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	Page
	Line
	Source
	Proposed Edit

	Chapter 1: Introduction

	1
	14
	AB1246
	Add sentence, “History–social science as a discipline is a subject where students can develop the skills and proficiencies necessary for success in the twenty-first century.”

	5
	96
	CCSS
	Add sentence, “This is consistent with the interdisciplinary expectation of the California Common Core State Standards for English Language Arts and Literacy in History/Social Studies, Science, and Technical Subjects, which state that the development of student literacy skills is a shared responsibility of English language arts teachers collaborating with teachers in other content areas.”

	6
	134
	CCSS
	Add sentence, “This emphasis on depth over breadth is also a central component of the Common Core.”

	7
	157-161
	SB48
	Revise to read, “The framework and standards incorporate a multicultural perspective throughout the history–social science curriculum. They call on teachers to recognize that the history of the community, state, region, nation, and world must reflect the experiences of men and women; lesbian, gay, bisexual, and transgender individuals; persons with disabilities; and members of different racial, religious, and ethnic groups.”

	Chapter 2: Goals and Curriculum Strands

	18
	138
	SBE
	Correct spelling of “Noble” to “Nobel” in reference to the Nobel Peace Prize.

	26
	309
	AB1246
	Add sentence, “The emphasis on twenty-first century skills in this framework will help students develop the skills necessary for success in adult life.”

	26
	318
	AB166
	Add a new paragraph at the end of the section entitled, “Economic Literacy,” as follows:

“Understand how financial literacy is a necessary skill for success in life. Students should realize how important their personal economic decisions will be in shaping the course of their own lives. In their study of economics throughout the grade-level curriculum, they should learn about savings and budgeting, credit cards and other forms of consumer debt, investment and retirement planning, and similar topics. They should be aware of financial hazards such as excessive debt, the ways that fees and other penalties can be hidden in economic transactions, and identity theft, and how to avoid those hazards.”

	29-30
	389-392
	SB48
	Revise to read, “Recognize the status of minorities and women in different times in American history. Students should be aware of the history of prejudice and discrimination against members of ethnic and cultural minorities; lesbian, gay, bisexual, and transgender individuals; and women, as well as efforts to establish equality and freedom.”

	34-39
	498-600
	AB1246
	Revise the section, “Goal of Skills Attainment and Social Participation” to reflect the twenty-first century skills referenced in Education Code Section 60207(e). This content is already present in the framework but can be strengthened and made more explicit. Specific edits are listed below.

	34
	498
	AB1246
	Revise header: “Goal of 21st Century Skills Attainment and Social Participation”

	34
	500-502
	AB1246
	Revise paragraph to read: “The curricular goal of 21st century skills attainment and social participation is pursued by developing students’ participation skills, critical thinking skills, and basic study skills. These skills are essential for students’ academic, professional, and personal success. The course narratives in this framework and the other supporting chapters contain numerous suggestions for lessons and other activities that support the development of these skills.”

	35
	512-517
	AB1246
	Revise paragraph to read, “Among the personal skills that students should develop are sensitivity to the needs, problems, and aspirations of others; expression of their personal convictions; recognition of personal biases and prejudices, such as the stereotyping of members of a particular group; understanding of people as individuals rather than as stereotypes; the ability to develop and implement creative solutions to problems; and the adjustment of one’s behavior to work effectively with others.”

	35
	518-519
	AB1246
	Revise first clause to read, “Among the group interaction skills that students should develop are willingness to listen to the differing views of others and be flexible…”

	38
	584-586
	CCSS
	Revise sentence to read, “In their work throughout the history–social science curriculum, students will practice the grade-level skills outlined in the English-Language Arts Content Standards California Common Core State Standards for English Language Arts and Literacy in History/Social Studies, Science, and Technical Subjects.”

	39
	608-614
	CDE
	CDE no longer maintains a separate database of recommended literature for history–social science. Revise to read: “Annotated bibliographies in the History–Social Science Course Models, Kindergarten Through Grade Twelve (http://www.history.ctaponline.org), and the Recommended Literature: Prekindergarten Through Grade Twelve for History–Social Science online database maintained by the California Department of Education (on the CD-ROM that was included with this framework), and the suggestions for literature and informational text in the California Common Core State Standards for English Language Arts and Literacy in History/Social Studies, Science, and Technical Subjects will provide a broad range of readings to enrich these studies, including appropriate selections for English learners.”

	43
	690-692
	CDE
	Revise sentence to read “In grades ten and eleven, students are brought to the present day through studies of the great changes of the twentieth and twenty-first centuriesy that shaped the world in which students live.”

	Chapter 3

	50
	151-154
	CCSS
	Revise sentence to read, “Teachers are encouraged to build understanding of history–social science concepts while furthering beginning literacy skills as outlined in English–Language Arts Content Standards the California Common Core State Standards for English Language Arts and Literacy in History/Social Studies, Science, and Technical Subjects.”

	52
	213-215
	CDE
	Revise order of sentence to read, “In addition, songs such as “America the Beautiful,” the “Star Spangled Banner,” and Woody Guthrie’s “This Land Is Your Land” all support student engagement and learning.” The current phrasing implies that Woody Guthrie wrote all three songs.

	64
	456
	AB166
	Add sentence, “Even first grade students can understand what budgets are, and study how people plan their spending as a foundation for later instruction in financial literacy.”

	77
	750-752
	SBE
	Add "or continue to live" after "lived". This clarifies that American Indians lived in the local region and may continue to live there. The past tense on its own implies that American Indians are no longer there.

	77
	758
	SBE
	Add to the second to the last sentence: “Local California Indian tribes and organizations are primary sources of information for describing how indigenous cultures have persisted through time. Teachers may invite local California Indian representatives to share cultural information.”

	86
	933
	SBE
	Pluralize "culture" so that it reads "cultures". This clarifies the multiplicity of cultures.

	89
	1010
	SBE
	Delete "hostile to" and insert "defending their territories from”.

	90
	1029-1030
	SBE
	Delete "relative absence of native testimony" and insert "limited documentation of Native testimony".

	93
	1092
	SBE
	After "participated in" add "or was affected by". This includes ethnic groups who may not have been active or consenting participants in the Gold Rush, but were impacted.

	96
	1162
	AB123
	Add sentence, “Students learn about the role of immigrants, including Latino and Filipino Americans, in the farm labor movement.”

	96
	1166-1170
	SB48
	Revise sentence to read, “Students can also learn about other important events in California’s civil rights history, such as the court case Mendez v. Westminster, predecessor to Brown v. Board of Education, the forced repatriation of Mexicans and Mexican Americans to Mexico that took place during the Great Depression, and the forcible removal and internment of Japanese Americans during World War II, and the work of California activists like Harvey Milk to promote civil rights.”

	99
	1237
	SBE
	Correct spelling of "dentify" to "identify".

	Chapter 4

	140
	122
	CCSS
	Add the Common Core Literacy Standards for History/Social Studies Reading and Writing, Grades 6–8, here. Add the following introductory note:

“The Common Core literacy standards are not intended to replace the content standards in the appropriate content area. Rather, they provide a series of expectations for the skills and understandings that students should have to ensure they are ready for college and careers by the time that they graduate from high school. History–social science teachers should work with language arts teachers and teachers in other subject areas to ensure that student literacy development progresses toward that readiness goal throughout their academic careers.”

See “Insert for Page 140” below.

	150
	334
	CDE
	Missing period at the end of the sentence.

	186
	1135
	SBE
	Correct spelling of "humans" to "human".

	199
	1445-1447
	SBE
	Delete this phrase, as it over-simplifies the complexities of human existence in the Americas and privileges the Eurasian migration theory: “As gathering people originating in Asia 15,000 or more years ago advanced southward through the Americas, they had to adapt to greatly differing climates and vegetations, requiring different tools and ways of life.”

	200
	1461
	SBE
	Correct spelling of "Beliz" to "Belize".

	Chapter 5

	257
	140
	CCSS
	Add the Common Core Literacy Standards for History/Social Studies Reading and Writing, Grades 9-12, here. Add the following introductory note:

“The Common Core literacy standards are not intended to replace the content standards in the appropriate content area. Rather, they provide a series of expectations for the skills and understandings that students should have to ensure they are ready for college and careers by the time that they graduate from high school. History–social science teachers should work with language arts teachers and teachers in other subject areas to ensure that student literacy development progresses toward that readiness goal throughout their academic careers.”

See “Insert for Page 257” below.

	262
	234
	SBE
	Delete "disproportionate" and insert "significant". Disproportionate implies a negative connotation with English learners.

	262
	243
	AB123
	Revise bulleted statement to read, “The California labor movement and farmworker movement, including the contributions of Latino and Filipino Americans and other immigrants to the organization of farm labor”

	273
	488
	AB166
	Change the name of the current proposed elective, “Financial Preparedness,” to “Financial Literacy.”

	273
	506
	AB166
	Add sentence to the end of the existing course description, “Students learn about the importance of managing credit and debt, and identity theft security.”

	286
	791
	SBE
	Correct spelling of "Martin" to "Martí".

	286
	793-794
	SBE
	Colonizers built infrastructure and introduced medicine, education, and Western beliefs" to "Colonizers introduced new infrastructures, medicines, educational systems, and Western beliefs." The implication of the original sentence is that there was no existing infrastructure, medicine, or education. As indigenous peoples had existing infrastructures, medicinal and educational systems, rephrasing this sentence clarifies that colonizers brought new influences.

	302
	1147-1150
	SBE
	Edit "For example, as in some Western European countries, the presence of multiple ethnic, linguistic, and cultural groups within the borders of an individual state has challenged nation-building efforts in these regions" to "For example, as in some Western European countries, the presence of multiple ethnic, linguistic, and cultural groups within the borders of an individual state has influenced nation-building efforts in these regions." This clarifies that the members of ethnic, linguistic, and cultural groups have influenced nation-building efforts, rather than "challenged" them.

	317
	1490
	SBE
	Insert "laws" after "Jim Crow".

	326
	1690
	SBE
	Correct spelling of "Tuskagee" to "Tuskegee".

	329
	1752
	SB993
	Add the following to the current language on the Bracero program:

“Instruction on the Bracero program can include oral or video histories of those who came to the United States as part of the program. Students can use those resources to explore the economic and cultural effects of the program during and after World War II, and the reasons why the Braceros chose to participate.”

	331
	1800
	SB48
	Add the following sentences:

“A parallel public and private persecution of homosexuals took place at the same time as the “Red Scare.” This “Lavender Scare” was rooted in fears that gays and lesbians were susceptible to blackmail by communists, and resulted in many people losing their jobs.

	337
	1940
	AB123
	Add sentence:

“Students should understand the central role of immigrants, including Latino Americans and Filipino Americans, in the farm labor movement.”

	337
	1949
	SB48
	Add sentence:

“California activists like Harvey Milk and Cleve Jones were part of a broader movement that emerged in the aftermath of the Stonewall riots, which brought a new attention to the cause of equal rights for homosexual Americans.”

	358-359
	2403-2410
	SB48
	Change to read, “After providing an overview of the mechanics of legislation, specific powers, eligibility and length of terms of members of Congress, and an introduction to current legislative leaders, students consider case studies of recent issues (for example, health care reform, labor law reform, economic stabilization policies, immigration policy, gay marriage, and environmental protection laws) to explore the process and issues of lawmaking, such as the committee system, lobbying, and the influence of the media and special interests on legislation.”

	361
	2474
	SB48
	Add sentence:

“The issue of gay marriage at the state and federal level can be explored through a study of the cases Hollingsworth v. Perry and U.S. v. Windsor.”

	368
	2621-2631
	SB48
	Change sentence to read, “Topics for discussion might include technology (such as nuclear proliferation or the effect of the Internet on the political process or on intellectual property), the environment (such as global warming, preservation of wildlife, or alternative energies), human rights (such as the use of torture or immigration and refugee policies), politics (such as tax policy, voting and representation, campaign financing, responses to terrorism, or standards for foreign intervention), health (such as childhood obesity or responses to the spread of AIDS), the law (such as the constitutional scope and limits of  presidential power, judicial independence, racism and sexism, discrimination against homosexuals, or protection of civil rights in times of war or national crisis), and economic issues (such as government regulation of markets, labor laws, free trade and fair trade, or debt relief to developing countries).”

	376
	2808
	SBE
	Correct spelling of "con federal" to "confederal".

	379
	2877
	AB166
	Add the following:

“Studying these topics now will help students when they become adults, and must confront decisions about household budgets, student loans and other forms of debt such as credit cards or mortgages, and savings and investment strategies.”

	382
	2944
	AB166
	Add the following:

“Students should also learn about the personal risks and costs involved in banking activities, including fees, debt, and identity theft.”

	387-388
	3057-3064
	AB166
	Change as follows: “Financial literacy should be included in this course as examples of the economic concepts and analytical tools mentioned above. For example, budgeting can be taught as an example of scarcity, job applications can be taught as examples of human capital inventories, student loans can be taught as an investment in developing human capital, use of credit cards can be taught to explain the opportunity cost of interest and repayment, and interest on credit can be taught as an example of price determination through supply and demand. Economic concepts and tools of analysis must be presented clearly in any discussions of financial literacy.”

	Chapter 6

	395
	42-45
	AB484
	Delete last part of sentence, “The discussion in this chapter also summarizes California’s statewide assessment system, including the Standardized Testing and Reporting (STAR) Program and the California High School Exit Examination (CAHSEE).” The issue of the state testing system will have to be addressed carefully in this chapter, as it is highly unlikely that any new history–social science assessments will be in place by the time that this framework is brought to the State Board of Education for approval.

	396
	46-48
	SBE
	Delete "Teachers may have apprehensions about assessment. Some may even be convinced that successful monitoring of progress toward achieving the standards requires a large amount of testing." This generalization about teachers does not add to the content or quality of the assessment description.

	399-400
	134-137
	CCSS
	Revise reference to state test and standards. The example given here doesn’t directly correlate with the CCSS. Revise sentence to read:

“Moreover, this coordinated effort could also provide long-term benefits for students seeking to improve their performance results on the performance tasks within the Smarter Balanced assessmentswriting portion of the STAR test by teaching how to write informative texts and use evidence from literary or informational texts to support analysis, reflection, and research draw from multiple sources. (California Common Core State Standards for English Language Arts Content Standards Writing Standards 1.1, 1.2, 1.3 2, 9; HSS 4.3).

	410
	244-246
	AB484
	Revise sentence to read: “Assessment of proficiency in K–5 classrooms is necessarily varied, given the age of the children, their inexperience within the discipline, and their developing literacy, and the absence of standardized state assessments in history–social science until grade eight.”

	413
	316-320
	AB484
	Revise sentence to read, “Because students in these grades do not take a state-required assessment in history–social science, eEvidence gathered from these local measures will be the are an important piece of only evidence that teachers have to indicate to parents and future teachers what levels of proficiency each child has attained.”

	413
	336-340
	CCSS
	Need to update reference per CCSS.

	415
	356
	SBE
	Pluralize "culture" so that it reads "cultures". This clarifies the multiplicity of cultures.

	419
	394
	AB484
	Revise first two sentences to read: “Even at grades three to five, students are not required to take a state-required history–social science assessment. Therefore, sSummative assessments are also gathered from teacher-created materials, textbooks, and district assessments.”

	419-420
	407-410
	AB484
	Delete sentence that refers to the STAR writing sample.

	420-421
	431-434
	AB484
	Revise sentence as follows: “Teachers and district administrators will need to prioritize their instructional goals to ensure that all students will be prepared to meet the demands of the accountability measures they will encounter on state assessmentsthe grade eight California Standards Test (CST) as well as in the rigorous high school curriculum.”

	421
	444-447
	AB484
	Delete sentence that refers to the CST.

	422-423
	475-491
	AB484
	This entire paragraph discusses the History–Social Science CSTs in depth. It cannot be revised to reflect current assessments and should be deleted.

	423-424
	492-498
	AB484
	Delete existing paragraph, and replace with the following:

“While the Smarter Balanced multistate consortium is not developing specific history–social science content-area assessments that are similar to the California Standards Test, there will be items on the English language arts assessments that can be seen as an indication of how well students have learned such history–social science skills as expository critique, the development of content-area vocabulary, or the ability to evaluate how well summaries reflect the original text of a document. The Smarter Balanced assessments will include writing prompts that will enable students to demonstrate their historical understanding, including causal relationships and other examples of historical interpretation.”

	424-425
	513-520
	AB484
	Delete paragraph that covers the CST Released Test Questions/Blueprints (no longer applicable).

	429
	551-555
	AB484
	Revise sentence as follows: “The semester or course tests, long-term projects, or substantive writing assignments that teachers give in history–social science classes should be aligned  with the essential understandings and also to the STAR CST Blueprints to reflect how well students are meeting the expectations of end-of-the-year mastery of grade-level standards.”

	429-430
	557-574
	AB484
	Delete this entire section with references to STAR and CAHSEE; end section with the sentence, “Students must also demonstrate their understanding of civic values, the importance of civic participation, and their role in a global society.”

	430-432
	576-591
	AB484
	Delete the entire section entitled, “Standardized Testing and Reporting Program (STAR)”. Add the following text under the existing header “Statewide Pupil Assessment System”

“At the time of this writing, California has suspended all statewide assessments in history–social science. The state is in the middle of a transition to computer-adaptive assessments as part of the Smarter Balanced Assessment Consortium. Smarter Balanced provides formative and summative assessments aligned to the Common Core State Standards for Mathematics and English Language Arts. While history–social science subjects may be included on those assessments, they are not designed to evaluate student knowledge of the topics and skills included in the History–Social Science Content Standards for California Public Schools. The new assessments will be part of a broader system known as the California Assessment of Student Performance and Progress (CAASPP).
State Superintendent of Public Instruction (SSPI) Tom Torlakson has declared his intent to develop future assessments that test student knowledge and skills in other subjects, including history–social science. Education Code Section 60640(c) directs the SSPI to report by March 1, 2016, to the State Board of Education and the Legislature on expanding the CAASPP into other subject areas. Those future assessments may include computer-based tests, locally scored performance tasks, and portfolios, and could be implemented on an assessment calendar that tests subjects over multiple years or uses matrix and/or population sampling to keep costs and maximum student assessment time under control.

For the latest information about California’s statewide assessment system, visit the CDE’s Testing and Accountability Web page at http://www.cde.ca.gov/ta/.”

	432
	593-600
	AB484
	May need to make edits to the section entitled, “California High School Exit Examination (CAHSEE)” based on events between now and when the framework is adopted.

	432-433
	611-613
	CCSS
	Change to read, “(5) It is also essential to employ assessments at all grade levels that fully integrate and measure the Historical and Social Sciences Analysis Skills and the California Common Core State Standards for Literacy in History/Social Studies with appropriate grade-level content.”

	Chapter 7

	434
	18-19
	CDE
	Update year (number is still accurate, 6.23 million per DataQuest): “In 20132007, a little over 6.2 million students were enrolled in public schools (CDE DataQquest) compared to a little over 4 million in 1980 (CDE Archives).”

	435
	23-24
	CDE
	Update year and number: “In 20132007, this group represented 7174 percent, making California’s student population the most diverse in the nation (CDE DataQuest).”

	435
	25-28
	CDE
	Update figures (EL number was 21.6% in 2012-13; free/reduced lunch number was 58%): “Combine these statistics with the fact that approximately one-fourthfifth of California’s students are English learners; special education enrollment has nearly doubled in the last 30 increased 88 percent in the last 27 years (CDE Archives); and over 50 almost 60 percent of our students qualify for free and reduced-price lunch programs.”

	435-436
	32-53
	CDE
	All of the achievement gap data is based on CSTs, which will be meaningless by the time this framework is adopted. The following is recommended to replace the first two paragraphs of this section (removing most of the dated references to 2007-era data):

“The achievement gap is a persistent disparity in performance on statewide assessments between white and Asian American students on one side and African American and Latino students on the other. The California Department of Education has identified a gap in assessment performance in English language arts and mathematics that has persisted despite improvements across all grade levels over the final years of the California Standards Test (CST). This achievement gap is often explained in terms of the economic status of students, but a deeper study of assessment data indicates that this is not the sole determinant behind student outcomes. In fact, when socioeconomic status is controlled for, the achievement gap remains starkly evident, with economically disadvantaged white students often performing better than minority students who are identified as middle-class. Clearly, this indicates that there are deeper causal factors at work here that transcend economic status (CDE Standardized Testing and Reporting).”

	438
	95
	SB48
	Add sentence, “Sexual orientation and gender identity is another area where the diversity of the population should be reflected in the curriculum and instruction, especially in helping prevent bullying of students who are perceived as different or come from different backgrounds than the majority.”

	445-448
	261-318
	CDE
	Update terminology in RTI2 and discussion of intervention levels to reflect current standard. Make the following edits to this section:

Line 261: Change header to, “Response to Intervention and Instruction/Multi-Tiered Systems of Support”

Line 266: Delete, “categorical programs,” replace with “other programs.”

Line 273: Add the following new paragraph (language taken from the mathematics and ELA/ELD frameworks):

“A coordinated system of supports and services is crucial for ensuring appropriate and timely attention to students’ needs. The Multi-Tiered System of Supports (MTSS) model expands the RTI2 process by aligning all systems of high quality first instruction, support, and intervention and including structures for building, changing, and sustaining systems. These tiers reflect the intensity of instruction, not specific programs, students, or staff (i.e., Title 1 or special education). The three-tiered approach is a continuum of services, both academic and behavioral, with each tier part of an interrelated process. Instructional practices are evaluated and adjusted based on results of frequent, valid, and sensitive indicators of student outcomes. While Tier 1 core high quality instruction is the foundation, each tier is critical to the overall success of the RtI2 framework.”

Lines 274, 275: Change “Benchmark Group” to “Tier 1.”

Lines 286, 287: Change “Strategic Group” to “Tier 2.”

Lines 304, 305, 317: Change “Intensive Group” to “Tier 3.”

	459
	586-588
	CDE
	Update sentence with new data as follows: “A 2008 report issued by the California Department of Education data indicates that in 2012-13 identified nearly 225 percent or 1.35 million students enrolled in California public schools were identified as English learners (ELs).”

	460
	591-593
	CDE
	Update sentence with new data as follows: “The top five languages of ELs in California are Spanish (84.685.1 percent), Vietnamese (2.32.2 percent), Tagalog (1.4 percent), Cantonese (1.34 percent), and Hmong Mandarin (1.13 percent) (CDE DataQuest, 201308).”

	461
	619
	CCSS
	Add sentence at the end of this section, “History–social science teachers should be familiar with the English Language Development Standards for California Public Schools, which were updated in November 2012 to bring them into alignment with the Common Core State Standards.”

	461
	629
	CDE
	Typographical error, “primary language dupport” (should be “support”).

	466
	740-743
	CCSS
	Update sentence as follows: “Teachers should align history–social science instruction to the grade-level expectations in the four domains (reading, writing, speaking and listening, and language written and oral English language conventions, and listening and speaking) described in the California Common Core State Standards for English Language Arts and Literacy in History/Social Studies, Science, and Technical SubjectsEnglish-Language Arts Content Standards.”

	475
	940-941
	CDE
	Update sentence with new data as follows: “Students with disabilities who receive special education services constituted 11.29.3 percent of the total student population in 201307 (CDE DataQuest).

	475
	943-947
	CDE 
	The term “specific learning disability” is used twice in the sentence.

	477
	1003
	CDE
	Subject-verb agreement: “educational research reveal” (should be “reveals”).

	Chapter 8

	478
	14
	CCSS
	Add to sentence, “Teachers employ both the History-Social Science Content and Analysis Skills standards to develop their students’ critical thinking, oral language, reading, and writing skills in a manner that is consistent with the California Common Core State Standards for English Language Arts and Literacy in History/Social Studies, Science, and Technical Subjects.”

	479
	28
	AB1246
	Add a new bullet on this line:

“Teachers promote the development of students’ twenty-first century skills through activities that allow students to think creatively, solve problems, work collaboratively, communicate effectively, and connect learning from multiple subject areas.”

	483
	100-103
	AB484
	Change to read, “The needs of students, teachers, parents, and administrators must be considered and the plan must take into account the realities of the school calendar and external factors such as the state assessment Standardized Testing and Reporting (STAR) system.”

	486
	168
	CCSS
	Add sentence, “History–social science teachers should consult with language arts teachers to ensure that student skill development is consistent with the common goals of literacy and language development as articulated in the California Common Core State Standards for English Language Arts and Literacy in History/Social Studies, Science, and Technical Subjects.”

	498-499
	434-438
	AB166
	Insert language as follows: “For example, budgeting can be taught as an example of scarcity; job applications can be taught as examples of human capital inventories; student loans can be taught as investments in human capital development; use of credit cards can be taught to explain the opportunity cost of interest and repayment; interest on credit can be taught as an example of price determination through supply and demand.”

	499
	438
	AB166
	Add sentence: “Students should also learn about the personal economic challenges that they will face as adults, including the dangers of excessive debt and identity theft, and how to avoid those pitfalls.”

	500
	478-480
	CCSS
	Delete language as follows: “Moreover, given the literate nature of the history–social science disciplines and the relative lack of experience students have with expository text, teachers provide specific instruction to support their students’ writing ability in explanation and argument.”

	501
	500
	CCSS
	Add sentence, “Some examples of these primary sources are described in the California Common Core State Standards for English Language Arts and Literacy in History/Social Studies, Science, and Technical Subjects, while other examples are provided throughout this framework.”

	509
	681
	AB250
	Add sentences: “The California Department of Education has prepared a series of online professional learning modules for the Common Core State Standards, including modules specific to the literacy standards for history/social studies. Those modules are posted at the Brokers of Expertise Web site at http://www.myboe.org/.”

	510
	690-694
	CDE
	Delete sentence about Teaching American History grants.

	510
	702-704
	CDE
	Consider deleting the second part of the sentence about We the People/Project Citizen; my understanding is that federal cutbacks have led to those specific programs being heavily curtailed. Keep general language about the Center for Civic Education.

	514
	786
	CDE
	There are two typos in the table, “standards-aigned” (first and second boxes under “Teachers”).

	519-521
	890-942
	CDE
	A number of the links on this list have changed or are no longer active. Change all links to reflect CDE Style Manual requirements (use full address, including “http://” prefix).

California Council for History Education: new link http://www.csus.edu/al/cche/
California Geographic Alliance: new link http://calgeography.org/
Education and the Environment Initiative: new link: http://www.californiaeei.org/
Federal Reserve Bank of San Francisco: new link http://www.frbsf.org/education/
National Association of Economic Educators: new link http://www.naee.net/home.shtml

	Chapter 9 (Evaluation Criteria)

	526
	24-27
	CDE
	Delete two sentences about upcoming adoption, as schedule won’t be set by the time that this framework is adopted. Or substitute alternative language, “The next State Board of Education adoption of history–social science instructional materials for kindergarten through grade eight will be guided by the criteria described below.”

	531
	147-150
	CCSS
	Replace criterion 13 with the following:

“13. Student writing assignments are aligned with the grade-level expectations in the California Common Core State Standards for English Language Arts (adopted by the State Board of Education in 2013), including both the Writing Standards for K–5 and 6–12 (as applicable), and the Writing Standards for Literacy in History/Social Studies 6–12.”

	531
	151-157
	SB48
	Change criterion 14 as follows:

“14. Instructional materials use biography to portray the experiences of men, women, children, and youths. Where the standards call for examples (or use “e.g.”), Mmaterials shall include the listed examples and go beyond them, including the roles and contributions of people from different demographic groups: American IndiansNative Americans, African Americans, Mexican Americans, Asian Americans, Pacific Islanders, European Americans, lesbian, gay, bisexual, and transgender Americans, persons with disabilities, and members of other ethnic and cultural groups to the total development of California and the United States (Education Code Section 60040).”

	533
	188-196
	AB123
	Split the current criterion 21 into two separate criteria, as follows:

“21. Materials for studying the life and contributions of Martin Luther King, Jr., and the civil rights movement shall be included at each grade level, with suggestions for supporting the respective holidays in honor of those men and the accompanying activities (Education Code Section 60200.6). In those grade levels when the life of King is not directly connected to the historical narrative (e.g., sixth grade), it is acceptable to include this content in a distinct product that is included as part of the core program for that grade level. However, these materials must be provided to all students using the program.
22. Where appropriate to the topics being covered, materials highlight the life and contributions of Cesar Chavez, the history of the farm labor movement in the United States, and the role of immigrants, including Filipino Americans, in that movement (Education Code Section 51008).”

	533
	197-201
	CDE
	Delete criterion 22. In the English Language Arts/English Language Development Framework, this statement was part of the introductory narrative and not an independent criterion. If the statement must be retained, it can be inserted onto p 527, line 62. However, the term “deliberate falsifications” is imprecise because it requires proof of intent that cannot be established during an instructional materials review.

	536
	266-270
	CCSS
	Replace criterion 6 with the following:

“6. Materials assess students’ progress toward meeting the instructional goals of history–social science through expository writing. Student writing assessments are aligned with the grade-level expectations in the California Common Core State Standards for English Language Arts (adopted by the State Board of Education in 2013), including both the Writing Standards for K–5 and 6–12 (as applicable), and the Writing Standards for Literacy in History/Social Studies 6–12.”

	537-538
	292-297
	CCSS
	Modify criterion 3 to reflect CCSS, as follows:

“3. Materials for kindergarten through grade three focus on the content called for in the History–Social Science Content Standards, including the Historical and Social Sciences Analysis Skills, and the History–Social Science Framework while complementing the goals of the California Common Core State Standards for English Language Arts Content Standards and the Reading/ English Language Arts/English Language Development Framework for California Public Schools (adopted in 2014).”

	539
	319-322
	CCSS 
	Modify criterion 10 to reflect CCSS, as follows:

10. Materials provide suggestions to help teach English learners the History–Social Science Content Standards while reinforcing instruction based on the California Common Core State Standards for English Language Arts Content Standards—notably to read, write, comprehend, and speak at academically proficient levels.”

	542-543
	398-416
	CCSS
	Update references to reflect standards and frameworks adopted since 2009. Correct citations are as follows:

California Common Core State Standards for English Language Arts and Literacy in History/Social Studies, Science, and Technical Subjects. Sacramento: California Department of Education, 2013.

History–Social Science Framework for California Public Schools, Kindergarten Through Grade Twelve. Sacramento: California Department of Education, 2015.
California Common Core State Standards for Mathematics. Sacramento: California Department of Education, 2013.

Mathematics Framework for California Public Schools, Kindergarten Through Grade Twelve. Sacramento: California Department of Education, 2014.
English Language Arts/English Language Development Framework for California Public Schools, Kindergarten Through Grade Twelve. Sacramento: California Department of Education, 2015.

Next Generation Science Standards for California Public Schools, Kindergarten Through Grade Twelve. Sacramento: California Department of Education, 2014.

Science Framework for California Public Schools, Kindergarten Through Grade Twelve. Sacramento: California Department of Education, 2016.

	Appendices

	556
	289-298
	SB48
	Amend paragraph as follows:

“Western countries, for the most part, tend to have more complex relationships with the idea that human rights have become an international concern. Most Western countries now describe the promotion of human rights in foreign countries as a central objective for their own foreign policies, even though most of them face criticism from groups such as Amnesty International for conditions at home (e.g., overcrowded prisons, wrongful convictions, or the death penalty). Some western societies are still struggling with areas of civil rights that remain unresolved, such as marriage rights and other issues of equality for their gay citizens, but they can still provide leadership in applying global pressure against regimes that even in the twenty-first century mandate harsh penalties and sometimes even death against homosexuals. Much like “democratization,” the politics of global human rights have become a central preoccupation in the post–Cold War world. This is the case even though understandings of the doctrine’s meaning—and of the ways that governments should promote it—vary widely among societies.”

	585
	910-915
	SB48
	Section 220 of the Education Code has changed. Revise to reflect current law:

“220. No person shall be subjected to discrimination on the basis of disability, gender, gender identity, gender expression, nationality, race or ethnicity, religion, sexual orientation, or any other characteristic that is contained in the definition of hate crimes set forth in Section 422.55 of the Penal Code in any program or activity conducted by an educational institution that receives, or benefits from, state financial assistance or enrolls pupils who receive state student financial aid.”

	586
	924-927
	SB48
	Section 51501 of the Education Code has changed. Revise to reflect current law:

“51501.  No textbook, or other instructional materials shall be adopted by the state board or by any governing board for use in the public schools which contains any matter reflecting adversely upon persons because of their race or ethnicity, sexgender, color, creedreligion, handicapdisability, nationality origin, or sexual orientation, ancestry or because of a characteristic listed in Section 220.”

	610
	1319
	Bad link
	Delete line. National Service-Learning Partnership home page currently contains a non-educational blog that hasn’t been updated since 2012. The links on the content pages are not active.

	610
	1323
	Bad link
	Delete line. Link doesn’t work; Youth Service California appears to be defunct as an organization.

	611
	1326-1328
	CDE
	Delete Appendix G. The CTE standards have been revised, and the Career Technical Education and Academic Standards Crosswalks no longer exist.

	612
	1331-1334
	CDE
	We no longer have the resources to include a CD-ROM insert with every framework, and fewer computers these days even come with optical disk drives. Revise to read:

“Framework Resource Page

The following documents are under consideration for inclusion on a Web site that will be hosted by the CDE and linked within the published version of the History–Social Science Framework.”

	612
	1343
	AB424
	Add the following documents:

· Magna Carta (English translation)

· Articles of Confederation
· California Constitution

	612
	1349
	CDE
	Delete line. Recommended literature list no longer exists as a separate document for history–social science.


Additional Comments from State Board of Education Members Needing Clarification
	Page
	Line
	Source
	Proposed Edit

	General

	NA
	NA
	SBE
	Suggested Addition: Definition of Terms (see ELD/ELA frameworks for model)

	Chapter 3

	82
	869
	SBE
	After "long ago, in the recent past" add "and today".

CDE Note: This would be a change to a content standard, which is beyond the power of the IQC and SBE to make without legislative authorization.

	Chapter 4

	147
	269-270
	SBE
	Check recent scholarship about the peopling of the Americas. Clarify that the migration theory about the peopling of the Americas from Eurasia is one explanation among others about how the Americas were populated. For the sake of balance, offer at least one alternative theory (maritime, for example). See Bering Land Bridge National Preserve site for examples at http://www.nps.gov/bela/historyculture/other-migration-theories.htm.

	Chapter 6

	394-395, 399, 419-420
	43-44, 136, 407-410
	SBE
	Delete "Standardized Testing and Reporting (STAR)" and insert "California Assessment of Student Performance and Progress (CAASPP)".
CDE Note: Already addressed in CDE-recommended edits above.

	396-397
	
	SBE
	Pages 396-397: Insert references to current research (cited sources date back 6-13 years).
CDE Note: This chapter will be revised to reflect current research.

	397-399, 405
	
	SBE
	Insert references to assessment concepts or strategies that are aligned with Common Core State Standards.
CDE Note: This chapter will be revised to incorporate these references.

	
	
	SBE
	Ensure that terminology is consistent with CAASPP language. For example, should the term formative assessment be used instead of monitoring progress?
CDE Note: This chapter will be revised to reflect current language.


Insert for Page xx (exact location to be determined)
The California Common Core State Standards and History–Social Science Instruction

The adoption of the California Common Core State Standards for English Language Arts and Literacy in History/Social Studies, Science, and Technical Subjects (CA CCSS For ELA/Literacy) will have an impact on classroom instruction in history–social science even in those grade levels where instruction is separated by content area. The CA CCSS for ELA/Literacy do not replace the existing California history–social science standards, nor are they intended to simply add to the long list of things that history–social science teachers are already expected to teach in their classrooms. Rather, the CA CCSS for ELA/Literacy acknowledge that student literacy and language skill development is a task that extends across disciplines and is not just limited to the language arts classroom.
The following passage from the English Language Arts/English Language Development Framework describes the collaborative intent behind the CA CCSS for ELA/Literacy:

The cross-disciplinary nature of the standards, exemplified by the specific standards for literacy in history/social studies, science, and technical subjects for grades six through twelve, and the emphasis on informational text across all grades, are unique in the history of standards development. Teachers and school leaders will need to engage in an unprecedented level of collaboration and coordination in order to achieve their intent. “The Standards set requirements not only for English language arts (ELA) but also for literacy in history/social studies, science, and technical subjects. Just as students must learn to read, write, speak, listen, and use language effectively in a variety of content areas, so too must the standards specify the literacy skills and understandings required for college and career readiness in multiple disciplines. Literacy standards for grade six and above are predicated on teachers of ELA, history/social studies, science, and technical subjects using their content area expertise to help students meet the particular challenges of reading, writing, speaking, listening, and language in their respective fields. It is important to note that the 6–12 literacy standards in history/social studies, science, and technical subjects are not meant to replace content standards in those areas but rather to supplement them” (NGA/CCSSO 2010, 3).

The full text of the Literacy Standards for History/Social Studies for Reading and Writing for grades 6–12 are included in this framework in the appropriate grade-level narrative sections. There are no separate Literacy Standards for kindergarten through grade five, as they are integrated into the regular English language arts content standards at those grades.

The CA CCSS for ELA/Literacy also call for a greater emphasis on informational text, especially in high school, with the understanding that students will be exposed to the majority of that informational text in their subject-area classrooms outside of specific language arts instruction (California State Board of Education 2013, 4). The CA CCSS for ELA/Literacy bolsters the position of the history–social science teacher, as it specifically references important American founding documents such as the Constitution and the Bill of Rights, as well as various important speeches, essays, and narratives by historical figures. With the new ELA standards emphasizing the importance of informational text across the curriculum, the history–social science teacher can expect students who are better prepared for the rigors of historical thinking and analysis when they make it to their classroom.

History–social science teachers should familiarize themselves with the CA CCSS for ELA/Literacy. Most teachers will find that the skills called for in the CA CCSS for ELA/Literacy are the same skills that they have been teaching in their history–social science classrooms for years. And there are many areas of overlap between the CA CCSS in the areas of informational text and literacy in history/social studies and the California History–Social Science Content Standards.
For example, here is a reading standard for informational text for grades 11–12 from the CA CCSS for ELA Literacy:

4. 
Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings; analyze how an author uses and refines the meaning of a key term or terms over the course of a text (e.g., how Madison defines faction in Federalist No. 10). (See grade 11–12 Language standards 4–6 for additional expectations.) CA
While here is a standard from the California History–Social Science Standards’ Principles of American Democracy course for grade 12:

12.1.5. 
Describe the systems of separated and shared powers, the role of organized interests (Federalist Paper Number 10), checks and balances (Federalist Paper Number 51), the importance of an independent judiciary (Federalist Paper Number 78), enumerated powers, rule of law, federalism, and civilian control of the military.

It is clear that these standards are not asking for exactly the same thing, despite the shared reference to the Federalist. However, both are asking students to be able to read a piece of informational text and derive meaning from it. In order to gain the historical understanding called for in standard 12.1.5., students must first be able to read and understand the text as outlined in Informational Text Standard 4.
Insert for Page 140
Common Core Literacy Standards for History/Social Studies Reading and Writing
Grades 6–8

The Common Core literacy standards are not intended to replace the content standards in the appropriate content area. Rather, they provide a series of expectations for the skills and understandings that students should have to ensure they are ready for college and careers by the time that they graduate from high school. History–social science teachers should work with language arts teachers and teachers in other subject areas to ensure that student literacy development progresses toward that readiness goal throughout their academic careers.

Reading Standards for Literacy in History/Social Studies 6–8
Grade 6–8 Students:
Key Ideas and Details

1. Cite specific textual evidence to support analysis of primary and secondary sources.
2. Determine the central ideas or information of a primary or secondary source; provide an accurate summary of the source distinct from prior knowledge or opinions.

3. Identify key steps in a text’s description of a process related to history/social studies (e.g., how a bill becomes law, how interest rates are raised or lowered).

Craft and Structure

4. Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to domains related to history/social studies.

5. Describe how a text presents information (e.g., sequentially, comparatively, causally).

6. Identify aspects of a text that reveal an author’s point of view or purpose (e.g., loaded language, inclusion or avoidance of particular facts).
Integration of Knowledge and Ideas

7. Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information in print and digital texts.

8. Distinguish among fact, opinion, and reasoned judgment in a text.
9. Analyze the relationship between a primary and secondary source on the same topic.

Range of Reading and Level of Text Complexity

10. By the end of grade 8, read and comprehend history/social studies texts in the grades 6–8 text complexity band independently and proficiently.
Writing Standards for Literacy in History/Social Studies, Science, and Technical Subjects 6–8
Grade 6–8 Students: 

Text Types and Purposes

1. Write arguments focused on discipline-specific content.

a. Introduce claim(s) about a topic or issue, acknowledge and distinguish the claim(s)from alternate or opposing claims, and organize the reasons and evidence logically.

b. Support claim(s) with logical reasoning and relevant, accurate data and evidence that demonstrate an understanding of the topic or text, using credible sources.

c. Use words, phrases, and clauses to create cohesion and clarify the relationships among claim(s), counterclaims, reasons, and evidence.

d. Establish and maintain a formal style.

e. Provide a concluding statement or section that follows from and supports the argument presented.
2. Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes.

a. Introduce a topic clearly, previewing what is to follow; organize ideas, concepts, and information into broader categories as appropriate to achieving purpose; include formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia when useful to aiding comprehension.

b. Develop the topic with relevant, well-chosen facts, definitions, concrete details, quotations, or other information and examples.

c. Use appropriate and varied transitions to create cohesion and clarify the relationships among ideas and concepts.

d. Use precise language and domain-specific vocabulary to inform about or explain the topic.

e. Establish and maintain a formal style and objective tone.

f. Provide a concluding statement or section that follows from and supports the information or explanation presented.
3. (See note; not applicable as a separate requirement)

Production and Distribution of Writing

4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.

5. With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how well purpose and audience have been addressed.
6. Use technology, including the Internet, to produce and publish writing and present the relationships between information and ideas clearly and efficiently.
Research to Build and Present Knowledge

7. Conduct short research projects to answer a question (including a self-generated question), drawing on several sources and generating additional related, focused questions that allow for multiple avenues of exploration.

8. Gather relevant information from multiple print and digital sources (primary and secondary), using search terms effectively; assess the credibility and accuracy of each source; and quote or paraphrase the data and conclusions of others while avoiding plagiarism and following a standard format for citation. CA
9. Draw evidence from informational texts to support analysis reflection, and research.

Range of Writing

10. Write routinely over extended time frames (time for reflection and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.

Insert for Page 257
Common Core Literacy Standards for History/Social Studies Reading and Writing
Grades 9–12
The Common Core literacy standards are not intended to replace the content standards in the appropriate content area. Rather, they provide a series of expectations for the skills and understandings that students should have to ensure they are ready for college and careers by the time that they graduate from high school. History–social science teachers should work with language arts teachers and teachers in other subject areas to ensure that student literacy development progresses toward that readiness goal throughout their academic careers.

Reading Standards for Literacy in History/Social Studies 9–12
	Grade 9–10 Students
	Grade 11–12 Students

	Key Ideas and Details

	1. Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.
	1. Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained from specific details to an understanding of the text as a whole.

	2. Determine the central ideas or information of a primary or secondary source; provide an accurate summary of how key events or ideas develop over the course of the text.
	2. Determine the central ideas or information of a primary or secondary source; provide an accurate summary that makes clear the relationships among the key details and ideas.

	3. Analyze in detail a series of events described in a text; determine whether earlier events caused later ones or simply preceded them.
	3. Evaluate various explanations for actions or events and determine which explanation best accords with textual evidence, acknowledging where the text leaves matters uncertain.

	Craft and Structure

	4. Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science.
	4. Determine the meaning of words and phrases as they are used in a text, including analyzing how an author uses and refines the meaning of a key term over the course of a text (e.g., how Madison defines faction in Federalist No. 10).

	5. Analyze how a text uses structure to emphasize key points or advance an explanation or analysis.
	5. Analyze in detail how a complex primary source is structured, including how key sentences, paragraphs, and larger portions of the text contribute to the whole.

	6. Compare the point of view of two or more authors for how they treat the same or similar topics, including which details they include and emphasize in their respective accounts.
	6. Evaluate authors’ differing points of view on the same historical event or issue by assessing the authors’ claims, reasoning, and evidence.

	Integration of Knowledge and Ideas

	7. Integrate quantitative or technical analysis (e.g., charts, research data) with qualitative analysis in print or digital text.
	7. Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, as well as in words) in order to address a question or solve a problem.

	8. Assess the extent to which the reasoning and evidence in a text support the author’s claims.
	8. Evaluate an author’s premises, claims, and evidence by corroborating or challenging them with other information.

	9. Compare and contrast treatments of the same topic in several primary and secondary sources.
	9. Integrate information from diverse sources, both primary and secondary, into a coherent understanding of an idea or event, noting discrepancies among sources.

	Range of Reading and Level of Text Complexity

	10. By the end of grade 10, read and comprehend history/social studies texts in the grades 9–10 text complexity band independently and proficiently.
	10. By the end of grade 12, read and comprehend history/social studies texts in the grades 11–12 text complexity band independently and proficiently.


Writing Standards for Literacy in History/Social Studies, Science, and Technical Subjects 6–8
	Grade 9–10 Students
	Grade 11–12 Students

	Text Types and Purposes

	1. Write arguments focused on discipline-specific content.

a. Introduce precise claim(s), distinguish the claim(s) from alternate or opposing claims, and create an organization that establishes clear relationships among the claim(s),counterclaims, reasons, and evidence.
b. Develop claim(s) and counterclaims fairly, supplying data and evidence for each while pointing out the strengths and limitations of both claim(s) and counterclaims in a discipline-appropriate form and in a manner that anticipates the audience’s knowledge level and concerns.

c. Use words, phrases, and clauses to link the major sections of the text, create cohesion, and clarify the relationships between claim(s) and reasons, between reasons and evidence, and between claim(s) and counterclaims.

d. Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline in which they are writing.

e. Provide a concluding statement or section that follows from or supports the argument presented.
	1. Write arguments focused on discipline-specific content.

a. Introduce precise, knowledgeable claim(s),establish the significance of the claim(s),distinguish the claim(s) from alternate or opposing claims, and create an organization that logically sequences the claim(s), counterclaims, reasons, and evidence.

b. Develop claim(s) and counterclaims fairly and thoroughly, supplying the most relevant data and evidence for each while pointing out the strengths and limitations of both claim(s) and counterclaims in a discipline-appropriate form that anticipates the audience’s knowledge level, concerns, values, and possible biases.

c. Use words, phrases, and clauses as well as varied syntax to link the major sections of the text, create cohesion, and clarify the relationships between claim(s) and reasons, between reasons and evidence, and between claim(s) and counterclaims.

d. Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline in which they are writing.

e. Provide a concluding statement or section that follows from or supports the argument presented.

	2. Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes.

a. Introduce a topic and organize ideas, concepts, and information to make important connections and distinctions; include formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to aiding comprehension.

b. Develop the topic with well-chosen, relevant, and sufficient facts, extended definitions, concrete details, quotations, or other information and examples appropriate to the audience’s knowledge of the topic.
c. Use varied transitions and sentence structures to link the major sections of the text, create cohesion, and clarify the relationships among ideas and concepts.

d. Use precise language and domain-specific vocabulary to manage the complexity of the topic and convey a style appropriate to the discipline and context as well as to the expertise of likely readers.

e. Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline in which they are writing.

f. Provide a concluding statement or section that follows from and supports the information or explanation presented (e.g., articulating implications or the significance of the topic).
	2. Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes.

a. Introduce a topic and organize complex ideas, concepts, and information so that each new element builds on that which precedes it to create a unified whole; include formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to aiding comprehension.

b. Develop the topic thoroughly by selecting the most significant and relevant facts, extended definitions, concrete details, quotations, or other information and examples appropriate to the audience’s knowledge of the topic.

c. Use varied transitions and sentence structures to link the major sections of the text, create cohesion, and clarify the relationships among complex ideas and concepts.

d. Use precise language, domain-specific vocabulary and techniques such as metaphor, simile, and analogy to manage the complexity of the topic; convey a knowledgeable stance in a style that responds to the discipline and context as well as to the expertise of likely readers.

e. Provide a concluding statement or section that follows from and supports the information or explanation provided (e.g., articulating implications or the significance of the topic).

	3. (See note; not applicable as a separate requirement)
	3. (See note; not applicable as a separate requirement)

	Production and Distribution of Writing

	4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
	4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.

	5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience.
	5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience.

	6. Use technology, including the Internet, to produce, publish, and update individual or shared writing products, taking advantage of technology’s capacity to link to other information and to display information flexibly and dynamically.
	6. Use technology, including the Internet, to produce, publish, and update individual or shared writing products in response to ongoing feedback, including new arguments or information.

	Research to Build and Present Knowledge

	7. Conduct short as well as more sustained research projects to answer a question (including a self-generated question) or solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the subject, demonstrating understanding of the subject under investigation.
	7. Conduct short as well as more sustained research projects to answer a question (including a self-generated question) or solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the subject, demonstrating understanding of the subject under investigation.

	8. Gather relevant information from multiple authoritative print and digital sources (primary and secondary), using advanced searches effectively; assess the usefulness of each source in answering the research question; integrate information into the text selectively to maintain the flow of ideas, avoiding plagiarism and following a standard format for citation. CA
	8. Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; assess the strengths and limitations of each source in terms of the specific task, purpose, and audience; integrate information into the text selectively to maintain the flow of ideas, avoiding plagiarism and overreliance on any one source and following a standard format for citation.

	9. Draw evidence from informational texts to support analysis, reflection, and research.
	9. Draw evidence from informational texts to support analysis, reflection, and research.

	Range of Writing

	10. Write routinely over extended time frames (time for reflection and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.
	10. Write routinely over extended time frames (time for reflection and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.
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