, and their ability to demonstrate classroom instructional capabilities. Inexperienced or  Alternative Certification  teachers will be hired on educational experience (i.e. former paraprofessional, school volunteer, child care, etc.), work experiences found beneficial to education, and resumes with good references. MECA will monitor the status of all teachers holding alternative certification.  Teachers will:

· Provide a quality, enriched and powerful curriculum.

· Provide continual assessment of student progress and maintain records.

· Continually evaluate classroom performance to meet the needs of the students.

· Provide an effective classroom environment that reflects and facilitates the academic program.

· Provide peer assistance to fellow teachers.

· Continue to work on professional growth.

· Actively strive for continuous and open communication with parents and community members.

· Maintain regular, punctual attendance.
· Teachers will be 100% CLAD certified or in the process of obtaining CLAD certification.
Other Certificated Staff/Substitute Teachers 

A list of day-to-day substitutes will be established and a list of qualified substitutes will be maintained.

Office Personnel 

Office Personnel will be selected by the principal and/or administrative staff on an application and interview basis. Selection will be based on the ability to perform the job duties for that position. Office personnel duties will include, but not be limited to:

· Answering telephones

· Filing reports

· Enrolling students

· Managing/monitoring office operations

· Ordering and purchasing office and classroom supplies, and vendor management

· Developing and implementing clerical and administrative procedures for daily school operations

· Preparing correspondence, reports, bulletins, files, forms, memorandums, and performing other clerical and administrative duties as assigned

· Bilingual translation and communication with parents and community

Under the administrative direction of the Principal, counselors implement programs which emphasize developmental guidance, preventive and proactive counseling, and which focus on the academic, personal, social, and career development of all students. Qualifications for a Opportunities Unlimited counselor include: at least one year of experience working with youth, excellent communication and teamwork skills, knowledge of child/adolescent development child/adolescent psychology, excellent active listening skills, and the ability to build trust and rapport quickly. Duties will include, but not be limited to: 

· Implementing broad based programs which deal with decision making skills, conflict resolution, self esteem, positive attitudes, goal setting techniques, and coping strategies. 

· Serving as school based resources for dealing with crisis prevention/intervention, and child abuse/neglect. 

· Providing classroom guidance focusing on emotional and social issues, family relationships, peer relations, and decision making, individual and group counseling. 

· Coordinating and facilitating programs and services which impact directly upon students' abilities to achieve academically, emotionally, socially, and personally. 

· Consulting and collaborating with parents, school staff, and agency personnel in planning for the students. 

· Participating in team intervention with staff to support students. 

· Maintaining liaison relationships in order to integrate the resources of the school and the community 

· Performing related work as required.
Classified Staff 

Classified and other personnel will be selected by the principal and/or administrative staff on an application and interview basis. Selection will be based on demonstrated ability to perform required job duties. Classified personnel will perform duties suitable for their job positions.

No Child Left Behind and Teacher Credentialing 

MECA will adhere to all requirements outlined by No Child Left Behind (NCLB) with respect to teachers and paraprofessional employees. Teachers will meet the requirements for employment as stipulated by the California Education Code section 47605(l). Primary teachers of core, college preparatory subjects (i.e. English language arts, math, science, history/social science, special education) will hold a Commission on Teacher Credentialing certificate, permit, or other document equivalent to that which a teacher in a non-charter public school would be required to hold. These documents shall be maintained on file at MECA and shall be subject to periodic inspection by the chartering authority. Non-core teachers are not required to hold credentials but must demonstrate subject expertise and the ability to communicate and work well with students.

Evaluations 

Evaluations will be performed annually. Performance measures will be used to evaluate all school personnel. 

The Executive Director will be evaluated by the Board on:

· Degree to which all business objectives are met with sound financial procedures
· Compliance, accuracy and timeliness in the presentation of all required reporting
· Accommodation of all necessary space requirements according to the facilities plan
· Success in promoting a positive message about the school
· Success in managing fundraising program 
The principal will be evaluated by the Board on: 

· Maintaining a fiscally sound charter school including a balanced budget. 

· Overall successful school academic program and achievement of educational goals. 

· High parental and community involvement. 

· Completion of required job duties. 

· Creation of a school atmosphere of enthusiasm, warmth, and cooperation among all parties. 

Teachers and lead teachers will be evaluated by the Principal and the Advisory Board on: 

· Student progress as referenced from assessment measures. 

· Effectiveness of teaching strategies as evaluated by the director, lead/mentor teacher, and Academic Review Board through classroom visitations. 

· Performance of job duties. 

· Knowledge of curriculum 

Classified and other personnel will be evaluated by the Executive Director based upon completion of assigned job duties and regular, punctual attendance. 

If an employee disagrees with an evaluation, a written objection may be appended to the review.  Employees always have the right to engage in the Due Process and Process for Resolving Complaints/Grievances. 

ELEMENT 6: HEALTH AND SAFETY OF PUPILS

The health and safety of MECA students and staff is a high priority. The school will follow all required safety regulations including emergency policies and procedures. MECA will comply with all health and safety laws and regulations that apply to non-charter public schools, including those required by CAL/OSHA, the California Health and Safety Code, building codes and the EPA. MECA will operate as a drug, alcohol, and tobacco free workplace.  The following is a summary of the health and safety policies of the Charter School:

Procedures for Background Checks

Employees of the MECA will be required to submit to a criminal background check and finish a criminal record summary as required by Ed. Code 44237 and 45125.1.  New employees not possessing a valid California Teaching Credential must submit two sets of fingerprints to the California Department of Justice for the purpose of obtaining a criminal record summary. The Principal of the school shall monitor compliance with this policy and report to the Board of Directors on a quarterly basis.  The Board President shall monitor the fingerprinting and background clearance of the Principal.

Role of Staff as Mandated Child Abuse Reporters

All non-certificated and certificated staff will be mandated child abuse reporters and will follow all applicable reporting laws, the same policies and procedures used by PUSD.

TB Testing

Faculty, staff and volunteers will be tested for tuberculosis prior to commencing employment and working with students as required by Education Code Section 49406.

Immunizations

All students enrolled and staff will be required to provide records documenting immunizations as is required at public schools pursuant to Health and Safety Code Section 120325-120375, and Title 17, California Code of Regulations Section 6000-6075.

Medication in School

MECA will adhere to Education Code Section 49423 regarding administration of medication in school.

Vision, Hearing/Scoliosis

Students will be screened for vision, hearing and scoliosis.  MECA will adhere to Education Code Section 49450, et seq., as applicable to the grade levels served by the school.

Blood borne Pathogens

MECA shall meet state and federal standards for dealing with blood borne pathogens and other potentially infectious materials in the work place.  The Board shall establish a written infectious control plan designed to protect employees and students from possible infection due to contact with blood borne viruses, including human immunodeficiency virus (HIV) and hepatitis B virus (HBV).

Whenever exposed to blood or other bodily fluids through injury or accident, students and staff should follow the latest medical protocol for disinfecting procedures.

Drug Free/Alcohol Free/Smoke Free Environment

MECA shall function as a drug, alcohol and tobacco free workplace.

Facility Safety

MECA shall comply with Education Code Section 47610 by either utilizing facilities that are compliant with the Field Act or facilities that are compliant with the State Building Code. The School agrees to test sprinkler systems, fire extinguishers, and fire alarms annually at its facilities to ensure that they are maintained in an operable condition at all times.  The School shall conduct fire drills monthly.

Comprehensive Sexual Harassment Polices and Procedures

The Charter School is committed to providing a school that is free from sexual harassment, as well as any harassment based upon such factors as race, religion, creed, color, national origin, ancestry, age, medical condition, marital status, sexual orientation, or disability. The Charter School has developed a comprehensive policy to prevent and immediately remediate any concerns about sexual discrimination or harassment at the Charter School (including employee to employee, employee to student, and student to employee misconduct). Misconduct of this nature is very serious and will be addressed in accordance with the Charter School sexual harassment policy.
Emergency Situations 

MECA will develop policies and procedures for response to natural disasters and emergencies, including fires and earthquakes. The school will train instructional and administrative staff in basic first aid. 

Fire Drills 

Fire drills will be held at least once a semester. Office personnel will maintain a record of fire drills held and total required time for complete evacuation. When the fire drill signal sounds, teachers will lead the students in their room along the route indicated on the evacuation map posted for that purpose. Before leaving the room, teachers will see that all windows and doors are closed and that they have their class attendance roster with them. Students who are not in a classroom at the time the fire drill signal is given will attach themselves to the nearest teacher exiting the building for purposes of getting to the designated evacuation site.

Once at the designated evacuation site, teachers and other staff will ensure that all students find their respective teachers. Teachers will then take roll to ensure that all students are accounted for. The names of any missing students will be given to the office personnel and the administrative staff will attempt to locate missing students. Students will remain with their teachers at the designated evacuation site until the administrative staff gives the “all clear” signal.

Disaster Drills (i.e. EARTHQUAKE) 

Disaster drills will be conducted at least once every two months. Students will be made familiar with the “duck and cover” routine. A disaster drill commencing with the “duck and cover” routine will be initiated by an announcement over the intercom. Staff and students will hear “This is an emergency drill. Duck and cover.” During the “duck and cover” routine in the classroom, teachers will turn off the lights and have students get under a desk or table or against the wall away from the windows. Students must remain quiet and orderly so they will be able to hear additional instructions when given. All drills will be concluded with an “all clear” announcement on the intercom, or a visible signal from the administrative staff.

In the case of a real earthquake, everyone must engage in the “duck and cover” routine immediately and remain in position until the teacher determines that it is safe to leave the building. If remaining in the room becomes dangerous, or when the shaking stops, teachers will proceed with their students to the evacuation site or another safety zone. If students are on the playground or other outdoor area when a disaster drill is called or during an actual earthquake, students are to drop immediately to the ground, away from trees and power lines, and cover their heads with their hands. They are to remain in that position until given additional instructions.

In the case of disasters other than earthquakes, the administrative staff will contact each room, advise staff of potential dangers, and give further directions or orders. Teachers and students will remain in their classrooms until instructions are received for an all clear or an evacuation. For safety purposes, no one is to leave the rooms. If there has been a chemical spill, the teacher must make sure that all doors, windows, and vents remain closed. The school site maintenance staff will turn off the gas. All unassigned staff will report to the office for assignments such as searching offices, bathrooms, and all other common areas, including outdoor facilities.

Teachers will stay with their classes for the duration of the emergency. In the event of an earthquake or other national disaster, all school employees are immediately designated “Civil Defense Workers” and are not allowed to leave school until they are given official clearance to do so by the administrative staff.

Bomb Threats

The person receiving the call or letter will note the time of day, wording of the message, background noises, and quality of the voice to try to determine if it is a young child or an adult. This person will delay the caller as long as possible, while they alert another adult to the crisis. That adult will immediately notify the telephone company to trace the call and immediately thereafter, notify the police using 911.

Based on the information at hand, the administrative staff will make a decision whether an immediate evacuation is warranted. If so, the evacuation code word “safe school drill” will be given over the intercom and evacuation procedures will be followed. The office personnel will coordinate information requests to and/or from law enforcement, the telephone company, and parents.

If an immediate evacuation is not warranted, the administrative staff will notify teachers to inspect their room for any suspicious materials or unknown packages, without alarming students. All unassigned staff will report to the office for assignments such as searching offices, bathrooms, and all other common areas, including outdoor facilities.

Evacuation Plan

A disaster of a significant nature may require the evacuation of the school. Immediately upon notification by outside authorities that the school must be evacuated, the administrative staff will verify the name and position of the person placing the alert. Once the source is confirmed, the administrative staff will give the evacuation code word “safe school drill” over the intercom. Teachers will proceed with their students to the nearest school exit indicated on the evacuation map posted for this purpose. Before leaving the room, teachers will make sure they have their class attendance roster with them. Students who are not in a classroom at the time the intercom signal is given will attach themselves to the nearest teacher exiting the building for purposes of getting to the designated evacuation site. Prior to evacuation, offices, bathrooms, and all other common areas including outdoor facilities, will be searched by unassigned staff members designated by the administrative staff.

Once at the designated evacuation site, teachers and other staff will ensure that all students find their respective teachers. Teachers will then take roll to ensure that all students are accounted for. The names of any missing students will be given to the office personnel and an individual will be assigned the task of finding any missing students. Teachers will work together to take care of students with injuries, respiratory problems, or other medical conditions.

Teachers will stay with their classes for the duration of the emergency. In the event of an evacuation, all school employees are immediately designated “Civil Defense Workers” and are not allowed to leave school until they are given official clearance to do so by the administrative staff.

Students will remain with their teachers at the designated evacuation site until the administrative staff gives the “all clear” signal. In the event students cannot return to the school site, the administrative staff will notify parents and/or the media as to where students can be picked up. The office personnel will sign out students as they are being picked up by a parent or other adult listed on the emergency information card. Parents will be asked to remain in a designated area, and students will be escorted to the designated area for release.

Prescription Medications 

Students requiring prescription medications and other medicines during school hours will be accommodated. Parents must bring medication to the office in the original containers, with the name of the prescribing physician, the name of the student, and dispensing instructions. Parents will complete the appropriate form authorizing school staff to administer medication. Designated staff will put medications in a locked cabinet or refrigerate as needed for medications requiring refrigeration. Designated staff will log times for administering medications for each student and will establish a tickler system to ensure that medications are dispensed at the appropriate times. Designated staff will call students to receive medications at the appropriate times. In cases where medications are long-term prescriptions, designated staff will provide parents with one week’s notice to alert them that additional medications are needed.

Staff Responsibilities

All employees are responsible for their own safety, as well as that of others in the workplace. MECA will rely upon its employees to ensure that work areas are kept safe and free of hazardous conditions. Employees will report any unsafe conditions or potential hazards to their supervisor immediately. If an employee suspects a concealed danger is present on MECA’s premises, or in a product, facility, piece of equipment, process, or business practice for which MECA is responsible, the employee will bring it to the attention of their supervisor, the Executive Director, or principal immediately. Supervisors will arrange for the correction of any unsafe condition or concealed danger immediately and will contact the principal regarding the problem.

Employees will be encouraged to report any workplace injury or accident to their supervisor as soon as possible, regardless of the severity of the injury or accident. If medical attention is required immediately, supervisors will assist employees in obtaining medical care, after which the details of the injury or accident must be reported.

Periodically, MECA may issue rules and guidelines governing workplace safety and health. All employees will familiarize themselves with the rules and guidelines, as strict compliance will be expected. Failure to comply with rules and guidelines regarding health and safety or work performance will not be tolerated.

Child Abuse Reporting 

MECA will adhere to the requirements of California Penal Code Section 11166 regarding child abuse reporting. MECA staff must report to the proper authorities if they suspect that a student is subject to the following: 

· Sexual assault 

· Neglect 

· Willful cruelty or unjustifiable punishment 

· Cruel or inhuman corporal punishment or injury 

· Abuse in out-of-home care 

The reporting person need only be “reasonably suspect” that abuse or neglect has occurred. The reporting person does not have to prove abuse. The principal will work with all faculty and staff members to make sure all appropriate steps are taken if a child abuse situation occurs. All faculty and staff will understand that it is their duty and responsibility to report any suspicions of child abuse. Staff will understand that under California law, anyone who fails to report an incident of known or reasonably suspected child abuse or neglect is guilty of a misdemeanor punishable by up to six months confinement in a county jail or by a fine of one thousand dollars ($1,000) or by both. Staff will not be made to investigate any incident, only report to the principal and proper authorities.

All suspected cases of child abuse will be brought to the principal or the principal’s designee for consultation. MECA staff will complete a written report of the situation and immediately notify the Department of Children Services. If necessary, the Paramount or Long Beach Police Departments will be informed of the situation as well. The reporting person will be responsible for providing all the necessary information and child abuse reports to the Department of Children Services and/or Paramount or Long Beach Police Department since he/she will be most knowledgeable of the situation.

Should it be necessary to remove the child from school, MECA staff will obtain the contact information of the agency person removing the child. This information will be placed in the student’s record and be available to the parents.

ELEMENT 7: RACIAL AND ETHNIC BALANCE

MECA will make every effort to recruit students of various racial and ethnic groups in order to achieve a balance reflective of the general population residing within the territorial jurisdiction of PUSD. MECA will conduct orientation meetings prior to the opening of each school year to inform interested parents and students of what the school has to offer. Outreach meetings will be held in several locations of the target area in an effort to ensure all students in the area have equitable access to the school. Open houses and school tours will also be conducted.  

MECA will develop promotional and informational materials (i.e. a school brochure, flyers, a website, and advertisements for local media) in English and languages other than English for distribution to a broad variety of community groups, agencies, neighborhood youth organizations, social service providers, churches, grocery stores, public libraries, and legislators that serve the various racial, ethnic, and interest groups represented in PUSD. Interested students will be subject to the admission procedures detailed in Element 8.  

MECA will maintain an accurate accounting of the ethnic and racial balance of students enrolled in the school. The school will also document the efforts made to achieve racial and ethnic balance in accordance with the charter petition and standards of charter legislation.

ELEMENT 8: ADMISSIONS REQUIREMENTS

MECA will be open to all students residing in California who wish to attend. Admission will not be determined according to a student’s place of residence. MECA will adhere to the McKinney-Vento Homeless Assistance Act and ensure that each child of a homeless individual and each homeless youth has equal access to the same free, appropriate public education as provided to other children and youths.

Affirmations

· MECA will be nonsectarian in its programs, admission policies, employment practices, and all other operations.

· MECA will not charge tuition.

· MECA will not discriminate against any pupil on the basis of ethnicity, national origin, gender, disability, or any other basis prohibited by law.

· MECA will not require any pupil to attend the charter school.

· MECA will not enroll pupils over 19 years of age unless continuously enrolled in public school and making satisfactory progress toward high school diploma requirements.

Public Random Drawing 

Should the amount of students that wish to attend exceed the enrollment limit, a public random lottery will take place to determine the school enrollment per Education Code, section 47605(d)(2)(B).  An exception to this applies to students who reside within the PUSD attendance areas, and students currently attending the school and their siblings. 

MECA will designate an application deadline and only applications received prior to the deadline will be considered for the public random drawing. Parents intending to enroll their child at the school will be notified in writing regarding the date and time of the public drawing once the deadline date has passed. A waiting list will be developed from the applications that do not receive admission and will be considered should a vacancy occur during the year.

ELEMENT 9: ANNUAL AUDIT

An audit committee will select an independent auditor, from the Certified Public Accountants Directory published by the State Contoller’s Office, through a request for proposal format.  The auditor will be a CPA and have educational institution audit experience.  To the extent required under applicable federal law, the audit scope will be expanded to include items and processes specified in applicable Office of Management and Budget Circulars.  The audit will be conducted pursuant to Education Code Section 41020 and the Standards and Procedures for Audits of California K-12 Local Educational Agencies and in accordance with Generally Accepted Accounting Principles applicable to the charter school. 
It is anticipated that the annual audit will be completed within four months of the close of the fiscal year and that a copy of the auditor's findings will be forwarded to the PUSD, the County Superintendent of Schools, the State Controller, and to the CDE by the 15th of December of each year. The Executive Director, along with the audit committee, will review any audit exceptions or deficiencies and report to the Board of Directors with recommendations on how to resolve them. The Board will submit a report to PUSD describing how the exceptions and deficiencies have been or will be resolved to the satisfaction of the District along with an anticipated timeline for the same. Any disputes regarding the resolution of audit exceptions and deficiencies will be referred to the dispute resolution process referenced in this Charter. 

The independent fiscal audit of MECA is public record to be provided to the public upon request.

ELEMENT 10: STUDENT DISCIPLINE

Discipline Policy 

The student discipline policies at MECA will consider input from parents, teachers, and students regarding their opinions on how to create a safe and healthy school environment. Based on the feedback, MECA will develop a comprehensive student discipline policy that will be included in the student handbook.

School staff will review the discipline policy with students and parents prior to admission to MECA. By enrolling in the school, the students and parents acknowledge their understanding of and the responsibility to the standards set forth in the discipline policy. The discipline policy will include the students’ rights and responsibilities and the school’s suspension and expulsion policies. The discipline policy will not be discriminatory, arbitrary, or capricious, and will provide all students with an opportunity for due process. All policies will be adapted as needed in regard to the discipline of a student with special needs as determined by the provisions of the IDEA.

Students who do not adhere to their responsibilities, and who violate the school rules may expect consequences for their behavior. Consequences may include, but are not limited to: 

· Warning, both verbal and written

· Loss of Privileges

· Notices to parents by telephone or letter

· Parent conference
The discipline policy will clearly describe progressive discipline measures, grounds for suspension and expulsion, minimum/maximum number of consecutive days of suspension, notification process to parents of suspension, reason for suspension, appeal process, length of suspension, provision for student’s education while suspended, etc.

Any student who engages in repeated violations of the school’s behavioral expectations will be required to attend a meeting with the school’s staff and the student’s parents. The school will prepare a specific, written remediation agreement outlining future student conduct expectations, timelines, and consequences for failure to meet the expectations which may include, but are not limited to, suspension or expulsion. 

Students who present an immediate threat to the health and safety of others may be immediately suspended and later expelled. Additionally, a student may be suspended or expelled for any of the acts enumerated in Education Code section 48900 related to school activity or school attendance that occur at any time including, but not limited to: 

· While on school grounds

· While going to or coming from school

· During the lunch period whether on or off the campus

· During, or while going to or coming from, a school sponsored activity
Reasons For Suspension and Expulsion

A student may be recommended for suspension or expulsion for any of the following reasons, as specified in the Education Code Section 48900:

· Caused, attempted to cause, or threatened to cause physical injury to another person

· Willfully used force or violence upon the person of another, except in self-defense

· Possessed, sold, or otherwise furnished any firearm, knife, explosive, or other dangerous object, unless, in the case of possession of any object of this type, the pupil had obtained written permission to possess the item from a certificated school employee, which is concurred in by the principal or the designee of the principal

· Unlawfully possessed, used, sold, or otherwise furnished, or been under the influence of, any controlled substance listed in Chapter 2 (commencing with Section 11053) of Division 10 of the Health and Safety Code, an alcoholic beverage, or an intoxicant of any kind

· Unlawfully offered, arranged, or negotiated to sell any controlled substance listed in Chapter 2 (commencing with Section 11053) of Division 10 of the Health and Safety Code, an alcoholic beverage, or an intoxicant of any kind, and either sold, delivered, or otherwise furnished to any person another liquid, substance, or material and represented the liquid, substance, or material as a controlled substance, alcoholic beverage, or intoxicant

· Committed or attempted to commit robbery or extortion

· Caused or attempted to cause damage to school property or private property (includes, but is not limited to, electronic files and databases)

· Stolen or attempted to steal school property or private property (includes, but is not limited to, electronic files and databases)

· Possessed or used tobacco, or any products containing tobacco or nicotine products, including, but not limited to, cigarettes, cigars, miniature cigars, clove cigarettes, smokeless tobacco, snuff, chew packets, and betel (exception made for use or possession by a pupil of his or her own prescription products)

· Committed an obscene act or engaged in habitual profanity or vulgarity

· Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any drug paraphernalia, as defined in Section 11014.5 of the Health and Safety Code
· Disrupted school activities or otherwise willfully defied the valid authority of supervisors, teachers, administrators, school officials, or other school personnel engaged in the performance of their duties

· Knowingly received stolen school property or private property (includes, but is not limited to, electronic files and databases)

· Possessed an imitation firearm

· Committed or attempted to commit a sexual assault as defined in Section 261, 266c, 286, 288, 288a, or 289 of the Penal Code or committed a sexual battery as defined in Section 243.4 of the Penal Code
· Harassed, threatened, or intimidated a pupil who is a complaining witness or a witness in a school disciplinary proceeding for the purpose of either preventing that pupil from being a witness or retaliating against that pupil for being a witness, or both

· Engaged in, or attempted to engage in, hazing as defined in Section 32050

· Aided or abetted, as defined in Section 31 of the Penal Code, the infliction or attempted infliction of physical injury to another person (suspension only)

· Committed sexual harassment (grades 4-12) 

· Caused, attempted to cause, threatened to cause, or participated in the act of hate violence (grades 4-12) 

· Engaged in harassment, threats, or intimidation directed against school District personnel or pupils (grades 4-12), that is sufficiently severe or pervasive to have the actual and reasonably expected effect of materially disrupting class work, creating substantial disorder, and invading the rights of either school personnel or pupils by creating an intimidating or hostile educational environment

· Made terrorist threats against school officials school property or both
It is the intent of the Legislature that alternatives to suspension or expulsion be imposed against any pupil who is truant, tardy, or otherwise absent from school activities. The principal may use discretion to provide alternatives to suspension or expulsion including, but not limited to, counseling and an anger management program

Students may be expelled for any of the following reasons, as specified in the Education Code Section 48915: 

· Causing serious physical injury to another person

· Possession of any firearm, knife, explosive, or other dangerous object

· Unlawful possession of any controlled substance listed in Chapter 2 of Division 10 of the Health and Safety Code, an alcoholic beverage, or an intoxicant of any kind

· Robbery or extortion

· Assault or battery upon any school employee

· Committing or attempting to commit a sexual assault or sexual battery as defined Section 48900 of the Education Code

Process For Suspension and/or Expulsion 

A. Informal Conference 

Suspension shall be preceded by an informal conference conducted by the principal, with the student and the student’s parents. The conference may be omitted if the principal determines that an emergency situation exists. An “emergency situation” involves a clear and present danger to the lives, safety or health of students or school personnel. If the student is suspended without a conference, the parents will be notified of the suspension and a conference will be conducted as soon as possible. 

B. Notice to Parents

At the time of a student’s suspension, a school employee shall make a reasonable effort to contact the parents by telephone or in person. Initial contact will be followed by a written notice. This notice will state the specific offense committed by the student. In addition, the notice may also state the date and time the student may return to school. If the school officials wish to confer with the parents regarding matters pertinent to the suspension, the notice may note that the parents are required to respond without delay, and that violations of school rules can result in expulsion from the school.

C. Length of Suspension 

The length of a suspension, when not including a recommendation for expulsion, shall not exceed five (5) consecutive days per suspension. Upon recommendation by the principal for expulsion, the student and the student’s parents will be invited to a conference to determine if the suspension for the student should be extended pending an expulsion hearing. This determination will be made by the principal upon either of the following findings: 

· Whether the student’s presence will be disruptive to the educational process 

· Whether the student poses a threat or danger to others

Upon this determination, the student’s suspension will be extended pending the results of an expulsion hearing.

D. Recommendations for Expulsion 

Students will be recommended for expulsion if the school principal finds that at least one of the following findings may be substantiated: 

· Other means of correction are not feasible or have repeatedly failed to bring about proper conduct

· Due to the nature of the violation, the presence of the student causes a continuing danger to the physical safety of the student or others

E. Expulsion Hearing 

Students recommended for expulsion are entitled to a hearing to determine whether the student should be expelled. The hearing will be held within 30 days after the school principal determines that an act subject to expulsion has occurred. The hearing may be presided over by the governing Board or an administrative hearing panel appointed by the Board. Written notice of the hearing will be forwarded to the student and the student’s parents at least 10 calendar days before the date of the hearing. This notice will include: 

· The date and place of the hearing

· A statement of the specific facts, charges and offense upon which the proposed expulsion is base

· A copy of the disciplinary rules that relate to the alleged violation

· The opportunity for the student or the student’s parents to appear in person at the hearing

· The opportunity for the student to be represented by counsel 

· The right to examine and acquire copies of all documents to be used at the hearing

· The opportunity to cross-examine all witnesses that testify at the hearing

· The opportunity to present evidence and witnesses on behalf of the student

Written notice to expel a student will be sent by the principal to the parents of any student who is expelled. This notice will include the following

· The specific offense committed by the student for any of the acts listed in “Reasons for Suspension and/or Expulsion.”

· Notice of the student or parent obligation to inform any new district in which the student seeks to enroll of the student’s status with MECA.

Appeal of Suspension or Expulsion 

The suspension of a student will be at the discretion of the principal or the principal’s designee. Expulsion of a student will be recommended by the principal and must be approved by the governing Board. Parents will be notified in advance to enactment of the suspension or expulsion and can appeal a student’s suspension or expulsion. A suspension appeal will be heard by the principal, and following due consideration the principal’s decision is final.

An expulsion may be appealed within five working days. The student will be considered suspended until a meeting is convened to hear the appeal (within 10 working days), at which time the parents must attend to present their appeal. The appeal will be heard by a fair and impartial panel of representatives assigned by the governing Board. The decision of the panel of representatives of the Board will be final.

In the event of a decision to expel a student, the school will work cooperatively with the district of residence, county and/or private schools to assist with the appropriate educational placement of the student who has been expelled. Any incident of violent and/or serious student behavior shall be communicated to the district/school to which the student matriculates. 

Rehabilitation Plans 

Students who are expelled from MECA shall be given a rehabilitation plan upon expulsion as developed by the school’s governance council or designated representative at the time of the expulsion order, which may include, but is not limited to, period review as well as assessment at the time of review for readmission. The rehabilitation plan should include a date not later than one year from the date of expulsion when the student may reapply to MECA for readmission.

Readmission 

The decision to readmit a student or to admit a previously expelled student from another school district or charter school shall be at the sole discretion of the governance council of MECA and the student and parents, to determine whether the student has successfully completed the rehabilitation plan and to determine whether the student poses a threat to others or will be disruptive to the school environment. The student’s readmission is also contingent upon the capacity of the charter school at the time the student seeks readmission. 

Special Education Students

MECA recognizes that disciplinary procedures are different for special education students. Disciplinary action will be taken according to federal, state, and District policies on special education students. The IEP team and the principal or designated administrator will be responsible for managing continued violations of school policies.

Grievance Process for Parents and Students 

MECA will designate at least one employee to coordinate its efforts to comply with an carry out its responsibilities under Title IX of the Education Amendments of 1972 (Title IX) and Section 504 of the Rehabilitation Act of 1973 (Section 504) including any investigation of any complaint filed with MECA alleging its noncompliance with these laws or alleging any actions which would be prohibited by these laws.  MECA will notify all its students and parents of the name, office address, and telephone number of the designated employee or employees.  

MECA will adopt and publish grievance procedures providing for prompt and equitable resolution of student and parent complaints alleging any actions, which would be prohibited by Title IX, or Section 504.   

MECA will implement specific and continuing steps to notify applicants for admission and employment, students and parents, employees, sources of referral of applicants for admission and employment, and all unions of professional organizations holding collective bargaining or professional agreements with the recipient, that it does not discriminate on the basis of sex or mental or physical disability in the educational program or activity which it operates, and that it is required by Title IX and Sections 504 not to discriminate in such a manner

ELEMENT 11: RETIREMENT SYSTEMS AND EMPLOYEE MATTERS

Benefits

Mandatory benefits such as workers compensation, unemployment insurance, Medicare, and social security will be provided by MECA. Life, health, dental, and related benefits will also be provided to all full-time employees. Employees on charter school leave from PUSD will elect to give up District -offered coverage during the term of their employment with MECA.

Retirement

Teachers in the Charter School will participate in the State Teachers Retirement System (STRS). Non-certificated staff shall participate in PERS and Social security as applicable to the position.  MECA shall ask PUSD to forward any required payroll deductions and related data to STRS and PERS as required by Education Code Section 47611.3.   PUSD may charge the Charter School its actual costs for the provision of such services.  MECA shall explore additional opportunities to offer to teachers and staff as alternative retirement programs.

Work Schedules

Work calendars, hours per week, and vacation time will be determined by individual employment contracts or work agreements. Administrators and office staff will work a calendar year of 12 months. Teachers will work a calendar year of 10 months including staff development days and supplemental instruction. A typical work week will be Monday through Friday, 8 hours daily, with the possibility of extra time for special events, school meetings, parent conferences, etc.

Time Off 

MECA will comply with all the regulations pursuant to California Educational Code 233. All MECA employees will earn paid legal holidays not less than currently offered by PUSD for a work year of comparable length. Each full-time employee (working more than 36 hours a week) will be provided a maximum of ten paid vacation days and six days per year for illness, personal necessity, etc. Full-time employees will earn release days at the rate of one day per month. Part-time personnel working 30 hours a week or more will be provided a number of release days proportional to the number of hours worked. Five unused vacation days may be rolled over at the end of each year. Part-time employees working less than 36 hours per week and teachers will not be eligible to earn vacation days off. Employees will be provided three bereavement days in state and five bereavement days out of state for immediate family members (parents, grandparents, child, grandchild, brother, sister, spouse of the employee or any other relative living in the immediate household of the employee).

Termination 

All employees will be hired on the basis of annual contracts and their terms expire at the end of their annual contract. In the event of termination of employment prior to the end of an employment contract, the employee shall be entitled only to the prorated salary and benefits earned through the last date of employment. MECA recognizes two reasons to remove an employee from the payroll:

Voluntary Termination (Resignation)

Voluntary termination occurs when an employee chooses to leave MECA. To leave in good standing and be eligible for rehire consideration, employees must give at least two weeks prior notice.

Involuntary Termination (Discharge)

Involuntary termination occurs when MECA chooses to discharge the employee. The principal may terminate or suspend the employment of any employee if it is determined that the employee has failed to fulfill the duties and responsibilities and/or demonstrate the qualities outlined in the job description, or if other good cause exists. In the event that the school finds it necessary or desirable to terminate an employee’s employment before the end of the school year, the school will attempt to give the employee written notice at least 10 calendar days before termination, unless the principal determines that the employee poses a threat to the health, safety, or welfare of the school or students.

Any employee may submit a grievance regarding dismissal, discipline, and termination pursuant to the grievance process outlined below.

Due Process and Process For Resolving Complaints/Grievances

All staff members will have due process rights that include:

· Right to just cause discipline and dismissal.

· Right to mediation and a fair hearing if necessary.

· Right to appeal before a free state arbitrator (offered to small school districts).

· Right to binding arbitration conducted by a paid arbitrator.

Employees who have a complaint or wish to challenge disciplinary action taken by MECA will use the following procedures:

1. Employees will schedule an appointment with the Principal to discuss the problem/incident. If the Principal determines that a grievance exists, he/she will forward the grievance to a panel of representatives appointed by the governing Board. If the nature of the complaint includes an issue with the Principal, the employee may submit a written request directly to the panel to determine if a grievance exists.

2. If the Principal determines that no grievance exists, the employee may request mediation, which will consist of a conference with the Principal, employee, employee representative (if desired), and two board members or their designees. The panel will issue a written decision, which is binding.

3. Non-participation in the process will result in issuance of a conference memo or a notice of unsatisfactory act or service to remain in the personnel file. All staff members have the right to due process at all times.
ELEMENT 12: STUDENT ATTENDANCE

No student is required to attend MECA. Students living within the attendance area of PUSD who do not desire to attend the charter school will possess the same alternatives as those offered to other students currently residing in the District. These students may attend other District schools or pursue an inter-district transfer in accordance with existing enrollment and transfer policies of the district or county of residence. 

ELEMENT 13: RETURN RIGHTS OF EMPLOYEES

Any permanent certificated school district employee who resigns from their position at any school district to become an employee of MECA and is reemployed by the school district within 39 months shall be restored disregarding the break in service, as per California Education Code 44931.  Section 44931 states:

Whenever any certificated employee of any school district who, at the time of his or her resignation, was classified as permanent, is reemployed within 39 months after his or her last day of paid service, the governing board of the district shall, disregard the break in service, classify him or her as, and restore to him or her all of the rights, benefits and burdens of, a permanent employee, except as otherwise provided in this code.  However, time spent in active military service, as defined in Section 44800, subsequent to the last day of paid service shall not count as part of the aforesaid 39 ​month period.

All employees of the Charter School shall be considered the exclusive employees of the Charter School and not of any school district unless otherwise mutually agreed in writing.  Accrued sick leave or vacation leave earned at another school district shall not be transferred to the Charter School.

The rights of a former employee of the District to re-employment shall be determined by the District in accordance with District policy and applicable bargaining agreements.  No employee of the District may be required to work at a charter school.

ELEMENT 14: DISPUTE RESOLUTION

The School and the District will be encouraged to attempt to resolve any disputes with the District amicably and reasonably without resorting to formal procedures.  

In the event of a dispute between MECA and the District, MECA staff, employees and Board members of MECA and the District agree to first frame the issue in written format (“dispute statement”) and refer the issue to the Superintendent and Executive Director of theCharter School. In the event that the District Board of Trustees believes that the dispute relates to an issue that could lead to revocation of the charter in accordance with Education Code Section 47607, this shall be noted in the written dispute statement.  However, participation in the dispute resolution procedures outlined in this section shall not be interpreted to impede or serve as a pre-requisite to the District’s ability to proceed with revocation in accordance with Education Code Section 47607.

The Executive Director and Superintendent shall informally meet and confer in a timely fashion to attempt to resolve the dispute, not later than 5 business days from receipt of the dispute statement. In the event that this informal meeting fails to resolve the dispute, both parties shall identify two Board members from their respective boards who shall jointly meet with the Superintendent and the Executive Director of the Charter School and attempt to resolve the dispute within 15 business days from receipt of the dispute statement. If this joint meeting fails to resolve the dispute, the Superintendent and the Executive Director shall meet to jointly identify a neutral third party mediator to engage the Parties in a mediation session designed to facilitate resolution of the dispute. The format of the mediation session shall be developed jointly by the Superintendent and the Executive Director.  Mediation shall be held within thirty business days of receipt of the dispute statement.  The costs of the mediator shall be split equally between the District and MECA.  If mediation does not resolve the dispute either party may pursue any other remedy available under the law.  All timelines in this section may be revised upon mutual written agreement.  
Disputes Between the Charter School and Parents, Employees, Students, Etc.

The District encourages charter petitioners to identify a procedure to be followed by the charter school to resolve disputes/complaints between the charter school and its employees, parents, or students. 

Term and Renewal 

The term of the charter will be for a period of five years from date of approval.   MECA will submit its renewal petition to the District’s Charter School Office by January 31 of the year the charter is scheduled to expire. At the time the charter renewal is submitted, MECA and PUSD will establish a mutually agreeable timeline to complete the renewal process.

Amendments And Severability 

Any amendments to this charter will be made by the mutual agreement of the governing Boards of MECA and PUSD. Material revisions and amendments shall be made pursuant to the standards, criteria, and timelines in Education Code Section 47605.

The terms of this charter contract are severable. In the event that any of the provisions are determined to be unenforceable or invalid for any reason, the remainder of the charter shall remain in effect, unless mutually agreed otherwise by PUSD and MECA. The District and school agree to meet to discuss and resolve any issues or differences relating to invalidated provisions in a timely, good faith fashion.

Sponsoring District Services 

With the exception of services performed by PUSD in providing fiscal oversight to MECA, all charter-requested services from MECA will be on a fee-for-service basis and subject to written agreements between PUSD and MECA. Fees assigned to a requested service will be determined by the District. MECA will outsource many of the services not retained from PUSD.

Pursuant to Education Code 47613, PUSD may charge for the actual costs of supervisory oversight of the charter school not to exceed one percent (1%) of the general purpose entitlement and categorical block grant revenue of the charter school.

ELEMENT 15: COLLECTIVE BARGAINING

MECA will be the exclusive public employer of all employees of the charter school for collective bargaining purposes. As such, MECA will comply with all provisions of the Educational Employment Relations Act (“EERA”), and will act independently from PUSD for bargaining purposes. In accordance with the EERA, employees may join and be represented by an organization of their choice for collective bargaining purposes. However, unless the employees elect to be represented by an organization for bargaining purposes, all employees will be individually contracted.

ELEMENT 16: SCHOOL CLOSURE PROCEDURES

The following procedures shall apply in the event the School closes. The following procedures apply regardless of the reason for closure. 

Closure of the School will be documented by official action of the Board. The action will identify the reason for closure.  The MECA Board will promptly notify the District of the closure and of the effective date of the closure.

The Board will ensure notification to the parents and students of the School of the closure and to provide information to assist parents and students in locating suitable alternative programs. This notice will be provided promptly following the Board's decision to close the School.

As applicable, the School will provide parents, students and the District with copies of all appropriate student records and will otherwise assist students in transferring to their next school. All transfers of student records will be made in compliance with the Family Educational Rights and Privacy Act (“FERPA”) 20 U.S.C. § 1232g. The School will ask the District to store original records of Charter School students. All records of the School shall be transferred to the District upon School closure.

As soon as reasonably practical, the School will prepare final financial records. The School will also have an independent audit completed as soon as reasonably practical, which period is generally no more than six months after closure. The School will pay for the final audit. The audit will be prepared by a qualified Certified Public Accountant selected by the School and will be provided to the District promptly upon its completion. 

On closure of the School, all assets of the School, including but not limited to all leaseholds, personal property, intellectual property and all ADA apportionments and other revenues generated by students attending the School, remain the sole property of the School and shall be distributed in accordance with the Articles of Incorporation upon the dissolution of the nonprofit public benefit corporation to another public educational entity. On closure, the School shall remain solely responsible for all liabilities arising from the operation of the School. 

As the School is operated by a nonprofit public benefit corporation, should the corporation dissolve with the closure of the School, the Board will follow the procedures set forth in the California Corporations Code for the dissolution of a nonprofit public benefit corporation and file all necessary filings with the appropriate state and federal agencies.

OTHER OPERATIONAL ISSUES

No Child Left Behind 

MECA agrees to adhere to all provisions of No Child Left Behind regarding:

· Receiving students from Program Improvement schools as part of Public School Choice.

· Providing the principal’s attestation of highly qualified teachers and paraprofessionals.

· Meeting the needs of “at-risk” students if the school is designated a targeted assistance school.

Indemnity 

To the fullest extent permitted by law the Charter School does hereby agree, at its own expense, to indemnify, defend and hold harmless the PUSD and the Board of Education and their members, officers, directors, agents, representatives, employees and volunteers from and against any and all claims, damages, losses and expenses including but no limited to attorney’s fees, brought by any person or entity whatsoever, arising out of, or relating to this charter agreement, excluding, however, any claims, liabilities or legal proceedings attributable to the negligent acts or omissions of the District.  The Charter School further agrees to the fullest extent permitted by law at its own expense, to indemnify, defend, and hold harmless the PUSD and the Board of Education and their members, officers, directors, agents, representatives, employees and volunteers from and against any and all claims, damages, losses and expenses including but not limited to attorney’s fees, brought by any person or entity whatsoever for claims, damages, losses and expenses arising from or relating to acts or omission of acts committed by the Charter School, and their officers, directors, employees or volunteers. 

Insurance Requirements

No coverage shall be provided to the charter school by the District under any of the District’s self-insured programs or commercial insurance policies.  The charter school shall secure and maintain, as a minimum, insurance as set forth below with insurance companies acceptable to the District to protect the charter school from claims which may arise from its operations.  The following insurance policies are required:  

a)
Workers' Compensation Insurance in accordance with provisions of the California Labor Code, adequate to protect the charter school from claims under Workers' Compensation Acts which may arise from its operations.

b)
Comprehensive Bodily Injury and Property Damage Liability for combined single limit coverage of not less than $5,000,000 for each occurrence. The policy shall be endorsed to name the Paramount Unified School District and the Board of Education of the City of Paramount as additional insurers and shall provide specifically that any insurance carried by the District which may be applicable to any claims or loss shall be deemed excess and the charter school's insurance primary despite any conflicting provisions in the charter school's policy. Coverage shall be maintained with no self-insured retention.

c)
Fidelity Bond coverage shall be maintained by the charter school to cover all charter school employees who handle, process, or otherwise have responsibility for charter school funds, supplies, equipment or other assets. Minimum amount of coverage shall be $50,000 per occurrence, with no self-insured retention.

Concerning Insurance Certificates, the charter school shall furnish to the District’s Insurance Section by the first Friday in October, certificates of such insurance signed by an authorized representative of the insurance carrier. Certificates shall be endorsed as follows:

“The insurance afforded by this policy shall not be suspended, cancelled, reduced in coverage or limits or non-renewed except after thirty (30) days prior written notice by certified mail, return receipt requested, has been given to the District.”

Facsimile or reproduced signatures maybe acceptable however the District reserves the right to require complete certified copies of the required insurance policies.

Should the charter school deem it prudent and/or desirable to have insurance coverage for damage or theft to school, employee or student property, for student accident, or any other type of insurance coverage not listed above, such insurance shall not be provided by the District and its purchase shall be the responsibility of the charter school.

Court-Ordered Integration Funds 

The Charter will comply with all requirements of the Crawford vs. Board of Education, City of Los Angeles court order and the PUSD Integration Policy, adopted and maintained  by the Office of Student Integration Services (Collectively the “Court-ordered Integration Program”).  The Court-ordered Integration Program applies to all schools within or chartered through PUSD.

PUSD receives neither Average Daily Attendance (ADA) allocations nor Court-ordered Integration program cost reimbursements for charter school students.  Instead, PUSD now receives the Targeted Instructional Improvement Grant (TIIG) for its Court-ordered Integration Program.   PUSD retains sole discretion over the allocation of TIIG funding, where available, and cannot guarantee the availability of this funding to the charter.  In addition, the availability of TIIG funding in prior years does not guarantee that PUSD will allocate these funds to the Charter in any subsequent school year.  

The Charter will comply with all Office of Student Integration Services requirements related to Court-ordered Integration Program compliance:

1. Below is the Charter’s written plan to achieve and maintain the District’s ethnic balance goal, which is within a 70:30 or 30:70 ratio. 

2. The Charter will provide to PUSD all requested information using District forms, including the ethnic survey.  The Charter must provide PUSD with a system that can interface with the PUSD Student Information System (SIS) for all enrolled students to assist with compliance monitoring.  After the Charter submits the ethnic survey information during the first year of operation, Budget Services, Financial Planning Division and the Office of Student Integration Services will use the information listed below for compliance purposes: 

· Norm Day Classification




· List of all highly qualified Certificated Personnel in core subjects as defined in No Child Left Behind and State policy and regulations 

· Total School Enrollment




· List of Emergency Credentialed Teachers in non-core subjects                                                                                                

· Number of Students by Grade Level



· Unfilled Classroom Teacher Positions

· Number of Students by Ethnicity & Grade Level                                                    



· Fiscal Year-End Financial Report

· Number of Students Living Outside PUSD Attendance Area

· (    List of Register-Carrying Teachers Area

Charter School Revolving Loan Fund 

Notwithstanding other provisions of law, a loan may be made directly to a charter school only in the case of a charter school that is incorporated. MECA may apply for funding from the Charter School Revolving Loan, in accordance with applicable law. MECA understands that loans may be made from money in the Charter School Revolving Loan Fund to a charter school that qualifies to receive funding pursuant to California Education Code Chapter 6 (commencing with section 47630) upon application of a charter school and approval by the Superintendent of Public Instruction. A loan is for use by the charter school during the period from the date the charter is granted pursuant to California Education Code section 47605 to the end of the fiscal year in which the charter school first enrolls pupils. Money loaned to a charter school pursuant to this section will be used only to meet the purposes of the charter granted pursuant to California Education Code section 47605.

MECA accepts and understands obligations to comply with the California Education Code section 41365 regarding the Charter School Revolving Loan Fund. Commencing with the first fiscal year following the fiscal year MECA first enrolls pupils, the Controller will deduct from apportionments made to the charter school, as appropriate, an amount equal to the annual repayment of the amount loaned to MECA for the charter school. Repayment of the full amount will be deducted by the Controller in equal annual amounts over a number of years agreed upon between the loan recipient and the State Department of Education, not to exceed five years for any loan. 

Facilities

MECA will be housed in facilities that have received state Fire Marshal approval, meet the LA Uniform Building Code, meet the federal American Disabilities Act (ADA) access requirement, and that have been evaluated by a qualified structural engineer who has determined that the facilities present no substantial seismic safety hazard. Periodic inspections shall be undertaken as necessary to ensure such safety standards are met. MECA will provide a Certificate of Occupancy to the District no later than two weeks prior to the school’s opening. 

Dependent on the facility lease requirements, MECA will outsource all maintenance/custodial duties and operational functions including major and minor repairs, pest control, landscaping and gardening to vendors qualified to perform such functions. 

MECA will comply with the Asbestos Hazard Emergency Response Act (AHERA, 29 CFR Part 763, Subpart E).  Charter schools using non- District facilities will be required to comply with inspections mandated by AHERA utilizing independent consultants.  Although the District is not required to perform the mandatory surveillance and inspections, the District reserves the right to review all required documentation at any time to ensure the charter is complying with AHERA and its charter petition.

Attendance Accounting 

MECA will utilize an appropriate student information system for attendance tracking and reporting purposes, however, reserves the right to use the District SIS system if necessary. Attendance accounting procedures will satisfy requirements for PUSD LACOE, and CDE. Required reports will be completed regarding daily attendance and submitted to the requesting agencies. This includes reporting enrollment and attendance figures to PUSD on a monthly basis.

Food Service Program

MECA will maintain its own Child Nutrition Program and obtain its own LEA status from the State and Federal Child Nutrition Program. Eligible students will be provided meals for free or at a reduced rate in accordance with the Federal Lunch Act. 

Auxiliary Services 

School staff will conduct annual reviews to ensure all auxiliary services are safe (food services, transportation, custodial services, hazardous materials) by developing appropriate policies and awareness training.

Business Management 

MECA will contract a vendor for business and operations management services. This will enable school site staff to focus their energies in areas of their expertise, allowing sufficient time for reflection on instructional and curricular issues. School site staff and the business services vendor will manage budgeting, fiscal planning, vendor services, personnel and payroll, accounts payable, attendance tracking systems, completion and submission of compliance reports, and monitoring adherence to the charter process and laws. MECA will employ all generally accepted accounting principles.

Financial and Budget Matters

District Responsibilities

According to Education Code 47630.5 (b) charter schools assigned a number by the State Board of Education after June 1, 1999 are funded based on the charter school Block Grant.  They must apply directly for categorical funding outside the Block Grant and complete their own consolidated application.  The state developed a Block Grant funding model for independent charter schools. It is intended to further define the financial relationship between the District and independent charters. Specifically, the intent of the new model is: 

1) To provide maximum budgeting flexibility to affiliated charter schools. 

2) To allow those schools autonomy in implementing their charter programs using funds budgeted for that purpose including the categorical block funds. 

3) To continue to identify ways in which the District can fiscally support its affiliated charter schools in developing models to improve the education of all District students.

New law requires charter schools to submit quarterly fiscal reports according to specific timelines to their granting agencies and county superintendents.  The granting agency must use this information to “assess the fiscal condition of the school” (EC 47604.33).

The charter school must prepare the following financial reports to be submitted to the District:

1. Provisional Budget - due in Spring prior to operating fiscal year

2. Final Budget – due in August of the budget fiscal year

3. First Interim Projections – November of operating fiscal year

4. Second Interim Projections – February of operating fiscal year

5. Un-audited Actuals – July following the end of the fiscal year

6. Classification Report – monthly the Monday after close of the last day of the school month

7. Statistical Report -  monthly the Friday after the last day of the school month.  In addition:

a. P1 -  first week of January

b. P2 -  first week of May

8. A weekly attendance report up to the fourth week prior to norm day submitted by new and existing charter schools - September

9. First 20 days of instructional actual enrollment by grade level – October (for new charter schools, only)

10. Other financial information needed by PUSD to assess the fiscal condition of the charter school

Business Accounting Branch staff will review the interim reports, the un-audited actuals and the financial statements to determine the fiscal status of each charter school.  They will review these statements to make sure that the charter school will end the year with a positive fund balance.

Business Accounting Branch staff will forward copies of the financial reports, mentioned above, for each charter school to the CSO’s Director.  If a financial problem is revealed, further steps will be taken to resolve the problem.  All fiscal reports will be maintained in each charter school’s file.

Budget Services Division staff will review the charter schools budgets to make sure that the schools will operate with a balanced budget and that they provide sufficient reserves for contingencies.

When reviewing the financial records of a charter school, the District’s Business Accounting Branch looks for financial indicators that could lead to fiscal problems, if not addressed.  These indicators include, but are not limited to: 

· Negative variances in budgeted vs. realized revenues

· Spending beyond budgeted amounts 

· Negative cash flows

When the Business Accounting Branch detects a problem while reviewing a charter school’s financial records/reports, the following procedure will be followed:

· The Fiscal Analyst will notify the school of the problem(s) and specify what is needed to resolve the problem(s). She will provide support, if appropriate- i.e. information, forms, contracts, etc.

· She will give the school a deadline for submitting documentation that the problem(s) has been resolved.

· If the school fails to meet the deadline or resolve the problem, the Fiscal Analyst will draft a written notification requesting the documentation with a statement of consequences should the school fail to do so.  This document will be sent to the Charter School’s Development Office for the Director’s signature before being sent to the charter school.

Charter Responsibilities

New law requires charter schools to submit quarterly fiscal reports according to specific timelines to their granting agencies and county superintendents.  The granting agency must use this information to “assess the fiscal condition of the school” (EC 47604.33).  The charter school must engage an independent public accountant, certified by the State of California, to audit the school’s financial statements in accordance with generally accepted auditing standards and the audit guide issued by the Controller of the State of California.  The school will prepare the necessary financial report to be submitted to the District in a format to be provided by the District.

A charter petition must provide financial information to the District which address a proposed first-year operational budget, including start-up costs, and cash flow and financial projections for the first 3 years of operation [Education Code §47605(g)]. 

Each charter school shall submit to the District the following reports in a timely manner:

1. Provisional Budget due in spring prior to operating fiscal year

2. Final Budget due in August of the budget fiscal year

3. First Interim Projections due in November of operating fiscal year

4. Second Interim Projections due in February of operating fiscal year

5. Un-audited Actuals due in July following the end of the fiscal year

6. Classification Report due monthly the Monday after close of the last day of the school month

7. Statistical Report due monthly the Friday after the last day of the school month.

In addition:

a. P1 due first week of January

b. P2 due first week of May

8. Weekly attendance report up to the fourth week prior to norm day submitted by new and existing charter schools in September

9. First 20 days of instructional actual enrollment by grade level due in October (for first year charter schools, only)

10. Other financial information needed by PUSD to assess the fiscal condition of the charter school

The charter school will be responsible for its own financial services (accounting, budgeting, and payroll) and personnel services.  The accounting system that will be adopted by the charter school shall adhere to the Generally Accepted Accounting Principles (GAAP) and there are adequate internal controls within the system.  The charter school will provide the minimum qualifications of staff performing the financial operations of the charter school.

Oversight Costs  

The District may charge for the actual costs of supervisory oversight of the charter school, not to exceed 1 percent of the revenue of the charter school as defined by Ed Code 47613 (f).  If the charter school is able to obtain substantially rent-free facilities from the District, the District may charge for the actual cost of supervisory oversight of the charter school not to exceed 3 percent of the revenue of the charter schools as defined by 47613 (f).  The District may charge indirect costs for grants processed for the charter school, not to exceed the rate allowed by the grant.

The charter school shall conduct all of its financial operations in a timely manner and for all programs (regular, categorical, and special education) through procedures established by the State of California and the Federal Government, as appropriate.  For Federal programs, including Title I, the criteria for eligibility and fiscal guidelines will be as established by the Federal Government.  Charter schools that elect to receive funding directly are responsible for meeting eligibility and fiscal requirements established by the Federal government and completing the Consolidated Application.  The charter shall provide the District with all financial and related reports, including enrollment attendance to enable the District to meet its requirements by law.  Notwithstanding the petitioners’ expectation to receive Title I funding under Federal guidelines, said funding may not be forthcoming until the school meets established criteria for a determined school year.

The District may, at its discretion, provide services to the charter school on a fee-for-service basis, if requested by the charter school to do so.  In such a case, the District will determine the cost of providing such services including the overhead cost associated with such service incurred by the office providing the service.
Audit
The charter school must engage an independent public accountant with school accounting experience certified by the State of California, to audit the school's financial statements in accordance with Generally Accepted Auditing standards and the audit guide issued by the Controller of the State of California.  Fiscal statements audited by the Certified Public Accountant will be submitted to District within four months following the close of the fiscal year. Audit exceptions/deficiencies will be resolved to the satisfaction of the District.

A charter school must transmit a copy of its annual independent financial audit report for the preceding fiscal year to the District, Los Angeles County Board of Education, California Department of Education by December 15 of each year.  

Fiscal Management
The charter school will be responsible for its own financial services (accounting, budgeting, and payroll) and personnel services.  The charter school will identify staff responsible for financial administrative functions and the qualifications of staff assigned to these functions.  The charter school will also provide assurance that the accounting systems adopted would adhere to Generally Accepted Accounting Principals (GAAP) and describe the process of internal controls. The charter school shall conduct all of its financial operations in a timely manner and for all programs (regular, categorical, and special education) through procedures established by the State of California and the Federal Government, as appropriate. The accounting procedures must follow the generally acceptable accounting principles.  For Federal programs, including Title I, the criteria for eligibility and fiscal guidelines will be as established by the Federal Government.  Charter schools that elect to receive funding directly are responsible for meeting eligibility and fiscal requirements established by the Federal Government and for completing the Consolidated Application.  The charter shall provide the District with all financial and related reports, including enrollment attendance to enable the District to meet its requirements by law.  Notwithstanding the petitioners' expectation to receive Title I funding under Federal guidelines, said funding may not be forthcoming until the school meets established criteria for a determined school year.  The charter school’s un-audited financial statements (J210) should demonstrate the charter school’s fiscal sustainability for the length of the school’s operation.  These statements will be submitted to the District’s Business Accounting Branch on the second week of July.

MECA will comply with all requirements of AB 1994 and AB 1137. MECA will provide an annual financial report to PUSD in a format developed by the Superintendent of Public Instruction. PUSD will be required to send this financial report to the Superintendent of Public Instruction. In addition, MECA will submit its annual audit to the State Controller, LACOE, CDE, and PUSD. 

Attached to this petition is a detailed multi-year budget projection, with a monthly cash flow schedule, and student counts for the first three years of operation. There is also a letter describing the financial plan for the start-up costs of the school.

Appendix A: Enrollment Projections

	Grade
	2007-2008
	2008-2009
	2009-2010
	2010-2011
	2011-2012
	2012-2013

	6
	55
	55
	55
	55
	55
	55

	7
	55
	55
	55
	55
	55
	55

	8
	
	55
	55
	55
	55
	55

	9
	
	
	55
	55
	55
	55

	10
	
	
	
	55
	55
	55

	11
	
	
	
	
	55
	55

	9th
	
	
	
	
	
	

	10th
	
	
	
	
	
	

	11th
	
	
	
	
	
	

	12th
	
	
	
	
	
	

	12
	
	
	
	
	
	55

	Total
	110
	165
	220
	275
	330
	385


Appendix B: Paramount Unified School District Map
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Appendix C: Letters of Support

The attached letters are from:

· Parents (2 letters)

· The Executive Director of Corporate Kids /Cyber Klub (CK2)

· Brain X – experts in technology-based education 

Appendix D: The application of Brain-Based Research at MECA 

(Adapted from Caine & Caine, 1998)

	Brain-Based Principle
	Implications for educators:
	MECA Academic  Program Component

	1: The Brain Is A Parallel Processor. 

	Thoughts, emotions, imagination and predispositions operate concurrently and interactively as the entire system interacts and exchanges information in the environment.
	Teachers need to use a variety of strategies and techniques to engage the students’ brains. No one method or technique can adequately encompass all the variations possible. Good teaching so orchestrates the learner’s experience that all aspects of brain operation are addressed.
	· Differentiated instruction

	2. Learning Engages The Entire Physiology. 

	Learning is as natural as breathing, but it can be either inhibited or facilitated. Neuron growth, nourishment, and interactions are integrally related to the perception and interpretation of experiences. Stress and threat affect the brain differently from peace, challenge, boredom, happiness, and contentment. In fact, some aspects of the actual wiring of the brain are affected by school and life experiences.
	Everything that affects our physiological functioning affects our capacity to learn. Stress management, nutrition, exercise, and relaxation, as well as other facets of health management, must be fully incorporated into the learning process. For example, students should drink six to eight glasses of water during the day to properly hydrate the brain. Start time of school is an important factor to consider especially in adolescence who biologically have difficulty going to sleep early enough to ever receive adequate rest with start times set at seven or eight a.m.
	· Leadership Development 

· The school as community hub

· Health education

	3. The Search For Meaning Is Innate. 

	The search for meaning (making sense of our experiences) and the need to act on our environment is automatic. The search for meaning is survival oriented and basic to the human brain. The brain needs and automatically registers the familiar while simultaneously searching for and responding to novel stimuli. The search for meaning cannot be stopped, only channeled and focused.
	The learning environment needs to provide stability and familiarity; this is part of the function of routine classroom behaviors and procedures. At the same time, provision must be made for students to satisfy their curiosity and hunger for novelty, discovery, and challenge. Lessons need to be generally exciting and meaningful and offer students an abundance of choices. The more positively lifelike such learning, the better. Most of the creative methods used for teaching gifted students should be applied to all students.
	· Backwards design – lesson objectives communicated to students

· Project-based learning

· Differentiated instruction 

	4. The Search For Meaning Occurs Through "Patterning." 

	Patterning refers to the meaningful organization and categorization of information. The brain is designed to perceive and generate patterns, and it resists having meaningless patterns imposed on it. "Meaningless" patterns are isolated pieces of information unrelated to what makes sense to a student.
	Learners are patterning, or perceiving and creating meanings, all the time in one way or another. We cannot stop them, but we can influence the direction. Daydreaming is a way of patterning, as are problem solving and critical thinking. "Time on task" does not ensure appropriate patterning because the student may actually be engaged in busy work while the mind is somewhere else. For teaching to be effective, a learner must be able to create meaningful and personally relevant patterns. Thematic teaching, integration of the curriculum, and life-relevant approaches to learning are those that most recognize this tenant.
	· Project-Based Learning,  

· Technology as a tool to explore patterning, making meaning, 



	5. Emotions Are Critical To Patterning. 

	We do not simply learn things. What we learn is influenced and organized by emotions and mind sets based on expectancy, personal biases and prejudices, degree of self-esteem, and the need for social interaction. Emotions and thoughts literally shape each other and cannot be separated.
	Teachers need to understand students’ feelings and attitudes will be involved with and will determine future learning. Students’ beliefs about the support that they receive from teachers and administrators further affect their learning. For example, day-to-day classroom encounters affect learning, as does the everyday communication involved with meeting a student in the hall or cafeteria. These chance encounters affect students’ beliefs about the level of teacher/administrator support and respect which in turn, affect learning.
	· Leadership development 

· Advisories

· Core values (character education)

	6. The Brain Processes Parts And Wholes Simultaneously. 

	There is evidence that there are significant differences between left and right hemispheres of the brain. However, in a healthy person, both brain hemispheres interact in each and every daily experience. The "two brain" notion is most valuable as acknowledges two tendencies in the brain for organizing information: reducing information into parts; and perceiving it as a whole or series of wholes.
	Good teaching necessarily builds understanding and skills over time because learning is cumulative and developmental. Thus vocabulary and usage are best understood and mastered when incorporated in genuine experiences. Similarly, equations and scientific principles should be dealt with in the context of living science.
	· Entrepreneurship, 

· Project-Based Learning, 

· Technology-based education

	7. Learning Involves Both Focused Attention And Peripheral Perception. 

	The brain absorbs information with which it is directly involved, but also pays attention to information outside of the direct involvement field. This means that the brain responds to the entire sensory context in which teaching or communication occurs.
	All aspects of an educational environment are important. Art exhibits should be changed frequently to reflect changes in learning focus. The use of music has also become important as a way to enhance and influence more natural acquisition of information. Teachers need to engage the interests and enthusiasm of students through their own enthusiasm, coaching, and modeling, so those unconscious signals appropriately relate to the importance and value of what is being learned. In effect, every aspect of a student’s life, including the community, family, and technology, affects student learning.
	· Parental involvement, 

· Multi-Media Technology

· Advisories – mentoring and modeling

	8. Learning Always Involves Conscious And Unconscious Processes. 

	Much of our learning is unconscious and below the level of awareness. We learn much more than we ever consciously understand. Our experiences become part of our prior knowledge in both conscious and unconscious ways.
	Much understanding may not take place immediately and may occur later, some understanding coming much later. Processing time, reflection, and metacognition are vital to the learning environment. Thus, much of the effort put into teaching and studying is wasted because students do not adequately process their experiences, nor are they given time to reflect upon them.
	· Project-based learning 

· Leadership development, 

· Long-term projects with continuous reflection

	9. We Have At Least Two Ways Of Organizing Memory: A Spatial Memory System And A Set Of Systems For Rote Learning. 

	We have a spatial/autobiographical memory that does not need rehearsal and allows for "instant" recall. It is always engaged, inexhaustible, and motivated by novelty. The two ways of organizing memory are stored differently.
	Sometimes memorization is important and useful, such as multiplication tables. In general, however, teaching devoted to memorization does not facilitate the transfer of learning and probably interferes with the subsequent development of understanding. By ignoring the personal world of the learner, and the preferred learning style of the learner, educators actually inhibit the effective functioning of the brain.


	· Levels of cognition – Bloom’s Taxonomy 

· Learning styles assessments

· Student-centered learning 

	10. We Understand And Remember Best When Facts And Skills Are Embedded In Natural, Spatial Memory. 

	Our native language is learned through multiple interactive experiences with vocabulary and grammar. It is shaped both by internal processes and by social interaction. That is an example of how specific items are given meaning when embedded in ordinary experiences. All education can be enhanced when this type of embedding is adopted.
	Teachers need to use a great deal of real-life activity, including classroom demonstrations; projects; field trips; visual imagery of certain experiences; stories; metaphors; drama; and interaction of different subjects. Grammar can be learned in process, through stories or writing. Success depends on using all of the senses and immersing the learner in a multitude of complex and interactive experiences. Lectures are not excluded, but they should be part of a larger experience.
	· Project-based learning, 

· Writing across the curriculum

	11. Complex Learning Is Enhanced By Challenge And Inhibited By Threat. 

	The brain makes maximum connections when risk taking is encouraged and supported; however, it "downshifts" (helplessness) when under perceived threat.
	Creating a safe place to think and risk, or relaxed alertness, is essential for optimum learning. The threat of failure and/or low grades may inhibit rather than encourage learning.
	· Standards-based assessments (no surprises, multiple opportunities to achieve mastery), 

· Advisories

	12. Every Brain Is Uniquely Organized. 

	All humans have the same set of systems, yet we are all different based on genetic endowments, differing prior knowledge, and differing environments. The more we learn, the more unique we become. 
	Learners are all different and need to be empowered to make choices and allowed to understand the world from their own unique intelligences. Providing choices that are variable enough to attract individual interests may require reshaping of schools so that they exhibit the complexity found in life. In sum, education needs to facilitate optimal brain functioning.
	· Standards-based, differentiated instruction, 

· Project-based learning


Appendix E: Grade-Level College Preparation Outcomes 

	Grades
	Readiness for College & Career OUTCOMES

	6-9th 

WHY should I Go to college? 
	· Students will understand and be able to articulate key elements of the college experience and college admission requirements


· Students will demonstrate a desire to pursue post-secondary education.


	10th and 11th

WHERE do I get the information and resources I need to get into college
	· Students will begin to identify their own career and educational aspirations, and will demonstrate the ability to build a supportive personal network of allies who can help them reach their college and career goals.


· Students will use print and on-line materials to identify colleges that match their interests, aspirations, and abilities.


· Students will have begun the requisite steps to apply for college (PSAT, scholarship research, academic planning)


· Students will begin to produce well-written, compelling personal statements. 

	12th
HOW do I get accepted to the college of my choice? 
	· Students will complete the requisite steps to apply for college (SAT, scholarship research, participate in extra-curriculars, academic planning to fulfill academic requirements.)


· Students will demonstrate the necessary skills to apply to schools of their choice, including:
- Writing effective and persuasive application essays and personal statements
- Accurately completing demographics forms and transcript information
- Identifying and effectively applying for a variety of financial aid option

· Students will be admitted to one or more post-secondary options that matches their interests, aspirations, and abilities.


Appendix F: Six A’s of Project-Based Learning

According to the Buck Institute for Education (www.bie.org), high quality project-based learning reflects the following research-based best practices:

Authenticity 

· Is the problem or question meaningful to the student? 

· Is the problem or question one that an adult might tackle at work or in the community?

· Does the project provide the students to be creative and apply personal or social value beyond school?

Academic rigor 

· Does the project allow students to acquire and apply knowledge related to one more content areas? 

· Are ways of using research methods from one or more disciplines incorporated in the project?

· Do students develop higher order thinking skills? 

Applied Learning 

· Do students solve a problem that is related to real world experiences? 

· Are organizational skills and self- management prominent in the project?

· Does the project allow students to develop skills that are expected in the work place?

Active Exploration 

· Is a significant amount of time spent doing field based work?

· Various methods, media and sources are used to conduct investigation 

Adult Relationships 

· Is there contact with an adult who has  relevant expertise or experience? 

· Students working closely with adults 

· Collaboration between adults and students on the design and assessment of projects 

Assessment 

· Students use project criteria to gauge what he or she is learning 

· Adults from outside the classroom help students develop real-world standards 

· Students work is assessed regularly though methods such as portfolios

Appendix G: SCANS Competencies
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Appendix H: Core middle and High School Course Descriptions

Middle School Course Requirements

Middle School serves as a bridge between Lower and Upper Schools, the Middle School not only reinforces and applies skills previously learned, but also stimulates the student’s emerging ability in abstract thinking and logical reasoning.  MECA emphasizes the development of work and study habits to ensure success given the ever-increasing demands of academic studies.  
The full Middle School academic program consists of the required CORE courses in mathematics, English, science, social studies, foreign language, in addition, physical education or interscholastic team practice, technology education, speech, assigned arts, an elected music course, community service, and fieldwork. The sixth grade offers students the first opportunity to make choices in the selection of elective classes.
 MATHEMATICS

Sixth Grade- Mathematics
Sixth grade math is a course designed for a smooth transition from Elementary into Middle School mathematics.  Students are trained to be mathematically literate in a world that relies on the use of computers and multimedia technology to carry out mathematical procedures.  Open-ended and extended problem-solving projects, reasoning, connections to the real world, and research skills are taught in addition to numbers, operations, integers, fractions, decimals, percent, geometry and measurement.  The use of concrete materials, cooperative learning groups; appropriate technology, including Internet activities; mental math; and journaling enrich an already strong program.  

 Seventh Grade- Pre-algebra
Seventh Grade pre-algebra is a rigorous course that bridges mathematics and algebra incorporating decimals notation, scientific notation, square roots; rational numbers and their applications; uses of variables, patterns, problem solving strategies and geometry.  Computers are used regularly in class for coursework and to present strategies to help in problem solving.  Math journals, weekly problems and quarterly projects link the abstract with practical usage of the core concepts.   The seventh grade math curriculum is enriched with cross-curricular projects.  For example, a unit on banking involves the students conducting research on the Internet to find the best banking solutions (for example, checking account fees, saving account rates). As part of this unit students will use bill-pay on line, write checks by hand, and balance their accounts.  Another unit on creating a zoo involves researching animal habitats and size requirements, scale drawings, measuring and estimating.

 
Eighth Grade- Algebra 1
Algebra 1 covers a challenging year of algebra.  Students develop the analytical ability to solve word problems.  Students learn the skills of mathematical algorithms and operations necessary for solving linear equations, inequalities, simultaneous equations, and quadratic equations.  The course covers Cartesian coordinate graphing of linear equations and inequalities, conjunctions, and disjunctions of these sets.  Problem solving techniques and strategies designed to improve critical thinking and organizational skills are developed and explored throughout the year. Computers are used to review course content. Algebra 1 is further enriched by such units as a cross-curricular unit on the stock market. The history of the market is reviewed and students use the Internet to establish and maintained their own stock portfolio. At the end of this unit students analyze the data collected and the performance of their stocks. 

 

 

ENGLISH 
 

Sixth Grade
Students explore a range of expressions and literally genres. Students create a variety of written work with emphasis on clarity and organization. There is a strong emphasis on parts of speech, grammar and mechanics. Students also learn to appreciate the beauty and power of language through vocabulary-enhancing activities.  Students develop strong and clear communication skills and formulate opinions through both oral and written expression. Library usage is encouraged during many units of study. Utilizing computers enhances the curriculum. Lastly, the literature introduces students to ideas of independence, compassion, and bravery. Each Core teacher will employ a unique novel to help integrate the history and literature components in terms of the individual’s place in society.  The literature will be carefully chosen to reflect the themes of the social studies curriculum in order to interdisciplinary study.  

 

Seventh Grade
English teaches the four skills of listening, speaking, reading, and writing. Composition experiences focus upon the paragraph and include such preparation as logical organization, the use of details to support generalizations and effective editing. Class discussion and literature-based writing opportunities promote awareness of literature techniques and develop analytical skills. Students read various genres, and learn to recognize basic literally terminology. Reading selections may include but are not limited to the short story, S.E. Hinton’s The Outsiders, Erik Christian Haugaard’s The Samurai’s Tale, and Susan Fletcher’s Shadow Spinner. Many of the selections involve material presented concurrently in seventh grade history and encourage development of skills in practical and moral reasoning.  Integrated into the course are comprehensive vocabulary and independent reading programs. 

 

Eighth Grade
As part of the Eight Grade English Grammar students study subordinate clauses, pronoun reference and case, formation and placement of modifiers, and introduction to parallel structure, usage as it applies to extensive writing assignments.  

 

As part of the English Writing students are working on their pre-writing skills.  Composition of a thesis sentence; main division construction and sentence continuity; concluding paragraph; use of imitations and models to strengthen writing; extensive writing analysis and revision techniques; numerous writing projects; essays, short stories, and poetry; introduction to the writing of a literary analysis, introduction to discussion techniques; practice of correct research methodology. 

 

As part of the English Reading skills students study vocabulary development with emphasis on Latin and Greek prefixes and roots; emphasis on literary terms appropriate to the required reading.

 

This course creates opportunities for students to learn to love the English Language through in depth study as the short story, novel and play.  Students analyze both character and conflict of people in various cultures and deepen their understanding of human nature.  Reading material includes Impact – 50 Short Stories; Arthur Miller’s The Crucible; Harper Lee’s To Kill a Mockingbird; J. D. Salinger’s The Catcher in the Rye; Shakespeare’s Romeo and Juliet; and a play by editors Robert and Rubin such as Our Town; Poetry Out Loud.
 
Students will write essays as analytical explorations of these works of literature.  Students will learn to support general statements by sighting specific examples and quoting appropriate passages.  Student journals include personal writing and comments on current events.  The course incorporates grammar study through sentence diagramming, proofreading and peer-editing for errors in punctuations, capitalization, usage, sentence structure, and content, and also features ongoing vocabulary study.   

  

SCIENCE
 

Sixth Grade-Earth Science
In Sixth Grade Science the students will explore and investigate the fascinating world around us.  Students will study rocks and minerals found in their own backyard, learn to recognize the birds at the feeder, and understand why an earthquake shakes the ground.  Simulating the work of real scientist in a science computer lab, sixth graders pursue a course, which emphasizes discovery of the environment.  Topics include astronomy, geology, meteorology and oceanography, with relevant laboratory and field experiences.  Students also explore health and personal development issues.  Class activities heighten critical thinking skills, as students learn to interpret the data they gather and information they encounter.  Cross-curricular project enrich the course, a unit on marketable household inventions.   

 

Seventh Grade- Life Science
The fostering of critical thinking skills, problem-solving strategies and effective laboratory procedures enrich a course incorporating themes, which deal mainly with life sciences.  Topics include classifications of living things, cell processes, heredity, eco systems, plant and animal life, and animals systems.  Issues of health and human development are also strong components.  

 

The course emphasizes the students, own discovery, providing extensive laboratory and field experiences, as well as interaction with computer software and multi-media materials.  The Seventh Grade Invention Convention project expands on basic principle of the creative process introduces in sixth grade.

 

Eight Grade- Physical Science
The eight-grade course emphasizes the interconnectedness of the sciences; students pursue the dominant themes of scientific inquiry.  Topic includes motion, forces, structure of matter, earth science, reactions, chemistry of living systems, density and buoyancy, and the periodic table.  Frequent laboratory activities develop traditional experimental technique, as well as imaginative problem- solving.  Field trips, explorations, in the science computer lab, and audiovisual presentations enrich the course.  With math instructions supporting mastery of equations and scientific inquiry offering an important cross- curricular element.   

  

HISTORY
 

Sixth Grade- Ancient Civilizations
The Sixth Grade course emphases ancient civilizations, including Egypt, India, China, Greece, and Rome, through a variety of activities designed to heighten reading comprehension and critical thinking sills and to develop strong study skills. The course is also designed to promote understanding if different cultures through discussion, simulations and the consideration of the physical and cultural geography of Asia.  A short research paper and the construction of a website addresses research skills and creative presentation.   

 

Seventh Grade- Medieval to Modern Times
The seventh grade course begins with the fall of Rome, emphasizing the rise and fall of empires, including the trading empires of Sub-Saharan Africa, Asian and European civilizations and Medieval Societies. In-depth study of the Renaissance and Reformation completes the school year, culminating in the Renaissance Faire. The course integrates the research project, written essay and oral presentation, providing a diverse classroom experience. Development of critical thinking skills and analysis of global issues encourage students to articulate opinions about events in the world.

 

Eight Grade – American History and Geography
Students encounter the cultural, economic, military and political events, which shaped the United States, developing skills in historical analysis through reading, lecture, discussion, debate, filed experience, project preparation and multi-media opportunities. Topics of study include California History, United States Geography, Immigrations, and Expansion, The Revolution, Civil War, Civil Rights and Reforming America, and post-Vietnam America. In an annual project conducted in conjunction with the English department, student research their family histories, presenting their projects formally to History and English classmates. 

 

High School Course Descriptions

English 1

Course Description

This course is for entering ninth grade, college preparatory students. It will help students’ understanding of literature. They will read texts covering four genres:  short story, non-fiction, poetry, and drama and will analyze recurrent patterns and themes in historically or culturally significant works.  They will read at least two novels and respond with a book report/summary, character analysis, playbill, or cartoon strip. Students will gain skills necessary for competent writing and reading by focusing on the mechanics of language, vocabulary development and directed reading and writing. They will complete a variety of writing activities, including narrative, expository, persuasive, informational, and descriptive writing that demonstrates research, organization, and drafting strategies.   They will respond orally to the literature in all genres and complete a creative writing project.

Course outline

Instructional Units

            I.  Short Stories

       A.  Major Topics

            1.  Plot.

            2.  Character.

            3.  Point of View.

                  4.  Setting.

            5.  Theme.

                  B.  Instructional Objectives

             Students will be able to:

       1.  Apply literary terms to selected stories.

                       2.  Build a reading vocabulary.

                       3.  Understand stories.

                       4.  Summarize stories.

                       5.  Evaluate and/or respond to stories.

                       C.   Method and Activities


                 1.  Read assigned stories and discuss.

                             2.  Answer text questions in complete sentences.

                             3.  Write well-developed paragraphs discussing literary terms as 

           applied to stories.

                             4.  Write an essay describing a character from one of the stories you

                                   have read.  Be sure to include both physical and character 

                                  descriptions.

                             5.  Testing as necessary.

                             6.  Define and use vocabulary words.

                   II.  Drama

                    
A.  Major Topics



      1.  Compare and contrast  Shakespearean theater and modern



           theater.

                              2.  Vocabulary generated from plays.



      3.  Thinking and writing skills.


         
B.   Instructional Objectives

        Students will be able to:

        1.  Apply drama terms to selected plays.

                        2.  Build a reading vocabulary.

                        3.  Understand plays.

                        4.  Summarize plays.

                        5.  Evaluate and/or respond to plays.

C.  Method and Activities

                        1.  Read assigned plays orally/silently and discuss.

2.  Answer text questions in complete sentences.

3.  Write well-developed paragraphs discussing literary terms such as

           protagonist, antagonist, foil, conflict, theme, staging, blank verse, 

           and irony as applied to your reading. 

4.  Testing as necessary.

5.  Define and use vocabulary words.

6.  Writing project options:  rewrite a scene from Romeo and Juliet in 

     modern English; write a different ending to the play; write an essay

     discussing other options available to Romeo and Juliet.                                                                              

                 III.  Non-fiction

                       A.  Major topics


                 1.  Biographies and Personal Accounts.

                             2.  Types of Essays.

                             3.  Essays in the Arts and Sciences.

                       B.  Instructional Objectives

                              Students will be able to:


                 1.  Apply literary terms to selected reading.

       2.  Build reading vocabulary.

       3.  Understand factual readings.

       4.  Summarize readings.

       5.  Evaluate and respond to readings.

                 C.  Methods and Activities 

                       1.  Read assigned selections and discuss.

2.  Answer text questions in complete sentences.

3.  Write well-developed paragraphs discussing literary terms as 

           applied to stories.

4.  Write biographical sketch about a person you know or have read 

      about.

5.  Testing as necessary.

6.  Define and use vocabulary words.

    IV.   Poetry

                       A.  Major topics

                       
      1.  Narrative poetry.

            2.  Dramatic poetry.

            3.  Lyric poetry.

            4. Word choice and tone.

            5.  Imagery.

        6.  Figurative language.

        7.  Musical devices.

        8.  Structure.

        9.  The epic poem.

                       B.  Instructional Objectives

            Students will be able to:

            1.  Apply literary terms to selected poems.

2.  Build poetry vocabulary.

      3.  Understand poems.

      4.  Paraphrase/summarize poems.

      5.  Interpret/evaluate/respond to poems.

                       C.  Methods and Activities



      1.  Read assigned poems and discuss.

 2.  Answer text questions in complete sentences.

      3.  Testing as necessary. 

 4.  Define and use vocabulary words.

 5.  Read poems with an oral emphasis.

 6.  Write various forms of poetry including: name poem, name 


acrostic, diamante, haiku, limerick, concrete and poems using      


metaphor, simile, and personification.

  7.  Write another adventure for Odysseus that shows his qualities

       as a Greek hero.  

                  V.  The Novel


           A.   Major Topics



      1.  Literary terms: fiction, plot, conflict, characterization, setting, point                           

                                   of view, theme, and symbol.

    2.  Vocabulary generated from novel.

    3.  Thinking and writing skills

                  
B.  Instructional Objectives

             Students will be able to:

       1.  Apply literary terms to novel.

                       2.  Build a reading vocabulary.

                       3.  Understand novel.

                       4.  Summarize plot.

                       5.  Evaluate and/or respond to novel.

           C.  Methods and Activities



     1.  Read assigned novel (Great Expectations or alternative arranged 

             with instructor) and discuss.

     2.  Answer text questions in complete sentences.

3. Write well-developed paragraphs discussing literary terms as 

          applied to the novel.

4.  Write an essay analyzing novel in terms of plot, 

     character, point of view, setting and theme.

5.  Testing as necessary.

6.  Define and use vocabulary words.

                 VI. Grammar and Usage

    
           A.  Major Topics—these skills will be taught in coordination with the 



     previous five units, not as a separate unit.

                              1.  Capitalization.



      2.  Punctuation.


                  3.  Sentence structure.



      4.  Parts of speech.



      5.  Forms of plurals and possessives.



      6.  Verb tenses.



      7.  Contractions.

                        B.  Instructional Objectives



      1.  Apply the above skills to the writing required in the previous five 



           units.



C.  Methods and Activities



       1.  Complete grammar exercises from English text.

       2.  Writing on a regular basis including narrative, expository,         


persuasive, informational, and descriptive writing

               VII.  Word Fluency



A.  Building vocabulary

                                1.  Word in context.



        2.  Strategies for determining word meaning. 

                                3.  Systematic reinforcement.



        4.  Relationships between words.



        5.  Usable vocabulary.



B.  Instructional Objectives



        1.  Comprehension and retention of core vocabulary.



        2.  Build a reading vocabulary.

                                3.  Application of vocabulary to writing assignment.



C.  Methods and Activities



        1.  Use of Wordskills text.



        2.  Vocabulary generated from reading.

English 2

Course Description

This course is for tenth grade students who have successfully completed English 1.  Students will read the short story, non-fiction, poetry, drama, legends, and the novel and will analyze recurrent patterns and themes in historically or culturally significant works. They will read at least two novels and respond with a book report/summary, character analysis, journal, or captioned illustration. Students will gain skills necessary for competent writing and reading by focusing on the mechanics of language, vocabulary development and directed reading and writing. They will complete a variety of writing activities, including narrative, expository, persuasive, informational, and descriptive writing that demonstrates research, organization, and drafting strategies. They will respond orally to the literature in all genres and complete a creative writing project.

Course outline


     Instructional Units


     I.  Short Stories


         A.  Major Topics



  1.  Plot.



  2.  Characterization.



  3.  Point of View.



  4.  Setting.



  5.  Symbol.



  6.  Tone and Irony.



  7.  Theme.


         B.  Instructional Objectives



  Students will be able to:  



   1.  Apply literary terms to selected stories.



  2.  Build a reading vocabulary.

                          3.  Understand stories.



  4.  Summarize stories.



  5.  Evaluate, interpret, and respond to stories.


        C.  Method and Activities


              1.  Read assigned stories and discuss.

                          2.  Answer text questions in complete sentences.

              3.  Write well-developed paragraphs and compositions concerning story 

  
       ideas using the writing process of prewriting, writing, revising, post  

                   writing.

4.  Choose a story from you readings and discuss how the elements of plot, characterization, point of view, setting , symbol, tone and/or irony, and theme are used in the selection.


                          5.  Testing as necessary.

                          6.  Define and use vocabulary words.


    II.  Drama


         A. Major Topics



  1.  One-act play/radio play.


              2.  Greek tragedy, Antigone.


  3.  Shakespearean  tragedy, Julius Caesar.


         B.  Instructional Objectives

                          Students will be able to:  



   1.  Apply literary terms to the plays.



  2.  Build a reading vocabulary.

                          3.  Understand plays.



  4.  Summarize the plays.



  5.  Evaluate, interpret, and respond to the plays.

                    C.  Methods and Activities



  1.  Read assigned plays and discuss.

                          2.  Answer text questions in complete sentences



  3.  Write an essay discussing the function of the chorus in Antigone.  Use



        examples to support your thesis.

                          4.  Writing project options:  rewrite one scene from Julius Caesar into 


        modern English; write a speech in which Brutus responds to    

                   Antony’s criticism.


  5.  Testing as necessary.

                          6.  Define and use vocabulary words.

              III.  Non-Fiction

                    A.  Major topics


               1.  Biographies and personal accounts.

                           2.  Types of essays/

                           3.  Essays in the arts and sciences/

                     B.  Instructional Objectives

                          Students will be able to:

1.  Apply literary terms to selected reading (non-fiction, essay, biography,

     autobiography, article, personal narrative, reports).                                                    

     2.  Build reading vocabulary.

     3.  Understand factual readings.

     4.  Summarize readings.

     5.  Evaluate and respond to readings.

               C.  Methods and Activities 

   1.  Read assigned selections and discuss.

   2.  Answer text questions in complete sentences.

   3.  Write well-developed paragraphs discussing literary terms as 

         applied to the essays.

   4.  Write a personal narrative about a personal event.

   5.  Testing as necessary.

   6.  Define and use vocabulary words.

               IV.  Poetry

                     A.  Major topics

                       
   1.  Narrative Poetry.

         2.  Dramatic Poetry.

         3.  The Speaker and Tone.

         4.  Lyric Poetry.

         5.  Figurative Language.

     6.  Imagery.

     7.  Musical Devices.

     8.  Forms.

     9.  Themes.

                      B.  Instructional Objectives

          Students will be able to:

         1.  Apply literary terms to selected poems.

                           2.  Build poetry vocabulary.

   3.  Understand poems

   4.  Paraphrase and summarize poems.

   5.  Interpret, evaluate, and respond to poems.

                     C.  Methods and Activities



   1.  Read assigned poems and discuss.

                           2.  Answer text questions in complete sentences.

               3.  Testing as necessary.


   4.  Define and use vocabulary words.

                           5.  Read poems with oral emphasis.

                           6.  Project:  write a minimum of 10original poems in various 


          forms and an analysis of one existing poem and bind in a poetry 


          packet. Types of  poems to be included are:  diamante, metaphor, 


          simile, concrete, Shakespearean style sonnet, haiku, cinquain, 

                      personification, alliteration and name acrostic.

 IV.  The Novel


        A.  Major Topics



  1.  Literary terms: fiction, plot, conflict, characterization, setting, point                           

                                 of view, theme, and symbol.

2.  Vocabulary generated from novel.

3.  Thinking and writing skills

                     B.  Instructional Objectives

                           Students will be able to:



  1.  Apply literary terms to novel.



  2.  Build a reading vocabulary.

                              3.  Understand the novel.



      4.  Summarize the plot.



      5.  Evaluate and respond to novel.


            C.  Methods and Activities


                  1.  Read assigned novel (A Separate Peace, A Connecticut Yankee in 



King Arthur’s Court, or an alternative with instructor) and discuss.

                              2.  Answer text questions in complete sentences.



      3.  Write well-developed paragraphs discussing literary terms as



            applied to the novel.



      4.  Write an essay analyzing the novel in terms of plot, character,




point of view, setting and theme.



      5.  Testing as necessary.

                  6.  Define and use vocabulary words 

     VI. Grammar and Usage

    
           A.  Major Topics—these skills will be taught in coordination with the 



     previous five units, not as a separate unit.

                              1.  Parts of speech.



      2.  The sentence and its parts.


                  3.  Using phrases and clauses.



      4.  Writing complete sentences.



      5.  Using verbs.



      6.  Subject and verb agreement.



      7.  Using pronouns.


                  8.  Using modifiers.


                  9.  Capitalization.


                10.  Punctuation.

                        B.  Instructional Objectives



      1.  Apply the above skills to the writing required in the previous five 



           units.



C.  Methods and Activities



       1.  Grammar exercises from English text.

       2.  Writing on a regular basis including narrative, expository,         


persuasive, informational, and descriptive writing.

                VII.  Word Fluency



A.  Building vocabulary

                                1.  Word in context.



        2.  Strategies for determining word meaning. 

                                3.  Systematic reinforcement.



        4.  Relationships between words.



        5.  Usable vocabulary.



B.  Instructional Objectives



        1.  Comprehension and retention of core vocabulary. 



        2.  Build a reading vocabulary.

                                3.  Application of vocabulary to writing assignment.



C.  Methods and Activities



        1.  Use of Wordskills text.



        2.  Vocabulary generated from reading.

English 3

Course Description:

This is a core English class for eleventh grade students.  Students will read American literature from the early 17th century to the present covering various literary genre. Students will improve their writing skills including paragraph construction, informal, and formal essays.  They will increase their vocabulary development, work on analysis and reasoning skills, and research techniques.  They will complete a variety of writing activities, including narrative, expository, persuasive, informational, and descriptive writing that demonstrates research, organization, and drafting strategies. They will respond orally to the literature in all genres.  They will research the life of one American author, write a short biography, and read a minimum of two novels by that author and respond to them in writing.

Course outline


     Instructional Units


     I.  The New Land to 1750


         A.  Major Topics



  1.  Historical Setting.

  2.  Native American Voices.



  3.  Explorers.



  4.  Living in the New Land.


         B.  Instructional Objectives


   Students will be able to:

                 1.  Understand the Native American oral tradition of myth, song, and chants.                                                      



  2.  Understand journal and historical accounts.

                          3.  Characterize Puritan and Cavalier traditions.



  4.  Describe religious/Puritan influence on early America.



  5.  Understand reasons for the lack of fiction in the period.


        C.  Method and Activities


              1.  Text readings and discussion.

                          2.  Write a journal entry in the style of Mather in which you                                                                                                                                                                                                                                                      

                               describe a Salem witchcraft trial.



  3.  Testing as necessary.


  4.  Define and use vocabulary words and literary terms.

                II.  The Revolutionary Period 1750-1800


         A. Major Topics



  1.  Historical Setting.


              2.  Autobiography – Franklin.



  3.  Oratory – Henry.



  4.  Aphorisms – Paine.



  5.  Parallelisms – Jefferson.

         B.  Instructional Objectives



  Students will be able to:



  1.  Understand the importance of political writing.




  2.  Understand the development of American cultural identity.



  3.  Understand the influence of poets and essayists on American 




literature.

                     C.  Methods and Activities



  1.  Text reading and discussion.



  2.  Write a news story about an event that occurred during the 




Revolutionary period.



  3.  Testing as necessary



  4.  Define and use vocabulary words and literary terms.


  III.  A Growing Nation 1800-1840

                     A.  Major topics


              1.  Historical Setting.

                          2.  The Early Romanticists.

                          3.  Symbolism.



  4.  Development of American fiction.

                     B.  Instructional Objectives

     

   Students will be able to:

                           1.  Describe the elements of Romanticism.

                           2.  Identify elements of the short story by Irving and Poe.

   3.  Identify speaker, mood, tone, and poetic devices in poems from this period

        by Bryant and Poe.

     4.  Recognize symbols in all selections.

               C.  Methods and Activities 



   1.  Text reading and discussion.

   2.  Write a narrative in the style of Poe about a strange place or person.

   3.  Testing as necessary.

   4.  Define and use vocabulary words and literary terms.


        IV.  New England Renaissance 1840-1855

                     A.  Major topics

                       
    1.  Historical Setting.  

          2.  Transcendentalism/Anti-Transcendentalism.

          3.  Emerson.

            4.  Thoreau.

            5   Hawthorne.

        6.  Melville.

        7.  New England poets.

  B.  Instructional Objectives

            Students will be able to:

            1. Describe the elements of transcendentalism.

            2. Paraphrase the ideas of Emerson and Thoreau.

            3. Differentiate between the optimism of transcendentalists and the

    darker vision of the anti-transcendentalists.  

      4. Understand the uses of allegory and symbolism by Hawthorne and           

          Melville.

      5. Understand and apply the following poetry terms: stanza forms,                 

          meter, scansion, tone, imagery, style.

 C.  Methods and Activities

      1.  Text reading and discussion.

      2.  Read poems with oral emphasis.

      3.  Write poems with emphasis on application of poetry terms.

      4.  Testing as necessary.

      5.  Define and use vocabulary words and literary terms.

      V.   Division, War, and Reconciliation 1855-1865


            A.   Major Topics



      1.  Historical Setting.                         

                              2.  Autobiography and Journals.                           

    3.  Poetry by Whitman.

    4.  Free verse.

                  
B.  Instructional Objectives



      Students will be able to:



      1.  Understand the impact of national conflict on literature.



      2.  Understand the importance of Whitman.



      3.  Identify free verse and how it reflects American ideals.

            C.  Methods and Activities


      1.  Text reading and discussion.


      2.  Read poems with oral emphasis.


      3.  Write free verse poetry.


      4.  Testing as necessary.


      5.  Define and use vocabulary words and literary terms.

     VI.  Realism and the Frontier 1865-1915


A.  Major Topics


      1.  Historical Setting.


      2.  Realism, Naturalism, and Regionalism.


      3.  Prose.


      4.  Poetry.


B.  Instructional Objectives


     Students will be able to:

                 1.  Distinguish and characterize the major movements of the period.


     2.  Define the elements of the short story.


     3.  Distinguish the individualistic nature of poets during this period.


C.  Methods and Activities


      1.  Text reading and discussion.


      2.  Write an introduction to a television documentary on the American



frontier.


      3.  Testing as necessary.


      4.  Define and use vocabulary words and literary terms.

    VII.  The Modern Age 1915-1946


A.  Major Topics


      1.  Historical Setting – Modernism.


      2.  Prose of Hemingway, Faulkner, Fitzgerald, White, Thurber, Porter,       

                       and Steinbeck.

                  3.  Poetry of Pound, Eliot, Sandburg, Millay, Cummings, Frost, 

                       and Hughes.

                        B.  Instructional Objectives

                             Students will be able to:

                             1.  Choose most emphasized element of the story.

                             2.  Choose the main character.

                             3.  Define central conflict.

                             4.  Identify the literary devices such as foreshadowing, flashback, 

                                  stream of consciousness, etc.

                             5.  Know poetic terms such as line, stanza, rhyme, scheme, etc.

                             6.  Recognize the difference between the literal and metaphorical 

                                  aspects of a poem.

                             7.  Categorize poems into sonnets, blank verse, free verse, etc.

                       C.  Methods and Activities

                             1.  Text reading and discussion.

                             2.  Write an essay describing an interesting character you know.

                             3.  Wrote poems using blank verse and free verse and sonnet form.

               VII. Contemporary Writers 1946 to Present

                        A.  Major Topics

                             1.  Post-modernism.

                             2.  Fiction of Baldwin, Updike, Tyler, Walker, Tan, etc.

                             3.  Poetry of Roethke, Lowell, Villa, Cruz, etc.

                        B.  Instructional Objectives

                 Students will be able to:

                 1.  Distinguish and characterize the major movements of the period.


     2.  Define the elements of the short story.


     3.  Distinguish the individualistic nature of poets during this period.

                       C.  Methods and Activities

                             1.  Text reading and discussion.

                             2.  Write a critique of a television program, a restaurant, or a newspaper 


article.  Make sure your opinions are supported.

                             3.  Testing as necessary.

                             4.  Define and use vocabulary words and literary terms.

              VIII.  American Author Project

                        Student will:

                        A.  Choose one American author. 

                              1.  Research the life and times of the author.

                              2.  Read a minimum of two novels, stories, or compilations of poetry.

                         B.  Instructional Objectives

                              Student will be able to:

                               1.  Better understand the life and motivations of the author.

                               2.  Identify the themes and symbols, using evidence from the novel, 

                                    stories, or compilations.   

                               3.  Trace character development. 

                               4.  Discern attitudes of prejudice and bias that may be used.

                         C.  Method and Activities

                               1.  Research life of author using three sources, including one from


the Internet, and write a biography.

                               2.  Write summaries of the novels, stories, or compilations, comparing

                                    and contrasting themes, characters, and attitudes.

                 IX.  Word Fluency



A.  Building vocabulary

                               1.  Word in context.



       2.  Strategies for determining word meaning. 

                               3.  Systematic reinforcement.



       4.  Relationships between words.



       5.  Usable vocabulary.



B.  Instructional Objectives



       1.  Comprehension and retention of core vocabulary.



       2.  Build a reading vocabulary.

                               3.  Application of vocabulary to writing assignment.



C.  Methods and Activities



       1.  Use of Wordskills text.



       2.  Vocabulary generated from reading.

English 4

Course Description

This is a core English class for twelfth grade students.  Students will read British literature from the Anglo-Saxon period to the present covering various literary genre. They will trace the historical development of English literature and the growth of the English language through intellectual, historical, and social developments.  Students will improve their writing skills,  including informal and formal essays.  They will increase their vocabulary development, work on analysis and reasoning skills, and research techniques.  They will complete a variety of writing activities, including narrative, expository, persuasive, informational, and descriptive writing that demonstrates research, organization, and drafting strategies. They will respond orally to the literature in all genres.  They will complete at least one creative writing project or term paper.

Course outline


             Instructional Units


             I. The Anglo-Saxon Period  449-1066 


                A.  Major Topics



                 1.  Historical Setting

   2.  Beowulf


                 3. “The Wanderer”


                B.  Instructional Objectives


            Students will be able to:

                 1.  Identify approximate dates for this period.                                                      



                2.  Identify Christian and pagan elements in Beowulf.

                          3.  Discuss the qualities that characterize the Anglo-Saxon warrior.


               C.  Method and Activities


                1.  Text readings and discussion.

                          2.  Write an essay discussing what qualities make a hero and compare

                               and contrast those qualities with those of Beowulf.



                3.  Testing as necessary.


           4.  Define and use vocabulary words and literary terms.

               II.  The Medieval Period 1066-1485


                A.  Major Topics



                 1.  Historical Setting.


                      2.  Selections from Chaucer and the Canterbury Tales.


                 3.  Selections from the Arthurian legends.


                B.  Instructional Objectives



                 Students will be able to:



                 1.  Discuss the character types found in the Canterbury Tales.


                 2.  Compare and contrast two characters in the Canterbury 




Tales.


                 3.  Describe the medieval standards of honor based in Morte 




d’Arthur.


                C.  Methods and Activities



                 1.  Text reading and discussion.



                 2.  Write a poem in the style of Chaucer about an individual you 



know or have read about.



                 3.  Testing as necessary.



                 4.  Define and use vocabulary words and literary terms.


        III.  The English Renaissance 1485-1625

                    A.  Major topics


                     1.  Historical Setting.

                          2.  Poetry of Spenser, Shakespeare, and others.

                          3.  Drama including Hamlet and Macbeth.

                    B.  Instructional Objectives

     

           Students will be able to:

                          1.  Identify elements of Elizabethan Age.

                          2.  Recognize a Spenserian sonnet form.

  3.  Recognize a Shakespearean sonnet. 

  4.  Compare and contrast themes and characters in Hamlet and Macbeth.  

                     C.  Methods and Activities



                 1.  Text and play readings and discussions.



                 2.  Write a sonnet in Spenserian or Shakespearean form.



                 3.  Compare and contrast the style and content of two Shakespearean 




sonnets.

4.  Write a paper comparing and contrasting one character from Hamlet 


and one character from Macbeth.                                               
                           5.  Testing as necessary.



                 6.  Define and use vocabulary words and literary terms.

         IV.  The Seventeenth Century 1625-1660

                      A. Major topics

                       
   1.  Historical Setting.  

         2.  The Schools of Donne and Jonson.

         3.  Milton and the Puritan Age.

             B.  Instructional Objectives

          Students will be able to:

          1.   Characterize the distinction between the Sons of Ben and 

                 the metaphysical poets.

          2.  Identify literary devices such as a metaphor, allusion, blank verse,                  

     iambic pentameter, etc.

    3.  Understand the humanist and Puritan influences on Milton’s work  

       C.  Methods and Activities

    1.  Text reading and discussion.

                2.  Write an essay explaining the statement by Donne that “no man is

           an island, entire of itself.”

    3.  Discuss the concept of Satan in “Paradise Lost.”

                            4.  Testing as necessary.

    5.  Define and use vocabulary words and literary terms.

    V.   The Restoration and the Eighteenth Century 1660-1798


           A.  Major Topics



    1.  Historical Setting.                         

                            2.  The Age of Dryden and the Restoration.                          

  3.  The Age of Pope, Swift and the neoclassical style.

  4.  The Age of Johnson.

                  B.  Instructional Objectives



 Students will be able to:



   1.  Compare the neoclassicism of the Restoration to the Puritanism 



of the 17th century.



   2.  Understand the importance of Dryden, Pope, Swift, and Johnson.



   3.  Identify satire in the readings.

                      C.  Methods and Activities:


    1.  Text reading and discussion.

    2.  Identify and discuss the three periods of the Restoration.


    3.  Discuss why this period was called the Age of Enlightenment.


                4.  Testing as necessary.

                5.  Define and use vocabulary words and literary terms.

   VI.  The Romantic Age 1798-1832


       A.  Major Topics


            1.  Historical Setting.


            2.  Wordsworth.


            3.  Coleridge.


            4.  Romantic poets, including Byron, Shelley, Keats.


            5.  The Gothic novel and Mary Shelley.


      B.  Instructional Objectives


            Students will be able to:

                         1.  Understand differences between Classicism/Rationalism and  

                               Romanticism.


            2.  Describe Wordsworth’s revolutionary view of poetry. 


            3.  Understand the relationship between the real and unreal in the


                   work of Coleridge.


            4.  Compare difference between Wordsworth, Coleridge, and the 


                   second generation of Romantic poets.


            5.  Understand the characteristics of the Gothic novel.


        C.  Methods and Activities

                1.  Text readings and discussion.


              2.  Discuss Wordsworth’s line, “ The child is father of man.” 


              3.  Use three of Wordsworth’s poems to illustrate the concepts of


                  Romanticism.


              4.  Discuss why Coleridge includes both real and supernatural 


       events in “The Rime of the Ancient Mariner.”

                          5.  Identify and discuss “ingredients” of the Gothic novel and how 


                  they are used in Frankenstein.


             6.  Testing as necessary.


             7.  Define and use vocabulary words and literary terms.

              VII.  The Victorian Age 1833-1901


        A.  Major Topics


              1.  Historical Setting. 


              2.  Realism, naturalism, and romanticism.

                3.  Victorian poets.

                4.  Victorian fiction.

           B.  Instructional Objectives

                             Students will be able to:

                             1.  Contrast differences between the Romantic and Victorian Age.

                             2.  Identify the romantic influence of Tennyson.

                             3.  Identify the influence of realism on Browning.

                             4.  Understand how the novel exemplifies the Victorian Age.

                       C.  Methods and Activities

                             1.  Text readings and discussion

                             2.  Discuss the symbolism in Tennyson’s “Lady of Shalott.”

                             3.  Discuss the philosophy implied in Tennyson’s “Ulysses.”

                             4.  Write a dramatic monologue in the style of Browning.

                             5.  Compare and contrast Dickens’ work with that of Hardy.

                 6.  Testing as necessary.


               7.  Define and use vocabulary words and literary terms.

                 VII. The Twentieth Century 1901 to Present

                        A.  Major Topics

                             1.  Historical Setting.

                             2.  Prose:  Conrad, Joyce, etc.

                             3.  Poetry:  Yeats, Eliot, Thomas.

                             4.  Drama:  Shaw. 

                        B.  Instructional Objectives

                             Students will be able to:

                             1.  Develop awareness of the three stages of modern literature and

                                  its diversity.

                             2.  Understand the use of psychological realism by Conrad.

                             3.  Discuss the realism and use of epiphany by Joyce.

                             4.  Identify the evolving styles of individual poets.

                 5.  Develop awareness of the use of literature to highlight social issues.  

          C.  Methods and Activities 

                 1.  Text readings and discussion.                                                                                            

                             2.  Discuss the features that are characteristic of Modernist literature.

                            3.  Explain the motivations of three major characters in Conrad’s

                                 “Lagoon.”

                            4.  Describe where the epiphany occurs in “Araby” and what the

                                 hero suddenly realizes.

                            5.  Discuss the style of early Yeats and compare with his later poetry.

                            6.  Compare the world views of Eliot and Thomas.

                            7.  Identify the social issues and use of satire in the work of Shaw.

                8.  Testing as necessary.


              9.  Define and use vocabulary words and literary terms.

            VIII.  Writing Project

                       A.  Major Topics



                   1.  Term paper skills.



                   2.  Term Paper.



             B.  Instructional Objectives



                   1.  Write a brief summary concerning the topic of the paper 




and thrust of the research.



                   2.  Correctly use footnotes and bibliographic form.



                   3.  Use a minimum of 3 resources.



                   4.  Produce a term paper of 6 to 8 pages.



            C.  Methods and Activities



                   1.  Produce outline and rough draft of research paper.



                   2.  Research in library and on-line for material.



                   3.  Use MLA writing guide for documentation.

                IX.  Word Fluency


                  A.  Major Topics

1.  Words in context.



                   2.  Strategies for determining word meaning. 

                             3.  Systematic reinforcement.



                   4.  Relationships between words.



                   5.  Usable vocabulary.


                  B.  Instructional Objectives



                    1.  Comprehension and retention of core vocabulary. 



                    2.  Build a reading vocabulary.

                              3.  Application of vocabulary to writing assignment.


                  C.  Methods and Activities



                    1.  Use of Wordskills text.



                    2.  Vocabulary generated from reading.

MATH

Algebra 1

Course Description

This is a first year algebra course in which students will learn to reason symbolically. The key content involves writing, solving, and graphing linear and quadratic equations, including systems of two linear equations in two unknowns. Quadratic equations are solved by factoring, completing the square, graphically, or by application of the quadratic formula. The course also includes study of monomial and polynomial expressions, inequalities, exponents, functions, rational expressions, ratio, and proportion. Algebraic skills are applied in a wide variety of problem-solving situations.

Course Outline 

Coursework will include a thorough understanding and application of the following topics:

· Unit 1: Operations

· Four basic arithmetic operations

· Absolute value

· Reciprocals

· Roots

· Exponents

· Raising to a fractional power

· Unit 2: Linear Equations and Inequalities:

· Simplify and solve

· Graph and compute x and y intercepts

· Point-slope formula

· Relationship of slopes of parallel and perpendicular lines

· Two linear equations in two variables

· Unit 3: Polynomials

· Factoring second and simple third degree polynomials

· Simplify fractions with polynomials in numerator and denominator

· Unit 4: Quadratic Equations

· Solve by factoring or completing the square

· Quadratic formula

· Unit 5: Relations, Functions:

· Domain, range

· Graphing

· Unit 6: Word Problems:

· Linear equations and inequalities in one variable

· Two linear equations in two variables

· Rate problems, work problems, percent mixture problems

· Quadratic equations

Algebra 2

Course Description

This is a course that expands on the basic algebraic concepts involved in solving equations and inequalities, factoring polynomials, graphs, exponents, and solving quadratic equations. In addition, it examines quadratic, logarithmic, and exponential functions, the application of functions to real world problems, conic sections, probability, trigonometric functions, and complex numbers.

Course Outline 

· Unit 1: Linear Equations and Inequalities:

· Absolute value 

· Two or three variables, solved

· Word problems: equations and inequalities in two and three variables and two linear equations in two variables.

· Unit 2: Polynomials:

· All operations, including long division

· Difference of squares, perfect square trinomials

· Sum and difference of two cubes

· Polynomial denominators, including those with negative exponents

· Unit 3: Quadratic Equations:

· Solve by factoring, completing the square, or using the quadratic formula

· Quadratic equations in the complex number system

· Graphing: determining the maxima, minima, and zeros of the function

· Effects of changing coefficients in a quadratic equation

· Recognize and graph equations of circle, ellipse, parabola, or hyperbola

· Word problems

· Unit 4: Complex Numbers

· Relationship between real and complex numbers, arithmetically & graphically

· Plotting as points in a plane

· Unit 5: Logarithms:

· Prove simple laws of logarithms

· Simplify logarithmic numeric expressions and identify their approximate values.

· Unit 6: Conic Functions

· Unit 7: Probability:

· Combinations and permutations

· Finite and infinite geometric series

· Unit 8: Word Problems:

· Rate Problems, work problems, percent mixture problems.

Geometry

Course Description

The main purpose of the geometry curriculum is to develop geometric skills and concepts and the ability to construct formal logical arguments and proofs in a geometric setting. Although the curriculum is weighted heavily in favor of plane (synthetic) Euclidean geometry, there is room for placing special emphasis on coordinated geometry and its transformations. 

Course Outline 

I. Points, Lines, Planes, and Angles

A. Basic figures

              1.  Points, Lines, and Planes

B. Definitions and Postulates

1. Segments, Rays, Distance, and angles

2. Postulates and Theorems relating points, lines, and planes

II. Deductive Reasoning

A. Using Deductive reasoning

1. If-then statements; Converses

2. Properties from Algebra and Proving theorems

B. Theorems about Angles and Perpendicular Lines

1. Special pairs of angles and Perpendicular lines

2. Planning a proof

III. Parallel lines and planes

A. When lines and planes are parallel

1. Definitions, properties of parallel lines and proofs

B. Applying parallel lines to polygons

1. Angles of a triangle, polygon and inductive reasoning

IV. Congruent Triangles

A. Corresponding parts in a congruence

B. Theorems based on congruent triangles

C. Proofs

V. Quadrilaterals

A. Parallelograms

B. Special Quadrilaterals

VI. Inequalities in geometry

A. Inequalities and indirect proof

B. Inequalities in triangles 

VII. Similar Polygons

A. Ratio, proportion, and similarity

B. Working with similar triangles

VIII. Right triangles

A. Pythagorean theorem

B. Trigonometry

IX. Circles

A. Tangents, Arcs, and Cords

B. Angles and segments

X. Constructions and Loci

A. Basic constructions and locus

XI. Areas of Plane figures

A. Areas of polygons

B. Circles, similar figures and geometric probability

XII. Areas and volumes of solids

A. Prisms, Pyramids, Cylinders and Cones

B. Spheres

XIII. Coordinated Geometry

XIV. Transformations

AP Calculus AB

Course Description

Calculus is a college-level course.  Students who take this course are expected to take the Advanced Placement Exam in May.  The following topics are included:  functions, limits, derivatives and tangent lines, applications of derivatives, antiderivatives, integrals and the area problem, applications of integrals, exponential functions, elementary differential equations

21. Course Outline

Prerequisites for Calculus

· A Review of algebra and functions

Limits and Continuity

· *Rates of change and limits (1.1)

· *Limits involving infinity (1.1)

· Continuity

· *Rates of change and tangent lines (4.1,4.2)

Derivatives

· *Derivative of a function (4.1)

· Differentiability

· Rules for differentiation

· *Velocity and other rates of change (4.2)

· Derivatives of trigonometric functions

· Chain rule

· Implicit differentiation

· Derivatives of inverse trigonometric functions

· Derivatives of exponential and logarithmic functions

Applications of Derivatives

· *Extreme values of functions (9.0)

· Mean value theorem

· Connecting f ( and f ( with the graph of f
· Modeling and optimization

· Linearization and Newton’s method

· *Related rates (12.0)

The Definite Integral

· *Estimating with finite sums (13.0)

· *Definite integrals (13.0)

· Definite integrals and antiderivatives

· Fundamental theorem of calculus

· Trapezoidal rule

Differential Equations and Mathematical Modeling

· Antiderivatives and slope fields

· Integration by substitution

· Integration by parts

· *Exponential growth and decay (27.0)

· *Population growth (27.0)

· *Numerical methods (27.0)

Applications of Definite Integrals

· Integral as net change

· Areas in the plane

· Volumes

· Lengths of curves

· *Applications from science and statistics (14.0) 

· L’Hopital’s rule

Trigonometry / Advanced Math

Course Description

This is a 11th/12th grade preparatory course for students intending to take college level or AP Calculus. This year long course is based primarily on the California State Standards for Trigonometry and Mathematical Analyses. In addition, we will incorporate some probability and statistics, analytic geometry, limits and introduction to calculus in the course as well.

Course Objectives and Outline

Topic





Students will learn to:
	Functions and their Graphs
	( Evaluate functions and find their domains.

( Analyze graphs of functions.

( Identify and graph shifts, reflections, and non rigid transformations of functions.

( Find arithmetic combinations and compositions of functions.

(Find inverses of functions graphically and algebraically.

	Polynomial and Rational Functions
	( Sketch and analyze graphs of quadratic and polynomial functions.

( Use long division and synthetic substitution to divided polynomials.

( Determine the number of rational and real zeros.

( Perform operations with complex numbers and plot.

(Determine the domain, find asymptotes, and sketch rational functions.

	Exponential and Logarithmic Functions
	(Recognize, evaluate, and graph exponential and logarithmic functions.

(Rewrite logarithmic functions with different bases.

( Use properties of Logs.

(Solve exponential and logarithmic equations.

(Use exponential growth, decay and Gaussian models.

( Fit exponential and logarithmic models to data.

	Trigonometric Functions
	( Describe an angle and convert between degree and radian measures.

(Identify a unit circle and its relationship to real numbers.

( Evaluate trigonometric functions of any angle.

( Use trigonometric identities.

( Sketch graphs of trigonometric functions.

(Compositions of trigonometric functions.

( Model real life problems using trigonometric functions.

	Analytic Trigonometry
	( Use fundamental identities to evaluate trigonometric functions.

(Verify trigonometric identities.

(Solve trigonometric equations using inverses.

( Use sum and difference formulas, product and sum formulas, multi-angle formulas, power reducing formulas, half-angle formulas to rewrite and evaluate trigonometric functions.

	Additional topics in Trigonometry
	(Use law of sines and cosines.

(Find areas of oblique triangles.

(Represent vectors as directed lines and perform mathematical operations on vectors.

(Find direction angles of vectors.

(Find the dot product of two vectors.

(Multiply and divide complex numbers written in trigonometric form

(Find powers and nth root for complex numbers.

	System of Equations and Inequalities
	( Solve systems of equations by substitution, by elimination, by Gaussian elimination, and graphically.

(Recognize linear systems in row-echelon form and to use back substitution to solve the system.

( Solve nonsquare systems of equations.

(Sketch the graphs of inequalities in two variables and solve systems of inequalities.

(Solve linear programming problems.

( Model real life problems.

	Matrices and Determinants
	( Write matrices. Identify their order and perform row operations.

( Use Gaussian elimination and Gaussian-Jordan elimination with matrices to solve a system.

(Perform operations with matrices.

(Inverses with matrices.

(Determinants of square matrices.

(Uses Cramer’s rule to solve a system.

	Sequences, Series, and Probability
	( Use sequence, factorial, summation notation to write terms and sums of sequences.

(Write arithmetic and geometric sequences.

(Prove statements using induction.

(Use Binomial Theorem and Pascal’s triangle to calculate binomial coefficients and write binomial expansion.

(Solve counting problems using the Fundamental Counting Principles, permutations and combinations.

(Find the probability of events and their complements.

	Topics in Analytic Geometry
	(Write the equations, analyze and sketch the graphs of parabolas, ellipses, and hyperbolas.

( Rotate the coordinate axis to eliminate the xy-term in equations of conics and use the discriminant to identify conics.

( Solve systems of quadratic equations.

( Rewrite sets of parametric equations and find sets of parametric equations for graphs.

( Write equations in polar form, graph polar equations.

(Write equations of conics in polar form.

	Analytic Geometry in Three Dimensions
	( Plot points, find distance and midpoints of line segments and planes in space.

(Write equations of spheres and graph traces of surface in space.

(Represent vectors and find the dot products of and angles between vectors in space.

(Find the cross products of vectors in space and use geometric properties of the cross product.

(Use triple scalar products to find volumes of parallelepipeds.

(Find parametric and symmetric equations of lines in space.

	Limits and an Introduction to Calculus
	(Estimate limits and use properties and operations of limits.

(Find limits by direct substitution and by using the dividing out and rationalizing techniques.

(Approximate slopes of tangent lines, use the limit definition of slope, and use derivatives to find slopes of graphs.

(Evaluate limits at infinity and find limits of sequences.

(Find the limits of summation and use them to find areas of regions bounded by graphs of functions.


HISTORY

US Government

Course Description

In this course students will pursue a deeper understanding of the institutions of American Government.  They will do an in-depth study of the system of government in the world today and analyze the life and changing interpretations of the Constitution, the Bill of Rights, and the current state of the legislative, executive and judiciary branches of government.  An emphasis is placed on analyzing the relationship among federal, state, and local governments.  This course will create civic literacy as students prepare to vote, participate in community activities and assume the responsibilities of citizenship.

Course Outline                    

US Government

“Government of the people, by the people, for the people” A. Lincoln

Why study Government?

1. Government and politics are not something evil but are great human endeavors.  Government servants strive to alleviate society’s problems – but of course not everyone agrees how to solve these problems  - rather than fighting about it, we compromise, and that’s what politics is all about.

2. You must become aware of our political system because its affects virtually every aspect of your life – you need to know what government does and how much it cost “If a nation expects to be ignorant and free… it expects what never was and will never be.” T. Jefferson

3. You have an obligation to participate in our political system, and if you don’t like what is going on, do something about it!

I. Foundations of American Government

A. Principles of Government

1. Origins of government

2. Character of American democracy

3. Political systems

4. Who governs? To what ends?

B. Origins of American Government

1. Political traditions from England

2. Development of colonial government

3. A new nation is established

a. Debate over independence

b. Articles of Confederation period

c. Constitutional convention and ratification

C. The US Constitution

1. Constitution’s basic principles

2. Amendments – changes in the Constitution

3. Constitution as a living document

D. Federalism

1. Federal system

2. State and Federal governments responsibilities

3. Relations among the states

4. Growth of Federalism

II. Institutions of Government

A. Congress

B. The Presidency

C. The Bureaucracy

D. The Judiciary

III. Opinions, Interests, and Organization

A. Public opinion

B. Political Participation

C. Political parties

D. Elections and campaigns

E. Interest groups

F. The media

IV. The Politics of Public Policy

A. Taxing, spending, and economic policies

B. Foreign policy and National defense

C. Policies toward business, labor, and agriculture

D. Policies for energy and environmental

E. Social policies and programs

V. Rights and Responsibilities

A. Fundamental Freedoms

B. Individual Rights

C. Civil Rights

VI. State and Local Government

VII. Comparative Government.

US History

Course Description

Students in this course study the major turning points in American history in the 20th century.  Following a review of the nation’s beginnings and the impact of the Enlightenment on US democratic ideals, students will study industrialization to understand the emergence and impact of new technology and a corporate economy, including the social and cultural effects.   They trace the change in the ethnic composition of American society; the movement towards equal rights for racial minorities and women: and the role of the United States as a major world power.  Students consider the major social problems of our time and trace their causes in historical events.  They learn that the United States has served as a model for other nations and that the rights and freedoms we enjoy are not accidents, but results of a defined set of political principles that are not always basic to citizens of other countries.   Students understand that our rights under the US Constitution comprise a precious inheritance that depends on an educated citizenry for their preservation and protection.

Course Outline 

Unit 1: Colonial History, Independence, Post-Independence and the Critical Period, Growth of Nationalism, the Age of Jackson 

Readings:

Text, The Americans:  Chapters 1 - 3

Themes:

1.  The emergence of American cultural traits and the factors that contributed to them.

2.  Emerging regional patterns and how they evolved.

3.  Colonists reevaluate their relationship with Great Britain and with each other.

4.  The American Revolution as a conservative or a radical movement.

5.  The American Revolution's place in world developments of the time period.

6.  Impact of colonial experience on post-independence government

7.  Development of the United States Constitution and the Bill of Rights

8.  The emergence of political parties and the factors that divided them

9.  The development of sectional specialization and interdependence

10. The conflict between national power and states' rights

11. National growth and the growth of nationalism.

12.  The emergence of the "Common Man" in American politics.

13.  Geographical and economic expansion.

14.  Reform movements and the American character.

Content:

Motives and methods of colonization: Spain, France, Britain

Push-pull factors bringing colonists to the New World

Comparison and contrast of Southern, Middle, and New England political, economic, social, and religious patterns

Cultural differences between Americans and Europeans

Mercantilism-costs and benefits for Britain and colonies

British policy changes, post-1763

Emerging colonial cooperation and decision for independence

Military victory and terms of the Treaty of Paris

Government under the Articles of Confederation-Successes and failures

Constitutional Convention

    (  Personalities

    (  Compromises

    (  Controversies

    (  Ratification

Hamilton v. Jefferson

British-French conflict and its impact on American politics

    (  Trade

    (  Diplomacy

    (  Alien and Sedition Acts

Jefferson's "Revolution of 1800"

     (  Changes in Party Positions

     (  Louisiana Purchase

     (  Diplomatic Problems

War of 1812: Causes, Conduct, Consequences

     (  Era of Good Feelings

     (  Rise of Nationalism

     (  Diplomatic Achievements

Marshall Court rulings and precedents

Monroe Doctrine

Jackson's Administration:

     (  Spoils System

     (  Nullification

     (  Cherokee Removal

Manifest Destiny and the War with Mexico

Immigration; social, political, and economic developments; and reform movements, 1820-1850

Modern World History

Course Description

In this course students study the major turning points that shaped the modern world, from the late 18th century through the present, including the cause and course of the two world wars.  They trace the rise of democratic ideas and develop an understanding of the historical roots of current world issues, especially as they pertain to international relations.  Students develop an understanding of current world issues and relate them to their historical, geographical, political, economic, and cultural contexts.  Students consider multiple accounts of events in order to understand international relations from a variety of perspectives.

Course Outline

Modern World History 

World History, Culture, and Geography

“All the world’s a stage, and all the men and women merely players: they have their exits and their entrances: and one man in his time plays many parts.” 

   Shakespeare

 In addition to providing a basic narrative of events and movements, the goals of this course are to develop an understanding of some principal themes in modern world history, an ability to analyze historical evidence, and an ability to analyze and to express historical understanding in writing.  Modern World History will emphasize intellectual and cultural history, political and diplomatic history, social and economic history, as the issue of “the individual and the greater community” evolves chronologically in the modern historical era.

Although special focus will be given to the major themes from Modern European Culture, students will undertake a substantive comparative study of global human themes.  The final focus of Modern World History will consider the complex reality of growing global interdependence amongst all peoples and cultures, by comparing and contrasting themes, intellectual ideas, and cultural issues of “the individual in the greater community” from four specific world regions:  China and Russia; Middle East: Israel and Syria; Sub-Saharan Africa: Ghana and South Africa; and Latin America: Mexico and Brazil.

The following outline details Modern World History themes and writing expectations:

“From Plato to NATO”

I.    The Role of Power: Individual vs. Community.   

        (  political & economic role of religion 

        ( examination of East and West theories (The Art of War by Sun Tzu and The 
Prince by Machiavelli)   

Written work:  Essay that compares and contrasts the theories of the role of power

II.   The Early Modern World:  The Age of Philosophers and Reformers.

       Renaissance:  rebirth of ideas...  “individual vs. the community”

         (  rise of democratic ideas: 1. moral & ethical principles of Judaism and 
Christianity.  2. Greek philosophers’ belief in reason and natural law in relation to 
democratic ideas. Reformation:  Church authority vs. Secular authority

         ( growth of powerful states: 1. role of monarch vs. Pope.  2.  role of monarch vs. 
people.  Enlightenment:  identification of individual rights

         ( society structure and the right to rule

Written work:  Document- based essay questions working with primary source documents.  Persuasive essay on historical and philosophical positions.

III.  The Modern World:  An Age of Revolutionaries and Reactionaries.

      The French Revolution: the philosophy of natural rights and natural law

         (  the extension and limitation of rights and liberties (personal, civic, economic, and 
political);  majority and minority political persecutions.    

         (  Napoleonic Era 

         ( “when Paris sneezes, the whole of Europe catches a cold” - Metternich 

       
The 19th century: Industrialization, Romanticism, Nationalism & Imperialism

         ( the origins, development, and consequences of industrialization

         ( the shift in social structures from hierarchical orders to modern social classes: the 
changing distribution of wealth and poverty.

         (  major trends in literature and the arts

         (  developments in literacy, education, and communication

         (  growth and changing forms of nationalism

         (  relations between Europe and other parts of the world: colonialism, imperialism, 
decolonization, and global interdependence.

 Written work:  Identification of artwork based on interpretation of industrialization, romanticism, nationalism, & imperialism.  Read  Hard Times by Charles Dickens.  Write an social, political and economic analysis of the work.

IV.  The Contemporary World:  The Age of Politicians and Masses - does the individual exist?

       W.W.I and its Consequences

         ( old power alliances - the question of Serbia

         ( beginning of modern day warfare

         ( The Treaty of Versailles

       The Rise of Totalitarianism in the Modern World

         ( Nazi Germany

         ( Stalinist Russia

      W.W.II:  Its causes and its consequences

         (  forming of Allied and Axis powers

         (  Holocaust

         ( agreements reached in the Tehran, Yalta, and Potsdam conferences

· Nationalism in the contemporary world:  The Individual and the Greater Community 

         ( case studies of four pairs of nations, connected by political ideology or regional 
location

         ( focus on the connections among political systems, economic development, and 
individual rights

         ( Russia & China:  two contemporary societies that have become world powers

         ( The Middle East: Syria & Israel: examination of two strategically important states

         ( Sub-Saharan Africa: Ghana & South Africa: a study of historical, and geographic 
context, along with international relationships in today’s world

         ( Latin America: Mexico & Brazil:  a study of two developing nations in a vast 
industrial world

  Written work:  Term paper of historical questioning is required.  Global Project covering “Nationalism in the contemporary world” is required.  This includes an extensive paper covering a brief history, the political systems, economic systems and individual rights of the nations involved. Along with a compare and contrast analysis of the pairs of nations.

SCIENCE

Biology

Course Description

This course centers on the study of living things. Their structures, functions, behavior, relationships, and classification will be studied. Students will develop an understanding of the diversity of life and the interdependence of all organisms. There is a lab component of this class. Biology lab attendance and completion of biology lab reports are requirements. Lab activities will promote technical lab competence, utilize the scientific process of research and reporting, as well as teach and reinforce scientific concepts.

Course outline

Students will meet or exceed the California State Science Content Standards for Biology/Life Sciences.

Lab Activities

Cell Biology




Protozoan Observation




· Cell Chemistry

· Cell Structure



Specialized Cells Lab

· Cellular Transport



Plant & Animal Cell Lab

· Cell Cycle

· Cellular Energy

1. Genetics




Inherited Traits Lab

· Mendel

· Meiosis

· Patterns of Heredity

· Human Genetics

· Genetic Technology

2. Ecology

· Principles of Ecology

· Communities and Biomes


Isopod Environments

· Population Biology

· Biological Diversity


Flower Dissection

· Conservation

3. Evolution

· History of Life

· Theory of Evolution

· Primate Evolution

· Organization of Life’s Diversity

Worm Dissection

4. Structure and Function in Living Systems
Fetal Pig Dissection

· Skeletal and Muscular Systems

Owl Pellet Dissection

· Digestive System

· Endocrine System



Sheep Brain Dissection

· Nervous System



Brain Dominance Lab

· Respiratory System


Pig Lung Observation

· Circulatory System


Lamb Heart Dissection

· Excretory System

· Reproductive System


Chicken Egg Observation

· Immune System

Chemistry

Course Description

Chemistry in the Community is a high school course developed by the American Chemical Society. This course explores chemistry as it relates to household, local and global environments.  It is a lab-oriented course that explores chemistry concepts such as: atomic structures, states of matter, chemical reactions, and energy.  This is a year long chemistry coarse designed primarily for college‑bound students who plan to pursue careers in fields other than science.  This course meets the University of California and California State University requirement for laboratory science.

Course Content, Performance Objectives and Outline

The emphasis of this course is on chemistry; however the ideas, concepts, and issues listed in the curriculum matrix will be used to reinforce connections with other science disciplines.  Chemistry is the fundamental science in the natural world; whenever possible, attempts will be made to integrate earth science, physics, and biology throughout the course.  Career awareness is an integral component of this course and will be incorporated within each unit.

	
	Timeline

	1.0 The student will demonstrate skill in using scientific thinking process and methods to solve problems.

1.1. Steps in Scientific Method

· Define the problem

· Research; gather information

· Develop a working hypothesis

· Design an experiment (control the variables)

· Make and record observations (Qualitative)

· Collect and organize data (Quantitative)

· Analyze results

· Draw conclusions

· Repeat, if necessary

1.2   Thinking processes used in the 

scientific method include:

· Observing

· Relating

· Comparing

· Recognizing inferences 

· Ordering

· Applying

· Categorizing

· Brainstorming

· Predicting

· Modeling, simulating

· Measuring

· Calculating

· Communicating

· Graphing
	Integrated throughout the course

	2.0 
	

	3.0 
	


	
	Timeline

	4.0 The student will accurately and precisely measure physical properties using the English and metric systems.

· Accuracy is measurement that is as close to reality as possible.

· Precision is the ability to measure consistent results

4.1 Skills

4.1.1 Conversion of English to metric, metric to English, and within each system.

4.1.2 Estimate in those systems (to proper orders of magnitude).

4.1.3 Scientific notation.

4.2 Measurement Tools

4.2.1 Ruler ‑ length.

4.2.2 Protractor ‑ angle.

4.2.3 Magnetic compass ‑ magnetism.

4.2.4 Mass balance ‑ mass.

4.2.5 Spring scale ‑ weight.

4.2.6 Stop watch ‑ time.

4.2.7 Thermometer ‑ temperature.

4.2.8 Voltmeter, ohmmeter, ampmeter - electricity.

4.2.9 Graduated cylinder, beaker ‑ volume.

4.2.10 Spectroscope‑wave lengths.

4.2.11 Computer probes ‑ light, pH, temperature, motion
	Integrated throughout the course

Equivalent of 3 weeks



	5.0 
	

	6.0 
	


	
	Timeline

	4.0 The student will demonstrate understanding of chemical reactions, energy transfer and atomic rearrangements in reactions.

4.1 Balancing chemical reactions

4.1.1 Stoichiometry

4.2 Types of chemical reactions

4.3 Nuclear reactions
	4 weeks

	5.0 
	

	6.0 
	

	7.0 
	

	8.0 
	

	9.0 The student will demonstrate understanding of acids and bases.

9.1 Definition of acids and bases

9.2 Acid/Base concentrations and strengths

9.3 pH scale and indications
	

	10.0 
	

	11.0 
	

	12.0 
	

	13.0 The student will demonstrate an understanding of the structure of simple hydrocarbons, their derivatives and how it relates to conservation of fuel.

13.1 Alkanes, alkenes, alkynes, ketones, esters, ethers, etc.

13.1.1 Structure and functional groups

13.1.2 Combustion of hydrocarbon

13.2 Petroleum

13.2.1 Refining and uses

13.2.2 Energy and fossil fuel

13.2.3 Alternative energy resources
	4 weeks

1 week

	14.0 
	

	15.0 
	

	16.0 
	

	17.0 
	

	18.0 
	

	19.0 
	

	20.0 
	


	
	Timeline

	21.0 The student will demonstrate understanding of basic biochemistry and how it relates to nutrition.

21.1 Carbohydrates

21.1.1 Structure and function

21.2 Proteins

21.2.1 Structure

21.2.1.1 Peptide bonds

21.2.1.2 Globular and fibrous secondary structure

21.2.2 Function

21.2.2.1 Enzymes and structural protein

21.3 Fats

21.3.1 Structure: saturated and unsaturated

21.3.2 Energy conversion

21.3.3 Condensation reactions

21.4 Vitamins, Minerals, and Food Additives

21.4.1 Fat-soluble vs. water soluble vitamins

21.4.2 Functions of vitamins

21.4.3 RDA’s of vitamins and minerals

21.4.4 Types of food additives
	2 weeks

2 weeks

2 weeks

2 weeks

	22.0 
	

	23.0 
	

	24.0 
	

	25.0 
	

	26.0 
	

	27.0 
	

	28.0 
	

	29.0 
	

	30.0 
	

	31.0 
	

	32.0 
	

	33.0 
	

	34.0 
	

	35.0 
	

	36.0 
	

	37.0 
	

	38.0 
	


Physics

Course Description

This is an introductory course in the foundations of physics. Emphasis should be on the development of an intuitive understanding of physics principles, as well as problem solving with the use of mathematics. The laboratory work should help students develop reasoning power and the ability to apply physics principles, as well as acquaint students with sound laboratory techniques. 

Course Outline 

Unit 1: Introduction to Physics

· What is Physics

· The Science of Matter and Energy 

· A Mathematical Toolkit

Unit 2: Motion and Forces

· Describing Motion

· Vector Addition 

· A Mathematical Model of Motion 

· Forces

· Forces and Motion in Two Dimensions 


Unit 3: Energy and Momentum

· Universal Gravitation 

· Momentum and Its Conservation 

· Energy, Work, and Simple Machines 

· Energy 

Unit 4: Heat and Thermodynamics

· Thermal Energy 

· States of Matter 

Unit 5: Waves

· Waves and Light 

· Waves and Energy Transfer

· Sound 

· Light

· Reflection and Refraction 

· Mirrors and Lenses 

Unit 6: Electronic and Magnetic Phenomena

· Diffraction and Interference of Light Electricity 

· Static Electricity 

· Electric Fields 

· Current Electricity 

· Series and Parallel Circuits 

· Magnetic Fields 

· Electromagnetic Induction 

· Electromagnetism Modern Physics 

Unit 7: Nuclear Physics:

· Quantum Theory 

· The Atom 

· Solid State Electronics 

· The Nucleus 

· Nuclear Applications
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	Entrepreneurial Skills

The Processes and Traits/Behaviors associated with entrepreneurial success.


	A
	Entrepreneurial Processes

Understands concepts and processes associated with successful entrepreneurial performance

	Discovery

	A.01
	Explain the need for entrepreneurial discovery

	A.02
	Discuss entrepreneurial discovery processes

	A.03
	Assess global trends and opportunities

	A.04
	Determine opportunities for venture creation

	A.05
	Assess opportunities for venture creation

	A.06
	Describe idea-generation methods

	A.07
	Generate venture ideas

	A.08
	Determine feasibility of ideas

	Concept Development

	A.09
	Describe entrepreneurial planning considerations

	A.10
	Explain tools used by entrepreneurs for venture planning

	A.11
	Assess start-up requirements

	A.12
	Assess risks associated with venture

	A.13
	Describe external resources useful to entrepreneurs during concept development

	A.14
	Assess the need to use external resources for concept development

	A.15
	Describe strategies to protect intellectual property



	A.16
	Use components of a business plan to define venture idea

	Resourcing

	A.17
	Distinguish between debt and equity financing for venture creation

	A.18
	Describe processes used to acquire adequate financial resources for venture creation/start-up

	A.19
	Select sources to finance venture creation/start-up

	A.20
	Explain factors to consider in determining a venture's human-resource needs

	A.21
	Describe considerations in selecting capital resources

	A.22
	Acquire capital resources needed for the venture

	A.23
	Assess the costs/benefits associated with resources

	Actualization

	A.24
	Use external resources to supplement entrepreneur's expertise

	A.25
	Explain the complexity of business operations

	A.26
	Evaluate risk-taking opportunities

	A.27
	Explain the need for business systems and procedures

	A.28
	Describe the use of operating procedures

	A.29
	Explain methods/processes for organizing work flow

	A.30
	Develop and/or provide product/service

	A.31
	Use creativity in business activities/decisions

	A.32
	Explain the impact of resource productivity on venture success

	A.33
	Create processes for ongoing opportunity recognition

	A.34
	Adapt to changes in business environment

	Harvesting

	A.35
	Explain the need for continuation planning

	A.36
	Describe methods of venture harvesting

	A.37
	Evaluate options for continued venture involvement

	A.38
	Develop exit strategies

	B
	Entrepreneurial Traits/Behaviors

Understands the personal traits/behaviors associated with successful entrepreneurial performance

	Leadership

	B.01
	Demonstrate honesty and integrity

	B.02
	Demonstrate responsible behavior

	B.03
	Demonstrate initiative

	B.04
	Demonstrate ethical work habits

	B.05
	Exhibit passion for goal attainment

	B.06
	Recognize others' efforts

	B.07
	Lead others using positive statements

	B.08
	Develop team spirit

	B.09
	Enlist others in working toward a shared vision

	B.10
	Share authority, when appropriate

	B.11
	Value diversity

	Personal Assessment

	B.12
	Describe desirable entrepreneurial personality traits

	B.13
	Determine personal biases and stereotypes

	B.14
	Determine interests

	B.15
	Evaluate personal capabilities

	B.16
	Conduct self-assessment to determine entrepreneurial potential

	Personal Management

	B.17
	Maintain positive attitude

	B.18
	Demonstrate interest and enthusiasm

	B.19
	Make decisions

	B.20
	Develop an orientation to change

	B.21
	Demonstrate problem-solving skills

	B.22
	Assess risks

	B.23
	Assume personal responsibility for decisions

	B.24
	Use time-management principles

	B.25
	Develop tolerance for ambiguity

	B.26
	Use feedback for personal growth

	B.27
	Demonstrate creativity

	B.28
	Set personal goals

	Ready Skills

The basic business knowledge and skills that are prerequisites

or co-requisites for becoming a successful entrepreneur.

	C
	Business Foundations

Understands fundamental business concepts that affect business decision making

	Business Concepts

	C.01
	Explain the role of business in society

	C.02
	Describe types of business activities

	C.03
	Explain types of businesses

	C.04
	Explain opportunities for creating added value

	C.05
	Determine issues and trends in business

	C.06
	Describe crucial elements of a quality culture/continuous quality improvement

	C.07
	Describe the role of management in the achievement of quality

	C.08
	Explain the nature of managerial ethics

	C.09
	Describe the need for and impact of ethical business practices

	Business Activities

	C.10
	Explain marketing management and its importance in a global economy

	C.11
	Describe marketing functions and related activities

	C.12
	Explain the nature and scope of operations management

	C.13
	Explain the concept of management

	C.14
	Explain the concept of financial management

	C.15
	Explain the concept of human resource management

	C.16
	Explain the concept of risk management

	C.17
	Explain the concept of strategic management

	D
	Communications and Interpersonal Skills

Understands concepts, strategies, and systems needed to interact effectively with others

	Fundamentals of Communication

	D.01
	Explain the nature of effective communications

	D.02
	Apply effective listening skills

	D.03
	Use proper grammar and vocabulary

	D.04
	Reinforce service orientation through communication

	D.05
	Explain the nature of effective verbal communications

	D.06
	Address people properly

	D.07
	Handle telephone calls in a businesslike manner

	D.08
	Make oral presentations

	D.09
	Explain the nature of written communications

	D.10
	Write business letters

	D.11
	Write informational messages

	D.12
	Write inquiries

	D.13
	Write persuasive messages

	D.14
	Prepare simple written reports

	D.15
	Prepare complex written reports

	D.16
	Use communications technologies/systems (e.g., e-mail, faxes, voice mail, cell phones, etc.)

	Staff Communications

	D.17
	Follow directions

	D.18
	Explain the nature of staff communication

	D.19
	Give directions for completing job tasks

	D.20
	Conduct staff meetings

	Ethics in Communication

	D.21
	Respect the privacy of others

	D.22
	Explain ethical considerations in providing information

	Group Working Relationships

	D.23
	Treat others fairly at work

	D.24
	Develop cultural sensitivity

	D.25
	Foster positive working relationships

	D.26
	Participate as a team member

	Dealing with Conflict

	D.27
	Demonstrate self control

	D.28
	Show empathy for others

	D.29
	Use appropriate assertiveness

	D.30
	Demonstrate negotiation skills

	D.31
	Handle difficult customers/clients

	D.32
	Interpret business policies to customers/clients

	D.33
	Handle customer/client complaints

	D.34
	Explain the nature of organizational change

	D.35
	Describe the nature of organizational conflict

	D.36
	Explain the nature of stress management

	E
	Digital Skills

Understands concepts and procedures needed for basic computer operations

	Computer Basics

	E.01
	Use basic computer terminology

	E.02
	Apply basic commands of operating system software

	E.03
	Employ desktop operating skills



	E.04
	Determine file organization

	E.05
	Demonstrate system utilities for file management

	E.06
	Compress or alter files

	E.07
	Use reference materials to access information

	E.08
	Use menu systems

	E.09
	Use control panel components

	E.10
	Access data through various computer drives

	Computer Applications

	E.11
	Demonstrate basic search skills on the Web

	E.12
	Evaluate credibility of Internet resources

	E.13
	Demonstrate file management skills

	E.14
	Communicate by computer

	E.15
	Solve routine hardware and software problems

	E.16
	Operate computer-related hardware peripherals

	E.17
	Explain the nature of e-commerce

	E.18
	Describe the impact of the Internet on business

	E.19
	Develop basic website

	F
	Economics

Understands the economic principles and concepts fundamental to entrepreneurship/small-business ownership

	Basic Concepts

	F.01
	Distinguish between economic goods and services

	F.02
	Explain the factors of production

	F.03
	Explain the concept of scarcity

	F.04
	Explain the concept of opportunity costs

	F.05
	Describe the nature of economics and economic activities

	F.06
	Determine forms of economic utility created by business activities

	F.07
	Explain the principles of supply and demand

	F.08
	Describe the concept of price

	Cost-Profit Relationships

	F.09
	Explain the concept of productivity

	F.10
	Describe cost/benefit analysis

	F.11
	Analyze the impact of specialization/division of labor on productivity

	F.12
	Explain the concept of organized labor and business

	F.13
	Explain the law of diminishing returns

	F.14
	Describe the concept of economies of scale

	Economic Indicators/Trends

	F.15
	Explain measures used to analyze economic conditions

	F.16
	Explain the nature of the Consumer Price Index

	F.17
	Explain the concept of Gross Domestic Product

	F.18
	Determine the impact of business cycles on business activities

	Economic Systems

	F.19
	Explain the types of economic systems

	F.20
	Describe the relationship between government and business

	F.21
	Assess impact of government actions on business ventures

	F.22
	Explain the concept of private enterprise

	F.23
	Assess factors affecting a business's profit

	F.24
	Determine factors affecting business risk

	F.25
	Explain the concept of competition

	F.26
	Describe types of market structures

	F.27
	Determine the impact of small business/entrepreneurship on market economies

	International Concepts

	F.28
	Explain the nature of international trade

	F.29
	Describe small-business opportunities in international trade

	F.30
	Determine the impact of cultural and social environments on world trade

	F.31
	Explain the impact of exchange rates on trade

	F.32
	Evaluate influences on a nation's ability to trade

	G
	Financial Literacy

Understands personal money-management concepts, procedures, and strategies

	Money Basics

	G.01
	Explain forms of financial exchange (cash, credit, debit, etc.)

	G.02
	Describe functions of money (medium of exchange, unit of measure, store of value)

	G.03
	Describe the sources of income (wages/salaries, interest, rent, dividends, transfer payments, etc.)

	G.04
	Recognize types of currency (paper money, coins, banknotes, government bonds, treasury notes, etc.)

	G.05
	Read and interpret a pay stub

	G.06
	Explain the time value of money

	G.07
	Describe costs associated with credit

	G.08
	Explain legal responsibilities associated with use of money

	G.09
	Use money effectively

	Financial Services

	G.10
	Describe services provided by financial institutions

	G.11
	Explain legal responsibilities of financial institutions

	G.12
	Explain costs associated with use of financial services

	G.13
	Select financial institution

	G.14
	Open account with financial institution

	Personal Money Management

	G.15
	Set financial goals

	G.16
	Develop savings plan

	G.17
	Develop spending plan

	G.18
	Make deposits to and withdrawals from account

	G.19
	Complete financial instruments

	G.20
	Maintain financial records

	G.21
	Read and reconcile financial statements

	G.22
	Correct errors with account

	G.23
	Explain types of investments

	G.24
	Invest money

	G.25
	Develop personal budget

	G.26
	Build positive credit history

	G.27
	Improve/repair creditworthiness

	H
	Professional Development

Understands concepts and strategies needed for career exploration, development, and growth

	Career Planning

	H.01
	Evaluate career opportunities based on current/future economy

	H.02
	Analyze employer expectations in the business environment

	H.03
	Explain the rights of workers

	H.04
	Select and use sources of career information

	H.05
	Determine tentative occupational interest

	H.06
	Explain employment opportunities in entrepreneurship

	Job-Seeking Skills

	H.07
	Utilize job-search strategies

	H.08
	Complete a job application

	H.09
	Interview for a job

	H.10
	Write a follow-up letter after job interviews

	H.11
	Write a letter of application

	H.12
	Prepare a résumé

	H.13
	Describe techniques for obtaining work experience (e.g., volunteer activities, internships)

	H.14
	Explain the need for ongoing education as a worker

	H.15
	Explain possible advancement patterns for jobs

	H.16
	Determine skills needed to enhance career progression

	H.17
	Utilize resources that can contribute to professional development (e.g., trade journals/ periodicals, professional/trade associations, classes/seminars, trade shows, and mentors)

	H.18
	Use networking techniques for professional growth



	Business Functions

The business activities performed by entrepreneurs in managing the business.

	I
	Financial Management

Understands the financial concepts and tools used in making business decisions

	Accounting

	I.01
	Explain accounting standards (GAAP)

	I.02
	Prepare estimated/projected income statement

	I.03
	Estimate cash-flow needs

	I.04
	Prepare estimated/projected balance sheet

	I.05
	Calculate financial ratios

	I.06
	Determine and deposit payroll taxes

	I.07
	File tax returns

	Finance

	I.08
	Explain the purposes and importance of obtaining business credit

	I.09
	Make critical decisions regarding acceptance of bank cards

	I.10
	Establish credit policies

	I.11
	Develop billing and collection policies

	I.12
	Describe use of credit bureaus

	I.13
	Explain the nature of overhead/operating expenses

	I.14
	Determine financing needed to start a business

	I.15
	Determine risks associated with obtaining business credit

	I.16
	Explain sources of financial assistance

	I.17
	Explain loan evaluation criteria used by lending institutions

	I.18
	Select sources of business loans

	I.19
	Establish relationship with financial institutions

	I.20
	Complete loan application process

	I.21
	Determine business's value

	Money Management

	I.22
	Establish financial goals and objectives

	I.23
	Develop and monitor budget

	I.24
	Manage cash flow

	I.25
	Explain the nature of capital investment

	I.26
	Foster a positive financial reputation

	I.27
	Implement procedures for managing debt

	I.28
	Supervise/implement regular accounting procedures and financial reports

	J
	Human Resource Management

Understands the concepts, systems, and strategies needed to acquire, motivate, develop, and terminate staff

	Organizing

	J.01
	Develop a personnel organizational plan

	J.02
	Develop job descriptions

	J.03
	Develop compensation plan/incentive systems

	J.04
	Organize work/projects for others

	J.05
	Delegate responsibility for job tasks

	Staffing

	J.06
	Determine hiring needs

	J.07
	Recruit new employees

	J.08
	Screen job applications/résumés

	J.09
	Interview job applicants

	J.10
	Select new employees

	J.11
	Negotiate new-hire's salary/pay

	J.12
	Dismiss/Fire employee

	Training/Development

	J.13
	Orient new employees (management's role)

	J.14
	Conduct training class/program

	J.15
	Coach employees

	Morale/Motivation

	J.16
	Exhibit leadership skills

	J.17
	Encourage team building

	J.18
	Recognize/reward employees

	J.19
	Handle employee complaints/grievances

	J.20
	Ensure equitable opportunities for employees

	J.21
	Build organizational culture

	Assessment

	J.22
	Assess employee morale

	J.23
	Provide feedback on work efforts

	J.24
	Assess employee performance

	J.25
	Take remedial action with employee

	J.26
	Conduct exit interviews

	K
	Information Management

Understands the concepts, systems, and tools needed to access, process, maintain, evaluate, and disseminate information for business decision-making

	Record keeping

	K.01
	Explain the nature of business records

	K.02
	Maintain record of daily financial transactions

	K.03
	Record and report sales tax

	K.04
	Develop payroll record keeping system

	K.05
	Maintain personnel records

	K.06
	Maintain customer records

	Technology

	K.07
	Explain ways that technology impacts business

	K.08
	Use Personal Information Management/Productivity applications

	K.09
	Demonstrate writing/publishing applications

	K.10
	Demonstrate presentation applications

	K.11
	Demonstrate database applications

	K.12
	Demonstrate spreadsheet applications

	K.13
	Demonstrate collaborative/groupware applications

	K.14
	Determine venture's technology needs

	Information Acquisition

	K.15
	Select sources of business start-up information

	K.16
	Conduct an environmental scan to obtain marketing information

	K.17
	Monitor internal records for marketing information

	K.18
	Determine underlying customer needs/frustrations

	L
	Marketing Management

Understands the concepts, processes, and systems needed to determine and satisfy customer needs/wants/expectations, meet business goals/objectives, and create new product/service ideas

	Product/Service Creation

	L.01
	Explain methods to generate a product/service idea

	L.02
	Generate product/service ideas

	L.03
	Assess opportunities for import substitution

	L.04
	Determine product/service to fill customer need

	L.05
	Determine initial feasibility of product/service ideas

	L.06
	Plan product/service mix

	L.07
	Choose product name

	L.08
	Determine unique selling proposition

	L.09
	Develop strategies to position product/service

	L.10
	Build brand/image

	L.11
	Evaluate customer experience

	Marketing-information Management

	L.12
	Explain the concept of market and market identification

	L.13
	Describe the role of situation analysis in the marketing-planning process

	L.14
	Determine market segments

	L.15
	Select target markets

	L.16
	Conduct market analysis

	L.17
	Explain the concept of marketing strategies

	L.18
	Describe the nature of marketing planning

	L.19
	Set a marketing budget

	L.20
	Develop marketing plan

	L.21
	Monitor and evaluate performance of marketing plan

	Promotion

	L.22
	Describe the elements of the promotional mix

	L.23
	Calculate advertising media costs

	L.24
	Select advertising media

	L.25
	Prepare a promotional budget

	L.26
	Develop promotional plan for a business

	L.27
	Write a news release

	L.28
	Obtain publicity

	L.29
	Select sales-promotion options

	L.30
	Write sales letters

	L.31
	Manage online (www) activities

	L.32
	Evaluate effectiveness of advertising

	Pricing

	L.33
	Calculate breakeven point

	L.34
	Explain factors affecting pricing decisions

	L.35
	Establish pricing objectives

	L.36
	Select pricing strategies

	L.37
	Set prices

	L.38
	Adjust prices to maximize profitability

	Selling

	L.39
	Acquire product information for use in selling

	L.40
	Analyze product information to identify product features and benefits

	L.41
	Prepare for the sales presentation

	L.42
	Establish relationship with client/customer

	L.43
	Determine customer/client needs



	L.44
	Determine customer's buying motives for use in selling

	L.45
	Differentiate between consumer and organizational buying behavior

	L.46
	Recommend specific product

	L.47
	Convert customer/client objections into selling points

	L.48
	Close the sale

	L.49
	Demonstrate suggestion selling

	L.50
	Plan follow up strategies for use in selling

	L.51
	Process sales documentation

	L.52
	Prospect for customers

	L.53
	Plan strategies for meeting sales quotas

	L.54
	Analyze sales reports

	L.55
	Train staff to support sales efforts

	L.56
	Analyze technology for use in the sales function

	L.57
	Manage online sales process

	M
	Operations Management

Understands the processes and systems implemented to facilitate daily business operations.

	Business Systems

	M.01
	Plan business layout

	M.02
	Determine equipment needs

	M.03
	Document business systems and procedures

	M.04
	Establish operating procedures

	M.05
	Develop project plans

	M.06
	Analyze business processes and procedures

	M.07
	Implement quality improvement techniques

	M.08
	Evaluate productivity of resources

	M.09
	Manage computer-based operating systems

	Channel Management

	M.10
	Select business location

	M.11
	Select distribution channels

	M.12
	Develop and implement order-fulfillment processes

	Purchasing/Procurement

	M.13
	Explain the buying process

	M.14
	Describe the nature of buyer reputation and vendor relationships



	M.15
	Establish company buying/purchasing policies

	M.16
	Conduct vendor search

	M.17
	Choose vendors

	M.18
	Negotiate contracts with vendors

	M.19
	Place orders

	M.20
	Barter with vendors

	Daily Operations

	M.21
	Schedule staff

	M.22
	Maintain inventory of products/supplies

	M.23
	Organize shipping/receiving

	N
	Risk Management

Understands the concepts, strategies, and systems that businesses implement and enforce to minimize loss 

	Business Risks

	N.01
	Describe types of business risk

	N.02
	Determine ways that small businesses protect themselves against loss

	N.03
	Establish controls to prevent embezzlement/theft

	N.04
	Establish and implement systems to protect customer/employee confidentiality

	N.05
	Determine business's liabilities

	N.06
	Explain ways to transfer risk

	N.07
	Obtain insurance coverage

	N.08
	Develop strategies to protect computer (digital) data

	N.09
	Develop security policies and procedures

	N.10
	Establish safety policies and procedures

	N.11
	Protect assets from creditors

	N.12
	Establish parameters for staff responsibility/authority

	N.13
	Develop continuation plan

	Legal Considerations

	N.14
	Explain legal issues affecting businesses

	N.15
	Protect intellectual property rights

	N.16
	Select form of business ownership

	N.17
	Obtain legal documents for business operations

	N.18
	Describe the nature of businesses' reporting requirements

	N.19
	Adhere to personnel regulations

	N.20
	Implement workplace regulations (including OSHA, ADA)

	N.21
	Develop strategies for legal/government compliance

	O
	Strategic Management

Understands the processes, strategies, and systems needed to guide the overall business organization

	Planning

	O.01
	Conduct SWOT analysis

	O.02
	Conduct competitive analysis

	O.03
	Evaluate business acquisition options

	O.04
	Develop company goals/objectives

	O.05
	Develop business mission

	O.06
	Forecast income/sales

	O.07
	Conduct break-even analysis

	O.08
	Develop action plans

	O.09
	Develop business plan

	Controlling

	O.10
	Use budgets to control operations

	O.11
	Develop expense-control plans

	O.12
	Analyze cash-flow patterns

	O.13
	Interpret financial statements



	O.14
	Analyze operating results in relation to budget/industry

	O.15
	Track performance of business plan
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Appendix J: Aligning Assessments to Standards Chart

	Aligning Assessments to Standards with Achievement Targets

	
	Selected

Response
	Constructed Response
	Performance

Assessment
	Personal

Communication

	Knowledge
	Multiple choice, true/false, matching, and fill-in can sample mastery of elements of knowledge.
	Essay exercises can tap understanding of relationship among elements of knowledge.
	Not a good choice for this target – three other options preferred.


	Can ask questions, evaluate answers, and infer mastery, but a time-consuming option.

	Reasoning
	Can assess application of some patterns of reasoning.
	Written descriptions of complex problem solutions can provide a window into reasoning proficiency
	Can watch students solve some problems or examine some products and infer about reasoning proficiency.


	Can ask student to “think aloud” or can ask follow-up questions to probe reasoning.



	Skills
	Can assess mastery of the knowledge prerequisites to skillful performance, but cannot rely on these to tap the skill itself.


	Can observe and evaluate skills as they are being performed.


	Strong match when skill is oral communication proficiency; also can assess mastery of knowledge prerequisite to skillful performance.



	Products
	Can assess mastery of the knowledge perquisite to the ability to create quality products, but cannot use these to assess the quality of products themselves.
	Can assess:

(1) proficiency in carrying out steps in product development, and (2) attributes of the product itself.


	Can probe procedural knowledge and knowledge of attributes of quality products, but not product quality.



	Dispositions
	Selected-response questionnaire items can tap student feelings.
	Open-ended questionnaire items can probe dispositions.
	Can infer dispositions from behavior and products.
	Can talk with students about their feelings.


Appendix K: Founding Board of Directors

Marvin Smith, Sr.

Executive Director, MECA

Long Beach, CA

Mr. Smith is a community leader and social entrepreneur.  He always consistently demonstrated a commitment to giving back to community and to teaching youth how to develop and build their own communities. Mr. Smith founded a community-based, after school program that integrates technology, leadership and entrepreneurship education to teach participating students to design and manage micro-enterprises using state-of-the-art technology. Through this, and other initiatives, Mr. Smith has worked hand-in-hand with corporate, political, and community leaders, to positively impact  youth and their communities.  

      Marvin Smith earned his Masters degree in Business with an emphasis in Organizational Management and Leadership from Azusa Pacific University. He received a Certificate of Marketing from the University of Southern California (USC), and he earned his Bachelors in Psychology from California State University of Fullerton. He also attended Vision Bible College where he received his ordination. 

Gary Birch

Director, Technology Innovation 

Dean of Visual Communications, Laguna Arts College

Laguna Beach, CA 

Gary Birch is given credit for birthing the multimedia industry in southern California. Twenty years ago, he founded STATmedia limited, one of the first interactive digital media companies.   STATmedia was responsible for the introduction of digital media to Motorola, NASA, Rockwell and Northrop. These companies were also introduced to the personal computer as an authoring tool for interactive digital media. More recent clients include Ford Motor Company and Toshiba.  He has been teaching at Laguna Arts College since 1989 and has provided the vision for the school’s technological development. As dean of visual communication, he is currently leading the charge for a “leave no one behind” wireless laptop campus. His industry relationships are helping create powerful labs to compliment the campus-wide laptop adoption.  Mr. Birch recently received the Apple Distinguished Educator Award. 
Bryan Bentrott

Vice President, Master Development

Newport Beach, CA  

Bryan Bentrott is responsible for financing and marketing Master Development projects.  Before co-founding the company with Bruce McDonald, Mr. Bentrott was responsible for the marketing, leasing and property management of Golden West properties in the Inland Empire and San Diego County.  Mr. Bentrott graduated from Stanford University in 1983.  He is a licensed California Real Estate Broker and a Certified Property Manager (“CPM”) as designated by the Institute of Real Estate Management (“IREM”). 
Richard Rydstrom, Esq

Legal Council, Rydstrom & Associates

Newport Beach, Ca  

Attorney Rydstrom is a nationally and internationally published business tax author (MSNBC, California Society of Accountants, Money Magazine, VIP Wealthy Company, Landlords club, Yahoo Finance, etc), Business Attorney, Accountant, Professor of Law, Dean LLM Taxation, and former Auditor for Fortune 500 companies (National Steel, Westside Federal Banks).

Renford Reese, Ph.D

Political Science Professor, California Polytechnic State University

Pomona, CA  91766

Dr. Renford Reese is professor of political science, founder of the Colorful Flags program, and accomplished author. Dr. Reese can speak conversationally in 20 different languages. The ability to use language to relate to people by promoting mutual respect of ethnicity is the central premise of Reese's Colorful Flags program. The program is designed to help schools and civil agencies break down cultural barriers by teaching people helpful phrases in other languages. Dr. Reese received his doctoral degree from the University of Southern California’s School of Public Administration. He received his Master’s and Bachelor’s Degrees from Vanderbilt University.

Paul Donaldson

Senior Vice President of Operations, California Bank and Trust

Los Angeles, CA  

Mark Bower

Executive Vice President of Marketing, Chronicles Technologies, Inc.

Rancho Cucamonga, CA 
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