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	CALIFORNIA STATE BOARD OF EDUCATION
NOVEMBER 2015 AGENDA

	SUBJECT

English Language Proficiency Assessments for California: Approve the Test Blueprints for the English Language Proficiency Assessments for California.
	 FORMCHECKBOX 

	Action

	
	 FORMCHECKBOX 

	Information

	
	 FORMCHECKBOX 

	Public Hearing


SUMMARY OF THE ISSUE(S)

In November 2012, the State Board of Education (SBE) adopted the California English Language Development Standards (2012 ELD Standards). As a result, the California Department of Education (CDE) will develop the English Language Proficiency Assessments for California (ELPAC) to replace the California English Language Development Test (CELDT). Test blueprints for the ELPAC, with items that will align with the 2012 ELD Standards pursuant to California Education Code (EC) Section 60810(c)(7), have been created by the ELPAC contractor, Educational Testing Service (ETS), in collaboration with the CDE’s Assessment Development and Administration Division (ADAD) and the English Learner Support Division (ELSD). ADAD and ELSD regularly meet to discuss the 2012 ELD Standards implementation with staff from the Professional Learning Support Division (PLSD), the Special Education Division (SED), and the Curriculum Frameworks and Instructional Resources Division as well as with WestEd, who worked on the 2012 ELD Standards and its correspondence to the California Common Core State Standards for Mathematics (CA CCSSM) and the California Next Generation Science Standards (CA NGSS) pursuant to EC Section 60811.4.

RECOMMENDATION

The CDE recommends that the SBE approve the proposed task types (Attachment 1) and the proposed test blueprints (Attachment 2) for the ELPAC. Approval of the proposed task types and test blueprints for the ELPAC initial assessment (IA) and summative assessment (SA) is necessary to comply with California EC Section 60810(a)(2) and to initiate the development and administration of the ELPAC by ETS. Attachment 1 defines the proposed ELPAC task types and identifies the alignment with specific 2012 ELD Standards that will be assessed on the IA and SA as identified on the proposed test blueprints (Attachment 2).
BRIEF HISTORY OF KEY ISSUES

The 2012 ELD Standards were developed to guide the instruction and assessment of English learners who are developing the English language skills they need to engage with and achieve in grade-level academic content. If approved, the proposed task types and test blueprints for the ELPAC will inform the development of new items and task types, which will be aligned with the 2012 ELD Standards and address the assessments’ correspondence to the CA CCSSM and CA NGSS as required in state law and for federal accountability reporting. Some ELPAC items will be designed to assess the English language skills and abilities needed to perform mathematics and science practices without assessing mathematics or science content. 
The proposed ELPAC test blueprints identify the number of items and points by task type. The test blueprints also identify the grade and grade span tested for the ELPAC IA and SA. Task types are organized by the four domains (i.e., listening, speaking, reading, and writing) on the test blueprints. Conjointly, the approved task types and test blueprints will guide the development of item specifications to allow for the piloting of new test items and task types, and the field testing of the ELPAC IA and SA. After the pilot test, ETS proposes to develop approximately 2,000 items in 2015–16 based on the approved ELPAC test blueprints. The test blueprints also will guide the development of the test specifications needed to create the operational test forms (see Attachment 3).
Key points on the content of the proposed test blueprints are: 

· The test blueprints show that the ELPAC will be composed primarily of new task types designed to assess the 2012 ELD Standards and address its correspondence to the CA CCSSM and CA NGSS as identified in the Correspondence Study Report. (http://www.cde.ca.gov/sp/el/er/documents/corspndstdyrptab899.pdf)
· The task types in the test blueprints are presented in the expected order of item difficulty from easiest to most difficult and are based on Part I and Part II of the 2012 ELD Standards. The actual item difficulty will be determined by the performance of items on the field tests.
· Because the majority of classroom work in kindergarten (K) and grade one deals with basic literacy skills for all students (http://www.cde.ca.gov/ci/rl/cf/elaeldfrmwrksbeadopted.asp), some task types in K and grade one will integrate Part III Foundational Literacy Skills (FLS) items to scaffold reading and writing items. In each of these task types, a series of questions that lead from relatively easy questions that assess FLS to relatively difficult questions that assess the 2012 ELD Standards will be presented. The inclusion of questions that assess FLS will ensure that the ELPAC is not more difficult for English learners than their English-only peers. In grades 2 through 12, where the basic literacy skills are not part of the majority of classroom work, the FLS will be addressed as linguistic supports (e.g., word banks) for some task types.

· Scores will be reported in the individual domains of listening, speaking, reading, and writing as well as comprehension per the requirements of Title III of the Elementary and Secondary Education Act. The comprehension score is reported as the average of the listening and reading scale scores.
· The test blueprints reflect the use of integrated skills as emphasized in the 2012 ELD Standards. Six task types reflect integrated skills (e.g., speaking with listening). Items with integrated skills will be scored at the level of student production (e.g., speaking). 

· The number of items and score points at each grade or grade span were proposed by ETS and refined after several discussions with the CDE and the ELPAC Technical Advisory Group. The items and points reflect the number of score points needed to appropriately sample the 2012 ELD Standards and to provide appropriate measurement, while ensuring that testing time is used as efficiently as possible.

The proposed ELPAC test blueprints will facilitate the development of the paper-pencil ELPAC items to be used for the December 2015 pilot testing, the upcoming field test, and eventually the operational ELPAC IA and SA. Any changes to the test blueprints will be largely format-related in nature, but technical adjustments may be needed after the field test when test item statistics are available.

SUMMARY OF PREVIOUS STATE BOARD OF EDUCATION DISCUSSION AND ACTION
October 2015: The CDE submitted an Information Memorandum to the SBE with an update on the activities for the transition to the ELPAC, including the development of test blueprints.  (http://www.cde.ca.gov/be/pn/im/infomemooct2015.asp)
July 2015: The CDE submitted an Agenda Item to the SBE for action with the recommendations for approval of the Assembly Bill (AB) 899 Correspondence Study Report, and requested that the augmentation document to the 2012 ELD Standards be opened for public comment. (http://www.cde.ca.gov/be/ag/ag/main201507.asp) 
June 2015: The CDE submitted an Information Memorandum to the SBE with an update on the CDE’s preparation for an ELPAC contractor in anticipation of the commencement of the contract. (http://www.cde.ca.gov/be/pn/im/infomemojun2015.asp) 
April 2015: The CDE submitted an Information Memorandum to the SBE with an update on the contract award of the ELPAC, and the proposed contractor’s next steps. (http://www.cde.ca.gov/be/pn/im/infomemoapr2015.asp) 
November 2014: The CDE recommended, and the SBE approved, that the SBE authorize the release of the ELPAC Request for Proposals in accordance with EC Section 60810(a)(3). (http://www.cde.ca.gov/be/ag/ag/yr14/agenda201411.asp) 
FISCAL ANALYSIS (AS APPROPRIATE)
The 2015 Budget Act provided $10.88 million for the development of and transition to the ELPAC IA and SA. The current ELPAC contract with ETS includes an approved scope of work and budget. This contract was submitted to the Department of Finance and approved by the Department of General Services on August 19, 2015.

ATTACHMENT(S)
Attachment 1: Definitions of Proposed Task Types for the English Language Proficiency Assessments for California (18 Pages)

Attachment 2: Proposed Test Blueprints for the English Language Proficiency Assessments for California (10 Pages)

Attachment 3: Proposed Timeline for the Transition from the California English Language Development Test to the English Language Proficiency Assessments for California (1 Page)

Attachment 4: Projected Distribution of Points Across the Part I California English Language Development Standards (2012 ELD Standards) for the Summative and Initial Assessments 
(6 Pages)
Attachment 5: Projected Distribution of Items that Correspond to the Part II California English Language Development Standards (2012 ELD Standards) for the Summative and Initial Assessments (4 Pages)
Definitions of Proposed Task Types for the English Language Proficiency Assessments for California

Prepared by:
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Educational Testing Service

660 Rosedale Road

Princeton, NJ 08541

The Definitions of Proposed Task Types (Definitions) is an interim document meant to accompany and provide context for the Proposed Test Blueprints for the English Language Proficiency Assessments for California during the current stage of test design. 
This section consists of four tables that contain information about the task types in each of the four language domains of listening, speaking, reading, and writing. Three types of information will eventually be drawn from the Definitions document and incorporated into the test blueprints: (1) descriptions of the task types; (2) the alignment of the task types with the standards; and (3) the point value of each task type. Task types and standards may have different degrees of alignment. This document uses the terms “primary” and “secondary” to describe two levels of alignment. Primary alignment indicates that there is a close or strong match in terms of the language knowledge, skills, and abilities covered by both the task type and the standard. Secondary alignment indicates that there is a moderate or partial match between the standard and the item in terms of language knowledge, skills, and abilities. Unless otherwise noted as primary or secondary, all standards listed in the “intended alignment” column are “primary.” Once the pilot test information has been incorporated within the test blueprints and the Item Writing Guidelines, the Definitions document will no longer be necessary. The test blueprints, and the Item Writing Guidelines that will be finalized after the pilot test, will serve as the vehicles for the relevant test design information.
Listening

	Task Type
	Intended Alignment with ELD Standards
	Point 
Value, Response Information 

	Listen to a Classroom Conversation

(Picture or Written Options—Initial: K, 1, 2; Summative: K, 1. Written Options Only—Summative: 2, 3–5, 6–8, 9–10, 11–12)
Communicative Context: The test taker shows the ability to listen to a discussion attentively by answering questions.

Stimulus: The test taker listens to a discussion between two students or a student and a teacher.

Response: All items are multiple-choice comprehension questions. The examiner reads all questions and options aloud. The examiner enters responses for K–1 students. Grades 2–12 students mark their own responses.


	Potential alignment with PI.A.1 Exchanging information and ideas, PI.A.3 Offering opinions
	1 point,
discrete

	Choose a Reply 

(Initial: all grades; Summative: all grades)
Communicative Context: The test taker shows the ability to listen attentively by choosing the correct reply to a student or teacher.

Stimulus: The test taker hears a short conversation between two speakers. 

Response: The test taker selects the conversation that makes sense. In one instance (the key), the second speaker provides an appropriate response to the first speaker. The student fills in the oval that corresponds to the conversation that makes sense. The examiner enters responses for K–1 students. Grades 2–12 students mark their own responses.


	Potential alignment with PI.A.1 Exchanging information and ideas
	1 point,
discrete

	Listen to a Story (Similar to CELDT Listening—Extended Listening Comprehension)

(Picture or Written Options—Initial: K, 1, 2; Summative: K, 1. 
Written Options Only—Initial: 3–5; Summative: 2, 3–5)
Communicative Context: The test taker demonstrates active listening to a story by answering detailed questions.

Stimulus: The test taker listens to a story that is read aloud by the examiner. The story includes a conversation, which is provided using either direct speech, indirect speech, or both. 

Response: All items are multiple-choice comprehension questions. The examiner reads all questions and options aloud. The examiner enters responses for K–1 students. Grades 2–12 students mark their own responses.


	Potential alignment of most items with PI.B.5 Listening actively; some items to PI.B.7 Evaluating language choices
	1 point, 
3 items per set

	Listen to an Oral Presentation (Similar to CELDT Listening—Extended Listening Comprehension) 

(Picture or Written Options—Initial: K, 1, 2; Summative: K, 1.
Written Options Only—Initial: 3–5, 6–8, 9–10, 11–12; Summative: 2, 3–5, 6–8, 9–10, 11–12)
Communicative Context: The test taker demonstrates active listening to an oral presentation by answering detailed questions.

Stimulus: The test taker listens to a teacher give a presentation.

Response: All items are multiple-choice comprehension questions. The examiner reads all questions and options aloud. The examiner enters responses for K–1 students. Grades 2–12 students mark their own responses.


	CELDT alignment report shows alignment with PI.B.5 Listening actively at grades 3–12; some new items may have potential alignment with PI.B.7 Evaluating language choices
	Grades K–2: 1 point, 
3 items per set

Grades 3–12: 
1 point, 4 items per set

	Listen to Speakers Support Opinions

(Initial: 9–10, 11–12; Summative: 6–8, 9–10, 11–12)
Communicative Context: The test taker answers detailed questions to demonstrate active listening to two speakers with contrasting opinions.

Stimulus: The test taker listens to two opposing opinions and supports for the opinions about a grade-appropriate topic.

Response: All items are multiple-choice comprehension questions. The examiner reads all questions and options aloud. The examiner enters responses for K–1 students. Grades 2–12 students mark their own responses.


	Potential alignment of one or two items with PI.B.5 Listening actively; one item to PI.B.7 Evaluating language choices; one item to PI.A.1 Exchanging information and ideas
	1 point, 4 items per set


Speaking

	Task Type
	Intended Alignment with ELD Standards
	Point 
Value, Response Information

	Talk about a Scene 

(Initial: all grades; Summative: all grades)
Communicative Context: The test taker describes a common scene to a teacher.

Stimulus: The test taker views a scene from a school or a familiar place that shows a number of people doing common activities.

Prompts: The examiner asks a number of questions about the scene.

Response: The test taker responds by answering questions about the scene.

Scoring: The examiner scores the response in real time based on Speaking Rubrics.


	Potential Alignment with PI.A.1 Exchanging information and ideas
	0–2 points per item, 
3 items per set, 
short response

	Answer and Ask Questions (Integrated Skills: Speaking with Listening)

(Summative: K, 1)
Communicative Context: The test taker exchanges information about a presentation with another student or with a teacher.

Stimulus: The examiner reads aloud a student presentation about an object (as in Show and Tell).

Prompts: The examiner asks a number of questions about the presentation.

Response: The test taker responds by answering and asking questions about the presentation.

Scoring: The examiner scores the response in real time based on Speaking Rubrics.


	Potential Alignment with PI.A.1 Exchanging information and ideas
	3 questions per set, 
3 total combined score points, cluster scored, short responses

	Speech Functions (Same as CELDT Speaking—Speech Functions)

(Initial: 3–5, 6–8; Summative: 2, 3–5, 6–8, 9–10, 11–12)

Communicative Context: The test taker uses language to inform, persuade, make a request, etc., in an appropriate manner to a student or a teacher.

Stimulus: The examiner describes a situation.

Prompt: The examiner asks what the student would say or ask in the situation.

Response: The test taker responds with what s/he would say or ask in the situation.

Scoring: The examiner scores the response in real time based on Speaking Rubrics.


	CELDT alignment report shows alignment with PI.A.4 Adapting language choices (grades 2–12)
	0–2 points,
short response

	Speaking—Support an Opinion

(Initial: 3–5, 6–8, 9–10, 11–12; Summative: all grades)

Communicative Context: The test taker persuades another student to accept an opinion.

Stimulus: A common topic (e.g., wearing school uniforms, best type of exercise) is introduced.

Prompt: The examiner asks the test taker to provide his/her opinion along with appropriate support. 

Response: The test taker provides his/her opinion along with support.

Scoring: The examiner scores the response in real time based on Speaking Rubrics.


	Potential alignment with PI.C.11 Supporting opinions (grades K–5); PI.A.3 Offering opinions
	Grades K–1: 
0–2 points;

Grades 2–12: 0–4 points

	4-Picture Narrative (Same as CELDT Speaking—4-Picture Narrative) 

(Initial: K, 1, 2; Summative: K, 1, 2, 3–5)

Communicative Context: The test taker gives a brief oral presentation to the class about a series of events.

Stimulus: The test taker is provided with four pictures that tell a story.

Prompt: The examiner provides some background and asks the test taker to tell a complete story based on the pictures.

Response: The test taker views the pictures and tells a story.

Scoring: The examiner scores the response in real time based on Speaking Rubrics.


	CELDT alignment report shows alignment with PI.C.9 Presenting (at grades K–5)
	0–4 points, extended response

	Summarize an Academic Presentation (Integrated Skills: Speaking with Listening) (Initial: 9–10, 11–12; Summative: K, 1, 2, 3–5, 6–8, 9–10, 11–12)

Communicative Context: The test taker summarizes a presentation for a classmate who was not present.

Stimulus: A teacher gives a “slide show” about an academic topic. Each set has one to two slides.

Prompt: The test taker is prompted to retell the main points of the presentation with the help of the visuals that were provided during the presentation.

Response: The test taker uses information from the presentation to retell the main points of the presentation.

Scoring: The examiner scores the response in real time based on Speaking Rubrics.


	Question 1 has potential alignment with PI.C.9 Presenting
	0–4 points, extended response

	Present and Discuss Information (Integrated Skills: Speaking with Reading)

(Summative: 6–8, 9–10, 11–12)

Communicative Context: The test taker summarizes graphic information for a classmate and then supports an opinion using graphic information.

Stimulus: The test taker views a graph, chart, or image that provides information from the school or community (e.g., a bar graph showing different ways in which students exercise each day). 

Prompt: The test taker is prompted to read the information and then answer two questions. The first question asks for a summary of the information. The second question asks for the test taker’s opinion about a false statement regarding the information.

Response: The test taker responds to the two questions about the information. 

Scoring: The examiner scores the response in real time based on Speaking Rubrics.


	Question 1 has potential alignment with PI.C.9 Presenting; question 2 has potential alignment with PI.A.3 Offering opinions 
	First and second questions are scored on a scale of 0–4 points


Reading

	Task Type
	Intended Alignment with ELD Standards
	Point 
Value, Response Information

	Read-Along Word with Scaffolding

(Initial: K, 1; Summative: K)
Communicative Context: The test taker and a teacher are reading together.

Stimulus: The test taker listens to a word and reads along while looking at three picture options in the Answer Book. This is preceded by foundational literacy skills items, in which the test administrator supports the test taker in decoding the word.

Prompt: The test taker is asked to decode a word. The test taker is then asked which picture matches the word.

Response and Scoring: The test taker provides verbal responses to the first five questions about the names of the letters in a word, the sounds of the letters in the word, and the student’s ability to read the word. The examiner assesses the responses to the first five questions based on a Foundational Literacy Skills Rubric and marks a score of 0–2 in the Answer Book. For the last question, the test taker points to the picture that represents the word and the examiner marks the oval in the Answer Book.


	Potential alignment with PI.B.6 Reading/viewing closely
	0–2 points 
cluster scored;

1 point,
discrete
(total of 6 items per set)

	Read-Along Story with Scaffolding
(Initial: K, 1; Summative: K)
Communicative Context: The test taker reads a story together with the teacher.

Stimulus: The test taker listens to a story and reads along. The test administrator sweeps his or her finger under the text while reading the story aloud. This is preceded by foundational literacy items in which the test administrator supports the test taker.

Response and Scoring: The test taker provides spoken responses to the first two questions about the pre-reading skills of where to begin reading and the direction of reading. The test administrator assesses the responses to the first two questions based on a rubric and marks a score of 0–2 in the Answer Book. For the last three comprehension questions, the test taker chooses the correct answer from a set of three written and spoken options and the examiner marks the oval in the Answer Book.


	Potential alignment with PI.B.6 Reading/viewing closely
	0–2 points,
cluster scored;

1 point,
3 items
(total of 5 items per set)

	Read-Along Sentence 

(Initial: K, 1; Summative: K)
Communicative Context: The test taker and a teacher are reading together.

Stimulus: The test taker listens to a sentence while reading along and looks at three picture options in the Answer Book.

Prompt: The test taker is asked which picture matches the sentence.

Response: The test taker points to the picture and the examiner marks the oval in the Answer Book.


	Potential alignment with PI.B.6 Reading/viewing closely
	1 point,
discrete

	Read-Along Information 

(Initial: K, 1; Summative: K)
Communicative Context: The test taker and a teacher read an informational text together.

Stimulus: The test taker listens to informational text and reads along. The test administrator sweeps his or her finger under the text while reading the information aloud.

Response: The test taker chooses the correct answer from a set of three written and spoken options. The examiner marks the oval in the Answer Book.


	Potential alignment with PI.B.6 Reading/viewing closely
	1 point,
3 items per set

	Read and Choose a Word 

(Initial: 2; Summative: 1, 2)
Communicative Context: The test taker is reading a picture book independently.

Stimulus: The test taker looks at a picture.

Prompt: The test taker is asked to choose the word that represents the picture.

Response: The test taker reads three words and chooses the word that matches the picture. The examiner marks the oval in the Answer Book for grade 1 students. Grade 2 students mark their own responses.


	Potential alignment with PI.B.6 Reading/viewing closely
	1 point,
discrete

	Read and Choose a Sentence 

(Initial: 2; Summative: 1, 2, 3–5)
Communicative Context: The test taker is reading a picture book independently.

Stimulus: The test taker looks at a picture.

Prompt: The test taker is asked to choose the sentence that represents the picture.

Response: The test taker reads three sentences and chooses the sentence that describes the picture. The examiner marks the oval in the Answer Book for grade 1 students. Grades 2–5 students mark their own responses.


	Potential alignment with PI.B.6 Reading/viewing closely (grades 2–3); 
PI.B.6a Reading/viewing closely (grades 4–5)
	1 point,
discrete

	Read a Short Informational Passage 

(Initial: 2, 3–5, 6–8, 9–10, 11–12; Summative: 1, 2, 3–5, 6–8, 9–10, 11–12)
Communicative Context: The test taker reads a short informational passage about a topic from science, math, or the social sciences.

Stimulus: The test taker reads an informational passage. 

Response: The examiner marks the oval in the Answer Book for grade 1 students. Grades 2–12 students mark their own responses.


	Most items with potential alignment with PI.B.6 Reading/viewing closely (including substandard a, b, and c at relevant grades); some items may have potential alignment with PI.B.7 Evaluating language choices, PI.B.8 Analyzing language choices, PII.A.1 Understanding text structure, and PII.A.2 Understanding cohesion
	1 point,
2–3 items per set

	Read a Literary Passage (Similar to CELDT Reading—Reading Comprehension)

(Initial: 2; Summative: 1, 2, 3–5, 6–8, 9–10, 11–12)
Communicative Context: The test taker reads a literary passage to prepare a book report.

Stimulus: The test taker reads a literary passage.

Response: The examiner marks the oval in the Answer Book for grade 1 students. Grades 2–12 students mark their own responses.


	CELDT alignment report shows alignment with PI.B.6 Reading/viewing closely (including substandard a, b, and c at relevant grades); some items may have potential alignment with PI.B.7 Evaluating language choices, PI.B.8 Analyzing language choices, PII.A.1 Understanding text structure, and PII.A.2 Understanding cohesion
	1 point,
3–6 items per set

	Read an Informational Passage (Similar to CELDT Reading—Reading Comprehension) 

(Initial: 3–5, 6–8, 9–10, 11–12; Summative: 1, 2, 3–5, 6–8, 9–10, 11–12)
Communicative Context: The test taker reads an informational passage to prepare a report.

Stimulus: The test taker reads an informational passage.

Response: The examiner marks the oval in the Answer Book for grade 1 students. Grades 2–12 students mark their own responses.


	CELDT alignment report shows alignment with PI.B.6 Reading/viewing closely (including substandard a, b, and c at relevant grades); some items may have potential alignment with PI.B.7 Evaluating language choices, PI.B.8 Analyzing language choices, PII.A.1 Understanding text structure, and PII.A.2 Understanding cohesion
	1 point,
3–6 items per set

	Read a Student Essay 

(Summative: 6–8, 9–10, 11–12)

Communicative Context: The test taker reads another student’s essay to give the student feedback before it is submitted to the teacher.

Stimulus: The test taker reads a student essay. 

Response: The test taker answers a set of multiple choice questions. Questions include comprehension of main idea and details as well as questions concerning language use and word choice. Grades 6–12 students mark the oval in the Answer Book to indicate their own responses.
	Potential alignment with PI.B.6 Reading/viewing closely (including substandard a, b, and c at relevant grades); some items may have potential alignment with PI.B.7 Evaluating language choices, PI.B.8 Analyzing language choices, PII.B.3 Using verbs and verb phrases, PII.B.4 Using nouns and noun phrases, PII.B.5 Modifying to add details, PII.C.6 Connecting ideas, and  PII.C.7 Condensing ideas
	1 point,
6 items per set


Writing

	Task Type
	Intended Alignment with ELD Standards
	Point 
Value, Response Information

	Label a Picture—Word with Scaffolding

(Initial: K, 1, 2; Summative: K, 1, 2)

Communicative Context: The test taker is collaborating with a teacher to write about a picture for a classroom display.

Stimulus: The test taker looks at a picture. 

Prompts: The test taker is prompted to write labels for a picture. The test administrator supports the test taker by prompting for letter level output before prompting for full words.

Responses: The test taker writes letters (K, 1) and words (K, 1, 2) for items in the picture.

Scoring: An examiner scores the response after the test administration based on Writing Rubrics.


	Potential alignment with PI.C.10 Writing
	1 point, letter; 0–2 points, word

(total of 3–4 items per set)

	Write a Story Together with Scaffolding

(Initial: K, 1, 2; Summative: K, 1, 2)

Communicative Context: The test taker is collaborating with a teacher to jointly compose a short literary text. 

Stimulus: The test taker sees a picture and is provided the initial sentence of the story followed by a sentence frame. The test administrator supports the test taker by prompting for letter level output, then word level, and finally one sentence.

Prompts 1–2 (student at Emerging level): Test taker hears the title and writes the missing (initial) letters.

Prompt 3 (student at Emerging level): Test taker hears a sentence and writes the missing word.

Prompt 4 (student at Bridging level): Test taker is asked to compose and write a sentence to complete the story.

Response 1 and 2: Test taker writes letters, a word, and a sentence in the blank spaces.

Scoring: An examiner scores the response after the test administration based on Writing Rubrics.


	Potential alignment with PI.A.2 Interacting via written English, PI.C.10 Writing
	1 point, letter; 0–2 points, word; 3 points, sentence

(total of 4 items per set)

	Write an Informational Text Together 
(Initial: 3–5; Summative: 1, 2)

Communicative Context: The test taker is collaborating with a teacher to jointly compose a short informational text. 

Stimulus: The test taker sees a picture and is provided with the first sentences of an informational text. 

Prompt 1: Test taker hears a sentence and writes it as dictation.

Prompt 2: Test taker is asked to compose and write a sentence to complete the story.

Response 1 and 2: Test taker write sentences in the blank spaces.

Scoring: An examiner scores the response after the test administration based on Writing Rubrics.


	Potential alignment with PI.A.2 Interacting via written English, PI.C.10 Writing (primary) 

PII.A.1 Understanding text structure, PII.A.2 Understanding cohesion, PII.B.4 Understanding nouns and noun phrases, PII.B.5 Modifying to add details, and PII.C.6 Connecting ideas 

(secondary)
	5 points = first item 0–2  points, second item 0–3 points, 
1 sentence response, 2-item set

	Write and Support an Opinion 

(Initial: 1, 2, 3–5; Summative: K, 1, 2, 3–5)

Communicative Context: The test taker is writing his/her opinion about a grade-appropriate academic topic.

Stimulus: Test taker looks at two pictures. 

Prompt: Test taker is asked to complete (K, 1) or write (2, 3–5) a sentence stating a preference and a reason for the preference.

Response: Test taker states and supports a preference by filling in the blanks of a sentence. For example: I like _______ because ____________ (K, 1). Test taker states and supports a preference by writing a complete sentence (2, 3–5).

Scoring: An examiner scores the response after the test administration based on Writing Rubrics.
	Potential alignment with PI.C.11 Supporting opinions,

P.I.C.10 Writing,

PI.C11.a Justifying/arguing (Grades 4–5)
	Grades K–1: 0–2 points, sentence;

Grades 2, 3–5: 0–3 points, 
sentence

	Label a Picture—Sentence

(Initial: 3–5; Summative: 2, 3–5)
Communicative Context: The test taker looks at a picture and writes a brief description (sentence) about what is happening.

Stimulus: The test taker sees an image. The image shows an easily depicted, common action. Context, contents, and expected vocabulary are grade appropriate.

Prompt: The test taker is instructed to write a sentence describing the picture.  

Response: The test taker writes a sentence to describe the picture. 

Scoring: An examiner scores the response after the test administration based on Writing Rubrics.


	Potential alignment with PI.C10.b Writing, PI.C12 Selecting language resources (primary)

PI.C.12b Selecting language resources, PII.B.4 Using nouns and noun phrases (secondary)


	0–3 points, 
sentence

	Read and Respond to a Message (Integrated Skills: Writing with Reading)

(Initial: 6–8; Summative: 3–5, 6–8, 9–10, 11–12)

Communicative Context: The test taker is answering a written message.

Stimulus: The test taker reads a written note, letter, e-mail, or text message asking for help, information, etc. Appropriate graphics should be used to make the message look authentic.

Response: The test taker writes an appropriate response to the questions in the message.

Scoring: An examiner scores the response after the test administration based on Writing Rubrics.


	Potential alignment with PI.A.2 Interacting via written English,
PI.C.11 Justifying/arguing, PI.C.12 Selecting language resources 


	0–3 points,

sentence

	Write about an Experience 

(Initial: 6–8; Summative: 3–5, 6–8, 9–10, 11–12)

Communicative Context: The test taker is provided with a common topic, such as a favorite celebration or a memorable trip. The test taker is prompted to write about the topic from his/her own personal experience.
Stimulus: The test taker is provided with a common topic, such as a favorite celebration or a memorable trip.

Prompt: The test taker is prompted to write about the topic.

Response: The test taker writes a paragraph about a personal experience.

Scoring: An examiner scores the response after the test administration based on Writing Rubrics.
	CELDT alignment report shows alignment with PI.C.10.b Writing
(Grades 3–12)
	0–4 points,

paragraph

	Write about Academic Information (Integrated Skills: Writing with Reading) 

(Summative: 6–8, 9–10, 11–12)

Communicative Context: The test taker is describing graphic information for a group project.

Stimulus: A member of the group has compiled information for a group project and created a graphic organizer.

Prompt: In the first question, the test taker is asked about an important detail. In the second question, the test taker is asked to make a comparison between group results or describe an overall trend in the results.

Response: The test taker answers two questions to provide important information from the graphic organizer.

Scoring: An examiner scores the response after the test administration based on Writing Rubrics.


	Potential alignment of first question with PI.C.10.b Writing; second question to 
PI.A.2 Interacting via written English (as well as math and/or science practices)
	2 items x 
0–3 points =
6 points,

sentence

	Justify an Opinion 

(Initial: 9–10, 11–12; Summative: 6–8, 9–10, 11–12)

Communicative Context: The test taker is writing a letter to a school newspaper.

Stimulus: A common topic (e.g., wearing school uniforms, best type of exercise) is introduced.

Prompt: The test taker is asked to provide his/her opinion along with appropriate support.

Response: The test taker writes a paragraph containing his/her opinion along with support.

Scoring: An examiner scores the response after the test administration based on Writing Rubrics.


	CELDT alignment report shows alignment with PI.C.11.a Justifying/arguing (Grades 3–12)
	0–4 points,

paragraph

	Summarize a Presentation (Integrated Skills: Writing with Listening) 

(Initial: 9–10, 11–12; Summative: 6–8, 9–10, 11–12)
Communicative Context: The test taker is writing a summary of a presentation for a classmate who is not in class.

Stimulus: The test taker hears a presentation about an idea and support for the idea. The test taker views a visual with an image or some notes that go along with the presentation. The test taker can write notes on the visual, which is on the answer sheet above the response area.

Prompt: The test taker is prompted to summarize the presentation.

Response: The test taker writes a summary of the presentation in a lined area in the Answer Book. The test taker can use the visual and his/her own notes to write the summary.

Scoring: An examiner scores the response after the test administration based on Writing Rubrics.


	Potential alignment with PI.C.10.b Writing 
(Grades 4–12)
	0–4 points,

paragraph
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The following draft test blueprints are for the English Language Proficiency Assessments for California (ELPAC). The test blueprints provide the proposed numbers of items and points for each task type to be included in an operational assessment. The proposed task types and numbers of items and points are subject to revision in response to a qualitative evaluation of the items after the first pilot test and in response to statistical analyses of the first field test. 
All 32 of the ELPAC task types in the test blueprints are designed to be aligned with the California 2012 English Language Development Standards (hereafter the 2012 ELD Standards), which were developed to correspond to the 2010 California Common Core State Standards for English Language Arts & Literacy in History/Social Studies, Science, and Technical Subjects. Seven of the 32 task types are adapted from components of the California English Language Development Test (CELDT) that were found to be aligned with the 2012 ELD Standards. The following chart shows the CELDT components that are aligned with the 2012 ELD Standards (as described in the CELDT Item Alignment to the 2012 English Language Development Standards Report at http://www.cde.ca.gov/ta/tg/el/), along with the ELPAC task types that are adapted from those components.

	CELDT Component Aligned with 
the 2012 ELD Standards
	ELPAC Task Types Adapted from CELDT Components

	Listening—Extended Listening Comprehension
	Listening—Listen to a Story

Listening—Listen to an Oral Presentation

	Speaking—Speech Functions (Grades 2–12)
	Speaking—Speech Functions (Grades 2–12)

	Speaking—4-Picture Narrative (Grades K–5)
	Speaking—4-Picture Narrative (Grades K–5)

	Reading—Reading Comprehension
	Reading—Read a Literary Passage

Reading—Read an Informational Passage

	Writing—Short Compositions
	Writing—Write about an Experience


All task types to be used on the ELPAC have been customized to assess English language knowledge, skills, and abilities described in the 2012 ELD Standards. For instance, the listening and reading task types that were adapted from CELDT components will include new types of questions that are designed to assess features of the 2012 ELD Standards. The other 25 ELPAC task types that do not appear on the above chart were specially designed to assess the 2012 ELD Standards.
Four of the task types assess Foundational Literacy Skills (FLS) in addition to the 2012 ELD Standards. Two of the reading and two of the writing task types assess certain FLS in addition to the 2012 ELD Standards. The two reading task types are Read-Along Word with Scaffolding and Read-Along Story with Scaffolding. The two writing task types are Label a Picture—Word with Scaffolding and Write a Story Together with Scaffolding. In each of these task types, the approach is to present a series of questions that lead from relatively easy questions that assess FLS to relatively difficult questions that assess the 2012 ELD Standards. The FLS questions serve as scaffolding that lead up to the final questions that assess the 2012 ELD Standards. For kindergarten and grade one (K–1), the 2012 ELD Standards call for English learners to be supported during instruction (with substantial, moderate, or light support). Significant time in K–1 is devoted to instruction in FLS. Including questions that assess FLS will ensure that the ELPAC is not more difficult for English learners than their English-only peers. Including questions that assess FLS allows students to build confidence and provides information regarding student command of FLS.
In general, the task types in the test blueprints are presented in the expected order of item difficulty from easiest to most difficult. Some of the relatively difficult task types include assessment of integrated tasks (e.g., writing in response to a reading passage, speaking in response to a listening stimulus). Integrated tasks are included in the ELPAC for two reasons: (1) the 2012 ELD Standards call for students to develop language skills that involve integrated tasks, and (2) communication frequently involves integration of language skills in real life. Scores for integrated task types are allocated to the area of student production (i.e., speaking, writing) that is used to provide the response. Scoring in this manner increases reliability. For instance, if a student reads a letter and then writes a response, it is more reliable to use holistic scoring rubrics to assign a single writing score than it would be to assign separate reading and writing scores. Thus, integrated task types that involve reading and writing contribute to writing scores, and those that involve listening and speaking contribute to speaking scores.

The test blueprints are organized by the four domains, referred to as score reporting categories, specified in federal Title III reporting requirements: listening, speaking, reading, and writing. (Title III also calls for a comprehension score, which will be obtained by combining listening and reading.) The first column provides the task type, and the second column describes whether the task type is comprised of a single discrete item or a set of items, which may go along with a listening stimulus or a reading passage. The second column also shows the number of points that a single discrete item or a full set of items will yield in an operational assessment. The remainder of the columns provide the number of points for the given task type at each ELPAC grade/grade span.
Future changes to be made to the test blueprints:
· Point values may be adjusted further during several stages of the ELPAC design and development effort: the evaluation of pilot test results, analyses of field test statistics, and review of testing times.

· Task type definitions will be added to the beginning of the document (either via hyperlink or by inserting definitions into this document before the blueprint tables).

· Separate tables will be created for the Initial assessment (IA) and Summative assessment (SA).

· The tables in the current version show point values only. When a task type is not being assessed at that grade or grade span, a zero in a cell represents a zero point value. When separate IA and SA tables are created, they will have the following headers showing both the number of items and number of points:

	Task Type
	Discrete/Set, 
Point Value
	K
	1
	2
	3–5
	6–8
	9–10
	11–12

	
	
	Items
	Points
	Items
	Points
	Items
	Points
	Items
	Points
	Items
	Points
	Items
	Points
	Items
	Points

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


Blueprint for Listening

	Listening Task Type
	Discrete/Set, 
Point Value
	K
	1
	2
	3–5
	6–8
	9–10
	11–12

	
	
	Initial
	Sum.
	Initial
	Sum.
	Initial
	Sum.
	Initial
	Sum.
	Initial
	Sum.
	Initial
	Sum.
	Initial
	Sum.

	Listen to a Classroom Conversation 
	Discrete, 
1 point
	4
	4
	4
	4
	4
	6
	4
	6
	4
	3
	3
	3
	3
	3

	Choose a Reply 
	Discrete, 
1 point
	4
	6
	4
	6
	4
	6
	3
	6
	3
	3
	3
	3
	3
	3

	Listen to a Story
	Set of 3 items, 
3 points per set
	3
	6
	3
	6
	3
	6
	3
	6
	3
	0
	0
	0
	0
	0

	Listen to an Oral Presentation
	Set of 3–4 items, 
3–4 points per set
	3
	6
	3
	6
	3
	4
	4
	4
	4
	8
	4
	8
	4
	8

	Listen to Speakers Support Opinions
	Set of 4 items, 
4 points per set
	0
	0
	0
	0
	0
	0
	0
	0
	0
	8
	4
	8
	4
	8

	Total Number of Task Types     
	4
	4
	4
	4
	4
	4
	4
	4
	4
	4
	4
	4
	4
	4

	Total Number of Items
	14
	22
	14
	22
	14
	22
	14
	22
	14
	22
	14
	22
	14
	22

	Total Number of Points
	14
	22
	14
	22
	14
	22
	14
	22
	14
	22
	14
	22
	14
	22


Blueprint for Speaking

	Speaking Task Type
	Discrete/Set, 
Point Value
	K
	1
	2
	3–5
	6–8
	9–10
	11–12

	
	
	Initial
	Sum.
	Initial
	Sum.
	Initial
	Sum.
	Initial
	Sum.
	Initial
	Sum.
	Initial
	Sum.
	Initial
	Sum.

	Talk about a Scene
	Set of 3 or 6 items, 
6 or 12 points per set
	6
	12
	6
	12
	6
	6
	6
	6
	6
	6
	6
	6
	6
	6

	Answer and Ask Questions (Speaking with Listening)
	Set of 3 items, 
3 points per set
	0
	3
	0
	3
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0

	Speech Functions
	Discrete, 
2 points
	0
	0
	0
	0
	0
	6
	4
	6
	4
	4
	4
	4
	4
	4

	Speaking—Support an Opinion
	Discrete, 
2 points 
(Grades K–1);

4 points 
(Grades 2–12)
	0
	2
	0
	2
	0
	4
	0
	4
	0
	4
	0
	4
	0
	4

	4-Picture Narrative
	Discrete, 
4 points
	4
	4
	4
	4
	4
	4
	0
	4
	0
	0
	0
	0
	0
	0

	Summarize an Academic Presentation (Speaking with Listening)
	Discrete, 
4 points
	4
	4
	4
	4
	4
	4
	4
	4
	4
	4
	4
	4
	4
	4

	Present and Discuss Information (Speaking with Reading)
	Set of 2 items, 
8 points per set
	0
	0
	0
	0
	0
	0
	0
	0
	0
	8
	0
	8
	0
	8

	Total Number of Task Types
	3
	5
	3
	5
	3
	5
	3
	5
	3
	5
	3
	5
	3
	5

	Total Number of Items
	5
	12
	5
	12
	5
	9
	6
	9
	6
	9
	6
	9
	6
	9

	Total Number of Points
	14
	25
	14
	25
	14
	24
	14
	24
	14
	26
	14
	26
	14
	26


Blueprint for Reading

	Reading Task Type
	Discrete/Set, 
Point Value
	K
	1
	2
	3–5
	6–8
	9–10
	11–12

	
	
	Initial
	Sum.
	Initial
	Sum.
	Initial
	Sum.
	Initial
	Sum.
	Initial
	Sum.
	Initial
	Sum.
	Initial
	Sum.

	Read-Along Word with Scaffolding
	Set of 6 items,

3 points per set
	3
	6
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0

	Read-Along Story with Scaffolding
	Set of 5 items, 
5 points per set
	5
	5
	5
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0

	Read-Along Sentence
	Discrete, 
1 point
	2
	4
	2
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0

	Read-Along Information
	Set of 3 items, 
3 points per set
	0
	3
	3
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0

	Read and Choose a Word
	Discrete, 
1 point
	0
	0
	0
	6
	2
	6
	0
	0
	0
	0
	0
	0
	0
	0

	Read and Choose a Sentence
	Discrete, 
1 point
	0
	0
	0
	5
	2
	6
	2
	6
	2
	0
	2
	0
	2
	0

	Read a Short Informational Passage
	Set of 2–3 items, 
1 point per item
	0
	0
	0
	3
	3
	5
	2–3
	8
	2–3
	6
	2–3
	6
	2–3
	6

	Read a Literary Passage
	Set of 3–6 items, 
1 point per item
	0
	0
	0
	3
	3
	6
	0
	6
	0
	7
	0
	7
	0
	7

	Read an Informational Passage
	Set of 3–6 items, 
1 point per item
	0
	0
	0
	3
	0
	3
	5–6
	6
	5–6
	7
	5–6
	7
	5–6
	7

	Read a Student Essay
	Set of 6 items, 
1 point per item
	0
	0
	0
	0
	0
	0
	0
	0
	0
	8
	0
	8
	0
	8

	Total Number of Task Types
	3
	4
	3
	5
	4
	5
	3
	4
	3
	4
	3
	4
	3
	4

	Total Number of Items
	13
	24
	10
	20
	10
	26
	10
	26
	10
	28
	10
	28
	10
	28

	Total Number of Points
	10
	18
	10
	20
	10
	26
	10
	26
	10
	28
	10
	28
	10
	28


Blueprint for Writing

	Writing Task Type
	Discrete/Set, 
Point Value
	K
	1
	2
	3–5
	6–8
	9–10
	11–12

	
	
	Initial
	Sum.
	Initial
	Sum.
	Initial
	Sum.
	Initial
	Sum.
	Initial
	Sum.
	Initial
	Sum.
	Initial
	Sum.

	Label a Picture—Word with Scaffolding
	Set of 3–4 items, 
6 points per set 
	6
	6
	6
	6
	6
	6
	0
	0
	0
	0
	0
	0
	0
	0

	Write a Story Together with Scaffolding
	Set of 4 items, 
7 points per set
	7
	7
	7
	7
	7
	7
	0
	0
	0
	0
	0
	0
	0
	0

	Write an Informational Text Together
	Set of 2 items, 
5 points per set
	0
	0
	0
	5
	0
	5
	5
	0
	0
	0
	0
	0
	0
	0

	Write and Support an Opinion
	Discrete, 
2 points 
(Grades K–1);

3 points 
(Grades 2–5)
	0
	2
	2
	2
	3
	3
	3
	6
	0
	0
	0
	0
	0
	0

	Label a Picture—Sentence
	Discrete, 
3 points
	0
	0
	0
	6
	6
	6
	6
	9
	0
	0
	0
	0
	0
	0

	Read and Respond to a Message 
	Discrete, 
3 points
	0
	0
	0
	0
	0
	0
	0
	3
	3
	3
	0
	3
	0
	3

	Write about an Experience
	Discrete, 
4 points
	0
	0
	0
	0
	0
	0
	0
	4
	4
	4
	0
	4
	0
	4

	Write about Academic Information (Writing with Reading)
	Set of 2 items, 
6 points per set
	0
	0
	0
	0
	0
	0
	0
	0
	0
	6
	0
	6
	0
	6

	Justify an Opinion
	Discrete, 
4 points
	0
	0
	0
	0
	0
	0
	0
	0
	0
	4
	4
	4
	4
	4

	Summarize a Presentation (Writing with Listening)
	Discrete, 
4 points
	0
	0
	0
	0
	0
	0
	0
	0
	0
	4
	4
	4
	4
	4

	Total Number of Task Types
	2
	3
	3
	5
	4
	5
	3
	4
	2
	5
	2
	5
	2
	5

	Total Number of Items
	8
	9
	9
	13
	11
	13
	5
	7
	2
	6
	2
	6
	2
	6

	Total Number of Points
	13
	15
	15
	26
	22
	27
	14
	22
	7
	21
	8
	21
	8
	21


ELPAC Initial Assessment—Number of Items and Points by Domain and Grade

	Domain
	K
	1
	2
	3–5
	6–8
	9–10
	11–12

	
	Items
	Points
	Items
	Points
	Items
	Points
	Items
	Points
	Items
	Points
	Items
	Points
	Items
	Points

	Listening
	14
	14
	14
	14
	14
	14
	14
	14
	14
	14
	14
	14
	14
	14

	Speaking
	5
	14
	5
	14
	5
	14
	6
	14
	6
	14
	6
	14
	6
	14

	Reading
	13
	10
	10
	10
	10
	10
	10
	10
	10
	10
	10
	10
	10
	10

	Writing
	8
	13
	9
	15
	11
	22
	5
	14
	2
	7
	2
	8
	2
	8

	Totals
	40
	51
	38
	53
	40
	60
	35
	52
	32
	45
	32
	46
	32
	46


ELPAC Summative Assessment—Number of Items and Points by Domain and Grade

	Domain
	K
	1
	2
	3–5
	6–8
	9–10
	11–12

	
	Items
	Points
	Items
	Points
	Items
	Points
	Items
	Points
	Items
	Points
	Items
	Points
	Items
	Points

	Listening
	22
	22
	22
	22
	22
	22
	22
	22
	22
	22
	22
	22
	22
	22

	Speaking
	12
	25
	12
	25
	9
	24
	9
	24
	9
	26
	9
	26
	9
	26

	Reading
	24
	18
	20
	20
	26
	26
	26
	26
	28
	28
	28
	28
	28
	28

	Writing
	9
	15
	13
	26
	13
	27
	7
	22
	6
	21
	6
	21
	6
	21

	Totals
	67
	80
	67
	93
	70
	99
	64
	94
	65
	97
	65
	97
	65
	97


Proposed Timeline for the Transition

from the California English Language Development Test (CELDT) to the English Language Proficiency Assessments for California (ELPAC)

	
	2015–16
	2016–17
	2017–18
	2018–19

	ELPAC 

Pilot Testing
	December1
2015
	
	
	

	Field Test Administrations 

(No scores reported)
	
	ELPAC2
Summative

(Spring 2017)
	ELPAC3
Initial

(Fall 2017)
	

	 Operational Administrations (Scores reported)
	CELDT1

	CELDT2
	CELDT3
	ELPAC4
Summative

(Spring 2018)
	ELPAC5 

Initial

(July 1, 2018)
	ELPAC6

 Operational (Initial and Summative)


1 In 2015–16, the CELDT will be administered as usual. Pilot testing for the ELPAC will occur in December 2015. The purpose of the pilot is to ensure that new task types planned for the ELPAC elicit useful information about language proficiency, as described in the 2012 California English Language Development Standards. 

2 In 2016–17, the CELDT will continue to be administered as usual. In spring 2017, a sample of school districts will participate in the ELPAC Summative Assessment field test. The purpose of each ELPAC field test (Summative and Initial Assessments) is to gather information on the performance of items that will inform final decisions related to test length, test composition, and score scales to ensure the ELPAC is valid and reliable.
3 In 2017–18, the CELDT will be administered for the purpose of initial identification only from July 1, 2017 to June 30, 2018.         In fall 2017, field testing for the ELPAC Initial Assessment will occur.  

  4 In spring 2018, the ELPAC Summative Assessment will be operational.

5 On July 1, 2018, the ELPAC Initial Assessment will be operational.  

6 In 2018–19, the ELPAC assessments will be fully operational, and the CELDT will no longer be administered.



Projected Distribution of Points Across the Part I California English Language Development Standards (2012 ELD Standards) for the Summative and Initial Assessments
Table 1: Projected Distribution of Points Across the Part I 2012 ELD Standards: Summative Assessment
	2012 ELD Standard
	K
	1
	2
	3–5
	6–8
	9–10
	11–12

	Part I: Interacting in Meaningful Ways

	A. Collaborative

	1. Exchanging Information and Ideas (Gr. K–3)

Exchanging Information and Ideas (Gr. 4–12)
	9 Listening
15 Speaking
	9 Listening
15 Speaking
	10 Listening
6 Speaking
	10 Listening
6 Speaking
	5 Listening
6 Speaking
	5 Listening
6 Speaking
	5 Listening
6 Speaking

	2. Interacting via Written English
	10 Writing
	6 Writing
	6 Writing
	3 Writing
	3 Writing
	3 Writing
	3 Writing

	3. Offering Opinions 
(Gr. K–5)

Supporting Opinions and Persuading Others 
(Gr. 6–12)
	1 Listening
	1 Listening
	2 Listening
	2 Listening
	1 Listening

8 Speaking
	1 Listening

8 Speaking
	1 Listening

8 Speaking

	4. Adapting Language Choices (Gr. 2–12)
	N/A
	N/A
	6 Speaking
	6 Speaking
	4 Speaking
	4 Speaking
	4 Speaking

	B. Interpretive

	5. Listening Actively
	12 Listening
	12 Listening
	10 Listening
	9 Listening
	12 Listening
	12 Listening
	12 Listening

	6. Reading/Viewing Closely (Gr. K–3)
	10 Reading
	17 Reading
	22 Reading
	N/A
	N/A
	N/A
	N/A

	a. Describing Ideas 
(Gr. 4–5)

Explaining Ideas 
(Gr. 6–12)
	N/A
	N/A
	N/A
	17 Reading
	15 Reading
	15 Reading
	15 Reading

	b. Using Morphological Knowledge (Gr. 4–5)

Expressing Inferences and Conclusions 
(Gr. 6–8)

Explaining Inferences and Conclusions 
(Gr. 9–12)
	N/A
	N/A
	N/A
	3 Reading
	3 Reading
	3 Reading
	3 Reading

	c. Using Morphological Knowledge (Gr. 6–12)
	N/A
	N/A
	N/A
	N/A
	4 Reading
	4 Reading
	4 Reading

	7. Evaluating Language Choices
	1 Reading
	2 Reading
	2 Reading
	1 Listening

3 Reading
	2 Listening

3 Reading
	2 Listening

3 Reading
	2 Listening

3 Reading

	8. Analyzing Language Choices


	1 Reading
	1 Reading
	2 Reading
	3 Reading
	2 Listening 

3 Reading
	2 Listening 

3 Reading
	2 Listening 

3 Reading

	C. Productive

	9. Presenting
	8 Speaking
	8 Speaking
	8 Speaking
	8 Speaking
	8 Speaking
	8 Speaking
	8 Speaking

	10. Writing
	3 Writing
	18 Writing
	18 Writing
	N/A
	N/A
	N/A
	N/A

	a. Writing Literary and Informational Texts
	N/A
	N/A
	N/A
	9 Writing
	--
	--
	--

	b. Writing Summaries
	N/A
	N/A
	N/A
	4 Writing
	10 Writing
	10 Writing
	10 Writing

	11. Supporting Opinions (Gr. K–3)
	2 Speaking

2 Writing
	2 Speaking

2 Writing
	4 Speaking

3 Writing
	N/A
	N/A
	N/A
	N/A

	a. Supporting Opinions, Persuading Others 
(Gr. 4–5)

Justifying Opinions, Persuading Others 
(Gr. 6–12)
	N/A
	N/A
	N/A
	4 Speaking

6 Writing
	8 Writing
	8 Writing
	8 Writing

	b. Expressing Attitudes and Opinions (Gr. 4–12)
	N/A
	N/A
	N/A
	--
	--
	--
	--

	12. Selecting Language Resources (Gr. 3)
	N/A
	N/A
	N/A
	N/A
	N/A
	N/A
	N/A

	a. Using Detailed Sentences and Key Words (Gr. K–2)

Using Academic Words (Gr. 4–12)
	--
	--
	--
	--
	--
	--
	--

	b. Using General and Domain-Specific Words to Add Detail (Gr. K–2)

Using Appropriate Affixes (Gr. 4–12)
	--
	--
	--
	--
	--
	--
	--


N/A = the standard does not apply to this grade/grade span.

A dash (--) indicates that no items measure this standard at this grade/grade span.

The points in this table represent an accumulated total for each task type per grade or grade span; some items are worth more than one point. (i.e., the points do not necessarily correspond to the number of items.)
Table 2: Projected Distribution of Points Across the Part I 2012 ELD Standards: Initial Assessment

	2012 ELD Standard
	K
	1
	2
	3–5
	6–8
	9–10
	11–12

	Part I: Interacting in Meaningful Ways

	A. Collaborative

	1. Exchanging Information and Ideas (Gr. K–3)

Exchanging Information and Ideas (Gr. 4–12)
	7 Listening
6 Speaking
	7 Listening
6 Speaking
	7 Listening

6 Speaking
	6 Listening
6 Speaking
	6 Listening
6 Speaking
	6 Listening
6 Speaking
	6 Listening
6 Speaking

	2. Interacting via Written English
	10 Writing
	10 Writing
	10 Writing
	2 Writing
	3 Writing
	--
	--

	3. Offering Opinions 
(Gr. K–5)

Supporting Opinions and Persuading Others 
(Gr. 6–12)
	1 Listening
	1 Listening
	1 Listening
	1 Listening
	1 Listening
	3 Listening
	3 Listening

	4. Adapting Language Choices (Gr. 2–12)
	N/A
	N/A
	--
	4 Speaking
	4 Speaking
	4 Speaking
	4 Speaking

	B. Interpretive

	5. Listening Actively
	5 Listening
	5 Listening
	5 Listening
	6 Listening
	6 Listening
	3 Listening
	3 Listening

	6. Reading/Viewing Closely (Gr. K–3)
	5 Reading
	6 Reading
	8 Reading
	N/A
	N/A
	N/A
	N/A

	a. Describing Ideas 
(Gr. 4–5)

Explaining Ideas 
(Gr. 6–12)
	N/A
	N/A
	N/A
	6 Reading
	6 Reading
	6 Reading
	6 Reading

	b. Using Morphological Knowledge (Gr. 4–5)

Expressing Inferences and Conclusions 
(Gr. 6–8)

Explaining Inferences and Conclusions 
(Gr. 9–12)
	N/A
	N/A
	N/A
	2 Reading
	1 Reading
	1 Reading
	1 Reading

	c. Using Morphological Knowledge (Gr. 6–12)
	N/A
	N/A
	N/A
	N/A
	1 Reading
	1 Reading
	1 Reading

	7. Evaluating Language Choices
	1 Listening

1 Reading
	1 Listening

2 Reading
	1 Listening

1 Reading
	1 Listening

1 Reading
	1 Listening

1 Reading
	1 Listening

1 Reading
	1 Listening

1 Reading

	8. Analyzing Language Choices
	--
	--
	1 Reading
	1 Reading
	1 Reading
	1 Listening 

1 Reading
	1 Listening 

1 Reading

	C. Productive

	9. Presenting
	8 Speaking
	8 Speaking
	8 Speaking
	4 Speaking
	4 Speaking
	4 Speaking
	4 Speaking

	10. Writing
	3 Writing
	3 Writing
	9 Writing
	N/A
	N/A
	N/A
	N/A

	a. Writing Literary and Informational Texts
	N/A
	N/A
	N/A
	9 Writing
	--
	--
	--

	b. Writing summaries
	N/A
	N/A
	N/A
	--
	4 Writing
	4 Writing
	4 Writing

	11. Supporting Opinions (Gr. K–3)
	--
	2 Writing
	3 Writing
	N/A
	N/A
	N/A
	N/A

	a. Supporting Opinions, Persuading Others 
(Gr. 4–5)

Justifying Opinions, Persuading Others 
(Gr. 6–12)
	N/A
	N/A
	N/A
	3 Writing
	--
	4 Writing
	4 Writing

	b. Expressing Attitudes and Opinions (Gr. 4–12)
	N/A
	N/A
	N/A
	--
	--
	--
	--

	12. Selecting Language Resources (Gr. 3)
	N/A
	N/A
	N/A
	N/A
	N/A
	N/A
	N/A

	a. Using Detailed Sentences and Key Words (Gr. K–2)

Using Academic Words (Gr. 4–12)
	--
	--
	--
	--
	--
	--
	--

	b. Using General and Domain-Specific Words to Add Detail (Gr. K–2)

Using Appropriate Affixes (Gr. 4–12)
	--
	--
	--
	--
	--
	--
	--


N/A = the standard does not apply to this grade/grade span.

A dash (--) indicates that no items measure this standard at this grade/grade span.

The points in this table represent an accumulated total for each task type per grade or grade span; some items are worth more than one point. (i.e., the points do not necessarily correspond to the number of items.)
Projected Distribution of Items that Correspond to the Part II California English Language Development Standards (2012 ELD Standards) for the Summative and Initial Assessments
Table 3: Projected Distribution of Items that Correspond to the Part II 2012 ELD Standards: Summative Assessment

	2012 ELD Standard
	K
	1
	2
	3–5
	6–8
	9–10
	11–12

	Part II: Learning About How English Works
	
	
	

	A. Structuring Cohesive Texts
	
	
	

	1. Understanding Text Structure
	22 Listening

1 Speaking

2 Reading

1 Writing
	22 Listening

1 Speaking

2 Reading

2 Writing
	22 Listening

1 Speaking

2 Reading

2 Writing
	22 Listening

1 Speaking
2 Reading
	22 Listening
3 Reading

1 Writing
	22 Listening
3 Reading

1 Writing
	22 Listening
3 Reading

1 Writing

	2. Understanding Cohesion
	22 Listening

2 Speaking

2 Reading

2 Writing
	22 Listening

2 Speaking

2 Reading

3 Writing
	22 Listening

2 Speaking

2 Reading

3 Writing
	N/A
	N/A
	N/A
	N/A

	a. Making Texts More Cohesive
	N/A
	N/A
	N/A
	22 Listening

2 Speaking
2 Reading

2 Writing
	22 Listening

1 Speaking
3 Reading
	22 Listening

1 Speaking
3 Reading
	22 Listening

1 Speaking
3 Reading

	b. Linking Ideas, Events, and Reasons
	N/A
	N/A
	N/A
	22 Listening

2 Speaking
2 Reading

2 Writing
	22 Listening

1 Speaking
3 Reading
	22 Listening

1 Speaking
3 Reading
	22 Listening

1 Speaking
3 Reading

	B. Expanding and Enriching Ideas
	
	
	

	3. Using Verbs and Verb Phrases
	N/A
	N/A
	N/A
	11 Speaking

7 Writing
	9 Speaking

6 Writing
	9 Speaking

6 Writing
	9 Speaking

6 Writing

	a. Using a Variety of Verb Types
	14 Speaking

2 Writing
	14 Speaking

3 Writing
	11 Speaking

3 Writing
	N/A
	N/A
	N/A
	N/A

	b. Using a Variety of Verb Tenses
	14 Speaking

2 Writing
	14 Speaking

3 Writing
	11 Speaking

3 Writing
	N/A
	N/A
	N/A
	N/A

	4. Using Nouns and Noun Phrases
	14 Speaking

2 Writing
	14 Speaking

3 Writing
	11 Speaking

3 Writing
	11 Speaking

7 Writing
	9 Speaking

6 Writing
	9 Speaking

6 Writing
	9 Speaking

6 Writing

	5. Modifying to Add Details
	14 Speaking

2 Writing
	14 Speaking

3 Writing
	11 Speaking

3 Writing
	11 Speaking

4 Writing
	9 Speaking

6 Writing
	9 Speaking

6 Writing
	9 Speaking

6 Writing

	C. Connecting and Condensing Ideas
	
	
	

	6. Connecting Ideas
	5 Speaking

2 Writing
	5 Speaking

3 Writing
	5 Speaking

3 Writing
	5 Speaking 

4 Writing
	4 Speaking 

6 Writing
	4 Speaking 

6 Writing
	4 Speaking 

6 Writing

	7. Condensing Ideas 
(Gr. 1–12)
	N/A
	3 Speaking
	3 Speaking
	3 Speaking
	3 Speaking

2 Writing
	3 Speaking

2 Writing
	3 Speaking

2 Writing


N/A = the standard does not apply to this grade/grade span.

A dash (--) indicates that no items measure this standard at this grade/grade span.

Each item in this table may correspond to several Part II ELD standards. 
Table 4: Projected Distribution of Items that Correspond to the Part II 2012 ELD Standards: Initial Assessment

	2012 ELD Standard
	K
	1
	2
	3–5
	6–8
	9–10
	11–12

	Part II: Learning About How English Works
	
	
	

	A. Structuring Cohesive Texts
	
	
	

	1. Understanding Text Structure
	14 Listening

1 Speaking

1 Reading

1 Writing
	14 Listening

1 Speaking

1 Reading

1 Writing
	14 Listening

1 Speaking

1 Reading

2 Writing
	14 Listening

1 Speaking
1 Reading

1 Writing
	14 Listening
1 Reading
	14 Listening
1 Reading

1 Writing
	14 Listening
1 Reading

1 Writing

	2. Understanding Cohesion
	14 Listening

2 Speaking

1 Reading

1 Writing
	14 Listening

2 Speaking

1 Reading

2 Writing
	14 Listening

2 Speaking

1 Reading

2 Writing
	N/A
	N/A
	N/A
	N/A

	a. Making Texts More Cohesive
	N/A
	N/A
	N/A
	14 Listening

1 Speaking
1 Reading

2 Writing
	14 Listening

1 Speaking
1 Reading
	14 Listening

1 Speaking
1 Reading
	14 Listening

1 Speaking
1 Reading

	b. Linking Ideas, Events, and Reasons
	N/A
	N/A
	N/A
	14 Listening

1 Speaking
1 Reading

2 Writing
	14 Listening

1 Speaking
1 Reading
	14 Listening

1 Speaking
1 Reading
	14 Listening

1 Speaking
1 Reading

	B. Expanding and Enriching Ideas
	
	
	

	3. Using Verbs and Verb Phrases


	N/A
	N/A
	N/A
	6 Speaking

4 Writing
	6 Speaking

2 Writing
	6 Speaking

2 Writing
	6 Speaking

2 Writing

	a. Using a Variety of Verb Types
	5 Speaking

1 Writing
	5 Speaking

2 Writing
	5 Speaking

4 Writing
	N/A
	N/A
	N/A
	N/A

	b. Using a Variety of Verb Tenses
	5 Speaking

1 Writing
	5 Speaking

2 Writing
	5 Speaking

4 Writing
	N/A
	N/A
	N/A
	N/A

	4. Using Nouns and Noun Phrases
	5 Speaking

1 Writing
	5 Speaking

2 Writing
	5 Speaking

4 Writing
	6 Speaking

4 Writing
	6 Speaking

2 Writing
	6 Speaking

2 Writing
	6 Speaking

2 Writing

	5. Modifying to Add Details
	5 Speaking

1 Writing
	5 Speaking

2 Writing
	5 Speaking

2 Writing
	6 Speaking

2 Writing
	6 Speaking

2 Writing
	6 Speaking

2 Writing
	6 Speaking

2 Writing

	C. Connecting and Condensing Ideas
	
	
	

	6. Connecting Ideas
	2 Speaking

1 Writing
	2 Speaking

2 Writing
	2 Speaking

2 Writing
	1 Speaking 

2 Writing
	1 Speaking 

2 Writing
	1 Speaking 

2 Writing
	1 Speaking 

2 Writing

	7. Condensing Ideas (Gr. 1–12)
	N/A
	1 Speaking
	1 Speaking
	1 Speaking
	1 Speaking

1 Writing
	1 Speaking

1 Writing
	1 Speaking

1 Writing


N/A = the standard does not apply to this grade/grade span.

A dash (--) indicates that no items measure this standard at this grade/grade span.

Each item in this table may correspond to several Part II ELD standards. 
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