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VIA: HAND DELIVERY 

Dr. Michael Kirst, President, and Members 
State Board of Education 
Brian Bauer, Chair, and Members and SBE Liaisons 
Advisory Commission on Charter Schools 
Cindy Chan, Director 
Charter Schools Division 
California Department of Education 
1430 N Street 
Sacramento, CA 95814 

Re: Audeo II Charter School Petition Appeal to the State Board of Education 

Dear President Kirst, Chair Bauer, Director Chan, and Esteemed Members of the State Board of 
Education and Advisory Commission on Charter Schools: 

This letter is to inform you that Audeo II Charter School ("Audeo II" or the "Charter 
School") hereby submits its appeal of the denial of its Charter Petition by the San Diego County 
Board of Education ("County") and the Carlsbad Unified School District ("District") Board of 
Trustees to the State Board of Education ("SBE"), as provided for in Education Code Section 
476050)(1), and Title 5, California Code of Regulations Section 11967(a). 

EXECUTIVE SUMMARY 

I. Overview of Audeo II Charter School 

Audeo II is founded by an extremely experienced group (more than 195 years of 
combined directly pertinent experience) of charter school educators and administrators that have 
had great success using the independent study method to improve student achievement. In fact, 
Audeo H's development team is a recipient of both the 2015 Malcolm Baldrige National Quality 
Award and the California Awards for Performance Excellence ("CAPE") Eureka Award for 
Performance Excellence Gold Level Award. The Malcolm Baldrige National Quality Award is 
the nation's highest Presidential honor for performance excellence through innovation, 
improvement and visionary leadership. The CAPE Eureka Award for Performance Excellence is 
the state-level recognition of excellence based on the Baldrige framework. This is the first time 
that the award has been presented to a school - most importantly, a charter school - in the 
Baldrige award's 28-year history. This honor is a tribute to excellence across many sectors. It is 
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awarded to organizations that demonstrate quality and performance excellence in 
Leadership/Governance, Strategic Planning, Customer Focus, Knowledge Management, 
Workforce Focus, Operations, and Results. 1 

Audeo II is modeled after the very successful Audeo Charter School, authorized by the 
San Diego Unified School District since 2001. Over the course of the last 15 years, Audeo 
Charter School has successfully transformed the lives of thousands of students, fowered the 
dropout rate, and provided a high quality educational option to students and their families 
throughout San Diego County. Audeo Charter School has a demonstrated track record of serving 
academically low achieving students: 

• 	 In 2013, Audeo was one of the most successful schools qualifying under the Alternative 
Schools Accountability Model (ASAM) in the state of California. Out of the 
approximately 846 ASAM schools in the state, Audeo had the 16th highest API score 
(top 2%). 

• 	 Despite having students enter Audeo on an average of 2 grade levels behind in reading 
and 3 grade levels behind in math, an overall increased number of Audeo students over 
the past 4 years have been meeting their NWEA growth targets, which require at least 
one year of academic gain. · 

• 	 In the last five years, more than 800 Audeo students, the majority of whom were not on 
track to graduate, have completed their high school requirements by receiving a diploma 
(691), passing the GED (65) or passing the CHSPE (45). 

• 	 Audeo turns potential dropouts into high school graduates, which statistically puts them 
at an advantage as they progress through life as societal contributors. Students with high 
school diplomas will commit fewer crimes, have a greater positive economic impact on 
their local communities, and in tum, their future children will have a greater likelihood of 
receiving a high school education. The economic impact of keeping students in school 
and graduating them from high school is vast. When considering the annual opportunities 
for high school graduates compared to those who drop out, Audeo has positively 
contributed more than $9.8 million to the local economy in the last five years.2 

For more information about the Malcolm Baldrige National Quality Award, please see: 
http://www.nist.gov/baldrige/award recipients/charter-school-san-diego.cfm. Also, for more information about the 
Baldrige Performance Excellence Program's 28th Annual Quest for Excellence Conference, including highlights of 
the plenary presentations delivered by each of the senior leaders of the four 2015 Baldrige Award recipients, 
including Ms. Mary Searcy Bixby, please see: 
http://nistbaldrige.blogs.govdelivery.com/2016/04/06/leadership-practices-and-paths-of-the-2015-baldrige-award
recipients-part-2/. 
2 According to the Freidman Foundation for Educational Choice's 2010 report titled "California's High School 
Dropouts-Examining the Fiscal Consequences," approximately 19% of any current ninth grade class will drop out 
over a four year period. These dropouts will be more likely to be employed or out of the workforce and twice as 
likely to be living in poverty than students that do graduate. A high school dropout earns $14,226 less per year than 
had they graduated high school. (Available at: http://www.edchoice.org/research/californias-high-school-dropoutsO. 
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• 	 From 2010-2014, Audeo decreased its overall dropout rate from 5.3% to 2.6%. This is an 
outstanding achievement given that the majority of Audeo's students enroll behind in 
credits, not on track to graduate within 4 years, 2 grade levels behind in English, and 3 
grade levels behind in math. This includes low dropout rates for subgroups in 2013-2014 
i.e.,: Hispanic (2.6%), African American (1.4%), and White (2.8%). 

• 	 From 2010-2014, despite Audeo's students entering on an average of 2 grade levels 
behind in reading and 3 grade levels behind in math, approximately 80% of Audeo' s 10th 
grade students passed both the ELA and Math portions of the California High School Exit 
Exam. 

Audeo II shall be successful in providing school choice to at-risk students due to the 
following: 

• 	 Strong and experienced development team: As noted above, the Audeo II development 
team has extensive experience in instruction, curriculum development, assessment, 
school finance and business management, facilities, school administration and 
governance matters, and experience working with our targeted student population. 

• 	 Strong community support and demand: Audeo II shall serve a unique student 
population. Students will choose to enroll at Audeo II because they have not been 
successful in the traditional school system or are looking for a personalized educational 
environment. Student demographic trends, gathered through our experience in operating 
Audeo Charter School, indicate that about 65 percent of students in middle and high 
school are credit deficient upon enrollment, about 55 percent are socio-economically 
disadvantaged, and 64 percent represent a minority student population. Additionally, 
approximately 14 percent have been identified as Special Education students. 

Audeo II expects approximately 360 students who currently attend resource centers 
operated under the Audeo Charter School in Carlsbad, Escondido, San Marcos, and 
Westminster to enroll in Audeo II. The School continues to receive intent to enroll forms 
and has a total waiting list of235 students for June 2016 enrollment. 

• 	 Innovative and proven school design to meet the needs of all students: Audeo II shall 
be an independent study school serving grades transitional kindergarten through 12 (TK
12). Each Audeo II student shall enjoy the benefits of a custom-built course plan, one-on
one attention from teachers, individualized college and career planning, and a flexible 
schedule that meets their academic and personal needs. Audeo II teachers shall be 
committed to partnering with parents to provide a personalized and rigorous academic 
experience for each student. 

The focus of Audeo II is to improve student learning, offer a safe learning environment, 
and provide highly qualified faculty and staff to an often times high-risk student 
population. Audeo II students will be offered access to specially trained teachers who are 
held directly accountable for their students' progress. This infuses high expectations for 
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each student and helps teachers become partners in the process of transforming the lives 
of students. 

The Audeo II instructional approach focuses on individualizing and personalizing each 
student's academic plan in order to achieve their pathway to success. Of the more than 
3,000 students served at Audeo resource centers in Carlsbad, San Marcos, Escondido, and 
Westminster over the past 3 years, 98 percent achieved their academic goals by receiving 
a high school diploma, completing the GED or CHSPE, or successfully transitioning back 
to their comprehensive traditional high school on track. 

Upon enrollment, all new students are assessed in both reading and math to immediately 
inform the teachers on skill levels and student academic needs. Based upon these initial 
Northwest Evaluation Association (NWEA) Measure of Academic Progress (MAP) 
assessments in reading and math, on average, 61 percent of all new Audeo students enroll 
1 or more grade levels behind in reading, and 64 percent are 1 or more grade levels 
behind in math. Of these students, 4 7 percent are two or more grade levels behind in 
reading, and 53 percent are three or more grade levels behind in math. Within a year of 
enrollment at Audeo, on average, more than 50 percent of these same students who 
entered far behind in reading and math demonstrate improvement by meeting their 
NWEA growth targets. 

In addition, the numbers of credits students have earned at these resource centers have 
increased significantly. From July 2012 through June 2015, approximately 5,064 credits 
have been earned by students at Audeo resource centers in Carlsbad, San Marcos, 
Escondido, and Westminster. These earned credits have allowed hundreds of students to 
complete their high school requirements with a diploma, GED, or CHSPE when most 
would have otherwise dropped out of school. These small samples of success 
demonstrate that the alternative setting at Audeo provides students the opportunity to 
succeed. 

• 	 Resource centers focused on student access and success: Audeo II is based upon a 
"university model" where students attend the resource center twice per week for two 
hours to tum in their work and review academic progress with their teacher. These 
meetings are not mandatory if the student is making adequate progress at home. For 
students making adequate progress at home, those students have the option to come in as 
needed, where they may only come to the resource center once per week, once every two 
weeks, or once per month. Audeo II will also offer courses exclusively online and only 
require periodic check-ins at the resource center. While in the resource center, students 
have the option to work independently, receive tutoring, utilize computers to complete 
their assignments, complete science labs, and complete all required course tests and state 
required assessments. At the resource centers, students are given the opportunity to attend 
one-on-one tutoring sessions and small group (3-5 students) tutoring sessions working 
together on similar assignments. 

The resource centers are safe, secure and conducive to learning. Audeo II ensures that all 
locations are ADA compliant and accessible for students with disabilities. Audeo II 
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complies with Education Code Section 47610 by utilizing facilities that are either 
compliant with the Field Act or the California Building Standards Code. Each resource 
center is equipped with student computers, audio-visual equipment, teacher desks, 
student tables and chairs, a copy machine, bookshelves, textbooks, storage, and an alarm 
system. 

• 	 Solid financial plan: The four-year budget prepared by Audeo's experienced financial 
team is fiscally sound with very conservative revenue assumptions and a healthy reserve 
of $100,942 in fiscal year (FY) 2016-2017, $130,494 in FY 2017-2018, $213,282 in FY 
2018-2019 and $242,080 in FY 2019-2020. 

Audeo's budgetary and financial results, which reflect its value of using business 
principles to manage the organization, demonstrate a fiscally sound charter school. It 
provides the resources to support a highly engaged staff and meet the educational needs 
of students. The revenues and end-of-the-year fund balances are all trending favorably 
and up from FY 2006-07 through FY 2014-2015. Audeo maintains financial stability 
through prudent monitoring of budgeted expenses and forecasted revenues to ensure 
adequate reserves are built and maintained when closing a fiscal year. The combined 
decrease in the rates of funding for the State Principal Apportionments for four fiscal 
years, which started in FY 2008-2009 through FY 2012-2013, was 43.14 percent. 
Although Audeo experienced a steep decrease in funding, Audeo managed to 
continuously increase its revenue by a sharp focus on enrollment and ADA. From FY 
2009-2010 to FY 2014-2015, Audeo increased its revenue by $4,863,079 and the fund 
balance by $3,610,195. 

Audeo prepares cash flow of financial resources with a focus on the annual operating 
budget and current liabilities. The Board of Directors and Senior Leaders compare the 
actual revenues and expenditures with the adopted budget three times a year. Tracking 
costs and resources allows Audeo to make effective decisions and to ensure fiscal 
solvency. Audeo develops a budget that supports the goals of the school. When 
developing the annual budget, factors such as student population, past years' experience 
and trends, need for new services, expansion and curtailment of existing services, 
estimated revenues and proposed expenditures, as well as strategic initiatives are 
considered. The budget is monitored and revised through the fiscal year to ensure that it 
depicts the financial operations, current obligations and that goals are met. 

In addition, since the beginning of the operation of Audeo Charter School in 2001, the 
operational and financial audits are consistently clean with no audit findings. 

• 	 Workforce support, services and benef"lts: Audeo supports its workforce through 
services, benefits, and policies that exceed those of Audeo Charter School's authorizer, 
the San Diego Unified School District ("SDUSD"). The base compensation schedule is 5 
percent above that of SDUSD and is competitive with neighboring districts. Credentialed 
teachers are contracted at 228 contract base days. Audeo offers self-insured health plans. 
The benefits package is 100 percent employer paid for eligible employees and all eligible 
dependents. Each credentialed teacher is supported by a Resource Center Associate who 
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works 25 hours per week. Audeo has maintained an average 95 percent retention rate for 
the last three fiscal years. 

II. Timeline of Pertinent Events; District and County Denials 

We provide the following information related to the renewal of the Audeo Charter School 
(as authorized by SDUSD in 2010) as background and to provide the reader with a full 
understanding of the circumstances surrounding this current Audeo II appeal. 

The Audeo II development team approached the Carlsbad Unified School District 
("CUSD") to authorize this new charter school due to the overwhelming demand from students 
currently attending resource centers in the areas operated under Audeo Charter School (as 
authorized by SDUSD), as well as unforeseen circumstances regarding the renewal of Audeo 
Charter School. 

The Audeo Charter School petition was up for renewal with SDUSD in 2015-2016. 
Before and during the renewal process, SDUSD had been in discussions with Audeo Charter 
School regarding four resource centers operating under the current charter and located within 
San Diego County but outside SDUSD, in Carlsbad (2 facilities), Escondido, and San Marcos 
("ODIC facilities"). The four ODIC facilities and one Out of District Adjacent County 
("ODAC") facility located in Westminster, Orange County, had been in operation under the 
Audeo Charter School for many years (2 Carlsbad facilities: 6 years; Escondido: more than 6 
years; San Marcos: more than 3 years; and Westminster: more than 3 years), with consent, 
oversight and approval from SDUSD staff. In fact, on November 2, 2010, the SDUSD Board 
unanimously approved the renewal of the Audeo Charter School petition, including the operation 
of two of the ODIC facilities, in Escondido and Carlsbad, which were operative at that time. In 
addition, the Audeo Charter School petition included the following language: "Per charter law 
sites are located primarily within the district and the county in which the district resides. 
Because Audeo is an independent study program it is allowed to extend learning centers to 
adjacent counties ... . Over the next five years, Audeo plans to continue expansion both within the 
district, the county, and the three adjacent counties which are acceptable under current law. " 
(Audeo Charter School petition, current term: July 1, 2010-June 30, 2016, page 10). 

On October 16, 2015, Audeo Charter School submitted the Audeo Charter School 
renewal petition which included a facilities transition plan, which requested SDUSD's 
consideration of the considerable time, cost, and negative impact on Audeo' s students, staff, and 
operations in closing Audeo's four ODIC facilities and one facility in Westminster (Orange 
County). Part of the transition plan addressed the submission of a new charter petition to CUSD 
for the establishment of Audeo II, which proposes to operate the four ODIC facilities and the 
facility in Westminster. The Audeo II petition was submitted to CUSD on October 30, 2015. 

On December 1, 2015, the Audeo Charter School was renewed by the SDUSD Board of 
Education for a five-year term contingent upon certain conditions being met. One of these 
conditions required the removal of the Altus Institute as the sole statutory member of the Audeo 
Charter School nonprofit public benefit corporation (addressed below under "Technical 
Amendments"). Another condition required the elimination of all of Audeo Charter School's 
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ODIC facilities. With the Audeo Charter School renewal, SDUSD suddenly changed course and 
opined that the ODIC facilities were unlawful, forcing Audeo Charter School to consider 
alternate plans for the students, staff and facilities associated with the four ODIC facilities.3 

However, on January 20, 2016, the Audeo II charter was denied by the CUSD Board of 
Trustees. The vast majority of the findings for denial was factually inaccurate, based on 
conjecture, irrelevant, and/or extends beyond the requirements of the Education Code as 
applicable to charter schools. In some cases, CUSD staff either ignored or misread the relevant 
sections of the Audeo II charter petition, which led to a report filled with misstatements and 
inaccuracies used to justify an unwarranted denial of the petition. Notably, the CUSD incorrectly 
applied the geographic restrictions that govern classroom-based charter schools in Education 
Code sections 47605(a) and 47605.l(d) to Audeo II, which is a nonclassroom-based, 
independent study model charter school. 

Audeo II then appealed the CUSD's denial to the San Diego County Board of Education 
on January 28, 2016, and the County Board voted to deny the Audeo II petition on March 9, 
2016. We were disappointed that the County staff did not ask one single question of our 
petitioning team during our joint meeting with County staff on February 24, 2016. Like the 
CUSD findings for denial, the vast majority of the County's findings was false, factually 
inaccurate, and/or extends beyond the requirements of the Education Code. We have documented 
in Audeo II's written response to the County findings, numerous instances where staff either 
ignored or failed to read the relevant sections of the charter petition, failed to understand the 
independent study model of education and the laws regarding nonclassroom-based charter 
schools, or misapplied legal standards. 

III. Petition Appeal to the State Board of Education 

Enclosed herein and described below are the required documents for an appeal of the 
denial of the Audeo II petition by the District and County. The California Code of Regulations, 
Title 5, Section 11967(b) requires that a charter school whose petition has been denied and that 
wishes to appeal its petition to the State Board of Education must send the following information 
within 180 days after the denial action: 

1. 	 A complete copy of the charter petition as denied, including the signatures required by 
Education Code Section 47605. (Attached under Tab 1. Exhibit 2.) 

2. 	 Evidence of the District governing board's action to deny the petition (e.g. meeting 
minutes) and the governing board's written factual findings specific to the particular 
petition, when available, setting forth specific facts to support one or more of the grounds 
for denial set forth in Education Code Section 47605(b). 

3 We point out that the laws regarding geographic restrictions and charter schools (Education Code sections 
47605(a) and 47605.l(d)) have not changed. For a complete overview and legal opinion on these issues, please see 
Audeo II's responses to the CUSD and SDCOE findings for denial included with this appeal packet (Binder Tab 1, 
Exhibit 5; and Binder Tab 2, Exhibit 2). 
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Attached under Tab 1, please find: 

a. 	 District findings and resolution for denial of the Audeo II petition (Exhibit 4) 
b. 	 Audeo II response to District findings for denial (Exhibit 5) 

3. 	 Evidence of the County governing board's action to deny the petition (e.g. meeting 
minutes) and the governing board's written factual findings specific to the particular 
petition, when available, setting forth specific facts to support one or more of the grounds 
for denial set forth in Education Code Section 47605(b). 

Attached under Tab 2, please find: 

a. 	 County findings and resolution for denial of the Audeo II petition (Exhibit 1) 
b. 	 Audeo II response to County findings for denial (Exhibit 2) 
c. 	 County Board meeting minutes (Exhibit 3) 

4. 	 A signed certification stating that the Petitioners will comply with all applicable law. 
(Attached under Tab 3.) 

5. 	 A description of any changes to the petition necessary to reflect the SBE as the chartering 
entity, as applicable. (Attached under Tab 4.) 

At its March 9, 2016 meeting, the San Diego County Board of Education acted to deny 
the Audeo II charter petition. This appeal is therefore well within the 180 day limit for 
submission of an appeal of a charter petition. According to the California Code of Regulations, 
Title 5, Section 11967(e), if within 120 days of the SBE's receipt of a petition appealing the 
denial to establish a charter school, the SBE does not grant or deny the charter petition, the 
decision of the governing board of the school district to deny the petition is subject to judicial 
review. 

IV. Technical Amendments 

Audeo II requests that the SBE recognize as ''technical amendments" the changes to its 
governance structure that were forced upon the Audeo Charter School nonprofit corporation (the 
same corporation that will operate and govern Audeo II) by SDUSD as part of the renewal of the 
Audeo Charter School. As included in Audeo II's response to the CUSD and County findings for 
denial of the Audeo II petition, CUSD and the County were made aware that effective January 
21, 2016, the Audeo nonprofit corporation acted to remove Altus Institute, Inc. as the sole 
statutory member. We believe the removal of the sole statutory membership structure to be a 
minor, technical amendment to the Audeo II petition impacting two or three lines in the Audeo II 
petition, along with conforming edits to the Audeo nonprofit bylaws. Again, this action to 
remove the sole statutory membership structure was required by SDUSD as a condition of 
approval of the renewal of the Audeo Charter School, a decision that was made by SDUSD on 
December 1, 2015, months after the Audeo II petition had been submitted to the CUSD. 

* * * * 
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We look forward to working with the California Department of Education, the Advisory 
Commission on Charter Schools, and the State Board of Education as each entity considers the 
Audeo II charter petition. Please feel free to contact Lynne H. Alipio, Chief Business Officer at 
(858-678-2048) or email me at (ttuter@audeocharterschool.net) if you have any questions or 
require additional information. 

Sincerely, 

fli-Ohff 
Tim Tuter 
Executive Director 
Audeo II Development Team 

cc: 	 Karen Stapf Walters, Executive Director, State Board ofEducation 
Carolyn Pfister, Education Programs Consultant, State Board of Education 
Judie Hall, Administrator, Charter Schools Division, California Department of Education 
Mary S. Bixby, Founder and CEO, Audeo Charter School 
Paul C. Minney, Esq., Lisa A. Corr, Esq., and Michelle A. Lopez, Esq., 

Young, Minney & Corr, LLP 
Michelle Low, Director, Regulatory Affairs, California Charter Schools Association 

Enclosures 
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EXHIBIT 1: 

FORM A – NOTICE OF APPEAL: DENIED CHARTER 
PETITION 



Form A 

Notice ofAppeal: Denied Charter Petition 
Type: [[] Denied Initial Petitior(] Denied Renewal Petition 

CHARTER SCHOOL INFORMATION 

Name of proposed charter 
school: Audeo Charter School II 

General location (including district) of proposed 
school: Carlsbad, CA (Carlsbad Unified School District) 

Proposed grade 
levels: TK-12 

Proposed total 
enrollment: 

Proposed school opening 
YR 1-510 date: July 1, 2016 

LEAD PETITIONER INFORMATION 

Name of lead petitioner: Mary Searcy Bixby 
Position with proposed charter school: 

Address: 10170 Huennekens Street SanDieg_o~______ 92121City: , CA Zip: 

Daytime Phone Number(s): 858-678-2042 858-678-2045 FAX 858-552-6660 

Email address: mbixby@audeocharterschool.net 

LIST CHARTER DEVELOPMENT TEAM MEMBERS (name/position with proposed charter school) 

Mary Searcy Bixby Tim Tuter Gail Levine 
JaneGawro~ Arline McGowan Jackie Robertson 
Rear Adm. Len R. Hering - Rachel Thomas --- Jay Garri!Y/School Coordinator 
Lynne Al!P_io_____ Ste hanie Starr Y oung..2 Minne & Corr, LLP 

CERTIFICATION 


I/we certify that we are interested in applying for a Charter School within San Diego County. 


Attach Articles of Incorporation and By-Laws ofnon-profit corporation or explanat have not yet been 

developed. 

OFFICE USE ONLY 
Received by: 

Print Name: Signature: - --------- Date: 
~--------~ 
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Sample Scope and Sequence for 
Grades 10, 8, K-5 
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Scope, Sequence & Assignments – English 10
 

Discipline: English 

Grade level: 10th 

Title of course: English 3, 4 

Scope of course: Full Year (2 semesters; 3 trimesters; 4 quarters) 

Common Core State Standards: English 9, 10 

Textbook & Materials:  The InterActive Reader Plus and/or The Language of Literature (Blue). 

Full Length Novels: Farewell to Manzanar and To Kill a Mockingbird 

Overview: 

In this two-semester course, the students will be exploring the themes of prejudice, equality, 
and self-advocacy in an attempt to address the Essential Question, “What does it mean to find 
one’s voice and question one’s rights?”  They will be asked to examine focusing questions such 
as, “Are people essentially good or essentially evil?”  Required readings will focus on analysis 
and making historical connections with the classic literature, as well as developing reading, 
vocabulary, and writing skills that are aligned with the California Common Core Standards. 
Students will grapple with the themes of social injustice and social advocacy using a variety of 
mediums including textbooks, novels, videos and the various web 2.0 technology. 

This course is required of all students in grade ten. The course content includes the thematic 
study of literature in major genre areas: short story, nonfiction, poetry, drama, and the novel. 
Activities interrelate reading, writing, oral communication, and language study, which includes 
grammar, usage, and standard forms of American English.  A variety of writing types are 
emphasized in each unit. 

1.	 Students learn how to analyze literature from a number of genres, interpret a variety of 
literary themes, and apply the analyses to their own experiences. 

2.	 Students will demonstrate knowledge and skills in writing, reading, and English 

comprehension appropriate to the 10th grade level. 


3.	 Students write coherently and communicate orally within a wide range of mediums and 
styles.  

4.	 Students read and comprehend a wide range of fiction and non-fiction grade-


appropriate materials.  




 

  

  

 

 

 

  
 

  
  

 
   
 

 
 

 

 

 

  

 

 
  

 
  

  
    
 

  
    
  

Scope, Sequence & Assignments – English 10
 

5.	 Students solve problems and think critically by completing individual projects and 
assignments.  

6.	 Students understand global and societal issues through reading, writing, listening, 
speaking and research. 

Students will distinguish and apply reading, writing and research strategies that will aid in 
successful literacy strategies. Students will employ strategies they have acquired to respond to 
questions and writing prompts that follow the reading selection. Students will also utilize 
scoring rubrics to evaluate their work product. Literary Essay: Expository/Persuasive: After 
reading the assigned novels students will write an expository or persuasive essay. Students will 
gain exposure to formulas for successful writing which will aid in composing their essay. In 
alignment with the formulas for successful writing, students will complete the following steps: 
	 Students will choose to discuss the use of symbolism in the novel or discuss a major 

theme of the novel. 
	 Students will collect and evaluate information from the readings. 
	 Students will develop thesis statements based on information about the literary topic 

they have chosen.  
	 Students will write a literary essay, one to two pages in length typed, double spaced, 12 

font, and Times New Roman using MLA format. 
Essay based on expository information, students will select an incident to write about. Students 
will then analyze both a strong student model and a weak student model. Students will emulate 
the strong student example given in the lesson guide and utilize skills developed through their 
practice of the writing process (pre-writing, revising, editing, and proofreading) and develop a 
five paragraph essay. Students will utilize the rubrics for evaluation found in the textbook and 
other resource information, in order to further evaluate their writing sample. The essay must 
include: 
	 Students will utilize the Rubrics for Evaluation worksheet provided to evaluate their 

essay 
	 Final draft using MLA format, typed, double spaced, 12 font, and Times New Roman one 

to two pages in length, five paragraphs 
Letter Writing: Letter to the President: Based on the novel, Farewell to Manzanar, Students will 
examine the background of the story and respond to a letter written in 1983, by 41st President 
George H. W. Bush, entitled A Letter to Japanese Americans. 
	 Students will use business letter format for their response. 
	 Students will direct their letter to former President George W. Bush. 
	 Students will highlight central ideas or images presented to the reader in A Letter to 

Japanese Americans. 
	 Students will use appropriate vocabulary, tone, and diction. 
	 Students will respond to one or more passages from the letter. 
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Scope, Sequence & Assignments – English 10
 

 Students will reflect their own personal views and opinions of the passages selected. 

Students will write coherent, thoughtful essays combining narrative and persuasive strategies. 
Students will write and speak using conventions of English grammar and usage correctly. 

1.	 Fiction 
a.	 Students will understand and appreciate a short story, examine plot, cause and 

effect, and learn vocabulary. 
b.	 Students will recognize conflict in short fiction and predict events in a story. 
c.	 Students will learn and enjoy a classic horror story and examine mood.  
d.	 Students will understand and appreciate a novel, write responses to literature, 

and demonstrate a comprehensive understanding of significant ideas of literary 
works. 

2.	 Nonfiction 
a.	 Students will understand and appreciate narrative nonfiction and identify 

elements of storytelling. 
b.	 Students will understand and appreciate a memoir and write an effective 

personal memoir based on their understanding of the foregoing. 
c.	 Students will understand and appreciate important speeches, analyze text and 

differentiate speeches from other forms of literature. 
3.	 Poetry 

a.	 Students will understand and appreciate poetry and examine rhyme scheme, free 
verse, and paraphrase poetry. 

b.	 Students will understand and appreciate a ballad, make inferences, and learn 
literary terms. 

4.	 Drama  
a.	 Students will understand and appreciate a classical drama, blank verse, and a 

Shakespearean play. 
5.	 Writing 

a.	 Students will write coherent and correct autobiographical essays indicating their 
understanding of English grammar usage. 

b.	 Students will provide clear and purposeful information and address the intended 
audience appropriately.  

c.	 Students will pass an end of course examination which includes a response to 
literature essay. 

All genres include some/all of the following: Standardized Test Practice, Reading 
comprehension activities, Response to Literature, Essays graded with rubrics, Creative writing 

Audeo Charter School – Moving You Forward 3 



 

  

 

 

 

 
 

  
 

    
 

  
 

 
 

 

   
 

   
 

   
 

  

  
 

 
 

 

   
 

Scope, Sequence & Assignments – English 10
 

assignments, Literary analysis End of Course Exam, Comprehensive exams for each semester 
course. Students cannot pass the course without passing the end of course exam. 
Students will read Farewell to Manzanar, a full length novel, in its entirety by Jeanne Wakatsuki 
Houston and To Kill a Mockingbird, a full length screenplay, in its entirety by Horton Foote, 
based on the novel by Harper Lee.  The students will research a current event topic using CNN 
and create an original speech to be performed and critique by an small audience of their peers 
and teacher.  Using Naviance, the students will engage in career exploration building their 
capacity toward college and career readiness. They will complete several activities related to 
the career exploration assignments. 

Module 1: Textbook:  The Interactive Reader Plus and/or The Language of Literature (Blue). 

Objectives: 
1.	 Understand and appreciate a science fiction short story, understand the theme of the 

story, Satire, and inference. 
2.	 Understand and appreciate essays, understand plot development, recognize sequence of 

events. 
3.	 Understand and appreciate a classic short story, recognize the author’s use of 


prediction, foreshadowing, and vocabulary. 

4.	 Understand and appreciate a Shakespeare’s World, Theater and Legacy. 

English 3 Assignments: 
	 Lesson 1: Interactive Reader pp.  2-14; Textbook pp.20.29 - Read "Harrison Bergeron": 

Understand and appreciate a satirical science-fiction short story. Complete all the 
activities assigned in the lesson guide. 

	 Lesson 2: Interactive Reader pp.  33-49; Textbook pp. 71-81 - READ "A Sound of 
Thunder": Understand and appreciate a science fiction short story, understand 
vocabulary, literary analysis & the author’s use of foreshadowing.  Complete all 
activities assigned in the lesson guide. 

	 Lesson 3: Interactive Reader pp.  74-80 & 81-85; Textbook pp.  171-173 & 174-177 - 
READ "Through The One Way Mirror" and "The Border A Glare of Truth": Understand 
and appreciate an essay, understand the theme of each nonfiction selection and the 
authors use of comparison and contrast, complete all activities assigned in the lesson 
guide. 

	 Lesson 4: Interactive Reader pp.  117-127; Textbook pp.  387-393 - READ "One 
Thousand Dollars": Understand and appreciate a classic short story, recognize the 
author’s use of prediction, vocabulary, cause and effect.  Complete all activities 
assigned in the lesson guide. 
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Scope, Sequence & Assignments – English 10
 

	 Lesson 5: Textbook pp.  683-685 - READ "Shakespeare’s World":  Understand and 
appreciate a Shakespearean Drama, create an informational document, complete all 
activities assigned in the lesson guide. 

[CA State CCSS Standards 9-10] 

Module 2:  Textbook:  The InterActive Reader Plus and/or The Language of Literature (Blue). 
Novel: Farewell to Manzanar 

Objectives: 
1.	 Understand and appreciate a drama, understand a Shakespearean Play and the idea of a 

Tragic Hero. 
2.	 Understand Informational text.  
3.	 Understand and appreciate a memoir, analyze historical events and organize facts. 
4.	 Examine what it means to question one's rights. 

Assignments: 
 Lesson 6: Textbook pp. 686-687 - Read "Shakespearean Drama": Understand academic 

vocabulary; understand the qualities of a tragic hero. Watch the play Julius Caesar. 
Complete all activities assigned in the lesson guide. 

	 Lesson 7: Complete Roman History: Inquiry and Research Final Project. Understand 
and appreciate: Textbook Features. Complete all activities assigned in the lesson guide. 

	 Lesson 8: Novel Lesson Guide - READ "Farewell to Manzanar": Understand and 
appreciate a memoir. Literary Analysis and Active Reading. Myths, Prejudices, War, and 
Pearl Harbor. Complete all activities in the lesson guide. 

	 Lesson 9: Novel Lesson Guide - READ "Farewell to Manzanar": Understand and 
appreciate a memoir. "Read" Ch 1-4. Literary Analysis and Active Reading. Analyze 
Japanese American s in internment camps, vocabulary development. Complete all 
activities in the lesson guide. 

	 Lesson 10: Novel Lesson Guide - READ "Farewell to Manzanar": Understand and 
appreciate a memoir. "Read" ch 5-9. Literary Analysis and Active Reading. Mini Project 
and comprehension. Complete all activities assigned in the lesson guide. 

[CA State CCSS Standards 9-10] 

Module 3: Novel: Farewell to Manzanar 

Objectives: 
1.	 Understand and appreciate a memoir. 
2.	 Understand the organization of Poetry.  
3.	 Be able to navigate the internet to research historical documents. 
4.	 Be able to create an argumentative essay outline. 
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Scope, Sequence & Assignments – English 10
 

5.	 Be able to write an argumentative essay. 

Assignments: 
	 Lesson 11: Novel Lesson Guide - READ "Farewell to Manzanar": Understand and 

appreciate a memoir. "Read" Ch 10-14. Literary Analysis and Active Reading. Poetry and 
vocabulary development. Using prior knowledge and contextual clues. Complete all 
activities assigned in the lesson guide. 

	 Lesson 12: Novel Lesson Guide - READ "Farewell to Manzanar": Understand and 
appreciate a memoir. "Read" Ch 15-18. Literary Analysis and Active Reading. Prejudice, 
Discrimination, challenging authority, web quest activity. Complete all activities 
assigned in the lesson guide. 

	 Lesson 13: Novel Lesson Guide - READ "Farewell to Manzanar": Understand and 
appreciate a memoir. "Read" Ch 19-22. Literary Analysis and Active Reading. Creative 
project. American military member, comprehension questions. Complete all activities 
assigned in the lesson guide. 

	 Lesson 14: Novel Lesson Guide - "Farewell to Manzanar": Understand and appreciate a 
novel.  Literary Essay: Argumentative Outline. Complete all activities assigned in the 
lesson guide. 

	 Lesson 15: Lesson Guide: "Farewell to Manzanar": Understand and appreciate a 
memoir. Rough Draft and Final Draft of argumentative essay. Complete all activities 
assigned in the lesson guide. 

[CA State CCSS Standards 9-10] 

Module 4:  Lesson Guide. Naviance. 

1.	 Understand current events and provide a summary/opinion on the topic. 
2.	 Be able to write and recite a speech. 
3.	 Understand how to Navigate Naviance to focus your chosen pathway. 

Assignments: 
 Lesson 16: Lesson Guide: CNN News - Current Event. Complete all activities assigned 

in the lesson guide. 

	 Lesson 17: Lesson Guide: Current Event Speech.  Complete all activities assigned in 
the lesson guide. 

	 Lesson 18: Naviance: Finding your voice through Pathway Identification. Complete all 
activities in the lesson guide.  

	 Lesson 19: Personalized Lesson - See your teacher. 

	 Lesson 20: Take Closed Book End of Course Exam in Class and a formal essay. 
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Scope, Sequence & Assignments – English 10
 

[CA State CCSS Standards 9-10] 

Module 1: Textbook: The InterActive Reader Plus and/or The Language of Literature (blue). 

Objectives: 
1.	 Understand and appreciate a short story, examine situational irony, vocabulary
 

development, literary analysis and active reading.
 
2.	 Examine interpretation, use of symbols, and conflict. Understand Clues, inferences, 

diction, and tone. 
3.	 Understand and appreciate a classic Greek Tragedy, examine a Sophocles play and the 

concept of challenging authority. 

English 4 Assignments: 
 Lesson 1: Interactive Reader pp.  167-178; Textbook pp.  546-554 - READ "Two 

Friends": Understand and appreciate a short story, understand situational irony and the 
theme of war and friendship. Literary analysis and active reading. Complete all activities 
assigned in the lesson guide. 

	 Lesson 2: Interactive Reader pp.  292-304; Textbook pp.  823-832 - READ "A White 
Heron":  Understand and appreciate a short story, interpretation, loyalty, money, 
literary analysis and vocabulary.  Complete all activities assigned in the lesson guide. 

	 Lesson 3: Interactive Reader pp.  347-356; Textbook pp.  1091-1098 - READ "The Acts 
of King Arthur and His Noble Knights":  Understand and appreciate a short story, love, 
admiration, passion, examine clues and make inferences, literary analysis and active 
reading.  Complete all activities assigned in the lesson guide. 

	 Lesson 4: Textbook pp. 1020-1031 - READ "Antigone", READ Prologue, Parados, Scene 
1, and Ode 1: Understand and appreciate a classic Greek tragedy, examine challenging 
authority, loyalty, personal beliefs, create an informational document.  Complete all 
activities assigned in the lesson guide. 

	 Lesson 5: Textbook pp. 1032-1051 - READ "Antigone": Scene 2-4 and Ode 4: 
Understand and appreciate a classic Greek tragedy, examine challenging authority, 
loyalty, personal beliefs, analyze and examine the loitering law, complete all activities 
assigned in the lesson guide. 

[CA State CCSS Standards 9-10] 

Module 2:  Textbook: The Language of Literature (blue). Novel: To Kill a Mockingbird. 

Objectives: 
1.	 1. Understand and appreciate a classic Greek Tragedy, examine a Sophocles play and 

the concept of  challenging authority. 
2.	 The students will be able to complete research by using multiple resources. 
3.	 Analyze and evaluate classical drama and a tragic hero. 
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Scope, Sequence & Assignments – English 10
 

4. Understand and appreciate a novel, understand and evaluate social justice, courage, and 
morality.  

Assignments: 
 Lesson 6: Textbook pp.  1052-1060 - READ "Antigone": READ Scene 5, Paean, Exodos. 

Literary Analysis & Active Reading. Complete all activities assigned in the lesson guide.  

	 Lesson 7: Textbook pp.  1019 - Antigone: Complete a research assignment on Athenian 
Women or the Classical Age. Complete all activities assigned in the lesson guide. 

	 Lesson 8: Novel Lesson Guide - READ "To Kill a Mockingbird": Understand and 
appreciate a novel. "Read" Ch 1-4. Complete research assignment and understand 
historical background. Vocabulary development. Complete all activities assigned in the 
lesson guide. 

	 Lesson 9: Novel Lesson Guide - READ "To Kill a Mockingbird": Understand and 
appreciate a novel. "Read" Ch 5-8. Create a mini project - Jim Crow Laws or Brown vs. 
Board of Ed. Literary Analysis and active reading. Complete all activities assigned in the 
lesson guide. 

	 Lesson 10: Novel Lesson Guide - READ "To Kill a Mockingbird": Understand and 
appreciate a novel. "Read" Ch 9-12. Create a mini project - Defending Tom Robinson or 
real world courage. Vocabulary Development. Literary Analysis and active reading. 
Complete all activities assigned in the lesson guide. 

[CA State CCSS Standards 9-10] 

Module 3: Novel: To Kill a Mockingbird.  

Objectives: 
1.	 Understand and appreciate a novel, understand and evaluate social justice, courage, and 

morality 
2.	 Be able to question the idea of people being essentially good or evil. Respond to 


literature.
 
3.	 Be able to write a persuasive essay. 
4.	 Be able to create a critical thinking essay outline. 

Assignments: 
 Lesson 11: Novel Lesson Guide - READ "To Kill a Mockingbird": Understand and 

appreciate a novel. "Read" Ch 13-17. Complete writing assignment. Complete all 
activities assigned in the lesson guide. 

	 Lesson 12: Novel Lesson Guide - READ "To Kill a Mockingbird": Understand and 
appreciate a novel. "Read" Ch 18-23. Complete all activities assigned in the lesson 
guide. 
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Scope, Sequence & Assignments – English 10
 

	 Lesson 13: Novel Lesson Guide - READ "To Kill a Mockingbird": Understand and 
appreciate a novel. "Read" Ch 24-28. Identify and evaluate theme with quotes and 
passages. Create a closing argument/persuasive writing. Complete all activities assigned 
in the lesson guide. 

	 Lesson 14: Novel Lesson Guide - READ "To Kill a Mockingbird": Understand and
 
appreciate a novel. "Read" Ch 29-31. Watch To Kill a Mockingbird film, answer 

comprehension questions, Vocabulary development, Literary Analysis & Active 

Reading.  Complete all activities assigned in the lesson guide.
 

	 Lesson 15: Novel Lesson Guide: Understand and appreciate a novel. Literary Essay: 
Critical thinking outline. Complete all activities assigned in the lesson guide.  

[CA State CCSS Standards 9-10] 

Module 4: Novel: To Kill a Mockingbird.  

Objectives: 
1.	 Understand and appreciate informational text. 
2.	 Be able to write a research paper. 
3.	 Be able to write and recite a speech. 

Assignments: 
 Lesson 16: Novel Lesson Guide: Understand and appreciate a novel. Rough draft and 

final draft of critical thinking essay.  Complete all activities assigned in the lesson guide.  

	 Lesson 17: Lesson Guide: CNN News - Current Events.  Complete all activities assigned 
in the lesson guide. 

	 Lesson 18:  Lesson Guide: Current Events Speech.  Complete all activities assigned in 
the lesson guide. 

	 Lesson 19:  Lesson Guide: Naviance: Finding one’s Voice Using Career Exploration: 
Understand and appreciate career exploration through the cluster finder, career 
requirements and finding what your path. Complete all activities assigned in the lesson 
guide. 

	 Lesson 20: Take closed book End of Course Exam in class including a formal essay. 

[CA State CCSS Standards 9-10] 
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Scope, Sequence & Assignments – 

Integrated Mathematics II 
 

Discipline: Mathematics 

Grade level: 10th 

Title of course: Integrated Math 2a, 2b 

Scope of course: Full Year (2 semesters; 3 trimesters; 4 quarters) 

Common Core State Standards: Integrated Math 2 standards 

Textbook & Materials:  Integrated CME Project Mathematics II    
   Educational  Development Center  Inc.   

 

Course Overview: 

This course is designed to have students take the mathematics knowledge they obtained in 
middle school and formalize their learning while expanding upon it. Through independent 
exploration, teacher facilitated workshops, and various homework assignments, students will 
be asked to conceptualize standards ranging from Algebra to Statistics and Probability. In so 
doing, students will build upon their knowledge of mathematics by focusing on six significant 
areas: (1) understanding numerical manipulation to algebraic manipulation; (2) synthesize 
understanding of function; (3) deepen and extend understanding of linear relationships; (4) 
apply linear models to data that exhibit a linear trend; (5) establish criteria for congruence 
based on rigid motions; and (6) apply the Pythagorean Theorem to the coordinate plane. 
Activities involving these important areas will allow students to actively address the eight 
Mathematical Practices as outlined in the California Common Core Mathematics for Integrated 
Mathematics 1. 

Unit Description: 

Topics: 

 Arithmetic to Algebra 
 Expressions and Equations 

 
In this unit, students will explore the key learning habits of seeking patterns, as well as, 
algebraic and analytic extension. The Table of Arithmetic uses the addition and multiplication 
tables to help students learn about adding and multiplying integers as well as the basic rules of 
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Scope, Sequence & Assignments – 

Integrated Mathematics II 
 

arithmetic. Students look from patterns in the addition and multiplication tables and then use 
these patterns to discover rules for arithmetic with negative integers. The number line proves 
that the rules of integers apply to real numbers.   Students will explore the reasons why basic 
arithmetic algorithms work. Students will investigate that algebra is not only about finding a 
method that works, but also it involves discovering why such method works. Students will use 
substitution to see why equations and identities might be true. Students will solve equations 
using a backtracking method where this involves undoing each series of mathematical steps in 
reverse order to find the starting number. With the use of word problems, students interpret 
situations in order to build equations. 

At the close of this unit, before completing questions that review the unit and prepare them for 
a unit test, students are asked to answer specific questions that allow them to reflect on what 
they have learned throughout the unit. This allows students to make sense of various problems 
and justify their answers by using modeling, appropriate tools, and reasoning. One example of 
such a problem asks students to explore the area and perimeter of a given rectangle. Based on 
the different criteria given, students investigate how the area and perimeter of the rectangle 
change, with the use of variables. In so doing, students have used algebraic knowledge and 
independent examination to understand when and where to use variables appropriately. 

Unit Description: 

Topics: 

 Graphs 
 Lines 

        
In this unit, students will explore the coordinate plane and draw figures by connecting points 
that have been plotted. Students begin thinking about the effects of certain types of linear 
transformations have on the points. Students also look at using an equation to build a set of 
data and using the graph of equation to represent the solutions set of that equation. Students 
will determine the slope between two points and explore its applications as a rate of change, 
which leads to the assumptions that the slope between any two points along a line will be 
constant. Students think about what it means for a point to be on a line. They use the 
assumption that three or more points are collinear if the slope is the same between each pair of 
points. Students test a point to see if it is collinear with a pair of points, and repeat the test for 
several points. They keep track of the steps and use them later to build an algorithm and find 
the solution, “point-tester”, to the equation of the line that contains the points. Students will 
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Integrated Mathematics II 
 

solve a series of linear equations and use the basic rules of algebra to find the “best” form of 
linear equations for a given situation. Students then explore the relationship between a series 
of equations and the intersection points of their graphs. Students will also look at a few 
applications of lines and solve inequalities of one and two variables. Through this unit, 
students gain more experience working with lines, their equations, and their graphs. 

In this unit, students are building upon their mathematical knowledge through the exploration 
of various graphs and lines. Students will learn how information can be displayed as an 
algebraic expression/equation and visually, as in a graph. They will utilize graphs as tools to 
better understand how to solve equations and/or inequalities. One particular assignment asks 
student to compare and contrast the solutions of inequalities and solutions of equations, while 
explaining the characteristics of their relative graphs. In doing so, students will be able to see 
the relationship between graphs and equations/inequalities. 

Unit Description: 

Topics: 

 Exponents and Functions 
 Statistics and Fitting Lines 

 
In this unit, students are tasked with using their judgment to decide the best method of 
representing data to answer certain questions. Using Statistical Data students explore a variety 
of methods for displaying and analyzing data, and encourage them to make informed 
conclusion regarding the data. Students use some basic statistical concepts (such as mean, 
median, and mode), and learn to represent data using histograms, stem-and-leaf displays, box
and-whisker plots, and scatter plots. With the use of data, students will also consider tables of 
numbers which follow a trend instead of a specific algebraic rule. These types of tables often 
come from data collected in experiments or surveys. There is usually no useful simple function 
that fits such data exactly. Therefore, students also study functions that approximate data. The 
“basics” of functions are introduced and students learn that the concept of a function is a 
“predictable” machine that always produces the same output for a particular input. Student will 
first generate their own rules, given sets of inputs and outputs. Students then are able to 
generate tables, algebraic expressions and ultimately graphs. Students will use formal algebra 
for expressing rules (such as f(x) notations and the concept of domain). Students will work with 
functions and nonfunctions alike. Students will also revisit the basic habit of extending 
patterns and concepts to generate new mathematical knowledge, such as finding sensible 
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Integrated Mathematics II 
 

definitions for zero and negative exponents. Lastly, students are introduced to recursive rules 
and will use these rules to describe some tables. 

After being introduced to functions and independently exploring their uses, one assignment in 
this unit gives students a list of scenarios/situations. Upon further investigation of these 
scenarios, students are expected to determine whether or not they are functions. Based on their 
answers, students are then asked to explain what a function is and why these scenarios qualify 
as functions. Furthermore, students are expected to come up with their own situation that can 
be represented as a function while identifying the dependent and independent variables in 
their equation. 

Unit Description: 

Topics: 
 
 Introduction to Geometry 
 Congruence and Transformations 

          
This unit also encourages students to articulate their ideas clearly, give precisely reasoned 
arguments, and discuss and refine their ideas with other students as they investigate through 
their introduction of Geometry. Students are required to visualize objects and draw two-
dimensional and three-dimensional objects. Such figures will be drawn by students by a set of 
directions or by naming the features of the objects (parallel lines, right angles, symmetry). 
Students will discover the difference between a drawing and a geometric construction. They 
construct triangles and look for invariants in their angle measures, construct perpendicular 
bisectors to reflect points over a line, and perform many other constructions both with compass 
and straightedge and with paper folding. Lastly, student will have an opportunity to use 
geometry software. Through Cartesian coordinates, students have the opportunity to translate 
the theorems that have been studying in geometry in to specific algebraic calculations. By 
looking at geometry through the lens of algebra, students develop insights into both fields. By 
looking at congruence-preserving transformations (reflections, rotations, and translations), 
students can develop a deeper understanding of congruence. Students will investigate the 
triangle congruence postulates and introduces the idea that congruent parts of congruent 
triangles are congruent, or CPCTC. While students are exploring transformations they will use 
paper folding and constructions to explore reflections and composition of reflections. Students 
also generate translations and rotations. Students will lastly study the midpoint and distance 
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formulas, prove whether three points are collinear, and identify parallel and perpendicular 
lines. 

In this unit, students are introduced to geometry concepts. After completing assigned problems 
that highlight California Common Core Standards in math for this unit, one particular 
assignment, gives students three of the four coordinates of a rectangle. From the given 
coordinates, students are asked to find the coordinates of the missing vertex, points that lie in, 
on, and around the rectangle. To further solidify what they have learned, students are asked 
extension questions regarding the same given rectangle. Students are asked to find distance, 
midpoints, and equations of lines that would go through a particular vertex. As they answer 
these questions, students are justifying their answers through calculations and reasoning. 

Module 1: 

Objectives: 

1. Search for numerical invariants, such as constant sums, products, differences, or ratios. 
2. Identify the invariant relationship that exists between the sums of the measures of the 

angles of polygons. 
3. Identify the invariant relationship that exists when a line parallel to one side of a 


triangle cuts the other two sides proportionally.    
4. Explain that invariants can be numbers, relationships between numbers, shapes, and 

relationships between shapes. 
5. Describe various types of invariants in geometry. 
6. Make assumptions and write proofs to understand the need for proof in mathematics. 
7. Identify pairs of congruent angles when a transversal cuts parallel lines. 
8. Prove that the sum of the angle measures in any triangle is 180°. 
9. Use a variety of ways to write and present proofs. 
10. Identify the hypothesis and conclusion of a given statement.   

11. Write simple triangle congruence proofs.   

12. Use the Perpendicular Bisector Theorem and the Isosceles Triangle Theorem to prove 
that parts of a figure are congruent. 

13. Define and classify quadrilaterals. 
14. Understand the meaning of always, never, and sometimes in mathematics. 
15. Understand the meaning of converse and write the converse of a conditional statement.   
16. Understand that a scale factor measures the change in linear dimensions when you scale 

a picture. 
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Scope, Sequence & Assignments – 

Integrated Mathematics II 
 

17. Decide whether two figures are well-scaled copies of each other. 
 
Integrated Math 2a Assignments:  

 Lesson 1: Read Chapter 6.02 pp. 437-443.  Complete Check Your Understanding #’s 1, 
2; On Your Own #’s 9, 12.  Read Chapter 6.03 pp. 444-449.  Complete For Discussion #1; 
Check Your Understanding #3; On Your Own #’s 7, 8.  Read Chapter 6.05 pp. 455-461.  
Complete For You to Do #’s 3, 4, 5; Check Your Understanding #1; On Your Own #3.  
Read Chapter 6.06 pp. 462-468.  Complete For You to Do #1; Check Your Understanding 
#2; On Your Own #9.  Read Chapter 6.07 pp. 469-476.  Complete For You to Do #’s 3, 4; 
Check Your Understanding #1; On Your Own #8.  

 Lesson 2: Read Chapter 6.09 pp. 481-486.  Complete Check Your Understanding #’s 1, 
3; On Your Own #’s 5, 6.  Read Chapter 6.10 pp. 487-488.  Complete Check Your 
Understanding #’s 1, 2; On Your Own #3.  Read Chapter 6.11 pp. 489-494.  Complete 
Check Your Understanding #’s 1, 3; On Your Own #’s 4, 6.  Read Chapter 6.12 pp. 495
498.  Complete Check Your Understanding #2; On Your Own #’s 3, 9.  Read Chapter 6.13 
pp. 499-504.  Complete Check Your Understanding #’s 1, 3; On Your Own #’s 10, 12. 

 Lesson 3:  Read Chapter 6.15 pp. 508-510.  Complete Check Your Understanding #3; On 
Your Own #’s 4, 5, 6, 7. Read Chapter 6.16 pp. 511-514.  Complete Check Your 
Understanding #’s 1, 2, 3, 4, 5, 6, 7, 8, 9; On Your Own #’s 12, 18.  Read Chapter 6.17 pp. 
515-520.  Complete Check Your Understanding #’s 1, 2; On Your Own #’s 9, 10, 11, 12, 
13, 14, 15, 29.  Read Chapter 6.18 pp. 521-523.  Complete Check Your Understanding #’s 
3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13; On Your Own #14. 

 Lesson 4:  Complete Chapter Review pp. 526-527 #’s 1, 2, 3, 4, 5, 6, 7, 8, 9, 10.  Please 
see teacher for Chapter 6 Test and complete test.  Attach Cornell Notes.     

 Lesson 5:  Read Chapter 7.02 pp. 536-543.  Complete For You to Do #2; Check Your 
Understanding #’s 2, 3; On Your Own #’s 9, 14.  Read Chapter 7.03 pp. 544-547.  
Complete Check Your Understanding #’s 1, 2; On Your Own #’s 6, 7.  Read Chapter 7.04 
pp. 548-550.  Complete Check Your Understanding #’s 1, 3; On Your Own #’s 6, 9. Read 
Chapter 7.05 pp. 551-556.  Complete Check Your Understanding #’s 1, 4; On Your Own 
#’s 10, 12.   
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Scope, Sequence & Assignments – 

Integrated Mathematics II 
 

[CA Common Core Standards:  F-LE 3, G-CO 9, G-CO 10, G-CO 11, G-SRT 1b, G-SRT 2, G
GMD 5, G-GMD 6, MP 1, MP 5, MP 6.]  

 

Module 2:   

Objectives: 

1. Describe and use methods for constructing enlargements or reductions of shapes. 
2. Explain and contrast the ratio method and parallel method for dilation. 
3. Investigate proportional relationships in nested triangles. 
4. Prove the side-splitter theorems.  
5. Identify corresponding parts of similar triangles. 
6. Develop and use the AA, SAS, or SSS tests for similarity in triangles.   
7. Understand that the ratio between the area of a polygon and the area of a copy of that 

polygon scaled by the factor r will be r2. 
8. Approximate areas of closed curves with linear approximation. 
9. Approximate perimeters of closed curves with linear approximation.   
10. Establish that the area of a regular polygon is half the perimeter times the apothem. 
11. Develop and use the formula A = pr2.   
12. Develop and use the formula C = 2pr. 
13. Develop an understanding of radian measure as the ratio of the arc length to the radius 

of the circle.   
 

Assignments: 

 Lesson 6:  Read Chapter 7.07 pp. 561-564.  Complete Check Your Understanding #’s 1, 
2; On Your Own #’s 5, 10. Read Chapter 7.08 pp. 565-571.  Complete For You to Do #’s 3, 
4; Check Your Understanding #’s 3, 6; On Your Own #’s 12, 15.   

 Lesson 7:  Read Chapter 7.10 pp. 577-582.  Complete Check Your Understanding #’s 1, 
2, 3, 4; On Your Own #7.  Read Chapter 7.11 pp. 583-586.  Complete Check Your 
Understanding #’s 2, 3; On Your Own #4.  Read Chapter 7.12 pp. 587-590.  Complete 
Check Your Understanding #’s 1, 2, 3; On Your Own #’s 7, 11.   
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Integrated Mathematics II 
 

 Lesson 8:  Read Chapter 7.14 pp. 595-599.  Complete For You to Do #’s 3, 4; Check Your 
Understanding #’s 1, 2; On Your Own #9.  Read Chapter 7.15 pp. 600-607.  Complete For 
You to Do #5; For Discussion #’s 7, 8; Check Your Understanding #’s 1, 2, 6.  Read 
Chapter 7.16 pp. 608-612.  Complete Check Your Understanding #’s 1, 2; On Your Own 
#8.  

 Lesson 9:  Complete Chapter Review pp. 616-617 #’s 1, 2, 3, 4, 5, 6, 7, 8, 9, 10.  Please 
see teacher for Chapter 7 Test and complete test.  Attach Cornell Notes.   Please see 
teacher for Midterm Exam and complete the exam.   

 Lesson 10:  Read Chapter 8.02 pp. 626-634.  Complete For You to Do #’s 1, 7; Check 
Your Understanding #’s 1, 2, 3; On Your Own #15.  Read Chapter 8.03 pp. 635-640. 
Complete For You to do #’s 4, 6; Check Your Understanding #’s 1, 2; On Your Own #’s 5, 
7.  Read Chapter 8.05 pp. 645-649.  Complete For You to Do #’s 1, 2, 3, 4, 5; Check Your 
Understanding #’s 1, 2; On Your Own #’s 4, 8. Read Chapter 8.06 pp. 650-653. 
Complete For You to Do #’s 2, 3; Check Your Understanding #4; On Your Own #’s 5, 8.  
Read Chapter 8.07 pp. 654-660.  Complete For You to Do #’s 1, 2, 3; Check Your 
Understanding #’s 1, 2; On Your Own #8.    

[CA Common Core Standards:  G-SRT 1a, G-SRT 1b, G-SRT 3, G-SRT5, G-C 1, G-C 5, G-GMD 
1, G-GMD 5, MP 2, MP 4.]  

 

Module 3 

Objectives: 

1. Provide and use general theorems on chords and inscribed angles. 
2. Recognize the relationship between inscribed angles and their corresponding central 

angles.   
3. Investigate and justify the existence of inscribed and circumscribed circles for triangles. 
4. Investigate and prove properties of cyclic quadrilaterals.   
5. Apply the theory of proportion to chords, secants, and tangents of circles.  
6. State and use the Arithmetic-Geometric Mean Inequality. 
7. Prove theorems using similarity. 
8. Calculate the distance between two points with given coordinates. 
9. Calculate the coordinates of the midpoint of a segment. 
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Integrated Mathematics II 
 

10. Find the length of the third side of a triangle given the lengths of two sides and the 
measure of their included angle. 

11. Use the sine, cosine, and tangent functions and their inverses to find missing side 

lengths and angle measures in triangles. 

12. Interpret and use formulas for volumes of prisms, pyramids, cylinders, and cones. 
13. Find the areas of cross sections formed when planes intersect with solids under certain 

conditions. 
14. Understand and use Cavalieri’s Principle.   
15. Prove basic formulas using Cavalieri’s Principle.  

 

Assignments: 

 Lesson 11:  Read Chapter 8.09 pp. 666-673.  Complete For You to Do #3; Check Your 
Understanding #’s 1, 3; On Your Own #’s 5, 9. Read Chapter 8.10 pp. 674-679. 
Complete For You to Do #7; Check Your Understanding #’s 1, 5; On Your Own #’s 10, 15.  
Read Chapter 8.11 pp. 680-685.  Complete For You to Do #’s 7, 8; Check Your 
Understanding #’s 1, 2; On Your Own #7.  Read Chapter 8.12 pp. 686-692.  Complete For 
You to Do #’s 7, 8, 10, 12; Check Your Understanding #’s 2, 4, 5; On Your Own #’s 6, 8.  
Read Chapter 8.13 pp. 693-698.  Complete For Discussion #’s 3, 4; Check Your 
Understanding #’s 1, 2; On Your Own #’s 5, 8. 

 Lesson 12:  Complete Chapter Review pp. 700-701 #’s 1, 2, 3, 4, 5, 6, 7, 8.  Please see 
teacher for Chapter 8 Test and complete test.  Attach Cornell Notes.     

 Lesson 13:  Read Chapter 9.02 pp. 710-715.  Complete For You to Do #3; Check Your 
Understanding #’s 1, 3; On Your Own #’s 5, 8. Read Chapter 9.03 pp. 716-721. 
Complete For You to Do #’s 1, 2; Check Your Understanding #’s 2, 4; On Your Own #’s 6, 
9, 10.  Read Chapter 9.04 pp. 722-727.  Complete For You to Do #5; Check Your 
Understanding #’s 2, 3; On Your Own #’s 4, 6. Read Chapter 9.05 pp. 728-734. 
Complete For You to Do #’s 7, 8, 9; Check Your Understanding #’s 3, 4; On Your Own #’s 
10, 17. 

 Lesson 14:  Read Chapter 9.07 pp. 741-745.  Complete For You to Do #’s 1, 2, 3, 5; 
Check Your Understanding #2; On Your Own #’s 5, 6, 9.  Read Chapter 9.08 pp. 746-752.  
Complete For You to Do #5; Check Your Understanding #’s 1, 2, 3; On Your Own #’s 7, 
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Scope, Sequence & Assignments – 

Integrated Mathematics II 
 

10, 11.  Read Chapter 9.09 pp. 753-759.  Complete For You to Do #’s 1, 2, 3; Check Your 
Understanding #’s 1, 2, 3, 4; On Your Own #10.      

 Lesson 15:  Read Chapter 9.10 pp. 763-768.  Complete For You to Do #’s 1, 2, 3; Check 
Your Understanding #’s 1, 3; On Your Own #’s 4, 5, 6, 9.  Read Chapter 9.12 pp. 773-779.  
Complete For You to Do #2; Check Your Understanding #’s 1, 2; On Your Own #’s 6, 8. 
Read Chapter 9.13 pp. 780-787.  Complete For You to Do #’s 1, 4; Check Your 
Understanding #’s 2, 3, 4; On Your Own #’s 6, 10, 11.  Read Chapter 9.14 pp. 788-794.  
Complete For You to Do #’s 2, 3, 4; Check Your Understanding #’s 2, 3; On Your Own #’s 
4, 5.  

[CA Common Core Standards:  G-CO 10, G-SRT 4, G-SRT 5, G-SRT 6, G-SRT 7, G-SRT 8, G-C 
2, G-C 3, G-C 4, G-CPE 4, G-CPE 6, G-GMD 1, G-GMD 3] 

 

Module 4 

Objectives: 

1. Sketch the graphs of equations in two variables. 
2. Use distance and slope relationships to prove geometric results. 
3. Evaluate and use the signed power of a point with respect to the circle.   

 

Assignments: 

 Lesson 16:  Complete Chapter Review pp. 796-797 #’s 1, 2, 3, 4, 5, 6, 7, 8, 9, 10,11.  
Please see teacher for Chapter 9 Test and complete test.  Attach Cornell Notes. 

 Lesson 17:  Read Chapter 10.02 pp. 808-813.  Complete For You to Do #’s 1, 2; Check 
Your Understanding #’s 1, 2; On Your Own #’s 7, 13.  Read Chapter 10.03 pp. 814-820.  
Complete For You to Do #1; Check Your Understanding #’s 1, 2; On Your Own #’s 8, 13.  
Read Chapter 10.04 pp. 821-826.  Complete For You to Do #’s 1, 2; Check Your 
Understanding #2; On Your Own #’s 8, 12. 

 Lesson 18:  Complete Chapter Review pp. 828 #’s 1, 2, 3.  Please see teacher for Chapter 
10 Test and complete test.  Attach Cornell Notes. 
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 Lesson 19:  Complete End of Course Study Guide. 

 Lesson 20:  Please see teacher for End of Course comprehensive Exam.   

[CA Common Core Standards:  A-CDE 1, G-CPE 1, G-CPE 4, MP 4.]   

Module 5: 

Objectives: 

1. Search for numerical invariants, such as constant sums, products, differences, or ratios. 
2. Identify the invariant relationship that exists between the sums of the measures of the 

angles of polygons. 
3. Identify the invariant relationship that exists when a line parallel to one side of a 


triangle cuts the other two sides proportionally.    
4. Explain that invariants can be numbers, relationships between numbers, shapes, and 

relationships between shapes. 
5. Describe various types of invariants in geometry. 
6. Make assumptions and write proofs to understand the need for proof in mathematics. 
7. Identify pairs of congruent angles when a transversal cuts parallel lines. 
8. Prove that the sum of the angle measures in any triangle is 180°. 
9. Use a variety of ways to write and present proofs. 
10. Identify the hypothesis and conclusion of a given statement.   
11. Write simple triangle congruence proofs.   
12. Use the Perpendicular Bisector Theorem and the Isosceles Triangle Theorem to prove 

that parts of a figure are congruent. 
13. Define and classify quadrilaterals. 
14. Understand the meaning of always, never, and sometimes in mathematics. 
15. Understand the meaning of converse and write the converse of a conditional statement.   
16. Understand that a scale factor measures the change in linear dimensions when you scale 

a picture. 
17. Decide whether two figures are well-scaled copies of each other. 

 

Integrated Math 2b Assignments:  

 Lesson 1:  Read Chapter 6.02 pp. 437-443.  Complete Check Your Understanding #’s 1, 
2; On Your Own #’s 9, 12.  Read Chapter 6.03 pp. 444-449.  Complete For Discussion #1; 
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Check Your Understanding #3; On Your Own #’s 7, 8.  Read Chapter 6.05 pp. 455-461.  
Complete For You to Do #’s 3, 4, 5; Check Your Understanding #1; On Your Own #3.  
Read Chapter 6.06 pp. 462-468.  Complete For You to Do #1; Check Your Understanding 
#2; On Your Own #9.  Read Chapter 6.07 pp. 469-476.  Complete For You to Do #’s 3, 4; 
Check Your Understanding #1; On Your Own #8.  

 Lesson 2:  Read Chapter 6.09 pp. 481-486.  Complete Check Your Understanding #’s 1, 
3; On Your Own #’s 5, 6.  Read Chapter 6.10 pp. 487-488.  Complete Check Your 
Understanding #’s 1, 2; On Your Own #3.  Read Chapter 6.11 pp. 489-494.  Complete 
Check Your Understanding #’s 1, 3; On Your Own #’s 4, 6. Read Chapter 6.12 pp. 495
498.  Complete Check Your Understanding #2; On Your Own #’s 3, 9. Read Chapter 6.13 
pp. 499-504.  Complete Check Your Understanding #’s 1, 3; On Your Own #’s 10, 12. 

 Lesson 3:  Read Chapter 6.15 pp. 508-510.  Complete Check Your Understanding #3; On 
Your Own #’s 4, 5, 6, 7. Read Chapter 6.16 pp. 511-514.  Complete Check Your 
Understanding #’s 1, 2, 3, 4, 5, 6, 7, 8, 9; On Your Own #’s 12, 18.  Read Chapter 6.17 pp. 
515-520.  Complete Check Your Understanding #’s 1, 2; On Your Own #’s 9, 10, 11, 12, 
13, 14, 15, 29.  Read Chapter 6.18 pp. 521-523.  Complete Check Your Understanding #’s 
3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13; On Your Own #14. 

 Lesson 4:  Complete Chapter Review pp. 526-527 #’s 1, 2, 3, 4, 5, 6, 7, 8, 9, 10.  Please 
see teacher for Chapter 6 Test and complete test.  Attach Cornell Notes.     

 Lesson 5:  Read Chapter 7.02 pp. 536-543.  Complete For You to Do #2; Check Your 
Understanding #’s 2, 3; On Your Own #’s 9, 14.  Read Chapter 7.03 pp. 544-547.  
Complete Check Your Understanding #’s 1, 2; On Your Own #’s 6, 7.  Read Chapter 7.04 
pp. 548-550.  Complete Check Your Understanding #’s 1, 3; On Your Own #’s 6, 9. Read 
Chapter 7.05 pp. 551-556.  Complete Check Your Understanding #’s 1, 4; On Your Own 
#’s 10, 12.   

[CA Common Core Standards:  F-LE 3, G-CO 9, G-CO 10, G-CO 11, G-SRT 1b, G-SRT 2, G
GMD 5, G-GMD 6, MP 1, MP 5, MP 6.]  

 

Module 2:   

Objectives: 
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1. Describe and use methods for constructing enlargements or reductions of shapes. 
2. Explain and contrast the ratio method and parallel method for dilation. 
3. Investigate proportional relationships in nested triangles. 
4. Prove the side-splitter theorems.  
5. Identify corresponding parts of similar triangles. 
6. Develop and use the AA, SAS, or SSS tests for similarity in triangles.   
7. Understand that the ratio between the area of a polygon and the area of a copy of that 

polygon scaled by the factor r will be r2. 
8. Approximate areas of closed curves with linear approximation. 
9. Approximate perimeters of closed curves with linear approximation.   
10. Establish that the area of a regular polygon is half the perimeter times the apothem. 
11. Develop and use the formula A = pr2.   
12. Develop and use the formula C = 2pr. 
13. Develop an understanding of radian measure as the ratio of the arc length to the radius 

of the circle.   
 

Assignments: 

 Lesson 6:  Read Chapter 7.07 pp. 561-564.  Complete Check Your Understanding #’s 1, 
2; On Your Own #’s 5, 10. Read Chapter 7.08 pp. 565-571.  Complete For You to Do #’s 3, 
4; Check Your Understanding #’s 3, 6; On Your Own #’s 12, 15.   

 Lesson 7:  Read Chapter 7.10 pp. 577-582.  Complete Check Your Understanding #’s 1, 
2, 3, 4; On Your Own #7.  Read Chapter 7.11 pp. 583-586.  Complete Check Your 
Understanding #’s 2, 3; On Your Own #4.  Read Chapter 7.12 pp. 587-590.  Complete 
Check Your Understanding #’s 1, 2, 3; On Your Own #’s 7, 11.   

 Lesson 8:  Read Chapter 7.14 pp. 595-599.  Complete For You to Do #’s 3, 4; Check Your 
Understanding #’s 1, 2; On Your Own #9.  Read Chapter 7.15 pp. 600-607.  Complete For 
You to Do #5; For Discussion #’s 7, 8; Check Your Understanding #’s 1, 2, 6.  Read 
Chapter 7.16 pp. 608-612.  Complete Check Your Understanding #’s 1, 2; On Your Own 
#8.  

 Lesson 9:  Complete Chapter Review pp. 616-617 #’s 1, 2, 3, 4, 5, 6, 7, 8, 9, 10.  Please 
see teacher for Chapter 7 Test and complete test.  Attach Cornell Notes.   Please see 
teacher for Midterm Exam and complete the exam.   
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Integrated Mathematics II 
 

 Lesson 10:  Read Chapter 8.02 pp. 626-634.  Complete For You to Do #’s 1, 7; Check 
Your Understanding #’s 1, 2, 3; On Your Own #15.  Read Chapter 8.03 pp. 635-640. 
Complete For You to do #’s 4, 6; Check Your Understanding #’s 1, 2; On Your Own #’s 5, 
7.  Read Chapter 8.05 pp. 645-649.  Complete For You to Do #’s 1, 2, 3, 4, 5; Check Your 
Understanding #’s 1, 2; On Your Own #’s 4, 8. Read Chapter 8.06 pp. 650-653. 
Complete For You to Do #’s 2, 3; Check Your Understanding #4; On Your Own #’s 5, 8.  
Read Chapter 8.07 pp. 654-660.  Complete For You to Do #’s 1, 2, 3; Check Your 
Understanding #’s 1, 2; On Your Own #8.    

[CA Common Core Standards:  G-SRT 1a, G-SRT 1b, G-SRT 3, G-SRT5, G-C 1, G-C 5, G-GMD 
1, G-GMD 5, MP 2, MP 4.]  

 

Module 3: 

Objectives: 

1. Provide and use general theorems on chords and inscribed angles. 
2. Recognize the relationship between inscribed angles and their corresponding central 

angles.   
3. Investigate and justify the existence of inscribed and circumscribed circles for triangles. 
4. Investigate and prove properties of cyclic quadrilaterals.   
5. Apply the theory of proportion to chords, secants, and tangents of circles.  
6. State and use the Arithmetic-Geometric Mean Inequality. 
7. Prove theorems using similarity. 
8. Calculate the distance between two points with given coordinates. 
9. Calculate the coordinates of the midpoint of a segment. 
10. Find the length of the third side of a triangle given the lengths of two sides and the 

measure of their included angle. 
11. Use the sine, cosine, and tangent functions and their inverses to find missing side 


lengths and angle measures in triangles. 
12. Interpret and use formulas for volumes of prisms, pyramids, cylinders, and cones. 
13. Find the areas of cross sections formed when planes intersect with solids under certain 

conditions. 
14. Understand and use Cavalieri’s Principle.   
15. Prove basic formulas using Cavalieri’s Principle.  
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Assignments: 

 Lesson 11:  Read Chapter 8.09 pp. 666-673.  Complete For You to Do #3; Check Your 
Understanding #’s 1, 3; On Your Own #’s 5, 9. Read Chapter 8.10 pp. 674-679. 
Complete For You to Do #7; Check Your Understanding #’s 1, 5; On Your Own #’s 10, 15.  
Read Chapter 8.11 pp. 680-685.  Complete For You to Do #’s 7, 8; Check Your 
Understanding #’s 1, 2; On Your Own #7.  Read Chapter 8.12 pp. 686-692.  Complete For 
You to Do #’s 7, 8, 10, 12; Check Your Understanding #’s 2, 4, 5; On Your Own #’s 6, 8.  
Read Chapter 8.13 pp. 693-698.  Complete For Discussion #’s 3, 4; Check Your 
Understanding #’s 1, 2; On Your Own #’s 5, 8. 

 Lesson 12:  Complete Chapter Review pp. 700-701 #’s 1, 2, 3, 4, 5, 6, 7, 8.  Please see 
teacher for Chapter 8 Test and complete test.  Attach Cornell Notes.     

 Lesson 13:  Read Chapter 9.02 pp. 710-715.  Complete For You to Do #3; Check Your 
Understanding #’s 1, 3; On Your Own #’s 5, 8. Read Chapter 9.03 pp. 716-721. 
Complete For You to Do #’s 1, 2; Check Your Understanding #’s 2, 4; On Your Own #’s 6, 
9, 10.  Read Chapter 9.04 pp. 722-727.  Complete For You to Do #5; Check Your 
Understanding #’s 2, 3; On Your Own #’s 4, 6. Read Chapter 9.05 pp. 728-734. 
Complete For You to Do #’s 7, 8, 9; Check Your Understanding #’s 3, 4; On Your Own #’s 
10, 17. 

 Lesson 14:  Read Chapter 9.07 pp. 741-745.  Complete For You to Do #’s 1, 2, 3, 5; 
Check Your Understanding #2; On Your Own #’s 5, 6, 9.  Read Chapter 9.08 pp. 746-752.  
Complete For You to Do #5; Check Your Understanding #’s 1, 2, 3; On Your Own #’s 7, 
10, 11.  Read Chapter 9.09 pp. 753-759.  Complete For You to Do #’s 1, 2, 3; Check Your 
Understanding #’s 1, 2, 3, 4; On Your Own #10.      

 Lesson 15:  Read Chapter 9.10 pp. 763-768.  Complete For You to Do #’s 1, 2, 3; Check 
Your Understanding #’s 1, 3; On Your Own #’s 4, 5, 6, 9.  Read Chapter 9.12 pp. 773-779.  
Complete For You to Do #2; Check Your Understanding #’s 1, 2; On Your Own #’s 6, 8. 
Read Chapter 9.13 pp. 780-787.  Complete For You to Do #’s 1, 4; Check Your 
Understanding #’s 2, 3, 4; On Your Own #’s 6, 10, 11.  Read Chapter 9.14 pp. 788-794.  
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Complete For You to Do #’s 2, 3, 4; Check Your Understanding #’s 2, 3; On Your Own #’s 
4, 5.  

[CA Common Core Standards:  G-CO 10, G-SRT 4, G-SRT 5, G-SRT 6, G-SRT 7, G-SRT 8, G-C 
2, G-C 3, G-C 4, G-CPE 4, G-CPE 6, G-GMD 1, G-GMD 3] 

Module 4: 

Objectives: 

1. Sketch the graphs of equations in two variables. 
2. Use distance and slope relationships to prove geometric results. 
3. Evaluate and use the signed power of a point with respect to the circle.   

 

Assignments: 

 Lesson 16:  Complete Chapter Review pp. 796-797 #’s 1, 2, 3, 4, 5, 6, 7, 8, 9, 10,11.  
Please see teacher for Chapter 9 Test and complete test.  Attach Cornell Notes. 

 Lesson 17:  Read Chapter 10.02 pp. 808-813.  Complete For You to Do #’s 1, 2; Check 
Your Understanding #’s 1, 2; On Your Own #’s 7, 13.  Read Chapter 10.03 pp. 814-820.  
Complete For You to Do #1; Check Your Understanding #’s 1, 2; On Your Own #’s 8, 13.  
Read Chapter 10.04 pp. 821-826.  Complete For You to Do #’s 1, 2; Check Your 
Understanding #2; On Your Own #’s 8, 12. 

 Lesson 18:  Complete Chapter Review pp. 828 #’s 1, 2, 3.  Please see teacher for Chapter 
10 Test and complete test.  Attach Cornell Notes. 


 Lesson 19:  Complete End of Course Study Guide. 


 Lesson 20:  Please see teacher for End of Course Comprehensive Exam  

[CA Common Core Standards:  A-CDE 1, G-CPE 1, G-CPE 4, MP 4.]   
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Scope, Sequence & Assignments - Chemistry 


Discipline: Science 

Grade level: 10th 

Title of courses: Chemistry 1, 2 

Scope of course: Full Year (2 semesters; 3 trimesters; 4 quarters) 

Next Generation Science Standards 

Textbook & additional resources:  Modern Chemistry 

Author: Raymond E. Davis 

Course Overview: 

Through independent problem-solving activities, laboratory exercises, teacher demonstrations, 
guided instruction, and discussions, text and supplementary readings, and homework 
assignments, students will explore how chemists in the real world attempt to solve problems 
and how the chemical aspects of their environment interact and can be controlled to benefit 
their daily lives. Emphasis is placed on the in-depth study of chemical topics, and involves a 
more rigorous and mathematically oriented study. Development of the major concepts of 
matter and the changes which matter undergoes, atomic structure, chemical bonding, chemical 
reactions, and behavior of solutions is enhanced by laboratory experimentation, critical 
thinking, and problem solving activities. 

The laboratory component of the course involves students in techniques that are specific to 
principles of chemistry. Technology is infused throughout the curriculum. All student activities 
have clearly defined goals for both the content material covered and the thinking skills 
involved. Laboratory activities are to have clearly labeled safety precautions and hazardous 
waste disposal procedures.  This course is designed for students who have demonstrated 
considerable interest and outstanding achievement in science and math and is intended to help 
students meet the California state science standards. 

The students will take a comprehensive end of course exam.  The exam will incorporate all 
aspects of the course as well as a lab assignment conduct at the end of the exam. 

Required Lab Supplies 

Mass, Measurements, and Density Lab: 

 Digital scale 

 Metric Ruler 
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Scope, Sequence & Assignments - Chemistry 


 Customary Ruler 
 Graduated Cylinder 
 Distilled Water 
 Block of Wood 
 Small Rock 
 Calculator 

Family of Elements Lab 

 Lab-Aids Family of Elements Lab Kit 

Conductivity Lab: 

 Conductivity apparatus: 9 volt battery with a light bulb and electrical leads 
 Five 25ml beakers or plastic disposable water cups. 
 Spoon 
 Stirring rod 
 Wash bottle 
 One 10ml graduated cylinder 

 Below are the conversions to use household items:

 1 gallon of distilled water 

5ml oil = 1 tsp 

2g cornstarch = 3/4 teaspoon (tsp) 

2g sodium chloride = 1/4 tsp table salt 

2g sodium bicarbonate = 1/4 tsp baking soda 

Oxidation-Reduction Lab: 
 30ml Copper sulfate solution 

 20 Cups, clear plastic 

 30ml Iodine solution
 
 40 Medicine cups 

 1 set Metals (copper, iron, and nickel pellets) 

 20 pipettes, plastic 

 10 rulers 

 25g sodium chloride 

 10 spot plates 
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Scope, Sequence & Assignments - Chemistry 


 3 steel wool pads 
 20 test tubes 
 30 zinc pellets 
 Balance 
 paper (shredded) 
 wax pencil 
 latex or nitrile gloves 
 goggles 

Nuclear Chemistry Writing Assignment: 

Students will apply their knowledge on nuclear chemistry to a research paper by analyzing, 
comparing and evaluating nuclear disasters throughout history. Students will also take a 
cumulative end of course exam assessing their retention of knowledge gained throughout a 
year-long course. Students will write a research paper minimum 1000 words. With the final 
draft, students will include all pre-writing activities, self-scoring rubric, work cited page and 
presentation. 

Half-Life Lab: 

Students will use a piece of licorice to demonstrate how a radioactive isotope decays over time 
and discuss how this is used to determine the age of an artifact. They will synthesize a half-life 
graph displaying their end results. Items to be included on their data table are: amount of 
sample, percent left and fraction of original remaining. 

Unit 11: Atomic Structure and Nuclear Chemistry 

 Modern Atomic Theory 
 Nuclear Chemistry 

In this unit, students will be able to describe the five models in the historical development of 
modern atomic theory (Dalton, Thomson, Rutherford, Bohr, and Quantum Mechanical Model). 

They will be able to distinguish among protons, neutrons, and electrons in terms of their 
relative masses, charges, and location with respect to nucleus. They will be able to explain how 
isotopes of an element differ. They will be able to write a balanced nuclear equation for alpha 
and beta decay processes. They will be able to compare and contrast nuclear fission and nuclear 
fusion. They will be able to calculate the energy released during a nuclear reaction using 
E=mc². 

Neutralization Lab: 
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Scope, Sequence & Assignments - Chemistry 


Through experimentation students will determine the differences and characteristics of acids 
and bases, perform a titration, know when an acid is neutralized, and calculate pH. 

Oxidation and Reduction Lab: 

Students will conduct an experiment on the reaction between zinc and iodine, then copper and 
zinc. They will write the balanced reaction noting the oxidation and reduction numbers 
properly. 

Unit 10: Reaction Kinetics and Equilibrium 

 Reaction Rate 
 Reversible Reactions 
 Equilibrium 

In this unit, students will be able to define oxidation and reduction. They will be able to explain 
what an oxidation-reduction reaction is. They will be able to assign oxidation numbers to 
reactant and product species. 

Chromatography Lab: 

Students will create their own chromatography plates in order to analyze compounds present in 
black water-based ink. Students will write a lab report evaluating data and extending the 
experiment further. 

Conductivity Lab: 

In the Conductivity Lab, students investigate the properties of ionic and covalently bonded 
materials by testing their ability to conduct electricity in solution. The class will hypothesize 
which solutions they believe will conduct electricity and support their ideas by research on the 
atomic structure and location on the periodic table of the elements involved. Students will 
construct an apparatus to test conductivity and utilize it to determine the ability of different 
solutions to conduct electricity, evidenced by the illumination of a light bulb. Students will 
record their results and analyze their data, drawing conclusions about the atomic structure of 
the elements in the experiments based on their observations. 

Unit 9: Solutions 

 Types of solutions 
 Colligative Properties of Solutions 
 Calculating Freezing Point Depression and Boiling Point Elevation 
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Scope, Sequence & Assignments - Chemistry 


In this unit, students will be able to distinguish between heterogeneous and homogeneous 
mixtures. They will be able to compare the properties of suspensions, colloids, and solutions. 
They will also be able to distinguish between electrolytes and nonelectrolytes. 

Unit 8: Phase Changes and Reaction Thermodynamics 

The Gas Laws 

As part of Unit 8, students will be required to complete an assignment that demonstrates they 
have mastered the following skills: identifying the number of steps, fastest step, rate 
determining step, and enthalpy of reaction, given a potential energy diagram. Students will also 
show their understanding of Thermodynamics by explaining how the rate-determining step 
affects the entire reaction. Given experimental data, students write the rate law for that 
reaction. 

Unit 7: The Mole and Chemical Reaction Stoichiometry 

 Limiting Reactants and Percent Yield 
 Stoichiometry Lab 

Stoichiometry Lab Assignment: 

Students will read Chapter 9 of their textbook and complete the Edgenuity Stoichiometry Lab. 
Students will be able successfully calculate the quantities in a chemical reaction. Students will 
be able to determine the amount of reactants required, in a chemical process. Students will also 
understand how to find mole ratios from a balanced chemical equation, and then utilize those 
ratios in mole-mole calculations. They will calculate stoichiometric quantities from balanced 
chemical equations with units of moles, mass, particles and volumes at standard temperature 
and pressure. 

Unit 6: Chemical Equations and Reactions 

 Significance of Chemical Reactions 
 Types of Reactions and Activity Series 

In this unit, students will be able to list three requirements for a correctly written chemical 
equation. They will be able to write a word equation and a formula equation for a given 
chemical reaction. They will be able to balance a formula equation by examination. 
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Scope, Sequence & Assignments - Chemistry 


Students will write a Procedural Essay on Balancing Equations in which they will be able to 
establish evidence that a chemical reaction is taking place, evaluate what type of reaction is 
occurring, and assess whether or not it is balanced. Students will translate chemical equations 
into words, determining their significance while making sure they are balanced. In addition to, 
they will differentiate and describe different types of reactions: synthesis, decomposition, 
single-replacement, double-replacement and combustion reactions. 

Unit 5: Formula Writing and Nomenclature 

 Oxidation numbers
 
 Formula masses and conversions
 
 Calculating empirical formulas and molecular formulas 

 Basic naming 

 Organic nomenclature 


In this unit, students will be able to explain the significance of a chemical formula, name an 
ionic compound given its formula, and determine the formula of an ionic compound formed 
between two given ions. Using prefixes, they will be able to name a binary molecular compound 
from its formula. 

Chemical Naming and Writing Practice, Nomenclature, and Organic Naming 
Assignment: 

Students will be able to write formulas for polyatomic Ions and binary compounds, as well as 
name those ions and compounds based on chemical nomenclature. In order to reach this 
objective, students will read Chapter 7 in their text, view a series of presentation slides and 
complete a series of formula and nomenclature exercises assigned and graded by their 
instructor. They will be required to memorize names, formulas, and charges of common 
polyatomic ions. They will also need to memorize the charges of common monoatomic ions. 
They will learn to write chemical formulas for binary ionic compounds and they will name them 
when given their formula. Students will learn to classify hydrocarbons as alkanes, alkenes, 
alkynes, or aromatic. They will be able to name hydrocarbons using the IUPAC system and write 
the structural formula. 

Unit 4: Bonding and Molecular Shapes 

 Resonance structures and covalent network bonds 
 Molecular geometry and intermolecular forces 

After completing this unit, students will be able to explain the formation of a cation from an 
atom of a metallic element by utilizing the octet rule via an understanding of noble gas 
electron configurations. Students will also be capable of describing the formation of an anion 
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Scope, Sequence & Assignments - Chemistry 


from an atom of a non-metal. Students should be able to explain the properties of metals using 
the theory of metallic bonding. Pupils will understand exceptions to the octet rule, be able to 
describe double and triple covalent bonds, as well as draw Lewis structures for single, double 
and triple bonds. 

Molecular Models Assignment: 

Students will complete an assignment that requires them to take closer look at covalent bonds 
in compounds. They will be able to relate shapes to the periodic table and represent the models 
on paper with Lewis Dot Diagrams. Students will identify examples, structure, and properties of 
polar and non-polar molecules. Given the formula for various molecules, students will draw the 
Lewis Structure and shape diagram. They will identify the bond angle(s), indicate whether it is a 
polar or non-polar molecule, determine it’s hybridization and decide if it demonstrates 
resonance. 

Unit 3: The Periodic Table 

 Mendeleev 
 Moseley and the modern periodic table 
 Noble gases 
 Periodic groups and trends 
 Valence electrons 

In this Unit, students will be able to describe the modern periodic table. They will be able to  
explain how the periodic law can be used to predict the physical and chemical properties of 
elements. They will also be able to describe how the elements belonging to a group of the 
periodic table are interrelated in terms of atomic number. The students will be able to describe 
the locations in the periodic table and the general properties of the alkali metals, the halogens, 
and the noble gases. 

Family of Elements Lab Assignment: 

To explore the empirical reactivity of elements, students will conduct the Families of Elements 
Lab, in which students will mix a solution containing the silver ion with the Halogen Family 
(Group VIIA) and with Sulphur (Non-metal, Group VIA). Students will be able to determine the 
elements that are in the same family and the formulas of the compound formed by observing 
the properties of compounds of the elements. Based on the amount precipitate formed when 
mixing solutions at different ratios, students observe that reactivity correlates to the formulas 
of the compounds formed. They will also see that reactivities of elements in the same group in 
the periodic table are similar and different from other groups (Halogens vs. Non-metal), thus 
giving observable evidence for the organization of the periodic table. Students will use a 
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Scope, Sequence & Assignments - Chemistry 


chemplate, silver nitrate, potassium chloride, potassium bromide, potassium iodide, and 
potassium sulfide. 

Students will complete an academic reflection for this assignment which describes the 
assignment objectively and will articulate the purpose for completing the assignment. This will 
allow the teacher and student to make connections and clarify what is learned, and examine the 
learning process. This piece helps the student become an active learner. 

Unit 2: Atomic Theory, the Atom, and Electrons 

 Atomic mass 
 Avogadro’s number 
 Orbitals and electron configuration 

In Unit 2 students will summarize Dalton’s atomic theory, describe the size of an atom. They 
will also distinguish among protons, electrons, and neutrons in terms of relative mass and 
charge. Students will describe the structure of an atom, including the location of the protons, 
electrons, and neutrons with respect to the nucleus. Students also will be able to communicate 
the contributions of Dalton, Thomson, Rutherford, and Bohr to the current Quantum Theory 
Model of the atom. 

 Measurement and Matter 
 Classification 
 Cremona Violins research assignment 
 Review scientific method and explore effective experimental design 
 Units of measurement, conversion factors, error in measurement 

In this unit, students will compare and contrast basic research, applied research, and 
technological development. They will distinguish between the physical properties and chemical 
properties of matter and classify changes of matter as physical or chemical. They will explain 
the gas, liquid, solid states in terms of particles. They will also be able to distinguish between a 
mixture and pure substance. They will be able to use a periodic table to name elements, given 
their symbols. They will be able to use a periodic table to write the symbols of elements given 
their names, describe the arrangement of the periodic table, and list the characteristics that 
distinguish metals, nonmetals, and metalloids. Students will be able to describe the purpose of 
the scientific method, distinguish between qualitative and quantitative observations, and 
describe the difference between hypotheses, theories, and models. 

In conducting the laboratory exercise of “Mass, Measurement, and Density,” students will ask 
questions, and then generate hypotheses about the mass and density of several household 
objects. Students will collect measurement data in both metric and customary units to test 
their hypotheses. After reviewing the data, students will evaluate the effectiveness of metric 
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Scope, Sequence & Assignments - Chemistry 


versus customary measurement systems, choosing which system they would prefer to use and 
arguing the benefits and drawbacks of each, supported by their observations. Students will 
learn to calculate the density and review calculations for volume of solids. 

Secrets of Cremona Violins Writing Assignment: 

Students will write a 3-5 page essay to compare and contrast modern violins with those 
produced in Cremona, Italy. Students are asked to discuss what made Antonio Stradivaris’ 
violins so unique and their sound exquisite. Students will be provided a reading assignment for 
a topic introduction. Students must include research notes, pre-writing, and drafts with 
bibliography using MLA formatting. Students will be provided with a rubric for scoring 
guidelines. Suggested method of organization is provided for the student and specific 
formatting guidelines are provided for the student. 

Module 1: Textbook:  Modern Chemistry; Lab Manual; Model ChemLab CD-Rom. 

Objectives: 
1. Learn about matter and change. 
2. Understand measurements and calculations. 
3. Identify atoms, the building blocks of matter. 
4. Learn about the arrangement of electrons in atoms. 

Chemistry 1 Assignments: 
 Lesson 1: Chapter 1 pp. 4-27 - Read Chapter 1 Matter and Change. Answer all 

questions in Section Reviews on pp. 7, 18, and 24. Define all 28 Vocabulary Words on 
page 25. 

	 Lesson 2: Chapter 2 pp. 28-61 - Read Chapter 2 Measurements and Calculations. 
Answer all questions in Section Review on p. 31. Do #'s 1-3 in Section Review on p. 42. 
Do odd #'s 1-25 in Reviewing Concepts on p. 59. 

	 Lesson 3: Chapters 2 and 3 pp. 39 and 69 - Do the Quick Lab on p. 39 and the Quick Lab 
on p. 69. Follow the procedures carefully and answer all Discussion questions. 

	 Lesson 4: Chapter 3 pp. 64-89 - Read Chapter 3 Atoms: The Building Blocks of Matter. 
Answer all questions in Section Reviews on pp. 74 and 85. Do even #'s 1-16 in Reviewing 
Concepts on p. 87. Do #'s 17 and 18 on p. 87. 

	 Lesson 5:  Chapter 4 pp. 90-121 - Read Chapter 4 Arrangement of Electrons in Atoms. 
Do Section Review #'s 1-5 on p. 97, #'s 1-3 on p. 104, and #'s 1-3 on p. 116. Answer # 53 
in Research and Writing on p. 121. 
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Scope, Sequence & Assignments - Chemistry 


	 Lesson 6: Chapter 5 pp. 122-159 - Read Chapter 5 The Periodic Law. Answer all 

questions in Section Review on p.139. Do #'s 1-2 in Section Review on p. 154. Do 

Reviewing Concepts #'s 1-26 on pp.155-156.
 

NGSS: HS-PS1-1, HS-PS1.A, HS-PS1-2, RST.11-12.2, RST.11-12.3, RST.11-12.4, RST.11-
12.7. 

Module 2:  Textbook:  Modern Chemistry; Lab Manual; Model ChemLab CD-Rom. 

Objectives: 
1. Students will complete the periodic table basics lab. 
2. Students will complete the families of elements lab. 
3. Students will understand chemical bonding. 
4. Students will explore chemical formulas and chemical compounds. 

Assignments: 
 Lesson 7:  Chapter 5 pp. 122-159, and Lab Manual - Complete the Periodic Table Basics 

Lab in the Lab Manual. 

	 Lesson 8:  Personalized Assignment. 

	 Lesson 9:  Chapter 5: Lab Manual - Complete the Families of Elements Lab in the Lab 
Manual. 

	 Lesson 10: Chapter 6 pp. 160-199 - Lab Manual - Read Chapter 6 Chemical Bonding. 
Do Section Review #'s 1-3 on p. 163, Section Review #'s 1-3 on p. 175, and Reviewing 
Concepts #'s 1-11; 15; 17 – 22 and 31 on pp. 195-196. 

	 Lesson 11: Chapter 6: Lab Manual - Do Bonding Lab using the Model ChemLab CD-
Rom and Lab Manual. 

	 Lesson 12: Chapter 7 pp. 202- 239 - Read Chapter 7 Chemical Formulas and Chemical 
Compounds. Answer all questions in Section Reviews on pp. 215, 219, 228, and #'s 1 and 
4 in the Section Review on p. 233. 

NGSS: HS-PS1-1, HS-PS1-2, HS-PS1-3, RST.11-12.2, RST.11-12.3, RST.11-12.4, RST.11-
12.7. 
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Scope, Sequence & Assignments - Chemistry 


Module 3:  Textbook:  Modern Chemistry; Lab Manual; Model ChemLab CD-Rom. 

Objectives: 
1. Students will explore chemical equations and reactions. 
2. Students will learn how to balance equations. 
3. Students will understand stoichiometry. 

Assignments: 
 Lesson 13: Chapter 7 pp. 202-239 - Do #'s 1- 5; 9; 12 -14; and 19 - 23 of Reviewing 

Concepts on pp. 235-236. 

	 Lesson 14: Chapter 8 pp. 240-273 - Read Chapter 8 Chemical Equations and Reactions. 
Define all 15 Vocabulary Words on p. 269. Do #'s 1-17 of Reviewing Concepts on pp. 
269-270. 

	 Lesson 15: Chapter 8: Lab Manual - Do the Balancing Equations Lab in the Lab Manual. 

	 Lesson 16: Chapter 9 pp. 274-299 - Read Chapter 9 Stoichiometry. Define all 8 

Vocabulary Words on p. 295 and Do Reviewing Concepts #'s 1-8 on p. 295. 


	 Lesson 17: Chapter 10 pp. 302-331 - Read Chapter 10 Physical Characteristics of Gases. 
Do Section Review questions #'s 1, 2 & 4 on p. 306. Answer all questions in Section 
Review on p. 312, and #'s 1-5 in Section Review on p. 325. 

NGSS: HS-PS1-1, HS-PS1-2, HS-PS1-3, HS-PS3-2, RST.11-12.2, RST.11-12.3, RST.11-12.4, 
RST.11-12.7. 

Module 4:  Textbook:  Modern Chemistry; Lab Manual; Model ChemLab CD-Rom. 

Objectives: 
1. Students will learn about and explore molecular composition of gases. 
2. Students will understand the difference between liquids and solids. 

Assignments: 
 Lesson 18: Chapter 10 pp. 302-331 - Do Reviewing Concepts #'s 1-14; 18, 19 on p. 327. 

	 Lesson 19: Chapter 11 pp. 332-361 - Read Chapter 11 Molecular Composition of Gases. 
Answer Reviewing Concepts #'s 1-8 on p. 357. Do the Quick Lab on p. 353. 
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Scope, Sequence & Assignments - Chemistry 

 Lesson 20: Chapter 12 pp. 362-391 - Read Chapter 12 Liquids and Solids. Answer all 
Section Review questions on p. 366 and 371; #'s 1-7 on p. 382, and all on p. 386. 

	 Lesson 21: Personalized Assignment. 

	 Lesson 22: End of Course Comprehensive Exam. 

NGSS: HS-PS1-1, HS-PS1-2, HS-PS1-3, HS-PS3-2, RST.11-12.2, RST.11-12.3, RST.11-12.4, 
RST.11-12.7. 

Chemistry 2 Assignments: 

Module 1:  Textbook:  Modern Chemistry; Lesson Guide; Model ChemLab Software. 

Objectives: 
1. Students will be able to create a rock formation lab. 
2. Students will be able to complete all assignments given. 

	 Lesson 1:  Chapter 13 pp. 394-423 - Read Chapter 13. Do all Section Review questions 
on pg. 410 of text. Complete Sections 13-1, 13-6, and 13-7 in lesson guide. 

	 Lesson 2:  Chapter 13 - Do Rock Formations Lab in Lesson Guide. 

	 Lesson 3: Chapter 14 p. 424-451 - Read Chapter 14. Do Homework Worksheets 14 –1 
through 14-6 in Lesson Guide. 

	 Lesson 4:  Chapter 15 pp. 452-479 - Read Chapter 15. Do Section Review 1,3, and 4 on 
pg. 462 of text. Do Homework Worksheets 15-1, 15-6, and 15-7 in Lesson Guide. 

	 Lesson 5: Chapter 16 pp. 480-509 - Read Chapter 16. Do "What's in a Shampoo," and 
"Testing for Shampoo Body" in Lesson Guide. 

NGSS: HS-PS1-1, HS-PS1-5, RST.11-12.2, RST.11-12.3, RST.11-12.4, RST.11-12.7. 

Module 2:  Textbook:  Modern Chemistry; Lesson Guide; Model ChemLab Software. 

Objectives: 
1. Students will be able to complete an acid-base titration lab. 
2. Students will be able to complete a specific heat lab. 
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3. Students will be able to complete all assignments given. 

Assignments: 
 Lesson 6: Chapter 16 - Do Acid-Base Titration Lab using "Model Chemlab" program 

installed on classroom computers. Instructions in Lesson Guide and on CD. 

	 Lesson 7: Chapter 17 pp. 510-551 - Read Chapter 17. Do Section Review 1-4 on pg. 524, 
and 1-5 on pg. 537 of text. Do Worksheet 17-4 in Lesson Guide. 

	 Lesson 8: Chapter 17 - Do Specific Heat Lab, using "Model Chemlab" program.
 
Instructions found in Lesson Guide and on CD.
 

	 Lesson 9: Chapter 18 pp. 552-589 - Read Chapter 18. Do Section Review 1-4 on pg. 559, 
1-3 on pg. 576, and 1-3 on pg. 584 in text. Do Section Review 18-2 in Lesson Guide. 

	 Lesson 10: Watch CNN video segments and complete worksheets in Lesson Guide. See 
your teacher for video. 

NGSS: HS-PS1-1, HS-PS1-5, HS-PS3-4, RST.11-12.2, RST.11-12.3, RST.11-12.4, RST.11-
12.7. 

Module 3:  Textbook:  Modern Chemistry; Lesson Guide; Model ChemLab Software. 

Objectives: 
1. Students will be able to complete the oxidation-reduction lab. 
2. Students will be able to complete all assignments given. 

Assignments: 
 Lesson 11: Chapter 19 pp. 590-623 - Read Chapter 19. Do Research and Writing #41, 

and Alternative Assessment #43 on pg. 621 of text. 

	 Lesson 12: Chapter 19 - Do Oxidation-Reduction lab in Lesson Guide. 

	 Lesson 13: Chapter 20 pp. 624-661 - Read Chapter 20. Define vocabulary words on pg. 
656 of text. Do Construction of Molecules and Isomers lab in Lesson Guide. 

	 Lesson 14: Chapter 21 pp. 661-699 - Read Chapter 21. Do Section Review 21-2, 21-3, 
and 21-4 in Lesson Guide. Do Reviewing Concepts 1-7 and 21 on 694 and 695 of text. 
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Scope, Sequence & Assignments - Chemistry 

	 Lesson 15: Chapter 22 pp. 700-720 - Read Chapter 22. Do Section Review 22-1 and 22
4 in Lesson Guide. Do Section Review 1-3 on pg. 704, 1-5 on pg. 712, and 1-5 pg. 716 of 
text. 

NGSS: HS-LS1-6, HS-PS1-8, RST.11-12.2, RST.11-12.3, RST.11-12.4, RST.11-12.7 
WHST.11-12.2.a. 

Module 4:  Textbook:  Modern Chemistry; Lesson Guide; Model ChemLab Software. 

Objectives: 
1. Students will be able to complete the half-life lab. 
2. Students will be able to understand the causes and effects of nuclear disaster. 
3. Students will be able to complete all assignments given. 

Assignments: 
 Lesson 16:  Chapter 22 - Do Half-Life Lab in Lesson Guide. 

	 Lesson 17: Watch CNN video segments and complete worksheets in the Lesson Guide. 
See your teacher for the video. 

	 Lesson 18: Note Cards and Rough Drafts - Write a 2 page paper on a Nuclear Disaster. 
Make sure to use your own words; do not copy or plagiarize. Use at least 3 different 
sources, including Internet, encyclopedias, library books, etc. Include a bibliography. 

	 Lesson 19: Final Copy - Fully corrected and revised version of your paper on Nuclear 
Disaster. 

	 Lesson 20: Personalized Assignment. 

	 Lesson 21: End of Course comprehensive exam.  

NGSS: HS-PS1-8, WHST.11-12.7, WHST.11-12.8, WHST.11-12.9, WHST.11-12.10. 
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Scope, Sequence & Assignments – 

World History, Geography & Economics 
 

Discipline: History/Social Science 

Grade level: 10th 

Title of courses: World History Geography & Economics 1, 2  

Scope of course: Full Year (2 semesters; 3 trimesters; 4 quarters) 

Common Core State Standards: History/Social Science 

Textbook & additional resources:  World History: Human Legacy, Modern Era  

Authors: Susan E. Ramirez, Peter Stearns and Sam Wineburg 

 Document Based activities for World History 

 Holt World Atlas 

 Interactive Reader and Study Guide 
 History's Impact: World History Video Program on DVD 

 Primary Source Library DVD 


Course Overview:  

This course covers the major strands of history, geography, economics, culture, ethics and 
sociopolitical history. The course includes major turning points in modern world history 
including the Glorious, American and French Revolutions, the Industrial Revolution, the rise of 
Imperialism, the First and Second World Wars and intervening Russian Revolution and global 
depression, the Cold War, the end of colonialism with a focus on the Middle East and 
subsequent events related to the Arab-Israeli conflict, the end of the Cold War and the collapse 
of communism in Eastern Europe, and the rise of globalization. 

Students in World History, Geography and Economics (WHGE 1, 2) will demonstrate knowledge 
and skills as they work toward these goals: 

 Students will become complex thinkers who can understand major global trends and 
forces that have shaped the world since the 1700’s, apply knowledge to new situations 
and other learning, understand the consequences of their choices, and solve problems 
creatively. 

 Students will become academically proficient and literate as demonstrated by the 
current California state standards, understand and analyze primary source documents, 
and research and prepare written essays. 
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 Students will become life-long learners through mastery of the core social studies skills 
including synthesis and analysis. 

 Students will develop and sustain self-motivation through setting goals, managing their 
time, taking charge of their education, producing quality independent work, and 
actively contributing to their learning environment. 

 Students will explain the roots, fundamental principles, moral values, and formation of 
western political ideology, beginning with Greek and Roman philosophy and 
emphasizing the democratic revolutions in England, the United States and France. 
 

 Students will evaluate the impact of industrialization on major European countries, the 
United States and Japan. 

 
 Students will analyze and evaluate the spread of European colonialism and its impact on 

Asia, Africa and Latin America. 
 
 Students will examine and evaluate the rise of communism and fascism as twentieth 

century ideologies and their impact on populations in Europe and Asia. 
 
 Students will analyze the causes and effects of the First and Second World Wars. 

 
 Students will evaluate and analyze the origins of the Cold War and the resulting 

regional conflicts brought about by the competing ideologies of communism and 
capitalist democracy, and the resulting division of Europe into communist and non-
communist camps.  
 

 Students will evaluate the reasons for and consequences of globalization and the 

increasingly integrated global economy. 
 

Five Paragraph Essay: Reforms, Revolutions, and War 

Students will construct an essay analyzing the cause and effects of the British reform during 
the 1800’s.  Students will distinguish the causes/reasons for the reforms, explain the actual 
reforms, and finally evaluate the effects the reforms had on Britain and the rest of the Empire. 
They essay should be double-spaced, 12pt font, and Times New Roman. Students should 
evaluate their essay using the rubric in the lesson guide prior to submission. 

 Document Based Investigation: WWI 
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 Students will construct a Document Based Essay on the causes of World War I responding to 
the prompt, “Why might people on different sides of the war have different perspectives for the 
causes of World War I?”  Students will synthesize the information in the documents with 
outside information in the construction of their essay.  They essay should be double-spaced, 
12pt font, and Times New Roman. Students should evaluate their essay using the rubric in the 
lesson guide prior to submission. 

 

Five Paragraph Expository Essay: WWII 

Students will compose a five paragraph essay summarizing the causes, course, and 
consequences of WWII.  Paragraphs should be well organized and contain 7-10 sentences each.  
The essay should be double-spaced, 12pt font, and Times New Roman. Students should 
evaluate their essay using the rubric in the lesson guide prior to submission. 

I.  Greek and Roman Philosophy and Western Political Thought 

1. Similarities/Differences of Judeo-Christian and Greco-Roman views of law, reason and 
faith 

2. The Development of Western political ideas 

 Readings from Plato’s Republic and Aristotle’s Politics 
 Tracing Greco-Roman political thought and its impact on American Constitutional 

Democracy 

II. Glorious Revolution (England)/American Revolution/French Revolution 

1. Enlightenment thinkers and their major ideas  
2. Comparing the philosophical ideals of the three major revolutions 

The Magna Carta, the English Bill of Rights, the American Declaration of Independence, the 
U.S. Bill of Rights, and the Declaration of the Rights of Man. 

1. The American Revolution and it’s unique significance to other nations 

 Comparison of the American Revolution and the English Revolution of 1610 
 The influence of the US Constitution on political systems in the contemporary world 

1. The French Revolution 
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 The ideological underpinnings of the French Revolution 
 Creation of a constitutional monarchy in France 
 The rise of democratic despotism and Napoleon 

1. The Congress of Vienna and the 1848 Revolutions 

III. The Industrial Revolution 

1. The Effects of the Industrial Revolution in England, France, Germany, Japan and the 
United States 

 Increases in population, urban to rural migration and growth of cities 
 Evolution of work and labor and the demise of the slave trade 
 Inventions of James Witt, Eli Whitney, Henry Bessemer, Louis Pasteur and Thomas 

Edison 

2.   Emergence of capitalism and the rise of Utopianism, Social Democracy and 

Communism 


3. The Rise of Romanticism as a Response to the Industrial Revolution 

 Art and Literature of William Blake, William Wordsworth, Charlotte Bronte and Charles 
Dickens 

IV. The Rise of Nationalism in Europe  

1. National unification of Italy and Germany  
2. Tensions/Dissolution of the Austrian-Hungarian Empire 

V. The Rise of Imperialism 

1. Social, political and economic factors underlying imperialism 
2. Division of Africa by European powers 
3. Imperialism in China, India and Latin America 

 VI. 	 World War I 

1. Causes of the Great War 
2. Principal theaters of battle, major turning points and geographic factors involved in the 

fighting 
3. Technological innovations: machine gun, barbed wire, poison gas etc. 
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4. Impact of the Great War on Russia 

 Rise of Bolshevism in Russia and Lenin’s role as a Revolutionary 
 Impact of U.S. entry into the war and Russia’s withdrawal 

 Collapse of monarchy in Russian Empire 


VII.   Political and Economic Transformation of the USSR 

1. Stalin’s rise to power and the triumph of totalitarianism 
2. Stalin’s Anti-Religious Campaigns 
3. Evaluation of Stalin’s role as modernizer of the USSR 

VIII.   Art and Culture of the 1920s 

1. Dadaism, Surrealism, Cubism and German Expressionism as an outgrowth of political 
conflict and economic depression 

2. Advancements in physics, psychology and literature 

IX.  World War II 

1. The rise of fascism and totalitarianism  
2. Comparison of key political and economic concepts: democracy, socialism, capitalism, 

totalitarianism, Nazism, isolationism, communism, corporate state 
3. Rise of fascism in Europe and Hitler’s expansion: Invasion of Poland 
4. Bombing of Pearl Harbor and U.S. entry into the war 
5. Major battles and turning points in the war 
6. The Holocaust and its impact on European Jews and ethnic minorities 
7. Defeat of Germany and Japan and postwar conferences 
8. Bombing of Hiroshima and Nagasaki 

X. The Cold War 

1. Economic, military and political competition between the USA and USSR 
2. The Marshal Plan and Western Europe’s resurgence 
3. Triumph of Communists over Nationalists in China  
4. Division of Korea 
5. Nationalistic uprisings in Poland, Hungary, and Czechoslovakia 
6. Strategic Arms buildup in Europe: NATO vs. Warsaw Pact 
7. USA-USSR proxy wars: Vietnam, Afghanistan 

 XI. The Middle East 
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1. Pan-Arab nationalism and the end of colonial control in the Middle East 
2. The creation of Israel and resulting Arab-Israeli wars 
3. The Intifada 

XII. The End of the Cold War 

1. Perestroika and Glasnost and reform in the USSR under Gorbachev 
2. ‘People Power’ and democratic change in Eastern Europe 
3. Collapse of the Berlin Wall, the triumph of Solidarity in Poland, the Velvet Revolution 

in Czechoslovakia, and the overthrow of Ceacescu 
4. Collapse of the USSR 
5. The Balkan’s War 

XIII. Globalization 

1. New age of economic integration 
2. Role of technology (internet, mobile communication) in a shrinking world 

 All units include some/all of the following: History 

 Chapter Assessments 
 Reading Comprehension Activities 
 Primary Source Analysis 
 Geography Activities 
 Comparative/Opinion Essays 
 Art/Creative projects 
 Midterm-Chapter tests 

 End of Course comprehensive exam 

 Comprehensive exams for each semester course 
 Students cannot pass the course without passing the exam 

Primary Source Activity: The Rise of Democratic Ideals 

 Students will analyze five historical documents including Magna Charta, The Declaration of 
the Rights of Man and Citizens, and the Declaration of Independence and then demonstrate 
their knowledge of each document by responding to various questions. 

 Geography Application: Napoleon’s Russian Campaign 
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 Students will study the human-environmental interaction in Napoleon’s Disastrous Russian 
Campaign through analyzing graphs and summarizing its consequences. 

Unit Test: Changes in European Society 

 Students will demonstrate their knowledge through answering various multiple choice and 
short answer questions. 

Cost-Benefit Analysis: Industrialization 

 Students will compare and contrast the cost and benefits of Industrialization by constructing a 
paragraph that includes a justification of their response. 

Online Assignment: Nationalism and Europe 

 Students will use the internet and online textbook to research the rise of nationalism in 
Europe. Students will then define terms and takes notes to prepare for a few quiz questions. 

Art Project: World War I 

 Students will create two uplifting propaganda posters that inspire people to rebuild their lives 
after World War I. One poster will be from the Triple Alliance viewpoint and the other poster 
will be from the Triple Entente viewpoint.   Students will then compose a paragraph defending 
the effectiveness of their images for each poster. 

Video Analysis: The Master Race Video 

 Students will review a video entitled “The Master Race” which examines the socio-economic 
climate in Germany prior to WWII.  Then students will synthesis the information to answer 
relative questions. 

Video Analysis: Europe and North America 

 Students will review a video entitled “Brave New World” which examines the building tension 
between the United States and the Soviet Union form the post war 1940’s to the early 1960’s. 
Then students will synthesis the information to answer relative questions. 

Illustrated Timeline: The Cold War 

 Students will identify major events and their dates pertaining to the antagonism between the 
United States and the Soviet Union; place the dates of each event in chronological orders on a 
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timeline. Students will also include a short summary of each date’s importance, and illustrate 
their timeline. 

 Metaphor Project: The Cold War 

Student will design a metaphor poster that compares the USSR and the United States during the 
Cold War. Students will illustrate this visually through art, labeling key similarities and events 
in the competition between the USSR and the United States. 

Primary Source Analysis: Arab-Israeli Conflict 

Students will study and evaluate primary source documents and respond to questions 
pertaining to each document involving the Arab-Israeli conflict through history and in current 
events. 

Module 1:  Textbook: Human Legacy:  Modern Era (2007). 

Objectives: 

1.  Trace the development of Western political ideas. 
2.  Review the principles of the English Bill of Rights. 
3.  Compare philosophical ideas and their effects on dramatic revolutions in England. 
4.  Compare the Glorious, American, and the French Revolutions. 

World History, Geography & Economics 1 Assignments: 

 Lesson 1:  Read pp. xxxiv, 2-7, and 16-17.  "Overview of Western Political Thought" - 
Complete all activities listed in the lesson guide. 

 Lesson 2:  Read pp. 2-7.  "Judeo-Christian/Greco Roman Origins" - Complete all 

activities listed in the lessons guide.  

 Lesson 3:  Read pp. H22-H28, and p. R56  "Plato vs. Aristotle" - Complete all activities 
listed in the lesson guide. 

 Lesson 4:  Read pp.228-230, p. R68, and p. R59.  "Rise of Democratic Thought" - 

Complete all activities in the lesson guide. 

 Lesson 5:  Read Chapter 4 Overview, and Chapter 5, pp. 168-181.  " The Monarchs of 
Europe" and "Enlightenment and Revolution" - Complete all activities listed in the 
lesson guide. 
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[CA State Standards 9-12:  HSS 10.1, 10.2] 

Module 2:  Textbook:  Human Legacy:  Modern Era (2007). 

Objectives: 
1.  Compare the Glorious, American, and the French Revolutions. 
2.  Analyze how changes in technology and forms of energy brought about massive change. 
3.  Describe the growth of population, rural to urban migration, and the growth of cities. 
4.  Trace the evolution of labor and the spread of nationalism.    

Assignments: 

 Lesson 6:  Read Chapter 5, pp. 182-190.  "Enlightenment and Revolution" - Complete 
all activities listed in the lesson guide. 

 Lesson 7:  Read Chapter 6, pp. 192-221.  "The French Revolution and Napoléon" - 

Complete all activities listed in the lesson guide.  

 Lesson 8:  Read Chapter 7, pp. 234-253.  "The Industrial Revolution" - Complete all 
activities listed in the lesson guide. 

 Lesson 9:  Read Chapter 8, pp. 260-278.  "Life in the Industrial Age" - Complete all 
activities listed in the lesson guide.  

 Lesson 10: Read Chapter 7 and Chapter 8 Overviews.  "The Industrial Revolution" and 
"Life in the Industrial Age" - Complete all activities listed in the lesson guide. 

[CA State Standards 9-12: HSS 10.2, 10.3] 

Module 3:  Textbook:  Human Legacy:  Modern Era (2007). 

Objectives: 
1.  Understand the "Causes and Effects of British Reform". 
2.  Analyze the spread of nationalism across Europe.   
3.  Explain imperialism from the perspective of the colonizers and the colonized. 

Assignments: 

 Lesson 11:  Read Chapter 9, pp. 286-291. "Reforms, Revolutions, and War" - COmplete 
all activities listed in the lesson guide. 

 Lesson 12:  Read Chapter 10, pp. 314-334. "Nationalism in Europe" - Complete all 
activities listed in the lesson guide.  
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 Lesson 13:  Read Chapter 11, pp. 340-371. "The Age of Imperialism" - Complete all 
activities listed in the lesson guide.  

 Lesson 14:  Read Chapter 11, pp. 340-371. "The Age of Imperialism" - Complete all 
activities listed in the lesson guide. 

 Lesson 15:  Read Chapter 12, pp. 380-401. "World War I" - Complete all activities listed 
in the lesson guide. 

[CA State Standards 9-12: HSS 10.2, 10.3, 10.4, 10.5, 10.6, 10.7, 10.9] 

 

Module 4:  Textbook:  Human Legacy:  Modern Era (2007). 

Objectives: 

1.  Analyze the arguments for war, the major battles, turning points, and importance of 
geographical factors of World War I. 

Assignments:  

 Lesson 16:  Review Chapter 12, pp. 380-401. "World War I" -  Complete all activities 
listed in the lesson guide. 

 Lesson 17:  Review Chapter 12, pp. 380-401. "World War I" -  Complete all activities 
listed in the lesson guide. 

 Lesson 18:  Review Chapter 12, pp. 378-401. "World War I" - Complete all activities 
listed in the lesson guide.  

 Lesson 19:  Complete the study guide for the end of course exam found in the lesson 
guide. 

 Lesson 20: End of Course comprehensive  Exam 

[CA State Standards 9-12: HSS 10.5,10.6, 10.7] 

 

Module 1: Textbook:  Human Legacy: Modern Era (2007). 

Objectives: 
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1.  Review the causes and effects of World War I as an international event.  
2.  Analyze the effects of the First World War, the rise of totalitarian governments, and the 
causes and consequences of WWII.  
3.  Do a document-based investigation. 
4.  Analyze the causes and consequences of World War II.  
5.  Analyze the Nazi Policy of racial purity.   

World History, Geography & Economics 2 Assignments: 

 Lesson 1:  Review Chapter 12, and read Chapter 13 pp. 409-418. "World War I" and "The 
Interwar Years" - Complete all activities listed in the lesson guide. 

 Lesson 2:  Read Chapter 13, pp. 420-431. "The Interwar Years" - Complete all activities 
listed in the lesson guide. 

 Lesson 3:  Read Chapter 14, pp. 437-444. "World War II" - Complete all activities listed 
in the lesson guide. 

 Lesson 4:  Read Chapter 14, pp. 445-455. "World War II" - Complete all activities listed 
in the lesson guide. 

 Lesson 5:  Read Chapter 14, pp. 456-465. "World War II" - Complete all activities listed 
in the lesson guide. 

[CA State Standards 9-12: HSS 10.4, 10.5, 10.6, 10.7,10.8, 10.9] 

 

Module 2:  Textbook:  Human Legacy: Modern Era (2007). 

Objectives: 

1.  To be able to discuss the human costs of the war and compare economic and military power 
shifts caused by the war.  
2.  Understand the causes of the Cold War and understand the importance of the Truman 
Doctrine and Marshall Plan.  
3. Learn about uprisings in Europe and understand how these led to developments of 
nationalism.  
4. Learn about the end of the Cold War.  
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Assignments: 

 Lesson 6:  Review Chapter 14, pp. 437-465. "World War II" - Complete all activities 
listed in the lesson guide. 

 Lesson 7:  Review Chapter 14, pp. 437-465. "World War II" - Complete all activities 
listed in the lesson guide. 

 Lesson 8:  Read Chapter 15, pp. 479-489. "Europe and North America" - Complete all 
activities listed in the lesson guide. 

 Lesson 9:  Read Chapter 15, pp. 490-501. "Europe and North America" - Complete all 
activities listed in the lesson guide. 

 Lesson 10: Review Chapter 15, pp. 479-505. "Europe and North America" - Complete all 
activities listed in the lesson guide. 

[CA State Standards 9-12: HSS 10.6, 10.7, 10.8, 10.9] 

 

Module 3:  Textbook:  Human Legacy: Modern Era (2007). 

Objectives: 

1.  Establish a pattern of America’s post-war policy in Asia. 
2.  Analyze the Chinese Civil War, the rise of Mao Tse-tung, and the subsequent political and 
economic upheavals in China 
3.  Analyze the history, trends, and challenges of these regions. 
4.  Understand how the Holocaust affected world opinion on the need for a Jewish State. 
Analyze the Arab/Israeli conflict. 

Assignments: 

 Lesson 11:  Read Chapter 16, pp. 510-521. "Asia" - Complete all activities listed in the 
lesson guide. 

 Lesson 12:  Read Chapter 16, pp. 522-531. "Asia" - Complete all activities listed in the 
lesson guide. 
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 Lesson 13:  Read Chapter 17, pp. 536-549. "Africa and The Middle East" - Complete all 
activities listed in the lesson guide. 

 Lesson 14:  Read Chapter 17, pp. 551-561. "Africa and The Middle East" - Complete all 
activities listed in the lesson guide. 

 Lesson 15:  Review Chapter 17, pp. 536-561. "Africa and The Middle East" - Complete 
all activities listed in the lesson guide. 

[CA State Standards 9-12:  HSS 10.1, 10.2, 10.3, 10.4] 

 

Module 4:  Textbook:  Human Legacy: Modern Era (2007). 

Objectives: 

1.  Understand how to write a document-based essay. 
2.  Analyze the history, trends, and challenges of nation-building in Mexico and other Latin 
American countries. 
3.  Analyze the integration of countries into the world economy and the information, 
technological, and communications revolutions. 
4.  Assess mastery of concepts learned in this course. 

Assignments: 

 Lesson 16:  Read Chapter 18 Summaries, "Latin America" - Complete all activities listed 
in the lesson guide. 

 Lesson 17:  Read Chapter 19, pp. 590-606. "Today’s World" - Complete all activities 
listed in the lesson guide. 

 Lesson 18:  Read Chapter 19, pp. 607-613. "Today’s World" - Complete all activities 
listed in the lesson guide. 

 Lesson 19:  Complete the study guide for the end of course exam found in the lesson 
guide.  Ask your teacher to print out a copy for you. 

 Lesson 20: End of Course comprehensive exam  

[CA State Standards 9-12: HSS 10.1, 10.2, 10.3, 10.11] 
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Discipline: Foreign Language (Language Other than English) 

Grade level: 10th 

Title of courses: Spanish 5, 6 

Scope of course: Full Year (2 semesters; 3 trimesters; 4 quarters) 

Textbook & additional resources:  En Espanol! 3 Tres 

 En Espanol! 3 Audio Program Take Audio CD  
 En Espanol 3 Resource Books 1-6 
 www.classzone.com 
 Spanish 5 Lesson Guide 
 Dictionaries and supplemental materials on Spanish-speaking cultures and people 

Author: Estella Gahala, Patricia Hamilton Carlin, Audrey L Heining-Boynton, Ricardo Otheguy 
and Barbara Rupert. 

Course Overview: 

This one-year course is designed for those students who have successfully completed Spanish 
3, 4 and is intended to increase students’ oral, written, and listening proficiencies.  There is an 
emphasis on fluency, with accurate pronunciation and intonation, as well as emphasis on 
cultural awareness and appreciation of Spanish-speaking countries. By course end, students 
will be able to communicate effectively by participating in Spanish conversations. Through the 
use of literature, film and other cultural media, students will observe and gain knowledge and 
understanding of other cultures.  Through a wide array of technology using web 2.0 tools as a 
method for demonstrating mastery, students will generate projects to enhance Spanish writing 
and speaking abilities. 

The purpose of this course is to advance student knowledge and understanding in each of the 
major communication skills: listening, reading, speaking and writing. Students will learn to 
communicate effectively in Spanish by writing short answers and essay responses using 
advanced Spanish vocabulary and grammatical structure. Student will use aural skills to 
comprehend conversational Spanish. In addition students will be expected to clearly articulate 
impromptu Spanish responses orally to the teacher. Students will read multiple pieces of 
Spanish literature to help expand their understanding of the social, political, and economic 
structures, as well as everyday life, in Spanish speaking areas of the world. 

Ultimately, this course is intended to help students participate in multilingual communities at 
home and in the global marketplace around the world. By introducing students to the great 
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figures of Spanish history and literature, they will be introduced to the creative use of Spanish 
language and Spanish-speaking countries’ cultures with the hopes that they will gain a more 
nuanced respect for the development of the Spanish speaking world. Through gaining a greater 
understanding and appreciation of the Spanish language and culture, students will be able 
develop a more culturally sensitive approach to the world. 

The course is organized in 4-6 week units based on appropriately rigorous themes. Each theme 
provides extended opportunities for listening, speaking, reading, and writing in increasingly 
abstract and sophisticated ways. The course for study for Units 1-3 is to continue engaging the 
learner on the parts of speech, conjugation of the verbs and immerse the students in the culture 
of Spanish speaking countries.   In unit 4, The Next Step, students describe their studies, talk 
about careers, and learn about Latin American Economics. In unit 5, Art in Spain and the 
Americas, students request clarification, make cross-curricular connections, and talk about film 
and literature. Finally, in unit 6, What do You Want to See, students talk about technology, 
navigate cyberspace, and compare and evaluate. 

In Unit 1 “Asi Somos students will engage and learn: 

 Listening Strategies and recognizing descriptions 
 Review tense of regular verbs 
 Learn about Mexico and Central American cultures 
 Latin American geography 
 Latin American holidays 
 Irregular yo forms 
 Preterite tense of regular verbs 
 Imperfect tense 
 Preterite vs. imperfect (Spelling changes) 
 Present and past perfect tense 
 Complete Comprehension questions 
 Complete Classzone on line quizzes 
 Speaking quiz with teacher 
 Hispanic Art Review 
 Future tense to express probability 
 Reflexive verbs 
 Reflexive verbs used reciprocally 
 Impersonal constructions with se 
 Speaking activities â€“ identify feelings important in a friendship 
 Create a PowerPoint Presentation in Spanish about yourself 

In Unit 2 “ El Mundo es Nuestro students will engage and learn: 

 Physical and personality descriptions for people 
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 Clothing, jewelry and color vocabulary 
 Vocabulary for household chores and activities at home 
 Command forms 
 Nosotros commands 
 Speculating with the conditional  
 Complete Classzone online quizzes 
 Create audio recording of an interview with someone from a Spanish speaking country 
 Conduct speech to class and teacher 
 Comprehend complex sentences 
 The present subjunctive of regular verbs 
 The present subjunctive of irregular verbs 
 The present subjunctive of stem-changing verbs 
 The present perfect subjunctive 
 Answer Comprehension questions 
 The subjunctive with expressions of emotion 
 The subjunctive to express doubt and uncertainty 
 The subjunctive with cuando and other conjunctions of time 
 Student complete speaking quiz with teacher 

Unit 3 “Celebracion De Mi Mundo students will engage and learn: 

 Environmental vocabulary 
 Irregular stems in the future 
 Rainforest vocabulary 
 The subjunctive for expressing wishes 
 The subjunctive with conjunctions 
 The Imperfect subjunctive 
 Subjunctive with nonexistent and indefinite antecedents 
 The subjunctive for disagreement and denial 
 Conditional sentences 
 Learn about Hispanic art 
 Summary of the subjunctive 
 Complete Classzone on line quizzes 
 Subjunctive vs. Indicative 

Unit 4: Ch.1-El proximo paso 

In this chapter, students will learn to discuss and describe their studies by developing 
appropriate vocabulary. In addition to the mastery of vocabulary words, students will learn to 
use the past progressive tense, present progressive tense, and interrogatives. In particular, 
students will practice using the Progressive with ir, andar, and seguir instead of estar. In 
following one of the unit’s themes, to say what you are doing, students describe an action that 
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was in progress, or an action that continuously occurred in the past. Students will be required 
to practice this vocabulary and grammatical forms in activities and comprehension questions 
based off of the textbook reading as well as listening to audio and audio visual CD’s. Students 
will begin to practice the use this chapter’s grammar and vocabulary through the use of 
impromptu conversational Spanish through oral journals of three-to-five minutes delivered to 
the teacher.  Specifically, students will be asked to use a Web 2.0 tool to exhibit their 
knowledge gained in this chapter of the interrogative form by creating a transcript of an 
exchange between a hiring manager and a job candidate in their selected field of study. 
Students will also be introduced to Argentine literature and culture by reading about Jorge Luis 
Borges’ life and work, along with a short story of his, El Sur. Students will be asked to analyze 
the work and construct an essay-length response on the symbolism of the story in relation to 
the history of immigration in Argentina in the early 20th century. 

Unit 4: Ch.2-¿Cual será tu profesión? 

In this chapter, students will learn to talk about their careers, including vocabulary appropriate 
to the workplace. Vocabulary will be reinforced through their use in context, pictures, and 
flashcards for studying.  Students will review affirmative and negative expressions. 
Grammatically, the use of the Past Perfect Subjunctive will be used to express emotions, and 
the Conditional perfect will be used to hypothesize ideas. The development of these skills will 
be facilitated through the use of activities in the textbook, including those linked to the audio 
and audio visual CD’s to improve students’ aural grasp of the language. Students will continue 
their impromptu 3-to-5 minute oral journals to the teacher using the vocabulary and 
grammatical structures learned in the chapter. Reading and writing in Spanish will be practiced 
through the textbook and through constructed responses to comprehension questions. This 
chapter also includes a project for the students to complete. After reading, writing, and 
listening about careers and job ads, students will apply what they’ve learned by creating an 
original mock job advertisement, which they will broadcast themselves in Spanish. Using a self-
created screencast or video, students will record and broadcast themselves as the Spanish 
interviewer for an open position, commenting on the company’s address, wages, and other 
similar components of a classified ad job posting. 

Unit 4: Ch.3-Un mundo de posibilidades 

In this chapter, students will learn about the economics of the southern cone countries and the 
varieties of cultures and unique idioms spoken throughout the Spanish speaking world. 
Students’ readings will introduce these topics, and the students will be required to master the 
related vocabulary in the chapter through practice and application in their reading and 
listening assignments. Among the skill developed in this chapter, students will learn to use the 
future perfect tense to express past probability. Students will also be able to avoid redundancy 
by reviewing subject and stressed object pronouns, as well as reviewing possessive pronouns to 
express and clarify possession. These skills will be utilized through the continuation of their 
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impromptu 3-to-5 minute oral journals delivered to the teacher. Students will be required to 
read and listen for meaning in their assignments in the textbook and on the audio and audio
visual CD’s. It is expected that through their listening and reading exercises that they will be 
able to evaluate predictions about which countries are major world producers. Careful reading 
and listening will be needed to answer related comprehension questions.  The skills learned in 
this chapter will culminate into a project that will encourage students to make cultural 
connections through the idioms of the Spanish language. Using the textbook as a starting 
point, students will independently research a unique group of Spanish speakers’ idiom and 
economy. The project will ask students to create a speech and multimedia presentation in 
Spanish to present the information they discovered in their research. 

Unit 5: Ch.1- Tradiciones espanolas 

This unit will further develop students’ awareness of the art, literature, and culture of Spain 
and Latin America. In this chapter, students will learn about culture in the arts of Spain, 
including artists such as Francisco de Goya and museums like the Museo Del Prado in Madrid.  
Students will practice and master vocabulary related to art, literature, and music by utilizing 
these words in their reading, listening, writing, and speaking activities. Students will listen to 
presentations and read about the art at the Museo del Prado, as well as answer questions based 
upon the information they have learned in order to gain an appreciation for the importance of 
museums. In addition, students will review and practice using demonstrative adjectives and 
pronouns, as well as differentiating between ¿qué? versus ¿cuál? to further discuss art. Using 
these skills students will continue their impromptu 3-to-5 minute oral journals. The 
culminating project in this chapter will be the exploration of the Spanish Civil War and its 
effects through the creation of a multimedia timeline and constructed response. Students will 
research the events of the Spanish Civil War and compile them into a timeline, from which they 
will choose one event to investigate its causes and effects in a two paragraph response. 

Unit 5: Ch. 2- El Nuevo Mundo 

In this chapter, students will learn about pre-Colombian civilizations in the Americas, focusing 
primarily on pre-Colombian artwork. The vocabulary students will be developing will allow 
them to discuss the arts, dances, and other aspects of pre-Colombian America. Students will 
watch and listen to a virtual art visit as they learn to describe the arts and crafts of the pre-
Colombian era. Students will continue their mastery of indirect object pronouns and other 
relative pronouns through written activities. They will also be expected to learn about Direct 
Object pronouns by listening to conversations and comprehending the relationship expressed 
by the pronouns. As students read and listen to information about pre-Colombian civilizations, 
they will be required to answer comprehension questions to show their understanding of the 
material and to practice written composition. Students will also be expected to use the 
grammatical structures and vocabulary learned in this chapter in their impromptu 3-to-5 
minute oral journals to practice oral composition. At the end of this chapter, students will be 
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required to complete a written midterm that tests their knowledge of the grammar (in 
particular, sentence formation regarding pronoun usage) and vocabulary presented in the 
course thus far. Furthermore, this midterm will test students’ abilities to listen and improvise 
in Spanish during conversation. 

Unit 5: Ch.3-Lo mejor de dos mundos 

In this chapter, students will learn about how to talk about literature and film. In the textbook, 
students will learn and practice using vocabulary pertinent to literature, literary criticism, and 
films. Students will develop a mastery of double object pronouns and nominalization in order 
to clearly discuss literature and films in their textbook activities and their impromptu 3-to-5 
minute oral journals.  Reading and aural activities will prepare students to complete two 
separate projects, one on film and another on literature. The project on film asks students to 
watch the movie El Norte in Spanish. After viewing the film, students must write a five 
paragraph analytical essay, in Spanish, on the film El Norte. Essays must be engaging, 
organized, and use proper grammar and mechanics. They must also have a clear thesis, well-
developed body paragraphs of at least seven sentences each, and thoughtful conclusion.  The 
second project, on literature, asks students to read selected poems of Pablo Neruda and learn 
about his life. After reading a collection of Neruda’s Odas, students will answer comprehension 
and analysis questions on the works and their meanings. Furthermore, students will be creating 
an original Oda a… entirely in Spanish in the style of Pablo Neruda. Students will be 
encouraged to use rhetorical and poetic devices in their poems. 

Unit 6: Ch.1-¿Que quieres ver? 

In this chapter, students will learn how to narrate in the past, express doubt and certainty, 
report what others say, and talk about television. From the textbook, students will develop 
vocabulary related to television shows, including describing the equipment, program genres, 
and reactions. Mastery of vocabulary content will be achieved by several means: students will 
participate in written activities from the textbook; they will use their newly learned vocabulary 
to construct a critical review of a 30-to-60 minute television show originally aired in Spanish; 
they will also be asked to create a multimedia television program guide with recommendations 
and synopses of Spanish-language television shows for the week. Watching the television 
shows and participating in listening activities will help practice their aural skills, while the 
continuation of impromptu 3-to-5 minute journals will encourage the ability to speak 
conversationally. In keeping with the standards of the chapter, students will practice the use of 
Preterite vs. Imperfect tenses to enable them to report what others say and narrate the past, as 
well as enable the ability to understand and express opinions. Students will listen to an 
interview with a famous artist and answer comprehension questions, as well as reflect through 
narration the television they used to watch as a child compared with today. Students will also 
practice expressing doubt by completing conversations between friends and siblings using 
either the indicative or the subjunctive tense. The culminating project, the multimedia 
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television program guide, will also help students learn about the cultures of Venezuela, 
Colombia, Ecuador, Peru, and Bolivia, by asking them to research television shows aired within 
these countries. 

Unit 6: Ch.2-Aquí tienes mi numero 

In this chapter, students will learn to talk about technology. Students will develop the 
vocabulary necessary to discuss the technology necessary for work and daily life, as well as 
vocabulary related to the purchasing of electronic devices.  Students will utilize this vocabulary 
throughout the chapter in speech, writing, reading, and listening. Textbook activities will 
encourage students to write and discuss the types of technology they use and buy. Impromptu 
oral journals will also encourage the development of vocabulary by asking the students to 
reflect on technology in their lives. Students will engage in activities and respond to 
comprehension questions in response to readings from the textbook and conversations that 
they listen to. In keeping with the standards of the chapter, students will also practice and 
review several concepts through the chapter’s activities: the use of prepositions and adverbs in 
stating location; the use of pero vs. sino to make contrasts; the use of se to describe unplanned 
events. In this chapter’s culminating project, students will use the vocabulary and grammatical 
structures learned in this chapter to create a comprehensive multimedia advertisement in 
Spanish for a real or invented electronic device. Students must be able to talk comparatively 
about the device and write persuasively to create and effective advertisement. 

Unit 6: Ch.3-¡Un viaje al ciberespacio! 

In this chapter, students continue to learn about technology in the world today, this time 
focusing on computers, computer use, and cyberspace. Students will also continuing 
developing the ability to compare, evaluate, and express relationships through prepositions, 
verbs with prepositions, and a review of comparatives and superlatives.  These tools will allow 
students to complete their textbook activities and reading comprehension questions. Students 
will gain written and verbal practice in these areas by participating in their activities and 
completing their impromptu 3-to-5 minute oral journals relating to the use of computers and 
the internet. Some activities in this chapter will be aural, requiring students to listen to, 
comprehend, and respond to spoken dialogue about technology. Responses in this chapter 
include writing in paragraph from. This chapter’s culminating project requires students to 
compare and evaluate what they’ve learned about technology and its role in connecting them 
to Spanish speaking communities and countries. Students will be asked to compose a full-
length journalistic article for their school newspaper on a school event related to technology. 
Students will need to use the grammatical structures and vocabulary learned in this chapter to 
clearly express their opinions and accurately report the information in their article. 

Literature Unit: 
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The final unit of the class will be a look into the life and work of Gabriel García Márquez, 
specifically the first chapter of Cien Años de Soledad.  Students will begin by learning about 
García Márquez’s life. They will be asked to listen to, read, and watch presentations in Spanish 
on García Márquez’s life and the history of Colombia while taking notes and responding to 
comprehension questions to develop a background for the story. To prepare themselves, 
students must define and study an extensive list of some of the new and difficult vocabulary 
used in García Márquez’s book, while keeping a journal of other words or phrases that strike 
them as interesting, significant, or difficult. Students will take notes on the story in preparation 
to write a literary analysis essay. The essay will ask students to analyze the significance of 
García Márquez’s unique presentation of the History of Macondo. 

Assessments in this course are designed to provide evidence of competency for students in 
reading, writing and speaking. Students are given the opportunity to use web 2.0 tools, draft 
essays, audio conversational journals, complete reports, and research projects as means of 
assessment. These assessments help to provide real world applications for their skillset. 
Communication assessments are throughout the course, both formally and informally in the 
forms stated above as well as through interactive media that is crafted by the student. There is 
a consistent monitoring of student progress through evaluation of participation, homework, 
tests, midterm, projects, and the end of course exam, which the student must draft themselves. 

Conversational Journals – Throughout this course students will be assessed on their verbal 
Spanish skills through the development of their conversational journals.  Students will record 
their Spanish conversations using the web 2.0 tool screencastomatic.com.  Students create 
multiple two to three minutes of conversation on the assigned topic per chapter.  Students send 
their teachers the web link via email and teacher assess the Spanish conversation based on 
pronunciation, correct use of vocabulary, and properly addressing the conversation topic. 
Student’s narration style will also be assessed based on their ability to provide a smooth 
delivery in a conversational style. Voice must be clear and expressive. 

Reading Comprehension Questions – Students will respond in writing to assigned reading 
comprehension questions throughout the course.  Students will write their answers in Spanish 
using the correct vocabulary, verb tense and topic based on the assigned chapters.  Student 
ability to use affirmative and negative expressions is evaluated from their assigned questions. 
Also evaluated is the ability to express and understand opinions. Students will be assessed on 
their ability to understand the written language by answering the comprehension questions 
related to them. 

Spanish Essay Writing – Students are assigned multiple essays throughout the courses.  
Students will construct essays in Spanish in response to read Spanish literature such as El Sur 
and three poems by Pablo Neruda and Cien anos de soledad. In their essays, students will 
analyze the role of history in the literature and character analysis.  Student essays will be 
graded using a rubric based on content, thesis support throughout their essays and Spanish 
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writing abilities. They are also evaluated on their ability to use strings of related sentences 
together, using proper grammar, spelling, and punctuation. Students are also assessed on their 
ability to create sentences, form paragraphs, and write an essay, in Spanish, that includes an 
effective introduction, developed body paragraphs, and a conclusion. 

Projects – Students will create various projects in this course.  Students will create a classified 
ad in Spanish and present it in Spanish to the teacher.  Research and writing their ad is required 
before they can present it.  Students will also create a digital timeline based on their research of 
the Spanish Civil War. Student’s digital timeline will be assessed for vocabulary use, accuracy, 
and creativity/appearance. Also evaluated will be the two paragraph response about the event 
the student chose to research more in depth. 

Listening – Students will watch El Norte in Spanish and be assessed on comprehension 
questions based on the movie. Also through the chapters in the book students will listen to 
audio of Spanish conversations using  audio tracks and  will be assessed on their ability to 
understand the spoken language by answering questions through verbal and written 
communication. 

Midterm  - Students will be graded on their ability to express themselves, verbally and 
spontaneously, using grammar appropriately, as they talk with their teacher during the 
speaking component of the midterm. Students are asked to discuss an ideal trip with their 
teacher about where they traveled, why, with whom, and what did they enjoying seeing. This 
improvised assessment is a short narrative of approximately 10 sentences long, after which the 
Spanish teacher will ask their own spontaneous (Spanish) questions about the student’s travel 
experience. Student answers to these questions will be graded with the same rigor. 

Final Exam – At the end of this course students will complete their final exam that assess the 
student’s verbal, listening, writing, and reading Spanish abilities based on the content learned 
throughout the chapters in the textbook and literature read within the course.  Students will 
respond to vocabulary questions in writing and various multiple choice questions based on 
content from the textbook.  Then write a short in class essay in Spanish and then complete a 
speaking assessment on a given topic with the teacher. 

Grammar and vocabulary will be introduced through instructional activities in the textbook as 
well as through flashcard review. New grammatical structures and Spanish words/phrases will 
be reinforced through their required use in students’ oral journals, written responses, and the 
projects that cap each chapter. 

Cultural Connections will be introduced primarily through the use of cultural artifacts 
(literature, movies, and television) and through the use of the textbook readings. Students will 
be encouraged to discuss, compare, and engage with the new cultures through the use of their 
oral journals, written responses, and creative engagement with the cultures through their 
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various projects. Students will be asked to put themselves in the shoes of the people who live in 
those cultures and to use their research skills to further learn about the cultures and societies 
of Spanish-speaking countries. 

Reading will be an integral component to this course. Students will be required to develop 
strong reading skills to comprehend textbook assignments and the literature prescribed in the 
course. Reading in this course is designed to inform students, allow students to imitate 
grammatical patterns, learn vocabulary in context, and engage creatively with the language. 

Listening will encourage students to continue to develop their ability to comprehend 
conversational Spanish. Students will listen to a movie (El Norte) and the instructional CD’s 
that accompany the textbook to be exposed to Spanish dialogue. 

Speaking will primarily be developed through the use of students’ impromptu oral journals. 
Students will be asked to respond to prompts relating to the topics in each chapter in an 
unscripted manner for 3-to-5 minutes. There will also be several projects which will include 
students presenting their research or project in an oral presentation to the teacher. Students 
will hopefully become more comfortable speaking in Spanish in front of a small audience and 
gain a greater confidence in composing impromptu Spanish dialogue. 

Writing will be integral to students’ development in the Spanish language in this course. 
Students will be asked to compose written work of various lengths in Spanish. From short 
answer, to short paragraphs, to essays, students will practice researching, composing, and 
editing well-developed ideas in Spanish. Students will be required to use the grammatical 
structures and vocabulary correlating to each chapter in their written exercises, as well as the 
correct accentuation of words. 

Technology will also be integral to this course. Students will engage with the language through 
pictures and videos that they use to help create their multimedia presentations on a computer. 
Computers will be used for some of the instruction (such as the use of audio and audio-visual 
CD’s) as well as a tool for researching and composing essays and projects. Students will be able 
to use applications such as Microsoft Word, Microsoft PowerPoint, Microsoft Publisher, Prezi, 
Screencasts, and YouTube as they progress through the course. 

Throughout Spanish 6 students will develop critical thinking and cultural processing skills 
through text, visuals, audio, video, and interpersonal communication.  The assignments 
developed for this course are designed to meet CA Common Standards of Reading 
Comprehension and writing skills.    Students read for meaning through indirect instruction, 
and engage in simulations and field observations via experiential learning. Students work to 
expand their cultural knowledge and awareness through contextual situations they read and 
answer questions about. Students demonstrate their ability to engage in oral and written 
conversations via comprehension questions, a movie critique, and various web 2.0 projects. 
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Unit 4- Students will be focusing on different areas of collegiate study and career choices.  
Within this unit students will be completing the following key assignments: 

Reading Comprehension Questions - Students will answer in Spanish multiple reading 
comprehension questions based on reading from Unit 4.   These questions address 
comprehension of the vocabulary words, understanding the different fields of study and careers 
and the abilities to prepare for a job interview and career after college.  Students will use past 
and present progressives within their answers. 

Conversational Journals - Students will complete several impromptu and conversations in 
Spanish and record them to turn in to their teacher.  Students will discuss different college 
campuses and what areas of study they are interested in. 

Listening - Audio Conversation between two Spanish speaking students that discuss their 
schools and areas of interest and why they like their subject areas.  Students will also use the 
online textbook support classzone.com to help with vocabulary pronunciation and 
memorization. 

Reading – Students will be reading Chapters 1, 2, and 3 within Unit 4 of the textbook to help 
with content understanding. 

Projects – Students will create a mock interview within a career of interest and develop at least 
six interview questions using vocabulary from Unit 4.  Students will record audio of their 
questions and turn in. Students will then have a mock interview with the teacher using the 
Spanish questions they created.  Students, in another project, will create a classified ad in 
Spanish.  They will create a visual ad in Spanish such as a poster and present that in Spanish to 
their teacher.  Students will also read “El Sur” in Spanish and write an essay in Spanish that 
addresses the symbolism of southern Argentina within the story of “El Sur”. And how is the 
history of Argentina represented in ‘El Sur” specifically Argentina’s history of immigrants. In 
another project in Unit 4, students will create a PowerPoint presentation and speech in Spanish 
about different people groups within Latin American that speak different dialect mentioned 
with the textbook. 

Unit 5 Students will be completing assignments that focus on communication, Spanish and 
Latin America cultures and expressing relationships. 

Reading Comprehension Questions:  Students will answer in Spanish multiple reading 
comprehension questions based on reading from Unit 5.   These questions address 
comprehension of the vocabulary words, understanding and discussing of art, requesting 
clarification in a conversation, music, relative pronouns, expressing relationships and making 
generalizations. 
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Conversational Journals: Students will complete several impromptu and conversations in 
Spanish and record them to turn in to their teacher based on topics within Unit 5. 

Listening: There will be Audio Conversation taking place between two Spanish speaking 
students that discuss Spanish arts and crafts, and direct object pronouns.  Students will also use 
the online textbook support classzone.com to help with vocabulary pronunciation and 
memorization. 

Reading – Students will be reading Chapters 1, 2, and 3 within Unit 5 of the textbook to help 
with content understanding. 

Projects – Students will complete an online timeline using timetoast.com that focuses on a 
particular event within the Spanish Civil War.   After answering questions about the Spanish 
Civil War, students will need to organize 10 major events into the digital timeline.  Each event 
will include a brief one sentence description about the importance of that event. Lastly, 
students choose one particular event from the timeline to research further and answer specific 
questions on. Organize these answers into a two paragraph response, in Spanish.  Students will 
also complete a movie analysis: El Norte.  Students learn about the volatile issue of 
immigration from viewing this movie, along with other research. From this students draft a five 
paragraph analytical essay, in Spanish. The essay should include the following points: the 
reasons for illegal immigration, the problems faced by illegal immigrants trying to arrive safely 
in the US, the issues they face on a daily basis to survive in the US, and contributions and/or 
problems involved with an influx of illegal immigrants.  Students will also complete a Spanish 
poetry project.  They will read a background of writer Pablo Neruda and three of his poems.  
They will when research further into his life and create their own Ode poem. 

Unit 6  

Reading Comprehension Questions:  Students will answer in Spanish multiple reading 
comprehension questions based on reading from Unit 6. 

Conversational Journals: Students will complete several impromptu and conversations in 
Spanish about television programing, technology, and their types of shows and record them to 
turn in to their teacher.  Students will also narrate the past and express doubt about and 
certainty and report what others say. 

Listening: There will be Audio Conversation taking place between two Spanish speaking 
students that discuss television shows, technology, and make contrasts.  Students will also use 
the online textbook support classzone.com to help with vocabulary pronunciation and 
memorization. 
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Reading:  Students will be reading Chapters 1, 2, and 3 within Unit 6 of the textbook to help 
with content understanding. 

Projects   In keeping aligned with the chapter’s focus on technology, students are asked to 
create an advertisement for a product to be sold at a convention. First students must pretend 
that they’ve invented a device/product to advertise. Create the advertisement, name the 
product, and decide what it does and who will be the audience. After answering some questions 
about their product, students are then asked to record a screenshot of their advertisement, 
complete with script/narration and present it to the teacher. Student will then engage in a 
journalistic writing activity, as their school’s newspaper reporter, where they describe a school-
related event associated to technology. Here students narrate a sequence of events and 
communicate their significance. Students will also learn new vocabulary terms based on 
reading Cien anos de soledad and write an essay. Students will respond to reading questions 
based on the story and then develop an essay that analyzes a character from the story or 
analyze the significance of Marques’ presentation of history throughout the story. 

Module 1: En Espanol 3 and Lesson Guide. 

Objectives: 

1. Talk about present and past activities. 
2. Describe people. Talk about experiences.  
3. List accomplishments. 
4. Describe fashions. 
5. Talk about the pastimes. Talk about the future. 
6. Predict actions. 
 

Spanish 5 Assignments: 

 Lesson 1: Read Etapa Preliminar pp. xl-27 - Bienvenidos al Mundo Hispano! Complete 
the activities outlined in the lesson guide. 

 Lesson 2: Read Unit 1 Chapter 1 pp. 28-53- Como Soy? Complete the activities outlined 
in the lesson guide. 

 Lesson 3: Read Unit 1: Chapter 2 pp. 54-75- Como Me Veo? Complete the activities 
outlined in the lesson guide. 

 Lesson 4: PowerPoint Assignment:  Complete the activities outlined in the lesson 
guide. 
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 Lesson 5: Read Unit 1: Chapter 3 pp. 76-86 - Hay Tanto que Hacer! Complete the 
activities outlined in the lesson guide. 

 

Module 2: En Espanol 3 and Lesson Guide. 

Objectives: 

1.  Say what you want to do. Make requests. Make suggestions. 
2.  Say what should be done. 
3.  React to ecology. React to others’ actions.  
4.  React to nature. Express doubt. Relate events in time.  
Assignments: 

 Lesson 6: Read Unit 1:  Chapter 3 pp. 87-99 - Hay Tanto que Hacer! Complete the 
activities outlined in the lesson guide.  

 Lesson 7: Read Unit 2: Chapter 1 pp. 102-127- Pensemos en Los Demas. Complete the 
activities outlined in the lesson guide.  

 Lesson 8:  Una Entrevista: Create an audio recording of a formal interview, in Spanish, 
with someone from a Spanish speaking country.  

 Lesson 9: Read Unit 2: Chapter 2  pp. 128-149 - Un Planeta En Peligro. Complete the 
activities outlined in the lesson guide. 

 Lesson 10:  Read Unit 2: Chapter 3 pp. 150-163 - La Riqueza Natural. Complete the 
activities outlined in the lesson guide. 

 Lesson 11:  Read Unit 2: Chapter 3 pp. 168-175 - Un Pais de Encanto. Complete the 
activities outlined in the lesson guide. 

 

Module 3: En Espanol 3 and Lesson Guide. 

Objectives: 

1.  Describe celebrations, holidays, and historic events.  
2.  Say what people want. Link events and ideas. 
3.  Express emotion and doubt. Hypothesize. 
4.  State cause and effect.  
5.  Give information. Make suggestions and wishes.  
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Assignments: 

 Lesson 12:  Read Unit 3: Chapter 1 pp. 176-201- A Fin la Graduacion! Complete the 
activities outlined in the lesson guide. 

 Lesson 13:  Read Unit 3: Chapter 2 pp. 202-223 - Prospero Ano Nuevo! Complete the 
activities outlined in the lesson guide. 

 Lesson 14: Read Unit 3: Chapter 3 pp. 224-247 - Celebraciones de Patria. Complete the 
activities outlined in the lesson guide. 

 Lesson 15:  Complete the study guide for the final exam.  

 Lesson 16:  Complete the comprehensive end of course exam   

 
Module 1: En Espanol 3 and Lesson Guide. 
 
Objectives: 
1. Describe your studies. 

2. Ask Questions. 
3. Say what you are (and were) doing. 

4. Talk about careers. 
5. Express past probability. 

 
Spanish 6 Assignments: 
 Lesson 1: Read Unit 4 Chapter 1 pp. 254-275 - El proximo paso -  Complete the 

activities outlined in the lesson guide. 

 Lesson 2: Read Unit 4 Chapter 1 pp. 254-275 - El proximo paso -  Complete the 
activities outlined in the lesson guide. 

 Lesson 3: Read El Sur and complete the activities and essay outlined in the lesson 
guide. 

 Lesson 4: Read Unit 4 Chapter 2 pp. 276-297 - cual sera tu profesion? -  Complete the 
activities outlined in the lesson guide. 

 Lesson 5: Read Unit 4: Chapter 3 pp. 298-321 - Un mundo de posibilidades. Complete 
the activities outlined in the lesson guide. 

 
Module 2: En Espanol 3 and Lesson Guide. 
 
Objectives: 
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1.  Identify and specify. 
2.  Request clarification. 
3.  Express relationships.  
4.  Make generalizations.  
 
 
Assignments: 
 Lesson 6: Read Unit 4: Chapter 3 pp. 298-321 - Un mundo de posibilidades. Complete 

the activities, speech, and presentation outlined in the lesson guide. 

 Lesson 7: Read Unit 5: Chapter 1 pp. 330-342- Tradiciones espanolas. Complete the 
activities outlined in the lesson guide.  

 Lesson 8: Read p. 348 Conexiones. Timetoast Assignment. Complete the activities 
outlined in the lesson guide.  

 Lesson 9: Read Unit 5: Chapter 2  pp. 352-363 - Un Nuevo Mundo. Complete the 
activities outlined in the lesson guide. 

 Lesson 10: In class Midterm.  

 
Module 3: En Espanol 3 and Lesson Guide. 
 
Objectives: 
1.  Narrate in the past. 
2.  Express doubt and certainty. 
3.  Report what others say.  
4.  Talk about television and technology.  
5.  Talk about film. 
 
Assignments: 
 Lesson 11: Read Unit 5: Chapter 3 pp. 372-397 - Lo major de dos mundos. Complete the 

activities outlined in the lesson guide. 

 Lesson 12: Read Pablo Neruda, Oda a la cebolla, Oda a la sal, Oda al tomate. Complete 
the activities outlined in the lesson guide. 

 Lesson 13: Read pp. 388-395 and watch the movie El Norte.  Complete the activities 
and essay outlined in the lesson guide. 

 Lesson 14: Read Unit 6: Chapter 1 pp. 402-423 - Que quieres ver? Complete the 
activities outlined in the lesson guide 
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 Lesson 15: Read Unit 6: Chapter 2 pp. 426-445 - Aqui tienes mi numero. Complete the 
activities outlined in the lesson guide. 

 
Module 4: En Espanol 3 and Lesson Guide. 
 
Objectives: 
1.  Compare and evaluate.  
2.  Express precise relationships. 
3.  Express emotion and doubt. Hypothesize. 
4.  Navigate cyberspace.  
 
Assignments: 
 Lesson 16: Unit 6: Chapter 2 pp. 426-445 - Aqui tienes mi numero. Complete the 

activities outlined in the lesson guide. 

 Lesson 17: Read Unit 6: Chapter 3 pp. 446-469 - Un viaje al ciberespacio! Complete the 
activities outlined in the lesson guide. 

 Lesson 18: Literature - Cien anos de soledad - Complete the activities outlined in the 
lesson guide. 

 Lesson 19: Literature - Cien anos de soledad - Complete the activities outlined in the 
lesson guide. 

 Lesson 20: Literature - Cien anos de soledad - Complete the activities outlined in the 
lesson guide. 

 Lesson 21: Ask your teacher for the Study Guide.  Complete it and turn it in before you 
take the End of Course Exam. 

 Lesson 22: Complete the comprehensive end of course examination.  
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 Scope, Sequence & Assignments- English 8 
Discipline: English 

Grade level: 8th 

Title of course: English 8-1, 8-2 

Scope of course: Full Year (2 semesters; 3 trimesters; 4 quarters) 

Common Core State Standards: English 8 

Textbook & Materials: Prentice Hall "Literature: Timeless Voices, Timeless Themes" (Silver 
Level) 
Full Length Novels: The Pigman & The Call of the Wild 
 

Course Overview: 

In this two-semester course, the students will be exploring the themes of change, adaption, and 
compassion, in an attempt to address the Essential Question, “What does it mean to adapt to your 
surroundings; physically, mentally, and spiritually? “What does change mean in our lives? Should we 
fight it or adapt?”  Required readings that include full length novels that will focus on analysis and 
making historical connections with literature, as well as developing reading, vocabulary, and writing 
skills that are aligned with the California Common Core Standards.  Students will grapple with a 
variety of themes using textbooks, novels, videos and the various web 2.0 technology. 

This course is required of all students in grade eight. The course content includes the thematic study 
of literature in major genre areas: short story, nonfiction, poetry, drama, and the novel. Activities 
interrelate reading, writing, oral communication, and language study, which includes grammar, usage, 
and standard forms of American English.  A variety of writing types are emphasized in each unit. 

 

English 8-1 

Module 1:  Textbook: Prentice Hall "Literature: Timeless Voices, Timeless Themes" (Silver Level)  

Objectives: 

1. Understand the standard forms of American English, which include: spelling, vocabulary, 
grammar and usage. 
2. Read and analyze different types of literature: short stories, drama, nonfiction, poetry, myth, 
legend, folktale, and novel 
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 Scope, Sequence & Assignments- English 8 
Assignments: 

 Lesson 1:  Literature Book pp. 20-39 - READ "Prepare to Read" for each of the following 
sections.  "Charles" and "I Know Why the Caged Bird Sings": Read the selections and 
complete all activities assigned in the Lesson Guide. 

 Lesson 2: Literature Book pp. 42-51 - READ "Prepare to Read" for each of the following 
sections.  "Road Not Taken”, “All But Blind", and "The Choice": Read the selections and 
complete all activities assigned in the Lesson Guide. 

 Lesson 3:  Literature Book pp. 52-59 - READ "Prepare to Read" for each of the following 
sections.  "Email from Bill Gates": Read the selections and complete all activities assigned in 
the Lesson Guide. 

 Lesson 4:  Literature Book pp. 116-125 - READ "Prepare to Read" for each of the 
following sections.  "The Secret": Read the selections and complete all activities assigned in 
the Lesson Guide. 

 Lesson 5:  Lesson Guide - Persuasive Speech - Complete all activities assigned in the Lesson 
Guide. 

 CCSS: RL.8. L.8.1a, L.8.1b, L.8.4d L.8.2, L.8. 3, L.8.4c L.8.4b, L.8.5c, L.8.6 L.8.2c, L.8.4a, & 
L.8.4c  RL.8. 2, RL.8.3, RL.8.1, RL.8.4, RL.8.9, & RL.8.6] 
 

Module 2:  Textbook: Prentice Hall "Literature: Timeless Voices, Timeless Themes" (Silver Level)  

Objectives: 

1. Read and analyze different types of literature: short stories, drama, nonfiction, poetry, myth, 
legend, folktale, and novel. 
2. Understand the parts of a story. 
 

Assignments: 

 Lesson 6: Literature Book pp. 154-169 - READ "Prepare to Read" for each of the 
following sections.  "Up the Slide" and "from Hatchett": Read the selections and complete 
all activities assigned in the Lesson Guide. 
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 Scope, Sequence & Assignments- English 8 

 Lesson 7:  Literature Book pp. 254-265 - READ "Prepare to Read" for each of the 
following sections.  "Emancipation" and "O Captain! My Captain!": Read the selections and 
complete all activities assigned in the Lesson Guide. 

 Lesson 8:  Lesson Guide - Business Letter - Complete all activities assigned in the Lesson 
Guide. 

 Lesson 9:  Literature Book pp. 362-375 - READ "Prepare to Read" for each of the 
following sections.  "Choice: A Tribute to Dr. Martin Luther King, Jr. “,” Ellis Island “,” 
Achieving the American Dream and "The New Colossus": Read the selections and complete 
all activities assigned in the Lesson Guide. 

 Lesson 10: Literature Book pp. 396-410 - READ "Prepare to Read" for each of the 
following sections.  "Taught Me Purple”,” The City is So Big" and "Those Winter Sundays": 
Read the selections and complete all activities assigned in the Lesson Guide.  

[CCSS: RL.8.1, RL.8.2, RL.8.3, RL.8.4, & RL.8.6. L.8.4a, L.8.4d L.8.1a, L.8.1c, L.8.3, L.8.4a, 
L.8.6, L.8.1b, & L.8.3a] 
 

Module 3:  Textbook: Prentice Hall "Literature: Timeless Voices, Timeless Themes" (Silver Level)  
Novel: "The Pigman" 

 

Objectives: 
1.  Read a novel and analyze the various parts of a novel and the elements of literature. 
2.  Read and analyze poetry. 
 

Assignments: 

 Lesson 11:  Novel - Read the following novel: "The Pigman". Complete all activities in the 
Lesson Guide 

 Lesson 12: Novel - Continue reading the novel. Complete all activities in the Lesson Guide 

 Lesson 13:  Novel - Continue reading the novel. Complete all activities in the Lesson Guide 

 Lesson 14: Novel - Continue reading the novel. Complete all activities in the Lesson Guide 

 Lesson 15:  Novel - Continue reading the novel. Complete all activities in the Lesson Guide 
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 Scope, Sequence & Assignments- English 8 
[CCSS: RL.8.1, RL.8.2, RL.8.3, RL.8.4, RL.8.6, W.8.1a W.8.1b, W.8.1c, W.8.3a, W.8.3b, 
W.8.3c, W.8.3d, W.8.3e, W.8.4, W.8.7, W.8.8, W.8.9, W.8.10, L.8.1, L.8.1d, L.8.2, L.8.3,L.8.3a, 
L.8.4, L.8.4a, L.8.6] 
 

Module 4:  Textbook:  Prentice Hall "Literature: Timeless Voices, Timeless Themes" (Silver Level)  

Objectives: 

1.  Read and analyze various forms of poetry. 

2.  Understand the standard forms of American English. 
 

Assignments: 

 Lesson 16:  Literature Book pp. 422-431 - READ "Prepare to Read" for each of the 
following sections.  "An American Childhood": Read the selections and complete all 
activities assigned in the Lesson Guide. 

 Lesson 17:  Literature Book pp. 460-487 - READ "Prepare to Read" for each of the 
following sections.  "The Adventure of the Speckled Band:: Read the selections and 
complete all activities assigned in the Lesson Guide. 

 Lesson 18:  Literature Book pp. 488-490 - READ "Reading Informational Materials": 
Complete all activities assigned in the Lesson Guide.  

 Lesson 19:  Literature Book pp. 510-513 - READ "Writing Workshop: Exposition: 
Explanation of a Process": Complete all activities assigned in the Lesson Guide. See your 
teacher for the Study Guide to the End of Course Exam. 

 Lesson 20: Take the final exam.  

[CCSS: RL.8.2, RL.8.4 RL.8.5, L.8.2, L.8.2a L.8.6, S.8.6] 
 

English 8-2 

Module 1:  Textbook:  Prentice Hall "Literature: Timeless Voices, Timeless Themes" (Silver Level)   

Objectives: 

1.  Read the story and complete all activities assigned in the lesson guide. 
2.  Learn to read informational materials. 
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 Scope, Sequence & Assignments- English 8 
3.  Understand how to write a persuasive essay. 
 

Assignments: 

 Lesson 1:  Literature Book pp.  520-531 - READ the "Previewing" section before each story 
carefully. "The Tell-Tale Heart":  Read the selection and complete all activities assigned in 
the Lesson Guide. 

 Lesson 2:  Lesson Guide - "The Tell-Tale Heart: Narrative Essay":  Complete all activities 
assigned in the Lesson Guide. 

 Lesson 3:  Literature Book pp.  576-590 - READ the "Previewing" section before each 
story carefully. "The Story-Teller" and "The Medicine Bag":  Read the selection and 
complete all activities assigned in the Lesson Guide. 

 Lesson 4:  Literature Book pp.  662-665; 860-863 - READ the "Previewing" section before 
each story carefully.  "Reading Informational Materials":  Read the selection and complete all 
activities assigned in the Lesson Guide. 

 Lesson 5:  Literature Books pp.  666-674 - READ the "Previewing" section before each 
story carefully. "The Trouble with Television, The American Dream":  Read the selections 
and complete all activities assigned in the Lesson Guide. 

 [CCSS: RI.8.1, RI.8.2, RI.8.3, RI.8.4c, RI.8.5, RI.8.6, RI.8.9, L.8.1, L.8.2, L.8.3, L.8.4b, 
L.8.4c, W.8.1a, W.8.1b, W.8.1c, W.8.1d, W.8.1e, W.8.4] 
 

 

Module 2:  Textbook:  Prentice Hall "Literature: Timeless Voices, Timeless Themes" (Silver Level)     
Novel:  Call of the Wild and The Diary of Anne Frank 

Objectives: 

1.  Understand how to write a persuasive essay. 

2.  Be able to write a biographical essay and presentation. 

 

Assignments: 

 Lesson 6:  Lesson Guide - Persuasive Essay - Rough Draft:  Complete all activities assigned 
in the Lesson Guide. 

Audeo Charter School – Moving You Forward 

 

 5 



  

 Scope, Sequence & Assignments- English 8 

 Lesson 7: Lesson Guide - Persuasive Essay - Final Draft:  Complete all activities assigned 
in the Lesson Guide. 

 Lesson 8:  Lesson Guide - pp.  678-685 - "Reading Informational Materials":  Read the 
selections and complete all activities assigned in the Lesson Guide. 

 Lesson 9:  Novel - Read one of the following novels: "Call of the Wild". Complete all 

activities in the Lesson Guide. 


 Lesson 10:  Novel - Continue reading the novel.  Complete all activities in the Lesson 

Guide. 


 [CCSS: RL.8.1, RL.8.2, RL.8.3, RL.8.4, RL.8.5, RI.8.1, W.8.1, W.8.4, W.8.5, W.8.6, W.8.7, 
W.8.8, W.8.10, L.8.1, L.8.2, L.8.3, L.8.6] 
 

Module 3:  Textbook:  Prentice Hall "Literature: Timeless Voices, Timeless Themes" (Silver Level)  
Novel:  Call of the Wild. 

Objectives: 

1.  Read the story and complete all activities assigned in the lesson guide. 

2.  Learn to read informational materials. 

 

Assignments: 

 Lesson 11:  Novel - Continue reading the novel.  Complete all activities in the Lesson 

Guide. 


 Lesson 12:  Novel - Continue reading the novel.  Complete all activities in the Lesson 

Guide. 


 Lesson 13:  Literature Books pp.  694-724 - READ the "Previewing" section before each 
story carefully. "The Diary of Anne Frank, Act I":  Read the selection and complete all 
activities assigned in the Lesson Guide. 

 Lesson 14:  Literature Books pp.  725-745 - READ the "Previewing" section before each 
story carefully. "The Diary of Anne Frank, Act I":  Read the selection and complete all 
activities assigned in the Lesson Guide. 
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 Scope, Sequence & Assignments- English 8 

 Lesson 15:  Literature Books pp.  748-768 - READ the "Previewing" section before each 
story carefully. "The Diary of Anne Frank, Act II":  Read the selection and complete all 
activities assigned in the Lesson Guide. 

 [CCSS: RI.8.4, L.8.1, L.8.3, SL.8.4, W.8.1a, W.8.1b, W.8.1b, W.8.1c, W.8.1d, W.8.1e, W.8.4, 
W.8.5, W.8.6, W.8.8, W.8.9b] 
 

Module 4:  Textbook:  Prentice Hall "Literature: Timeless Voices, Timeless Themes" (Silver Level)     

Objectives: 

1.  Read the story and complete all activities assigned in the lesson guide. 
2.  Learn to read informational materials about crime solving. 
 

Assignments: 

 Lesson 16:  Lesson Guide - Final Project:  Complete all activities assigned in the Lesson 
Guide. 

 Lesson 17:  Literature Books pp.  876-885 - READ the "Previewing" section before each 
story carefully. "New World, Lyric 17, For My Sister Molly Who in the Fifties":  Read the 
selections and complete all activities assigned in the Lesson Guide. 

 Lesson 18:  Lesson Guide - Research Report & Informational Speech:  Complete all 

activities assigned in the Lesson Guide. 


 Lesson 19:  Lesson Guide - Research Report & Informational Speech:  Complete all 

activities assigned in the Lesson Guide. 


 Lesson 20:  Take the final exam.  

[CCSS: W.8.1a, W.8.1b, W.8.1c, W.8.1d, W.8.1e, W.8.4, W.8.5, W.8.6, W 8.8, and W8.9b, L.8.1, 
L.8.3, SL.8.4] 
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Scope, Sequence & Assignments - Mathematics 8 

Discipline: Mathematics 

Grade level: 8th  

Title of courses: Mathematics 8a, 8b  

Scope of course: Full Year (2 semesters; 3 trimesters; 4 quarters) 

 Common Core 8th grade Mathematics Standards 

Textbook & additional resources:  California Algebra Readiness; Edgenuity (online 
curriculum) 

Course Overview: 

This two semester course is designed for grade 8 students establishing and building the 
fundamental skills necessary for success in the high school college preparatory algebra 1 or 
Integrated Math courses.  The course is organized around five major strands:  number sense, 
algebra and functions, measurement and geometry, Algebra 1, and mathematical reasoning.  It 
reinforces the skills and concepts needed to meet the standards on which these students will be 
assessed. Students will study an array of principles including: Operations and properties; 
solving one-step equations and inequalities; working with ratios, proportions and percents;  
solving linear functions; graphing; analyzing data; and probability. Algebraic skills and 
concepts are developed in various real world problem-solving situations with symbolic 
reasoning and calculations with symbols serving as the focus of the course. 

 

Module 1:  Prentice Hall Mathematics:  California Algebra Readiness. 

Objectives: 

1. Learn Numerical Expressions. 
2. Write Algebraic Expressions.  
3. Use Estimation. 
4. Know Properties of Numbers. 
5. Learn The Distributive Property. 
6. Define an Integer. 
7. Understand Absolute Value. 
8. Add, Subtract, Multiply, and Divide Integers. 
9. Learn Exponents. 
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Scope, Sequence & Assignments - Mathematics 8 

 

Assignments: 

 Lesson 1: Chapter 1 pp. 2-19 – 1-1 Numerical Expressions; 1-2 Algebraic Expressions; 
1-3 Writing Expressions. 

 Lesson 2: Chapter 1 pp. 20-33 – 1-4 Estimating for Reasonableness; 1-5 Properties of 
Numbers; 1-6 the Distributive Property. 

 Lesson 3:  Complete Chapter 1 Review; Chapter 1 Test on pp. 38-40. 

 Lesson 4: Chapter 2 pp. 44-61 – 2-1 Integers and Absolute Value; 2-2 Adding Integers; 
2-3 Subtracting Integers. 

Lesson 5: Chapter 2 pp. 62-76 – 2-4 Multiplying Integers; 2-5 Dividing Integers; 2-6 Positive 
Exponents. 

California Common Core State Standards:  8.EE.7.A, 8.EE.7.B. 

Module 2:  Prentice Hall Mathematics:  California Algebra Readiness. 

Objectives: 

1. Solve Equations through Addition, Subtraction, Multiplication, and Division. 
2. Solve Two-Step Equations.   
3. Learn Square Roots.   
4. Use Pythagorean Theorem. 

 

Assignments:  

 Lesson 6:  Complete – Chapter 2 Review; Chapter 2 Test on pp. 78-80. 

 Lesson 7: Chapter 3 pp. 84-100 – 3-1 Solving Addition Equations; 3-2 Solving 
Subtraction Equations; 3-3 Solving Multiplication and Division Equations. 

 Lesson 8:  Chapter 3 pp. 102-119 – 3-4 Solving Two-Step Equations; 3-5 Square Roots; 
3-6 The Pythagorean Theorem; 3-7 Using the Pythagorean Theorem. 

 Lesson 9:  Complete Chapter 3 Review; Chapter 3 Test on pp. 124-126. 
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Scope, Sequence & Assignments - Mathematics 8 

 Lesson 10:  Complete Standards Mastery; Cumulative Practice for Chapters 1, 2, 3 (odd 
problems) on pp. 41-43, 81-83, 127-129. 

California Common Core State Standards:  8.EE.7.A, 8.EE.7.B, 8.EE.2. 

 

Module 3:  Prentice Hall Mathematics:  California Algebra Readiness. 

Objective:  

1. Learn Prime Factorization and Greatest Common Divisor. 
2. Learn Equivalent Fractions. 
3. Learn About Rational Numbers.   
4. Add; Subtract, Multiply, Divide Rational Numbers. 
 

Assignments: 

 Lesson 11:  Personalized Assignment. 

 Lesson 12:  Chapter 4 pp. 130-146 – 4-1 Prime Factorization; 4-2 Greatest Common 
Divisor; 4-3 Equivalent Fractions. 

 Lesson 13:  Chapter 4 pp. 148-157 – 404 Equivalent Forms of Rational Numbers; 4-5 
Comparing and Ordering Rational Numbers. 

 Lesson 14:  Complete Chapter 4 Review; Chapter 4 Test on pp. 162-164. 

 Lesson 15:  Chapter 5 pp. 168-189 – 5-1 Adding Rational Numbers; 5-2 Subtracting 
Rational Numbers; 5-3 Multiplying Rational Numbers; 5-4 Dividing Rational Numbers. 

California Common Core State Standards:  8.NS.1, 8.NS.2. 

 

Module 4:  Prentice Hall Mathematics:  California Algebra Readiness. 

 

Objective:  

1. Solve One-Step Equations.  
2. Learn Zero and Negative Exponents.  
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Scope, Sequence & Assignments - Mathematics 8 

3. Review Topics Learned in Previous Chapters. 
 

Assignments: 

 Lesson 16:  Chapter 5 pp. 190-205 – 5-5 Solving Equations by Adding or Subtracting; 5-
6 Solving Equations by Multiplying; 5-7 Zero and Negative Exponents. 

 Lesson 17:  Complete – Chapter 5 Review; Chapter 5 Test on pp. 208-210. 

 Lesson 18:  Complete – Standards Mastery; Cumulative Practice for Chapters 1,2,3 
(even problems) on pp. 41-43, 81-83, 127-129. 

 Lesson 19:  Complete – Standards Mastery; Cumulative Practice for Chapters 4 and 5 
(all) on pp. 165-167, 211-213. 

 Lesson 20:  Complete End of Course Exam. 

California Common Core State Standards:  8.NS.1, 8.NS.2, 8.EE.7.A, 8.EE.7.B, 8.EE.1, 
8.EE.2. 

 

Math 8b 

Module 1:  Prentice Hall Mathematics:  California Algebra Readiness. 

Objectives: 

1. Learn Congruent Figures. 
2. Understand Congruence. 
3. Compare Similar Figures.   
4. Write Fractions, Decimals, and Percents. 
5. Find Percent of a Number.   
6. Understand Percents and Proportions. 
 

Assignments: 

 Lesson 1: Edgenuity:  Congruence and Similarity:  Congruent Figures:  Complete 
Vocabulary, Direct Instruction, Journal Activity, Practice Answers, Quiz Answers. 
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Scope, Sequence & Assignments - Mathematics 8 

 Lesson 2:  Edgenuity: Congruence and Similarity:  Congruence:  Complete Vocabulary, 
Direct Instruction, Journal Activity, Lab Lecture, Lab Assessment Answers, Practice 
Answers, Quiz Answers. 

 Lesson 3:  Edgenuity:  Congruence and Similarity:  Similar Figures:  Complete 
Vocabulary, Direct Instruction, Journal Activity, Lab Lecture, Lab Assessment Answers, 
Practice Answers, Quiz Answers. 

 Lesson 4:  Chapter 7 pp. 250-256 – 7-1 Fractions, Decimals, and Percents; 7-2 Finding a 
Percent of a Number; 7-3 Percents and Proportions. 

 Lesson 5:  Chapter 7 pp. 266-275 – 7-4 Percent of Change; 7-5 Applications of Percent. 

California Common Core State Standards:  8.G.1., 8.G.2., 8.G.3., 8.G.4., 8.NS.1. 

 

Module 2:  Prentice Hall Mathematics:  California Algebra Readiness. 

 

Objectives: 

1. Use Distance Formula. 
2. Understand Functions. 
3. Interpret and Read Graphs. 
4. Write Rules for Linear Functions. 
5. Graph Linear Functions. 
6. Understand Slope.   
7. Learn Scale Drawings and Models.    
 

Assignments:  

 Lesson 6:  Complete Chapter 7 Review; Chapter 7 Test on pp. 280-282. 

 Lesson 7: Chapter 8 pp. 286-301 – 8-1 Graphing in the Coordinate Plane; 8-2 Length in 
the Coordinate Plane; 8-3 Functions. 

 Lesson 8:  Chapter 8 pp. 302-319 – 8-4 Graphing Linear Functions; 8-5 Slope; 8-6 Slope 
and Direct Variation. 
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Scope, Sequence & Assignments - Mathematics 8 

 Lesson 9:  Complete Chapter 8 Review; Chapter 8 Test on pp. 322-324. 

 Lesson 10: Edgenuity:  Congruence, Similarity:  Scale Drawings, Models:  Complete 
Vocabulary, Direct Instruction, Journal Activity, Lab Lecture, Lab Assessment Answers, 
Practice Answers, Quiz Answers. 

California Common Core State Standards:  8.NS.1, 8.G.4., 8.EE.5, 8.EE.6, 8.F.1., 8.F.2., 
8.F.3., 8.F.4. 

 

Module 3:  Prentice Hall Mathematics:  California Algebra Readiness. 

Objective: 

1. Understand Transformations. 
2. Learn Translations, Symmetry, and Reflections. 

3. Learn Properties of Exponents, Power Rules, and Roots. 
4. Simplify Algebraic Expressions. 
5. Solve Multi-Step Equations. 
 

Assignments: 

 Lesson 11:  Edgenuity:  Spatial Thinking:  Transformations:  Transformations:  
Complete Vocabulary, Direct Instruction, Journal Activity, Lab Lecture, Lab Assessment 
Answers, Practice Answers, Quiz Answers. 

 Lesson 12:  Edgenuity:  Spatial Thinking:  Transformations:  Translations:  Complete 
Vocabulary, Direct Instruction, Journal Activity, Lab Lecture, Lab Assessment Answers, 
Practice Answers, Quiz Answers. 

 Lesson 13: Edgenuity: Spatial Thinking:  Transformations:  Symmetry and Reflections:  
Complete Vocabulary, Direct Instruction, Journal Activity, Lab Lecture, Lab Assessment 
Answers, Practice Answers, Quiz Answers. 

 Lesson 14:  Chapter 10 pp. 364-377 – 10-1 Properties of Exponents; 10-2 Power Rules; 
10-3 Exploring Roots. 

 Lesson 15:  Chapter 10 pp. 380-395 – 10-4 Simplifying Algebraic Expressions; 10-5 
Solving Multi-Step Equations; 10-6 Solving Equations with Variables on Both Sides. 
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Scope, Sequence & Assignments - Mathematics 8 

California Common Core State Standards:  8.G.1., 8.G.2., 8.G.3., 8.G.4., 8.EE.1, 8.EE.2, 
8.EE.7.a, 8.EE.7.b 

 

Module 4:  Prentice Hall Mathematics:  California Algebra Readiness. 

 

Objective: 

1. Learn Rotations. 
2. Learn Dilations. 
3. Find Surface Area of Prisms, Cylinders, Pyramids, Cones, Spheres. 
4. Find Volume of Prisms, Cylinders, Pyramids, Cones, Spheres. 
 

Assignments: 

 Lesson 16:  Edgenuity: Spatial Thinking:  Transformations:  Rotations:  Complete 
Vocabulary, Direct Instruction, Journal Activity, Lab Lecture, Lab Assessment Answers, 
Practice Answers, Quiz Answers. 

 Lesson 17:  Edgenuity:  Spatial thinking:  Transformations:  Dilations:  Complete 
Vocabulary, Direct Instruction, Journal Activity, Lab Lecture, Lab Assessment, Practice, 
and Quiz Answers. 

 Lesson 18:  Edgenuity:  Surface Area and Volume:  Three Dimensional Figures:  Surface 
Area:  Prisms, Cylinders, Pyramids, Cones, and Spheres:  Complete Vocabulary, Direct 
Instruction, Journal Activity, Lab Lecture, Lab Assessment Answers, Practice Answers, 
Quiz Answers. 

 Lesson 19:  Edgenuity:  Surface Area and Volume:  Three Dimensional Figures:  
Volume:  Prisms, Cylinders, Pyramids, Cones, and Spheres:  Complete Vocabulary, 
Direct Instruction, Journal Activity, Lab Lecture, Lab Assessment, Practice, Quizzes. 

 Lesson 20:  Complete End of Course Exam. 

California Common Core State Standards:  8.G.1., 8.G.2., 8.G.3., 8.G.4., 8.G.9. 
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Scope, Sequence & Assignment- Physical Science 8 

Discipline: Science 

Grade level: 8th 

Title of courses: Physical Science 1, 2  

Scope of course: Full Year (2 semesters; 3 trimesters; 4 quarters) 

Next Generation Science Standards 

Textbook & additional resources:  Focus on Physical Science 

Course Overview: 

This two-semester course is designed to meet the Next Generation Science Standards for 
Physical Science which includes motion, forces, structure of matter, earth and life science, 
chemistry, density, momentum and buoyancy.  Students will use the inquiry method 
supplemented by conducting and analyzing experiments to explore the nature of the physical 
and chemical world.  Students will also use technology to collect data and communicate ideas. 
The students will participate and conduct several wet labs. 

Physical Science 8-1 

Module 1:  Textbook:  Focus on Physical Science  

Objectives: 

1. 	 Learn about motion.  
2.  Learn about forces. 
 

Assignments: 

 Lesson 1:  Motion: Determining Position. Define ALL vocabulary terms on page 78. 
Read pages 42-55. Complete Reading Checks on pages 48, 51, & 53. Complete Visual 
Check on page 52.  Complete Lesson 1 Review Standards Check 1-7 on page 54. 

 Lesson 2:  Motion: Speed, Velocity, and Acceleration. Read pages 56-63. Complete 
Visual Check on page 56.  Complete Reading Checks on pages 57 & 59. Complete Speed 
Equation practice problems 1 & 2 on page 58.  Complete Lesson 2 Review Standards 
Check 1-10 on page 61.  Complete Applying Math practice problems 1 & 2 page 62. 
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Scope, Sequence & Assignment- Physical Science 8 

 Lesson 3: Motion: Graphing Motion. Read pages 64-77.  Complete Reading Checks on 
pages 65, 67, & 68. Complete Lesson 3 Review Standards Check 1-6 on page 72. 
Complete Standards Assessment 1-12 on pages 82 & 83. 

 Lesson 4:  Forces: Combining Forces. Define ALL vocabulary terms on page 120. Read 
pages 84-94. Complete Reading Checks on pages 89, 90, & 93. Complete Visual Check 
on page 90. Complete Lesson 1 Review Standards Check 1-8 on page 94. Complete 
Vertical Forces Data Lab see teacher for instructions and materials. 

 Lesson 5: Forces: Types of Forces. Read pages 96-104.  Complete Reading Checks on 
pages 97, 98, 100, & 103. Complete Visual Check on page 100. Complete Lesson 2 
Review Standards Check 1-7 on page 104. Complete Friction Mini Lab see teacher for 
instructions and materials.  

NGSS 8: MS-PS2: MS-PS2-2, RST.6-8: RST.6-8.1, RST.6-8.3, RST.6-8.4, RST.6-8.10. 
 
 
Module 2:  Textbook:  Focus on Physical Science  

Objectives: 

1. 	 Learn about forces. 
2.  Learn about density and buoyancy. 
 

Assignments: 

 Lesson 6:  Forces: Unbalanced Forces and Acceleration. Read pages 106-114. Complete 
Reading Checks on pages 107, 108, 110, & 112. Complete Second Law Equation practice 
problems 1 & 2 on page 109. Complete Lesson 3 Review Standards Check 1-6 on page 
114.  Complete Standards Assessment 1-12 on pages 124 & 125. 

 Lesson 7:  Density and Buoyancy: Density. Define ALL vocabulary terms on page 160. 
Read pages 126-137. Complete Reading Checks on pages 131, 135, & 136. Complete 
Visual Check on pages 134 & 136. Complete Density Equation practice problems 1 & 2 
on page 131. Complete Volume Equation practice problems 1 & 2 on page 135. 
Complete Lesson 1 Review Standards Check 1-3, 5-6, 8 on page 137.  

 Lesson 8:  Density and Buoyancy: Pressure and the Buoyant Force. Read pages 140-148. 
Complete Reading Checks on pages 141, 143, 144, & 147.  Complete Pressure Equation 
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Scope, Sequence & Assignment- Physical Science 8 

practice problems 1 & 2 on page 142.  Complete Lesson 2 Review Standards Check 1-4, 
6-7 on page 148. 

 Lesson 9:  Density and Buoyancy: Sinking and Floating. Read pages 150-159.  Complete 
Reading Checks on pages 151 & 153. Complete Lesson 3 Review Standards Check 1-3, 5 
on page 154. Complete Standards Assessment 1-10 on pages 164 & 165.  

 Lesson 10:  Personalized Assignment. 

NGSS 8: MS-PS2: MS-PS2-2, RST.6-8: RST.6-8.1, RST.6-8.4, RST.6-8.10. 
 
Module 3:  Textbook:  Focus on Physical Science  

Objectives: 

1. 	Learn about the atom. 

2.  Learn how atoms and molecules are combined. 

 

Assignments: 

 Lesson 11:  Understanding the Atom: Atoms-Basic Units of Matter. Define ALL 
vocabulary terms on page 208. Read pages 168-179.  Complete Reading Checks on pages 
176, 177, & 178.  Complete Lesson 1 Review Standards Check 1-6, 8 on page 179. 
Complete Applying Math practice problems 1 & 2 on page 180.   

 Lesson 12:  Understanding the Atom: Discovering Parts of the Atom. Read pages182-
194. Complete Visual Checks on pages 182 & 191. Complete Reading Checks on pages 
183, 184, 187, 188, 189, & 190. Complete Lesson 2 Review Standards Check 1-6 on page 
194. 

 Lesson 13:  Understanding the Atom: Elements, Isotopes, and Ions-How Atoms Differ. 
Read pages 195-202. Complete Reading Check on page 198. Complete Visual Checks on 
pages 196, 197, & 200. Complete Lesson 3 Review Standards Check 1-6 on page 202. 
Complete Standards Assessment 1-13 on pages 212 & 213.  

 Lesson 14:  Combining Atoms and Molecules: How Atoms Form Compounds. Define 
ALL vocabulary terms on page 244.  Read pages 214-228. Complete Reading Checks on 
pages 219, 221, 223, 225, 226, & 227. Complete Visual Checks on pages 222 & 225. 
Complete Lesson 1 Review Standards Check 1-8 on page 228. 
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Scope, Sequence & Assignment- Physical Science 8 

 Lesson 15:  Combining Atoms and Molecules: Forming Solids. Read pages 230-237. 
Complete Reading Checks on pages 230, 232, 235, & 236. Complete Visual Check on 
page 233. Complete Lesson 2 Review Standards Check 1-7 on page 237. Complete 
Applying Math practice problems 1 & 2 on page 238.  

NGSS 8: MS-PS1: MS-PS1-1, RST.6-8: RST.6-8.1, RST.6-8.5, RST.6-8.10. 
 
 

 

 

 

Module 4:  Textbook:  Focus on Physical Science  

Objectives: 

1. 	 Learn how atoms and molecules are combined. 
2.  Identify the states of matter. 
 

Assignments: 

 Lesson 16:  Combining Atoms and Molecules. Review pages 218-237. Complete Data 
Lab on page 239. Complete Standards Assessment 1-15 on pages 248 & 249. 

 Lesson 17:  States of Matter: Solids, Liquids, and Gases. Define ALL vocabulary terms 
on page280. Read pages 250-260. Complete Reading Checks on pages 255, 256, and 259. 
Complete Lesson 1 Review Standards Check 1-7 on page 260. 

 Lesson 18:  States of Matter: Changes in States of Matter. Read pages 261-273. 
Complete Reading Checks on pages 263, 264, 266, 268, & 271. Complete Visual Check 
on page 265. Complete Lesson 2 Review Standards Check 1-9 on page 273. 

 Lesson 19:  States of Matter. Review pages 250-273. Complete Data Lab on page 274. 
Complete Applying Math practice problems 1 & 2 on page 275.  Complete Standards 
Assessment 1-12 on pages 284 & 285. 

 Lesson 20:  Complete the End of Course Exam in class,  
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Scope, Sequence & Assignment- Physical Science 8 

NGSS 8: MS-PS1: MS-PS1-2, MS-PS1-4, RST.6-8: RST.6-8.1, RST.6-8.3, RST.6-8.5, RST.6-
8.10.  
 

Physical Science 8-2 

Module 1:  Textbook:  Focus on Physical Science  

Objectives: 

1. 	Learn about the periodic table and physical properties. 
2.  Learn about chemical reactions. 

 

Assignments: 

 Lesson 1:  The Periodic Table and Physical Properties: Organization of the Periodic 
Table.  Define ALL vocabulary terms on page 290.  Read pages 286-299.  Complete 
Reading Checks on pages 290, 295, and 296.  Complete Visual Check on page 298.  
Complete Lesson 1 Review Standards Check 1-7, &10 on page 299. 

 Lesson 2:  The Periodic Table and Physical Properties: Isotopes and Radioactivity.  
Define ALL vocabulary terms on page 301.  Read pages 301-310.  Complete Reading 
Checks on page 301, 304, 307, & 309. Complete Lesson 2 Review Standards Check 2, 3, 
6, & 7 on page 310.  Complete Applying Math practice problems 1 & 2 on page 311.  

 Lesson 3:  The Periodic Table and Physical Properties: Physical Properties and Change. 
Define ALL vocabulary terms on page 313. Read pages 313-318. Complete Reading 
Checks on page 313, 314, 316, & 317. Complete Lesson 3 Review Standards Check 1-5 
on page 318.  Complete Standards Assessment 1-13 on page 328-329. 

 Lesson 4:  Chemical Reactions: Chemical Properties and Changes.  Define ALL 
vocabulary terms on page 338.  Read pages 334-344.  Complete Reading Checks on 
pages 339, 340, & 343. Complete Visual Check on page 341.  Complete Lesson 1 Review 
Standards Check 1-6 on page 344.   

 Lesson 5:  Chemical Reactions: Chemical Equations.  Define ALL vocabulary terms on 
page 346.  Read pages 346-356. Complete Reading Checks on page 347, 349, 350, & 352.  
Complete Lesson 2 Review Standards Check 1, 3, 4, 5, 6, 7, & 10 on page 356. 

Audeo Charter School – Moving You Forward  5 



 

Scope, Sequence & Assignment- Physical Science 8 

NGSS 8: MS-PS1-2, MS-PS1-3, MS-PS1-5, MS-PS1-6, And RST.6-8: RST.6-8.1, RST.6-8.4, 
And RST.6-8.10. 

 

Module 2:  Textbook:  Focus on Physical Science  

Objectives: 

1. 	 Learn about chemical reactions. 

2.  Learn about acids and bases. 
 

Assignments: 

 Lesson 6:  Chemical Reactions: Energy and Chemical Change. Define ALL vocabulary 
terms on page 358. Read pages 358-363.  Complete Reading Checks on pages 359 & 
362.  Complete Visual Checks on pages 360 & 362.   Complete Lesson 3 Review 
Standards Check 1-4 on page 363.  Complete Standards Assessment 1-15 on pages 374-
375. 

 Lesson 7:  Acids and Bases in Solution: Solutions.  Define ALL vocabulary terms on 
page 380.  Read pages 380-392.  Complete Reading Checks on pages 382, 384, 387, 388, 
& 390. Complete Lesson 1 Standards Check 1-5 on page 392.    

 Lesson 8: Acids and Bases in Solution:  Acidic, Basic, and Neutral Solutions. Define 
ALL vocabulary terms on page 394.  Read pages 394-405.  Complete Reading Checks on 
page 395, 396, 399, 400, 401, & 402.  Complete Lesson 2 Standards Check section 1-4, & 
9 on page 405.  

 Lesson 9:  Acids and Bases in Solution: Acidic, Basic, and Neutral Solutions. Complete 
Applying Math on page 407.  Complete Using Vocabulary on bottom of page 413.  
Complete Standards Assessment questions 1-14 on page 417.  Complete "How can you 
determine pH?" Mini Lab on page 406. See teacher for instructions and materials.   

 Lesson 10:  Personalized Assignment.  See Teacher. 

NGSS 8: MS-PS1-2, MS-PS1-3, And RST.6-8: RST.6-8.1, RST.6-8.4, And RST.6-8.10. 

 

Module 3:  Textbook:  Focus on Physical Science  
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Scope, Sequence & Assignment- Physical Science 8 

Objectives: 

1. 	Learn about the chemistry of living system. 
2.  Learn about our solar system. 
 

Assignments: 

 Lesson 11:  Chemistry of Living Systems: Chemistry of Life.  Define ALL vocabulary 
terms on page 448. Read pages 418-427.  Complete Reading Checks on pages 423 & 
425.  Complete Visual Check on page 426.  Complete Lesson 1 Review Standards Check 
1-5, & 7 on page 427.  

 Lesson 12:  Chemistry of Living Systems: Carbon Compounds.  Read pages 428-437.  
Complete Reading Checks on pages 434 & 435.  Complete Visual Checks on pages 429, 
430 & 433. Complete Lesson 2 Review Standards Check 1-7 on page 436.  Complete 
Applying Math Practice Problems 1 & 2 on page 437.  

 Lesson 13:  Chemistry of Living Systems: Compounds of Life.  Read pages 438-453. 
Complete Reading Checks on pages 439 & 441.  Complete Lesson 3 Review Standards 
Check 1-6 on page 442. Complete Standards Assessment 1-17 on pages 452-453.   

 Lesson 14:  Our Solar System: Structure of the Solar System.  Define ALL vocabulary 
terms on page 498. Read pages 456-470.  Complete Reading Checks on pages 465 & 
467.  Complete Visual Checks on pages 462 & 464.   Complete Lesson 1 Review 
Standards Check 1-7 and 9 on page 470. 

 Lesson 15:  Our Solar System: The Sun-Earth-Moon System & The Planets and Their 
Moons.  Read pages 472-488.  Complete Reading Checks on pages 473 & 478.  Complete 
Visual Check on page 474.  Complete Lesson 2 Review Standards Check 1-6 on page 476.  
Complete Lesson 3 Review Standards Check 1-9 on page 488. 

NGSS 8: MS-PS2-4, RST.6-8: RST.6-8.1, RST.6-8.4, And RST.6-8.10. 

 

Module 4:  Textbook:  Focus on Physical Science  

Objectives: 

1. 	Learn about the solar system. 
2. 	 Learn about stars and galaxies. 
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Scope, Sequence & Assignment- Physical Science 8 

Assignments: 

 Lesson 16:  Our Solar System: Asteroids Comets and Meteoroids.  Read pages 489-503.  
Complete Lesson 4 Review Standards Check 1-7 on page 493.  Complete Standards 
Assessment 1-14 on pages 502-503.  Complete Impact Craters Lab. See teacher for 
instructions and materials. 

 Lesson 17:  Stars and Galaxies: Stars.    Define ALL vocabulary terms on page 540. Read 
pages 504-518.  Complete Reading Checks on pages 510 & 511.  Complete Lesson 1 
Review Standards Check 1-4, & 6-8 on pages 516.  Complete Visual Checks on pages 
509, 513 & 514.  Complete Applying Math Practice Problems 1 & 2 on page 518.   

 Lesson 18:  Stars and Galaxies: How Stars Shine.  Read Pages 519-527.  Complete 
Reading Checks on pages 523, 525, & 526.  Complete Lesson 2 Review Standards Check 
1-10 on page 527.  

 Lesson 19:  Stars and Galaxies: Galaxies.  Read pages 528-545.  Complete Reading 
Checks on pages 530 & 532.  Complete Lesson 3 Review Standards Check 1-8 on page 
534.  Complete Standards Assessment 1 & 2, 4, 6 & 7 on pages 544-545.     

 Lesson 20:  Complete the End of Course Exam in class 

NGSS 8:  MS-PS2-4, RST.6-8: RST.6-8.1, RST.6-8.4, And RST.6-8.10. 
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Scope, Sequence & Assignments – 
United States History & Geography 8 

 

Discipline: History/Social Science 

Grade level: 8th 

Title of courses: United States History & Geography 1, 2  

Scope of course: Full Year (2 semesters; 3 trimesters; 4 quarters) 

Common Core State Standards: History/Social Science 

Textbook & additional resources:  United States History: Independence to 1914 

 

Course Overview: 

In this two-semester course students will study the ideas, issues, and events from the framing 
of the U.S. Constitution up to World War I, emphasizing America’s role in the war. After 
studying the birth and rise of America’s democratic institutions, students examine the shaping 
and the establishment of the Constitution. Students trace the development of American 
politics, society, culture, and economy and connect them to the emergence of major regional 
differences.    They learn about the struggles facing the new nation, with an emphasis on the 
causes, course, and consequences of the Civil War. They make connections between the rise of 
industrialization and contemporary social and economic conditions. 

United States History 8-1 

Module 1:  Textbook: United States History: Independence to 1914 

Objectives: 

1. Learn about the earliest people in North America and the Europeans who colonized it.   
2. Learn about the English settlements that dotted the east coast of North America.  
3. Learn about the American War for Independence.   
 

Assignments: 

 Lesson 1:  Chapter 1, pp. 6-27; Early Exploration and Settlement - Complete all 
activities listed in the lesson guide. 

 Lesson 2:  Chapter 2, pp. 36-72; The English Colonies - Complete all activities listed in 
the lesson guide. 
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Scope, Sequence & Assignments – 
United States History & Geography 8 

 

 Lesson 3:  Chapter 2, pp. 54-61; The English Colonies - Complete all activities listed in 
the lesson guide. 

 Lesson 4:  Chapter 3, pp. 74-105; American Revolution - Complete all activities listed 
in the lesson guide. 

 Lesson 5:  Chapter 3, pp. 74-107; American Revolution - Complete all activities listed 
in the lesson guide. Complete the UNIT 1 EXAM. 

[CCSS 8: HSS 7.7, 7.11, 8.1, 8.2, HR 1, CS 2, HI 5] 

 

Module 2: Textbook: United States History: Independence to 1914 


Objectives: 


1.  Learn about the nation's earliest government, the Articles of Confederation, and its failures 
to achieve national unity.   
2. Learn about the U.S. Constitution, the Bill of Rights, and what it means to be an American 
citizen. 
 

Assignments: 

 Lesson 6:  Chapter 4, Sections 1-2, pp. 112-124; Forming a Government - Complete all 
activities listed in the lesson guide. 

 Lesson 7:  Chapter 4, Sections 1-2; 112-124; forming a Government - Complete all 
activities listed in the lesson guide. 

 Lesson 8:  Chapter 4, Sections 3-4, pp. 125-139; Forming a Government - Complete all 
activities listed in the lesson guide.  

 Lesson 9:  Chapter 4, Sections 3-4, pp. 125-139; Forming a Government - Complete all 
activities listed in the lesson guide. 

 Lesson 10:  Chapter 5, Section 1, pp. 140-148; Citizenship and the Constitution - 

Complete all activities listed in the lesson guide. 

[CA State Standards 8: HSS 8.2, 8.3, 8.9, HR 5] 

 

Audeo Charter School – Moving You Forward  2 



Scope, Sequence & Assignments – 
United States History & Geography 8 

 

Module 3:  Textbook: United States History: Independence to 1914 

 

 

Objectives: 

1.  Learn about the U.S. Constitution, the Bill of Rights, and what it means to be an American 
citizen. 
2. Learn about the first presidency and how it affected the country.   
 

Assignments: 

 Lesson 11:  Chapter 5, pp. 140-177; Citizenship and the Constitution - Complete the 
Newspaper Article Project in the lesson guide. 

 Lesson 12:  Chapter 5, Section 2, pp. 178-183; Citizenship and the Constitution - 
Complete all activities listed in the lesson guide. 

 Lesson 13:  Chapter 5 Sec 3, pp. 184-187; Citizenship and the Constitution - Complete 
all activities listed in the lesson guide. 

 Lesson 14:  Essay, pp. 166-167; Complete all activities listed in the lesson guide.  

 Lesson 15:  Chapter 6, Sections 1-2, pp. 194-204; Launching the Nation - Complete all 
activities listed in the lesson guide. Complete the UNIT 2 EXAM.  

[CCSS 8: HSS 8.1, 8.2, 8.3, 8.4, 8.5, HR 5] 

 

Module 4:  Textbook: United States History: Independence to 1914 


Objectives: 


1. Learn about the presidency of Thomas Jefferson. 
2. Learn how Americans built canals and roads to try to unite the rapidly growing young 
nation.  
3.  Learn about how President Andrew Jackson helped shape the United States.   
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Scope, Sequence & Assignments – 
United States History & Geography 8 

 

Assignments: 

 Lesson 16:  Chapter 7, Sections 1-2, pp. 228-239; The Jefferson Era - Complete all 
activities listed in the lesson guide. 

 Lesson 17:  Chapter 8, pp. 260-272; New National Identity - Complete all activities 
listed in the lesson guide. 

 Lesson 18:  Chapter 9, pp. 284-297; Age of Jackson - Complete all activities listed in the 
lesson guide.  

 Lesson 19:  Study, Review Chapters 1-9; Complete all activities listed in the lesson 
guide. 

 Lesson 20:  TEST - Final Exam - Complete the Final Exam.   

[NGSS 8: HSS 7.7, 7.11, 8.1, 8.2, 8.3, 8.4, 8.5, 8.6, 8.8, 8.10, HR 1, HR 5, CS 2, HI 1, HI 5] 

 

United States History 8-2 

Module 1:  Textbook: United States History: Independence to 1914 

Objectives: 

1. 	 Learn about how the United States expanded west.   
2. Learn about changes in the lives of Americans in the North as a result of rapid 
industrialization.   
 

Assignments: 

 Lesson 1:  Lesson Guide - Complete the two part Time Line Review Project in the lesson 
guide. 

 Lesson 2:  Chapter 10, Sections 1-2, pp.304-315; The West. Read and answer the 
assigned Reading Check and Interpreting Maps questions from the textbook.  Copy and 
label the U.S. Regions Map and Western Map found in the lesson guide.    

 Lesson 3:  Chapter 10, Sections 3-4, pp. 316-337; The West. Read and ; answer the 
assigned Reading Check, Painting, Interpreting Maps, Reviewing Themes, and 
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Scope, Sequence & Assignments – 
United States History & Geography 8 

 

Standards Assessment questions from the textbook.  Complete the Mason Mexican 
Biography and A Views the War worksheets in the lesson guide.   

 Lesson 4:  Chapter 11, Sections 1-2, pp. 342-357; The North. Read and answer the 
assigned Reading Check and Analyzing Information/Visuals questions in the textbook.  
Copy and label the Northern Map found in the lesson guide.  

 Lesson 5:  Chapter 11, Sections 3-4, pp. 358-371; The North. Read and answer the 
Reading Check, Interpreting Maps, Reviewing Themes, and Standards Assessment 
questions in the textbook.  Complete the Lucy Larcom worksheet in the lesson guide.  

[NGSS 8: HSS 8.6, 8.8, 8.9, CS 3] 

 

 

Module 2:  Textbook: United States History: Independence to 1914 

 

Objectives: 

1.  Learn how the South developed an agricultural economy, and how that economy was 
dependent on the labor of enslaved people.   
2. 	Learn about dramatic changes in the United States in the early to mid-1800s.   
3.  Learn about how the debate over slavery increasingly divided Americans during the mid-
1800s. 
 

Assignments: 

 Lesson 6:  Chapter 12, Sections 1-2, pp. 372-385; The South. Read and answer the 
assigned Reading Check, Interpreting Charts, Drawing Conclusions, and Analyzing 
Visuals questions in the textbook.  Copy and label the Southern Map found in the lesson 
guide. 

 Lesson 7:  Chapter 12, Section 3, pp. 386-395; The South: Read and respond to the 
assigned Reading Check, Picture, Reviewing Themes, and Standard Assessment 
questions in the textbook.  Complete the Unit 1 Test found in the lesson guide.  

 Lesson 8:  Chapter 13, Sections 1-3, pp. 400- 
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Scope, Sequence & Assignments – 
United States History & Geography 8 

 

 Lesson 9:  Chapter 13, Sections 4-5, pp. 416-433; New Movements in America. Read 
and answer the assigned Reading Check, Interpreting Maps, Douglas Biography, 
Analyzing Primary Sources, Stanton Biography, Reviewing Themes, and Standard 
Assessment questions in the textbook.  Complete the Chapter 13 Review worksheet in 
the lesson guide. 

 Lesson 10:  Chapter 14, Sections 1-4, pp. 434-463; A Divided Nation. Read and answer 
the assigned Reading Check, Reviewing Themes, and Standards Assessment questions 
in the textbook.   

[CCSS 8: HSS 8.6, 8.7, 8.9, 8.10, HR 3, HR 4] 

 

 

 

Module 3:  Textbook: United States History: Independence to 1914 

Objectives: 

1.  Learn about how the debate over slavery increasingly divided Americans during the mid-
1800s. 
2. 	Learn how the resources of the North enabled it to defeat the South in the Civil War.  
3. Learn about the challenges that faced the nation after the Civil War and attempt to meet 
those challenges.   
 

Assignments: 

 Lesson 11:  Chapter 14, Lesson Guide - Civil War.  Complete DBQ questions and write 
an essay following the directions in the lesson guide. 

 Lesson 12:  Chapter 15, Sections 1-3, pp. 468-489; Civil War. Read and answer the 
assigned Reading Check, Analyzing Visuals, Lincoln Biography, Analyzing Primary 
Sources, and Interpreting Maps questions in the lesson guide.  Copy and label the Civil 
War Map found in the lesson guide.  

 Lesson 13:  Chapter 15, Sections 4-5, pp. 490-507; Civil War. Read and answer the 
assigned Reading Check, Interpreting Maps, Analyzing Primary Sources, Reviewing 
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Scope, Sequence & Assignments – 
United States History & Geography 8 

 

Themes, and Standards Assessment questions in the textbook.  Complete the Barton 
Biography worksheet in the lesson guide.     

 Lesson 14:  Chapter 16, Sections 1-2, pp. 508-523; Reconstruction. Read and answer 
the assigned Reading Check, and Identifying Points of View questions in the textbook.  
Complete the Lincoln Political Cartoon worksheet in the lesson guide.  Play the Lincoln 
Crossroads Game online.  

 Lesson 15:  Chapter 16, Section 3, pp. 524-535; Reconstruction. Read and answer the 
assigned Reading Check, Interpreting Maps, Analyzing Information, Reviewing Themes, 
and Standards Assessment questions in the textbook.  Complete the Jim Crow Laws 
worksheet and the Unit 2 Test. 

 

 [NGSS 8: HSS 8.9, 8.10, 8.11, HR 3, HR 4, HI 4] 

 

Module 4:  Textbook: United States History: Independence to 1914 

Objectives: 

1. 	 Learn about how the great American West changed in the late 1800s.   
2. 	 Learn about how the United States became an industrial power in the late 1800s.   
3.  Learn about how reform movements swept across the United States in the late 1800s and 
early 1900s.   
 

Assignments: 

 Lesson 16:  Chapter 17, Sections 1-3, pp. 542-565; Americans Move West. Read and 
respond to the assigned Reading Check, Reviewing Themes, and Standards Assessment 
questions in the textbook.  

 Lesson 17:  Chapter 18, Sections 1-5, pp. 570-601; An Industrial Nation. Read and 
answer the assigned Reading Check, Reviewing Themes, and Standards Assessment 
questions in the textbook.  

 Lesson 18:  Chapter 19, Sections 1-5, pp. 602-635; The Spirit of Reform. Read and 
answer the assigned Reading Check, Reviewing Themes, and Standards Assessment 
questions in the lesson guide.  
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United States History & Geography 8 

 

 Lesson 19:  Chapters 10-19, Lesson Guide - Complete Study Guide for End of Course 
Exam in the lesson guide.   

 Lesson 20:  End of Course comprehensive exam 

[CCSS 8: HSS 8.6, 8.7, 8.8, 8.9, 8.10, 8.12, CS 3, HR 2, HR 3, HR 4, HI 2, HI 4, HI 6] 
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K-5 Curriculum Scope and Sequence Kinder 

Kinder September October November December January February March April May June 

Reach 4 Reading Unit 1: 
Citizenship/ 
Schools 

Unit 2: 
Families/Living 
& Working 
Together 

Unit 3: Animals/ 
Life Cycles 

Unit 4: 
Plants/Life Cycles 

Unit 4: 
Plants/Life Cycles 

Unit 5: Weather/ 
Climate 

Unit 6: 
Communities 

Unit 7: Jobs Unit 8: Changes 
in the sky/ 
objects in the sky 

Unit 9: School/ 
Citizenship 

Science 
(EEI password: 
teacheei) 

Think like a 
scientist: Science 
Journal 
"You Are A 
Scientist" 

BL: What's Your 
Habitat? 
8 lessons 

EEI: The World 
Around Me 

EEI: A Day in My 
Life 

CK: 11 (Taking 
Care of the Earth) 

BL: The Sun and 
Our Solar System 

BL: What? 
Weather? 
8 lessons 

TBAISD: Pushes 
and Pulls 

TBAISD: Pushes 
and Pulls 

BL: Some Sun--
Too Much Sun 
4 lessons 

NGSS K-2ETS1-1 KESS2-2 K-ESS3-1,2,3 
K-LS1-1 
K-PS3-1,2 

K-ESS3-1,2,3 
K-LS1-1 

K-2_ETS1-1 K-ESS2-1 KESS2-1 K-PS2-1,2 K-PS2-1,2 KPS3-2 

Social Studies Studies Weekly: 
1-4 
Plus: Getting 
Along/ 
Citizenship 

Studies Weekly: 
5-9 
Plus: Calendars 

Studies Weekly: 
10-11 
Plus: 
Holidays/Times 
Past 

Studies Weekly: 
17-18 

Studies Weekly: 
19-20 

Studies Weekly: 
12-13 

Studies Weekly: 
15-16 
Plus: Where we 
Are 

Studies Weekly: 
22-23 

Studies Weekly: 
21 and 24 

Studies Weekly: 
14 

Social Studies 
Framework 

Learning and 
Working 
Together 

Time and 
Chronology; 
Geography of the 
Neighborhood 

Reaching Out to 
Times Past 

National and 
State Symbols 

National and 
State Symbols 

Time and 
Chronology 

Geography of the 
Neighborhood 

Working Now 
and Long Ago 

Learning and 
Working 
Together 

Learning and 
Working 
Together 

Math Ch. 1-2: Numbers 
to 10 

Ch. 3-4: Order, 
size, counting 0-
10 

Ch. 4-5: Counting 
0-10; Size & 
Position 

Ch. 6: 0-20 Ch 7-8: Shapes; 
Numbers to 100 

Ch. 8-9: 
Comparing Sets 

Ch 10-12: Ordinal 
#; Calendar; 
Counting on and 
back 

Ch. 13-16: 
Patterns, Facts, 
Lngt&Ht; 
Classifying/ 
Sorting 

Ch. 16-19; 
Add/Subt Stories; 
Measurement 

Ch. 16-19; 
Add/Subt Stories; 
Measurement 

Physical 
Education 

200 minutes 
per ten school 
days 

200 minutes 
per ten school 
days 

200 minutes 
per ten school 
days 

200 minutes 
per ten school 
days 

200 minutes 
per ten school 
days 

200 minutes 
per ten school 
days 

200 minutes 
per ten school 
days 

200 minutes 
per ten school 
days 

200 minutes 
per ten school 
days 

200 minutes 
per ten school 
days 
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K-5 Curriculum Scope and Sequence 1st Grade 

1st Grade September October November December January February March April May June 

Reach 4 Reading Unit 1: Families 
and Culture 

Unit 2: 
Living/Nonliving 
Things; Plant 
Parts; Unit 3: 
Goods & Services/ 
Wants & Needs 

Unit 3: Goods & 
Services; Wants & 
Needs 

Unit 4: Animal Life 
Cycles 

Unit 4: Animal Life 
Cycles; 
Unit 5: Animal 
Features & 
Movement 

Unit 5: Animal 
Features & 
Movement; Unit 6: 
Weather & 
Seasons 

Unit 6: Weather & 
Seasons; Unit 7: 
Past & Present; 
Inventions & Tech 

Unit 7: Past & 
Present; 
Inventions & 
Technology 

Unit 8: Maps, 
Signs and 
Symbols 

Unit 8: Maps, Signs 
and Symbols 

Science 
(EEI password: 
teacheei) 

Think like a 
scientist: Science 
Journal 
"You Are a 
Scientist" 

BL: Engineering 
Design 
10 lessons 

TBAISD: Heredity BL: Living 
Organisms: 
Animals: 
11 lessons 

EEI: Surviving & 
Thriving 

BL: Celestial 
Patterns: The Sun, 
Moon, Stars 
21 lessons 

BL: Celestial 
Patterns: The Sun, 
Moon, Stars 
21 lessons 

TBAISD: Waves TBAISD: Waves TBAISD: Waves 

NGSS K-2ETS1-1 K-2ETS1-1,2,3 1LS1-2 1LS3-1 1LS1-1 1LS1-1 1ESS1-1,2 1ESS1-1,2 1PS4-1,2,3,4 1PS4-1,2,3,4 1PS4-1,2,3,4 

Social Studies 
(EEI password: 
teacheei) 

Studies Weekly: 1-
4 

Studies Weekly: 10 
& 24 

Studies Weekly: 21-
23 

Studies Weekly: 13-
14 

Studies Weekly: 15-
18 

Studies Weekly: 19-
20 

EEI: People & 
Places 

EEI: On the Move 
SW: 5-7 

Studies Weekly: 
8-9 and 11-12 

Studies Weekly: 11-
12 

Social Studies 
Framework 

Rights and 
Responsibilities of 
Citizenship; 
Cultural Literacy 

Symbols, Icons, 
and Traditions of 
the U.S. 

Goods and Services Rights and 
Responsibilities of 
Citizenship 

Symbols, Icons, 
and Traditions of 
the U.S. 

Geography and the 
Community 

Geography and the 
Community 

Life Today and 
Long Ago 

Geography and 
the Community; 
Symbols, Icons, 
and Traditions 
of the U.S. 

Geography and the 
Community; 
Symbols, Icons, 
and Traditions of 
the U.S. 

Math Ch. 1-3: #s to 10; # 
bonds; Add to 10 

Ch. 4-6: Subt. To 
10; 
Shape/Patterns; 
Ordinal position 

Ch. 7-8: # to 20; +/-
to 20 

Ch. 9: Length Ch. 10-11: Weight 
& Graphs 

Ch. 12-13: # to 40; 
+/- to 40 

Ch. 14-15: Mental 
Math; Calendar & 
Time 

Ch. 16-17: # to 
120; +/- to 100 

Ch. 18-19: Get 
ready for x&/. 
Money 

Ch. 18-19: Get 
ready for x&/. 
Money 

Physical 
Education 

200 minutes per 
ten school days 

200 minutes per 
ten school days 

200 minutes per 
ten school days 

200 minutes per 
ten school days 

200 minutes per 
ten school days 

200 minutes per 
ten school days 

200 minutes per 
ten school days 

200 minutes per 
ten school days 

200 minutes 
per ten school 
days 

200 minutes per 
ten school days 
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K-5 Curriculum Scope and Sequence 2nd Grade 

2nd Grade September October November December January February March April May June 

Reach 4 Reading Unit 1: Community 
Workers, Places & 
Events 

Unit 2: Animal 
Adaptations and 
Needs 

Unit 3: Water Cycle; 
Water as a Natural 
Resource 

Unit 4: Good 
Citizenship; Making 
a Difference; Water 
Conservation 

Unit 4: Good 
Citizenship; Making a 
Difference; Water 
Conservation 

Unit 5: Cycles in 
Nature; Seasons & 
Weather; Saving 
Polar Bear Habitat 

Unit 6: Cooperation; 
Working for the 
Common Good 

Unit 7: Animals and 
Their Basic Needs; 
Ecology & 
Interdependence 

Unit 8: Customs, 
Symbols, 
Celebrations, 
Landmarks; 
National Identity 

Unit 8: Customs, 
Symbols, 
Celebrations, 
Landmarks; 
National Identity 

Science 
(EEI password: 
teacheei) 

Think like a 
scientist: Science 
Journal 
BL: Igniting Science 
Inquiry 10 lessons 

EEI: Flowering 
Plants in a 
Changing 
Environment 

EPA: Water Cycle 
and Conservation: 
17 Lessons 

EPA: Water Cycle 
and Conservation: 
17 Lessons 

BL: Surface Water and TBAISD: Properties 
of Matter 

TBAISD: Properties 
of Matter 

EEI: Alike and 
Different 

BL: Earth's Changes: 
21 lessons 

BL: Earth's Changes: 
21 lessonsLandform 

Interactions: 18 
lessons 

NGSS K-2 ETS1-1,2 2LS2-1,2 2LS1-1 
2ESS2-3 
K-2ETS1-1,2,3 

2LS1-1 
2ESS2-3 
K-2ETS1-1,2,3 

2ESS1-1 2 
ESS2-1,2,3 

2PS1-1,2,3,4 2PS1-1,2,3,4 2LS4-1 2ESS1-1 
2ESS2-1 
K-2 ETS1-1 

2ESS1-1 
2ESS2-1 
K-2 ETS1-1 

Social Studies 
(EEI password: 
teacheei) 

Studies Weekly: 1-3 Studies Weekly: 4-7 EEI: From Field to 
Table 

Studies Weekly: 20-
21 

Studies Weekly: 22-24 Studies Weekly: 13-
14 

Studies Weekly: 8-
10 

Studies Weekly: 11-
12 

Studies Weekly: 15-
18 

Studies Weekly: 19 

Social Studies 
Framework 

Families Today and 
in the Past 

Biographies: People 
Who Made a 
Difference 

Economics: People 
Who Supply Our 
Goods and Services 

Biographies; 
Economics 

Economics Geography and 
Mapping Skills 

Families Today and 
in the Past 

Geography and 
Mapping Skills 

Families Today and 
in the Past; 
Biographies: People 
Who Made a 
Difference; 
Government 
Institutions and 
Practices 

Government 
Institutions and 
Practices 

Math Ch. 1-2: Numbers & 
Addition to 1000 

Ch. 3-5: Subt. To 
1000, x & / 

Ch. 5-7: x&/; X 
tables 2, 5, 10; 
Metric 
Measurement 

Ch. 7-8: Metric 
Measurement; Mass 

Ch. 9-10: Volume; 
Mental Math & 
Estimation 

Ch. 11-12: Money & 
Fractions 

Ch. 13-14: 
Measurement 
Length & Time 

Ch. 15-16: X tables 
3, 4; Using Bar 
Models: x&/ 

Ch. 17-18: Picture 
Graphs; Lines & 
Surfaces 

Ch. 19: Shapes & 
Patterns 

Physical 
Education 

200 minutes per 
ten school days 

200 minutes per 
ten school days 

200 minutes per 
ten school days 

200 minutes per 
ten school days 

200 minutes per 
ten school days 

200 minutes per 
ten school days 

200 minutes per 
ten school days 

200 minutes per 
ten school days 

200 minutes per 
ten school days 

200 minutes per 
ten school days 
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K-5 Curriculum Scope and Sequence 3rd Grade 

3rd Grade September October November December January February March April May June 

Reach 4 Reading Unit 1: Individual 
Actions; Cultures 

Unit 2: Ecosystems Unit 3: Plant Life 
Cycles & Diversity; 
Preservation of 
animals or places 

Unit 4: Community; 
Conservation 

Unit 4: Community; 
Conservation 

Unit 5: Matter; 
Fossils 

Unit 6: Cultures 
and Traditions; 
Native Americans; 

Unit 7: Forces of 
Nature; Emergency 
Preparedness 

Unit 8: Planning 
and Perseverance; 
Goal setting 

Unit 8: Planning 
and Perseverance; 
Goal setting 

Science Think like a 
scientist: Science 
Journal: You are a 
Scientist 

EEI: Structures for 
Survival in a 
Healthy Ecosystem 

EEI: Cycle of Life 
(2nd grade curr.)

 EEI: Living Things 
in Changing 
Environments 

BL: Animal Guests: 
4 lessons 

BL: Fossil Evidence: BL: Seasonal 
Weather: 
10 lessons 

BL: Weather 
Hazards: Design 
Solutions: 
5 lessons 

TBAISD: Forces & 
Interactions 

TBAISD: Forces & 
Interactions8 lessons 

Science (part 2) BL: Life Cycles 
7 lessons 

BL: Teamwork: the 
Animal Survival 
Guide: 
7 lessons 

NGSS 3-5ETS1-1l,2,3 3LS4-2,3,4 3LS1-1 3LS4-2,3,4 
3LS2-1 

3LS3-1,2 3LS4-1 3ESS2-1 3ESS2-2 
3ESS3-1 

3PS2-1 
3PS2-2,3,4 

3PS2-1 
3PS2-2,3,4 

Social Studies SW: 1-4 EEI: The 
Geography of 
Where We Live 

SW: 11-13 EEI: Cal. Economy: 
Natural Choices 
SW: 16-20 

EEI: Cal. Economy: 
Natural Choices 
SW: 16-20 

SW: 14-15 SW: 5-10 
Plus: EEI: Cal. 
Indian People: 
Exploring Tribal 
Regions 

SW: 5-10 
Plus: EEI: Cal. 
Indian People: 
Exploring Tribal 
Regions 

Explore San Diego: 
why did people first 
settle here? How 
has our community 
changed over time? 
Use maps, pictures, 
oral histories and 
primary sources 

Explore San Diego: 
why did people first 
settle here? How 
has our community 
changed over time? 
Use maps, pictures, 
oral histories and 
primary sources 

Social Studies 
Framework 

Geography of the 
Local Region 

Geography of the 
Local Region 

American Citizens, 
Symbols and 
Government 

Economics of the 
Local Region 

Economics of the 
Local Region 

American Citizens, 
Symbols & 
Government 

American Indians 
of the Local Region 

American Indians 
of the Local Region 

Development of the 
Local Community: 
Change Over Time 

Development of the 
Local Community: 
Change Over Time 

Math Ch. 1-3: # to 10k, 
Mental Math, + to 
10K 

Ch. 4-6: - to 10k; +/-
w/ bar models; x 
tables 6, 7, 8, 9 

Ch. 7-8: Mult; 
Division 

Ch 9: Mult/Div w/ 
bar models 

Ch. 10-12: Money, 
Metric measure; 
Real World 
Measurement 

Ch. 12-14: 
Measurement; 
Graphs; Fractions 

Ch. 14-15: 
Fractions; 
Measurement 

Ch. 16-17: Time, 
Temp; Lines/Angles 

Ch. 18-19: Two D 
Shapes; 
Area/Perimeter 

Ch. 18-19: Two D 
Shapes; 
Area/Perimeter 

Physical 
Education 

200 minutes per 
ten school days 

200 minutes per 
ten school days 

200 minutes per 
ten school days 

200 minutes per 
ten school days 

200 minutes per 
ten school days 

200 minutes per 
ten school days 

200 minutes per 
ten school days 

200 minutes per 
ten school days 

200 minutes per 
ten school days 

200 minutes per 
ten school days 

Audeo Charter School--Moving You Forward 1 



                  
              

                    

 

 

K-5 Curriculum Scope and Sequence 4th Grade 

4th Grade September October November December January February March April May June 

Reach 4 Reading Unit 1: Cultural 
Traditions, Customs, 
and Celebrations 

Unit 2: Animal 
Behavior 

Unit 3: Geographic 
Tools and Features 
(and Extreme Places) 

Unit 4: Natural 
Resources; Wind, 
Water, Earth and Air 

Unit 4: Natural 
Resources; Wind, 
Water, Earth and Air 

Unit 5: Science Process; 
Animal Habitats and 
Migration (and harmful 
organisms) 

Unit 6: Exploration Unit 7: Solving 
Problems; Speed; 
Space: The Moon 

Unit 8: Preserving 
Species; Preserving 
Culture 

Culminating Project 
and/or Novel Unit 

Science 
(EEI password: 
teacheei) 

Think like a scientist: 
Science Journal Use 
MME: The Life of 
Environments: 
17 lessons 

Think like a scientist: 
Science Journal Use 
MME: The Life of 
Environments: 
17 lessons 

BL: Fossils 
10 lessons 

BL: Natural Resources 
7 lessons 

BL: Water & 
Weathering 
17 lessons 

BL: Water & 
Weathering 
17 lessons 

EEI: Reflections of 
Where We Live: 
6 lessons 

TBAISD: Energy & 
Waves: 
25 lessons 

TBAISD: Energy & 
Waves: 
25 lessons 

Complete any 
remainder 

NGSS 4LS1-1,2 
4PS4-2,3 

4LS1-1,2 
4PS4-2,3 

4ESS1-1 4ESS3-1 3-5ETS1-1,2,3 
4PS3-4 
4ESS2-1,2 
4ESS3-2 

3-5ETS1-1,2,3 
4PS3-4 
4ESS2-1,2 
4ESS3-2 

4LS1-1 4ESS2-
2 4ESS3-1,2 

4PS3-1,2,3,4 4PS4-
1 

4PS3-1,2,3,4 4PS4-
1 

Complete any 
remainder 

Social Studies HMH Cal. Studies: Ch 1: 
Cal Geography, climate 
& resources 

HMH Cal. Studies: Ch 2-
3: Native Americans 
and European 
colonization 

HMH Cal. Studies: Ch 4: 
Mexico & California, 
Trails to California 

HMH Cal. Studies: Ch 5: 
Bear Flag Revolt; Gold 
Rush (also EEI: 
Witnessing the Gold 
Rush) 

HMH Cal. Studies: Ch. 6-
7: Business, new towns, 
railroad 

HMH Cal. Studies: Ch. 
8: Farming, LA, San 
Francisco 

HMH Cal. Studies: Ch 9: 
Reform, Growing 
Economy, Great 
Depression 

HMH Cal. Studies: Ch 
10-11: WWII, Industry, 
New Communities, 
Education in Cal 

HMH Cal. Studies: Ch 
11-12: Technology; Art 
& Culture; State, local 
and federal 
Government 

HMH Cal. Studies: Ch 
11-12: Technology; Art 
& Culture; State, local 
and federal 
Government 

Social Studies SW: 1-4 SW: 5-8 SW: 9-12 SW: 13-16 SW: 17-19 & 21-22 SW: 23-25 SW: 26-27 SW: review or 
completion 

SW: 20 & 28 SW: 20 & 28 

Social Studies 
Frameworks 

Physical and Human 
Geographic Features 
that Define California 

Pre-Columbian 
Settlements and People 

European Exploration 
and Colonial History 

Missions, Ranchos, and 
the Mexican War for 
Independence 

The Gold Rush and 
Statehood 

California as an 
Agricultural and 
Industrial Power 

Modern California: 
Immigration, 
Technology, and Cities 

California as an 
Agricultural & 
Industrial Power; 
Local, State, and 
Federal Governments 

Modern California: 
Immigration, 
Technology and Cities; 
Local, State and 
Federal Government 

Modern California: 
Immigration, 
Technology and Cities; 
Local, State and 
Federal Government 

Math Ch. 1-3: Whole #s; 
Estimation; Mult/Div 

Ch. 3-5: Mult/Div; 
Tables/Graphs; 
Data/Probability 

Ch. 5-6: Data/Prob; 
Fractions & Mixed #s 

Ch. 6-7: Fractions & 
Mixed #s; Decimals 

Ch. 7-8: Decimals; +/-
Decimals 

Ch. 9-10: Angles; 
Perpendicular & 
Parallel Line Segments 

Ch. 10-11: Line 
Segments; Squares & 
Rectangles 

Ch. 12-13: Conversions 
of Measurements; Area 
& Perimeter of 4 Sided 
Figures 

Ch. 14-15: Symmetry; 
Tesselations 

Ch. 14-15: Symmetry; 
Tesselations 

Physical Education 200 minutes per ten 
school days 

200 minutes per ten 
school days 

200 minutes per ten 
school days 

200 minutes per ten 
school days 

200 minutes per ten 
school days 

200 minutes per ten 
school days 

200 minutes per ten 
school days 

200 minutes per ten 
school days 

200 minutes per ten 
school days 

200 minutes per ten 
school days 
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K-5 Curriculum Scope and Sequence 5th Grade 

5th Grade September October November December January February March April May June 

Reach 4 Reading Unit 1: 
Immigration 

Unit 2: Sun's 
Energy 

Unit 3: Food 
Webs; Ecosystems 

Unit 4: US 
History: Human 
Rights 

Unit 4: US 
History: Human 
Rights 

Unit 5: Water Unit 6: US 
History: settling a 
new land 

Unit 7: 
Environmental 
Science 

Unit 8: Economics Culminating 
Project and/or 
Novel Unit 

Science Think like a 
scientist: Science 
Journal::BL: 
Gravity Unit: 
19 lessons 

Think like a 
scientist: Science 
Journal 
::BL:Gravity Unit: 
19 lessons 

EEI (gr.4): Life 
and Death of 
Decomposers: 
6 lessons 

TBAISD: Structure TBAISD: Structure EEI: Earth's Water EEI: Our Water: 
Sources and Uses: 
5 lessons 

BL:Ecosystems 
Unit: 
28 lessons 

BL:Ecosystems 
Unit: 
28 lessons 

BL:Ecosystems 
Unit: 
28 lessons 

and Properties of 
Matter: 
17 lessons 

and Properties of 
Matter: 
17 lessons 

4 lessons 

NGSS 5PS2-1 5PS2-1 5ESS3-1 
5LS2-1 
3-5ETS1-1 

5PS1-1,2,3,4 
3-5ETS1-1,2,3 

5PS1-1,2,3,4 
3-5ETS1-1,2,3 

5ESS2-1,2 
5ESS3-1 
3-5ETS1-1 

5ESS2-2 5PS3-1 
5LS1-1 

5PS3-1 
5LS1-1 

5PS3-1 
5LS1-1 

Social Studies HMH: Ch. 2: 
Ancient Peoples 

HMH: Ch. 3-4: 
Exploration and 
Conquest 

HMH: Ch. 5-6: 
The Colonies 

HMH: Ch. 5-6: 
The Colonies 

HMH: Ch. 7: 
Conflict 

HMH: Ch. 8: 
Independence and 
War 

HMH: Ch. 9: A 
New Nation and 
Constitution 

HMH: Ch. 10: The 
Nation Grows 

HMH: Ch. 11: 
Moving West 

Culminating 
Project and/or 
Novel Unit 

Social Studies 
Framework 

The Land and 
People Before 
Columbus 

Age of 
Exploration; 
Cooperation and 
Conflict in North 
America 

Settling the 
Colonies 

Settling the 
Colonies 

The Road to War The American 
Revolution 

The Development 
and Significance 
of the U.S. 
Constitution 

Life in the Young 
Republic 

The New Nation's 
Westward 
Expansion 

Culminating 
Project and/or 
Novel Unit 

Social Studies SW: 1-3 SW: 4-7 SW: 9-10 SW: 11-12 SW: 13-14 SW: 15 SW: 16-19 SW: 20-21 SW: 22-24 SW: 22-24 

Math Ch. 1-2: Whole 
#s; Mult / Division 

Ch. 3-4: 
Fractions/Mixed 
#s; Mult/Div 
Fractions & 
Mixed #s 

Ch. 5: Algebra Ch. 6: Area Ch. 7-8: Ratio; 
Decimals 

Ch. 9: Mult/ Div 
Decimals 

Ch. 10-11: 
Percent; 
Probability & 
Graphs 

Ch. 12-13: 
Angles; Properties 
of triangles & 4 
sided figures 

Ch. 14: Surface 
Area & Volume 

Ch. 14: Surface 
Area & Volume 

Physical 
Education 

200 minutes per 
ten school days 

200 minutes per 
ten school days 

200 minutes per 
ten school days 

200 minutes per 
ten school days 

200 minutes per 
ten school days 

200 minutes per 
ten school days 

200 minutes per 
ten school days 

200 minutes per 
ten school days 

200 minutes per 
ten school days 

200 minutes per 
ten school days 

Audeo Charter School--Moving You Forward 1 
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PUPIL CALENDAR FOR AUDEO CHARTER SCHOOL2016‐2017 
MULTI-TRACK CALENDAR 

TRACK A
  C

al
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th

  S
ch

oo
l M

on
th

M  T  W Th  F  Te
ac
h
in
g 
D
ay
s 
(A
D
A
)

SU
P
P
LE
M
EN

TA
L 
IN
ST
R
U
C
TI
O
N

 D
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C
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n
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o
l D
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s

To
ta
l D

ay
s

Important Dates 
1 July 1 - Teacher Non-Work day 

July 1 4  5  6  7  8  14  0  2  July 4 - Holiday 

11 12 13 14 15 
18 19 20 21 22 16 
25 26 27 28 29 

July / 2 1 2 3 4 5 
August 8 9 10 11 12 20 0 0 

15 16 17 18 19 20 
22 23 24 25 26 Sept. 5 - Holiday 

August / 3 29 30 31 1 2 19 0 1 
September 5 6 7 8 9 

12 13 14 15 16 20 
19 20 21 22 23 

September / 4  26  27  28  29  30  16  4  0  
October 3 4 5 6 7 

10 11 12 13 14 20 
P1 17 18 19 20 21 Nov. 11 - Holiday 

October /  5 24 25 26 27 28 19 0 1 
November 31  1  2  3  4  

7  8  9 10 11 20 Total P1 Days 88 
14 15 16 17 18 Nov. 21-23: Teacher Non-Work Days 

November / 6 21 22 23 24 25 15 0 5 Nov. 24-25: Holidays 

December 28 29 30 1 2 
5 6 7 8 9 20 

12 13 14 15 16 Dec 19 - Jan. 2: Winter Break 

December / 7 19 20 21 22 23 5  4  11  Dec. 23, 26, 30 and Jan. 2: Holidays 

January 26 27 28 29 30 
2 3 4 5 6 20 
9  10  11  12  13  Jan. 16 - Holiday 

January / 8 16 17 18 19 20 
February 23 24 25 26 27 3 16 1 

30 31 1 2 3 20 

6  7  8  9  10  Feb. 17 and Feb 20 - Holidays 

February / 9 13 14 15 16 17 

March 20 21 22 23 24 0 18 2 
27 28 1 2 3 20 

P2 6  7  8  9  10  Mar 22- Mar 24 - Teacher Non Work Days 

March /  10  13 14 15 16 17 Mar 27- Mar 31 - Spring Break 

April 20 21 22 23 24 8 4 8 
27 28 29 30 31 20 Total P2 Days 119 
3 4 5 6 7 

April 11 10 11 12 13 14 
17 18 19 20 21 18 2 0 
24 25 26 27 28 20 
1 2 3 4 5 May 26 - Teacher Non-Work Day 

May 12 8 9 10 11 12 Smarter Balance Assessment 

15 16 17 18 19 19 0 1 May 4 - June 23 
22 23 24 25 26 20 
29 30 31 1 2 May 29 - Holiday 

May / 13  5  6  7  8  9  
June 12 13 14 15 16 19 0 1 

19 20 21 22 23 20 
26 27 28 29 30 

Total Instructional Days: 175 48 33 256 



  
  

  

 

    

 
 

 
 

 

  
 

  
 

 

 

   

 

   

   

PUPIL CALENDAR FOR AUDEO CHARTER SCHOOL2016‐2017 
MULTI-TRACK CALENDAR 

TRACK B
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 D
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T
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a
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Important Dates 
25 26 27 28 29 

July / 2 1 2 3 4 5 
August 8 9 10 11 12 20 0 0 

15 16 17 18 19 20 
22 23 24 25 26 Sept. 5 - Holiday 

August / 3 29 30 31 1 2 19 0 1 
September 5 6 7 8 9 

12 13 14 15 16 20 
19 20 21 22 23 

September / 4 26 27 28 29 30 20 0 0 
October 3 4 5 6 7 

10 11 12 13 14 20 
P1 17 18 19 20 21 Nov. 11 - Holiday 

October /  5 24 25 26 27 28 19 0 1 
November 31  1  2  3  4  

7  8  9 10 11 20 Total P1 Days 78 
14 15 16 17 18 Nov. 21-23: Teacher Non-Work Days 

November / 6 21 22 23 24 25 15 0 5 Nov. 24-25: Holidays 
December 28 29 30 1 2 

5 6 7 8 9 20 
12 13 14 15 16 Dec 19 - Jan. 2: Winter Break 

December / 7 19 20 21 22 23 5  4  11  Dec. 23, 26, 30 and Jan. 2: Holidays 
January 26 27 28 29 30 

2 3 4 5 6 20 
9  10  11  12  13  Jan. 16 - Holiday 

January / 8 16 17 18 19 20 
February 23 24 25 26 27 13 6 1 

30 31 1 2 3 20 

6  7  8  9  10  Feb. 17 and Feb 20 - Holidays 

February / 9 13 14 15 16 17 

March 20 21 22 23 24 0 18 2 
27 28 1 2 3 20 

P2 6  7  8  9  10  Mar 22- Mar 24 - Teacher Non Work Days 
March /  10  13 14 15 16 17 Mar 27- Mar 31 - Spring Break 
April 20 21 22 23 24 8 4 8 

27 28 29 30 31 20 Total P2 Days 119 
3 4 5 6 7 

April 11 10 11 12 13 14 
17 18 19 20 21 18 2 0 
24 25 26 27 28 20 
1 2 3 4 5 May 26 - Teacher Non-Work Day 

May 12 8 9 10 11 12 Smarter Balance Assessment 
15 16 17 18 19 19 0 1 May 4 - June 23 
22 23 24 25 26 20 
29 30 31 1 2 May 29 - Holiday 

May / 13 5 6 7 8 9 
June 12 13 14 15 16 19 0 1 

19 20 21 22 23 20 
26 27 28 29 30 

Total Instructional Days: 175 34 31 240 



  

  

  

 

  

 
 

 
 

 

  
 

  
 

 

 

   

 

   

   

PUPIL CALENDAR FOR AUDEO CHARTER SCHOOL2016‐2017 
MULTI-TRACK CALENDAR 

TRACK C
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 D
A
Y
S 
(N
A
C
D
)

N
o
n
‐S
ch
o
o
l D

a
ys

T
o
ta
l D

a
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Important Dates 

22 23 24 25 26 Sept. 5 - Holiday 

August / 3 29 30 31 1 2 19 0 1 
September 5 6 7 8 9 

12 13 14 15 16 20 

19 20 21 22 23 
September / 4 26 27 28 29 30 20 0 0 

October 3 4 5 6 7 
10 11 12 13 14 20 

P1 17 18 19 20 21 Nov. 11 - Holiday 

October / 5 24 25 26 27 28 19 0 1 
November 31  1  2  3  4  

7  8  9 10 11 20 Total P1 Days 58 
14 15 16 17 18 Nov. 21-23: Teacher Non-Work Days 

November / 6 21 22 23 24 25 15 0 5 Nov. 24-25: Holidays 

December 28 29 30 1 2 
5 6 7 8 9 20 

12 13 14 15 16 Dec 19 - Jan. 2: Winter Break 

December / 7 19 20 21 22 23 5  4  11  Dec. 23, 26, 30 and Jan. 2: Holidays 

January 26 27 28 29 30 
2 3 4 5 6 20 

9  10  11  12  13  Jan. 16 - Holiday 

January / 8 16 17 18 19 20 
February 23 24 25 26 27 19 0 1 

30 31 1 2 3 20 

6  7  8  9  10  Feb. 17 and Feb 20 - Holidays 

February / 9 13 14 15 16 17 

March 20 21 22 23 24 14 4 2 
27 28 1 2 3 20 

P2 6  7  8  9  10  Mar 22- Mar 24 - Teacher Non Work Days 

March /  10  13 14 15 16 17 Mar 27- Mar 31 - Spring Break 

April 20 21 22 23 24 8 4 8 
27 28 29 30 31 20 Total P2 Days 119 
3 4 5 6 7 

April 11 10 11 12 13 14 
17 18 19 20 21 18 2 0 
24 25 26 27 28 20 

1 2 3 4 5 May 26 - Teacher Non-Work Day 

May 12 8 9 10 11 12 Smarter Balance Assessment 

15 16 17 18 19 19 0 1 May 4 - June 23 
22 23 24 25 26 20 

29 30 31 1 2 May 29 - Holiday 

May / 13 5 6 7 8 9 
June 12 13 14 15 16 19 0 1 

19 20 21 22 23 20 
26 27 28 29 30 

Total Instructional Days: 175 14 31 220 
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Course Catalog 
Grades 6-12 



 

 

  

                    

English 

English 6-1, 6-2 (A1550a, A1550b)
 

Blended Learning Course: 


Common Core English Language Arts 6
 

Grade: 6 

This two-semester course includes a variety of 
literary texts to develop students’ understanding 
of plot, setting, characterization, and theme. 
Instruction also helps students transition from 
reading the narrative texts most common 
in elementary school to argumentative and 
informational texts, with a  strong focus on 
the common structures of these text types. 
Informative lectures and targeted lesson 
plans engage students in a variety of literary 
genres. Students develop the skills to succeed 
on standardized tests through analyzing and 
evaluating numerous texts. 

English 7-1, 7-2 (A1501a, A1501b) 


Blended Learning Course:
 

Common Core English Language Arts 7 


Grade: 7 

This two-semester course includes the study 
of literature in major genres: short story, 
drama, nonfiction, poetry, fable, myth, legend 
and the novel.  Activities emphasize writing, 
oral communication, spelling, vocabulary, 

grammar and usage.  A variety of writing 
styles and essay types are emphasized. 

English 8-1, 8-2 (A1520a, A1520b)
 

Blended Learning Course: 


Common Core English Language Arts 8
 

Grade: 8 

This two-semester course includes the study 
of literature in major genres: short story, 
drama, nonfiction, poetry, fable, myth, legend 
and the novel.  Activities emphasize writing, 
oral communication, spelling, vocabulary, 
grammar and usage.  A variety of writing 
styles and essay types are emphasized. 

*+English 1, 2 (A1540, A1541)
 

Blended Learning Course: 


*Common Core English Language Arts 9
 

Grade: 9 

In this two-semester course, the students will 
be exploring the human condition and the 
discovery of the self, in an attempt to address 
the Essential Question, “What does it mean to 
be human?” They will be asked to examine 
the reasons why we behave in the ways 
that we do, how humans interact with one 
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another, and express their beliefs and values. 
Required readings will focus on analysis and 
making historical connections with the classic 
literature, as well as developing reading, 
vocabulary, and writing skills that are aligned 
with the California Common Core Standards. 
Students will grapple with the theme of self-
discovery in various formats by using Web 2.0 
technology.  

*+English 3, 4 (A1570, A1571)
 

Blended Learning Course: 


*Common Core English Language Arts 10
 

Grade: 10 

In this two-semester course, the students will 
be exploring the themes of prejudice, equality, 
and self-advocacy in an attempt to address 
the Essential Question, “What does it mean 
to find one’s voice and question one’s rights?” 
They will be asked to examine focusing 
questions such as, “Are people essentially 
good or essentially evil?”   Required readings 
will focus on analysis and making historical 
connections with the classic literature, as 
well as developing reading, vocabulary, 
and writing skills that are aligned with the 
California Common Core Standards.  Students 
will grapple with the themes of social injustice 
and social advocacy using a variety of 
mediums including textbooks, novels, videos 
and the various web 2.0 technology. 

*+American Literature 1, 2 (A1583, A1584) 

Blended Learning Course: 

*Common Core English Language Arts 11 

Grade: 11 

This two-semester course emphasizes skills 
and strategies for independent reading, 
analyzing, and writing about works of 
American literature, with a focus on how 
that literature reflects the development of 
the American Dream and its permeation 
through American culture. Reading, writing, 
oral communication, and language study 
are emphasized in this course. The goal is 
to encourage students to communicate 
effectively in various forms. 

*+Honors American Literature  1,2 (A1589, 

A1590) 

Grade: 11 

Honors Preparatory Course (HP). This course 
meets the University of California’s b (English) 
subject-area requirement. 

Altus Honors American Literature 1,2 is a 
college-level course designed to emphasize 
independence and responsibility in critical 
analysis of a variety of literary texts, including 
poetry, essays, short stories, historical 
documents, drama, and novels. The course is 
granted weighted credit by the University of 
California. 
Class content is arranged chronologically 
and/or thematically. Students examine the 
development of American Thought, ambition, 
and imagination through the heritage and 
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history of the country’s diverse peoples. 
Different point of view—ant the ways in which 
the prevalent philosophical, political, ethical, 
and social influences of the times aff ected 
those views—will be explored through a 
historical look at literature. Emphasis will also 
be placed on studying the craft of the writers, 
including the techniques they used to express 
ideas. 

Students in this course are not only active 
participants in ongoing intellectual dialogue, 
but they gain increasing ability to facilitate 
discussions and mediate divergent views 
with respect and confi dence. Cousework, 
including homework, consists of a variety of 
college-level academic endeavors including 
crafted analysis and research-based essays, 
in-class essays, reading response, Socratic 
seminars, debates, presentations, vocabulary 
development, and self-directed reading. 
In all their coursework, students should 
show evidence that they are increasing the 
depth and complexity of their knowledge of 
American literature, representing other’s ideas 
responsibly, and developing academic writing 
skills. As preparation for college, the course’s 
writing and reading activities are designed to 
deepen and extend discourse in the pursuit of 
knowledge. 

All student enrolled in this course must take 
the UC-required comprehensive, written fi nal 
examination, the purpose of which is to permit 
students to exhibit their depth of knowledge 

and their independent ability to write original 
analysis at a college level. This exam is required 
for students to earn weighted credit. 

*+Contemporary Voices in Literature 1, 2 

(A1612, A1613) 

Grade: 11, 12 

This two-semester course meets the English 
requirements for grades 11 or 12, or it can 
be taken as an elective. Students explore 
issues by American and world writers who are 
writing today. These writers come from diverse 
cultural and ethnic backgrounds. Students 
write for various purposes and audiences. 
The course integrates all aspects of literacy: 
reading, writing, speaking, and listening. 

*+English Literature 1, 2 (A1641, A1642)
 

Blended Learning Course: 


*Common Core English Language Arts 12
 

Grade: 12 

In this two-semester course students will 
explore classic works of literature developed 
in the British Isles over the last 1,000 years. 
Students develop the ability to use varying 
approaches to writing and the develop the 
ability to use new vocabulary terms within this 
writing.  Activities emphasize reading, writing, 
and standard English grammar and usage. 

*+World Literature 1, 2 (A1705, A1706) 

Grade: 11, 12 
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In this two-semester course students will 
explore genres through exposure to works 
by writers from various cultural and ethnic 
backgrounds.  Students explore how the 
development of technology has impacted 
language usage.  Students write for various 
purposes and audiences and exhibit their 
ability to integrate all aspects of literacy: 
reading, writing, speaking, and listening. 

*+Blended Learning Course: AP English 

Language and Composition 1, 2 (A1655, 

A1656) 

Grade: 11-12 

This course meets the University of California’s 
b (English) subject-area requirement. 

This Advanced Placement English course 
is designed to help students become more 
skilled readers of prose written in a variety of 
periods, disciplines, and rhetorical contexts 
and to become skilled writers who can 
compose for a variety of purposes. By their 
writing and reading in this course, students 
should become aware of the interactions 
among a writer’s purposes, audience, 
expectations, and subjects, as well as the 
way generic conventions and the resources 
of language contribute to eff ective writing. 
The overall purpose of the AP English 
Language and Composition course, then, 
is to enable students to read complex texts 
with understanding and to write prose that is 
rich enough and complex enough for mature 

readers. 

*+Blended Learning Course:  AP English 

Literature and Composition 1, 2 (A1653, 

A1654) 

Grade: 11-12 

This course meets the University of California’s 
b (English) subject-area 
requirement. 

This Advanced Placement English course 
involves students in both the study and 
practice of writing and the study of literature. 
They learn to use the characteristic modes of 
discourse and to recognize the assumptions 
underlying various rhetorical strategies. 
Through speaking, listening, and reading, but 
chiefly through the experience of their own 
writing, students become more aware of the 
resources of language. Advanced Placement 
English Literature and Composition 1,2 is 
not a survey course; it is, rather, a course to 
help students develop critical judgment and 
expressive skill. Students are encouraged 
to read analytically and sensitively a few 
carefully chosen high-quality selections, to 
develop personal communicative styles, and 
to reflect honesty and precision in the use of 
the language. The course prepares students 
for the Advanced Placement Examination in 
Literature and Composition. 

+Writer’s Workshop 1, 2 (A1745N, A1746N) 

Grade: 9-12 
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This two-semester elective course provides 
instruction in the process of writing for 
different purposes and audiences.  Students 
will demonstrate competency in the process 
of composition, while becoming familiar 
with various styles of writing.  Students will 
gain practice editing and revising their own 
original works, while developing critical 
thinking skills and improving their use of the 
English language. 
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Mathematics 

Math 6-1, 6-2 (A0060) 

Blended Learning Course: 

Common Core Math 6 

Grade: 6 

This course develops students’ number fl uency 
and understanding of the rational number 
system, extending students’ understanding of 
fractions and decimals to the introduction of 
rates, ratios, proportions, and percent. Students 
also write, simplify, and evaluate numerical 
and algebraic expressions and they explore the 
meanings of variables and formulas. Students 
generalize their understanding of inverse 
operations as they learn to solve one-step 
equations and inequalities and model real-
world situations using this algebraic notation. 
After a targeted exploration of area and volume, 
measures of spread, and graphs and plots, 
the course concludes with an in-depth study 
of numbers and their opposites represented 
numerically, algebraically, and graphically. 

Pre-Algebra 7-1, 7-2 (A4001) 

Blended Learning Course: 

Common Core Math 7 

Grade: 7 

This course is required of all 7th grade 

students.  This course lays the foundation 
for Algebra 1 and focuses on the following 
key strands: number sense; functions and 
algebra; measurement and geometry; 
statistics, data analysis, and probability; and 
mathematical reasoning.  Basic operations, 
problem solving, and communication in math 
are also emphasized.  (Ref. California Math 
Content Standards for Math 7) 

Math 8 1, 2 (A4080) 

Blended Learning Course: 

Common Core Math 8 

Grade: 8 

This course is designed for grade 8 students 
who need additional time and support to build 
the fundamental skills necessary for success 
in algebra. The course is organized around 
five major strands:  number sense, algebra 
and functions, measurement and geometry, 
Algebra 1, and mathematical reasoning.  It 
reinforces the skills and concepts needed to 
meet the standards on which these students 
will be assessed. Students will study an array 
of principles including: Operations and 
properties; solving one-step equations and 
inequalities; working with ratios, proportions 
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and percents; solving linear functions; 
graphing; analyzing data; and probability. 

*+Algebra 1, 2 


(A4041, A4042)
 

*Blended Learning Course: 


Common Core Algebra I
 

Grade: 8-10 

This course in elementary algebra is a college 
preparatory course in which the student 
learns the fundamentals of solving problems 
by methods that were not previously available 
at the arithmetic level.  Students develop an 
understanding of the symbolic language 
of math. Algebraic skills and concepts 
are developed in various problem-solving 
situations with symbolic reasoning and 
calculations with symbols serving as the focus 
of the course. (Ref .California Math Content 
Standards and Framework for Algebra 1). 

Unifying Algebra and Geometry 1, 2 

(A4121, A4122) 

Grade: 10-12 

Prerequisites: Satisfactory completion of one 
year of algebra and one year of geometry; 
recommendation of teacher and/or counselor 

Type of graduation credit earned: for the classes 
of 2014-15, Mathematics (Intermediate) 

Note for the graduating classes of 2016 after: 
Because this course does not meet the 

University of California’s c (mathematics) 
subject-area requirement, it may no longer 
be used to meet the high school mathematics 
graduation requirement. It will earn elective 
credit instead or may be used to meet the 
Option 2 graduation requirement. 

This course is designed for students to further 
develop their understanding of algebra and 
geometry concepts prior to progression into 
sequential courses, Statistics and Data Analysis 
1, 2 or Intermediate Algebra 1, 2. 

*+Integrated Math I a-b (A4157, A4158)
 

*Blended Learning Course: 


Common Core Mathematics I
 

Grade: 9-10 

Integrated Math I is the first course in a 
three-year series of integrated mathematics 
courses incorporating the Common Core 
State Standards. The purpose of this course 
is to formalize and extend the mathematics 
students learned in middle school. 
Students extend their understanding of 
linear relationships, contrasting them with 
exponential phenomena, and applying linear 
models to data that exhibit a linear trend. They 
develop fluency in writing, interpreting, and 
translating between various forms of linear 
equations and inequalities, and experiment 
with transformations in the plane. The 
Mathematical Practice Standards are applied 
throughout, and give context to the math 
concepts by applying them to real-world 
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situations. 

*+Integrated Math II a-b (A4159, A4160)
 

*Blended Learning Course: 


Common Core Mathematics II
 

Grade: 10-11 

Integrated Math II is the second course in a 
three-year series of integrated mathematics 
courses incorporating the Common Core State 
Standards. The focus of the second year of 
study is on quadratic expressions, equations, 
and functions, building on conceptual 
knowledge developed in Integrated Math I. 
Students learn how to write geometric proofs, 
and use their knowledge of similarity to begin 
work in right triangle trigonometry, especially 
as it connects to the Pythagorean theorem. 
Probability and data, along with circles and 
their quadratic algebraic representations 
round out the course. The Mathematical 
Practice Standards are applied throughout to 
provide real-world context to the concepts 
being learned in class. 

+Integrated Math III a-b (A4163, A4164)
 

*Blended Learning Course: 


Common Core Mathematics III
 

Grade: 11-12 

This course synthesizes previous mathematical 
learning in four focused areas of instruction. 
First, students relate visual displays and 
summary statistics to various types of data 
and to probability distributions with a focus 

on drawing conclusions from the data. Then, 
students embark on an in-depth study of 
polynomial, rational, and radical functions, 
drawing on concepts of integers and number 
properties to understand polynomial 
operations and the combination of functions 
through operations. This section of instruction 
builds to the Fundamental Theorem of 
Algebra. Students then expand the study of 
right triangle trigonometry they began in 
Mathematics II to include non-right triangles 
and developing the Laws of Sines and Cosines. 
Finally, students model an array of real-world 
situations with all the types of functions thy 
have studied, including work with logarithms 
to solve exponential equations. As they 
synthesize and generalize what they have 
learned about a variety of function families, 
students appreciate the usefulness and 
relevance of mathematics in the real world. 

*+Geometry 1, 2 (A4141, A4142) 

*Blended Learning Course: 

Common Core Geometry 

Grade: 9-11 

Students will learn many geometry skills and 
concepts that are useful in their daily lives.  In 
addition to learning these skills and concepts, 
students will develop the ability to construct 
formal, logical arguments and proofs in 
geometric settings and problems. 

*+Intermediate Algebra 1, 2 (A4151, A4152) 

*Blended Learning Course: 
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Common Core Algebra II 

Grade: 11-12 

This course complements and expands 
the mathematical content and concepts 
of Algebra 1 and Geometry.  In this course, 
students gain experience with algebraic 
solutions of problems in various content areas 
including the solution of systems of quadratic 
equations, permutations and combinations, 
logarithmic and exponential functions, the 
binomial theorem, and the complex number 
system. 

*+Pre-Calculus 1, 2 (A4161, A4162) 

*Blended Learning Course: 

Common Core Pre –Calculus 

Grade: 11-12 

This college preparatory course is normally 
offered only to twelfth-grade students.  The 
course includes two semesters of integrated 
concepts of trigonometry and advanced 
algebra in such a form as to make them most 
useful for later study of analytic geometry 
and calculus.  This course also includes an 
introduction to topics in discrete mathematics. 
This course is intended to help students meet 
mathematics content standards AT.1 through 
AT.7 and performance standards. 

*+Honors Pre-Calculus 1, 2 (A4181, A4182) 

Grade: 11-12 
Prerequisites: A B grade or better in 
Intermediate Algebra 1, 2; recommendation 

of teacher and/or counselor. Progression to 
advanced courses is based on achievement of 
a B grade or better. 

Honors Preparatory Course (HP). This 
course meets the University of California’s c 
(mathematics) subject-area requirement. 

This course is offered to grade 11 students who 
have demonstrated superior achievement 
and motivation in mathematics. The course is 
designed to be a third-year course in algebra. 
It includes a strong treatment of trigonometry, 
limits, and algebraic functions. After successful 
completion of this course, the student will be 
prepared for the first course of calculus. 

*+Statistics 1, 2 (A4171, A4172) 

Grade: 10-12 

This college preparatory course (P) provides 
an additional mathematics option for 
students in grades 10-12. This course meets 
the University of California’s c (mathematics) 
subject area requirement and may be taken 
after the successful completion of one year of 
algebra and a year of geometry. This course is 
beneficial to students who plan to pursue a 
college major in mathematics, business, the 
sciences, or related fi elds. 
The course focuses on probability, 
interpretation of data, and statistical problem 
solving. Students learn key concepts via 
hands-on activities, technology explorations, 
and the design of a statistical study. They 
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collect data by doing an observational 
study and perform and experiment using 
a simulation or a survey. The collection, 
investigation, and analysis of data paired with 
technology exercises extend and enhance the 
conclusions drawn or inferences made from 
the studies or experiments. Key components 
of this course include exploration of data, data 
collection, the organization and analysis of 
data, probability, making inferences, and the 
justification of conclusions or decisions made. 
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Science 

Earth Science 6-1, 6-2 (A6006)
 

Blended Learning Course: MS Earth Science
 

Grade: 6 

Students enrolled in this two-semester course 
will explore the scope of Earth sciences, 
covering everything from basic structure 
and rock formation to the incredible and 
volatile forces that have shaped and changed 
our planet. As climate change and energy 
conservation become increasingly more 
prevalent in the national discourse, it will be 
important for students to understand the 
concepts and causes of our changing Earth. 
Earth Science is a two-semester course that will 
provide a solid foundation for understanding 
the physical characteristics that make the 
planet Earth unique and will examine how these 
characteristics differ among the planets of our 
solar system. 

Science 7-1, 7-2 (A6003)
 

Blended Learning Course: MS Life Science
 

Grade: 7 

This two-semester course is designed to meet 
the California Content Standards for Life 
Science which includes an introduction to 
the topics of cell biology, genetics, evolution, 

earth science, and living systems.  Students 
in this course will use the inquiry method 
supplemented by conducting and analyzing 
experiments in order to explore the nature of 
living things.  Students will also use technology 
to collect data and communicate ideas. 

Physical Science 8-1, 8-2 (A6005) 

Blended Learning Course: MS Physical 

Science 

Grade: 8 

This two-semester course is designed to meet 
the California Content Standards for Physical 
Science which includes motion, forces, 
structure of matter, earth and life science, 
chemistry, density and buoyancy.  Students 
will use the inquiry method supplemented 
by conducting and analyzing experiments to 
explore the nature of the physical and chemical 
world.  Students will also use technology to 
collect data and communicate ideas. 

*+Earth Science 1, 2 (A6023, A6024) 

Blended Learning Course: Earth Science 

Grade: 9-12 
This course meets the University of California’s 
g (elective) subject area requirement. 
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This two-semester course is designed to meet 
the California Content Standards for Earth 
Science which includes astronomy, chemistry, 
geology, oceanography, meteorology, and 
paleontology, and serves as a foundation for 
further study in physics, chemistry, marine and 
environmental science.  Students will use the 
inquiry method to investigate those principles 
and processes that bring about changes in 
the physical environment, supplement their 
understanding by conducting and analyzing 
experiments, and utilizing technology to 
collect data and communicate ideas. 

*+Biology 1, 2 (A6111, A6112) 

*Blended Learning Course: Biology 

Grade: 10-12 

This two-semester course is designed to 
meet the California Content Standards for 
Biology which includes cell biology, genetics, 
ecology, evolution, and physiology. It also 
serves as a foundation for further study in 
physics, chemistry, marine and environmental 
science.  Students in this course will use the 
inquiry method supplemented by conducting 
and analyzing experiments to investigate the 
fundamental processes of living and non-
living systems, as well as the interrelationships 
between them.  Students will also use 
technology to collect data and communicate 
ideas.  In addition, students will explore the 
impact of human society and technology on 
the biosphere. 

*+Physics 1, 2 (A6311, A6312) 

Grade: 9-12 

This two-semester course is designed to 
meet the California Content Standards 
for Physics which includes motion, forces, 
conservation of energy, momentum, heat 
and thermodynamics, wave phenomena, 
electricity and magnetism.  It also serves as 
a foundation for further study in biology, 
chemistry, marine and environmental 
science.  Students will use the inquiry method 
supplemented by conducting and analyzing 
experiments to investigate the physical laws 
that govern nature and the universe.  Students 
will also use technology to collect data and 
communicate ideas. 

*+Chemistry 1, 2 (A6211, A6212) 

*Blended Learning Course: Chemistry 

Grade: 10-12 

This two-semester course is designed to 
meet the California Content Standards 
for Chemistry which includes atoms 
and bonding, conservation of matter, 
stoichiometry, properties of gases, acids and 
bases, solutions, chemical thermodynamics, 
reaction rates, chemical equilibrium, organic 
and nuclear chemistry.  This course serves as a 
foundation for further study in college science 
courses.  Students will use the inquiry method 
supplemented by conducting and analyzing 
experiments to investigate the nature of 
elements, compounds and mixtures, and how 
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they interact through chemical reactions. 
Students will also use technology to collect 
data and communicate ideas.  

*+Altus Honors Chemistry 1, 2 (6221, 6222) 

Grade: 9–12 
Prerequisites: Above-average achievement in 
previous science course(s) and in Integrated 
Math I or equivalent; Physics 1,2 and Chemistry 
1,2 recommended; concurrent enrollment in 
Integrated Math II or equivalent recommended; a 
desire to succeed in a rigorous college-level course 
environment. 

Type of graduation credit earned: Science 
(physical science); weighted 

Honors Preparatory Course (HP). This course 
meets the University of California’s d (laboratory 
science) subject area requirement. 

Successful completion of this course earns 
recognition of honors (i.e., weighted) credit 
by the University of California. Courses 
meeting UC criteria for honors designation 
must be comparable in workload and 
emphasis to Advance Placement, International 
Baccalaureate, or introductory college courses. 
A course syllabus, with laboratory activities, 
and a comprehensive final examination are 
required. Students who complete this course 
successfully will gain a depth of understanding 
of chemical concepts and processes. They will 
also develop their critical thinking and analytical 
skills. The class includes experimental laboratory 
activities, class discussions, reading, and critical 

analysis leading to deeper understanding, and 
it emphasizes human inquiry and the nature of 
science. This course is intended to help students 
meet state science standards. 
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Social Studies 

Social Studies 6-1, 6-2 (A6520)
 

Blended Learning Course: 


MS World History and Geography-Ancient 


Civilizations
 

Grade: 6 

Providing students with an opportunity to 
learn the diverse history that has shaped our 
world, this course delves into the evolution 
of civilization from the rise of ancient empires 
through the 21st century. Students enrolled 
in this exciting and informative course will 
investigate the development of medieval 
societies, the effects of the Renaissance and the 
Reformation, and the progress made during 
different periods of revolution, industrialization, 
urbanization, and reform. Over the course of 
two semesters, students will analyze eff ects 
of political conflicts and social issues on the 
continuing development and interdependence 
among nations in the modern world. 

World History and Geography 7-1, 7-2 

(A6521) 

Blended Learning Course: 

MS World History and Geography-Medieval 

and Early Modern Times 

Grade: 7 

In this two-semester course students will learn 
about the social, cultural, and technological 
changes that occurred throughout the world 
in the years A.D.500-1789. After reviewing the 
ancient world and the ways in which history 
is uncovered, students will study the history 
of great civilizations that were developing 
throughout the world during medieval and 
early modern times. Students explore the 
causes and eff ects of the vast expansion and 
ultimate disintegration of the Roman Empire. 
Students learn all aspects about civilizations 
in the Middle Ages such as Islam, Ghana, Mali, 
Japan, China, and Latin America. Students 
examine the growing economic interaction 
among civilizations as well as the exchange of 
ideas, beliefs, technologies, and commodities. 
Students learn about the continuing impact 
of these civilizations in the world today.  (Ref. 
California Grade 7 History-Social Science 
Content Standards) 

United States History & Geography 8-1, 8-2 

(A6551) 

Blended Learning Course: MS United States 

History and Geography 

Grade: 8 
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In this two-semester course students will 
study the ideas, issues, and events from 
the framing of the U.S. Constitution up to 
World War I, emphasizing America’s role in 
the war. After studying the birth and rise of 
America’s democratic institutions, students 
examine the shaping and the establishment 
of the Constitution.  Students trace the 
development of American politics, society, 
culture, and economy and connect them to 
the emergence of major regional diff erences. 
They learn about the struggles facing the 
new nation, with an emphasis on the causes, 
course, and consequences of the Civil War. 
They make connections between the rise of 
industrialization and contemporary social and 
economic conditions. (Ref. California Grade 8 
United States History-Social Science Content 
Standards) 

*+World History, Geography, and 


Economics 1, 2 (A6605, A6606)
 

*Blended Learning Course: World History, 


Culture, and Geography
 

Grade: 10 

In this two-semester course students will 
study major turning points that shaped the 
modern world, from the late Eighteenth 
Century through the present, including the 
cause and course of World Wars One and Two. 
They trace the rise of democratic ideas and 
develop an understanding of the historical 
roots of current world issues, with a focus 
on international relations. They learn from 

the American experience that democratic 
ideals are often achieved at a high price, 
remain vulnerable, and are not practiced 
everywhere in the world. Students develop 
an understanding of current world issues and 
relate them to their historical, geographic, 
political, economic, and cultural contexts. 
Students consider multiple accounts of events 
in order to understand international relations 
from a variety of perspectives. (Ref. California 
Grade10 History- Social Science Content 
Standards) 

*+United States History and Geography 1, 


2 (A6701, A6702)
 

*Blended Learning Course: U.S. History and 


Geography
 

Grade: 11 

In this two-semester course students will study 
the major turning points in American history 
in the twentieth century.  Following a review of 
early American history and the impact of the 
Enlightenment on the U.S. democratic ideals, 
students build upon the tenth grade study 
of global industrialization to understand the 
emergence and impact of new technology 
and a corporate economy, including the 
social and cultural effects.  Students will 
trace the change in the ethnic composition 
of American society; the movement towards 
equal rights for racial minorities and women; 
and the role of the United States as a major 
world power.  An emphasis is placed on the 
expanding role of the federal government 
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and federal courts as well as the continuing 
tension between the individual and the state. 
Students consider the major social problems 
of our time and trace their causes in historical 
events.  Students understand that our rights 
under the U.S. Constitution are vital to 
maintain in order to continue our freedoms. 
(Ref. California Grade11 History/Social Science 
History Content Standards) 

*+Honors United States History and 

Geography 1, 2 (A6711, A6712) 

Grade: 11 

Honors Preparatory Course (HP). This course 
meets the University of California’s a (history) 
subject-area requirement. 

This course is designed for the rigorous study 
of U.S. history and geography. The content 
includes a study of American history from 
the late nineteenth century to the present, 
with major emphasis on the development of 
American ideals and institutions. Students 
examine important issues and historical 
forces that have shaped the nation, including 
race, gender, politics, economics, foreign 
policy, culture, and the environment. Original 
documentary sources are used to supplement 
the te4xt and enrich the student’s experience. 
Research techniques are taught. All students 
must pass an end-of examination. 

*+Government 1 (A6757) 

Blended Learning Course: 

*Principles of American Democracy 

Grade: 12 

In this one-semester course, students will 
study and seek a deeper comprehension of 
cultural and political institutions in American 
government. Students will apply their 
knowledge of American political institutions as 
they compare other systems of government in 
the world today.  They will analyze the history 
and pattern of change in interpretations of 
the Constitution, the Bill of Rights, and the 
current state of the legislative, executive and 
judiciary branches of government.  Students 
will focus in particular on relationships 
among federal, state and local governments 
and specific emphasis on the signifi cance of 
historical documents, such as the Federalist 
Papers. (Ref. California Grade 12 History-Social 
Science State Standards) 

*+Economics 1 (A6758)
 

*Blended Learning Course: Economics
 

Grade: 12 

In this one-semester course, students will 
establish a foundation of understanding of 
fundamental economic concepts.  They will 
expand their ability to analyze and apply tools 
such as graphs, statistics, and equations from 
other subject areas to the understanding 
of operations and institutions of economic 
systems.  Students will comprehend and 
analyze basic economic principles of 
micro- and macroeconomics, international 
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economics, comparative economic systems, 
measurement and methods in an historic 
context. (Ref. California Grade 12 History-
Social Science State Standards) 

+Geography 1 (A6538) 

Grade: 9-12 

This one-semester course is off ered as 
an elective.  Students will demonstrate 
knowledge and understanding of human 
and physical geography. They will be able to 
explain the uses of geography and various 
ways that the world is organized.  This will 
include proficiency in reading various maps, 
charts, and graphs.  Major topics will include 
the solar system, weather and climate, land 
forms, water, and natural resources, human 
systems, North America, South America, and 
Europe. (ref. History-Social Science Framework 
for California Public Schools) 

*+Blended Learning Course: AP Human 

Geography 1, 2 (A6536, A6537) 

AP Human Geography is a yearlong, college-
level course that prepares students for the 
Advanced Placement* Human Geography 
Exam. This fast-paced, upper-level course 
is designed for highly motivated students. 
Critical readings, writing activities, classroom 
assignments, and discussion activities 
provide multiple opportunities to develop a 
deep understanding of concepts and skills. 
Practice assessments and essays based on 

the Advanced Placement Human Geography 
Exam are found throughout the course. The 
course asks students to diff erentiate among 
geographic concepts, theories, and models; to 
analyze relationships among human systems; 
to explore human-environment interactions; 
and to study the role of land use and economic 
development across time periods in various 
geographic regions. 

Topics of Study: 
• 	Geographic Concepts 
• 	Population 
• 	Culture 
• 	 Politics and Boundaries 
• 	 Agriculture and Land Use 
• 	Industrialization and Economic 

Development 
• 	 The Urban Environment, Land Use, and 

Economic Development 

*+Philosophy 1 (A6821) 

Grade:11, 12 

This one-semester rigorous course provides 
an historic overview of the major schools 
of philosophic thought in the Western and 
Eastern worlds, and introduces students to 
eight major philosophic ideas concerning 
the nature of man and his relationship to 
the universe. Students learn to employ the 
vocabulary of epistemological, metaphysical, 
and ethical discussion, while developing 
critical thinking skills through the combined 
dynamic of reading, debate, and discussion. 
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(ref. History-Social Science Framework for 
California Public Schools)  

*+Psychology 1, 2 (A6851, A6852) 

*Blended Learning Course: Psychology 

Grade: 11, 12 
In this two-semester course students will 
study the following areas: an introduction 
to psychology research methods; biological 
bases of behavior; sensation and perception; 
motivation and emotion; learning; memory 
and thought; thinking and language; states 
of consciousness; and lifespan development. 
Specific content will include research, the 
nervous system, the endocrine system, nature 
vs. nurture, classical conditioning, operant 
conditioning, sleep, drugs, cognitive and 
emotional development, dying and death, 
and gender roles and diff erences, personality 
and individuality, intelligence testing, 
theories of personality, psychoanalytic theory, 
humanistic theory, cognitive theory, stress 
and health, psychological disorders, anxiety 
disorders, drug addiction, therapy and 
change, biological approaches to treatment, 
individual interaction, group interaction, 
attitudes and social influence, and psychology 
future and present. (ref. History-Social Science 
Framework for California Public Schools) 

*+Blended Learning Course: AP Psychology 

1, 2 (A6834, A6835) 

Grade: 11-12 
This course meets the University of California’s 
g (college preparatory elective) subject area 

requirement. 

This two-semester course introduces students 
to the systematic and scientific study of the 
behavior and mental processes of human 
beings. Students are exposed to the facts, 
principles, and phenomena associated with 
each of the major subfields within psychology. 
They also learn about methods psychologists 
use in their science and practice. This course 
prepares students to take the Advanced 
Placement Examination in Psychology. 

The assigned texts for this course are 
Psychology: Themes and Variations, 7th 
edition, by Wayne Weiten, (2007) and Forty 
Studies that Changed Psychology: Explorations 
into the History of Psychological Research, 5th 
edition, by Roger Hock (2005). 

*+Sociology 1 (A6837)
 

*Blended Learning Course: Sociology 1, 2
 

Grade: 11, 12 
Pre-requisite: Completion of first semester or 
concurrent enrollment in US History 

In this one-semester course students are 
introduced to sociological concepts, theories, 
and procedures.  Students will learn to analyze 
the basic structures and functions of societies 
and of groups within societies.  They will study 
social organization, identify conditions that 
lead to disorganization, and evaluate methods 
of reorganization. The topics explored will 
include sociological perspectives, sociological 
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methods of inquiry, culture, social structure, 
socialization, self and social interaction, 
deviance, crime, and social control, groups and 
organizations, social institutions, stratifi cation, 
racial and ethnic relations, gender and age 
inequality, demography and urbanization, 
and social change. (ref. History-Social Science 
Framework for California Public Schools) 
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Foreign Language 

Blended Learning Course: Spanish Year 1 

(A2321, A2322) 

Grade: 6-8 

Middle school students begin their 
introduction to Spanish with fundamental 
building blocks in four key areas of foreign 
language study: listening comprehension, 
speaking, reading, and writing. Each unit 
consists of an ongoing adventure story, a new 
vocabulary theme and grammar concept, 
numerous interactive games reinforcing 
vocabulary and grammar, reading and 
listening comprehension activities, speaking 
and writing activities, and multimedia cultural 
presentations covering major Spanish-
speaking areas. 

Blended Learning Course: Spanish Year 2 

(A2323, A2324) 

Grade: 6-8 
Prerequisites: Spanish Year 1 

Middle school students continue their 
introduction to Spanish with fundamental 
building blocks in four key areas of foreign 
language study: listening comprehension, 
speaking, reading, and writing. Each unit 

consists of an ongoing adventure story, a new 
vocabulary theme and grammar concept, 
numerous interactive games reinforcing 
vocabulary and grammar, reading and 
listening comprehension activities, speaking 
and writing activities, and multimedia cultural 
presentations covering major Spanish-
speaking areas. 

*+German 1, 2 (A2051, A2052) 

*Blended Learning Course: German 1, 2 

Grade: 7-12 
Prerequisites: None 

College Preparatory Course (P). This course 
meets the University of California’s e (language 
other than English) subject-area requirement. 

This functions-based course is open to all 
students who wish to begin the study of 
German language and cultures. It is intended 
to develop novice to mid-novice oral-
language proficiency as well as limited facility 
in reading and writing. Major emphasis is on 
the development of listening and speaking 
abilities at the novice level with reasonably 
accurate pronunciation and intonation. 
Programmed instruction and technology, 
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under the direction of the German teacher, 
may be used to facilitate instruction and 
language practice. The course is not designed 
for students who are fluent or nearly fl uent in 
German as evidenced by an informal primary 
language assessment or other language 
assessments. It is recommended that fl uent or 
nearly fluent students enroll in a higher-level 
German course. 

*+German 3, 4 (A2053, A2054) 

*Blended Learning Course: German 3, 4 

Grade: 8-12 
Prerequisites: German 1, 2 with a grade of C or 
higher; recommendation of teacher 

College Preparatory Course (P). This course 
meets the University of California’s e (language 
other than English) subject-area requirement. 

This functions-based course is designed for 
students who have successfully completed 
German 1, 2. It is a continuation of the 
introductory course and is intended to 
consolidate students’ listening and speaking 
skills at the mid-novice level, with bridging 
opportunities to high novice. Reading 
receives increased attention, although the 
primary emphasis remains the development 
of oral-language profi ciency. Programmed 
instruction and technology, under the 
direction of the German teacher, may be used 
to facilitate instruction and language practice. 
The course is not designed for students 
who are fluent or nearly fluent in German as 

evidenced by an informal primary language 
assessment or other language assessments. 
It is recommended tat fluent or nearly fl uent 
students enroll in a higher-level German 
course if off ered. 

*+Spanish 1, 2 (A2321, A2322) 

*Blended Learning Course: Spanish 1, 2 

Grade: 9-12 
Prerequisites: None 

College Preparatory Couse (P).  This course 
meets the University of California’s e  (language 
other than English) subject-area requirement. 

This functions-based, introductory course 
is open to all students who wish to begin 
the study of Spanish language and cultures. 
It is intended to develop novice to mid-
novice oral-language proficiency as well as 
limited facility in reading and writing. Major 
emphasis is on the development of listening 
and speaking abilities at the novice level 
with reasonably accurate pronunciation 
and intonation. Programmed instruction 
and technology, under the direction of the 
Spanish teacher, may be used to facilitate 
instruction and language practice. The course 
is not designed for student s who are fl uent or 
nearly fluent in Spanish as evidenced by the 
Spanish I.P.T. or other language assessments. 
It is recommended that fluent or nearly fl uent 
students enroll in a Spanish for Spanish 
Speakers course or a higher-level Spanish 
course. 
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*+Spanish 3, 4 (A2323, A2324) College Preparatory Course (P). This course 
*Blended Learning Course: Spanish 3, 4 meets the University of California’s e (language 
Grade: 9-12 other than English) subject-area requirement. 
Prerequisite: Altus Spanish 1, 2 or Blended 
Learning Spanish I with a grade of C or higher; This functions-based course is designed for 
recommendation of teacher students who have successfully completed 

Spanish 3, 4. It is intended to move students’ 
College Preparatory Course (P). This course oral profi ciency to the intermediate level and 
meets the University of California’s e (language to develop both reading comprehension and 
other than English) subject-area requirement. writing accuracy at that level. As the need 

for accuracy increases, grammar instruction 
This functions-based course is designed for becomes more signifi cant. Programmed 
students who have successfully completed instruction and technology, under the 
Spanish 1, 2. It is a continuation of the direction of the Spanish teacher, may be used 
introductory course and is intended to to facilitate instruction and language practice. 
consolidate students’ listening and speaking This course may meet the needs of Spanish-
skills at the mid-novice level, with bridging speaking students whose literacy skills are not 
opportunities to high novice. Reading fully present. 
receives increased attention, although the 
primary emphasis remains on development 
of oral-language profi ciency. Programmed 
instruction and technology, under the 
direction of the Spanish teacher, may be used 
to facilitate instruction and language practice. 
It is recommended that fluent or nearly fl uent 
students enroll in a Spanish for Spanish 
Speakers course or a higher-level Spanish 
course.  

*+Spanish 5, 6 (A2325, A2326) 

*Blended Learning Course: Spanish 5, 6 

Grade: 9-12 
Prerequisite: Altus Spanish 3, 4 or Blended 
Learning Spanish II with a grade of C or higher; 
recommendation of teacher 
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Visual & Performing Arts 

Art 7-1, 7-2 (A0101, A0102) 

Grade: 7 

In this two-semester course, students will be 
introduced to the elements and principles 
of art, art theory, and art criticism. Students 
will create and critique works of art that 
use various mediums such as pencil, paint, 
and ink. Students will learn self-expression 
through basic art concepts. 

Art 8-1, 8-2 (A0120, A0121) 

Grade: 8 

In this two-semester course, students will 
continue to discover the elements and 
principles of art, art theory, and art criticism. 
Students will create and critique works of art 
that use various mediums such as pencil, paint, 
and ink. Students will learn self-expression 
through basic art concepts. 

*Art 1, 2 (A0191, A0192) 

Grade: 9-12 
This two-semester course is an introduction 
to elements and principles of art, art theory, 
and art criticism as it applies to master works 
and their own work. The course introduces 

a variety of media, including pencil, paint, 
cardboard, and ink to complete expressive 
compositions. Assignments based on an 
articulation of realistic space and three- 
dimensional forms provide a foundation 
for more complex projects integrating the 
principles of art.  Students will investigate the 
historical context of art throughout projects 
and evaluate the role of art in contemporary 
society, including the social/political uses 
of art. Students will analyze the role and 
influence of mass communication in the arts. 

Blended Learning Course: 


Introduction to Art (one semester only) 


(A0191) 


Covering art appreciation and the beginning 
of art history, this course encourages students 
to gain an understanding and appreciation 
of art in their everyday lives. Presented in 
an engaging format, this one-semester 
course provides an overview of many 
introductory themes: the definition of art, 
the cultural purpose of art, visual elements 
of art, terminology and principles of design, 
and two- and three-dimensional media and 
techniques. Tracing the history of art, high 
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school students enrolled in the course also 
explore the following time periods and places: 
prehistoric art, art in ancient civilizations, and 
world art before 1400. 

Blended Learning Couse: Art History I (one 

semester only) (A0192) 

Grade: 9-12 

Introducing art within historical, social, 
geographical, political, and religious contexts 
for understanding art and architecture 
through the ages, this course off ers high 
school students an in-depth overview of art 
throughout history, with lessons organized 
by chronological and historical order and 
world regions. Students enrolled in this one-
semester course will cover topics including 
early Medieval and Romanesque art; art in the 
12th, 13th, and 14th centuries; 15th-century 
art in Europe; 16th-century art in Italy; the 
master artists; high Renaissance and Baroque 
art; world art, which includes the art of Asia, 
Africa, the Americas, and the Pacifi c cultures; 
18th- and 19th-century art in Europe and the 
Americas; and modern art in Europe and the 
Americas. 

*Commercial Art 1, 2 (A0201, A0202) 

Grade: 9-12 

In this two-semester course students will 
explore and design basic computer based 
two-dimensional and three-dimensional 
works of art. Students are introduced to the 

elements and principals of visual design, such 
as line, shape, and balance, through various 
media. Students will develop design skills to 
be applied to real-world applications of design 
by creating various commercial art products. 

Music Appreciation 1, 2 (A5381, A5382) 

Grade: 9-12 

This two-semester course introduces 
the historical contributions and cultural 
dimensions of music throughout the world. 
Students have an opportunity to respond to, 
analyze, and make judgments about specifi c 
works of music. Students investigate music 
from several cultures and diff erent time 
periods.  Students develop an understanding 
of cultural diversity as it relates to music and 
composers.  Students also critically assess 
and derive meaning from works of music 
according to the elements of music, aesthetic 
qualities, and human responses. 

*Photography 1, 2 (A3691, A3692) 

Grade: 9-12 

In this course students will acquire the ability 
to complete all of the processes involved 
in taking various kinds of photographs and 
producing finished prints. Students are 
taught the terminologies and techniques 
of photographic production, and camera 
operation. Students will study sensory, 
formal, expressive, and aesthetic properties 
of photographic art. Students will understand 
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the principles of good composition (texture, 
shape, light, motion, perspective) and the 
application of photographic principles to 
industrial processes. 

Drawing 1 (A0271) 

Grade: 9-12 

This one semester course includes discussion 
in the meaning, major forms, and components 
of two-dimensional art. Students study 
elements and principles of design used 
in creation of two-dimensional works, art 
appreciation, and art history. Students are 
exposed to various media and techniques 
used in drawing.  Drawing is created and 
enjoyed by many people around the world 
for many reasons. Drawing is a means of 
communication or expression. Each work of 
art can be seen as a reflection of the artist’s 
values, culture, historical period, religion, and 
even personal experience and personality. 
Drawing serves several purposes. Drawing 
allows people to share their thoughts and 
experiences with a wide audience without 
needing a common language or time. It is a 
visual history of the human experience. 
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Career & Technical Education 

Business Careers 1, 2 (A0701, A0702) 

Grade: 9-12 

These courses are designed to introduce 
modern business practices that include 
training in math, vocabulary, writing, 
communication, and proper business manner. 
Students will also learn about the American 
economic system, entrepreneurship, 
leadership, money management, and 
consumerism. Included are units on banking 
services, finances, paying taxes and Social 
Security services. 

Business Law 1, 2 (A0561, A0562) 

Grade: 9-12 

This two-semester course provides students 
with an understanding of the legal aspects 
of business. The first semester focuses on the 
intricacies of law and recognizing situations 
that may require legal assistance. Included 
units are contractual agreements, the court 
system, consumer protection and product 
liability and warranties.  The second semester 
examines a variety of contracts. Included 
units are agency relationships, employment 
law, transferring and negotiable instruments, 

marriage, divorce, renting and buying a home, 
and retirement. 

Child Development/ Parenthood Education 

(A1125, A1126) 

Grade: 9-12 

This two-semester course will introduce 
students to the vital skills in parenting and 
will provide information in the growth and 
development of infants and children as 
well as provide “real-life” opportunities to 
observe a daycare setting, care for a simulated 
infant, and explore essential parenting skills. 
Students will further explore the vital skills 
needed by a parent to ensure the positive 
development of all family members. Students 
will also explore “real-life” opportunities by 
seeking out community resources for children 
and their families. 

Health (A2550) 

Grade: 9-12 

This one semester course teaches students 
how to care for their bodies.  Units covered 
in this course are: consumer and community 
health, injury prevention, alcohol, tobacco 
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and other drugs, nutrition, environmental 
health, family living and communicable and 
chronic diseases. 

+Journalism 1, 2 (A1961, A1962) 

Grade: 9-12 

This two-semester elective course introduces 
students to the basic techniques of 
journalistic writing.  Students will explore 
the concept of freedom of press and its 
implications for contemporary American 
culture.  This course will prepare students 
for involvement with both local and school-
related publications.  Students will learn to 
meet deadlines, conduct interviews, perform 
evaluations, and familiarize themselves with 
editing procedures.  In addition, students 
will learn to utilize a variety of informational 
sources, critique the unique aspects of a 
newspaper, and apply grammar, punctuation 
and vocabulary appropriately.  In addition 
to these activities, students will maintain an 
individual portfolio which will contain major 
course assignments along with refl ections 
regarding course activities.  This portfolio will 
be representative of the course goals and 
objectives. 

Food Preparation and Nutrition 1, 2 (A1165, 

A1166) 

Grade: 9-12 

This two-semester course will introduce 
the principles of being a smart consumer, 

proper food selection and preparation, basic 
nutrition, and preparing meals for both the 
individual and family.  Students will develop 
necessary skills for meeting nutritional needs 
through exposure to food and ecology, special 
nutrient needs, and kitchen organization. 
Food customs and traditions in the U.S. will 
also be explored. 

Parenting and Infant Development (A1171) 

Grade: 9-12 

This one-semester course will teach students 
necessary skills for parenting. It will also 
introduce students to infant and child 
development.  Students will learn how to 
prepare for a newborn baby and what to 
expect each month of the first year of life. They 
will also learn about prenatal care, being an 
educated consumer, budgeting, and decision 
making. This course teaches the theory of 
aspects of parenting and child development. 

Career and Life Management 1, 2 (A1169, 


A1163)
 

Grade: 9-12
 

Blended Learning Course: Career Planning 


and Development (one semester only) 


(A1169)
 

Grade: 11-12 

This course provides the knowledge and insight 
necessary to compete in today’s challenging 
job market. This relevant and timely course 
helps student investigate careers as they 
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apply personal interests and abilities, develop 
skills and job search documents needed to 
enter the workforce, explore the rights of 
workers and traits of effective employees, and 
address the importance of professionalism 
and responsibility as careers change and 
evolve. This course includes lessons in which 
students create a self-assessment profi le, a 
cover letter, and a résumé that can be used in 
their educational or career portfolio. 

Blended Learning Course: 

Computer Applications– 
Offi  ce® 2010 (A4421) 

Grade: 9-12 

Offering insight into the suite of products 
most used by working professionals, this 
course challenges high school students 
to become proficient in Microsoft® Word®, 
Excel®, PowerPoint®, and Outlook® through 
engaging lessons and coursework. This 
one-semester course is designed to provide 
students with hands-on experience with tasks 
such as creating flyers, brochures, schedules, 
presentations, and mail merge. 

Blended Learning Course:
 

Computer Science 1, 2 (A4411, A4412)
 

Grade: 7-12 

Computer Science 1, 2 introduces students 
to the basics of computer science through a 
series of Python® programming projects that 
encourage creativity and experimentation. 

Students create a diverse portfolio of projects 
as they learn commands and functions, 
values and variables, Graphical User Interface, 
modular and object-oriented programming, 
and events and event-driven processes. 
Students learn loops, debugging techniques 
and software development processes 
including iterative and incremental models. 
Students explore careers in programming, 
including profiles from a wide variety of 
programming professionals. 

Blended Learning Course: 

Digital Arts 1, 2 (A8081, A8082) 

Grade: 9-12 

The Digital Arts 1 course focuses on building 
a solid foundation of the basic elements of 
visual art: line, shape, form, color, value, space, 
and texture. This course teaches core skills 
using Inkscape, a free open-source alternative 
to Adobe® Illustrator®. Topics include learning 
processes for evaluating artworks, and 
identifying selected artists’ works, styles, and 
historical periods. Students learn 3D space 
in a 2D environment; filters, gradients and 
highlights; and methods of working with 
color. Students express themselves creatively 
in original digital drawings and artwork. The 
Digital Arts 2 course focuses on the more 
advanced principles and elements of art and 
design. By the end of this course, students 
will have created a unique portfolio of digital 
artwork, including repeating images to be used 
as a computer’s desktop background, a logo 
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with text, two images scaled proportionally to 
one another, and a poster image and layout. 
Projects include creating movement with 
objects; images emphasized through the use 
of color, shape, and size; and the principles of 
art including: repetition and pattern, contrast, 
movement and rhythm, proportion and 
balance, and harmony and unity. Students 
advance their skills using Inkscape tools and 
learn new tools such as the Spiral, Bezier, and 
Paint Bucket Tools. 

Blended Learning Course: 


Introduction to Business (A0514, A0515)
 

Grade: 9-12 

In this two‐semester introductory course, 
students will learn the principles of business 
using real‐world examples—learning what it 
takes to plan and launch a product or service 
in today’s fast‐paced business environment. 
This course covers an introduction to 
economics, costs and profit, and diff erent 
business types. Students are introduced to 
techniques for managing money, personally 
and as a business, and taxes and credit; the 
basics of financing a business; how a business 
relates to society both locally and globally; 
how to identify a business opportunity; and 
techniques for planning, executing, and 
marketing a business to respond to that 
opportunity. 

Blended Learning Course: 


Intro to Entrepreneurship 1, 2  (A0505, 


A0506) 

Grade: 9-12 

The Introduction to Entrepreneurship course 
teaches the skills and key business concepts 
students need to know to plan and launch 
a business, whether they are interested in 
creating a money-making business or a 
nonprofit to help others. Students learn about 
real-life teen entrepreneurs; characteristics of 
successful entrepreneurs; pros and cons of 
self-employment; sales stages, opportunities 
and strategies; planning and budgeting; 
and interpersonal communication in the 
workplace. Students also learn how to 
generate business ideas; create a business 
plan, mission, and vision; promote and 
market a company; attract investors; manage 
expenses; and set personal visions and goals. 
Topics include exploring factors of business 
success and failure; core business concepts; 
economic systems; competition; production; 
the global economy; financing a business; 
costs, pricing, and accounting; bookkeeping 
and financial reporting; the role of the 
government in business; regulations and 
laws; working with others; and successfully 
managing employees. 

Consumer Math (A8007 or A8008)
 

Blended Learning Course: Personal Finance
 

Grade: 9-12 
Prerequisites: basic math skills 

This introductory finance course teaches 
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what it takes to understand the world of 
finance and make informed decisions about 
managing finances. Students learn more about 
economics and become more confi dent in 
setting and researching financial goals as they 
develop the core skills needed to be successful. 
In this one-semester course, students learn 
how to open bank accounts, invest money, 
apply for loans, apply for insurance, explore 
careers, manage business fi nances, make 
decisions about major purchases, and more. 
Students will be inspired by stories from 
finance professionals and individuals who 
have reached their fi nancial goals. 

Blended Learning Course: Introduction to 

Health Science 1, 2 (A3005, A3006) 

Grade: 9-12 

This high school course introduces students to 
a variety of healthcare careers as they develop 
the basic skills required in all health and 
medical sciences. In addition to learning the 
key elements of the U.S. healthcare system, 
students will learn terminology, anatomy 
and physiology, pathologies, diagnostic and 
clinical procedures, therapeutic interventions, 
and the fundamentals of medical emergency 
care. Throughout the course, instructional 
activities emphasize safety, professionalism, 
accountability, and effi  ciency for workers 
within the healthcare fi eld. 

Blended Learning Course: Strategies for 

Academic Success (A1163) 

Grade: 9-12 

Offering a comprehensive analysis of diff erent 
types of motivation, study habits, and learning 
styles, this one-semester course encourages 
students to take control of their learning 
by exploring varying strategies for success. 
Providing engaging lessons that will help 
students identify what works best for them 
individually, this one-semester course covers 
important study skills, such as strategies for 
taking high-quality notes, memorization 
techniques, test-taking strategies, benefi ts of 
visual aids, and reading techniques. 
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General Electives 

Exploring Family and Consumer Sciences 

(A1032) 

Grade: 7, 8 

This one-semester course teaches middle 
school students the necessary living skills to 
assist them in improving their home, personal 
qualities, and family environments.  They 
will study the dynamics of personal, family, 
and peer relationships.  They will also learn 
about child care and development, food and 
nutrition, living environments and careers 
related to family and consumer sciences. 
Students will also learn how to have active 
roles in their school and community. 

Study Skills (6th – 8th)  (A8030) 

Grade: 6-8 

This one-semester course is designed to 
help students improve in and provide added 
support for study skills, organization, reading, 
mathematics, and courses in which the 
student is concurrently enrolled.  The activities 
in this course will help enhance higher level 
thinking, problem solving, and basic skills via 
workshops and personalized assignments 
developed to support and ensure student 

success. 

Middle Level AVID/Senior High AVID 1, 

2(A8061/A8060) 

Grade: 6-8/9-12 

These courses are designed for college bound 
students who are enrolled in a college-prep 
course. This course is designed to teach 
strategies to ensure success in college-prep 
coursework such as, note taking, outlining, 
writing, speaking, reading, test taking, and 
self-awareness.  Students will work individually 
as well as collaboratively with small groups. 

CAHSEE Support ELA (Grammar in Use – 


Part 1) (A1671)
 

Blended Learning Course:
 

CAHSEE English Language Arts
 

Grade: 10-12 

This one-semester course is specifi cally 
designed for 10th-12th grade students that 
have not passed the English Language Arts 
section of the California High School Exit 
Exam (CAHSEE). 

This course is designed to improve reading 
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and writing skills and provide students with 
standardized test prep strategies to apply to 
the ELA section of the CAHSEE. 

CAHSEE Support Math (A4088)
 

Blended Learning Course: CAHSEE Math
 

Grade: 10-12 

This test prep course is specifically designed for 
10th-12th grade students that have not passed 
the mathematics section of the California High 
School Exit Exam (CAHSEE).  It may be taken 
multiple times. The course is organized into 
3 semester-long, non-sequential parts. Part 1 
content includes diagnostic tests and test prep 
skills, fractions, decimals, percents, problem 
solving and critical thinking, integers and 
order of operations, exponents, introduction 
to algebra, solving one step equations and 
inequalities. Part 2 content includes diagnostic 
tests and test prep skills, solving multi step 
equations and inequalities, algebra word 
problems, introduction to graphing, graphing 
and writing equations, systems equations 
and systems of inequalities, polynomials, and 
statistics. Part 3 content includes diagnostic 
tests and test prep skills, data interpretation, 
probability, patterns and problem solving, 
measurement, ratio, proportions, and scale 
drawing, plane geometry, solid geometry, 
reflections, translations, and plotted shapes. 

Career and Life Management 1, 2 (A1169, 

A1163) 

Grade: 9-12 

This two-semester course will explore career 
possibilities, consumerism and the dynamics 
of family and human services. The course 
increases students’ awareness of life skills 
including balancing personal/school life, work 
and family. Students will explore career paths 
and interests. 

Introduction to Careers 1 (A8103) 

Grade: 9-11 

This one-semester course allows students the 
opportunity to explore post secondary career 
and educational possibilities.  Students will 
begin career exploration and research using 
interest surveys and learning style inventories. 
The course allows students to examine and 
create a budget for real life application. 
Students will create a fi nal multimedia 
presentation that describes their specifi c 
actions to prepare for their career. 

Introduction to Careers (Military) (A8104) 

Grade: 12 

This one-semester elective is an alternative 
option for graduates planning for careers in the 
military service. Students will be introduced 
to pre-military requirements and the ASVAB 
matriculation process. In completing projects 
for a senior portfolio and exhibition, students 
will improve their recruitment opportunities 
and create documents appropriate to entering 
military service. 
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Consumer Math (A8007 or A8008)
 

Blended Learning Course: Personal Finance
 

Grade: 9-12 
Prerequisites: basic math skills 

This introductory finance course teaches 
what it takes to understand the world of 
finance and make informed decisions about 
managing finances. Students learn more about 
economics and become more confi dent in 
setting and researching financial goals as they 
develop the core skills needed to be successful. 
In this one-semester course, students learn 
how to open bank accounts, invest money, 
apply for loans, apply for insurance, explore 
careers, manage business fi nances, make 
decisions about major purchases, and more. 
Students will be inspired by stories from 
finance professionals and individuals who 
have reached their fi nancial goals. 

Driver’s Education (A2750) 

Grade: 9-12 

Driver’s Education prepares students to pass 
the state driving exam.  The units covered 
in this course are: Assessing and Managing 
Risk, Handling Social Pressures, Rules of the 
Road, Basic Driving Skills, Light and Weather 
Conditions, Buying a Car, and Getting your 
State Driving Test. 

General Work Experience 1-4 (A8502, 

A8505) 

Grade: 9-12 

The major goal of General Work Experience 
Education is to enable students to become 
productive, responsible individuals through 
supervised, paid employment experiences. 

The description of General Work Experience 
Education is that it is an instructional course, 
which has as its purpose the application of the 
basic skills of reading, writing and computation. 
General Work Experience Education students 
will acquire general and specifi c occupational 
skills through a combination of supervised 
paid employment in any occupational fi eld 
and related classroom instruction in Work 
Experience Education (WEE). (5 CCR §10071) 

In order for a student’s job to qualify for 
the WEE Program, the student must earn 
at least minimum wage, be covered by 
Worker’s Compensation Insurance, and work 
a minimum number of hours per week. The 
minimum hours allowable for students to work 
is outlined in the District Plan (See Chapter I 
on District Plans). Unlike Career Technical WEE, 
students enrolled in a General WEE Program 
may have a paid job that does not necessarily 
relate to Career Technical course work.  

The rationale for having a General WEE 
program is the changing nature of work in our 
society, which requires students to develop 
appropriate work habits and attitudes that 
may be transferred to a variety of employment 
situations. 
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Health and Driver’s Education (A2751) 

Grade: 10-12 

This is a one semester course that teaches 
components of health along with driver’s 
education. Units covered in the Health 
component are: tobacco and alcohol, 
illegal drugs, communicable and sexually 
transmitted diseases, AIDS, safety and well-
being, first aid, and handling emergencies. 
Driver’s Education prepares students to pass 
the state driving exam.  The units covered 
in this course are: Assessing and Managing 
Risk, Handling Social Pressures, Rules of the 
Road, Basic Driving Skills, Light and Weather 
Conditions, Buying a Car, and Getting your 
State Driving Test. 

Literacy 1, 2 (A1562, A1556) 

Grade: 9-12 

Students receive Imbedded assessments and 
teacher and principal recommendations. 
It is taught in addition to, not instead of, a 
student’s regular English course. This course 
is intended to help students achieve Grade-
level English language arts standards by 
providing them with additional opportunities 
to learn reading and writing strategies and 
to apply those strategies in a variety of 
authentic ways. The instruction in this course 
supports the standards-based units of study 
the students complete in their English 1, 
2 courses. The course approaches reading 
and writing as processes. Students receive 

explicit instruction on how texts work, and 
they analyze all types of texts identified in the 
standards: functional documents, expository 
prose, persuasive writing, narratives (both 
fiction and nonfiction), drama, and poetry. 
Students also develop their abilities to 
write and revise and publish) in a variety of 
genres: biographical or autobiographical 
narratives, responses to literature, expository 
compositions, persuasive compositions, 
business letters, and technical documents. 

Pathway Exhibition (A8105) 

Grade: 12 
Mandatory graduation requirement. 

This one-semester elective is required of 
all graduates.  Students will be ready for 
life beyond high school. Students will be 
introduced to pre-employment techniques 
and the steps required for college admission 
and the securing of financial aid. In completing 
projects for a senior portfolio and presenting 
an exhibition students will demonstrate their 
readiness for the future. 

Service Learning 1, 2 (A8087) 

Grade: 9-12 

This one-semester course provides the 
opportunity for students to complete the 
(60 hours) community service with a non 
profit organization within their community. 
Students are encouraged to explore 
organizations in need of help within their 
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community where they can apply skills 
learned through their academic program and 
provide essential support to the community 
in which they live.  Students who choose the 
Service Learning option for graduation must 
complete 2 semesters (120 hours) of Service 
Learning. 

Study Skills (9th – 12th) (A8007, A8008) 

Grade: 9-12 

This one-semester course is designed to 
help students improve in and provide added 
support for study skills, organization, reading, 
mathematics, and courses in which the 
student is concurrently enrolled.  The activities 
in this course will help enhance higher level 
thinking, problem solving, and basic skills via 
workshops and personalized assignments 
developed to support and ensure student 
success. 

Study Skills (CHSPE Math 9-12) – 6th edition 

(A8007, A8008) 

Grade: 9-12 

This one-semester course is designed to 
prepare students to pass the California High 
School Proficiency Examination (CHSPE). It 
uses individualized instruction for remediation 
with a specific focus on weaknesses in 
mathematics. Completion of this course 
should enable students to (1) improve their 
skills in basic math and elementary algebra, (2) 
recognize and understand the various types 

of objective test questions, and (3) improve 
their chances of passing the CHSPE test. The 
primary methods of instruction include, 
but are not limited to, lectures, timed tests, 
homework assignments, and individualized 
instruction. 

Study Skills – CHSPE PREP/Part 1/Language 

Arts – 6th edition (A8007, A8008) 

Grade: 9-12 

This one-semester course is designed to 
prepare students to pass the California High 
School Proficiency Examination (CHSPE). It uses 
individualized instruction for remediation with 
a specific focus on weaknesses in language 
arts. Completion of this course should enable 
students to (1) improve their skills in basic 
grammar, writing, and language skills, (2) 
recognize and understand the various types 
of objective test questions, and (3) improve 
their chances of passing the CHSPE test. The 
primary methods of instruction include, 
but are not limited to, lectures, timed tests, 
homework assignments, and individualized 
instruction. 
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Steps to Success 
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CERTIFICATE OF AMENDMENT 
OF ARTICLES OF INCORPORATION 

OCT 14 2015The undersigned certify that: 
I u_. 

1. 	 They are the President and Secretary, respectively, of Audeo Charter School, California 
nonprofit public benefit corporation. 

2. 	 Article II of the Articles of Incorporation of this Corporation is amended to read as 
follows: 

The Corporation is a nonprofit public benefit corporation and is not organized for 
the private gain of any person. It is organized under the Nonprofit Public Benefit 
Corporation Law for public and charitable purposes. The specific purposes of this 
corporation are: 

(1) to support and benefit, and carry out the purposes of, (a) Audeo Charter 
School, a California public charter school and (b) such other public charter schools 
(''Related Public Charter Schools") as may be established to provide public education 
based on the educational and teaching concepts, methods, models, techniques, systems 
and materials of Audeo Charter School (collectively the "Altus Model"): 

(2) to manage, enhance, improve, disseminate, administer, guide and direct the 
Altus Model and its use by Related Public Charter Schools; 

(3) to establish, manage, administer, guide and direct Related Public Charter 
Schools that provide education based on the Altus Model, including Audeo Charter 
School; 

(4) to establish, manage, administer, guide and direct such other educational 
programs including without limitation, preschools, elementary, middle schools, 
secondary, alternative schools or community programs; 

(5) to perform and undertake any and all activities and functions, 
including soliciting contributions of money and property from the general public, as 
may be proper in connection with this corporations general and specific purposes. 

The Corporation is organized and operated exclusively for educational and 
charitable purposes pursuant to and within the meaning of Section 501(c)(3) of the 
Internal Revenue Code or the corresponding provision of any future United States 
Internal Revenue Law. Notwithstanding any other provision of these articles, the 
Corporation shall not, except to an insubstantial degree, engage in any other activities or 
exercise of power that do not further the purposes of the Corporation. The Corporation 
shall not carry on any other activities not permitted to be carried on by: (a) a corporation 
exempt from federal income tax under Section 50l(c)(3) of the Internal Revenue Code, or 
the corresponding section of any future federal tax code; or (b) by a corporation, 



contributions to which are deductible under Section 170(c)(2) of the futemal Revenue 
Code, or the corresponding section of any future federal tax code. 

3. 	 The foregoing amendments of Articles of Incorporation have been duly approved by the 
Board of Directors. 

4. 	 The foregoing amendment has been duly approved by the required vote of the sole 
member, Altus Institute. 

We further declare under penalty of perjury under the laws of the State of California that the 
matters set forth in this certificate are true and correct of our own knowledge. 

Date: 
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BYLAWS
 
OF
 

AUDEO CHARTER SCHOOL
 

(A California Nonprofit Public Benefit Corporation) 

ARTICLE I
 
NAME
 

Section 1. NAME.  The name of this corporation is Audeo Charter School. 

ARTICLE II
 
PRINCIPAL OFFICE OF THE CORPORATION
 

Section 1. PRINCIPAL OFFICE OF THE CORPORATION. The principal office 
for the transaction of the activities and affairs of this corporation is located at 10170 Huennekens 
Street, San Diego, State of California. The Board of Directors may change the location of the 
principal office. Any such change of location must be noted by the secretary on these bylaws 
opposite this Section; alternatively, this Section may be amended to state the new location. 

Section 2. OTHER OFFICES OF THE CORPORATION. The Board of Directors 
may at any time establish branch or subordinate offices at any place or places where this 
corporation is qualified to conduct its activities. 

ARTICLE III
 
GENERAL AND SPECIFIC PURPOSES; LIMITATIONS
 

Section 1. GENERAL AND SPECIFIC PURPOSES. The specific purposes of this 
corporation are: 

(1)  to support and benefit, and carry out the purposes of, (a) Audeo Charter 
School, a California public charter school and (b) such other public charter schools (“Related 
Public Charter Schools”) as may be established to provide public education based on the 
educational and teaching concepts, methods, models, techniques, systems and materials of  
Audeo Charter School (collectively the “Altus Model”): 

(2) to manage, enhance, improve, disseminate, administer, guide and direct the Altus 
Model and its use by Related Public Charter Schools; 

(3) to establish, manage, administer, guide and direct Related Public Charter Schools 
that provide education based on the Altus Model, including Audeo Charter School; 

(4) to establish, manage, administer, guide and direct such other educational 
programs including without limitation, preschools, elementary, middle schools, secondary, 
alternative schools or community programs; 
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(5) to perform and undertake any and all activities and functions, including 
soliciting contributions of money and property from the general public, as may be proper in 
connection with this corporations general and specific purposes. 

Also in the context of these purposes, the Corporation shall not, except to an insubstantial degree, 
engage in any other activities or exercise of power that do not further the purposes of the 
Corporation. 

The Corporation shall not carry on any other activities not permitted to be carried on by: 
(a) a corporation exempt from federal income tax under section 501(c)(3) of the Internal 
Revenue Code, or the corresponding section of any future federal tax code; or (b) by a 
corporation, contributions to which are deductible under section 170(c)(2) of the Internal 
Revenue Code, or the corresponding section of any future federal tax code. No substantial part of 
the activities of the Corporation shall consist of the carrying on of propaganda, or otherwise 
attempting to influence legislation, and the Corporation shall not participate in, or intervene in 
(including the publishing or distribution of statements) any political campaign on behalf of or in 
opposition to any candidate for public office. 

ARTICLE IV
 
CONSTRUCTION AND DEFINITIONS
 

Section 1. CONSTRUCTION AND DEFINITIONS. Unless the context indicates 
otherwise, the general provisions, rule of construction, and definitions in the California 
Nonprofit Corporation Law shall govern the construction of these bylaws. Without limiting the 
generality of the preceding sentence, the masculine gender includes the feminine and neuter, the 
singular includes the plural, and the plural includes the singular, and the term "person" includes 
both a legal entity and a natural person. 

ARTICLE V
 
DEDICATION OF ASSETS
 

Section 1. DEDICATION OF ASSETS. This corporation's assets are irrevocably 
dedicated to public benefit purposes. No part of the net earnings, properties, or assets of the 
corporation, on dissolution or otherwise, shall inure to the benefit of any private person or 
individual, or to any director or officer of the corporation. On liquidation or dissolution, all 
properties and assets remaining after payment, or provision for payment, of all debts and 
liabilities of the corporation shall be distributed to a non-profit fund, foundation, or corporation 
that is organized and operated exclusively for charitable purposes and that has established its 
exempt status under Internal Revenue Code section 501(c)(3). 

ARTICLE VI
 
MEMBERSHIP
 

Section 1. SOLE STATUTORY MEMBER. Unless and until these bylaws are 
amended to provide otherwise, Altus Institute, a California nonprofit public benefit corporation, 
shall be the sole statutory member of this corporation (“Sole Statutory Member”) as the term 
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“member” is defined in Section 5056 of the California Nonprofit Public Benefit Corporation 
Law. The membership of the Sole Statutory Member in this corporation is not transferable. 

Section 2. ASSOCIATES. Nothing in this Article shall be construed to limit the 
corporation’s right to refer to persons associated with it as “members” even though such persons 
are not members, and no such reference by the corporation shall render anyone a member within 
the meaning of Section 5056 of the California Nonprofit Public Benefit Corporation Law, 
including honorary or donor members. Such individuals may originate and take part in the 
discussion of any subject that may properly come before any meeting of the Board, but may not 
vote. The corporation may confer, by amendment of its Articles of Incorporation or of these 
bylaws, some or all of a member’s rights, set forth in the California Nonprofit Public Benefit 
Corporation Law, upon any person who does not have the right to vote for the election of 
directors, on a disposition of substantially all of the assets of the corporation, on a merger, on a 
dissolution, or on changes to the corporation’s Articles of Incorporation or bylaws, but no such 
person shall be a member within the meaning of such Section 5056. The Board may also, in its 
discretion, without establishing memberships, establish an advisory council or honorary board or 
such other auxiliary groups as it deems appropriate to advise and support the corporation. 

Section 3. RIGHTS OF SOLE STATUTORY MEMBER. The Sole Statutory 
Member (as the term member is defined in Section 5056 of the California Nonprofit Public 
Benefit Corporation Law) shall have the right to vote, as set forth in these Bylaws, approving 
this corporation’s directors, on the disposition of all or substantially all of this corporation's 
assets, on any merger and its principal terms and any amendment of those terms, and on any 
election to dissolve this corporation, and as otherwise required under the California Nonprofit 
Public Benefit Corporation Law and/or set forth in these Bylaws. 

ARTICLE VII
 
BOARD OF DIRECTORS
 

Section 1. GENERAL POWERS. Subject to the provisions and limitations of the 
California Non-Profit Public Benefit Corporation Law and any other applicable laws, and subject 
to any limitations of the articles of incorporation or bylaws, the corporation's activities and 
affairs shall be managed, and all corporate powers shall be exercised, by or under the direction of 
the Board of Directors (also known as the "Board of Directors " or "Governance Council"). The 
Board may delegate the management of the corporation's activities to any person(s), 
management company or committees, however composed, provided that the activities and affairs 
of the corporation shall be managed and all corporate powers shall be exercised under the 
ultimate direction of the Board. 

Section 2. SPECIFIC POWERS. Without prejudice to the general powers set forth 
in Section 1 of these bylaws, but subject to the same limitations, the Board of Directors shall have 
the power to: 

1.	 Appoint and remove, at the pleasure of the Board of Directors, all corporate 
officers, agents, and employees; prescribe powers and duties for them as are 
consistent with the law, the articles of incorporation, and these bylaws; fix their 
compensation; and require from them security for faithful service. 
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2.	 Change the principal office or the principal business office in California from one 
location to another; cause the corporation to be qualified to conduct its activities 
in any other state, territory, dependency, or country; conduct its activities in or 
outside California; and designate a place in California for holding any meeting of 
members. 

3.	 Borrow money and incur indebtedness on the corporation's behalf and cause to be 
executed and delivered for the corporation's purposes, in the corporate name, 
promissory notes, bonds, debentures, deeds of trust, mortgages, pledges, 
hypothecations, and other evidences of debt and securities. 

4.	 Adopt and use a corporate seal; prescribe the forms of membership certificates; 
and alter the forms of the seal and certificates. 

Section 3. DESIGNATED DIRECTORS AND TERMS. All directors shall be 
designated by the existing Board of Directors, subject to the approval of the Sole Statutory 
Member. The board of directors shall consist of at least three directors unless changed by 
amendment to these bylaws. Any representative of the San Diego Unified School District 
appointed to be a director (or his or her alternate) shall be a non-voting member of the Board and 
shall not be counted as a director for purposes of determining the presence of a quorum at a 
meeting of the Board. Each director shall hold office for six (6) years and until a successor 
director has been designated and qualified. 

Section 4. RESTRICTION ON INTERESTED PERSONS AS DIRECTORS. No 
more than 49 percent of the persons serving on the Board of Directors may be interested persons. 
An interested person is (a) any person compensated by the corporation for services rendered to it 
within the previous 12 months, whether as a full-time or part-time employee, independent 
contractor, or otherwise, excluding any reasonable compensation paid to a director as director; 
and (b) any brother, sister, ancestor, descendant, spouse, brother-in-law, sister-in-law, son-in-
law, daughter-in-law, mother-in-law, or father-in-law of such person. However, any violation of 
this paragraph shall not affect the validity or enforceability of transactions entered into by the 
corporation. 

Section 5. DIRECTORS TERM. Each director shall hold office for six (6) years and 
until a successor director has been designated and qualified. 

Section 6. NOMINATIONS BY COMMITTEE. The chairman of the Board of 
Directors or, if none, the President may appoint a committee to nominate qualified candidates for 
election to the Board of Directors at least thirty (30) days before the date of any election of 
directors. The nominating committee shall make its report at least seven (7) days before the date of 
the election or at such other time as the Board of Directors may set and the Secretary shall forward 
to each board member, with the notice of meeting required by these bylaws, a list of all 
candidates nominated by committee. 

Section 7. USE OF CORPORATE FUNDS TO SUPPORT NOMINEE. If more 
people have been nominated for director than can be elected, no corporation funds may be 
expended to support a nominee without the board's authorization. 
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Section 8. EVENTS CAUSING VACANCIES ON BOARD. A vacancy or 
vacancies on the Board of Directors shall occur in the event of (a) the death or resignation of any 
director; (b) the declaration by resolution of the Board of Directors of a vacancy in the office of a 
director who has been convicted of a felony, declared of unsound mind by a court order, or 
found by final order or judgment of any court to have breached a duty under California Non-
Profit Public Benefit Corporation Law, Chapter 2, Article 3; (c) the increase of the authorized 
number of directors; or (d) the failure of the members, at any meeting of members at which any 
director or directors are to be elected, to elect the number of directors required to be elected at 
such meeting; and (e) termination of employment with the Corporation. 

Section 9. RESIGNATION OF DIRECTORS. Except as provided below, any 
director may resign by giving written notice to the Chairman of the Board, if any, or to the 
President or the Secretary of the board. The resignation shall be effective when the notice is 
given unless the notice specifies a later time for the resignation to become effective. If a 
director's resignation is effective at a later time, the Board of Directors may elect a successor to 
take office as of the date when the resignation becomes effective. 

Section 10. REMOVAL OF DIRECTORS. A Director may only be removed by the 
Statutory Member. The Statutory Member may remove a Director with or without cause. The 
representative appointed by the charter authorizer may be removed without cause by the charter 
authorizer or with the written consent of the charter authorizer. Any vacancy caused by the 
removal of a Board designated director shall be filled as provided in Section 12. 

Section 11. DIRECTOR MAY NOT RESIGN IF NO DIRECTOR REMAINS.  
Except on notice to the California Attorney General, no director may resign if the corporation 
would be left without a duly elected director or directors. 

Section 12. VACANCIES FILLED BY BOARD. Vacancies on the Board of 
Directors may be filled by approval of the Board of Directors or, if the number of directors then 
in office is less than a quorum, by (1) the affirmative vote of a majority of the directors then in 
office at a regular or special meeting of the Board, or (2) a sole remaining director, all subject to 
the approval of the Sole Statutory Member. 

Section 13. NO VACANCY ON REDUCTION OF NUMBER OF DIRECTORS. 
Any reduction of the authorized number of directors shall not result in any directors being 
removed before his or her term of office expires. 

Section 14. PLACE OF BOARD OF DIRECTORS MEETINGS. Meetings shall be 
held at the principal office of the corporation. The Board of Directors may designate that a 
meeting be held at any place within the jurisdiction of the Corporation that has been designated 
in the notice of the meeting. All meetings of the Board of Directors shall be called, held and 
conducted in accordance with the terms and provisions of the Ralph M. Brown Act California 
Government Code Sections 54950, et seq., as said chapter may be modified by subsequent 
legislation. 

Section 15. MEETINGS BY TELEPHONE. Members of the Board of Directors may 
participate in teleconference meetings so long as all of the following requirements in the Brown 
Act are complied with: 
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a.	 At a minimum, a quorum of the members of the Board of Directors shall 
participate in the teleconference meeting from locations within the boundaries of 
the granting agency in which the Corporation operates; 

b. 	 All votes taken during a teleconference meeting shall be by roll call; 

c.	 If the Board of Directors elects to use teleconferencing, it shall post agendas at all 
teleconference locations with each teleconference location being identified in the 
notice and agenda of the meeting; 

d. 	 All locations where a member of the Board of Directors participates in a meeting 
via teleconference must be fully accessible to members of the public and shall be 
listed on the agenda;1 

e.	 Members of the public must be able to hear what is said during the meeting and 
shall be provided with an opportunity to address the Board of Directors directly at 
each teleconference location; and 

f.	 Members of the public attending a meeting conducted via teleconference need not 
give their name when entering the conference call.2 

Section 16. ANNUAL AND REGULAR MEETINGS.  Regular meetings of the Board 
of Directors shall be held at least three (3) times per year. The Board of Directors shall hold an 
annual meeting in June for purposes of organization, election of officers, and transaction of other 
business. At least 72 hours before a regular meeting, the Board of Directors, or its designee shall 
post an agenda containing a brief general description of each item of business to be transacted or 
discussed at the meeting. All meetings of the Board of Directors shall be called, held and 
conducted in accordance with the terms and provisions of the Ralph M. Brown Act (“Brown 
Act”) California Government Code Sections 54950, et seq., as said chapter may be modified by 
subsequent legislation. 

Section 17. AUTHORITY TO CALL SPECIAL MEETINGS. Special meetings of 
the Board of Directors for any purpose may be called at any time by the Chairman of the Board, 
if any, or a majority of the Board of Directors. If a Chairman of the Board has not been elected 
then the President is authorized to call a special meeting in place of the Chairman of the Board. 
The party calling a special meeting shall determine the place, date, and time thereof. 

Section 18. NOTICE OF SPECIAL MEETINGS. In accordance with the Brown Act, 
special meetings of the Board of Directors may be held only after twenty-four (24) hours notice 
is given to the public through the posting of an agenda. Notice of the time and place of special 
meetings shall be given to each director by (a) personal delivery of written notice; (b) first-class 
mail, postage prepaid; (c) telephone, including a voice messaging system or other system or 

1 This means that members of the Board of Directors who choose to utilize their homes or offices as 
teleconference locations must open these locations to the public and accommodate any members of the public who 
wish to attend the meeting at that location. 

2 The Brown Act prohibits requiring members of the public to provide their names as a condition of 
attendance at the meeting. 
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technology designed to record and communicate messages, either directly to the director or to a 
person at the director's office who would reasonably be expected to communicate that notice 
promptly to the director; (d) facsimile; (e) electronic mail; or (f) other electronic means. All such 
notices shall be given or sent to the director's address or telephone number as shown on the 
corporation's records and shall be sent with at least such notice as is required in accordance with 
the terms and provisions of the Brown Act. 

Notice of the time and place of special meetings shall be given to all media who have 
provided written notice to Audeo Charter School, 

The notice shall state the time of the meeting and the place, if the place is other than the 
corporation's principal office and the business to be transacted at the meeting. 

All notice requirements will comply with the terms and provisions of the. Brown Act. 

Section 19. QUORUM. A majority of the directors then in office shall constitute a 
quorum for the transaction of any business except adjournment. Every action taken or decision 
made by a majority of the directors present at a duly held meeting at which a quorum is present 
shall be an act of the board, subject to the more stringent provisions of the California Nonprofit 
Public Benefit Corporation Law, including, without limitation, those provisions relating to (a) 
approval of contracts or transactions in which a director has a direct or indirect material financial 
interest, (b) approval of certain transactions between corporations having common directorships, 
(c) creation of and appointments to committees of the board, and (d) indemnification of 
directors. A meeting at which a quorum is initially present may continue to transact business, 
despite the withdrawal of some directors, if any action taken or decision made is approved by at 
least a majority of the required quorum for that meeting. The vote or abstention of each Board 
member present for each action taken shall be publicly reported. 

Section 20. ADJOURNMENT. A majority of the directors present, whether or not a 
quorum is present, may adjourn any meeting to another time and place. 

Section 21. COMPENSATION AND REIMBURSEMENT. Directors may receive 
such compensation, if any, for their services as directors or officers, and such reimbursement of 
expenses, as the Board of Directors may establish by resolution to be just and reasonable as to 
the corporation at the time that the resolution is adopted. 

Section 22. CREATION OF POWERS OF COMMITTEES. The board, by resolution 
adopted by a majority of the directors then in office, may create one or more committees of the 
Board, each consisting of two or more directors and no one who is not a director, to serve at the 
pleasure of the board. Appointments to committees of the Board of Directors shall be by 
majority vote of the authorized number of directors. The Board of Directors may appoint one or 
more directors as alternate members of any such committee, who may replace any absent member 
at any meeting. Any such committee shall have all the authority of the board, to the extent 
provided in the Board of Directors resolution, except that no committee may: 

(a)	 Approve any action for which the California Nonprofit Public Benefit 
Corporation law requires the approval of the Sole Statutory Member; 

(b)	 Fill vacancies on the Board of Directors or any committee of the board; 
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	 (c)	 Fix compensation of the directors for serving on the Board of Directors or 
on any committee; 

(d)	 Amend or repeal bylaws or adopt new bylaws; 

(e)	 Amend or repeal any resolution of the Board of Directors that by its express 
terms is not so amendable or subject to repeal; 

(f)	 Create any other committees of the Board of Directors or appoint the 
members of committees of the board; 

(g)	 Expend corporate funds to support a nominee for director if more people 
have been nominated for director than can be elected; or 

(h)	 Approve any contract or transaction to which the corporation is a party 
and in which one or more of its directors has a material financial interest, 
except as special approval is provided for in Corporations Code section 
5233(d)(3). 

The Board may also create one or more advisory committees composed of directors and 
non-directors. It is the intent of the Board to encourage the participation and involvement of 
faculty, staff, parents, students and administrators through attending and participating in open 
committee meetings. The Board may establish, by resolution adopted by a majority of the 
directors then in office, advisory committees to serve at the pleasure of the Board. 

Section 23. MEETINGS AND ACTION OF COMMITTEES. Meetings and actions 
of committees of the Board of Directors shall be governed by, held, and taken under the 
provisions of these bylaws concerning meetings, other Board of Directors actions, and the 
Brown Act, if applicable, except that the time for general meetings of such committees and the 
calling of special meetings of such committees may be set either by Board of Directors 
resolution or, if none, by resolution of the committee. Minutes of each meeting shall be kept and 
shall be filed with the corporate records. The Board of Directors may adopt rules for the 
governance of any committee as long as the rules are consistent with these bylaws. If the Board 
of Directors has not adopted rules, the committee may do so. 

Section 24. NON-LIABILITY OF DIRECTORS. No Director shall be personally 
liable for the debts, liabilities, or other obligations of this corporation. 

Section 25. COMPLIANCE WITH LAWS GOVERNING STUDENT RECORDS. 
The Charter School and the Board of Directors shall comply with all applicable provisions of the 
Family Education Rights Privacy Act ("FERPA") as set forth in Title 20 of the United States 
Code Section 1232g and attendant regulations as they may be amended from time to time. 

ARTICLE VIII
 
OFFICERS OF THE CORPORATION
 

Section 1. OFFICES HELD. The officers of this corporation shall be a President, a 
Secretary, and a Chief Financial Officer. The corporation, at the board's direction, may also have 
a chairman of the board, one or more Vice-Presidents, one or more Assistant Secretaries, one or 
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more Assistant Treasurers, and such other officers as may be appointed under Article DC, 
Section 4 of these bylaws. 

Section 2. DUPLICATION OF OFFICE HOLDERS. Any number of offices may be 
held by the same person, except that neither the Secretary nor the Chief Financial Officer may 
serve concurrently as either the President or the chairman of the board. 

Section 3. ELECTION OF OFFICERS. The officers of this corporation, except any 
appointed under Article IX, Section 4 of these bylaws, shall be chosen annually by the Board of 
Directors and shall serve at the pleasure of the board, subject to the rights of any officer under 
any employment contract. 

Section 4. APPOINTMENT OF OTHER OFFICERS. The Board of Directors may 
appoint and authorize the chairman of the board, the President, or another officer to appoint any 
other officers that the corporation may require. Each appointed officer shall have the title and 
authority, hold office for the period, and perform the duties specified in the bylaws or established 
by the board. 

Section 5. REMOVAL OF OFFICERS. Without prejudice to the rights of any 
officer under an employment contract, the Board of Directors may remove any officer with or 
without cause. An officer who was not chosen by the Board of Directors may be removed by any 
other officer on whom the Board of Directors confers the power of removal. 

Section 6. RESIGNATION OF OFFICERS. Any officer may resign at any time by 
giving written notice to the board. The resignation shall take effect on the date the notice is 
received or at any later time specified in the notice. Unless otherwise specified in the notice, the 
resignation need not be accepted to be effective. Any resignation shall be without prejudice to 
any rights of the corporation under any contract to which the officer is a party. 

Section 7. VACANCIES IN OFFICE. A vacancy in any office because of death, 
resignation, removal, disqualification, or any other cause shall be filled in the manner prescribed 
in these bylaws for normal appointment to that office, provided, however, that vacancies need 
not be filled on an annual basis. 

Section 8. CHAIRMAN OF THE BOARD. If a chairman of the Board of Directors 
is elected, he or she shall preside at Board of Directors meetings and shall exercise and perform 
such other powers and duties as the Board of Directors may assign from time to time. If there is 
no President, the chairman of the Board of Directors shall also be the chief executive officer and 
shall have the powers and duties of the President of the corporation set forth in these bylaws. 

Section 9. PRESIDENT. Subject to such supervisory powers as the Board of 
Directors may give to the chairman of the board, if any, and subject to the control of the board, 
the President shall be the general manager of the corporation and shall supervise, direct, and 
control the corporation's activities, affairs, and officers as fully described in any applicable 
employment contract, agreement, or job specification. The President shall preside at all members 
meetings and, in the absence of the chairman of the board, or if none; at all Board of Directors 
meetings. The President shall have such other powers and duties as the Board of Directors or the 
bylaws may require. 
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Section 10. VICE-PRESIDENTS. If the President is absent or disabled, the Vice-
Presidents, if any, in order of their rank as fixed by the board, or, if not ranked, a Vice-President 
designated by the board, shall perform all duties of the President. When so acting, a Vice-President 
shall have all powers of and be subject to all restrictions on the President. The Vice-Presidents 
shall have such other powers and perform such other duties as the Board of Directors or the 
bylaws may require. 

Section 11. SECRETARY. The Secretary shall keep or cause to be kept, at the 
corporation 's principal office or such other place as the Board of Directors may direct, a book of 
minutes of all meetings, proceedings, and actions of the board, and of committees of the board. 
The minutes of meetings shall include the time and place that the meeting was held; whether the 
meeting was annual, regular, special, or emergency and, if special or emergency, how 
authorized; the notice given; the names of persons present at Board of Directors and committee 
meetings; and the vote or abstention of each Board member present for each action taken. 

The Secretary shall keep or cause to be kept, at the principal California office, a copy of 
the articles of incorporation and bylaws, as amended to date. 

The Secretary shall give, or cause to be given, notice of all meetings of members, of the 
board, and of committees of the Board of Directors that these bylaws require to be given. The 
Secretary shall keep the corporate seal, if any, in safe custody and shall have such other powers 
and perform such other duties as the Board of Directors or by bylaws may require. 

Section 12. CHIEF FINANCIAL OFFICER. The Chief Financial Officer shall keep 
and maintain, or cause to be kept and maintained, adequate and correct books and accounts of 
the corporation 's properties and transactions. The Chief Financial Officer shall send or cause to 
be given to the members and directors such financial statements and reports as are required to be 
given by law, by these bylaws, or by the board. The books of account shall be open to inspection 
by any director at all reasonable times. 

The Chief Financial Officer shall (i) deposit, or cause to be deposited, all money and 
other valuables in the name and to the credit of the corporation with such depositories as the 
Board of Directors may designate; (ii) disburse the corporation 's funds as the Board of Directors 
may order; (iii) render to the President, chairman of the board, if any, and the board, when 
requested, an account of all transactions as Chief Financial Officer and of the financial condition 
of the corporation; and (iv) have such other powers and perform such other duties as the board, 
contract, job specification, or the bylaws may require. 

If required by the board, the Chief Financial Officer shall give the corporation a bond in the 
amount and with the surety or sureties specified by the Board of Directors for faithful 
performance of the duties of the office and for restoration to the corporation of all of its books, 
papers, vouchers, money, and other property of every kind in the possession or under the control 
of the Chief Financial Officer on his or her death, resignation, retirement, or removal from 
office. 
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ARTICLE IX
 
CONTRACTS WITH DIRECTORS AND OFFICERS
 

Section 1. CONTRACTS WITH DIRECTORS AND OFFICERS. The Corporation 
shall not enter into a contract or transaction in which a director directly or indirectly has a 
material financial interest (nor any other corporation, firm, association, or other entity in which 
one or more of this Corporation’s directors are directors have a material financial interest) unless 
all of the following apply: 

a.	 The director with a material financial interest in the proposed contract or 
transaction fully discloses his/her financial interest in such contract or transaction 
in good faith and said disclosure is noted in the Board of Directors meeting 
minutes.  

b. 	 The director with a material financial interest in the proposed contract or 
transaction recuses himself/herself from any participation whatsoever in the 
proposed contract or transaction (i.e., the interested director who recuses 
himself/herself shall refrain from voting on the matter and shall leave the room 
during Board discussion and when the final vote is taken). 

c.	 Such contract or transaction is authorized in good faith by a majority of the Board 
of Directors by a vote sufficient for that purpose.  

d. 	 Before authorizing or approving the transaction, the Board of Directors considers 
and in good faith decides after reasonable investigation that the corporation could 
not obtain a more advantageous arrangement with reasonable effort under the 
circumstances. 

e.	 The corporation for its own benefit enters into the transaction, which is fair and 
reasonable to the corporation at the time the transaction was entered into. 

This Section does not apply to a transaction that is part of an educational or 
charitable program of this corporation if it (a) is approved or authorized by the corporation in 
good faith and without unjustified favoritism and (b) results in a benefit to one or more directors 
or their families because they are in the class of persons intended to be benefited by the 
educational or charitable program of this corporation. 

ARTICLE X
 
LOANS TO DIRECTORS AND OFFICERS
 

Section 1. LOANS TO DIRECTORS AND OFFICERS. This corporation shall not 
lend any money or property to or guarantee the obligation of any director or officer without the 
approval of the California Attorney General; provided, however, that the corporation may 
advance money to a director or officer of the corporation for expenses reasonably anticipated to 
be incurred in the performance of his or her duties if that director or officer would be entitled to 
reimbursement for such expenses of the corporation. 

11 
SDCA_297508.3 



 

 
 

    
   

      
    

   
       

    
  

      
    

  

       
 

  

     
       

    
     

 

 
 

      
             

          
     

 

 
  

    
 

  

   
 

  

ARTICLE XI
 
INDEMNIFICATION
 

Section 1. INDEMNIFICATION. To the fullest extent permitted by law, this 
corporation shall indemnify its directors, officers, employees, and other persons described in 
Corporations Code section 5238(a), including persons formerly occupying any such positions, 
against all expenses, judgments, fines, settlements, and other. amounts actually and reasonably 
incurred by them in connection with any "proceeding, " as that term is used in that section, and 
including an action by or in the right of the corporation by reason of the fact that the person is or 
was a person described in that section. "Expenses," as used in this bylaw, shall have the same 
meaning as in that section of the Corporations Code. 

On written request to the Board of Directors by any person seeking 
indemnification under Corporations Code section 5238 (b) or section 5238 (c), the approval of 
such indemnification may be made by: 

(a)	 A majority vote of a quorum consisting of directors who are not parties to 
such proceeding; 

(b)	 Approval of the Sole Statutory Member; or 

(c)	 The court in which such proceeding is or was pending upon application 
made by this corporation or the agent or the attorney or other person 
rendering services in connection with the defense, whether or not such 
application by the agent, attorney or other person is opposed by this 
corporation. 

ARTICLE XII
 
INSURANCE
 

Section 1. INSURANCE. This corporation shall have the right to purchase and 
maintain insurance to the full extent permitted by law on behalf of its officers, directors, 
employees, and other agents, to cover any liability asserted against or incurred by any officer, 
director, employee, or agent in such capacity or arising from the officer's, director's, employee's, 
or agent's status as such. 

ARTICLE XIII
 
MAINTENANCE OF CORPORATE RECORDS
 

Section 1. MAINTENANCE OF CORPORATE RECORDS. This corporation shall 
keep: 

(a)	 Adequate and correct books and records of account; 

(b)	 Written minutes of the proceedings of its members, board, and committees 
of the board; and 

(c)	 Such reports and records as required by law. 
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ARTICLE XIV
 
INSPECTION RIGHTS
 

Section 1. DIRECTORS' RIGHT TO INSPECT. Every director shall have the right 
at any reasonable time to inspect the corporation's books, records, documents of every kind, 
physical properties, and the records of each subsidiary as permitted by California and federal 
law. The inspection may be made in person or by the director's agent or attorney. The right of 
inspection includes the right to copy and make extracts of documents as permitted by California 
and federal law. This right to inspect may be circumscribed in instances where the right to 
inspect conflicts with California or federal law (e.g., restrictions on the release of educational 
records under FERPA) pertaining to access to books, records, and documents. 

Section 2. ACCOUNTING RECORDS AND MINUTES. On written demand on the 
corporation, any member may inspect, copy, and make extracts of the accounting books and 
records and the minutes of the proceedings of the members, the Board of Directors, and 
committees of the Board of Directors at any reasonable time for a purpose reasonably related to 
the member's interest, as a member. Any such inspection and copying may be made in person or 
by the member's agent or attorney. This right of inspection extends to the records of any 
subsidiary of the corporation. 

Section 3. MAINTENANCE AND INSPECTION OF ARTICLES AND BYLAWS. 
This corporation shall keep at its principal California office the original or a copy of the article 
of incorporation and bylaws, as amended to the current date, which shall be open to inspection 
by the members at all reasonable times during office hours. If the corporation has no business 
office in California, the Secretary shall, on the written request of any member, furnish to that 
member a copy of the articles of incorporation and bylaws, as amended to the current date. 

ARTICLE XV 

REQUIRED REPORTS
 

Section 1. ANNUAL REPORTS. The Board of Directors shall cause an annual 
report to be sent to the Sole Statutory Member and each director within 120 days after the end of 
the corporation's fiscal year. That report shall contain the following information, in appropriate 
detail: 

(a)	 The assets and liabilities, including the trust funds, or the corporation as of 
the end of the fiscal year; 

(b)	 The principal changes in assets and liabilities, including trust funds; 

(c)	 The corporation's revenue or receipts, both unrestricted and restricted to 
particular purposes; 

(d)	 The corporation's expenses or disbursement for both general and restricted 
purposes; 

(e)	 Any information required under these bylaws; and 
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(f)	  An independent accountant 's report or, if none, the certificate of an 
authorized officer of the corporation that such statements were prepared 
without audit from the corporation 's books and records. 

Section 2. ANNUAL STATEMENT OF CERTAIN TRANSACTIONS AND 
INDEMNIFICATIONS. As part of the annual report to all members, or as a separate document 
if no annual report is issued, the corporation shall, within 120 days after the end of the 
corporation 's fiscal year, annually prepare and mail or deliver to the Sole Statutory Member and 
each director a statement of any transaction or indemnification of the following kind: 

(a)	 Any transaction (i) in which the corporation, or its parent or subsidiary, 
was a party, (ii) in which an "interested person" had a direct or indirect 
material financial interest, and (iii) which involved more than $50,000 or 
was one of several transactions with the same interested person involving, 
in the aggregate, more than $50,000 provided that no such report need be 
made in the case of an indemnification approved by the Sole Statutory 
Member. For this purpose, an "interested person" is either: 

(1)	 Any director or officer of the corporation, its parent, or 
subsidiary (but mere common directorship shall not be 
considered such an interest); or 

(2)	 Any holder of more than 10 percent of the voting power of 
the corporation, its parent, or its subsidiary. The statement 
shall include a brief description of the transaction, the 
names of interested persons involved, their relationship to 
the corporation, the nature of their interest, provided that if 
the transaction was with a partnership in which the 
interested person is a partner, only the interest of the 
partnership need be stated. 

(b)	 The amount and circumstances of any indemnifications aggregating more 
than $10,000 paid during the fiscal year to any director or officer of the 
Corporation pursuant to Article XI of these Bylaws. 

ARTICLE XVI
 
EFFECTIVE DATES; AMENDMENTS
 

Section 1. EFFECTIVE DATE. Subject to the approval of the Sole Statutory 
Member, these bylaws shall become effective immediately upon their adoption. Amendments to 
these bylaws shall become effective immediately upon their adoption and approval by the Sole 
Statutory Member, unless the Sole Statutory Member directs otherwise. 

Section 2. AMENDMENTS. These bylaws may be amended or repealed and new 
bylaws adopted only by the Sole Statutory Member. 
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_____________________________________  
 

CERTIFICATE OF SECRETARY 

I certify that I am the duly elected and acting Secretary of Audeo Charter School, a 
California nonprofit public benefit corporation; that these bylaws, consisting of 17 pages, are 
the bylaws of this corporation as adopted by the Board of Directors on ___________, 2015, and 
that these bylaws have not been amended or modified since that date. 

____________________________, Secretary 
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Conflict of Interest Code 

Appendix G 



RESOLUTION OF THE BOARD OF DIRECTORS 

OF AUDEO CHARTER SCHOOL, INC., 


ADOPTING A CONFLICT OF INTEREST CODE 


WHEREAS, Audeo Charter School, Inc., as a California charter school 
("Corporation"), is required to adopt a Conflict of Interest Code pursuant to Government Code 
Section 87300; and · 

WHEREAS, the Fair Political Practices Commission ("FPPC") has adopted a 
regulation (2 Cal. Code Regs. §18730) which is a model conflict of interest code and requires 
certain local agency officials, employees, and consultants to file FPPC Form 700, statement of 
economic interests; and 

WHEREAS, Corporation desires to adopt a Conflict of Interest Code 
incorporating the FPPC Model Code by reference; 

NOW, THEREFORE, BE IT RESOLVED by the Board of Directors of the 
Corporation that: 

l. A Conflict of Interest Code, in the form attached as Exhibit A, is hereby 
tentatively adopted and promulgated. 

2. The President is hereby directed to open a 45-day public comment period 
to begin on September 25. 2011, by posting a Notice of Intention to Adopt a Conflict of Interestc Code on the Corporation's employee bulletin boards or in the employee newsletters, and 
concurrently mailing notice to the San Diego County Board of Supervisors. · 

3. The Conflict of Interest Code shall become effective immediately upon: 

a. Its final approval by the Board of Directors follo.wing close of the 
public comment period and after a public hearing, if requested, at its meeting on February 7, 
2012 and 

b. Its approval by the San Diego County Board of Supervisors as the 
code-reviewing body. 

4. Upon its final approval by the Board of Directors of the Corporation, the 
President is hereby directed and authorized to submit a certified copy thereof to the San Diego 
County Board of Supervisors for approval. 
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APPROVED AND ADOPTED this .1;_f'aay ofS'tpkmi2e(2011. 

AYES: 5° 
NOES: ~ 
ABSENT: o 
ABSTAIN: fJ 

ATTEST: 


... •··... _. 
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c 

CONFLICT OF INTEREST CODE( OF 
AUDEO CHARTER SCHOOL, INC. 

I. Standard Code of FPPC 

The Political Reform Act of 1974 (Gov. Code § 81000 et seq.) requires each state 
and local government agency to adopt and promulgate a conflict of interest code. As a local 
government agency, Audeo Charter School, Inc., ('"Audeo Charter School" or "Corporation") is 
therefore required to adopt such a code. The Fair Political Practices Commission (""FPPC") has 
adopted a regulation (Title 2 Cal. Code of Regs. § 18730) which contains the terms of a model 
conflict of interest code, which can be incorporated by reference as an agency's code. After 
public notice and hearing, the regulation may be amended by the FPPC to conform to 
amendments in the Political Reform Act. 

2. Adoption of Standard Code of FPPC 

The terms of Title 2 Cal. Code of Regs. § 18730 and any future amendments to 'it 
duly adopted by the FPPC are hereby adopted and incorporated herein by reference. This 
regulation and the Appendix attached hereto designating officials and employees and 
establishing disclosure categories shall constitute the Conflict of Interest Code of the Audeo 
Charter School. This code shall take effect when approved by the Board of Supervisors for the 
County of San Diego, and shall thereupon supersede all prior codes adopted by the Audeo 
Charter School. 

3. Filing of Statements of Economic Interests 

Pursuant to Section 4 of the model code set forth in Title 2 of the Cal. Code of 
Regs. § l 8730(b ), designated employees set.. forth in the Appendix shall file statements of 
economic interests (Form 700) with the Secretary of the Audeo Charter School. Upon receipt of 
the statements of the members of the Board of Directors of Audeo Charter School, the Secretary 
shall make and retain copies and forward the originals of these statements to the Clerk of the 
Board of Supervisors for the County of San Diego. Statements for all other designated 
employees shall be retained by the Secretary. 

_(l<··. ~- APPROVED AND ADOPTED by the Board of Directors ofon the (pfl,dAy of 
\J..£;1:!fE_IJML, 2011.' . 

/ 
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APPENDIX TO 

CONFLICT OF INTEREST CODE OF THE 


AUDEO CHARTER SCHOOL, INC. 


Preamble 

Any person designated in Section I of this Appendix who is unsure of any right or 
obligation arising under this Code may request a formal opinion or letter of advice from the 
FPPC or an opinion from the Audeo Charter School's general counsel. (Gov. Code § 83114; 
Title 2 Cal. Code of Regs. § 18730(b)(l 1).) A person who acts in good faith in reliance on an 
opinion issued to him or her by the FPPC shall not be subject to criminal or civil penalties for so 
acting, provided that all material facts are stated in the opinion request. (Gov. Code§ 83l14(a).) 

Opinions rendered by general counsel do not provide any statutory defense to an 
alleged violation of conflict of interest statutes or regulations. The prosecuting agency may, but 
is not required to, consider a requesting party's reliance on general counsel's opinion as evidence 
of good faith. In addition, the Audeo Charter School may consider whether such reliance should 
constitute a mitigating factor to any disciplinary action that the Audeo Charter School may bring 
against the requesting party under Government Code .§ 91003.5. 

I. 

Designated Employees 

Designated Employees Categories Disclosed 

Members of Audeo Charter School's 4 through 6 
Board of Direc~ors 

President, Audeo Charter School's 1 through 6 
Board of Directors 

Business and Operations Manager 1through6 

CFO/Treasurer of Audeo Charter School's 1through6 
Board of Directors 

General Counsel 4 through 6 

Consultants1 

With respect to consultants, the President may determine in writing that a particular consultant, 
although a "designated employee," is hired to perform a range ofduties that is limited in scope and thus is not required to 
comply with the written disclosure requirements described in these categories. Such written determination shall include 
a description of the consultant's duties and, based upon that description, a statement of the extent of disclosure 
requirements. The President's determination is a public record and shall be retained for public inspection by the Audeo ( 
Charter School, Inc., in the same manner as this Conflict of Interest Code. Nothing herein excuses any such consultant 
from any other provision of this Conflict of Interest Code. 
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II. 


Disclosure Categories 

Category 1. Reportable Investments 

A designated employee in this category shall report all reportable investments, as 
defined in Government Code § 82034, in business entities located in, doing business in, planning 
to do business in, or having done business in the previous two (2) years in San Diego County in 
which the Corporation's school is located, which business entities operate or provide facilities, 
goods, supplies, equipment and/or machinery, vehicles, personnel or services of a type utilized 
the Corporation or its school. 

Category 2. Reportable Interests in Real Prooerty 

A designated employee in this category shall disclose all interests in real property, 
as defined in Government Code§§ 82033 and 82035, that are within two (2)-miles of any facility 
or real property owned or used by the Audeo Charter School. 

Category 3. Reportable Income 

A designated employee in this category shall disclose all income as defined in 
Government Code § 82030 of the designated employee from business entities or other sources 
located in, doing business in, planning to do business in, or having done business in the previous 
two (2) years in San Diego County during the reporting period which business entities operate or 
provide facilities, goods, supplies, equipment and/or machinery, vehicles, personnel or services 
of a type utilized the Corporation or its school. 

Category 4. Less-Inclusive Reportable Investments 

A designated employee in this category shall disclose only investments as defined 
in Government Code § 82034 in any business entity, which within the last two (2) years has 
contracted with or in the future foreseeably may contract with the Audeo Charter School to 
provide personnel, services, supplies, material, machinery or equipment: 

(a) to the Audeo Charter School of the type utilized by the Audeo Charter 
School which is located in or doing business in San Diego County, and associated with the job 
assignment or position of the designated employee; or 

(b) to any entity which has contracted with. the Audeo Charter School within 
the last two (2) years or which in the future foreseeably may contract with the Audeo Charter 
School to provide services, supplies, materials, machinery or equipment associated with the job( 
assignment or position of the designated employee. 
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Category 5. Less-Inclusive Reportable Income 

A designated employee in this category shall disclose only that reportable income 
as defined in Government Code § 82030 which is derived from a source which within the last 
two (2) years has contracted with the Audeo Charter School or in the future foreseeably may 
contract with the Audeo Charter School to provide personnel, services, supplies, materials, 
machinery or equipment: 

(a) to the Charter School of San Diego, of the type utilized by the Audeo 
Charter School which is located in or doing business in San Diego County, and associated with 
the job assignment or position of the designated employee; or 

(b) to any entity which has contracted with the Audeo Charter School within 
the last two years or which in the future foreseeably may contract with the Audeo Charter School 
to provide personnel, services, supplies, materials, machinery or equipment associated with the 
job assignment or position of the designated employee. 

Category 6. Business Positions 

A designated employee in this category shall disclose by completing Form 700, 
Schedule C. A designated employee shall list, with respect to any business entity which operates 
or provides facilities, goods, supplies, equipment and/or machinery, vehicles, personnel or 
services of a type utilized the Corporation or its school: c(a) the name and address of each business entity in which he or she is a 
director, officer, partner, trustee, employee, or in which he or she holds any position of 
management; 

(b) a description of the -business activity m which the business entity is 
engaged; and 

(c) the designated employee's position with the business entity. 
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Descriptions of Positions and Offices with Explanation of Reasons for Employees and ( 
Consultants to Charter Schools Being "Designated Employees" 

Members of the Board of Directors 

The Members of the Board of Directors of the charter school or its operating 
corporation formulate general policy and programs of the charter school/corporation, and each 
member of the Board of Directors therefore is designated. 

President 

President is an officer of the Board of Directors, and participates in the 
formulation of the charter school/corporation's general policy and programs, and implements 
policy on behalf of the Board of Directors. He/she therefore is designated. 

CFO/Treasurer 

The CFO/Treasurer is an officer of the Board of Directors, and participates in the 
formulation of the charter school/corporation's general policies and programs in the areas of 
finance and general office administration. He/she therefore is designated. 

Business and Operations Manager 

The Business and Operations Manager, an employee of the charter 
school/corporation, participates in the formulation of the charter school/corporation's general 
policies and programs in the areas of finance and general office administration. He/she therefore 
is designated. 

General Counsel 

Legal counsel is hired on a contract basis and advises the charter 
school/corporation on its day-to-day activities, including its relationships with the independent 
contractors who provide services to the charter school/corporation, and compliance with 
applicable laws and regulations. Because general counsel participates in the formulation and 
implementation of the policies and programs of the charter school/corporation, the primary 
contact of the firm retained is designated. 

( 
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A “Incident Commander” (and alternate) is assigned to be the point of contact for this plan. 
During emergencies, the Incident Commander is the point of coordination for all operations. A 
Incident Command Team is in place to address key issues during emergency operations. The 
team works as directed by the Incident Commander.  Each team member assignment can be 
found in Section Four of this plan, which identifies roles, responsibilities and duties. 

The Incident Commander and their Incident Command Team are assigned to maintain and 
implement their Emergency Plan. The Safety Coordinator will assist with emergency 
preparedness, disaster planning, and will be responsible for updating the underlying Emergency 
Plan Template.  As a component of the Comprehensive Safe Schools Plan document, the Safety 
Coordinator will review this emergency plan on an annual basis to determine the Emergency 
Plan Template is compliant with Federal, State, and local laws. 

The Incident Commander will coordinate training for all new staff (paid and volunteer) assigned 
to this RC. The Incident Commander, coordinating with School Police Services will conduct 
scheduled exercises to provide staff with an opportunity to practice the emergency procedures 
outlined in this plan. 

This format allows staff to understand basic roles and responsibilities regardless of where in the 
school they may be working. 

It is imperative all staff review this plan at least twice a year to ensure a basic understanding of 
their role and responsibility in an emergency. It is unlikely that anyone will have the time when 
an emergency occurs to review this entire plan, thus understanding and practice is necessary to 
be prepared. The proactive actions of individuals during an emergency may very well save 
another’s life. 
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SECTION ONE
 

Executive Summary 


The purpose of this plan is to outline the basic organization and procedures utilizing the 
Standardized Emergency Management System (SEMS) and the National Incident Management 
System (NIMS) for responding to an emergency affecting any facility operated by Audeo II.  
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RC Address: 2525 El Camino Real, Space 252, Carlsbad, CA 92008 
RC Public Phone Number: 858-678-2020 
RC Direct Phone Numbers: 760-729-5028, 760-729-5033, 760-729-5036 
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SECTION TWO 
Audeo II Resource Centers Information and Street Map 

Location 
Resource Center (RC) Name: Carlsbad - Westfield Mall 
RC Address: 2525 El Camino Real, Space 156, Carlsbad, CA 92008 
RC Public Phone Number: 858-678-2020 
RC Direct Phone Numbers: 760-720-9801, 760-720-5491, 760-720-0229, 760-720-0705, 760-
720-9155 

Location 
Resource Center (RC) Name: Carlsbad Annex - Westfield Mall 
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Carlsbad and Carlsbad Annex Resource Centers Aerial Map 
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 200 E. Via Rancho Parkway, #245, Escondido, CA 92025 
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Location 
Resource Center (RC) Name: Escondido – Westfield Mall 
RC Address: 200 E. Via Rancho Parkway, #245, Escondido, CA 92025 
RC Public Phone Number: 858-678-2020 
RC Direct Phone Number: 760-233-7423, 760-233-7466, 760-747-1572 
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Escondido Resource Center Aerial Map 

200 E. Via Rancho Parkway #245, Escondido, CA 92025 
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Location 
Resource Center (RC) Name: San Marcos 
RC Address: 621 S. Rancho Santa Fe Rd., San Marcos, CA 92078 
RC Public Phone Number: 858-678-2020 
RC Direct Phone Number: 760-471-1120, 760-471-1129, 760-471-1206 

621 S Rancho Santa Fe Rd., San Marcos, CA 92078 
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San Marcos Resource Center Aerial Map 

621 S Rancho Sante Fe Road, San Marcos, CA 92078 
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Location 
Resource Center (RC) Name: Westminster 
Address: 6771 Westminster Blvd., Ste. E, Westminster, CA 92683 
RC Public Phone Number: 858-678-2020 
RC Direct Phone Number: 714-897-3107, 714-897-3798 

6771 Westminster Blvd., Ste. E, Westminster, CA 92683 
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Westminster Resource Center Aerial Map 

6771 Westminster Blvd., Ste. E, Westminster, CA 92683 
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LOCATION HAZARD ASSESSMENT SUMMARY 

Page 339 of 562
	

12 



   

  

 

        
 

  

    

 
 

 
 

   

 
 

  

 
      

   

    
   
 
   
  
  
  

  
       

   
   

 
  

  

337 

Disaster Response Plan 

Emergency Operations Team 

The Emergency Operations Team is comprised of several leaders from Audeo II. This team is 
responsible for planning, training and implementation in the event of a disaster.  The team is 
composed of the following individuals: 

President Responsible for external communications. She will call on 
community resources to assist the school RCs and coordinate 
mutual aid requests. 

Chief Financial 
Officer 

Assists the President with external communications and 
community resource coordination to support school community 
needs.  She is also responsible for acquisition of fiscal and 
business services.  She will initiate acquisitions of services and 
materials associated with emergency operations. 

Operations 
Administrator 

Responsible for internal communications with our RCs, staff, 
and the team in collaboration with the School Coordinator. 

School Coordinator Responsible for parent and community communications. 
Provides trauma-counseling support to students/parents/staff, 
as well as, central contact for student data.  Responsible for 
coordinating support to students brought to central location. 

Operational Overview 
Due to the unique design and small setting, the staff will be trained to implement components of 
the disaster procedures. These components will include: 

 Evacuation of Students/Emergency Assembly 
 Communication 
 Reunion Procedures  
 Public Information 
 Sweep and Rescue 
 Security 
 First Aid and CPR 

Emergency Operation Center 
The Emergency Operations Team (EOT) will be responsible to coordinate and manage all 
operations in the event of a crisis.  Audeo II defines crisis as any incident that disrupts the 
educational program and/or affects the emotional stability of students or staff. 

All public employees are declared by law to be disaster services workers (Government Code 
§3100).  They are subject to such disaster services as may be assigned to them by their 
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supervisors or by law upon the declaration of an appropriate state of emergency.  The extent to 
which school employees function as disaster service workers depends in large measure upon 
the decisions of the various resource centers and their supervisory personnel.  

In the event of a crisis, Audeo II will respond as follows: 

Level 1 Natural Disaster Community Wide/Neighborhood Crisis 

(Example: earthquake, flood, fire, plane crash, riot, police action, high levels of fatalities 
and injuries, nuclear or biological disaster.) 

Response: EOT in coordination with Civil Defense and/or resources. 

Level 2 Singular or Multiple Locations 
Immediate, life threatening or critical urgency 

(Example: weapons, group confrontation, bomb threat, hostage, fire, 
explosion.) 

Response: EOT in coordination with local law enforcement and/or 
government agencies 

Level 3 RC Specific 
(Example: discipline, health-physical/mental/CPS, utility failure, fight, angry 
parent.) 

Response: School Coordinator according to responsibility. 

Responsibilities for Situation Levels 1 and 2 

1. Assess situation (to evacuate or secure RC) 

2. Call 911 

3. Contact EOT: Communicate essential information 
Example: Describe the situation – clearly and calmly. 

Who is involved?
	
Who’s present/at the RC –staff/students/community?
	
Have the police been called? Have they arrived?
	
Who else has been notified?
	
What have you done so far?
	
Is anyone hurt? Describe injury.
	

4. Gather essential information – keep emergency supplies in one area 
 Student emergency binder 
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 Student roster
	
 Emergency procedure binder 

 Today’s sign in sheet
	
 Backpack, First Aid Kit, Blood borne Pathogen Kit
	
 Keys 


5. Reassess situation and roll call 
Triage – prioritize needs; define who is injured. Look for potential dangers (i.e., gas leaks, 
building structure damage.) 

6. Give students appraisal of situation 
Tell them what to do and what is expected. 

7. Re-contact EOT 

8. Release students as appropriate to authorized individuals. 

9. Contain remaining students in designated safe area. 

10.Wait until crisis has passed 

11.Notify corporate office 

12.Remaining students will be brought to safe area designated by EOT 

13.Staff will then be released by EOT 

Resource Center Preparedness Activities 

Training programs for staff: 
 Disaster preparedness and scene management classes 
 Mock disaster drill 
 Evacuation/earthquake drills 
 Blood borne Pathogens 
 CPR and First Aid  
 HIV Awareness 

Educational activities: 
 Basic earthquake education 
 Parent meetings, home preparedness and orientation to RC plan 

Equipment and supplies: 
 Trauma/first aid kits 
 Bodily fluid cleanup kit 
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	 Backpacks for sweep and rescue team 

Aftermath plan: 
	 Return school/community to normal 
	 Provide safe place to process event 
	 Plan for resumption of normal activities 

*Drills are scheduled at least three times per year 

Communications 
Audeo II Communications Plan is designed to supplement urgent or emergency e-mail 
communications to faculty and staff. 

Emergency RC Call to Central 
RC contact Central or Able 
Remember 6 Key points – 

 RC Identify your location 
 Number Approximate number of participants 
 Code Red (Life threatening ) 911 

Orange (Serious) 
Yellow (Potential – advisement) 

 Description Briefly describe incident 
 Location In class, outside front/back door, alley 
 Listen !nswer central’s questions succinctly 

Procedure 
 President will declare need for emergency action. 
 President, manager and any designated support staff prepare Alert Now telephone 


message and E-mail message.
	
 President notifies Audeo II Board of Directors. 
 Designated managers activate telephone tree, using prepared message; each designated 

manager will be responsible for their group and informing the backup caller. 
 When schools are not in session, it may be necessary to call employees at home. 
 Callers must report to the President office by e-mail (mbixby@audeocharterschool.net) 

the names of the employee’s they were unable to reach. 
 Share all information on the operation of the telephone tree with support staff at your RC. 
 Make copies of the tree information and give to appropriate staff. 
 It is possible that a test of the telephone tree will occur on a weekend, since the tree is 

designed to be used to relay information to managers and employee’s regardless of the 
day of the week or the time of day or evening. It is important that employees who are to 
make calls and their backups have copies of the tree information and the telephone 
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numbers both at school and home. 

Sample Emergency Call 

Resource 
Center 

This is a code Orange. There are approximately 6 male students 
assembled on the South side of Westminster Blvd., across the 
resource center. They are shouting and threatening one of our 
students who are here in the resource center.  Our student is 
belligerent and wants to go out and face them. I have five other 
students with the resource center associate and me. We have 
locked the doors and directed students to move to the back of the 
resource center away from the window. 

Central I am dispatching the police immediately. Have your RCA with the 
other students. Be sure none of them leave or open the door. Stay 
with your students and try to calm him. Do not go out to confront the 
group.  Assistance should be there shortly.  Keep us posted of any 
change. 

Resource Center 
 Remember speak calmly and slowly. 

SMS messages to students, parents and staff. AlertNow allows Audeo II to establish a reliable 
channel for communicating and sharing information effectively and efficiently.  In time-sensitive 
situations, parents and guardians will receive information and details directly from the school.  
Not just for emergencies, AlertNow is beneficial in sending out routine school messages, such as 
attendance reports, and event and meeting reminders. 

Our first responsibility is to the health and safety of our students. 

 Tend to the business at hand and keep Central informed. STAY CALM. 
 If the problem is resolved. Call Central back immediately. Remember someone is streaking 

across the city to get to you. Call in and say “Situation secured”. This officially closes 
down the incident. Central logs the time. 

AlertNow System 
In the event of an emergency the President or designee may activate the school-wide AlertNow. 
AlertNow allows Audeo II administrators and staff to send out voice calls, email messages or 

	 Do not aggressively confront any individual or group. 
	 We want no heroes – just mature, reasonable individuals who take control of a 

situation and manage it. 
	 Do not place yourself, or others, in an unnecessarily dangerous situation. Your 

backups are not far away. 

1. Receive Communication. 
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Be sure caller identifies RC. Confirm that you read the transmission and acknowledge the RC 
name. If necessary, calm the caller. Set the tone by using a confident and firm tone of voice. 

If necessary, lead the caller through the 6 elements/key points of an Audeo II emergency call. 
Resource Center, Number, Code, Description, Location, Listen. It is preferable that you 
speak directly to the teacher whenever possible. 

2. Ascertain the level of emergency and degree of danger. 

Contact the Audeo II Administrative Office to alert them to the emergency. 

3. Assist in the implementation of the action plan worked out with the RC. 

staff should discuss the incident with press. Refer them to a manager. 

Prescribe action. If there is a close judgment call--- err on the side of caution. 

Code Red: Optional Action 

The teacher contacts 911 immediately. 
Tell the teacher you will contact 911. 
Tell RC staff to deal with emergency until help arrives. Give them some specific tasks. 
Tell teacher you will call in report and will get right back to him/her. Talk staff through 
emergency if necessary. Ask if they have locked down the RC, drawn the blinds, etc. 
After you place call for help, coordinate with other central managers to see who is closest 
to RC and can arrive in the shortest amount of time. 

Be conscious that the School must protect the anonymity and privacy of each student. No 

4. Log call. 
Note approximate start and end time of incident. A brief narrative describing the incident is 
due to the Central Office before the end of the day. This report could become part of a court 
case, so immediate transcription is advisable to assure more accurate recall. The report may 
become a part of the body of information needed for further investigation. 
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surrounding suspensions and expulsions and, as necessary, modification of the lists of offenses 
for which students are subject to suspension or expulsion. 

When the policy is violated, it may be necessary to suspend or expel a student. This policy shall 
serve as Audeo II’s policy and procedures for student suspension and expulsion and it may be 
amended from time to time without the need to amend the charter so long as the amendments 
comport with legal requirements. Audeo II staff shall enforce disciplinary rules and procedures 
fairly and consistently among all students. This policy and its procedures will be printed and 
distributed as part of the student handbook and will clearly describe discipline expectations. 
Corporal punishment shall not be used as a disciplinary measure against any student. Corporal 
punishment includes the willful infliction of or willfully causing the infliction of physical pain on a 
student. For purposes of the policy, corporal punishment does not include an employee’s use of 
force that is reasonable and necessary to protect the employee, students, staff or other persons 
or to prevent damage to school property. 

The Audeo II administration shall ensure that students and their parents/guardians are notified in 
writing upon enrollment of all discipline policies and procedures. The notice shall state that the 
policy and procedures are available on request at the School Coordinator’s office. 

Suspended or expelled students shall be excluded from all school and school-related activities 
unless otherwise agreed during the period of suspension or expulsion. 

A student identified as an individual with disabilities or for whom Audeo II has a basis of 
knowledge of a suspected disability pursuant to the Individuals with Disabilities Education 
Improvement Act of 2004 (“IDEIA”) or who is qualified for services under Section 504 of the 
Rehabilitation Act of 1973 (“Section 504”) will be subject to the same grounds for suspension 
and expulsion and will be accorded the same due process procedures applicable to general 
education students except when federal and state law mandates additional or different 

343 

Suspension and Expulsion Policy 

This Pupil Suspension and Expulsion Policy has been established in order to promote learning 
and protect the safety and well-being of all students at Audeo II. In creating this policy, Audeo II 
has reviewed Education Code Section 48900 et seq. which describes the non-charter schools’ 
list of offenses and procedures to establish its list of offenses and procedures for suspensions 
and expulsions. The language that follows closely mirrors the language of Education Code 
Section 48900 et seq. Audeo II is committed to annual review of policies and procedures 

procedures. Audeo II will follow all applicable federal and state laws including but not limited to 
the California Education Code, when imposing any form of discipline on a student identified as 
an individual with disabilities or for whom Audeo II has a basis of knowledge of a suspected 
disability or who is otherwise qualified for such services or protections in according due process 
to such students. 

A. Grounds for Suspension and Expulsion of Students 

A student may be suspended or expelled for prohibited misconduct if the act is related to 
school activity or school attendance occurring at any time including but not limited to: a) 
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while on school grounds; b) while going to or coming from school; c) during the lunch 
period, whether on or off the school campus; d) during, going to, or coming from a school-
sponsored activity. 

B. 	 Enumerated Offenses 

1. 	 Discretionary Suspension Offenses. Students may be suspended for any of the 
following acts when it is determined the pupil: 

a) Caused, attempted to cause, or threatened to cause physical injury to another 
person. 

b) Willfully used force of violence upon the person of another, except self-defense. 
c) Unlawfully possessed, used, sold or otherwise furnished, or was under the 

influence of any controlled substance, as defined in Health and Safety Code 
11053-11058, alcoholic beverage, or intoxicant of any kind. 

d) Unlawfully offered, arranged, or negotiated to sell any controlled substance as 
defined in Health and Safety Code Sections 11053-11058, alcoholic beverage 
or intoxicant of any kind, and then sold, delivered or otherwise furnished to any 
person another liquid substance or material and represented same as 
controlled substance, alcoholic beverage or intoxicant. 

e) Committed or attempted to commit robbery or extortion. 
f) Caused or attempted to cause damage to school property or private property. 
g) Stole or attempted to steal school property or private property. 
h) Possessed or used tobacco or products containing tobacco or nicotine 

products, including but not limited to cigars, cigarettes, miniature cigars, clove 
cigarettes, smokeless tobacco, snuff, chew packets and betel. This section 
does not prohibit the use of his or her own prescription products by a pupil. 

i) Committed an obscene act or engaged in habitual profanity or vulgarity. 
j) Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any 

drug paraphernalia, as defined in Health and Safety Code Section 11014.5. 
k) Disrupted school activities or otherwise willfully defied the valid authority of 

supervisors, teachers, administrators, other school officials, or other school 
personnel engaged in the performance of their duties. 
(1) Except as provided in Education Code Section 48910, a pupil enrolled in 

kindergarten or any of grades 1 to 3, inclusive, shall not be suspended for 
any of the acts enumerated in this subdivision. 

l) Knowingly received stolen school property or private property. 
m) Possessed an imitation firearm, i.e.: a replica of a firearm that is so substantially 

similar in physical properties to an existing firearm as to lead a reasonable 
person to conclude that the replica is a firearm. 

n) Committed or attempted to commit a sexual assault as defined in Penal Code 
Sections 261, 266c, 286, 288, 288a or 289, or committed a sexual battery as 
defined in Penal Code Section 243.4. 

o) Harassed, threatened, or intimidated a student who is a complaining witness or 
witness in a school disciplinary proceeding for the purpose of preventing that 
student from being a witness and/or retaliating against that student for being a 
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witness. 
p) Unlawfully offered, arranged to sell, negotiated to sell, or sold the prescription 

drug Soma. 
q) Engaged in, or attempted to engage in hazing. For the purposes of this 

subdivision, “hazing” means a method of initiation or preinitiation into a pupil 
organization or body, whether or not the organization or body is officially 
recognized by an educational institution, which is likely to cause serious bodily 
injury or personal degradation or disgrace resulting in physical or mental harm 
to a former, current, or prospective pupil. For purposes of this section, “hazing” 
does not include athletic events or school-sanctioned events. 

r) Made terrorist threats against school officials and/or school property. For 
purposes of this section, “terroristic threat” shall include any statement, whether 
written or oral, by a person who willfully threatens to commit a crime which will 
result in death, great bodily injury to another person, or property damage in 
excess of one thousand dollars ($1,000), with the specific intent that the 
statement is to be taken as a threat, even if there is no intent of actually 
carrying it out, which, on its face and under the circumstances in which it is 
made, is so unequivocal, unconditional, immediate, and specific as to convey to 
the person threatened, a gravity of purpose and an immediate prospect of 
execution of the threat, and thereby causes that person reasonably to be in 
sustained fear for his or her own safety or for his or her immediate family’s 
safety, or for the protection of school property, or the personal property of the 
person threatened or his or her immediate family. 

s) Committed sexual harassment, as defined in Education Code Section 212.5. 
For the purposes of this section, the conduct described in Section 212.5 must 
be considered by a reasonable person of the same gender as the victim to be 
sufficiently severe or pervasive to have a negative impact upon the individual’s 
academic performance or to create an intimidating, hostile, or offensive 
educational environment. This section shall apply to pupils in any of grades 4 to 
12, inclusive. 

t) Caused, attempted to cause, threaten to cause or participated in an act of hate 
violence, as defined in subdivision (e) of Section 233 of the Education Code. 
This section shall apply to pupils in any of grades 4 to 12, inclusive. 

u) Intentionally harassed, threatened or intimidated a student or group of students 
to the extent of having the actual and reasonably expected effect of materially 
disrupting class work, creating substantial disorder and invading student rights 
by creating an intimidating or hostile educational environment. This section 
shall apply to pupils in any of grades 4 to 12, inclusive. 

v)		 Engaged in an act of bullying, including, but not limited to, bullying committed 
by means of an electronic act. 

1) “Bullying” means any severe or pervasive physical or verbal act or conduct, 
including communications made in writing or by means of an electronic act, 
and including one or more acts committed by a student or group of students 
which would be deemed hate violence or harassment, threats, or 
intimidation, which are directed toward one or more students that has or can 
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be reasonably predicted to have the effect of one or more of the following: 

i.		 Placing a reasonable student (defined as a student, including, but is 
not limited to, a student with exceptional needs, who exercises 
average care, skill, and judgment in conduct for a person of his or her 
age, or for a person of his or her age with exceptional needs) or 
students in fear of harm to that student’s or those students’ person or 
property. 

ii. Causing a reasonable student to experience a substantially 
detrimental effect on his or her physical or mental health. 

iii. Causing a reasonable student to experience substantial interference 
with his or her academic performance. 

iv. Causing a reasonable student to experience substantial interference 
with his or her ability to participate in or benefit from the services, 
activities, or privileges provided by the Charter School. 

2) “Electronic Act” means the creation and transmission originated on or off the 
RC, by means of an electronic device, including, but not limited to, a 
telephone, wireless telephone, or other wireless communication device, 
computer, or pager, of a communication, including, but not limited to, any of 
the following: 

i. A message, text, sound, or image. 
ii. A post on a social network Internet Website including, but not limited 

to: 
(a) Posting to or creating a burn page. A “burn page” means an 

Internet Website created for the purpose of having one or more of 
the effects as listed in subparagraph (1) above. 

(b) Creating a credible impersonation of another actual pupil for the 
purpose of having one or more of the effects listed in 
subparagraph (1) above. “Credible impersonation” means to 
knowingly and without consent impersonate a pupil for the 
purpose of bullying the pupil and such that another pupil would 
reasonably believe, or has reasonably believed, that the pupil was 
or is the pupil who was impersonated. 

(c) Creating a false profile for the purpose of having one or more of 
the effects listed in subparagraph (1) above. “False profile” means 
a profile of a fictitious pupil or a profile using the likeness or 
attributes of an actual pupil other than the pupil who created the 
false profile. 

iii.		 Notwithstanding subparagraphs (1) and (2) above, an electronic act 
shall not constitute pervasive conduct solely on the basis that it has 
been transmitted on the Internet or is currently posted on the Internet. 

w) A pupil who aids or abets, as defined in Section 31 of the Penal Code, the 
infliction or attempted infliction of physical injury to another person may be 
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subject to suspension, but not expulsion, except that a pupil who has been 
adjudged by a juvenile court to have committed, as an aider and abettor, a 
crime of physical violence in which the victim suffered great bodily injury or 
serious bodily injury shall be subject to discipline pursuant to subdivision (1). 

x)		 Possessed, sold, or otherwise furnished any knife unless, in the case of 
possession of any object of this type, the student had obtained written 
permission to possess the item from a certificated school employee, with the 
School Coordinator or designee’s concurrence. 

2. Non-Discretionary Suspension Offenses: Students must be suspended and 
recommended for expulsion for any of the following acts when it is determined the 
pupil: 

a) Possessed, sold, or otherwise furnished any firearm, explosive, or other 
dangerous object unless, in the case of possession of any object of this type, 
the students had obtained written permission to possess the item from a 
certificated school employee, with the School Coordinator or designee’s 
concurrence. 

3. Discretionary Expellable Offenses: Students may be recommended for 
expulsion for any of the following acts when it is determined the pupil: 

a) Caused, attempted to cause, or threatened to cause physical injury to another 
person. 

b) Willfully used force of violence upon the person of another, except self-defense. 
c) Unlawfully possessed, used, sold or otherwise furnished, or was under the 

influence of any controlled substance, as defined in Health and Safety Code 
Sections 11053-11058, alcoholic beverage, or intoxicant of any kind. 

d) Unlawfully offered, arranged, or negotiated to sell any controlled substance as 
defined in Health and Safety Code Sections 11053-11058, alcoholic beverage 
or intoxicant of any kind, and then sold, delivered or otherwise furnished to any 
person another liquid substance or material and represented same as 
controlled substance, alcoholic beverage or intoxicant. 

e) Committed or attempted to commit robbery or extortion. 
f) Caused or attempted to cause damage to school property or private property. 
g) Stole or attempted to steal school property or private property. 
h) Possessed or used tobacco or products containing tobacco or nicotine 

products, including but not limited to cigars, cigarettes, miniature cigars, clove 
cigarettes, smokeless tobacco, snuff, chew packets and betel. This section 
does not prohibit the use of his or her own prescription products by a pupil. 

i)		 Committed an obscene act or engaged in habitual profanity or vulgarity. 
j)		 Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any 

drug paraphernalia, as defined in Health and Safety Code Section 11014.5. 
k)		 Knowingly received stolen school property or private property. 
l)		 Possessed an imitation firearm, i.e.: a replica of a firearm that is so substantially 

similar in physical properties to an existing firearm as to lead a reasonable 
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person to conclude that the replica is a firearm. 
m) Committed or attempted to commit a sexual assault as defined in Penal Code 

Sections 261, 266c, 286, 288, 288a or 289, or committed a sexual battery as 
defined in Penal Code Section 243.4. 

n) Harassed, threatened, or intimidated a student who is a complaining witness or 
witness in a school disciplinary proceeding for the purpose of preventing that 
student from being a witness and/or retaliating against that student for being a 
witness. 

o) Unlawfully offered, arranged to sell, negotiated to sell, or sold the prescription 
drug Soma. 

p) Engaged in, or attempted to engage in hazing. For the purposes of this 
subdivision, “hazing” means a method of initiation or preinitiation into a pupil 
organization or body, whether or not the organization or body is officially 
recognized by an educational institution, which is likely to cause serious bodily 
injury or personal degradation or disgrace resulting in physical or mental harm 
to a former, current, or prospective pupil. For purposes of this section, “hazing” 
does not include athletic events or school-sanctioned events. 

q) Made terrorist threats against school officials and/or school property. For 
purposes of this section, “terroristic threat” shall include any statement, whether 
written or oral, by a person who willfully threatens to commit a crime which will 
result in death, great bodily injury to another person, or property damage in 
excess of one thousand dollars ($1,000), with the specific intent that the 
statement is to be taken as a threat, even if there is no intent of actually 
carrying it out, which, on its face and under the circumstances in which it is 
made, is so unequivocal, unconditional, immediate, and specific as to convey to 
the person threatened, a gravity of purpose and an immediate prospect of 
execution of the threat, and thereby causes that person reasonably to be in 
sustained fear for his or her own safety or for his or her immediate family’s 
safety, or for the protection of school property, or the personal property of the 
person threatened or his or her immediate family. 

r) Committed sexual harassment, as defined in Education Code Section 212.5. 
For the purposes of this section, the conduct described in Section 212.5 must 
be considered by a reasonable person of the same gender as the victim to be 
sufficiently severe or pervasive to have a negative impact upon the individual’s 
academic performance or to create an intimidating, hostile, or offensive 
educational environment. This section shall apply to pupils in any of grades 4 to 
12, inclusive. 

s)		 Caused, attempted to cause, threaten to cause or participated in an act of hate 
violence, as defined in subdivision (e) of Section 233 of the Education Code. 
This section shall apply to pupils in any of grades 4 to 12, inclusive. 

t)		 Intentionally harassed, threatened or intimidated a student or group of students 
to the extent of having the actual and reasonably expected effect of materially 
disrupting class work, creating substantial disorder and invading student rights 
by creating an intimidating or hostile educational environment. This section 
shall apply to pupils in any of grades 4 to 12, inclusive. 

u) Engaged in an act of bullying, including, but not limited to, bullying committed 
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by means of an electronic act. 

1) “Bullying” means any severe or pervasive physical or verbal act or conduct, 
including communications made in writing or by means of an electronic act, 
and including one or more acts committed by a student or group of students 
which would be deemed hate violence or harassment, threats, or 
intimidation, which are directed toward one or more students that has or can 
be reasonably predicted to have the effect of one or more of the following: 

i. Placing a reasonable student (defined as a student, including, but is 
not limited to, a student with exceptional needs, who exercises 
average care, skill, and judgment in conduct for a person of his or her 
age, or for a person of his or her age with exceptional needs) or 
students in fear of harm to that student’s or those students’ person or 
property. 

ii. Causing a reasonable student to experience a substantially 
detrimental effect on his or her physical or mental health. 

iii. Causing a reasonable student to experience substantial interference 
with his or her academic performance. 

iv. Causing a reasonable student to experience substantial interference 
with his or her ability to participate in or benefit from the services, 
activities, or privileges provided by the Charter School. 

2) “Electronic Act” means the creation and transmission originated on or off the 
school premises, by means of an electronic device, including, but not limited 
to, a telephone, wireless telephone, or other wireless communication device, 
computer, or pager, of a communication, including, but not limited to, any of 
the following: 

i. A message, text, sound, or image. 
ii. A post on a social network Internet Web site including, but not limited 

to: 
(a) Posting to or creating a burn page. A “burn page” means an 

Internet Web site created for the purpose of having one or more of 
the effects as listed in subparagraph (1) above. 

(b) Creating a credible impersonation of another actual pupil for the 
purpose of having one or more of the effects listed in 
subparagraph (1) above. “Credible impersonation” means to 
knowingly and without consent impersonate a pupil for the 
purpose of bullying the pupil and such that another pupil would 
reasonably believe, or has reasonably believed, that the pupil was 
or is the pupil who was impersonated. 

(c) Creating a false profile for the purpose of having one or more of 
the effects listed in subparagraph (1) above. “False profile” means 
a profile of a fictitious pupil or a profile using the likeness or 
attributes of an actual pupil other than the pupil who created the 
false profile. 
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iii.		 Notwithstanding subparagraphs (1) and (2) above, an electronic act 
shall not constitute pervasive conduct solely on the basis that it has 
been transmitted on the Internet or is currently posted on the Internet. 

v)		 A pupil who aids or abets, as defined in Section 31 of the Penal Code, the 
infliction or attempted infliction of physical injury to another person may be 
subject to suspension, but not expulsion, except that a pupil who has been 
adjudged by a juvenile court to have committed, as an aider and abettor, a 
crime of physical violence in which the victim suffered great bodily injury or 
serious bodily injury shall be subject to discipline pursuant to subdivision (1). 

w) Possessed, sold, or otherwise furnished any knife unless, in the case of 
possession of any object of this type, the student had obtained written 
permission to possess the item from a certificated school employee, with the 
School Coordinator or designee’s concurrence. 

4. Non-Discretionary Expellable Offenses: Students must be recommended for 
expulsion for any of the following acts when it is determined pursuant to the 
procedures below that the pupil: 

a) Possessed, sold, or otherwise furnished any firearm, explosive, or other 
dangerous object unless, in the case of possession of any object of this type, 
the students had obtained written permission to possess the item from a 
certificated school employee, with the School Coordinator or designee’s 
concurrence. 

If it is determined by the Administrative Panel and/or the Board of Directors that a student 
has brought a fire arm or destructive device, as defined in Section 921 of Title 18 of the 
United States Code, on to campus or to have possessed a firearm or dangerous device 
on campus, the student shall be expelled for one year, pursuant to the Federal Gun Free 
Schools Act of 1994. In such instances, the pupil shall be provided due process rights of 
notice and a hearing as required in this policy. 

The term “firearm” means (A) any weapon (including a starter gun) which will or is 
designed to or may readily be converted to expel a projectile by the action of an 
explosive; (B) the frame or receiver of any such weapon; (C) any firearm muffler or 
firearm silencer; or (D) any destructive device. Such term does not include an antique 
firearm. 

The term “destructive device” means (A) any explosive, incendiary, or poison gas, 
including but not limited to: (i) bomb, (ii) grenade, (iii) rocket having a propellant charge of 
more than four ounces, (iv) missile having an explosive or incendiary charge of more than 
one-quarter ounce, (v) mine, or (vi) device similar to any of the devices described in the 
preceding clauses. 

C. Suspension Procedure 
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Suspensions shall be initiated according to the following procedures: 


1.  Conference 

Suspension shall be preceded, if possible, by a conference conducted by the 
School Coordinator or designee with the student and his or her parent and, 
whenever practical, the teacher, supervisor or Audeo II employee who referred the 
student to the School Coordinator or designee. 

The conference may be omitted if the School Coordinator or designee determines 
that an emergency situation exists. An “emergency situation” involves a clear and 
present danger to the lives, safety or health of students or Audeo II personnel. If a 
student is suspended without this conference, both the parent/guardian and 
student shall be notified of the student’s right to return to school for the purpose of 
a conference. 

At the conference, the pupil shall be informed of the reason for the disciplinary 
action and the evidence against him or her and shall be given the opportunity to 
present his or her version and evidence in his or her defense. This conference 
shall be held within two school days, unless the pupil waives this right or is 
physically unable to attend for any reason including, but not limited to, 
incarceration or hospitalization. No penalties may be imposed on a pupil for failure 
of the pupil’s parent or guardian to attend a conference with Audeo II officials. 
Reinstatement of the suspended pupil shall not be contingent upon attendance by 
the pupil’s parent or guardian at the conference. 

2. Notice to Parents/Guardians 

At the time of the suspension, an administrator or designee shall make a 
reasonable effort to contact the parent/guardian by telephone or in person. 
Whenever a student is suspended, the parent/guardian shall be notified in writing 
of the suspension and the date of return following suspension. This notice shall 
state the specific offense committed by the student. In addition, the notice may also 
state the date and time when the student may return to school. If Audeo II officials 
wish to ask the parent/guardian to confer regarding matters pertinent to the 
suspension, the notice may request that the parent/guardian respond to such 
requests without delay. 

3. Suspension Time Limits/Recommendation for Expulsion 

Suspensions, when not including a recommendation for expulsion, shall not 
exceed five (5) consecutive school days per suspension. Upon a recommendation 
of expulsion by the School Coordinator or designee, the pupil and the pupil’s 
guardian or representative will be invited to a conference to determine if the 
suspension for the pupil should be extended pending an expulsion hearing. In such 
instances when the Charter School has determined a suspension period shall be 
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extended, such extension shall be made only after a conference is held with the 
pupil or the pupil’s parents, unless the pupil and the pupil’s parents fail to attend 
the conference. 

This determination will be made by the School Coordinator or designee upon either 
of the following: 1) the pupil’s presence will be disruptive to the education process; 
or 2) the pupil poses a threat or danger to others. Upon either determination, the 
pupil’s suspension will be extended pending the results of an expulsion hearing. 

D. Authority to Expel 

A student may be expelled either by the Audeo II Board of Directors following a hearing 
before it, or by the Audeo II Board of Directors upon the recommendation of an 
Administrative Panel to be assigned by the Board as needed. The Administrative Panel 
should consist of at least three members who are certificated and neither a teacher of the 
pupil or a member of the Audeo II Board of Directors. The Administrative Panel may 
recommend expulsion of any student found to have committed an expellable offense. 

E. Expulsion Procedures 

Students recommended for expulsion are entitled to a hearing to determine whether the 
student should be expelled. Unless postponed for good cause, the hearing shall be held 
within thirty (30) school days after the School Coordinator or designee determines that the 
pupil has committed an expellable offense.  

In the event an Administrative Panel hears the case, it will make a recommendation to the 
Audeo II Board for a final decision whether to expel. The hearing shall be held in closed 
session (complying with all pupil confidentiality rules under FERPA) unless the pupil 
makes a written request for a public hearing in open session three (3) days prior to the 
date of the scheduled hearing. 

Written notice of the hearing shall be forwarded to the student and the student’s 
parent/guardian at least ten (10) calendar days before the date of the hearing. Upon 
mailing the notice, it shall be deemed served upon the pupil. The notice shall include: 

1. The date and place of the expulsion hearing; 

2.	 A statement of the specific facts, charges and offenses upon which the proposed 
expulsion is based; 

3.	 A copy of Audeo II’s disciplinary rules which relate to the alleged violation; 

4.	 Notification of the student’s or parent/guardian’s obligation to provide information 
about the student’s status at Audeo II to any other school district or school to which 
the student seeks enrollment; 

5.	 The opportunity for the student or the student’s parent/guardian to appear in 
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person or to employ and be represented by counsel or a non-attorney advisor; 

6.	 The right to inspect and obtain copies of all documents to be used at the hearing; 

7.	 The opportunity to confront and question all witnesses who testify at the hearing; 

8.	 The opportunity to question all evidence presented and to present oral and 
documentary evidence on the student’s behalf including witnesses. 

F. Special Procedures for Expulsion Hearings Involving Sexual Assault or Battery 
Offenses 

Audeo II may, upon a finding of good cause, determine that the disclosure of either the 
identity of the witness or the testimony of that witness at the hearing, or both, would 
subject the witness to an unreasonable risk of psychological or physical harm. Upon this 
determination, the testimony of the witness may be presented at the hearing in the form of 
sworn declarations that shall be examined only by Audeo II or the hearing officer. Copies 
of these sworn declarations, edited to delete the name and identity of the witness, shall be 
made available to the pupil. 

1. The complaining witness in any sexual assault or battery case must be 
provided with a copy of the applicable disciplinary rules and advised of his/her 
right to (a) receive five days notice of his/her scheduled testimony, (b) have up 
to two (2) adult support persons of his/her choosing present in the hearing at 
the time he/she testifies, which may include a parent, guardian, or legal 
counsel, and (c) elect to have the hearing closed while testifying. 

2. Audeo II must also provide the victim a room separate from the hearing room 
for the complaining witness’ use prior to and during breaks in testimony. 

3. At the discretion of the entity conducting the hearing, the complaining witness 
shall be allowed periods of relief from examination and cross-examination 
during which he or she may leave the hearing room. 

4. The entity conducting the expulsion hearing may also arrange the seating within 
the hearing room to facilitate a less intimidating environment for the 
complaining witness. 

5. 	 The entity conducting the expulsion hearing may also limit time for taking the 
testimony of the complaining witness to the hours he/she is normally in school, 
if there is no good cause to take the testimony during other hours. 

6. 	 Prior to a complaining witness testifying, the support persons must be 
admonished that the hearing is confidential. Nothing in the law precludes the 
person presiding over the hearing from removing a support person whom the 
presiding person finds is disrupting the hearing. The entity conducting the 
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hearing may permit any one of the support persons for the complaining witness 
to accompany him or her to the witness stand. 

7. 	 If one or both of the support persons is also a witness, Audeo II must present 
evidence that the witness’ presence is both desired by the witness and will be 
helpful to Audeo II. The person presiding over the hearing shall permit the 
witness to stay unless it is established that there is a substantial risk that the 
testimony of the complaining witness would be influenced by the support 
person, in which case the presiding official shall admonish the support person 
or persons not to prompt, sway, or influence the witness in any way. Nothing 
shall preclude the presiding officer from exercising his or her discretion to 
remove a person from the hearing whom he or she believes is prompting, 
swaying, or influencing the witness. 

8. The testimony of the support person shall be presented before the testimony of 
the complaining witness and the complaining witness shall be excluded from 
the courtroom during that testimony. 

9. Especially for charges involving sexual assault or battery, if the hearing is to be 
conducted in the public at the request of the pupil being expelled, the 
complaining witness shall have the right to have his/her testimony heard in a 
closed session when testifying at a public meeting would threaten serious 
psychological harm to the complaining witness and there are no alternative 
procedures to avoid the threatened harm. The alternative procedures may 
include videotaped depositions or contemporaneous examination in another 
place communicated to the hearing room by means of closed-circuit television. 

10. Evidence of specific instances of a complaining witness’ prior sexual conduct is 
presumed inadmissible and shall not be heard absent a determination by the 
person conducting the hearing that extraordinary circumstances exist requiring 
the evidence be heard. Before such a determination regarding extraordinary 
circumstance can be made, the witness shall be provided notice and an 
opportunity to present opposition to the introduction of the evidence. In the 
hearing on the admissibility of the evidence, the complaining witness shall be 
entitled to be represented by a parent, legal counsel, or other support person. 
Reputation or opinion evidence regarding the sexual behavior of the 
complaining witness is not admissible for any purpose. 

G.	 Record of Hearing 

A record of the hearing shall be made and may be maintained by any means, including 
electronic recording, as long as a reasonably accurate and complete written transcription 
of the proceedings can be made. 

H. 	 Presentation of Evidence 

While technical rules of evidence do not apply to expulsion hearings, evidence may be 
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admitted and used as proof only if it is the kind of evidence on which reasonable persons 
can rely in the conduct of serious affairs. A recommendation by the Administrative Panel 
to expel must be supported by substantial evidence that the student committed an 
expellable offense. Findings of fact shall be based solely on the evidence at the hearing. 
While hearsay evidence is admissible, no decision to expel shall be based solely on 
hearsay. Sworn declarations may be admitted as testimony from witnesses of whom the 
Board, or Administrative Panel determines that disclosure of their identity or testimony at 
the hearing may subject them to an unreasonable risk of physical or psychological harm. 

If, due to a written request by the expelled pupil, the hearing is held at a public meeting, 
and the charge is committing or attempting to commit a sexual assault or committing a 
sexual battery as defined in Education Code Section 48900, a complaining witness shall 
have the right to have his or her testimony heard in a session closed to the public. 

The decision of the Administrative Panel shall be in the form of written findings of fact and 
a written recommendation to the Board who will make a final determination regarding the 
expulsion. The final decision by the Board shall be made within ten (10) school days 
following the conclusion of the hearing. The decision of the Board is final. 

If the Administrative Panel decides not to recommend expulsion, the pupil shall 
immediately be returned to his/her educational program. 

I. Written Notice to Expel 

The School Coordinator or designee following a decision of the Board to expel shall send 
written notice of the decision to expel, including the Board’s adopted findings of fact, to 
the student or parent/guardian. This notice shall also include the following: Notice of the 
specific offense committed by the student; and Notice of the student’s or 
parent/guardian’s obligation to inform any new district in which the student seeks to enroll 
of the student’s status with Audeo II. 

The School Coordinator or designee shall send a copy of the written notice of the decision 
to expel to the authorizer. This notice shall include the following: a) The student’s name b) 
The specific expellable offense committed by the student 

J.  Disciplinary Records 

Audeo II shall maintain records of all student suspensions and expulsions at Audeo II. 
Such records shall be made available to the authorizer upon request. 

K. No Right to Appeal 

The pupil shall have no right of appeal from expulsion from Audeo II as the Audeo II 
Board of Directors’ decision to expel shall be final. 

L. Expelled Pupils/Alternative Education 
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Parents/guardians of pupils who are expelled shall be responsible for seeking alternative 
education programs including, but not limited to, programs within the County or their 
school district of residence. Audeo II shall work cooperatively with parents/guardians as 
requested by parents/guardians or by the school district of residence to assist with 
locating alternative placements during expulsion. 

M. Rehabilitation Plans  

Students who are expelled from Audeo II shall be given a rehabilitation plan upon 
expulsion as developed by the Board at the time of the expulsion order, which may 
include, but is not limited to, periodic review as well as assessment at the time of review 
for readmission. The rehabilitation plan should include a date not later than one year from 
the date of expulsion when the pupil may reapply to Audeo II for readmission. 

N. Readmission  

The decision to readmit a pupil or to admit a previously expelled pupil from another school 
district or Audeo II shall be in the sole discretion of the Board following a meeting with the 
School Coordinator or designee and the pupil and guardian or representative to determine 
whether the pupil has successfully completed the rehabilitation plan and to determine 
whether the pupil poses a threat to others or will be disruptive to the school environment. 
The School Coordinator or designee shall make a recommendation to the Board following 
the meeting regarding his or her determination. The Board shall then make a final 
decision regarding readmission during the closed session of a public meeting, reporting 
out any action taken during closed session consistent with the requirements of the Brown 
Act. The pupil’s readmission is also contingent upon Audeo II’s capacity at the time the 
student seeks readmission. 

O. Special Procedures for the Consideration of Suspension and Expulsion of Students 
with Disabilities 

1. Notification of SELPA 

Audeo II shall immediately notify the SELPA and coordinate the procedures in this 
policy with the SELPA of the discipline of any student with a disability or student 
that Audeo II or the SELPA would be deemed to have knowledge that the student 
had a disability. 

2. Services During Suspension 

Students suspended for more than ten (10) school days in a school year shall 
continue to receive services so as to enable the student to continue to participate 
in the general education curriculum, although in another setting, and to progress 
toward meeting the goals set out in the child’s IEP/504 Plan; and receive, as 
appropriate, a functional behavioral assessment and behavioral intervention 
services and modifications, that are designed to address the behavior violation so 
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that it does not recur. These services may be provided in an interim alterative 
educational setting. 

3.  Procedural Safeguards/Manifestation Determination 

Within ten (10) school days of a recommendation for expulsion or any decision to 
change the placement of a child with a disability because of a violation of a code of 
student conduct, Audeo II, the parent, and relevant members of the IEP/504 Team 
shall review all relevant information in the student’s file, including the child’s 
IEP/504 Plan, any teacher observations, and any relevant information provided by 
the parents to determine: 

a. If the conduct in question was caused by, or had a direct and substantial 
relationship to, the child’s disability; or 

b. If the conduct in question was the direct result of the local educational 
agency’s failure to implement the IEP/504 Plan. 

If Audeo II, the parent, and relevant members of the IEP/504 Team determine that 
either of the above is applicable for the child, the conduct shall be determined to be 
a manifestation of the child’s disability. 

If Audeo II, the parent, and relevant members of the IEP/504 Team make the 
determination that the conduct was a manifestation of the child’s disability, the 
IEP/504 Team shall: 

a. Conduct a functional behavioral assessment and implement a behavioral 
intervention plan for such child, provided that the Audeo II had not 
conducted such assessment prior to such determination before the 
behavior that resulted in a change in placement; 

b. If a behavioral intervention plan has been developed, review the 
behavioral intervention plan if the child already has such a behavioral 
intervention plan, and modify it, as necessary, to address the behavior; 
and 

c. Return the child to the placement from which the child was removed, 
unless the parent and Audeo II agree to a change of placement as part 
of the modification of the behavioral intervention plan. 

If Audeo II, the parent, and relevant members of the IEP/504 team determine that 
the behavior was not a manifestation of the student’s disability and that the conduct 
in question was not a result of the failure to implement the IEP/504 Plan, then 
Audeo II may apply the relevant disciplinary procedures to children with disabilities 
in the same manner and for the same duration as the procedures would be applied 
to students without disabilities. 

4.  Due Process Appeals 

Page 360 of 562 

33 



   

           
      
        

          
         

  
 

         
         

         
     

          
        

 
 

  
 

      
         

  
 

        
     

      
 

 
        

    
     

      
 

       
        

 
 

   
 

          
  

 
   

 
        

        
        

  

358 

The parent of a child with a disability who disagrees with any decision regarding 
placement, or the manifestation determination, or Audeo II believes that 
maintaining the current placement of the child is substantially likely to result in 
injury to the child or to others, may request an expedited administrative hearing 
through the Special Education Unit of the Office of Administrative Hearings or by 
utilizing the dispute provisions of the 504 Policy and Procedures. 

When an appeal relating to the placement of the student or the manifestation 
determination has been requested by either the parent or Audeo II, the hearing 
officer shall determine whether the student shall remain in the interim alternative 
educational setting pending the decision of the hearing officer or until the expiration 
of the forty-five (45) day time period provided for in an interim alternative 
educational setting, whichever occurs first, unless the parent and Audeo II agree 
otherwise. 

5.  Special Circumstances 

Audeo II personnel may consider any unique circumstances on a case-by-case 
basis when determining whether to order a change in placement for a child with a 
disability who violates a code of student conduct. 

The School Coordinator or designee may remove a student to an interim 
alternative educational setting for not more than forty-five (45) days without regard 
to whether the behavior is determined to be a manifestation of the student’s 
disability in cases where a student: 

a. Carries or possesses a weapon, as defined in 18 USC 930, to or at 
school, on school premises, or to or at a school function; 

b. Knowingly possesses or uses illegal drugs, or sells or solicits the sale of 
a controlled substance, while at school, on school premises, or at a 
school function; or 

c. Has inflicted serious bodily injury, as defined by 20 USC 1415(k)(7)(D), 
upon a person while at school, on school premises, or at a school 
function. 

6. Interim Alternative Educational Setting 

The student’s interim alternative educational setting shall be determined by the 
student’s IEP/504 team. 

7. Procedures for Students Not Yet Eligible for Special Education Services 

A student who has not been identified as an individual with disabilities pursuant to 
IDEIA and who has violated Audeo II’s disciplinary procedures may assert the 
procedural safeguards granted under this administrative regulation only if Audeo II 
had knowledge that the student was disabled before the behavior occurred. 

Page 361 of 562 

34 



   

 
    

  
 

        
       

        
     

   
      
      

      
        

 
 

        
       

 
   

 
         

         
      

    
 
         

        
 

 

b. The parent has requested an evaluation of the child. 
c. The child’s teacher, or other Audeo II personnel, has expressed specific 

concerns about a pattern of behavior demonstrated by the child, directly 
to the director of special education or to other Audeo II supervisory 
personnel. 

If Audeo II knew or should have known the student had a disability under any of the 
three (3) circumstances described above, the student may assert any of the 
protections available to IDEIA-eligible children with disabilities, including the right to 
stay-put. 

If Audeo II had no basis for knowledge of the student’s disability, it shall proceed 
with the proposed discipline. Audeo II shall conduct an expedited evaluation if 
requested by the parents; however the student shall remain in the education 
placement determined by Audeo II pending the results of the evaluation. 

Audeo II shall not be deemed to have knowledge of that the student had a disability if the parent 
has not allowed an evaluation, refused services, or if the student has been evaluated and 
determined to not be eligible. 

359 

Audeo II shall be deemed to have knowledge that the student had a disability if one 
of the following conditions exists: 

a.		 The parent/guardian has expressed concern in writing, or orally if the 
parent/guardian does not know how to write or has a disability that 
prevents a written statement, to Audeo II supervisory or administrative 
personnel, or to one of the child’s teachers, that the student is in need of 
special education or related services. 
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Notification to Staff of Dangerous Students 

a.		 The administration will inform the School Coordinator of information received from the 
court and the Probation Department. The Audeo II School Coordinator shall disseminate 
the information to those teachers directly supervising or reporting on the behavior or 
progress of the student for the purpose of working with the student in an appropriate 
fashion, to avoid being needlessly vulnerable or to protect other persons from needless 
vulnerability. 

b. Any information received by a teacher and administrator shall be confidential for the 
limited purpose of rehabilitating the student and protecting students and staff, and shall 
not be disseminated further by the teacher, counselor, or administrator except insofar as 
communication with the student, his/her parents/guardians, law enforcement personnel, 
and the student’s probation officer is necessary to effectuate the student’s rehabilitation or 
to protect students and staff. Unlawful dissemination of such information is a 
misdemeanor. 

c. Any information received from the court shall be kept in a separate confidential file at the 
school of attendance, and shall be transferred to the student’s subsequent schools of 
attendance and maintained until the student graduates from high school, is released from 
juvenile court jurisdiction, or reaches the age of 18, whichever occurs first. 

d. After the student graduates from high school, is released from juvenile court jurisdiction, 
or reaches the age of 18, the confidential record shall be destroyed. 
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Anti-Discrimination and Harassment Policy 

Audeo II is committed to equal opportunity for all individuals in education. School programs and 
activities shall be free from discrimination based on sex, race, color, religion, sexual orientation, 
national origin, physical or mental disability or any other unlawful consideration. Audeo II shall 
promote programs which ensure that discriminatory practices are eliminated in all district 
activities and will take steps to assure that the lack of English language proficiency will not be a 
barrier to admission and participation in district programs. 

Any student who engages in discrimination of another student or anyone from Audeo II may be 
subject to disciplinary action up to and including expulsion. Any employee who permits or 
engages in discrimination may be subject to disciplinary action up to and including dismissal. 

Any student or parent who feels that discrimination has occurred should immediately contact a 
teacher or the School Coordinator at (858) 678-2051 for resolution. If not resolved, contact: The 
Board President, 10170 Huennekens Street, San Diego, CA 92121; (858) 678-2050. 
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School-Wide Dress Code 

In order to establish and maintain a safe and productive environment, students are expected to 
wear appropriate clothing and footwear to school.  Students who are not wearing appropriate 
clothing, parents/guardians will be notified and students will be asked to change or sent home. 
Unacceptable dress includes, in part, the following: 

 Pants sagging below the waist 
 Beachwear or sleepwear, including bedroom slippers 
 Shorts/skirts that are above mid-thigh 
 Tube tops, backless shirts, see-through garments, shirts that show the midriff, muscle tank 

tops, and clothing that would be considered revealing and/or a distraction to the learning 
environment 

 Visible undergarments (including boxer shorts, bras, etc.) 
 Clothing that promotes alcohol, drugs, tobacco, or other controlled substances 
 Clothing that uses vulgar/profane language and/or images 
 Head coverings such as, hats, bandanas, beanies, or do-rags 
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AUDEO CHARTER SCHOOL II 

LLLOOOIIITTTEEERRRIIINNNGGG LLLAAAWWW CCCOOOMMMPPPLLLIIIAAANNNCCCEEE 
Daytime Loitering of Students in Public Places on School Days 
Students who are subject to compulsory education must comply with the daytime loitering laws of 
their community. General guidelines are below, however, may differ slightly among communities. 
	 On days and times when the school is open (generally between 8:30 a.m. and 2:30 p.m.) students are not permitted 

to be in a public place unless accompanied by a parent or responsible adult guardian. 
 

oitering ordinance, a peace officer may issue a citation to the juvenile and may transport the juvenile 

i
a peace office may issue a citation for a misdemeanor to the parent to appear in court. 

A minor who is accompanied by his or her parent, legal guardian, or other adul
Students who have permission to leave school campus for school related acti

l, but only for a reasonable period of time necessary for the activity.
A minor who is going to or coming from his or her gainful place of employment or medica
verification of said employment or appointment.
A minor who is upon an emergency errand directed by his/her parents, guardian or other adu
custody of the minor.
A minor who is going directl
such school activity.

“!dult” means any person twenty-one (21) years of age and older. 

care for another person. 

imited to any place of amusement or entertainment. 

ordinances may be issued a citation or be subj

s unlawful for the parent, guardian or other adult person
it or by insufficient control allow the

On scheduled school days, students may travel to and from school without parental or guardian accompaniment. 
	 Students who do not comply with the local ect to more severe 

consequences, if multiple violations occur. 

Responsibility of parents, guardians, etc. It i
having the care and custody of a juvenile to knowingly perm  juvenile to
be in violation local loitering laws. 

Law Enforcement Procedures may include: 
1.		 Upon violation of the l

home or to the school from which the juvenile is absent. If cited, the juvenile and a parent may appear in court as directed 
in the citation; The parents will be warned of their responsibility and liability as the juvenile’s parents/guardians; 

2.		 If a parent/guardian has been previously warned, a peace officer may issue a citation for an infraction to the

parent/guardian to appear in court. 


3.		 When a parent/guardian has previously been issued a citat on for an infraction, upon any subsequent violation by a parent, 

Exceptions may include: 
1.		 t person having care or custody of the minor. 
2.		 vity and have in their possession a valid school-

issued written notice by a school officia
3.		 l or dental appointment with 

4.		 lt person having the care and 

5.		 y to or from a school sponsored event or activity such as a sporting event, field trip, or other 

Definitions 
1. 
2.		 “�mergency” includes but is not limited to fire, natural disaster, automobile accident, or requirement for immediate medical

3.		 “�stablishment” means any privately owned place of business operated for a profit to which the public is invited, including
but not l

4.		 “Juvenile” means any person under eighteen (18) years of age; 
5.		 “Parent” means a person who is the natural or adoptive parent of a person; “Parent” includes a court-appointed guardian or

other person eighteen (18) years or age or older authorized by the parent, by a court order, or by a court appointed
guardian to have the care and custody of the person. 

6.		 “Public place” means any place to which the public or a substantial group of the public has access and includes, but is not
limited to, streets, highways, and the common areas of schools, hospitals, office buildings, transport facilities, shopping 
centers, stores, and malls. 

7.		 “Scheduled school days” are Monday through riday excluding school holidays; “School hours” are generally 8:30 a;m; to 
2:30 (in some communities 1:30 p;m;) NOT the student’s appointment times at the learning center; 

I HAVE READ AND UNDERSTAND THIS NOTICE.  MY STUDENT AND I WILL OBEY THE LAWS. 

STUDENT:_____________________________________ ______DATE:_____________________________
39 

PARENT:_________________________________________ DATE:______________________________ 
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Going To and From School Safely 

Every day millions of children take to the streets and roadways to get to and from school. They 
walk, ride their bicycles, take buses, and arrive in vehicles with one purpose — getting to and 
from school safely. It is important for Audeo II students to understand safety guidelines and tips 
to follow to ensure their safety to and from the learning center. The following safety tips are 
reviewed annually with Audeo II students and parents to help prepare all Audeo II students for a 
safer journey. 

1. Every Audeo II student will have a set schedule for arrival and departure from the 
resource center. When a student fails to arrive for his appointment, and has not notified 
the school or the absence, his or her teacher will call home to ensure the student is safe. 

2. Every student, parent, and guest is required to sign-in and out each time he/she arrives 
and departs the resource center. Students, parents, and guests will have designated staff 
members to sign-in and out with. 

3. All students will be given an official school issued photo identification card annually. 
Students will be required to keep the identification card on their person each time they 
travel to and from the resource center. 

4. Students will be encouraged to always TAKE A FRIEND when walking or riding his or her 
bike to and from the resource center. Students should walk and ride in well-lit areas, and 
never take shortcuts. When walking and biking students should stay aware of their 
surroundings and observe all traffic rules in place to more safely share the roads and 
sidewalks with others. 

5. Parents will be encouraged to walk the route to and from school with their children 
pointing out landmarks and safe places to go if they’re being followed or need help. 
Making a map with their students and showing acceptable routes to the resource center, 
using main roads, and avoiding shortcuts and isolated areas is encouraged. A map will 
be a good guide for students who may need help finding their way. 

6. If a student takes public transportation (i.e. city bus) to and from the resource center, 
parents will be encouraged to visit the bus stop with their student and learn the bus 
number.  This will avoid confusion for the student about knowing which bus to ride. 

7. In the event anyone bothers a student while going to or from the resource center, 
students will be taught to get away from that person, and TELL a school staff member, 
parent, or another trusted adult. If an adult approaches a student for help or directions, 
students will be trained that grownups needing help should not ask children for help; they 
should ask other adults. 
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8. Students will be directed that if anyone they don’t know or a person who confuses, 
scares, or makes them feel uncomfortable offers a ride, say NO. Students should never 
hitchhike.  Also, students should never accept a ride from anyone unless a parent has told 
them it is OK to do so in each instance. 

9. Students will be directed that if anyone follows them on foot to get away from him or her 
as quickly as possible. If anyone follows them in a vehicle they should turn around, go in 
the other direction, and try to quickly get to a spot where a trusted adult may help them. 
Students will be advised to TELL a school staff member, parent, or another trusted adult 
what happened. 

10.Students will be taught that if anyone tries to take them somewhere they should quickly 
get away and yell, “This person is trying to take me away” or “This person is not my 
father/mother/guardian.”  If anyone tries to grab them, they will be taught to make a scene 
and every effort to get away by kicking, screaming, and resisting. 

11.Students will be taught to never leave the learning center with anyone they don’t know. 
They should always CHECK FIRST with a school staff member, parent, or another trusted 
adult.  If anyone tells them there is an emergency and they want the student to go with 
them, the students should always CHECK FIRST before doing anything.  Students will be 
taught to make sure they understand to TELL a trusted adult if they notice anyone they 
don’t know hanging around the learning center. 

12.Parents are encouraged to practice these safety tips with their student to make certain 
they really know and understand them. Make the walk to and from school a “teachable 
moment” and chance to put their skills to the test. 

Page 368 of 562 

41 



   

   

     
  

    
 

    
  

  
  

   
   
   

   
 

          
  

  
 

  

 
  

  
  

   
  

366 

Safe Ingress and Egress Procedures 

All Audeo II staff and students shall review RC evacuation procedures including 
primary/alternate routes and assembly areas, assigned responsibilities, and actions to take as 
posted at the RC.  If there is a need for evacuation from the RC, the following procedures are as 
follows: 

 Students and staff calmly evacuate the building to designated assembly area (alternate 
route if primary area is closed) as displayed on posted RC evacuation plan 

 Designated staff take along emergency release binder, class sign-in sheets, emergency 
materials specified in disaster preparedness plan 

 Using class sign-sheets, staff verifies presence of all students and staff 
 Staff contacts appropriate emergency units 
 Staff keeps students in assembly area until further instructions are received from the 

EOT. No one shall reenter the building for any reason until official ALL CLEAR signal is 
given 

 Once the ALL CLEAR is given, the School Coordinator or designee reenters building to 
ensure that it is safe and secure 

 Staff and students reenter building and resume instructional/administrative activities 

If the building is not safe to reenter, the reunification procedures are required: 

 Staff will notify parent/guardians regarding emergency situation and procedures for 
verification and release of students 

 When parent/guardian or designee arrives, staff will verify identity of parent/guardian or 
designee based on emergency release forms 

 Parent/Guardian will sign form verifying that student is being released to them 
 Staff will maintain documentation to ensure accountability of all students 
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Ensuring a Safe and Orderly Environment
 

Audeo II is and will remain a safe place for students and adults.
 

Audeo II staff believes that a positive climate is required if effective teaching and learning is to 
take place. We expect students, assisted by their parents, to meet the appointments agreed to 
on the Master Agreement. We expect students to complete high quality work at the rate of one 
credit per month. We will make every effort to keep parents informed about the student’s 
progress and behavior. 
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Discipline Procedures 

All parents and students are asked to carefully read and sign the positive school discipline plan 
upon enrolling: 

SCHOOL RULES/DISCIPLINE 
 Attend school according to the schedule on the master agreement, arrive on time and return 

directly home after each weekly appointment. 
 Complete ALL assignments as scheduled. 
 Respect the authority of ALL ADULTS at Audeo II. 

SEVERE CLAUSE BYPASSES 
A majority of students at Audeo II will maintain acceptable standards, but a small percentage will find 
it difficult to follow our procedures. The following offenses will require immediate action: 

Fighting/open rebellion Possession or use of drugs or alcohol 
Defiance/unprovoked attack Smoking 
Stealing Vandalism 
Profanity, Vulgarity, or Obscene Acts Severely inappropriate behavior 

PARENT RESPONSIBILITIES 
Attendance 
 Ensure that students get to their scheduled weekly appointment on time.  Contact teacher if 

this is not possible to arrange an alternate time. 
 Follow up to make sure your student is doing high quality work according to scheduled dates. 
 Arrange for your student to attend appropriate tutoring sessions, seminars and field trips. 
 Meet with staff when requested. 

PARENTS’ ROLE IN DISCIPLINE AND BEHAVIOR 
Parents are expected to cooperate with school staff in maintaining and encouraging proper standards 
of behavior for their children. The following points may prove helpful: 
 Instill in your child a sense of responsibility for what he/she says and does. 
 Help him/her to solve conflicts in a peaceful manner. 
 Review your own attitude about discipline and behavior. 
 Make sure you communicate with the school to learn necessary facts and expected behavior. 
 As a role model for your child, show respect for learning and the necessity for completing an 

education. 
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Zero Tolerance 

Audeo II subscribes to the Zero Tolerance Policy which mandates expulsion of students who come to 
school with any sort of weapon or anything which can be used as a weapon, who causes serious 
fights, or who offer drugs for sale on or near the campus. In addition to discipline if a student is found 
to have violated the law, he or she may be arrested and taken to a juvenile detention facility. 

The Zero Tolerance Policy is designed to make school a safe and supportive learning 
environment for staff and students. There can be no acceptable reason for violating these rules. 
In accordance with this policy, students who possess weapons, are involved in an act of 
violence, or are found in possession of drugs, alcohol, or tobacco are grounds for expulsion. 

Expulsion from the School will result in loss of your privileges to attend school. 

• A weapon is defined as a firearm, pistol replica, starter pistol, stun-gun, BB gun or pellet 
gun, a knife of any size or type, a dirk, dagger, razor, slingshot, or any explosives or 
fireworks. Any object used in a dangerous manner will also be considered a weapon. Use 
or possession of a weapon will result in expulsion. 

• Attempting to commit or committing a sexual assault and committing a sexual battery will 
result in expulsion. 

• Bullying, cyber-bullying, or harassment or other activity that interferes with or disrupts 
other students’ rights to attend school will result in expulsion. 

• Incidents of fighting, violent acts, or causing serious injury to another person will result in 
expulsion. 

• Selling or furnishing controlled/prohibited substances will result in expulsion. 

• Tagging and/or defacing school property will result in expulsion. 

• In addition to discipline, students who have violated the law may be arrested and taken 
to a juvenile detention facility or county jail. 
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CHILD ABUSE REPORTING PROCEDURES 

All Audeo II certificated teachers, classified employees, and administrators are required to report 
suspected child abuse. An in-service, which provides awareness and training, will be given 
annually to Audeo II employees. 

As stated in the California Penal Code, Section 11164-11174.3, “Mandated reporters shall make 
an initial report to the agency immediately or as soon as is practicably possible by telephone and 
the mandated reporter shall prepare and send, fax, or electronically submit a written follow-up 
report thereof within 36 hours of receiving the information concerning the incident.” 

A report may be done for any reason. The criterion is that a reasonable suspicion of an 
abuse/neglect situation either has occurred and/or exists.  Each staff is a mandated reporter. A 
report may not receive immediate action if it is a non-emergency situation. However, it will add 
to the documentation should other events occur. 

Discuss ALL situations at the time of occurrence with the School Coordinator or designee. 

If it is unsafe for the student to leave/go home, please call the local police department for further 
assistance and instructions. 

If the staff and/or student(s) are threatened or in danger, call 911. 

Instructions for filing a Suspected Child Abuse Report 

1. Call the Child Abuse Hotline first (1-800-344-6000) to make a verbal report to the agency 
immediately or as soon as is practicably possible by telephone. Please be sure to get the name 
of the hotline worker. Within 36 hours after providing verbal report, follow up with a written or 
faxed report. 

2. The correct form for either the written or fax report is DOJ SS8572. This form may be 
downloaded from the California Attorney General’s Web site at 
www.ag.ca.gov/childabuse/pdf/ss_8572.pdf or obtain a copy from the School Nurse or School 
Coordinator. 

3. Please complete every space on the SS8572 form. If you do not know certain requested 
information, write unknown. 

4. Please type or print legibly in black ink to avoid a time consuming callback. 

5. “Narrative” -Please give detailed information. If you have additional information beyond what 
you have given by phone, please indicate this on the written report. If necessary, please 
continue your narrative on an additional sheet of paper, identifying the minor and indicating it is 
page 2 of the referral. 

Page 373 of 562 

46 

http://www.ag.ca.gov/
http://www.ag.ca.gov/
http://www.ag.ca.gov/
http://www.ag.ca.gov/
http://www.ag.ca.gov/
http://www.ag.ca.gov/
http://www.ag.ca.gov/
http://www.ag.ca.gov/


   

 

   
 

  

    

  

   

   

  
 

 

 
  

 
 

      
 

 
 

          
        

   
   

         
  

  
 

2. Send the original to School Coordinator to place in a confidential locked file. 

OR 

DISTRIBUTION OF WRITTEN SS8572 FORM AFTER HOTLINE CALL HAS BEEN PLACED: 

1. Original to Child Abuse Hotline, 6950 Levant St., San Diego, CA 92111 

2. Send a copy to the School Coordinator to place in a confidential locked file. 

NOTE:  Suspected Child Abuse Reports are never placed in the student’s 
cumulative record or documented in the student’s health record. 

I. REPORTING RESPONSIBILITIES 

• No child care custodian or health practitioner reporting a suspected instance of child abuse in 
good faith shall be civilly or criminally liable for any report required or authorized by this article 
(California Penal Code Article 2.5). Any other person reporting an instance of child abuse shall 
not incur civil or criminal liability as a result of any report authorized by this section unless it can 
be proved that a false report was made and the person knew or should have known that the 
report was false. 

• Any child care custodian, health practitioner, or employee of the child protective agency (CPS) 
who has knowledge of or has observed a child in his or her professional capacity or within the 
scope of his other employment whom he or she reasonably suspects has been the victim of child 
abuse shall report such suspected instance of child abuse to a child protective agency 
immediately or as soon as practically possible by telephone and shall prepare and send a written 

371 

DISTRIBUTION OF FAX SS8572 FORM AFTER HOTLINE CALL HAS BEEN PLACED:
 

Note: the fax machines are only available from 8:00 a.m. until 5:00 p.m., Monday through 
Friday. 

1. Fax form to Child Abuse Hotline (858) 467-0412 

report or fax report thereof within 36 hours of receiving the information concerning the incident. 

• Any child care custodian, health practitioner, or employee of a child protective agency who has 
knowledge of or who reasonably suspects that mental suffering has been inflicted on a child or 
its emotional well-being is endangered in any other way, may report such suspected instances of 
child abuse to a child protective agency. Infliction of willful and unjustifiable mental suffering 
must be reported. 
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II. DEFINITIONS 

• “Child care custodian” means a teacher, administrative officer, supervisor of child welfare and 
attendance, or certificated pupil personnel employee of any public or private school; an 
administrator of a public or private day camp; a licensee, and administrator, or an employee of a 
community care facility licensed to care for children; head start teacher, a licensing worker or 
licensing evaluator, public assistance worker; an employee of a child care institution including, 
but not limited to foster parents, group home personnel and personnel or residential care 
facilities; a social worker or a probation officer or any person who is an administrator or 
presenter or, or a counselor in, a child abuse presentation program in any public or private 
school. 

• “Health practitioner” means a physician and surgeon, psychiatrist, psychologist, dentist, 
resident, intern, podiatrist, chiropractor, licensed nurse, dental hygienist, marriage, family, and 
child counselor, or any other person who is currently licensed under Division 2 (commencing 
with Section 500) of the Business and Professions Code, any emergency medical technician I or 
II, paramedic, a person certified pursuant to Division 2.5 (commencing with Section 1797) of the 
Health and Safety Code, a psychological assistant registered pursuant to Section 2913 of the 
Business and Professions Code, a marriage, family and child counselor trainee, as defined in 
subdivision ( c ) of Section 49803 of the Business and Professions Code and unlicensed 
marriage, family and child counselor intern registered under Section 4980.44 of the Business 
and Professions Code, a state or county public health employee who treats a minor for venereal 
disease or any other condition, a coroner, or a religious practitioner who diagnoses, examines, 
or treats children. 

• “Child protective agency” (CPA) means a police or sheriff’s department, a county probation 
department, or a county welfare department. 

For more information on the Child Abuse Reporting laws, the link is www.leginfo.ca.gov 
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EMERGENCY NOTIFICATION INFORMATION 

Often, the first action to occur as an emergency incident is unfolding is the need to alert or warn 
others. The primary or alternate Incident Commander should notify the Police.  Once notified, 
the Police will begin dispatching public safety services to assist the Incident Commander, 
pursuant to their procedures. 

The very next action to occur is the need to alert or warn school staff.  Methods for notifying staff 
include: Telephone – Landline and/or cellular, Radio – 800 MHz and/or radio, Runners – staff 
and/or students, or Handheld Air Horns or Bull Horns. 

The method utilized will depend upon the circumstances of the emergency and the resources 
available at this RC.  

The police will conduct an initial assessment based on available information. The police will 
advise the Incident Commander of the recommended actions to be taken. 

As services are being dispatched to assist, the Incident Commander will begin to gather and 
direct resources as necessary to address the emergency or disaster at hand. The following 
external and internal contacts may be of assistance: 

ALWAYS USE A HARD-WIRED PHONE IN AN EMERGENCY 

EXTERNAL CONTACTS: 
CONTACT EMERGENCY NON-EMERGENCY 

Escondido Police 911 760-839-9111 
Escondido Fire 911 760-839-5400 
Carlsbad Police 911 760-931-2197 
Carlsbad Fire 911 760-931-2141 
Carlsbad Water 911 760-438-2722 
San Marcos Sheriffs 911 760-510-5200 

San Marcos Fire 911 760-744-1050 
Ext. 3405 

San Marcos Water 911 760-744-0460 
Westminster Police 911 714-898-3315 

Page 376 of 562 

49 



   

   
   

 
 

  
 

  
 

 
 

    

 

   
    

 
 

 
  

 
 

 
 

 
 

 
 

 
  

 
 

374 

Westminster Fire 911 714-527-9475 
Westminster Water 911 714-548-3796 

SD County Office of 
Emergency Services 

858-565-3490 

San Diego Gas & Electric 1-800-611-7343 

INTERNAL CONTACTS FOR AUDEO II: 

CONTACT EMERGENCY NON-EMERGENCY 
Audeo II Safety Coordinator 619-757-0028 858-678-2045 

Business Office 
Audeo II School Coordinator 909-720-9216 858-678-2051 

Business Office 
Facilities Emergency 
Maintenance 

619-757-0028 858-678-2045 
Business Office 

Communications Office 858-678-4811 
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EMERGENCY RESOURCE INFORMATION 

Emergency Disaster Kit 

This resource center maintains one kit.  The kit(s) are located: Janitorial Closet 

The Emergency Disaster Kit stores necessary resources for a RC incident command. This kit 
should not be confused with the Crisis Response Box, which is carried out of the RC to a Public 
Safety Incident Command Post.  School personnel should use the items contained within the kit 
to manage their incident command. The following equipment and supplies are stored inside the 
Emergency Disaster Kit: 

 Handheld Air Horns – recommend a minimum of five (Incident Commander & Chiefs) 
 Bull Horn – recommend a minimum of one 
 Batteries – recommend a minimum of two sets for bull horn, flashlights, emergency radios 

and walkie- talkies) 
 Flashlights – recommend one per Incident Command Team member (17) (Search & Rescue 

Team and First Aid and Medical Team requirements listed separately in Section Five) 
 Walkie-Talkies – recommend a minimum of five (Incident Commander & Chiefs) 
 Duct Tape – recommend a minimum of two rolls used for marking blank vests. 
 Rosters - recommend a minimum of one set per room sorted by alphabet 
 Steno Pads (5x7) – recommend one per Incident Command Team member (17) 
 Pencils & Pens - recommend one each per Incident Command Team member (34) 
 Copies of Forms 
 Chalk - recommend twenty-five sticks, red in color 
 3x5 Cards – recommend one hundred 
 Department or Placards 
 First Aid & Medical Team Supplies 
 Search and Rescue Team Supplies 
 Vests for Key Personnel – recommend a total of 17 for Incident Command Team members 
All Emergency Disaster Kits and their contents are the responsibility of the Incident Commander.  
The Incident Commander will conduct annual inspections in October of each year. The 
responsibility to inspect and replace non-operating equipment and supplies belongs to the RC. 
The responsibility to delegate the transport the Emergency Disaster Kit to an activated RC 
Command Post belongs to the following individuals: 

Incident Commander 
Operations Chief 

Primary: 
Alternate: 
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Crisis Response Boxes 

This resource center maintains 1 Crisis Response Box. 

The Crisis Response Boxes are located: Janitorial Closet and each Safety Team Member 

The Crisis Response Boxes are a file folder type boxes. The boxes are clearly labeled and 
contain vital information needed by the Incident Command Team and Public Safety Incident 
Commander (in the event a public safety incident command post is established).  The following 
information is stored inside each box: 

 Current copy of the Emergency Plan which should include RC evacuation procedures, 
including staging locations. Also included should be an aerial photo including all new 
structures, electric, gas, water cable, telephone, intrusion and fire alarm shutoffs, resource 
center numbers, gate openings for vehicles/pedestrians and all fire hydrants that have been 
added to accommodate these new structures. 

 Current map of resource center layout.  Map must show all buildings, RC numbers, and 
evacuation routes. 

 Most current blueprint (architectural drawings). 
 Current roster of students and staff assigned to the RC, as well as issues pertaining to 

special needs students. These rosters will be in alphabetical order for staff and students. 
Student roster must be in alphabetical order, divided by grade level and have emergency 
contact/release information. 

 A list of the RC’s staff skills including language translation, specialized training, and 
emergency equipment carried in vehicles. 

 If available, current student photos on CD-ROM or most recent year book. 
 Telephone numbers listed in numerical order for each RC/building. 

Maintenance of the Crisis Response Boxes and their contents is the responsibility of the Incident 
Commander.  The responsibility to inspect and replace information belongs to the RC. 

The responsibility to carry the box to an activated Public Safety Incident Command Post belongs 
to the following individuals: 

Primary: Incident Commander 
Alternate: Operations Chief 

Emergency Quick Reference Guide 
This document, often referred to as the “Emergency Quick Reference Guide” is a red, white and 
blue quick flip-type reference chart that provides basic guidelines for emergencies.  Each 
resource center and office has been equipped with a copy of the guide. The guide provides 
basic direction for teachers and staff in the event of an emergency. All staff should familiarize 
themselves with the content annually. 
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EMERGENCY OPERATIONS OVERVIEW
 

The protection of lives shall be the primary priority of all emergency operations and procedures. 
The protection of property shall be secondary to life safety.  The emergency procedures within 
this Plan are designed to facilitate life safety through the use of simple, basic procedures based 
on the Standardized Emergency Management System (SEMS) and the National Incident 
Management System (NIMS) that utilize the Incident Command System (ICS) as the basic 
response management structure. 

Disaster Service Workers 
California Government Code, Chapter 8, Section 3100 states: “…all public employees are 
hereby declared to be disaster service workers subject to disaster service activities as may be 
assigned to them by their superiors or by law.”  In accordance with these provisions, all staff 
members are considered “disaster service workers” during emergencies and must remain at the 
school to carry out assigned responsibilities. School staff should be familiar with emergency 
procedures and any assigned responsibilities. During an emergency, staff will serve on 
response teams and implement response procedures.  If a teacher has been assigned to a 
Incident Command Team position in the following list, the teacher will first ensure the safety of 
the students and accompany the students to the Assembly Area (also known as the “Evacuation 
Area”), where the students will be reassigned to another teacher.  The teacher will then carry out 
their assigned Incident Command Team responsibilities. 

Plan Maintenance 
The Incident Commander is responsible for the maintenance of this plan. The Emergency Plan 
is Criterion 2 of California’s mandated Comprehensive Safe Schools Plan. The School Safety 
team is responsible for annual plan review.  The Emergency Plan will be maintained on a 
secured intranet with “read only” access to the Incident Command Team and revision access to 
the School Safety Team. 

Training & Exercises 
Training is a key component to ensure successful emergency operations. The adage “people 
will do what they have been trained to do” is consistently proven in actual emergencies. 
Exercises allow “people” to practice what they have been trained to do and improve their skills 
for an actual emergency. 

The Incident Commander will coordinate annual training for all staff on the basic emergency 
procedures of this plan.  All new staff assigned to the RC will receive basic training within 30 
days of assignment.  Basic training can simply involve knowledge of basic SEMS and ICS 
protocols, key evacuation locations, parent reunification locations, and the location of related 
resources.  Members of the Incident Command Team will receive additional training specific to 
their duties every year by the School Safety Team. 

The Incident Commander will coordinate annual exercises for all staff as outlined in the 
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Emergency Procedures section. 

INCIDENT COMMAND TEAM OVERVIEW 

According to ICS, the size of the organization (i.e. number of positions) will vary depending on 
the operational needs of the incident. In some cases one individual may be able to fill more than 
one “position”. (Example: in a small incident the School Principal oftentimes serves as the 
Incident Commander and the Public Information Officer.) 

Only under very unusual conditions will all of the positions identified below be activated 
and fully staffed. To that extent, the Incident Commanders have been encouraged to 
“cluster” certain same-section positions, if the workload allows.  The Incident 
Commander could assume the Safety Officer, Public Information Officer, and Liaison 
Officer duties.  The Planning & Intelligence Chief could assume the Documentation and 
Situation Analysis duties. 

Incident Command Team Assignments 
Key staff will be pre-assigned to the Incident Command Team and have specific duties during 
emergencies. These duties include: 

 Incident Commander – responsible for overseeing emergency operations. Typically also 
assumes responsibilities of the Safety Officer, Liaison Officer, and Public Information 
Officer duties 
o Safety Officer - ensures that all activities are conducted in as safe a manner as 

possible 
o Public Information Officer – acts as official spokesperson for the RC in an 

emergency situation, until the Communications Officer is available 
o Liaison Officer – serves as the point-of-contact for agencies outside of the school. 

 Operations Chief – manages direct response to the RC emergency 
o Resource Center Check & Security – controls utilities, restricts access to unsafe 

areas, provides traffic control, and communicates damage to Incident Commander 
o Search & Rescue Leader and Team – checks RC for damage, rescues victims, 

and reports RC conditions 
o First Aid & Medical Leader and Team – provides medical response including 

CISM (Critical Incident Stress Management) 
o	 Student/Parent Reunification 

 Assembly Area – ensures the care and safety of all students at the RC 
(except those in the Medical Treatment Area) 

 Request Gate – processes requests by parents or authorized adults for 
release of students 

 Release Gate – releases student to parent or authorized adult 
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379 

	 Planning & Intelligence Chief – in charge of collection, evaluation and documentation of 
information about the incident 
o Documentation – collects, evaluates, and documents event 
o Situation Analysis – assesses the overall incident 

	 Logistics Chief – provides facilities, services, personnel, equipment and materials to 
support response – includes food and transportation services 
o	 Supplies, Facilities, & Staffing – provides supplies, equipment and staffing to 

support response 
 Finance & Administration Chief – tracks purchases, staff hours, costs, and student 

accountability 

In the event of an emergency, a Command Post will be established by the Incident Commander. 
Incident Command Team members will be informed of the location upon activation. 

The Emergency Roles and Responsibilities Section (Section Four) of this plan provides 
checklists for each of the above assignments. The Incident Command Team will report to the 
Incident Commander at the Command Post. Any staff may be assigned to assist each of the 
above positions depending upon the circumstances and demands of the incident and care of the 
students and staff. 

It's important that the Incident Command Team refer to both the School Emergency Procedures 
and Emergency Quick Reference Guide for command directives and clarifications. 
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SECTION THREE
 

EMERGENCY PROCEDURES
 

RESOURCE CENTER EVACUATION PROCEDURE
 

Notification 
The Incident Commander is responsible to notify the Incident Command Team when an 
evacuation is necessary. 

If evacuation is required, but an alternative method of notification is required (e.g. a received 
credible bomb threat), then notification can be made by announcement, telephone or runners.  
This method reduces the level of anxiety and potential panic. 

Exiting Buildings 
The Incident Commander is responsible for ensuring that staff and students are aware of 
designated exit routes from the building. Appropriate maps and directions are posted near each 
door to ensure that occupants are aware of the possible exits.  Each resource center has 
developed plans for ensuring that all staff/students receive evacuation notification and are 
moved to a pre-designated evacuation location. All staff will be trained to conduct rapid visual 
and verbal “sweeps” of their assigned areas to ensure that no one is left behind. 

The responsibility to ensure maps and directions are posted, as well as appropriate training 
delivered, belongs to the following individuals: 

Primary: Incident Commander 
Alternate: Operations Chief 
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Evacuation Locations 

In the event that the situation requires a further distance be placed between individuals and the 
facility, the Incident Commander will direct individuals to proceed to the designated meeting 
area. 

Carlsbad: 2525 El Camino Real Space 252 and 156, Carlsbad, CA 92008 
Cross Street: Corner of El Camino Real and Marron Road 
Meeting Area: Sidewalk by Marron Road 

Meeting Area: Sidewalk by Marron 
Road 
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Carlsbad Annex Plan 
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Escondido: 200 E Via Rancho Parkway, Space 245 Escondido, CA  92025 
Cross Street: Bear Valley Parkway South and Beethoven Dr (between Sears and Onami’s 
Restaurant 
Meeting Area: Baja Fresh on Via Rancho Parkway 

Meeting Area: Baja Fresh on Via 
Rancho Parkway 
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San Marcos: 621 S Rancho Santa Fe Rd., Suite AOA, San Marcos, CA 92078 
Cross Street: W. San Marcos Blvd. 
Meeting Area: Back Corner of the Parking Lot 

Meeting Area: Back Corner of the 
Parking Lot 

Page 389 of 562 

62 



 

 
    

 
 

 
 
 

 

San Marcos Plan 

63 



   

    
  

 

     
 

388 

Westminster: 6771 Westminster Blvd., Ste. E, Westminster, CA 92683 
Cross Street: Goldenwest St. 
Meeting Area: Near the Alley by the Post Office 

Meeting Area: Near the Alley by the 
Post Office 
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Persons with Disabilities 

In emergencies, persons with disabilities may need special assistance in evacuating to the 
designated location. The Incident Commander is responsible for pre-identification of persons 
with disabilities who may need assistance and assigning staff to assist them.  Persons with 
disabilities or other staff who may need special assistance in an evacuation situation are 
responsible for ensuring that their Department Head is aware of their needs for assistance. 

Because of the volume of foot traffic that can be expected through stairways and corridors in a 
building during an evacuation, there must be an area of rescue assistance established aside 
from the main flow of foot traffic.  Such an area must be clearly marked so disabled individuals 
know where to go for refuge in a critical time. 

The responsibility to determine disability needs, assign appropriate staff and ensure proper 
resources for evacuation and reunification belongs to the following individuals at this RC: 

Primary: Incident Commander 
Alternate: Operations Chief 

Return to Resource Center 

The Incident Commander, in consultation with the Public Safety Incident Commander if 
necessary, will determine when individuals can return to the resource center.  

Page 393 of 562 

66 



   

      
 

    

  

          
 

        
       
   
  
   
    
        
     

      
 

 
        
   
  

    
  
    

     

   

    
     

   

    
   
    
  
     

 

391 

Emergency Lockdown Procedures 

If an emergency situation near an Audeo II RC endangers student or staff safety, 
Lockdown the Resource Center. 

FIRST: Follow the below lockdown procedures and notify a Safety Committee Member 
immediately.  

During a lockdown, several security measures will take place: 

1. A teacher or designee will declare “this is a lockdown” alerting staff and students in a calm 
manner. 

2. All students and staff remain in their RC or offices. 
3. All RC doors and windows are to be closed and locked. 
4. All window blinds should be drawn or closed. 
5. A staff member will activate “STAY” function on Protection One Security Alarm Panel. 
6. Safety Ambassador or designee will call/email Executive Safety Committee. 
7. A staff member will take a head count of ALL persons in RC/building 
8. A staff member will use the attached Sign In sheet for ALL persons on location. 
9. All lights should be turned off (as needed) 
10.A member of the Audeo II Safety Committee will communicate and work directly with the 

Resource Center Safety Ambassador and/or designee. 
ONE TO ONE COMMUNICATION. NOT EVERYONE NEEDS TO CALL. 

11.No one is permitted to leave and no one, including a parent, is allowed in the RC. 
12.Students and staff will remain quiet and calm. 
13.All individuals should seek immediate cover under desks or tables and remain low to the 

ground and away from windows or doors as needed. 
14.First aid will be rendered by staff as necessary. 
15.Resource Center staff should defer media statements to the Communications Department. 

Only a member of the Audeo II Safety Committee may lift a lock down. 

Persons who may activate a RC lockdown: 

 Any member of a school staff or community safety support (Police, Fire, Mall Management, 
etc.) may declare a lockdown. 

Conditions in which to activate a school-wide or RC specific lockdown may include, but 
not limited to: 

 Authorities inform the school or RC of a dangerous situation in close proximity to the facility.
	
 The immediate pursuit of a dangerous suspect.
	
 The execution of a high risk search or arrest warrant.
	
 A large-scale enforcement operation involving potentially dangerous suspects.
	
 Someone with a weapon is en route to a RC. 
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 Gunshots are heard nearby. 
 An act of terrorism. 

BEST PRACTICE: enroll your work email on local media news alerts for your 
area. 

Should a lockdown occur, parents should be aware of the following: 

 Remain calm as school and local authorities manage the situation. 
 If a lockdown lasts for an extended period of time, or goes beyond dismissal time, students 

will not be allowed to leave until recommended by the appropriate authorities. School staff 
will attempt to notify parents by phone. 

 Parents may be required to pick up children from the RC or another designated staging area, 
once it is determined to be safe to do so. 

 Parents will be required to present identification. 
 The reunification location will be given to parents over the phone, if possible. 
 Students and parents are reminded that during an emergency situation, cellular locations 

may be overwhelmed due to a high volume of calls. It is critical that text messaging and cell 
phone use be kept to a minimum so that emergency services have priority to assist the 
students and staff at the RC. 

Following Lockdown: 

 The Safety Ambassador for the RC will fill out and submit to Angela Neri within 24 hours: 
o Lockdown Incident Report Form 
o Emergency Sign In Report 
o Emergency Student Sign Out Report 

 The Safety Committee will convene within 72 hours to debrief 
 The Safety Ambassador Coordinator will keep a record of all occurrences. 
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LLLOOOCCCKKKDDDOOOWWWNNN IIINNNCCCIIIDDDEEENNNTTT RRREEEPPPOOORRRTTT
 

Resource Center/Building: Duration of Lockdown: 
Beginning time: 
End Time: 

Date of Incident: Report Prepared by: 

Name of Executive Safety Lead Notified: 

1. Type of Incident/Brief Explanation: 

2. Who declared the lockdown? 

3. How did you hear about the need for a lockdown? 

4. Where there any First Aid or Health matters during the lockdown? If so, please explain. 

5. Is there a need for follow up to any students/parents? 

6. Did you have enough communication, information, and resources during your lockdown? 

7. Are there any recommendations: 

*Attached this report to the Sign in Sheets and the Sign Out report. 
Return entire Lockdown packet to Angela Neri within 24 hours. 

Signature: ________________________________ Date: ___________________ 

Date Report Received: _________ 

Page 396 of 562 

69 



   

  
  

   
 

    
 

     
     
     
     
     
     
     
     
     

     
     
     
     
     
     
     
     
     
     
     
     
     
     
     

 

394 

AUDEO II EMERGENCY  LOCKDOWN  SIGN IN  SHEET (ALL persons in 
RC/building sign in)When the Safety Team lifts the lockdown please use the attached 
Emergency Release Record to sign students out. 
Date/Time of lockdown: RC/Building: Name of Safety Ambassador 

Notified: 
Use the below sign in sheet for ALL persons in the lock down area. 

NO ONE is to leave OR enter the RC/building. 
Last Name First Name Position/Role Signature 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

20 

21 

22 

23 

24 

Page ______ of __________ 
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EMERGENCY RELEASE SIGN OUT RECORD PAGE 
1 of __ 
Date: Time of lockdown: Safety Ambassador lifted 

lockdown: 

RC/Building: Time lockdown lifted: Location of students at Lift: 

PLEASE PRINT
 
1. Student Last Name: Student First Name: Student Signature: 

Released To: Relationship to Student: Date/Time Released: 

Signature of 
Parent/Guardian: 

Form of ID: Checked By: 

2. Student Last Name: Student First Name: Student Signature: 

Released To: Relationship to Student: Date/Time Released: 

Signature of 
Parent/Guardian: 

Form of ID: Checked By: 

3. Student Last Name: Student First Name: Student Signature: 

Released To: Relationship to Student: Date/Time Released: 

Signature of 
Parent/Guardian: 

Form of ID: Checked By: 

4. Student Last Name: Student First Name: Student Signature: 

Released To: Relationship to Student: Date/Time Released: 

Signature of 
Parent/Guardian: 

Form of ID: Checked By: 
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EMERGENCY RELEASE SIGN OUT RECORD PAGE 2 
of __ 

5. Student Last Name: Student First Name: Student Signature: 

Released To: Relationship to Student: Date/Time Released: 

Signature of 
Parent/Guardian: 

Form of ID: Checked By: 

6. Student Last Name: Student First Name: Student Signature: 

Released To: Relationship to Student: Date/Time Released: 

Signature of 
Parent/Guardian: 

Form of ID: Checked By: 

7. Student Last Name: Student First Name: Student Signature: 

Released To: Relationship to Student: Date/Time Released: 

Signature of 
Parent/Guardian: 

Form of ID: Checked By: 

8. Student Last Name: Student First Name: Student Signature: 

Released To: Relationship to Student: Date/Time Released: 

Signature of 
Parent/Guardian: 

Form of ID: Checked By: 

9. Student Last Name: Student First Name: Student Signature: 

Released To: Relationship to Student: Date/Time Released: 
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Signature of 
Parent/Guardian: 

Form of ID: Checked By: 

EMERGENCY RELEASE SIGN OUT RECORD PAGE 
3 of __ 

10. Student Last Name: Student First Name: Student Signature: 

Released To: Relationship to Student: Date/Time Released: 

Signature of 
Parent/Guardian: 

Form of ID: Checked By: 

11. Student Last Name: Student First Name: Student Signature: 

Released To: Relationship to Student: Date/Time Released: 

Signature of 
Parent/Guardian: 

Form of ID: Checked By: 

12. Student Last Name: Student First Name: Student Signature: 

Released To: Relationship to Student: Date/Time Released: 

Signature of 
Parent/Guardian: 

Form of ID: Checked By: 

13. Student Last Name: Student First Name: Student Signature: 

Released To: Relationship to Student: Date/Time Released: 

Signature of 
Parent/Guardian: 

Form of ID: Checked By: 

14. Student Last Name: Student First Name: Student Signature: 
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Released To: Relationship to Student: Date/Time Released: 

Signature of 
Parent/Guardian: 

Form of ID: Checked By: 

EMERGENCY RELEASE SIGN OUT RECORD          PAGE 
4 of __ 

15. Student Last Name: Student First Name: Student Signature: 

Released To: Relationship to Student: Date/Time Released: 

Signature of 
Parent/Guardian: 

Form of ID: Checked By: 

16. Student Last Name: Student First Name: Student Signature: 

Released To: Relationship to Student: Date/Time Released: 

Signature of 
Parent/Guardian: 

Form of ID: Checked By: 

17. Student Last Name: Student First Name: Student Signature: 

Released To: Relationship to Student: Date/Time Released: 

Signature of 
Parent/Guardian: 

Form of ID: Checked By: 

18. Student Last Name: Student First Name: Student Signature: 

Released To: Relationship to Student: Date/Time Released: 

Signature of 
Parent/Guardian: 

Form of ID: Checked By: 
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19. Student Last Name: Student First Name: Student Signature: 

Released To: Relationship to Student: Date/Time Released: 

Signature of 
Parent/Guardian: 

Form of ID: Checked By: 

EMERGENCY RELEASE SIGN OUT RECORD 
PAGE 5 of __ 

20. Student Last Name: Student First Name: Student Signature: 

Released To: Relationship to Student: Date/Time Released: 

Signature of 
Parent/Guardian: 

Form of ID: Checked By: 

21. Student Last Name: Student First Name: Student Signature: 

Released To: Relationship to Student: Date/Time Released: 

Signature of 
Parent/Guardian: 

Form of ID: Checked By: 

22. Student Last Name: Student First Name: Student Signature: 

Released To: Relationship to Student: Date/Time Released: 

Signature of 
Parent/Guardian: 

Form of ID: Checked By: 

23. Student Last Name: Student First Name: Student Signature: 

Released To: Relationship to Student: Date/Time Released: 

Signature of 
Parent/Guardian: 

Form of ID: Checked By: 
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24. Student Last Name: Student First Name: Student Signature: 

Released To: Relationship to Student: Date/Time Released: 

Signature of 
Parent/Guardian: 

Form of ID: Checked By: 

EMERGENCY RELEASE SIGN OUT RECORD 
PAGE 6 of __ 

25. Student Last Name: Student First Name: Student Signature: 

Released To: Relationship to Student: Date/Time Released: 

Signature of 
Parent/Guardian: 

Form of ID: Checked By: 

26. Student Last Name: Student First Name: Student Signature: 

Released To: Relationship to Student: Date/Time Released: 

Signature of 
Parent/Guardian: 

Form of ID: Checked By: 

27. Student Last Name: Student First Name: Student Signature: 

Released To: Relationship to Student: Date/Time Released: 

Signature of 
Parent/Guardian: 

Form of ID: Checked By: 
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PARENT NOTIFICATION & REUNIFICATION PROCEDURE 

Following a lockdown or other emergency action, there may be a need to reunite students with 
parents. This is often a difficult and somewhat chaotic event, requiring planning and resources. 
The following procedure was developed to limit chaos and ensure a safe reunification of 
students with their parents or legal guardians. 

Notification 
In the event the School Coordinator determines students are to be released from school, or that 
notification of parents/guardians is warranted, he/she will first notify the Operations 
Administrator.  A collaborative effort will begin to notify parents/guardians of the unification effort 
using information provided on student’s emergency contact cards, as well as information 
available within the school’s student database. 

Reunification 
Reunification will generally occur from the location pre-identified as the meeting evacuation 
point. Staff and law enforcement will be stationed at one central point, where all students will 
enter and exit the unification location. Incident Command Team members will use school 
attendance and emergency card information to check in and out students. 

The responsibility of reunification, determining needs, assigning appropriate staff, and ensuring 
proper resources for reunification belongs to the following individuals at this RC: 

Primary: Incident Commander 
Alternate: Operations Chief 
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EARTHQUAKE PROCEDURE
 

pertains to this RC. 

Notification 

Give the command to “Drop, Cover, and Hold” at the first indication of shaking ground. 

Attempt to gain safety under tables, desks, or other supporting objects. Consider holding onto 
the supporting object to keep it over your body.  If in a hallway, move to an inside wall and stand 
in the doorway. 

Remain away from windows to avoid falling glass, and away from large objects that may fall 
upon your person. 

Extinguish any flames and turn off power to equipment and electrical appliances if possible. 
Turn off gas valves as well. 

Hold undercover for at least two minutes to assess damage and injuries while waiting for the first 
aftershock to occur. 

After the first aftershock, activate your evacuation procedures after confirming the path and 
destination are safe. 

Do not return to the inside of any building until emergency personnel has checked the buildings 
for safety. 

Structural Failure 

Give the command to evacuate the affected building or area and secure the premise to prevent 
entrance by others. 

Earthquakes often occur without notice and generally have after-shocks which are just as 
dangerous as the initial quake.  Building evacuation will generally occur following a major 
earthquake due to potential dangers of fires or explosions. The following earthquake information 

Advise School Coordinator, Jay Garrity, of the situation.  Contact the Operations Administrator at 
(619) 778-3491. 

Upon arrival of emergency personnel, coordinate to evaluate known information and decide 
upon a course of action to render the situation safe. 
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FIRE PROCEDURE 

Fires often occur without notice and can spread quickly if not addressed. Building evacuation 
will generally occur following a fire notification due to potential dangers of burns and smoke 
inhalation. The following fire information pertains to this RC. 

Notification 

Notify your School Coordinator.  If possible, quickly assess the location and size of the fire to 
determine an appropriate evacuation action. 

Alert all staff and students of the fire location and condition – activate your fire alarm system to 
sound the alarm. 

Begin evacuation procedures for everyone to an appropriate assembly area.  Remember to 
move individuals away and upwind from the hazard. 

Call the Fire Department (“9-1-1”) or notify Operations Administrator by calling 619-778-3491.  
The Operations Administrator will handle notifying the proper emergency and communications 
personnel. 

Render first aid as needed. Be sure to notify the Operations Administrator of injuries. 

Activate specific components of your emergency plan as appropriate. 

Supervise the evacuation and ensure all rooms and unsafe areas are evacuated. Check to 
ensure accountability for all staff and students.  Maintain control of evacuees at the assembly 
area until the situation is under control. 

Have some staff standing by the entrance to direct responding fire personnel to the fire location. 

Upon arrival of emergency personnel, coordinate to evaluate information and decide upon a 
course of action to either return to the RC or arrange for an early dismissal. 
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Best Practice Considerations for Schools in
 
Active Shooter and Other Armed Assailant Drills
 

The National Association of School Psychologists and the National Association of School Resource Officers have 
partnered to provide this guidance on armed assailant training, with input from Safe and Sound: A Sandy Hook 
Initiative and the ALiCE Training Institute. This document provides guidance on the important factors schools 
must take into account when considering and conducting armed assailant drills. 

OVERVIEW 
A. Response to armed assailants has focused on implementing a school lockdown. Recently, discussion has 

emphasized options-based approaches, which sometimes include the “Run, Hide, Fight” model. 
B. Armed assailant drills have both benefits and concerns associated with their implementation. 
 Armed assailants in schools account for only 1% of homicides among school-age youth; schools must 

balance costs and benefits when allocating crisis preparedness resources. 
 Such drills have the potential to empower staff and save lives, but without proper caution, they can risk 

causing harm to participants. 
 Available research supports the effectiveness of lockdown drills carried out according to best practices, 

but research is still needed on the effectiveness of armed assailant drills. 

DRILL APPROACHES AND PLANNING 
A. Traditional lockdowns should remain the foundation of an options-based approach to active assailant training, 

which allows participants to make independent decisions in evolving situations. 
B. Exercises should be considered in a hierarchy with simple discussion-based exercises before complex 

operations-based drills are practiced. 
C. Schools should keep simulation techniques appropriate to the participants’ developmental maturity. 
 Inform participants of the use and purpose of props and simulation aids prior to the drill. 
 Using Airsoft guns as simulation aids requires careful safety measures and opt-out opportunities. 

D. Regular practice helps participants develop readiness and quickly access and apply knowledge. 

DEVELOPMENTAL AND MENTAL HEALTH CONSIDERATIONS 
A. Children model their reactions on adult behavior, so effective drills should result in staff who inspire calm and 

confidence in students. 
B. It is critical that participation in drills be appropriate to individual development levels, and take into 

consideration prior traumatic experiences, special needs, and personalities. 
C. School-employed mental health professionals should be involved in every stage of preparation. 
 Prior to the drill, staff should be trained to recognize common trauma reactions. 
 Adults should monitor participants during the drill and remove anyone exhibiting signs of trauma. 
 After completion, staff and students should have access to mental health support, if needed. 

D. Participation should never be mandatory, and parental consent should be required for all students. 
E. If staff chooses to opt-out of intense drills, they should receive comparable, less intense instruction. 
STEPS FOR CONDUCTING SAFE, EFFECTIVE, AND APPROPRIATE DRILLS 
1.		 Create a school safety team (including an administrator, a school mental health professional, a school nurse; 

security personnel, teachers, and parents) that also coordinates with local law enforcement and emergency 
responders. 

2.		 Conduct a needs assessment of the school community. 
3.		 Implement a cost–benefit analysis that considers all emergency preparedness needs and options. 
4.		 Tailor drills to the context of the school environment. 
5.		 Create a plan of progression that builds from simplest, lowest-cost training; identifies obstacles and goals; 

and establishes a timeline. 
6.		 Prepare for drill logistics that ensure physical and psychological safety as well as skills and knowledge 

acquisition. 
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7.		 Develop a communications plan that gives all participants advance warning and the ability to opt out and/or 
provide feedback. 

8.		 Establish a long-term follow-up plan to support sustainability that includes assessing ongoing and/or changing 
preparedness training needs. 
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to provide this guidance on armed assailant training, with input from Safe and Sound: A Sandy Hook 
Initiative, a nonprofit organization of parents, educators, and other members of the school community, 
and the ALiCE Training Institute, a for-profit company that provides active shooter training. 

Critical elements to effective crisis preparedness and response of any kind are a common 
understanding of purpose and procedures among all participants, a respect for each other’s roles and 
perspectives, and a shared commitment to ensure the safety and well-being of all members of the 
school community. Our common goals in this document are to provide best practice information to help 
schools determine to what extent they need armed assailant training and to conduct trainings that make 
best use of resources, maximize effectiveness, and minimize physical and psychological risks. 
Importantly, this document is not intended to provide specific guidance on how to conduct active 
assailant drills but rather to provide guidance on many of the issues that must be considered when 
planning for and implementing such training. The specifics of any training should be determined at the 
local level by appropriately trained school leadership, school safety and mental health personnel, and 
law enforcement. 

Please note that the appendices in this document contain very important decision-making information. 
They are referenced within and at the end of the document. 

PART I: OVERVIEW 

Schools have a responsibility to protect the physical and psychological well-being of their students and 
staff. This includes creating positive school climates, preventing negative behaviors such as bullying 
and harassment, and being prepared to respond to potential threats such as weather emergencies, 
fires, and acts of violence. Effective crisis planning, prevention, response, and recovery capabilities are 
essential for schools to meet this responsibility (Cowan, Vaillancourt, Rossen, & Pollitt, 2013). Although 
situations involving an active, armed assailant on school property are extremely rare, schools are 
increasingly considering how to best prepare for and respond to this type of event. 

According to the U.S. Department of Homeland Security (2008) and the Federal Bureau of Investigation 

406 

Active Shooter and Other Armed Assailant Drills 

INTRODUCTION 

The National Association of School Psychologists (NASP) and the National Association of School 
Resource Officers (NASRO) represent key members of school safety and crisis teams. We are 
committed to supporting school communities’ understanding and implementation of best practices 
related to school safety, school mental health, and crisis prevention and response. We have partnered 

(Blair & Schweit, 2014) an armed assailant is defined as an armed person who attempts to use deadly 
force on others, typically in a confined and populated area. The term active shooter refers to those 
assailants who use firearms, as opposed to knives or other weapons. Some U.S. states have mandated 
active shooter drills for schools, but have offered little to no guidance on proper implementation. 

Schools should plan for the rare possibility of an armed assailant as part of a comprehensive 
crisis/emergency preparedness effort; however, the nature and extent of those preparedness activities 
should be based upon a risk assessment of the crisis events a given school is most likely to confront. 
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How this training is conducted must carefully account for students’ developmental levels, school culture 
and climate, and features specific to each school community (such as geography, weather, crime, and 
environment). While one of the primary goals of crisis preparedness is to develop a sense of 
empowerment and control, armed assailant drills not conducted appropriately may cause physical and 
psychological harm to students, staff, and the overall learning environment. It is critical that 
administrators, school-employed mental health professionals, school resource and police officers, and 
crisis team members work closely together to carefully develop a staff and student training protocol that 
follows the best practice considerations outlined below. 

A. Background 

The 1999 shootings at Columbine High School ushered in heightened attention to the need for 
schools—and law enforcement—to be better prepared to respond to armed assailant situations. 
Subsequently, schools focused primarily on lockdown practices, while law enforcement focused on 
improving tactics to find and stop the assailant as quickly as possible. In 2013, the U.S. Department of 
Education recommended expanding the lockdown-only approach for schools (i.e., confining students 
and staff to their rooms) to an options-based approach that allows school staff to make more 
independent decisions about how to protect their students depending on evolving circumstances (e.g., 
evacuate the building rather than stay locked in a RC). These approaches include adapting the “Run, 
Hide, Fight” model that was originally developed for adults in response to workplace violence. This 
expansion has spurred a range of approaches to armed assailant training and an increase in the 
number of schools conducting drills with varying degrees of intensity and involvement of school staff 
and students. In some instances, drills are conducted with insufficient consideration of the potential 
psychological impact or appropriateness of a particular drill based on the developmental level or 
psychological risk factors of participants. 

B. Benefits and Concerns Associated With Armed Assailant Drills 

Costs versus benefits. School-associated homicides are extremely rare, accounting for less than 1% 
of all homicides among school-age youth (Robers, Kemp, Rathbun, & Morgan, 2014). While an attack 
by an armed assailant on school grounds is possible—and devastating if it happens—it is not as 
probable as other types of crisis events. Schools must consider the cost of some types of drills (e.g., 
full scale simulations), and whether investment in them will reduce resources available for other critical 
safety preparation activities such as first aid training, environmental design measures, and staff 
development focused on more comprehensive school safety preparedness. 

Empowerment versus potential harm. The primary purposes of an armed assailant drill are to 
provide law enforcement and relevant school leadership and staff the opportunity to practice skills and 
protocols and to identify and correct areas of weakness in knowledge, communication, coordination, 
and decision-making. The goal is to empower participants and save lives, and prepare professionals 
and staff for this role and responsibility. As the focus of such drills expands to include all staff and 
students, the potential for causing harm to participants expands as well. The level of drill intensity (e.g., 
use of loud gun fire and airsoft guns), extent of warning that a drill will occur, and whether participation 
is required or voluntary may affect reactions to the experience. Additionally, an individual’s cognitive 
and developmental levels, personality, history of adverse or traumatic experiences, and psychological 
makeup are among the many factors that influence the potential for harm. 

It is essential to include parents in discussions of their child’s developmental level, education, and 
readiness for armed assailant drills. Highly sensorial armed assailant drills for students in preschool 
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and elementary learning environments are not recommended. Any such drills should be conducted 
using age appropriate simulation stimuli (e.g., the sound of gunshots near a preschool room would not 
be appropriate). 

Available research. Practicing disaster response procedures has been found to increase the 
probability of adaptive behavior during a crisis (Jones & Randall, 1994; Miltenberger et al., 2005). 
Specifically, lockdown drills implemented according to best practices have been suggested to increase 
knowledge and skills of how to respond appropriately without elevating anxiety or perceived safety risk 
(Zhe & Nickerson, 2007). However, at present there is no empirical research regarding school-based 
armed assailant drills. 

Potential lawsuits. The manner in which some armed assailant drills (e.g., unannounced) have been 
conducted in the workplace has led to lawsuits imposed on employers due to psychological and 
physical harm sustained by some participants (Frosch, 2014). Schools need to determine to what 
extent advanced armed assailant drills are necessary and carefully construct these drills to avoid 
physical and/or psychological harm. Regardless of the projected benefits and perceived concerns, the 
fact remains that armed assailant drills are uncharted territory for schools. Schools that decide to 
conduct a drill should use a multidisciplinary safety team (including parents) that educates and trains all 
participants in relevant curricula and protocols. With careful planning, data collection, and continual 
review of these programs, schools can begin to develop an approach that minimizes negative effects 
and improves preparedness. 

PART II: DRILL APPROACHES AND PLANNING 

A. Traditional Lockdown Versus Options-Based Drills 

Lockdowns have been the standard approach for the school response to threatening situations for 
nearly two decades. Lockdowns involve locking the door, moving students out of sight, and requiring 
students to remain quiet within the room. Lockdowns should continue to be included in any options-
based approach to active assailant training. 

Options-based drills provide students and staff with a range of alternative strategies to save lives, and 
the permission to use them, depending on the situation. For instance the nature of the threat, time of 
day, and the location of students interact to affect the best options. The premise of options-based drills 
is to allow participants to make independent decisions including when and whether to evacuate, 
barricade RC doors, or as a last resort, counter the attack of the armed assailant. As with other safety 
drills (e.g., fire or tornado), it is important that options-based drills take into account the developmental 
levels of students as well as the physical layout of the school campus (e.g., ease of access to outside 
doors and proximity of places to hide other than a resource center). 

B. Hierarchy of Education and Training Activities 

Crisis preparedness exercises and drills should be conducted in a progression of steps that begin with 
basic activities and progress to more advanced drills and exercises as needed (with advanced 
simulations being a more advanced type of crisis preparedness activity). Schools should start with 
simple, low-cost, discussion-based exercises (e.g., introductions to crisis responders, orientation 
activities, use of instructional media, or tabletop drills) and, if the school safety team determines it 
appropriate, work their way toward more complex and expensive, operations-based exercises (e.g., 
walk-throughs, specific emergency drills, and crisis simulations; NASP, 2013; U.S. Department of 
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Education, 2006a). Appendix 1 summarizes this hierarchy of activities and provides an example 
of how armed assailant preparation could occur at each level. 

C. Simulations and Simulation Techniques 

Many schools are also using or considering simulation exercises. Simulations require that participants 
are provided with real time information and stimuli (e.g., simulated gunshots, PA announcements, and 
electronic communications) to determine the movements of an armed assailant in order to make the 

harmed from the use of simulation aids. In addition, for those with trauma histories, involvement in a 
highly sensorial armed assailant drill could trigger strong psychological reactions. Thus, to mitigate 

being fully informed about the drill. 

B. Considerations 

best decisions. It is important that simulation drills are preceded by extensive prior education and 
preparation, and consideration for individual readiness. For some participants, this intense exposure 
and practice may empower them with experience, options, and a sense of control. For others, this type 
of drill may be emotionally traumatic (Frosch, 2014). 

If a school deems it necessary to simulate an armed assailant, safety teams should carefully consider 
the number of different strategies for simulation during a drill, taking into account developmental age 
and readiness of staff before determining what techniques are most appropriate. 

Drills utilizing props and simulation aids. Props and other aids may be used to simulate a weapon, 
gunfire, or other desired circumstances that are associated with an armed assailant event. In advance 
of any drill, participants must be aware of the prop’s purpose and potential presence, particularly when 
the purpose of the prop is not obvious. For example, the use of an air horn, or other prop to simulate 
gunfire, may traumatize participants if they have not been instructed on the prop’s purpose in advance 
of the drill. 

Airsoft as a simulation aid. Airsoft guns (simulated weapons that shoot plastic BBs) may be used as 
a simulation aid during armed assailant drills. Caution must be exercised to ensure the safety of all 
participants prior to any drill involving airsoft guns. The authors of these guidelines have received 
anecdotal reports from school professionals of armed assailant drill participants being physically 

potential physical or psychological harm, opt-out opportunities should be offered to all participants after 

Schools must carefully consider the decision-making protocol for people to engage in a strategy other 
than lockdown. For instance, run/escape may lead to safety for some, but it might inadvertently lead to 
danger for others as students unknowingly “escape” into the path of an unknown assailant, expose 
them to the sight of injured or dead classmates and teachers, or result in students trampling each other 
to get to the exit door. These concerns need to be addressed when planning and practicing active 
assailant drills. Students should be taught to first and foremost follow the direction of their teacher, and 
how to make decisions if that teacher is incapacitated. Helping students and staff understand the 
decision-making criteria is crucial. It is also important to consider the special needs of students with 
disabilities, both in terms of a drill and the expectations for their functioning in the event of real 
emergency (U.S. Department of Education, 2006b). 
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C. Regular Practice 

As part of the initial planning process for crisis preparedness, schools should identify how to integrate 
and reinforce the concepts taught during the drills. Introductions, orientations, walk-throughs, and 
tabletop exercises should continue to be integrated into yearly crisis preparation activities so learned 
skills are refreshed and rehearsed. Frequent and varied practice, training, and discussion activities aid 
the development of readiness, providing staff and students the means to quickly access and apply their 
knowledge. 

PART III: DEVELOPMENTAL AND MENTAL HEALTH CONSIDERATIONS 

A. Impact of Adult Behavior on Children’s Behavior 

The behavior of an adult in an emergency directly affects the physical and psychological safety of 
students in crisis. Therefore, the effectiveness of armed assailant drills relies on educating and training 
adults carefully, responsibly, and continually. Students look to faculty and staff—the designated trusted 
adults—for direction and guidance. When adults are well-trained and stay calm, the students will follow 
and gain confidence and ability. 

B. Developmental Levels of Safety Awareness 

If schools opt to conduct an options-based or more advanced armed assailant training, it is critical that 
those planning and facilitating the training consider the cognitive and emotional development of all 
those involved. Safety and security professionals (e.g., SROs, police officers) often have a leadership 
role in conducting drills but must work collaboratively with school administration and school-employed 
mental health professionals in joint planning to ensure best practice guidelines are followed. Schools, 
educators, and parents are encouraged to adapt policies and training programs that consider their 
unique situations. Grade levels are not an absolute determinant. Individual levels may vary greatly due 
to cultural, educational level, and personal profiles within a community. It is also imperative that schools 
consider the individual psychological backgrounds, previous trauma experiences (including community 
trauma history), special needs, and personalities of students and staff. Regardless of training level, 
some individual personality types are better able to respond assertively than others in moments of 
crisis. Each level has a corresponding age range and examples of appropriate types of activities and 
instructions to provide general guidance when preparing for an armed assailant training. 

C. Mental Health Support and Considerations 

School-employed mental health professionals should be a part of all stages of armed assailant drill 
preparation. 

Before an armed assailant drill or simulation. Drills may lead to stressful or traumatic reactions. If 
the drill will be a sensorial experience with, for example, simulated gunfire or individuals being tackled 
by the assailant, then participation should never be mandated for staff or students. Staff should also be 
taught to recognize common trauma reactions to help identify when a student, fellow staff member, or 
him/herself needs to be removed from the drill. Additionally, drills should be conducted early enough in 
the day to allow for debriefing participants afterward and assessing any adverse reaction. 
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During an armed assailant drill or simulation. Educators must monitor the reactions of themselves, 
each other, and students during the drill and have a means to quickly notify drill coordinators if a person 
exhibits physical (e.g., asthma or panic attack) or emotional (e.g., hysterical) reactions. Such reactions 
would necessitate removal from the drill and immediate support. School-employed health and mental 
health professionals must be present during the drill and available for assistance. 

After an armed assailant drill or simulation. Emotional or physical reactions can be delayed 
following a highly intense simulation drill. School staff and students should have access to school-
employed mental health professionals after the event to provide additional assistance if needed. 

D. Parent Consent 

Participation in an armed assailant drill should never be required for students or staff. Parent consent 
can come in the form of: 
 Parent permission – parents return a permission slip allowing their child to participate. 
 Passive consent – parents return a form only if they do NOT want their child to participate; no 

form returned implies permission. 
 Parent notification – parents are notified, but no consent form is used; thus schools assume 

participation is granted unless parents assertively state otherwise. 

E. Balancing Staff Opt-Out With the Need for Universal Preparedness 

It is important to have all staff operating with the same understanding in an emergency situation. In 
cases where staff opt-out of a more advanced armed assailant drill, schools should provide the 
essential information and training through additional, less sensorial training exercises, such as a 
tabletop activity, as outlined in the hierarchy of education and training activities. 

PART IV: STEPS TO CONDUCTING SAFE, EFFECTIVE, AND APPROPRIATE DRILLS 

1. Create a school safety team—ideally made up of an administrator; school mental health 
professional; school nurse; teachers; security personnel; parents; and students—that: 
 Identifies a lead person to coordinate school safety efforts, including drills; 
 Establishes and communicates the roles and responsibilities during drills and in real-life crisis 

situations; 
 Takes a lead in identifying the most appropriate preparedness activities for the school; 
 Provides ongoing professional development and training as needed; and 
 Ensures that the school’s policies are in compliance with state laws and school board policies. 

2.		 Conduct an assessment of the school community to: 
 Identify the types of crisis events most likely to occur, 
 Determine the current school culture and climate, 
 Map existing resources and capacities of school personnel or school safety teams, and 
 Identify any related policies that should be considered in the planning of drills. 

3.		 Implement a cost–benefit analysis that: 
 Considers financial costs in relation to the likelihood of a particular crisis; 
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4. Tailor drills to the context of the school environment, taking into consideration: 
 The primary goal of the drill (e.g., training for law enforcement versus staff and/or students); 
 Age, cognitive, and developmental levels of awareness of students; 
 Students with physical, sensory, or other disabilities that may require unique instructions during 

a drill or real-life event; 
 The capacity, comfort level, and trust among staff; 
 Administrative support; 
 Optimal timing, including time of year, day of the week, and time of the day; 
 Relationships with external partners, law enforcement, and other first responders; and 
 The layout of the school building and campus. 

5. Create a plan of progression that: 
 Considers whether any previous activities have been conducted in the school; 
 Starts with simple, low-cost, discussion-based exercises; 
 Considers all available types of drills; 
 Identifies specific objectives and goals for the drills; and 
 Identifies a timeline and metrics to help determine whether more complex exercises are needed. 

6. Prepare for logistics of the drill to ensure that: 
 Previous traumatic experiences of those involved are considered; 
 School staff learn to recognize stressful reactions to drills; 
 Methods exist to opt out (for staff and students) or remove someone from a drill, including 

parental consent/permission if students are involved; 
 School-employed mental health professionals are available to provide support to those 

experiencing a negative reaction to the drill; 
 Adequate follow up is available for students or staff with questions; and 
 Appropriate methods to evaluate outcomes are implemented. 

7. Develop a communications plan that: 
 Informs members of the school community of planned drills and what will be entailed; 

 Identifies what resources, activities, or preparedness training must be replaced or postponed to 
engage in active shooter or other armed assailant drills; 

 Balances the need to empower school staff while minimizing potential harm (e.g., triggering 
stressful or traumatic reactions to live simulation drills); 

 Considers the current knowledge and identified needs of the staff; and 
 Considers legal requirements (e.g., state law) related to conducting active assailant drills and to 

what degree drills are required to be full-scale simulations versus other lower cost exercises. 

	 Facilitates open communications with families, including translated materials and the 
opportunity for family members to talk with relevant staff about concerns;
	

 Provides opt-out options for staff and students; and
	
 Encourages feedback and evaluation by participants after the fact.
	

8.		 Establish a long-term follow up plan to support sustainability that considers: 
 What additional training is required; 
 How the drill integrates with other school safety and crisis prevention efforts; 
 How current and previous training and knowledge can be maintained and built upon; and 
 When follow-up should be conducted and how often. 
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CONCLUSION 

Training exercises and drills to prepare for active shooters or other armed assailants should be 
based on the specific needs and context of each school and community. It is critical that 
schools recognize that this type of drill is just one specific component of comprehensive crisis 
preparedness and response that includes prevention, protection, mitigation, response, and 
recovery. Schools should consider the most cost-effective method of preparing students and 
staff for an active shooter situation while balancing the physical and psychological risks 
associated with such drills. 
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INCIDENT COMMAND TEAM ASSIGNMENTS 
(This assignment list identifies the names of 

individuals assigned to positions) 

Primary Position Alternate 

Mary Bixby Incident Commander Tim Tuter 

Tim Tuter Safety Officer Angela Neri 

Jackie Robertson Public Information Officer  (PIO) Tiffany Yandell 

Eleanor Pe Liaison Officer Jackie Robertson 

Tim Tuter Operations Chief  Jay Garrity 

Angela Neri Facility Check/Security Jay Garrity 

Safety Ambassador by 
Location 

Search & Rescue Team Leader Jay Garrity 

Eleanor Pe First Aid & Medical Team Leader Designated per location 

School Coordinator Assembly Area Jay Garrity 

Safety Ambassadors 
(per location) 

Request Point Jay Garrity 

Safety Ambassadors 
(per location) 

Release Point Jay Garrity 

Jay Garrity Planning Chief / Logistics Chief Gail Levine 

Angela Neri Documentation Aida Garcia 

Tiffany Yandell Situation Analysis  Angela Neri, Eleanor Pe 

Tiffany Yandell Supplies/Facilities/Staffing Angela Neri, Aida Garcia 

Lynne Alipio Finance & Administration Chief Norma Guerrero 
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Position Activation Information 

Equipment 
Every position on the Incident Command Team will require the following equipment: 

1. Identification vest 
2. Two-way campus radio 
3. Paper and pens/pencils 
4. Job description clipboard 

Position-Specific Equipment 

2. Return equipment and reusable supplies to Logistics. 

Certain positions require special equipment or forms.  Such specific needs are identified 
on the individual position checklists. 

Position Activation 
1. Once notified of your assignment, put on your vest. 
2. Check in with the Incident Commander at the Incident Command Post for a 

situation briefing. 
3. Check in with your Chief for details and updates associated with your position. 
4. Obtain necessary equipment and supplies. 
5. Open and maintain a Position Log.  Maintain all required records and 

documentation to support the history of the emergency or disaster.  Document: 
a. Messages received 
b. Actions taken 
c. Decision justifications and documentation 
d. Requests filled 
e. Document missing staff 

Position Deactivation 
1. At the direction of the Incident Commander, deactivate your position and close 

out all logs.  Provide logs, timekeeping records, and other relevant documents to 
the Documentation Unit. 
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Lead by example: your behavior sets tone for staff and students. 

Emergency Disaster Kit 

Position-Specific forms 
AM/FM radio (battery) 
Command Post Tray (pens, etc.) 

Tables & chairs (if Command Post is outdoors) 
Job Description Clipboards 
Bull horn 
Staff rosters (2 sets) 

 Copies of Forms 

 Assess type and scope of emergency. 
 Determine threat to human life and structures. 
 Implement Emergency Plan and Emergency Procedures. 
 Develop and communicate an Incident Action Plan with objectives 

and a time frame to meet those objectives. 
 Activate functions (assign positions) as needed. 
 Fill in Incident Command Team Assignment Form as positions are 

staffed. 

for long-term operations. 
During Event: 

419 

Section:  Command
 
Position: Incident Commander
 

Responsibility:	 The Incident Commander is solely responsible for emergency and 
disaster operations and shall remain at the Command Post to observe 
and direct all operations. Ensures the safety of students, staff and 
others. 

Special Equipment: 

Start-Up: 

 Crisis Response Boxes 


 Master keys 






 Emergency Plan 








 Appoint a backup or alternate Incident Commander in preparation 

 Continue to monitor and assess total school situation: 
 View location map periodically for Search & Rescue progress and 

damage assessment information. 
 Check with chiefs for periodic updates. 
 Reassign personnel as needed. 
 Develop and communicate revised incident action plans as 

needed. 
 Authorize release of information. 
 Utilize your back up; plan and take regular breaks, 5-10 minutes 

each hour, relocate away from the CP. 
 Plan regular breaks for all staff and volunteers. Take care of 

your caregivers! 
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 Release staff as appropriate. By law, during a disaster, the staff 
will become “Disaster Service Workers.” 

 Remain on and in charge of your RC until the incident has been 
resolved. 

After: 
 Authorize deactivation of sections or units when they are no 

longer required. 
 Deactivate the entire emergency response. 
 Ensure that any open actions not yet completed will be taken care 

of after deactivation. 
 Ensure the return of all equipment and reusable supplies to 

Logistics. 
 Close out all logs. Ensure that all logs, timekeeping records, 

reports, and other relevant documents are completed and 
provided to the Documentation Unit. 

 Proclaim termination of the emergency and proceed with recovery 
operations if necessary. 
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Reports To: 

Staffing 
Characteristics: 

Responsibility: 

Special Equipment: 

During Event: 

Section:  Command
 
Position:  Safety Officer
 

Incident Commander 

It is common for the Incident Commander to carry out these 
duties. A separate position checklist is here in the event the 
Incident Commander needs to assign the duties to another
individual. 

The Safety Officer ensures that all activities are conducted in as safe 
a manner as possible under the circumstances which exist. 

 Hard hat (if available) 

 Monitor drills, exercises, and emergency response activities for 
safety. 

 Identify and mitigate safety hazards and situations. 
 Stop or modify all unsafe operations. 
 Ensure that responders use appropriate safety equipment. 
 Think ahead and anticipate situations and problems before they 

occur. 
 Anticipate situation changes, such as severe aftershocks, in all 

planning. 
 Keep the Incident Commander advised of your status and activity 

and on any problem areas that now need or will require solutions. 
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Section:  Command
 
Position:  Public Information Officer
 

Reports To:	 Incident Commander 

Staffing 
Characteristics:	 It is common for the Incident Commander to carry out these 

duties. A separate position checklist is here in the event the 
Incident Commander needs to assign the duties to another
individual. 

Responsibility: Staff, students, parents and the public has the right and need to know 
important information related to emergencies/disaster at the school as 
soon as it is available. 

The Public Information Officer acts as the official spokesperson for the 
school in an emergency situation. 

Special Equipment: 
 Battery operated AM/FM radio 
 Marking pens 
 Scotch tape/masking tape 
 Forms: 

 Public Information Release Worksheet 
 School Accountability Report Card 

 Scissors 
 School map(s) and area map(s): 

 8-1/2 x 11 handouts 
 Laminated display 

 Tape recorder and tapes 
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Start-Up Activities: 
 Determine a possible “news center” location as a media reception 

area (located away from the Command Post and students). Get 
approval from the Incident Commander. 

 Identify yourself as the “Public Information Officer” (vest, visor, 
sign, etc.) 

 Assess situation and obtain statement from the Incident 
Commander. Tape-record, if possible. 

 Advise arriving media that the school is preparing a press release 
and approximate time of its issue. 

 Open and maintain a position log of your actions and all 
communications. If possible, tape media briefings. Keep all 
documentation to support the history of the event. 

During Event: 
 Keep up-to-date on the situation. 
 Statements must be approved by the Incident Commander and 

should reflect: 
 Reassurance — EGBOK — “Everything’s Going To Be OK.” 
 Incident or disaster cause and time of origin. 
 Size and scope of the incident. 
 Current situation — condition of school, evacuation progress, 

care being given, injuries, student release location, etc. Do 
not release any names. 

 Resources in use. 
 Best routes to school if known and appropriate. 
 Any information school wishes to be released to the public. 
 Read statements if possible. 

 When answering questions, be complete and truthful, always 
considering confidentiality & emotional impact. Avoid speculation, 
bluffing, lying, talking “off the record,” arguing, etc. Avoid use of 
the phrase “no comment.” 

 Remind school/staff volunteers to refer all questions from 
media or waiting parents to the PIO. 

 Update information periodically with Incident Commander. 
 Ensure announcements and other information is translated into 

other languages as needed. 
 Monitor news broadcasts about incident. Correct any 

misinformation heard. 
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Section:  Command 
Position:  Liaison Officer 

Reports to:	 Incident Commander 

Staffing 
Characteristics:	 It is common for the Incident Commander to carry out these 

duties. A separate position checklist is here in the event the 
Incident Commander needs to assign the duties to another
individual. 

Responsibility: The Liaison Officer serves as the point-of-contact for Agency 
Representatives from assisting organizations and agencies outside the 
school and assists in coordinating the efforts of these outside agencies by 
ensuring the proper flow of information. 

During Event: 
 Brief Agency Representatives on current situation, priorities and 

incident action plan. 
 Ensure coordination of efforts by keeping Incident Commander 

informed of agencies’ action plans. 
 Provide periodic update briefings to Agency Representatives, as 

necessary. 
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Section: Operations
 
Position:  Operations Chief
 

Reports to:	 Incident Commander 

Staffing 
Characteristics:	 The Operations Chief should be a staff member familiar with the school 

and be trained in response skills. 

Responsibility: The Operations Chief manages the direct response to the disaster, which 
can include Facility Check & Security Unit, Search & Rescue Unit, and 
First Aid & Medical Unit. 

Special Equipment: 
 Search & Rescue equipment 
 Maps: See Crisis Response Box 

During Event: 
 Assume the duties of all operations positions until staff is available 

and assigned. 
 As staff is assigned, brief them on the situation and supervise their 

activities, utilizing the position checklists. 
 If additional supplies or staff is needed for the Operations Section, 

notify Logistics. When additional staff arrives, brief them on the 
situation, and assign them as needed. 

 Coordinate Search & Rescue operations. Appoint Search & Rescue 
Team Leader to direct their operations, if necessary. 

 As information is received from operations staff, pass it on to Situation 
Analysis and/or the Incident Commander. 

 Inform the Incident Commander regarding tasks and priorities. 
 Make sure that Operations staff is following standard procedures, 

utilizing appropriate safety gear, and documenting their activities. 
 Schedule breaks and reassign Operations staff within the section as 

needed. 
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Controls utilities, restricts access to unsafe areas and communicates 
damage to the Incident Commander. Also assists with traffic control for 
public safety vehicles, parent pick-up and the media. 

 Hard hat 
 Work gloves 
 Whistle 
 Master keys 
 Bucket or duffel bag with goggles 
 Flashlight 
 Dust masks 
 Yellow caution tape 
 Shutoff tools — for gas & water (crescent wrench) 

 Check condition and take along appropriate tools. 

 As you do the following, observe the campus and report any damage 
to the Command Post.* 

 Lock or open gates and major external doors appropriate for the 
situation. 

 Locate/control/extinguish small fires as necessary. 
 Check gas meter and, if gas is leaking, shut down gas supply. 
 Shut down electricity only if building has clear structural damage or 

advised to do so by Command Post. 
 Post yellow caution tape around damaged or hazardous areas. 
 Verify that campus is “locked down” and report same to Incident 

Command Post. 
 Advise Incident Command Post of all actions taken for information and 

Reports to: 

Staffing 
Characteristics: 

Responsibility: 

Special Equipment: 

Start Up Activities: 

During Event: 

426 

Section: Operations
 Position: Facility Check & Security 

Operations Chief 

Building Safety Supervisor or others familiar with the school’s facilities. 

proper logging. 
 Be sure that the entire campus has been checked for safety hazards 

and damage. 
 No damage should be repaired prior to full documentation, such as 

photographs and video evidence, unless the repairs are essential to 
immediate life-safety. 

 Direct traffic of vehicles of parents, public safety, and media as 
appropriate. 
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Check for damage, rescues victims, establishes and directs Search & 
Rescue Teams as needed, reports situation to the Operations Chief. 

Search & Rescue Team Member Backpack 

You must be wearing sturdy shoes and long sleeves. 
Put batteries in flashlight. 
First to arrive assumes role of Team Leader and obtains a briefing 
from the Operations Chief, noting known fires, injuries, or other 
situations requiring response. 
Teams should be assigned based on available manpower. 

 Buddy system: Minimum of 2 persons per team. 
 Take no action that might endanger you. Do not work beyond 

your expertise. Use appropriate safety gear. Size up the situation 
first. 

 Follow all operational and safety procedures. 
 Report gas leaks, fires, or structural damage to Command Post 

immediately upon discovery. Shut off gas or extinguish fires, if 
possible. 

 Before entering a building, inspect complete exterior of building. 
Report structural damage to team leader. Use yellow caution tape to 
barricade hazardous areas. Do not enter severely damaged 
buildings. 



visually and vocally. Listen. 


427 

Section: Operations 
Position:  Search & Rescue Team Leader 

Reports to: Operations Chief 

Staffing 
Characteristics: Trained in Search & Rescue 

Responsibility: 

Special Equipment: 


Start-Up Activities: 








During Event: 

If building is safe to enter, search assigned area (following map) using 
orderly pattern. Check all rooms. Use chalk or grease pencil to mark slash 
on door when entering room. Check under desks and tables. Search 

When injured victim is located, team transmits location, number, and 
condition of injured to Command Post. Do not use names of students 
or staff. Follow directions from Command Post. 
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Check the RC for damage, rescues victims, reports situation to the 

Search & Rescue Team Member Backpack 

You must be wearing sturdy shoes and long sleeves. 
Put batteries in flashlight. 
First to arrive assumes role of Team Leader and obtains a briefing 
from the Operations Chief, noting known fires, injuries, or other 
situations requiring response. 
Teams should be assigned based on available manpower. 

 Buddy system: Minimum of 2 persons per team. 
 Take no action that might endanger you. Do not work beyond 

your expertise. Use appropriate safety gear. Size up the situation 
first. 

 Follow all operational and safety procedures. 
 Report gas leaks, fires, or structural damage to Command Post 

immediately upon discovery. Shut off gas or extinguish fires, if 
possible. 

 Before entering a building, inspect complete exterior of building. 
Report structural damage to team leader. Use yellow caution tape to 
barricade hazardous areas. Do not enter severely damaged 
buildings. 



visually and vocally. Listen. 


428 

Section: Operations 
Position:  Search & Rescue Team 

Reports to: Search & Rescue Team Leader 

Staffing 
Characteristics: Trained in Search & Rescue 

Responsibility: 
Search & Rescue Team Leader. 

Special Equipment: 


Start-Up Activities: 








During Event: 

If building is safe to enter, search assigned area (following map) using 
orderly pattern. Check all rooms. Use chalk or grease pencil to mark slash 
on door when entering room. Check under desks and tables. Search 

When injured victim is located, team transmits location, number, and 
condition of injured to Command Post. Do not use names of students 
or staff. Follow directions from Command Post. 
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Leader to team providing emergency medical response, first aid, and 

First Aid Supplies: Stretchers, Blankets, Vests (if available), Quick 
reference medical guides 

Forms: Notice of First Aid Care Given Form 
Medical Treatment Victim Log 
Morgue supplies: 

Tags 
 Vicks Vapor Rub 
 Pens/Pencils 
 Plastic tarps 
 Plastic trash bags 
 Stapler 
 Duct tape 
 2" cloth tape 

Start-Up Activities: 
 Establish scope of disaster with the Incident Commander and 

determine probability of outside emergency medical support and 
transport needs. 

staff and student needs 

429 

Section: Operations 
First Aid & Medical Team Leader 

Reports to: Operations Chief 

Staffing 
Characteristics: Trained as a leader in providing emergency medical and psychological 

Responsibility: 

Special Equipment: 

aid (i.e. School Nurse). 

psychological, or CISM counseling. 

 Marking pens 


 Tables & chairs 
 Ground cover/tarps 






 

 Request assistance from the Crisis Response Team for psychological 

 Make personnel assignments. If possible, assign a minimum of two 
people to Triage, two to Immediate, two to Delayed, and two to 
Psychological. 

 Set up First Aid & Medical Treatment Area in a safe place, away from 
students and parents, with access to emergency vehicles. Obtain 
equipment/supplies from the container. 

 Assess available inventory of supplies & equipment. 
 Review safety procedures and assignments with personnel. 
 Establish point of entry (“triage”) into treatment area. 
 Establish “immediate” and “delayed” treatment areas. 
 Set up a separate Psychological First Aid area with staff trained in 
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430 

 Maintain respectful attitude. 

During Event: 
 Oversee care, treatment, and assessment of patients 
 Ensure caregiver and rescuer safety 
 Latex gloves for protection from body fluids; replace with new 

gloves for each new patient. 
 Make sure that accurate records are kept. 
 Provide personnel response for injuries in remote locations or request 

Logistics for staffing assistance. 
 If needed, request additional personnel from Logistics. 
 Brief newly assigned personnel. 
 Report deaths immediately to Operations Chief. 
 After pronouncement or determination of death: 
 Do not move the body until directed by Command Post. 
 Do not remove any personal effects from the body. Personal 

effects must remain with the body at all times. 
 As soon as possible, notify Operations Chief, who will notify the 

Command Post, who will attempt to notify law enforcement 
authorities of the location and, if known, the identity of the body. 
The law enforcement authorities will notify the Coroner. 

 Keep accurate records and make available to law enforcement 
and/or the Coroner when requested. 

 Write the following information on two tags: 
o Date and time found. 
o Exact location where found. 
o Name of decedent, if known. 
o If identified—how, when, by whom. 
o Name of person filling out tag. 
o Attach one tag to body. 
o If the Coroner’s Office will not be able to pick up the body 

CISM from the Crisis Response Team. 
 Establish the need for a temporary morgue. If a morgue is needed, 

establish an appropriate location in consideration of the following: 
 If directed, set up morgue area. Verify: 
 Tile, concrete, or other cool floor surface 
 Accessible to Coroner’s vehicle 
 Remote from assembly area 
 Security: keep unauthorized persons out of morgue. 

soon, place body in plastic bag(s) and tape securely to prevent 
unwrapping. Securely attach the second tag to the outside of 
the bag. Move body to morgue. 

 Place any additional personal belongings found in a separate container 
and label as above. Do not attach to the body—store separately near 
the body. 

 Keep Operations Chief informed of overall status. 
 Set up morgue, if necessary, in cool, isolated, secure area; follow 

guidelines. 
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 Stay alert for communicable diseases and isolate appropriately. 

After: 
 Conduct a Critical Incident Stress Debriefing for staff. 
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432 

Section: Operations 
Position:  First Aid & Medical Team 

Reports to: First Aid & Medical Team Leader 

Staffing 
Characteristics: Trained in first aid and CISM

 Responsibility: Works with a buddy to administer first-aid and arrange for transport of 
victims as necessary. 

Special Equipment: 
 First-aid supplies (See Section Five) 
 Marking pens 
 Stretchers, blankets, vests (if available) 
 Quick reference medical guides 
 Tables, chairs, ground cover/tarps, medication from health office 
 Forms: Notice of First Aid Care Given Form , First Aid & Medical 

Treatment Victim Log 
 Start-Up Activities: 
 Obtain & wear personal safety equipment including latex gloves. 
 Use approved safety equipment and techniques. 
 Check with First Aid & Medical Team Leader for assignment. 

During Event: 
 Administer appropriate first aid. 
 Keep accurate records of care given. 
 Continue to assess victims at regular intervals. 
 Report deaths immediately to First Aid & Medical Team Leader. 
 If & when transport is available, do final assessment and document on 

triage tag. Keep and file records for reference—do not send with 
victim. 

 Student’s Emergency Card must accompany student removed from 
campus to receive advanced medical attention. Send emergency out-
of-area phone number if available. 

Triage Entry Area: 
 Staffed with minimum of 2 trained team members, if possible. 
 One member confirms triage tag category (red, yellow, green) and 

directs to proper treatment area. Should take 30 seconds to assess 
— no treatment takes place here. Assess, if not tagged. 

 Second team member logs victims’ names on form and sends forms 
to Incident Command Post as completed. 

Treatment Areas (“Immediate” & “Delayed”) 
 Staff with minimum of 2 team members per area, if possible. 
 One member completes secondary head-to-toe assessment. 
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 Second member records information on triage tag and treatment 
records. 

 Follow categories: Immediate, Delayed, Dead 

After: 
 Clean up First Aid & Medical Treatment Area. Dispose of hazardous 

waste safely. 
 Assist in the Critical Incident Stress Debriefing for the staff 
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Responsibility: Ensure the care and safety of all students (except those who are in the 
First Aid & Medical Treatment Area). 

Special Equipment: 
 Ground cover and tarps 
 First aid kit, water, food, sanitation supplies 
 Student activities: books, games, coloring books, etc. 
 Forms: 
o Student Accounting Form 
o Notice of First Aid Care Given Form 

Start-Up Activities: 
 Request additional personnel, if needed. 
 If school is evacuating: 
 Verify that the assembly area and routes to it are safe. 
 Count or observe the students as they exit, to make sure that all 

students evacuate. 
 Initiate the set-up of portable toilet facilities and hand-

washing stations. 

During Event: 
 Monitor the safety and well-being of the students and staff in the 

Assembly Area. 
 Administer minor first aid as needed. 
 Support the Release Gate Unit process by releasing students with 

appropriate paperwork. 
 When necessary, provide water and food to students and staff. 
 Make arrangements for portable toilets if necessary, ensuring that 

students and staff wash their hands thoroughly to prevent disease. 
 Make arrangements to provide shelter for students and staff. 
 Arrange activities and keep students reassured. 

434 

Section: Operations
 
Position:  Assembly Area
 

Reports to: Operations Chief 

Staffing 
Characteristic: Trained in managing large groups of students 

 Update records of the number of students and staff in the assembly 
area (or in the buildings). 

 Direct all requests for information to the Public Information Officer. 
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435 

Section: Operations 
Position:  Request Gate 

Reports to: Operations Chief 

Staffing 
Characteristics: School staff or volunteers 

Responsibility: Assure proper processing of reunification requests at the Request Gate. 
Also, process requests from volunteers. 

Special Equipment: 
 Stapler 
 Box(es) of Emergency Cards 
 Signs: Parent Request Gate 
 Empty file boxes to use as out boxes 
 Forms: 
 Student Release Form 
 Volunteer Assignment List 

Start-Up Activities: 
 Secure area against unauthorized access. Mark gate with sign. 
 Set up Request Gate at the main student access gate. Use 

alphabetical grouping signs to organize parent requests. 
 Have Student Release Forms available for parents or guardians 

outside of fence at Request Gate. Assign volunteers to assist. 
 Ensure an adequate distance between the Request Gate and the 

Release Gate. 

During Event: 
 Follow procedures outlined below to ensure the safe reunification of 

students with their parents or guardians. 
 Refer all requests for information to the Public Information 

Officer.  Do not spread rumors! 
 If volunteers arrive to help, send those with Disaster Volunteer badges 

with photo ID to the Supply, Facilities, and Staffing Unit. If they are 
not registered (do not have badges), register them at the Request 
Gate. 

Reunification Procedures: 
 Requesting parent or guardian fills out Student Release Form, gives it 

to staff member, and shows identification. 
 Staff verifies identification, pulls Emergency Card from file, and 

verifies that the requester is listed on the card. 
 Staff instructs the requester to proceed to the Release Gate. 
 If there are two copies of the Emergency Cards (one at each gate), 

staff files the Emergency Card in the out box. If there is only one 
copy, runner takes the card with the Student Release Form, and staff 
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files a blank card with the student’s name on it in the out box. 
 Runner takes form(s) to the designated resource center. 

Note:  If a parent or guardian refuses to wait in line, don’t argue. Note time with 
appropriate comments on Emergency Card and place in out box. 

If student is with class: 
 Runner shows Student Release Form to the teacher 
 Teacher marks box, “Sent with Runner.” 
 If appropriate, teacher sends parent copy of Notice of First Aid Care 

Given Form with the runner. 
 Runner walks student(s) to Release Gate. 
 Runner hands paperwork to staff at Release Gate. 

If student is not with the class: 
 Teacher makes appropriate notation on Student Release Form: 
 “Absent” if student was never in school that day. 
 “First Aid” if student is in First Aid & Medical Treatment Area. 
 “Missing” if student was in school but now cannot be located. 
 Runner takes Student Release Form to the Command Post. 
 Command Post verifies student location if known and directs runner 

accordingly. 
 If runner is retrieving multiple students and one or more are 

missing, walk available students to Release Gate before 
returning “Missing” forms to the Command Post for verification. 
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437 

Section:  Operations 
Position:  Release Gate 

Reports to: Operations Chief 

Staffing 
Characteristics: School staff or volunteers 

Responsibility: 

Special Equipment: 

Start-Up Activities: 

During Event: 

Assure proper reunification of student with parent or guardian at the 
Release Gate. 

 Stapler 
 Signs: Parent Release Gate 
 Empty file boxes to use for processed Student Release Forms 

 Secure area against unauthorized access. Mark gate with sign. 
 Set up Release Gate away from the Request Gate. 
 Assign volunteers to assist, as needed. 

 Follow procedures outlined below to ensure the safe reunification of 
students with their parents or guardians. 

 Refer all requests for information to the Public Information 
Officer.  Do not spread rumors! 

If student is with class: 
 Runner shows Student Release Form to the teacher 
 Teacher marks box, “Sent with Runner.” 
 If appropriate, teacher sends parent copy of Notice of First Aid Care 

Given Form with the runner. 
 Runner walks student(s) to Release Gate. 
 Runner hands paperwork to staff at Release Gate. 
 Release staff match student to requester, verify proof of identification, 

ask requester to fill out and sign the lower portion of Student Release 
Form, and release student. Parents are given the Notice of First Aid 
Care Given Form, if applicable. 

If student is not with the class: 
 Teacher makes appropriate notation on Student Release Form: 
 “Absent” if student was never in school that day. 
 “First Aid” if student is in First Aid & Medical Treatment Area. 
 “Missing” if student was in school but now cannot be located. 
 Runner takes Student Release Form to Incident Command Post. 
 Incident Command Post verifies student location if known and directs 

runner accordingly. 
 If runner is retrieving multiple students and one or more are missing, 
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438 

walk available students to Release Gate before returning “Missing” 
forms to Incident Command Post for verification. 

 Parent should be notified of missing student status and escorted to 
crisis counselor. 

 If student is in first aid, parent should be escorted to First Aid & 
Medical Treatment Area. 

 If student was marked absent, parent will be notified by staff member. 
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439 

Section:  Planning & Intelligence 

Position:  Planning & Intelligence Chief/Logistic Chief
 

Reports to: Incident Commander 

Staffing 
Characteristics: Someone familiar with the school and its occupants 

Responsibility: Collection, evaluation, documentation, and use of information about the 
incident. 

Equipment: 
 File box(es) 
 Dry-erase pens and eraser 
 Forms: 
 Position Log 

During Event: 
 Assume the duties of all Planning Section positions until staff is 

available and assigned. 
 As (or if) staff is assigned, brief them on the situation and supervise 

their activities, utilizing the position checklists. 
 Assist the Incident Commander in writing Incident Action Plan 
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duties. A separate position checklist is here in the event the
Planning & Intelligence Chief needs to assign the duties to another 
individual. 

Responsibility: Collection, evaluation, documentation and status of all documents 
associated with the emergency response, including financial 
expenditures, timekeeping, and other necessary documentation. 

Special Equipment: 
 File box(es) 
 Forms: 
 Position Log 

During: 
Records: 
 Maintain time log of the Incident, noting all actions and reports. 
 Record verbal communication for basic content. 
 Log in all written reports. 
 Important: A permanent log may be typed or rewritten at a later 

time for clarity and better understanding. Keep all original notes 
and records—they are legal documents. 

 File all reports for reference. 

Student and Staff Accounting: 
 Receive, record, and analyze Student Accounting Forms. 
 Check off staff roster. Compute number of students, staff, and others 

on campus for Situation Analysis. Update periodically. 
 Report missing persons and damage to the Incident Command Post. 
 Report first aid needs to First Aid & Medical Team Leader. 
 File forms for reference. 

440 

Section:  Planning & Intelligence 
Position:  Documentation 

Reports to: Planning Chief 

Staffing 
Characteristics: It is common for the Planning & Intelligence Chief to carry out these 

 Track regular and overtime of all staff. 

After: 
 Collect and file all paperwork and documentation from deactivating 

sections. 
 Securely package and store these documents for future use. 
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441 

Section:  Planning & Intelligence
 
Position:  Situation Analysis
 

Reports to: Planning Chief 

Staffing 
Characteristics: It is common for the Planning & Intelligence Chief to carry out these 

duties. A separate position checklist is here in the event the 
Planning & Intelligence Chief needs to assign the duties to another 
individual. 

Responsibility: Analyzes the range of events impacting the school to provide the Incident 
Commander and the rest of the Incident Command Team with cumulative 
information about the incident. 

Special 
Equipment: 

 Dry-erase pens and eraser 
 File box(es) 
 Map of local area 

During: 
Situation Status Map: 
 Collect, organize and analyze situation information. 
 Mark school map appropriately as related reports are received. This 

includes but is not limited to Search & Rescue reports and damage 
updates, giving a concise picture status of campus. 

 Preserve map as legal document until photographed. 
 Use area-wide map to record information on major incidents, road 

closures, utility outages, etc. (This information may be useful to staff 
for planning routes home, etc.) 

Situation Analysis: 
 Provide current situation assessments based on analysis of 

information received. 
 Develop situation reports for the Incident Command Post to support 

the action planning process. 
 Think ahead and anticipate situations and problems before they 

occur. 
 Report only to Incident Command Post personnel.  Refer all other 

requests to Public Information Officer. 
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442 

Section: Logistics 
Position:  Logistics Chief 

Reports to: Incident Commander 

Staffing 
Characteristics: Administrative skills 

Responsibility: The Logistics Section is responsible for providing facilities, services, 
personnel, equipment, and materials in support of the incident. 

Special 
Equipment: 

 Cargo container or other storage facility with all emergency supplies 
stored. 

 Forms: 
 Status Report 
 Volunteer Assignment List 

Start-Up Activities: 
 Assume the duties of all Logistics positions until staff is 

available and assigned. 
 Ensure that the Incident Command Post and other facilities are setup 

as needed. 

During Event: 
 Coordinate supplies, equipment, and personnel needs with the 

Incident Commander. 
 Maintain security of cargo container, supplies and equipment. 

After: 
 Secure all equipment and supplies. 
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443 

Section: Logistics 
Position:  Supplies, Facilities, & Staffing 

Reports to:	 Logistics Chief 

Staffing 
Characteristics:	 It is common for the Logistics Chief to carry out these 

duties. A separate position checklist is here in the event the 
Logistics Chief needs to assign the duties to another 
individual. 

Responsibility: Provides facilities, equipment, supplies, materials, and staffing in support 
of the incident. 

Special 
Equipment: 

 Cargo container or other storage facility and all emergency 
supplies stored. 

Start-Up Activities: 
 Open supplies container or other storage facility if necessary. 
 Begin distribution of supplies and equipment as needed. 
 Set up the Incident Command Post (including Crisis Response Boxes 

and Emergency Disaster Kit) 
 Review staff roster and begin call-back, as required. 

During Event: 
 Maintain security of cargo container, supplies and equipment. 
 Distribute supplies and equipment as needed. 
 Assist team members in locating appropriate supplies and equipment. 
 Set up Staging Area, Sanitation Area, Feeding Area, First Aid & 

Medical Treatment Area, and other facilities as needed. 
 Coordinate with the Incident Commander on establishing the need for 

future work shifts and related staffing needs. 

After: 
 Secure all equipment and supplies. 
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Purchasing of all necessary materials, tracking financial records, maintain 
timekeeping records, student accountability during emergencies, and 
recovering school records following an emergency. 

As (or if) staff is assigned, brief them on the situation and supervise 
their activities, utilizing the position checklists. 
Work closely with Planning & Intelligence Section and Logistics 
Section on purchasing any necessary supplies, equipment, and 

 Track financial records. Maintains accurate and complete records of 
purchases. 

 Manage and analyze timekeeping records for emergency responders 
 Determine process for tracking regular and overtime of staff. 
 Ensure that accurate records are kept of all staff members, indicating 

hours worked. 
 If school personnel not normally assigned to the RC are working, be 

sure that records of their hours are kept. 
 Determine process for tracking purchases. 
 Track student accountability records during emergencies. Missing 

and extra students should be reported to allow for accurate 
accounting of students. 

approved by the Incident Commander. 

444 

Section: Finance & Administration 
Position:  Finance & Administration Chief 

Reports to: Incident Commander 

Staffing
 
Characteristics: Familiar with common financial record keeping standards.
	

Responsibility:
	

Special 
Equipment: 

 None 

During: 




materials. 

 Support Logistics in making any purchases which have been 

After: 
 Responsible for managing the recovery of school records and 

applying for reimbursement following an emergency. Work with 
Documentation Unit to gather all pertinent documents and records. 
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445 

Audeo II 

Resource Center Safety Ambassadors Responsibilities
	

The designated safety leaders are responsible for planning and implementation at the
	
resource center level. Resource Center Representatives will meet with their colleagues 
to discuss safety and training which will include: 

 Monitor compliance of safety drills 
 Ensure safety supplies are located in designated area and replenished. 
 Assign colleagues with specific duties prior to an event of an emergency 
 Meet with new resource center staff within 30 days 
 Update RC Exit Plan when necessary 
 Discuss safety when appropriate at monthly resource center meetings 
 Review and sign off on monthly Fire Extinguisher Inspection 

Resource Center Safety Ambassador 
Carlsbad Nichole Chase 
Carlsbad Annex Vivian Prak 
Escondido Jamila Wardak 
San Marcos Christine Lucas 
Westminster JoAnna Markland 
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Teacher Signatures 

Appendix L 



Signature Page for Teachers - Audeo Charter School II 

We the undersigned believe that the attached charter for the creation of Audeo Charter School II (the "Charter School") merits consideration and 
hereby petition the governing board of the Carlsbad Unified School District to grant approval of the charter pursuant to Education Code Section 
47605 to enable the creation of the Charter School. The Petitioners for the Charter School agree to operate the Charter School pursuant to the terms 
of the Charter Schools Act and the provisions of the Charter School's charter. The petitioners listed below certify that they are teachers who are 
meaningfully interested in teaching at the Charter School. 

By the Lead Petitioner: 

Lf\]~o*~ f)~~ 30 ,20l5
&~ D~ 

The petitioners recognize Mary Searcy Bixby as the Lead Petitioner and hereby authorize the Lead Petitioner to negotiate any amendments to the 
attached charter necessary to secure approval by the Carlsbad Unified School District governing board. 

By the Petitioners: 

Print Name Date 

10 30 VJIS 
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We the undersigned believe that the attached charter for the creation of Audeo Charter School II (the "Charter School") merits consideration and 
hereby petition the governing board of the Carlsbad Unified School District to grant approval of the charter pursuant to Education Code Section 
47605 to enable the creation of the Charter School. The Petitioners for the Charter School agree to operate the Charter School pursuant to the terms 
of the Charter Schools Act and the provisions of the Charter School's charter. The petitioners listed below certify that they are teachers who are 
meaningfully interested in teaching at the Charter School. 

By the Lead Petitioner: 
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The petitioners recognize Mary Searcy Bixby as the Lead Petitioner and hereby authorize the Lead Petitioner to negotiate any amendments to the 
attached charter necessary to secure approval by the Carlsbad Unified School District governing board. 
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MARY SEARCY BIXBY
	

CURRENT POSITION 
President of the Board of Directors 
Altus - Audeo Charter School 

10170 Huennekens Street, San Diego, CA 92121 
Telephone Number: 858-678-2050 
mbixby@audeocharterschool.net 

ADMINISTRATIVE EXPERIENCE 

President of the Board: July of 2001 to date 
Audeo Charter School 

As President, I participate in the formulation of the School’s general policy and programs, and the 
President presides over the Board of Directors’ meetings. 

The President plans and directs all aspects of Audeo’s policies, objectives, and 
initiatives. I am responsible for the short- and long-term objectives, growth and strategic plans of Audeo. 
As an educational expert, I rely on extensive experience and judgment to plan and 
accomplish goals. The President directs and allocates total organization resources 
toward the attainment of Audeo’s objectives and goals. A wide degree of creativity and latitude is 
expected. The President represents the final authority on organization policy. 

Audeo Charter School operates under the general direction of the Board of Directors within the policies and 
procedures established by the Articles of Incorporation, Bylaws, Resolutions, and Guidelines duly adopted 
and consistent with applicable federal, state and local laws. The President serves as the principal advisor to the 
Board of Directors and is responsible for providing overall direction and administration of the 
Corporation and the School.  

Executive Director: 1993 – June of 2003 
The Charter School of San Diego 
San Diego, California 

The Executive Director is specifically responsible for the following job functions: 

 Facilitating the strategic plan adopted by the Board of Directors 
. 

 Communicating the work of the School to the Board of Directors to the San Diego 
Unified School District and the community at large. 

1
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 Establishing the basic plans and procedures to ensure that the direction of 
implementation of the CSSD strategic plan is carried out in a cost effective and 
efficient manner. 

 Increasing the awareness throughout the community of the value of educational 
options 

 Representing the Board of Directors, as the founder of the School, in activities 
relating to public relations that might benefit the Corporation in their mission to 
improve public education. 

 Partnering with other organizations to enhance the effectiveness of grant making and 
programs meeting the needs of the community. 

 Being actively involved and informed in the design and development of legislation 
relating to the function of corporations, educational procedure, assessment and 
accountability, and all other statue or regulation affecting the operation of CSSD. 

 Overseeing the recruitment of competent staff that meet State requirements for 
instructors and fulfills the staff plan created to assure standards based instruction 
focused on the needs of students. 

 Assures the implementation prescribed by the “No Child Left Behind Act”. 

 Participating in the selection, training, and evaluation of staff to enhance their skills, 
improve performance, providing satisfaction and harmony within the School. 

 Assigns and coordinates the administrative team in their implementation of plans 
specifically developed to meet the expectations for their divisions. 

 Facilitates the fostering of leadership in all staff members and most specifically in 
those identified as having management potential. 

 Assuring that policies relating to employee compensation and benefits are 
administered in a cost effective manner that assures legal compliance for the 
Corporation. 

 Takes the actions necessary to generate a secure sprit of confidence and trust in the 
employees. 

 Deals with issues relating to staff discipline, safety, security, and legal compliance. 

 Regulates systems designed to assure that necessary filings for Federal, state and 
local agencies are met in a timely fashion. 

 Monitors all instructional outcomes and programs to assure that student needs are 
being met. 

 Certifies all testing and assessment. 

2 



   

 

 
 

 
  

 
 

      
  

   
 

   
   

 
   

   
 

 
    

  

 
  

   
 

 
 

    
 

  

 
    

 
 

   
 

 
  

 
 

  
 

 
 

 
  

 
 

  

 Reviews all purchases to assure that Corporation resources are being spent on 
materials that benefit student learning. 

 Assures that the purchase and dissemination of all instructional materials are 
managed in a way which is instructionally effective 

 Regularly reviews all components of the course of study to assure that they are 
consistent and clear and meet the expectations of the Board of Directors, San Diego 
City Schools, and the California State Department of Education. 

 Coordinates staff and resource personnel in the activities relating to the leasing of 
property used by the Corporation in transacting its business. 

 Enforces the guidelines for CSSD classrooms which include: attractive settings 
conducive to learning, use of space, application of technology, cleanliness, and 
safety. 

 Oversees all parent activities and assures that classroom teacher and parent 
communications are positive, regular, and centered on the improvement of student 
outcomes. 

 Guides staff in the operation of structures which utilizes a collaborative model in the 
development of process and procedure which assures quality instruction and 
corporate operation and function 

 Keeps abreast of new educational initiatives and actively works to contribute to 
educational reform efforts as they may relate to the School. 

 Actively works to create and fund new programs, which move the Student Success 
Programs vision of educational reform forward by further meeting student needs. 

 Directing activities necessary to the well being of the School to include charter 
renewal activities, accreditation, and the execution of plans relating to growth. 

 Oversees the design and implementation of marketing strategies created to assure the 
delivery of services to the target audiences most in need of high quality educational 
options. 

 Reviewing and approving all marketing materials used to support the growth and 
development of the School. 

 Working to ensure the integrity of all aspects of the Corporations activities. 

 Overseeing the preparing of the annual budget and revenue performance estimates for 
the organization. 

 Assuring that all financial documents are auditable and compliant with federal, state, 
and local regulation. 

 Executing grant funding in a manner which meets expectations for all instructional, 
operational, and financial outcomes. 
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 Assurance that the process for monitoring all fiscal resources for the School is 
regularly inventoried, maintained, formally auditable, and compliant with GASB 
regulation. 

 Oversees a high quality employee payroll function, standard fiscal reporting, STRS 
and PERS administration, and the appropriate record keeping necessary for strong 
documentation. 

 Other duties as assigned by the Board of Directors. 
. 

RELATED PROFESSIONAL ACTIVITIES 
Audeo Charter School, Chairman of the Board, 2000 – Present 
Mirus Secondary School, Chairman of the Board. 2007 - Present 

TEACHING EXPERIENCE 
Southwestern College, Chula Vista, California 
St. Rose of Lima Catholic School, Chula Vista, California 
St. Charles Catholic School, Chula Vista, California 

EDUCATION 

University of San Diego, San Diego, CA Doctoral Study 
University of San Diego, San Diego, CA MA in Curriculum and Instruction 
University of San Diego, San Diego, CA B.A. with major in English 
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JANE D. GAWRONSKI, Ph.D. 

CURRENT POSITION 
Director of Assessment and Outreach 

Center for Research in Mathematics and Science Education 
Professional Development Collaborative 

6475 Alvarado Road Suite 206 
San Diego, CA 92120 

jgawronski@projects.sdsu.edu 
And 

Executive Director, Foundation for the Improvement of Mathematics and Science Education 
San Diego State University Research Foundation 

ADMINISTRATIVE EXPERIENCE 

Superintendent:  1990 - 1998 
Escondido Union High School District 
California Superintendent of the Year, 1997 

Chief Executive Officer for 7,600 high school students and 17,000 adults with three comprehensive 
high schools, a continuation high school, an independent study high school, a Charter High School 
and an Adult Education program. Drop out rate decreased from 6.5% in 1990 to 2.95% in 1998, 
Advanced Placement course offerings and student participation increased and summer school 
enrollment increased by 73.5%. Construction included maintenance and operations facility, adult 
school offices, and a retrofit of a restaurant and strip shopping center purchased from RTC for a 
District Service Center.  A general obligation bond election for $43M passed with 71% approval to 
build a fourth comprehensive high school and to modernize the existing schools. 

Superintendent:  1987 - 1990 
West Covina Unified School District, West Covina, CA 

Developed and implemented a Fiscal Recovery Plan to repay $4.3M emergency appropriation from 
the State; implemented a school consolidation plan that closed a high school, two intermediate 
schools and one elementary school; negotiated sale of two surplus school sites; surveyed 
community and staff to assess school effectiveness; implemented instructional dean and grade level 
coordinator organizational structure at the consolidated high school, opened a new middle school 
on the site of the closed high school, developed and implemented a district mission statement with 
staff and community assistance. 

Assistant Superintendent: 1982 - 1987 
Educational Programs and Services 
Walnut Valley Unified School District, Walnut, CA 

Director: 1979 - 1982 
Planning, Research and Evaluation 
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San Diego County Department of Education 

Coordinator: 1974 – 1979 K-14 
Instructional Management; Computer Applications; Mathematics 
San Diego County Department of Education 

Curriculum Specialist, Mathematics: 1971 - 1974 K-12 
Minneapolis Public Schools/University of Minnesota; Teacher Center 

COMMUNITY ACTIVITY HIGHLIGHTS 
Ocean Beach Planning Board: Secretary, 2004 - present 
Ocean Beach Town Council: Member, Vice President–Membership, Liaison to Main Street 
Association, President, Past President, 1998 – present 
San Diego Dialogue Partner for K-12 School Reform: Member, 1998 – Present 
Escondido Chamber of Commerce: Member, Vice Chairperson for Special Events, Chairperson, 
1991 – 1998 
United Way North County Advisory Board:  Member, Capital Campaign, Nominating Committee, 
1992 – 1997 
Palomar-Pomerado Health System Community Health Care Advisory Council: Member, 1992 
1998 

RELATED PROFESSIONAL ACTIVITIES 
Charter School San Diego, Board of Directors, 2004 – Present 
Audeo Charter School, Board of Directors, 2001 – Present 
Administrators’ Association San Diego City Schools, Executive Director, 1998 - 99 
National Mathematics Initiative Assessment Advisory Group member, 1997 - 1998 
Policy Board, Advancement Via Individual Determination; San Diego County; 1994 -1998. 
Chairperson, San Diego County Scholastic Aptitude Test Task Force; 1994. 
Chairperson, External Assessment Working Group, Assessment STANDARDS, National Council 
of Teachers of Mathematics; 1993-95 
Study Group Member, Measuring What Counts, Mathematical Sciences Education Board; 1993 
Advisory Board Member, Maths in Context: A Connected Curriculum for Grades 5-8 Project, NSF 
project, University of Wisconsin; 1990-93  
Member, Program Effectiveness Panel, U. S. Department of Education, Washington, D. C.; 1990
95. 
Member of California State University Fullerton Educational Administrators Advisory Board; 
1987-90 
Member of Board of Advisors, California State Polytechnic University Center for Science and 
Mathematics Education; 1986 - 1990 
Chairperson, U. S. Office of Education Office of Educational Research and Information panel to 
recommend site for National Center for Technology in Education, June, 1988; Washington D.C. 
Chairperson, U. S. Office of Education, Office of Educational Research and Information, Panel to 
Recommend Site for National Center for Mathematics Education; Washington, D.C.: July 1987 
Board Member, EXCEL (An Education Leadership Training Program funded by the David and 
Lucille Packard Foundation), Santa Clara County Office; 1984 - 88 



  
 

  
  

 
 

  
 

 
 

 
 

 
  

 
 

 
 

    
               

      
 
  

 
     

 
  

 
  

 
  

 
    

 
  

 
  

 
   

 

Panel reviewer and proposal reader for the National Institute of Education, "Using Research 
Knowledge to Improve Teacher Education"; Washington, D.C.; July 1985 
Advisory Board Member, Investigations in Mathematics Education (IME); 1978 - 81 
Member, Calculators/Computers Board of Editorial Advisors; 1978 - 79 
Member, Basic Skills in Mathematics Task Force; National Institute of Education, 1976 

TEACHING EXPERIENCE 

Point Loma Nazarene University, San Diego, 1992-2000 
Hamline University, St. Paul, Minnesota, 1971 
University of Minnesota, Minneapolis, Minnesota, 1970-71 
Marshall-University High School, Minneapolis, Minnesota 1968-70 
South Hadley Senior High School, South Hadley, Massachusetts 1966-68 
Lebanon Junior High School, Lebanon, New Hampshire 1964-66 
Cardigan Mountain School (summers), Canaan, New Hampshire 1965-66 

EDUCATION 

University of Minnesota Ph.D. Mathematics Education 
University of Idaho M.Ed. Secondary Education 
State College at Boston B.S. Education - Mathematics 

SELECTED PUBLICATIONS 
Gawronski, J.D. editor, et al, Mathematics Assessment Sampler Grades 3 – 5, National Council of 
Teachers of Mathematics, Reston, Virginia, 2005 
Gawronski, J.D., et al, ASSESSMENT STANDARDS for School Mathematics, National Council 
of Teachers of Mathematics, Reston, Virginia, 1995 
Gawronski, J. D., "National Assessment: Ready or Not," Thrust, Association of California School 
Administrators, November, 1991 
Gawronski, J. D., "One Point of View; Great Theory; Why Little Impact?" 
Arithmetic Teacher, January 1987 
Gawronski, J. D., et al, Professional Development for Teachers of Mathematics: A Handbook, 
National Council of Teachers of Mathematics, 1986 
Gawronski, J. D. and T. Grady (Editors), Computers in Curriculum and Instruction, Associations 
for Supervision and Curriculum Development, 1983 
Gawronski, J. D. and C. E. West, Computer Literacy Update 
Association for Supervision and Curriculum Development, 1982 
Gawronski, J. D. and J. Price (co-editors), Changing School Mathematics- A Responsive Process, 
National Council of Teachers of Mathematics, Reston, Virginia, 1981 



  
 

 
 

   
   

  
 

 
                
      

                         
 

 
 

     
 

 
    

  
    

 
 

 

  
 

   
 

 
   

 
  

  
  

 
 

  
 

   
    

    
  

 
   

  
 

 
 

 
 

LEENDERT “LEN” R. HERING SR. RADM, USN (ret) 
1177 Carlos Canyon Dr., Chula Vista, CA 91910, 619-216-4778 (H), LRHering@aol.com 

SUMMARY:  A highly skilled, fiscally responsible, politically savvy leader and manager; with 
more than 15 years of senior level management experience.  An excellent communicator; 
integrates diverse functions and organizations that result in a sustainable business environment.    
Strong community advocate with a proven track record of success. 

Key Attributes: 

● Strategic Planner ● Analyst 
● Proven Leader ●   Financial Manager 
● Innovator ● Communicator 

ACCOMPLISHMENTS 

Strategic Planner: Responsible for the development of the Navy’s first Regional Shore 
Installation Strategic Plan which ultimately became the prototype for the Navy’s enterprise 
approach to facilities modeling and service delivery. This effort now serves as the basis for the 
Chief of Naval Operations Shore Vision 2035. Supervised the development of the University of 
San Diego’s (USD) next master plan for recapitalization and development. Successfully 
restructured one of California’s premier Sustainability companies for future success in a vastly 
changing market place. Executed more than $75M in business, a 10 % increase from the previous 
year. 

Proven Leader:  Led organizations ranging from small work groups to large multi-discipline 
staffs with a tremendously diverse employee base represented by 33 different collective 
bargaining units. As the “Navy’s Mayor” managed a $1.4B a year organization comprised of 10 
major installations, hundreds of tenants and more than 12,000 personnel. Recognized in the White 
House for Leadership in Energy Management, Selected as one of San Diego’s Top 100 
Influentials in 2006 & again in 07, chosen as San Diego’s Deal Maker of the Year for 2008, 
recognized as San Diego’s 2008 winner of the Spirit of San Diego Award, and selected as one of 
San Diego’s Top 50 Influentials in 2013. In just less than 2 years led USD in being recognized as 
one of San Diego’s top environmental superstars placing them on the national scene for being the 
largest PV provider of any private university in the country, saving more $1.8M in energy costs 
and more than 3M gallons of water. Doubled the size and revenue of the Center for Sustainable 
Energy in just under 3 years. 

Innovator: Transformed a $1.4B organization from a fiscally irresponsible short-term focus and 
wasteful budgetary consumer to a six year strategically focused, risk based, metric driven 
business. Instituted numerous sustainable program initiatives that have resulted in the savings of 
tens of millions of taxpayer dollars without mission impact. Many of these initiatives are now 
Navy-wide standards. Led a successful effort to reorganize USD’s Administration in helping to 
reduce tuition costs and overall operating expenses. 

Analyst: A data-focused, knowledge management conscientious business leader who has 
motivated and required a complex multi-disciplined service-based organization in the practice of 
understanding the critical importance of having a well-developed plan that is risk–based, metric-
driven and sustainable. A Lean Six Sigma champion. Conducted more than 50 process mapping 
events in the last 15 years to improve efficiency and achieve employee buy-in. 
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Financial Manager: Successfully managed a $1.4 billion budget annually. Effectively improved 
financial business acumen within a large organization that by habit never accounted for costs or 
understood the need to manage them. These practices allowed the Region to prepare for and 
function in a significantly constrained budget, without canceling contracts, lay offs or mission 
impacts. Developed and successfully executed a departmental budget at USD, a non-profit 
institution, which increased basic service levels and resulted in the highest annual savings in more 
than 5 years. Successfully managed the recovery of a non-profit from near crisis to a revenue 
neutral situation and now revenue positive position.

 Champion Communicator:  Provided more than 100 public lectures on Climate Change and the 
threat to National Security. Extensive experience in developing and presenting executive level 
briefings to senior level management and stakeholders. In the past 10 years I have presented 
hundreds of speeches to state and local civic groups and organizations including the 
commencement address at Maritime in 2009 and Devry University in 2014.  Currently teach 
Business Leadership and Ethics at both the undergraduate and graduate level at Devry and Keller 
University. Have guest lectured at UCSD at least once every semester since 2009. Recognized as 
Ethics Instructor of the year while serving at the U.S. Naval Academy. Identified as one of the 
best presenters at the Navy’s Core Business Course at Naval Post Graduate School. 

WORK HISTORY 
Executive Director, Center for Sustainable Energy, San Diego CA. 2012- present 

The Center for Sustainable Energy (CCSE) is an a-typical nonprofit organization of nearly 130 
employees in three different locations within CA and two states dedicated to creating change for a 
clean energy future. The Executive director is responsible for the effective and efficient 
management of the organizations mission to promote and advocate for future programs focused 
on energy efficiency, renewable energy, education and clean transportation.  Last year the firm 
was directly responsible for the administration of more than $75M in customer rebates from a 
wide array of federal, state and local rate payer incentive programs. 

Visiting Professor, Devry and Keller University 2013-present 
Teaching classes in Business Leadership and Ethics, Management and Organizational Behavior 
and World History Post 1945 at both the Graduate and Under-graduate level. 

Vice President, Business Services & Administration, 2009-2012 
University of San Diego, San Diego CA 
Responsible for the management of the entire range of business services across campus. Oversaw 
a division of more than 350 administrators and staff. Managed a wide variety of operational and 
policy issues including comprehensive systems analysis, budgets, security and safety, campus 
planning, sustainability, contract services, acquiring and providing goods and services, executing 
professional service agreements, compensation matters in benefits, retirement and salaries, 
administration and facilities management systems and internal audit. 

Commander, Navy Region Southwest, San Diego, CA 2005-2009 
Responsible for all infrastructure and 32 different lines of base operating support for the Navy 
within the states of CA, AZ, NV, NM, UT and CO. A $1.4B combined budget with more than 
12K employees. Additional duties included those as Department of Defense Regional 
Environmental Coordinator for Region IX. 



 
 

     
   

 
 

 
     

  
  

    
 

 
      

  
  

  

  
 

    
  

  
   

 
    

 
 

  
 

    
  

 
 

  
 

 
 

  
           
   
     

 
 

 
  

   
    

Commander, Navy Region Northwest, Bangor, WA 2002-2005 
Responsible for all infrastructure and 28 different lines of base operating support for the Navy 
within the states of WA, OR, ID, MO and AK. An $800M combined budget with more than 5K 
employees. 

Commander, Naval Surface Group Pacific Northwest, Everett, WA 2002-2005 
Responsible for the manning, training and equipping of all 10 of the Navy’s west coast logistics 
support ships. Served as the Task Force Commander responsible to the US Third Fleet for 
scheduling and delivery of all logistics within the fleet’s Pacific theater of operations. Managed a 
$400M maintenance budget and a $60M operating budget. 

Commander, Naval Base San Diego, San Diego, CA 1999-2002 
Responsible for maintaining and operating the largest surface ship support facility on the west 
coast.  Received numerous Department of the Navy awards in facilities management and 
environmental protection. Additional duties included Regional Port Operations Program 
Manager, the first regionally run program of its type in the Navy. Effectively managing the 
support to the Navy’s largest fleet concentration area in the world. 

Battalion Officer, U.S. Naval Academy, Annapolis MD 1998-1999 
Responsible for maintaining good order and discipline while serving as a roll model to Naval 
Midshipman. Additionally taught Ethics to juniors as well as Leadership and Surface Ship 
Operations to seniors. Recognized as the 1999 Ethics Department Instructor of the Year. Served 
as a member of the Admissions Board and Academic Review Board.  

Previous work assignments include: Commanding Officer of two ships, the first as a very 
junior officer years ahead of my peers, the second deployed as a member of the USS Vinson 
Aircraft Carrier Battle Group during Operation Desert Strike. Both ships were recognized by 
superiors for battle readiness with the coveted “Battle E” award. Served on the Joint Staff as an 
action officer responsible for daily operations in the Pacific theater. Selected as Joint Staff Action 
Officer of the Year.  Responsible for preparing and briefing programs and incidents to the 
Chairman of the Joint Chiefs and the White House when required. Served as Aide and 
Administrative Assistant to the Deputy Chief of Naval Operations for Naval Warfare where I was 
exposed to all levels of senior political decision making. 

Education: M.S. Management, Salve Regina University 
M.S. Strategic Studies and International Relations, Naval War College  
B.S. Meteorology and Oceanography, SUNY Maritime College 

Affiliations: Rotary International (Paul Harris Fellow) 
Tri-West Healthcare Alliance (Past Executive Advisory Board)

        Altus San Diego Charter Schools Board of Directors (Chairman  SDCS)
        California Center for Sustainable Energy (Past Board of Directors)
        Surface Navy Association   
        Navy League of San Diego
        Boy Scouts of America (Board of Directors)
        Enviropel Energy Inc. (Board of Directors)
        Center for Veteran Workforce Development (Past Board of Directors)
        Armed Services YMCA (Board of Directors, 1st VP) 



  
 

                 
      

   
   

  
   

 
     

 
 

  
  

 
 

        San Diego Military Affairs Committee (Board of Advisors)
        Military Child Education Coalition (Past National Board Member) 

Awards: 05’ Presidential Award for Leadership in Federal Energy Management
 06’ & 07’ San Diego’s Top 100 Influentials
 06’ Community Sustainability Award, California Manufactures & Technology 

Association and Industrial Environmental Association
 08’ San Diego’s Deal Maker of the Year
 08’ Spirit of San Diego Award
 08’ & 09’ City of San Diego Recycler of the Year
 10’ American Lung Association Climate Champion Award
 10’ Energy All-Star Award, Outstanding Sustainable Organization, CCSE
 13’ San Diego’s Top 50 Influentials
 13’ National Bio-diesel Board Inspiration Award 



 

 
 

 
 

    
    
   
  
  

 
   
   
 

  
   

   
  
  

 
   

 
  

 
     

  
  

      
 

  
  

 
 

 
 

   
    

     
 

 
 

 
    

 
    

  

Rosalina  “Lynne”  H. Alipio 

SUMMARY OF QUALIFICATIONS 

 Holder of a graduate degree in MBA in Management Accounting 
 Holder of a college degree in BSBA, major in Accounting, minor in Finance 
 Practiced Accounting and Auditing for over 32 years 
 Effective communicator (Bilingual) 
 Well versed with Generally Accepted Accounting Principles and Generally Accepted 

Auditing Principles 
 Proficient in developing and implementing accounting systems and procedures 
 Proficient in the use of main frame and personal computers 
 Extensive experience in planning, organizing, evaluating and following-up varied 

responsibilities in a complete timely manner 
 Extensive experience in the performance of difficult, complex and critical financial 

analyses and reporting of revenue and expenditures for special projects 
 Record of conscientious applications, reliability and loyalty in past positions 
 Extensive experience in preparing and analyzing financial statements and comprehensive 

accounting reports 
 Adaptable and easily develop rapport with people 

CORE COMPETENCIES AS A CHIEF BUSINESS OFFICER 

•	 Reports directly to the President and CEO and serve as a key member of the senior 
leadership team, I support, manage, and implement the mission and vision, strategic 
initiatives and innovation 

•	 Responsible for the key channels of revenue and oversee the business operations 
•	 Responsible for administrative, financial and operations management of the organization, 

budgeting, contracts, compliance, real estate, facilities and acquisition, policies, legal, 
governance and risk management 

PROFESSIONAL EXPERIENCE 

•	 Supervised a variety of accounting functions 
•	 Planned, organized, directed and controlled the activities, services and operations of 

fiscal services of the school including design and implementation of accounting systems 
and procedures, revenue and expenditure control, cash management, insurance 
maintenance in a self-funded environment, budgeting, payroll, cashiering and financial 
accounting 

•	 Analyzed issues and data related to mandated responsibilities and obligations related to 
fiscal solvency, legal compliance, and related statutes. Advise the President/CEO and the 
Board regarding decisions related to funding, legislation and business 

•	 Conducted short and long-range analyses and projections of income and expenditures to 
facilitate administrative planning 



     
 

   
  

 
     

  
  

 
   
  

 
 

 
  

      
 

   
  

      
 

   
     
 

    
     
 

    
     
 

     
     
 

    
       
 

    
        
 

    
       
 

    
       
 

    
      
 

    
      

•	 Organized and prepared the closing of the fiscal year, plan and coordinated the annual 
contracted audit of fiscal operations and activities 

•	 Independently reviewed complex and technical statements and procedures at school sites 
•	 Conducted and performed field auditing, financial, operational, compliance and special 

audits 
•	 Prepared interim and annual financial reports to the governing board with regards to the 

overall financial conditions of the school district and charter school 
•	 Established and assure appropriate internal control and establish sound fiscal
 

accountability
 
•	 Evaluated existing and proposed legislation which may affect funding 
•	 Trained and supervised various accounting staff 

EMPLOYMENT HISTORY 

July 2014 to Date	 Chief Business Officer 
Altus Network of Charter Schools 

July 2006 - June 2014	 CFO/Treasurer and Director of Business, Fiscal 
Services and Development 
Altus Network of Charter Schools 

July 2003 – June 2005	 CFO/Treasurer and Director of Finance 
The Charter School of San Diego 

July 2001 - June 2003	 Financial Controller 
The Charter School of San Diego 

July 1999 - June 2001	 Financial Services Specialist 
The Charter School of San Diego 

Feb 1995 – June 1999	 Financial Analyst 
The Charter School of San Diego 

1993 - 1997 	 Financial Accountant 
San Diego Unified School District 

1992 - 1993 	 ASB Auditor 
San Diego Unified School District 

1987 - 1992  	 Fiscal Control Technician 
San Diego Unified School District 

1986 - 1987 	 Senior Accounting Clerk 
San Diego Unified School District 

1983 - 1986 	 Mid-Level Financial Clerk 
San Diego Unified School District 

1982 - 1989 Manager/Accountant 
Bumper Snickers, San Diego, California 



 
    

      
 

    
      
  
 

 
  
 

 
  

  
 

  
    

 
 

 
 

   
  

   
 
 

  

1976 - 1983 	 Accountant 
Self-employed 

1972 - 1974 	 Secretary/Bookkeeper 
Moral Re-Armament Foundation of the Philippines 

EDUCATION 
Master of Business Administration, major in Management Accounting 
National University, San Diego, California 

Bachelor of Science in Business Administration, major in Accounting, minor in Finance 
University of the East, Manila, Philippines 

Certificate of Completion and Accomplishments, CPA Training and Review Program 
Professional Training and Review School of the Philippines 

STRENGTHS 
Highly motivated and goal-oriented, accurate, thorough and precise in attention to details.  
Excellent analytical and organizational skills.  Major strength in completing multi-faceted tasks 
within time constraints allotted.  Skilled in public relations, loyal, dependable and willing to do 
whatever is needed to meet established goals. 

REFERENCES AND FURTHER INFORMATION FURNISHED UPON REQUEST 



                            

 
 

  
 

 
 

 
 

  
 

   
  

  
   

    
 

  
 

  
 

   
    

 
   

 
 

 
 

  
 

 
   

 
  

Tim Tuter  


Career Experience 

Altus Institute Network of Charter Schools – Southern California 
Director of Instruction and Innovation, July 2013 – Current 
Responsible to provide leadership, support, and guidance to Instructional Leaders of 4 successful 
charter schools located throughout Southern California serving diverse student populations.  In this 
position the Director of Instruction is responsible for instructional outcomes for “high-risk” and 
diverse student populations including all subgroups, the facilitation of the Western Association of 
Schools and Colleges Focus on Learning Process, providing professional development to 
instructional staff on instructional strategies for a variety of learners, and developing and 
implementing the Strategic Planning Process of the charter schools. 

Audeo Charter School – San Diego, CA
School Coordinator, July 2005 – June 2013 
Responsible for providing sound leadership to teachers and instructional support staff at a high 
performing charter school serving a diverse student population in grades 6-12 in an independent 
study environment. Supervised the student services department, administrative office staff, 
mandated testing requirements, CALPADS reporting, Student Information System (SIS) processing, 
Title I, II, III requirements, facilities, student enrollment and community outreach activities. 

The Charter School of San Diego – San Diego, CA 
Teacher, May 2003 – July 2005
Responsible for inspiring and motivating reluctant learners in grades 7-12 through a personalized 
instructional approach while being held accountable for student achievement and student progress. 
Provided high quality instruction on an individual basis to all students in order to help them achieve 
a high school diploma. 

Education 

Point Loma Nazarene University – San Diego, CA 
California Clear Administrative Services Credential 
Bachelor of Arts, Business Administration: Entrepreneurial Finance concentration 

National University - San Diego, CA
Masters of Education in Crosscultural Teaching 
California Single Subject Teaching Credential: Business Education 



   

 

 
   
 

                                                               
                                                                                 

 

 

 
 

 

 
 

 

 

 

 
                                                                 

                                                                                               

  
 

 
 

 
 

 
 

 
 
 

 

Arline McGowan
 

Profile 
Dedicated professional with 14 years of experience in the education industry focusing on successful 
student outcomes for high risk student populations. 

Professional Experience 

ALTUS NETWORK OF CHARTER SCHOOLS               San Diego, CA 
Data and Assessment Coordinator February 2013 - Present 
 Produce four schools’ Storybooks that includes a variety of student data, measures, and 

outcomes 
	 Produce various data requests and provide analysis reports for use by Leadership Team in 

evaluating student achievement data, progress towards annual goals, and data indicators 
associated with public education 

 Coordinate and prepare timely and accurate submission(s) of school’s state and federal 
reporting requirements 

 Develop processes and systems to effectively collect and securely maintain records in 
school’s student information systems (School Pathways) 

 Responsible for maintaining student attendance and performance assessments records 
 Serves as LEA Coordinator for all state mandated assessments (CAASPP, CELDT, Fitnessgram) 

and local assessments (NWEA) 
 Responsible for ensuring accurate and timely process of data entry, analysis, and reporting 

for all schools assessments (CAASPP, CELDT, NWEA) 
 Collaborate and provide training to staff on administrative procedures and protocols and 

testing security related to various assessment administrations 
 Responsible for receiving, storing, and producing test material; and scheduling, distribution 

and collection of test materials and related supplies on assessment days 

THE CHARTER SCHOOL OF SAN DIEGO 	                  San Diego, CA 
Instructional Lead October 2008 – February 2013 
 Supervised and evaluated a region of teachers and instructional staff 
 Provided teacher support in areas of student engagement and various research-based 

instructional strategies for diverse student populations that lead to positive student 
outcomes 

 Created instructional plans based on student demographics, state standards and assessment 
requirements that focused on student learning 

 Provided teacher support with and monitored independent study compliance 
 Implemented a new teacher effectiveness system to ensure independent study compliance 

through the use of School Pathways 

 Provided training and support with the use of School Pathways 

 Mentored teachers and coordinated new teacher trainings  




 
                                                                 

                                                                                                                       

 

 

 

                   
 

 

 
  

 
     
 

 

 
 

 
 

 

 

THE CHARTER SCHOOL OF SAN DIEGO                  San Diego, CA 
Teacher June 2004 – October 2008 
 Responsible for personalizing education plans for 40 students with an emphasis on teaching 

time management skills, organization skills, responsibility and accountability 
	 Collaborated with parents and professionals to create a “team approach” to support student 

progress which included communications in person, via email, phone, home visits, or 
intervention meetings 

	 Communicated with parents and administration on a weekly basis to review student progress 
towards transition or graduation goals 

	 Department Assignment: Curriculum Council Lead (July 2006 – October 2008) 
- Approved curriculum coursework to meet California State Standards and courses 

applicable to requirements for admission to the University of California system 
- Provide leadership and support to subject matter departments as it relates to curriculum 

writing and development 

- Established timelines and schedules for curriculum release 

- Facilitated curriculum release presentations during Instructional Meetings
 

Education & Credentials 

National University, San Diego, CA 

Preliminary Multiple Subject Credential (August 2008)    


San Diego State University, San Diego, CA 

Bachelors of Science in Psychology (May 2002)
 

Certifications 

San Diego County Office of Education, San Diego, CA 

iNACOL Leading Edge Certification for Online and Blended Teaching (June 2013)   




             
      

         
      

  
   
         

         
              
             

           
 

          
             

              
        

       
          

           
 

           
           

         
 

 
  

 
  

 
  

 

  
   

         
   

      
           

          
               

               
         

    
        

          
           
            

Rachel A. Thomas 

SUMMARY OF EXPERIENCE: Accomplished and energetic educator with a solid history of achievement in 
organizational leadership, budget management, curriculum, instruction and professional development. A motivated 
professional with strong organizational and prioritization abilities. Areas of expertise include visionary leadership, 
student centered excellence and management by fact. 

PROFESSIONAL EXPERIENCE 
2004 to present 
The Charter School of San Diego, San Diego CA 

•	 Independent Study Teacher (8/2004-7/2008)- Provides instruction to forty-five independent study 
students grades seven through twelve. The students are instructed using the K-12 San Diego City 
Schools Course of Study; all courses are approved by the University of California Maintained 
community outreach programs and curriculum. Member of the staff development, human resources and 
English committees. 
Additional duty- Curriculum Council Leader- Approves curriculum coursework to meet California 
State Standards and courses applicable to requirements for admission to the University of California 
system. Provides leadership and support to the subject matter departments as it relates to curriculum 
development. Conducts professional development training in English Language Arts. 

•	 Counselor (7/2008-7/2010)- Provided academic counseling to 800 students. Created and met with 
parents during Parent University. Facilitated discussions on testing outcomes, school expectations and 
the school-home connections. Created the Option 2 graduation requirement for older alternative 
education students. 

•	 Instructional Lead (7/2010-2/2013) -Supervised and evaluated 20 teachers and responsible for 1,100 
students in the south region. Created instructional plans based on student demographics, state standards and 
testing requirements, facilitated instructional and faculty meetings, parent meetings and the ELAC. 

•	 Curriculum & Professional Development Coordinator (2/2013-present) Supervise the creation, purchase 
and deployment of the core, elective and online curriculum for 6,000 students annually. Responsible for the 
submission of the courses to the University of California for a-g certification, create the application and 
maintain the NCAA and College Board compliance lists for 4 charter schools, participate on the WASC and 
Malcolm Baldrige committees, assists in grant writing projects, maintain an extensive professional 
development program, Altus University to which I am responsible for the professional learning and tracking 
for 145 teachers, 145 assistants and 25 classified staff. Supervise the operation of the InTech system for 
training purposes, professionally developing the teachers located at the remote locations in San Bernardino and 
Riverside counties. 

Adjunct Instructor- 2009-2012 
National University, San Diego CA 

	 Instructor- Taught two Multi-Cultural courses to Masters level education students. These courses were a 
graduation requirement of their programs. 

Long-Term Visiting Teacher- 4/2004 to 7/2004 
Jean Farb Middle School, San Diego City Schools, San Diego CA 

•	 Advanced Math Teacher- Taught sixth grade mathematics utilizing the modules and framework 
established by the San Diego Unified School District. Taught Algebra 1 and 2 to the eighth grade 
students. Prepared the students for the End of the Year district exams. Supervised the Sustained 
Silent Reading (SSR) study hall for the eighth grade students. 

Teacher -2003 to 2004 
Lafayette Specialty School, Chicago Public Schools, Chicago IL 

•	 Seventh Grade Teacher- Taught students in a self-contained classroom. Prepared objectives and 
outlines for assigned grade level. Coordinated activities with co-teachers, newly adopted math 
program, field trips and additional curricular activities. Grade level English Language Arts chair. 



     
        

           
              

     

     
         

            
              

            
          
              

         
         

    
             

           
           

           
 

    
            

            
       

    
        

        

     

    
      

       
         

    
           

   
           

            

Adjunct Instructor -2002 to 2003 
San Diego Community College District, San Diego CA 

•	 Adjunct Lecturer -Taught reading comprehension, language arts, and basic mathematics to working 
adults and previously incarcerated adolescents in order to prepare the students to take and successfully 
pass the General Equivalency (GED) examination. 

Teacher -1997 to 2003 
Nubia Leadership Academy, San Diego City Schools, San Diego CA 

•	 Classroom and Reading Recovery Teacher- Taught academic, social and motor skills to elementary 
students. Prepared objectives and outlines for assigned grade level and or subject area content and 
assisted in developing curriculum. Designed learning environments that are conducive to learning, to 
meet developmental objectives in accordance with California State Standards. Coordinates activities 
with teacher aides and volunteers. Analyzed and assessed learning capabilities of students while making 
learning accommodations. Administered and corrected tests, kept attendance and academic records. 
Implemented the Reading Recovery program in accordance with the requirements. 

Teacher- 1996 to 1997 
The Charter School of San Diego, San Diego City Schools, San Diego CA 

•	 Secondary School Teacher- Lead teacher responsible for supervising subordinate teachers, and teacher's 
aides. Provided instruction to forty independent studies students grade six through twelve. Maintained 
community outreach programs and curriculum. Member of the staff development and the science 
curriculum committees. 

Teacher- 1995 to 1996 
New York City Board of Education, Public School 149, Brooklyn, NY 

	 Regular Classroom Teacher- Provided instruction of fourth grade students within a self-contained elementary 
school classroom. Required possession of a provisional preparatory certificate. 

ACADEMIC PREPARATION & CREDENTIALS: 
Professional Clear Multiple Subject, California State Teaching Credential 
with Cross Cultural Language Acquisition Development emphasis (CLAD) 

iNACOL Leading Edge Certified, Online/Blended Teacher (SDCOE) 

Preliminary Administrative Services Credential (Educational 
L eadership) Point Loma Nazarene University, 2007 

Master of Science, Instructional Leadership in Curriculum 
and Instruction National University, San Diego, CA- 1998 

Bachelor of Arts, Psychology 
The State of New York, College at Old Westbury, NY- 1993 

AWARDS and RECOGNITIONS: 
National Sorority of Phi Delta Kappa, Inc. 2014 Outstanding Black Educators Award 
Urban League of San Diego County, 2006 Urban Leaders Under 40 Outstanding Educator 



 

  
 

     
  

 
  

 

        
   

     
  

   
 

   
 

  
    

 

 
 

 
  

  
  

 

 
 

 

   

   

   

 
 

 

     
  

   
    

  
  
   

 
 

Gail Levine
 

OBJECTIVE: 

To support our community of diverse learners and leaders through my capacity to build 
strong, cohesive teams of professional educators and other stakeholders 

SUMMARY OF QUALIFICATIONS: 

•	 Twenty seven years of educational experience serving youth from many backgrounds 
and cultures in grades K-12 

•	 Twelve years of proven leadership experience in a non-classroom based charter 
school environment 

•	 Encouraged and provided mentorship to five staff members as they obtained their 
California Administrative Services Credentials 

•	 Fourteen+ years of experience operating successful multi-million dollar wholesale and 
retail businesses 

•	 Excellent verbal and written communication skills 
•	 Highly effective in planning and implementing all facets of successful academic 

programs 

EDUCATION: 

•	 Master of Science in Education • Bachelor of Arts, French 
Texas Wesleyan University, 1997 University of Dallas, 1974 

CREDENTIALS: 

•	 California Administrative Services Credential, August, 2003 

•	 Multiple-subject K-12 California Clear Teaching Credential, 1999 

•	 Multiple-subject K-12 Texas Lifetime Teaching Credential, 1988 

PROFESSIONAL HISTORY: 

•	 August 2015 – Present: Audeo Charter School—San Diego, California 
o	 Home School Coordinator 

 Under the direction of the President and Chief Executive Officer, plan and 
implement TK-5th grade charter homeschool program 
•	 New program development 
•	 Curriculum development 
•	 Research and develop community resources 



     
 

  
  
  
  
  

 

     
    

    
   

   
  
  
   
   
  
  
  
  
  

 
   

 
      
    

  
  

  
 

  
    

   
     
   
   

  
   

 
 
 

 
 

   
   

 In collaboration with other organizational departments, provide for ongoing 
sustainability of the program: 
•	 Public relations 
•	 Data and assessment 
•	 Budget 
•	 Personnel 
•	 Accreditation and compliance 

•	 1999 – August 2015: Jamul-Dulzura Union School District—Jamul, California 
o	 Director: Greater San Diego Academy Charter Homeschool (2004-2015) 

 Under the direction of the superintendent of schools, successfully planned 
and implemented all facets of non-classroom based charter school 
operations, serving over 3000 students since 2004 
•	 Curriculum and assessment 
•	 Policies and regulations 
•	 Personnel hiring, training, and evaluations 
•	 Budget and fiscal management 
•	 Student services 
•	 Accreditation and compliance 
•	 New program development 
•	 Public relations 
•	 Facilities procurement and maintenance 

o	 Teacher on Special Assignment—Assistant Principal: Oak Grove Middle School 
(2002-2004) 
 Designed and successfully presented district-wide technology plan 
 Collaborated with San Diego County Office of Education to bring diversity 

training to our district 
 Served on district Strategic Planning Committee, GATE Committee, and on 

Oak Grove’s Leadership Team 

•	 1988-1999: Arlington Independent School District—Arlington, Texas 
o	 5th Grade Team Leader (1991-1999) 

 Consistently delivered highest assessment results for our school site 
 Planned and delivered all Technology staff development for 40 teachers 
 Coordinated campus GATE program and served as district liaison 
 Planned and delivered staff development for new district certificated staff 

related to classroom management and effective instructional strategies 
 Teacher of the year 1994-95 

OTHER RELATED EXPERIENCE: 

•	 2006-Present: Western Association of Schools and Colleges, Visiting Committee 
Member.  Visiting Committee Chair 2009-Present 



      
 

 

      
 

 

     
 

 

  
 

   
 

  
  

       
      

 

   
   

    
    

 
     

 

 

o	 Oversee all aspects of two accreditation visits per year for schools seeking WASC 
accreditation 

•	 2006-2015: Judge: National History Day  in California competition for San Diego 
County Office of Education 

•	 2010-2015: Judge: We the People: The Citizen and the Constitution competition for 
San Diego County Office of Education 

•	 2001-2015: Strategic Planning Committee member: Jamul-Dulzura Union School 
District 
o Participated in planning and presentation of information to JDUSD community 

•	 1984-1999: Self Employed 
o	 The Levanti Company 

 Founded a successful business selling consumer goods to retail stores 
 Led a national sales force of 18 independent sales representatives 

•	 1974-1984: Allied Stores Marketing Corporation, Dallas, Texas 
o	 Operations Manager, Joske’s Department Store (1980-1984) 

 Oversaw six department heads with 75 hourly employees responsible for 
security, maintenance, and daily operations of a major retail department 
store 

 Maintained $3.4 million annual departmental budget 

REFERENCES AVAILABLE UPON REQUEST 



 

 

 
 

  

   
 

 

 

 

  
  

  
 

   
 
 

 

   
 
 

 
      

 
  

 

  

   

 

 
 

   

   
 

 
 
 

Jackie Robertson
 

Professional Profile 

 Achievement-driven communications professional with extensive experience in all phases 
of internal and external communications including marketing, print publications and e-
communications, web site development and content management, media relations, and 
brand development. 

 In-depth project management experience from conception to implementation including 
writing, layout and design.  At ease with budget limitations, deadlines and high pressure 
situations.  Strong ability to influence thinking, forge strategic alliances, and build 
consensus.  

 Proven effective communication strategies, advice and support to Air Force Command 
Staff, Development, Admissions, College Counseling and Heads of School. 

 Adept at organizational transformation and change including brand change and new 
markets. 

 Proven writing, editing, speaking and promotional skills. 

Education 

Oklahoma City University B.A. Majors in Mass Communications-Print and French (1999) 

Experience 

Communications Specialist 
The Charter School of San Diego/Altus San Diego, CA 05/10 – present 

 Under the direction of the President and Chief Executive Officer, coordinate 

communications and public relations of the Altus network of schools
	

 Ensure that internal and external publications meet Altus objectives of communicating
	
accurate, substantive, and timely information.  Manage Altus websites, as needed, to 

ensure accuracy and timeliness of information. 


 Serve as a resource to Altus administrators and staff and provide information related to 
strategic communications and public relations; assist in responding to media inquiries and 
determining appropriate resources. 

 Plan, organize, and coordinate selected special events to enhance public relations, 
particularly those establishing and fostering positive community and partnership relations 

 Developed and implemented of a comprehensive Altus communications and marketing
	
plan. 


 Manage advertising campaigns. During my tenure, Altus enrollment has grown by an
	
average of 800 students.
	



  
         

  
 

  
 

  
  

   

 

 

  

  
  

 

 
 

  

 
 

         
  

 

  
 

  
 

  
  

 
 

 
  

          

    
  
  
  

 
  
  

 
 

 
         

 
 

Director of Communications 

Parish Episcopal School Dallas, TX 03/06 – 12/08 
(An independent co-educational pk-12 school of 1,200) 

 As Chief Communications Officer for the institution, provided leadership and participated in 
the direction, development and management of all key message points for the institution.  

 Developed communication infrastructures, public relations activities, marketing 
communications plans, development case statements, and institutional branding strategies 
as the school launched in Dallas-Ft. Worth – the 5th Designated Media Market Area in the 
U.S. Completed projects on-time and within budget.   

 Designed, wrote and published: an e-newsletter for the parent community weekly; a print 
magazine (ranging from 64-80 pages each) twice a year; and an Annual Report on 
Philanthropy. 

 Created and executed a strategic marketing and advertising campaign for admissions. 

 Served as point-person for final approval and clearance on all graphic, print, and official 
communications pieces for the school community and auxiliary organizations. In the 
capacity, media coverage increased 400% over the previous three years. 

 Collaborated on the team that developed the strategy and brand identification for an award-
winning capital campaign that increased the number of donors by 200% and increasing 
funds raised by 900% over the previous two years. 

Public Information Officer 
Aerotech News and Review Edwards, CA 03/04 – 01/06 
(The Journal of Aerospace and Defense Industry News for many top military bases in the 
southwest United States) 

 Served as the civilian liaison for the Edwards Airforce Base Public Affairs Office and as the 
liaison to the Base Advancement Committee 

 Key communications point person serving base commanders and leadership to craft and 
convey messages and information for distribution, including writing and editing. 

 Wrote feature articles highlighting base life 
 Covered and photographed test missions, NASA Dreyden activities, and the visit of NASA 

administrator Dr. Michael Griffin 

Publications Editor 
Casady School		 Oklahoma City, OK 07/01 – 02/04 

 Produced all institutional publications 
 Developed and created ad campaigns for admissions 
 Designed all collateral materials for development/fundraising programs 
 Oversaw complete overhaul of the School’s website including graphic standards, images 

and content 
 Wrote and/or edited all official communication from the School 
 Served as the student newspaper sponsor 

News Editor/Journalist 
Friday Newspaper		 Oklahoma City, OK 05/99 – 06/01 

 Served as a community reporter, writing a minimum of three weekly stories as well as one 
weekly front page article 



  
   
  

 
 

 

    

 

 

 
  

 

 

  
 

 Wrote and designed four education pages each week 
 Designed and edited a minimum of ten additional pages each week 
 Served as staff photographer 

Awards and Honors 

 CASE District IV Bronze Medal for Most Improved Capital Campaign 2009 

Key Skills 

 Expertise in use of Adobe InDesign, PageMaker, Illustrator and Photoshop.  Also adept in 
WordPress, Quark, Front Page, Adobe Premier, and Microsoft Office Products. 

References 

 Available upon request 



  

 

          

     

 

       

           

       

              

       

           

       

              

   

            

    

           

          

        

       

 

      

 

  

    

 

 
          

        

 

  
             

 

 
          

Jay Garrity 

Objectives 

Provide educational leadership that promotes high-quality instruction and programs that 

prepare students for college and career expectations 

Experience 

School Coordinator ▪ July 2015 – Present 

Audeo Charter School ▪ 10170 Huennekens Street, San Diego, CA 92121 

Learning Lead ▪ January 2014 – July 2015 

The Charter School of San Diego ▪ 10170 Huennekens Street, San Diego, CA 92121 

Counselor ▪ July 2011 – January 2014 

Audeo Charter School ▪ 10170 Huennekens Street, San Diego, CA 92121 

Teacher ▪ April 2008 – July 2011 

The Charter School of San Diego ▪ 10170 Huennekens Street, San Diego, CA 92121 

Skills & Knowledge 

 Develop an annual Instructional Plan that is aligned with key school initiatives and 

Common Core State Standards (CCSS) 

 Establish a safe, secure and supportive learning environment for all students and staff 

 Implement proactive intervention strategies to ensure that students attend school regularly, 

maintain positive interactions with peers and meet academic goals/expectations 

 Evaluate and monitor teacher performance by using data and conducting ongoing 

observations 

 Plan and facilitate staff training and development opportunities 

Credentials 

Preliminary Administrative Credential 

Single Subject Social Science Teaching Credential 

Education 

San Diego State University 

May 2009 ▪ Master of Education in Educational Technology 

May 2006 ▪ Bachelor of Art in History 

References 

Tim Tuter 
Director of Instruction and Innovation ▪ Altus Institute Network of Charter Schools ▪ (858)678-2042 

Stephanie Starr 
Special Instructional Services Coordinator ▪ Audeo Charter School ▪ (858)678-4818 
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Dr. Suzette Lovely, Superintendent 
Members, Carlsbad Unified School District 
6225 El Camino Real 
Carlsbad, CA, 92009-1604 

October 20, 2015 

LETTER OF SUPPORT 

Dear Board Members and Superintendent Lovely; 

My name is Mark Fingerlin and I have acted as an advisor to Audeo Charter School’s 

developers and administrators for many years.  I am writing to you to celebrate the 

many successes of Audeo Charter School. 

Audeo Charter School’s success is remarkable because so many of its students and 

families thought that academic success would never happen. Upon enrollment, Audeo 

Charter School students are, on average, two-to-four years behind in reading and math 

skills. About 75 percent of its student population is at least six months behind in 

academic credits, and most are a year or more behind. A critical mass of its students 

are at-risk of dropping out of school and are facing a 5th year in order to fulfill their 

graduation requirements. 

Audeo Charter School offers a distraction-free learning environment where students can 

focus solely on their coursework so that they can get back on track to graduate. 

Specially trained, dedicated faculty and staff work tirelessly to re-engage students and 

their families in their education. Students have the opportunity to work toward a 

successful future. 

This future looks differently for each individual student. Nearly 80 percent of Audeo 

graduates continue on to a 4-year university or a community college that specializes in 

their chosen field of study. The remaining 20 percent serve our country through military 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  
 

service or enter the workforce. Audeo Charter School helps students find a path toward 

success. 

Audeo Charter School helps ensure that a variety of quality educational options are 

available for every student. This is why I strongly urge you to support the Audeo Charter 

School II charter petition. 

Thank you for your efforts on behalf of the Carlsbad community, students and schools. 

Respectfully submitted, 

Mark Fingerlin 
Mark Fingerlin 
Group Chair 
Vistage International 

1441 Main Street #315 Ramona, CA, 92065 760-846-6092 
Mark.Fingerlin@Vistagechair.com 

mailto:Mark.Fingerlin@Vistagechair.com
mailto:Mark.Fingerlin@Vistagechair.com
mailto:Mark.Fingerlin@Vistagechair.com
mailto:Mark.Fingerlin@Vistagechair.com


Audeo 

Moving You Forward 

Dear Carlsbad Unified School District Board Members and Superintendent Lovely: 

My name is Monica Snyder. I am a Carlsbad community member who is writing to you to 
celebrate the many successes ofAudeo Chatter School. 

Audeo Charter School's success is remarkable because so many of its students and families 
thought that academic success would never happen. Upon enrollment, Audeo Charter School 
students are, on average, two-to-four years behind in reading and math skills. About 75 percent 
of its student population is at least six months behind in academic credits, and most are a year or 
more behind. A critical mass of its students are at-risk of dropping out of school and are facing a 
5th year in order to fulfill their graduation requirements. 

Audeo Charter School offers a distraction-free learning environment where students can focus 
solely on their coursework so that they can get back on track to graduate. Specially trained, 
dedicated faculty and staffwork tirelessly to re-engage students and their families in their 
education. Students have the opportunity to work toward a successful future. 

This future looks differently for each individual student. Nearly 80 percent ofAudeo graduates 
continue on to a 4-year university or a community college that specializes in their chosen field of 

study. The remaining 20 percent serve our country through military service or enter the 
workforce. Audeo Charter School helps students find a path toward success. 

Audeo Charter School helps ensure that a variety of quality educational options are available for 
every student. This is why I strongly urge you to support the Audeo Charter School II charter 
petition. 

\ 
\ 

son behalfof the Carlsbad community, our students and schools. 

Monica Snyder 
Parent ofAudeo Charter School Student 

Address: 10170 Huennekens Street, San Diego, CA 92121 
Website: www.audeocharterschool.net 

AN ALTUS NETWORK Phone: (858) 678-2050 Fax: (858) 552-9394 
Ct !ARTER SCI 1001. 

http:www.audeocharterschool.net
http:www.audeocharterschool.net
http:www.audeocharterschool.net
http:www.audeocharterschool.net


SAN DIEGO NICE GUYS, INC. 
OFFERING A 1-IAND UP SINCE 1979 

OFFICERS 

PRESIDENT 
Debbie Giaquinta 

FIRST VICE PRESIDENT 
Doug Moore 

SECOND VICE PRESIDENT 
Todd Carlson 

SECRETARY 
Patti Sears 

TREASURER 
Jeff Schreiber 

MASTER AT ARMS 
Robert Frank 
Lynne Krepak 

IMMEDIATE PAST PRESIDENT 
Robert Rodriguez 

RECORDING SECRETARY 
Janne Anderson Burgio 

PRESIDENT EMERITUS 
Bob Deane 

HONORARY LIFETIME MEMBER 
Bill Kolender 

IN SPECIAL MEMORY 
Alice Downs 

LETTER OF SUPPORT 

Dear Carlsbad USD Board Members and Superintendent Lovely: 

My name is Debora Giaquinta. I am a north county community member 
who is writing to you to celebrate the many successes ofAudeo Charter 
School. 

Audeo Charter School's success is remarkable because so many of its 
students and families thought that academic success would never happen. 
Upon enrollment, Audeo Charter School students are, on average, two

to-four years behind in reading and math skills. About 75 percent of its 

student population is at least six months behind in academic credits, and 
most are a year or more behind. A critical mass of its students are at-risk 
of dropping out of school and are facing a 5th year in order to fulfill their 

graduation requirements. 

Audeo Charter School offers a distraction-free learning environment 
where students can focus solely on their coursework so that they can get 
back on track to graduate. Specially trained, dedicated faculty and staff 

work tirelessly to re-engage students and their families in their education. 
Students have the opportunity to work toward a successful future. 

This future looks differently for each individual student. Nearly 80 

percent of Audeo graduates continue on to a 4-year university or a 

community college that specializes in their chosen field of study. The 
remaining 20 percent serve our country through military service or enter 
the workforce. Audeo Charter School helps students find a path toward 

success. 

Audeo Charter School helps ensure that a variety ofquality educational 
options are available for every student. This is why I strongly urge you to 
support the Audeo Charter School II charter petition. 

Thank you for your efforts on behalf of the Carlsbad community, our 
students and schools. 

~:irT· f/Cfcz_ 
Debora Giaquin~i~ 
NiceGuys - 2015Presi nt 

BOARD OF DIRECTORS 

Vince Bartolotta 
John Brooks 
Marc Brown 

Todd Carlson 
Lynn Cihak 

Susan Cunningham 
Tom Doan 

Lou Ferrero 
Tim Haidinger 

Steve Hall 
Stan Holman 

Dale Jack 
John McAvoy 

Gary Milhausen 
Diane Miramontes 

Corky Mizer 
Robert Patterson 

Art Rowsell 
Gale Sostek 

George Sports 
John Stephan 

Gary Tillery 
David Walters 
Tony Williams 

PAST PRESIDENTS 

Jon Ammon 
Ed Benshop 

Pat Blackmore 
Ron Blair 

Buck Buchanan 
Jerry Campbell 
Dennis Carroll 

Dick Dworakowski 
Ken Fisher 

Skip Giesting 
Kristy Gregg 

Nancy Hamzey 
Skip Hodgetts 

Dick Jack 
Jack Kelly 

Kevin Kelly 
Archie Kuehn 

Clarence Landis 
Rupe Linley 


Gene Luth 

John Lynch 


Tom Malinoski 
Fred McClendon 

Craig Meier 
Ted Millan 

Jack Pearson 
Walt Rankin 
Ted Rossin 
Gary Sage 

Dan Spinazzola 
Zach Zacharias 

Past Nice Guys of the Year : John Helmer . Frank Rhoades . George A. Scott . Mac Hudson and Joe Bauer . Bill Kolender . Tawfiq Khoury . John Duffy 

John W. Carlson . Clair Burgener . Ron Blair . Father Joe Carroll . Dr. Jack Fisher . Ernest Hahn . Gayle Wilson . Gene Luth . Frankie Laine . Malin Burnham 


Ron Fowler . John T. Lynch . Bob Breitbard . John Moores . Billy Casper . Robert Horsman . Wil liam D. Lynch . Lou Ferrero . Terry Brown . Dan Mulvih ill 

Dan Spinazzola . Jeffrey Strauss . Conrad Prebys . Peter Farrell . Ted Rossin . Ernest Rady . Douglas F. Manchester . T. Denny Sanford 

P.O. BOX 881456 • SAN DIEGO, CALIFORNIA 92168 • PHONE 858-509-9443 • www.sdniceguys.com • IRS ID #95-3405753 

http:www.sdniceguys.com
http:www.sdniceguys.com
http:www.sdniceguys.com
http:www.sdniceguys.com


SAN DIEGO NICE GUYS. INC. 
OFFERING f\ Ht\ND UP SINCE 1979 

OFFICERS 

PRESIDENT 
Debbie Giaquinta 

FIRST VICE PRESIDENT 
Doug Moore 

SECOND VICE PRESIDENT 
Todd Carlson 

SECRETARY 
Patti Sears 

TREASURER 
Jeff Schreiber 

MASTER AT ARMS 
Robert Frank 
Lynne Krepak 

IMMEDIATE PAST PRESIDENT 
Robert Rodriguez 

RECORDING SECRETARY 
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LETTER OF SUPPORT 

Dear Carlsbad USD Board Members and Superintendent Lovely: 

My name is Ron Blair. I am a north county community member who is 
writing to you to celebrate the many successes of Audeo Charter School. 

Audeo Charter School's success is remarkable because so many of its 
students and families thought that academic success would never happen. 
Upon enrollment, Audeo Charter School students are, on average, two
to-four years behind in reading and math skills. About 75 percent of its 
student population is at least six months behind in academic credits, and 
most are a year or more behind. A critical mass of its students are at-risk 
of dropping out of school and are facing as"' year in order to fulfill their 
graduation requirements. 

Audeo Charter School offers a distraction-free learning environment 
where students can focus solely on their coursework so that they can get 
back on track to graduate. Specially trained, dedicated faculty and staff 
work tirelessly to re-engage students and their families in their education. 
Students have the opportunity to work toward a successful future. 

This future looks differently for each individual student. Nearly 80 
percent of Audeo graduates continue on to a 4-year university or a 
community college that specializes in their chosen field of study. The 
remaining 20 percent serve our country through military service or enter 
the workforce. Audeo Charter School helps students find a path toward 
success. 

Audeo Charter School helps ensure that a variety of quality educational 
options are available for every student. This is why I strongly urge you to 
support the Audeo Charter School II charter petition. 

Thank you for your efforts on behalf of the Carlsbad community, our 
students and schools. 

Respectfully submitted, 

~ 
Ron Blair 
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SAN D[EGO NICE GUYS, INC. 
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Bob Deane 

HONORARY LIFETIME MEMBER 
Bill Kolender 

IN SPECIAL MEMORY 
Alice Downs 

LETTER OF SUPPORT 

Dear Carlsbad USD Board Members and Superintendent Lovely: 

My name is Lou Ferrero. I am a north county community member who is 
writing to you to celebrate the many successes of Audeo Charter School. 

Audeo Charter School's success is remarkable because so many of its 
students and families thought that academic success would never happen. 
Upon enrollment, Audeo Charter School students are, on average, two
to-four years behind in reading and math skills. About 75 percent of its 
student population is at least six months behind in academic credits, and 
most are a year or more behind. A critical mass of its students are at-risk 
of dropping out of school and are facing a S"' year in order to fulfill their 
graduation requirements. 

Audeo Charter School offers a distraction-free learning environment 
where students can focus solely on their coursework so that they can get 
back on track to graduate. Specially trained, dedicated faculty and staff 
work tirelessly to re-engage students and their families in their education. 
Students have the opportunity to work toward a successful future. 

This future looks differently for each individual student. Nearly 80 
percent of Audeo graduates continue on to a 4-year university or a 
community college that specializes in their chosen field of study. The 
remaining 20 percent serve our country through military service or enter 
the workforce. Audeo Charter School helps students find a path toward 

success. 

Audeo Charter School helps ensure that a variety of quality educational 
options are available for every student. This is why I strongly urge you to 
support the Audeo Charter School II charter petition. 

Thank you for your efforts on behalf of the Carlsbad community, our 

students and schools. 

BOARD OF DIRECTORS 

Vince Bartolotta 
John Brooks 
Marc Brown 

Todd Carlson 
Lynn Cihak 

Susan Cunningham 
Tom Doan 

Lou Ferrero 
Tim Haidinger 

Steve Hal! 
Stan Holman 

Dale Jack 
John McAvoy 

Gary Milhausen 
Diane Miramontes 

Corky Mizer 
Robert Patterson 

Art Rowsell 
Gale Sostek 

George Sports 
John Stephan 

Gary T!IJery 
David Walters 
Tony Williams 

PAST PRESIDENTS 

Jon Ammon 
Ed Benshop 

Pat Blackmore 
Ron Blair 

Buck Buchanan 
Jerry Campbell 
Dennis Carroll 

Dick Dworakowski 
Ken Fisher 

Skip Giesting 
Kristy Gregg 

Nancy Hamzey 
Skip Hodgetts 

Dick Jack 
Jack Kelly 

Kevin Kelly 
Archie Kuehn 

Clarence Landis 
Rupe Linley 

Gene Luth 
John Lynch 

Tom Malinoski 
Fred MCCiendon 

Craig Meier 
Ted Millan 

Jack Pearson 
Walt Rankin 

Ted Rossin 
Gary Sage 

Dan Spinazzola 
Zach Zacharias 

Past Nice Guys of t_he Yejl : John Helmi:r . Fran Rhoades . George A. Scott . Mac Hudson and Joe Bauer . Bill Kolender . Tawfiq Khoury . John Duffy 

John W. Carlson . Cta1rBUrgener . Ron Blair . Fath r Joe Carroll , Dr. Jack Fisher . Ernest Hahn . Gayle Wilson , Gene Luth . Frankie Laine . Malin Burnham 


Ron Fowler . John T. Lynch . Bob Breitbard . Jo? Moores . Billy Casper . Robert Horsman . William D. Lynch . Lou Ferrero , Terry Brown . Dan Mulvihill 

Dan Spinazzola . Jeffrey Strauss . Conrad Prebys . Peter Farrell , Ted Rossin . Ernest Rady . Douglas F. Manchester . T. Denny Sanford 


P.O. BOX 881456 • SAN DIEGO, CALIFORNIA 92168 • PHONE 858-509-9443 • www.sdniceguys.com •IRS ID #95-3405753 

http:www.sdniceguys.com
http:www.sdniceguys.com
http:www.sdniceguys.com
http:www.sdniceguys.com


Diversified Restaurant Systems, Inc. 
A Food Consulting and Marketing Company 

LETTER OF SUPPORT 

Dear Carlsbad Unified School District Board Members and Superintendent Lovely: 

My name is Daniel Spinazzola. I am a north county community member who is writing to you to 
celebrate the many successes ofAudeo Charter School. 

Audeo Charter School 's success is remarkable because so many of its students and families 
thought that academic success would never happen. Upon enrollment, Audeo Charter School 
students are, on average, two-to-four years behind in reading and math skills. About 75 percent 
of its student population is at least six months behind in academic credits, and most are a year or 
more behind. A critical mass of its students are at-risk ofdropping out of school and are facing a 
5111 year in order to fulfill their graduation requirements. 

Audeo Charter School offers a distraction-free learning envirorunent where students can focus 
solely on their coursework so that they can get back on track to graduate. Specially trained, 
dedicated faculty and staff work tirelessly to re-engage students and their families in their 
education. Students have the opportunity to work toward a successful future. 

This future looks differently for each individual student. Nearly 80 percent of Audeo graduates 
continue on to a 4-year university or a community college that specializes in their chosen field of 
study. The remaining 20 percent serve our country through military service or enter the 

workforce. Audeo Charter School helps students find a path toward success. 

Audeo Charter School helps ensure that a variety ofquality educational options are available for 
every student. This is why I strongly urge you to support the Audeo Charter School II charter 

petition. 

Thank you for your efforts on behalfof the Carlsbad community, our students and schools. 

Respectfully submitted, 

Daniel R. Spinazzola 
Founder and CEO - Diversified Restaurant Systems 

11452 El Camino Real, Suite 215 • San Diego, CA 92130 
Tel: (858J 720·3540 • Fax: (858J 720·3541 



Audeo 

Moving You Forward 

Dear Carlsbad Unified School District Board Members and Superintendent Lovely: 

My name is Ct'V;\:0 tAcn:\\ec . I am a Carlsbad community member who is writing to 
you to celebrate the many successes ofAudeo Charter School. 

Audeo Charter School's success is remarkable because so many ofits students and families 
thought that academic success would never happen. Upon enrollment, Audeo Charter School 
students are, on average, two-to-four years behind in reading and math skills. About 75 percent 
of its student population is at least six months behind in academic credits, and most are a year or 
more behind. A critical mass of its students are at-risk ofdropping out of school and are facing a 
5th year in order to fulfill their graduation requirements. 

Audeo Charter School offers a distraction-free learning environment where students can focus 
solely on their coursework so that they can get back on track to graduate. Specially trained, 
dedicated faculty and staff work tirelessly to re-engage students and their families in their 
education. Students have the opportunity to work toward a successful future. 

This future looks differently for each individual student. Nearly 80 percent ofAudeo graduates 
continue on to a 4-year university or a community college that specializes in their chosen field of 
study. The remaining 20 percent serve our country through military service or enter the 
workforce. Audeo Charter School helps students find a path toward success. 

Audeo Charter School helps ensure that a variety ofquality educational options are available for 
every student. This is why I strongly urge you to support the Audeo Charter School II charter 
petition. 

Thank you for your efforts on behalf ofthe Carlsbad community, our students and schools. 

Respectfully submitted, 

~dt-
Parent/Guardian Signature 

Parent/Guardian Printed Name 

Address: 10170 Huennekens Street, San Diego, CA 92121 
Website: www.audeocharterschool.net 

AN ALTUS Nb"TWORK Phone: (858) 678-2050 Fax: (858) 552-9394 
CHARTER SCHOOL 
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Audeo 

Moving You Forward 

Dear Carlsbad Unified School District Board Members and Superintendent Lovely: 

My name is 1µ111 tA:M Mb tfoPE . I am a Carlsbad community member who is writing to 
you to celebrate the many successes ofAudeo Charter School. 

Audeo Charter School's success is remarkable because so many of its students and families 
thought that academic success would never happen. Upon enrollment, Audeo Charter School 
students are, on average, two-to-four years behind in reading and math skills. About 75 percent 
of its student population is at least six months behind in academic credits, and most are a year or 
more behind. A critical mass of its students are at-risk of dropping out of school and are facing a 
5th year in order to fulfill their graduation requirements. 

Audeo Charter School offers a distraction-free learning environment where students can focus 
solely on their coursework so that they can get back on track to graduate. Specially trained, 
dedicated faculty and staffwork tirelessly to re-engage students and their families in their 
education. Students have the opportunity to work toward a successful foture. 

This future looks differently for each individual student. Nearly 80 percent ofAudeo graduates 
continue on to a 4-year university or a community college that specializes in their chosen field of 
study. The remaining 20 percent serve our country through military service or enter the 
workforce. Audeo Charter School helps students find a path toward success. 

Audeo Charter School helps ensure that a variety of quality educational options are available for 
every student. This is why I strongly urge you to support the Audeo Charter School II charter 

petition. 

Thank you for your effo11s on behalf of the Carlsbad community, our students and schools. 

Respectfully submitted, 

Parent/Guardian Printed Name 

Address: 10170 Huennekens Street, San Diego, CA 92121 
Website: www.audeocharterschool.net 

AN ALTUS NE"lWORK Phone: (858) 678~2050 Fax: (858) 552-9394 
CHARTER SCHOOL 
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Audeo 

Moving You Forward 

Dear Carlsbad Unified School District Board Members and Superintendent Lovely: 

My name is o ·,ri\ 3c-Kubl 0 . I am a Carlsbad community member who is writing to 
you to celebrate the many successes ofAudeo Charter School. 

Audeo Charter School's success is remarkable because so many of its students and families 
thought that academic success would never happen. Upon enrollment, Audeo Charter School 
students are, on average, two-to-four years behind in reading and math skills. About 75 percent 
of its student population is at least six months behind in academic credits, and most are a year or 
more behind. A critical mass of its students are at-risk of dropping out of school and are facing a 
5th year in order to fulfill their graduation requirements. 

Audeo Charter School offers a distraction-free learning environment where students can focus 
solely on their coursework so that they can get back on track to graduate. Specially trained, 

dedicated faculty and staff work tirelessly to re-engage students and their families in their 

education. StUdents have the opportunity to work toward a successful future. 


This future looks differently for each individual student. Nearly 80 percent of Audeo graduates 
continue on to a 4-year university or a community college that specializes in their chosen field of 
study. The remaining 20 percent serve our country through military service or enter the 
workforce. Audeo Charter School helps students find a path toward success. 

Audeo Charter School helps ensure that a variety of quality educational options are available for 
every student. This is why I strongly urge you to support the Audeo Charter School II charter 
petition. 

Thank you for your efforts on behalf ofthe Carlsbad community, our students and schools. 

Respectfully submitted, 

~-0 
Parent/Guardian Signature 

Parenuardian Printed Name 

dZ Address: 10170 Huennekens Street, San Diego, CA 92121 
Website: www.audeocharterschool.net 

AN ALTUS NETWORK Phone: (858) 678-2050 Fax: (858) 552-9394 
CHARTER SCHOOL 
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Audeo 
Moving You Foi"Wc:·:..1 

.. . ..~ 

Dear Carlsbad Unified School District Board Members and Superintendent Lovely: 

My name is ~vil_ th.et.\,Je:r..Lam a Carlsbad community member who is writink to 
you to celebrate the many successes of Audco Charter School. 

Audeo Charter School's success is remarkable because so many of its students and families! 
I 

thought that academic success would never happen. Upon enrollment. Audco Charter School 
students are, on average, two-to-four years behind in reading and math skills. About 75 per~ent 
of its student population is at least six months behind in academic credits. and most are a year or 
more behind. A critical mass of its students are at-risk ofdropping out of school and arc facing a 
5th year in order to fulfill their graduation requirements. 

Audeo Charter School oncrs a distraction-free learning environment where students can focus 
solely on their coursework so that they can get back on track to graduate. SpeciaJly trained., 
dedicated faculty and staff work tirelessly to re-engage students nnd their families in their I 
education. Students have the opportunity to work toward a successful future. 

This future looks differently for each indivi<lual student. Nearly 80 percent of J\udco graduates 
continue on to a 4-year university or a community college that specializes in their chosen field of 
study. The remaining 20 percent serve our country through military service or enter the 
workforce. Audco Charter School helps students find u path towtlrd success. 

Audeo Chancr School helps ensure that a variety of quality educational options arc available for 
eve.~ student. This is why I strongly urge you to support the J\udco Churter School II chanfr 
petition. 

Thank you for your efforts on behalf of the Carlsbud community, our students and schools. I 
Respectfully submitted, 

Parent/Guardian Signature 

tvzv C!M_\J e.:b 
Parent/Guardian Printed Name 

dt Address: 10170 Huennekens Street, San Diego, cJ 92121 
Website: www.audeocharterschool.net 

AN ALTUS NETWORK Phone: (858) 678-2050 Fax: (858) 552-9394 
Cl IARTER SCI IOOL 
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Audeo 

Moving You Forward 

I - - ·. -- ..- 1· ~ ,;...; 

Dear Carlsbad Unified School District Board Members and Superintendent Lovely: 

My name is f I{E!ZV\ (tck11a1- I am a Carlsbad community member who is writing to 
you to celebrate the many successes ofAudeo Charter School. 

Audeo Charter School's success is remarkable because so many of its students and families 
thought that academic success would never happen. Upon enrollment, Audeo Charter School 
students are, on average, two-to-four years behind in reading and math skills. About 75 percent 
of its student population is at least six months behind in academic credits, and most are a year or 
more behind. A critical mass of its students are at-risk of dropping out of school and are facing a 
5th year in order to fulfill their graduation requirements. 

Audeo Charter School offers a distraction-free learning environment where students can focus 
solely on their coursework so that they can get back on track to graduate. Specially trained, 
dedicated faculty and staff work tirelessly to re-engage students and their families in their 
education. Students have the opportunity to work toward a successful future. 

This future looks differently for each individual student. Nearly 80 percent of Audeo graduates 
continue on to a 4-year university or a community college that specializes in their chosen field of 
study. The remaining 20 percent serve our country through military service or enter the 
workforce. Audeo Charter School helps students find a path toward success. 

Audeo Charter School helps ensure that a variety of quality educational options are available for 
every student. This is why I strongly urge you to support the Audeo Charter School II charter 
petition. 

Thank you for your efforts on behalf of the Carlsbad community, our students and schools. 

Respectfully submitted, 

~J!~rLJ 
Parent of an Audeo Student, Class of 2016 

Address: 10170 Huennekens Street, San Diego, CA 92121 
Website: www.audeocharterschool.net 

AN ALTUS NE1WORK Phone: (858) 678-2050 Fax: (858) 552-9394 
CHARTER SCHOOL 
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Audeo 

Moving You Forward 

Dear Carlsbad Unified School District Board Members and Superintendent Lovely: 

My name is Julie Cloyed. I am a Carlsbad community member who is writing to you to celebrate 
the many successes of Audeo Charter School. 

Audeo Charter School's success is remarkable because so many of its students and families 
thought that academic success would never happen. Upon enrollment, Audeo Charter School 
students are, on average, two-to-four years behind in reading and math skills. About 75 percent 
of its student population is at least six months behind in academic credits, and most are a year or 
more behind. A critical mass of its students are at-risk of dropping out of school and are facing a 
5th year in order to fulfill their graduation requirements. 

Audeo Charter School offers a distraction-free learning environment where students can focus 
solely on their coursework so that they can get back on track to graduate. Specially trained, 
dedicated faculty and staff work tirelessly to re-engage students and their families in their 
education. Students have the opportunity to work toward a successful future. 

This future looks differently for each individual student. Nearly 80 percent of Audeo graduates 
continue on to a 4-year university or a community college that specializes in their chosen field of 
study. The remaining 20 percent serve our country through military service or enter the 
workforce. Audeo Charter School helps students find a path toward success. 

Audeo Charter School helps ensure that a variety of quality educational options are available for 
every student. This is why I strongly urge you to support the Audeo Charter School II charter 
petition. 

Thank you for your efforts on behalf of the Carlsbad community, our students and schools. 

Respectfully submitted, 

~cd~d 
Julie C Cloyed 
Parent 

Address: 10170 Huennekens Street, San Diego, CA 92121 
Website: www.audeocharterschool.net 

AN ALTUS NETWORK Phone: (858) 678-2050 Fax: (858) 552-9394 
CHARTER SCHOOL 
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Audeo 

Moving You Forward 

Dear Carlsbad Unified School District Board Members and Superintendent Lovely: 

My name is Karen Tinley. I am a Carlsbad community member who is writing to you to 

celebrate the many successes ofAudeo Charter School 

Audeo Charter School's success is remarkable because so many of its students and families 
thought that academic success would never happen. Upon enrolhnent, Audeo Charter School 
students are, on average, two-to-four years behind in reading and math skills. About 75 percent 
of its student population is at least six months behind in academic credits, and most are a year or 
more behind. A critical mass of its students are at-risk of dropping out of school and are facing a 
5th year in order to fulfill their graduation requirements. 

Audeo Charter School offers a distraction-free learning environment where students can focus 
solely on their coursework so that they can get back on track to graduate. Specially trained, 
dedicated faculty and staff work tirelessly to re-engage students and their families in their 
education. Students have the opportunity to work toward a successful fut1,1re. 

This future looks differently for each individual student Nearly 80 percent of Audeo graduates 
continue on to a 4-year university or a community college that specializes in their chosen field of 
study. The remaining 20 percent serve our country through military service or enter the 
workforce. Audeo Charter School helps students fmd a path toward success. 

Audeo Charter School helps ensure that a variety of quality educational options are available for 
every student This is why I strongly urge you to support the Audeo Charter School II charter 
petition. 

Thank you for your efforts on behalf of the Carlsbad community, our students and schools. 

Respectfully submitted, 

Karen Tinley 

Ktinley@wiley.com 

Address: 10170 HuennekensStreet, San Diego, CA 92121 
Website: www.audeocharterschool.net 

AN ALTUS NElWORK Phone: (858} 678-2050 Fax: (858} 552-9394
CHARTER SCHOOL 

http:www.audeocharterschool.net
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Audeo 

Moving You Forward 

Dear Carlsbad Unified School District Board Members and Superintendent Lovely: 

My name is Carmen lkedo. I am a Carlsbad community member who is writing to you to 
celebrate the many successes ofAudeo Charter School. 

Audeo Charter School's success is remarkable because so many of its students and families 
thought that academic success would never happen. Upon enrollment, Audeo Charter School 
students are, on average, two-to-four years behind in reading and math skills. About 75 percent 
of its student population is at least six months behind in academic credits, and most are a year or 
more behind. A critical mass of its students are at-risk ofdropping out of school and are facing a 
5th year in order to fulfill their graduation requirements. 

Audeo Charter School offers a distraction-free learning environment where students can focus 
solely on their coursework so that they can get back on track to graduate. Specially trained, 
dedicated faculty and staffwork tirelessly to re-engage students and their families in their 
education. Students have the opportunity to work toward a successful future. 

This future looks differently for each individual student. Nearly 80 percent of Audeo graduates 
continue on to a 4-year university or a community college that specializes in their chosen field of 
study. The remaining 20 percent serve our country through military service or enter the 
workforce. Audeo Charter School helps students find a path toward success. 

Audeo Charter School helps ensure that a variety ofquality educational options are available for 
every student. This is why I strongly urge you to support the Audeo Charter School II charter 
petition. 

Thank you for your efforts on behalf of the Carlsbad community, our students and schools. 

Respectfully submitted, 

Carmen Ikedo 
Parent 

Address: 10170 Huennekens Street, San Diego, CA 92121 
Website: www.audeocharterschool.net 

AN ALTUS NETWORK Phone: (858) 678-2050 Fax: (858) 552-9394 
CHARTER SCHOOL 
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Audeo 

Moving You Forward 

Dear Carlsbad Unified School District Board Members and Superintendent Lovely: 

""RacN,I ~ 
My name i~. I am a Carlsbad community member who is writing to you to celebrate the 
many successes of Audeo Charter School. 

Audeo Charter School's success is remarkable because so many of its students and familie!i 
thought that academic success would never happen. Upon enrollment. Audeo Charter School 
students are, on average. two-to-four years behind in reading and math skills. About 75 percent 
of its student population is at least six months behind in academic credits, and most are a year or 
more behind. A critical mass of its students are at-risk of dropping out of school and are facing a 
5th year in order Lo fulfill their graduation requirements. 

Audeo Charter School offers a distraction-free learning environment where students can focus 
solely on their coursework so that they can get back on track to graduate. Specially trained, 
dedicated faculty and staff work tirelessly to re-engage students and their families in their 

education. Students have the opportunity to work toward a successful future. 

This future looks differently for each iodividui:tl student. Nearly 80 percent of Audeo graduates 

continue on to a 4-year university or a community college that specializes in their chosen field of 

study. The remaining 20 percent serve our country through military service or enter the 
workforce. Audeo Charter School helps students find a path toward success. 

Audeo Charter School helps ensure that a variety of quality educational options are available for 
every student. This is why I strongly urge you to support the Audeo Charter School II charter 
petition. 

Thank you for your efforts on behalf of the Carlsbad community, our students and schools. 

Respectfully submitted. 

t))Z~ 

AN ALT US NETWORK 
CHARTER SCHOOL 

Address: 10170 Huennekens Street. San Diego. CA 92121 
Website: www.audeocharterschool.net 

Phone: (858) 678-2050 Fax: (858) 552-9394 



Audeo 

Moving You Forward 
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Dear Carlsbad Unified School District Board Members and Superintendent Lovely: 

My name is Cynthia Pace. I am a Carlsbad community member who is writing to you to 
celebrate the many successes of Audeo Charter School. 

Audeo Charter School's success is remarkable because so many of its students and families 
thought that academic success would never happen. Upon enrollment, Audeo Charter School 
students are, on average, two-to-four years behind in reading and math skills. About 75 percent 
of its student population is at least six months behind in academic credits, and most are a year or 
more behind. A critical mass of its students are at-lisk ofdropping out of school and are facing a 
5th year in order to fulfill their graduation requirements. 

Audeo Charter School offers a distraction-free learning environment where students can focus 
solely on their coursework so that they can get back on track to graduate. Specially trained, 
dedicated faculty and staff work tirelessly to re-engage students and their families in their 
education. Students have the opportunity to work toward a successful future. 

This future looks differently for each individual student. Nearly 80 percent of Audeo graduates 
continue on to a 4-year university or a community college that specializes in their chosen field of 
study. The remaining 20 percent serve our country through military service or enter the 
workforce. Audeo Charter School helps students find a path toward success. 

Audeo Charter School helps ensure that a variety of quality educational options are available for 
every student. This is why I strongly urge you to support the Audeo Charter School II charter 
petition. 

Thank you for your efforts on behalf of the Carlsbad community, our students and schools. 

Address: 10170 Huennekens Street, San Diego, CA 92121 
Website: www.audeocharterschool.net 

AN ALTUS NETWORK Phone: (858) 678-2050 Fax: (858) 552-9394 
CHARTER SCHOOL 

http:www.audeocharterschool.net
http:www.audeocharterschool.net
http:www.audeocharterschool.net
http:www.audeocharterschool.net


Audeo 


Dear Carlsbad Unified School District Board Members and Superintendent Lovely: 

My name is Candy Edmondson. I am a Carlsbad community member who is writing to you to 

celebrate the many successes ofAudeo Charter School. 

Audeo Charter School's success is remarkab]e because so many of its students and families 

thought that academic success would never happen. Upon enrollment, Audeo Charter School 

students are, on average, two-to-four years behind in reading and math skills. About 75 percent 

of its student population is at least six months behind in academic credits, and most are a year or 

more behind. A critical mass of its students are at-risk ofdropping out ofschool and are facing a 
5th year in order to fulfill their graduation requirements. 

Audeo Charter School offers a distraction-free learning environment where students can focus 

solely on their coursework so that they can get back on track to graduate. Specially trained, 
dedicated faculty and staff work tirelessly to re-engage students and their families in their 

education. Students have the opportunity to work toward a successful future. 

This future looks differently for each individual student. Nearly 80 percent ofAudeo graduates 
continue on to a 4-year university or a community college that specializes in their chosen field of 

study. The remaining 20 percent serve our country through military service or enter the 
workforce. Audeo Charter School helps students find a path toward success. 

Audeo Charter School helps ensure that a variety ofquality educational options are available for 

every student. This is why I strongly urge you to support the Audeo Charter School II charter 

petition. 

Thank you for your efforts on behalfof the Carlsbad community, our students and schools. 

Respectfully submitted, 

Candy Eiiondson Cj j 
Parent taJ{/J>tM)m1_ 

d2 Address: 10170 Huennekens Street, San Diego, CA 92121 
Website: www.audeocharterschool.net 

AN ALTUS NETWORK Phone: (858) 678-2050 Fax: (858) 552-9394 
CHARTER SCHOOL 

http:www.audeocharterschool.net
http:www.audeocharterschool.net
http:www.audeocharterschool.net
http:www.audeocharterschool.net


Audeo 

Moving You Forward 

Dear Carlsbad Unified School District Board Members and Superintendent Lovely: 

My name is (Pamala Hughes). I am a Carlsbad community member who is writing to you to 
celebrate the many successes ofAudeo Charter School. 

Audeo Charter School's success is remarkable because so many of its students and families 
thought that academic success would never happen. Upon enrollment, Audeo Charter School 
students are, on average, two-to-four years behind in reading and math skills. About 75 percent 
of its student population is at least six months behind in academic credits, and most are a year or 
more behind. A critical mass of its students are at-risk ofdropping out ofschool and are facing a 
5th year in order to fulfill their graduation requirements. 

Audeo Charter School offers a distraction-free learning environment where students can focus 
solely on their coursework so that they can get back on track to graduate. Specially trained, 
dedicated faculty and staff work tirelessly to re-engage students and their families in their 
education. Students have the opportunity to work toward a successful future. 

This future looks differently for each individual student. Nearly 80 percent ofAudeo graduates 
continue on to a 4-year university or a community college that specializes in their chosen field of 
study. The remaining 20 percent serve our country through military service or enter the 
workforce. Audeo Charter School helps students find a path toward success. 

Audeo Charter School helps ensure that a variety ofquality educational options are available for 
every student. This is why I strongly urge you to support the Audeo Charter School II charter 
petition. 

Thank you for your efforts on behalf ofthe Carlsbad community, our students and schools. 

Respectfully submitted, 

{Pamala Hughes) 
(Parent) 

Address: 10170 Huennekens Street, San Diego, CA 92121 
Website: www.audeocharterschool.net 

AN ALTUS NElWORK Phone: (858) 678-2050 Fax: (858) 552-9394 
CHARTER SCHOOL 

http:www.audeocharterschool.net
http:www.audeocharterschool.net
http:www.audeocharterschool.net
http:www.audeocharterschool.net


.Dem-CarlsbadUnified'SclmotDistrictBoard Membets amt Supcrhitemlent: I.ovdy:-

Mv name is James Floyd. I am a Carlsbad communitv member who is writi~ to vou to celebrate the manv successes of 
Audco Charter Scltool. 

Audeo Charter School's success is remarlc:able because so many ofits students and families thought that academic 
saeces& welll&BeveF bappea-. lJpea-enro~Amtcot.barter ~smdait&-ar-e, en-avaage. twe-te-teur ye&l'& bdllnd
ih reading and math skills. About 75 -percent ofits student population is at least six months behind in academic credits, 
and most·are a year or more behind. A critical mass ofits students are at-risk ofdroppina out ofschool and are facina a 
sta year in order to fulfill their graduation requirement's. 

Audco Charter School offers a distraction-free learning environment where students can focus solely on their 
comscwork so.that they diii·g~back on-~w-gracNaie. ~ially tnined, dedicated.fac:ulty anci.staft'wmk tir.elcssiy 
to re-engage students and their families in their education. Students have the opportunity to worlc toward a successful 
future. 

This f11ture looks differently for each individual student Nearly 80 percent ofAudeo graduates continue on to a 4-year 
university or a community college that specializes in their chosen field ofstudy. The remaining 20 percent serve our 
country through military service or enter the workforce. Audco Charter School helps students find a path toward success. 

Audco Charter School helps ensure that a variety ofquality educational options arc available for every student. This is 
why I strongly urge you to support the Audeo Charter School II charter petition. 

Thank you for your efforts on behalfofthe catlsbad coi:illtlutdty, our studentB and. sehools. 

Respectfully submitted. 



- -

Audeo 
Moving You Forward 

; 

Dear Carlsbad Unified School District Board Members and Superintendent Lovely: 

My name is Dianne Figueroa. I am a Carlsbad community member who is writing to you to 
celebrate the many successes of Audeo Charter School. 

Audeo Charter School's success is remarkable because so many of its students and families 
thought that academic success would never happen. Upon enrollment, Audeo Charter School 
students are, on average, two-to-four years behind in reading and math skills. About 75 percent 
of its student population is at least six months behind in academic credits, and most are a year or 
more behind. A critical mass of its students are at-risk of dropping out of school and are facing a 
5th year in order to fulfill their graduation requirements. 

Audeo Charter School offers a distraction-free learning environment where students can focus 
solely on their coursework so that they can get back on track to graduate. Specially trained, 
dedicated faculty and staffwork tirelessly to re-engage students and their families in their 
education. Students have the opportunity to work toward a successful future. 

This future looks differently for each individual student. Nearly 80 percent of Audeo graduates 
continue on to a 4-year university or a community college that specializes in their chosen field of 
study. The remaining 20 percent serve our country through military service or enter the 
workforce. Audeo Charter School helps students find a path toward success. 

Audeo Charter School helps ensure that a variety of quality educational options are available for 
every student. This is why I strongly urge you to support the Audeo Charter School II charter 
petition. 

Thank you for your efforts on behalf of the Carlsbad community, our students and schools. 

Respectfully submitted, 

Dianne Figueroa 
Grateful Mother 

Address: 10170 Huennekens Street, San Diego, CA 92121 
Website: www.audeocharterschool.net 

AN ALTUS NETWORK Phone: (858) 678-2050 Fax: (858) 552-9394 
CHARTER SCHOOL 

http:www.audeocharterschool.net
http:www.audeocharterschool.net
http:www.audeocharterschool.net
http:www.audeocharterschool.net


I 

Audeo 

Moving You Forward 

Dear Carlsbad Unified School District Board Members and Superintendent Lovely: 

My name is Kriss Ahrw~iler. I am a Carlsbad community member who is writing to you to 

celebrate the many successes of Audeo Charter School. 


Audeo Charter School's success is remarkable because so many of its students and families 
thought that academic success would never happen. Upon enrollment, Audeo Charter School 
students are, on average, two-to-four years behind in reading and math skills. About 75 percent 
of its student population is at least six months behind in academic credits, and most are a year or 
more behind. A critical mass of its students are at-risk of dropping out of school and are facing a 
5th year in order to fulfill their graduation requirements. 

Audeo Charter School offers a distraction-free learning environment where students can focus 
solely on their coursework so that they can get back on track to graduate. Specially trained, 
dedicated faculty and staff work tirelessly to re-engage students and their families in their 
education. Students have the opportunity to work toward a successful future. 

This future looks differently for each individual student. Nearly 80 percent of Audeo graduates 
continue on to a 4-year university or a community college that specializes in their chosen field of 
study. The remaining 20 percent serve our country through military service or enter the 
workforce. Audeo Charter School helps students find a path toward success. 

Audeo Charter School helps ensure that a variety of quality educational options are available for 
every student. This is why I strongly urge you to support the Audeo Charter School II charter 
petition. 

Thank you for your efforts on behalf of the Carlsbad community, our students and schools. 

Respectfully submitted, 

Kriss Ahrweil~r{ J ~ (';

&$ 7f"f\JWLU'UJL_ 

Address: 10170 Huennekens Street, San Diego, CA 92121 
Website: www.audeocharterschool.net 

AN ALTUS NETWORK Phone: (858) 678-2050 Fax: (858) 552-9394 
CHARTER SCHOOL 

http:www.audeocharterschool.net
http:www.audeocharterschool.net
http:www.audeocharterschool.net
http:www.audeocharterschool.net


I 

Audeo 

Moving You Forward 

Dear Carlsbad Unified School District Board Members and Superintendent Lovely: 

My name is Kenneth Ahn,eiler. I am a Carlsbad community member who is writing to you to 

celebrate the many successes ofAudeo Charter School. 


Audeo Charter School's success is remarkable because so many of its students and families 
thought that academic success would never happen. Upon enrollment, Audeo Charter School 
students are, on average, two-to-four years behind in reading and math skills. About 75 percent 
of its student population is at least six months behind in academic credits. and most are a year or 
more behind. A critical mass of its students are at-risk of dropping out of school and are facing a 
5th year in order to fulfill their graduation requirements. 

Audeo Charter School offers a distraction-free learning environment where students can focus 

solely on their coursework so that they can get back on track to graduate. Specially trained, 

dedicated faculty and staff work tirelessly to re-engage students and their families in their 

education. Students have the opportunity to work toward a successful future. 


This future looks differently for each individual student. Nearly 80 percent of Audeo graduates 
continue on to a 4-year university or a community college that specializes in their chosen field of 
study. The remaining 20 percent serve our country through military service or enter the 
workforce. Audeo Charter School helps students find a path toward success. 

Audeo Charter School helps ensure that a variety of quality educational options are available for 
every student. This is why I strongly urge you to support the Audeo Charter School II charter 
petition. 

Thank you for your efforts on behalf of the Carlsbad community, our students and schools. 

Respectfully submitted, 

1~~ 
Kenneth Ahrweiler 

Address: 10170 Huennekens Street, San Diego, CA 92121 
Website: www.audeocharterschool.net 

AN ALTUS NETWORK Phone: (858) 678-2050 Fax: (858) 552-9394 
CHARTER SCHOOL 

http:www.audeocharterschool.net
http:www.audeocharterschool.net
http:www.audeocharterschool.net
http:www.audeocharterschool.net
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Audeo 

Dear Carlsbad Unified School District Board Members and Superintendent Lovely: 

My name is Deborah Loop. I am a Carlsbad community member who is writing to you to 
celebrate the many successes ofAudeo Charter School. 

Audeo Charter School's success is remarkable because so many of its students and families 
thought that academic success would never happen. Upon enrollment, Audeo Charter School 
students are, on average, two-to-four years behind in reading and math skills. About 75 percent 
of its student population is at least six months behind in academic credits, and most are a year or 
more behind. A critical mass of its students are at-risk ofdropping out of school and are facing a 
5th year in order to fulfill their graduation requirements. 

Aud.ea Charter School offers a distraction-free learning environment where students can focus 
solely on their coursework so that they can get back on track to graduate. Specially trained, 
dedicated faculty and staff work tirelessly to re-engage students and their families in their 
education. Students have the opportunity to work toward a successful future. 

This future looks differently for each individual student. Nearly 80 percent of Audeo graduates 
continue on to a 4-year university or a community college that specializes in their chosen field of 
study. The remaining 20 percent serve our country through military service or enter the 
workforce. Audeo Charter School helps students find a path toward success. 

Audeo Charter School helps ensure that a variety of quality educational options are available for 
every student. This is why I strongly urge you to support the Audeo Charter School II charter 
petition. 

Thank you for your efforts on behalf of the Carlsbad comm.unity, our students and schools. 

Respectfully submitted, 

~fMLI!~ 
Deborah Loop 

Staff Accountant, Carlsbad Ca. 


Address: 10170 Huennekens Street, San Diego, CA 92121 
Website: www.audeocharterschool.net 

AN Al.TUS NE1WORK Phone: (858) 678-2050 Fax: (858) 552-9394 
CHARTER SCHOOL 

http:www.audeocharterschool.net
http:www.audeocharterschool.net
http:www.audeocharterschool.net
http:www.audeocharterschool.net
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EXHIBIT 6:
 

SIGNED CERTIFICATION OF LAWS
 



CERTIFICATION OF COMPLIANCE WITH APPLICABLE LAW 

California Code ofRegulations, Title 5, Section 11967(b)(3) 

A charter petition that has been previously denied by the governing board of a school 
district may be submitted to the county board of education or the State Board of Education. 
(Education Code Section 476050)(1).) As per Education Code Section 476050)(5), the State 
Board of Education has adopted regulations implementing the provisions of Section 47605G)(l ). 
(See Title 5, California Code ofRegulations Section 11967. (5 CCR Section 11967).) 

Title 5 of the California Code of Regulations, Section 11967 requires that a charter 
school petition that has been previously denied by a school district must be received by the 
county board of education not later than 180 calendar days after the denial. (5 CCR Section 
11967(a).) In addition, 5 CCR Section 11967(b)(3) requires the charter petitioner to provide a 
"signed certification stating that petitioner(s) will comply with all applicable law" when 
submitting the denied petition to the county board of education. 

The following certification is submitted in compliance with 5 CCR Section l 1967(b )(3). 

Certification 

By signing below, I certify as follows: 

1. 	 That I am the authorized representative, and that I am competent and qualified to certify 
to the facts herein; 

2. 	 That, as the authorized representative, I have personal knowledge of the facts forming the 
basis of this certification; 

3. 	 That I make this certification for purposes of5 CCR Section 11967(b )(3) only; and 
4. 	 That the charter petitioner(s) and the charter petition are in compliance with applicable 

law. 

Name: 	 Tim Tuter, Director of Instruction and Innovation 
Audeo II Development Team 

Signature: 

Date: 	 January 22, 2016 

School Name: Audeo II Charter School 



  

  
   

 

EXHIBIT 7: 

DESCRIPTION OF CHANGES TO THE CHARTER TO 
REFLECT SDCBOE AS THE AUTHORIZER 



AUDEOllCHARTERSCHOOL 

JANUARY 25, 2016 

VIA: HAND DELIVERY 

Dr. Randolph Ward, Superintendent 
Brent Watson, Executive Director 
District Financial Services 
San Diego County Office ofEducation 
6401 Linda Vista Road 
San Diego, CA 92111 -7319 

Re: 	 Description of Changes to the Audeo II Charter Petition Necessary to Reflect the 
San Diego County Board of Education as the Authorizing Entity 

Dear Superintendent Ward and Executive Director Watson: 

The Audeo II Charter School ("Audeo II") respectfully submits its charter petition to the San 
Diego County Board of Education ("County"), following denial of the petition by the Carlsbad 
Unified School District Board of Trustees on January 20, 2016. 

In accordance with the California Code of Regulations, Title 5, Section 11967(b)(4), we have 
listed below the relevant and appropriate changes to the charter petition that are necessary to reflect 
approval by the County: 

1. Chartering Authority 
Any text referring to the "Carlsbad Unified School District, " "CUSD," or the "District" as the 
chartering authority shall be revised to read "San Diego County Board ofEducation/San Diego 
County Department ofEducation ("SDCOE" or collectively referred to as the "County'), where 
appropriate. 

2. Technical Amendments 
Audeo II is willing to consider incorporating into its charter any technical amendments deemed 
necessary and appropriate by the County. 

We will make every effort to submit any supplemental documentation that the County may 
request in a timely manner. 

Sincerely, OJA,__OJ;i;f
. Tim Tuter 
Director of Instruction and Innovation 
Audeo II Development Team 
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Name: 

DOB: Date of Credit Audit:
 

Age: Grade Level:
 

Cohort Grad Year: MAP Reading: 


Audeo Grad Year: MAP Math:
 

AUDEO CREDIT AUDIT – 2 YEAR COLLEGE Additional Notes: 

PATHWAY PATHWAY PATHWAY PATHWAY 
4-Yr College Community Military Vocational 

College Military Science 
Use 4-yr bound Elective 

credit audit Military Portfolio 

Directions: Enter scholarship grade earned in the appropriate space for each course passed. 

SUBJECT AREA 
Course 

CREDITS 
REQUIRED 

GRADE 9 GRADE 10 GRADE 11 GRADE 12 
0 - 9 Credits 10 - 19 Credits 20 - 31 Credits 32 + Credits 

ENGLISH 

/8 

English 1 English 2 English 3 English 4 Am Lit 1 (HR) 
AP Lit/La & Com 

Am Lit 2 (HR) 
AP Lit/La & Com 

World Lit 1 
Cont Voices 1 
English Lit 1 

AP Lit/La & Com 

World Lit 2 
Cont Voices 2 
English Lit 2 

AP Lit/La & Com 

SOCIAL 
STUDIES 

/6 

WHGE 1 WHGE 2 US History 1 (HR) US History 2 (HR) Government 1 Econ 1 

MATH 
PATH 

choose 
one path -
Integrated 

Recommended 

/6 

Integrated 1A Integrated 1B Integrated 2A Integrated 2B Integrated 3A Integrated 3B 

Algebra 1 Algebra 2 Geometry 1 Geometry 2 Int. Algebra 1 
Unifying 1 

Int. Algebra 2 
Unifying 2 

SCIENCE 

/4 

Biology1 Biology 2 
Earth Science 1 

Physics 1 
Chemistry 1 (HR) 

Earth Science 2 
Physics 2 

Chemistry 2 (HR) 

Optional 3rd Year 
Science 

Optional 3rd Year 
Science 

WORLD 
LANGUAGE 
or VAPA & 
PORTFOLIO /3 

World Lang 1 
VAPA 1 

World Lang 2 
VAPA 2 

Pathways 
Portfolio 

HR = indicates an Honors Course is available. 

CTE 
or SERVICE 
LEARNING 

or WEE /2 

CTE 1 
Service Lrng 1 

Work Exp 1 

CTE 2 
Service Lrng 2 

Work Exp 2 

ELECTIVES 
/ 

/13 

TOTAL 

Minimum of 42 

MET REQUIREMENTS 

Yes No PATHWAYS PORTFOLIO – DATE MET / 

CAHSEE (Evidence must be on file): 
Yes No ELA SCORE: – DATE MET / 

Yes No MATH SCORE – DATE MET / 

CUME SCHOLARSHIP GPA (2.00 in GRADES 9 - 12): 

Counselor initials: 

COURSE PLAN (Complete each column before going to the next. Document any changes below. ) 



       

                 

               

              

               

   
 

 
  

 
   

  

 
 

  

 
  

  
 

   

 
  

 

              

   
 

    
               

 
  

    

  

 

   
      

   
      

   
      

   
      

     
   
      

     
   
      

  
  

   
   

      

  
  

   
   

      

 
  

  

    

  

 

 
  

      
  

      
  

      
 

      
  

      

  
 

 

  
   

 
 

  

    

  

 

  
      

  
      

  
      

  
      

  
      

  
      

     
      

  

  

  
      

 
      

 
      

 
      

  
      

 
  
      

 
 
  

      

 
 
  

      

 

 
 

   

    

  

 

     
   

    
   

 
      

 
      

  
      

  
      

 
      

   
      

  

 
 

  

    

  

 

 
    

     
   

 
   

      
      

 
   

      
      

 
   

      
      

 
   

      
      

 
   

      
      

 
   

      
      

 

  
 

 
  

    

  

 

     
        

     
   

 
   

      
      

 
  

      
      

       

 
 

 

    

  

 

   
      

   
      

 
 

 
 

  

 

 
  

    
  

  

    

  

   

   

 
   

      

 
   

      

      
      

      
      

      
      

      
      

 
      

  
 

      

    

  

 

    
 

      
      

      
      

      
      

      
      

      
      

       
 

    
 

 
  

                           
  

           
                                  

                                                                  
                              

 

             
 

       

                

                        

                        

                        

                        

                        

                        
 

 AUDEO CREDIT AUDIT – FOUR YEAR UNIVERSITY 

Name: 

DOB: Date of Credit Audit:
 

Age: Grade Level:
 

Cohort Grad Year: MAP Reading: 


Audeo Grad Year: MAP Math:
 

PATHWAY PATHWAY PATHWAY PATHWAY 
4-Yr College Community Military Vocational 

College Military Science 
Use 4-yr bound Elective 

credit audit Military portfolio 

Directions: Enter scholarship grade earned in the appropriate space for each course passed. 

SUBJECT AREA 
Course 

CREDITS 
REQUIRED 

GRADE 9 GRADE 10 GRADE 11 GRADE 12 
0 - 9 Credits 10 - 19 Credits 20 - 31 Credits 32 + Credits 

ENGLISH 
Category B 

/8 

English 1 English 2 English 3 English 4 Am Lit 1 (HR) 
AP Lit/La & Com 

Am Lit 2 (HR) 
AP Lit/La & Com 

World Lit 1 
Cont Voices 1 
English Lit 1 

AP Lit/La & Com 

World Lit 2 
Cont Voices 2 
English Lit 2 

AP Lit/La & Com 

History/ 
Social Science 

Category A 
/6 

WHGE 1 WHGE 2 US History 1 (HR) US History 2 (HR) Government 1 

MATH 
PATH 

select 
one path -
Integrated 

Recommended 
Category C 

/6 

Integrated 1A Integrated 1B Integrated 2A Integrated 2B Integrated 3A Integrated 3B 
UC/CSU Requirement is 3 years of Math 

required but 4 years is recommended. 
Either path. 

Algebra 1 Algebra 2 Geometry 1 Geometry 2 Int. Algebra 1 Int. Algebra 2 
Pre-Calculus 1 

(HR) 
Statistics 1 

Pre-Calculus 2 
(HR) 

Statistics 2 

LAB 
SCIENCE 

Category D 
/4 

UC/CSU Requirement is 2 years of Lab 
Science including 1 Biological Science 
(Biology 1-2) and 1 Physical Science 
(Physics 1-2 or Chemistry 1-2) 

Biology1 Biology 2 Physics 1 Physics 2 Chemistry 1 Chemistry2 

WORLD 
LANGUAGE 

Category E 
/4 

UC/CSU Requirement is 2 years of 
language other than English but 3 

years is recommended 

World Lang 1 World Lang 2 World Lang 3 World Lang 4 World Lang 5 World Lang 6 

VISUAL & 
PERFORMING 

ARTS 
Category F /2 

UC/CSU Requirement is 1 full year of 
the same course. View UC a-g list for 

available courses (Art 1-2, Commercial 
Art 1-2, Photography 1-2) 

VAPA 1 VAPA 2 
HR = indicates an Honors Course is available. 

SERVICE 
LEARNING 

/2 

Service Lrng 1 Service Lrng 2 

COLLEGE 
PREP 

ELECTIVES 
Category G 

(1 year of the 
same college 
prep elective) 

/ 

Psychology 1 
Earth Science 1 

Psychology 2 
Earth Science 2 Economics 

Pathways 
Portfolio 

/11 

UC a-g List Website: 
http://www.ucop.edu/doorways/ 

TOTAL 

Minimum of 42 

MET REQUIREMENTS 

Yes No PATHWAYS PORTFOLIO – DATE MET / 

CAHSEE (Evidence must be on file): 
Yes No ELA SCORE: – DATE MET / 

Yes No MATH SCORE – DATE MET / 

CUME SCHOLARSHIP GPA (2.00 in GRADES 9 - 12): 

Counselor initials: 

COURSE PLAN (Complete each column before going to the next. Document any changes below. ) 

http://www.ucop.edu/doorways/
http://www.ucop.edu/doorways/
http://www.ucop.edu/doorways/
http://www.ucop.edu/doorways/
http://www.ucop.edu/doorways/
http://www.ucop.edu/doorways/
http://www.ucop.edu/doorways/
http://www.ucop.edu/doorways/


  
  
  

       
  
  

 
  

         

   

   

  
    

     
   
   
    

    
    

      

   
   

    
       

  
  

   
     

  

   
 

 
    

    
      

  
   

   

  
  

  
     

 
  
     

     

       
    

     

    
    

    
   

  
  

      
   

 

   
 

 
  

  
     

   
   

   

    
      

   
    

   
   

     

    
 

   
   

   
   
   

  
   

   
     
     
    

    
   

   
  

       

  
   

 
   

    
  

Course Offerings 2015-2016 
* UC a-g approved courses 

+ These courses can be assigned more than once 

Middle School Courses 

ENGLISH 
English 6-1, 6-2 A1550 
English 7-1, 7-2 A1501 
English 8-1, 8-2 A1520 

MATHEMATICS 
Math 6-1, 6-2 A0060 
Pre-Algebra 7-1, 7-2 A4001 
Algebra Readiness 1, 2 A4080 
Algebra 1, 2 (HS credit) A4041, A4042 

SCIENCE 
Science 6-1, 6-2 A6006 
Life Science 7-1, 7-2 A6003 
Physical Science 8-1, 8-2 A6005 

SOCIAL STUDIES 
Social Studies 6-1, 6-2 A6520 
World History & Geography 7-1, 7-2 A6521 
US History & Geography 8-1, 8-2 A6551 

ELECTIVES 
Art 7-1, 7-2 A0101, A0102 
Art 8-1, 8-2 A0120, A0121 
Exploring Family & Consumer Sci. A1032 
*German 1, 2, 3, 4 (HS credit) A2051- A2054 
Independent Study PE A5904 
Math Student Center A4015 
Mid Level AVID A8061 + 
*Spanish 1, 2 (HS credit) A2321, A2322 
Study Skills 6-8 A8030 + 

High School Courses 

SOCIAL STUDIES– Category a 
*Economics 1 A6758 
*Government 1 A6757 
*Honors US History 1, 2 A6711, A6712 
*US History 1, 2 A6701, A6702 
*World History & Geography 1, 2 A6605, A6606 

ENGLISH– Category b 
*American Literature 1, 2 A1583, A1584 
*Contemporary Voices in Lit. 1, 2 A1612, A1613 
*English 1, 2 A1540, A1541 
*English 3, 4 A1570, A1571 
*English Literature 1, 2 A1641, A1642 
*Honors American Literature 1, 2 A1589, A1590 
*World Literature 1, 2 A1705, A1706 
Writer’s Workshop 1, 2 (UC approved for CSSD only) A1745N, A1746N 

M!THEM!TICS– Category c 

*Algebra 1, 2 A4041, A4042 
*Geometry 1, 2 A4141, A4142 
*Integrated Math I a-b A 4157, A4158 
*Integrated Math II a-b A 4159, A4160 
*Integrated Math III a-b A4163, A4164 
*Intermediate Algebra 1, 2 A4151, A4152 
*Pre-Calculus 1, 2 A4161, A4162 
*Honors Pre-Calculus 1, 2 A4181, A4182 
*Statistics 1, 2 A4171, A4172 
Unifying Algebra & Geometry 1, 2 A 4121, A4122 

SCIENCE– Category d 
*Biology 1, 2 A6111, A6112 
*Honors Chemistry 1, 2 A6221, A6222 
*Chemistry 1, 2 A6211, A6212 
*Earth Science 1, 2 A6023, A6024 
*Physics 1, 2 A6311, A6312 

LOTE ELECTIVES – FOREIGN LANGUAGE– Category e 
*German 1-4 A2051- A2054 
*Spanish 1-6 A2321- A2326 

V&PA / ELECTIVES – FINE ARTS– Category f 
*Art 1, 2 (CTE) A0191, A0192 
*Commercial Art 1, 2 (CTE) A0201, A0202 
Drawing A0271 
Music Appreciation 1, 2 A5381, A5382 
*Photography 1, 2 (CTE) A3691, A3692 

CTE ELECTIVES – Category g 
Business Careers 1,2 A0701, A0702 
Business Law 1, 2 A0561, A0562 
Child Development/Parenthood Ed. A1125, A1126 
Health A2550 
Journalism 1, 2 A1961, A1962 
Nutrition 1, 2 A1165, A1166 
Parenting and Infant Development A1171 

GENERAL ELECTIVES - Category g 
AVID Sr. High A8060 + 
CAHSEE Support ELA A1671 + 
CAHSEE Support Math A4088 + 
Career and Life Management 1, 2 A1169, A1163 
Career Explorations 1, 2 A8103, A8104 
Consumer Math A2505 
Driver’s Education A2750 
General Work Experience Ed. A8502 
Geography 1 A6538 
Geometry Readiness A4140 
Health and Driver’s Education A2751 
Independent Study PE A5905 
Literacy 1, 2, 3, 4 A1562- A1565 
Keyboarding & Computer Lit. A0722 
Keyboarding 1, 2 A0601, A0602 
Military 1, 2 A4501, A4502 
Pathways Exhibition A8105 
*Philosophy 1 (UC a-g elective) A6821 
*Psychology 1, 2 (UC a-g elective) A6851, A6852 
Service Learning 1, 2 A8087 
*Sociology 1 (UC a-g elective) A6837 
Study Skills A8007, A8008 + 
Service Learning 1, 2 A8087 
Test Out - Computer Literacy No Credit 



   

 

 

 

 
 

 

 
  

 

 

 

 
 

 

 

BRAINPOP ESL CURRICULUM
 

LEVEL 1 
Unit 1 

UNIT / 
LESSON 

1.1
 

1.2
 

1.3
 

1.4
 

1.5
 

FUNCTION 

•	 Introducing People 
•	 Describing Characters 

•	 Identifying What Things 
Are / Aren’t 

•	 Asking Questions 

•	 Asking / Answering 
Questions 

•	 Describing Things 
•	 Identifying Places 

•	 Giving Commands 

FORM 

•	 Personal Pronouns 
•	 to Be (present affirmative) 

•	 to Be (negative) 

•	 to Be (questions) 
•	 Yes / No Questions 
•	 Wh- Questions 

•	 Adjectives (form / place in 
the sentence) 

•	 Prepositions of Place 

•	 Imperatives 

READING 

Letters: 
b / e / n 

Sample words: 
Ben, Ed 

Letters: 
h / p / t 

Sample words: 
hat, pen, too 

Letters: 
i / m / r 

Sample words:  
in, it, am, robot 

Letters: 
d / u / w 

Sample words: 
desk, red, but, under, we 

Letters: 
j / l / s 

Sample words:
 jump, let’s, stop. Let’s jump! 

WRITING 

Trace letters, 
words, phrases, 
simple sentences 

Trace letters, 
words, phrases, 
simple sentences 

Trace letters, 
words, phrases, 
simple sentences 

Trace letters, 
words, phrases, 
simple sentences 

Trace letters, 
words, phrases, 
simple sentences 
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BRAINPOP ESL CURRICULUM
 

LEVEL 1 
Unit 1 

UNIT / 
LESSON 

1.1
 

1.2
 

1.3
 

1.4
 

1.5
 

FUNCTION 

•	 Introducing People 
•	 Describing Characters 

•	 Identifying What Things 
Are / Aren’t 

•	 Asking Questions 

•	 Asking / Answering 
Questions 

•	 Describing Things 
•	 Identifying Places 

•	 Giving Commands 

FORM 

•	 Personal Pronouns 
•	 to Be (present affirmative) 

•	 to Be (negative) 

•	 to Be (questions) 
•	 Yes / No Questions 
•	 Wh- Questions 

•	 Adjectives (form / place in 
the sentence) 

•	 Prepositions of Place 

•	 Imperatives 

READING 

Letters: 
b / e / n 

Sample words: 
Ben, Ed 

Letters: 
h / p / t 

Sample words: 
hat, pen, too 

Letters: 
i / m / r 

Sample words:  
in, it, am, robot 

Letters: 
d / u / w 

Sample words: 
desk, red, but, under, we 

Letters: 
j / l / s 

Sample words:
 jump, let’s, stop. Let’s jump! 

WRITING 

Trace letters, 
words, phrases, 
simple sentences 

Trace letters, 
words, phrases, 
simple sentences 

Trace letters, 
words, phrases, 
simple sentences 

Trace letters, 
words, phrases, 
simple sentences 

Trace letters, 
words, phrases, 
simple sentences 
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LEVEL 1 
Unit 2 

UNIT / 
LESSON 

2.1
 

2.2
 

2.3
 

2.4
 

2.5
 

FUNCTION 

•	 Describing Actions 

•	 Defining Actions 

•	 Asking / Answering 
Questions 

•	 Relating Present Activities 
•	 Expressing Needs, Likes, 

& Feelings 

•	 Asking for Help 
•	 Expressing Needs 

FORM 

•	 Present Progressive (affirmative) 

•	 Present Progressive (negative) 

•	 Present Progressive 
(questions) 

•	 Stative Verbs 

Review: 
• 	Present Progressive 
•	 Stative Verbs 

READING 

Letters: 
a / c / y 

Sample words: 
am, and, clean, you 

Letters: 
f / g / o 

Sample words: 
friend, go, big, job, not 

Letters: k / oo / a_e 

Sample words: 
desk,  look, make 

Letters: 
i_e / o_e / ee / ea 

Sample words / sentences: 
like, home, see, eat. I’m 
home. Let’s eat ice cream. 

They Are Helping. 
Eight narrative sentences 
with comprehension 
questions 

WRITING 

Trace / copy 
letters, words, 
phrases, simple 
sentences 

Trace / copy 
letters, words, 
phrases, simple 
sentences 

Trace / copy 
letters, words, 
phrases, simple 
sentences 

Trace / copy 
letters, words, 
phrases, simple 
sentences 

Copy simple 
sentences 
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LEVEL 1 
Unit 3 

UNIT / 
LESSON 

3.1
 

3.2
 

3.3
 

3.4
 

3.5
 

FUNCTION 

•	 Identifying & Classifying 
Objects 

•	 Describing People, Places, 
& Things 

•	 Describing Places & Things 

•	 Identifying & Counting 
Objects 

•	 Making Suggestions 
•	 Describing Scenes 

FORM 

• Definite & Indefinite Articles 

•	 Singular & Plural Nouns 
•	 Irregular Plurals 
•	 More Adjectives 

•	 There is / are 
•	 There isn’t / aren’t 
•	 Is there? / Are there? 

•	 Count Nouns 
•	 Non-count Nouns 
•	 Some and Any 
•	 How much / many 

Review: 
•	 Articles  
•	 Singular / Plural Nouns 
•	 There is / Are 
•	 Count and Non-count Nouns 

READING 

Letters / sounds: 
ou / v / y 

Sample words: 
out, love, very 

Letters/sounds: 
all / ch / th 

Sample words / sentences: 
Three cheers for the 
small child. 

Letters / sounds: 
x / ce / ci / ar 

Sample words / sentences: 
Six children are eating 
ice cream. 

Letters / sounds: 
ome / y / ea 

Sample words / sentences: 
come, my, ready. Try 
some bread. 

A Picnic. 
Eight narrative sentences 
with comprehension 
questions 

WRITING 

Copy letters, 
words, phrases, 
simple sentences 

Copy letters, 
words, phrases, 
simple sentences 

Copy letters, 
words, phrases, 
simple sentences 

Copy sentences 

Copy sentences 
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LEVEL 1 
Unit 4 

UNIT / 
LESSON 

4.1
 

4.2
 

4.3
 

4.4
 

4.5
 

FUNCTION 

•	 Relating Facts 
•	 Describing Habits & 

Routines 

•	 Describing Habits & 
Routines 

•	 Expressing Needs 

•	 Asking Informational 
Questions 

•	 Describing People 

•	 Explaining Consequences 
•	 Generalizing 

FORM 

•	 Present Simple (affirmative) 
•	 Present Simple vs. Present 
Progressive 

•	 Present Simple (negative) 

•	 Present Simple (questions) 

•	 Have / Has 

Review 
•	 Present Simple 
•	 Have / Has 
•	 Agent Nouns 

READING 

Letters / sounds: 
sh / oi / z 

Sample words / sentences: 
shine, noise, zoo. It is noisy 
in the zoo. I speak English. 

Letters / sounds: 
ew / ck / qu 

Sample words / sentences: 
new, rock, quiet. The new boy 
is quiet. Is he sick? 

Letters / sounds: 
alk / ight / ph 

Sample words / sentences: 
walk, right, phone. 
Does Fighter talk on the 
phone? 

Letters / sounds: 
ow / air / tion 

Sample words / sentences: 
flower, hair, attention. 
Sam has brown eyes and 
black hair. 

At Nikki’s Party. 
Eight narrative sentences 
with comprehension 
questions 

WRITING 

Copy sentences 

Copy sentences 

Copy sentences 

Copy sentences 

Copy sentences 
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LEVEL 1 
Unit 5 

UNIT / 
LESSON 

5.1
 

5.2
 

5.3
 

5.4
 

5.5
 

FUNCTION 

• Describing People 
• Expressing Possession 

• Asking Questions 
• Clarifying Meaning 

• Descibing People & Events 
in the Past 

• Asking Informational 
Questions about the Past 

• Discussing a Plan 

FORM 

• Possessive Adjectives 
• Possessive Nouns 

• Tag Questions Using Be & Do 

• Past Simple of to Be 

• Past Simple of to Be (questions) 

Review 
• Past Simple of to Be 
• Tag Questions 
• Possessives 

READING 

Simple narrative paragraph 
incorporates academic 
language of the lesson, 
followed by reading 
comprehension questions. 
No audio from this point on. 

Simple narrative paragraph 
incorporates academic 
language of the lesson, 
followed by reading 
comprehension questions. 
No audio from this point on. 

Simple narrative paragraph 
incorporates academic 
language of the lesson, 
followed by reading 
comprehension questions. 
No audio from this point on. 

Simple narrative paragraph 
incorporates academic 
language of the lesson, 
followed by reading 
comprehension questions. 
No audio from this point on. 

Something Was Different. 
Narrative paragraph 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

WRITING 

Complete the 
sentences 

Complete the 
sentences 

Complete the 
sentences 

Introduction to 
guided paragraph-
writing 

Introduction to 
guided paragraph-
writing 
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LEVEL 1 
Unit 6 

UNIT / 
LESSON 

6.1
 

6.2
 

6.3
 

6.4
 

6.5
 

FUNCTION 

•	 Relating an Event 
•	 Narrating 

•	 Relating a Sequence 
of Events 

•	 Narrating 

•	 Relating Past Events with 
Causes & Effects 

•	 Asking Informational 
Questions about 
Past Actions 

•	 Relating a Sequence of 
Events 

•	 Asking Informational 
Questions 

FORM 

• Past Simple (regular verbs) 

•	 Past Simple (irregular verbs) 
•	 Nationalities 

•	 Past Simple (negative) 
•	 Nationalities 

•	 Past Simple (questions) 

Review 
•	 Past Simple 

READING 

Simple narrative paragraph 
incorporates academic 
language of the lesson, 
followed by reading 
comprehension questions. 

Simple narrative paragraph 
incorporates academic 
language of the lesson, 
followed by reading 
comprehension questions. 

Simple narrative paragraph 
incorporates academic 
language of the lesson, 
followed by reading 
comprehension questions. 

Simple narrative paragraph 
incorporates academic 
language of the lesson, 
followed by reading 
comprehension questions. 

A Strange Country. 
Narrative paragraph 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

WRITING 

Guided Paragraph-
Writing 

Guided Paragraph-
Writing 

Guided Paragraph-
Writing 

Guided Paragraph-
Writing 

Guided Paragraph-
Writing 
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  LEVEL 2 
Unit 1 

Sentence Level:	 Discourse Level:  

Phrasal Verbs & Prounouns (Demonstrative / Object / Reflexive) Narration 

UNIT / 
LESSON 

1.1
 

1.2
 

1.3
 

1.4
 

1.5
 

FUNCTION 

•	 Relating Information 
•	 Describing Hobbies 
•	 Using Numbers 

•	 Putting Items in Order 
•	 Classifying Items 
•	 Telling Time 

•	 Narrating Events in 
the Past 

•	 Identifying Abilities 
•	 Distinguishing 

Characteristics 

Content: 
Mammals 

•	 Discussing Abilities 

FORM 

•	 Phrasal Verbs 
•	 Nationalities 
•	 Numbers 1-100 

•	 This / That / These / Those 
•	 Demonstrative Pronouns 
•	 Alphabetical Order 
•	 Telling Time 

•	 Object Pronouns 

•	 Reflexive Pronouns 
•	 Can (Present Simple) 

Review 
•	 Phrasal Verbs 
•	 Can (Present Simple) 
•	 Object Pronouns 
•	 This / That / These / Those 

READING 

Sami the Stamp Collector. 
One narrative paragraph 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

I Love Chemistry. 
One narrative paragraph 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Mary Shelley’s Frankenstein. 
One narrative paragraph 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Babies Can’t Do Anything. 
One narrative paragraph 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

The Dog Show. 
One narrative paragraph 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

WRITING 

Write one narrative 
paragraph about a 
hobby. 

Write one narrative 
paragraph about 
a homework 
assignment. 

Write one narrative 
paragraph about a 
book or story. 

Write one narrative 
paragraph about a 
pet or animal you 
know. 

Write one narrative 
paragraph about 
a dog. 
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  LEVEL 2 
Unit 2 

UNIT / 
LESSON 

2.1
 

2.2
 

2.3
 

2.4
 

2.5
 

Sentence Level: Discourse Level:  

Future & Modals Information / Exposition 

FUNCTION FORM READING 

•	 Discussing Future Plans 
•	 Relating Information 

•	 Discussing the Future 

•	 Discussing Abilities 
•	 Relating Information about 

the Past 

Content: 
The Wright Brothers 

•	 Discussing Obligation 
& Necessity 

•	 Discussing Plans 
•	  Explaining Information 

• 
• 
Future (be going to + verb) 
Possessive Pronouns 

Job Fair. 
One informational paragraph 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

• Future (will + verb) Elections. 
One informational paragraph 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

• 
• 
Modal: Can (Past Simple & Future) 
Ordinal Numbers 

The Wright Brothers. 
One informational paragraph 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

• Modal: Have to Shakespeare. 
One informational paragraph 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

• 
• 
• 
• 
• 

Review 
Future (be going to) 
Future (will) 
Possessive Pronouns 
Ordinal Numbers 
Modals: Can & Have to 

Farm Fresh Food. 
One informational paragraph 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

WRITING 

Write one 
informational 
paragraph about a 
future job. 

Write one 
informational 
paragraph about 
a future school 
event. 

Write one 
informational 
paragraph about 
an inventor or 
invention. 

Write one 
informational 
paragraph about an 
author. 

Write one 
informational 
paragraph about a 
restaurant in your 
town. 

© 2015 BrainPOP. All rights reserved. For information on BrainPOP trademarks & copyrights, visit brainpop.com/trademarks. www.esl.brainpop.com  8 of 18 

http:www.esl.brainpop.com
http:www.esl.brainpop.com
http:www.esl.brainpop.com
http:www.esl.brainpop.com


   

/

 

 

  LEVEL 2 
Unit 3 

UNIT / 
LESSON 

3.1
 

3.2
 

3.3
 

3.4
 

3.5
 

Sentence Level: Discourse Level:  

Future, Modals, & Adverbs Persuasion / Opinion 

FUNCTION FORM READING 

•	 Discussing Near 
Future Plans 

•	 Expressing Opinion 

•	 Discussing Obligation 
& Necessity 

•	 Making Requests 
•	 Asking Politely 

•	 Explaining & Qualifying 
Information 

•	 Following Instructions 
•	 Qualifying Statements 

•	 Explaining & Describing 
Information 

•	 Present Progressive (future intent) 

•	 Must / Mustn’t 

•	 Adverbs that describe verbs 
•	 Adverbs that describe whole 
statements 

•	 Months of the Year 
•	 Dates 

•	 Adverbs that describe adjectives 
•	 Adverbs that describe other 
adverbs 

Review 
•	 Adverbs 
•	 Present Progressive 
(future intent) 

•	 Must / Mustn’t 

Run With Us. 
One persuasive / opinion 
paragraph incorporating 
academic language of 
the lesson and reading 
comprehension questions. 

Online Safety. 
One persuasive / opinion 
paragraph incorporating 
academic language of 
the lesson and reading 
comprehension questions. 

Grandmother’s Day. 
One persuasive / opinion 
paragraph incorporating 
academic language of 
the lesson and reading 
comprehension questions. 

An Email to Moby. 
One persuasive / opinion 
paragraph incorporating 
academic language of 
the lesson and reading 
comprehension questions. 

Fireworks. 
One persuasive / opinion 
paragraph incorporating 
academic language of 
the lesson and reading 
comprehension questions. 

WRITING 

Write one 
persuasive 
paragraph 
convincing a friend 
to join you in an 
activity. 

Write one 
persuasive or 
opinion paragraph 
about following 
rules. 

Write one 
persuasive or 
opinion paragraph 
about celebrating 
someone. 

Write one 
paragraph 
persuading 
someone to 
help you. 

Write one 
persuasive or 
opinion paragraph 
about a holiday 
custom. 
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  LEVEL 2 
Unit 4 

UNIT / 
LESSON 

4.1
 

4.2
 

4.3
 

4.4
 

4.5
 

Sentence Level: Discourse Level:  

Past Progressive & Modals Narration 

FUNCTION FORM READING 

• Describing & Retelling 
Past Events 

• Recounting & Narrating 
Past Events 

• Describing Past Events 
in Sequence 

• Expressing Possibility 
• Predicting, Experimenting 

& Concluding 

Content: 
Scientific Method 

• Giving Advice 

• Retelling Past Events 

• Past Progressive 
(interrupted action) 

Three-paragraph narrative 
essay incorporating 
academic language of 
the lesson and reading 
comprehension questions. 

• Past Progressive 
(parallel action) 

Three-paragraph narrative 
essay incorporating 
academic language of 
the lesson and reading 
comprehension questions. 

• May / Might / be Supposed to Three-paragraph narrative 
essay incorporating 
academic language of 
the lesson and reading 
comprehension questions. 

• Should / Ought to / Had better Three-paragraph narrative 
essay incorporating 
academic language of 
the lesson and reading 
comprehension questions. 

• 
• 
• 
• 
• 

Review 
Past Progressive 
May & Might 
Should & Ought to 
(be) Supposed to 
Had better 

My Babysitting Adventure. 
Three-paragraph narrative 
essay incorporating 
academic language of 
the lesson and reading 
comprehension questions. 

WRITING 

Write a three-
paragraph 
narrative essay. 

Write a three-
paragraph 
narrative essay 
about a pet. 

Write a three-
paragraph 
narrative essay. 

Write a three-
paragraph 
narrative essay. 

Write a three-
paragraph 
narrative essay 
about a babysitting 
experience. 
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  LEVEL 2 
Unit 5 

Sentence Level:	 Discourse Level:  
Compare & Contrast Comparatives & Superlatives, Adjectives, & Word Order 

UNIT / 
LESSON 

5.1
 

5.2
 

5.3
 

5.4
 

5.5
 

FUNCTION 

•	 Comparing & Contrasting 

•	 Comparing & Contrasting 

•	 Describing & Distinguishing 
Characteristics 

•	 Restating Information 
•	 Describing Objects 
•	 Ordering Events in Time 

•	 Describing & Classifying 
Characteristics 

FORM 

• Comparative Adjectives & Adverbs 

• Superlative Adjectives & Adverbs 

•	 Adjectives ending in -ed & -ing 

•	 Word Order 
•	 Prepositions of Time 

Review 
•	 Comparatives & Superlatives 
•	 Adjectives ending in –ed and –ing 
•	 Word Order 
•	 Prepositions of Time 

READING 

Three paragraph compare-
contrast essay incorporating 
academic language of 
the lesson and reading 
comprehension questions. 

Three paragraph compare-
contrast essay incorporating 
academic language of 
the lesson and reading 
comprehension questions. 

Three paragraph compare-
contrast essay incorporating 
academic language of 
the lesson and reading 
comprehension questions. 

Three paragraph compare-
contrast essay incorporating 
academic language of 
the lesson and reading 
comprehension questions. 

Most Likely to Succeed. 
Three paragraph compare-
contrast essay incorporating 
academic language of 
the lesson and reading 
comprehension questions. 

WRITING 

Write a three-
paragraph 
compare-contrast 
essay. 

Write a three-
paragraph 
compare-contrast 
essay. 

Write a three-
paragraph 
compare-contrast 
essay. 

Write a three-
paragraph 
compare-contrast 
essay. 

Write a three-
paragraph 
compare-contrast 
essay. 

© 2015 BrainPOP. All rights reserved. For information on BrainPOP trademarks & copyrights, visit brainpop.com/trademarks. www.esl.brainpop.com  11 of 18 

http:www.esl.brainpop.com
http:www.esl.brainpop.com
http:www.esl.brainpop.com
http:www.esl.brainpop.com


   

/

 

 

 
 

 

 
 

 

  LEVEL 2 
Unit 6 

Sentence Level:	 Discourse Level:  

Review of Tenses & Modals (Past / Present / Future)		 Information / Exposition 

UNIT / 
LESSON 

6.1
 

6.2
 

6.3
 

6.4
 

6.5
 

FUNCTION 

•	 Relating Present Activities 

•	 Relating & Explaining 
Past Events 

Content: 
Life Cycle Of Butterflies 

•	 Predicting 

•	 Expressing Obligation, 
Advice, & Expectations 

Content: 
Recycling 

•	 Narrating Events 
•	 Telling a Story 

Content: 
Goldilocks Adaptation 

FORM 

Review of the Present Tense: 
•	 Present Simple 
•	 Present Progressive 
•	 & Stative Verbs 

Review of the Past Tense: 
•	 Past Simple  
•	 Past Progressive 

Review of the Future Tense: 
•	 Will 
•	 be Going to 
•	 & Present Progressive 
(future intent) 

Review of Modals 

Review of the Tenses 
(past, present, future) 

READING 

Three-paragraph 
informational essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Three-paragraph 
informational essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Three-paragraph 
informational essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Three-paragraph 
informational essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

The Grimm Brothers. 
Three-paragraph 
informational essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

WRITING 

Write a three-
paragraph 
informational 
essay. 

Write a three-
paragraph 
informational 
essay. 

Write a three-
paragraph 
informational 
essay. 

Write a three-
paragraph 
informational 
essay. 

Write a three-
paragraph 
informational 
essay about an 
author. 
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  LEVEL 3 
Unit 1 

UNIT / 
LESSON 

1.1
 

1.2
 

1.3
 

1.4
 

1.5
 

Sentence Level: Discourse Level:  

Passive Voice Problem - Solution 

FUNCTION FORM READING 

•	 Explaining Concepts 

Content: 
Endangered Animals 

•	 Expressing Problems 
& Solutions  

Content: 
Inventions 

•	 Predicting 
•	 Expressing Possibility 

•	 Relating Present &  
Past Activities 

•	 Explaining & Classifying 
Information 

Content: 
Music Genres 

•	 Passive (Present Simple) 

•	 Passive (Past Simple) 

•	 Passive (Future & Modals) 

•	 Passive (Present & Past 
Progressive) 

Review: 
•	 Passive Voice 

The Rainforest. 
Problem-solution essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Problem-solution essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Problem-solution essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Problem-solution essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

The Benefits of Music. 
Problem-solution essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

WRITING 

Write a problem-
solution essay. 

Write a problem-
solution essay. 

Write a problem-
solution essay. 

Write a problem-
solution essay. 

Write a problem-
solution essay. 
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  LEVEL 3 
Unit 2 

UNIT / 
LESSON 

2.1
 

2.2
 

2.3
 

2.4
 

2.5
 

Sentence Level: 

Conjunctions & Affixes 

FUNCTION 

• Connecting Ideas  
• Asking Questions 

• Explaining Information 
• Defining Concepts 

Content: 
Camouflage 

• Relating Past Events 
• Explaining & Defining 

• Explaining & Defining 
• Expressing Feelings 

Content: 
The Dentist 

• Making Suggestions 
• Explaining & Defining 
• Expressing Feelings 

FORM 

• Conjunctions 

• Negative Prefixes 

• Prefixes 

• Suffixes 

Review: 
• Affixes & Conjunctions 

Discourse Level:  
Information / Exposition 

READING 

Informational essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Arctic Animals. 
Informational essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Informational essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Dental Care. 
Informational essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Shapes Are Everywhere. 
Informational essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

WRITING 

Write an 
informational 
essay. 

Write an 
informational 
essay about 
survival traits of 
an animal. 

Write an 
informational 
essay. 

Write an 
informational 
essay related to 
dental care. 

Write an 
informational 
essay related 
to shapes. 
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  LEVEL 3 
Unit 3 

UNIT / 
LESSON 

3.1
 

3.2
 

3.3
 

3.4
 

3.5
 

Sentence Level: Discourse Level:  

Present Perfect Narration 

FUNCTION FORM READING 

• Relating Past Events 
• Narrating 

• Relating Past Events 
• Explaining Information 

Content: 
Mount Everest 

• Relating Past Events 
• Narrating 
• Drawing Conclusions 

• Relating Past Events 
• Narrating 
• Expressing Cause & Effect 

• Narrating 
• Explaining & 
Defining Concepts 

Content: 
History of Trains 

• Present Perfect 

• Present Perfect & Past Simple 

• Present Perfect Progressive 

• Past Perfect 

Review: 
• Perfect Tenses 

Narrative essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Narrative essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

The Great Cereal Mystery. 
Narrative essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Narrative essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

A Difficult Journey. 
Narrative essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

WRITING 

Write a narrative 
essay. 

Write a narrative 
essay. 

Write a narrative 
essay. 

Write a narrative 
essay. 

Write a narrative 
essay. 
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  LEVEL 3 
Unit 4 

UNIT / 
LESSON 

4.1
 

4.2
 

4.3
 

4.4
 

4.5
 

Sentence Level: Discourse Level:  

Gerunds & Infinitives Persuasion / Opinion 

FUNCTION FORM READING 

• Making Suggestions 
• Explaining Information 

Content: 
Circulatory System 

• Explaining & Defining 
Concepts 

Content: 
Pond Ecosystem 
Food Chains 

• Expressing Possibility 

Content: 
Probability 

• Expressing Feelings 
• Discussing Talents & Skills 

• Asking for Help 

• Gerunds 

• Prepositions + Gerunds 

• Infinitives 

• Gerunds & Infinitives 

Review: 
• Gerunds & Infinitives 

Why You Should Exercise. 
Persuasive essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Use Reusable! 
Persuasive essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Persuasive / opinion / 
argument essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Why I Want to Act. 
Persuasive letter 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

A Letter to the Editor. 
Persuasive / opinion / 
argument essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

WRITING 

Write a persuasive, 
opinion, or 
argument essay. 

Write a persuasive, 
opinion, or 
argument 
essay about an 
environmental 
issue. 

Write a persuasive, 
opinion, or 
argument essay. 

Write a persuasive, 
opinion, or 
argument letter. 

Write a persuasive 
or opinion letter to 
the editor. 
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  LEVEL 3 
Unit 5 

UNIT / 
LESSON 

5.1
 

5.2
 

5.3
 

5.4
 

5.5
 

Sentence Level: Discourse Level:  

Conditionals Cause & Effect 

FUNCTION FORM READING 

• Explaining & 
Defining Concepts 

•	 Expressing Real 
Future Conditions 

• Expressing Cause & Effect 

Content: 
Styles of Art 

• Relating Imaginary Events 
•	 Identifying & Expressing 

Cause & Effect 

• Explaining Information 
•	 Relating Imaginary 
Past Events 

• Expressing Cause & Effect 

Content: 
Ancient Egypt 

•	 Expressing Wishes, Hopes, 
& Regrets 

• Expressing Wishes 
• Expressing Cause & Effect 

•	 First Conditional & Time Clauses 

•	 Second Conditional 

•	 Third Conditional 

•	 Wish & Hope 

Review: 
•	 Conditionals 

Studying Art History. 
Cause-effect essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

The Effect of 
Tropical Storms. 
Cause-effect essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

The Gift of the Nile. 
Cause-effect essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Positively Competetive. 
Cause-effect essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Get Enough Sleep. 
Cause-effect essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

WRITING 

Choose a subject 
in school and write 
a cause & effect 
essay about the 
effects of studying 
the subject. 

Write a cause & 
effect essay about 
the effects of 
weather on 
your life. 

Write a cause & 
effect essay about 
how geography 
affects your life. 

Write a cause & 
effect essay about 
the effects of 
competition. 

Write an essay 
about a cause & 
effect chain of 
events. 
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  LEVEL 3 
Unit 6 

Sentence Level:	 Discourse Level:  
Various (Persuasion / Fairy Tale / Information) Reported Speech 

UNIT / 
LESSON 

6.1
 

6.2
 

6.3
 

6.4
 

6.5
 

FUNCTION 

•	 Explaining 
•	 Clarifying Information 

•	 Narrating 
•	 Telling a Story 
•	 Reporting Speech 

Content: 
Little Red Riding 
Hood Adaptation 

•	 Making Suggestions 
& Recommendations 

•	 Reporting Questions  
& Requests 

•	 Relating Past Events 

•	 Distinguishing 
between Literal & 
Figurative Language 

•	 Explaining 

Content: 
Idioms 

•	 Identifying & Giving 
Directions 

•	 Explaining a Process 
•	 Differentiating between 
General & Specific 

Content: 
Area of Rectangles 

FORM 

•	 Relative Pronouns 

•	 Reported Speech Statements 

•	 Reported Speech Questions 

•	 Idioms 

Review: 
•	 Reported Speech & Idioms 

READING 

Help Wanted: Sports 
Photographer. 
Persuasive Help 
Wanted Advertisement, 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Elements of a Fairy Tale. 
Informational ncorporating 
academic language of 
the lesson and reading 
comprehension questions. 

Healthy Habits. 
Informational esssay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Challenges of Learning 
English. 
Informational esssay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

How to Make a Kite. 
Process / How - to essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

WRITING 

Write a persuasive 
letter answering a 
help wanted ad. 

Write a fairy tale. 

Write an 
informational 
essay about a 
healthy habit. 

Write an 
informational 
essay about 
language. 

Write a how-to 
essay. 
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English Language Arts 
Common Core ELA 6 

Common Core ELA 7 

Common Core ELA 8 

Common Core ELA 9 a-g 

Common Core ELA 10 a-g 

Common Core ELA 11 a-g 

Common Core ELA 12 a-g 

Mathematics 
Common Core Math 6 

Common Core Math 7 

Common Core Math 8 

Common Core Algebra I a-g 

Common Core Geometry a-g 

Common Core Algebra II a-g 

Common Core Pre-Calculus a-g 

Common Core Mathematics I a-g 

Common Core Mathematics II a-g 

Common Core Mathematics III a-g 

Science 
MS Life Science 

MS Physical Science 

MS Earth Science 

Biology a-g 

Chemistry a-g 

Earth Science 

Physics 

Social Studies 
MS World History and Geography: 
Ancient Civilizations- Grade 6 

MS World History and Geography: 
Medieval and Early Modern Times-
Grade 7 

MS United States History and 
Geography- Grade 8 

Principles of American Democracy a-g 

(Government)* 

U.S. History and Geography a-g 

World History, Culture, and 
Geography a-g 

Languages Other Than 
English 

Middle School 
Spanish 1 

Spanish 2 

High School 
Spanish I a-g 

Spanish II a-g 

Spanish III a-g 

German I a-g 

German II a-g 

General Electives 
Art History I* 

Economics* a-g 

Health & Physical Education bundle 

Psychology a-g 

Sociology* a-g 

Strategies for Academic Success* 

Advanced Placement® 

English Language & Composition a-g 

English Literature & Composition a-g 

Human Geography a-g 

Psychology a-g 

Career Electives 
Career Planning & Development* 

Computer Applications: Office® 2010* 

Computer Science 

Digital Arts 

Intro to Business 

Intro to Entrepreneurship 

Personal Finance* 

Introduction to Health Sciences 

California Test Preparation 
CAHSEE English Language Arts 

CAHSEE Math 

Notes 

* One-semester course 

a-g UC/CSU a-g Approved 

AP®, Advanced Placement® are registered 
trademarks of the College Board. 

LOTE Courses provided by 
a-g UC/CSU a-g Approved 

Customer Support 
CustomerSupport@Edgenuity.com 

877.202.0338 x3 

mailto:CustomerSupport@Edgenuity.com
mailto:CustomerSupport@Edgenuity.com
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mailto:CustomerSupport@Edgenuity.com


     

 

 

 

 
  

 

 

 

 

 

 

where learning clicks 

I SSUE  BR IEF  

Edgenuity: Supporting 
English Language Learners 

The Growing Concern 
During the 2009–10 school year, approximately 4.7 million U.S. public school students were identified as English language 

learners (ELLs).1 While ELLs comprise approximately 10 percent of the K–12 population, experts predict this figure will 

reach 40 percent by 2030.2 

ELLs face unique academic challenges. As a group, they speak more than 325 languages,3 and 9.2 percent receive special 

education services.4 ELLs not only have to learn the fundamentals of a new language, but they also must meet the new 

rigorous requirements of the Common Core State Standards initiative and other college and career readiness state standards. 

At a time when ELLs are expected to master more advanced content and concepts than ever before, data indicate that ELLs are 

struggling in U.S. schools. Among eighth graders, only 3 percent of ELL students achieved proficiency on the reading portion of 

the 2011 National Assessment of Educational Progress (NAEP), compared to 33 percent of non-ELLs.5 Similarly, only 5 percent 

of ELL eighth graders achieved proficiency on the mathematics portion, while 35 percent of non-ELLs accomplished this.6 
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Edgenuity: Supporting English Language Learners
 

Researchers have pinpointed several evidence-based 

instructional strategies for improving the academic 

achievement of ELLs.7,8,9 The following principles are 

incorporated into Edgenuity courses: 

1. Provide multiple exposures to vocabulary. 
Research indicates that “front-loading” or preteaching 

vocabulary before a lesson helps make content more 

accessible to students.10 Studies also show that vocabulary 

development is enhanced when students receive multiple 

exposures to words.11 

» Our solution: At the beginning of each lesson, Edgenuity 

students are explicitly taught four to six academic and 

domain-specific vocabulary words. Students have chances 

to practice using and applying these words through the 

course. They also have access to the Edgenuity glossary 

tool, which enables them to track their understanding of 

vocabulary words. 

2. Set high expectations. 
Studies indicate that ELLs are often held to lower 

benchmarks for academic achievement than their non-

ELL peers.12 All too often, teachers tend to water down the 

curricula and do not teach higher-order thinking skills.13 

» Our solution: Higher-order thinking skills such as 

analysis, evaluation, and application are embedded 

throughout each course. In reading assignments, students 

learn to analyze text closely. Writing assignments require 

students to support a position using evidence from 

primary and secondary sources. In mathematics, students 

solve multi-step problems and justify their thinking. 

Interactive and open-ended activities leverage technology 

to enable students to make and test predictions and 

build conceptual understanding. Students also engage in 

projects and performance tasks designed to build higher-

level skills in all areas and apply learning in authentic 

contexts. Finally, Edgenuity’s discussion board enables 

students to collaborate in a teacher-guided and-monitored 

forum that elicits academic discourse and critical thought. 

3. Provide explicit instruction. 
Explicit instruction includes setting clear learning goals, 

modeling how to complete a task, providing multiple 

opportunities for students to practice skills independently, 

and showing relationships between concepts, words, 

and ideas. Studies indicate that explicit instruction can 

improve ELLs’ comprehension.14 

» Our solution: Explicit instruction is the cornerstone of 

Edgenuity courses. Our courses feature videos of highly 

qualified, certified instructors who deliver explicit instruction, 

orient students to the lesson goals, ground concepts in 

relevant real-world contexts, and offer clear and concise 

explanations of subject matter. 

Edgenuity’s glossary supports ELL vocabulary development. 

4. Activate background knowledge. 
Data show that ELLs vary in age, socioeconomic status, 

school exposure, background knowledge, life experiences, 

and culture.15 Studies indicate that effective ELL instruction 

builds upon students’ existing knowledge to make content 

meaningful.16 
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» Our solution: Throughout our courses, Edgenuity activates 

students’ background knowledge. The warm-up at the 

beginning of the lesson connects students’ prior knowledge 

to new content. Direct-instruction videos emphasize the 

real-world context and relevance of the subject matter. 

On-screen teachers also prompt students to think about 

what they already know when learning new topics. 

5. Make instruction accessible. 
Research shows that universally accessible instruction can 

anticipate and accommodate the needs of ELLs with diverse 

backgrounds by proving multiple means of expression, 

representation, and engagement.17 In addition, studies 

show that graphic organizers can help make relationships 

between concepts and skills apparent to students.18 

» Our solution: Edgenuity courses provide students 

with multiple means of representation, expression, and 

engagement. 

» Multiple Means of Representation: Edgenuity courses 

use video lectures, graphic displays, text, simulations, 

video captioning, and read-aloud support features. On-

screen teachers explain concepts using verbal, concrete, 

manipulative, numerical, graphical, and symbolic 

representations. Graphic organizers are included in 

instruction, tasks, and assignments. 

» Multiple Means of Expression: Throughout instruction 

and assessments, students manipulate images, answer 

questions, highlight text, complete surveys, and fill out 

graphic organizers. These multiple means of expression 

appeal to a variety of learning styles and encourage students 

to demonstrate their knowledge in a variety of ways. 

» Multiple Means of Engagement: Detailed course maps 

and pacing guides clearly state expectations, provide students 

with a structured overview of course activities and objectives, 

and visually alert students and teachers to students’ course 

progress and pace. Teachers can personalize instruction 

based on an individual student’s needs. Prior to instruction, 

teachers can create individualized tutoring modules by 

customizing targeted supplemental learning blocks. At the 

end of instruction, teachers can adjust the time allotted for 

assessments, allow students to use a calculator or dictionary, or 

modify grading settings. 

Edgenuity courses use graphic organizers to make concepts clearer. 

6. Use home language strategically. 
Studies show that students can better understand complex 

concepts if they are explained in their home language.19 

» Our solution: Students can translate on-screen text
 

into Arabic, Armenian, Chinese, Creole, Filipino, French,
 

German, Haitian, Hindi, Italian, Japanese, Korean, Polish,
 

Portuguese, Russian, Spanish, Thai, or Vietnamese.
 

They can also hear any section of text read aloud in English,
 

Spanish, French, Italian, German, Portuguese, or Arabic for
 

auditory comprehension. By using the translation feature,
 

students can check for accurate reading comprehension.
 

7. Model metacognitive strategies. 
Studies show that metacognitive strategy instruction—or 

helping students to “think about their thinking”—can 

enhance ELLs’ academic achievement. In particular, 

strategies such as planning and goal setting, asking questions, 

making predictions, monitoring comprehension, problem 

solving, and evaluating can help improve ELL students’ 

declarative, procedural, and conditional knowledge.20 
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» Our solution: Edgenuity provides problem-solving, 

metacognitive, and reading-strategy instruction. Students 

are taught a multi-step process for solving problems. 

They learn how to use mnemonics, graphic organizers, 

checklists, and problem-solving strategies to check, 

process, and retrieve information. They also are taught 

comprehension strategies such as making connections, 

predicting, visualizing, asking questions, monitoring 

understanding, making inferences, analyzing text structure, 

and synthesizing. Edgenuity courses encourage student 

elaboration, self-questioning, and explanation. 

8. Provide instructional support for the close 
reading of texts. 
Experts agree that close reading of text is essential for ELLs 

who need to acquire academic language.21 

» Our solution: Edgenuity’s CloseReader™ leverages the 

power of technology to model, scaffold, and reinforce 

close reading of text. The CloseReader models fluent and 

expressive reading at strategic points in the text. Text and 

audio reading supports scaffold thoughtful analysis of 

individual words, phrases, and sentences as students read. 

The CloseReader also features embedded comprehension 

tasks, ensuring that students think critically as they read— 

not just after they read. 

The CloseReader’s toolset helps students access grade-level text. 

http:language.21
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English Foundational Module
 

September 2015 

English Foundational Module
 
Essential Question: 


How do we cite strong and thorough textual evidence and use 
this to write quality arguments? 

In this module, you will be exploring Cornell notes and how quality Cornell notes can be 
used to decipher the main idea and details within text.  From this, you will begin to cite 
evidence from the text used and decide what strong evidence looks like.  Using this text 
you will write an argumentative essay in which you support your claims using text. 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 
 
 
 

 
  
  
  

 
 

 
 

Lesson A 
Using Cornell Notes 

Purpose: Organize information to aid student’s comprehension and synthesis of critical 
components of text through Cornell note taking. 
Standards Covered: CCSS.ELA-Literacy.RI.9-10.2, RI.9-10.6 

In this lesson, you will complete the following: 
Watch video about the importance of Cornell notes 
Read the attached information on How to Take Cornell Notes 
Read article of choice 

http://www.corestandards.org/ELA-Literacy/RI/9-10/2/
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Create Cornell Notes for your article of choice 

1)Instructional Component: 
Directions: Watch the video below which will explain the importance of taking notes: 
https://www.youtube.com/watch?v=t6fCg8V31ak 

2)Assignment: 
Directions: Read How to Take Cornell Notes (from Wikihow): 
Using the Cornell system can help organize your notes, actively involve you in the 
creation of knowledge, improve your study skills, and lead to academic success. 

Draw a horizontal line across the bottom portion of your paper. This line should be 
approximately one-fourth of the way up the page, about two inches from the bottom. Later, you will 

use this section to summarize your notes. 

Draw a vertical line down the left section of your paper. 

and a half inches from the left edge of the page. This will be used as the section for reviewing your 
notes. 

https://www.youtube.com/watch?v=t6fCg8V31ak
https://www.youtube.com/watch?v=t6fCg8V31ak
https://www.youtube.com/watch?v=t6fCg8V31ak
https://www.youtube.com/watch?v=t6fCg8V31ak
https://www.youtube.com/watch?v=t6fCg8V31ak
https://www.youtube.com/watch?v=t6fCg8V31ak
https://www.youtube.com/watch?v=t6fCg8V31ak
https://www.youtube.com/watch?v=t6fCg8V31ak
http://www.wikihow.com/Take-Cornell-Notes#/Image:Take-Cornell-Notes-Step-2-Version-3.jpg
http://www.wikihow.com/Take-Cornell-Notes#/Image:Take-Cornell-Notes-Step-2-Version-3.jpg
http://www.wikihow.com/Take-Cornell-Notes#/Image:Take-Cornell-Notes-Step-2-Version-3.jpg
http://www.wikihow.com/Take-Cornell-Notes#/Image:Take-Cornell-Notes-Step-2-Version-3.jpg
http://www.wikihow.com/Take-Cornell-Notes#/Image:Take-Cornell-Notes-Step-2-Version-3.jpg
http://www.wikihow.com/Take-Cornell-Notes#/Image:Take-Cornell-Notes-Step-2-Version-3.jpg
http://www.wikihow.com/Take-Cornell-Notes#/Image:Take-Cornell-Notes-Step-2-Version-3.jpg
http://www.wikihow.com/Take-Cornell-Notes#/Image:Take-Cornell-Notes-Step-2-Version-3.jpg
http://www.wikihow.com/Take-Cornell-Notes#/Image:Take-Cornell-Notes-Step-2-Version-3.jpg
http://www.wikihow.com/Take-Cornell-Notes#/Image:Take-Cornell-Notes-Step-2-Version-3.jpg
http://www.wikihow.com/Take-Cornell-Notes#/Image:Take-Cornell-Notes-Step-2-Version-3.jpg
http://www.wikihow.com/Take-Cornell-Notes#/Image:Take-Cornell-Notes-Step-2-Version-3.jpg
http://www.wikihow.com/Take-Cornell-Notes#/Image:Take-Cornell-Notes-Step-2-Version-3.jpg
http://www.wikihow.com/Take-Cornell-Notes#/Image:Take-Cornell-Notes-Step-2-Version-3.jpg
http://www.wikihow.com/Take-Cornell-Notes#/Image:Take-Cornell-Notes-Step-2-Version-3.jpg
http://www.wikihow.com/Take-Cornell-Notes#/Image:Take-Cornell-Notes-Step-2-Version-3.jpg
http://www.wikihow.com/Take-Cornell-Notes#/Image:Take-Cornell-Notes-Step-3-Version-3.jpg
http://www.wikihow.com/Take-Cornell-Notes#/Image:Take-Cornell-Notes-Step-3-Version-3.jpg
http://www.wikihow.com/Take-Cornell-Notes#/Image:Take-Cornell-Notes-Step-3-Version-3.jpg
http://www.wikihow.com/Take-Cornell-Notes#/Image:Take-Cornell-Notes-Step-3-Version-3.jpg
http://www.wikihow.com/Take-Cornell-Notes#/Image:Take-Cornell-Notes-Step-3-Version-3.jpg
http://www.wikihow.com/Take-Cornell-Notes#/Image:Take-Cornell-Notes-Step-3-Version-3.jpg
http://www.wikihow.com/Take-Cornell-Notes#/Image:Take-Cornell-Notes-Step-3-Version-3.jpg
http://www.wikihow.com/Take-Cornell-Notes#/Image:Take-Cornell-Notes-Step-3-Version-3.jpg
http://www.wikihow.com/Take-Cornell-Notes#/Image:Take-Cornell-Notes-Step-3-Version-3.jpg
http://www.wikihow.com/Take-Cornell-Notes#/Image:Take-Cornell-Notes-Step-3-Version-3.jpg
http://www.wikihow.com/Take-Cornell-Notes#/Image:Take-Cornell-Notes-Step-3-Version-3.jpg
http://www.wikihow.com/Take-Cornell-Notes#/Image:Take-Cornell-Notes-Step-3-Version-3.jpg
http://www.wikihow.com/Take-Cornell-Notes#/Image:Take-Cornell-Notes-Step-3-Version-3.jpg
http://www.wikihow.com/Take-Cornell-Notes#/Image:Take-Cornell-Notes-Step-3-Version-3.jpg
http://www.wikihow.com/Take-Cornell-Notes#/Image:Take-Cornell-Notes-Step-3-Version-3.jpg
http://www.wikihow.com/Take-Cornell-Notes#/Image:Take-Cornell-Notes-Step-3-Version-3.jpg


  
  

 

  
 

  
 

 

 
 

 
 

Leave the largest section of the page as the area for taking notes from the lecture or reading. This 
section on the right of the page should leave you plenty of space to record important points. Use the internet 
to search for templates for Cornell notes if you need a shortcut or use the template attached to the end 

of this lesson. 

Take notes in the largest section of the page. While listening to a lecture, or reading a text, take 
notes only in the right-hand section of the page. 

Use notes to listen or read actively. Whenever you come across an important point, make a note of 
it by: 

o Look for signals marking important information. If a text states "there are two 
basic reasons why X happened," then this is likely information that you will want to 
record in your notes. 
o These tips hold true if you are reading a text and come across statements like 
these examples. Textbooks will often put key terms in bold type, for example, or restate 
important information in graphs or charts. 
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Keep it simple. Think of your notes as an outline of the reading. Focus on getting just the key 
words and points down so that you can keep up with the lecture or reading—you will have time 

later to review and fill in the gaps. 

o Rather than writing out complete sentences, use bullet points, shortcuts (like “&” 
instead of “and”), abbreviations, and any personal note-taking symbols you have. 
o For example, instead of writing out a full sentence, such as “In 1703, Peter the 
Great founded St. Petersburg and ordered its first building, the Peter and Paul Fortress,” 
you could write simply “1703—Peter founds St. Pete & builds Peter & Paul Fort.” The 
shorter version will make it easier to keep up while still recording the essential 
information. 

Record general ideas, not extremely detailed  examples. Go for the big ideas in the lecture, rather 
than trying to record all the examples the instructor may give to illustrate these ideas. Paraphrasing not 

only saves time and space, it forces you to make connections between the ideas presented and your 
own expression of them, which will help you remember material later. 

o For example, if your instructor says in lecture (or a book states) that: "In 
constructing St. Petersburg, Peter hired engineers, architects, shipbuilders, and other 
workers from many European countries. The immigration of these intellectuals and 
skilled workers gave St. Petersburg a cosmopolitan atmosphere, accomplishing part of 
Peter's goal to make the Russian city a 'window on the West'," don't try to copy that 
word-for-word! 
o Paraphrase the information, for example: "Peter hired engineers, architects, 
shipbuilders, etc. from all over Europe -- his plan: St. Pete = 'window on the West.'" 
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Leave a space, draw a line, or start a new page when you come to a new topic. This will help 
you to mentally organize the material. 

Make a note of any questions that arise while you are listening or reading. If there is something 
you do not understand, or want to know more about, jot this down in your notes. These questions 

help clarify what you are absorbing, and will be useful for studying later. 

o For example, if you were taking notes on the history of St. Petersburg, as in the 
examples above, you might make a note "Why couldn't Peter the Great hire Russian 
engineers? 

Summarize key points. As soon as possible after the lecture or reading, pull out the main ideas or 
key facts from the right-hand section. Write very condensed versions in the left hand column -- go 
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for key words or short phrases that communicate the most important information or concepts. 
Reviewing course material within a day or so of the lecture or reading greatly improves retention. 

o Underlining main ideas in the right-hand column may help you identify them. 
You can also try highlighting or color-coding, if you're a very visual learner. 
o Cross out unimportant information. Part of the beauty of this system is that it will 
teach you how to identify the crucial information and discard what is unnecessary. 
Practice identifying information that you are less likely to need. 

Write potential questions in the left column. Working from your notes on the right, think about 
questions that might appear on an exam, and write these on the left. Later on, these can be used as 

a study tool. 

o For example, if in the right hand section, you have written the note "1703—Peter 
founds St. Pete & builds Peter & Paul Fort," then in the left hand section, you could write 
the question "Why was Peter & Paul fortress 1st building in St. Pete?" 
o You can write higher level questions that are not answered in the notes, like "Why 
did...?," or "Predict what would happen if...?," or "What were the implications of...?" 
(e.g., "What impact did the change in capital from Moscow to St. Petersburg have on the 
Russian Empire?). These can deepen your learning of the material. 

Summarize the main ideas in the bottom section of the page. This helps to clarify all of the 
information you have recorded. Putting the gist of the material in your own words is a good way 
to check your comprehension. If you can summarize the page of notes, it means you are well on 

your way to understanding the material. You might ask yourself, "How would I explain this 
information to someone else?" 
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o Often, textbook sections include introductions that summarize the main points. 
You can use such overviews as a guide for taking notes, and think of them as a version of 
the summary that you will write at the bottom of your page of notes. Include any 
additional details that seem important to you or that you think you need to pay special 
attention to when studying. 
o Just a few sentences is usually fine for the summary of a page. Include any 
important formulas, equations, diagrams, etc. in the summary section, if appropriate. 
o If you have trouble summarizing any part of the material, use your notes to 
identify where you should take a further look or ask your instructor for more information. 

Now that you have learned more about Cornell notes, make a Cornell note page or use 

one of the links in the lesson above, to print a Cornell note page. You will use this to 

take notes while you read in the next part of this lesson. 

3)Read informational text: 
Directions: Read one of the articles below (these articles are also attached to this lesson) 
and take a minimum of one page of Cornell notes: 

“A Prom Divided”: 
http://www.nytimes.com/2009/05/24/magazine/24prom-t.html?pagewanted=all 

“Are Your Jeans Sagging? Go Directly to Jail”: 

http://www.nytimes.com/2007/08/30/fashion/30baggy.html 

“Is Texting Taking a Toll”: 
http://www.nytimes.com/2009/05/26/health/26teen.html 

“Growing Up Digital, Wired for Distraction”: 
http://www.nytimes.com/2010/11/21/technology/21brain.html 

“Growing Up, Growing Apart” 
http://www.nytimes.com/2000/06/25/us/growing-up-growing-apart.html 

4)Labeling Cornell Notes: 
Directions : Once you have at least one page of Cornell Notes and have added questions, 
etc, into the left hand column, complete the following: 

o Highlight the main ideas of the article in yellow 
o Highlight key details in orange 

Your lesson is now complete, but it will need to be used to build onto your next lesson. 

CCSS.ELA-Literacy.RI.9-10.2, RI.9-10.6 
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Lesson B 
Citing Strong Evidence from Text 

Purpose: Students will learn to cite evidence from text and use pre-writing strategies 
Standards Covered: CCSS.ELA-Literacy.W.9-10.1, 9-10.9 

In this lesson, you will: 
Re-read your article of choice 
Complete the pre-writing questions 
Review the PowerPoint for citing sources and take one page of Cornell notes 
Choose three meaningful citations from your article to add to your pre-
writing 

1)Re-read article of choice/Complete Pre-Writing Questions: 
Directions: Re-read your article and complete the pre-writing questions below as you re-
read. 

Pre-writing Questions: 

Writing Prompt
 
Re-read your article and form an opinion.  Do you agree with the article?  Why or
 
why not? Argue your point and cite specific examples from the text to prove your
 

point.
 

Use the writing prompt above to assist you with answering all of the following questions: 

Questions for writing prompt: 
1.	 Summarize your article (what it is mainly about) in 1-2 sentences. 

2.	 What is the prompt asking you to write about? 

3.	 Who is your audience? Explain your answer. 

4.	 Are you expected to inform, explain, describe, persuade, or argue? How do you 
know? 

5. What type of writing is expected of you?  What key words tell you this? 

http://www.corestandards.org/ELA-Literacy/W/9-10/9/
http://www.corestandards.org/ELA-Literacy/W/9-10/9/
http://www.corestandards.org/ELA-Literacy/W/9-10/9/
http://www.corestandards.org/ELA-Literacy/W/9-10/9/
http://www.corestandards.org/ELA-Literacy/W/9-10/9/
http://www.corestandards.org/ELA-Literacy/W/9-10/9/
http://www.corestandards.org/ELA-Literacy/W/9-10/9/
http://www.corestandards.org/ELA-Literacy/W/9-10/9/


 
     

 
 
 
 
 

 
  

  
  

 
 

   
 

 
 
 

 

 
 

   

 
 

  
 
 

 

 
 

 

 
 

 

 

  
 
 

  
 
 

 

 
 

 

 
 

 

 
 
 
 
 

 
 

6. How will you be able to develop the piece? Will you use details, examples, and/ 
or the text?  Explain your answer. 

7.	 Write your thesis statement below:  Remember that a thesis statement is the main 
idea for the essay you are writing and should be clear and concise. In an 
argumentative essay you must take a stance (agree or disagree).  You will use this 
thesis statement to begin your essay. 

8.	 Lastly think about the opposing view and explain what this opposing view might 
be.  Please be specific. 

2)Read Explicit Textual Evidence and take Cornell Notes: 

Directions: Read the attached PowerPoint and write Cornell notes 

3)Review your article once more to find citations: 
Directions:  Find three citations within the article that support your stance and list them 
below: 

Citation page Citation 

Now think about the opposing viewpoint and find at least one citation to support this 
opposing view.  You may list more than one if you choose: 

Citation page Citation 

CCSS.ELA-Literacy.RI.9-10.2 
CCSS.ELA-Literacy.W.9-10.1, 9-10.9 
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Lesson C 
Writing Strategies 

Purpose: Students will practice using citations, review argumentative essay writing, and 
learn how to plan and outline their writing 
Standards Covered: CCSS.ELA-Literacy.RI.9-10.2 , W.9-10.1, 9-10.9 

In this lesson, you will: 
W.9-10.1, 9-10.9Read about argumentative writing 

Practice citation usage 
Use your pre-writing questions to help you form an essay outline 
Write a rough draft of your argumentative essay with correct citations 

1)Use the link below to learn about argumentative essay writing: 
Directions: Use this link to read about writing arguments: 
http://www.roanestate.edu/owl/argument.html 
http://www.mesacc.edu/~paoih30491/ArgumentsPapa.html 

Now look at example argumentative essays (read argumentative essay 1 and 3) and 
answer the questions that follow: 
http://www.mesacc.edu/~paoih30491/ArgumentSampleEssays.html 

1) What do these essay writers do well? Be specific 

2) How do they cite text? 

3) What can you use or model from their essay examples? 

2)Citation Practice: 
Directions: Complete the graphic organizer in the attached worksheet entitled “Citing 
Text Evidence” to learn more about citing text. 

3)Outline Writing: 
Directions: use the outline below to help you plan your essay: 

I. INTRODUCTION: 

 Summary of article:_____________________________________________ 
 Thesis:_____________________________________________________ 
 Reasons or Ideas: 

_____________________________________________________________. 

 Topic sentence/Reason or 
___________________________________________________________.  

 Detail 1:____________________________________________________. 

II. BODY PARAGRAPH 1: 

http://www.roanestate.edu/owl/argument.html
http://www.roanestate.edu/owl/argument.html
http://www.roanestate.edu/owl/argument.html
http://www.roanestate.edu/owl/argument.html
http://www.roanestate.edu/owl/argument.html
http://www.roanestate.edu/owl/argument.html
http://www.roanestate.edu/owl/argument.html
http://www.roanestate.edu/owl/argument.html
http://www.mesacc.edu/~paoih30491/ArgumentsPapa.html
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 Detail 2:____________________________________________________. 
 Detail 3:____________________________________________________. 
 Evidence/citation to prove point: ____________________________ 
 ___________________________________________________________. 

III. BODY PARAGRAPH II: 

 Transition/Topic sentence (reason or idea):  
 ___________________________________________________________ 
 Detail 1:____________________________________________________.  
 Detail 2:____________________________________________________. 
 Detail 3:____________________________________________________. 
 Evidence/citation to prove point: ____________________________ 
 ___________________________________________________________. 

IV. BODY PARAGRAPH III: 

 Transition/Topic Sentence (opposing view): 
___________________________________________________________. 

 Detail 1:____________________________________________________. 
 Detail 2:____________________________________________________.  
 Detail 3:____________________________________________________. 
 Refutation with evidence/citation to prove point: ___________________ 
 ___________________________________________________________. 

VI. CONCLUSION: 

 Transition/Restate Thesis:_________________________________________. 
 Summary of what your essay was about: 

 Choose to lastly do one of the following:
 
 Reiterate why your topic is worth caring about.
 
 Propose solutions or make prediction on the future of the topic.
 
 Show your reader what would happen if your argument is or is not believed or 


acted upon as you believe it should be. 
 Choice ending:_____________________________________________________ 
 _________________________________________________________________. 

CCSS.ELA-Literacy.W.9-10.4 

http://www.corestandards.org/ELA-Literacy/W/9-10/4/
http://www.corestandards.org/ELA-Literacy/W/9-10/4/
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http://www.corestandards.org/ELA-Literacy/W/9-10/4/
http://www.corestandards.org/ELA-Literacy/W/9-10/4/
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Lesson D 
Writing Strategies 

Purpose: Student s will be able to write, review, and revise their written work
 
Standards Covered: CCSS.ELA-Literacy.W.9-10.1, 9-10.4, .9-10.5, L.9-10.1
 

L.9-10.1In this lesson, you will: 
L.9-10.1Write a  rough draft of your argumentative essay with correct citations 

Self-review your essay with annotation 
Review your essay with a staff member 
Write your final draft 

1)Rough draft: 
Directions: Please re-read the outline and create a paragraph for each section of the 
outline (i.e. introduction, body paragraph I, body paragraph II, etc.). This will be your 
rough draft. 

2)Essay self-review: 
Directions: If you typed your essay, print it.  You will be annotating your essay to show 
the changes you choose to make.  

Revision: 
Ask yourself the following questions and use arrows to move information, a “^”— 

also known as a carrot to add information, and lines to cross out information. 
Show these changes on your essay copy. 

1. Do you have a thesis statement?  Is it followed by three reasons or ideas?  Have 
you summarized the book and given the author’s name in the first paragraph?  If 
you have not done these things, please add them to your essay now. If these 
elements are already there, please highlight these in blue. 

2. Have you made clear how the ideas/details are connected to the article? Did 
you use citations? Highlight your citations in yellow. 

3. Does everything in your essay support your thesis, or have you gone off the 
topic? No matter how much you like a point or a sentence, if it is off the topic, you 
must cut it. Use a pencil to cross out unneeded information. 

4. Have you organized your essay following the outline? Is your thesis in the first 
paragraph?  Are your details in the body? Move information around if necessary. 
Label each paragraph (introduction, body paragraph, or conclusion). 

5. Do you have at least five complete sentences in each paragraph?  If not add 
information. 

6. Did you highlight the opposite perspective in your essay?  If not add this 
element. If so, highlight these sentences in orange. 

http://www.corestandards.org/ELA-Literacy/W/9-10/1/
http://www.corestandards.org/ELA-Literacy/W/9-10/1/
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Editing: 

When editing your paper, always read it aloud to check for errors.  Otherwise 
errors can be easily missed.  Be on the lookout for the errors below. Always 

remember to make note of what errors you make frequently—this will make 
editing more efficient in the future! 

Spelling 

 Do NOT rely on your computer's spell-check—it will not get everything! 
 Examine each word in the paper individually by reading carefully. Moving a 

pencil under each line of the essay helps you to see each word. 
 If necessary, check a dictionary to see that each word is spelled correctly. 
 Be especially careful of words that are typical spelling nightmares, like 

"ei/ie" words and homonyms like your/you're, to/too/two, and 
there/their/they're. 

	 Highlight any spelling changes in pink. 

Left-out and repeated words 

Reading the paper aloud (and slowly) can help you make sure you haven't missed 
or repeated any words. If you repeat or leave out a word, add it or change it and 
highlight it in green. 

Fragment Sentences 

	 Make sure each sentence has a subject. In the following sentence, the 
subject is "students": 

The students looked at the website. 

	 Make sure each sentence has a complete verb (action word). In the 
following sentence, "were" is required to make a complete verb; "trying" 
alone would be incomplete: 

They were trying to improve their writing skills. 

Run-on Sentences 

 Review each sentence to see whether it contains more than one 
independent clause. 

 If there is more than one independent clause, check to make sure the 
clauses are separated by the appropriate punctuation. 

	 Sometimes, it is just as effective (or even more so) to simply break the 
sentence into separate sentences instead of including punctuation to 
separate the clauses. 

Example run-on: I have to write a research paper for my class about extreme sports 
all I know about the subject is that I'm interested in it. 



 
 

   
 

 
 

 
       

 
  

 

  

 
 

 
 

 
 
 
 

 
 

 

Edited version: I have to write a research paper for my class about extreme sports, 
and all I know about the subject is that I'm interested in it. 

Another option: I have to write a research paper for my class about extreme sports. 
All I know about the subject is that I'm interested in it. 

If you change any run-ons or fragments, underline these changes in pencil. 

3)Staff essay review and final draft: 

Directions: Be sure all changes are made and visible before having a staff member 

review your essay.  Also use the attached rubric to help you.  After the staff member 

has made changes, you can type or make changes to your already typed essay.  Print 

your essay and turn it in to complete this lesson. 

Rubric: 

CCSS.ELA-Literacy.W.9-10.1, 9-10.4, .9-10.5, 
CCSS.ELA-Literacy.L.9-10.1 

http://www.corestandards.org/ELA-Literacy/W/9-10/1/
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Individualized GATE Plan Reference Guide 

2015-2016 

GATE Students: A General Overview 

Students who qualify for GATE (Gifted and Talented Education) share some general 

characteristics, including: an ability to think abstractly, a need for mental stimulation, an ability 

to learn and process complex information quickly, and a need to explore subjects in depth. 

Students who demonstrate these characteristics learn differently; they have unique academic 

needs that need to be addressed in order to engage them and maximize their potential. 

“Giftedness” occurs along a continuum. Students can be moderately gifted, highly gifted, and 

profoundly gifted. Strategies that work for one group of gifted students won't necessarily work 

for all gifted students. Each student is a unique individual with their own interests, strengths, 

and challenges. 

Audeo School Program/Service Option Overview 

Audeo’ program/service options for student who are identified as GATE include Acceleration 

and Enrichment through Individualized Gate Plans (IGPs) that detail instructional strategies 

and differentiation of curriculum. 

As part of the GATE acceleration/enrichment process, teachers assess each student's current 

Pathway, interests, and skill level and customize instruction and curriculum to meet individual 

needs. Teachers will implement research-based strategies such as Curriculum Compacting and 

Differentiating Instruction to effectively engage GATE students in the educational program. 

Teachers are coached and advised by Instructional Leads and GATE Certified Staff to create 

meaningful and relevant educational experiences for GATE students. Teachers differentiate for 

our advanced students through a variety of methods - they may change the instructional 

strategies, alter the format of an assignment, increase the intellectual demand of an 

assignment, or provide additional complexity through the use of Extension Activities (open 



    

       

 

 

 

  

  

 

 

ended assignments or projects). Essentially, all assignments offer the student the opportunity 

to utilize higher level thinking skills such as analysis, evaluation, and creation. 

Instructional Strategies !ligned to �loom’s (Revised) Taxonomy
 



 

 

 

 

      

   

   

    

   

   

   

 

  

     

     

    

    

     

   

   

 

 

 

 

Instructional Strategies Aligned to �loom’s (Revised) Taxonomy
 

Level I: REMEMBER (KNOWLEDGE) 

Verbs in Assignment Basic Questions in Task Instructional Strategies 

Choose Who? Highlighting 

Describe What? Mnemonics 

Define Where? Note taking 

Identify How? Graphic Organizers 

List When? Flash Cards 

Select Which? Recital 

Level II: UNDERSTAND (COMPREHENSION) 

Verbs in Assignment Questions in Task Instructional Strategies 

Classify State in your own words… Summarize the theme, rationale 

Defend Select the best definition… Paraphrase (in own words) 

Explain What would happen if… Elaboration of concepts 

Interpret Give an example of… Students explain to each other 

Restate What facts support… Concept Maps, Flow Charts 

Summarize Explain what is happening… Fact vs Opinion, 

Compare/Contrast 



 

 

     

  

 

   

   

 

  

 

 

 

 

 

 

 

 

 

  

     

    

   

   

 

 

  

 

  

  

 

 

  

 

 

Level III: APPLY 

Verbs in Assignment Questions in Task Instructional Strategies 

Apply Tell what would happen if… Connect material to authentic 

situations 

Generalize Judge the effects of… Case Studies 

Judge What would result... Simulations 

Organize How much change would there 

be… 

Real World Applications of 

concept 

Sketch Choose the best statements that 

apply… 

Labs (online demos or interactive 

and hands on) 

Solve How does this theme/concept 

relate to… 

Sequencing 

Level IV: ANALYZE 

Verbs in Assignment Questions in Task Instructional Strategies 

Analyze What is the function of… Opinion/Text Support Notes 

Classify What assumptions… Debates 

Distinguish What does the author believe? Collaborative Learning 

Opportunities (discussions and 

interactions) 

Infer What ideas justify the 

conclusion? 

Decision- Making Situations 

Categorize What's the relationship 

between… 

Student initiated questioning 

Compare What' the !uthor’s Purpose? 

Theme? 

Whole-Part-Whole Framing 



 

 

     

  
 

 

  

   

  

 

 

 

 

 

 

 

 

 

  

     

    

   

   

 

 

   

     

 

   

 

Level V: EVALUATE 

Verbs in Assignment Questions in Task Instructional Strategies 

Criticize What consistencies and 
inconsistencies appear? 

Reflection through journaling 

Defend Find and explain the errors… Debates 

Appraise Which is more… important, 
moral, logical, valid, 

appropriate? 

Collaborative Learning 

Opportunities (discussions and 

interactions) 

Level VI: CREATE 

Verbs in Assignment Questions in Task Instructional Strategies 

Construct How would you test… Community Based 

Create Propose an alternative… Hands-on approach 

Design How else would you… Collaborative Learning 

Opportunities (discussions and 

interactions) 

Develop Establish a system that… Project-Based 

Hypothesize �reate a new way of… Modeling Thinking (use Ted 

Talks, Socratic Method, etc) 

Compose Develop a strategy to… Demonstrate with example(s) 



 

  

  

  

 

     

   

 

  

 

 

 

 

 

 

 

 

 

 

 

 

  

 

  

   

 

 

 

 

 

 

  

 

 

 

 

 

 

  

  

 

  

 

 

   

 

 

 

 

 

 

 

 

  

  

 

 

  

 

 

 

  

   

   

   

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

Differentiation Examples Aligned to
 

�loom’s (Revised) Taxonomy
 

Subject Audeo Course 

Offering 

Example Lesson Adjustment 1 Example 2 Example 3 

English Language Arts AP, Honors Course, or 

custom blending with 

Edgenuity 

Course novel(s) selected based 

on student interest and 

reading level. Novel lessons 

adjusted to require Analysis, 

Evaluate, and Create levels of 

questioning and response 

Lessons adjusted to 

address debate skills on 

a key theme in ELA 

course. Series of 

lessons on research, 

organizing ideas, and 

verbal articulation 

skills. 

Curriculum includes 

lessons on discussion or 

interviewing- particularly 

question-asking, probing, 

and building on ideas 

Math AP, Honors Course, or 

custom blending with 

Edgenuity 

Content acceleration: based 

on assessments, students do 

not complete already 

mastered content, but move 

on to more challenging 

content and activities where 

lessons are extended to 

include deeper learning. 

Adjusted lessons: 

include open-ended 

problems with multiple 

solutions or multiple 

paths to solutions. Use 

problems that relate 

mathematical principal 

to student’s career of 

interest 

Projects: create hands-on 

representations of 

learning to extend lesson; 

students create a model 

that represents 

mathematical principal 

Science AP, Honors Course, or 

custom blending with 

Edgenuity 

Independent Investigation: 

student works with teacher 

and chooses a key 

topic/question to research, 

creates a work plan, defines 

the final product and 

evaluation method. 

Scientific Experiment: 

student designs an 

experiment that aligns 

to learning objectives 

within the course and 

presents findings to 

teacher group 

Lectures: Student attends 

several lectures on 

scientific topic at local 

college or community 

centers and creates a 

presentation on current 

scientific thoughts/ideas 

on subject 

Social Science AP, Honors Course, or 

custom blending with 

Edgenuity 

Real World Problem Solving: 

students take an active role in 

solving a current problem, that 

has a historical context. 

Students research and define 

the problem, make a decision 

about the problem and 

present the solution. 

Compare and Contrast 

Assignments: examine 

the standard of living in 

two different countries 

or U.S. states. Include 

relevant historical 

causes and events. 

Create a visual 

presentation or video 

that presents the 

results. 

Editorializing: Students 

write an editorial about a 

current issue with a 

historical context, citing 

research and statistics, 

proposing an action, and 

predicting outcomes if 

not implemented. 



 

 

 

  

     

    

 

   

 

   

  

 

      

  

  

  

 

   

   

 

 
  

 

 

Curriculum Compacting and Extension Activities 

7 Steps to Successful Compacting 

1.	 Identify the learning objectives- the CA CCSS is the student required to learn. 

2.	 Give the students time to examine the content to be tested- provide the lesson guide and texts 

for the student to review in class. 

3.	 Offer a pretest opportunity- explain the level of achievement needed to pass the pretest (should 

not be below 85%). Pretest results will not be entered as grades. The pretest allows advanced 

students to demonstrate that they need less instruction or practice in certain content. The 

pretest can be chapter or unit tests for a course, or a version of the End of Course Exam (the 

other version used as a post-test). 

4.	 Have an Extension Menu available- Once students have demonstrated mastery on content with 

a pre-test or assessment, do not assign lesson guide work on that content- give students choices 

on extension activities to deepen their knowledge and extend their learning beyond the lesson. 

Consult with the GATE Certified Teacher at the Resource Center and/or your Instructional Lead 

on Extension options. 

5.	 Eliminate drill, practice, and review for students who have demonstrated advanced levels of 

mastery. Use that instructional time for Extension. 

6.	 Keep accurate and detailed records- use the Compactor sheet to document the process and 

note appropriately on the Assignment and Work Record. Consult with your Instructional Lead on 

best practices for documentation. 

7.	 Maintain a system of organizing Compacting Documents, including Extension Menus. 

Collaborate with RC colleagues. 



    

       

   
   

     

    

     

     

    

  

  
  

   
  

  

  
  

     
 

  

    

  

 

   

 
 

     

8:30-8:35 5 Meeting Overview Jay Garrity 

8:35-9:05 30 Instructional Technology Survey Tim Tuter 

9:05-9:50 45  Military Science 
 Cadet Corp Michael Hanna 

9:50-10:35 45 Edgenuity: (My Path) online/blended learning training Elizabeth Short 

10:35-10:50 15 Break All 

10:50-11:25 35 HiSET Implementation (Video Conference) Amanda Orozco 

11:25-12:15 50 Common Core: Integrated Mathematics 2 workshop Math Department 

12:15-1:00 45 LUNCH All 

1:00-1:45 45 

Assessment (Video Conference) 
 Interim Assessment Results 
 Classroom Activity & Performance Task 
 CAASPP - UDA’s 

Stephanie Starr 

1:45-2:30 45 
Assessment (Video Conference) 
 CAASPP - Universal Tools, Designated Sup-

ports & Accommodations 
Stephanie Starr 

2:30-2:45 15 Break All 

2:45-3:25 40 

NWEA: Measures of Academic Progress Workshop 
 MAP Winter Results-English Learners 
 MAP Tracking Outcomes & Targets 
 MAP Best Practices for Outcomes 
 Create NWEA Resource Center Testing Plan 

Kimberlee Diaz 
David Hurd 

3:25-3:30 5 Closing and Evaluations Jay Garrity 



      

 
 

  

 

             
            

          
  

               
         

              
          

         
           

             
           

Audeo II K-5 Home School Curriculum Planning Guide 

This guide is organized by grade level and subject matter. The English/Language Arts 
Curriculum is Reach for Reading from National Geographic and Cengage Learning. This 
curriculum contains a strong correlation to California’s history/social science content standards 
as well as the Next Generation Science Standards. We have correlated the units of studies in 
science and social science to coordinate with and supplement the non-fiction selections 
students read during their ELA work. 

Within the Guide spreadsheet you will find Next Generation Science Standards addressed in 
each unit of study as well as the History/Social Science Framework topics address. In the 
documents that follow, complete listings of Audeo II’s Scope and Sequence for content areas 
are provided. 

California law (EC 48000) defines TK as “the first year of a two-year kindergarten program that 
uses a modified kindergarten curriculum that is age and developmentally appropriate.” As there 
is no mandated state curriculum, Audeo II will modify the local kindergarten course of study to 
provide age and developmentally appropriate learning experiences for TK. Because teachers at 
Audeo Charter School develop personalized learning plans for every student, students in 
Transitional Kindergarten will automatically receive this service. Because the K-5 portion of this 
program is a homeschool program, delivery of instruction will take place daily, in the home, by 
the parent in collaboration with the credentialed teacher of record. 



  

 

  

 

  

 

         

  

                

  

                          

 

     

 

   

 

 

          

                   

         

                   

 
                   

 
                                         

    

 

    

   

 

 

 

 

    

 

Kinder September October November December January 

Reach 4 Reading: 

National 

Geographic 

Learning and 

Cengage 

Learning 

Unit 1: 

Citizenship/ 

Schools 

Unit 2: 

Families/Living 

& Working 

Together 

Unit 3: Animals/ 

Life Cycles 

Unit 4: 

Plants/Life 

Cycles 

Unit 4: 

Plants/Life 

Cycles 

Science Units 

(various sources) 

Think like a 

scientist: 

Science Journal 

"You Are A 

Scientist" 

BL: What's Your 

Habitat?  

8 lessons 

EEI: The World 

Around Me 

EEI: A Day in My 

Life 

CK: 11 (Taking 

Care of the 

Earth) 

Next Generation 

Science 

Standards 

K-2ETS1-1 KESS2-2 K-ESS3-1,2,3 

K-LS1-1 

K-PS3-1,2 

K-ESS3-1,2,3 

K-LS1-1 

K-2_ETS1-1 

Social Studies 

Weekly 

Studies Weekly: 1-

4 Plus: 

Getting Along/ 

Citizenship 

Studies Weekly: 

5-9 

Plus: Calendars 

Studies Weekly: 

10-11 

Plus: 

Holidays/Times 

Past 

Studies Weekly: 

17-18 

Studies Weekly: 

19-20 

Social Studies 

Framework 

Learning and 

Working 

Together 

Time and 

Chronology; 

Geography of 

the 

Neighborhood 

Reaching Out to 

Times Past 

National and 

State Symbols 

National and 

State Symbols 

Math in Focus: 

Houghton 

Mifflin Harcourt 

Ch. 1-2: 

Numbers to 10 

Ch. 3-4: Order, 

size, counting 0-

10 

Ch. 4-5: 

Counting 0-10; 

Size & Position 

Ch. 6: 0-20 Ch 7-8: Shapes; 

Numbers to 100 
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Kinder February March April May June 

Reach 4 Reading: 

National 

Geographic 

Learning and 

Cengage 

Learning 

Unit 5: 

Weather/ 

Climate 

Unit 6: 

Communities 

Unit 7: Jobs Unit 8: Changes 

in the sky/ 

objects in the 

sky 

Unit 9: School/ 

Citizenship 

Science Units 

(various sources) 

BL: The Sun and 

Our Solar 

System 

BL: What? 

Weather? 

8 lessons 

TBAISD: Pushes 

and Pulls 

TBAISD: Pushes 

and Pulls 

BL: Some Sun--

Too Much Sun 4 

lessons 

Next Generation 

Science 

Standards 

K-ESS2-1 KESS2-1 K-PS2-1,2 K-PS2-1,2 KPS3-2 

Social Studies 

Weekly 

Studies Weekly: 

12-13 

Studies Weekly: 

15-16 

Plus: Where we 

Are 

Studies Weekly: 

22-23 

Studies Weekly: 

21 and 24 

Studies Weekly: 

14 

Social Studies 

Framework 

Time and 

Chronology 

Geography of 

the 

Neighborhood 

Working Now 

and Long Ago 

Learning and 

Working 

Together 

Learning and 

Working 

Together 

Math in Focus: 

Houghton 

Mifflin Harcourt 

Ch. 8-9: 

Comparing Sets 

Ch 10-12: 

Ordinal #; 

Calendar; 

Counting on and 

back 

Ch. 13-16: 

Patterns, Facts, 

Lngt&Ht; 

Classifying/ 

Sorting 

Ch. 16-19; 

Add/Subt 

Stories; 

Measurement 

Ch. 16-19; 

Add/Subt 

Stories; 

Measurement 
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http://betterlesson.com/user/327139/68201/170610/joyce-baumann/curriculum
http://betterlesson.com/user/327139/68201/170610/joyce-baumann/curriculum
http://betterlesson.com/user/327139/68201/170610/joyce-baumann/curriculum
http://betterlesson.com/user/327139/68201/170610/joyce-baumann/curriculum
http://betterlesson.com/user/327139/68201/170610/joyce-baumann/curriculum
http://betterlesson.com/user/327139/68201/170610/joyce-baumann/curriculum
http://betterlesson.com/user/327139/68201/170610/joyce-baumann/curriculum
http://betterlesson.com/user/327139/68201/170610/joyce-baumann/curriculum
http://betterlesson.com/user/327139/68201/170610/joyce-baumann/curriculum
http://betterlesson.com/user/327139/68201/170610/joyce-baumann/curriculum
http://betterlesson.com/user/327139/68201/170610/joyce-baumann/curriculum
http://betterlesson.com/user/327139/68201/170610/joyce-baumann/curriculum
http://betterlesson.com/user/327139/68201/170610/joyce-baumann/curriculum
http://betterlesson.com/user/327139/68201/170610/joyce-baumann/curriculum
http://betterlesson.com/user/327139/68201/170610/joyce-baumann/curriculum
http://betterlesson.com/user/327139/68201/170610/joyce-baumann/curriculum
http://betterlesson.com/user/327139/68201/170610/joyce-baumann/curriculum
http://betterlesson.com/user/327139/68201/170610/joyce-baumann/curriculum
http://betterlesson.com/user/327139/68201/170610/joyce-baumann/curriculum
http://betterlesson.com/user/327139/68201/170610/joyce-baumann/curriculum
http://betterlesson.com/user/327139/68201/170610/joyce-baumann/curriculum
http://betterlesson.com/user/327139/68201/170610/joyce-baumann/curriculum
http://betterlesson.com/user/411533/72109/168555/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/168555/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/168555/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/168555/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/168555/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/168555/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/168555/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/168555/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/168555/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/168555/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/168555/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/168555/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/168555/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/168555/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/168555/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/168555/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/168555/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/168555/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/168555/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/168555/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/168555/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/168555/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/168555/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/168555/linda-berger/curriculum
https://drive.google.com/file/d/0B7wmWeZda9qRY2JoU2tLSUswSUk/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRY2JoU2tLSUswSUk/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRY2JoU2tLSUswSUk/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRY2JoU2tLSUswSUk/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRY2JoU2tLSUswSUk/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRY2JoU2tLSUswSUk/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRY2JoU2tLSUswSUk/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRY2JoU2tLSUswSUk/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRY2JoU2tLSUswSUk/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRY2JoU2tLSUswSUk/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRY2JoU2tLSUswSUk/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRY2JoU2tLSUswSUk/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRY2JoU2tLSUswSUk/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRY2JoU2tLSUswSUk/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRY2JoU2tLSUswSUk/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRY2JoU2tLSUswSUk/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRY2JoU2tLSUswSUk/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRY2JoU2tLSUswSUk/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRY2JoU2tLSUswSUk/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRY2JoU2tLSUswSUk/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRY2JoU2tLSUswSUk/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRY2JoU2tLSUswSUk/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRY2JoU2tLSUswSUk/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRY2JoU2tLSUswSUk/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRY2JoU2tLSUswSUk/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRY2JoU2tLSUswSUk/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRY2JoU2tLSUswSUk/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRY2JoU2tLSUswSUk/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRY2JoU2tLSUswSUk/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRY2JoU2tLSUswSUk/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRY2JoU2tLSUswSUk/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRY2JoU2tLSUswSUk/view?usp=sharing
http://betterlesson.com/user/411533/72109/170931/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/170931/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/170931/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/170931/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/170931/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/170931/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/170931/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/170931/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/170931/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/170931/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/170931/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/170931/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/170931/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/170931/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/170931/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/170931/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/170931/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/170931/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/170931/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/170931/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/170931/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/170931/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/170931/linda-berger/curriculum
http://betterlesson.com/user/411533/72109/170931/linda-berger/curriculum
http://web.compton.k12.ca.us/pages/departments/curriculum/pdf/kgradeunit4.pdf
http://web.compton.k12.ca.us/pages/departments/curriculum/pdf/kgradeunit4.pdf
http://web.compton.k12.ca.us/pages/departments/curriculum/pdf/kgradeunit4.pdf
http://web.compton.k12.ca.us/pages/departments/curriculum/pdf/kgradeunit4.pdf
http://web.compton.k12.ca.us/pages/departments/curriculum/pdf/kgradeunit4.pdf
http://web.compton.k12.ca.us/pages/departments/curriculum/pdf/kgradeunit4.pdf
http://web.compton.k12.ca.us/pages/departments/curriculum/pdf/kgradeunit4.pdf
http://web.compton.k12.ca.us/pages/departments/curriculum/pdf/kgradeunit4.pdf
http://web.compton.k12.ca.us/pages/departments/curriculum/pdf/kgradeunit4.pdf
http://web.compton.k12.ca.us/pages/departments/curriculum/pdf/kgradeunit4.pdf
http://web.compton.k12.ca.us/pages/departments/curriculum/pdf/kgradeunit4.pdf
http://web.compton.k12.ca.us/pages/departments/curriculum/pdf/kgradeunit4.pdf
http://web.compton.k12.ca.us/pages/departments/curriculum/pdf/kgradeunit4.pdf
http://web.compton.k12.ca.us/pages/departments/curriculum/pdf/kgradeunit4.pdf
http://web.compton.k12.ca.us/pages/departments/curriculum/pdf/kgradeunit4.pdf
http://web.compton.k12.ca.us/pages/departments/curriculum/pdf/kgradeunit4.pdf
http://web.compton.k12.ca.us/pages/departments/curriculum/pdf/kgradeunit4.pdf
http://web.compton.k12.ca.us/pages/departments/curriculum/pdf/kgradeunit4.pdf
http://web.compton.k12.ca.us/pages/departments/curriculum/pdf/kgradeunit4.pdf
http://web.compton.k12.ca.us/pages/departments/curriculum/pdf/kgradeunit4.pdf
http://web.compton.k12.ca.us/pages/departments/curriculum/pdf/kgradeunit4.pdf
http://web.compton.k12.ca.us/pages/departments/curriculum/pdf/kgradeunit4.pdf
http://web.compton.k12.ca.us/pages/departments/curriculum/pdf/kgradeunit4.pdf
http://web.compton.k12.ca.us/pages/departments/curriculum/pdf/kgradeunit4.pdf
http://web.compton.k12.ca.us/pages/departments/curriculum/pdf/kgradeunit4.pdf
http://web.compton.k12.ca.us/pages/departments/curriculum/pdf/kgradeunit4.pdf
http://web.compton.k12.ca.us/pages/departments/curriculum/pdf/kgradeunit4.pdf
http://web.compton.k12.ca.us/pages/departments/curriculum/pdf/kgradeunit4.pdf
http://web.compton.k12.ca.us/pages/departments/curriculum/pdf/kgradeunit4.pdf
http://web.compton.k12.ca.us/pages/departments/curriculum/pdf/kgradeunit4.pdf
http://web.compton.k12.ca.us/pages/departments/curriculum/pdf/kgradeunit4.pdf
http://web.compton.k12.ca.us/pages/departments/curriculum/pdf/kgradeunit4.pdf


  

 

  

 

  

 

  

 

  

 

      

                  

  

  

                

  

  

  

 

 

 

  

 

 

 

  

   

 

 

  

  

    

  

 

 

1st Grade September October November December January 

Reach 4 Reading: 

National 

Geographic 

Learning and 

Cengage 

Learning 

Unit 1: Families 

and Culture 

Unit 2: 

Living/Nonliving 

Things; Plant 

Parts; Unit 3: 

Goods & 

Services/ Wants 

& Needs 

Unit 3: Goods & 

Services; Wants 

& Needs 

Unit 4: Animal 

Life Cycles 

Unit 4: Animal 

Life Cycles; 

Unit 5: Animal 

Features & 

Movement 

Science Units 

(various sources) 

Think like a 

scientist: 

Science Journal 

"You Are a 

Scientist" 

BL: Engineering 

Design 10 

lessons 

TBAISD: 

Heredity 

BL: Living 

Organisms: 

Animals: 11 

lessons 

EEI: Surviving & 

Thriving 

Next Generation 

Science 

Standards 

K-2ETS1-1 K-2ETS1-1,2,3 1LS1-2 1LS3-1 1LS1-1 1LS1-1 

Social Studies 

Weekly 

Studies Weekly: 

1-4 

Studies Weekly: 

10 & 24 

Studies Weekly: 

21-23 

Studies Weekly: 

13-14 

Studies Weekly: 

15-18 

Social Studies 

Framework 

Rights and 

Responsibilities 

of Citizenship; 

Cultural Literacy 

Symbols, Icons, 

and Traditions 

of the U.S. 

Goods and 

Services 

Rights and 

Responsibilities of 

Citizenship 

Symbols, Icons, 

and Traditions of 

the U.S. 

Math in Focus: 

Houghton 

Mifflin Harcourt 

Ch. 1-3: #s to 

10; # bonds; 

Add to 10 

Ch. 4-6: Subt. To 

10; 

Shape/Patterns; 

Ordinal position 

Ch. 7-8: # to 20; 

+/- to 20 

Ch. 9: Length Ch. 10-11: 

Weight & 

Graphs 

http://betterlesson.com/user/323792/68205/169675/regan-aymett/curriculum
http://betterlesson.com/user/323792/68205/169675/regan-aymett/curriculum
http://betterlesson.com/user/323792/68205/169675/regan-aymett/curriculum
http://betterlesson.com/user/323792/68205/169675/regan-aymett/curriculum
http://betterlesson.com/user/323792/68205/169675/regan-aymett/curriculum
http://betterlesson.com/user/323792/68205/169675/regan-aymett/curriculum
http://betterlesson.com/user/323792/68205/169675/regan-aymett/curriculum
http://betterlesson.com/user/323792/68205/169675/regan-aymett/curriculum
http://betterlesson.com/user/323792/68205/169675/regan-aymett/curriculum
http://betterlesson.com/user/323792/68205/169675/regan-aymett/curriculum
http://betterlesson.com/user/323792/68205/169675/regan-aymett/curriculum
http://betterlesson.com/user/323792/68205/169675/regan-aymett/curriculum
http://betterlesson.com/user/323792/68205/169675/regan-aymett/curriculum
http://betterlesson.com/user/323792/68205/169675/regan-aymett/curriculum
http://betterlesson.com/user/323792/68205/169675/regan-aymett/curriculum
http://betterlesson.com/user/323792/68205/169675/regan-aymett/curriculum
http://betterlesson.com/user/323792/68205/169675/regan-aymett/curriculum
http://betterlesson.com/user/323792/68205/169675/regan-aymett/curriculum
http://betterlesson.com/user/323792/68205/169675/regan-aymett/curriculum
http://betterlesson.com/user/323792/68205/169675/regan-aymett/curriculum
http://betterlesson.com/user/323792/68205/169675/regan-aymett/curriculum
http://betterlesson.com/user/323792/68205/169675/regan-aymett/curriculum
http://betterlesson.com/user/323792/68205/169675/regan-aymett/curriculum
http://betterlesson.com/user/323792/68205/169675/regan-aymett/curriculum
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRS2ozOGtlQW5Vc1E
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRS2ozOGtlQW5Vc1E
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRS2ozOGtlQW5Vc1E
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRS2ozOGtlQW5Vc1E
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRS2ozOGtlQW5Vc1E
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRS2ozOGtlQW5Vc1E
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRS2ozOGtlQW5Vc1E
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRS2ozOGtlQW5Vc1E
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRS2ozOGtlQW5Vc1E
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRS2ozOGtlQW5Vc1E
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRS2ozOGtlQW5Vc1E
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRS2ozOGtlQW5Vc1E
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRS2ozOGtlQW5Vc1E
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRS2ozOGtlQW5Vc1E
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRS2ozOGtlQW5Vc1E
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRS2ozOGtlQW5Vc1E
http://betterlesson.com/user/418176/68208/165816/caroline-courter/curriculum
http://betterlesson.com/user/418176/68208/165816/caroline-courter/curriculum
http://betterlesson.com/user/418176/68208/165816/caroline-courter/curriculum
http://betterlesson.com/user/418176/68208/165816/caroline-courter/curriculum
http://betterlesson.com/user/418176/68208/165816/caroline-courter/curriculum
http://betterlesson.com/user/418176/68208/165816/caroline-courter/curriculum
http://betterlesson.com/user/418176/68208/165816/caroline-courter/curriculum
http://betterlesson.com/user/418176/68208/165816/caroline-courter/curriculum
http://betterlesson.com/user/418176/68208/165816/caroline-courter/curriculum
http://betterlesson.com/user/418176/68208/165816/caroline-courter/curriculum
http://betterlesson.com/user/418176/68208/165816/caroline-courter/curriculum
http://betterlesson.com/user/418176/68208/165816/caroline-courter/curriculum
http://betterlesson.com/user/418176/68208/165816/caroline-courter/curriculum
http://betterlesson.com/user/418176/68208/165816/caroline-courter/curriculum
http://betterlesson.com/user/418176/68208/165816/caroline-courter/curriculum
http://betterlesson.com/user/418176/68208/165816/caroline-courter/curriculum
http://betterlesson.com/user/418176/68208/165816/caroline-courter/curriculum
http://betterlesson.com/user/418176/68208/165816/caroline-courter/curriculum
http://betterlesson.com/user/418176/68208/165816/caroline-courter/curriculum
http://betterlesson.com/user/418176/68208/165816/caroline-courter/curriculum
http://betterlesson.com/user/418176/68208/165816/caroline-courter/curriculum
http://betterlesson.com/user/418176/68208/165816/caroline-courter/curriculum
http://betterlesson.com/user/418176/68208/165816/caroline-courter/curriculum
http://betterlesson.com/user/418176/68208/165816/caroline-courter/curriculum
http://betterlesson.com/user/418176/68208/165816/caroline-courter/curriculum
http://betterlesson.com/user/418176/68208/165816/caroline-courter/curriculum
http://betterlesson.com/user/418176/68208/165816/caroline-courter/curriculum
http://betterlesson.com/user/418176/68208/165816/caroline-courter/curriculum
http://betterlesson.com/user/418176/68208/165816/caroline-courter/curriculum
http://betterlesson.com/user/418176/68208/165816/caroline-courter/curriculum
http://betterlesson.com/user/418176/68208/165816/caroline-courter/curriculum
http://betterlesson.com/user/418176/68208/165816/caroline-courter/curriculum
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/


  

 

  

 

  

 

 

  

 

  

     

 

  

 

 

    

 

  

                                                                                                           

 

 

     

 

 

 

 

 

   

 

 

 

  

 

   

  

1st Grade February March April May June 

Reach 4 Reading: 

National 

Geographic 

Learning and 

Cengage 

Learning 

Unit 5: Animal 

Features & 

Movement; Unit 

6: Weather & 

Seasons 

Unit 6: Weather 

& Seasons; Unit 

7: Past & 

Present; 

Inventions & 

Tech 

Unit 7: Past & 

Present; 

Inventions & 

Technology 

Unit 8: Maps, 

Signs and 

Symbols 

Unit 8: Maps, 

Signs and 

Symbols 

Science Units 

(various sources) 

BL: Celestial 

Patterns: The 

Sun, Moon, 

Stars 21 lessons 

BL: Celestial 

Patterns: The 

Sun, Moon, 

Stars 21 lessons 

TBAISD: Waves TBAISD: Waves TBAISD: Waves 

Next Generation 

Science 

Standards 

1ESS1-1,2 1ESS1-1,2 1PS4-1,2,3,4 1PS4-1,2,3,4 1PS4-1,2,3,4 

Social Studies 

Weekly 

Studies Weekly: 

19-20 

EEI: People & 

Places 

EEI: On the 

Move 

SW: 5-7 

Studies Weekly: 

8-9 and 11-12 

Studies Weekly: 

11-12 

Social Studies 

Framework 

Geography and 

the Community 

Geography and 

the Community 
Life Today and 

Long Ago 

Geography and 

the Community; 

Symbols, Icons, 

and Traditions 

of the U.S. 

Geography and 

the Community; 

Symbols, Icons, 

and Traditions 

of the U.S. 

Math in Focus: 

Houghton 

Mifflin Harcourt 

Ch. 12-13: # to 

40; +/- to 40 

Ch. 14-15: 

Mental Math; 

Calendar & Time 

Ch. 16-17: # to 

120; +/- to 100 

Ch. 18-19: Get 

ready for x&/. 

Money 

Ch. 18-19: Get 

ready for x&/. 

Money 

http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
http://betterlesson.com/user/473029/68355/167354/michele-beitel/curriculum
https://drive.google.com/file/d/0B7wmWeZda9qRNUlkaWcwQXlaX0U/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRNUlkaWcwQXlaX0U/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRNUlkaWcwQXlaX0U/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRNUlkaWcwQXlaX0U/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRNUlkaWcwQXlaX0U/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRNUlkaWcwQXlaX0U/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRNUlkaWcwQXlaX0U/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRNUlkaWcwQXlaX0U/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRNUlkaWcwQXlaX0U/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRNUlkaWcwQXlaX0U/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRNUlkaWcwQXlaX0U/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRNUlkaWcwQXlaX0U/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRNUlkaWcwQXlaX0U/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRNUlkaWcwQXlaX0U/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRNUlkaWcwQXlaX0U/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRNUlkaWcwQXlaX0U/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRNUlkaWcwQXlaX0U/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRNUlkaWcwQXlaX0U/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRNUlkaWcwQXlaX0U/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRNUlkaWcwQXlaX0U/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRNUlkaWcwQXlaX0U/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRNUlkaWcwQXlaX0U/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRNUlkaWcwQXlaX0U/view?usp=sharing
https://drive.google.com/file/d/0B7wmWeZda9qRNUlkaWcwQXlaX0U/view?usp=sharing
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/
http://www.californiaeei.org/curriculum/


,3

 

  

 

  

 

    

 

  

 

   

 

   

 

  

                 

 

  

 

 

 

 

 

                        

                   

                       

                   

  

 
 

  

 

  

 

 

 

   

 

 

 

  

  

 

   

 

 

2nd Grade September October November December January 

Reach 4 Reading: 

National 

Geographic 

Learning and 

Cengage 

Learning 

Unit 1: 

Community 

Workers, Places 

& Events 

Unit 2: Animal 

Adaptations and 

Needs 

Unit 3: Water 

Cycle; Water as 

a Natural 

Resource 

Unit 4: Good 

Citizenship; 

Making a 

Difference; 

Water 

Conservation 

Unit 4: Good 

Citizenship; 

Making a 

Difference; 

Water 

Conservation 

Science Units 

(various sources) 

Think like a 

scientist: 

Science Journal 

BL: Igniting 

Science Inquiry 

10 lessons 

EEI: Flowering 

Plants in a 

Changing 

Environment 

EPA: Water 

Cycle and 

Conservation: 

17 Lessons 

EPA: Water 

Cycle and 

Conservation: 

17 Lessons 

BL: Surface 

Water and 

Landform 

Interactions: 18 

lessons 

Next Generation 

Science 

Standards 

K-2 ETS1-1,2 2LS2-1,2 2LS1-1 

2ESS2-3 

K-2ETS1-1,2,3 

2LS1-1 

2ESS2-3 

K-2ETS1-1,2,3 

2ESS1-1 2ESS2-1,2 

Social Studies 

Weekly 

Studies Weekly: 

1-3 

Studies Weekly: 

4-7 

EEI: From Field 

to Table 

Studies Weekly: 

20-21 

Studies Weekly: 

22-24 
Social Studies 

Framework 

Families Today 

and in the Past 

Biographies: 

People Who 

Made a 

Difference 

Economics: 

People Who 

Supply Our 

Goods and 

Services 

Biographies; 

Economics 

Economics 

Math in Focus: 

Houghton 

Mifflin Harcourt 

Ch. 1-2: 

Numbers & 

Addition to 

1000 

Ch. 3-5: Subt. To 

1000, x & / 

Ch. 5-7: x&/; X 

tables 2, 5, 10; 

Metric 

Measurement 

Ch. 7-8: Metric 

Measurement; 

Mass 

Ch. 9-10: 

Volume; Mental 

Math & 

Estimation 
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2nd Grade February March April May June 

Reach 4 Reading: 

National 

Geographic 

Learning and 

Cengage 

Learning 

Unit 5: Cycles in 

Nature; Seasons 

& Weather; 

Saving Polar 

Bear Habitat 

Unit 6: 

Cooperation; 

Working for the 

Common Good 

Unit 7: Animals 

and Their Basic 

Needs; Ecology 

& 

Interdependenc 

e 

Unit 8: Customs, 

Symbols, 

Celebrations, 

Landmarks; 

National 

Identity 

Unit 8: Customs, 

Symbols, 

Celebrations, 

Landmarks; 

National 

Identity 

Science Units 

(various sources) 

TBAISD: 

Properties of 

Matter 

TBAISD: 

Properties of 

Matter 

EEI: Alike and 

Different 

BL: Earth's 

Changes: 21 

lessons 

BL: Earth's 

Changes: 21 

lessons 

Next Generation 

Science 

Standards 

2PS1-1,2,3,4 2PS1-1,2,3,4 2LS4-1 2ESS1-1 2ESS2-1 

K-2 ETS1-1 

2ESS1-1 2ESS2-1 

K-2 ETS1-1 

Social Studies 

Weekly 

Studies Weekly: 

13-14 

Studies Weekly: 

8-10 

Studies Weekly: 

11-12 

Studies Weekly: 

15-18 

Studies Weekly: 

19 
Social Studies 

Framework 

Geography and 

Mapping Skills 

Families Today 

and in the Past 

Geography and 

Mapping Skills 

Families Today 

and in the Past; 

Biographies: 

People Who 

Made a 

Difference; 

Government 

Institutions and 

Practices 

Government 

Institutions and 

Practices 

Math in Focus: 

Houghton 

Mifflin Harcourt 

Ch. 11-12: 

Money & 

Fractions 

Ch. 13-14: 

Measurement 

Length & Time 

Ch. 15-16: X 

tables 3, 4; 

Using Bar 

Models: x&/ 

Ch. 17-18: 

Picture Graphs; 

Lines & Surfaces 

Ch. 19: Shapes & 

Patterns 
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3rd Grade September October November December January 

Reach 4 Reading: 

National 

Geographic 

Learning and 

Cengage 

Learning 

Unit 1: 

Individual 

Actions; 

Cultures 

Unit 2: 

Ecosystems 

Unit 3: Plant Life 

Cycles & 

Diversity; 

Preservation of 

animals or 

places 

Unit 4: 

Community; 

Conservation 

Unit 4: 

Community; 

Conservation 

Science Units 

(various sources) 

Think like a 

scientist: 

Science Journal: 

You are a 

Scientist 

EEI: Structures 

for Survival in a 

Healthy 

Ecosystem 

EEI: Cycle of Life EEI: Living 

Things in 

Changing 

Environments 

BL: Animal 

Guests: 4 

lessons 

Science Units 

(various sources) 

BL: Life Cycles 7 

lessons 

BL: Teamwork: 

the Animal 

Survival Guide: 7 

lessons 
Next Generation 

Science 

Standards 

3-5ETS1-1l,2,3 3LS4-2,3,4 3LS1-1 3LS4-2,3,4 

3LS2-1 

3LS3-1,2 

Social Studies 

Weekly 

SW: 1-4 EEI: The 

Geography of 

Where We Live 

SW: 11-13 EEI: Cal. 

Economy: 

Natural Choices 

SW: 16-20 

EEI: Cal. 

Economy: 

Natural Choices 

SW: 16-20 

Social Studies 

Framework 

Geography of 

the Local Region 

Geography of 

the Local Region 

American 

Citizens, 

Symbols and 

Government 

Economics of 

the Local Region 

Economics of 

the Local Region 

Math Ch. 1-3: # to 

10k, Mental 

Math, + to 10K 

Ch. 4-6: - to 10k; 

+/- w/ bar 

models; x tables 

6, 7, 8, 9 

Ch. 7-8: Mult; 

Division 

Ch 9: Mult/Div 

w/ bar models 

Ch. 10-12: 

Money, Metric 

measure; Real 

World 

Measurement 
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3rd Grade February March April May June 

Reach 4 Reading: 

National 

Geographic 

Learning and 

Cengage 

Learning 

Unit 5: Matter; 

Fossils 

Unit 6: Cultures 

and Traditions; 

Native 

Americans; 

Unit 7: Forces of 

Nature; 

Emergency 

Preparedness 

Unit 8: Planning 

and 

Perseverance; 

Goal setting 

Unit 8: Planning 

and 

Perseverance; 

Goal setting 

Science Units 

(various sources) 

BL: Fossil 

Evidence: 8 

lessons 

BL: Seasonal 

Weather: 10 

lessons 

BL: Weather 

Hazards: Design 

Solutions: 5 

lessons 

TBAISD: Forces & 

Interactions 

TBAISD: Forces & 

Interactions 

Science Units 

(various sources) 

Next Generation 

Science 

Standards 

3LS4-1 3ESS2-1 3ESS2-2 

3ESS3-1 

3PS2-1 

3PS2-2,3,4 

3PS2-1 

3PS2-2,3,4 

Social Studies 

Weekly 

SW: 14-15 SW: 5-10 

Plus: EEI: Cal. 

Indian People: 

Exploring Tribal 

Regions 

SW: 5-10 

Plus: EEI: Cal. 

Indian People: 

Exploring Tribal 

Regions 

Explore San 

Diego: why did 

people first 

settle here?  

How has our 

community 

changed over 

time? Use maps, 

pictures, oral 

histories and 

primary sources 

Explore San 

Diego: why did 

people first 

settle here?  

How has our 

community 

changed over 

time? Use maps, 

pictures, oral 

histories and 

primary sources 

Social Studies 

Framework 

American 

Citizens, 

Symbols & 

Government 

American 

Indians of the 

Local Region 

American 

Indians of the 

Local Region 

Development of 

the Local 

Community: 

Change Over 

Time 

Development of 

the Local 

Community: 

Change Over 

Time 
Math Ch. 12-14: 

Measurement; 

Graphs; 

Fractions 

Ch. 14-15: 

Fractions; 

Measurement 

Ch. 16-17: Time, 

Temp; 

Lines/Angles 

Ch. 18-19: Two 

D Shapes; 

Area/Perimeter 

Ch. 18-19: Two 

D Shapes; 

Area/Perimeter 
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4th Grade September October November December January 

Reach 4 Reading: 

National 

Geographic 

Learning and 

Cengage 

Learning 

Unit 1: Cultural 

Traditions, 

Customs, and 

Celebrations 

Unit 2: Animal 

Behavior 

Unit 3: 

Geographic 

Tools and 

Features (and 

Extreme Places) 

Unit 4: Natural 

Resources; 

Wind, Water, 

Earth and Air 

Unit 4: Natural 

Resources; 

Wind, Water, 

Earth and Air 

Science Units 

(various sources) 

Think like a 

scientist: 

Science Journal 

Use MME: The 

Life of 

Environments:1 

7 lessons 

Think like a 

scientist: 

Science Journal 

Use MME: The 

Life of 

Environments:1 

7 lessons 

BL: Fossils 10 

lessons 

BL: Natural 

Resources 7 

lessons 

BL: Water & 

Weathering 17 

lessons 

Next Generation 

Science 

Standards 

4LS1-1,2 

4PS4-2,3 

4LS1-1,2 

4PS4-2,3 

4ESS1-1 4ESS3-1 3-5ETS1-1,2,3 

4PS3-4 

4ESS2-1,2 

4ESS3-2 
Social Studies 

Houghton 

Mifflin 

HMH Cal. 

Studies: Ch 1: 

Cal Geography, 

climate & 

resources 

HMH Cal. 

Studies: Ch 2-3: 

Native 

Americans and 

European 

colonization 

HMH Cal. 

Studies: Ch 4: 

Mexico & 

California, Trails 

to California 

HMH Cal. Studies: 

Ch 5: Bear Flag 

Revolt; Gold Rush 

(also EEI: 

Witnessing the 

Gold Rush) 

HMH Cal. Studies: 

Ch. 6-7: Business, 

new towns, 

railroad 

Social Studies 

Weekly 

SW: 1-4 SW: 5-8 SW: 9-12 SW: 13-16 SW: 17-19 & 21-

22 
Social Studies 

Framework 

Physical and 

Human 

Geographic 

Features that 

Define California 

Pre-Columbian 

Settlements and 

People 

European 

Exploration and 

Colonial History 

Missions, 

Ranchos, and the 

Mexican War for 

Independence 

The Gold Rush 

and Statehood 

Math in Focus: 

Houghton 

Mifflin Harcourt 

Ch. 1-3: Whole 

#s; Estimation; 

Mult/Div 

Ch. 3-5: 

Mult/Div; 

Tables/Graphs; 

Data/Probability 

Ch. 5-6: 

Data/Prob; 

Fractions & 

Mixed #s 

Ch. 6-7: 

Fractions & 

Mixed #s; 

Decimals 

Ch. 7-8: 

Decimals; +/-

Decimals 
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4th Grade February March April May June 

Reach 4 Reading: 

National 

Geographic 

Learning and 

Cengage 

Learning 

Unit 5: Science 

Process; Animal 

Habitats and 

Migration (and 

harmful 

organisms) 

Unit 6: 

Exploration 

Unit 7: Solving 

Problems; 

Speed; Space: 

The Moon 

Unit 8: 

Preserving 

Species; 

Preserving 

Culture 

Culminating 

Project and/or 

Novel Unit 

Science Units 

(various sources) 

BL: Water & 

Weathering 17 

lessons 

EEI: Reflections 

of Where We 

Live: 6 lessons 

TBAISD: Energy 

& Waves: 25 

lessons 

TBAISD: Energy 

& Waves: 25 

lessons 

Complete any 

remainder 

Next Generation 

Science 

Standards 

3-5ETS1-1,2,3 

4PS3-4 

4ESS2-1,2 

4ESS3-2 

4LS1-1 

4ESS2-2 

4ESS3-1,2 

4PS3-1,2,3,4 

4PS4-1 

4PS3-1,2,3,4 

4PS4-1 

Complete any 

remainder 

Social Studies 

Houghton 

Mifflin 

HMH Cal. Studies: 

Ch. 8: Farming, 

LA, San Francisco 

HMH Cal. Studies: 

Ch 9: Reform, 

Growing 

Economy, Great 

Depression 

HMH Cal. Studies: 

Ch 10-11: WWII, 

Industry, New 

Communities, 

Education in Cal 

HMH Cal. Studies: 

Ch 11-12: 

Technology; Art & 

Culture; State, 

local and federal 

Government 

HMH Cal. Studies: 

Ch 11-12: 

Technology; Art & 

Culture; State, 

local and federal 

Government 

Social Studies 

Weekly 

SW: 23-25 SW: 26-27 SW: review or 

completion 

SW: 20 & 28 SW: 20 & 28 

Social Studies 

Framework 

California as an 

Agricultural and 

Industrial Power 

Modern 

California: 

Immigration, 

Technology, and 

Cities 

California as an 

Agricultural & 

Industrial Power; 

Local, State, and 

Federal 

Governments 

Modern 

California: 

Immigration, 

Technology and 

Cities; Local, 

State and 

Federal 

Government 

Modern 

California: 

Immigration, 

Technology and 

Cities; Local, 

State and 

Federal 

Government 
Math in Focus: 

Houghton 

Mifflin Harcourt 

Ch. 9-10: Angles; 

Perpendicular & 

Parallel Line 

Segments 

Ch. 10-11: Line 

Segments; 

Squares & 

Rectangles 

Ch. 12-13: 

Conversions of 

Measurements; 

Area & 

Perimeter of 4 

Sided Figures 

Ch. 14-15: 

Symmetry; 

Tesselations 

Ch. 14-15: 

Symmetry; 

Tesselations 
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5th Grade September October November December January 

Reach 4 Reading: 

National 

Geographic 

Learning and 

Cengage 

Learning 

Unit 1: 

Immigration 

Unit 2: Sun's 

Energy 

Unit 3: Food 

Webs; 

Ecosystems 

Unit 4: US 

History: Human 

Rights 

Unit 4: US History: 

Human Rights 

Science Units 

(various sources) 

Think like a 

scientist: 

Science Journal 

::BL: Gravity 

Unit: 19 lessons 

Think like a 

scientist: 

Science Journal 

::BL:Gravity 

Unit: 19 lessons 

EEI: Life and 

Death of 

Decomposers: 6 

lessons 

TBAISD: 

Structure and 

Properties of 

Matter:17 

lessons 

TBAISD: 

Structure and 

Properties of 

Matter:17 

lessons 

Next Generation 

Science 

Standards 

5PS2-1 5PS2-1 5ESS3-1 

5LS2-1 

3-5ETS1-1 

5PS1-1,2,3,4 

3-5ETS1-1,2,3 

5PS1-1,2,3,4 

3-5ETS1-1,2,3 

Social Studies 

Houghton 

Mifflin 

HMH: Ch. 2: 

Ancient Peoples 

HMH: Ch. 3-4: 

Exploration and 

Conquest 

HMH: Ch. 5-6: 

The Colonies 

HMH: Ch. 5-6: 

The Colonies 

HMH: Ch. 7: 

Conflict 

Social Studies 

Framework 

The Land and 

People Before 

Columbus 

Age of 

Exploration; 

Cooperation and 

Conflict in North 

America 

Settling the 

Colonies 

Settling the 

Colonies 

The Road to 

War 

Social Studies 

Weekly 

SW: 1-3 SW: 4-7 SW: 9-10 SW: 11-12 SW: 13-14 

Math in Focus: 

Houghton 

Mifflin Harcourt 

Ch. 1-2: Whole 

#s; Mult / 

Division 

Ch. 3-4: 

Fractions/Mixed 

#s; Mult/Div 

Fractions & 

Mixed #s 

Ch. 5: Algebra Ch. 6: Area Ch. 7-8: Ratio; 

Decimals 
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5th Grade February March April May June 

Reach 4 Reading: 

National 

Geographic 

Learning and 

Cengage 

Learning 

Unit 5: Water Unit 6: US History: 

settling a new 

land 

Unit 7: 

Environmental 

Science 

Unit 8: Economics Culminating 

Project and/or 

Novel Unit 

Science Units 

(various sources) 

EEI: Earth's 

Water; 4 lessons 

EEI: Our Water: 

Sources and 

Uses: 5 lessons 

BL:Ecosystems 

Unit: 28 lessons 

BL:Ecosystems 

Unit: 28 lessons 

BL:Ecosystems 

Unit: 28 lessons 

Next Generation 

Science 

Standards 

5ESS2-1,2 

5ESS3-1 

3-5ETS1-1 

5ESS2-2 5PS3-1 

5LS1-1 

5PS3-1 

5LS1-1 

5PS3-1 

5LS1-1 

Social Studies 

Houghton 

Mifflin 

HMH: Ch. 8: 

Independence 

and War 

HMH: Ch. 9: A 

New Nation and 

Constitution 

HMH: Ch. 10: 

The Nation 

Grows 

HMH: Ch. 11: 

Moving West 

Culminating 

Project and/or 

Novel Unit 

Social Studies 

Framework 

The American 

Revolution 

The 

Development 

and Significance 

of the U.S. 

Constitution 

Life in the Young 

Republic 

The New 

Nation's 

Westward 

Expansion 

Culminating 

Project and/or 

Novel Unit 

Social Studies 

Weekly 

SW: 15 SW: 16-19 SW: 20-21 SW: 22-24 SW: 22-24 

Math in Focus: 

Houghton 

Mifflin Harcourt 

Ch. 9: Mult/ Div 

Decimals 

Ch. 10-11: 

Percent; 

Probability & 

Graphs 

Ch. 12-13: 

Angles; 

Properties of 

triangles & 4 

sided figures 

Ch. 14: Surface 

Area & Volume 

Ch. 14: Surface 

Area & Volume 
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Publisher: National Geographic Learning Program 2: CA CCSS for ELA 

Program Title: Reach for Reading Grade K 

Components: Teacher’s Edition (TE), Academic Flip Charts, EL Resources, Practice Masters 

Part 1 – Standards Map for Program 2 Basic ELA/ELD, Kindergarten Through Grade Eight 
Kindergarten– California Common Core State Standards for English Language Arts 

This basic grade-level program provides the comprehensive curriculum in English language arts for kindergarten through grade eight with integration 
of the CA ELD Standards that were adopted by the SBE November 2012. It provides the foundation for instruction and is intended to ensure that all 
students master the CA CCSS for ELA and the corresponding CA ELD Standards, and includes materials necessary for designated English language 
development instruction. Publishers may submit any combination of grade levels in this program category, although no partial grade levels may be 
submitted. 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

LITERATURE 

Key Ideas and Details 

RL.K.1 With prompting and support, ask and answer U1 T32 RRA 
questions about key details in a text. U2 T162 RRA 

U2 T211 C 
U6 T268 C, T278 RRA 

RL.K.2 With prompting and support, retell familiar 
stories, including key details. 

U2 T195 C 
U3 T29 C 
U4 T201 C 

RL.K.3 With prompting and support, identify characters, 
settings, and major events in a story. 

U3 T16 C 
U3 T56 C 
U6 T188 C 

Craft and Structure 

RL.K.4 Ask and answer questions about unknown U3 T93 C 
words in a text. (See grade K Language U5 T163 C 
standards 4–6 for additional expectations.) 
CA 

U8 T187 C 

© California Department of Education – SBE Approved CA Common Core State Standards Map – Program 2, Kindergarten  Page 1 of 14 
Revised: 02/02/2015 



  

  

  
 

     
 

 
 

 
 
 

   

 

 
 
 

   

      

 
 
 
 

   

     

 
 
 

 
 

   

 
 

    

             
      

           
           

 

 
 

   

             
      

             
     

 
 

 
 

   

Publisher:  National Geographic Learning Program 2: CA CCSS for ELA 
Program Title: Reach for Reading Grade K 
Components: Teacher’s Edition (TE), Academic Flip Charts, EL Resources, Practice Masters 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

RL.K.5 Recognize common types of texts (e.g., 
storybooks, poems, fantasy, realistic text). CA 

U2 T162 R 
U3 T25 R 
U4 T197 R 

RL.K.6 With prompting and support, name the author 
and illustrator of a story and define the role of 
each in telling the story. 

U2 T202 R 
U3 T25 R 
U4 T197 R 

Integration of Knowledge and Ideas 

RL.K.7 With prompting and support, describe the U5 T72 C 
relationship between illustrations and the story U5 T106 RRA 
in which they appear (e.g., what moment in a 
story an illustration depicts). 

U8 T309 C 

RL.K.8 (Not applicable to literature) 

RL.K.9 With prompting and support, compare and 
contrast the adventures and experiences of 
characters in familiar stories. 

U4 T217 C 
U4 T257 C 
U6 T217 C 

Range of Reading and Level of Text 
Complexity 

RL.K.10a Actively engage in group reading activities with U1 T57 R 

purpose and understanding. U2 T162 R 

Activate prior knowledge related to the 
information and events in texts. CA 

U3 T25 R 

RL.K.10b Actively engage in group reading activities with U1 T60 R 

purpose and understanding. U2 T191 R 

Use illustrations and context to make predictions 
about text. CA 

U3 T36 LE 
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Citations, and Questions 
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INFORMATIONAL TEXT 

Key Ideas and Details 

RI.K.1 With prompting and support, ask and answer 
questions about key details in a text. 

U2 T233 RRA 
U3 T96 RRA 
U4 T282 C 

RI.K.2 With prompting and support, identify the main 
topic and retell key details of a text. 

U1 T125 C 
U3 T107 C, T147 C 

RI.K.3 With prompting and support, describe the 
connection between two individuals, events, 
ideas, or pieces of information in a text. 

U3 T145 RRA 
U5 T11 C 
U5 T53 C 

Craft and Structure 

RI.K.4 With prompting and support, ask and answer 
questions about unknown words in a text. (See
grade K Language standards 4–6 additional 
expectations.) CA 

U3 T106 RRA, T110 C, T117 C 

RI.K.5 Identify the front cover, back cover, and title 
page of a book. 

U1 T11 CoP 
U2 LR 15 
U3 T93 CoP, T143 R 

RI.K.6 Name the author and illustrator of a text and 
define the role of each in presenting the ideas or 
information in a text. 

U2 T151 R 
U5 T25 R 
U7 T105 R 
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Integration of Knowledge and Ideas 

RI.K.7 With prompting and support, describe the U1 T24 LE 
relationship between illustrations and the text in U1 T114 RRA 
which they appear (e.g., what person, place, 
thing, or idea in the text an illustration depicts). 

U5 T146 RRA 

RI.K.8 With prompting and support, identify the 
reasons an author gives to support points in a 
text. 

U5 T32 C 
U9 T416 RRA 
U9 T417 RRA 

RI.K.9 With prompting and support, identify basic U1 T131 C 
similarities in and differences between two texts U3 T123 C 
on the same topic (e.g., in illustrations, 
descriptions, or procedures). 

U3 LR 9 CAT 

Range of Reading and Level of Text 
Complexity 

RI.K.10a Actively engage in group reading activities with U1 T23 R 
purpose and understanding.  U4 T277 R 
Activate prior knowledge related to the 
information and events in texts. CA 

U3 T105 R 

RI.K.10b Actively engage in group reading activities with U2 T114 R, T151 R, T153 LE 
purpose and understanding.  
Use illustrations and context to make 
predictions about text. CA 

U2 T158 C, LR 13 
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FOUNDATIONAL SKILLS 

Print Concepts 

RF.K.1a Demonstrate understanding of the organization U3 T53 CoP 
and basic features of print.  U3 T82 R 
Follow words from left to right, top to bottom, 
and page by page. 

U4 T225 CoP 

RF.K.1b Demonstrate understanding of the organization U3 T131 CoP 
and basic features of print. U4 T183 CoP 
Recognize that spoken words are represented 
in written language by specific sequences of 
letters. 

U6 T254 R 

RF.K.1c Demonstrate understanding of the organization U3 T11 CoP 
and basic features of print. U3 T160 R 
Understand that words are separated by spaces 
in print. 

U4 T183 CoP 

RF.K.1d Demonstrate understanding of the organization U1 T10 
and basic features of print. 
Recognize and name all upper- and lowercase 
letters of the alphabet. 

U2 T126 PA 

Phonological Awareness 

RF.K.2a Demonstrate understanding of spoken words, U1 BP1-BP9 Foundational Skills  
syllables, and sounds (phonemes). U1 T97 PA 
Recognize and produce rhyming words. U3 T52 

U5 T10 

RF.K.2b Demonstrate understanding of spoken words, U1 BP2 
syllables, and sounds (phonemes). U1 T219 PA 
Count, pronounce, blend, and segment syllables U3 T34 PA 
in spoken words. U3 T74 PA 
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RF.K.2c Demonstrate understanding of spoken words, 
syllables, and sounds (phonemes). 
Blend and segment onsets and rimes of single-
syllable spoken words. 

U1 BP1-BP2 
U3 T100 PA, T108 PA, T124 PA 

RF.K.2d Demonstrate understanding of spoken words, 
syllables, and sounds (phonemes). 
Isolate and pronounce the initial, medial vowel, 
and final sounds (phonemes) in three-phoneme 
(consonant-vowel-consonant, or CVC) words.* 
(This does not include CVCs ending with /l/, /r/, 
or /x/.) 
* Words, syllables, or phonemes written in 
/slashes/ refer to their pronunciation or 
phonology. Thus, /CVC/ is a word with three 
phonemes regardless of the number of letters in 
the spelling of the word. 

U1 BP1 
U2 T139 PA 
U3 T93 PA 
U4 T284 PA, T290 PA 

RF.K.2e Demonstrate understanding of spoken words, 
syllables, and sounds (phonemes). 
Add or substitute individual sounds (phonemes) 
in simple, one-syllable words to make new 
words. 

U1 BP2 
U5 T100 PA 
U6 T192 PA 
U7 T74 PA 
BP2 

RF.K.2f Demonstrate understanding of spoken words, 
syllables, and sounds (phonemes). 
Blend two to three phonemes into 
recognizable words. CA 

U1 BP1 
U6 T312 PA 
U6 T322 PA 
U7 T100 PA 
BP1 
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Phonics and Word Recognition 

RF.K.3a Know and apply grade-level phonics and word 
analysis skills in decoding words both in 
isolation and in text. CA 
Demonstrate basic knowledge of one-to-one 
letter-sound correspondences by producing the 
primary sounds or many of the most frequent 
sounds for each consonant. 

U2 T106 P 
U3 T60 P, T100 P 

RF.K.3b Know and apply grade-level phonics and word 
analysis skills in decoding words both in 
isolation and in text. CA 
Associate the long and short sounds with 
common spellings (graphemes) for the five 
major vowels. (Identify which letters 
represent the five major vowels [Aa, Ee, Ii, 
Oo, and Uu] and know the long and short 
sound of each vowel. More complex long 
vowel graphemes and spellings are targeted 
in the grade 1 phonics standards.) CA 

U1 BP9 Reteaching Routine 2  
U1 BP47-BP48 
U9 T418 P 
U9 T380 P 
U9 T402 WW 

RF.K.3c Know and apply grade-level phonics and word 
analysis skills in decoding words both in 
isolation and in text. CA 
Read common high-frequency words by sight 
(e.g., the, of, to, you, she, my, is, are, do, does). 

U1 BP10 
U2 T108, T128 R 
U3 T22 

RF.K.3d Know and apply grade-level phonics and word 
analysis skills in decoding words both in 
isolation and in text. CA 
Distinguish between similarly spelled words by 
identifying the sounds of the letters that differ. 

U4 T180 RW, T212 P 
U5 T40 P 
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Fluency 

RF.K.4 Read emergent-reader texts with purpose and 
understanding. 

U1 T36 
U2 T168 
U9 T358 RW, T392 

WRITING 

Text Types and Purposes 

W.K.1 Use a combination of drawing, dictating, and 
writing to compose opinion pieces in which they 
tell a reader the topic or the name of the book 
they are writing about and state an opinion or 
preference about the topic or book (e.g., My 
favorite book is . . .). 

U4 T245 W 
U5 T87 
U6 T259 

W.K.2 Use a combination of drawing, dictating, and 
writing to compose informative/explanatory texts 
in which they name what they are writing about 
and supply some information about the topic. 

U3 T87 
U4 T259 
U7 T47 

W.K.3 Use a combination of drawing, dictating, and 
writing to narrate a single event or several 
loosely linked events, tell about the events in 
the order in which they occurred, and provide a 
reaction to what happened. 

U4 T245 WFS 
U5 T73 W 
U7 T33 WFS 

Production and Distribution of Writing 

W.K.4 (Begins in grade 2) CA 

W.K.5 With guidance and support from adults, respond 
to questions and suggestions from peers and 
add details to strengthen writing as needed. 

U3 T125 
U4 T297 
U5 T127 
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W.K.6 With guidance and support from adults, explore 
a variety of digital tools to produce and publish 
writing, including in collaboration with peers. 

U2 T253 
U4 T337 
U5 T165 

Research to Build and Present Knowledge 

W.K.7 Participate in shared research and writing 
projects (e.g., explore a number of books by a 
favorite author and express opinions about 
them). 

U2 T217 
U3 T50 V/L 
U4 T329 W 

W.K.8 With guidance and support from adults, recall 
information from experiences or gather 
information from provided sources to answer a 
question. 

U1 T119 W 
U3 T99 
U4 T259 

W.K.9 (Begins in grade 4) 

Range of Writing 

W.K.10 (Begins in grade 2) CA 

SPEAKING AND LISTENING 

Comprehension and Collaboration 

SL.K.1a Participate in collaborative conversations with 
diverse partners about kindergarten topics and 
texts with peers and adults in small and larger 
groups.  

Follow agreed-upon rules for discussions (e.g., 
listening to others and taking turns speaking 
about the topics and texts under discussion). 

U1 BP21-BP22 
U1 T16 AT 
U1 T28 AT 
U3 T117 C 
U5 T113 

SL.K.1b Participate in collaborative conversations with 
diverse partners about kindergarten topics and 
texts with peers and adults in small and larger 
groups. 

Continue a conversation through multiple 
exchanges. 

U5 T58 AT 
U5 T124 AT 
U6 T216 AT 
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SL.K.2a Confirm understanding of a text read aloud or U2 T119 WFS 
information presented orally or through other U5 T79 WFS 
media by asking and answering questions about 
key details and requesting clarification if 
something is not understood.  

Understand and follow one- and two-step 
oral directions. CA 

U5 T109 WFS 

SL.K.3 Ask and answer questions in order to seek help, U1 BP21-BP22 
get information, or clarify something that is not U1 T15 UP 
understood. U1 T22 AT 

U3 T107 
U4 T236 AT 

Presentation of Knowledge and Ideas 

SL.K.4 Describe familiar people, places, things, and 
events and, with prompting and support, provide 
additional detail. 

U3 T78 AT, T84 AT 
U5 T58 AT 

SL.K.5 Add drawings or other visual displays to 
descriptions as desired to provide additional 
detail. 

U1 T71 W 
U4 T181 
U4 T223 

SL.K.6 Speak audibly and express thoughts, feelings, U1: BP 23 
and ideas clearly. U2 T119 AT 

U3 T78 AT 
U4 T196 AT 
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LANGUAGE 

Conventions of Standard English 

L.K.1a Demonstrate command of the conventions of U1 T62 P 
standard English grammar and usage when U2 T116 P 
writing or speaking. 
Print many upper- and lowercase letters. 

U3 T30 P 

L.K.1b Demonstrate command of the conventions of U2 T124 V/G 
standard English grammar and usage when U4 T210 V/G 
writing or speaking. 
Use frequently occurring nouns and verbs. 

U7 T38 V/G 

L.K.1c Demonstrate command of the conventions of U2 t181 W, T204 V/G 
standard English grammar and usage when U2 T205 W (+ Diff) 
writing or speaking. 
Form regular plural nouns orally by adding /s/ or 
/es/ (e.g., dog, dogs; wish, wishes). 

PM2.28 

L.K.1d Demonstrate command of the conventions of U5 T78 AT 
standard English grammar and usage when U7 T56 C 
writing or speaking. 
Understand and use question words 
(interrogatives) (e.g., who, what, where, when, 
why, how). 

U8 T209 AT 

L.K.1e Demonstrate command of the conventions of U6 T210 V/G 
standard English grammar and usage when U6 T290 V/G 
writing or speaking. 
Use the most frequently occurring prepositions 
(e.g., to, from, in, out, on, off, for, of, by, with). 

U6 T290 AT 

L.K.1f Demonstrate command of the conventions of U5 T38 V/G 
standard English grammar and usage when U5 T47 W 
writing or speaking. U9 T388 V/G 
Produce and expand complete sentences in 
shared language activities. 

U9 T426 V/G 
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L.K.2a Demonstrate command of the conventions of U2 T237 HFW + PM 2.35 
standard English capitalization, punctuation, U4 T219 
and spelling when writing. 
Capitalize the first word in a sentence and the 
pronoun I. 

U5 T156 + PM 5.39 

L.K.2b Demonstrate command of the conventions of U4 T303 CoP 
standard English capitalization, punctuation, U5 T11 CoP 
and spelling when writing. 
Recognize and name end punctuation. 

U5 T38 V/G 

L.K.2c Demonstrate command of the conventions of U5 T34 P 
standard English capitalization, punctuation, U6 T206 P 
and spelling when writing. 
Write a letter or letters for most consonant and 
short-vowel sounds (phonemes). 

U7 T34 P 

L.K.2d Demonstrate command of the conventions of U3 T10 
standard English capitalization, punctuation, U4 T182 
and spelling when writing. 
Spell simple words phonetically, drawing on 
knowledge of sound-letter relationships. 

U5 T10 

Knowledge of Language 

L.K.3 (Begins in grade 2) 

Vocabulary Acquisitions and Use 

L.K.4a Determine or clarify the meaning of unknown U3 T111 AT 
and multiple-meaning words and phrases based U4 T210 V/G 
on kindergarten reading and content. 
Identify new meanings for familiar words and 
apply them accurately (e.g., knowing duck is a 
bird and learning the verb to duck). 

U4 T328 V/G 
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L.K.4b Determine or clarify the meaning of unknown 
and multiple-meaning words and phrases based 
on kindergarten reading and content. 
Use the most frequently occurring inflections 
and affixes (e.g., -ed, -s, re-, un-, pre-, -ful, -
less) as a clue to the meaning of an unknown 
word. 

U8 T254 V/G, T255 W 
U8 T334 V/G 

L.K.5a With guidance and support from adults, explore 
word relationships and nuances in word 
meanings. 
Sort common objects into categories (e.g., 
shapes, foods) to gain a sense of the concepts 
the categories represent. 

U1 T9 
U2 T177 CC 
U3 T9 CC 

L.K.5b With guidance and support from adults, explore 
word relationships and nuances in word 
meanings. 
Demonstrate understanding of frequently 
occurring verbs and adjectives by relating them 
to their opposites (antonyms). 

U3 T116 V/G 
U3 T156 V/G 
U7 T146 AT 
U8 T214 V/G 

L.K.5c With guidance and support from adults, explore 
word relationships and nuances in word 
meanings. 
Identify real-life connections between words and 
their use (e.g., note places at school that are 
colorful). 

U1 T8 R&W 
U2 T104 AT 
U3 T24 AT 

L.K.5d With guidance and support from adults, explore 
word relationships and nuances in word 
meanings. 
Distinguish shades of meaning among verbs 
describing the same general action (e.g., walk, 
march, strut, prance) by acting out the 
meanings. 

U4 T288 V/G 
U7 T118 AT 
U8 T283 RRA 
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L.K.6 Use words and phrases acquired through 
conversations, reading and being read to, and 
responding to texts. 

U1 T38 
U2 T94 V/L 
U3 T8 V/L 

Appendix 

See NGL_MASTER_Codingdoc_CA2015adopt_FNL 
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Publisher:  National Geographic Learning Program 2: CA ELD Standards 

Program Title: Reach for Reading Grade K 

Components: Teacher’s Edition (TE), Academic Flip Charts, EL Resources, Practice Masters 

Part 2 – Standards Map for Program 2 Basic ELA/ELD, Kindergarten Through Grade Eight 
Kindergarten – California English Language Development Standards 

The California English Language Development Standards (CA ELD Standards) describe the key knowledge, skills, and abilities in core areas of 
English language development that students learning English as a new language need in order to access, engage with, and achieve in grade�level 
academic content, with particular alignment to the key knowledge, skills, and abilities for achieving college� and career�readiness described in the 
Common Core State Standards for ELA. However, the CA ELD Standards do not repeat the Common Core State Standards for ELA, or represent ELA 
content at lower levels of achievement or rigor. Rather, the CA ELD Standards are designed to provide challenging content in English language 
development for ELs to gain proficiency in a range of rigorous academic English language skills. The CA ELD Standards are not intended to replace 
the Common Core State Standards for ELA but instead to amplify the language knowledge, skills and abilities of those Common Core State Standards 
that are critical in order for ELs to simultaneously be successful in school while they are developing English. 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

PART I: INTERACTING IN MEANINGFUL WAYS 

A. Collaborative 

1. Exchanging information and ideas 

PI.K.1.Em Contribute to conversations and express ideas by U1 BP 21-22 
asking and answering yes�no and wh� questions U3 T54 R 
and responding using gestures, words, and simple U5 T95 AT 
phrases. U5 T135 AT 

U6 T185 AT 

PI.K.1.Ex Contribute to class, group, and partner discussions U1 BP 21-22, T12 R 
by listening attentively, following turn�taking rules, U5 T95 AT 
and asking and answering questions. U5 T135 AT 

U6 T185 AT 

PI.K.1.Br Contribute to class, group, and partner discussions U1 BP 21-22, T12 R 
by listening attentively, following turn�taking rules, U5 T95 AT 
and asking and answering questions. U5 T135 AT 

U6 T185 AT 
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2. Interacting via written English 

PI.K.2.Em Collaborate with the teacher and peers on joint U1 T13 W 
composing projects of short informational and literary U1 T47 W 
texts that include minimal writing (labeling with a few 
words), using technology where appropriate for 
publishing, graphics, etc. 

U4 T305 W 

PI.K.2.Ex Collaborate with the teacher and peers on joint U1 T13 W 
composing projects of informational and literary texts U1 T47 W 
that include some writing (e.g., short sentences), 
using technology where appropriate for publishing, 
graphics, etc. 

U4 T305 W 

PI.K.2.Br Collaborate with the teacher and peers on joint U1 T13 W 
composing projects of informational and literary texts U1 T47 W 
that include a greater amount of writing (e.g., a very 
short story), using technology where appropriate for 
publishing, graphics, etc. 

U4 T305 W 

3. Offering opinions 

PI.K.3.Em Offer opinions and ideas in conversations using a U2 T98 C 
small set of learned phrases (e.g., I think X.), as well U3 T132 C 
as open responses. U7 T13 W 

U8 T310 C 

PI.K.3.Ex Offer opinions in conversations using an expanded U2 T98 C 
set of learned phrases (e.g., I think/don’t think X. I U3 T132 C 
agree with X.), as well as open responses, in order to U7 T13 W 
gain and/or hold the floor. U8 T310 C 

PI.K.3.Br Offer opinions in conversations using an expanded U2 T98 C 
set of learned phrases (e.g., I think/don’t think X. I U3 T132 C 
agree with X, but . . .), as well as open responses, in U7 T13 W 
order to gain and/or hold the floor or add information 
to an idea. 

U8 T310 C 
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4. Adapting language choices 

PI.K.4.Em No standard for kindergarten. 

PI.K.4.Ex No standard for kindergarten. 

PI.K.4.Br No standard for kindergarten. 

B. Interpretive 

5. Listening actively 

PI.K.5.Em Demonstrate active listening to read�alouds and oral 
presentations by asking and answering yes�no and 
wh� questions with oral sentence frames and 
substantial prompting and support. 

U1 T12 R, T82-83 
U2 T220 R 
U3 T54 R 

PI.K.5.Ex Demonstrate active listening to read�alouds and oral 
presentations by asking and answering questions 
with oral sentence frames and occasional prompting 
and support. 

U1 T12 R, T82-83 
U2 T220 R 
U3 T54 R 

PI.K.5.Br Demonstrate active listening to read�alouds and oral 
presentations by asking and answering detailed 
questions with minimal prompting and light support. 

U1 T12 R, T82-83 
U2 T220 R 
U3 T54 R 

6. Reading/viewing closely 

PI.K.6.Em Describe ideas, phenomena (e.g., parts of a plant), 
and text elements (e.g., characters) based on 
understanding of a select set of grade�level texts 
and viewing of multimedia with substantial support. 

U1 T14 BBV 
U2 T98 C 
U3 T13 C 
U3 T55 C 

PI.K.6.Ex Describe ideas, phenomena (e.g., how butterflies 
eat), and text elements (e.g., setting, characters) in 
greater detail based on understanding of a variety of 
grade�level texts and viewing of multimedia with 
moderate support. 

U3 T13 C 
U3 T55 C 
U4 T226 C 

PI.K.6.Br Describe ideas, phenomena (e.g., insect 
metamorphosis), and text elements (e.g., major 
events, characters, setting) using key details based 
on understanding of a variety of grade�level texts 
and viewing of multimedia with light support. 

U3 T13 C 
U3 T55 C 
U4 T226 C 
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7. Evaluating language choices 

PI.K.7.Em Describe the language an author uses to present an U1 T12 C 
idea (e.g., the words and phrases used when a U2 T220 C 
character is introduced) with prompting and 
substantial support. 

U6 T184 C 

PI.K.7.Ex Describe the language an author uses to present an 
idea (e.g., the adjectives used to describe a 
character) with prompting and moderate support. 

U1 T12 C 
U2 T98 C 
U3 T12 C 

PI.K.7.Br Describe the language an author uses to present or U1 T12 C 
support an idea (e.g., the vocabulary used to U2 T98 C 
describe people and places) with prompting and light 
support. 

U3 T12 C 

8. Analyzing language choices 

PI.K.8.Em Distinguish how two different frequently used words 
(e.g., describing an action with the verb walk versus 
run) produce a different effect. 

U7 T95 AT 
U7 T119 Diff 
U8 T310 C (b) 

PI.K.8.Ex Distinguish how two different words with similar U1 T46 C  
meaning (e.g., describing an action as walk versus U2 T98 C 
march) produce shades of meaning and a different 
effect. 

U7 T95 AT 

PI.K.8.Br Distinguish how multiple different words with similar 
meaning (e.g., walk, march, strut, prance) produce 
shades of meaning and a different effect. 

U1 T46 C  
U7 T94 C  
U7 T95 AT 
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C. Productive 

9. Presenting 

PI.K.9.Em Plan and deliver very brief oral presentations (e.g., 
show and tell, describing a picture). 

U2 T99 AT 
U3 T113AT 
U5 T24 AT (+ Diff T25) 

PI.K.9.Ex Plan and deliver brief oral presentations on a variety 
of topics (e.g., show and tell, author’s chair, 
recounting an experience, describing an animal). 

U1 T60 BBRA (Day 3) 
U3 T13 AT 
U5 T13 AT 

PI.K.9.Br Plan and deliver longer oral presentations on a 
variety of topics in a variety of content areas (e.g., 
retelling a story, describing a science experiment). 

U1 T82-T83 
U2 T256-T257 
U5 T168-T169 

10. Composing/Writing 

PI.K.10.Em Draw, dictate, and write to compose very short U2 T99 W 
literary texts (e.g., story) and informational texts (e.g., U3 T55 W 
a description of a dog), using familiar vocabulary 
collaboratively in shared language activities with an 
adult (e.g., joint construction of texts), with peers, 
and sometimes independently. 

U3 T95W 

PI.K.10.Ex Draw, dictate, and write to compose short literary U2 T99 W 
texts (e.g., story) and informational texts (e.g., a U3 T55 W 
description of dogs), collaboratively with an adult 
(e.g., joint construction of texts), with peers, and with 
increasing independence. 

U3 T95W 

PI.K.10.Br Draw, dictate, and write to compose longer literary U2 T99 W 
texts (e.g., story) and informational texts (e.g., an U3 T55 W 
information report on dogs), collaboratively with an U3 T95 W 
adult (e.g., joint construction of texts), with peers, 
and independently using appropriate text 
organization. 

U8 T271 
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11. Supporting opinions 

PI.K.11.Em Offer opinions and provide good reasons (e.g., My 
favorite book is X because X.) referring to the text or 
to relevant background knowledge. 

U9 T363 W 
U3 T132 C 
U8 T310 C 

PI.K.11.Ex Offer opinions and provide good reasons and some U9 T363 W 
textual evidence or relevant background knowledge U3 T132 C 
(e.g., paraphrased examples from text or knowledge 
of content). 

U8 T310 C 

PI.K.11.Br Offer opinions and provide good reasons with U9 T363 W 
detailed textual evidence or relevant background U3 T132 C 
knowledge (e.g., specific examples from text or 
knowledge of content). 

U8 T310 C 

12. Selecting language resources 

PI.K.12.Em a) Retell texts and recount experiences using a 
select set of key words. 
b) Use a select number of general academic and 
domain�specific words to add detail (e.g., adding the 
word spicy to describe a favorite food, using the word 
larva when explaining insect metamorphosis) while 
speaking and composing. 

a) 
U1 T13 AT 
U3 T13 W 
U5 T13 W 

b) 
U5 T95 W 
U8 T189 W 
U7 T231 W 

PI.K.12.Ex a) Retell texts and recount experiences using 
complete sentences and key words. 
b) Use a growing number of general academic and 
domain�specific words in order to add detail or to 
create shades of meaning (e.g., using the word 
scurry versus run) while speaking and composing. 

a) 
U1 T13 AT 
U3 T13 W 
U5 T13 W 

b) 
U5 T95 W 
U8 T189 W 
U7 T231 W 
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PI.K.12.Br a) Retell texts and recount experiences using 
increasingly detailed complete sentences and key 
words. 
b) Use a wide variety of general academic and 
domain�specific words, synonyms, antonyms, and 
non�literal language to create an effect (e.g., using 
the word suddenly to signal a change) or to create 
shades of meaning (e.g., The cat’s fur was as white 
as snow.) while speaking and composing. 

a) 
U1 T13 AT 
U3 T13 W 
U5 T13 W 

b) 
U5 T95 W 
U8 T189 W 
U7 T231 W 

PART II: LEARNING ABOUT HOW ENGLISH 
WORKS 

A. Structuring Cohesive Texts 

1. Understanding text structure 

PII.K.1.Em Apply understanding of how text types are organized U1 T47 W 
(e.g., how a story is organized by a sequence of U5 T13 W 
events) to comprehending and composing texts in 
shared language activities guided by the teacher, 
with peers, and sometimes independently. 

U6 T307 W 

PII.K.1.Ex Apply understanding of how different text types are U3 T95 C 
organized to express ideas (e.g., how a story is U5 T13 W 
organized sequentially with predictable stages versus 
how an informative text is organized by topic and 
details) to comprehending texts and composing texts 
in shared language activities guided by the teacher, 
collaboratively with peers, and with increasing 
independence. 

U6 T307 W 

PII.K.1.Br Apply understanding of how different text types are U3 T95 C 
organized predictably (e.g., a narrative text versus an U5 T13 W 
informative text versus an opinion text) to 
comprehending texts and composing texts in shared 
language activities guided by the teacher, with peers, 
and independently. 

U6 T307 W 
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2. Understanding cohesion 

PII.K.2.Em Apply basic understanding of how ideas, events, or U1 T47 AT, T82-T83 
reasons are linked throughout a text using more U4 T226 C (d) (Comp) 
everyday connecting words or phrases (e.g., one 
time, then) to comprehending texts and composing 
texts in shared language activities guided by the 
teacher, with peers, and sometimes independently. 

U4 T245 Diff 

PII.K.2.Ex Apply understanding of how ideas, events, or U1 T47 AT, T82-T83 
reasons are linked throughout a text using a growing U4 T226 C (d) (Comp) 
number of connecting words or phrases (e.g., next, 
after a long time) to comprehending texts and 
composing texts in shared language activities guided 
by the teacher, collaboratively with peers, and with 
increasing independence. 

U4 T245 Diff 

PII.K.2.Br Apply understanding of how ideas, events, or 
reasons are linked throughout a text using a variety 
of connecting words or phrases (e.g., 
first/second/third, once, at the end) to 
comprehending texts and composing texts in shared 
language activities guided by the teacher, with peers, 
and independently. 

U1 T47 AT, T82-T83 
U4 T226 C (d) (Comp) 

B. Expanding & Enriching Ideas 

3. Using verbs and verb phrases 

PII.K.3.Em a) Use frequently used verbs (e.g., go, eat, run) and 
verb types (e.g., doing, saying, being/having, 
thinking/feeling) in shared language activities guided 
by the teacher and with increasing independence. 
b) Use simple verb tenses appropriate for the text 
type and discipline to convey time (e.g., simple past 
for recounting an experience) in shared language 
activities guided by the teacher and with increasing 
independence. 

a) 
U1 T13 W 
U2 T221 W 
U3 T13 W 
U4 T227 AT 

b) 
U4 T227 W 
U5 T55 W 
U7 T55 AT 
U7 T135 AT 
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PII.K.3.Ex a) Use a growing number of verbs and verb types 
(e.g., doing, saying, being/having, thinking/feeling) in 
shared language activities guided by the teacher and 
independently. 
b) Use a growing number of verb tenses appropriate 
for the text type and discipline to convey time (e.g., 
simple past tense for retelling, simple present for a 
science description) in shared language activities 
guided by the teacher and independently. 

a) 
U1 T13 W 
U2 T221 W 
U3 T13 W 
U4 T227 AT 

b) 
U4 T227 W 
U5 T55 W 
U7 T55 AT 
U7 T135 AT 

PII.K.3.Br a) Use a wide variety of verbs and verb types (e.g., 
doing, saying, being/having, thinking/feeling) in 
shared language activities guided by the teacher and 
independently. 
b) Use a wide variety of verb tenses appropriate for 
the text type and discipline to convey time (e.g., 
simple present for a science description, simple 
future to predict) in shared language activities guided 
by the teacher and independently. 

a) 
U1 T13 W 
U2 T221 W 
U3 T13 W 
U4 T227 AT 

b) 
U4 T227 W 
U5 T55 W 
U7 T55 AT 
U7 T135 AT 

4. Using nouns and noun phrases 

PII.K.4.Em Expand noun phrases in simple ways (e.g., adding a U3 T55 AT 
familiar adjective to describe a noun) in order to U3 T133 AT 
enrich the meaning of sentences and add details 
about ideas, people, things, etc., in shared language 
activities guided by the teacher and sometimes 
independently. 

U4 T185 W 

PII.K.4.Ex Expand noun phrases in a growing number of ways U3 T55 AT 
(e.g., adding a newly learned adjective to a noun) in U3 T133 AT 
order to enrich the meaning of sentences and add 
details about ideas, people, things, etc., in shared 
language activities guided by the teacher and with 
increasing independence. 

U4 T185 W 
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PII.K.4.Br Expand noun phrases in a wide variety of ways (e.g., U3 T55 AT 
adding a variety of adjectives to noun phrases) in U3 T133 AT 
order to enrich the meaning of phrases/sentences 
and add details about ideas, people, things, etc., in 
shared language activities guided by the teacher and 
independently. 

U4 T185 W 

5. Modifying to add details 

PII.K.5.Em Expand sentences with frequently used prepositional U6 T185 AT 
phrases (such as in the house, on the boat) to U6 T267 AT 
provide details (e.g., time, manner, place, cause) 
about a familiar activity or process in shared 
language activities guided by the teacher and 
sometimes independently. 

U6 T211 Diff 

PII.K.5.Ex Expand sentences with prepositional phrases to U6 T185 AT 
provide details (e.g., time, manner, place, cause) U6 T267 AT 
about a familiar or new activity or process in shared 
language activities guided by the teacher and with 
increasing independence. 

U6 T211 Diff 

PII.K.5.Br Expand simple and compound sentences with U6 T185 AT 
prepositional phrases to provide details (e.g., time, U6 T267 AT 
manner, place, cause) in shared language activities 
guided by the teacher and independently. 

U6 T211 Diff 

C. Connecting & Condensing Ideas 

6. Connecting ideas 

PII.K.6.Em Combine clauses in a few basic ways to make 
connections between and join ideas (e.g., creating 
compound sentences using and, but, so) in shared 
language activities guided by the teacher and 
sometimes independently. 

U7 T12 C (b) 
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PII.K.6.Ex Combine clauses in an increasing variety of ways to 
make connections between and join ideas, for 
example, to express cause/effect (e.g., She jumped 
because the dog barked.) in shared language 
activities guided by the teacher and with increasing 
independence. 

U4 T185 W 
U7 T12 C (b) 

PII.K.6.Br Combine clauses in a wide variety of ways (e.g., 
rearranging complete simple sentences to form 
compound sentences) to make connections between 
and join ideas (e.g., The boy was hungry. The boy 
ate a sandwich. �> The boy was hungry so he ate a 
sandwich.) in shared language activities guided by 
the teacher and independently. 

U3 T95 W 
U4 T185 W 
U7 T12 C (b) 

7. Condensing ideas 

PII.K.7.Em No standard for kindergarten. 

PII.K.7.Ex No standard for kindergarten. 

PII.K.7.Br No standard for kindergarten. 

Part III: Using Foundational Literacy Skills 

Foundational Literacy Skills (See Appendix A-
Kindergarten): 

Literacy in an Alphabetic Writing System 

 Print concepts 

 Phonological awareness 

 Phonics & word recognition 

 Fluency 

U1 T21 Diff 
U2 T107 Diff, T147 Diff, T187 Diff, 
T227 Diff 
Language Transfer Charts 
U1 R14‐R29 

Appendix 
See NGL_MASTER_CodingDoc_CA2015adopt_FNL 
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MASTER ACRONYM CHART CA ADOPTION 2015 - Reach Inside 

Reach Digital: NGReach.com XYZ(XYZ = online component) 
Inside: mNG = my NG connect 

A-E 
AHB = Assessment Handbook 
AOYO = Apply On Your Own 
APK = Activate Prior Knowledge 
AR = Active Reading 
AT= Academic Talk 
ATFC= Academic Talk Flip Chart 
AV = Academic Vocabulary 
BB = Build Background 
BBRA = Big Book Read Aloud 
BBV = Build Background Videos 
BC = Build Comprehension 
Bib = Bibliography 
BKT = Book Talk 
BP = Best Practice 
BPM = Bingo Practice Master 
BQ = Big Question 
BT = Benchmark Tests 
BTM = Benchmark Test Masters 
BV = Basic Vocabulary 
BYMO = Before You Move On 
C = Comprehension 
C&R = Check and Reteach 

mNG SR = myNGconnect Student Resources 
mNG TR = myNGconnect Teacher Resource Directory 

E-N 
E&P = Edit and Proofread 
EGQ = Explore the Guiding Question 
ELDC = ELD Correlation 
ELGT = English Language Gains Test 
ELRe = EL Resource 
EM = End Matter 
ENG = Engage 
ER = Extended Reading 
eVis = eVisuals 
eVisEL = eVisuals for English Learners 
FL= Fluency 
Fam = online family newsletters 
FM = Front Matter ( A: Tiii FM) 
FOG = Focus on Genre 
FOR = Focus on Reading 
FOV = Focus on Vocabulary 
FR = Fluency Routine 
FS = Focus Strategy 
FST = Foundational Skills Test 
FT = Folk Tales 
G1U4 = TE Grade 1 Unit 4 
GF = Grammar Focus 

CAC = Content Area Connections (or Connect Across Cur GG = Genres at a Glance 
CAT = Compare/Connect Across Texts 
CAV = Content Area Vocabulary 
CC = Comprehension Coach 
CC Corr= CA CC ELA Correlation 
CGQ = Connect to the Guiding Question 
CK = Check Understanding 
CLib = Content Library 
CON = Connect 
Coop = Cooperative Learning 
CoP = Concepts of Print 
CP = Cultural Perspectives 
CR = Close Reading 
CrCu = Cross Curricular 
CS CON = Community-School Connection 
CT = Critical Thinking 
CV = Critical viewing 
CxT = Complex Text 
CxTL = Complex Text Library Overview 
DCR= Decodable Reading 
DELS = Daily English Learner Support 
DG = Daily Grammar 
DG&W = Daily Grammar and Writing 
Diff = Differentiate 
DLA = Daily Language Arts 
DR = Draft 
DSWW = Daily Spelling and Word Work 
DWS = Daily Writing Skills 

GR = Grammar Review 
GW = Grammar Workout 
HFW = High Frequency Words 
HIW = How It Works 
HS CON = HS Connection 
IG = Introduce Genre 
IL = Inside Library 
INT = Intervention 
INTR = Introduce 
IP = Inside Phonics Kit 
IRA = Interactive Read Aloud 
IUSA = Inside the USA 
IWB = Interactive whiteboard activity XYZ 
L&G = Language & Grammar 
L&V = Language & Vocabulary 
L/S = Listening Speaking 
LA = Literary Analysis 
LD = Language Development 
LF = Language Function 
LL = Leveled Library 
LROL = Leveled Reading Observation Log 
LT = Look into the Text 
M/S = Media/Speaking 
ML = Mini Lesson 
MLS = Multi-level Strategies 
MP = Monitor Progress 
MS = Model Study 
MV = Media/Viewing 
MVN = My Vocab Notebook 
MW = Mechanics Workout 

OLP = online lesson planner 
standards tool = online standards tool 

O-S 
OLP = Online Lesson Planner 
OSL = Out-of-school Literacy 
P = Phonics 
P&P = Preview & Predict 
P&W = Plan and Write 
PA = Phonological Awareness 
PAK = Profile & Answer Key 
PM = Presentation Manual/ Practice Master 
PM TAE = Practice Masters Teacher Annotated Edition 
PP BB = Picture Perfect Word Big Book 
PPC = Phonics Picture Cards 
PR = Practice 
PRE = Preview 
PSG = Selection Reading 
PSR = Publish, Share, and Reflect 
PT = Placement Test 
PTR = Prepare to Read 
PW = Prewrite 
R = Reading 
R&E = Respond and Extend 
R/M = Research/Media 
R/S = Research/Speaking 
R/W = Research/Writing 
RA = Read Aloud 
RAD = Reflect and Discuss 
RBC = Read and Build Comprehension 
RC = Review and Compare 
REV = Revise 
RF = Reading Fluency 
RII = Review and Integrate Ideas 
RIP = Reach Into Phonics 
RIT = Review and Integrate Text 
RMBB = Read With Me Big Books 
ROYO = Read On Your Own Books 
RP = Research Project 
RR = Reflect on Your Reading 
RRA = Reread and Analyze 
RRI = Reread and Integrate 
RRS = Reread and Summarize 
RSS = Ready Set Start pages 
RT = Reteach 
RTL = Response to Literature 
RW = Reading and Writing 
S&C = Share and Compare 
S&S = Scope and Sequence 
S/L = Speaking/Listening 
SB = Science Background 
SE facs = SE facsimlie 
SNS = Strengths & Needs Summary 
SP = Spelling 
SPW = Spelling Workout 
SR = Shared Reading 

S-Z 
SS = Sound Spellings 
SSB = Social Studies Background 
SSC = Sound/Spelling Cards 
StR = Strategic Reading 
SSt = Select a Strategy 
SSV = Social Studies Vocabulary 
SV= Science Vocabulary 
SWB = Student Writing Book 
TA = Teamwork Activities 
TAI = Talk About It 
TB = Theme Books 
TG = Teacher Guide 
TM = Teach/Model 
TOL = Try Out Language 
TT = Talk Together 
ThT = Theme Theater 
TV = Teach Vocabulary 
TxT = Text Talk 
UL = Unit Launch 
UT = Unit Tests 
UP = Unit Projects 
UW = Unit Wrap-Up 
V = Vocabulary 
V&R = View & Respond 
VB = Vocab Builders 
VBS = Vocab Builder Songs 
V/G Vocabulary & Grammar 
V/L Vocabulary & Language 
VP = Vocabulary Practice 
VR = Vocabulary Review (or Routine) 
VS = Vocabulary Study 
VSt = Vocabulary Strategy 
W = Writing 
W&G = Writing and Grammar 
WA = Write About It 
WC = Writer’s Craft 
WGQ = Write About the Guiding Question 
WOD = Write on Demand 
WOp = Writing Option 
WP = Writing Project 
WR = Write 
WrU = Wrap Up 
WS = Writing Strategy 
WU = Warm Up 
WW = Writer’s Workout 

http:NGReach.com
http:NGReach.com
http:NGReach.com
http:NGReach.com
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Publisher: National Geographic Learning Program 2: CA CCSS for ELA 

Program Title: Reach for Reading Grade 1 

Components: Teacher’s Edition (TE), Student Edition (SE), Academic Flip Charts, EL Resources, Practice Masters 

Part 1 – Standards Map for Program 2 Basic ELA/ELD, Kindergarten Through Grade Eight 
Grade One – California Common Core State Standards for English Language Arts 

This basic grade-level program provides the comprehensive curriculum in English language arts for kindergarten through grade eight with integration 
of the CA ELD Standards that were adopted by the SBE November 2012. It provides the foundation for instruction and is intended to ensure that all 
students master the CA CCSS for ELA and the corresponding CA ELD Standards, and includes materials necessary for designated English language 
development instruction. Publishers may submit any combination of grade levels in this program category, although no partial grade levels may be 
submitted. 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

LITERATURE 

Key Ideas and Details 

RL.1.1 Ask and answer questions about key details in a 
text. 

TE: U3 T137a C 
U3 T185e 
U3 T174–175 

SE v1: 166 
SE v2: 30-31, 126, 258 

RL.1.2 Retell stories, including key details, and 
demonstrate understanding of their central 
message or lesson. 

TE: U2 T94 AT 
U4 T202 AT 

SE v1: 23, 233 
SE v2: 127, 259, 191 

RL.1.3 Describe characters, settings, and major events 
in a story, using key details. 

TE: U1 T34 AT 
U2 T104-105, T114-115 
U6 T102g 
U7 T173a C 

SE v1: 55, 96, 119 
SE v2: 31, 126, 191 

© California Department of Education – SBE Approved CA Common Core State Standards Map – Program 2, Grade One  Page 1 of 17 
Revised: 02/02/2015 



   

 

  
 

     
 

      

 
 

 
 

 
 
 
 

   

 

 

 
 

   

  

 

 
 
 

   

      

 

 

 
 
 
 
 

   

Publisher: National Geographic Learning Program 2: CA CCSS for ELA 
Program Title: Reach for Reading Grade 1 

Components: Teacher’s Edition (TE), Student Edition (SE), Academic Flip Charts, EL Resources, Practice Masters 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

Craft and Structure 

RL.1.4 Identify words and phrases in stories or poems 
that suggest feelings or appeal to the senses. 
(See grade 1 Language standards 4–6 for 
additional expectations.) CA 

TE: U6 T124g ML 
U7 T173a 
U7 T189 W 

SE v1: 117, 126 
SE v2: 29, 176, 189, 191 

RL.1.5 Explain major differences between books that 
tell stories and books that give information, 
drawing on a wide reading of a range of text 
types. 

TE: U2 T91h 
U3 T193h R&E 
U4 T239g 

SE v1: 60, 264 
SE v2: 98, 132, 230, 266 

RL.1.6 Identify who is telling the story at various points 
in a text. 

TE: U7 T197e C 
U7 T198m C 
U7 T199a C 

SE v1: 37-52 
SE v2: 177-189, 236-256 

Integration of Knowledge and Ideas 

RL.1.7 Use illustrations and details in a story to 
describe its characters, setting, or events. 

TE: U1 T34 AT 
U1 T59g C 
U2 T116f 

SE v1: 54 
SE v2: 29, 30-31, 94 
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Publisher: National Geographic Learning Program 2: CA CCSS for ELA 
Program Title: Reach for Reading Grade 1 

Components: Teacher’s Edition (TE), Student Edition (SE), Academic Flip Charts, EL Resources, Practice Masters 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

RL.1.8 (Not applicable to literature) 

RL.1.9 Compare and contrast the adventures and 
experiences of characters in stories. 

TE: U6 T102n AT 
U6 T103a 
U8 T256g ML 

SE v1: 119 
SE v2: 31, 191 

Range of Reading and Level of Text 
Complexity 

RL.1.10a With prompting and support, read prose and 
poetry of appropriate complexity for grade 1.  
Activate prior knowledge related to the 
information and events in a text. CA 

TE: U1 T37 
U2 T95a BBRA 
U3 T167 

SE v1: 3, 4, 66-68, 133-134 
SE v2: 72, 139, 140, 193, 197, 205-
206 

RL.1.10b With prompting and support, read prose and 
poetry of appropriate complexity for grade 1.  
Confirm predictions about what will happen 
next in a text. CA 

TE: U1 T48–49 
U2 T96b 
U3 T136c 

SE v1: 36, 54 

INFORMATIONAL TEXT 

Key Ideas and Details 

RI.1.1 Ask and answer questions about key details in a 
text. 

TE: U3 T164a–T164c 
U3 T164i AT 
U3 T165a C 

SE v1: 138-155, 258-259 
SE v2: 94-95, 162, 224-225 
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Publisher: National Geographic Learning Program 2: CA CCSS for ELA 
Program Title: Reach for Reading Grade 1 

Components: Teacher’s Edition (TE), Student Edition (SE), Academic Flip Charts, EL Resources, Practice Masters 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

RI.1.2 Identify the main topic and retell key details of a 
text. 

TE: U3 T163a C 
U4 T243a C 
U5 T37e C 

SE v1: 244, 259 
SE v2: 142, 163 

RI.1.3 Describe the connection between two 
individuals, events, ideas, or pieces of 
information in a text. 

TE: U3 T193g 
U4 T257g 
U8 T265e C 

SE v1: 258-259 
SE v2: 42-44, 58-59, 94-95 

Craft and Structure 

RI.1.4 Ask and answer questions to help determine or 
clarify the meaning of words and phrases in a 
text. (See grade 1 Language standards 4–6 
for additional expectations.) CA 

TE: U2 T70a, T78-79 
U6 T88 

SE v1: 5, 69, 86, 154, 234 
SE v2: 7, 94, 162 

RI.1.5 Know and use various text structures (e.g., 
sequence) and text features (e.g., headings, 
tables of contents, glossaries, electronic menus, 
icons) to locate key facts or information in a text. 
CA 

TE: U2 T91f C 
U3 T159a ML 
U4 T240m C 

SE v1: 8-21, 138-153, 244-257 
SE v2: 76-93, 44-57, 144-161 

RI.1.6 Distinguish between information provided by 
pictures or other illustrations and information 
provided by the words in a text. 

TE: U1 T7a W 
U2 T91f C 
U4 T239e C 

SE v1: 202-203, 242-243 
SE v2: 41, 73, 141, 207 
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Publisher: National Geographic Learning Program 2: CA CCSS for ELA 
Program Title: Reach for Reading Grade 1 

Components: Teacher’s Edition (TE), Student Edition (SE), Academic Flip Charts, EL Resources, Practice Masters 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

Integration of Knowledge and Ideas 

RI.1.7 Use the illustrations and details in a text to 
describe its key ideas. 

TE: U7 T142b 
U7 T161e RRA 
U7 T162–T163 RRI 

SE v1: 8, 23, 87 
SE v2: 59, 94 

RI.1.8 Identify the reasons an author gives to support 
points in a text. 

TE: U7 T170g  
U7 T170m C 
U7 T171a C 

SE v1: 30, 160 

RI.1.9 Identify basic similarities in and differences 
between two texts on the same topic (e.g., in 
illustrations, descriptions, or procedures). 

TE: U2 T92m C 
U3 T161a 
U5 T37g 

SE v1: 60, 92 
SE v2: 132, 170, 230 

Range of Reading and Level of Text 
Complexity 

RI.1.10a With prompting and support, read informational 
texts appropriately complex for grade 1. 
Activate prior knowledge related to the 
information and events in a text. CA 

TE: U1 T9 
U2 T70 
U3 T139 

SE v1: 3, 67, 133, 201 
SE v2: 71, 139, 209 
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Publisher: National Geographic Learning Program 2: CA CCSS for ELA 
Program Title: Reach for Reading Grade 1 

Components: Teacher’s Edition (TE), Student Edition (SE), Academic Flip Charts, EL Resources, Practice Masters 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

RI.1.10b With prompting and support, read informational 
texts appropriately complex for grade 1. 
Confirm predictions about what will happen 
next in a text. CA 

TE: U2 T122–123 
U3 T150–151 
U5 T6b-c 

FOUNDATIONAL SKILLS 

Print Concepts 

RF.1.1a Demonstrate understanding of the organization 
and basic features of print. 
Recognize the distinguishing features of a 
sentence (e.g., first word, capitalization, ending 
punctuation). 

TE: 
U1 RS 18, RS 20, RS 22, 
RS 24, RS 26 

SE v1: 31, 54, 61, 86 
SE v2: 39, 65, 103, 133 

Phonological Awareness 

RF.1.2a Demonstrate understanding of spoken words, 
syllables, and sounds (phonemes). 
Distinguish long from short vowel sounds in 
spoken single-syllable words. 

TE: U4 T204e P 
U4 T239a P 
U4 T263b P 

RF.1.2b Demonstrate understanding of spoken words, 
syllables, and sounds (phonemes). 
Orally produce single-syllable words by blending 
sounds (phonemes), including consonant 
blends. 

TE: U1 T7c PA 
U1 T21a PA 
U2 T126a 
U3 T136e 

RF.1.2c Demonstrate understanding of spoken words, 
syllables, and sounds (phonemes). 
Isolate and pronounce initial, medial vowel, and 
final sounds (phonemes) in spoken single-
syllable words. 

TE: U1 T3a PA 
U1 T59b PA 
U2 T71c PA 
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Publisher: National Geographic Learning Program 2: CA CCSS for ELA 
Program Title: Reach for Reading Grade 1 

Components: Teacher’s Edition (TE), Student Edition (SE), Academic Flip Charts, EL Resources, Practice Masters 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

RF.1.2d Demonstrate understanding of spoken words, 
syllables, and sounds (phonemes). 
Segment spoken single-syllable words into their 
complete sequence of individual sounds 
(phonemes). 

TE: U2 T67a PA 
U2 T70c PA 
U2 T87m PA 

Phonics and Word Recognition 

RF.1.3a Know and apply grade-level phonics and word 
analysis skills in decoding words both in 
isolation and in text. CA 
Know the spelling-sound correspondences for 
common consonant digraphs. 

TE: U3 T161o–T161q P 
U3 T164e–T164f P 
U3 T185a P 

RF.1.3b Know and apply grade-level phonics and word 
analysis skills in decoding words both in 
isolation and in text. CA 
Decode regularly spelled one-syllable words. 

TE: U1 T7c P 
U1 T21c DCR 
U1 T29a–T29b P 

RF.1.3c Know and apply grade-level phonics and word 
analysis skills in decoding words both in 
isolation and in text. CA 
Know final -e and common vowel team 
conventions for representing long vowel sounds. 

TE: U4 T201a–T201c P 
U4 T233m–T233n P 
U6 T71a–T71c P 

RF.1.3d Know and apply grade-level phonics and word 
analysis skills in decoding words both in 
isolation and in text. CA 
Use knowledge that every syllable must have a 
vowel sound to determine the number of 
syllables in a printed word. 

TE: U8 T259m PA 
U8 T265a PA 
U8 T266i P 
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Publisher: National Geographic Learning Program 2: CA CCSS for ELA 
Program Title: Reach for Reading Grade 1 

Components: Teacher’s Edition (TE), Student Edition (SE), Academic Flip Charts, EL Resources, Practice Masters 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

RF.1.3e Know and apply grade-level phonics and word 
analysis skills in decoding words both in 
isolation and in text. CA 
Decode two-syllable words following basic 
patterns by breaking the words into syllables. 

TE: U8 T259m–T259n P 
U8 T265a–T265b P 
U8 T266a–T266v P 

RF.1.3f Know and apply grade-level phonics and word 
analysis skills in decoding words both in 
isolation and in text. CA 
Read words with inflectional endings. 

TE: U8 T209c–T209e P 
U8 T223a–T223b P 
U8 T223c-D DCR 

SE v1: 31, 161 
SE v2: 171 

RF.1.3g Know and apply grade-level phonics and word 
analysis skills in decoding words both in 
isolation and in text. CA 
Recognize and read grade-appropriate 
irregularly spelled words. 

TE: U4 T201d 
U5 T59o 
U7 T163p 

SE v2: 171 

Fluency 

RF.1.4a Read with sufficient accuracy and fluency to 
support comprehension. 
Read on-level text with purpose and 
understanding. 

TE: U3 T187b F  
U4 T257j F 
U7 T161h F 

RF.1.4b Read with sufficient accuracy and fluency to 
support comprehension. 
Read on-level text orally with accuracy, 
appropriate rate, and expression on successive 
readings. 

TE: U5 T6a F 
U6 T74a F 
U7 T174a F 

RF.1.4c Read with sufficient accuracy and fluency to 
support comprehension. 
Use context to confirm or self-correct word 
recognition and understanding, rereading as 
necessary. 

TE: U1 T78–79 
U4 T233q VSt 
U4 T240m 
U6 T88–89 
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Publisher: National Geographic Learning Program 2: CA CCSS for ELA 
Program Title: Reach for Reading Grade 1 

Components: Teacher’s Edition (TE), Student Edition (SE), Academic Flip Charts, EL Resources, Practice Masters 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

WRITING 

Text Types and Purposes 

W.1.1 Write opinion pieces in which they introduce the 
topic or name the book they are writing about, 
state an opinion, supply a reason for the 
opinion, and provide some sense of closure. 

TE: U1 T58-59 
U2 T126h W 
U5 T64n W 

SE v2: 268-269 

W.1.2 Write informative/explanatory texts in which they 
name a topic, supply some facts about the topic, 
and provide some sense of closure. 

TE: U4 T204d W 
U4 T240 W 
U5 T436 W 
U7 T160-161 

SE v1: 62-63, 128-129 
SE v2: 66-67, 134-135 

W.1.3 Write narratives in which they recount two or 
more appropriately sequenced events, include 
some details regarding what happened, use 
temporal words to signal event order, and 
provide some sense of closure. 

TE: U3 T160h W 
U4 T266–T267b 
U7 T198h, 198n, T199a W 
U8 T203d 

SE v1: 266-267 

Production and Distribution of Writing 

W.1.4 (Begins in grade 2) CA 

W.1.5 With guidance and support from adults, focus 
on a topic, respond to questions and 
suggestions from peers, and add details to 
strengthen writing as needed. 

TE: U1 T62–T63b 
U2 T128–T129b 
U3 T196–T197b 

SE v1: 62-63, 128-129, 266-267 
SE v2: 134-135, 200-201, 268-269 
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Publisher: National Geographic Learning Program 2: CA CCSS for ELA 
Program Title: Reach for Reading Grade 1 

Components: Teacher’s Edition (TE), Student Edition (SE), Academic Flip Charts, EL Resources, Practice Masters 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

W.1.6 With guidance and support from adults, use a 
variety of digital tools to produce and publish 
writing, including in collaboration with peers. 

TE: U2 T65j R 
U4 T199i-j W R 
U7 T163e W 

Research to Build and Present Knowledge 

W.1.7 Participate in shared research and writing 
projects (e.g., explore a number of “how-to” 
books on a given topic and use them to write a 
sequence of instructions). 

TE: U1 T31h CC 
U6 T95e W 

Cross Curricular Teamwork Activity 
card 8, 36 

W.1.8 With guidance and support from adults, recall 
information from experiences or gather 
information from provided sources to answer a 
question. 

TE: U1 T31h CC 
U3 T152-153 W  
U4 T233f CC 

SE v1: 62-63, 266-267 
SE v2: 134-135, 268-269 
Language and Literacy Teamwork 
Activity Card 7, 28, 41 

W.1.9 (Begins in grade 4) 

Range of Writing 

W.1.10 (Begins in grade 2) CA 
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Publisher: National Geographic Learning Program 2: CA CCSS for ELA 
Program Title: Reach for Reading Grade 1 

Components: Teacher’s Edition (TE), Student Edition (SE), Academic Flip Charts, EL Resources, Practice Masters 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

SPEAKING AND LISTENING 

Comprehension and Collaboration 

SL.1.1a Participate in collaborative conversations with 
diverse partners about grade 1 topics and texts 
with peers and adults in small and larger 
groups. 

Follow agreed-upon rules for discussions (e.g., 
listening to others with care, speaking one at a 
time about the topics and texts under 
discussion). 

TE: U1 T4 AT 
U2 T96i AT 
U3 T134 AT 

SE v1: 63 
SE v2: 67, 135, 269 

SL.1.1b Participate in collaborative conversations with 
diverse partners about grade 1 topics and texts 
with peers and adults in small and larger 
groups. 

Build on others’ talk in conversations by 
responding to the comments of others through 
multiple exchanges. 

TE: U2 T71 AT 
U3 T155e L/S 
U4 T265b AT 

SE v1: 131, 269 
SE v2: 69, 203 

SL.1.1c Participate in collaborative conversations with 
diverse partners about grade 1 topics and texts 
with peers and adults in small and larger 
groups. 

Ask questions to clear up any confusion about 
the topics and texts under discussion. 

TE: U2 T71 AT 
U3 T137 AT 
U6 T101e AT 

SE v1: 69 
SE v2: 268-269 

SL.1.2a Ask and answer questions about key details in a 
text read aloud or information presented orally 
or through other media. 

Give, restate, and follow simple two-step 
directions. CA 

TE: U2 T90–91 
U2 T129b 
U8 T206 AT 

SE v1: 163 
SE v2: 205, 270-271 
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Publisher: National Geographic Learning Program 2: CA CCSS for ELA 
Program Title: Reach for Reading Grade 1 

Components: Teacher’s Edition (TE), Student Edition (SE), Academic Flip Charts, EL Resources, Practice Masters 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

SL.1.3 Ask and answer questions about what a 
speaker says in order to gather additional 
information or clarify something that is not 
understood. 

TE: U1 T63b 
U4 T267b 
U6 T135b 

SE v2: 203, 269 

Presentation of Knowledge and Ideas 

SL.1.4a Describe people, places, things, and events with 
relevant details, expressing ideas and feelings 
clearly. 

Memorize and recite poems, rhymes, and 
songs with expression. CA 

TE: U3 T134 AT 
U3 T188 W 
U5 T4 

SE v1: 202, 242 
SE v2: 140, 172, 206 

SL.1.5 Add drawings or other visual displays to 
descriptions when appropriate to clarify ideas, 
thoughts, and feelings. 

TE: U1 T4 AT 
U2 T87e L/S 
U3 T189e L/S 

SE v1: 2-3, 130-131, 164 
SE v2: 271 

SL.1.6 Produce complete sentences when appropriate 
to task and situation. (See grade 1 Language 
standards 1 and 3 for specific expectations.) 

TE: U3 T154 AT 
U3 T193f 
U7 T203 TAI 
U8 T271 TAI 

SE v1: 54, 118, 232   
SE v2: 30 
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Publisher: National Geographic Learning Program 2: CA CCSS for ELA 
Program Title: Reach for Reading Grade 1 

Components: Teacher’s Edition (TE), Student Edition (SE), Academic Flip Charts, EL Resources, Practice Masters 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

LANGUAGE 

Conventions of Standard English 

L.1.1a Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking. 
Print all upper- and lowercase letters. 

TE: U1 BP 39-42 
U1 RS19 

L.1.1b Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking. 
Use common, proper, and possessive nouns. 

TE: U1 T1l 
U1 T23q VSt 
U4 T241k 

SE v1: 24, 56, 61, 265 

L.1.1c Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking. 
Use singular and plural nouns with matching 
verbs in basic sentences (e.g., He hops; We 
hop). 

TE: U3 T131n 
U3 T155i 
U3 T161k 

SE v1: 195 
SE v2: 65 

L.1.1d Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking. 
Use personal (subject, object), possessive, 
and indefinite pronouns (e.g., I, me, my; they, 
them, their; anyone, everything). CA 

TE: U4 T199m 
U4 T233i 
U5 T1m 
U5 T59i 

SE v1: 241, 265-267 
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Publisher: National Geographic Learning Program 2: CA CCSS for ELA 
Program Title: Reach for Reading Grade 1 

Components: Teacher’s Edition (TE), Student Edition (SE), Academic Flip Charts, EL Resources, Practice Masters 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

L.1.1e Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking. 
Use verbs to convey a sense of past, present, 
and future (e.g., Yesterday I walked home; 
Today I walk home; Tomorrow I will walk home). 

TE: U3 T131n 
U7 T163i 
U7 T191i 

SE v1: 161 
SE v2: 171, 199, 200-201 

L.1.1f Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking. 
Use frequently occurring adjectives. 

TE: U2 T65m 
U2 T87i 
U4 T259i 

SE v1: 93, 127, 128-129 

L.1.1g Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking. 
Use frequently occurring conjunctions (e.g., 
and, but, or, so, because). 

TE: U6 T69m 
U6 T103K 
U7 T171k 

L.1.1h Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking. 
Use determiners (e.g., articles, demonstratives). 

TE: U1 T23i 
U2 T65m 
U2 T65n 

L.1.1i Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking. 
Use frequently occurring prepositions (e.g., 
during, beyond, toward). 

TE: U8 T259i 
U8 T259j 
U8 T267 GR 

SE v2: 267, 268-269 
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Standard Reviewer Comments, 
Citations, and Questions 

Y N 

L.1.1j Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking. 
Produce and expand complete simple and 
compound declarative, interrogative, imperative, 
and exclamatory sentences in response to 
prompts. 

TE: U1 T62-T63 
U5 T31i 
U5 T31j 
U6 T103k 

SE v1: 62-63 
SE v2: 39, 103, 133, 134-135 

L.1.2a Demonstrate command of the conventions of 
standard English capitalization, punctuation, 
and spelling when writing. 
Capitalize dates and names of people. 

TE: U1 T55i 
U1 T55j 
U8 T203m, 203n 

SE v1: 61, 62-63 

L.1.2b Demonstrate command of the conventions of 
standard English capitalization, punctuation, 
and spelling when writing. 
Use end punctuation for sentences. 

TE: U5 T67a-T67b 
U6 T135a-T135b 
U8 T231l 

SE v2: 39, 66-67, 103, 134-135 

L.1.2c Demonstrate command of the conventions of 
standard English capitalization, punctuation, 
and spelling when writing. 
Use commas in dates and to separate single 
words in a series. 

TE: U1 T55j 
U1 T60 W 
U8 T231l 

L.1.2d Demonstrate command of the conventions of 
standard English capitalization, punctuation, 
and spelling when writing. 
Use conventional spelling for words with 
common spelling patterns and for frequently 
occurring irregular words. 

TE: U1 T1j 
U2 T65k 
U3 T131k 

SE v1: 63, 128-129, 197, 267 
SE v2: 67, 135, 201, 269 
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L.1.2e Demonstrate command of the conventions of 
standard English capitalization, punctuation, 
and spelling when writing. 
Spell untaught words phonetically, drawing on 
phonemic awareness and spelling conventions. 

TE: U1 T7e 
U2 T67c 
U3 T133c 

Knowledge of Language 

L.1.3 (Begins in grade 2) 

Vocabulary Acquisitions and Use 

L.1.4a Determine or clarify the meaning of unknown 
and multiple-meaning words and phrases based 
on grade 1 reading and content, choosing 
flexibly from an array of strategies. 
Use sentence-level context as a clue to the 
meaning of a word or phrase. 

TE: U4 T233q VSt 
U4 T240m VP 
U4 T263f VP 

SE v1: 260 
SE v2: 173, 175 

L.1.4b Determine or clarify the meaning of unknown 
and multiple-meaning words and phrases based 
on grade 1 reading and content, choosing 
flexibly from an array of strategies. 
Use frequently occurring affixes as a clue to the 
meaning of a word. 

TE: U8 T229f VP 
U8 T230m VP 
U8 T259q VSt 
U8 T260, T266e 

SE v2: 226, 231, 260 

L.1.4c Determine or clarify the meaning of unknown 
and multiple-meaning words and phrases based 
on grade 1 reading and content, choosing 
flexibly from an array of strategies. 
Identify frequently occurring root words (e.g., 
look) and their inflectional forms (e.g., looks, 
looked, looking). 

TE: U1 T31 GR, T23i Day 2 
U3 T161 GR 
U8 T229f VP 

SE v1: 31, 161 
SE v2: 171 
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L.1.5a With guidance and support from adults, 
demonstrate understanding of word 
relationships and nuances in word meanings. 
Sort words into categories (e.g., colors, clothing) 
to gain a sense of the concepts the categories 
represent. 

TE: U2 T88 VSt 
U2 T91f VP 
U2 T92m VP 

SE v1: 88, 120, 155, 198-199,  

L.1.5b With guidance and support from adults, 
demonstrate understanding of word 
relationships and nuances in word meanings. 
Define words by category and by one or more 
key attributes (e.g., a duck is a bird that swims; 
a tiger is a large cat with stripes). 

TE: U2 T131 W 
U2 T69 

SE v1: 70, 88, 120 
SE v2: 42, 59 

L.1.5c With guidance and support from adults, 
demonstrate understanding of word 
relationships and nuances in word meanings. 
Identify real-life connections between words and 
their use (e.g., note places at home that are 
cozy). 

TE: U2 T126e VP 
U3 T194e VP 
U8 T265e VP 

SE v1: 69, 135 
SE v2: 141 

L.1.5d With guidance and support from adults, 
demonstrate understanding of word 
relationships and nuances in word meanings. 
Distinguish shades of meaning among verbs 
differing in manner (e.g., look, peek, glance, 
stare, glare, scowl) and adjectives differing in 
intensity (e.g., large, gigantic) by defining or 
choosing them or by acting out the meanings. 

TE: U2 T87j Day 3, T92h 
U4 T205b W 

L.1.6 Use words and phrases acquired through 
conversations, reading and being read to, and 
responding to texts, including using frequently 
occurring conjunctions to signal simple 
relationships (e.g., because). 

TE: U1 T33, 35 
U2 T71 AT 
U3 T131i L/S 

SE v1: 160, 188, 258-259 
SE v2: 59, 64 

Appendix 

See NGL_MASTER_Codingdoc_2015adopt_FNL 

© California Department of Education – SBE Approved CA Common Core State Standards Map – Program 2, Grade One  Page 17 of 17 
Revised: 02/02/2015 



 
 
 
 

 

 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
   

 

 

 
 

 

Program 2 Basic ELA/ELD 


California 

English Language Development Standards 


Standards Map 


Reach for Reading 

Grade 1 




   

  
 

  

  

 
 

     
 

      

      

      

    

  
 

   
 

   

 
 

 

 

 
 

   

     

 

 

 

 

   

Publisher: National Geographic Learning Program 2: CA ELD Standards 

Program Title: Reach for Reading Grade 1 

Components: Teacher’s Edition (TE), Academic Flip Charts, EL Resources, Practice Masters 

Part 2 – Standards Map for Program 2 Basic ELA/ELD, Kindergarten Through Grade Eight 
Grade One – California English Language Development Standards 

The California English Language Development Standards (CA ELD Standards) describe the key knowledge, skills, and abilities in core areas of 
English language development that students learning English as a new language need in order to access, engage with, and achieve in grade�level 
academic content, with particular alignment to the key knowledge, skills, and abilities for achieving college� and career�readiness described in the 
Common Core State Standards for ELA. However, the CA ELD Standards do not repeat the Common Core State Standards for ELA, or represent ELA 
content at lower levels of achievement or rigor. Rather, the CA ELD Standards are designed to provide challenging content in English language 
development for ELs to gain proficiency in a range of rigorous academic English language skills. The CA ELD Standards are not intended to replace 
the Common Core State Standards for ELA but instead to amplify the language knowledge, skills and abilities of those Common Core State Standards 
that are critical in order for ELs to simultaneously be successful in school while they are developing English. 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

PART I: INTERACTING IN MEANINGFUL WAYS 

A. Collaborative 

1. Exchanging information and ideas 

PI.1.1.Em Contribute to conversations and express ideas by U1 T1n AT (Day 2) 
asking and answering yes�no and wh� questions U2 T129f 
and responding using gestures, words, and simple U3 T197e-f 
phrases. U3 T161m AT (Day 1 & 2) 

U6 T103m AT (Day 2) 

PI.1.1.Ex Contribute to class, group, and partner discussions 
by listening attentively, following turn�taking rules, 
and asking and answering questions. 

U2 T65o AT (Day 1) 
U3 T161m AT (Day 1 & 2) 
U6 T127k AT 

PI.1.1.Br Contribute to class, group, and partner discussions 
by listening attentively, following turn�taking rules, 
and asking and answering questions. 

U1 T23l AT 
U2 T119l AT 
U6 T127k AT 

2. Interacting via written English 

PI.1.2.Em Collaborate with teacher and peers on joint writing U1 T1o W 
projects of short informational and literary texts, U1 T31n W 
using technology where appropriate for publishing, U4 T199j R (Option 2) 
graphics, etc. U5 T1p W 
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PI.1.2.Ex Collaborate with peers on joint writing projects of 
longer informational and literary texts, using 
technology where appropriate for publishing, 
graphics, etc. 

U1 T62–T65 WP 
U2 T128–T131 WP 
U3 T196–T199 WP 
U4 T241h R (Option 2) 

PI.1.2.Br Collaborate with peers on joint writing projects of 
longer informational and literary texts, using 
technology where appropriate for publishing, 
graphics, etc. 

U1 T62–T65 WP 
U2 T128–T131 WP 
U3 T196–T199 WP 
U3 T259f R (Option 2) 

3. Offering opinions 

PI.1.3.Em Offer opinions and ideas in conversations using a 
small set of learned phrases (e.g., I think X.), as well 
as open responses in order to gain and/or hold the 
floor. 

U1 T14-15 BC 
U1 T31n 
U5 T6d WU 
U7 T137o AT (Day 1) 

PI.1.3.Ex Offer opinions and negotiate with others in 
conversations using an expanded set of learned 
phrases (e.g., I think/don’t think X. I agree with X.), 
as well as open responses in order to gain and/or 
hold the floor, elaborate on an idea, etc. 

U1 T31n 
U6 T93g WU 
U7 T137o AT (Day 1) 
U7 T163l C 

PI.1.3.Br Offer opinions and negotiate with others in 
conversations using an expanded set of learned 
phrases (e.g., I think/don’t think X. I agree with X.), 
and open responses in order to gain and/or hold the 
floor, elaborate on an idea, provide different opinions, 
etc. 

U1 T31n 
U7 T137o AT (Day 1) 
U7 T143b 
U7 T163l C 
U7 T201e 

4. Adapting language choices 

PI.1.4.Em No standard for grade 1. 

PI.1.4.Ex No standard for grade 1. 

PI.1.4.Br No standard for grade 1. 
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B. Interpretive 

5. Listening actively 

PI.1.5.Em Demonstrate active listening to read�alouds and oral U1 T55k AT 
presentations by asking and answering yes�no and U2 T87l AT 
wh� questions with oral sentence frames and 
substantial prompting and support. 

U3 T155l AT 

PI.1.5.Ex Demonstrate active listening to read�alouds and oral U1 T55k AT 
presentations by asking and answering questions U2 T87l AT 
with oral sentence frames and occasional prompting 
and support. 

U3 T155l AT 

PI.1.5.Br Demonstrate active listening to read�alouds and oral 
presentations by asking and answering detailed 
questions with minimal prompting and light support. 

U1 T55k AT 
U2 T87l AT 
U3 T161a AT 

6. Reading/viewing closely 

PI.1.6.Em Describe ideas, phenomena (e.g., plant life cycle), U2 T65p SR 
and text elements (e.g., characters) based on U2 T119k RRA 
understanding of a select set of grade‐level texts 
and viewing of multimedia with substantial support. 

U4 T199o C 

PI.1.6.Ex Describe ideas, phenomena (e.g., how earthworms U2 T65p SR 
eat), and text elements (e.g., setting, main idea) in U2 T119k RRA 
greater detail based on understanding of a variety of 
grade‐level texts and viewing of multimedia with 
moderate support. 

U4 T241m C 

PI.1.6.Br Describe ideas, phenomena (e.g., erosion), and text U2 T65p SR 
elements (e.g., central message, character traits) U2 T119k RRA 
using key details based on understanding of a variety U2 T122-T125 
of grade‐level texts and viewing of multimedia with 
light support. 

U4 T241m C 
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7. Evaluating language choices 

PI.1.7.Em Describe the language writers or speakers use to U1 T23k RRA 
present an idea (e.g., the words and phrases used to U2 T119k RRA 
describe a character) with prompting and substantial 
support. 

U3 T161n SR 

PI.1.7.Ex Describe the language writers or speakers use to U1 T23k RRA 
present or support an idea (e.g., the adjectives used U2 T119k RRA 
to describe people and places) with prompting and 
moderate support. 

U3 T161n SR 

PI.1.7.Br Describe the language writers or speakers use to U1 T23k RRA 
present or support an idea (e.g., the author’s choice U2 T119k RRA 
of vocabulary to portray characters, places, or real 
people) with prompting and light support. 

U3 T161n SR 

8. Analyzing language choices 

PI.1.8.Em Distinguish how two different frequently used words 
(e.g., large versus small) produce a different effect 
on the audience. 

U3 T131p RRA 
U5 T31l IRA 
U7 T163l IRA 

PI.1.8.Ex Distinguish how two different words with similar U1 T1o SR 
meaning (e.g., large versus enormous) produce U3 T155k RRA 
shades of meaning and a different effect on the U3 T155l IRA 
audience. U3 T158-T159 

U7 T163l IRA 

PI.1.8.Br Distinguish how multiple different words with similar U1 T1o SR 
meaning (e.g., big, large, huge, enormous, gigantic) U1 T31n SR 
produce shades of meaning and a different effect on U3 T155l IRA 
the audience. U7 T163l IRA 
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C. Productive 

9. Presenting 

PI.1.9.Em Plan and deliver very brief oral presentations (e.g., 
show and tell, describing a picture). 

U2 T65p RRI 
U2 T93n RRI 
U3 T161n RRI 

PI.1.9.Ex Plan and deliver brief oral presentations on a variety U1 T63e 
of topics (e.g., show and tell, author’s chair, U2 T65p RRI 
recounting an experience, describing an animal, 
etc.). 

U3 T197e 

PI.1.9.Br Plan and deliver longer oral presentations on a 
variety of topics in a variety of content areas (e.g., 
retelling a story, describing a science experiment). 

U1 T63e 
U2 T129f 
U3 T197e 

10. Writing 

PI.1.10.Em Write very short literary texts (e.g., story) and U1 T23l W 
informational texts (e.g., a description of an insect) U5 T31l W 
using familiar vocabulary collaboratively with an adult 
(e.g., joint construction of texts), with peers, and 
sometimes independently. 

U8 T231n W 

PI.1.10.Ex Write short literary texts (e.g., a story) and U1 T23l W 
informational texts (e.g., an informative text on the U5 T31l W 
life cycle of an insect) collaboratively with an adult 
(e.g., joint construction of texts), with peers, and with 
increasing independence. 

U8 T231n W 

PI.1.10.Br Write longer literary texts (e.g., a story) and 
informational texts (e.g., an informative text on the 
life cycle of insects) collaboratively with an adult 
(e.g., joint construction), with peers, and 
independently. 

U4 T266–T269 WP 
U8 T266–T271 WP 
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11. Supporting opinions 

PI.1.11.Em Offer opinions and provide good reasons (e.g., My U1 T23l W 
favorite book is X because X.) referring to the text or U1 T55l W 
to relevant background knowledge. U7 T137o AT (Day 1) 

U7 T163l C 
U7 T168-169 W 
U8 T269 Diff 

PI.1.11.Ex Offer opinions and provide good reasons and some U1 T23l W 
textual evidence or relevant background knowledge U1 T55l W 
(e.g., paraphrased examples from text or knowledge U7 T137o AT (Day 1) 
of content). U7 T163l C 

U8 T268 PW 

PI.1.11.Br Offer opinions and provide good reasons with U1 T23l W 
detailed textual evidence or relevant background U1 T55l W 
knowledge (e.g., specific examples from text or U7 T142d 
knowledge of content). U7 T143b 

U7 T156-157 
U7 T163l C 
U8 T268 PW 

12. Selecting language resources 

PI.1.12.Em a) Retell texts and recount experiences, using key 
words. 
b) Use a select number of general academic and 
domain�specific words to add detail (e.g., adding the 
word scrumptious to describe a favorite food, using 
the word thorax to refer to insect anatomy) while 
speaking and writing. 

a) 
U2 T129f ThT MLS 
U4 T199o AT (Day 1) 
U6 T103n RRI 

b) 
U 1 T1o C 
U4 T267f 
U6 T69p W 
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PI.1.12.Ex a) Retell texts and recount experiences, using 
complete sentences and key words. 
b) Use a growing number of general academic and 
domain�specific words in order to add detail, create 
an effect (e.g., using the word suddenly to signal a 
change), or create shades of meaning (e.g., prance 
versus walk) while speaking and writing. 

a) 
U2 T129f ThT MLS 
U4 T199o AT (Day 1) 
U6 T103n RRI 

b) 
U1 T1o SR 
U4 T267f 
U5 T54-57 
U5 T31l IRA 
U6 T69p W 

PI.1.12.Br a) Retell texts and recount experiences, using 
increasingly detailed complete sentences and key 
words. 
b) Use a wide variety of general academic and 
domain�specific words, synonyms, antonyms, and 
non�literal language (e.g., The dog was as big as a 
house.) to create an effect, precision, and shades of 
meaning while speaking and writing. 

a) 
U2 T129f ThT MLS 
U4 T202 AT 
U6 T103n RRI 

b) 
U4 T241n RRA 
U4 T252-T255 
U4 T267f 
U5 T31k VSt VP 
U5 T59k 

PART II: LEARNING ABOUT HOW ENGLISH 
WORKS 

A. Structuring Cohesive Texts 

1. Understanding text structure 

PII.1.1.Em Apply understanding of how text types are organized U2 T93n SR 
(e.g., how a story is organized by a sequence of U4 T241n RRA 
events) to comprehending texts and composing basic 
texts with substantial support (e.g., using drawings, 
through joint construction with a peer or teacher) to 
comprehending texts and writing texts in shared 
language activities guided by the teacher, with peers, 
and sometimes independently. 

U5 T59k RRA 
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PII.1.1.Ex Apply understanding of how different text types are U2 T93n SR 
organized to express ideas (e.g., how a story is U2 T119l C 
organized sequentially with predictable stages versus 
how an informative text is organized by topic and 
details) to comprehending texts and writing texts in 
shared language activities guided by the teacher and 
with increasing independence. 

U5 T59k RRA 

PII.1.1.Br Apply understanding of how different text types are U2 T93n SR 
organized predictably to express ideas (e.g., how a U2 T119l C 
story is organized versus an informative/ explanatory 
text versus an opinion text) to comprehending texts 
and writing texts in shared language activities guided 
by the teacher and independently. 

U5 T59k RRA 

2. Understanding cohesion 

PII.1.2.Em Apply basic understanding of how ideas, events, or U4 T199o AT (Day 1) 
reasons are linked throughout a text using more U4 T199o C 
everyday connecting words or phrases (e.g., one 
day, after, then) to comprehending texts and writing 
texts in shared language activities guided by the 
teacher, with peers, and sometimes independently. 

U4 T233l W 

PII.1.2.Ex Apply understanding of how ideas, events, or U2 T87k RRA 
reasons are linked throughout a text using a growing U2 T93n SR 
number of connecting words or phrases (e.g., a long 
time ago, suddenly) to comprehending texts and 
writing texts in shared language activities guided by 
the teacher and with increasing independence. 

U4 T199o C 

PII.1.2.Br Apply understanding of how ideas, events, or U2 T87k RRA 
reasons are linked throughout a text using a variety U2 T93n SR 
of connecting words or phrases (e.g., for example, 
after that, first/second/third) to comprehending texts 
and writing texts in shared language activities guided 
by the teacher and independently. 

U4 T241n RRA 
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B. Expanding & Enriching Ideas 

3. Using verbs and verb phrases 

PII.1.3.Em a) Use frequently used verbs (e.g., go, eat, run) and 
verb types (e.g., doing, saying, being/having, 
thinking/feeling) in shared language activities guided 
by the teacher and sometimes independently. 
b) Use simple verb tenses appropriate for the text 
type and discipline to convey time (e.g., simple past 
for recounting an experience) in shared language 
activities guided by the teacher and sometimes 
independently. 

a) 
U3 T131o DG 
U3 T161m DG 
U3 T161n W 

b) 
U3 T155i 
U7 T137o DG 
U7 T163i 

PII.1.3.Ex a) Use a growing number of verbs and verb types 
(e.g., doing, saying, being/having, thinking/feeling) in 
shared language activities guided by the teacher and 
with increasing independence. 
b) Use a growing number of verb tenses appropriate 
for the text type and discipline to convey time (e.g., 
simple past tense for retelling, simple present for a 
science description) in shared language activities 
guided by the teacher and with increasing 
independence. 

a) 
U3 T131o DG 
U3 T161m DG 
U3 T161n W 

b) 
U3 T155i 
U7 T137o DG 
U7 T163i 

PII.1.3.Br a) Use a wide variety of verbs and verb types (e.g., 
doing, saying, being/having, thinking/feeling) in 
shared language activities guided by the teacher and 
independently. 
b) Use a wide variety of verb tenses appropriate for 
the text type and discipline to convey time (e.g., 
simple present for a science description, simple 
future to predict) in shared language activities guided 
by the teacher and independently. 

a) 
U3 T131o DG 
U3 T161m DG 
U3 T161n W 

b) 
U3 T155i 
U7 T137o DG 
U7 T163i 
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Components: Teacher’s Edition (TE), Academic Flip Charts, EL Resources, Practice Masters 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

4. Using nouns and noun phrases 

PII.1.4.Em Expand noun phrases in simple ways (e.g., adding a U2 T65m 
familiar adjective to describe a noun) in order to U2 T65p W 
enrich the meaning of sentences and add details 
about ideas, people, things, etc., in shared language 
activities guided by the teacher and sometimes 
independently. 

U2 T93n W 

PII.1.4.Ex Expand noun phrases in a growing number of ways U2 T65m 
(e.g., adding a newly learned adjective to a noun) in U2 T65p W 
order to enrich the meaning of sentences and add 
details about ideas, people, things, etc., in shared 
language activities guided by the teacher and with 
increasing independence. 

U2 T93n W 

PII.1.4.Br Expand noun phrases in a wide variety of ways (e.g., U2 T65m 
adding a variety of adjectives to noun phrases) in U2 T65p W 
order to enrich the meaning of phrases/ sentences 
and add details about ideas, people, things, etc., in 
shared language activities guided by the teacher and 
independently. 

U2 T93n W 

5. Modifying to add details 

PII.1.5.Em Expand sentences with frequently used prepositional U7 T137p W 
phrases (such as in the house, on the boat) to U8 T203p W 
provide details (e.g., time, manner, place, cause) 
about a familiar activity or process in shared 
language activities guided by the teacher and 
sometimes independently. 

U8 T259i 

PII.1.5.Ex Expand sentences with prepositional phrases to U7 T137p W 
provide details (e.g., time, manner, place, cause) U8 T203p W 
about a familiar or new activity or process in shared 
language activities guided by the teacher and with 
increasing independence. 

U8 T259i 
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PII.1.5.Br Expand simple and compound sentences with U7 T137p W 
prepositional phrases to provide details (e.g., time, U8 T203p W 
manner, place, cause) in shared language activities 
guided by the teacher and independently. 

U8 T259i 

C. Connecting & Condensing Ideas 

6. Connecting ideas 

PII.1.6.Em Combine clauses in a few basic ways to make U6 T69o DG 
connections between and to join ideas (e.g., creating U6 T103l (Day 3) 
compound sentences using and, but, so) in shared 
language activities guided by the teacher and 
sometimes independently. 

U6 T103m DG 

PII.1.6.Ex Combine clauses in an increasing variety of ways to U5 T1p W 
make connections between and to join ideas, for U6 T69o DG 
example, to express cause/effect (e.g., She jumped U6 T103m DG 
because the dog barked.), in shared language 
activities guided by the teacher and with increasing 
independence. 

U7 T171m DG 

PII.1.6.Br Combine clauses in a wide variety of ways (e.g., U5 T1p W 
rearranging complete, simple�to�form compound U6 T69o DG 
sentences) to make connections between and to join U6 T103m DG 
ideas (e.g., The boy was hungry. The boy ate a 
sandwich. �> The boy was hungry so he ate a 
sandwich.) in shared language activities guided by 
the teacher and independently. 

U7 T171m DG 

7. Condensing ideas 

PII.1.7.Em Condense clauses in simple ways (e.g., changing: I 
like blue. I like red. I like purple �> I like blue, red, 
and purple.) to create precise and detailed sentences 
in shared language activities guided by the teacher 
and sometimes independently. 

U1 T1o W 
U3 T131p W 
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Standard Reviewer Comments, 
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PII.1.7.Ex Condense clauses in a growing number of ways 
(e.g., through embedded clauses as in, She’s a 
doctor. She saved the animals. �> She’s the doctor 
who saved the animals.) to create precise and 
detailed sentences in shared language activities 
guided by the teacher and with increasing 
independence. 

U1 T1o W 
U3 T131p W 

PII.1.7.Br Condense clauses in a variety of ways (e.g., through 
embedded clauses and other condensing, for 
example, through embedded clauses as in She’s a 
doctor. She’s amazing. She saved the animals. �> 
She’s the amazing doctor who saved the animals.) to 
create precise and detailed sentences in shared 
language activities guided by the teacher and 
independently. 

U1 T1o W 
U3 T131p W 

Part III: Using Foundational Literacy Skills 

Foundational Literacy Skills (See Appendix A-
Grade One): 

Literacy in an Alphabetic Writing System 

 Print concepts 

 Phonological awareness 

 Phonics & word recognition 

 Fluency 

In the USA 
Native Language Literacy Check: 
100‐101 
Cumulative Word List: R4‐R27 
Differentiate / Language Transfer: 
T28, T30, T31a, T121a 

Reach for Reading G1 TE 
G1: T35d, T71d, R34‐R49 
[Language Transfer Charts] 

Appendix 

See NGL_Master_Codingdoc_CA2015adopt_FNL 
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MASTER ACRONYM CHART CA ADOPTION 2015 - Reach Inside 

Reach Digital: NGReach.com XYZ(XYZ = online component) 
Inside: mNG = my NG connect 

A-E 
AHB = Assessment Handbook 
AOYO = Apply On Your Own 
APK = Activate Prior Knowledge 
AR = Active Reading 
AT= Academic Talk 
ATFC= Academic Talk Flip Chart 
AV = Academic Vocabulary 
BB = Build Background 
BBRA = Big Book Read Aloud 
BBV = Build Background Videos 
BC = Build Comprehension 
Bib = Bibliography 
BKT = Book Talk 
BP = Best Practice 
BPM = Bingo Practice Master 
BQ = Big Question 
BT = Benchmark Tests 
BTM = Benchmark Test Masters 
BV = Basic Vocabulary 
BYMO = Before You Move On 
C = Comprehension 
C&R = Check and Reteach 

mNG SR = myNGconnect Student Resources 
mNG TR = myNGconnect Teacher Resource Directory 

E-N 
E&P = Edit and Proofread 
EGQ = Explore the Guiding Question 
ELDC = ELD Correlation 
ELGT = English Language Gains Test 
ELRe = EL Resource 
EM = End Matter 
ENG = Engage 
ER = Extended Reading 
eVis = eVisuals 
eVisEL = eVisuals for English Learners 
FL= Fluency 
Fam = online family newsletters 
FM = Front Matter ( A: Tiii FM) 
FOG = Focus on Genre 
FOR = Focus on Reading 
FOV = Focus on Vocabulary 
FR = Fluency Routine 
FS = Focus Strategy 
FST = Foundational Skills Test 
FT = Folk Tales 
G1U4 = TE Grade 1 Unit 4 
GF = Grammar Focus 

CAC = Content Area Connections (or Connect Across Cur GG = Genres at a Glance 
CAT = Compare/Connect Across Texts 
CAV = Content Area Vocabulary 
CC = Comprehension Coach 
CC Corr= CA CC ELA Correlation 
CGQ = Connect to the Guiding Question 
CK = Check Understanding 
CLib = Content Library 
CON = Connect 
Coop = Cooperative Learning 
CoP = Concepts of Print 
CP = Cultural Perspectives 
CR = Close Reading 
CrCu = Cross Curricular 
CS CON = Community-School Connection 
CT = Critical Thinking 
CV = Critical viewing 
CxT = Complex Text 
CxTL = Complex Text Library Overview 
DCR= Decodable Reading 
DELS = Daily English Learner Support 
DG = Daily Grammar 
DG&W = Daily Grammar and Writing 
Diff = Differentiate 
DLA = Daily Language Arts 
DR = Draft 
DSWW = Daily Spelling and Word Work 
DWS = Daily Writing Skills 

GR = Grammar Review 
GW = Grammar Workout 
HFW = High Frequency Words 
HIW = How It Works 
HS CON = HS Connection 
IG = Introduce Genre 
IL = Inside Library 
INT = Intervention 
INTR = Introduce 
IP = Inside Phonics Kit 
IRA = Interactive Read Aloud 
IUSA = Inside the USA 
IWB = Interactive whiteboard activity XYZ 
L&G = Language & Grammar 
L&V = Language & Vocabulary 
L/S = Listening Speaking 
LA = Literary Analysis 
LD = Language Development 
LF = Language Function 
LL = Leveled Library 
LROL = Leveled Reading Observation Log 
LT = Look into the Text 
M/S = Media/Speaking 
ML = Mini Lesson 
MLS = Multi-level Strategies 
MP = Monitor Progress 
MS = Model Study 
MV = Media/Viewing 
MVN = My Vocab Notebook 
MW = Mechanics Workout 

OLP = online lesson planner 
standards tool = online standards tool 

O-S 
OLP = Online Lesson Planner 
OSL = Out-of-school Literacy 
P = Phonics 
P&P = Preview & Predict 
P&W = Plan and Write 
PA = Phonological Awareness 
PAK = Profile & Answer Key 
PM = Presentation Manual/ Practice Master 
PM TAE = Practice Masters Teacher Annotated Edition 
PP BB = Picture Perfect Word Big Book 
PPC = Phonics Picture Cards 
PR = Practice 
PRE = Preview 
PSG = Selection Reading 
PSR = Publish, Share, and Reflect 
PT = Placement Test 
PTR = Prepare to Read 
PW = Prewrite 
R = Reading 
R&E = Respond and Extend 
R/M = Research/Media 
R/S = Research/Speaking 
R/W = Research/Writing 
RA = Read Aloud 
RAD = Reflect and Discuss 
RBC = Read and Build Comprehension 
RC = Review and Compare 
REV = Revise 
RF = Reading Fluency 
RII = Review and Integrate Ideas 
RIP = Reach Into Phonics 
RIT = Review and Integrate Text 
RMBB = Read With Me Big Books 
ROYO = Read On Your Own Books 
RP = Research Project 
RR = Reflect on Your Reading 
RRA = Reread and Analyze 
RRI = Reread and Integrate 
RRS = Reread and Summarize 
RSS = Ready Set Start pages 
RT = Reteach 
RTL = Response to Literature 
RW = Reading and Writing 
S&C = Share and Compare 
S&S = Scope and Sequence 
S/L = Speaking/Listening 
SB = Science Background 
SE facs = SE facsimlie 
SNS = Strengths & Needs Summary 
SP = Spelling 
SPW = Spelling Workout 
SR = Shared Reading 

S-Z 
SS = Sound Spellings 
SSB = Social Studies Background 
SSC = Sound/Spelling Cards 
StR = Strategic Reading 
SSt = Select a Strategy 
SSV = Social Studies Vocabulary 
SV= Science Vocabulary 
SWB = Student Writing Book 
TA = Teamwork Activities 
TAI = Talk About It 
TB = Theme Books 
TG = Teacher Guide 
TM = Teach/Model 
TOL = Try Out Language 
TT = Talk Together 
ThT = Theme Theater 
TV = Teach Vocabulary 
TxT = Text Talk 
UL = Unit Launch 
UT = Unit Tests 
UP = Unit Projects 
UW = Unit Wrap-Up 
V = Vocabulary 
V&R = View & Respond 
VB = Vocab Builders 
VBS = Vocab Builder Songs 
V/G Vocabulary & Grammar 
V/L Vocabulary & Language 
VP = Vocabulary Practice 
VR = Vocabulary Review (or Routine) 
VS = Vocabulary Study 
VSt = Vocabulary Strategy 
W = Writing 
W&G = Writing and Grammar 
WA = Write About It 
WC = Writer’s Craft 
WGQ = Write About the Guiding Question 
WOD = Write on Demand 
WOp = Writing Option 
WP = Writing Project 
WR = Write 
WrU = Wrap Up 
WS = Writing Strategy 
WU = Warm Up 
WW = Writer’s Workout 

http:NGReach.com
http:NGReach.com
http:NGReach.com
http:NGReach.com
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Publisher: National Geographic Learning Program 2: CA CCSS for ELA 

Program Title: Reach for Reading California Grade 2 

Components: Teacher’s Edition (TE) & Student Edition (SE), Academic Flip Charts, EL Resources, Practice Masters 

Part 1 – Standards Map for Program 2 Basic ELA/ELD, Kindergarten Through Grade Eight 
Grade Two – California Common Core State Standards for English Language Arts 

This basic grade-level program provides the comprehensive curriculum in English language arts for kindergarten through grade eight with integration 
of the CA ELD Standards that were adopted by the SBE November 2012. It provides the foundation for instruction and is intended to ensure that all 
students master the CA CCSS for ELA and the corresponding CA ELD Standards, and includes materials necessary for designated English language 
development instruction. Publishers may submit any combination of grade levels in this program category, although no partial grade levels may be 
submitted. 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

LITERATURE 

Key Ideas and Details 

RL.2.1 Ask and answer such questions as who, what, 
where, when, why, and how to demonstrate 
understanding of key details in a text. 

TE: U2 T71 TT 
U5 T306-309 RRA 
U8 T475a C 

SE: 71, 306-307, 476 

RL.2.2 Recount stories, including fables and folktales 
from diverse cultures, and determine their 
central message, lesson, or moral. 

TE: U4 T218-219 BC, T220 W 
U6 T338 C 
U6 T352-353 RRA 

SE: 208, 338, 352-353 

RL.2.3 Describe how characters in a story respond to 
major events and challenges. 

TE: U1 T22f RRA 
U4 T212-213 RRA 
U3 T148-149 RRA  

SE: 146-147, 212-213 
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Components: Teacher’s Edition (TE) & Student Edition (SE) 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

Craft and Structure 

RL.2.4 Describe how words and phrases (e.g., regular 
beats, alliteration, rhymes, repeated lines) 
supply rhythm and meaning in a story, poem, or 
song. (See grade 2 Language standards 4–6 
for additional expectations.) CA 

TE: U8 T563g LA 
U8 T532-T533 RRA 
U8 T502n AT 

SE: 269, 531 

RL.2.5 Describe the overall structure of a story, 
including describing how the beginning 
introduces the story and the ending concludes 
the action. 

TE: U2 T69a C 
U2 T78-79 RRA 
U4 T231a C 

SE: 78-79 

RL.2.6 Acknowledge differences in the points of view of 
characters, including by speaking in a different 
voice for each character when reading dialogue 
aloud. 

TE: U7 T416-417 RRA 
U7 T424-425 RRA 
U8 T476c BC 

SE: 416-417 424-425 

Integration of Knowledge and Ideas 

RL.2.7 Use information gained from the illustrations 
and words in a print or digital text to 
demonstrate understanding of its characters, 
setting, or plot. 

TE: U1 T7 AT 
U1 T14-15 BC 
U4 T222 AT 

SE: 7, 14-15 222 

RL.2.8 (Not applicable to literature) 

RL.2.9 Compare and contrast two or more versions of 
the same story (e.g., Cinderella stories) by 
different authors or from different cultures. 

TE: U4 T199i W 
U4 T227h R&E 
U6 T357e S/L 
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Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

Range of Reading and Level of Text 
Complexity 

RL.2.10 By the end of the year, read and comprehend 
literature, including stories and poetry, in the 
grades 2–3 text complexity band proficiently, 
with scaffolding as needed at the high end of 
the range. 

TE: U2 T76-77 RRA 
U3 T140 C 
U4 T206 C 
U8 T484-485 RRA 

SE: 76-77, 140, 206, 484-485 

INFORMATIONAL TEXT 

Key Ideas and Details 

RI.2.1 Ask and answer such questions as who, what, 
where, when, why, and how to demonstrate 
understanding of key details in a text. 

TE: U1 T32 AT 
U5 T299a C 
U8 T506b L&A 

SE: 132 

RI.2.2 Identify the main topic of a multiparagraph text 
as well as the focus of specific paragraphs 
within the text. 

TE: U1 T29f-29g C 
U6 T388 RRI 
U7 T440b L&C 

SE: 27, 389 

RI.2.3 Describe the connection between a series of 
historical events, scientific ideas or concepts, or 
steps in technical procedures in a text. 

TE: U3 T163f-163g C 
U5 T286g ML 
U5 T317f RRA 

SE: 161, 163 
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Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

Craft and Structure 

RI.2.4 Determine the meaning of words and phrases in 
a text relevant to a grade 2 topic or subject 
area. (See grade 2 Language standards 4–6 
for additional expectations.) CA 

TE: U1 T42-43 R&C 
U4 T202-203 SSV 
U7 T406-407 SV 

SE: 42-43, 203, 407 

RI.2.5 Know and use various text features (e.g., 
captions, bold print, subheadings, glossaries, 
indexes, electronic menus, icons) to locate key 
facts or information in a text efficiently. 

TE: U7 T446-447 RRA 
U8 T516-517 BYMO 
U8 T530-531 R&C 

SE: 446-447, 515, 530-531 

RI.2.6 Identify the main purpose of a text, including 
what the author wants to answer, explain, or 
describe. 

TE: U2 T99h R 
U4 T255e-255f AT 
U8 T505a C 

SE: 251 

Integration of Knowledge and Ideas 

RI.2.7 Explain how specific images (e.g., a diagram 
showing how a machine works) contribute to 
and clarify a text. 

TE: U1 T53f CrCu 
U5 T323f AT 
U8 T506a L&C 

RI.2.8 Describe how reasons support specific points 
the author makes in a text. 

TE: U5 T322-323 RRA 
U5 T324n W 
U7 T463g C 

SE: 322-323 

RI.2.9 Compare and contrast the most important points 
presented by two texts on the same topic. 

TE: U3 T163h R&E 
U6 T397a C 
U7 T437b W 

SE: 164 
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Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

Range of Reading and Level of Text 
Complexity 

RI.2.10 By the end of year, read and comprehend 
informational texts, including history/social 
studies, science, and technical texts, in the 
grades 2–3 text complexity band proficiently, 
with scaffolding as needed at the high end of 
the range. 

TE: U3 T162-163 RRA 
U4 T255g R&E 
U6 T376-377 RRA 

SE: 162-163, 376-377 

FOUNDATIONAL SKILLS 

Phonics and Word Recognition 

RF.2.3a Know and apply grade-level phonics and word 
analysis skills in decoding words both in 
isolation and in text. CA 
Distinguish long and short vowels when reading 
regularly spelled one-syllable words. 

TE: U3 T159g DSWW 
U3 T165i DSWW 
U5 T268e-269f P 

RF.2.3b Know and apply grade-level phonics and word 
analysis skills in decoding words both in 
isolation and in text. CA 
Know spelling-sound correspondences for 
additional common vowel teams. 

TE: U4 T199k-199l DSWW 
U6 T389g-389h DSWW 
U7 T429f INT 

RF.2.3c Know and apply grade-level phonics and word 
analysis skills in decoding words both in 
isolation and in text. CA 
Decode regularly spelled two-syllable words 
with long vowels. 

TE: U3 T141a-141b P 
U4 T207a-207b P 
U5 T263k-263l 

RF.2.3d Know and apply grade-level phonics and word 
analysis skills in decoding words both in 
isolation and in text. CA 
Decode words with common prefixes and 
suffixes. 

TE: U7 T403j INT 
U7 T408e P 
U8 T471k-471l DSWW 
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Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

RF.2.3e Know and apply grade-level phonics and word 
analysis skills in decoding words both in 
isolation and in text. CA 
Identify words with inconsistent but common 
spelling-sound correspondences. 

TE: U4 T199k-199l DSWW 
U6 T373a-373b P 
U7 T429g-429h DSWW 

RF.2.3f Know and apply grade-level phonics and word 
analysis skills in decoding words both in 
isolation and in text. CA 
Recognize and read grade-appropriate 
irregularly spelled words. 

TE: U1 T22b HFW 
U3 T141c HFW 
U8 T495g-495h DSWW 

Fluency 

RF.2.4a Read with sufficient accuracy and fluency to 
support comprehension. 
Read on-level text with purpose and 
understanding. 

TE: U1 T40-41 F 
U3 T138g DCR 
U5 T263j R 
U7 T408a F 

SE: 40-41 

RF.2.4b Read with sufficient accuracy and fluency to 
support comprehension. 
Read on-level text orally with accuracy, 
appropriate rate, and expression on successive 
readings. 

TE: U2 T65j CC 
U6 T331j CC 
U8 T484-485 F 

SE: 484-485 

RF.2.4c Read with sufficient accuracy and fluency to 
support comprehension. 
Use context to confirm or self-correct word 
recognition and understanding, rereading as 
necessary. 

TE: U1 T56-57 RRA 
U3 T168g DCR 
U5 T268g DCR 

SE: 56-57 
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Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

WRITING 

Text Types and Purposes 

W.2.1 Write opinion pieces in which they introduce the 
topic or book they are writing about, state an 
opinion, supply reasons that support the 
opinion, use linking words (e.g., because, and, 
also) to connect opinion and reasons, and 
provide a concluding statement or section. 

TE: U4 T258-260 WP 
U6 T394-395 W 
U8 T503g W 

SE: 258-260, 394-395 

W.2.2 Write informative/explanatory texts in which they 
introduce a topic, use facts and definitions to 
develop points, and provide a concluding 
statement or section. 

TE: U2 T128-131 WP 
U5 T326-328 WP 
U8 T503g W 

SE: 128-131, 326-328 

W.2.3 Write narratives in which they recount a well-
elaborated event or short sequence of events, 
include details to describe actions, thoughts, 
and feelings, use temporal words to signal event 
order, and provide a sense of closure. 

TE: U3 T156g-157 W 
U3 T194-197 WP 
U6 T399-401 WP 

SE: 194-197, 399-401 

Production and Distribution of Writing 

W.2.4 With guidance and support from adults, 
produce writing in which the development 
and organization are appropriate to task and 
purpose. (Grade-specific expectations for 
writing types are defined in standards 1–3 
above.) CA 

TE: U1 T58h W 
U5 T326-329 WP 
U8 T538-541 WP 

SE: 326-329, 538-541 

W.2.5 With guidance and support from adults and 
peers, focus on a topic and strengthen writing 
as needed by revising and editing. 

TE: U1 T60 WP 
U2 T128-131 WP 
U3 T133i W 

SE: 60, 128-131 
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W.2.6 With guidance and support from adults, use a 
variety of digital tools to produce and publish 
writing, including in collaboration with peers. 

TE: U4 T199i W 
U5 T286 W 
U7 T469 WP 

SE: 286, 469 

Research to Build and Present Knowledge 

W.2.7 Participate in shared research and writing 
projects (e.g., read a number of books on a 
single topic to produce a report; record science 
observations). 

TE: U1 T36-37 W 
U5 T326-329 WP 
U7 T408d W 

SE: 36-37, 326-329 

W.2.8 Recall information from experiences or gather 
information from provided sources to answer a 
question. 

TE: U1 T22 W 
U2 T128-131 WP 
U8 T478-479 W 

SE: 22, 128-131, 478-479 

W.2.9 (Begins in grade 4) 

Range of Writing 

W.2.10 Write routinely over extended time frames 
(time for research, reflection, and revision) 
and shorter time frames (a single sitting or a 
day or two) for a range of discipline-specific 
tasks, purposes, and audiences. CA 

TE: U4 T258-261 WP 
U5 T326-329 WP 
U7 T464 W 
U8 T508-509 W 

SE: 258-261, 326-329, 464, 508-509 
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SPEAKING AND LISTENING 

Comprehension and Collaboration 

SL.2.1a Participate in collaborative conversations with 
diverse partners about grade 2 topics and texts 
with peers and adults in small and larger 
groups. 

Follow agreed-upon rules for discussions (e.g., 
gaining the floor in respectful ways listening to 
others with care, speaking one at a time about 
the topics and texts under discussion). 

TE: U3 T199 UP 
U4 T250 AT 
U5 T266 AT 

SE: 199, 250, 266 

SL.2.1b Participate in collaborative conversations with 
diverse partners about grade 2 topics and texts 
with peers and adults in small and larger 
groups. 

Build on others’ talk in conversations by linking 
their comments to the remarks of others. 

TE: U1 T30n AT 
U4 T229a AT 
U8 T495e S/L 

SL.2.1c Participate in collaborative conversations with 
diverse partners about grade 2 topics and texts 
with peers and adults in small and larger 
groups. 

Ask for clarification and further explanation as 
needed about the topics and texts under 
discussion. 

TE: U2 T91f CrCu 
U5 T286e AT 
U7 T403i S/L 

SL.2.2a Recount or describe key ideas or details from a 
text read aloud or information presented orally 
or through other media. 

Give and follow three- and four-step oral 
directions. CA 

TE: U2 T88e VP 
U4 T205 AT 
U6 T334 AT 

SE: 205, 334 

SL.2.3 Ask and answer questions about what a 
speaker says in order to clarify comprehension, 
gather additional information, or deepen 
understanding of a topic or issue. 

TE: U5 T289e 
U4 T258-260 WP 
U8 T495e S/L 

SE: 258-260 
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Presentation of Knowledge and Ideas 

SL.2.4a Tell a story or recount an experience with 
appropriate facts and relevant, descriptive 
details, speaking audibly in coherent sentences. 

Plan and deliver a narrative presentation 
that: recounts a well-elaborated event, 
includes details, reflects a logical sequence, 
and provides a conclusion. CA 

TE: U6 T401 WP 
U8 T538-541 WP 
U8 T543 UP 

SE: 401, 538-541, 543 

SL.2.5 Create audio recordings of stories or poems; 
add drawings or other visual displays to stories 
or recounts of experiences when appropriate to 
clarify ideas, thoughts, and feelings. 

TE: U1 T31h CrCu 
U3 T167a TT 
U8 T492e AT 
U8 T495e S/L 

SL.2.6 Produce complete sentences when appropriate 
to task and situation in order to provide 
requested detail or clarification. (See grade 2 
Language standards 1 and 3 for specific 
expectations.) 

TE: U1 T7 AT 
U5 T297g S/L 
U6 T367k DG 

SE: 7 

LANGUAGE 

Conventions of Standard English 

L.2.1a Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking. 
Use collective nouns (e.g., group). 

TE: U1 T25i-25j DG 
U1 T30h W 
U1 T30n WrU 
U1 T31a C 

L.2.1b Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking. 
Form and use frequently occurring irregular 
plural nouns (e.g., feet, children, teeth, mice, 
fish). 

TE: U1 T25i-25j DG 
R31 
RT1.6 [ngreach.com] 
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L.2.1c Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking. 
Use reflexive pronouns (e.g., myself, ourselves). 

TE: U6 T389i DG 
U7 T389j DG 
U7 T396 W 

SE: 394-395, 396 

L.2.1d Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking. 
Form and use the past tense of frequently 
occurring irregular verbs (e.g., sat, hid, told). 

TE: U2 T99l DG 
U7 T429i-429j DG 
U7 T434-435 DLA 

SE: 434-435 

L.2.1e Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking. 
Use adjectives and adverbs, and choose 
between them depending on what is to be 
modified. 

TE: U3 T133m-133n DG 
U3 T159i-159j DG 
U3 T163a W 

L.2.1f Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking. 
Produce, expand, and rearrange complete 
simple and compound sentences (e.g., The boy 
watched the movie; The little boy watched the 
movie; The action movie was watched by the 
little boy). 

TE: U4 T199m-199n DG 
U5 T263m-263n DG 
U6 T399-401 WP 

SE: 399-401 

L.2.1g Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking. 
Create readable documents with legible 
print. CA 

TE: Handbook 615-619 
Handbook 564 
U8 T541 WP 

SE: 541 
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L.2.2a Demonstrate command of the conventions of 
standard English capitalization, punctuation, 
and spelling when writing. 
Capitalize holidays, product names, and 
geographic names. 

TE: U1 T31k DG 
U1 T34d DLA 
U1 T53i-53j DG 

L.2.2b Demonstrate command of the conventions of 
standard English capitalization, punctuation, 
and spelling when writing. 
Use commas in greetings and closings of 
letters. 

TE: U3 T199 UP 
U6 T389e W 
U7 T429e W 

SE: 199 

L.2.2c Demonstrate command of the conventions of 
standard English capitalization, punctuation, 
and spelling when writing. 
Use an apostrophe to form contractions and 
frequently occurring possessives. 

TE: U1 T22b P 
U2 T119b P 
U4 T223h DSWW 

L.2.2d Demonstrate command of the conventions of 
standard English capitalization, punctuation, 
and spelling when writing. 
Generalize learned spelling patterns when 
writing words (e.g., cage  badge; boy  boil). 

TE: U1 T25g-25h DSWW 
U4 T223g-223h DSWW 
U8 T473d HFW 

L.2.2e Demonstrate command of the conventions of 
standard English capitalization, punctuation, 
and spelling when writing. 
Consult reference materials, including beginning 
dictionaries, as needed to check and correct 
spellings. 

TE: U2 T91q VSt 
U5 T265c 
U7 T430 VSt 

SE: 92, 430 

Knowledge of Language 

L.2.3a Use knowledge of language and its conventions 
when writing, speaking, reading, or listening. 
Compare formal and informal uses of English. 

TE: U8 T474 AT 
U5 T266 AT 
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Vocabulary Acquisitions and Use 

L.2.4a Determine or clarify the meaning of unknown 
and multiple-meaning words and phrases based 
on grade 2 reading and content, choosing 
flexibly from an array of strategies. 
Use sentence-level context as a clue to the 
meaning of a word or phrase. 

TE: U6 T390 VSt 
U7 T460 VSt 
U7 T462-463 RRA 

SE: 390, 460, 462-463 

L.2.4b Determine or clarify the meaning of unknown 
and multiple-meaning words and phrases based 
on grade 2 reading and content, choosing 
flexibly from an array of strategies. 
Determine the meaning of the new word formed 
when a known prefix is added to a known word 
(e.g., happy/unhappy, tell/retell). 

TE: U6 T357e VSt 
U6 T365f VP 
U8 T528 VSt 

SE: 358, 528 

L.2.4c Determine or clarify the meaning of unknown 
and multiple-meaning words and phrases based 
on grade 2 reading and content, choosing 
flexibly from an array of strategies. 
Use a known root word as a clue to the meaning 
of an unknown word with the same root (e.g., 
addition, additional). 

TE: U4 T199i L&V 
U8 T535f VP 
U8 T536m VP 

L.2.4d Determine or clarify the meaning of unknown 
and multiple-meaning words and phrases based 
on grade 2 reading and content, choosing 
flexibly from an array of strategies. 
Use knowledge of the meaning of individual 
words to predict the meaning of compound 
words (e.g., birdhouse, lighthouse, housefly; 
bookshelf, notebook, bookmark). 

TE: U4 T255a P 
U5 T295e VP 
U5 T296e VP 
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L.2.4e Determine or clarify the meaning of unknown 
and multiple-meaning words and phrases based 
on grade 2 reading and content, choosing 
flexibly from an array of strategies. 
Use glossaries and beginning dictionaries, both 
print and digital, to determine or clarify the 
meaning of words and phrases in all content 
areas. CA 

TE: U1 T30m VP 
U7 T430 VSt 
U8 T496 VSt 

SE: 430, 496 

L.2.5a Demonstrate understanding of word 
relationships and nuances in word meanings. 
Identify real-life connections between words and 
their use (e.g., describe foods that are spicy or 
juicy). 

TE: U2 T100-101 SV 
U4 T227f VP 
U4 T247e VP 

SE: 101 

L.2.5b Demonstrate understanding of word 
relationships and nuances in word meanings. 
Distinguish shades of meaning among closely 
related verbs (e.g., toss, throw, hurl) and closely 
related adjectives (e.g., thin, slender, skinny, 
scrawny). 

TE: U1 T29f VP 
U4 T255e VP 
U6 T337 AT 

SE: 337 

L.2.6 Use words and phrases acquired through 
conversations, reading and being read to, and 
responding to texts, including using adjectives 
and adverbs to describe (e.g., When other kids 
are happy that makes me happy). 

TE: U2 T68-69 SV 
U4 T202-203 SSV 
U8 T474-475 SSV 

SE: 69, 203, 475 

Appendix 

See NGL_MASTER_Codingdoc_CA2015adopt_FNL 
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Publisher: National Geographic Learning Program 2: CA ELD Standards 

Program Title: Reach for Reading Grade 2 

Components: Teacher’s Edition (TE), Academic Flip Charts, EL Resources, Practice Masters 

Part 2 – Standards Map for Program 2 Basic ELA/ELD, Kindergarten Through Grade Eight 
Grade Two – California English Language Development Standards 

The California English Language Development Standards (CA ELD Standards) describe the key knowledge, skills, and abilities in core areas of 
English language development that students learning English as a new language need in order to access, engage with, and achieve in grade�level 
academic content, with particular alignment to the key knowledge, skills, and abilities for achieving college� and career�readiness described in the 
Common Core State Standards for ELA. However, the CA ELD Standards do not repeat the Common Core State Standards for ELA, or represent ELA 
content at lower levels of achievement or rigor. Rather, the CA ELD Standards are designed to provide challenging content in English language 
development for ELs to gain proficiency in a range of rigorous academic English language skills. The CA ELD Standards are not intended to replace 
the Common Core State Standards for ELA but instead to amplify the language knowledge, skills and abilities of those Common Core State Standards 
that are critical in order for ELs to simultaneously be successful in school while they are developing English. 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

PART I: INTERACTING IN MEANINGFUL WAYS 

A. Collaborative 

1. Exchanging information and ideas 

PI.2.1.Em Contribute to conversations and express ideas by U1 BP 19 
asking and answering yes�no and wh� questions U1 T1n AT (Day 2) 
and responding using gestures, words, and learned U1 T31m AT (Day 1), T32
phrases. U5 T263o AT (Day 1 & 2), T266 

U5 T289k AT 

PI.2.1.Ex Contribute to class, group, and partner discussions, U1 BP 10 
including sustained dialogue, by listening attentively, U1 T1n AT (Day 2) 
following turn�taking rules, asking relevant U1 T31m AT (Day 1), T32
questions, affirming others, and adding relevant 
information. 

U5 T263o AT (Day 1 & 2), T266 

PI.2.1.Br Contribute to class, group, and partner discussions, U1 BP 20 
including sustained dialogue, by listening attentively, U6 T389k AT 
following turn‐taking rules, asking relevant U6 T389l AT 
questions, affirming others, adding pertinent U6 T396n 
information, building on responses, and providing 
useful feedback. 

U8 T495l AT, T503a 
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Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

2. Interacting via written English 

PI.2.2.Em Collaborate with peers on joint writing projects of U1 T23 Diff 
short informational and literary texts, using U2 T70d Diff 
technology where appropriate for publishing, 
graphics, etc. 

U2 T89 Diff 

PI.2.2.Ex Collaborate with peers on joint writing projects of U1 T60–T63 WP 
longer informational and literary texts, using U2 T128–T131 WP 
technology where appropriate for publishing, 
graphics, etc. 

U3 T194–T197 WP 

PI.2.2.Br Collaborate with peers on joint writing projects of a U1 T60–T63 WP 
variety of longer informational and literary texts, U2 T128–T131 WP 
using technology where appropriate for publishing, 
graphics, etc. 

U3 T194–T197 WP 

3. Offering opinions 

PI.2.3.Em Offer opinions and negotiate with others in U1 BP 20 
conversations using learned phrases (e.g., I think X.), U4 T229m AT (Day 1), T230 
as well as open responses, in order to gain and/or U4 T261d 
hold the floor. U8 T503m AT (Day 2) 

PI.2.3.Ex Offer opinions and negotiate with others in U1 BP 10, BP 20 
conversations using an expanded set of learned U4 T229m AT (Day 1), T230 
phrases (e.g., I agree with X, but X.), as well as open U4 T261d 
responses, in order to gain and/or hold the floor, 
provide counterarguments, etc. 

U8 T503m AT (Day 2) 

PI.2.3.Br Offer opinions and negotiate with others in U4 T261d 
conversations using a variety of learned phrases U8 T503m AT (Day 2) 
(e.g., That’s a good idea, but X), as well as open 
responses, in order to gain and/or hold the floor, 
provide counter�arguments, elaborate on an idea, 
etc. 

U8 T541d OLP 
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Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

4. Adapting language choices 

PI.2.4.Em Recognize that language choices (e.g., vocabulary) U3 T159k AT 
vary according to social setting (e.g., playground 
versus classroom) with substantial support from 
peers or adults. 

U8 T495k AT 

PI.2.4.Ex Adjust language choices (e.g., vocabulary, use of U3 T159k AT 
dialogue, etc.) according to purpose (e.g., U8 T495k AT 
persuading, entertaining), task, and audience (e.g., 
peers versus adults) with moderate support from 
peers or adults. 

U8 T541c 

PI.2.4.Br Adjust language choices according to purpose (e.g., U3 T159k AT 
persuading, entertaining), task, and audience (e.g., U8 T495k AT 
peer�to�peer versus peer�to�teacher) with light 
support from peers or adults. 

U8 T541c 

B. Interpretive 

5. Listening actively 

PI.2.5.Em Demonstrate active listening to read�alouds and oral U1 BP 23 
presentations by asking and answering basic U1 T53k AT 
questions with oral sentence frames and substantial U2 T91l C 
prompting and support. U5 T329c MLS 

U8 T429k AT, T527k RRA, T535g 

PI.2.5.Ex Demonstrate active listening to read�alouds and oral U1 T53k AT 
presentations by asking and answering detailed U5 T329c MLS 
questions with oral sentence frames and occasional U7 T429k RRA  
prompting and support. U8 T527k RRA, T435F, T535g 
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PI.2.5.Br Demonstrate active listening to read�alouds and oral U1 T53k AT 
presentations by asking and answering detailed U5 T329c MLS 
questions with minimal prompting and light support. U7 T429k RRA 

U8 T527k RRA, T435F, T535g 

6. Reading/viewing closely 

PI.2.6.Em Describe ideas, phenomena (e.g., plant life cycle), U1 T1n C, T5a 
and text elements (e.g., main idea, characters, U2 T65o C, T69a 
events) based on understanding of a select set of 
grade�level texts and viewing of multimedia with 
substantial support. 

U5 T263o C, T267a 

PI.2.6.Ex Describe ideas, phenomena (e.g., how earthworms U1 T1n C, T5a 
eat), and text elements (e.g., setting, events) in U2 T65o C, T69a 
greater detail based on understanding of a variety of 
grade�level texts and viewing of multimedia with 
moderate support. 

U5 T263o C, T267a 

PI.2.6.Br Describe ideas, phenomena (e.g., erosion), and text U2 T65o C, T69a 
elements (e.g., central message, character traits) U5 T263o C, T267a 
using key details based on understanding of a variety 
of grade�level texts and viewing of multimedia with 
light support. 

U6 T331o C, T335a 

7. Evaluating language choices 

PI.2.7.Em Describe the language writers or speakers use to U1 T6c Diff, T51e 
present an idea (e.g., the words and phrases used to U1 T31n RRA 
describe a character) with prompting and substantial U6 T367n SR 
support. U6 T375-T384-T385 

PI.2.7.Ex Describe the language writers or speakers use to U2 T99n SR 
present or support an idea (e.g., the author’s choice U2 T107-T116-T117 
of vocabulary or phrasing to portray characters, U2 T121k RRA, T125g 
places, or real people) with prompting and moderate U6 T367n SR 
support. U6 T375-T384-T385 
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Standard Reviewer Comments, 
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PI.2.7.Br Describe how well writers or speakers use specific 
language resources to support an opinion or present 
an idea (e.g., whether the vocabulary used to present 
evidence is strong enough) with light support. 

U2 T121k RRA, T125g 
U6 T367n SR 
U6 T375-T384-T385 
U8 T503n SR 
U8 T511-T524-T525 

8. Analyzing language choices 

PI.2.8.Em Distinguish how two different frequently�used words 
(e.g., describing a character as happy versus angry) 
produce a different effect on the audience. 

U1 T25l IRA 
U1 T30e-T30f 
U5 T319l IRA 
U5 T324e-T324g 
U6 T331p RRA, T354f 

PI.2.8.Ex Distinguish how two different words with similar 
meaning (e.g., describing a character as happy 
versus ecstatic) produce shades of meaning and 
different effects on the audience. 

U2 T91l IRA, T98e-T98g 
U2 T121l IRA, T126e-T126g 
U5 T319l IRA, T324e-T324g 

PI.2.8.Br Distinguish how multiple different words with similar 
meaning (e.g., pleased versus happy versus ecstatic, 
heard or knew versus believed) produce shades of 
meaning and different effects on the audience. 

U2 T91l IRA, T98e-T98g 
U2 T121l IRA, T126e-T126g 
U5 T319l IRA, T324e-T324g 

C. Productive 

9. Presenting 

PI.2.9.Em Plan and deliver very brief oral presentations (e.g., 
recounting an experience, retelling a story, 
describing a picture). 

U1 T1o RRI, T24 
U2 T65p RRI, T90 
U2 T91k AT 

PI.2.9.Ex Plan and deliver brief oral presentations on a variety 
of topics (e.g., retelling a story, describing an 
animal). 

U1 T1o RRI, T24 
U2 T65p RRI, T90 
U2 T91k AT 

PI.2.9.Br Plan and deliver longer oral presentations on a 
variety of topics and content areas (e.g., retelling a 
story, recounting a science experiment, describing 
how to solve a mathematics problem). 

U2 T131d 
U7 T469d 
U8 T14d 
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10. Writing 

PI.2.10.Em Write very short literary texts (e.g., story) and U2 T65p W, T89g 
informational texts (e.g., a description of a volcano) U2 T121l W, T126h 
using familiar vocabulary collaboratively with an adult 
(e.g., joint construction of texts), with peers, and 
sometimes independently. 

U8 T495l W, T502h 

PI.2.10.Ex Write short literary texts (e.g., a story) and U2 T65p W, T88g 
informational texts (e.g., an explanatory text U2 T121l W, T126h 
explaining how a volcano erupts) collaboratively with 
an adult (e.g., joint construction of texts), with peers, 
and with increasing independence. 

U8 T495l W, T502h 

PI.2.10.Br Write longer literary texts (e.g., a story) and U2 T128–T131 
informational texts (e.g., an explanatory text U3 T194–T197 
explaining how a volcano erupts) collaboratively with 
an adult (e.g., joint construction), with peers and 
independently. 

U6 T398–T401 

11. Supporting opinions 

PI.2.11.Em Support opinions by providing good reasons and U1 BP10 
some textual evidence or relevant background U3 T187l W, T192h 
knowledge (e.g., referring to textual evidence or U8 T503m AT (Day 2) 
knowledge of content). U8 T541d 

PI.2.11.Ex Support opinions by providing good reasons and U1 BP 10 
increasingly detailed textual evidence (e.g., providing U8 T503m AT (Day 2) 
examples from the text) or relevant background U8 T527l W, T536h 
knowledge about the content. U8 T541d 

PI.2.11.Br Support opinions or persuade others by providing U1 BP 10 
good reasons and detailed textual evidence (e.g., U5 T319l W, T324h 
specific events or graphics from text) or relevant U8 T495l W 
background knowledge about the content. U8 T502h, T503m AT (Day 2) 

U8 T541d 
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12. Selecting language resources 

PI.2.12.Em a) Retell texts and recount experiences using key 
words. 
b) Use a select number of general academic and 
domain�specific words to add detail (e.g., adding the 
word generous to describe a character, using the 
word lava to explain volcanic eruptions) while 
speaking and writing. 

a) 
U2 T65p RRI, T90 
U3 T133p RRI, T158 
U7 T437m AT (Day 1), T438 

b) 
U1 T25l IRA, T30e-T30f 
U7 T429l W, T436h 
U8 T527l IRA, T536e-T536g 

PI.2.12.Ex a) Retell texts and recount experiences using 
complete sentences and key words. 
b) Use a growing number of general academic and 
domain�specific words in order to add detail, create 
an effect (e.g., using the word suddenly to signal a 
change), or create shades of meaning (e.g., scurry 
versus dash) while speaking and writing. 

a) 
U2 T65p RRI, T90 
U3 T133p RRI, T158 
U7 T437m AT (Day 1), T438 

b) 
U1 T25l IRA, T30e-T30f 
U2 T91l IRA, T98e-T98g 
U7 T429l W, T436h 

PI.2.12.Br a) Retell texts and recount experiences using 
increasingly detailed complete sentences and key 
words. 
b) Use a wide variety of general academic and 
domain�specific words, synonyms, antonyms, and 
non�literal language (e.g., He was as quick as a 
cricket.) to create an effect, precision, and shades of 
meaning while speaking and writing. 

a) 
U2 T65p RRI, T90 
U3 T133p RRI, T158 
U4 T199p RRI, T222 

b) 
U1 T25l IRA, T30e-T30f 
U2 T91l IRA, T98e-T98g 
U7 T429l W, T436h 
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PART II: LEARNING ABOUT HOW ENGLISH 
WORKS 

A. Structuring Cohesive Texts 

1. Understanding text structure 

PII.2.1.Em Apply understanding of how different text types are U1 T25l C, T30m 
organized to express ideas (e.g., how a story is U2 T65o C, T69a 
organized sequentially) to comprehending and 
composing texts in shared language activities guided 
by the teacher, with peers, and sometimes 
independently. 

U7 T437m C, T439a 

PII.2.1.Ex Apply understanding of how different text types are U1 T25l C, T30m 
organized to express ideas (e.g., how a story is U2 T65o C, T69a 
organized sequentially with predictable stages versus 
how an information report is organized by topic and 
details) to comprehending texts and composing texts 
with increasing independence. 

U7 T437m C, T439a 

PII.2.1.Br Apply understanding of how different text types are U1 T25l C, T30m 
organized predictably to express ideas (e.g., a U2 T65o C, T69a 
narrative versus an informative/explanatory text 
versus an opinion text) to comprehending and writing 
texts independently. 

U7 T437m C, T439a 

2. Understanding cohesion 

PII.2.2.Em Apply basic understanding of how ideas, events, or U3 T165m C, T167a 
reasons are linked throughout a text using more U4 T229m C, T231a 
everyday connecting words or phrases (e.g., today, 
then) to comprehending and composing texts in 
shared language activities guided by the teacher, 
with peers, and sometimes independently. 

U4 T229n W, T247f 
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PII.2.2.Ex Apply understanding of how ideas, events, or U3 T159k RRA, T163g 
reasons are linked throughout a text using a growing U3 T165m C, T167a 
number of connecting words or phrases (e.g., after a 
long time, first/next) to comprehending texts and 
writing texts with increasing independence. 

U4 T229m C, T231a 

PII.2.2.Br Apply understanding of how ideas, events, or U3 T159k RRA, T163g 
reasons are linked throughout a text using a variety U3 T165m C, T167a 
of connecting words or phrases (e.g., for example, 
after that, suddenly) to comprehending and writing 
texts independently. 

U4 T229m C, T247f 

B. Expanding & Enriching Ideas 

3. Using verbs and verb phrases 

PII.2.2.Em a) Use frequently used verbs (e.g., walk, run) and 
verb types (e.g., doing, saying, being/having, 
thinking/feeling) in shared language activities guided 
by the teacher and sometimes independently. 
b) Use simple verb tenses appropriate for the text 
type and discipline to convey time (e.g., simple past 
for recounting an experience) in shared language 
activities guided by the teacher and sometimes 
independently. 

a) 
U2 T65m Diff 
U4 T249i Diff 
U7 T429l W, T436h 

b) 
U2 T99m DG, T105 
U3 T185d Diff 
U7 T403m Diff 

PII.2.2.Ex a) Use a growing number of verb types (e.g., doing, 
saying, being/having, thinking/feeling) with increasing 
independence. 
b) Use a growing number of verb tenses appropriate 
for the text type and discipline to convey time (e.g., 
simple past tense for retelling, simple present for a 
science description) with increasing independence. 

a) 
U2 T65m Diff 
U4 T249i Diff 
U7 T429l W, T436h 

b) 
U2 T99m DG, T105 
U3 T185d Diff 
U7 T403m Diff 
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PII.2.2.Br a) Use a variety of verb types (e.g., doing, saying, 
being/having, thinking/feeling) independently. 
b) Use a wide variety of verb tenses appropriate for 
the text type and discipline to convey time (e.g., 
simple present for a science description, simple 
future to predict) independently. 

a) 
U2 T65m 
U4 T249i  
U7 T429l W, T436h 

b) 
U2 T99m DG, T105 
U3 T185d Diff 
U7 T403m 

4. Using nouns and noun phrases 

PII.2.4.Em Expand noun phrases in simple ways (e.g., adding a 
familiar adjective to describe a noun) in order to 
enrich the meaning of sentences and to add details 
about ideas, people, things, etc., in shared language 
activities guided by the teacher and sometimes 
independently. 

U3 T133m DG 
U5 T287 Diff 
U7 T429l W, T436h 

PII.2.4.Ex Expand noun phrases in a growing number of ways 
(e.g., adding a newly learned adjective to a noun) in 
order to enrich the meaning of sentences and to add 
details about ideas, people, things, etc., with 
increasing independence. 

U3 T133m DG 
U5 T287 Diff 
U7 T429l W, T436h 

PII.2.4.Br Expand noun phrases in a variety of ways (e.g., 
adding comparative/superlative adjectives to nouns) 
in order to enrich the meaning of phrases/sentences 
and to add details about ideas, people, things, etc., 
independently. 

U3 T133m DG 
U5 T287 
U7 T429l W, T436h 
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5. Modifying to add details 

PII.2.5.Em Expand sentences with frequently used adverbials U6 T400 Diff 
(e.g., prepositional phrases, such as at school, with U7 T437n W, T457f  
my friend) to provide details (e.g., time, manner, 
place, cause) about a familiar activity or process in 
shared language activities guided by the teacher and 
sometimes independently. 

U8 T471p W, T493 

PII.2.5.Ex Expand sentences with a growing number of U6 T400 Diff 
adverbials (e.g., adverbs, prepositional phrases) to U7 T437n W, T457f  
provide details (e.g., time, manner, place, cause) 
about a familiar or new activity or process with 
increasing independence. 

U8 T471p W, T493 

PII.2.5.Br Expand sentences with a variety of adverbials (e.g., U3 T165k (Day 2) 
adverbs, adverb phrases, prepositional phrases) to U7 T437n W, T457f  
provide details (e.g., time, manner, place, cause) 
independently. 

U8 T471p W, T493 

C. Connecting & Condensing Ideas 

6. Connecting ideas 

PII.2.6.Em Combine clauses in a few basic ways to make U2 T65p W, T88g 
connections between and to join ideas (e.g., creating U2 T99n W, T119f 
compound sentences using and, but, so) in shared 
language activities guided by the teacher and 
sometimes independently. 

U5 T297m DG, T303 

PII.2.6.Ex Combine clauses in an increasing variety of ways to U2 T65p W, T88g 
make connections between and to join ideas, for U2 T99n W, T119f 
example, to express cause/effect (e.g., She jumped 
because the dog barked) with increasing 
independence. 

U5 T297m DG, T303 
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PII.2.6.Br Combine clauses in a wide variety of ways (e.g., 
rearranging complete simple to form compound 
sentences) to make connections between and to join 
ideas (e.g., The boy was hungry. The boy ate a 
sandwich. �> The boy was hungry so he ate a 
sandwich.) independently. 

U2 T65p W, T88g 
U2 T99n W, T119f 
U5 T297m DG, T303 

7. Condensing ideas 

PII.2.7.Em Condense clauses in simple ways (e.g., changing: 
It’s green. It’s red. �> It’s green and red.) to create 
precise and detailed sentences in shared language 
activities guided by the teacher and sometimes 
independently. 

U1 T1o W, T23 
U1 T31n W, T51f 
U8 T503n W, T525f 

PII.2.7.Ex Condense clauses in a growing number of ways 
(e.g., through embedded clauses as in, It’s a plant. 
It’s found in the rainforest. �> It’s a green and red 
plant that’s found in the rainforest.) to create precise 
and detailed sentences with increasing 
independence. 

U1 T1o W, T23 
U1 T31n W, T51f 
U8 T503n W, T525f 

PII.2.7.Br Condense clauses in a variety of ways (e.g., through 
embedded clauses and other condensing as in, It’s a 
plant. It’s green and red. It’s found in the tropical 
rainforest. �> It’s a green and red plant that’s found in 
the tropical rainforest.) to create precise and detailed 
sentences independently. 

U1 T1o W, T23 
U1 T31n W, T51f 
U8 T503n W, T525f 
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Part III: Using Foundational Literacy Skills 

Foundational Literacy Skills (See Appendix A-
Grade Two): 

Literacy in an Alphabetic Writing System 

 Print concepts 

 Phonological awareness 

 Phonics & word recognition 

 Fluency 

In the USA TE 
T28, T30, T31a, T121a 

[Differentiate / Language Transfer] 
R4‐R27 [Cumulative Word List] 

Reach for Reading G2 TE 
G2U1: T35, R50‐R65 [Language 

Transfer Charts] 
Appendix 

See NGL Master CodingDoc_CA2015adopt_FNL 

California Department of Education 
Posted September 2014 
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MASTER ACRONYM CHART CA ADOPTION 2015 - Reach Inside 

Reach Digital: NGReach.com XYZ(XYZ = online component) 
Inside: mNG = my NG connect 

A-E 
AHB = Assessment Handbook 
AOYO = Apply On Your Own 
APK = Activate Prior Knowledge 
AR = Active Reading 
AT= Academic Talk 
ATFC= Academic Talk Flip Chart 
AV = Academic Vocabulary 
BB = Build Background 
BBRA = Big Book Read Aloud 
BBV = Build Background Videos 
BC = Build Comprehension 
Bib = Bibliography 
BKT = Book Talk 
BP = Best Practice 
BPM = Bingo Practice Master 
BQ = Big Question 
BT = Benchmark Tests 
BTM = Benchmark Test Masters 
BV = Basic Vocabulary 
BYMO = Before You Move On 
C = Comprehension 
C&R = Check and Reteach 

mNG SR = myNGconnect Student Resources 
mNG TR = myNGconnect Teacher Resource Directory 

E-N 
E&P = Edit and Proofread 
EGQ = Explore the Guiding Question 
ELDC = ELD Correlation 
ELGT = English Language Gains Test 
ELRe = EL Resource 
EM = End Matter 
ENG = Engage 
ER = Extended Reading 
eVis = eVisuals 
eVisEL = eVisuals for English Learners 
FL= Fluency 
Fam = online family newsletters 
FM = Front Matter ( A: Tiii FM) 
FOG = Focus on Genre 
FOR = Focus on Reading 
FOV = Focus on Vocabulary 
FR = Fluency Routine 
FS = Focus Strategy 
FST = Foundational Skills Test 
FT = Folk Tales 
G1U4 = TE Grade 1 Unit 4 
GF = Grammar Focus 

CAC = Content Area Connections (or Connect Across Cur GG = Genres at a Glance 
CAT = Compare/Connect Across Texts 
CAV = Content Area Vocabulary 
CC = Comprehension Coach 
CC Corr= CA CC ELA Correlation 
CGQ = Connect to the Guiding Question 
CK = Check Understanding 
CLib = Content Library 
CON = Connect 
Coop = Cooperative Learning 
CoP = Concepts of Print 
CP = Cultural Perspectives 
CR = Close Reading 
CrCu = Cross Curricular 
CS CON = Community-School Connection 
CT = Critical Thinking 
CV = Critical viewing 
CxT = Complex Text 
CxTL = Complex Text Library Overview 
DCR= Decodable Reading 
DELS = Daily English Learner Support 
DG = Daily Grammar 
DG&W = Daily Grammar and Writing 
Diff = Differentiate 
DLA = Daily Language Arts 
DR = Draft 
DSWW = Daily Spelling and Word Work 
DWS = Daily Writing Skills 

GR = Grammar Review 
GW = Grammar Workout 
HFW = High Frequency Words 
HIW = How It Works 
HS CON = HS Connection 
IG = Introduce Genre 
IL = Inside Library 
INT = Intervention 
INTR = Introduce 
IP = Inside Phonics Kit 
IRA = Interactive Read Aloud 
IUSA = Inside the USA 
IWB = Interactive whiteboard activity XYZ 
L&G = Language & Grammar 
L&V = Language & Vocabulary 
L/S = Listening Speaking 
LA = Literary Analysis 
LD = Language Development 
LF = Language Function 
LL = Leveled Library 
LROL = Leveled Reading Observation Log 
LT = Look into the Text 
M/S = Media/Speaking 
ML = Mini Lesson 
MLS = Multi-level Strategies 
MP = Monitor Progress 
MS = Model Study 
MV = Media/Viewing 
MVN = My Vocab Notebook 
MW = Mechanics Workout 

OLP = online lesson planner 
standards tool = online standards tool 

O-S 
OLP = Online Lesson Planner 
OSL = Out-of-school Literacy 
P = Phonics 
P&P = Preview & Predict 
P&W = Plan and Write 
PA = Phonological Awareness 
PAK = Profile & Answer Key 
PM = Presentation Manual/ Practice Master 
PM TAE = Practice Masters Teacher Annotated Edition 
PP BB = Picture Perfect Word Big Book 
PPC = Phonics Picture Cards 
PR = Practice 
PRE = Preview 
PSG = Selection Reading 
PSR = Publish, Share, and Reflect 
PT = Placement Test 
PTR = Prepare to Read 
PW = Prewrite 
R = Reading 
R&E = Respond and Extend 
R/M = Research/Media 
R/S = Research/Speaking 
R/W = Research/Writing 
RA = Read Aloud 
RAD = Reflect and Discuss 
RBC = Read and Build Comprehension 
RC = Review and Compare 
REV = Revise 
RF = Reading Fluency 
RII = Review and Integrate Ideas 
RIP = Reach Into Phonics 
RIT = Review and Integrate Text 
RMBB = Read With Me Big Books 
ROYO = Read On Your Own Books 
RP = Research Project 
RR = Reflect on Your Reading 
RRA = Reread and Analyze 
RRI = Reread and Integrate 
RRS = Reread and Summarize 
RSS = Ready Set Start pages 
RT = Reteach 
RTL = Response to Literature 
RW = Reading and Writing 
S&C = Share and Compare 
S&S = Scope and Sequence 
S/L = Speaking/Listening 
SB = Science Background 
SE facs = SE facsimlie 
SNS = Strengths & Needs Summary 
SP = Spelling 
SPW = Spelling Workout 
SR = Shared Reading 

S-Z 
SS = Sound Spellings 
SSB = Social Studies Background 
SSC = Sound/Spelling Cards 
StR = Strategic Reading 
SSt = Select a Strategy 
SSV = Social Studies Vocabulary 
SV= Science Vocabulary 
SWB = Student Writing Book 
TA = Teamwork Activities 
TAI = Talk About It 
TB = Theme Books 
TG = Teacher Guide 
TM = Teach/Model 
TOL = Try Out Language 
TT = Talk Together 
ThT = Theme Theater 
TV = Teach Vocabulary 
TxT = Text Talk 
UL = Unit Launch 
UT = Unit Tests 
UP = Unit Projects 
UW = Unit Wrap-Up 
V = Vocabulary 
V&R = View & Respond 
VB = Vocab Builders 
VBS = Vocab Builder Songs 
V/G Vocabulary & Grammar 
V/L Vocabulary & Language 
VP = Vocabulary Practice 
VR = Vocabulary Review (or Routine) 
VS = Vocabulary Study 
VSt = Vocabulary Strategy 
W = Writing 
W&G = Writing and Grammar 
WA = Write About It 
WC = Writer’s Craft 
WGQ = Write About the Guiding Question 
WOD = Write on Demand 
WOp = Writing Option 
WP = Writing Project 
WR = Write 
WrU = Wrap Up 
WS = Writing Strategy 
WU = Warm Up 
WW = Writer’s Workout 

http:NGReach.com
http:NGReach.com
http:NGReach.com
http:NGReach.com
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Publisher: National Geographic Learning Program 2: CA CCSS for ELA 

Program Title: Reach for Reading California Grade 3 

Components: Teacher’s Edition (TE), Academic Flip Charts, EL Resources, Practice Masters 

Part 1 – Standards Map for Program 2 Basic ELA/ELD, Kindergarten Through Grade Eight 
Grade Three – California Common Core State Standards for English Language Arts 

This basic grade-level program provides the comprehensive curriculum in English language arts for kindergarten through grade eight with integration 
of the CA ELD Standards that were adopted by the SBE November 2012. It provides the foundation for instruction and is intended to ensure that all 
students master the CA CCSS for ELA and the corresponding CA ELD Standards, and includes materials necessary for designated English language 
development instruction. Publishers may submit any combination of grade levels in this program category, although no partial grade levels may be 
submitted. 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

LITERATURE 

Key Ideas and Details 

RL.3.1 Ask and answer questions to demonstrate 
understanding of a text, referring explicitly to the 
text as the basis for the answers. 

TE: U2 T77  
U2 T80-81 RBC 
U3 T148 C 
U4 T237 W 
U7 T464 AT 

SE: 83, 94,148-149, 266, 462 

RL.3.2 Recount stories, including fables, folktales, and 
myths from diverse cultures; determine the 
central message, lesson, or moral and explain 
how it is conveyed through key details in the 
text. 

TE: U1 T22 AT 
U3 T158 AT 
U4 T222 RBC, T232a RBC 
U4 T264-265 W 
U7 T462 ML 

SE: 26, 165, 230, 233, 265 

RL.3.3 Describe characters in a story (e.g., their traits, 
motivations, or feelings) and explain how their 
actions contribute to the sequence of events. 

TE: U1 T16-17 ML, T25 W 
U5 T284-285 ML 
U5 T294-295 RBC 
U8 T496 RBC 
U8 T497 W 

SE: 21, 25, 285, 299, 497 
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Standard Standard Language Publisher Citations 
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Craft and Structure 

RL.3.4 Determine the meaning of words and phrases 
as they are used in a text, distinguishing literal 
from nonliteral language. (See grade 3
Language standards 4–6 for additional 
expectations.) CA 

TE: U2 T96a C 
U7 T415a C 
U7 T440 ML 
U8 T494-495 ML 

SE: 101, 416, 441, 485 

RL.3.5 Refer to parts of stories, dramas, and poems 
when writing or speaking about a text, using 
terms such as chapter, scene, and stanza; 
describe how each successive part builds on 
earlier sections. 

TE: U4 SG49 
U5 T293, RBC 
U7 T424-425 ML & Word Map 
U7 T431 RBC 
U7 T433 W 

SE: 6, 26, 298, 434 

RL.3.6 Distinguish their own point of view from that of 
the narrator or those of the characters. 

TE: U4 T226 ML 
U4 T228-229 RBC 
U4 T267a-267b C 
U8 T519a-519b 
U8 T267g 

SE: 216, 223, 235, 464 

Integration of Knowledge and Ideas 

RL.3.7 Explain how specific aspects of a text’s 
illustrations contribute to what is conveyed by 
the words in a story (e.g., create mood, 
emphasize aspects of a character or setting). 

TE: U2 T99 ML 
U6 T354-355 W 
U7 T450 AT 
U7 T458 ML 

SE: 354-355, 399, 403 
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Citations, and Questions 
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RL.3.8 (Not applicable to literature) 

RL.3.9 Compare and contrast the themes, settings, and 
plots of stories written by the same author about 
the same or similar characters (e.g., in books 
from a series). 

TE: U2 T69j R 
U4 T233j R 
U4 T239a-239b C 
U4 T267g 
U7 T411j 
U8 T507i W 

Range of Reading and Level of Text 
Complexity 

RL.3.10 By the end of the year, read and comprehend 
literature, including stories, dramas, and poetry, 
at the high end of the grades 2–3 text complexity 
band independently and proficiently. 

TE: U2 T80-81 RBC 
U2 SG43 
U4 T218-219 RBC 
U4 SG43 
U7 T443p CC 
U8 T485a C 
U8 SG19 
[Also see U1 TOC, xxiv-xxxix for Lexile 
progression] 

SE: 80-81, 160-161, 218-219 

INFORMATIONAL TEXT 

Key Ideas and Details 

RI.3.1 Ask and answer questions to demonstrate 
understanding of a text, referring explicitly to the 
text as the basis for the answers. 

TE: U2 T108 C 
U2 T116-117 RBC 
U3 T182-183 RBC 
U7 T468 ML 

SE: 108, 117, 183, 471 

RI.3.2 Determine the main idea of a text; recount the 
key details and explain how they support the 
main idea. 

TE: U2 T128a-128b C 
U3 T193 W 
U4 T248-249 RBC 
U8 T521a C 

SE: 193, 251, 522 
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RI.3.3 Describe the relationship between a series of 
historical events, scientific ideas or concepts, or 
steps in technical procedures in a text, using 
language that pertains to time, sequence, and 
cause/effect. 

TE: U2 T112-113 RBC 
U2 T118-119 W 
U5 T316-317 RBC 
U6 T375a C 

SE: 113, 119, 317, 376 

Craft and Structure 

RI.3.4 Determine the meaning of general academic 
and domain-specific words and phrases in a text 
relevant to a grade 3 topic or subject area. (See 
grade 3 Language standards 4–6 for 
additional expectations.) CA 

TE: U1 T36a AV 
U4 T210 SSV 
U7 T446a AV 
U8 T520 SSV 

SE: 37, 211, 447, 521 

RI.3.5 Use text features and search tools (e.g., key 
words, sidebars, hyperlinks) to locate 
information relevant to a given topic efficiently. 

TE: U2 T116-117 C 
U3 T196a-196b C 
U5 T322 
U5 SG10, SG11 
U6 T386-387 RBC 

SE: 121, 334, 389 

RI.3.6 Distinguish their own point of view from that of 
the author of a text. 

TE: U1 T56a-T56b 
U4 T250-251 ML 
U5 T331 RBC 
U8 T547f-547g 

SE: 59, 62 
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Integration of Knowledge and Ideas 

RI.3.7 Use information gained from illustrations (e.g., 
maps, photographs) and the words in a text to 
demonstrate understanding of the text (e.g., 
where, when, why, and how key events occur). 

TE: U1 T57 RBC 
U3 SG26 
U6 T373a-373b C 
U7 T468 ML 
U8 SG58, SG59 

SE: 178, 185, 255, 321 

RI.3.8 Describe the logical connection between 
particular sentences and paragraphs in a text 
(e.g., comparison, cause/effect, first/second/ 
third in a sequence). 

TE: U1 T54a C 
U3 T190 ML 
U7 T443f-443g C 

SE: 55, 119, 127, 190 

RI.3.9 Compare and contrast the most important points 
and key details presented in two texts on the 
same topic. 

TE: U5 T305a RII 
U7 T442 AT 
U8 T546 RII 

SE: 306, 442, 546 

Range of Reading and Level of Text 
Complexity 

RI.3.10 By the end of the year, read and comprehend 
informational texts, including history/social 
studies, science, and technical texts, at the high 
end of the grades 2–3 text complexity band 
independently and proficiently. 

TE: U1 T48 ML 
U1 SG4, SG7 
U3 T198 RBC 
U4 SG55 
U5 T312 C 
U7 T448 C 
U8 T529 RBC, SG47 

SE: 48, 198, 312, 448, 529 
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FOUNDATIONAL SKILLS 

Phonics and Word Recognition 

RF.3.3a Know and apply grade-level phonics and word 
analysis skills in decoding words both in 
isolation and in text. CA 
Identify and know the meaning of the most 
common prefixes and derivational suffixes. 

TE: U3 T195s VSt 
U8 T481m-481n DSWW 
U8 T507m-507n DSVV 

SE: 196, 234 

RF.3.3b Know and apply grade-level phonics and word 
analysis skills in decoding words both in 
isolation and in text. CA 
Decode words with common Latin suffixes. 

TE: U8 T481l DPI 
U8 T507k-507l DPI 
U8 T519t DPI 

RF.3.3c Know and apply grade-level phonics and word 
analysis skills in decoding words both in 
isolation and in text. CA 
Decode multisyllable words. 

TE: U2 T135c VP 
U3 T165k-T165l DPI 
U3 T165m-T165n DSWW 
U4 T465k-T465l DPI 
U4 T465m-T465n DSWW 
U8 T539i-Y539j DPI 
U8 T539k-T539l DWSS 

SE: 466 

RF.3.3d Know and apply grade-level phonics and word 
analysis skills in decoding words both in 
isolation and in text. CA 
Read grade-appropriate irregularly spelled 
words. 

TE: U2 T69k-69l DPI 
U6 T341k-341l DPI 
U7 T443q-443r DPI 

Fluency 

RF.3.4a Read with sufficient accuracy and fluency to 
support comprehension. 
Read on-level text with purpose and 
understanding. 

TE: U1 T12-13 RBC & F 
U1 T27 F 
U4 T214 C & F 
U4 T233 F 
U7 T452-453 RBC & F 
U7 T465 F 

SE: 27, 233, 465 
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RF.3.4b Read with sufficient accuracy and fluency to 
support comprehension. 
Read on-level prose and poetry orally with 
accuracy, appropriate rate, and expression on 
successive readings. 

TE: U1 T27 F 
U7 T422-423 F, T435 F 
U8 T494-495 F 

SE: 27, 435 

RF.3.4c Read with sufficient accuracy and fluency to 
support comprehension. 
Use context to confirm or self-correct word 
recognition and understanding, rereading as 
necessary. 

TE: U1 T38 C 
U1 T52 RBC 
U6 T405e VP 
U8 T539s VSt 
U8 T547c VP 

SE: 38-39 

WRITING 

Text Types and Purposes 

W.3.1a Write opinion pieces on topics or texts, 
supporting a point of view with reasons. 
Introduce the topic or text they are writing about, 
state an opinion, and create an organizational 
structure that lists reasons. 

TE: U4 T259o-259p DWS 
U4 T268-270 WP 
U5 T336-339 WP 

SE: 268-271, 336-339 

W.3.1b Write opinion pieces on topics or texts, 
supporting a point of view with reasons. 
Provide reasons that support the opinion. 

TE: U4 T259o-259p DWS 
U6 T388-389 W 
U8 T481q-481r DWS 

SE: 268-271 

W.3.1c Write opinion pieces on topics or texts, 
supporting a point of view with reasons. 
Use linking words and phrases (e.g., because, 
therefore, since, for example) to connect opinion 
and reasons. 

TE: U4 T259o-259p DWS 
U8 T516-517 W 

SE: 336-339 
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W.3.1d Write opinion pieces on topics or texts, 
supporting a point of view with reasons. 
Provide a concluding statement or section. 

TE: U4 T268-269 WP 
U5 T327p DWS 
U8 T507b-507c WP 

SE: 268-271 

W.3.2a Write informative/explanatory texts to examine a 
topic and convey ideas and information clearly. 
Introduce a topic and group related information 
together; include illustrations when useful to 
aiding comprehension. 

TE: U3 T195o-195p DWS 
U5 T340 
U6 T395o-395p DWS 

SE: 202-205, 336-338, 340 

W.3.2b Write informative/explanatory texts to examine a 
topic and convey ideas and information clearly. 
Develop the topic with facts, definitions, and 
details. 

TE: U2 T127o-127p DWS 
U3 T203-204 WP 
U7 T443o, T465q-465r DWS 

SE: 202-205, 445 

W.3.2c Write informative/explanatory texts to examine a 
topic and convey ideas and information clearly. 
Use linking words and phrases (e.g., also, 
another, and, more, but) to connect ideas within 
categories of information. 

TE: U3 T141q DWS 
U6 T365q-365r DWS 
U7 T436B, T465q-465r DWS 

SE 202-205 

W.3.2d Write informative/explanatory texts to examine a 
topic and convey ideas and information clearly. 
Provide a concluding statement or section. 

TE: U3 T202-205 WP 

SE: 202-205 

W.3.3a Write narratives to develop real or imagined 
experiences or events using effective technique, 
descriptive details, and clear event sequences. 
Establish a situation and introduce a narrator 
and/or characters; organize an event sequence 
that unfolds naturally. 

TE: U1 T1h Learning Station 
U1 T27a-27d WP 
U4 T233q-233r DWS 
U7 T465b WP 
U8 T507q-507r DWS 

SE: 64-67, 548-550 
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W.3.3b Write narratives to develop real or imagined 
experiences or events using effective technique, 
descriptive details, and clear event sequences. 
Use dialogue and descriptions of actions, 
thoughts, and feelings to develop experiences 
and events or show the response of characters 
to situations. 

TE: U1 T27q-27r DWS 
U4 T233q-T233R DWS 
U5 T290-291 W 
U7 T443w-443x DWS 
U8 T548-T551 WP 

SE: 64-67, 548-550 

W.3.3c Write narratives to develop real or imagined 
experiences or events using effective technique, 
descriptive details, and clear event sequences. 
Use temporal words and phrases to signal event 
order. 

TE: U1 T1p-1q DWS 
U1 T27a-T27b 
U3 T141q-141r DWS 
U3 T165a-165c WP 

SE: 64-67, 548-550 

W.3.3d Write narratives to develop real or imagined 
experiences or events using effective technique, 
descriptive details, and clear event sequences. 
Provide a sense of closure. 

TE: U1 T66 WP 
U8 T539o-539p DWS 
U8 T549-550 

SE: 66, 548-550 

Production and Distribution of Writing 

W.3.4 With guidance and support from adults, produce 
writing in which the development and 
organization are appropriate to task and 
purpose. (Grade-specific expectations for 
writing types are defined in standards 1–3 
above.) 

TE: U1 T33i-33j WP 
U2 T103i-103j WP 
U3 T165a-165d WP 
U4 T207q-207r DWS 

SE: 202-205 

W.3.5 With guidance and support from peers and 
adults, develop and strengthen writing as 
needed by planning, revising, and editing. 
(Editing for conventions should demonstrate 
command of Language standards 1–3 up to and 
including grade 3.) 

TE: U5 T336-339 WP 
U8 T548-550 WP 

SE: 336-339 548-550 
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W.3.6 With guidance and support from adults, use 
technology to produce and publish writing (using 
keyboarding skills) as well as to interact and 
collaborate with others. 

TE: U1 T33i-33l WP 
U3 T195o-195p DWS 
U5 T299a-T299d WP 
U5 T299d WP 

SE: 67, 139, 205, 479 

Research to Build and Present Knowledge 

W.3.7 Conduct short research projects that build 
knowledge about a topic. 

TE: U2 T103y-103z DWS 
U3 T195a-195b RP 
U5 T327a-327b RP 

SE: 340, 341, 481 

W.3.8 Recall information from experiences or gather 
information from print and digital sources; take 
brief notes on sources and sort evidence into 
provided categories. 

TE: U2 T127a-127b RP 
U4 T259a-259b RP 
U7 T435q-435r DWS 

SE: 567-571 

W.3.9 (Begins in grade 4) 

Range of Writing 

W.3.10 Write routinely over extended time frames (time 
for research, reflection, and revision) and 
shorter time frames (a single sitting or a day or 
two) for a range of discipline-specific tasks, 
purposes, and audiences. 

TE: U3 T165a-165d WP 
U5 T310 W 
U6 T406-409 WP 
U8 T522 W 

SE: 141, 310, 406-409, 522 
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SPEAKING AND LISTENING 

Comprehension and Collaboration 

SL.3.1a Engage effectively in a range of collaborative 
discussions (one-on-one, in groups, and 
teacher-led) with diverse partners on grade 3 
topics and texts, building on others’ ideas and 
expressing their own clearly. 

Come to discussions prepared, having read or 
studied required material; explicitly draw on that 
preparation and other information known about 
the topic to explore ideas under discussion. 

TE: U6 T342 
U6 T395s AT 
U7 T413 SB 
U8 T552 AT 

SE: 143, 211, 241, 342, 413, 552, 553 

SL.3.1b Engage effectively in a range of collaborative 
discussions (one-on-one, in groups, and 
teacher-led) with diverse partners on grade 3 
topics and texts, building on others’ ideas and 
expressing their own clearly. 

Follow agreed-upon rules for discussions (e.g., 
gaining the floor in respectful ways, listening to 
others with care, speaking one at a time about 
the topics and texts under discussion). 

TE: U1 BP11-BP14 
U3 T195s AT 
U5 T327s AT 
U7 T411i S/L 

SE: 67, 137, 209 

SL.3.1c Engage effectively in a range of collaborative 
discussions (one-on-one, in groups, and 
teacher-led) with diverse partners on grade 3 
topics and texts, building on others’ ideas and 
expressing their own clearly. 

Ask questions to check understanding of 
information presented, stay on topic, and link 
their comments to the remarks of others. 

TE: U2 T69i S/L 
U2 T127s AT 
U4 T273 UP 

SE: 72, 76,273 
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SL.3.1d Engage effectively in a range of collaborative 
discussions (one-on-one, in groups, and 
teacher-led) with diverse partners on grade 3 
topics and texts, building on others’ ideas and 
expressing their own clearly. 

Explain their own ideas and understanding in 
light of the discussion. 

TE: U2 T95i S/L 
U6 T372 AT 

SE: 274, 372 

SL.3.2 Determine the main ideas and supporting 
details of a text read aloud or information 
presented in diverse media and formats, 
including visually, quantitatively, and orally. 

TE: U4 T207i S/L 
U7 T411i S/L 
U8 T482 SSB 

SE: 176, 195, 482 

SL.3.3 Ask and answer questions about information 
from a speaker, offering appropriate elaboration 
and detail. 

TE: U4 T240 AT 
U6 T341i S/L 
U8 T481i S/L 

SE: 72-73, 109, 240, 273 

Presentation of Knowledge and Ideas 

SL.3.4a Report on a topic or text, tell a story, or recount 
an experience with appropriate facts and 
relevant, descriptive details, speaking clearly at 
an understandable pace. 

Plan and deliver an informative/explanatory 
presentation on a topic that: organizes ideas 
around major points of information, follows 
a logical sequence, includes supporting 
details, uses clear and specific vocabulary, 
and provides a strong conclusion. CA 

TE: U2 T127a-127b RP 
U2 T136-139 WP 
U3 T195a-195b RP 

SE: 136-139, 202-205 

© California Department of Education – SBE Approved CA Common Core State Standards Map – Program 2, Grade Three  Page 12 of 18 
Revised: 02/02/2015 



  

  

  
 

     
 

 
 

 
 

 
 

 

   

 

 

 

   

     

     

 

  

 

 
 

 
 

 

   

 

 

 
 

 
 

 
 
 

   

  
 

 
 

   

Publisher:  National Geographic Learning Program 2: CA CCSS for ELA 
Program Title: Reach for Reading Grade 3 
Components: Teacher’s Edition (TE), Academic Flip Charts, EL Resources, Practice Masters 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

SL.3.5 Create engaging audio recordings of stories or 
poems that demonstrate fluid reading at an 
understandable pace; add visual displays when 
appropriate to emphasize or enhance certain 
facts or details. 

TE: U1 T27i S/L 
U1 T33l 
U1 T55b RP 
U7 T479 WP 
U8 T551 WP 

SE: 27, 95, 165, 299, 365, 465 

SL.3.6 Speak in complete sentences when appropriate 
to task and situation in order to provide  
requested detail or clarification. (See grade 3 
Language standards 1 and 3 for specific 
expectations.) 

TE: U2 T95i S/L 
U2 T103q, T104-105 
U2 T126 AT 
U7 T435 
U8 T520 AT 

SE: 345 TT, 375 TT, 410 TT 

LANGUAGE 

Conventions of Standard English 

L.3.1a Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking. 
Explain the function of nouns, pronouns, verbs, 
adjectives, and adverbs in general and their 
functions in particular sentences. 

TE: U1 T1n-T1o, T27o-T27p DG 
U1 T33w-33x DG 
U5 T307w-307x DG 

SE: 33, 63, 583-597 

L.3.1b Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking. 
Form and use regular and irregular plural 
nouns. 

TE: U3 T165o-165p DG 
U3 T173w-173x DG 
U3 T201 W 

SE: 173, 201, 584-585 

L.3.1c Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking. 
Use abstract nouns (e.g., childhood). 

TE: U1 T1o DG 
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L.3.1d Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking. 
Form and use regular and irregular verbs. 

TE: U4 T239w-239x DG 
U4 T266a GF 
U8 T481o-481p DG 

SE: 267, 592-596 

L.3.1e Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking. 
Form and use the simple (e.g., I walked; I walk; 
I will walk) verb tenses. 

TE: U4 T233o-233p DG 
U4 T238a GF 
U8 T519w-529x DG 

SE: 239, 592-596 

L.3.1f Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking. 
Ensure subject-verb and pronoun-antecedent 
agreement.* 

TE: U1 T55m-T55n DG 
U4 T238a GF 
U6 T341o-341p DG 

SE: 239, 592-596 

L.3.1g Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking. 
Form and use comparative and superlative 
adjectives and adverbs, and choose between 
them depending on what is to be modified. 

TE: U5 T273o-273p DG 
U5 T299o-299p DG 
U7 T442a GF 

SE: 443, 591, 597 

L.3.1h Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking. 
Use coordinating and subordinating 
conjunctions. 

TE: U2 T127m-127n DG 
U2 T134a GF 
U3 T141o-141p DG 

SE: 135 

L.3.1i Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking. 
Produce simple, compound, and complex 
sentences. 

TE: U2 T103w-103x DG 
U2 T127m-T127n 
U3 T141o-141p DG 
U3 T165d WP 

SE: 135, 580-582 
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L.3.1j Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking. 
Write legibly in cursive or joined italics, 
allowing margins and correct spacing
between letters in a word and words in a 
sentence. CA 

TE: R23, R24 

SE: 628-631 

L.3.1k Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking. 
Use reciprocal pronouns correctly. CA 

TE: U6 T365p DG 

L.3.2a Demonstrate command of the conventions of 
standard English capitalization, punctuation, 
and spelling when writing. 
Capitalize appropriate words in titles. 

TE: U2 T69o-69p DG 

SE: 600 

L.3.2b Demonstrate command of the conventions of 
standard English capitalization, punctuation, 
and spelling when writing. 
Use commas in addresses. 

TE: U2 T69o-69p DG 

SE: 602 

L.3.2c Demonstrate command of the conventions of 
standard English capitalization, punctuation, 
and spelling when writing. 
Use commas and quotation marks in dialogue. 

TE: U2 T95d WP 
U2 T141 W 
U7 T443w-443x DG 

SE: 141, 603 

L.3.2d Demonstrate command of the conventions of 
standard English capitalization, punctuation, 
and spelling when writing. 
Form and use possessives. 

TE: U5 T327m-327n DG 
U5 T334a GF 
U5 T338 

SE: 335, 339, 603 
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L.3.2e Demonstrate command of the conventions of 
standard English capitalization, punctuation, 
and spelling when writing. 
Use conventional spelling for high-frequency 
and other studied words and for adding suffixes 
to base words (e.g., sitting, smiled, cries, 
happiness). 

TE: U2 T103s-103t DPI 
U3 T173s-173t DPI 
U4 T207n DSWW 

L.3.2f Demonstrate command of the conventions of 
standard English capitalization, punctuation, 
and spelling when writing. 
Use spelling patterns and generalizations (e.g., 
word families, position-based spellings, syllable 
patterns, ending rules, meaningful word parts) in 
writing words. 

TE: U1 T33s-33t DPI 
U3 T141m-141n DSWW 
U7 T443s-443t DPI 

L.3.2g Demonstrate command of the conventions of 
standard English capitalization, punctuation, 
and spelling when writing. 
Consult reference materials, including beginning 
dictionaries, as needed to check and correct 
spellings. 

TE: U1 T28 VS 
U2 T95n DSWW 
U2 T127s-T128 VS 
U7 T435n DSWW 

SE: 28, 128 

Knowledge of Language 

L.3.3a Use knowledge of language and its conventions 
when writing, speaking, reading, or listening. 
Choose words and phrases for effect.* 

TE: U1 T28b W 
U3 T165q-165r DWS 
U6 T365a-365c WP 

L.3.3b Use knowledge of language and its conventions 
when writing, speaking, reading, or listening. 
Recognize and observe differences between the 
conventions of spoken and written standard 
English. 

TE: U1 T55o-55p DWS 
U4 T272 W 
U7 T443w-443x DWS 

SE: 272, 481 
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Vocabulary Acquisitions and Use 

L.3.4a Determine or clarify the meaning of unknown 
and multiple-meaning word and phrases based 
on grade 3 reading and content, choosing 
flexibly from a range of strategies. 
Use sentence-level context as a clue to the 
meaning of a word or phrase. 

TE: U3 T165u VSt 
U4 T239c VP 
U6 T395s VSt 

SE: 166, 396 

L.3.4b Determine or clarify the meaning of unknown 
and multiple-meaning word and phrases based 
on grade 3 reading and content, choosing 
flexibly from a range of strategies. 
Determine the meaning of the new word formed 
when a known affix is added to a known word 
(e.g., agreeable/disagreeable, 
comfortable/uncomfortable, care/careless, 
heat/preheat). 

TE: U3 T195g S/L 
U3 T201e VP 
U4 T233u VSt 

SE: 234 

L.3.4c Determine or clarify the meaning of unknown 
and multiple-meaning word and phrases based 
on grade 3 reading and content, choosing 
flexibly from a range of strategies. 
Use a known root word as a clue to the meaning 
of an unknown word with the same root (e.g., 
company, companion). 

TE: U4 T233u VSt 
U7 T435u-T436 VSt 
U7 T443e VREV 

SE: 234, 436 

L.3.4.d Determine or clarify the meaning of unknown 
and multiple-meaning word and phrases based 
on grade 3 reading and content, choosing 
flexibly from a range of strategies. 
Use glossaries or beginning dictionaries, both 
print and digital, to determine or clarify the 
precise meaning of key words and phrases in 
all content areas. CA 

TE: U1 T55s VSt 
U5 T307c VP 
U8 T519e VP 

SE: 56 
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L.3.5a Demonstrate understanding of word 
relationships and nuances in word meanings. 
Distinguish the literal and non-literal meanings 
of words and phrases in context (e.g., take 
steps). 

TE: U6 T365u VSt 
U6 T366a-366b C 
U6 T373a C 

SE: 366 

L.3.5b Demonstrate understanding of word 
relationships and nuances in word meanings. 
Identify real-life connections between words and 
their use (e.g., describe people who are friendly 
or helpful). 

TE: U6 T344 SSV 
U6 T350 VP 
U6 T356 VP 

SE: 344, 350, 356 

L.3.5c Demonstrate understanding of word 
relationships and nuances in word meanings. 
Distinguish shades of meaning among related 
words that describe states of mind or degrees 
of certainty (e.g., knew, believed, suspected, 
heard, wondered). 

TE: U5 T328c VSt 
U8 T508c VSt 
U8 T519c VP 

L.3.6 Acquire and use accurately grade-appropriate 
conversational, general academic, and 
domain-specific words and phrases, including 
those that signal spatial and temporal 
relationships (e.g., After dinner that night 
we went looking for them). 

TE: U1 T22 VP 
U1 SG5-SG7 
U3 T174 SV 
U4 T212a VSt 
U6 SG41-SG43 
U7 T416a VSt 
U8 T486a AV 

SE: 22, 174, 213, 417, 487 

Appendix 
See NGL_MASTER_Condingdoc_CA2015adopt_FNL 
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Publisher: National Geographic Learning Program 2: CA ELD Standards 

Program Title: Reach for Reading Grade 3 

Components: Teacher’s Edition (TE), Academic Flip Charts, EL Resources, Practice Masters 

Part 2 – Standards Map for Program 2 Basic ELA/ELD, Kindergarten Through Grade Eight 
Grade Three – California English Language Development Standards 

The California English Language Development Standards (CA ELD Standards) describe the key knowledge, skills, and abilities in core areas of 
English language development that students learning English as a new language need in order to access, engage with, and achieve in grade�level 
academic content, with particular alignment to the key knowledge, skills, and abilities for achieving college� and career�readiness described in the 
Common Core State Standards for ELA. However, the CA ELD Standards do not repeat the Common Core State Standards for ELA, or represent ELA 
content at lower levels of achievement or rigor. Rather, the CA ELD Standards are designed to provide challenging content in English language 
development for ELs to gain proficiency in a range of rigorous academic English language skills. The CA ELD Standards are not intended to replace 
the Common Core State Standards for ELA but instead to amplify the language knowledge, skills and abilities of those Common Core State Standards 
that are critical in order for ELs to simultaneously be successful in school while they are developing English. 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

PART I: INTERACTING IN MEANINGFUL WAYS 

A. Collaborative 

1. Exchanging information and ideas 

PI.3.1.Em Contribute to conversations and express ideas by U1 T33aa AT 
asking and answering yes�no and wh� questions U2 T69s AT 
and responding using short phrases. U2 T103aa AT 

U6 T341s AT 

PI.3.1.Ex Contribute to class, group, and partner discussions, U2 T69s AT 
including sustained dialogue, by following U2 T103aa AT 
turn�taking rules, asking relevant questions, U4 T207s AT 
affirming others, and adding relevant information. U6 T341s AT 

PI.3.1.Br Contribute to class, group, and partner discussions, U7 T443y AT (Day 1) 
including sustained dialogue, by following U8 T507s AT 
turn�taking rules, asking relevant questions, 
affirming others, adding relevant information, building 
on responses, and providing useful feedback. 

U8 T507t AT 
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2. Interacting via written English 

PI.3.2.Em Collaborate with peers on joint writing projects of U1 T33 W Diff 
short informational and literary texts, using U3 T173d W Diff 
technology where appropriate for publishing, U3 T187 W Diff 
graphics, etc. U3 T193 W Diff 

PI.3.2.Ex Collaborate with peers on joint writing projects of U1 T33d W Diff 
longer informational and literary texts, using U3 T193 W Diff 
technology where appropriate for publishing, 
graphics, etc. 

U8 T519g W Diff 

PI.3.2.Br Collaborate with peers on joint writing projects of a U1 T64-T67 
variety of longer informational and literary texts, U2 T95c Diff 
using technology where appropriate for publishing, U2 T138 Diff 
graphics, etc. U3 T204 Diff 

U4 T268-T271 

3. Offering opinions 

PI.3.3.Em Offer opinions and negotiate with others in U7 T443y AT (Day 2) 
conversations using basic learned phrases (e.g., I 
think…), as well as open responses in order to gain 
and/or hold the floor. 

U4 T239aa 

PI.3.3.Ex Offer opinions and negotiate with others in 
conversations using an expanded set of learned 
phrases (e.g., I agree with X, and…), as well as open 
responses in order to gain and/or hold the floor, 
provide counter�arguments, etc. 

U7 T443y AT (Day 2) 
U4 T239aa 

PI.3.3.Br Offer opinions and negotiate with others in 
conversations using a variety of learned phrases 
(e.g., That’s a good idea, but X), as well as open 
responses in order to gain and/or hold the floor, 
provide counter‐arguments, elaborate on an idea, 
etc. 

U4 T271d Debrief [MLS]  
U7 T479c MLS 

© California Department of Education – SBE Approved CA English Language Development Standards Map – Program 2, Grade Three  Page 2 of 12 
Revised: 02/02/2015 



   

  

  
 

     
 

      

 

 

  
 
 

   

 

 

 
 
 

   

 

 
 
 

   

         

      

 
 

 

   

 

 

    

 
 
 

 

 

   

Publisher: National Geographic Learning Program 2: CA ELD Standards 
Program Title: Reach for Reading Grade 3 
Components: Teacher’s Edition (TE), Academic Flip Charts, EL Resources, Practice Masters 

Standard Standard Language Publisher Citations 
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4. Adapting language choices 

PI.3.4.Em Recognize that language choices (e.g., vocabulary) U3 T205d OLP 
vary according to social setting (e.g., playground U4 T259q AT 
versus classroom) with substantial support from 
peers or adults. 

U5 T299s AT 

PI.3.4.Ex Adjust language choices (e.g., vocabulary, use of U3 T205d 
dialogue, etc.) according to purpose (e.g., U4 T259q AT 
persuading, entertaining), social setting, and 
audience (e.g., peers versus adults) with moderate 
support from peers or adults. 

U5 T299s AT 

PI.3.4.Br Adjust language choices according to purpose (e.g., U3 T205d 
persuading, entertaining), task, and audience (e.g., U4 T259q AT 
peer�to�peer versus peer�to�teacher) with light 
support from peers or adults. 

U5 T299s AT 

B. Interpretive 

5. Listening actively 

PI.3.5.Em Demonstrate active listening to read�alouds and oral U1 T1s R (Day 3) 
presentations by asking and answering basic U3 T195q AT + R 
questions with prompting and substantial support. U4 T207s C 

U8 T481t R 

PI.3.5.Ex Demonstrate active listening to read�alouds and oral U1 T1s R 
presentations by asking and answering detailed U4 T207s C 
questions with occasional prompting and moderate 
support. 

U8 T481t R 

PI.3.5.Br Demonstrate active listening to read�alouds and oral 
presentations by asking and answering detailed 
questions with minimal prompting and light support. 

U1 T1s R 
U4 T207s C 
U8 T481t R 
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6. Reading/viewing closely 

PI.3.6.Em Describe ideas, phenomena (e.g., insect U1 T27t RII  
metamorphosis), and text elements (e.g., main idea, U1 T31a RII 
characters, setting) based on understanding of a U5 T299t RII 
select set of grade�level texts and viewing of U5 T305a 
multimedia with substantial support. U5 T307h RII 

U6 T395r RII 

PI.3.6.Ex Describe ideas, phenomena (e.g., how cows digest U1 T31a RII + T27t 
food), and text elements (e.g., main idea, characters, U6 T395r RII 
events) in greater detail based on understanding of a U8 T507t RI  
variety of grade�level texts and viewing of 
multimedia with moderate support. 

U8 T519aa C 

PI.3.6.Br Describe ideas, phenomena (e.g., volcanic U1 T31a RII 
eruptions), and text elements (e.g., central message, U1 T27t 
character traits, major events) using key details U6 T395r RII 
based on understanding of a variety of grade�level U8 T507t RII, C
texts and viewing of multimedia with light support. U8 T519aa C 

7. Evaluating language choices 

PI.3.7.Em Describe the language writers or speakers use to U4 T239aa C 
support an opinion or present an idea (e.g., by U5 T273t R (Day 4) 
identifying the phrases or words in the text that 
provide evidence) with prompting and substantial 
support. 

U5 T307ab R 

PI.3.7.Ex Describe the specific language writers or speakers U4 T239aa C 
use to present or support an idea (e.g., the specific U5 T273t R (Day 4) 
vocabulary or phrasing used to provide evidence) 
with prompting and moderate support. 

U5 T307ab R  

PI.3.7.Br Describe how well writers or speakers use specific U4 T239aa C 
language resources to support an opinion or present U4 T258a Diff 
an idea (e.g., whether the vocabulary or phrasing U5 T273t R (Day 4) 
used to provide evidence is strong enough) with light U5 T307ab R  
support. U5 T315-T317 
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8. Analyzing language choices 

PI.3.8.Em Distinguish how different words produce different U3 T141t R (Day 3) 
effects on the audience (e.g., describing a character U4 T239ab R (Day 3 & 4) 
as happy versus sad). U6 T395q R 

U6 T397-T402  

PI.3.8.Ex Distinguish how different words with similar U1 T33ab R 
meanings (e.g., describing a character as happy U2 T69t R 
versus ecstatic) produce shades of meaning and U3 T141t R (Day 3) 
different effects on the audience. U4 T239ab R (Day 3 & 4) 

U6 T395q R 

PI.3.8.Br Distinguish how multiple different words with similar U1 T33ab R 
meanings (e.g., pleased versus happy versus U2 T69t R 
ecstatic, heard versus knew versus believed) 
produce shades of meaning and different effects on 
the audience. 

U3 T141s R 

C. Productive 

9. Presenting 

PI.3.9.Em Plan and deliver very brief oral presentations (e.g., 
retelling a story, describing an animal, etc.). 

U1 T1r AT 
U1 T1s C 
U8 T519ab C 

PI.3.9.Ex Plan and deliver brief oral presentations on a variety 
of topics and content areas (e.g., retelling a story, 
explaining a science process, etc.). 

U1 T1r AT 
U1 T1s C 
U8 T519ab C 

PI.3.9.Br Plan and deliver longer oral presentations on a U1 T67d 
variety of topics and content areas (e.g., retelling a U2 T139d 
story, explaining a science process or historical 
event, etc.). 

U4 T271d 
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10. Writing 

PI.3.10.Em a) Write short literary and informational texts (e.g., a 
description of a flashlight) collaboratively (e.g., joint 
construction of texts with an adult or with peers) and 
sometimes independently. 
b) Paraphrase texts and recount experiences using 
key words from notes or graphic organizers. 

a) 
U1 T1s W 
U1 T33ab W 
U2 T103ab W 

b) 
U2 T69s AT 
U2 T118–119 W Diff 
U4 T253 W Diff 

PI.3.10.Ex a) Write longer literary and informational texts (e.g., 
an explanatory text on how flashlights work) 
collaboratively (e.g., joint construction of texts with an 
adult or with peers) and with increasing 
independence using appropriate text organization. 
b) Paraphrase texts and recount experiences using 
complete sentences and key words from notes or 
graphic organizers. 

a) 
U1 T1s W 
U1 T33ab W 
U2 T103ab W 

b) 
U2 T69s AT 
U2 T118–119 W Diff 
U4 T253 W Diff 

PI.3.10.Br a) Write longer and more detailed literary and 
informational texts (e.g., an explanatory text on how 
flashlights work) collaboratively (e.g., joint 
construction of texts with an adult or with peers) and 
independently using appropriate text organization 
and growing understanding of register. 
b) Paraphrase texts and recount experiences using 
increasingly detailed complete sentences and key 
words from notes or graphic organizers. 

a) 
U1 T64–T67 
U7 T474–T479 
U8 T548–T551 

b) 
U6 T373y (Day 1) 
U3 T163-T163a 
U8 T548-T551 
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11. Supporting opinions 

PI.3.11.Em Support opinions by providing good reasons and U4 T267g Diff 
some textual evidence or relevant background U5 T337 Diff 
knowledge (e.g., referring to textual evidence or U7 T443y AT (Day 1) 
knowledge of content). U7 T444 

PI.3.11.Ex Support opinions by providing good reasons and U4 T267g Diff 
increasingly detailed textual evidence (e.g., providing U5 T337 Diff 
examples from the text) or relevant background U7 T443y AT (Day 1) 
knowledge about the content. U7 T444 

PI.3.11.Br Support opinions or persuade others by providing U4 T267g Diff 
good reasons and detailed textual evidence (e.g., U5 T337 Diff 
specific events or graphics from text) or relevant 
background knowledge about the content. 

U8 T547d Diff 

12. Selecting language resources 

PI.3.12.Em Use a select number of general academic and U1 T1s R 
domain�specific words to add detail (e.g., adding the U1 T33ab R 
word dangerous to describe a place, using the word 
habitat when describing animal behavior) while 
speaking and writing. 

U2 T69t R 

PI.3.12.Ex Use a growing number of general academic and U2 T95t C 
domain�specific words in order to add detail, create U3 T165t C 
an effect (e.g., using the word suddenly to signal a U6 T365s VS 
change), or create shades of meaning (e.g., scurry 
versus dash) while speaking and writing. 

U6 T366c 

PI.3.12.Br Use a wide variety of general academic and U2 T95t C 
domain�specific words, synonyms, antonyms, and U3 T165t C 
non�literal language to create an effect, precision, 
and shades of meaning while speaking and writing. 

U6 T365s VS 
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Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

PART II: LEARNING ABOUT HOW ENGLISH 
WORKS 

A. Structuring Cohesive Texts 

1. Understanding text structure 

PII.3.1.Em Apply understanding of how different text types are U1 T1r C 
organized to express ideas (e.g., how a story is U1 T26a Diff 
organized sequentially) to comprehending texts and 
writing basic texts. 

U1 T27t C 

PII.3.1.Ex Apply understanding of how different text types are U1 T1r C 
organized to express ideas (e.g., how a story is U1 T26a Diff 
organized sequentially with predictable stages) to 
comprehending texts and writing texts with 
increasing cohesion. 

U1 T27t C 

PII.3.1.Br Apply understanding of how different text types are U1 T1r C 
organized to express ideas (e.g., how a story is U1 T26a Diff 
organized sequentially with predictable stages versus 
how opinion/arguments are structured logically, 
grouping related ideas) to comprehending texts and 
writing cohesive texts. 

U1 T27t C 

2. Understanding cohesion 

PII.3.2.Em a) Apply basic understanding of language resources 
that refer the reader back or forward in text (e.g., how 
pronouns refer back to nouns in text) to 
comprehending texts and writing basic texts. 
b) Apply basic understanding of how ideas, events, 
or reasons are linked throughout a text using 
everyday connecting words or phrases (e.g., then, 
next) to comprehending texts and writing basic texts. 

a) 
U1 T55q R 
U4 T239ab R 
U6 T341s DG 

b) 
U1 T1r C 
U5 T307aa C 
U7 T435t C 
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PII.3.2.Ex a) Apply growing understanding of language 
resources that refer the reader back or forward in text 
(e.g., how pronouns refer back to nouns in text) to 
comprehending texts and writing texts with 
increasing cohesion. 
b) Apply growing understanding of how ideas, 
events, or reasons are linked throughout a text using 
a variety of connecting words or phrases (e.g., at the 
beginning/end, first/next) to comprehending texts and 
writing texts with increasing cohesion. 

a) 
U1 T55q R 
U4 T239ab R 
U6 T341s DG 
b) 
U1 T1r C 
U5 T307aa C 
U6 T373aa C 
U7 T435t C 

PII.3.2.Br a) Apply increasing understanding of language 
resources that refer the reader back or forward in text 
(e.g., how pronouns or synonyms refer back to nouns 
in text) to comprehending and writing cohesive texts. 
b) Apply increasing understanding of how ideas, 
events, or reasons are linked throughout a text using 
an increasing variety of connecting and transitional 
words or phrases (e.g., for example, afterward, 
first/next/last) to comprehending texts and writing 
cohesive texts. 

a) 
U1 T55q R 
U4 T239ab R 
U6 T341s DG 
b) 
U1 T1r C 
U5 T307aa C 
U7 T435t C 

B. Expanding & Enriching Ideas 

3. Using verbs and verb phrases 

PII.3.3.Em Use frequently used verbs, different verb types (e.g., U4 T207s DG 
doing, saying, being/having, thinking/feeling), and U4 T239aa DG 
verb tenses appropriate for the text type and U4 T259r W 
discipline to convey time (e.g., simple past for 
recounting an experience). 

U8 T481s DG 

PII.3.3.Ex Use a growing number of verb types (e.g., doing, U4 T207s DG 
saying, being/having, thinking/feeling) and verb U4 T239aa DG 
tenses appropriate for the text type and discipline to U4 T259r W 
convey time (e.g., simple past for retelling, simple 
present for a science description). 

U8 T481s DG 

PII.3.3.Br Use a variety of verb types (e.g., doing, saying, U4 T207s DG 
being/having, thinking/feeling) and verb tenses U4 T239aa DG 
appropriate for the text type and discipline to convey U4 T259r W 
time (e.g., simple present for a science description, 
simple future to predict). 

U8 T481s DG 
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4. Using nouns and noun phrases 

PII.3.4.Em Expand noun phrases in simple ways (e.g., adding U7 T443u Diff 
an adjective to a noun) in order to enrich the U7 T443y DG 
meaning of sentences and add details about ideas, 
people, things, etc. 

U7 T465t W 

PII.3.4.Ex Expand noun phrases in a growing number of ways U7 T443u Diff 
(e.g., adding comparative/superlative adjectives to U7 T443y DG 
nouns) in order to enrich the meaning of sentences 
and add details about ideas, people, things, etc. 

U7 T465t W 

PII.3.4.Br Expand noun phrases in a variety of ways (e.g., U7 T443u Diff 
adding comparative/ superlative adjectives to noun U7 T443y DG 
phrases, simple clause embedding) in order to enrich 
the meaning of sentences and add details about 
ideas, people, things, etc. 

U7 T465t W 

5. Modifying to add details 

PII.3.5.Em Expand sentences with adverbials (e.g., adverbs, U2 T103ab W 
adverb phrases, prepositional phrases) to provide U7 T411o Diff 
details (e.g., time, manner, place, cause, etc.) about 
a familiar activity or process (e.g., They walked to the 
soccer field.). 

U7 T435t W 

PII.3.5.Ex Expand sentences with adverbials (e.g., adverbs, U2 T103ab W 
adverb phrases, prepositional phrases) to provide U7 T411o Diff 
details (e.g., time, manner, place, cause, etc.) about 
a familiar or new activity or process (e.g., They 
worked quietly; They ran across the soccer field.). 

U7 T435t W 

PII.3.5.Br Expand sentences with adverbials (e.g., adverbs, U2 T103ab W 
adverb phrases, prepositional phrases) to provide U7 T411o Diff 
details (e.g., time, manner, place, cause, etc.) about 
a range of familiar and new activities or processes 
(e.g., They worked quietly all night in their room.). 

U7 T435t W 
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C. Connecting & Condensing Ideas 

6. Connecting ideas 

PII.3.6.Em Combine clauses in a few basic ways to make 
connections between and join ideas (e.g., creating 
compound sentences using and, but, so). 

U1 T1s W 
U2 T33ab W 
U6 T373ab W 

PII.3.6.Ex Combine clauses in an increasing variety of ways U1 T1s W 
(e.g., creating compound and complex sentences) to U2 T33ab W 
make connections between and join ideas, for 
example, to express cause/effect (e.g., The deer ran 
because the mountain lion came.) or to make a 
concession (e.g., She studied all night even though 
she wasn’t feeling well.). 

U3 T173ab W 

PII.3.6.Br Combine clauses in a wide variety of ways (e.g., U2 T33ab W 
creating compound and complex sentences) to make U3 T141o Diff 
connections between and join ideas, for example, to 
express cause/effect (e.g., The deer ran because the 
mountain lion approached them.), to make a 
concession (e.g., She studied all night even though 
she wasn’t feeling well.), or to link two ideas that 
happen at the same time (e.g., The cubs played 
while their mother hunted.). 

U3 T173ab W 

7. Condensing ideas 

PII.3.7.Em Condense clauses in simple ways (e.g., changing: U6 T341t W 
It’s green. It’s red. �> It’s green and red.) to create U7 T443z W 
precise and detailed sentences. U8 T481t W 

U8 T519ab 

PII.3.7.Ex Condense clauses in a growing number of ways U6 T341t W 
(e.g., through embedded clauses as in, It’s a plant. U7 T443z W 
It’s found in the rainforest. �> It’s a green and red U8 T481t W 
plant that’s found in the tropical rainforest.) to create 
precise and detailed sentences. 

U8 T519ab 
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PII.3.7.Br Condense clauses in a variety of ways (e.g., through 
embedded clauses and other condensing as in, It’s a 
plant. It’s green and red. It’s found in the tropical 
rainforest. �> It’s a green and red plant that’s found in 
the tropical rainforest.) to create precise and detailed 
sentences. 

U6 T341t W 
U7 T443z W 
U8 T481t W 
U8 T519ab 

Part III: Using Foundational Literacy Skills 

Foundational Literacy Skills (See Appendix A-
Grade Three): 

Literacy in an Alphabetic Writing System 

 Print concepts 

 Phonological awareness 

 Phonics & word recognition 

 Fluency 

In the USA TE 
T28, T30, T31a, T121a 

[Differentiate / Language Transfer] 
R4‐R27 [Cumulative Word List] 

Reach for Reading G3 TE 
G3U1: T35, R36‐R51 [Language 
Transfer Charts] 

Appendix 

See NGL_MASTER_CodingDoc_CA2015adopt_FNL 

California Department of Education 
Posted September 2014 
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MASTER ACRONYM CHART CA ADOPTION 2015 - Reach Inside 

Reach Digital: NGReach.com XYZ(XYZ = online component) 
Inside: mNG = my NG connect 

A-E 
AHB = Assessment Handbook 
AOYO = Apply On Your Own 
APK = Activate Prior Knowledge 
AR = Active Reading 
AT= Academic Talk 
ATFC= Academic Talk Flip Chart 
AV = Academic Vocabulary 
BB = Build Background 
BBRA = Big Book Read Aloud 
BBV = Build Background Videos 
BC = Build Comprehension 
Bib = Bibliography 
BKT = Book Talk 
BP = Best Practice 
BPM = Bingo Practice Master 
BQ = Big Question 
BT = Benchmark Tests 
BTM = Benchmark Test Masters 
BV = Basic Vocabulary 
BYMO = Before You Move On 
C = Comprehension 
C&R = Check and Reteach 

mNG SR = myNGconnect Student Resources 
mNG TR = myNGconnect Teacher Resource Directory 

E-N 
E&P = Edit and Proofread 
EGQ = Explore the Guiding Question 
ELDC = ELD Correlation 
ELGT = English Language Gains Test 
ELRe = EL Resource 
EM = End Matter 
ENG = Engage 
ER = Extended Reading 
eVis = eVisuals 
eVisEL = eVisuals for English Learners 
FL= Fluency 
Fam = online family newsletters 
FM = Front Matter ( A: Tiii FM) 
FOG = Focus on Genre 
FOR = Focus on Reading 
FOV = Focus on Vocabulary 
FR = Fluency Routine 
FS = Focus Strategy 
FST = Foundational Skills Test 
FT = Folk Tales 
G1U4 = TE Grade 1 Unit 4 
GF = Grammar Focus 

CAC = Content Area Connections (or Connect Across Cur GG = Genres at a Glance 
CAT = Compare/Connect Across Texts 
CAV = Content Area Vocabulary 
CC = Comprehension Coach 
CC Corr= CA CC ELA Correlation 
CGQ = Connect to the Guiding Question 
CK = Check Understanding 
CLib = Content Library 
CON = Connect 
Coop = Cooperative Learning 
CoP = Concepts of Print 
CP = Cultural Perspectives 
CR = Close Reading 
CrCu = Cross Curricular 
CS CON = Community-School Connection 
CT = Critical Thinking 
CV = Critical viewing 
CxT = Complex Text 
CxTL = Complex Text Library Overview 
DCR= Decodable Reading 
DELS = Daily English Learner Support 
DG = Daily Grammar 
DG&W = Daily Grammar and Writing 
Diff = Differentiate 
DLA = Daily Language Arts 
DR = Draft 
DSWW = Daily Spelling and Word Work 
DWS = Daily Writing Skills 

GR = Grammar Review 
GW = Grammar Workout 
HFW = High Frequency Words 
HIW = How It Works 
HS CON = HS Connection 
IG = Introduce Genre 
IL = Inside Library 
INT = Intervention 
INTR = Introduce 
IP = Inside Phonics Kit 
IRA = Interactive Read Aloud 
IUSA = Inside the USA 
IWB = Interactive whiteboard activity XYZ 
L&G = Language & Grammar 
L&V = Language & Vocabulary 
L/S = Listening Speaking 
LA = Literary Analysis 
LD = Language Development 
LF = Language Function 
LL = Leveled Library 
LROL = Leveled Reading Observation Log 
LT = Look into the Text 
M/S = Media/Speaking 
ML = Mini Lesson 
MLS = Multi-level Strategies 
MP = Monitor Progress 
MS = Model Study 
MV = Media/Viewing 
MVN = My Vocab Notebook 
MW = Mechanics Workout 

OLP = online lesson planner 
standards tool = online standards tool 

O-S 
OLP = Online Lesson Planner 
OSL = Out-of-school Literacy 
P = Phonics 
P&P = Preview & Predict 
P&W = Plan and Write 
PA = Phonological Awareness 
PAK = Profile & Answer Key 
PM = Presentation Manual/ Practice Master 
PM TAE = Practice Masters Teacher Annotated Edition 
PP BB = Picture Perfect Word Big Book 
PPC = Phonics Picture Cards 
PR = Practice 
PRE = Preview 
PSG = Selection Reading 
PSR = Publish, Share, and Reflect 
PT = Placement Test 
PTR = Prepare to Read 
PW = Prewrite 
R = Reading 
R&E = Respond and Extend 
R/M = Research/Media 
R/S = Research/Speaking 
R/W = Research/Writing 
RA = Read Aloud 
RAD = Reflect and Discuss 
RBC = Read and Build Comprehension 
RC = Review and Compare 
REV = Revise 
RF = Reading Fluency 
RII = Review and Integrate Ideas 
RIP = Reach Into Phonics 
RIT = Review and Integrate Text 
RMBB = Read With Me Big Books 
ROYO = Read On Your Own Books 
RP = Research Project 
RR = Reflect on Your Reading 
RRA = Reread and Analyze 
RRI = Reread and Integrate 
RRS = Reread and Summarize 
RSS = Ready Set Start pages 
RT = Reteach 
RTL = Response to Literature 
RW = Reading and Writing 
S&C = Share and Compare 
S&S = Scope and Sequence 
S/L = Speaking/Listening 
SB = Science Background 
SE facs = SE facsimlie 
SNS = Strengths & Needs Summary 
SP = Spelling 
SPW = Spelling Workout 
SR = Shared Reading 

S-Z 
SS = Sound Spellings 
SSB = Social Studies Background 
SSC = Sound/Spelling Cards 
StR = Strategic Reading 
SSt = Select a Strategy 
SSV = Social Studies Vocabulary 
SV= Science Vocabulary 
SWB = Student Writing Book 
TA = Teamwork Activities 
TAI = Talk About It 
TB = Theme Books 
TG = Teacher Guide 
TM = Teach/Model 
TOL = Try Out Language 
TT = Talk Together 
ThT = Theme Theater 
TV = Teach Vocabulary 
TxT = Text Talk 
UL = Unit Launch 
UT = Unit Tests 
UP = Unit Projects 
UW = Unit Wrap-Up 
V = Vocabulary 
V&R = View & Respond 
VB = Vocab Builders 
VBS = Vocab Builder Songs 
V/G Vocabulary & Grammar 
V/L Vocabulary & Language 
VP = Vocabulary Practice 
VR = Vocabulary Review (or Routine) 
VS = Vocabulary Study 
VSt = Vocabulary Strategy 
W = Writing 
W&G = Writing and Grammar 
WA = Write About It 
WC = Writer’s Craft 
WGQ = Write About the Guiding Question 
WOD = Write on Demand 
WOp = Writing Option 
WP = Writing Project 
WR = Write 
WrU = Wrap Up 
WS = Writing Strategy 
WU = Warm Up 
WW = Writer’s Workout 

http:NGReach.com
http:NGReach.com
http:NGReach.com
http:NGReach.com
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Publisher: National Geographic Learning Program 2: CA CCSS for ELA 

Program Title: Reach for Reading California Grade Four 

Components: Teacher’s Edition (TE), Student Edition (SE), Academic Flip Charts, EL Resources, Practice Masters 

Part 1 – Standards Map for Program 2 Basic ELA/ELD, Kindergarten Through Grade Eight 
Grade Four – California Common Core State Standards for English Language Arts 

This basic grade-level program provides the comprehensive curriculum in English language arts for kindergarten through grade eight with integration 
of the CA ELD Standards that were adopted by the SBE November 2012. It provides the foundation for instruction and is intended to ensure that all 
students master the CA CCSS for ELA and the corresponding CA ELD Standards, and includes materials necessary for designated English language 
development instruction. Publishers may submit any combination of grade levels in this program category, although no partial grade levels may be 
submitted. 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

LITERATURE 

Key Ideas and Details 

RL.4.1 Refer to details and examples in a text when 
explaining what the text says explicitly and 
when drawing inferences from the text. 

TE: U4 T254-255 RBC 
U7 T476a C 
U8 T500-501 ML 

SE: 76, 477, 500-501 

RL.4.2 Determine a theme of a story, drama, or poem 
from details in the text; summarize the text. 

TE: U1 T52 AT 
U3 T15a 
U3 T166a C 
U3 T147a 
U4 T262-263 RBC 
U5 T285a C 

SE: 167, 262-263, 286 

RL.4.3 Describe in depth a character, setting, or event 
in a story or drama, drawing on specific details 
in the text (e.g., a character’s thoughts, words, 
or actions). 

TE: U1 T37a C 
U2 T76 W 
U5 T298-299 ML 
U6 T398-T401 
U6 T412-413 

SE: 38, 76, 298-299, 356 
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Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

Craft and Structure 

RL.4.4 Determine the meaning of words and phrases 
as they are used in a text, including those that 
allude to significant characters found in 
mythology (e.g., Herculean). (See grade 4 
Language standards 4–6 for additional
expectations.) CA 

TE: U2 T80 VP 
U2 T95b VREV 
U4 T257a-b 
U8 T492 SSV 

SE: 80, 493 

RL.4.5 Explain major differences between poems, 
drama, and prose, and refer to the structural 
elements of poems (e.g., verse, rhythm, meter) 
and drama (e.g., casts of characters, settings, 
descriptions, dialogue, stage directions) when 
writing or speaking about a text. 

TE: U3 T173a C 
U4 T272 ML 
U6 T362-363 ML 
U6 T366-367 RBC 

SE: 169, 272, 362-363, 366 

RL.4.6 Compare and contrast the point of view from 
which different stories are narrated, including 
the difference between first- and third-person 
narrations. 

TE: U5 T292 ML 
U5 T295 WrU 
U8 T540-541 ML 

SE: 292-293, 295, 540-541, 557 

Integration of Knowledge and Ideas 

RL.4.7 Make connections between the text of a story or 
drama and a visual or oral presentation of the 
text, identifying where each version reflects 
specific descriptions and directions in the text. 

TE: U3 T156-157 RBC 
U6 T364-365 RBC 
U7 T475a W 

SE: 156-157, 364-365 

RL.4.8 (Not applicable to literature) 
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Components: Teacher’s Edition (TE), Student Edition (SE), Academic Flip Charts, EL Resources, Practice Masters 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

RL.4.9 Compare and contrast the treatment of similar 
themes and topics (e.g., opposition of good and 
evil) and patterns of events (e.g., the quest) in 
stories, myths, and traditional literature from 
different cultures. 

TE: U2 T92-93 ML 
U2 T102 RBC 
U2 T105a, b C 
U6 T385g C&R 

SE: 50-51, 55-56, 92-93, 102-103 

Range of Reading and Level of Text 
Complexity 

RL.4.10 By the end of the year, read and comprehend 
literature, including stories, dramas, and poetry, 
in the grades 4–5 text complexity band 
proficiently, with scaffolding as needed at the 
high end of the range. 

TE: U3 T154-155 RBC 
U5 T298-299 ML 
U6 T362-T363 
U7 T462-463 RBC 
U8 T493 
U7 SG 7, SG 13 

SE: 490-512 

INFORMATIONAL TEXT 

Key Ideas and Details 

RI.4.1 Refer to details and examples in a text when 
explaining what the text says explicitly and 
when drawing inferences from the text. 

TE: U2 T95 
U2 T107a C 
U4 T236a C 
U5 T306-307 ML 
U6 T394-395 RBC 
U8 T518-521 RBC 

SE: 306-307, 394-395, 518-519 

RI.4.2 Determine the main idea of a text and explain 
how it is supported by key details; summarize 
the text. 

TE: U1 T14-15 RBC 
U2 T107a C 
U5 T324-325 ML 
U6 T372 
U6 T398-399 RBC 

SE: 14-15, 324-325, 398-399 
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RI.4.3 Explain events, procedures, ideas, or concepts 
in a historical, scientific, or technical text, 
including what happened and why, based on 
specific information in the text. 

TE: U5 T310 RBC 
U5 T313d W 
U6 T400-401 ML 
U6 T403 W 

SE: 310, 400-401, 403, 381-383 

Craft and Structure 

RI.4.4 Determine the meaning of general academic 
and domain-specific words or phrases in a text 
relevant to a grade 4 topic or subject area. (See
grade 4 Language standards 4–6 for 
additional expectations.) CA 

TE: U1 T38a AV 
U3 T190 VP 
U6 T354-355 
U8 T494a AV 

SE: 39, 190-191, 355, 495 

RI.4.5 Describe the overall structure (e.g., chronology, 
comparison, cause/effect, problem/solution) of 
events, ideas, concepts, or information in a text 
or part of a text. 

TE: U1 T35a-35b C 
U4 T224-225 RBC 
U5 T306-307 ML 

SE: 203, 224-225, 306-307, 543 

RI.4.6 Compare and contrast a firsthand and 
secondhand account of the same event or topic; 
describe the differences in focus and the 
information provided. 

TE: U7 T483a C 
U7 T483b C&R 
U7 T483f-483g RII 

SE: 460-474, PM 7.28 – PM 7.29, 
Visual 7.40 

Integration of Knowledge and Ideas 

RI.4.7 Interpret information presented visually, orally, 
or quantitatively (e.g., in charts, graphs, 
diagrams, time lines, animations, or interactive 
elements on Web pages) and explain how the 
information contributes to an understanding of 
the text in which it appears. 

TE: U3 T182-183 ML 
U3 T188-189 W 
U4 T236a C 
U7 T438 RBC 

SE: 182-183, 188-189, 438-439 
NGReach.com/student resources 
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RI.4.8 Explain how an author uses reasons and 
evidence to support particular points in a text. 

TE: U4 T243a C 
U5 T313a-313b 
U7 T453b C&R 

SE: 244, 399, 61-63 

RI.4.9 Integrate information from two texts on the 
same topic in order to write or speak about the 
subject knowledgeably. 

TE: U2 T135a C 
U6 T417g RII 
U8 T525g RII 

SE: 533-547, 551-557 

Range of Reading and Level of Text 
Complexity 

RI.4.10 By the end of year, read and comprehend 
informational texts, including history/social 
studies, science, and technical texts, in the 
grades 4–5 text complexity band proficiently, 
with scaffolding as needed at the high end of 
the range. 

TE: U1 T33a CR 
U3 T192-193 RBC 
U5 T306-309 RBC 
U7 T444a C 
U8 T536-537 W 

SE: 34, 192-195, 306-311, 445, 534-
547 

FOUNDATIONAL SKILLS 

Phonics and Word Recognition 

RF.4.3a Know and apply grade-level phonics and word 
analysis skills in decoding words. 
Use combined knowledge of all letter-sound 
correspondences, syllabication patterns, and 
morphology (e.g., roots and affixes) to read 
accurately unfamiliar multisyllabic words in 
context and out of context. 

TE: U1 T28 Diff 
U1 T59j INT 
U6 T351j-351k DSWW 
U7 T423j INT 

SE: 28, 168, 572-573, 410 
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Fluency 

RF.4.4a Read with sufficient accuracy and fluency to 
support comprehension. 
Read on-level text with purpose and 
understanding. 

TE: U1 T60a C 
U4 T228-229 RBC 
U6 T364-365 RBC 
U8 T500-501 ML 

SE: 61, 498-557, 500-501, 
NGReach.com/CC 

RF.4.4b Read with sufficient accuracy and fluency to 
support comprehension. 
Read on-level prose and poetry orally with 
accuracy, appropriate rate, and expression on 
successive readings. 

TE: U1 T21 FL 
U3 T143j CC 
U5 T322-323 FL 
U8 T489j CC 

SE: 20-21, 271-273 
NGReach.com/CC 

RF.4.4c Read with sufficient accuracy and fluency to 
support comprehension. 
Use context to confirm or self-correct word 
recognition and understanding, rereading as 
necessary. 

TE: U4 T237q VSt 
U4 T238c VSt + C&R 
U4 T245c VP 
U4 T245e VR 

SE: 238, 409, 445 

NGReach.com/CC 

WRITING 

Text Types and Purposes 

W.4.1a Write opinion pieces on topics or texts, 
supporting a point of view with reasons and 
information. 
Introduce a topic or text clearly, state an 
opinion, and create an organizational structure 
in which related ideas are grouped to support 
the writer’s purpose. 

TE: U4 T237m-237n DWS 
U5 T313q W 
U5 T337m-337n DWS 
U8 T525i-525j WP 
U8 T560-563 WP 

SE: 492, 514, 560-561 
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W.4.1b Write opinion pieces on topics or texts, 
supporting a point of view with reasons and 
information. 
Provide reasons that are supported by facts and 
details. 

TE: U2 T96 W 
U4 T237m-237n DWS 
U8 T515o-515p DWS 

SE: 346-349, 452, 492, 514 

W.4.1c Write opinion pieces on topics or texts, 
supporting a point of view with reasons and 
information. 
Link opinion and reasons using words and 
phrases (e.g., for instance, in order to, in 
addition). 

TE: U4 T237m-237n DWS 
U8 T515i W 
U8 T525k-525l WP 
U8 T563 WP 

SE: 551, 558 

W.4.1d Write opinion pieces on topics or texts, 
supporting a point of view with reasons and 
information. 
Provide a concluding statement or section 
related to the opinion presented. 

TE: U5 T313q W 
U5 T337m-337n DWS 
U5 T347-349 WP 

SE: 346-349, 560-563 

W.4.2a Write informative/explanatory texts to examine a 
topic and convey ideas and information clearly. 
Introduce a topic clearly and group related 
information in paragraphs and sections; include 
formatting (e.g., headings), illustrations, and 
multimedia when useful to aiding 
comprehension. 

TE: U2 T129 m-129n DWS 
U3 T206-208 WP 
T5 T303o-303p DWS 

SE: 211, 487 

W.4.2b Write informative/explanatory texts to examine a 
topic and convey ideas and information clearly. 
Develop the topic with facts, definitions, 
concrete details, quotations, or other information 
and examples related to the topic. 

TE: U1 T35w-35x DWS 
U2 T138-141 WP 
U3 T197m-197n DWS 
U6 T409a, T409m-n DWS 

SE: 138-141 
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W.4.2c Write informative/explanatory texts to examine a 
topic and convey ideas and information clearly. 
Link ideas within categories of information using 
words and phrases (e.g., another, for example, 
also, because). 

TE: U1 T35w-35x DWS 
U3 T143o-143p DWS 

SE: 211, 206-211 WP, 420, 

W.4.2d Write informative/explanatory texts to examine a 
topic and convey ideas and information clearly. 
Use precise language and domain-specific 
vocabulary to inform about or explain the topic. 

TE: U1 T35r CrCu 
U2 T71j CrCu 
U4 T268 

SE: 268, 206-211 WP, 444 

W.4.2e Write informative/explanatory texts to examine a 
topic and convey ideas and information clearly. 
Provide a concluding statement or section 
related to the information or explanation 
presented. 

TE: U1 T27b RP 
U5 T337b m-n 
U7 T453 w-x 

SE: 135, 430, 439, 441, 444 

W.4.3a Write narratives to develop real or imagined 
experiences or events using effective technique, 
descriptive details, and clear event sequences. 
Orient the reader by establishing a situation and 
introducing a narrator and/or characters; 
organize an event sequence that unfolds 
naturally. 

TE: U2 T97o-97p DWS 
U5 T285a 
U5 T303a-303d WP 
U7 T477a-477c WP 

SE: 482, 484-487 

W.4.3b Write narratives to develop real or imagined 
experiences or events using effective technique, 
descriptive details, and clear event sequences. 
Use dialogue and description to develop 
experiences and events or show the responses 
of characters to situations. 

TE: U2 T105i-105l WP 
U5 T281o-281p DWS 
U5 T303A-303d WP 

SE: 71, 281, 484-487, 488 

W.4.3c Write narratives to develop real or imagined 
experiences or events using effective technique, 
descriptive details, and clear event sequences. 
Use a variety of transitional words and phrases 
to manage the sequence of events. 

TE: U2 T105i-108l WP 
U3 T167a-167d WP 
U7 T423o DWS 

SE: 378, 423, 444, 484-487 
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W.4.3d Write narratives to develop real or imagined 
experiences or events using effective technique, 
descriptive details, and clear event sequences. 
Use concrete words and phrases and sensory 
details to convey experiences and events 
precisely. 

TE: U3 T167o-167p DWS 
U4 T276-279 WP 
U8 T489o-489p DWS 
U8 T515a-515d WP 

SE: 276-279 

W.4.3e Write narratives to develop real or imagined 
experiences or events using effective technique, 
descriptive details, and clear event sequences. 
Provide a conclusion that follows from the 
narrated experiences or events. 

TE: U5 T303i W 
U7 T453w-453x DWS 
U7 T477a-477c WP 
U7 T484-487 

SE: 484-487 

Production and Distribution of Writing 

W.4.4 Produce clear and coherent writing (including 
multiple-paragraph texts) in which the 
development and organization are appropriate 
to task, purpose, and audience. (Grade-specific 
expectations for writing types are defined in 
standards 1–3 above.) CA 

TE: U1 T27m-T27n 
U2 T71o-71p DWS 
U2 T97a-97b WP 
U3 T167a-167d WP 

SE: 138-141 

W.4.5 With guidance and support from peers and 
adults, develop and strengthen writing as 
needed by planning, revising, and editing. 
(Editing for conventions should demonstrate 
command of Language standards 1–3 up to and 
including grade 4.) 

TE: U1 T59a-59d WP 
U4 T213n DG 
U5 T303a-303d WP 
U8 T525l 

SE: 141, 279 

W.4.6 With some guidance and support from adults, 
use technology, including the Internet, to 
produce and publish writing as well as to 
interact and collaborate with others; 
demonstrate sufficient command of keyboarding 
skills to type a minimum of one page in a single 
sitting. 

TE: U3 167d 
U6 T379o-379p DWS 
U8 T525j-525l WP 

SE: 587, 562 
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Research to Build and Present Knowledge 

W.4.7 Conduct short research projects that build 
knowledge through investigation of different 
aspects of a topic. 

TE: U1 T27a-27b RP 
U3 T197a-T197b 
U5 T337a-337b RP 

SE: 206 

W.4.8 Recall relevant information from experiences or 
gather relevant information from print and digital 
sources; take notes, paraphrase, and  
categorize information, and provide a list of 
sources. CA 

TE: U4 T237a-237b RP 
U5 T313w-313x DWS 
U6 T385w-385x DWS 
U7 T484-T486 
U8 T549a-549b RP 

SE: 17, 209 

W.4.9a Draw evidence from literary or informational 
texts to support analysis, reflection, and 
research. 
Apply grade 4 Reading standards to literature 
(e.g., “Describe in depth a character, setting, or 
event in a story or drama, drawing on specific 
details in the text [e.g., a character’s thoughts 
words, or actions].”). 

TE: U1 T50-51 
U1 T65d 
U2 T76 W 
U2 T88-89 W 

SE: 76, 97 

W.4.9b Draw evidence from literary or informational 
texts to support analysis, reflection, and 
research. 
Apply grade 4 Reading standards to 
informational texts (e.g., “Explain how an author 
uses reasons and evidence to support particular 
points in a text”). 

TE: U2 T137f 
U4 T271 
U4 T241-T242 
U7 T453d W 
U7 T483g W 

SE: 34, 244 
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Range of Writing 

W.4.10 Write routinely over extended time frames (time 
for research, reflection, and revision) and 
shorter time frames (a single sitting or a day or 
two) for a range of discipline-specific tasks, 
purposes, and audiences. 

TE: U1 T4 (Power Writing) 
U2 T120-121 W 
U4 T276-T279, T280, T281 (Write It!) 
U6 T377b W 
U8 T560-563 WP 

SE: 68, 319, 377 

SPEAKING AND LISTENING 

Comprehension and Collaboration 

SL.4.1a Engage effectively in a range of collaborative 
discussions (one-on-one, in groups, and 
teacher-led) with diverse partners on grade 4 
topics and texts, building on others’ ideas and 
expressing their own clearly. 

Come to discussions prepared, having read or 
studied required material; explicitly draw on that 
preparation and other information known about 
the topic to explore ideas under discussion. 

TE: U1 T26 AT 
U3 T144 SSB 
U5 T350-T351 AT + TAI 

SE: 26, 144-145, 350 

SL.4.1b Engage effectively in a range of collaborative 
discussions (one-on-one, in groups, and 
teacher-led) with diverse partners on grade 4 
topics and texts, building on others’ ideas and 
expressing their own clearly. 

Follow agreed-upon rules for discussions and 
carry out assigned roles. 

TE: U1 BP11-BP12 
U2 T106 
U2 T107 TT 
U4 T218a AT 

SE: 106-107, 486-487 

SL.4.1c Engage effectively in a range of collaborative 
discussions (one-on-one, in groups, and 
teacher-led) with diverse partners on grade 4 
topics and texts, building on others’ ideas and 
expressing their own clearly. 

Pose and respond to specific questions to clarify 
or follow up on information, and make 
comments that contribute to the discussion and 
link to the remarks of others. 

TE: U1 BP11-BP12 
U1 T38a AT 
U2 T105q SL 
U7 T423j SL 

SE: 144-145, 149 
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SL.4.1d Engage effectively in a range of collaborative 
discussions (one-on-one, in groups, and 
teacher-led) with diverse partners on grade 4 
topics and texts, building on others’ ideas and 
expressing their own clearly. 

Review the key ideas expressed and explain 
their own ideas and understanding in light of the 
discussion. 

TE: U4 T248a AT 
U5 T315a C 
U8 T525d AT 

SE: 316, 167 TT 

SL.4.2 Paraphrase portions of a text read aloud or 
information presented in diverse media and 
formats, including visually, quantitatively, and 
orally. 

TE: U2 T107a (Map & Talk) 
U5 T281i SL 
U5 T313w-T313x 

SE: 17, 25, 479 

SL.4.3 Identify the reasons and evidence a speaker or 
media source provides to support particular 
points. CA 

TE: U2 T137f 
U6 T352 SSB 
U7 T453a-T453b 

SE: 390-391, 452 

Presentation of Knowledge and Ideas 

SL.4.4a Report on a topic or text, tell a story, or recount 
an experience in an organized manner, using 
appropriate facts and relevant, descriptive 
details to support main ideas or themes; speak 
clearly at an understandable pace. 

Plan and deliver a narrative presentation 
that: relates ideas, observations, or 
recollections; provides a clear context; and 
includes clear insight into why the event or 
experience is memorable. CA 

TE: U4 T276-T279 
U5 T303i SL 
U6 T388a AT 
U7 T451a VR 

SE: 276-279 
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SL.4.5 Add audio recordings and visual displays to 
presentations when appropriate to enhance the 
development of main ideas or themes. 

TE: U6 T351j CrCu 
U7 T423p 
U7 T445a-445b RP 

SE: 281, NGReach.com/student 
resources 

SL.4.6 Differentiate between contexts that call for 
formal English (e.g., presenting ideas) and 
situations where informal discourse is 
appropriate (e.g., small-group discussion); use 
formal English when appropriate to task and 
situation. (See grade 4 Language standards 1 
and 3 for specific expectations.) 

TE: U1 T59o-59p DWS 
U2 T129 WrU 
U7 T428a AT 

SE: 58, 66, 69, 73 

LANGUAGE 

Conventions of Standard English 

L.4.1a Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking. 
Use interrogative, relative pronouns (who, 
whose, whom, which, that) and relative adverbs 
(where, when, why). CA 

TE: U1 T35u-35v DG 
U1 T59d WP 
U1 T59m-59n DG 
U7 T452u-453v DG 
U7 T477d WP 

SE: 385, 453 

L.4.1b Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking. 
Form and use the progressive (e.g., I was 
walking; I am walking; I will be walking) verb 
tenses. 

TE: U8 T515m-515n DG 
U8 T525l WP 
U8 T525u-T25v DG 

SE: 605 
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L.4.1c Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking. 
Use modal auxiliaries (e.g., can, may, must) to 
convey various conditions. 

TE: U1 R13 
U4 T269m-269n DG 
U4 T274A-T275 
U4 T278-T279 

SE: 276-277, 278-279, 602 

L.4.1d Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking. 
Order adjectives within sentences according to 
conventional patterns (e.g., a small red bag 
rather than a red small bag). 

TE: U1 R13 
U5 T303m-303n DG 
U5 T312a-t313b 
U5 T337k-337l DG 

SE: 602 

L.4.1e Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking. 
Form and use prepositional phrases. 

TE: U6 T351i SL 
U7 T428a-T428b 
U7 T477m-477n DG 
U7 T487 

SE: 486-487 

L.4.1f Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking. 
Produce complete sentences, recognizing and 
correcting inappropriate fragments and run-
ons.* 

TE: U1 T34a-T35 
U2 T105u-105v DG 
U7 T445m-445n DG 

SE: 35, 593 

L.4.1g Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking. 
Correctly use frequently confused words (e.g., 
to, too, two; there, their).* 

TE: U1 T1j (spelling words) 
U1 T27i DSWW 
U1 T71k (spelling words) 
U1 T97k 
U3 T143k DSWW 
U6 T385s DSWW 

SE: 98, 421 
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L.4.1h Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking. 
Write fluidly and legibly in cursive or joined 
italics. CA 

TE: U1 R9, R23-R24 
U2 T140-T141 

SE: 140-141, 586 

L.4.2a Demonstrate command of the conventions of 
standard English capitalization, punctuation, 
and spelling when writing. 
Use correct capitalization. 

TE: U1 T59i W 
U2 T97m-T97n 
U2 T105u-105v DG 
U3 T205c 

SE: 35, 141, 613 

L.4.2b Demonstrate command of the conventions of 
standard English capitalization, punctuation, 
and spelling when writing. 
Use commas and quotation marks to mark 
direct speech and quotations from a text. 

TE: U2 T97m-97n DG 
U5 T281o-281p DG 
U5 T313 W (Day 2) 
U6 T409m 

SE: 460, 615 

L.4.2c Demonstrate command of the conventions of 
standard English capitalization, punctuation, 
and spelling when writing. 
Use a comma before a coordinating conjunction 
in a compound sentence. 

TE: U2 T105u-105v DG 
U2 T129k-129l DG 
U2 T136a-T136b 
U2 T140 WP 

SE: 140-141 

L.4.2d Demonstrate command of the conventions of 
standard English capitalization, punctuation, 
and spelling when writing. 
Spell grade-appropriate words correctly, 
consulting references as needed. 

TE: U3 T167d 
U5 T281m-81n DG 
U5 T303d 
U7 T423k-423l DSWW 

SE: 586 
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Knowledge of Language 

L.4.3a Use knowledge of language and its conventions 
when writing, speaking, reading, or listening. 
Choose words and phrases to convey ideas 
precisely.* 

TE: U1 T35i 
U1 T59a 
U2 T97a 
U6 T385 i-j 

SE: 278-279, 562-563 

L.4.3b Use knowledge of language and its conventions 
when writing, speaking, reading, or listening. 
Choose punctuation for effect.* 

TE: U1 BP13 
U1 T59i W 
U2 T97n (Day 3) 
U7 T4445m-T445n 

SE: 613 

L.4.3c Use knowledge of language and its conventions 
when writing, speaking, reading, or listening. 
Differentiate between contexts that call for 
formal English (e.g., presenting ideas) and 
situations where informal discourse is 
appropriate (e.g., small-group discussion). 

TE: U1 T27g SL 
U1 T59o-59p DG 
U6 T379i SL 

SE: 66-69, 71 

Vocabulary Acquisitions and Use 

L.4.4a Determine or clarify the meaning of unknown 
and multiple-meaning words and phrases based 
on grade 4 reading and content, choosing 
flexibly from a range of strategies. 
Use context (e.g., definitions, examples, or 
restatements in text) as a clue to the meaning of 
a word or phrase. 

TE: U2 T98c VSt 
U2 T105c VP 
U4 T237q VSt 
U4 T245e VREV 

SE: 238, 257 (In Other Words) 
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L.4.4b Determine or clarify the meaning of unknown 
and multiple-meaning words and phrases based 
on grade 4 reading and content, choosing 
flexibly from a range of strategies. 
Use common, grade-appropriate Greek and 
Latin affixes and roots as clues to the meaning 
of a word (e.g., telegraph, photograph, 
autograph). 

TE: U3 T167s VSt 
U3 T168c VSt 
U3 T173c VP 
U3 T173e VP 

SE: 168, 380, 410 

L.4.4c Determine or clarify the meaning of unknown 
and multiple-meaning words and phrases based 
on grade 4 reading and content, choosing 
flexibly from a range of strategies. 
Consult reference materials (e.g., dictionaries, 
glossaries, thesauruses), both print and digital, 
to find the pronunciation and determine or clarify 
the precise meaning of key words and phrases 
and to identify alternate word choices in all 
content areas. CA 

TE: U2 T130c VSt 
U2 T137e VP 
U3 T143l Day 4 
U4 T270c VS 

SE: 131 (In Other Words), 28  

L.4.5a Demonstrate understanding of figurative 
language, word relationships, and nuances in 
word meanings. 
Explain the meaning of simple similes and 
metaphors (e.g., as pretty as a picture) in 
context. 

TE: U3 T168a-168b C 
U3 T171a RII 
U4 T270a-T270b 
U4 T272 RBC 

SE: 172, 272, 273 

L.4.5b Demonstrate understanding of figurative 
language, word relationships, and nuances in 
word meanings. 
Recognize and explain the meaning of common 
idioms, adages, and proverbs. 

TE: U1 T44-45 ML 
U1 T59s VSt 
U8 T559a-T559b C 
U8 T525c VP 

SE: 44-45, 60, 516 
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L.4.5c Demonstrate understanding of figurative 
language, word relationships, and nuances in 
word meanings. 
Demonstrate understanding of words by relating 
them to their opposites (antonyms) and to words 
with similar but not identical meanings 
(synonyms). 

TE: U3 T143l Day 4 (Word Web) 
U5 T303s VSt 
U5 T313c VP 
U5 T337q VSt 

SE: 304, 338 

L.4.6 Acquire and use accurately grade-appropriate 
general academic and domain-specific words 
and phrases, including those that signal precise 
actions, emotions, or states of being (e.g., 
quizzed, whined, stammered) and that are basic 
to a particular topic (e.g., wildlife, conservation, 
and endangered when discussing animal 
preservation). 

TE: U1 T6a AV 
U3 T148a AV 
U5 T296 VP 
U7 T451a VREV 
U8 T532 

SE: 7, 149, 296, 536 

Appendix 

See NGL_MASTER_Codingdoc_CA2015adopt_FNL 

California Department of Education         Posted September 2014 
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Publisher: National Geographic Learning Program 2: CA ELD Standards 

Program Title: Reach for Reading Grade 4 

Components: Teacher’s Edition (TE), Academic Flip Charts, EL Resources, Practice Masters 

Part 2 – Standards Map for Program 2 Basic ELA/ELD, Kindergarten Through Grade Eight 
Grade Four – California English Language Development Standards 

The California English Language Development Standards (CA ELD Standards) describe the key knowledge, skills, and abilities in core areas of 
English language development that students learning English as a new language need in order to access, engage with, and achieve in grade�level 
academic content, with particular alignment to the key knowledge, skills, and abilities for achieving college� and career�readiness described in the 
Common Core State Standards for ELA. However, the CA ELD Standards do not repeat the Common Core State Standards for ELA, or represent ELA 
content at lower levels of achievement or rigor. Rather, the CA ELD Standards are designed to provide challenging content in English language 
development for ELs to gain proficiency in a range of rigorous academic English language skills. The CA ELD Standards are not intended to replace 
the Common Core State Standards for ELA but instead to amplify the language knowledge, skills and abilities of those Common Core State Standards 
that are critical in order for ELs to simultaneously be successful in school while they are developing English. 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

PART I: INTERACTING IN MEANINGFUL WAYS 

A. Collaborative 

1. Exchanging information and ideas 

PI.4.1.Em Contribute to conversations and express ideas by 
asking and answering yes�no and wh� questions 
and responding using short phrases. 

U2 T71q AT (Day 2) 
U2 T105y AT (Day 1) 
U7 T423q AT (Day 1) 

PI.4.1.Ex Contribute to class, group, and partner discussions, U2 T105y AT (Day 1) 
including sustained dialogue, by following U3 T149 TT 
turn‐taking rules, asking relevant questions, 
affirming others, and adding relevant information. 

U7 T423q AT (Day 1) 

PI.4.1.Br Contribute to class, group, and partner discussions, U1 T27p AT 
including sustained dialogue, by following U8 T515q AT (Day 1) 
turn�taking rules, asking relevant questions, 
affirming others, adding relevant information, building 
on responses, and providing useful feedback. 

U8 T515r AT 
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2. Interacting via written English 

PI.4.2.Em Collaborate with peers on joint writing projects of U4 T237p W 
short informational and literary texts, using U4 T269r W 
technology where appropriate for publishing, 
graphics, etc. 

U6 T351r W 

PI.4.2.Ex Collaborate with peers on joint writing projects of U4 T237p W 
longer informational and literary texts, using U4 T269r W 
technology where appropriate for publishing, 
graphics, etc. 

U6 T351r W 

PI.4.2.Br Collaborate with peers on joint writing projects of a U1 T66–T69 WP 
variety of longer informational and literary texts, U2 T138–T141 WP 
using technology where appropriate for publishing, 
graphics, etc. 

U4 T276–T279 WP 

3. Offering opinions 

PI.4.3.Em Negotiate with or persuade others in conversations U8 T489q AT (Day 1) 
using basic learned phrases (e.g., I think . . .), as well U8 T525y AT (Day 1) 
as open responses, in order to gain and/or hold the 
floor. 

U8 T563d OLP 

PI.4.3.Ex Negotiate with or persuade others in conversations U8 T489q AT (Day 2) 
using an expanded set of learned phrases (e.g., I U8 T525y AT (Day 2) 
agree with X, but . . .), as well as open responses, in 
order to gain and/or hold the floor, provide 
counter�arguments, etc. 

U8 T563d OLP  

PI.4.3.Br Negotiate with or persuade others in conversations U5 T303r C (Day 4) 
using a variety of learned phrases (e.g., That’s a U8 T489q AT (Day 2) 
good idea. However . . .), as well as open responses, U8 T525y AT (Day 2) 
in order to gain and/or hold the floor, provide 
counter�arguments, elaborate on an idea, etc. 

U8 T563d OLP MLS 
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4. Adapting language choices 

PI.4.4.Em Adjust language choices according to social setting U3 T197o AT (Day 1) 
(e.g., playground, classroom) and audience (e.g., U4 T269q AT (Day 1) 
peers, teacher) with substantial support. U7 T487c 

U8 T489r R (c ) 
U8 T563d 

PI.4.4.Ex Adjust language choices according to purpose (e.g., U1 T59o DWS (Day 1) 
persuading, entertaining), task (e.g., telling a story U3 T197o AT (Day 1) 
versus explaining a science experiment), and U5 T303r C 
audience with moderate support. U7 T487c OLP 

U8 T563d 

PI.4.4.Br Adjust language choices according to purpose, task U1 T59o DWS (Day 1) 
(e.g., facilitating a science experiment), and audience U3 T197o AT (Day 1) 
with light support. U5 T303r C 

U7 T487c 
U8 T563d 

B. Interpretive 

5. Listening actively 

PI.4.5.Em Demonstrate active listening of read�alouds and oral U2 T97q AT (Day 1) 
presentations by asking and answering basic U3 T167q AT 
questions with prompting and substantial support. U3 T173y C 

U5 T303q R 
U5 T423q AT (Day 1) 

PI.4.5.Ex Demonstrate active listening of read�alouds and oral U2 T97q AT (Day 1) 
presentations by asking and answering detailed U3 T167q AT 
questions with occasional prompting and moderate U3 T173y C 
support. U3 T423q AT (Day 1) 

U5 T303q R 

PI.4.5.Br Demonstrate active listening of read�alouds and oral U2 T97q AT 
presentations by asking and answering detailed U3 T167q AT 
questions with minimal prompting and light support. U3 T211d OLP 

U5 T303q R 

© California Department of Education – SBE Approved CA English Language Development Standards Map – Program 2, Grade Four  Page 3 of 14 
Revised: 02/02/2015 



   

  

  
 

     
 

      

 

 

 

 
 

 

 

   

 

 
 

 

 

 

 

 

   

 
 

 
 

 
 
 

 

   

Publisher: National Geographic Learning Program 2: CA ELD Standards 
Program Title: Reach for Reading Grade 4 
Components: Teacher’s Edition (TE), Academic Flip Charts, EL Resources, Practice Masters 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

6. Reading/viewing closely 

PI.4.6.Em a) Describe ideas, phenomena (e.g., volcanic 
eruptions), and text elements (main idea, characters, 
events, etc.) based on close reading of a select set of 
grade�level texts with substantial support. 
b) Use knowledge of frequently�used affixes (e.g., 
un�, mis�) and linguistic context, reference 
materials, and visual cues to determine the meaning 
of unknown words on familiar topics. 

a) 
U1 T1p C [T5a] 
U1 T35y C 
U2 T71q C 
U3 T143q C 

b) 
U3 T167q VS 
U6 T379q VS 
U6 T409o VS 

PI.4.6.Ex a) Describe ideas, phenomena (e.g., animal 
migration), and text elements (main idea, central 
message, etc.) in greater detail based on close 
reading of a variety of grade�level texts with 
moderate support. 
b) Use knowledge of morphology (e.g., affixes, roots, 
and base words), linguistic context, and reference 
materials to determine the meaning of unknown 
words on familiar topics. 

a) 
U1 T35a C 
U1 T35y C 
U2 T71q C 
U3 T143q C 

b) 
U3 T167q VS 
U6 T379q VS 
U6 T409o VS 
U7 T445o VS 

PI.4.6.Br a) Describe ideas, phenomena (e.g., pollination), and 
text elements (main idea, character traits, event 
sequence, etc.) in detail based on close reading of a 
variety of grade�level texts with light support. 
b) Use knowledge of morphology (e.g., affixes, roots, 
and base words) and linguistic context to determine 
the meaning of unknown and multiple�meaning 
words on familiar and new topics. 

a) 
U1 T1p C  
U1 T35a C 
U1 T35y C 
U2 T71q C 
U3 T143q C 

b) 
U3 T167q VS 
U6 T379q VS 
U6 T409o VS 
U7 T445o VS 
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7. Evaluating language choices 

PI.4.7.Em Describe the specific language writers or speakers U3 T197p C 
use to present or support an idea (e.g., the specific U4 T237p C 
vocabulary or phrasing used to provide evidence) 
with prompting and substantial support. 

U5 T303r C 

PI.4.7.Ex Describe how well writers or speakers use specific U3 T197p C 
language resources to support an opinion or present U4 T237p C 
an idea (e.g., whether the vocabulary or phrasing 
used to provide evidence is strong enough) with 
prompting and moderate support. 

U5 T303r C 

PI.4.7.Br Describe how well writers and speakers use specific U3 T197p C 
language resources to support an opinion or present U4 T237p C 
an idea (e.g., the clarity or appealing nature of 
language used to present evidence) with prompting 
and light support. 

U5 T303r C 

8. Analyzing language choices 

PI.4.8.Em Distinguish how different words with similar meaning U2 T129p C 
produce different effects on the audience (e.g., U4 T245z R 
describing a character’s actions as whined versus 
said). 

U5 T303r C 

PI.4.8.Ex Distinguish how different words with similar U2 T129p C 
meanings (e.g., describing a character as smart U4 T245z R 
versus an expert) and figurative language (e.g., as U3 T167r C 
big as a whale) produce shades of meaning and 
different effects on the audience. 

U5 T303r C 

PI.4.8.Br Distinguish how different words with related U2 T129p C 
meanings (e.g., fun versus entertaining versus U4 T245z R 
thrilling, possibly versus certainly) and figurative U3 T167r C 
language produce shades of meaning and different 
effects on the audience. 

U5 T303r C 
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C. Productive 

9. Presenting 

PI.4.9.Em Plan and deliver brief oral presentations on a variety U1 T35z C 
of topics and content areas (e.g., retelling a story, U3 T143r C  
explaining a science process, reporting on a current 
event, recounting a memorable experience, etc.) with 
substantial support. 

U5 T281q AT (Day 1) 

PI.4.9.Ex Plan and deliver longer oral presentations on a U3 T211d OLP MLS 
variety of topics and content areas (e.g., retelling a U5 T349d OLP MLS 
story, explaining a science process, reporting on a U5 T281q AT (Day 1) 
current event, recounting a memorable experience, 
etc.) with moderate support. 

U7 T487c 

PI.4.9.Br Plan and deliver oral presentations on a variety of U3 T211d OLP MLS 
topics in a variety of content areas (e.g., retelling a U5 T313l 
story, explaining a science process, reporting on a U5 T337b 
current event, recounting a memorable experience, U5 T349d OLP MLS 
etc.) with light support. U7 T487c OLP MLS 

10. Writing 

PI.4.10.Em a) Write short literary and informational texts (e.g., a 
description of a flashlight) collaboratively (e.g., joint 
construction of texts with an adult or with peers) and 
sometimes independently. 
b) Write brief summaries of texts and experiences 
using complete sentences and key words (e.g., from 
notes or graphic organizers). 

a) 
U1 T1q W 
U3 T173z W 
U3 T206-207 WP 

b) 
U3 T205g W Diff  
U5 T281r W 
U7 T470 
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PI.4.10.Ex a) Write longer literary and informational texts (e.g., 
an explanatory text on how flashlights work) 
collaboratively (e.g., joint construction of texts with an 
adult or with peers) and with increasing 
independence using appropriate text organization. 
b) Write increasingly concise summaries of texts and 
experiences using complete sentences and key 
words (e.g., from notes or graphic organizers). 

a) 
U1 T66–T69 WP 
U3 T206-207 WP  
U3 T206–T207 WP 

b) 
U5 T281r  W 
U3 T205g W 
U7 T470 

PI.4.10.Br a) Write longer and more detailed literary and 
informational texts (e.g., an explanatory text on how 
flashlights work) collaboratively (e.g., joint 
construction of texts with an adult or with peers) and 
independently using appropriate text organization 
and growing understanding of register. 
b) Write clear and coherent summaries of texts and 
experiences using complete and concise sentences 
and key words (e.g., from notes or graphic 
organizers). 

a) 
U1 T66–T69 WP 
U3 T206–T207 WP 
U4 T276–T279 WP 

b) 
U1 T35w (Day 2) 
U4 T213q W 
U5 T281r W 

11. Supporting opinions 

PI.4.11.Em a) Support opinions by expressing 
appropriate/accurate reasons using textual evidence 
(e.g., referring to text) or relevant background 
knowledge about content with substantial support. 
b) Express ideas and opinions or temper statements 
using basic modal expressions (e.g., can, will, 
maybe). 

a) 
U3 T197o R (C) 
U8 T563d 
U8 T549m-n 

b) 
U8 T489q AT (Day 1 + 2) 
U8 T563c 
U8 T549 m-n 
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PI.4.11.Ex a) Support opinions or persuade others by 
expressing appropriate/accurate reasons using some 
textual evidence (e.g., paraphrasing facts) or relevant 
background knowledge about content with moderate 
support. 
b) Express attitude and opinions or temper 
statements with familiar modal expressions (e.g., 
maybe/probably, can/must). 

a) 
U3 T197o R 
U8 T489q AT (Day 1 + 2) 
U8 T563d 

b) 
U8 T489q AT (Day 1 + 2) 
U8 T563c 

PI.4.11.Br a) Support opinions or persuade others by 
expressing appropriate/accurate reasons using 
detailed textual evidence (e.g., quotations or specific 
events from text) or relevant background knowledge 
about content with light support. 
b) Express attitude and opinions or temper 
statements with nuanced modal expressions (e.g., 
probably/certainly, should/would) and phrasing (e.g., 
In my opinion . . .). 

a) 
U3 T197o R 
U8 T489q AT (Day 1 + 2) 
U8 T515o 

b) 
U8 T489q AT (Day 1+ 2) 
U8 T563c 

12. Selecting language resources 

PI.4.12.Em a) Use a select number of general academic and 
domain�specific words to create precision while 
speaking and writing. 
b) Select a few frequently used affixes for accuracy 
and precision (e.g., She walks, I’m unhappy.). 

a) 
U1 T1q R 
U2 T71r R 
U6 T379r RI 

b) 
U3 T143q DG 
U6 T380 Diff 
U6 T410 Diff 
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PI.4.12.Ex a) Use a growing number of general academic and 
domain�specific words, synonyms, and antonyms to 
create precision and shades of meaning while 
speaking and writing. 
b) Select a growing number of frequently used affixes 
for accuracy and precision (e.g., She walked. He 
likes . . . , I’m unhappy.). 

a) 
U2 T71r R 
U5 T303q VS 
U6 T379r RI 

b) 
U3 T143q DG 
U6 T379q VS 
U6 T409o VS 

PI.4.12.Br a) Use a wide variety of general academic and 
domain�specific words, synonyms, antonyms, and 
figurative language to create precision and shades of 
meaning while speaking and writing. 
b) Select a variety of appropriate affixes for accuracy 
and precision (e.g., She’s walking. I’m 
uncomfortable. They left reluctantly.). 

a) 
U1 T59q VS 
U6 T379r RI 
U4 T269r RI 

b) 
U3 T143q DG 
U6 T379 VS 
U6 T409o VS 

PART II: LEARNING ABOUT HOW ENGLISH 
WORKS 

A. Structuring Cohesive Texts 

1. Understanding text structure 

PII.4.1.Em Apply understanding of how different text types are U1 T27p C 
organized to express ideas (e.g., how a narrative is U2 T129o R 
organized sequentially) to comprehending texts and 
writing basic texts. 

U5 T313z R  

PII.4.1.Ex Apply increasing understanding of how different text U5 T337m 
types are organized to express ideas (e.g., how a U5 T303r C (Day 4) 
narrative is organized sequentially with predictable 
stages versus how an explanation is organized 
around ideas) to comprehending texts and writing 
texts with increasing cohesion. 

U6 T385y C 
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PII.4.1.Br Apply understanding of how different text types are U2 T129o R 
organized to express ideas (e.g., how a narrative is U5 T337m 
organized sequentially with predictable stages versus 
how opinions/arguments are structured logically, 
grouping related ideas) to comprehending texts and 
writing cohesive texts. 

U5 T303r C 

2. Understanding cohesion 

PII.4.2.Em a) Apply basic understanding of language resources 
for referring the reader back or forward in text (e.g., 
how pronouns refer back to nouns in text) to 
comprehending texts and writing basic texts. 
b) Apply basic understanding of how ideas, events, 
or reasons are linked throughout a text using 
everyday connecting words or phrases (e.g., first, 
yesterday) to comprehending texts and writing basic 
texts. 

a) 
U3 T143r R 
U4 T245z R 
U8 T525z R 

b) 
U1 T1q R 
U5 T281q AT (Day 2) 
U8 T489r R (Day 4) 

PII.4.2.Ex a) Apply growing understanding of language 
resources for referring the reader back or forward in 
text (e.g., how pronouns or synonyms refer back to 
nouns in text) to comprehending texts and writing 
texts with increasing cohesion. 
b) Apply growing understanding of how ideas, 
events, or reasons are linked throughout a text using 
a variety of connecting words or phrases (e.g., since, 
next, for example) to comprehending texts and 
writing texts with increasing cohesion. 

a) 
U4 T245z R 
U5 T281r R 
U8 T525z R 

b) 
U1 T1q R 
U4 T237o R 
U7 T453z R 
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PII.4.2.Br a) Apply increasing understanding of language 
resources for referring the reader back or forward in 
text (e.g., how pronouns, synonyms, or 
nominalizations refer back to nouns in text) to 
comprehending texts and writing cohesive texts. 
b) Apply increasing understanding of how ideas, 
events, or reasons are linked throughout a text using 
an increasing variety of academic connecting and 
transitional words or phrases (e.g., for instance, in 
addition, at the end) to comprehending texts and 
writing cohesive texts. 

a) 
U3 T143r R 
U3 T143o 
U5 T281r R 

b) 
U7 T453z R 
U8 T489r R 

B. Expanding & Enriching Ideas 

3. Using verbs and verb phrases 

PII.4.3.Em Use various verbs/verb types (e.g., doing, saying, 
being/having, thinking/feeling) and tenses 
appropriate for the text type and discipline (e.g., 
simple past for recounting an experience) for familiar 
topics. 

U4 T245y DG 
U4 T269r W 

PII.4.3.Ex Use various verbs/verb types (e.g., doing, saying, U4 T269r W 
being/having, thinking/feeling) and tenses U8 T489q DG 
appropriate for the task, text type, and discipline 
(e.g., simple past for retelling, timeless present for 
science explanation) for an increasing variety of 
familiar and new topics. 

U4 T237p W 

PII.4.3.Br Use various verbs/verb types (e.g., doing, saying, U4 T269r W 
being/having, thinking/feeling) and tenses U4 T237p W 
appropriate for the task and text type (e.g., timeless 
present for science explanation, mixture of past and 
present for historical information report) for a variety 
of familiar and new topics. 

U8 T549p W 
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4. Using nouns and noun phrases 

PII.4.4.Em Expand noun phrases in simple ways (e.g., adding U3 T173z W 
an adjective) in order to enrich the meaning of U5 T313z W 
sentences and add details about ideas, people, 
things, etc. 

U6 T351r W 

PII.4.4.Ex Expand noun phrases in a variety of ways (e.g., U1 T35 W 
adding adjectives to noun phrases or simple clause U5 T313z W 
embedding) in order to enrich the meaning of 
sentences and add details about ideas, people, 
things, etc. 

U6 T351r W 

PII.4.4.Br Expand noun phrases in an increasing variety of U1 T71o 
ways (e.g., adding general academic adjectives and U1 T50-51 
adverbs to noun phrases or more complex clause 
embedding) in order to enrich the meaning of 
sentences and add details about ideas, people, 
things, etc. 

U6 T351r W 

5. Modifying to add details 

PII.4.5.Em Expand sentences with familiar adverbials (e.g., U4 T245z W 
basic prepositional phrases) to provide details (e.g., U7 T423q DG 
time, manner, place, cause, etc.) about a familiar 
activity or process (e.g., They walked to the soccer 
field.). 

U7 T477m DG (Day 2) 

PII.4.5.Ex Expand sentences with a growing variety of U4 T245z W 
adverbials (e.g., adverbs, prepositional phrases) to U7 T445p W 
provide details (e.g., time, manner, place, cause, 
etc.) about a familiar or new activity or process (e.g., 
They worked quietly. They ran across the soccer 
field.). 

U7 T477r W 
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PII.4.5.Br Expand sentences with a variety of adverbials (e.g., U4 T213r W 
adverbs, adverb phrases, prepositional phrases) to U4 T245z W 
provide details (e.g., time, manner, place, cause, U7 T423q DG 
etc.) about a variety of familiar and new activities and 
processes (e.g., They worked quietly all night in their 
room.). 

U7 T445p W 

C. Connecting & Condensing Ideas 

6. Connecting ideas 

PII.4.6.Em Combine clauses in a few basic ways to make U1 T105u DG 
connections between and join ideas in sentences U1 T27k Day 2 Diff 
(e.g., creating compound sentences using coordinate 
conjunctions, such as and, but, so). 

U2 T105z W 

PII.4.6.Ex Combine clauses in an increasing variety of ways U1 T35z W 
(e.g., creating complex sentences using familiar U2 T129p W 
subordinate conjunctions) to make connections 
between and join ideas in sentences, for example. to 
express cause/effect (e.g., The deer ran because the 
mountain lion came.) or to make a concession (e.g., 
She studied all night even though she wasn’t feeling 
well.). 

U6 T385z W 

PII.4.6.Br Combine clauses in a wide variety of ways (e.g., U1 T35z W 
creating complex sentences using a variety of U2 T129 k-l 
subordinate conjunctions) to make connections 
between and join ideas, for example, to express 
cause/effect (e.g., Since the lion was at the 
waterhole, the deer ran away.), to make a 
concession, or to link two ideas that happen at the 
same time (e.g., The cubs played while their mother 
hunted.). 

U2 T129p W 
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7. Condensing ideas 

PII.4.7.Em Condense clauses in simple ways (e.g., through U2 T71r W 
simple embedded clauses as in, The woman is a U2 T105z 
doctor. She helps children.  The woman is a doctor 
who helps children.) to create precise and detailed 
sentences. 

U5 T301a Diff 

PII.4.7.Ex Condense clauses in an increasing variety of ways U2 T71r W 
(e.g., through a growing number of embedded U5 T281r W 
clauses and other condensing as in, The dog ate 
quickly. The dog choked.  The dog ate so quickly 
that it choked.) to create precise and detailed 
sentences. 

U7 T423r W 

PII.4.7.Br Condense clauses in a variety of ways (e.g., through U2 T126-127 W 
various types of embedded clauses and other ways U5 T301a W 
of condensing as in, There was a Gold Rush. It 
began in the 1850s. It brought a lot of people to 
California.  The Gold Rush that began in the 1850s 
brought a lot of people to California.) to create 
precise and detailed sentences. 

U7 T423r W 

Part III: Using Foundational Literacy Skills 

Foundational Literacy Skills (See Appendix A-
Grade Four): 

Literacy in an Alphabetic Writing System 

 Print concepts 

 Phonological awareness 

 Phonics & word recognition 

 Fluency 

In the USA TE 
T28, T30, T31a, T121a 

[Differentiate / Language Transfer] 
R4‐R27 [Cumulative Word List] 

Reach for Reading G4 TE 
G4U1: T5, T7, R36‐R51 [Language 

Transfer Charts] 

Appendix 
See NGL_MASTER_CodingDoc_CA2015adopt_FNL 

© California Department of Education – SBE Approved CA English Language Development Standards Map – Program 2, Grade Four  Page 14 of 14 
Revised: 02/02/2015 



MASTER ACRONYM CHART CA ADOPTION 2015 - Reach Inside 

Reach Digital: NGReach.com XYZ(XYZ = online component) 
Inside: mNG = my NG connect 

A-E 
AHB = Assessment Handbook 
AOYO = Apply On Your Own 
APK = Activate Prior Knowledge 
AR = Active Reading 
AT= Academic Talk 
ATFC= Academic Talk Flip Chart 
AV = Academic Vocabulary 
BB = Build Background 
BBRA = Big Book Read Aloud 
BBV = Build Background Videos 
BC = Build Comprehension 
Bib = Bibliography 
BKT = Book Talk 
BP = Best Practice 
BPM = Bingo Practice Master 
BQ = Big Question 
BT = Benchmark Tests 
BTM = Benchmark Test Masters 
BV = Basic Vocabulary 
BYMO = Before You Move On 
C = Comprehension 
C&R = Check and Reteach 

mNG SR = myNGconnect Student Resources 
mNG TR = myNGconnect Teacher Resource Directory 

E-N 
E&P = Edit and Proofread 
EGQ = Explore the Guiding Question 
ELDC = ELD Correlation 
ELGT = English Language Gains Test 
ELRe = EL Resource 
EM = End Matter 
ENG = Engage 
ER = Extended Reading 
eVis = eVisuals 
eVisEL = eVisuals for English Learners 
FL= Fluency 
Fam = online family newsletters 
FM = Front Matter ( A: Tiii FM) 
FOG = Focus on Genre 
FOR = Focus on Reading 
FOV = Focus on Vocabulary 
FR = Fluency Routine 
FS = Focus Strategy 
FST = Foundational Skills Test 
FT = Folk Tales 
G1U4 = TE Grade 1 Unit 4 
GF = Grammar Focus 

CAC = Content Area Connections (or Connect Across Cur GG = Genres at a Glance 
CAT = Compare/Connect Across Texts 
CAV = Content Area Vocabulary 
CC = Comprehension Coach 
CC Corr= CA CC ELA Correlation 
CGQ = Connect to the Guiding Question 
CK = Check Understanding 
CLib = Content Library 
CON = Connect 
Coop = Cooperative Learning 
CoP = Concepts of Print 
CP = Cultural Perspectives 
CR = Close Reading 
CrCu = Cross Curricular 
CS CON = Community-School Connection 
CT = Critical Thinking 
CV = Critical viewing 
CxT = Complex Text 
CxTL = Complex Text Library Overview 
DCR= Decodable Reading 
DELS = Daily English Learner Support 
DG = Daily Grammar 
DG&W = Daily Grammar and Writing 
Diff = Differentiate 
DLA = Daily Language Arts 
DR = Draft 
DSWW = Daily Spelling and Word Work 
DWS = Daily Writing Skills 

GR = Grammar Review 
GW = Grammar Workout 
HFW = High Frequency Words 
HIW = How It Works 
HS CON = HS Connection 
IG = Introduce Genre 
IL = Inside Library 
INT = Intervention 
INTR = Introduce 
IP = Inside Phonics Kit 
IRA = Interactive Read Aloud 
IUSA = Inside the USA 
IWB = Interactive whiteboard activity XYZ 
L&G = Language & Grammar 
L&V = Language & Vocabulary 
L/S = Listening Speaking 
LA = Literary Analysis 
LD = Language Development 
LF = Language Function 
LL = Leveled Library 
LROL = Leveled Reading Observation Log 
LT = Look into the Text 
M/S = Media/Speaking 
ML = Mini Lesson 
MLS = Multi-level Strategies 
MP = Monitor Progress 
MS = Model Study 
MV = Media/Viewing 
MVN = My Vocab Notebook 
MW = Mechanics Workout 

OLP = online lesson planner 
standards tool = online standards tool 

O-S 
OLP = Online Lesson Planner 
OSL = Out-of-school Literacy 
P = Phonics 
P&P = Preview & Predict 
P&W = Plan and Write 
PA = Phonological Awareness 
PAK = Profile & Answer Key 
PM = Presentation Manual/ Practice Master 
PM TAE = Practice Masters Teacher Annotated Edition 
PP BB = Picture Perfect Word Big Book 
PPC = Phonics Picture Cards 
PR = Practice 
PRE = Preview 
PSG = Selection Reading 
PSR = Publish, Share, and Reflect 
PT = Placement Test 
PTR = Prepare to Read 
PW = Prewrite 
R = Reading 
R&E = Respond and Extend 
R/M = Research/Media 
R/S = Research/Speaking 
R/W = Research/Writing 
RA = Read Aloud 
RAD = Reflect and Discuss 
RBC = Read and Build Comprehension 
RC = Review and Compare 
REV = Revise 
RF = Reading Fluency 
RII = Review and Integrate Ideas 
RIP = Reach Into Phonics 
RIT = Review and Integrate Text 
RMBB = Read With Me Big Books 
ROYO = Read On Your Own Books 
RP = Research Project 
RR = Reflect on Your Reading 
RRA = Reread and Analyze 
RRI = Reread and Integrate 
RRS = Reread and Summarize 
RSS = Ready Set Start pages 
RT = Reteach 
RTL = Response to Literature 
RW = Reading and Writing 
S&C = Share and Compare 
S&S = Scope and Sequence 
S/L = Speaking/Listening 
SB = Science Background 
SE facs = SE facsimlie 
SNS = Strengths & Needs Summary 
SP = Spelling 
SPW = Spelling Workout 
SR = Shared Reading 

S-Z 
SS = Sound Spellings 
SSB = Social Studies Background 
SSC = Sound/Spelling Cards 
StR = Strategic Reading 
SSt = Select a Strategy 
SSV = Social Studies Vocabulary 
SV= Science Vocabulary 
SWB = Student Writing Book 
TA = Teamwork Activities 
TAI = Talk About It 
TB = Theme Books 
TG = Teacher Guide 
TM = Teach/Model 
TOL = Try Out Language 
TT = Talk Together 
ThT = Theme Theater 
TV = Teach Vocabulary 
TxT = Text Talk 
UL = Unit Launch 
UT = Unit Tests 
UP = Unit Projects 
UW = Unit Wrap-Up 
V = Vocabulary 
V&R = View & Respond 
VB = Vocab Builders 
VBS = Vocab Builder Songs 
V/G Vocabulary & Grammar 
V/L Vocabulary & Language 
VP = Vocabulary Practice 
VR = Vocabulary Review (or Routine) 
VS = Vocabulary Study 
VSt = Vocabulary Strategy 
W = Writing 
W&G = Writing and Grammar 
WA = Write About It 
WC = Writer’s Craft 
WGQ = Write About the Guiding Question 
WOD = Write on Demand 
WOp = Writing Option 
WP = Writing Project 
WR = Write 
WrU = Wrap Up 
WS = Writing Strategy 
WU = Warm Up 
WW = Writer’s Workout 

http:NGReach.com
http:NGReach.com
http:NGReach.com
http:NGReach.com
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Publisher: National Geographic Learning Program 2: CA CCSS for ELA 

Program Title: Reach for Reading California Grade 5 

Components: Teacher’s Edition (TE), Student Edition (SE), Practice Masters (PM) 

Part 1 – Standards Map for Program 2 Basic ELA/ELD, Kindergarten Through Grade Eight 
Grade Five – California Common Core State Standards for English Language Arts 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

LITERATURE 

Key Ideas and Details 

RL.5.1 Quote accurately from a text when explaining 
what the text says explicitly and when drawing 
inferences from the text. 

TE: U4 T228-229 W Diff 
U4 T264-265 C&R 
U4 T272-273 Diff 
U7 T522 RBC 

SE: 228-229, 260 

RL.5.2 Determine a theme of a story, drama, or poem 
from details in the text, including how characters 
in a story or drama respond to challenges or 
how the speaker in a poem reflects upon a 
topic; summarize the text. 

TE: 
U4 T246a C / C&R 
U6 T449d W 
U7 T520a C 

SE: 226, 244, 247 

RL.5.3 Compare and contrast two or more characters, 
settings, or events in a story or drama, drawing 
on specific details in the text (e.g., how 
characters interact). 

TE: U1 T92-93 RBC 
U1 T111a-T111b C 
U5 T344-345 ML 
U5 T348-349 W 
U6 T434-435 ML 

SE: 101, 518, 524  
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Publisher: National Geographic Learning Program 2: CA CCSS for ELA 
Program Title: Reach for Reading California Grade 5 
Components: Teacher’s Edition (TE), Student Edition (SE), Practice Masters (PM) 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

Craft and Structure 

RL.5.4 Determine the meaning of words and phrases 
as they are used in a text, including figurative 
language such as metaphors and similes. (See
grade 5 Language standards 4–6 for 
additional expectations.) CA 

TE: U4 T236 ML 
U4 T253a RII 
U4 T287a RII 

SE: 254, 288 

RL.5.5 Explain how a series of chapters, scenes, or 
stanzas fits together to provide the overall 
structure of a particular story, drama, or poem. 

TE: U6 T428-429 W 
U6 T440a C 
U6 T440b W 
U7 T525a C 

SE: 420, 450, 570, 593 

RL.5.6 Describe how a narrator’s or speaker’s point of 
view influences how events are described. 

TE: U1 T37a C 
U1 T37f RII 
U7 T512 
U8 T576-577 

SE: 516, 585 

Integration of Knowledge and Ideas 

RL.5.7 Analyze how visual and multimedia elements 
contribute to the meaning, tone, or beauty of a 
text (e.g., graphic novel, multimedia 
presentation of fiction, folktale, myth, poem). 

TE: U2 T90 ML 
U2 T93 W 
U5 T437 

SE: 93 

RL.5.8 (Not applicable to literature) 

RL.5.9 Compare and contrast stories in the same genre 
(e.g., mysteries and adventure stories) on their 
approaches to similar themes and topics. 

TE: U2 T109a RII 
U2 T111g RC 
U6 T449g 

SE: 110, 368 
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Program Title: Reach for Reading California Grade 5 
Components: Teacher’s Edition (TE), Student Edition (SE), Practice Masters (PM) 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

Range of Reading and Level of Text 
Complexity 

RL.5.10 By the end of the year, read and comprehend 
literature, including stories, dramas, and poetry, 
at the high end of the grades 4–5 text 
complexity band independently and proficiently. 

TE: U1 TOC xxv-xxxix (see Lexiles) 
U7 SG1 
U8 SG37 

INFORMATIONAL TEXT 

Key Ideas and Details 

RI.5.1 Quote accurately from a text when explaining 
what the text says explicitly and when drawing 
inferences from the text. 

TE: U2 T136a-136b C 
U4 T255x 
U6 T392 ML 
U7 T476-477 ML 
U8 T555 RBC 

SE: 229, 281, 316-317, 392, 555 

RI.5.2 Determine two or more main ideas of a text and 
explain how they are supported by key details; 
summarize the text. 

TE: U3 T185a C 
U3 T186 W 
U3 T199 R 
U3 T200-201 
U3 T206a C 

SE: 179, 186, 199, 203 

RI.5.3 Explain the relationships or interactions 
between two or more individuals, events, ideas, 
or concepts in a historical, scientific, or technical 
text based on specific information in the text. 

TE: U1 T69a C 
U1 T69d W 
U2 T126-127 ML 
U3 T215f 
U8 T554 ML 

SE: 59, 133, 485, 557 [BYMO] 
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Publisher: National Geographic Learning Program 2: CA CCSS for ELA 
Program Title: Reach for Reading California Grade 5 
Components: Teacher’s Edition (TE), Student Edition (SE), Practice Masters (PM) 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

Craft and Structure 

RI.5.4 Determine the meaning of general academic 
and domain-specific words and phrases in a text 
relevant to a grade 5 topic or subject area. (See
grade 5 Language standards 4–6 for 
additional expectations.) CA 

TE: U2 T99b VREV 
U5 T336a AV 
U6 T378 SSV 
U7 T458 SV 
U8 T570a AV 

SE: 335, 337, 379, 459, 569 

RI.5.5 Compare and contrast the overall structure 
(e.g., chronology, comparison, cause/effect, 
problem/solution) of events, ideas, concepts, or 
information in two or more texts. 

TE: U3 T183 C (a + b) 
U4 T289a C 
U8 T567a-567b C 

SE: 214, 448 

RI.5.6 Analyze multiple accounts of the same event or 
topic, noting important similarities and 
differences in the point of view they represent. 

TE: U1 T28a C 
U1 T28b W 
U1 T35 W 
U4 T255a C 
U4 T255f-g RII 

SE: PM 4.13-PM4.15 

Integration of Knowledge and Ideas 

RI.5.7 Draw on information from multiple print or digital 
sources, demonstrating the ability to locate an 
answer to a question quickly or to solve a 
problem efficiently. 

TE: U2 T143a-143b C 
U3 T318-319 
U7 T493a-493b C 

SE: PM 2.29-PM 2.31 
PM 7.13- PM 7.16 
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Program Title: Reach for Reading California Grade 5 
Components: Teacher’s Edition (TE), Student Edition (SE), Practice Masters (PM) 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

RI.5.8 Explain how an author uses reasons and 
evidence to support particular points in a text, 
identifying which reasons and evidence support 
which point(s). 

TE: U6 T395 
U7 T474-475 RBC 
U7 T476-477 ML 
U7 T486-487 RBC 
U7 T493f RII 

SE: 395, 471, 475, 477, 487 [BYMO] 

RI.5.9 Integrate information from several texts on the 
same topic in order to write or speak about the 
subject knowledgeably. 

TE: U1 T37i-37l WP 
U2 T135a-T135b RP 
U2 T143g-T143h 
U6 T403a-T403b 

SE: PM 2.28-PM 2.31, 290-295 

Range of Reading and Level of Text 
Complexity 

RI.5.10 By the end of the year, read and comprehend 
informational texts, including history/social 
studies, science, and technical texts, at the high 
end of the grades 4–5 text complexity band 
independently and proficiently. 

TE: U1 TOC xxv-xxxix (see Lexiles) 
U7 SG1 
U8 SG37 

FOUNTATIONAL SKILLS 

Phonics and Word Recognition 

RF.5.3a Know and apply grade-level phonics and word 
analysis skills in decoding words. 
Use combined knowledge of all letter-sound 
correspondences, syllabication patterns, and 
morphology (e.g.,  roots and affixes) to read 
accurately unfamiliar multisyllabic words in 
context and out of context. 

TE: U3 TT175k-T175l 
U3 T175s-T176, T176c 
Us T207q-T208, T208c 
U4 T255r INT 
U7 T519k-T519l 
U8 T531j INT 
U8 T593k-T593l 

SE: 176, 208 
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Publisher: National Geographic Learning Program 2: CA CCSS for ELA 
Program Title: Reach for Reading California Grade 5 
Components: Teacher’s Edition (TE), Student Edition (SE), Practice Masters (PM) 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

Fluency 

RF.5.4a Read with sufficient accuracy and fluency to 
support comprehension.  
Read on-level text with purpose and 
understanding. 

TE: U1 T27, T61 
U3 T175 
U3 T206a 

SE: 12, 27, 61, 175, 207 

RF.5.4b Read with sufficient accuracy and fluency to 
support comprehension.  
Read on-level prose and poetry orally with 
accuracy, appropriate rate, and expression on 
successive readings. 

TE: U1 T5a FL 
U2 T86-87 FL 
U6 T441 FL 
U6 T447a FL 
U7 T521 FL 

SE: 27, 101, 439, 519 

RF.5.4c Read with sufficient accuracy and fluency to 
support comprehension.  
Use context to confirm or self-correct word 
recognition and understanding, rereading as 
necessary. 

TE: U1 T42 C, C&R, W 
U1 T58 
U1 T64-65 
U4 T251 (6) 
U8 T560c C&R 

SE: 42, 59, 65 

WRITING 

Text Types and Purposes 

W.5.1a Write opinion pieces on topics or texts, 
supporting a point of view with reasons and 
information. 
Introduce a topic or text clearly, state an 
opinion, and create an organizational structure 
in which ideas are logically grouped to support 
the writer’s purpose. 

TE: U2 T100 W 
U3 T207m-207n DWS 
U7 T527 WP 

SE: 100, 527 
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W.5.1b Write opinion pieces on topics or texts, 
supporting a point of view with reasons and 
information. 
Provide logically ordered reasons that are 
supported by facts and details. 

TE: U1 T66-67 W 
U2 T109 W 
U5 T333j WP 

SE: 66-67, 109 

W.5.1c Write opinion pieces on topics or texts, 
supporting a point of view with reasons and 
information. 
Link opinion and reasons using words, phrases, 
and clauses (e.g., consequently, specifically). 

TE: U4 T255i-255l WP 
U7 T519o-519p DWS 
U7 T526-527 WP 

SE: 526-527 

W.5.1d Write opinion pieces on topics or texts, 
supporting a point of view with reasons and 
information. 
Provide a concluding statement or section 
related to the opinion presented. 

TE: U7 T527-528 WP 
U8 T567j-567k WP 
U8 T600-601 W 

SE: 527-528, 600-601 

W.5.2a Write informative/explanatory texts to examine a 
topic and convey ideas and information clearly.  
Introduce a topic clearly, provide a general 
observation and focus, and group related 
information logically; include formatting (e.g., 
headings), illustrations, and multimedia when 
useful to aiding comprehension.  

TE: U2 T111j-111k WP 
U6 T403b RP 
U8 T604-607 WP 

SE: 604-607 

W.5.2b Write informative/explanatory texts to examine a 
topic and convey ideas and information clearly.  
Develop the topic with facts, definitions, 
concrete details, quotations, or other information 
and examples related to the topic. 

TE: U1 T37w-37x DWS 
U3 T216-219 
U5 T370-371 WP 

SE: 216-219, 370-371 
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W.5.2c Write informative/explanatory texts to examine a 
topic and convey ideas and information clearly.  
Link ideas within and across categories of 
information using words, phrases, and clauses 
(e.g., in contrast, especially). 

TE: U4 T279m-279n DWS 
U8 T593p DWS 
U8 T605-606 WP 

SE: 605-606 

W.5.2d Write informative/explanatory texts to examine a 
topic and convey ideas and information clearly.  
Use precise language and domain-specific 
vocabulary to inform about or explain the topic. 

TE: U3 T175o-175p DWS 
U5 T325b RP 
U8 T567q W 

W.5.2e Write informative/explanatory texts to examine a 
topic and convey ideas and information clearly.  
Provide a concluding statement or section 
related to the information or explanation 
presented. 

TE: U2 T111i-111j WP 
U5 T370-374 WP 
U8 T604-607 WP 

SE: 370-374, 604-607 

W.5.3a Write narratives to develop real or imagined 
experiences or events using effective technique, 
descriptive details, and clear event sequences. 
Orient the reader by establishing a situation and 
introducing a narrator and/or characters; 
organize an event sequence that unfolds 
naturally. 

TE: U1 T27a-27c WP 
U3 T149o-149p DWS 
U7 T508-509 W 

SE: 508-509 

W.5.3b Write narratives to develop real or imagined 
experiences or events using effective technique, 
descriptive details, and clear event sequences. 
Use narrative techniques, such as dialogue, 
description, and pacing, to develop experiences 
and events or show the responses of characters 
to situations. 

TE: U1 T70-73 WP 
U2 T101a-101d WP 
U4 T255d W 
U8 T567w-567x DWS 

SE: 70-73 

W.5.3c Write narratives to develop real or imagined 
experiences or events using effective technique, 
descriptive details, and clear event sequences. 
Use a variety of transitional words, phrases, and 
clauses to manage the sequence of events. 

TE: U3 T175a-175c WP 
U4 T221o-221p DWS 
U7 T525 W 

SE: 525 
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W.5.3d Write narratives to develop real or imagined 
experiences or events using effective technique, 
descriptive details, and clear event sequences. 
Use concrete words and phrases and sensory 
details to convey experiences and events 
precisely. 

TE: U1 T25a W 
U1 T99a 
U3 T173a 
U6 T413w-413x DWS 

SE: 25, 99, 173 

W.5.3e Write narratives to develop real or imagined 
experiences or events using effective technique, 
descriptive details, and clear event sequences. 
Provide a conclusion that follows from the 
narrated experiences or events. 

TE: U2 T101a-101c WP 
U7 T493w-493x DWS 
U8 T559n (Day 3) 

Production and Distribution of Writing 

W.5.4 Produce clear and coherent writing (including 
multiple-paragraph texts) in which the 
development and organization are appropriate 
to task, purpose, and audience. (Grade-specific 
expectations for writing types are defined in 
standards 1–3 above.) CA 

TE: U1 T37w-T37x DWS 
U2 T111i-T111l WP 
U5 T370-374 WP 
U6 T403a-403d RP 
U8 T604-607 WP 

SE: 370-374, 604-607 

W.5.5 With guidance and support from peers and 
adults, develop and strengthen writing as 
needed by planning, revising, editing, rewriting, 
or trying a new approach. (Editing for 
conventions should demonstrate command of 
Language standards 1–3 up to and including 
grade 5.) 

TE: U1 T70-73 WP 
U2 T111v DG 
U4 T251i-251l WP 
U6 T403a-403b RP 

SE: 70-73, 290-295, 370-373 

W.5.6 With some guidance and support from adults, 
use technology, including the Internet, to 
produce and publish writing as well as to 
interact and collaborate with others; 
demonstrate sufficient command of keyboarding 
skills to type a minimum of two pages in a single 
sitting. 

TE: U1 T61g W 
U4 T279d W 
U5 T333l  

SE: 73, 147, 607, 631 
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Research to Build and Present Knowledge 

W.5.7 Conduct short research projects that use 
several sources to build knowledge through 
investigation of different aspects of a topic. 

TE: U2 T111w-111x DWS 
U3 T183w-183x DWS 
U5 T325a-325b RP 
U8 T559a-559b 

SE: 290-295 

W.5.8 Recall relevant information from experiences or 
gather relevant information from print and digital 
sources; summarize or paraphrase information 
in notes and finished work, and provide a list of 
sources. 

TE: U2 T135a-135b RP 
U6 T403a-403b RP 
U7 T455o-455p DWS 

SE: 290-295 

W.5.9a Draw evidence from literary or informational 
texts to support analysis, reflection, and 
research.  
Apply grade 5 Reading standards to literature 
(e.g., “Compare and contrast two or more 
characters, settings, or events in a story or a 
drama, drawing on specific details in the text 
[e.g., how characters interact]”). 

TE: U1 T17 W 
U2 T111i-111l WP 
U6 440b W 

SE: 17, 75, 220 

W.5.9b Draw evidence from literary or informational 
texts to support analysis, reflection, and 
research.  
Apply grade 5 Reading standards to 
informational texts (e.g., “Explain how an author 
uses reasons and evidence to support particular 
points in a text, identifying which reasons and 
evidence support which point[s]”). 

TE: U3 T215g W 
U7 T483a-483b RP 
U8 T557 W 

SE: 293, 403 TT 

Range of Writing 

W.5.10 Write routinely over extended time frames (time 
for research, reflection, and revision) and 
shorter time frames (a single sitting or a day or 
two) for a range of discipline-specific tasks, 
purposes, and audiences. 

TE: U2 T80 W 
U4 T245a W 
U5 T370-373 WP 
U8 T593a-593d WP 

SE: 245, 290-295, 370-373 
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SPEAKING AND LISTENING 

Comprehension and Collaboration 

SL.5.1a Engage effectively in a range of collaborative 
discussions (one-on-one, in groups, and 
teacher-led) with diverse partners on grade 5 
topics and texts, building on others’ ideas and 
expressing their own clearly. 

Come to discussions prepared, having read or 
studied required material; explicitly draw on that 
preparation and other information known about 
the topic to explore ideas under discussion. 

TE: U1 T6a AT 
U3 T150 SB 
U5 T369h AT 

SE: 149 

SL.5.1b Engage effectively in a range of collaborative 
discussions (one-on-one, in groups, and 
teacher-led) with diverse partners on grade 5 
topics and texts, building on others’ ideas and 
expressing their own clearly. 

Follow agreed-upon rules for discussions and 
carry out assigned roles.  

TE: U4 T255q SL 
U6 T413q SL 

SE: 258, 305 TT, 380 

SL.5.1c Engage effectively in a range of collaborative 
discussions (one-on-one, in groups, and 
teacher-led) with diverse partners on grade 5 
topics and texts, building on others’ ideas and 
expressing their own clearly. 

Pose and respond to specific questions by 
making comments that contribute to the 
discussion and elaborate on the remarks of 
others. 

TE: U3 T178 AT 
U7 T514-515 RBC 
U8 T586 AT 

SE: 178, 514-515, 586 

SL.5.1d Engage effectively in a range of collaborative 
discussions (one-on-one, in groups, and 
teacher-led) with diverse partners on grade 5 
topics and texts, building on others’ ideas and 
expressing their own clearly. 

Review the key ideas expressed and draw 
conclusions in light of information and 
knowledge gained from the discussions. 

TE: U6 T401 WrU 
U7 T518 W 
U8 T567h AT 

SE: 401, 518 
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SL.5.2 Summarize a written text read aloud or 
information presented in diverse media and 
formats, including visually, quantitatively, and 
orally. 

TE: U1 T18 AT 
U3 T198 AT 
U4 T255q SL 

SE: 18, 198 

SL.5.3 Summarize the points a speaker or media 
source makes and explain how each claim is 
supported by reasons and evidence, and 
identify and analyze any logical fallacies. CA 

TE: U5 T298 SB 
U7 T460a AT 
U8 T567q SL 

SE: 298 

Presentation of Knowledge and Ideas 

SL.5.4a Report on a topic or text or present an opinion, 
sequencing ideas logically and using 
appropriate facts and relevant, descriptive 
details to support main ideas or themes; speak 
clearly at an understandable pace.  

Plan and deliver an opinion speech that: 
states an opinion, logically sequences 
evidence to support the speaker’s position, 
uses transition words to effectively link 
opinions and evidence (e.g., consequently 
and therefore), and provides a concluding 
statement related to the speaker’s position. 
CA 

TE: U6 T413i-413l WP 
U7 T483a-483b RP 
U7 T526-529 WP 

SE: 526-529 

SL.5.4b Report on a topic or text or present an opinion, 
sequencing ideas logically and using 
appropriate facts and relevant, descriptive 
details to support main ideas or themes; speak 
clearly at an understandable pace.  

Memorize and recite a poem or section of a 
speech or historical document using rate, 
expression, and gestures appropriate to the 
selection. CA 

TE: U3 T221 UP 
U4 T279b RP 
U4 T297 UP 
U7 T522 ML 

SE: 221, 297, 522 
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SL.5.5 Include multimedia components (e.g., graphics, 
sound) and visual displays in presentations 
when appropriate to enhance the development 
of main ideas or themes. 

TE: U1 T61g SL 
U5 T325b RP 
U8 T559b RP 

SL.5.6 Adapt speech to a variety of contexts and tasks, 
using formal English when appropriate to task 
and situation. (See grade 5 Language standards 
1 and 3 for specific expectations.) 

TE: U1 T73 WP 
U5 T359d WP 
U6 T403b RP 

SE: 73 

LANGUAGE 

Conventions of Standard English 

L.5.1a Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking.  
Explain the function of conjunctions, 
prepositions, and interjections in general and 
their function in particular sentences. 

TE: U2 T111u-111v DG 
U5 T325m-325n DW 
U7 T524a GF 

SE: 525 

L.5.1b Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking.  
Form and use the perfect (e.g., I had walked; I 
have walked; I will have walked) verb tenses. 

TE: U4 T279k-279l DG 
U8 T531m-531n DG 

L.5.1c Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking.  
Use verb tense to convey various times, 
sequences, states, and conditions. 

TE: U8 T531m-531n DG 
U8 T559k-559l DG 
U8 T566a GF 

SE: 567 

L.5.1d Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking.  
Recognize and correct inappropriate shifts in 
verb tense.* 

TE: U8 T567l WP 
U8 T567u-567v DG 
U8 T567w-567 DWS 
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L.5.1e Demonstrate command of the conventions of 
standard English grammar and usage when 
writing or speaking.  
Use correlative conjunctions (e.g., either/or, 
neither/nor). 

TE: U1 T37v DG 
U1 T59 DLA 

SE: 59 

L.5.2a Demonstrate command of the conventions of 
standard English capitalization, punctuation, 
and spelling when writing.  
Use punctuation to separate items in a series.* 

TE: U2 T111u-111v DG 

L.5.2b Demonstrate command of the conventions of 
standard English capitalization, punctuation, 
and spelling when writing.  
Use a comma to separate an introductory 
element from the rest of the sentence. 

TE: U2 T75m-75n DG 
U2 T111u-111v DG 
U7 T438k-438l DG 

L.5.2c Demonstrate command of the conventions of 
standard English capitalization, punctuation, 
and spelling when writing.  
Use a comma to set off the words yes and no 
(e.g., Yes, thank you), to set off a tag question 
from the rest of the sentence (e.g., It’s true, isn’t 
it?), and to indicate direct address (e.g., Is that 
you, Steve?). 

TE: U2 T101m-101n DG 

SE: 149, 246, 402 

L.5.2d Demonstrate command of the conventions of 
standard English capitalization, punctuation, 
and spelling when writing.  
Use underlining, quotation marks, or italics to 
indicate titles of works. 

TE: U3 T183u DG 

L.5.2e Demonstrate command of the conventions of 
standard English capitalization, punctuation, 
and spelling when writing.  
Spell grade-appropriate words correctly, 
consulting references as needed. 

TE: U1 T37s-37t DSWW 
U3 T207i-207j DSWW 
U6 T413l WP 
U8 T567l WP 

SE: 183, 255, 333, 373, 630 
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Knowledge of Language 

L.5.3a Use knowledge of language and its conventions 
when writing, speaking, reading, or listening.  
Expand, combine, and reduce sentences for 
meaning, reader/listener interest, and style. 

TE: U1 T67a WU 
U2 T142a GF 
U5 T325m-325n DG 

L.5.3b Use knowledge of language and its conventions 
when writing, speaking, reading, or listening.  
Compare and contrast the varieties of English 
(e.g., dialects, registers) used in stories, 
dramas, or poems. 

TE: U6 T403g SL 
U6 T432 ML 

SE: 432 

Vocabulary Acquisitions and Use 

L.5.4a Determine or clarify the meaning of unknown 
and multiple-meaning words and phrases based 
on grade 5 reading and content, choosing 
flexibly from a range of strategies.  
Use context (e.g., cause/effect relationships and 
comparisons in text) as a clue to the meaning of 
a word or phrase. 

TE: U6 T413e VP 
U7 T519s VSt 
U8 T559q VSt 

SE: 520, 560 

L.5.4b Determine or clarify the meaning of unknown 
and multiple-meaning words and phrases based 
on grade 5 reading and content, choosing 
flexibly from a range of strategies.  
Use common, grade-appropriate Greek and 
Latin affixes and roots as clues to the meaning 
of a word (e.g., photograph, photosynthesis). 

TE: U2 T101s VSt 
U3 T175s VSt 
U8 T531k DSWW 

SE: 102, 176 

L.5.4c Determine or clarify the meaning of unknown 
and multiple-meaning words and phrases based 
on grade 5 reading and content, choosing 
flexibly from a range of strategies.  
Consult reference materials (e.g., dictionaries, 
glossaries, thesauruses), both print and digital, 
to find the pronunciation and determine or clarify 
the precise meaning of key words and phrases 
and to identify alternate word choices in all 
content areas. CA 

TE: U1 T27s VSt 
U1 T61q VSt 
U2 T75k DSWW 
U3 T149k DSWW 
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L.5.5a Demonstrate understanding of figurative 
language, word relationships, and nuances in 
word meanings. Interpret figurative language, 
including similes and metaphors, in context. 

TE: U1 T46-47 ML 
U1 T67A-T68 
U4 T236 ML 
U4 T248a C 
U4 T287a RII 

SE: 46-47, 68, 236, 288 

L.5.5b Demonstrate understanding of figurative 
language, word relationships, and nuances in 
word meanings.  
Recognize and explain the meaning of common 
idioms, adages, and proverbs. 

TE: U4 T236 ML 
U8 T559q VSt 
U8 T593s VSt 

SE: 234-235, 236, 560, 594 

L.5.5c Demonstrate understanding of figurative 
language, word relationships, and nuances in 
word meanings.  
Use the relationship between particular words 
(e.g., synonyms, antonyms, homographs) to 
better understand each of the words. 

TE: U4 T255c VP 
U5 T325q VSt 
U6 T403q VSt 

SE: 326, 404 

L.5.6 Acquire and use accurately grade-appropriate 
general academic and domain-specific words 
and phrases, including those that signal 
contrast, addition, and other logical relationships 
(e.g., however, although, nevertheless, similarly, 
moreover, in addition). 

TE: U1 T18 VP 
U3 T158 VP 
U4 T226a AV 
U6 T380a AV 
U8 T568 SSV 

SE: 18, 158, 227, 381, 569 

Appendix 

See NGL_MASTER_Codingdoc_CA2015adopt_FNL 
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PART I: INTERACTING IN MEANINGFUL WAYS 

A. Collaborative 

1. Exchanging information and ideas 

PI.5.1.Em Contribute to conversations and express ideas by 
asking and answering yes�no and wh� questions 
and responding using short phrases. 

U1 T37y AT (Day 1) 
U3 T183y AT (Day 1) 
U3 T219d MLS 

PI.5.1.Ex Contribute to class, group, and partner discussions, U1 T37y AT (Day 1) 
including sustained dialogue, by following U3 T183y AT (Day 1) 
turn�taking rules, asking relevant questions, 
affirming others, and adding relevant information. 

U3 T219d MLS 

PI.5.1.Br Contribute to class, group, and partner discussions, U1 T27r AT 
including sustained dialogue, by following U3 T219d MLS 
turn�taking rules, asking relevant questions, 
affirming others, adding relevant information, building 
on responses, and providing useful feedback. 

U5 T373c MLS 

2. Interacting via written English 

PI.5.2.Em Collaborate with peers on joint writing projects of U1 T1q W 
short informational and literary texts, using U2 SG62 W Op 
technology where appropriate for publishing, U2 T75r W 
graphics, etc. U3 T149r W 

PI.5.2.Ex Collaborate with peers on joint writing projects of U2 SG45 W Op 
longer informational and literary texts, using U2 SG63 W Op 
technology where appropriate for publishing, 
graphics, etc. 

U3 T216–T219 
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PI.5.2.Br Collaborate with peers on joint writing projects of a U2 SG63 W Op 
variety of longer informational and literary texts, U7 SG15 W Op 
using technology where appropriate for publishing, 
graphics, etc. 

U3 T216–T219 

3. Offering opinions 

PI.5.3.Em Negotiate with or persuade others in conversations U4 T255y AT (Day 1) 
using basic learned phrases (e.g., I think . . .), as well U4 T255y AT (Day 2) 
as open responses, in order to gain and/or hold the U6 T413y AT (Day 2) 
floor. U7 T455q AT (Day 1) 

PI.5.3.Ex Negotiate with or persuade others in conversations U4 T255y AT (Day 1) 
using an expanded set of learned phrases (e.g., I U4 T255y AT (Day 2) 
agree with X, but...), as well as open responses, in U6 T413y AT (Day 2) 
order to gain and/or hold the floor, provide 
counter�arguments, etc. 

U7 T455q AT (Day 1) 

PI.5.3.Br Negotiate with or persuade others in conversations U4 T255y AT (Day 2) (AT FC xx) 
using a variety of learned phrases (e.g., That’s an U7 T455q AT (Day 1) 
interesting idea. However . . .), as well as open 
responses, in order to gain and/or hold the floor, 
provide counter�arguments, elaborate on an idea, 
etc. 

U7 T529c MLS Adv 

4. Adapting language choices 

PI.5.4.Em Adjust language choices according to social setting 
(e.g., playground, classroom) and audience (e.g., 
peers, teacher) with substantial support. 

U1 T73d 
U2 T111z W  
U6 T403o AT 

PI.5.4.Ex Adjust language choices according to purpose (e.g., U1 T73d MLS 
persuading, entertaining), task (e.g., telling a story U6 T403o AT 
versus explaining a science experiment), and 
audience with moderate support. 

U8 T559o AT 
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PI.5.4.Br Adjust language choices according to purpose, task 
(e.g., facilitating a science experiment), and audience 
with light support. 

U1 T73d MLS 
U6 T403o AT 
U8 T559o AT 

B. Interpretive 

5. Listening actively 

PI.5.5.Em Demonstrate active listening of read�alouds and oral U1 T1p 
presentations by asking and answering basic U1 T39a (C&R) 
questions with prompting and substantial support. U5 T333y 

U5 T325o R 

PI.5.5.Ex Demonstrate active listening of read�alouds and oral U1 T1p 
presentations by asking and answering detailed U3 T149r R 
questions with occasional prompting and moderate U5 T325o R 
support. U5 T333y 

PI.5.5.Br Demonstrate active listening of read�alouds and oral 
presentations by asking and answering detailed 
questions with minimal prompting and light support. 

U1 T4 
U5 T334 
U5 T325o (AT) 

6. Reading/viewing closely 

PI.5.6.Em a) Explain ideas, phenomena, processes, and text 
relationships (e.g., compare/contrast, cause/effect, 
problem/solution) based on close reading of a variety 
of grade�level texts and viewing of multimedia with 
substantial support. 
b) Use knowledge of frequently�used affixes (e.g., 
un�, mis�), linguistic context, reference materials, 
and visual cues to determine the meaning of 
unknown words on familiar topics. 

a) 
U1 T37y C 
U6 T375q C 
U7 T493y C 

b) 
U1 T27q VSt 
U2 T135o VSt 
U3 T175q VSt 
U7 T519q VSt 
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PI.5.6.Ex a) Explain ideas, phenomena, processes, and text 
relationships (e.g., compare/contrast, cause/effect, 
problem/solution) based on close reading of a variety 
of grade�level texts and viewing of multimedia with 
moderate support. 
b) Use knowledge of morphology (e.g., affixes, roots, 
and base words), linguistic context, and reference 
materials to determine the meaning of unknown 
words on familiar and new topics. 

a) 
U1 T37y C 
U6 T375q C 
U7 T493y C 

b) 
U1 T27q VSt 
U2 T27q VSt 
U2 T135o VSt 
U3 T175q VSt 

PI.5.6.Br a) Explain ideas, phenomena, processes, and text 
relationships (e.g., compare/contrast, cause/effect, 
problem/solution) based on close reading of a variety 
of grade�level texts and viewing of multimedia with 
light support. 
b) Use knowledge of morphology (e.g., affixes, roots, 
and base words), linguistic context, and reference 
materials to determine the meaning of unknown 
words on familiar and new topics. 

a) 
U1 T37y C 
U6 T375q C 
U7 T493y C 

b) 
U1 T28c VSt 
U2 T102c VSt 
U2 T136 C 
U3 T175q VSt 

7. Evaluating language choices 

PI.5.7.Em Describe the specific language writers or speakers U1 T27r C 
use to present or support an idea (e.g., the specific U2 T75q AT ((Day 1)&2) 
vocabulary or phrasing used to provide evidence) U3 T149q ((Day 2)) 
with prompting and substantial support. U6 T375q AT ((Day 1)) 

PI.5.7.Ex Explain how well writers and speakers use language U1 T27r C 
resources to support an opinion or present an idea U1 T61o R 
(e.g., whether the vocabulary used to provide U6 T375q AT ((Day 1)) 
evidence is strong enough, or if the phrasing used to 
signal a shift in meaning does this well) with 
moderate support. 

U7 T455q AT ((Day 1)) 
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PI.5.7.Br Explain how well writers and speakers use specific U1 T27r C 
language resources to support an opinion or present U1 T61o R 
an idea (e.g., the clarity or appealing nature of U6 T375q AT (Day 1) 
language used to provide evidence or describe 
characters, or if the phrasing used to introduce a 
topic is appropriate) with light support. 

U7 T455q AT (Day 1) 

8. Analyzing language choices 

PI.5.8.Em Distinguish how different words with similar U1 T27r C 
meanings produce different effects on the audience U2 T101r C  
(e.g., describing a character as angry versus furious). U3 T175r C  

U5 T325p C 

PI.5.8.Ex Distinguish how different words with similar U1 T27r C 
meanings (e.g., describing an event as sad versus U2 T101r C  
tragic) and figurative language (e.g., she ran like a U3 T175r C  
cheetah) produce shades of meaning and different U4 T247r RRI 
effects on the audience. U5 T325p C 

PI.5.8.Br Distinguish how different words with related U1 T27r C 
meanings (e.g., fun versus thrilling, possibly versus U2 T101r C  
certainly) and figurative language (e.g., the stream U3 T175r C  
slithered through the parched land) produce shades U4 T247r RRI 
of meaning and different effects on the audience. U5 T325p C 

C. Productive 

9. Presenting 

PI.5.9.Em Plan and deliver brief oral presentations on a variety U3 T149q AT (Day 1) 
of topics and content areas (e.g., providing a report U3 T183y AT (Day 2) 
on a current event, reciting a poem, recounting an 
experience, explaining a science process) with 
moderate support, such as graphic organizers. 

U6 T375q AT (Day 1) 
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PI.5.9.Ex Plan and deliver longer oral presentations on a U2 T147d MLS 
variety of topics and content areas (e.g., providing an U4 T295d MLS 
opinion speech on a current event, reciting a poem, 
recounting an experience, explaining a science 
process) with moderate support. 

U6 T453c MLS 

PI.5.9.Br Plan and deliver oral presentations on a variety of U2 T147d MLS 
topics in a variety of content areas (e.g., providing an U4 T295d MLS 
opinion speech on a current event, reciting a poem, 
recounting an experience, explaining a science 
process) with light support. 

U6 T453c MLS 

10. Writing 

PI.5.10.Em a) Write short literary and informational texts (e.g., a 
description of a camel) collaboratively (e.g., joint 
construction of texts with an adult or with peers) and 
sometimes independently. 
b) Write brief summaries of texts and experiences 
using complete sentences and key words (e.g., from 
notes or graphic organizers). 

a) 
U1 T27i W 
U1 T37z W  
U1 SG 45 W Op 

b) 
U2 T111g W (Diff BL) 
U5 T324 W 
U5 T358 W 

PI.5.10.Ex a) Write longer literary and informational texts (e.g., 
an informative report on different kinds of camels) 
collaboratively (e.g., joint construction of texts with an 
adult or with peers) and with increasing 
independence using appropriate text organization. 
b) Write increasingly concise summaries of texts and 
experiences using complete sentences and key 
words (e.g., from notes or graphic organizers). 

a) 
U3 SG 8 (W Op BL) 
U2 T136b W 
U3 T176b W 

b) 
U2 T111g W 
U4 T297 W 
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PI.5.10.Br a) Write longer and more detailed literary and 
informational texts (e.g., an explanation of how 
camels survive without water for a long time) 
collaboratively (e.g., joint construction of texts with an 
adult or with peers) and independently using 
appropriate text organization and growing 
understanding of register. 
b) Write clear and coherent summaries of texts and 
experiences using complete and concise sentences 
and key words (e.g., from notes or graphic 
organizers). 

a) 
U2 T144–T147 WP 
U4 T290–T295 WP 
U7 T493i-T493l 
U8 T604-607 WP 

b) 
U2 T111g W Diff AL 
U4 T297 W 
U8 T593q R 

11. Supporting opinions 

PI.5.11.Em a) Support opinions by expressing 
appropriate/accurate reasons using textual evidence 
(e.g., referring to text) or relevant background 
knowledge about content with substantial support. 
b) Express ideas and opinions or temper statements 
using basic modal expressions (e.g., can, has to, 
maybe). 

a) 
U4 T287 Diff EL 
U7 T455q AT (Day 1) 
U7 T484b Diff EL 

b) 
U4 T221q AT (Day 2) 
U6 T413y AT (Day 2) 

PI.5.11.Ex a) Support opinions or persuade others by 
expressing appropriate/accurate reasons using some 
textual evidence (e.g., paraphrasing facts from a text) 
or relevant background knowledge about content. 
b) Express attitude and opinions or temper 
statements with familiar modal expressions (e.g., 
maybe/probably, can/must). 

a) 
U4 T287 
U7 T455q AT (Day 1) 
U7 T480-481 W 

b) 
U4 T221q AT (Day 2) 
U6 T410 
U6 T413y AT (Day 2) 
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PI.5.11.Br a) Support opinions or persuade others by 
expressing appropriate/accurate reasons using 
detailed textual evidence (e.g., quoting the text 
directly or specific events from text) or relevant 
background knowledge about content. 
b) Express attitude and opinions or temper 
statements with nuanced modal expressions (e.g., 
probably/certainly, should/would) and phrasing (e.g., 
In my opinion...). 

a) 
U7 T455q AT (Day 1) 
U7 T484b 

b) 
U4 T221q AT (Day 2) 
U4 T255y AT (Day 2) 

12. Selecting language resources 

PI.5.12.Em a) Use a select number of general academic and 
domain�specific words to create precision while 
speaking and writing. 
b) Select a few frequently used affixes for accuracy 
and precision (e.g., She walks, I’m unhappy.). 

a) 
U3 T183z R  Day 3 ( c) 
U5 T333z R Day 3 (a + g) 
U6 T413z R Day 3 ( c) 

b) 
U3 T175q VSt (Day 1) 
U3 T175s-T176 Diff EL 
U3 T207o VSt (Day 1) 

PI.5.12.Ex a) Use a growing number of general academic and 
domain�specific words, synonyms, and antonyms to 
create precision and shades of meaning while 
speaking and writing. 
b) Select a growing number of frequently used affixes 
for accuracy and precision (e.g., She walked. He 
likes..., I’m unhappy.). 

a) 
U4 T247q VSt (Day 1) 
U4 T279o VSt (Day 1) 
U5 T325o VSt (Day 2) 

b) 
U3 T175q VSt (Day 2) 
U3 T175s-T176 
U3 T207o VSt (Day 2) 
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PI.5.12.Br a) Use a wide variety of general academic and 
domain�specific words, synonyms, antonyms, and 
figurative language to create precision and shades of 
meaning while speaking and writing. 
b) Select a variety of appropriate affixes for accuracy 
and precision (e.g., She’s walking. I’m 
uncomfortable. They left reluctantly.). 

a) 
U4 T247q VSt (Day 2) 
U4 T247r RRI 
U4 T279o VSt (Day 2) 
U8 T559o VSt (Day 2) 

b) 
U3 T175q VSt (Day 2) 
U3 T175s-T176 VSt Diff AL 
U3 T207o VSt (Day 2) 

PART II: LEARNING ABOUT HOW ENGLISH 
WORKS 

A. Structuring Cohesive Texts 

1. Understanding text structure 

PII.5.1.Em Apply basic understanding of how different text types U4 T255y C 
are organized to express ideas (e.g., how a narrative U5 T333y C 
is organized sequentially with predictable stages 
versus how opinions/arguments are organized 
around ideas) to comprehending texts and writing 
basic texts. 

U8 T531q C 

PII.5.1.Ex Apply growing understanding of how different text U4 T255y C 
types are organized to express ideas (e.g., how a U5 T333y C 
narrative is organized sequentially with predictable U6 T403o R 
stages versus how opinions/arguments are 
structured logically around reasons and evidence) to 
comprehending texts and writing texts with 
increasing cohesion. 

U8 T531q C 

PII.5.1.Br Apply increasing understanding of how different text U3 T207p RRI 
types are organized to express ideas (e.g., how a U4 T255y C 
historical account is organized chronologically versus U5 T333y C 
how opinions/arguments are structured logically U6 T403o R 
around reasons and evidence) to comprehending 
texts and writing cohesive texts. 

U8 T531q C 
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2. Understanding cohesion 

PII.5.2.Em a) Apply basic understanding of language resources 
for referring the reader back or forward in text (e.g., 
how pronouns refer back to nouns in text) to 
comprehending texts and writing basic texts. 
b) Apply basic understanding of how ideas, events, 
or reasons are linked throughout a text using a select 
set of everyday connecting words or phrases (e.g., 
first/next, at the beginning) to comprehending texts 
and writing basic texts. 

a) 
U4 T247q R 
U5 T333z R 
U6 T375q DG 

b) 
U4 T255y C 
U8 T531q C 
U8 T531r R 

PII.5.2.Ex a) Apply growing understanding of language 
resources for referring the reader back or forward in 
text (e.g., how pronouns or synonyms refer back to 
nouns in text) to comprehending texts and writing 
texts with increasing cohesion. 
b) Apply growing understanding of how ideas, 
events, or reasons are linked throughout a text using 
a variety of connecting words or phrases (e.g., for 
example, in the first place, as a result) to 
comprehending texts and writing texts with 
increasing cohesion. 

a) 
U3 T183z R 
U4 T247q R 
U5 T297r R (Day 3-a) 
U6 T375q DG 

b) 
U4 T255y C 
U8 T531q C 
U8 T531r R (day 3-e) 

PII.5.2.Br a) Apply increasing understanding of language 
resources for referring the reader back or forward in 
text (e.g., how pronouns, synonyms, or 
nominalizations refer back to nouns in text) to 
comprehending texts and writing cohesive texts. 
b) Apply increasing understanding of how ideas, 
events, or reasons are linked throughout a text using 
an increasing variety of academic connecting and 
transitional words or phrases (e.g., consequently, 
specifically, however) to comprehending texts and 
writing cohesive texts. 

a) 
U3 T183z R 
U5 T297r R (Day 3-a) 
U6 T375q DG 
U6 T375r R (day 3-a) 

b) 
U4 T255y C 
U6 T400–401 W  
U8 T531q C 
U8 T531r R (Day 3-e) 

© California Department of Education – SBE Approved CA English Language Development Standards Map – Program 2, Grade Five  Page 10 of 14 
Revised: 02/02/2015 



   

  

  
 

     
 

      

      

 
 
 

 

   

 
 

 

 

 

 

   

 
 

 

 

 
 

   

      

  

 
 

   

  

 
 

   

 

 

 

 
 

   

Publisher: National Geographic Learning Program 2: CA ELD Standards 
Program Title: Reach for Reading Grade 5 
Components: Teacher’s Edition (TE), Academic Flip Charts, EL Resources, Practice Masters 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

B. Expanding & Enriching Ideas 

3. Using verbs and verb phrases 

PII.5.3.Em Use frequently used verbs (e.g., take, like, eat) and U4 T221q DG 
various verb types (e.g., doing, saying, being/having, U4 T255y DG 
thinking/feeling) and tenses appropriate for the text U8 T567y DG 
type and discipline (e.g., simple past for recounting 
an experience) on familiar topics. 

U8 T593r W 

PII.5.3.Ex Use various verb types (e.g., doing, saying, U4 T221q DG 
being/having, thinking/feeling) and tenses U4 T255y DG 
appropriate for the task, text type, and discipline U4 T279p W 
(e.g., simple past for recounting an experience, U8 T567y DG 
timeless present for a science description) on an 
increasing variety of topics. 

U8 T593r W 

PII.5.3.Br Use various verb types (e.g., doing, saying, U4 T221q DG 
being/having, thinking/feeling) and tenses U4 T255y DG 
appropriate for the task and text type (e.g., timeless U4 T279p W 
present for science description, mixture of past and U8 T567y DG 
present for narrative or history explanation) on a 
variety of topics. 

U8 T593r W 

4. Using nouns and noun phrases 

PII.5.4.Em Expand noun phrases in simple ways (e.g., adding U2 T75r W 
an adjective to a noun) in order to enrich the 
meaning of sentences and add details about ideas, 
people, things, etc. 

U5 T359r W 

PII.5.4.Ex Expand noun phrases in a variety of ways (e.g., U2 T75r W 
adding comparative/ superlative adjectives to noun U5 T325k Diff 
phrases or simple clause embedding) in order to 
enrich the meaning of sentences and add details 
about ideas, people, things, etc. 

U5 T359r W 

PII.5.4.Br Expand noun phrases in an increasing variety of U2 T75r W 
ways (e.g., adding comparative/superlative and U3 T149r W 
general academic adjectives to noun phrases or U5 T325k Diff 
more complex clause embedding) in order to enrich 
the meaning of sentences and add details about 
ideas, people, things, etc. 

U5 T359r W 
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5. Modifying to add details 

PII.5.5.Em Expand and enrich sentences with adverbials (e.g., U5 T333z W Diff 
adverbs, adverb phrases, prepositional phrases) to U6 T413z W Diff 
provide details (e.g., time, manner, place, cause, 
etc.) about a familiar activity or process. 

U7 T455q DG 

PII.5.5.Ex Expand and enrich sentences with adverbials (e.g., U5 T333z W Diff 
adverbs, adverb phrases, prepositional phrases) to U6 T413z W Diff 
provide details (e.g., time, manner, place, cause, 
etc.) about a familiar or new activity or process. 

U7 T455q DG 

PII.5.5.Br Expand and enrich sentences with adverbials (e.g., U5 T333z W Diff 
adverbs, adverb phrases, prepositional phrases) to U6 T413z W Diff 
provide details (e.g., time, manner, place, cause, 
etc.) about a variety of familiar and new activities and 
processes. 

U7 T455q DG 

C. Connecting & Condensing Ideas 

6. Connecting ideas 

PII.5.6.Em Combine clauses in a few basic ways to make U2 T135p W 
connections between and join ideas (e.g., You must U4 T255z W Diff 
X because X.) or to provide evidence to support 
ideas or opinions (e.g., creating compound 
sentences using and, but, so). 

U 8 T567z W Diff 

PII.5.6.Ex Combine clauses in an increasing variety of ways U2 T135p W 
(e.g., creating compound and complex sentences) to U4 T255z W Diff 
make connections between and join ideas, for 
example, to express cause/effect (e.g., The deer ran 
because the mountain lion came.), to make a 
concession (e.g., She studied all night even though 
she wasn’t feeling well.), or to provide reasons to 
support ideas (e.g., X is an extremely good book 
because X.). 

U 8 T567z W Diff 
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PII.5.6.Br Combine clauses in a wide variety of ways (e.g., 
creating compound and complex sentences) to make 
connections between and join ideas, for example, to 
express cause/effect (e.g., The deer ran because the 
mountain lion approached them.), to make a 
concession (e.g., She studied all night even though 
she wasn’t feeling well.), to link two ideas that 
happen at the same time (e.g., The cubs played 
while their mother hunted.), or to provide reasons to 
support ideas (e.g., The author persuades the reader 
by X.). 

U2 T135p W 
U4 T255z W Diff 
U 8 T567z W Diff 

7. Condensing ideas 

PII.5.7.Em Condense clauses in simple ways (e.g., through 
simple embedded clauses as in, The book is on the 
desk. The book is mine.  The book that is on the 
desk is mine.) to create precise and detailed 
sentences. 

U1 T1q W Diff 
U1 T37z W Diff 
U4 T221r W Diff 

PII.5.7.Ex Condense clauses in an increasing variety of ways 
(e.g., through a growing number of types of 
embedded clauses and other condensing as in, The 
book is mine. The book is about science. The book is 
on the desk.  The science book that’s on the desk 
is mine.) to create precise and detailed sentences. 

U1 T1q W Diff 
U1 T37z W Diff 
U4 T221r W Diff 

PII.5.7.Br Condense clauses in a variety of ways (e.g., through 
various types of embedded clauses and some 
nominalizations as in, They were a very strong army. 
They had a lot of enemies. They crushed their 
enemies because they were strong.  Their strength 
helped them crush their numerous enemies.) to 
create precise and detailed sentences. 

U1 T1q W Diff 
U1 T37z W Diff 
U4 T221r W Diff 
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Publisher: National Geographic Learning Program 2: CA ELD Standards 
Program Title: Reach for Reading Grade 5 
Components: Teacher’s Edition (TE), Academic Flip Charts, EL Resources, Practice Masters 

Standard Standard Language Publisher Citations 
Meets 

Standard Reviewer Comments, 
Citations, and Questions 

Y N 

Part III: Using Foundational Literacy Skills 

Foundational Literacy Skills (See Appendix A-
Grade 5): 

Literacy in an Alphabetic Writing System 

 Print concepts 

 Phonological awareness 

 Phonics & word recognition 

 Fluency 

In the USA TE 
T28, T30, T31a, T121a 

[Differentiate / Language Transfer] 
R4‐R27 [Cumulative Word List] 

Reach for Reading G5 TE 
G5U1: T5, T7, T39, R34‐R49 

[Language Transfer Charts] 
Appendix 

See NGL_MASTER_Codingdoc_CA2015adopt_FNL 

California Department of Education 
Posted September 2014 
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MASTER ACRONYM CHART CA ADOPTION 2015 - Reach Inside 

Reach Digital: NGReach.com XYZ(XYZ = online component) 
Inside: mNG = my NG connect 

A-E 
AHB = Assessment Handbook 
AOYO = Apply On Your Own 
APK = Activate Prior Knowledge 
AR = Active Reading 
AT= Academic Talk 
ATFC= Academic Talk Flip Chart 
AV = Academic Vocabulary 
BB = Build Background 
BBRA = Big Book Read Aloud 
BBV = Build Background Videos 
BC = Build Comprehension 
Bib = Bibliography 
BKT = Book Talk 
BP = Best Practice 
BPM = Bingo Practice Master 
BQ = Big Question 
BT = Benchmark Tests 
BTM = Benchmark Test Masters 
BV = Basic Vocabulary 
BYMO = Before You Move On 
C = Comprehension 
C&R = Check and Reteach 

mNG SR = myNGconnect Student Resources 
mNG TR = myNGconnect Teacher Resource Directory 

E-N 
E&P = Edit and Proofread 
EGQ = Explore the Guiding Question 
ELDC = ELD Correlation 
ELGT = English Language Gains Test 
ELRe = EL Resource 
EM = End Matter 
ENG = Engage 
ER = Extended Reading 
eVis = eVisuals 
eVisEL = eVisuals for English Learners 
FL= Fluency 
Fam = online family newsletters 
FM = Front Matter ( A: Tiii FM) 
FOG = Focus on Genre 
FOR = Focus on Reading 
FOV = Focus on Vocabulary 
FR = Fluency Routine 
FS = Focus Strategy 
FST = Foundational Skills Test 
FT = Folk Tales 
G1U4 = TE Grade 1 Unit 4 
GF = Grammar Focus 

CAC = Content Area Connections (or Connect Across Cur GG = Genres at a Glance 
CAT = Compare/Connect Across Texts 
CAV = Content Area Vocabulary 
CC = Comprehension Coach 
CC Corr= CA CC ELA Correlation 
CGQ = Connect to the Guiding Question 
CK = Check Understanding 
CLib = Content Library 
CON = Connect 
Coop = Cooperative Learning 
CoP = Concepts of Print 
CP = Cultural Perspectives 
CR = Close Reading 
CrCu = Cross Curricular 
CS CON = Community-School Connection 
CT = Critical Thinking 
CV = Critical viewing 
CxT = Complex Text 
CxTL = Complex Text Library Overview 
DCR= Decodable Reading 
DELS = Daily English Learner Support 
DG = Daily Grammar 
DG&W = Daily Grammar and Writing 
Diff = Differentiate 
DLA = Daily Language Arts 
DR = Draft 
DSWW = Daily Spelling and Word Work 
DWS = Daily Writing Skills 

GR = Grammar Review 
GW = Grammar Workout 
HFW = High Frequency Words 
HIW = How It Works 
HS CON = HS Connection 
IG = Introduce Genre 
IL = Inside Library 
INT = Intervention 
INTR = Introduce 
IP = Inside Phonics Kit 
IRA = Interactive Read Aloud 
IUSA = Inside the USA 
IWB = Interactive whiteboard activity XYZ 
L&G = Language & Grammar 
L&V = Language & Vocabulary 
L/S = Listening Speaking 
LA = Literary Analysis 
LD = Language Development 
LF = Language Function 
LL = Leveled Library 
LROL = Leveled Reading Observation Log 
LT = Look into the Text 
M/S = Media/Speaking 
ML = Mini Lesson 
MLS = Multi-level Strategies 
MP = Monitor Progress 
MS = Model Study 
MV = Media/Viewing 
MVN = My Vocab Notebook 
MW = Mechanics Workout 

OLP = online lesson planner 
standards tool = online standards tool 

O-S 
OLP = Online Lesson Planner 
OSL = Out-of-school Literacy 
P = Phonics 
P&P = Preview & Predict 
P&W = Plan and Write 
PA = Phonological Awareness 
PAK = Profile & Answer Key 
PM = Presentation Manual/ Practice Master 
PM TAE = Practice Masters Teacher Annotated Edition 
PP BB = Picture Perfect Word Big Book 
PPC = Phonics Picture Cards 
PR = Practice 
PRE = Preview 
PSG = Selection Reading 
PSR = Publish, Share, and Reflect 
PT = Placement Test 
PTR = Prepare to Read 
PW = Prewrite 
R = Reading 
R&E = Respond and Extend 
R/M = Research/Media 
R/S = Research/Speaking 
R/W = Research/Writing 
RA = Read Aloud 
RAD = Reflect and Discuss 
RBC = Read and Build Comprehension 
RC = Review and Compare 
REV = Revise 
RF = Reading Fluency 
RII = Review and Integrate Ideas 
RIP = Reach Into Phonics 
RIT = Review and Integrate Text 
RMBB = Read With Me Big Books 
ROYO = Read On Your Own Books 
RP = Research Project 
RR = Reflect on Your Reading 
RRA = Reread and Analyze 
RRI = Reread and Integrate 
RRS = Reread and Summarize 
RSS = Ready Set Start pages 
RT = Reteach 
RTL = Response to Literature 
RW = Reading and Writing 
S&C = Share and Compare 
S&S = Scope and Sequence 
S/L = Speaking/Listening 
SB = Science Background 
SE facs = SE facsimlie 
SNS = Strengths & Needs Summary 
SP = Spelling 
SPW = Spelling Workout 
SR = Shared Reading 

S-Z 
SS = Sound Spellings 
SSB = Social Studies Background 
SSC = Sound/Spelling Cards 
StR = Strategic Reading 
SSt = Select a Strategy 
SSV = Social Studies Vocabulary 
SV= Science Vocabulary 
SWB = Student Writing Book 
TA = Teamwork Activities 
TAI = Talk About It 
TB = Theme Books 
TG = Teacher Guide 
TM = Teach/Model 
TOL = Try Out Language 
TT = Talk Together 
ThT = Theme Theater 
TV = Teach Vocabulary 
TxT = Text Talk 
UL = Unit Launch 
UT = Unit Tests 
UP = Unit Projects 
UW = Unit Wrap-Up 
V = Vocabulary 
V&R = View & Respond 
VB = Vocab Builders 
VBS = Vocab Builder Songs 
V/G Vocabulary & Grammar 
V/L Vocabulary & Language 
VP = Vocabulary Practice 
VR = Vocabulary Review (or Routine) 
VS = Vocabulary Study 
VSt = Vocabulary Strategy 
W = Writing 
W&G = Writing and Grammar 
WA = Write About It 
WC = Writer’s Craft 
WGQ = Write About the Guiding Question 
WOD = Write on Demand 
WOp = Writing Option 
WP = Writing Project 
WR = Write 
WrU = Wrap Up 
WS = Writing Strategy 
WU = Warm Up 
WW = Writer’s Workout 

http:NGReach.com
http:NGReach.com
http:NGReach.com
http:NGReach.com


Weekly Curriculum Map I Standards Correlation 

Kindergarten Studies Weekly 

California Kindergarten Social Studies 


Standards Coverage 


August-September 

Week 1: Welcome to School 
Students will view and discuss the American Flag and the Pledge of Allegiance. They will discuss 
friendship and understand that teachers help them learn. K.1.1. K.2, M 

Week 2: Location 
Students will learn terms that describe relative location (e.g., near, far, etc.), understand the purpose 

of maps and globes, and describe the location of places in the school. K.4.1, K.4.2, K.4.5 

Week 3: Rules 
Students will understand the necessity of rules and the consequences of breaking them. They will 

identify authority figures at home and school, and discuss the actions of good citizens. K.1.1, .tS..1..2. 

Week 4: Responsibility 
Students will learn that a responsibility is a duty to do or not do something and will discuss examples 

of responsibility and privacy. K.1.1, K.1.2, K.1.3, K.6.3 

Week 5: Time 
Students will understand calendar time (e.g., days, weeks, months). Students will use words and 

phrases related to chronology and time. K.1.2, K.5, K.6.2 

Week 6: History 
Students will learn that history tells the story of people in the past and things that happened in the 

past. They will also learn about Christopher Columbus and Columbus Day. K.1.2, K.1.3, K.4.2, K.6.1, 

K.6.2 

Week 7: Where Do You Live? 
Students will understand that we can describe where we live in many different ways. They will know 

their own phone number, address, city and state. K.4.1, K.4.2, K.4.3 

Week 8: Timelines 
Students will understand how to use and create a timeline using words and phrases related to time. 

They will begin to develop an awareness of primary sources. K.5 

Week 9: Needs and Wants 
Students will identify the difference between needs and wants and will understand that people work to 

earn money for things they need and want. K.6.3 



Week 10: The First Thanksgiving 
Students will learn about the Mayflower's journey to America, the experiences of the Pilgrims, and the 

hardships of surviving in a new country. K.1.2, K.1.3, K.4.2, K.6.1 

Week 11: Earth 
Students will identify basic landforms, bodies of water and cardinal directions. They will explain that 

maps and globes help locate places. K.4.1, K.4.2 

Week 12: Seasons 
Students will learn about seasons on Earth and will describe seasonal weather changes. They will 

understand how weather affects people and the environment. 

Week 13: Weather 
Students will learn about different types of weather and some effects it has on people and the 

environment. K.4.2 

Week 14: Good Citizens 
Students will demonstrate ways to resolve conflicts by being good citizens and discuss ways for 

groups to make decisions fairly. K.1.1 

Week 15: Maps and Globes 
Students will understand that maps and globes help locate places and will differentiate between land 

and water features. K.4.1, K.4.2, K.4.3 

Week 16: Which Way? 
Students will learn about cardinal directions and identify basic bodies of water near the United States 

and in other places on Earth. K.4.1, K.4.2, KU 

Week 17: Holidays 
Students will learn about some ways people of different cultures and countries celebrate holidays. 

M.K.6.1 

Week 18: Presidents and Patriots 
Students will learn about presidents and other patriotic men and women in the U.S. prior to 1880 

(e.g., George Washington, Abraham Lincoln, Harriet Tubman). K.1.2, K.1.3, K.2, K.6.1, K.6.2, K.6.3 

Week 19: American Monuments 
Students will learn about important buildings, statues, and monuments associated with American 

history (e.g., the White House, Mount Rushmore). K.1.2, K.2, K.4.2, K.6.1, K.6.2 

Week 20: Celebrate America 
Students will learn about the way American symbols, holidays, and patriotic activities reflect the 

shared values, principles and beliefs of Americans. K.1.2, K..1,d, K.2, K.4.2, K.6.2, K.6.1 

Week 21: Rights and Responsibilities 
Students will discuss the individual rights and responsibilities they have as part of their family, school 

and community. They will demonstrate the characteristics of a good citizen. K.1.1, K.1.2, K.4.2 



Week 22: Consumers and Producers 
Students will understand the difference between consumers and producers and between goods and 

services. They will discuss needs and wants and the way people get things they need and want. K.3, 

K.4.2, K.6.3 

Week 23: Jobs People Do 
Students will learn about work and discuss the jobs people do in their communities. They will describe 

tools or equipment needed for some jobs. ~. JS.§..1 

Week 24: Money 
Students will understand the basic concepts of spending and saving money. They will recognize that 

U.S. currency comes in different forms. K.1.2 



Weekly Curriculum Map I Standards Correlation 

First Grade Studies Weekly 

California First Grade Social Studies 


Standards Coverage 


August-September 

Week 1: Welcome to School 

Students will learn about the American flag, the Pledge of Allegiance and the history of Labor Day. 


They will also discuss the importance of being kind to others. 1.3.1, .1...a..2.. ll.a 


Week 2: Location and Distance 

Students will learn the locations of various places in the community and state. They will also discuss 


fair ways to make decisions.1..2....1 


Week 3: Rules and Responsibility 

Students will discuss similarities and differences in rules and responsibilities at home and at school. 

They will also learn about responsibilities of authority figures at home and school. 1....12. 


Week 4: Good Citizens 

Students will understand some basic civic values (e.g., fair play, honesty, sportsmanship) and learn 

about some ways to handle things if they are bullied. 1.1.2, 1.4.1, 1.4.2 


Week 5: Time 

Students will understand broad categories of time (e.g., past, present and future) and will apply 


calendar time to events in their school and community. 


Week 6: History 

Students will discuss what history is and how they can learn about history. They will also discuss 


family traditions and expand their knowledge of Columbus Day. 1.2.1, 1.3.2, 1.4.1, 1.4.3 


Week 7: Past, Present and Future 

Students will learn to order events sequentially and use vocabulary that indicates sequence. They will 


also learn the meaning of past, present and future. 


Week 8: Changes in Transportation 

Students will compare life now with life in the past. They will refer to a primary source photograph and 


locate physical features on a map. 1.2.1, 1.4.2 


Week 9: Fact or Fiction 

Students will distinguish between fact and fiction and recognize the difference between real people 


and fictional characters. 1.4.3 




Week 10: The First Thanksgiving 
Students will expand their knowledge of the history of this American holiday. They will discuss 
reasons the pilgrims came to America and what life was like for them in a new land. 1.2.1, 1.3.2, 

1..4...a. 1.5.2 

Week 11: Maps 
Students will learn about the parts and purposes of maps. They will identify physical features on maps 

and globes 1.2.1, 1.22.. 1.2.3 

Week 12: Earth 
Students will learn about landforms and bodies of water found on Earth. They will become familiar 

with a globe and learn to point out the continent, country and state where they live on a map or globe. 

1.2....1. 1.2.2, ~ 

Week 13: Who's In Charge? 
Students win learn about authority figures at home, in school, and in the community. They will also 

learn examples of power without authority. 1...1.1. 1....1.2. 

Week 14: I Am Responsible 
Students will describe the characteristics of responsible citizenship. They will explain how decisions 

can be made and conflicts can be resolved in fair ways. 1.1.2, 1.5.1 

Week 15: Celebrate America 
Students will expand their knowledge of how American symbols and patriotic activities reflect the 
shared values, principles and beliefs of Americans. They will also discuss how diversity and respect 

for others help make America a great place to live. 1.U. ~. .1..il 

Week 16: American Monuments 
Students will expand their knowledge of important buildings, statues and monuments associated with 
American history. They will identify people from the past who have shown character ideals and 

principles. 1.2.1, 1.3.3 

Week 17: Patriotism and Presidents 
Students will expand their knowledge of presidents and other patriotic men and women in the U.S. 

prior to 1880 (e.g., George Washington, Betsy Ross, Crispus Attucks) . .1.J...1, 1.3.2, 1.3.3 

Week 18: Rights and Responsibilities 
Students will learn about major elected officials (e.g., president, governor) and understand that there 

are sources of authority for those who make laws and rules. 1.1.1, 1.3.2, 1.3.3 

Week 19: Communities 
Students will learn about ways location, weather and the environment affect people in different 

communities. They will compare life in in their community with life in other places. 1.2.1, 1.2.4, 1.5.1 

Week 20: Changes in Communities 
Students will expand their knowledge of the ways location and the environment affect people. They 

will understand that people make choices based on scarce resources. 1.2.4, 1.4.2 



Week 21: Goods and Services 
Students will know the differences among buyers, sellers and producers and between goods and 

services. They will recognize that money can be used in the exchange of goods and services. 1...§..1 

Week 22: Jobs People Do 
Students will expand their knowledge of different types of work benefit families and communities. 

They will discuss how human resources are used to produce goods and services. 1.6.1, 1.6.2 

Week 23: Money and Trade 
Students will learn ways people exchange goods and services, including bartering and using money. 

They will also identify goods that come from other countries and discuss different ways to save 

money. 1.6.1, 1.6.2 

Week 24: Spend or Save? 
Students will recognize the importance of saving money and will understand that an opportunity cost 

is giving up one thing for another. 1.6.1 



Weekly Curriculum Map I Standards Correlation 

Second Grade Studies Weekly 

California Second Grade Social Studies 


Standards Coverage 


August-September 

Week 1: Welcqme to Second Grade 

Students will learn about American symbols (e.g., the American Flag and the Bald Eagle) and the 

proper way to take care of the American flag. They will discuss the importance of being honest. 


Week 2: Where is the United States? 

Students will learn the locations of various places in our country. They will also learn ways to measure 


and describe distance. 


Week 3: Rules and Responsibility 

Students will extend and refine their knowledge of rules and the consequences of breaking them. 


They will learn that people in authority have limits on their authority. 2.3.1 


Week 4: Good Citizens 

Students learn some qualities of a good citizen and understand the benefits and consequences of 


fulfilling or not fulfilling their responsibilities. They will learn that privacy is a right guaranteed by the 


U.S. Constitution. 2.3.1, 2...§ 

Week 5: History and Time 

Students will learn that history tells the story of people and events from different times and places. 


They will also extend their knowledge of calendar time. 2.1.2, 2.1.3 


Week 6: Technology 

The students will learn how to use technology in the media center and classroom. They will also learn 


about primary sources and how they help us learn about history. 2.1.2 


Week 7: Explorers 

Students will learn about world explorers (e.g., Christopher Columbus, Ponce de Leon, and Marco 


Polo) and U.S. explorers (e.g., Lewis and Clark, Sacagawea). 2.5 


Week 8: North American Indian Nations 

Students will learn that American Indians were the first inhabitants of North America. They will learn 


about American Indian culture. 2.1.2, 2.3.2 


Week 9: The Pilgrims Come to America 

Students will learn about the Mayflower Compact and the hardships the Pilgrims suffered in America, 


including disease and scarcity. They will also learn how American Indians helped the Pilgrims survive. 




Week 10: Changes in America 
Students will explore ways the daily life of early colonists changed over time and how communities 
eventually became the cities and towns we live in today. 2.2.3 

Week 11: Changes for American Indians 
The students will learn about the impact of explorers and settlers on American Indians and how things 

changed as communities grew. 2.1.2, 2.3.2 

Week 12: Maps and Globes 
Students will learn the purposes of and the differences between maps and globes. They will locate 

various places (e.g., North and South Poles) on a globe. 2.2.2 

Week 13: Using Maps 
Students will learn about types of maps. They will identify various locations in North America. 2.2.1 

Week 14: Earth 
The students will learn to identify the continents, oceans, equator, prime meridian, and North and 
South Poles. They will also learn about using good judgment to be a responsible citizen. 2.2.2, 2.2.3, 
2.2.4, 2.4.1, 2.4.3 

Week 15: Presidents and Patriots 
Students will learn about people who have made important contributions to our country's history. 
They will also learn about individuals, events and documents that represent the U.S.~. 2.5 

Week 16: Celebrate America 
Students will discuss the importance of the statue of liberty. They will also recognize important 

American symbols like the Liberty Bell and the World War II memorial. They will learn about the 

contributions of an American Indian named Chief Joseph, as well as a Hispanic leader named Cesar 

Chavez. 2.5 

Week 17: American Cultures 
Students will compare and contrast the American cultures of the past to cultures found in America 
today, including African American, Hispanic and Asian American cultures. 2.1.2, 2.3.2 

Week 18: Government and Citizenship 
The students will learn why people form governments. They will also learn various ways to become 
an American citizen. 2.1.1, 2.2.1, 2.2.2 

Week 19: Rights and Responsibilities 
Students will learn about major elected officials in their community (e.g., mayor, city commissioner). 

They will understand that rights and responsibilities reinforce each other and promote the common 
good. 2.1.2, 2.3.1 

Week 20: Scientists, Artists and Inventors 
Students will learn about people from various backgrounds and cultures who made important 
contributions to our country. 2.1.2, 2.5 



Week 21: Families and Trade 
Students will learn how trade helps families around the world meet their basic needs. They will 

discuss how scarcity affects the choices families make. 2.3.2, 2.4. 1, 2.4.2 

Week 22: Resources and Choices 
Students will extend and refine their knowledge of human, natural and capital resources and the ways 

they are used. They will know that there are costs and benefits of making choices. 2.4. 1, 2.4.2, 2.4.3 

Week 23: Goods and Services 
Students will extend and refine their knowledge of the requirements of various jobs, understand that 

most people work to produce goods or services, and understand that work provides income. ~. 
2.4.2 

Week 24: Money and Markets 
Students will understand the purpose of markets and the functions of a bank. They will also 

understand that people in different places depend on each other for goods and services. 2.4.2, 2.4.3 



Weekly Curriculum Map I Standards Correlation 

California Community Studies Weekly 

California Third Grade Social Studies 


Standards Coverage 

View Article Level Standards (/online/standards/correlations_by_article/CA3/CA) 

August-Seotember 

Week 1: Communities 
Introduces your Studies Weekly paper; explains the study of history and why it's important; explains 

the role and value of traditions. ll. 3.1.1, 3.3, 3.3.1, 3.3.2, 3.4, 3.4.6 

Week 2: Our Regions 
Students learn where in the world their region is located, basic geography of California and geological 

features in the area. ll, 3.1.1, 3.1.2, U. 3.3.1, 3.3.2, 3.5, 3.5.1 

Week 3: Our Resources 
Trace how the use of resources in the past and present influences our environment, opportunities 

and circumstances. ll. 3...1..1. 3.1.2, 3.3, ~. U,.2., 3...5_, .3.fil 

Week 4: Our People 
Learn the geographic distribution of human population in California with charts and graphs. 

Compares local demographics. ll; 3.1.2, 3.2, 3.2.4, 3.3, 3.3.1, 3.3.2, M. 3.4.6, 3.5, 3.5.1 

Week 5: California's First People 
Students learn the locations and domestic economies of four groups of American Indians that lived 

here before white people. ll. 3.2, 3.2.1, 3.2.2, 3.3, 3.3.1, 3.3.2, M. 3.5.1 

October-December 

Week 6: Early Californians' Belief 
Focus on various customs, folklore, beliefs and traditions of prominent native nations of California. 

ll. 3.1.2, 3.2, 3.2.1, 3.2.2, 3.3, 3.3.1, 3.3.2, 3.4, 3.4.6, 3.5, 3.5.1 

Week 7: Tribal Traditions 
Students learn about tribal government and tribal economics and their interaction with the U.S. 

federalgovernment.ll, 3.2, 3.2.1, 3.2.2, 3.2.3, 3.2.4, 3.3, 3.3.1, 3.3.2, 3.5, 3.5.1 

Week 8: The Spanish Are Coming! 
Introduces the first European explorers who visited California and describes some of their interactions 

with the local native tribes. 3.3, 3.3.1, 3.3.2 

http:federalgovernment.ll
http:federalgovernment.ll
http:federalgovernment.ll
http:federalgovernment.ll


Week 9: Missions 
Introduces the first Europeans to settle permanently in California and tells why they came here. 

Explores their cultural traditions. ll. 3.1.2, .a.,z, 3.2.4, 3.3, 3.3.1, U,2 

Week 10: Gold Rush 
Describes permanent settlers, their industry and economics. Emphasizes the role of entrepreneurship 

and importance private property. ll. 3.1.2, U. 3.3.1, 3.3.2, 3.5, 3.5.1 

Januarv-February 

Week 11: Laws and Our Community 
Students explore contrasts between civilization and barbarism and look at the benefits of social 
respect for common rights and constitutional law. 3.3, 3.3.1, 3.3.2, 3.4, 3.4.1, 3.4.2, 3.4.6 

Week 12: Branches of Government 
Describes the roles of the three branches of government with an emphasis on local government. Also 

probes the contributions of tribes and other states. 3.2, 3.2.3. 3.3, ll.!. .a,.u, 3.4, 3.4.4, 3.4.5, 3.4.6 

Week 13: Government Functions 
Students survey the functions and services of our local governments. 3.3, ~. 3.3.2 

Week 14: Symbols of Our Country 
Students learn about important local and national landmarks, symbols and documents that help us 
remember the value of our citizenship and community. 3.3, 3.3.1, 3.3.2, 3.4, 3.4.3, 3.4.6 

Week 15: California Heroes 
Learn about people in our state who took risks to secure our freedoms and rights. Learn about 

leaders in various industries who have changed our lives. ll. U. ll.!. ,a.u, 3.4, 3.4.6 

March-May 

Week 16: Resources 
Students explore examples of producers in the past and present and study their use of natural, 

capital and human resources to offer products and services. ll. 3.1.1, 3.1.2, 3.3, 3.3.1, 3.3.2, 3.5, 

3.5.1, 3.5.2 

Week 17: Interdependence 
Students learn about our interdependence with other states and countries to obtain goods and 

services. ll. 3.3, 3.3.1, 3.3.2, 3.4, 3.4.6, 3.5, 3.5.1, 3.5.2 

Week 18: Needs and Wants 
Students study the difference between needs and wants. They make comparisons and study the 

tradeoffs of costs and benefits of different choices. 3.3, 3.3.1, 3.3.2, M. 3.4.6, 3.5, 3.5.3 

Week 19: Industries In Our Communities 
Students survey various industries important to California. 3.3, 3.3.1, ~. ll. 3.5.2 

Week 20: Preparing for the Future 
Students explore the requiremen~s of various career opportunities and the lifestyles they provide in 

relation to the development of their own human capital. 3.3, 3.3.1, 3.3.2, 3.5, 3.5.1 



Weekly Curriculum Map I Standards Correlation 

California Studies Weekly 

California Fourth Grade Social Studies 


Standards Coverage 

View Article Level Standards (/online/standards/correlations_by_article/CA4/CA) 

August-September 

Week 1: Where in the Wortd is California? 

Students will become acquainted with Studies Weekly. They will also learn about California's 


geographic features, cities and bordering regions. !..1. 4.1.3 


Week 2: California Regions 

Students will study the prehistoric events that formed California. They will also learn about the 

features of California's four regions. 4.1, 4.1.3, 4.1.4, 4.1.5 


Week 3: California's Water 

Students will learn about the importance of water to California's earliest settlers. Students will also 


learn how water is currently supplied to California's population. ti. 4.1.3, 4.1.4, 4.1.5 


Week 4: California's Climate 

Students will study California's climate and natural resources. Students will define hemispheres, 


continents and oceans. They will also use lines of latitude and longitude on a globe. ti. 4.1.1, 4.1.2, 


4.1.3 

Week 5: The First Californians 

Students will be introduced to the American Indians who first inhabited California. They will discuss 

how California's American Indians lived based on which region they inhabited. 4.2, 4.2.1 


Week 6: Pacific Coast American Indians 

Students will learn about the costal tribes of California, including their skills, rituals and beliefs. 4.2, 


4.2.1 

Week 7: Desert & Valley American Indians 
Students will study inland American Indians and their skills for thriving in desert regions. 4.2, 4.2.1 

October-December 

Week 8: Northeast & Mountain American Indians 
Students will learn about the beliefs, customs and diets of tribes from the northeast and mountain 

regions of California. 4.2, 4.2.1 



Week 9: Early Spanish Visitors 

Students will study early and explorers and their discoveries in America. !.2,, !..2...2. 


Week 10: Presidlos & Pueblos 

Students will discuss the prominence of Spanish settlers in California. They will also learn about the 


relationships between American Indians, missionaries and soldiers. 4.2, 4.2.3, 4.2.4, 4.2.5 


Week 11: Early Spanish Settlements 


Students will study the El Camino Real and its functions. 4.2, i.U. 4.2.4, ~ 


Week 12: Mission Life & Style 

Students will study what missionaries taught American Indians and what life was like in the missions. 


4.2, 4.2.3, 4.2.4, 4.2.5, 4.2.6 


Week 13: Mexico Gains Independence 

Students will learn about Mexico's secession from Spain. They will cover California's early 


government. 4.2, 4.2.7, 4.2.8 


Week 14: Fur Trappers & Traders 

Students will discuss California's new settlers and the goals they had for the land. iJ., 4.1.4, U. 

4.3.1, 4.3.2 


Jan uarv-F ebruarv 

Week 15: Bear Flag Revolt - California Republic 

Students will learn about the Bear Flag Revolt and General Mariano Guadalupe Vallejo. They will 


learn how California became a republic. U. 4.3.3 


Week 16: Mexican-American War 

Students study the struggle for control of California in the Mexican-American War. 4.3, 4.3.3 


Week 17: Gold Discovered 

Students will be introduced to the discovery of gold as a turning point in California history. 4.3, ~. 


4.3.4 

Week 18: Life in the Gold Rush 

Students will study mining camps and the laws that governed them. They will also learn about the 
difficult journeys some faced in trying to reach California. 4.3, 4.3.3 

Week 19: Compromise of 1850 
Students will learn about Biddy Mason as a freed slave who worked hard to help others. They will 

also learn about California's constitutional convention, slavery in America, and the Compromise of 

1850. 4.3, 4.3.4 

Week 20: Statehood for California 
Students will define constitution and will learn how California's was written. They will learn how 

California became a state thanks to its constitution. 4.3, 4.3.5, 4.5.1, 4.5.2, 4.5.3 

Week 21: Stagecoach, Pony ~press, Camels 
Students will learn about the stagecoach as a means of transportation. They will learn how mail was 

sent via the Pony Express and the dangers associated with the Pony Express. 4.4, 4.4.1 



March-May 

Week 22: Telegraph 
Students will study the efficiency of communication by telegraph. M. 4.4.1 

Week 23: Transcontinental Railroad 
Students will be introduced to the Transcontinental Railroad. They will learn that the railroad was 

initiated by engineer Theodore Judah and was completed with the help of immigrants. 4.4, 4.4.1 

Week 24: Honoring Immigrants 
Students will study the importance of immigrants in shaping California. !,!, ~. 4.4.4 

Week 25: California Agriculture 
Students will be introduced to the innovations of farmer Luther Burbank. They will also study the 

progression of farming in California and the farming industry of California today. M. 4.4.2 

Week 26: Dust Bowl, Depression and WWII 
Students will study the impacts of the Great Depression on California. Students will learn how World 
War II improved the economy. 4.4, 4.4.5 

Week 27: California Industries 
Students will learn about the rise of the entertainment industry in California. They will also look at 
California's many industries, such as mining, oil and forestry as well as transportation and 

communication. 4.4, 4.4.6, 4.4.9 

Week 28: California State Government 
Students will be introduced to California's state capitol building. They will also look at various levels of 

government, such as state, county and local governments. 4.5, 4.5.4, ~ 



Weekly Curriculum Map I Standards Correlation 

USA Studies Weekly - Ancient America 

to Reconstruction 


California Fifth Grade Social Studies 

Standards Coverage 

View Article Level Standards (/online/standards/correlations_by_article/USAA/CA) 

August-September 

Week 1: World I U.S. Geography 
Students will use a map to identify physical features of the U.S. They will discuss cartography and 
learn about Alexander von Humboldt. 

Week 2: U.S. States and Regions 
Students will learn about the natural regions of the United States. They will also discuss physical 
features such as mountains, plains and plateaus. fil...1. ~ 

Week 3: American Indian Nations 
Students will discuss ancient civilizations/historic tribes and compare cultural aspects by region. 5.1.1, 

5.1.2, 5.1.3 

Week 4: How Did It All Begin? 
Students will examine and understand the causes and effects of European colonization in the United 

States beginning in 1565. 5..2..,1, 5.2.2 

Week 5: Spanish and Portuguese Explorers 
Students will discover the process of exploration by focusing on motives and accomplishments of 

early Spanish and Portuguese explorers. 5.2.1, 5.2.2, 5.2.3 

Week 6: English and French Explorers 
Students will discover the process of exploration by focusing on motives and accomplishments of 

early French and English explorers. 5.2, 5.2.1, 5.2.2, 5.3, 5.3.1, 5.3.2 

Week 7: Dividing the New World 
Students will know some benefits of interaction among American Indians, explorers and colonists and 

will discuss the Columbian Exchange. 5.3.1, U2. 

October-December 

Week 8: Early English Colonies 
Students will study early English colonies- Roanoke, Jamestown and Plymouth. 5.3.2, 5.4.1, 5.4.2 



Week 9: New England Colonies 
Students will study colonies in New England- Massachusetts Bay, Rhode Island, Connecticut and 
New Hampshire. 5.4.1, 5.4.2, 5.4.3, 5.4.4, 5.3.2, 5.4.5 

Week 10: Middle Colonies 
Students will study the Middle Colonies-New York, New Jersey, Pennsylvania and Delaware. ~. 

5.4.2, 5.4.3, 5.4.4, 5.4.5, 5.4.7, 5.6.2 

Week 11: Southern Colonies 
Students will study the Southern Colonies- Georgia, Virginia, Maryland and the Carolinas. M,1, 
~. 5.4.3, 5.4.4, ~. M..§. 

Week 12: Slavery In the Colonies 
Students will discuss Triangular Trade and slavery in the Colonies. 5.4.6 

Week 13: Mounting Tensions 
Students will study events that led up to the American Revolution. 5.5.2, 5.3.2, ~. 5.4.7, ~. 
5.5.4 

Week 14: Declaring Independence 
Students will discuss some important events of 1775 and the writing/signing of the Declaration of 

Independence in 1776. M2. 5.5.3, 5.5.4, ~ 

January-February 

Week 15: The Revolutionary War 
Students will study events of the American Revolution, focusing on George Washington as the 
commander of the Continental Army. 5.5, 5.5.4, 2..§.1, 5.6.2, 5.6.3, MA 

Week 16: Growing Pains 
Students will discuss some of the problems facing the new nation-a weak central government, 

Shays' rebellion and the need for a national currency. 5.6.1 

Week 17: The Constitution 
Students will define a constitution, understand the rights/responsibilities of a U.S. citizen and explain 

our system of checks and balances. 5.6.5, 5.7.2, 5.7.3, 5.7.4, 5.7.5 

Week 18: Plans for the New Government 
Students will demonstrate their understanding of the Constitution and Declaration of Independence 

and will compare Federalist and Anti-Federalist views of government. 5.7.1, 5.7.2, 5.7.3, 5.7.4, 5.7.5 

Week 19: Government of the People 
Students will explain the structure and function of government. 5.6.7, 5.7.3, 5.7.4, 5.7.5 

Week 20: Louisiana Purchase 
Students will study and describe the events leading up to, during and resulting from the Louisiana 

Purchase. 5.8.3 

Wee~ 21: War of 1812 
Students will explain the causes/ effects of the War of 1812 and the effects of westward expansion on 

American Indians. 5.3.4, 5.3.6, 5.7.6 



March-May 

Week 22: Earty Westward Expansion 

Students will recognize influential people of westward expansion and be able to describe the 


contributions they made. MA 


Week 23: Westward Hol 

Students will study the westward trails through secondary and primary sources, including journal 

entries of children who made the journey. 5.8.4 


Week 24: Industry vs. Agriculture 

Students will examine life in the North and South in the first half of the 19th century. 


Week 25: Conflicts and Compromises 

Students will discuss conflicts that eventually led to the Civil War, such as the Compromise of 1850, 


the Kansas-Nebraska Act and the 1860 election of Abraham Lincoln.~.~ 


Week 26: The Clvll War 

Students will discuss the secession of southern states and the beginning of the Civil War. They will 


study the Emancipation Proclamation of 1863. 


Week 27: The War Continues 

Students will continue their study of the Civil War. They will discuss some battles of the war and the 


role of women as nurses, seamstresses and sometimes as soldiers and spies. 


Week 28: Reconstruction 

Students will examine Lincoln's plan to reunite the North and South and read about his assassination 


in 1865. They will learn about the 13th, 14th and 15th Amendments. 




Grade 4 

California History–Social Science
 
Content Standards
 

and Historical and Social Sciences
 
Analysis Skills
 

Correlations to 

Houghton Mifflin History–Social Science 
California Studies 

Key to Abbreviations 

PE Pupil Edition IB Independent Books 
TE Teacher’s Edition PB Practice Book 
BSSA Bringing Social Studies Alive ST Skillbuilder Transparencies 
PSP Primary Sources Plus IT Interactive Transparencies 



Grade Standard # Text of Standard Primary Citations Supporting Citations 

4 4.1 Students demonstrate an 
understanding of the physical and 
human geographic features that define 
places and regions in California. 

PE & TE Common Pages: 
6–9, 14–17, 20–25, 30–33, 
414 

PE & TE Common Pages: 
4–5, 10–11, 26–27, 174, 
226, 234, 260–265, 
266–267, 268–271, 
278–281, 282–283, 
296–299, 371–373, 
412–413, 416–417 

Additional TE: H, 45, 
330–331 

BSSA: 4 

IB: Touring California 

4 4.1.1 Explain and use the coordinate grid 
system of latitude and longitude to 
determine the absolute locations of places 
in California and on Earth. 

PE & TE Common Pages: 
28–29 

PB: 3, 10 

ST: 2 

PE & TE Common Pages: 
37, R26–R27, R30–39, 
R44–R49, R54 

BSSA: 5 

4 4.1.2 Distinguish between the North and South 
Poles; the equator and the prime 
meridian; the tropics; and the 
hemispheres, using coordinates to plot 
locations. 

PE & TE Common Pages: 7, 
28–29, 88–89 

ST: 2 

PE & TE Common Pages: 
4, R44–R49 

PB: 4 

2 



Grade Standard # Text of Standard Primary Citations Supporting Citations 

4 4.1.3 Identify the state capital and describe the 
various regions of California, including 
how their characteristics and physical 
environments (e.g., water, landforms, 
vegetation, climate) affect human activity. 

PE & TE Common Pages: 
12–13, 20–25, 30–31, 
260–262 

Additional TE: H, I, 11, 16, 
20, 27, 50 

PE & TE Common Pages: 
203, 206–207, 266–267, 
268–271, 297–298, 
372–373, 412–414 

PB: 7–9, 11 

BSSA: 4 

PSP: 3 

IT: Unit 1 

4 4.1.4 Identify the locations of the Pacific Ocean, 
rivers, valleys, and mountain passes and 
explain their effects on the growth of 
towns. 

PE & TE Common Pages: 
12–13, 14–17, 206–207, 
268–271, 278–281 

PE & TE Common Pages: 
10–11, 20–25, 138–141, 
156, 226–229, 372–373 

BSSA: 16–17 

PSP: 1 

4 4.1.5 Use maps, charts, and pictures to 
describe how communities in California 
vary in land use, vegetation, wildlife, 
climate, population density, architecture, 
services, and transportation. 

PE & TE Common Pages: 
20–25, 30–31, 172–173, 
206–207, 406–407 

PE & TE Common Pages: 
26–27, 34–35, 212–213, 
246–247, 269–270, 279, 
330–331, 338–341, 
248–249, R12–R14 

IB: Rescue! Saving the 
California Condor; Touring 
California 

4 4.2 Students describe the social, political, 
cultural, and economic life and 
interactions among people of 
California from the pre–Columbian 
societies to the Spanish mission and 
Mexican rancho periods. 

PE & TE Common Pages: 
40–43, 48–51, 56–61, 
64–67, 82–85, 90–93, 
98–103, 108–111, 118–123, 
126–129, 132–135, 138–143 

PE & TE Common Pages: 
2–3, 38–39, 44–47, 52–53, 
74–75, 76–77, 78–79, 
86–87, 94–95, 104–107, 
112–113, 116–117, 
130–131, 136–137 

Additional TE: 73H, 73I 

3 



Grade Standard # Text of Standard Primary Citations Supporting Citations 

4 4.2.1 Discuss the major nations of California 
Indians, including their geographic 
distribution, economic activities, legends, 
and religious beliefs; and describe how 
they depended on, adapted to, and 
modified the physical environment by 
cultivation of land and use of sea 
resources. 

PE & TE Common Pages: 
40–43, 48–51, 56–61, 64–67 

IB: The Chumash 

PE & TE Common Pages: 
38–39, 44–47, 52–53, 
76–77 

Additional TE: H 

PB: 2, 13–21 

BSSA: 6 

PSP: 2 

4 4.2.2 Identify the early land and sea routes to, 
and European settlements in, California 
with a focus on the exploration of the 
North Pacific (e.g., by Captain James 
Cook, Vitus Bering, Juan Cabrillo), noting 
especially the importance of mountains, 
deserts, ocean currents, and wind 
patterns. 

PE & TE Common Pages: 
80–85, 90–93, 98–99, 
108–111 

IB: Mapping California 

PE & TE Common Pages: 
76–77, 86–87, 88–89, 
112–113 

PB: 22, 24–25, 27–29 

BSSA: 18 

IT: Unit 2 

4 4.2.3 Describe the Spanish exploration and 
colonization of California, including the 
relationships among soldiers, 
missionaries, and Indians (e.g., Juan 
Crespi, Junipero Serra, Gaspar de 
Portola). 

PE & TE Common Pages: 
80–83, 90–93, 98–103 

IB: Gaspar de Portola 

PE & TE Common Pages: 
78–79, 94, 108–109 

Additional TE: 95 

PB: 27–29 

BSSA: 14–15 

IT: Unit 2 

4 4.2.4 Describe the mapping of, geographic 
basis of, and economic factors in the 
placement and function of the Spanish 
missions; and understand how the 
mission system expanded the influence of 
Spain and Catholicism throughout New 
Spain and Latin America. 

PE & TE Common Pages: 
90–93, 98–99, 102–103, 
108–111 

IB: What Spain Gave 
California 

PE & TE Common Pages: 
94–95, 112–113, 114–115 

PB: 30–31 

BSSA: 14–15, 16 

4 



Grade Standard # Text of Standard Primary Citations Supporting Citations 

4 4.2.5 Describe the daily lives of the people, 
native and nonnative, who occupied the 
presidios, missions, ranchos, and 
pueblos. 

PE & TE Common Pages: 
98–103, 108–111, 132–135 

PE & TE Common Pages: 
75, 104–107, 112–113, 
116–117, 136–137, 199, 
214–217, 218–221 

Additional TE: 128 

PB: 32–33, 38–39 

BSSA: 14–15, 19 

PSP: 5–7 

4 4.2.6 Discuss the role of the Franciscans in 
changing the economy of California from 
a hunter–gatherer economy to an 
agricultural economy. 

PE & TE Common Pages: 
98–103, 108–111 

PE & TE Common Pages: 
94–95, 104–107, 132–135 

PB: 31 

4 4.2.7 Describe the effects of the Mexican War 
for Independence on Alta California, 
including its effects on the territorial 
boundaries of North America. 

PE & TE Common Pages: 
118–123, 126–129, 132–133 

PE & TE Common Pages: 
116, 124–125, 130–131 

PB: 34–37 

4 4.2.8 Discuss the period of Mexican rule in 
California and its attributes, including land 
grants, secularization of the missions, and 
the rise of the rancho economy. 

PE & TE Common Pages: 
126–129, 132–135 

PE & TE Common Pages: 
116–117, 130–131, 
136–137, 160–161, 199, 
214–215 

PB: 37–39 

PSP: 6 

5 



Grade Standard # Text of Standard Primary Citations Supporting Citations 

4 4.3 Students explain the economic, social, 
and political life in California from the 
establishment of the Bear Flag 
Republic through the 
Mexican–American War, the Gold 
Rush, and the granting of statehood. 

PE & TE Common Pages: 
160–163, 166–169, 
172–175, 178–181, 
190–193, 198–203 

IB: The Flag that Flew for 
Twenty-five Days; The Gold 
Rush 

PE & TE Common Pages: 
156–157, 158–159, 
164–165, 170–171, 
176–177, 182–183, 
206–209 

Additional TE: 153H, 153I 

PB: 45–48, 61–62 

BSSA: 26–27, 29 

4 4.3.1 Identify the locations of Mexican 
settlements in California and those of 
other settlements, including Fort Ross 
and Sutter's Fort. 

PE & TE Common Pages: 
122–123, 132–135, 142–143 

PE & TE Common Pages: 
144–147, 156–157, 
162–163, 172, 

PB: 40 

4 4.3.2 Compare how and why people traveled to 
California and the routes they traveled 
(e.g., James Beckwourth, John Bidwell, 
John C. Fremont, Pio Pico). 

PE & TE Common Pages: 
80–85, 90–93, 108, 
138–143, 172–175 

PE & TE Common Pages: 
75, 86–87, 94–95, 96–97, 
117, 130–131, 144–147, 
148–149, 160–163, 
158–159, 156–157 

PB: 40–41, 43, 49–50, 53 

BSSA: 28 

IT: Unit 2 

6 



Grade Standard # Text of Standard Primary Citations Supporting Citations 

4 4.3.3 Analyze the effects of the Gold Rush on 
settlements, daily life, politics, and the 
physical environment (e.g., using 
biographies of John Sutter, Mariano 
Guadalupe Vallejo, Louise Clapp). 

PE & TE Common Pages: 
133, 163, 172–175, 
178–181, 190–193, 
198–203, 206–209 

PE & TE Common Pages: 
142–143, 154–155, 
158–159, 162, 164–165, 
170–171, 176–177, 
182–183, 194–197, 205, 
210–211 

Additional TE: 204 

PB: 51–52 

PSP: 9 

4 4.3.4 Study the lives of women who helped 
build early California (e.g., Biddy Mason). 

PE & TE Common Pages: 
168, 174–175, 192–193, 202 

IB: Maria Amparo Ruiz & 
Biddy Mason 

PE & TE Common Pages: 
154, 165, 170, 194–197, 
204–205 

Additional TE: 190, 206 

4 4.3.5 Discuss how California became a state 
and how its new government differed from 
those during the Spanish and Mexican 
periods. 

PE & TE Common Pages: 
138–143, 160–163, 
166–169, 198–203 

Additional TE: 154 

PE & TE Common Pages: 
120, 126–127, 158, 
164–165, 170–171, 
188–189, 214–217, 
218–221 

PB: 56, 60 

BSSA: 31 

IT: Unit 3 

7 



Grade Standard # Text of Standard Primary Citations Supporting Citations 

4 4.4 Students explain how California 
became an agricultural and industrial 
power, tracing the transformation of 
the California economy and its political 
and cultural development since the 
1850s. 

PE & TE Common Pages: 
190–193, 217, 226–229, 
232–237, 252–257, 
260–265, 268–271, 
278–281, 290–293, 
296–299, 304–307, 
320–325, 332–335, 
338–341, 344–349, 
356–361, 364–367, 
370–373, 376–379 

PE & TE Common Pages: 
224–225, 250–251, 
258–259, 266–267, 272, 
288–289, 294–295, 
300–301, 302–303, 
308–309, 316–317, 
318–319, 326–329, 
336–337, 342–343, 
350–351, 362–363, 
374–375, 380–381, 
406–409 

Additional TE: 245H, 245I, 
288, 313H, 313I 

PB: 80–82, 94–97 

4 4.4.1 Understand the story and lasting influence 
of the Pony Express, Overland Mail 
Service, Western Union, and the building 
of the transcontinental railroad, including 
the contributions of Chinese workers to its 
construction. 

PE & TE Common Pages: 
226–229, 232–237 

PE & TE Common Pages: 
224–225, 230–231, 
238–239 

Additional TE: 153I 

PB: 63–67 

BSSA: 32–35 

PSP: 11 

4 4.4.2 Explain how the Gold Rush transformed 
the economy of California, including the 
types of products produced and 
consumed, changes in towns (e.g., 
Sacramento, San Francisco), and 
economic conflicts between diverse 
groups of people. 

PE & TE Common Pages: 
178–181, 190–193, 206–209 

IB: The Gold Rush 

PE & TE Common Pages: 
176–177, 182–183, 
194–197, 210–211, 
260–265, 278–281 

Additional TE: 238 

PB: 52, 54–55, 57–58 

BSSA: 30 

PSP: 13 

8 



Grade Standard # Text of Standard Primary Citations Supporting Citations 

4 4.4.3 Discuss immigration and migration to 
California between 1850 and 1900, 
including the diverse composition of those 
who came; the countries of origin and 
their relative locations; and conflicts and 
accords among the diverse groups (e.g., 
the 1882 Chinese Exclusion Act). 

PE & TE Common Pages: 
172–175, 180–181, 
190–193, 206–209, 
252–257, R8–R9 

PE & TE Common Pages: 
178–179, 250, 258–259, 
263 

Additional TE: 260, 326 

PB: 44, 70–71, 76, 87 

PSP: 12, 16, 19 

IT: Unit 4 

4 4.4.4 Describe rapid American immigration, 
internal migration, settlement, and the 
growth of towns and cities (e.g., Los 
Angeles). 

PE & TE Common Pages: 
172–175, 206–209, 
252–257, 268–271, 278–281 

PE & TE Common Pages: 
190, 192–193, 232–237, 
258–259, 263 

Additional TE: 245H, 296, 
308, 338, 356, 361, 406 

PB: 74, 77, 89–92, 95, 98 

BSSA: 45 

IB: Many Peoples, Many 
Neighborhoods 

IT: Unit 4 

4 4.4.5 Discuss the effects of the Great 
Depression, the Dust Bowl, and World 
War II on California. 

PE & TE Common Pages: 
304–307, 320–325, 332–335 

PE & TE Common Pages: 
289, 326–329, 338, 344 

PB: 85–86, 89–92, 95 

PSP: 15, 21 

9 



Grade Standard # Text of Standard Primary Citations Supporting Citations 

4 4.4.6 Describe the development and locations 
of new industries since the turn of the 
century, such as the aerospace industry, 
electronics industry, large–scale 
commercial agriculture and irrigation 
projects, the oil and automobile industries, 
communications and defense industries, 

PE & TE Common Pages: 
260–265, 296–299, 
320–325, 332–335, 
370–373, 408–409 

IB: Touchdown California; 
Black Gold! 

PE & TE Common Pages: 
248–249, 250, 266–267, 
268–271, 278–281, 288, 
302–303, 304–307, 
318–319, 330–331, 
336–337, 338–341, 
342–343, 374–375, 

and important trade links with the Pacific 
Basin. 

413–414, 416–417 

Additional TE: 300, 350 

PB: 72–73, 76, 83, 89–90, 
92–93, 102–103 

BSSA: 38–39, 42 

4 4.4.7 Trace the evolution of California's water 
system into a network of dams, 
aqueducts, and reservoirs. 

PE & TE Common Pages: 
260–265, 268–271, 414–415 

IB: William Mulholland and 
the Water Wars 

PE & TE Common Pages: 
250, 266–267, 304–307, 
416–417 

PB: 74–75 

BSSA: 38–39, 43 

4 4.4.8 Describe the history and development of 
California's public education system, 
including universities and community 
colleges. 

PE & TE Common Pages: 
364–367 

PE & TE Common Pages: 
354, 368–369, 412 

PB: 100–101 

4 4.4.9 Analyze the impact of twentieth–century 
Californians on the nation's artistic and 
cultural development, including the rise of 
the entertainment industry (e.g., Louis B. 
Meyer, Walt Disney, John Steinbeck, 
Ansel Adams, Dorothea Lange, John 
Wayne). 

PE & TE Common Pages: 
17, 297, 306, 340–341, 
376–379, 380–381 

PE & TE Common Pages: 
247, 300–301, 408 

PB: 83, 94–95, 104–105 

BSSA: 53 

IB: Where Stars are Born; 
Amy Tan, Writer 

10 



Grade Standard # Text of Standard Primary Citations Supporting Citations 

4 4.5 Students understand the structures, 
functions, and powers of the local, 
state, and federal governments as 
described in the U.S. Constitution. 

PE & TE Common Pages: 
388–391, 396–397, 398–403 

PE & TE Common Pages: 
356–361, 386, 392–395, 
404–405 

Additional TE: 294 

4 4.5.1 Discuss what the U.S. Constitution is and 
why it is important (i.e., a written 
document that defines the structure and 
purpose of the U.S. government and 
describes the shared powers of federal, 
state, and local governments.) 

PE & TE Common Pages: 
201, 388–391, 396–397, 399 

Additional TE: 314 

PE & TE Common Pages: 
120, 198–203, 386, 
404–405, R4 

PB: 107–109 

IT: Unit 5 

4 4.5.2 Understand the purpose of the California 
Constitution, its key principles, and its 
relationship to the U.S. Constitution. 

PE & TE Common Pages: 
120, 200–203, 291, 398–403 

Additional TE: 314, 392–395 

PE & TE Common Pages: 
364, 396–397, 404–405, 
413 

4 4.5.3 Describe the similarities (e.g., written 
documents, rule of law, consent of the 
governed, three separate branches) and 
differences (e.g., scope of jurisdiction, 
limits on government powers, use of the 
military) among federal, state, and local 
governments. 

PE & TE Common Pages: 
120, 201, 390, 398–403 

Additional TE: 314, 392–395 

PE & TE Common Pages: 
209, 344–349, 404–405, 
410–411 

PB: 110–111 

IT: Unit 5 

4 4.5.4 Explain the structures and functions of 
state governments, including the roles 
and responsibilities of their elected 
officials. 

PE & TE Common Pages: 
398–403, 404–405, 410–411 

Additional TE: 314, 392–395 

PE & TE Common Pages: 
R10–R11 

Additional TE: 386 

PB: 110 

IT: Unit 5 

11 



Grade Standard # Text of Standard Primary Citations Supporting Citations 

4 4.5.5 Describe the components of California's 
governance structure (e.g., cities and 
towns, Indian rancherias and 
reservations, counties, school districts). 

PE & TE Common Pages: 
66–67, 216–217, 364–366, 
398–403 

Additional TE: 314 

PE & TE Common Pages: 
368, 406–407, 412, 
420–421, R12–R14 

PB: 111 

12 



Historical and Social Sciences Analysis Skills 

Grade Standard # Text of Standard Primary Citations Supporting Citations 

CHRONOLOGICAL AND SPATIAL 
THINKING 

4 (1) Students place key events and people of 
the historical era they are studying in a 
chronological sequence and within a 
spatial context; they interpret time lines. 

PE & TE Common Pages: 
2–3, 76–77, 96–97, 
156–157, 166, 198, 
248–249, 316–317 

Additional TE: 131, 313H, 
387 

PE & TE Common Pages: 
18, 38–39, 78–79, 115, 
116–117, 158–159, 165, 
169, 188–189, 203, 
224–225, 250–251, 
288–289, 294–295, 
318–319, 336–337, 

PB: 29 

ST: 23 

354–355 

For additional timelines 
and timeline instruction, 
see Lesson and Chapter 
Reviews. 

Additional TE: 41, 204, 
220, 233, 254, 305, 321, 
333, 345 

PB: 39, 47, 49, 56, 75, 81, 
90 

BSSA: 43 

4 (2) Students correctly apply terms related to 
time, including past, present, future, 
decade, century, and generation. 

PE & TE Common Pages: 
96–97 

PE & TE Common Pages: 
90, 153, 231, 369, 
412–413, 415 

13 



Grade Standard # Text of Standard Primary Citations Supporting Citations 

4 (3) Students explain how the present is 
connected to the past, identifying both 
similarities and differences between the 
two, and how some things change over 
time and some things stay the same. 

PE & TE Common Pages: 
77, 245, 249, 313, 317, 423 

PE & TE Common Pages: 
73, 153, 163, 209, 267, 
337, 369, 422 

Additional TE: H, 42, 102, 
136, 141, 142, 179, 212, 
218, 234, 259, 340, 365, 
368 

PB: 59 

BSSA: 4, 5, 16 

4 (4) Students use map and globe skills to 
determine the absolute locations of places 
and interpret information available 
through a map’s or globe’s legend, scale, 
and symbolic representations. 

PE & TE Common Pages: 
2–3, 12–13, 28–29, 76–77, 
88–89, 156–157, 248–249, 
316–317, 330–331 

Additional TE: H 

PB 1, 5, 10, 22, 26, 43, 68, 
87, 91 

PE & TE Common Pages: 
6–9, 11, 37, 72, 87, 115, 
147, 152, 217, 231, 237, 
265, 309, 353, 411 

Map instruction appears 
throughout the book. For a 
complete list of all maps in 
the pupil edition, see page 

ST: 15, 17, 21, 39 xvi. 

Additional TE: 83, 121, 
168, 174, 202, 235, 254, 
266, 269, 305, 357, 371 

BSSA: 28, 53 

IT: Unit 1, Unit 2 

14 



Grade Standard # Text of Standard Primary Citations Supporting Citations 

4 (5) Students judge the significance of the 
relative location of a place (e.g., proximity 
to a harbor, on trade routes) and analyze 
how relative advantages or disadvantages 
can change over time. 

PE & TE Common Pages: 
84, 206–207, 226–227, 
264–265, 278 

PE & TE Common Pages: 
23, 31, 229, 266–267, 
299, 334, 373, 375, 
416–417 

Additional TE: 86–87, 99, 
202 

PB: 43 

BSSA: 44–47 

IT: Unit 1 

RESEARCH, EVIDENCE, AND POINT 
OF VIEW 

4 (1) Students differentiate between primary 
and secondary sources. 

PE & TE Common Pages: 
284–285 

PB: 79 

ST: 35 

PE & TE Common Pages: 
177, 181, 259, 287 

For more work with 
primary sources, see the 
Primary Sources Plus 
ancillary. 

4 (2) Students pose relevant questions about 
events they encounter in historical 
documents, eyewitness accounts, oral 
histories, letters, diaries, artifacts, 
photographs, maps, artworks, and 
architecture. 

PE & TE Common Pages: 
117, 184–185, 189 

Additional TE: 85, 127, 130, 
139, 141, 245I, 313I 

PB: 17, 59 

PE & TE Common Pages: 
212–213, 284–285, 307, 
330–331 

Additional TE: 119, 159, 
165, 182, 191, 207, 208, 
209, 215, 236, 237, 263, 
281, 308 

PB: 34, 36, 38, 40, 54, 56, 
58, 61 

15 



Grade Standard # Text of Standard Primary Citations Supporting Citations 

4 (3) Students distinguish fact from fiction by 
comparing documentary sources on 
historical figures and events with 
fictionalized characters and events. 

TE: 104, 194, 327 TE: 105, 145, 195, 240 

HISTORICAL INTERPRETATION 

4 (1) Students summarize the key events of the 
era they are studying and explain the 
historical contexts of those events. 

PE & TE Common Pages: 
225, 251, 276–277, 355 

Additional TE: 81, 83, 91, 
99, 101, 109, 164, 168, 182, 
282, 298, 365, 367, 371, 
373, 377, 402 

PB: 76 

ST: 33 

PE & TE Common Pages: 
67, 79, 111, 115, 203, 244, 
312, 361, 373, 385, 415 

Additional TE: 153I, 227, 
233, 235, 253, 255, 261, 
263, 269, 279, 357 

PB: 24, 27, 30, 32, 33, 63, 
65, 70, 72, 74, 77, 98, 100, 
102, 104 

4 (2) Students identify the human and physical 
characteristics of the places they are 
studying and explain how those features 
form the unique character of those places. 

PE & TE Common Pages: 
14–17, 20–25, 30–33, 48, 
58, 64, 134, 180, 262, 334, 
339 

PE & TE Common Pages: 
26–27, 34–35, 109–110, 
213–214, 260–261, 
266–267, 268–271, 
278–281 

Additional TE: 10, 11, 65, 
216, 308 

BSSA: 44–47, 52 

PSP: 3 

16 



Grade Standard # Text of Standard Primary Citations Supporting Citations 

4 (3) Students identify and interpret the multiple 
causes and effects of historical events. 

PE & TE Common Pages: 
48, 90, 126, 160, 260, 290, 
320 

PE & TE Common Pages: 
51, 93, 129, 163, 203, 229, 
265, 271, 287, 293, 311, 
312, 325, 335, 341, 353, 
373, 421 

Additional TE: 53, 208, 
270, 313H, 340, 342, 358, 
371, 405 

PB: 15, 21, 27, 31, 36, 45, 
50, 60, 72, 80, 86, 89 

4 (4) Students conduct cost–benefit analyses 
of historical and current events. 

PE & TE Common Pages: 
111, 237, 382–383 

PB: 106 

ST: 41 

PE & TE Common Pages: 
183, 385 

17 
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Grade Standard # Text of Standard Primary Citations Supporting Citations 

5 5.1 Students describe the major pre-
Columbian settlements, including 
the cliff dwellers and pueblo people 
of the desert Southwest, the 
American Indians of the Pacific 
Northwest, the nomadic nations of 
the Great Plains, and the woodland 
peoples east of the Mississippi 
River. 

PE & TE Common Pages: 
40–43, 47–49, 55–57, 
61–63, 69–71 

PE & TE Common Pages: 
36–37, 44–45, 50–53, 
58–59, 64–65, 66–67 

BSSA: 5 

PB: 8, 9, 10, 11, 13 

IT: Unit 1 

5 5.1.1 Describe how geography and climate 
influenced the way various nations 
lived and adjusted to the natural 
environment, including locations of 
villages, the distinct structures that 
they built, and how they obtained 
food, clothing, tools, and utensils. 

PE & TE Common Pages: 
39, 40, 42, 47–48, 55–56, 
61–62, 69–70 

Additional TE: 45, 68 

BSSA: 2–3, 7 

PE & TE Common Pages: 
36–37, 64–65, 72–73, 132 

Additional TE: H, 41 

PB: 9, 10, 11, 13 

5 5.1.2 Describe their varied customs and 
folklore traditions. 

PE & TE Common Pages: 
41–43, 47–49, 56–57, 
61–63, 70–71 

Additional TE: 46, 60 

PE & TE Common Pages: 
50–53, 58–59, 64–65, 69, 
72–73 

PB: 9, 10 

5 5.1.3 Explain their varied economies and 
systems of government. 

PE & TE Common Pages: 
47–48, 55–56, 61–62, 
69–70 

Additional TE: 54 

PE & TE Common Pages: 
36, 37, 40, 44, 63 

PB: 12, 13 

2 



Grade Standard # Text of Standard Primary Citations Supporting Citations 

5 5.2 Students trace the routes of early 
explorers and describe the early 
explorations of the Americas. 

PE & TE Common Pages: 
96–101, 104–107, 
110–111, 122–124, 147 

PE & TE Common Pages: 
78–79, 80–81, 83, 92–93, 
102–103, 108–109, 
126–127, 128–129 

Additional TE: 77H 

PB: 14 

IT: Unit 2 

5 5.2.1 Describe the entrepreneurial 
characteristics of early explorers (e.g., 
Christopher Columbus, Francisco 
Vásquez de Coronado) and the 
technological developments that 
made sea exploration by latitude and 
longitude possible (e.g., compass, 
sextant, astrolabe, seaworthy ships, 
chronometers, gunpowder). 

PE & TE Common Pages: 
91–93, 96–98,104–107 

Additional TE: 84 

IB: On Board the Santa 
Maria 

PE & TE Common Pages: 
78–79, 82–83, 84, 94–95, 
100–101, 108–109, 
116–117 

PB: 17, 21 

5 5.2.2 Explain the aims, obstacles, and 
accomplishments of the explorers, 
sponsors, and leaders of key 
European expeditions and the 
reasons Europeans chose to explore 
and colonize the world (e.g., the 
Spanish Reconquista, the Protestant 
Reformation, the Counter 
Reformation). 

PE & TE Common Pages: 
92–93, 96–101, 104–107, 
110–113, 122–125 

BSSA: 18 

PB: 18, 19, 20, 22 

PE & TE Common Pages: 
78–79, 80–81, 82–83, 
102–103, 108–109, 
114–115, 126–127, 
128–129 

Additional TE: 77H, 77I 

PSP: 7 

3 



Grade Standard # Text of Standard Primary Citations Supporting Citations 

5 5.2.3 Trace the routes of the major land 
explorers of the United States, the 
distances traveled by explorers, and 
the Atlantic trade routes that linked 
Africa, the West Indies, the British 
colonies, and Europe. 

PE & TE Common Pages: 
80–81, 106–107, 123–124, 
146–147, 175 

PE & TE Common Pages: 
92, 97, 100, 108–109, 119 

Additional TE: 77H 

BSSA: 30 

PB: 14, 15 

IT: Unit 2 

5 5.2.4 Locate on maps of North and South 
America land claimed by Spain, 
France, England, Portugal, the 
Netherlands, Sweden, and Russia. 

PE & TE Common Pages: 
100, 106, 111, 145, 
146–147, 156–157, 230 

PE & TE Common Pages: 
103, 109, 117, 123–124, 
131, 161, 224–225, 228, 
231, 355 

Additional TE: 77H, 156 

BSSA: 17 

PB: 21, 27, 38 

5 5.3 Students describe the cooperation 
and conflict that existed among the 
American Indians and between the 
Indian nations and the new settlers. 

PE & TE Common Pages: 
67, 70, 98–99, 104–106, 
110–113, 132–133, 138, 
146, 169–170 

Additional TE: 130, 136 

PE & TE Common Pages: 
61, 114–115, 140–141, 145, 
148–149, 190, 202, 204 

Additional TE: 153H 

5 5.3.1 Describe the competition among the 
English, French, Spanish, Dutch, and 
Indian nations for control of North 
America. 

PE & TE Common Pages: 
105, 110–113, 124–125, 
132–133, 145, 168–169, 
228–230 

Additional TE: 122 

BSSA: 20–23 

PE & TE Common Pages: 
114–115, 130, 144, 
156–157 

Additional TE: 126 

4 



Grade Standard # Text of Standard Primary Citations Supporting Citations 

5 5.3.2 Describe the cooperation that existed 
between the colonists and Indians 
during the 1600s and 1700s (e.g., in 
agriculture, the fur trade, military 
alliances, treaties, cultural 
interchanges). 

PE & TE Common Pages: 
98–99, 132, 138, 146, 190, 
229, 271 

Additional TE: 136, 144 

IB: Fur Traders of New 
France, Pocahontas 

PE & TE Common Pages: 
140–141, 148–149, 204, 
276 

Additional TE: 153H 

5 5.3.3 Examine the conflicts before the 
Revolutionary War (e.g., the Pequot 
and King Philip’s Wars in New 
England, the Powhatan Wars in 
Virginia, the French and Indian War). 

PE & TE Common Pages: 
104–105, 113, 132–133, 
168–169, 228–231 

PE & TE Common Pages: 
115, 145, 146, 202, 232 

Additional TE: 112, 153H 

PB: 30 

5 5.3.4 Discuss the role of broken treaties 
and massacres and the factors that 
led to the Indians’ defeat, including 
the resistance of Indian nations to 
encroachments and assimilation (e.g., 
the story of the Trail of Tears). 

PE & TE Common Pages: 
347, 361, 370–371 

PE & TE Common Pages: 
230–231, 363, 372–373 

PB: 58, 61 

5 5.3.5 Describe the internecine Indian 
conflicts, including the competing 
claims for control of lands (e.g., 
actions of the Iroquois, Huron, Lakota 
[Sioux]). 

PE & TE Common Pages: 
61, 67, 70, 146 

Additional TE: 144 

PE & TE Common Pages: 
42, 62, 104–105, 132, 363 

5 5.3.6 Explain the influence and 
achievements of significant leaders of 
the time (e.g., John Marshall, Andrew 
Jackson, Chief Tecumseh, Chief 
Logan, Chief John Ross, Sequoyah). 

PE & TE Common Pages: 
111, 113, 132–133, 138, 
168–169, 230–231, 347, 
361, 370–371 

Additional TE: 136 

IB: Pocahontas 

PE & TE Common Pages: 
115, 190, 270, 356, 357, 
363, 373 

Additional TE: 346, 354, 
368, 369 

PB: 61 

5 



Grade Standard # Text of Standard Primary Citations Supporting Citations 

5 5.4 Students understand the political, 
religious, social, and economic 
institutions that evolved in the 
colonial era. 

PE & TE Common Pages: 
132, 137–138, 166–167, 
174–179, 188–191, 
196–199, 202–203, 
210–215 

IB: School Days in 1700 

PE & TE Common Pages: 
158–159,170–173,180–181, 
186–187, 200–201, 
216–217 

BSSA: 26–27, 32–35 

5 5.4.1 Understand the influence of location 
and physical setting on the founding 
of the original 13 colonies, and 
identify on a map the locations of the 
colonies and of the American Indian 
nations already inhabiting these 
areas. 

PE & TE Common Pages: 
130–132, 137–138, 
156–157, 160–163, 
174–175, 197–198, 202, 
204, 210, 224–225 

BSSA: 28 

PE & TE Common Pages: 
134–135, 158, 164–165, 
168, 189 

Additional TE: 153H, 190 

IT: Unit 1, Unit 3 

BSSA: 14–15 

IB: Whale! Nantucket 
Whaling Days 

PB: 29, 31, 37 

5 5.4.2 Identify the major individuals and 
groups responsible for the founding of 
the various colonies and the reasons 
for their founding (e.g., John Smith, 
Virginia; Roger Williams, Rhode 
Island; William Penn, Pennsylvania; 
Lord Baltimore, Maryland; William 
Bradford, Plymouth; John Winthrop, 
Massachusetts). 

PE & TE Common Pages: 
130–131, 136–139, 
167–169, 188–190, 
203–204 

Additional TE: 202 

IB: Who Was Poor 
Richard? Colonials to 
Remember 

PE & TE Common Pages: 
134–135, 144, 155, 159, 
197 

Additional TE: 186 

PSP: 6, 11 

PB: 24, 25, 36 

6 



Grade Standard # Text of Standard Primary Citations Supporting Citations 

5 5.4.3 Describe the religious aspects of the 
earliest colonies (e.g., Puritanism in 
Massachusetts, Anglicanism in 
Virginia, Catholicism in Maryland, 
Quakerism in Pennsylvania). 

PE & TE Common Pages: 
136–138, 166–168, 189, 
203 

Additional TE: 188 

PE & TE Common Pages: 
145–146, 154, 159, 190, 
197, 214 

Additional TE: 186 

BSSA: 32–35 

PB: 30 

5 5.4.4 Identify the significance and leaders 
of the First Great Awakening, which 
marked a shift in religious ideas, 
practices, and allegiances in the 
colonial period, the growth of religious 
toleration, and free exercise of 
religion. 

PE & TE Common Pages: 
167–168, 178–179, 197, 
203 

IB: Who Was Poor 
Richard? Colonials to 
Remember 

PE & TE Common Pages: 
121, 159, 231 

Additional TE: 153I, 230 

5 5.4.5 Understand how the British colonial 
period created the basis for the 
development of political self-
government and a free-market 
economic system and the differences 
between the British, Spanish, and 
French colonial systems. 

PE & TE Common Pages: 
110, 137, 146, 166–167, 
174–175, 189–190, 198, 
203, 210–211 

PE & TE Common Pages: 
112, 131–132, 148–149, 
151, 170–173, 220, 
235–237 

Additional TE: 153I 

PB: 35 

5 5.4.6 Describe the introduction of slavery 
into America, the responses of slave 
families to their condition, the ongoing 
struggle between proponents and 
opponents of slavery, and the gradual 
institutionalization of slavery in the 
South. 

PE & TE Common Pages: 
132, 175–176, 210, 
213–215, 416–417, 
424–427 

Additional TE: 437 

PE & TE Common Pages: 
112, 202, 204–205, 211, 
216–217, 277, 289, 
428–431 

BSSA: 68–71 

IB: Who Was Poor Richard? 
Colonials to Remember 

PB: 37, 69 

7 



Grade Standard # Text of Standard Primary Citations Supporting Citations 

5 5.4.7 Explain the early democratic ideas 
and practices that emerged during the 
colonial period, including the 
significance of representative 
assemblies and town meetings. 

PE & TE Common Pages: 
137, 166–168, 189, 203, 
229 

PE & TE Common Pages: 
121, 158, 170–173, 
186–187, 226, R6 

BSSA: 19 

PB: 30, 33 

5 5.5 Students explain the causes of the 
American Revolution. 

PE & TE Common Pages: 
234–237, 240–243, 
250–251 

PE & TE Common Pages: 
230–231, 238–239, 
248–249 

PB: 40, 41, 42, 43 

5 5.5.1 Understand how political, religious, 
and economic ideas and interests 
brought about the Revolution (e.g., 
resistance to imperial policy, the 
Stamp Act, the Townshend Acts, 
taxes on tea, Coercive Acts). 

PE & TE Common Pages: 
234–237, 240–243 

BSSA: 38–39 

PE & TE Common Pages: 
226, 238–239, 244–247, 
248–249, R7 

Additional TE: 221H, 230 

PSP: 13 

PB: 41, 43 

5 5.5.2 Know the significance of the first and 
second Continental Congresses and 
of the Committees of 
Correspondence. 

PE & TE Common Pages: 
241–243, 254, 263–266 

PE & TE Common Pages: 
227, 270, 296 

PB: 42, 44 

5 5.5.3 Understand the people and events 
associated with the drafting and 
signing of the Declaration of 
Independence and the document’s 
significance, including the key political 
concepts it embodies, the origins of 
those concepts, and its role in 
severing ties with Great Britain. 

PE & TE Common Pages: 
262–267 

PSP: 16 

PE & TE Common Pages: 
260, 268–269, R8–R10 

Additional TE: 261 

PB: 45 

8 



Grade Standard # Text of Standard Primary Citations Supporting Citations 

5 5.5.4 Describe the views, lives, and impact 
of key individuals during this period 
(e.g., King George III, Patrick Henry, 
Thomas Jefferson, George 
Washington, Benjamin Franklin, John 
Adams). 

PE & TE Common Pages: 
190–191, 228–229, 
234–235, 240–241, 
250–251, 254–255, 
262–265, 271–272, 
278–280, 286–288, 
320–323 

IB: Who Was Poor 
Richard? Colonials to 
Remember 

PE & TE Common Pages: 
192–193, 222–223, 227, 
232–233, 242, 268–269, 
282–283, 287, R4, R7 

Additional TE: 221I, 303 

PSP: 14 

PB: 45, 47 

5 5.6 Students understand the course 
and consequences of the American 
Revolution. 

PE & TE Common Pages: 
250–255, 270–273, 
278–281, 286–289 

PE & TE Common Pages: 
256–257, 274–277, 
282–283, 284–285 

PB: 46, 47, 48, 49 

5 5.6.1 Identify and map the major military 
battles, campaigns, and turning points 
of the Revolutionary War, the roles of 
the American and British leaders, and 
the Indian leaders’ alliances on both 
sides. 

PE & TE Common Pages: 
251–253, 255, 271, 
278–281, 284–285, 
286–288 

BSSA: 40, 42 

PE & TE Common Pages: 
256–257, 261, 276, 
282–283 

PB: 44, 47, 48, 49 

IB: John Paul Jones and 
the Battle at Sea; Peter 
Salem, Hero of the 
Revolution 

9 



Grade Standard # Text of Standard Primary Citations Supporting Citations 

5 5.6.2 Describe the contributions of France 
and other nations and of individuals to 
the outcome of the Revolution (e.g., 
Benjamin Franklin’s negotiations with 
the French, the French navy, the 
Treaty of Paris, The Netherlands, 
Russia, the Marquis Marie Joseph de 
Lafayette, Tadeusz Kosciuszko, 
Baron Friedrich Wilhelm von 
Steuben). 

PE & TE Common Pages: 
254–255, 271–272, 
278–281, 286–289 

PE & TE Common Pages: 
222–223, 264, 268–269, 
282–283 

PB: 46 

5 5.6.3 Identify the different roles women 
played during the Revolution (e.g., 
Abigail Adams, Martha Washington, 
Molly Pitcher, Phillis Wheatley, Mercy 
Otis Warren). 

PE & TE Common Pages: 
237, 266, 272 

Additional TE: 250, 270, 
286 

IB: Daughters of Liberty 

PE & TE Common Pages: 
222–223, 264, 289, 324, R4 

Additional TE: 221I, 251, 
288 

PB: 46 

5 5.6.4 Understand the personal impact and 
economic hardship of the war on 
families, problems of financing the 
war, wartime inflation, and laws 
against hoarding goods and materials 
and profiteering. 

PE & TE Common Pages: 
270–273, 289, 298–299 

PE & TE Common Pages: 
261, 274–277, 282–283 

5 5.6.5 Explain how state constitutions that 
were established after 1776 embodied 
the ideals of the American Revolution 
and helped serve as models for the 
U.S. Constitution. 

PE & TE Common Pages: 
302, 304 

PE & TE Common Pages: 
296, 316 

10 



Grade Standard # Text of Standard Primary Citations Supporting Citations 

5 5.6.6 Demonstrate knowledge of the 
significance of land policies 
developed under the Continental 
Congress (e.g., sale of western lands, 
the Northwest Ordinance of 1787) and 
those policies’ impact on American 
Indians’ land. 

PE & TE Common Pages: 
296–297, 345–347, 361, 
368 

PE & TE Common Pages: 
348–351, 353 

5 5.6.7 Understand how the ideals set forth in 
the Declaration of Independence 
changed the way people viewed 
slavery. 

PE & TE Common Pages: 
264–267, 289 

PE & TE Common Pages: 
277, 304, 317, 416, 457 

Additional TE: 458 

5 5.7 Students describe the people and 
events associated with the 
development of the U.S. 
Constitution and analyze the 
Constitution’s significance as the 
foundation of the American 
republic. 

PE & TE Common Pages: 
302–307, 312–317, 
328–335 

BSSA: 44–47 

PE & TE Common Pages: 
294, 308–309, 310–311, 
318–319 

PB: 51, 52 

5 5.7.1 List the shortcomings of the Articles of 
Confederation as set forth by their 
critics. 

PE & TE Common Pages: 
296, 298– 299 

PE & TE Common Pages: 
300–301, 303 

PB: 50 

5 5.7.2 Explain the significance of the new 
Constitution of 1787, including the 
struggles over its ratification and the 
reasons for the addition of the Bill of 
Rights. 

PE & TE Common Pages: 
302–307, 316 

PE & TE Common Pages: 
308–309, 310–311, 
333–335 

11 



Grade Standard # Text of Standard Primary Citations Supporting Citations 

5 5.7.3 Understand the fundamental 
principles of American constitutional 
democracy, including how the 
government derives its power from the 
people and the primacy of individual 
liberty. 

PE & TE Common Pages: 
312–317, 328–335, 
541–543 

PE & TE Common Pages: 
303, R11–R28 

Additional TE: 308 

PB: 53 

5 5.7.4 Understand how the Constitution is 
designed to secure our liberty by both 
empowering and limiting central 
government and compare the powers 
granted to citizens, Congress, the 
president, and the Supreme Court 
with those reserved to the states. 

PE & TE Common Pages: 
312–317, 328–335, 
541–543 

PE & TE Common Pages: 
304, 306, R11–R28 

Additional TE: 409H 

5 5.7.5 Discuss the meaning of the American 
creed that calls on citizens to 
safeguard the liberty of individual 
Americans within a unified nation, to 
respect the rule of law, and to 
preserve the Constitution. 

PE & TE Common Pages: 
328–329, 390–391, 
424–425, 524–527, 
530–535, 540–543 

PE & TE Common Pages: 
392–393, 514–515, 
528–529, 536–537 

Additional TE: 491H 

BSSA: 77 

PSP: 27 

PB: 86, 8789 

5 5.7.6 Know the songs that express 
American ideals (e.g., “America the 
Beautiful,” “The Star Spangled 
Banner”). 

PE & TE Common Pages: 
Unit 1 opener, 363, R29 

PE & TE Common Pages: 
366–367, 519 TE 

Additional TE: 276, 337H, 
362 

PB: 60 
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Grade Standard # Text of Standard Primary Citations Supporting Citations 

5 5.8 Students trace the colonization, 
immigration, and settlement 
patterns of the American people 
from 1789 to the mid-1800s, with 
emphasis on the role of economic 
incentives, effects of the physical 
and political geography, and 
transportation systems. 

PE & TE Common Pages: 
344–347, 368–369, 
382–383, 388–389, 
394–397, 400–403 

PE & TE Common Pages: 
340–341, 342–343, 
348–351, 404–405, 407
W1–407-W8 

Additional TE: 338 

PB: 61 

5 5.8.1 Discuss the waves of immigrants from 
Europe between 1789 and 1850 and 
their modes of transportation into the 
Ohio and Mississippi Valleys and 
through the Cumberland Gap (e.g., 
overland wagons, canals, flatboats, 
steamboats). 

PE & TE Common Pages: 
344–347, 382–383, 
388–389 

IB: Flatboat Mondays 

PE & TE Common Pages: 
342, 348–351 

Additional TE: 337H, 491H 

BSSA: 54–55, 74–75 

PB: 57, 64 

IT: Unit 5 

5 5.8.2 Name the states and territories that 
existed in 1850 and identify their 
locations and major geographical 
features (e.g., mountain ranges, 
principal rivers, dominant plant 
regions). 

PE & TE Common Pages: 
6–8, 341–342, 396–397, 
400–403 

PE & TE Common Pages: 
369, 404–405, 407-W1–407
W4, 433, R54–R55 

BSSA: 52 

5 5.8.3 Demonstrate knowledge of the 
explorations of the trans-Mississippi 
West following the Louisiana 
Purchase (e.g., Meriwether Lewis and 
William Clark, Zebulon Pike, John 
Fremont). 

PE & TE Common Pages: 
354–357, 400 

PSP: 20 

PE & TE Common Pages: 
338, 342, 358–359 

Additional TE: 337H 

PB: 59 
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Grade Standard # Text of Standard Primary Citations Supporting Citations 

5 5.8.4 Discuss the experiences of settlers on 
the overland trails to the West (e.g., 
location of the routes; purpose of the 
journeys; the influence of the terrain, 
rivers, vegetation, and climate; life in 
the territories at the end of these 
trails). 

PE & TE Common Pages: 
400–403, 407-W1–407-W4 

BSSA: 52 

IB: Going West: Trials and 
Tradeoffs 

PE & TE Common Pages: 
377, 404–405 

Additional TE: 337I 

PB: 66 

5 5.8.5 Describe the continued migration of 
Mexican settlers into Mexican 
territories of the West and Southwest. 

PE & TE Common Pages: 
401–402, 407-W5–407-W8 

Additional TE: 504 

PE & TE Common Pages: 
394–395, 397, 403 

Additional TE: 504 

5 5.8.6 Relate how and when California, 
Texas, Oregon, and other western 
lands became part of the United 
States, including the significance of 
the Texas War for Independence and 
the Mexican-American War. 

PE & TE Common Pages: 
340–341, 394–397, 401 

Additional TE: 400, 432 

PE & TE Common Pages: 
377, 398–399, 402–403 

Additional TE: 337I 

PSP: 19 

PB: 55, 65 

5 5.9 Students know the location of the 
current 50 states and the names of 
their capitals. 

PE & TE Common Pages: 
335, 547 

Additional TE: 13 

PE & TE Common Pages: 
12, 494–495, R52–R53 
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Historical and Social Sciences Analysis Skills 
Grade Standard # Text of Standard Primary Citations Supporting Citations 

CHRONOLOGICAL AND SPATIAL 
THINKING 

5 (1) Students place key events and 
people of the historical era they are 
studying in a chronological sequence 
and within a spatial context; they 
interpret time lines. 

PE & TE Common Pages: 
2–3, 128–129, 80–81, 
156–157, 224–225, 
340–341, 412–413, 
494–495 

Additional TE: 221H 

PB: 23 

ST: 4 

PE & TE Common Pages: 
36–37, 82–83, 84–87, 
120–121, 151, 158–159, 
186–187, 226–227, 260–261, 
294–295, 320–323, 342–343, 
376–377, 414–415, 440–445, 
450–451, 496–497, 522–523, 
528–529, 536 

For additional timelines and 
timeline instruction, see 
Lesson and Chapter Reviews. 

Additional TE: 97, 105, 123, 
132, 145, 203, 227, 244, 314, 
318, 355, 358, 372, 

5 (2) Students correctly apply terms PE & TE Common Pages: PE & TE Common Pages: 58, 
related to time, including past, 
present, future, decade, century, and 
generation. 

128–129 216, 267, 512–515, 543 

5 (3) Students explain how the present is PE & TE Common Pages: PE & TE Common Pages: 65, 
connected to the past, identifying 49, 57, 63, 71, 81, 157, 98–99, 360–365, 432–435, 
both similarities and differences 225, 266–267, 316–317, 476–477, 496–501 
between the two, and how some 
things change over time and some 
things stay the same. 

341, 413, 495, 512–515 

Additional TE: 491H 
Additional TE: 31, 111, 134, 
321, 345, 502 
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Grade Standard # Text of Standard Primary Citations Supporting Citations 

5 (4) Students use map and globe skills to 
determine the absolute locations of 
places and interpret information 
available through a map’s or globe’s 
legend, scale, and symbolic 
representations. 

PE & TE Common Pages: 
2–3, 12–13, 116–117, 
80–81, 156–157, 
224–225, 284–285, 
340–341, 412–413, 
494–495, 510–511 

PB: 4, 21, 48, 84 

ST: 1, 3, 8, 14 

PE & TE Common Pages: 35, 
119, 152, 293, 372–373, 521 

Map instruction appears 
throughout the book. For a 
complete list of all maps in the 
pupil edition, see PE page xix. 

Additional TE: 58, 85, 88, 
106, 111, 112, 127, 204, 453, 
467, 503 

5 (5) Students judge the significance of the PE & TE Common Pages: PE & TE Common Pages: 86, 
relative location of a place (e.g., 22–23, 28–31, 160–163, 88–89, 134–135, 256–257, 
proximity to a harbor, on trade 354–357 288, 358–359, 382–383, 
routes) and analyze how relative 402–403, 454 
advantages or disadvantages can 
change over time. Additional TE: 156, 157 

RESEARCH, EVIDENCE, AND 
POINT OF VIEW 

5 (1) Students differentiate between 
primary and secondary sources. 

PE & TE Common Pages: 
480–481 

PB: 78 

ST: 13 

PE & TE Common Pages: 
489, 490, 447–448, 458–459, 
506 

TE: 531 

For more work with primary 
sources, see the Primary 
Sources Plus ancillary. 
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Grade Standard # Text of Standard Primary Citations Supporting Citations 

5 (2) Students pose relevant questions 
about events they encounter in 
historical documents, eyewitness 
accounts, oral histories, letters, 
diaries, artifacts, photographs, maps, 
artworks, and architecture. 

PE & TE Common Pages: 
132, 212–213, 241, 263, 
279, 310–311, 320, 381, 
386–387, 424, 

Additional TE: 177, 253, 
265, 306, 362, 380 

PB: 52, 63 

ST: 9 

PE & TE: Common Pages: 
44–45, 64–65, 102–103, 
180–181, 216–217, 268–269, 
282–283, 327, 446–447, 
486–487 

Additional TE: 367, 502–503 

IT: Unit 4, Unit 6, Unit 7 

5 (3) Students distinguish fact from fiction 
by comparing documentary sources 
on historical figures and events with 
fictionalized characters and events. 

PE & TE Common Pages: 
143, 209 

Additional TE: 140, 206, 
244, 428 

Additional TE: 141, 207, 245, 
288 

HISTORICAL INTERPRETATION 

5 (1) Students summarize the key events 
of the era they are studying and 
explain the historical contexts of 
those events. 

PE & TE Common Pages: 
66–67, 352–353 

Additional TE: 389, 396, 
409I, 468, 475, 502, 532 

PB: 12 

ST: 2 

PE & TE Common Pages: 74, 
76, 84–87, 174–179, 
452–457, 466–469, 496–501, 
524–523, 530–535 

5 (2) Students identify the human and 
physical characteristics of the places 
they are studying and explain how 
those features form the unique 
character of those places. 

PE & TE Common Pages: 
22–24, 160–163, 
345–346, 400, 416–419 

PE & TE Common Pages: 
164–165, 174, 197, 210, 404, 
422–423 

Additional TE: H, I, 8, 10, 
77H, 153H 
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Grade Standard # Text of Standard Primary Citations Supporting Citations 

5 (3) Students identify and interpret the 
multiple causes and effects of 
historical events. 

PE & TE Common Pages: 
234–137, 248–249, 
498–501 

Additional TE: 221H, 
409H 

PB: 43 

ST: 7 

PE & TE Common Pages: 
259, 336, 378–380, 442–445, 
466–469, 504–507 

Additional TE: 86, 93, 100, 
132, 134 

5 (4) Students conduct cost-benefit 
analyses of historical and current 
events. 

194–195 

PB: 34 

ST: 6 

205, 219, 391, 407-W4, 501, 
543 

Additional TE: 266, 402 
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Scope and Sequence Grades K–5 

Key Differences
 
and Distinguishing Characteristics 

Articulated Sequence	 Preparation for Algebra 
Math in Focus 	answers	the	call	for	a	coherent	sequence	of	topics	 Math in Focus 	answers	the	call	to	prepare	students	for	algebra.	 
giving	students	time	to	master	foundational	topics,	 As	recommended	by	the	National	Math	Panel,	the	 Math in Focus 

so	that	little	repetition	is	required	the	next	year.	Thus,	each	grade	 sequence	of	topics	emphasizes: 
level	covers	fewer	topics	but	in	more	depth,	and	you	won’t	find	all	 

•	 Number sense, basic facts, and computation An	early	
topics	in	every	grade	level.	 

understanding	of	composition	and	decomposition	of	numbers	is	 
•	 “Missing	topics”	 When	a	topic	appears	to	be	“missing,”	you	can	 developed	in	tandem	with	mastery	of	basic	 
be	assured	that	it	is	found	in	either	an	earlier	or	later	grade	level.	 facts	and	computation	algorithms	in	Grades	K–2. 
For 	example	you	will	find	calendar	concepts	in	Grades	K	and	1,	but	 

•	 Fractions and proportional reasoning Significant	time	is	
not	repeated	in	Grade	2. 

allocated	for	in-depth	work	with	fractions	in	Grades	3–5. 
•	 More	advanced As	a	result	of	not	repeating	topics	year	after	year,	 

•	 Problem solving Challenging	problem	solving	is	built	 
students	who	use	 Math in Focus will	advance	faster	than	students	in	 

into	each	chapter	in	every	grade	level. 
other	programs.	As	a	result,	 
you	may	find	topics	that	seem	to	be	“too	advanced.”	However,	you	 
will	find	your	students	easily	able	to	handle	the	challenge	as	 long	as	 
they	have	had	the	appropriate	preliminary	instruction. 

Developmental Continuum 

Kindergarten Grades 1–2 Grades 3–5 

Foundational	concepts	through	songs,	rhymes,	and	hands-on	activities 

Concept and skill development through hands-on instruction and practice 

•	 basic	facts 
•	 place	value 
•	 mental	math	 
•	 geometry	concepts 

Emphasis	on	problem	solving,	skill	consolidation,	and	a	deep	 
understanding	in	preparation	for	algebra 

•	 fractions •	 ratios •	 expressions,	 
•	 decimals •	 model	drawing equations,	and	 

inequalities 
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Grade 3 Grade 4 Grade 5

Number and Operations

Sets and  
Numbers 

Explore	negative	numbers
in	context.

Number  
Representation

Represent	numbers	to	10,000	
in	different	equivalent	forms.

Represent	numbers	to	100,000	
in	various	contexts.

Understand place value 
concepts	through	millions.

Count Count	to	10,000.

Count	by	hundreds	and	
thousands.

Count	by	thousands	and	ten	
thousands.

Count	by	hundred	thousands	
and	millions.

Compare and 
Order

Compare	and	order	whole	
numbers	to	10,000.

Compare	and	order	whole	
numbers	to	100,000.

Compare	and	order	whole	
numbers	to	10,000,000.

Place Value Use place value models to 
read,	write,	and	represent	
numbers	to	10,000.

Express	numbers	to	100,000	in	
standard,	expanded,	and	word	
forms.

Express	numbers	to	10,000,000	
in	various	forms.

 
 

 

 

 

	

 

Kindergarten Grade 1 Grade 2 

Number and Operations 

Sets and 
Numbers 

Use concrete models to create 
a	set	with	a	given	number	of	 
objects	 
(up	to	20). 

Use cardinal and ordinal 
numbers. 

Use concrete and pictorial 
models	to	create	a	set	with	a	 
given	number	of	objects	(up	to	 
100). 

Group	objects	and	numbers	up	 
to	100	in	tens	and	ones.	 

Use	cardinal	numbers	up	to	 
100	and	ordinal	numbers	up	 
to	10th .	 

Use concrete and pictorial 
models	to	create	a	set	with	 
a	given	number	of	objects	 
(up	to	1,000). 

Group	objects	and	numbers	up	 
to	1,000	into	hundreds,	tens,	 
and	ones.	 

Group	objects	into	equal	sized	 
groups. 

Number 
Representation 

Use	numbers	to	represent	 
quantities	up	to	20. 

Use	 number	 bonds	 to	 represent	 
number	combinations. 

Represent	numbers	to	100	on	a	 
number	line. 

Use place value models to create 
equivalent	representations	of	 
numbers.	 

Represent	numbers	to	1,000	on	 
a	number	line. 

Count Count	up	to	20	objects	in	a	set. 

Count	on	and	back	to	20. 

Count	in	2s	and	5s	up	 
to	20. 

Count	to	100. 

Count	by	1s,	2s,	5s,	and	10s	 
forward	and	backward	to	100. 

Count	to	1,000. 

Count	by	multiples	of	ones,	 
tens,	and	hundreds. 

Compare and 
Order 

Compare and order sets and 
numbers	up	to	20. 

Compare and order using the 
terms fewer, more,	and	 less. 

Compare	and	order	whole	 
numbers	to	100. 

Compare and order using 
the terms same,	 more,	 fewer,	 
greater than,	 less than,	 equal to,	 
greatest,	and	 least.	 

Compare	and	order	whole	 
numbers	to	1,000. 

Use	<,	>,	and	=	to	compare	 
whole	numbers. 

Place Value Use place value models and 
place value charts to represent 
numbers	to	100. 

Use	base-ten	models	and	 
place value charts to represent 
numbers	to	1,000. 
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Kindergarten Grade 1 Grade 2

Number and Operations

Sets and  
Numbers 

Use concrete models to create 
a	set	with	a	given	number	of	
objects	
(up	to	20).

Use concrete and pictorial 
models	to	create	a	set	with	a	
given	number	of	objects	(up	to	
100).

Use concrete and pictorial 
models	to	create	a	set	with	
a	given	number	of	objects	
(up	to	1,000).

Group	objects	and	numbers	up	
to	100	in	tens	and	ones.	

Group	objects	and	numbers	up	
to	1,000	into	hundreds,	tens,	
and	ones.	

Group	objects	into	equal	sized	
groups.

Use cardinal and ordinal 
numbers.

Use	cardinal	numbers	up	to	
100	and	ordinal	numbers	up	
to	10th.	

Number  
Representation

Use	numbers	to	represent	
quantities	up	to	20.

Use	number	bonds	to	represent	
number	combinations.

Use place value models to create 
equivalent	representations	of	
numbers.	

Represent	numbers	to	100	on	a	
number	line.

Represent	numbers	to	1,000	on	
a	number	line.

Count Count	up	to	20	objects	in	a	set. Count	to	100. Count	to	1,000.

Count	on	and	back	to	20. Count	by	1s,	2s,	5s,	and	10s	
forward	and	backward	to	100.

Count	by	multiples	of	ones,	
tens,	and	hundreds.

Count	in	2s	and	5s	up	
to	20.

Compare and 
Order

Compare and order sets and 
numbers	up	to	20.

Compare	and	order	whole	
numbers	to	100.

Compare	and	order	whole	
numbers	to	1,000.

Compare and order using the 
terms fewer,more,	and	less.

Compare and order using 
the terms same,	more,	fewer,	
greater than,	less than,	equal to,	
greatest,	and	least.	

Use	<,	>,	and	=	to	compare	
whole	numbers.

Place Value Use place value models and 
place value charts to represent 
numbers	to	100.

Use	base-ten	models	and	
place value charts to represent 
numbers	to	1,000.

 
 

 

 

 

	

 

Grade 3 Grade 4 Grade 5 

Number and Operations 

Sets and 
Numbers 

Explore	negative	numbers 
in	context. 

Number 
Representation 

Represent	numbers	to	10,000	 
in	different	equivalent	forms. 

Represent	numbers	to	100,000	 
in	various	contexts. 

Understand place value 
concepts	through	millions. 

Count Count	to	10,000. 

Count	by	hundreds	and	 
thousands. 

Count	by	thousands	and	ten	 
thousands. 

Count	by	hundred	thousands	 
and	millions. 

Compare and 
Order 

Compare	and	order	whole	 
numbers	to	10,000. 

Compare	and	order	whole	 
numbers	to	100,000. 

Compare	and	order	whole	 
numbers	to	10,000,000. 

Place Value Use place value models to 
read,	write,	and	represent	 
numbers	to	10,000. 

Express	numbers	to	100,000	in	 
standard,	expanded,	and	word	 
forms. 

Express	numbers	to	10,000,000	 
in	various	forms. 
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Grade 3 Grade 4 Grade 5

Number and Operations (continued)

Place Value 
(continued)

Fraction  
Concepts

Understand the meanings 
and	uses	of	fractions	including	
fraction	of	a	set.	

Recognize,	write,	name,	and	
illustrate	mixed	numbers	and	
improper	fractions.

Convert	fractions	to	decimals.

Understand	that	the	size	of	a	
fractional	part	is	relative	to	the	
size	of	the	whole.

Find	a	fraction	of	a	set.	 Relate	fractions	and
division	expressions.

Compare	fractions	using	
models	and	number	lines.	

Generate	equivalent	fractions.

Identify	equivalent	fractions	
through	the	use	of	models,	
multiplication,	division,	and	
number	lines.	

Convert	among	mixed	
numbers	and	
improper	fractions.

Add	and	subtract	like	fractions.	

Money Add	and	subtract	money.

Solve	real-world	problems	
involving addition and 
subtraction	of	money.	

Decimal  
Concepts 

Use the dollar sign and decimal 
point	in	money	amounts.		

Model	decimals	using	tenths	
and	hundredths.

Model	decimals
using	thousandths.

 

 

 

 

 

 

Kindergarten Grade 1 Grade 2 

Number and Operations (continued) 

Place Value 
(continued) 

Express	numbers	to	100	in	 
standard	and	word	forms. 

Express	numbers	to	1,000	 
in	terms	of	place	value.	 

Compose and decompose 
multi-digit	numbers	(including	 
expanded	form). 

Fraction  
Concepts 

Connect geometric concepts 
with	unit	fractions—halves,	 
thirds,	and	fourths. 

Understand the relationship 
between	a	fraction	and	a	whole. 

Compare	and	order	halves,	 
thirds,	and	fourths	using 
bar	models. 

Money Identify	and	relate	coin	values	 
(penny,	nickel,	dime,	quarter). 

Count and make 
coin	combinations. 

Identify	and	relate	coin	values	 
(penny,	nickel,	dime,	quarter). 

Count and make 
coin	combinations. 

Identify	$1,	$5,	$10,	and 
$20	bills.	 

Count	and	make	combinations	 
of	coins	and	bills. 

Compare	money	amounts. 

Decimal 
Concepts 

Use the dollar sign and 
decimal	point.		 
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Kindergarten Grade 1 Grade 2

Number and Operations (continued) 

Place Value 
(continued)

Express	numbers	to	100	in	
standard	and	word	forms.

Express	numbers	to	1,000	
in	terms	of	place	value.	

Compose and decompose 
multi-digit	numbers	(including	
expanded	form).

Fraction  
Concepts

Connect geometric concepts 
with	unit	fractions—halves,	
thirds,	and	fourths.

Understand the relationship 
between	a	fraction	and	a	whole.

Compare	and	order	halves,	
thirds,	and	fourths	using
bar	models.

Money Identify	and	relate	coin	values	
(penny,	nickel,	dime,	quarter).

Identify	and	relate	coin	values	
(penny,	nickel,	dime,	quarter).

Identify	$1,	$5,	$10,	and
$20	bills.	

Count and make 
coin	combinations.

Count and make 
coin	combinations.

Count	and	make	combinations	
of	coins	and	bills.

Compare	money	amounts.

Decimal  
Concepts 

Use the dollar sign and 
decimal	point.		

 

 

 

 

 

 

Grade 3 Grade 4 Grade 5 

Number and Operations (continued) 

Place Value 
(continued) 

Fraction  
Concepts 

Understand the meanings 
and	uses	of	fractions	including	 
fraction	of	a	set.	 

Understand	that	the	size	of	a	 
fractional	part	is	relative	to	the	 
size	of	the	whole. 

Compare	fractions	using	 
models	and	number	lines.	 

Identify	equivalent	fractions	 
through	the	use	of	models,	 
multiplication,	division,	and	 
number	lines.	 

Add	and	subtract	like	fractions.	 

Recognize,	write,	name,	and	 
illustrate	mixed	numbers	and	 
improper	fractions. 

Find	a	fraction	of	a	set.	 

Generate	equivalent	fractions. 

Convert	among	mixed	 
numbers	and	 
improper	fractions. 

Convert	fractions	to	decimals. 

Relate	fractions	and 
division	expressions. 

Money Add	and	subtract	money. 

Solve	real-world	problems	 
involving addition and 
subtraction	of	money.	 

Decimal 
Concepts 

Use the dollar sign and decimal 
point	in	money	amounts.		 

Model	decimals	using	tenths	 
and	hundredths. 

Model	decimals 
using	thousandths. 
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Grade 3 Grade 4 Grade 5

Number and Operations (continued)

Decimal  
Concepts  
(continued)

Understand decimal notation 
through hundredths as an 
extension	of	the	base-ten	
system.

Understand place value 
concepts	through	thousandths.

Read	and	write	decimals	that	
are greater than or  
less	than	1.

Compare	and	order	decimals.	

Identify	equivalent	
decimals.

Connect	equivalent	fractions	
and	decimals.

Convert	decimals	to	fractions.

Ratio,  
Proportion, and 
Percent

Use	ratios	to	solve	problems.

Find	equivalent	ratios.

Solve	problems	with	percent.

Convert	fractions	to	percents.

Find	a	percent	of	a	number.

Whole Number 
Computation: 
Addition and 
Subtraction

Model	regrouping	in	addition	
and	subtraction	with	place	
value.	

Add	and	subtract	whole	
numbers	to	10,000.

 

Kindergarten Grade 1 Grade 2 

Number and Operations (continued) 

Decimal 
Concepts 
(continued) 

Ratio, 
Proportion, and 
Percent 

Whole Number 
Computation: 
Addition and 
Subtraction 

Model	joining	and	separating	 
sets. 

Use	+,	-,	and	=	to	write	number	 
sentences	for	addition	and	 
subtraction	stories.	 

Model	addition	and	subtraction	 
situations.	 

Use	models,	numbers,	and	 
symbols	for	addition	and	 
subtraction	facts	to	20. 

Use	the	order,	grouping,	and	 
zero	properties	to	develop	 
addition	and	subtraction	fact	 
strategies.	 

Add	and	subtract	up	to	2-digit	 
numbers	with	and	without	 
regrouping 

Model	addition	and	subtraction	 
with	place	value. 

Recall	addition	and	subtraction	 
facts.	 

Use different methods to 
develop	fluency	in	adding	 
and	subtracting	multi-digit	 
numbers.	 

Add	and	subtract	whole	 
numbers	to	1,000.	 
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Kindergarten Grade 1 Grade 2

Number and Operations (continued) 

Decimal  
Concepts  
(continued)

Ratio,  
Proportion, and 
Percent

Whole Number 
Computation: 
Addition and 
Subtraction

Model	joining	and	separating	
sets.

Model	addition	and	subtraction	
situations.	

Model	addition	and	subtraction	
with	place	value.

Use	+,	-,	and	=	to	write	number	
sentences	for	addition	and	
subtraction	stories.	

Use	models,	numbers,	and	
symbols	for	addition	and	
subtraction	facts	to	20.

Recall	addition	and	subtraction	
facts.	

Use	the	order,	grouping,	and	
zero	properties	to	develop	
addition	and	subtraction	fact	
strategies.	

Use different methods to 
develop	fluency	in	adding	
and	subtracting	multi-digit	
numbers.	

Add	and	subtract	up	to	2-digit	
numbers	with	and	without	
regrouping

Add	and	subtract	whole	
numbers	to	1,000.	

 

Grade 3 Grade 4 Grade 5 

Number and Operations (continued) 

Decimal 
Concepts 
(continued) 

Understand decimal notation 
through hundredths as an 
extension	of	the	base-ten	 
system. 

Read	and	write	decimals	that	 
are greater than or  
less	than	1. 

Compare	and	order	decimals.	 

Identify	equivalent	 
decimals. 

Connect	equivalent	fractions	 
and	decimals. 

Understand place value 
concepts	through	thousandths. 

Convert	decimals	to	fractions. 

Ratio, 
Proportion, and 
Percent 

Use	ratios	to	solve	problems. 

Find	equivalent	ratios. 

Solve	problems	with	percent. 

Convert	fractions	to	percents. 

Find	a	percent	of	a	number. 

Whole Number 
Computation: 
Addition and 
Subtraction 

Model	regrouping	in	addition	 
and	subtraction	with	place	 
value.	 

Add	and	subtract	whole	 
numbers	to	10,000. 
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Grade 3 Grade 4 Grade 5

Number and Operations (continued)

Whole Number 
Computation: 
Addition and 
Subtraction 
Real-World  
Problems

Solve	addition	and	subtraction	
problems	with	greater	
numbers	by	using	
a	bar	model.

Whole Number 
Computation: 
Multiplication 
and Division 
Concepts

Multiply	and	divide	with	6,	7,	
8,	and	9.

Represent multiplication in 
different	ways.

Apply	understanding	of	models	
for	multiplication	and	division.

Represent division in different 
ways.

Recall	multiplication	facts	and	
related	division	facts.	

Whole Number 
Computation: 
Multiplication 
and Division Al-
gorithms

Multiply	1s,	10s,	and	100s	with	
and	without	regrouping.

Develop	fluency	in	multiplying	
multi-digit	numbers.

Multiply	multi-digit	numbers.

Use addition and multiplication 
properties  
to	multiply.

Divide	10s	and	1s	with	and	
without	regrouping,	no	
remainder.

Divide	by	a	1-digit	number,	
with	a	remainder.

Find quotients involving multi-
digit	dividends.

 
 

 

 

Kindergarten Grade 1 Grade 2 

Number and Operations (continued) 

Whole Number 
Computation: 
Addition and 
Subtraction 
Real-World  
Problems 

Represent addition and 
subtraction	stories. 

Formulate addition and 
subtraction	stories. 

Solve	addition	and	subtraction	 
problems	using	basic	facts. 

Solve multi-digit addition 
and	subtraction	problems	 
by	using	a	bar	model. 

Whole Number 
Computation: 
Multiplication 
and Division 
Concepts 

Count	by	2s	and	5s	up	to	20. Count	by	2s,	5s,	and	10s. 

Adding	the	same	number	to	 
multiply. 

Represent	sharing	equally	and	 
making	equal	groups. 

Multiply	and	divide	with	2,	 
3,	4,	5,	and	10. 

Represent multiplication as 
repeated	addition. 

Represent division as repeated 
subtraction. 

Use	the	×,	÷,	and	=	symbols	to	 
represent multiplication and 
division	situations. 

Whole Number 
Computation: 
Multiplication 
and Division Al
gorithms 
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Kindergarten Grade 1 Grade 2

Number and Operations (continued) 

Whole Number 
Computation: 
Addition and 
Subtraction 
Real-World  
Problems

Represent addition and 
subtraction	stories.

Formulate addition and 
subtraction	stories.

Solve	addition	and	subtraction	
problems	using	basic	facts.

Solve multi-digit addition  
and	subtraction	problems	
by	using	a	bar	model.

Whole Number 
Computation: 
Multiplication 
and Division 
Concepts

Count	by	2s	and	5s	up	to	20. Count	by	2s,	5s,	and	10s. Multiply	and	divide	with	2,	
3,	4,	5,	and	10.

Adding	the	same	number	to	
multiply.

Represent multiplication as 
repeated	addition.

Represent	sharing	equally	and	
making	equal	groups.

Represent division as repeated 
subtraction.

Use	the	×,	÷,	and	=	symbols	to	
represent multiplication and 
division	situations.

Whole Number 
Computation: 
Multiplication 
and Division Al-
gorithms

 
 

 

 

Grade 3 Grade 4 Grade 5 

Number and Operations (continued) 

Whole Number 
Computation: 
Addition and 
Subtraction 
Real-World  
Problems 

Solve	addition	and	subtraction	 
problems	with	greater	 
numbers	by	using	 
a	bar	model. 

Whole Number 
Computation: 
Multiplication 
and Division 
Concepts 

Multiply	and	divide	with	6,	7,	 
8,	and	9. 

Represent multiplication in 
different	ways. 

Represent division in different 
ways. 

Apply	understanding	of	models	 
for	multiplication	and	division. 

Recall	multiplication	facts	and	 
related	division	facts.	 

Whole Number 
Computation: 
Multiplication 
and Division Al
gorithms 

Multiply	1s,	10s,	and	100s	with	 
and	without	regrouping. 

Use addition and multiplication 
properties  
to	multiply. 

Divide	10s	and	1s	with	and	 
without	regrouping,	no	 
remainder. 

Develop	fluency	in	multiplying	 
multi-digit	numbers. 

Divide	by	a	1-digit	number,	 
with	a	remainder. 

Multiply	multi-digit	numbers. 

Find quotients involving multi
digit	dividends. 
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Grade 3 Grade 4 Grade 5

Number and Operations (continued)

Whole Number 
Computation: 
Multiplication 
and Division 
Real-World 
Problems

Use	bar	models	to	represent	
multiplication and division 
situations.

Solve	one-	and	two-step	
multiplication and division 
problems.

Solve multi-digit multiplication 
and	division	problems.

Solve multiplication and division 
problems.

Select	the	most	useful	form	of	
the quotient and interpret the 
remainder.

Fraction  
Computation

Add	and	subtract	like	fractions. Add	and	subtract	unlike	
fractions.

Add	and	subtract	unlike	fractions	
and	mixed	numbers.

Multiply	proper	fractions,	
improper	fractions,	mixed	
numbers, andwhole numbers.

Divide	fractions	by	whole	
numbers.

Solve	word	problems	with	
addition,	subtraction,	
multiplication,	and	division	
of	fractions.

Decimal  
Computation

Add	and	subtract	money	
amounts.

Add	and	subtract	decimals. Add	and	subtract	decimals.

Multiply	and	divide	decimals	by	
whole	numbers.

Solve	problems	with	addition	
and	subtraction	of	decimals.

Solve	problems	with	
multiplication and division  
of	decimals.

Estimation and 
Mental Math

Use mental math strategies 
to	add	subtract,	multiply,	and	
divide.

Use mental math and 
estimation	strategies	to	find	
sums,	differences,	products,	
and	quotients.	

Use estimation and mental math 
to	estimate	sums,	differences,	
products,	and	quotients.

	 	 	

 

Kindergarten Grade 1 Grade 2 

Number and Operations (continued) 

Whole Number 
Computation: 
Multiplication 
and Division 
Real-World 
Problems 

Use	bar	models	to	represent	 
multiplication and division 
situations. 

Solve multiplication and division 
fact	problems. 

Fraction  
Computation 

Add	and	subtract	like	fractions	 
(halves,	thirds,	fourths). 

Decimal 
Computation 

Add	and	subtract	money. Solve	addition	and	subtraction	 
money	problems. 

Estimation and 
Mental Math 

Use mental math strategies to 
add	and	subtract. 

Use mental math strategies to 
add	and	subtract. 
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Kindergarten Grade 1 Grade 2

Number and Operations (continued) 

Whole Number 
Computation: 
Multiplication 
and Division 
Real-World 
Problems

Use	bar	models	to	represent	
multiplication and division 
situations.

Solve multiplication and division 
fact	problems.

Fraction  
Computation

Add	and	subtract	like	fractions	
(halves,	thirds,	fourths).

Decimal  
Computation

Add	and	subtract	money. Solve	addition	and	subtraction	
money	problems.

Estimation and 
Mental Math

Use mental math strategies to 
add	and	subtract.

Use mental math strategies to 
add	and	subtract.

	 	 	

 

Grade 3 Grade 4 Grade 5 

Number and Operations (continued) 

Whole Number 
Computation: 
Multiplication 
and Division 
Real-World 
Problems 

Use	bar	models	to	represent	 
multiplication and division 
situations. 

Solve	one-	and	two-step	 
multiplication and division 
problems. 

Solve multi-digit multiplication 
and	division	problems. 

Solve multiplication and division 
problems. 

Select	the	most	useful	form	of	 
the quotient and interpret the 
remainder. 

Fraction  
Computation 

Add	and	subtract	like	fractions. Add	and	subtract	unlike	 
fractions. 

Add	and	subtract	unlike	fractions	 
and	mixed	numbers. 

Multiply	proper	fractions,	 
improper	fractions,	mixed	 
numbers, and whole numbers. 

Divide	fractions	by	whole	 
numbers. 

Solve	word	problems	with	 
addition,	subtraction,	 
multiplication,	and	division	 
of	fractions. 

Decimal 
Computation 

Add	and	subtract	money	 
amounts. 

Add	and	subtract	decimals. 

Solve	problems	with	addition	 
and	subtraction	of	decimals. 

Add	and	subtract	decimals. 

Multiply	and	divide	decimals	by	 
whole	numbers. 

Solve	problems	with	 
multiplication and division 
of	decimals. 

Estimation and 
Mental Math 

Use mental math strategies 
to	add	subtract,	multiply,	and	 
divide. 

Use mental math and 
estimation	strategies	to	find	 
sums,	differences,	products,	 
and	quotients.	 

Use estimation and mental math 
to	estimate	sums,	differences,	 
products,	and	quotients. 
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Grade 3 Grade 4 Grade 5

Number and Operations (continued)

Estimation and 
Mental Math 
(continued)

Decide	whether	an	estimate	or	
exact	answer	is	needed.

Use	front-end	estimation	and	
rounding to estimate sums and 
differences.

Use estimation in determining 
relative	sizes	
of	amounts	or	distances.

Estimate sums and differences 
with	fractions	
and	decimals.

Round	and	estimate	with	
decimals.

Estimate products and quotients 
with	decimals.

Algebra

Patterns Create	and	analyze	
multiplication and division 
patterns.

Identify,	describe,	and	extend	
numeric and non-numeric 
patterns.

Identify,	describe,	and	extend	
numeric patterns involving  
all	operations.

Skip	count	by	6s,	7s,	8s,	and	9s.

Analyze	number	and	counting	
patterns.	

Use	a	rule	to	describe	a	
sequence	of	numbers	or	
objects.

Find	rules	to	complete	number	
patterns.

Properties Understand that multiplication 
and	division	are	related.

Represent division as the 
inverse	of	multiplication.

Create	and	analyze	
multiplication and division 
patterns.

Model,	define,	and	explain	
properties	of	multiplication.

Number  
Theory

Identify	odd	and	even	
numbers.

Find the greatest common 
factor	and	least	common	
multiple.

Identify	prime	and	composite	
numbers.

  

Kindergarten Grade 1 Grade 2 

Number and Operations (continued) 

Estimation and 
Mental Math 
(continued) 

Estimate	quantity	by	using	 
referents. 

Round to the nearest ten to 
estimate	sums	and	differences. 

Algebra 

Patterns Describe	and	extend	repeating	 
shape	patterns. 

Count	by	2s	and	5s. 

Describe	a	rule	for	sorting	 
objects.	 

Find missing terms in repeating 
patterns. 

Identify,	describe,	and	extend	 
two-	and	three-dimensional	 
shape	patterns. 

Skip	count	by	2s,	5s,	and	10s. 

Identify	a	rule	for	sorting	 
objects.	 

Identify	and	extend	growing	 
and	repeating	patterns.	 

Find	missing	terms	in	growing	 
and	repeating	patterns. 

Describe,	extend,	and	create	 
two-dimensional	shape	 
patterns. 

Skip	count	by	2s,	3s,	4s,	5s,	and	 
10s. 

Identify	rules	for	number	 
patterns.	 

Find	missing	terms	in	table	 
patterns.	 

Properties Identify	0	as	the	identity	 
element	for	addition	and	 
subtraction. 

Use the Associative and 
Commutative	Properties	of	 
Addition. 

Understand that addition 
and	subtraction	 are inverse	 
operations. 

Apply	properties	of	addition. 

Use	the	Distributive	Property	as	 
a	multiplication	strategy.	 

Number 
Theory 

Identify	odd	and	even	 
numbers. 
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Kindergarten Grade 1 Grade 2

Number and Operations (continued) 

Estimation and 
Mental Math 
(continued)

Estimate	quantity	by	using	
referents.

Round to the nearest ten to 
estimate	sums	and	differences.

Algebra 

Patterns Describe	and	extend	repeating	
shape	patterns.

Identify,	describe,	and	extend	
two-	and	three-dimensional	
shape	patterns.

Describe,	extend,	and	create	
two-dimensional	shape	
patterns.

Count	by	2s	and	5s. Skip	count	by	2s,	5s,	and	10s. Skip	count	by	2s,	3s,	4s,	5s,	and	
10s.

Describe	a	rule	for	sorting	
objects.	

Identify	a	rule	for	sorting	
objects.	

Find missing terms in repeating 
patterns.

Identify	and	extend	growing	
and	repeating	patterns.	

Identify	rules	for	number	
patterns.	

Find	missing	terms	in	growing	
and	repeating	patterns.

Find	missing	terms	in	table	
patterns.	

Properties Identify	0	as	the	identity	
element	for	addition	and	
subtraction.

Understand that addition 
and	subtraction	are	inverse	
operations.

Use the Associative and 
Commutative	Properties	of	
Addition.

Apply	properties	of	addition.

Use	the	Distributive	Property	as	
a	multiplication	strategy.	

Number  
Theory

Identify	odd	and	even	
numbers.

  

Grade 3 Grade 4 Grade 5 

Number and Operations (continued) 

Estimation and 
Mental Math 
(continued) 

Use	front-end	estimation	and	 
rounding to estimate sums and 
differences. 

Decide	whether	an	estimate	or	 
exact	answer	is	needed. 

Use estimation in determining 
relative	sizes	 
of	amounts	or	distances. 

Round	and	estimate	with	 
decimals. 

Estimate sums and differences 
with	fractions	 
and	decimals. 

Estimate products and quotients 
with	decimals. 

Algebra 

Patterns Create	and	analyze	 
multiplication and division 
patterns. 

Skip	 count	 by	 6s,	 7s,	 8s,	 and	 9s. 

Analyze	number	and	counting	 
patterns.	 

Identify,	describe,	and	extend	 
numeric and non-numeric 
patterns. 

Use	a	rule	to	describe	a	 
sequence	of	numbers	or	 
objects. 

Identify,	describe,	and	extend	 
numeric patterns involving  
all	operations. 

Find	rules	to	complete	number	 
patterns. 

Properties Understand that multiplication 
and	division	 are 	related. 

Create	and	analyze	 
multiplication and division 
patterns. 

Model,	define,	and	explain	 
properties	of	multiplication. 

Represent division as the 
inverse	of	multiplication. 

Number 
Theory 

Identify	odd	and	even	 
numbers. 

Find the greatest common 
factor	and	least	common	 
multiple. 

Identify	prime	and	composite	 
numbers. 
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Grade 3 Grade 4 Grade 5

Alegbra (continued)

Functional  
Relationships

Understand the relationships 
between	the	numbers	in	
multiplication	and	division	fact	
families.

Understand the relationships 
between	the	numbers	and	
symbols	in	formulas	for	area	
and	perimeter.	

Understand the relationships 
between	the	numbers	and	
symbols	in	formulas	for	surface	
area	and	volume.	

Describe	number	relationships	
in	context.

Describe	number	relationships	
in	context.

Describe	number	relationships	
in	context.

Expressions/
Models

Use	a	variety	of	concrete,	
pictorial,	and	symbolic	models	
for	multi-digit	addition,	
subtraction,	multiplication,	
and	division.	

Use	a	variety	of	concrete,	
pictorial,	and	symbolic	models	
for	multiplication	and	division;	
and	addition	and	subtraction	
with	fractions	and	decimals.	

Use	letters	as	variables.

Simplify	algebraic	expressions.

Use	the	order	of	operations	in	
numeric	expressions	with	two	or	
more	operations.

Number  
Sentences  
and Equations

Write multiplication and 
division	number	sentences.	

Write	and	solve	number	
sentences	for	one-,	two-,	
and	three-step	real-world	
problems.

Write	and	solve	number	
sentences	and	equations	for	
one-	and	two-step	real-world	
problems.

Write	and	solve	number	
sentences	for	one-	and	two-	
step	real-world	problems.

Use	bar	models	and	number	
sentences	for	one-,	two-,	
and	three-step	real-world	
problems.

Write	and	solve	equations.

Determine the missing parts 
(quantities	or	symbols)	in	
number	sentences.	

Determine the missing parts 
(quantities	or	symbols)	in	
number	sentences.	

Graph	linear	equations.

Equality and In-
equality

Understand	equality	and	
inequality.

Understand	equality	and	
inequality.

Understand	equality	and	
inequality.

Write	and	solve	inequalities.

Geometry

Size and  
Position

Kindergarten Grade 1 Grade 2 

Algebra (continued) 

Functional  
Relationships 

Understand the relationships 
between	the	numbers	in	fact	 
families. 

Recognize	how	bar	models	 
show	relationships	between	 
numbers	and	unknowns	in	 
number	sentences. 

Expressions/ 
Models 

Use	a	variety	of	concrete,	 
pictorial,	and	symbolic	models	 
for	addition	and	subtraction. 

Use	a	variety	of	concrete,	 
pictorial,	and	symbolic	models	 
for	addition,	subtraction,	 
multiplication,	and	division. 

Number 
Sentences 
and Equations 

Model	addition	and	subtraction	 
stories	with	addition	and	 
subtraction	number	sentences. 

Model	addition	and	subtraction	 
situations	by	writing	addition	 
and	subtraction	number	 
sentences. 

Model	multiplication	and	 
division	situations	by	writing	 
multiplication and division 
number	sentences. 

Use	bar	models	and	number	 
sentences to represent real
world	problems.		 

Determine	the	value	of	missing	 
quantities	in	number	sentences.	 

Equality and In
equality 

Understand	the	meaning	of	the	 
=	sign	in	number	sentences. 

Understand the difference 
between	equality	and	 
inequality.			 

Use and create models that 
demonstrate	equality	or	 
inequality.	 

Use	<,	>,	and	=	to	write	number	 
sentences.	 

Geometry 

Size and 
Position 

Understand	big,	middle-	sized,	 
and	small. 

Describe	position	with	left	and	 
right. 
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Kindergarten Grade 1 Grade 2

Algebra (continued) 

Functional  
Relationships

Understand the relationships 
between	the	numbers	in	fact	
families.

Recognize	how	bar	models	
show	relationships	between	
numbers	and	unknowns	in	
number	sentences.

Expressions/
Models

Use	a	variety	of	concrete,	
pictorial,	and	symbolic	models	
for	addition	and	subtraction.

Use	a	variety	of	concrete,	
pictorial,	and	symbolic	models	
for	addition,	subtraction,	
multiplication,	and	division.

Number  
Sentences  
and Equations

Model	addition	and	subtraction	
stories	with	addition	and	
subtraction	number	sentences.

Model	addition	and	subtraction	
situations	by	writing	addition	
and	subtraction	number	
sentences.

Model	multiplication	and	
division	situations	by	writing	
multiplication and division 
number	sentences.

Use	bar	models	and	number	
sentences to represent real-
world	problems.		

Determine	the	value	of	missing	
quantities	in	number	sentences.	

Equality and In-
equality

Understand	the	meaning	of	the	
=	sign	in	number	sentences.

Understand the difference 
between	equality	and	
inequality.			

Use and create models that 
demonstrate	equality	or	
inequality.	

Use	<,	>,	and	=	to	write	number	
sentences.	

Geometry 

Size and  
Position

Understand	big,	middle-	sized,	
and	small.

Describe	position	with	left	and	
right.

Grade 3 Grade 4 Grade 5 

Alegbra (continued) 

Functional  
Relationships 

Understand the relationships 
between	the	numbers	in	 
multiplication	and	division	fact	 
families. 

Describe	number	relationships	 
in	context. 

Understand the relationships 
between	the	numbers	and	 
symbols	in	formulas	for	area	 
and	perimeter.	 

Describe	number	relationships	 
in	context. 

Understand the relationships 
between	the	numbers	and	 
symbols	in	formulas	for	surface	 
area	and	volume.	 

Describe	number	relationships	 
in	context. 

Expressions/ 
Models 

Use	a	variety	of	concrete,	 
pictorial,	and	symbolic	models	 
for	multi-digit	addition,	 
subtraction,	multiplication,	 
and	division.	 

Use	a	variety	of	concrete,	 
pictorial,	and	symbolic	models	 
for	multiplication	and	division;	 
and	addition	and	subtraction	 
with	fractions	and	decimals.	 

Use	letters	as	variables. 

Simplify	algebraic	expressions. 

Use	the	order	of	operations	in	 
numeric	expressions	with	two	or	 
more	operations. 

Number 
Sentences 
and Equations 

Write multiplication and 
division	number	sentences.	 

Write	and	solve	number	 
sentences	for	one-	and	two-	
step	real-world	problems. 

Determine the missing parts 
(quantities	or	symbols)	in	 
number	sentences.	 

Write	and	solve	number	 
sentences	for	one-,	two-,	 
and	three-step	real-world	 
problems. 

Use	bar	models	and	number	 
sentences	for	one-,	two-,	 
and	three-step	real-world	 
problems. 

Determine the missing parts 
(quantities	or	symbols)	in	 
number	sentences.	 

Write	and	solve	number	 
sentences	and	equations	for	 
one-	and	two-step	real-world	 
problems. 

Write	and	solve	equations. 

Graph	linear	equations. 

Equality and In
equality 

Understand	equality	and	 
inequality. 

Write	and	solve	inequalities. 

Understand	equality	and	 
inequality. 

Understand	equality	and	 
inequality. 

Geometry 

Size and 
Position 
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Grade 3 Grade 4 Grade 5

Geometry (continued)

Size and  
Position  
(continued)

Lines and  
Angles

Identify	perpendicular	and	
parallel	lines.

Draw	perpendicular	and	
parallel	lines.

Work	with	angles	on	a	straight	
line.	

Identify	right	angles	and	
compare angles to right 
angles.

Construct	and	measure	angles. Work	with	angles	at	a	point.

Two-
Dimensional 
Shapes

Describe,	analyze,	compare,	
and	classify	two-dimensional	
shapes	by	their	sides	and	
angles.

Apply	the	properties	of	squares	
and	rectangles.

Apply	the	properties	of	right,	
isosceles,	and	equilateral	
triangles.

Classify	and	sort	polygons	and	
quadrilaterals	by	attributes	and	
properties.

Find	unknown	angle	measures	
and	side	lengths	of	squares	and	
rectangles.

Apply	the	sum	of	the	angle	
measures	of	a	triangle.

Investigate composing and 
decomposing	two-dimensional	
shapes.

Identify	figures	that	form	
tessellations.

Apply	the	properties	of	a	
parallelogram,	rhombus,	and	
trapezoid.

Use	attributes	and	properties	
to	solve	problems.

Demonstrate	that	the	sum	of	any	
two	side	lengths	of	a	triangle	is	
greater	than	the	length	of	the	
third	side.

Find and compare the area 
of	plane	figures	in	different	
square	units.

Understand the relationships 
between	the	numbers	and	
symbols	in	formulas	for	area	
and	perimeter.

Find	the	area	of	a	triangle.	

Three- 
Dimensional 
Shapes

Identify	and	classify	prisms	and	
pyramids.

Identify	the	solid	that	can	be	
made	from	a	net.

  

Kindergarten Grade 1 Grade 2 

Geometry (continued) 

Size and 
Position  
(continued) 

Describe	and	compare	objects	 
by	position. 

Use	positional	words	to	 
describe	location. 

Lines and 
Angles 

Identify	parts	of	lines	and	 
curves. 

Two-
Dimensional 
Shapes 

Identify	similarities	and	 
differences. 

Name	flat	shapes	that	make	up	 
real-world	objects. 

Identify,	describe,	sort,	and	 
classify	two-dimensional	 
shapes. 

Make	flat	shape	pictures. 

Compare areas using  
non-standard	units. 

Identify	real-world	two-
dimensional	shapes. 

Identify	and	describe	attributes	 
and	properties	of	two-
dimensional	shapes. 

Sort	and	classify	two-
dimensional	shapes. 

Compose	and	decompose	two-
dimensional	shapes. 

Identify,	describe,	sort,	and	 
classify	two-dimensional	 
shapes. 

Identify	parts	of	lines	and	 
curves. 

Compose	and	decompose	two-
dimensional	shapes. 

Develop	foundations	for	 
understanding	area. 

Three- 
Dimensional 
Shapes 

Name	and	sort	solid	shapes. 

Understand that three-
dimensional shapes are made 
up	of	two-dimensional	shapes. 

Identify	real-world	three-
dimensional	shapes. 

Identify	two-dimensional	 
shapes in three-dimensional 
shapes.	 

Identify,	describe,	sort,	and	 
classify	three-dimensional	 
shapes. 
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Kindergarten Grade 1 Grade 2

Geometry (continued) 

Size and  
Position  
(continued) 

Describe	and	compare	objects	
by	position.

Use	positional	words	to	
describe	location.

Lines and  
Angles 

Identify	parts	of	lines	and	
curves.

Two-
Dimensional 
Shapes

Identify	similarities	and	
differences.

Name	flat	shapes	that	make	up	
real-world	objects.

Identify	real-world	two-
dimensional	shapes.

Identify,	describe,	sort,	and	
classify	two-dimensional	
shapes.

Identify	and	describe	attributes	
and	properties	of	two-
dimensional	shapes.

Identify,	describe,	sort,	and	
classify	two-dimensional	
shapes.

Sort	and	classify	two-
dimensional	shapes.

Identify	parts	of	lines	and	
curves.

Make	flat	shape	pictures. Compose	and	decompose	two-
dimensional	shapes.

Compose	and	decompose	two-
dimensional	shapes.

Compare areas using  
non-standard	units.

Develop	foundations	for	
understanding	area.

Three- 
Dimensional 
Shapes

Name	and	sort	solid	shapes. Identify	real-world	three-
dimensional	shapes.

Understand that three-
dimensional shapes are made 
up	of	two-dimensional	shapes.

Identify	two-dimensional	
shapes in three-dimensional 
shapes.	

Identify,	describe,	sort,	and	
classify	three-dimensional	
shapes.

  

Grade 3 Grade 4 Grade 5 

Geometry (continued) 

Size and 
Position  
(continued) 

Lines and 
Angles 

Identify	perpendicular	and	 
parallel	lines. 

Identify	right	angles	and	 
compare angles to right 
angles. 

Draw	perpendicular	and	 
parallel	lines. 

Construct	and	measure	angles. 

Work	with	angles	on	a	straight	 
line.	 

Work	with	angles	at	a	point. 

Two-
Dimensional 
Shapes 

Describe,	analyze,	compare,	 
and	classify	two-dimensional	 
shapes	by	their	sides	and	 
angles. 

Classify	and	sort	polygons	and	 
quadrilaterals	by	attributes	and	 
properties. 

Investigate composing and 
decomposing	two-dimensional	 
shapes. 

Use	attributes	and	properties	 
to	solve	problems. 

Find and compare the area 
of	plane	figures	in	different	 
square	units. 

Apply	the	properties	of	squares	 
and	rectangles. 

Find	unknown	angle	measures	 
and	side	lengths	of	squares	and	 
rectangles. 

Identify	figures	that	form	 
tessellations. 

Understand the relationships 
between	the	numbers	and	 
symbols	in	formulas	for	area	 
and	perimeter. 

Apply	the	properties	of	right,	 
isosceles,	and	equilateral	 
triangles. 

Apply	the	sum	of	the	angle	 
measures	of	a	triangle. 

Apply	the	properties	of	a	 
parallelogram,	rhombus,	and	 
trapezoid. 

Demonstrate	that	the	sum	of	any	 
two	side	lengths	of	a	triangle	is	 
greater	than	the	length	of	the	 
third	side. 

Find	the	area	of	a	triangle.	 

Three- 
Dimensional 
Shapes 

Identify	and	classify	prisms	and	 
pyramids. 

Identify	the	solid	that	can	be	 
made	from	a	net. 
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Grade 3 Grade 4 Grade 5

Geometry (continued)

Three- 
Dimensional 
Shapes  
(continued)

Identify	cylinders,	spheres,	and	
cones.

Describe	cylinders,	spheres,	
and	cones	by	the	number	of	and	
types	of	faces,	and	the	number	
of	edges	and	vertices.

Build	solids	using	unit	cubes.

Congruence 
and Symmetry

Identify	symmetrical	figures	
and	one	line	of	symmetry.

Identify	line	and	rotational	
symmetry.

Solve	problems	involving	
congruency.

Relate	rotational	symmetry	to	
turns	and	congruency.

Transformations Identify	pairs	of	shapes	that	
show	a	flip,	slide,	and	turn.

Use	transformations	to	form	
tessellations.

Demonstrate	that	figures	
and	their	flip,	slide,	and	turn	
images	are	congruent.

Coordinate  
Geometry

Develop coordinate readiness 
with	tables	and	line	graphs.

Plot	points	on	a	coordinate	grid.

Measurement

Length and Dis-
tance

Select appropriate units and 
tools to estimate and measure 
length.

Use	meter	sticks,	12-inch	
rulers,	and	yardsticks	to	
measure	length.	

Measure	length	to	the	nearest	
half	inch	and	inch.

Use	referents	to	estimate	
distance.

 

Kindergarten Grade 1 Grade 2 

Geometry (continued) 

Three- 
Dimensional 
Shapes 
(continued) 

Sort	and	classify	three-
dimensional	shapes. 

Recognize	shapes	from	 
different	perspectives. 

Compose and decompose 
three-dimensional	shapes. 

Identify	surfaces	that	slide,	 
stack,	and	roll. 

Congruence 
and Symmetry 

Develop initial understanding 
of	congruence	and	symmetry. 

Transformations 

Coordinate  
Geometry 

Measurement 

Length and Dis
tance 

Compare lengths and heights 
using	non-standard	units. 

Compare and order lengths 
(long,	short,	longest,	shortest).	 

Develop	a	background	for	 
measurement using  
non-standard	units.	 

Compare	two	lengths	by	 
comparing	each	with	a	third	 
length	(transitivity). 

Use a start line to measure 
length.	 

Measure	lengths,	using	 
non-standard	units. 

Explain	the	need	for	equal-
length	units	to	measure. 

Demonstrate linear measure as 
an	iteration	of	units. 

Use	rulers	to	measure	length. 

Measure	lengths	in	meters,	 
centimeters,	feet,	and	inches. 
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Kindergarten Grade 1 Grade 2

Geometry (continued) 

Three- 
Dimensional 
Shapes  
(continued)

Sort	and	classify	three-
dimensional	shapes.

Identify	surfaces	that	slide,	
stack,	and	roll.

Recognize	shapes	from	
different	perspectives.

Compose and decompose 
three-dimensional	shapes.

Congruence 
and Symmetry

Develop initial understanding 
of	congruence	and	symmetry.

Transformations

Coordinate  
Geometry

Measurement

Length and Dis-
tance

Compare lengths and heights 
using	non-standard	units.

Compare	two	lengths	by	
comparing	each	with	a	third	
length	(transitivity).

Demonstrate linear measure as 
an	iteration	of	units.

Compare and order lengths 
(long,	short,	longest,	shortest).	

Use a start line to measure 
length.	

Use	rulers	to	measure	length.

Develop	a	background	for	
measurement using  
non-standard	units.	

Measure	lengths,	using	
non-standard	units.

Measure	lengths	in	meters,	
centimeters,	feet,	and	inches.

Explain	the	need	for	equal-
length	units	to	measure.

 

Grade 3 Grade 4 Grade 5 

Geometry (continued) 

Three- 
Dimensional 
Shapes 
(continued) 

Identify	cylinders,	spheres,	and	 
cones. 

Describe	cylinders,	spheres,	 
and	cones	by	the	number	of	and	 
types	of	faces,	and	the	number	 
of	edges	and	vertices. 

Build	solids	using	unit	cubes. 

Congruence 
and Symmetry 

Identify	symmetrical	figures	 
and	one	line	of	symmetry. 

Solve	problems	involving	 
congruency. 

Identify	line	and	rotational	 
symmetry. 

Relate	rotational	symmetry	to	 
turns	and	congruency. 

Transformations Identify	pairs	of	shapes	that	 
show	a	flip,	slide,	and	turn. 

Demonstrate	that	figures	 
and	their	flip,	slide,	and	turn	 
images	 are congruent. 

Use	transformations	to	form	 
tessellations. 

Coordinate  
Geometry 

Develop coordinate readiness 
with	tables	and	line	graphs. 

Plot	points	on	a	coordinate	grid. 

Measurement 

Length and Dis
tance 

Select appropriate units and 
tools to estimate and measure 
length. 

Use	meter	sticks,	12-inch	 
rulers,	and	yardsticks	to	 
measure	length.	 

Measure	length	to	the	nearest	 
half	inch	and	inch. 

Use	referents	to	estimate	 
distance. 
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Grade 3 Grade 4 Grade 5

Measurement (continued)

Length and Dis-
tance  
(continued)

Estimate	and	measure	length,	
distance,	and	height	in	meters,	
centimeters,	and	kilometers.

Convert	among	metric	units	of	
length.		

Solve	one-	and	two-step	
real-world	problems	in	
measurement.	

Weight/Mass Select appropriate units and 
tools to estimate and measure 
weight.

Use	referents	to	estimate	
weight.

Estimate	and	find	masses	
of	objects.

Convert	among	units	of	mass.

Capacity/ 
Volume

Select appropriate tools and 
units to estimate and measure 
volume	and	capacity.

Determine the volume and 
capacity	of	a	container.

Relate	the	units	of	customary	
capacity	to	one	another.

Use	referents	to	estimate	
capacity.

 

 

 

 

Kindergarten Grade 1 Grade 2 

Measurement (continued) 

Length and Dis
tance 
(continued) 

Explain	the	need	for	equal-
length	units	to	measure. 

Count	length	units	in	groups	of	 
10s	and	1s. 

Compare measurements made 
using	different	units. 

Understand the inverse 
relationship	between	the	size	of	 
a	unit	and	the	number	of	units. 

Compare and measure lengths 
using	customary	 
and	metric	units. 

Demonstrate partitioning and 
transitivity	in	relation	 
to	length. 

Solve	problems	involving	 
estimating,	measuring,	and	 
computing	length. 

Weight/Mass Order	objects	by	weight. 

Compare	weights	using	non-
standard	units. 

Compare	and	measure	weights	 
using	non-standard	units. 

Compare	two	masses	by	 
comparing	each	with	a	third	 
mass	(transitivity).	 

Solve	weight	problems. 

Compare	and	measure	masses.	 

Solve	mass	problems. 

Capacity/ 
Volume 

Compare capacities using non-
standard	units. 

Measure	volume	(capacity)	 
in	liters. 

Solve	volume	problems. 
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Kindergarten Grade 1 Grade 2

Measurement (continued)

Length and Dis-
tance  
(continued)

Explain	the	need	for	equal-
length	units	to	measure.

Count	length	units	in	groups	of	
10s	and	1s.

Compare and measure lengths 
using	customary	
and	metric	units.

Compare measurements made 
using	different	units.

Demonstrate partitioning and 
transitivity	in	relation	
to	length.

Understand the inverse 
relationship	between	the	size	of	
a	unit	and	the	number	of	units.

Solve	problems	involving	
estimating,	measuring,	and	
computing	length.

Weight/Mass Order	objects	by	weight. Compare	and	measure	weights	
using	non-standard	units.

Compare	and	measure	masses.	

Compare	weights	using	non-
standard	units.

Compare	two	masses	by	
comparing	each	with	a	third	
mass	(transitivity).	

Solve	weight	problems. Solve	mass	problems.

Capacity/ 
Volume

Compare capacities using non-
standard	units.

Measure	volume	(capacity)	
in	liters.

Solve	volume	problems.

 

 

 

 

Grade 3 Grade 4 Grade 5 

Measurement (continued) 

Length and Dis
tance 
(continued) 

Estimate	and	measure	length,	 
distance,	and	height	in	meters,	 
centimeters,	and	kilometers. 

Convert	among	metric	units	of	 
length.		 

Solve	one-	and	two-step	 
real-world	problems	in	 
measurement.	 

Weight/Mass Select appropriate units and 
tools to estimate and measure 
weight. 

Use	referents	to	estimate	 
weight. 

Estimate	and	find	masses	 
of	objects. 

Convert	among	units	of	mass. 

Capacity/ 
Volume 

Select appropriate tools and 
units to estimate and measure 
volume	and	capacity. 

Determine the volume and 
capacity	of	a	container. 

Relate	the	units	of	customary	 
capacity	to	one	another. 

Use	referents	to	estimate	 
capacity. 
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Grade 3 Grade 4 Grade 5

Measurement (continued)

Capacity/ 
Volume  
(continued)

Estimate	and	measure	capacity	
in	liters	and	milliliters.

Convert	among	metric	units	of	
capacity.

Time

Read	time	on	a	digital	clock.

Convert	between	hours	and	
minutes.

Determine	elapsed	time.

Add	and	subtract	units	of	time.

Temperature Read a Fahrenheit 
thermometer.

Choose the appropriate 
tool and unit to measure 
temperature.

Use	referents	to	estimate	
temperature.

Angles Compare angles to right 
angles.

Estimate and measure angles 
with	a	protractor.

Apply	the	idea	that	the	sum	of	
angles on a straight line  
is	180°.

Classify	angles	by	angle	
measure.

Apply	the	idea	that	vertical	
angles	are	equal	in	measure.

Relate	1/4-,	1/2-,	3/4-,	and	full	
turns	to	the	number	of	right	
angles.

Apply	the	idea	that	the	sum	of	
angles	at	a	point	is	360°.

Perimeter Measure	perimeter	of	plane	
figures.

Find	the	perimeter	of	
composite	figures.

 

Kindergarten Grade 1 Grade 2 

Measurement (continued) 

Capacity/ 
Volume  
(continued) 

Time Name	and	order	the	days	of	the	 
week	and	the	months	of	the	 
year. 

Compare	durations	of	events. 

Read	a	calendar	to	identify	the	 
days	of	the	week,	months,	and	 
seasons	of	 
the	year.	 

Recognize	the	correct	way	to	 
write	the	date. 

Tell	time	to	the	hour	and	half	 
hour. 

Use	A.M.	and	P.M.	to	write	time.	 

Tell	time	to	five	minutes. 

Find	elapsed	time. 

Temperature 

Angles 

Perimeter 
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Kindergarten Grade 1 Grade 2

Measurement (continued)

Capacity/ 
Volume  
(continued)

Time Name	and	order	the	days	of	the	
week	and	the	months	of	the	
year.

Read	a	calendar	to	identify	the	
days	of	the	week,	months,	and	
seasons	of	
the	year.	

Recognize	the	correct	way	to	
write	the	date.

Use	A.M.	and	P.M.	to	write	time.	

Tell	time	to	the	hour	and	half	
hour.

Tell	time	to	five	minutes.

Compare	durations	of	events. Find	elapsed	time.

Temperature

Angles

Perimeter

 

Grade 3 Grade 4 Grade 5 

Measurement (continued) 

Capacity/ 
Volume  
(continued) 

Estimate	and	measure	capacity	 
in	liters	and	milliliters. 

Convert	among	metric	units	of	 
capacity. 

Time 

Read	time	on	a	digital	clock. 

Convert	between	hours	and	 
minutes. 

Determine	elapsed	time. 

Add	and	subtract	units	of	time. 

Temperature Read a Fahrenheit 
thermometer. 

Choose the appropriate 
tool and unit to measure 
temperature. 

Use	referents	to	estimate	 
temperature. 

Angles Compare angles to right 
angles. 

Estimate and measure angles 
with	a	protractor. 

Classify	angles	by	angle	 
measure. 

Relate	1/4-,	1/2-,	3/4-,	and	full	 
turns	to	the	number	of	right	 
angles. 

Apply	the	idea	that	the	sum	of	 
angles on a straight line  
is	180°. 

Apply	the	idea	that	vertical	 
angles	 are 	equal	in	measure. 

Apply	the	idea	that	the	sum	of	 
angles	at	a	point	is	360°. 

Perimeter Measure	perimeter	of	plane	 
figures. 

Find	the	perimeter	of	 
composite	figures. 

25 



Grade 3 Grade 4 Grade 5

Measurement (continued)

Perimeter 
(continued)

Choose	the	appropriate	tool,	
unit,	and	strategy	to	measure	
perimeter.

Solve	problems	involving	
the	perimeter	of	squares,	
rectangles,	and	composite	
figures.

Estimate	the	perimeter	of	
surfaces	and	objects.

Area Find and compare the area 
of	plane	figures	in	different	
square	units.	

Explain	area	as	an	attribute	of	
two-dimensional	figures.

Make	different	plane	figures	
with	the	same	area.

Connect area measure to the 
area	model	for	multiplication;	
use	it	to	justify	the	formula	for	
the	area	of	a	rectangle.

Find	the	area	of	triangles.

Estimate	area	of	small	and	
large	surfaces.

Estimate and measure area in 
square	units.

Compare the area and 
perimeter	of	two	plane	figures.

Select	appropriate	units,	
strategies,	and	tools	to	solve	
area	problems.				

Find	the	area	of	rectangles	and	
composite	figures.

Explain	the	relationships	
among	area	formulas	of	
different	polygons.

Surface Area 
and Volume

Decompose	solid	figures	to	
find	the	surface	area.

Estimate and measure volume 
in	cubic	units.

Data Analysis

Classifying and 
Sorting

Classify	and	sort	polygons	and	
quadrilaterals	by	attributes	and	
properties.	

Collect	and	organize	data	in	
bar	graphs	and	line	plots.	

Construct	line	plots,	stem-
and-leaf	plots,	tables,	and	line	
graphs.

Represent	data	in	a	double	bar	
graph.

Kindergarten Grade 1 Grade 2 

Measurement (continued) 

Perimeter 
(continued) 

Area Compare areas using  
non-standard	units.	 

Compose	and	decompose	two-
dimensional shapes 
(foundation	for	understanding	 
area). 

Develop	foundations	for	 
understanding	area. 

Surface Area 
and Volume 

Data Analysis 

Classifying and 
Sorting 

Understanding similarities 
and	differences	in	objects	and	 
shapes. 

Sorting	and	classifying	objects	 
using	one	or	two	attributes. 

Sort	and	classify	geometric	 
shapes.		 

Sorting	and	classifying	data	in	 
order	to	make	graphs. 

Sort	and	classify	two-	and	three-
dimensional shapes 
by	properties. 

Collect	and	organize	data	in	 
picture	graphs. 
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Kindergarten Grade 1 Grade 2

Measurement (continued)

Perimeter 
(continued)

Area Compare areas using  
non-standard	units.	

Compose	and	decompose	two-
dimensional shapes  
(foundation	for	understanding	
area).

Develop	foundations	for	
understanding	area.

Surface Area 
and Volume

Data Analysis

Classifying and 
Sorting 

Understanding similarities 
and	differences	in	objects	and	
shapes.

Sort	and	classify	geometric	
shapes.		

Sort	and	classify	two-	and	three-
dimensional shapes  
by	properties.

Sorting	and	classifying	objects	
using	one	or	two	attributes.

Sorting	and	classifying	data	in	
order	to	make	graphs.

Collect	and	organize	data	in	
picture	graphs.

Grade 3 Grade 4 Grade 5 

Measurement (continued) 

Perimeter 
(continued) 

Choose	the	appropriate	tool,	 
unit,	and	strategy	to	measure	 
perimeter. 

Estimate	the	perimeter	of	 
surfaces	and	objects. 

Solve	problems	involving	 
the	perimeter	of	squares,	 
rectangles,	and	composite	 
figures. 

Area Find and compare the area 
of	plane	figures	in	different	 
square	units.	 

Make	different	plane	figures	 
with	the	same	area. 

Estimate	area	of	small	and	 
large	surfaces. 

Compare the area and 
perimeter	of	two	plane	figures. 

Find	the	area	of	rectangles	and	 
composite	figures. 

Explain	area	as	an	attribute	of	 
two-dimensional	figures. 

Connect area measure to the 
area	model	for	multiplication;	 
use	it	to	justify	the	formula	for	 
the	area	of	a	rectangle. 

Estimate and measure area in 
square	units. 

Select	appropriate	units,	 
strategies,	and	tools	to	solve	 
area	problems.				 

Explain	the	relationships	 
among	area	formulas	of	 
different	polygons. 

Find	the	area	of	triangles. 

Surface Area 
and Volume 

Decompose	solid	figures	to	 
find	the	surface	area. 

Estimate and measure volume 
in	cubic	units. 

Data Analysis 

Classifying and 
Sorting 

Classify	and	sort	polygons	and	 
quadrilaterals	by	attributes	and	 
properties.	 

Collect	and	organize	data	in	 
bar	graphs	and	line	plots.	 

Construct	line	plots,	stem-
and-leaf	plots,	tables,	and	line	 
graphs. 

Represent	data	in	a	double	bar	 
graph. 
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Grade 3 Grade 4 Grade 5

Data Analysis (continued)

Collect and  
Organize Data

Represent Data

Interpret/ 
Analyze Data

Interpret	picture	and	bar	
graphs	with	scales.

Interpret	tally	charts,	bar	
graphs,	picture	graphs,	tables,	
and	line	graphs.

Analyze	data	in	a	double	bar	
graph.

Use	frequency	tables,	bar	
graphs,	picture	graphs,	and	
line	plots	to	solve	real-world	
problems.

Find	the	mean	(average),	
median,	mode,	and	range	of	a	
data	set.

Probability

Outcomes Decide	whether	an	outcome	
is	certain,	more	likely,	equally	
likely,	less	likely,	or	impossible.

Determine	experimental	
probability	of	an	outcome.	

Expressing 
Probability

Express	the	probability	of	an	
event	as	a	fraction.

Compare	the	results	of	an	
experiment	with	theoretical	
probability.

Find	all	possible	combinations	
by	listing,	making	a	tree	
diagram,	and	multiplying.

Problem Solving

Build Skills 
Through  
Problem  
Solving

Build	skills	in	addition,	
subtraction,	multiplication,	
division,	and	measurement	
through	problem	solving.

Build	skills	in	multiplication,	
division,	fraction	concepts,	
data	analysis,	and	
measurement	through	problem	
solving.

Build	skills	in	multiplication;	
division;	fraction	concepts,	
decimals,	ratios,	and	percents;	
data	analysis;	and	measurement	
through	problem	solving.

Kindergarten Grade 1 Grade 2 

Data Analysis (continued) 

Collect and 
Organize Data 

Organize	data	for	a	picture	 
graph. 

Collect	and	organize	data	in	 
different	ways. 

Collect	and	organize	data	in	 
different	ways. 

Represent Data Represent	data	in	pictographs. Represent measurements and 
data	in	picture	graphs,	tally	 
charts,	and	bar	graphs. 

Represent data in picture 
graphs. 

Interpret/ 
Analyze Data 

Interpret	 data	 in	 tally	 charts	 and	 
pictographs. 

Interpret data in picture 
graphs,	tally	charts,	and	bar	 
graphs.	 

Read	bar	graphs	with	scales. 

Solve	problems	involving	data. 

Interpret	picture	graphs	with	 
scales. 

Solve	real-world	problems	using	 
picture	graphs.	 

Probability 

Outcomes 

Expressing 
Probability 

Problem Solving 

Build Skills 
Through  
Problem  
Solving 

Build skills in addition and 
subtraction	through	problem	 
solving. 

Build	skills	in	addition,	 
subtraction,	and	measurement	 
through	problem	solving. 

Build	skills	in	addition,	 
subtraction,	multiplication,	 
division,	and	measurement	 
through	problem	solving. 
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Kindergarten Grade 1 Grade 2

Data Analysis (continued)

Collect and  
Organize Data

Organize	data	for	a	picture	
graph.

Collect	and	organize	data	in	
different	ways.

Collect	and	organize	data	in	
different	ways.

Represent Data Represent	data	in	pictographs. Represent measurements and 
data	in	picture	graphs,	tally	
charts,	and	bar	graphs.

Represent data in picture 
graphs.

Interpret/ 
Analyze Data

Interpret	data	in	tally	charts	and	
pictographs.

Interpret data in picture 
graphs,	tally	charts,	and	bar	
graphs.	

Interpret	picture	graphs	with	
scales.

Read	bar	graphs	with	scales.

Solve	problems	involving	data. Solve	real-world	problems	using	
picture	graphs.	

Probability

Outcomes

Expressing 
Probability

Problem Solving

Build Skills 
Through  
Problem  
Solving

Build skills in addition and 
subtraction	through	problem	
solving.

Build	skills	in	addition,	
subtraction,	and	measurement	
through	problem	solving.

Build	skills	in	addition,	
subtraction,	multiplication,	
division,	and	measurement	
through	problem	solving.

Grade 3 Grade 4 Grade 5 

Data Analysis (continued) 

Collect and 
Organize Data 

Represent Data 

Interpret/ 
Analyze Data 

Interpret	picture	and	bar	 
graphs	with	scales. 

Use	frequency	tables,	bar	 
graphs,	picture	graphs,	and	 
line	plots	to	solve	real-world	 
problems. 

Interpret	tally	charts,	bar	 
graphs,	picture	graphs,	tables,	 
and	line	graphs. 

Find	the	mean	(average),	 
median,	mode,	and	range	of	a	 
data	set. 

Analyze	data	in	a	double	bar	 
graph. 

Probability 

Outcomes Decide	whether	an	outcome	 
is	certain,	more	likely,	equally	 
likely,	less	likely,	or	impossible. 

Determine	experimental	 
probability	of	an	outcome.	 

Expressing 
Probability 

Express	the	probability	of	an	 
event	as	a	fraction. 

Compare	the	results	of	an	 
experiment	with	theoretical	 
probability. 

Find	all	possible	combinations	 
by	listing,	making	a	tree	 
diagram,	and	multiplying. 

Problem Solving 

Build Skills 
Through  
Problem  
Solving 

Build	skills	in	addition,	 
subtraction,	multiplication,	 
division,	and	measurement	 
through	problem	solving. 

Build	skills	in	multiplication,	 
division,	fraction	concepts,	 
data	analysis,	and	 
measurement	 through	 problem	 
solving. 

Build	skills	in	multiplication;	 
division;	fraction	concepts,	 
decimals,	ratios,	and	percents;	 
data	analysis;	and	measurement	 
through	problem	solving. 
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Grade 3 Grade 4 Grade 5

Problem Solving (continued)

Solve  
Real-World 
Problems

Solve	real-world	problems	
involving	addition,	subtraction,	
multiplication,	division,	and	
measurement.

Solve	real-world	problems	
involving	multiplication,	
division,	fraction	concepts,	
data	analysis,	and	
measurement.

Solve	real-world	problems	
involving	multiplication;	
division;	concepts	with	fractions,	
decimals,	ratios,	and	percents;	
data	analysis;	and	measurement.

Use  
Appropriate 
Strategies and 
Thinking Skills 
to Solve  
Problems

Apply	problem	solving	
strategies	in	Put	on	Your	
Thinking	Cap!	and	Problem	
Solving	activities.

Use appropriate strategies to 
solve	real-world	problems.

Use appropriate strategies to 
solve	real-world	problems.

Apply and  
Explain  
Problem  
Solving

Apply	and	explain	problem	
solving	processes	in	Put	on	
Your	Thinking	Cap!	and	other	
activities.

Apply	and	explain	problem	
solving	processes	in	Put	on	
Your	Thinking	Cap!	and	other	
activities.

Apply	and	explain	problem	
solving	processes	in	Put	on	
Your	Thinking	Cap!	and	other	
activities.

Explore  
Concepts

Explore	concepts	more	deeply	
and	justify	reasoning	in	
Let’s	Explore	and	Hands-On	
activities.		

Explore	concepts	more	deeply	
and	justify	reasoning	in	
Let’s	Explore	and	Hands-On	
activities.		

Explore	concepts	more	deeply	
and	justify	reasoning	in	Let’s	
Explore	and	Hands-On	activities.

Apply	Thinking	Skills,	Put
on	Your	Thinking	Cap!,	
Challenging	Practice,	and	
Problem	Solving	activities.

Apply	Thinking	Skills,	Put
on	Your	Thinking	Cap!,	
Challenging	Practice,	and	
Problem	Solving	activities.

Apply	Thinking	Skills,	Put	on	
Your	Thinking	Cap!,	Challenging	
Practice,	and	Problem	Solving	
activities.

Investigate 
Mathematical 
Ideas

Further investigate 
mathematical	ideas	by	
completing critical thinking 
skills	activities.

Further investigate 
mathematical	ideas	by	
completing critical thinking 
skills	activities.

Further investigate 
mathematical	ideas	by	
completing critical thinking skills 
activities.

Identify,  
Demonstrate, 
and Explain 
Mathematical 
Proof

Demonstrate	that	figures	
and	their	flip,	slide,	and	turn	
images	are	congruent.

Show	that	some	figures	can	be	
turned and not change shape 
or	size	(rotational	symmetry).

Apply	the	idea	that	the	sum	of	
angles	on	a	straight	line	is	180°.

Apply	the	idea	that	the	sum	of	
angles	at	a	point	is	360°.

Identify	pairs	of	shapes	that	
show	a	flip,	slide,	and	turn.

Use	properties	of	squares	and	
rectangles	to	solve	problems.

Explain	the	relationships	among	
area	formulas	of	different	
polygons.

		

	 	 	

 

Kindergarten Grade 1 Grade 2 

Problem Solving (continued) 

Solve  
Real-World  
Problems 

Solve	real-world	problems	 
involving addition and 
subtraction. 

Solve	real-world	problems	 
involving addition and 
subtraction. 

Solve	real-world	problems	 
involving	addition,	subtraction,	 
multiplication,	division,	and	 
measurement. 

Use 
Appropriate 
Strategies and 
Thinking Skills 
to Solve  
Problems 

Apply	problem	solving	 
strategies	in	 Put 	on	Your	 
Thinking	Cap!	and	Problem	 
Solving	activities.	 

Apply	problem	solving	 
strategies	in	 Put 	on	Your	 
Thinking	Cap!	and	Problem	 
Solving	activities. 

Apply and 
Explain 
Problem 
Solving 

Solve	real-world	problems. Apply	and	explain	problem	 
solving	processes	in	 Put on	 
Your	Thinking	Cap!	and	other	 
activities. 

Apply	and	explain	problem	 
solving	processes	in	 Put on	 
Your	Thinking	Cap!	and	other	 
activities. 

Explore  
Concepts 

Use	models	to	explain	 
reasoning. 

Explore	concepts	more	deeply	 
and	justify	reasoning	in	 
Let’s	Explore	and	Hands-On	 
activities.		 

Apply	Thinking	Skills,	 Put 
on	Your	Thinking	Cap!,	 
Challenging	Practice,	and	 
Problem	Solving	activities. 

Explore	concepts	more	deeply	 
and	justify	reasoning	in	 
Let’s	Explore	and	Hands-On	 
activities.		 

Apply	Thinking	Skills,	 Put on	 
Your	Thinking	Cap!,	Challenging	 
Practice,	and	Problem	Solving	 
activities. 

Investigate 
Mathematical 
Ideas 

Investigate	ideas	with	two-
dimensional	shapes. 

Further investigate 
mathematical	ideas	by	 
completing critical thinking 
skills	activities.	 

Further investigate 
mathematical	ideas	by	 
completing critical thinking 
skills	activities. 

Identify,  
Demonstrate, 
and Explain 
Mathematical 
Proof 

Demonstrate	that	only	a	few	 
big	things	fit	into	small	spaces	 
and	many	small	things	fit	into	 
big	spaces. 

Describe,	sort,	and	classify	two-	 
and	three-dimensional	shapes. 

Explore	transitivity	by	 
comparing	 lengths	 and	 weights	 
of	three	different	objects. 

Identify	and	describe	attributes	 
and	properties	of	two-	and	 
three-dimensional	shapes. 

Demonstrate the inverse 
relationship	between	the	 
size	of	a	unit	and	the	number	of	 
units. 

Identify,	describe,	sort,	and	 
classify	two-	and	three-	 
dimensional	shapes. 
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Kindergarten Grade 1 Grade 2

Problem Solving (continued)

Solve  
Real-World  
Problems 

Solve	real-world	problems	
involving addition and 
subtraction.

Solve	real-world	problems	
involving addition and 
subtraction.

Solve	real-world	problems	
involving	addition,	subtraction,	
multiplication,	division,	and	
measurement.

Use  
Appropriate 
Strategies and 
Thinking Skills 
to Solve  
Problems

Apply	problem	solving	
strategies	in	Put	on	Your	
Thinking	Cap!	and	Problem	
Solving	activities.	

Apply	problem	solving	
strategies	in	Put	on	Your	
Thinking	Cap!	and	Problem	
Solving	activities.

Apply and  
Explain  
Problem 
Solving

Solve	real-world	problems. Apply	and	explain	problem	
solving	processes	in	Put	on	
Your	Thinking	Cap!	and	other	
activities.

Apply	and	explain	problem	
solving	processes	in	Put	on	
Your	Thinking	Cap!	and	other	
activities.

Explore  
Concepts 

Use	models	to	explain	
reasoning.

Explore	concepts	more	deeply	
and	justify	reasoning	in	
Let’s	Explore	and	Hands-On	
activities.		

Explore	concepts	more	deeply	
and	justify	reasoning	in	
Let’s	Explore	and	Hands-On	
activities.		

Apply	Thinking	Skills,	Put
on	Your	Thinking	Cap!,	
Challenging	Practice,	and	
Problem	Solving	activities.

Apply	Thinking	Skills,	Put	on	
Your	Thinking	Cap!,	Challenging	
Practice,	and	Problem	Solving	
activities.

Investigate 
Mathematical 
Ideas

Investigate	ideas	with	two-
dimensional	shapes.

Further investigate 
mathematical	ideas	by	
completing critical thinking 
skills	activities.	

Further investigate 
mathematical	ideas	by	
completing critical thinking 
skills	activities.

Identify,  
Demonstrate, 
and Explain 
Mathematical 
Proof

Demonstrate	that	only	a	few	
big	things	fit	into	small	spaces	
and	many	small	things	fit	into	
big	spaces.

Explore	transitivity	by	
comparing	lengths	and	weights	
of	three	different	objects.

Demonstrate the inverse 
relationship	between	the	
size	of	a	unit	and	the	number	of	
units.

Describe,	sort,	and	classify	two-	
and	three-dimensional	shapes.

Identify	and	describe	attributes	
and	properties	of	two-	and	
three-dimensional	shapes.

Identify,	describe,	sort,	and	
classify	two-	and	three-	
dimensional	shapes.

		

	 	 	

 

Grade 3 Grade 4 Grade 5 

Problem Solving (continued) 

Solve  
Real-World 
Problems 

Solve	real-world	problems	 
involving	addition,	subtraction,	 
multiplication,	division,	and	 
measurement. 

Solve	real-world	problems	 
involving	multiplication,	 
division,	fraction	concepts,	 
data	analysis,	and	 
measurement. 

Solve	real-world	problems	 
involving	multiplication;	 
division;	concepts	with	fractions,	 
decimals,	ratios,	and	percents;	 
data	analysis;	and	measurement. 

Use 
Appropriate 
Strategies and 
Thinking Skills 
to Solve  
Problems 

Apply	problem	solving	 
strategies	in	 Put 	on	Your	 
Thinking	Cap!	and	Problem	 
Solving	activities. 

Use appropriate strategies to 
solve	real-world	problems. 

Use appropriate strategies to 
solve	real-world	problems. 

Apply and 
Explain 
Problem  
Solving 

Apply	and	explain	problem	 
solving	processes	in	 Put on	 
Your	Thinking	Cap!	and	other	 
activities. 

Apply	and	explain	problem	 
solving	processes	in	 Put on	 
Your	Thinking	Cap!	and	other	 
activities. 

Apply	and	explain	problem	 
solving	processes	in	 Put on	 
Your	Thinking	Cap!	and	other	 
activities. 

Explore  
Concepts 

Explore	concepts	more	deeply	 
and	justify	reasoning	in	 
Let’s	Explore	and	Hands-On	 
activities.		 

Apply	Thinking	Skills,	 Put 
on	Your	Thinking	Cap!,	 
Challenging	Practice,	and	 
Problem	Solving	activities. 

Explore	concepts	more	deeply	 
and	justify	reasoning	in	 
Let’s	Explore	and	Hands-On	 
activities.		 

Apply	Thinking	Skills,	 Put 
on	Your	Thinking	Cap!,	 
Challenging	Practice,	and	 
Problem	Solving	activities. 

Explore	concepts	more	deeply	 
and	justify	reasoning	in	Let’s	 
Explore	and	Hands-On	activities. 

Apply	Thinking	Skills,	 Put on	 
Your	Thinking	Cap!,	Challenging	 
Practice,	and	Problem	Solving	 
activities. 

Investigate 
Mathematical 
Ideas 

Further investigate 
mathematical	ideas	by	 
completing critical thinking 
skills	activities. 

Further investigate 
mathematical	ideas	by	 
completing critical thinking 
skills	activities. 

Further investigate 
mathematical	ideas	by	 
completing critical thinking skills 
activities. 

Identify,  
Demonstrate, 
and Explain 
Mathematical 
Proof 

Demonstrate	that	figures	 
and	their	flip,	slide,	and	turn	 
images	 are congruent. 

Identify	pairs	of	shapes	that	 
show	a	flip,	slide,	and	turn. 

Show	that	some	figures	can	be	 
turned and not change shape 
or	size	(rotational	symmetry). 

Use	properties	of	squares	and	 
rectangles	to	solve	problems. 

Apply	the	idea	that	the	sum	of	 
angles	on	a	straight	line	is	180°. 

Apply	the	idea	that	the	sum	of	 
angles	at	a	point	is	360°. 

Explain	the	relationships	among	 
area	formulas	of	different	 
polygons. 
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Grade 3 Grade 4 Grade 5

Problem Solving (continued) 

Identify,  
Demonstrate, 
and Explain 
Mathematical 
Proof  
(continued)

Interpret	bar	graphs	with	
scales.	

Analyze	a	data	set	by	finding	
its	mean,	median,	mode,	and	
range.	

Compare	the	results	of	an	
experiment	to	validate	the	use	of	
theoretical	probability.

Create	and	analyze	
multiplication and division 
patterns.

Identify,	describe,	and	extend	
numeric and non-numeric 
patterns.

Identify,	describe,	and	extend	
numeric patterns involving  
all	operations.

Use a Variety of 
Reasoning Skills

Model,	define,	and	explain	
properties	of	multiplication.

Use	properties	of	squares	and	
rectangles	to	solve	problems	
about	area	and	perimeter.

Explore	the	relationship	
among	lists,	tree	diagrams,	
and multiplication to calculate 
combinations.

Explore	the	inverse	relationship	
between	multiplication	and	
division.

Use	properties	of	multiplication	
(including  
the	Distributive	Property)	in	
estimation	and	mental	math.

Use estimation to check 
reasonableness.

Use estimation to check 
reasonableness	(whole-
number	addition,	subtraction,	
multiplication	and	division).

Communication

Consolidate 
Mathematical 
Thinking

Present	mathematical	thinking	
through	Math	Journal	activities.

Present	mathematical	thinking	
through	Math	Journal	activities.

Present	mathematical	thinking	
through	Math	Journal	activities.

Communicate 
with Peers, 
Teachers, and 
Others

Discuss mathematical ideas in 
Let’s	Explore	activities.

Discuss mathematical ideas in 
Let’s	Explore	activities.

Discuss mathematical ideas  
in	Let’s	Explore	activities.

Work together in pairs or 
groups	in	Let’s	Explore,	Games,	
and	other	activities.

Work together in pairs or 
groups	in	Let’s	Explore,	Games,	
and	other	activities.

Work together in pairs or groups 
in	Let’s	Explore,	Games,	and	
other	activities.

Share  
Mathematical 
Thinking

Share	mathematical	ideas	with	
others	during	Let’s	Explore	and	
Hands-On	activities.

Share	mathematical	ideas	with	
others	during	Let’s	Explore	and	
Hands-On	activities.

Share	mathematical	ideas	with	
others	during	Let’s	Explore	and	
Hands-On	activities.

Kindergarten Grade 1 Grade 2 

Problem Solving (continued) 

Identify,  
Demonstrate, 
and Explain 
Mathematical 
Proof  
(continued) 

Interpret	 data	 in	 tally	 charts	 and	 
pictographs. 

Identify	and	extend	repeating	 
shape	patterns.	 

Interpret	picture	graphs,	tally	 
charts,	and	bar	graphs. 

Identify	and	extend	growing	 
number	patterns	and	repeating	 
shape	patterns.	 

Interpret picture graphs  
with	scales. 

Identify	rules	for	number	 
patterns.	 

Use a Variety of 
Reasoning Skills 

Sort	and	classify	using	 
attributes. 

Identify	similarities	and	 
differences. 

Recognize	shapes	from	 
different	perspectives. 

Use the Commutative and 
Associative	properties,	and	 
10s	and	1s	to	solve	two-digit	 
addition	and	subtraction	 
problems. 

Identify	surfaces	that	slide,	 
stack,	and	roll. 

Explore	the	inverse	relationship	 
between	addition	and	 
subtraction. 

Communication 

Consolidate 
Mathematical 
Thinking 

Consolidate thinking in 
independent	activities. 

Present	mathematical	thinking	 
through	Math	Journal	activities. 

Present	mathematical	thinking	 
through	Math	Journal	activities. 

Communicate 
with Peers, 
Teachers, and 
Others 

Discuss mathematical ideas 
in paired and small-group 
activities. 

Discuss mathematical ideas in 
Let’s	Explore	activities. 

Work together in pairs or 
groups	in	Let’s	Explore,	Games,	 
and	other	activities. 

Discuss mathematical ideas in 
Let’s	Explore	activities. 

Work together in pairs or groups 
in	Let’s	Explore,	Games,	and	 
other	activities. 

Share  
Mathematical 
Thinking 

Share mathematical ideas 
in paired and small-group 
activities. 

Share	mathematical	ideas	with	 
others	during	Let’s	Explore	and	 
Hands-On	activities. 

Share	mathematical	ideas	with	 
others	during	Let’s	Explore	and	 
Hands-On	activities. 

32 



Kindergarten Grade 1 Grade 2

Problem Solving (continued)

Identify,  
Demonstrate, 
and Explain 
Mathematical 
Proof  
(continued)

Interpret	data	in	tally	charts	and	
pictographs.

Interpret	picture	graphs,	tally	
charts,	and	bar	graphs.

Interpret picture graphs  
with	scales.

Identify	and	extend	repeating	
shape	patterns.	

Identify	and	extend	growing	
number	patterns	and	repeating	
shape	patterns.	

Identify	rules	for	number	
patterns.	

Use a Variety of 
Reasoning Skills 

Sort	and	classify	using	
attributes.

Recognize	shapes	from	
different	perspectives.

Identify	surfaces	that	slide,	
stack,	and	roll.

Identify	similarities	and	
differences.

Use the Commutative and 
Associative	properties,	and	
10s	and	1s	to	solve	two-digit	
addition	and	subtraction	
problems.

Explore	the	inverse	relationship	
between	addition	and	
subtraction.

Communication

Consolidate 
Mathematical 
Thinking 

Consolidate thinking in 
independent	activities.

Present	mathematical	thinking	
through	Math	Journal	activities.

Present	mathematical	thinking	
through	Math	Journal	activities.

Communicate 
with Peers, 
Teachers, and 
Others

Discuss mathematical ideas 
in paired and small-group 
activities.

Discuss mathematical ideas in 
Let’s	Explore	activities.

Discuss mathematical ideas in 
Let’s	Explore	activities.

Work together in pairs or 
groups	in	Let’s	Explore,	Games,	
and	other	activities.

Work together in pairs or groups 
in	Let’s	Explore,	Games,	and	
other	activities.

Share  
Mathematical 
Thinking 

Share mathematical ideas 
in paired and small-group 
activities.

Share	mathematical	ideas	with	
others	during	Let’s	Explore	and	
Hands-On	activities.

Share	mathematical	ideas	with	
others	during	Let’s	Explore	and	
Hands-On	activities.

Grade 3 Grade 4 Grade 5 

Problem Solving (continued) 

Identify,  
Demonstrate, 
and Explain 
Mathematical 
Proof  
(continued) 

Interpret	bar	graphs	with	 
scales.	 

Create	and	analyze	 
multiplication and division 
patterns. 

Analyze	a	data	set	by	finding	 
its	mean,	median,	mode,	and	 
range.	 

Identify,	describe,	and	extend	 
numeric and non-numeric 
patterns. 

Compare	the	results	of	an	 
experiment	to	validate	the	use	of	 
theoretical	probability. 

Identify,	describe,	and	extend	 
numeric patterns involving  
all	operations. 

Use a Variety of 
Reasoning Skills 

Model,	define,	and	explain	 
properties	of	multiplication. 

Explore	 the	 inverse	 relationship	 
between	multiplication	and	 
division. 

Use estimation to check 
reasonableness. 

Use	properties	of	squares	and	 
rectangles	to	solve	problems	 
about	area	and	perimeter. 

Use estimation to check 
reasonableness	(whole-
number	addition,	subtraction,	 
multiplication	and	division). 

Explore	the	relationship	 
among	lists,	tree	diagrams,	 
and multiplication to calculate 
combinations. 

Use	properties	of	multiplication	 
(including 
the	Distributive	Property)	in	 
estimation	and	mental	math. 

Communication 

Consolidate 
Mathematical 
Thinking 

Present	mathematical	thinking	 
through	Math	Journal	activities. 

Present	mathematical	thinking	 
through	Math	Journal	activities. 

Present	mathematical	thinking	 
through	Math	Journal	activities. 

Communicate 
with Peers, 
Teachers, and 
Others 

Discuss mathematical ideas in 
Let’s	Explore	activities. 

Work together in pairs or 
groups	in	Let’s	Explore,	Games,	 
and	other	activities. 

Discuss mathematical ideas in 
Let’s	Explore	activities. 

Work together in pairs or 
groups	in	Let’s	Explore,	Games,	 
and	other	activities. 

Discuss mathematical ideas  
in	Let’s	Explore	activities. 

Work together in pairs or groups 
in	Let’s	Explore,	Games,	and	 
other	activities. 

Share  
Mathematical 
Thinking 

Share	mathematical	ideas	with	 
others	during	Let’s	Explore	and	 
Hands-On	activities. 

Share	mathematical	ideas	with	 
others	during	Let’s	Explore	and	 
Hands-On	activities. 

Share	mathematical	ideas	with	 
others	during	Let’s	Explore	and	 
Hands-On	activities. 
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Grade 3 Grade 4 Grade 5

Communication (continued)

Express  
Mathematical 
Ideas  

Express	ideas	in	Math	Journal	
activities,	using	lesson	
vocabulary.

Express	ideas	in	Math	Journal	
activities,	using	lesson	
vocabulary.

Express	ideas	in	Math	Journal	
activities,	using	lesson	
vocabulary.

Use chapter and lesson 
vocabulary	correctly.

Use chapter and lesson 
vocabulary	correctly.

Use chapter and lesson 
vocabulary	correctly.

Connections

Recognize Con-
nections in 
Mathematical 
Ideas

Apply	the	inverse	relationship	
between	multiplication	and	
division.		

Demonstrate that decimal 
notation	is	an	extension	of	the	
base-ten	system.

Relate	fractions	and	division.

Understand	that	the	size	of	a	
fractional	part	is	relative	to	the	
size	of	the	whole.

Examine	the	relationship	
between	fractions	and	
decimals.

Understand the connection 
among	fractions,	decimals,	
ratios,	and	percents	as	ways	to	
represent	parts	of	a	whole.

Connect	the	units	of	customary	
capacity	to	one	another.

Make	connections	among	
multiplication,	division,	factors,	
and	multiples.	

Examine	the	relationships	
between	three-dimensional	
figures	and	the	two-dimensional	
figures	that	form	them.

Understand the relationships 
between	the	numbers	in	
multiplication-division	fact	
families.

Convert	among	mixed	
numbers	and	improper	
fractions.

Relate	fractions	and	division.

Understand 
How Concepts 
Build on One 
Another

Understand the meanings 
and	uses	of	fractions	including	
fraction	of	a	set.	

Describe	number	relationships	
in	context.

Explain	the	relationships	among	
area	formulas	of	different	
polygons.

Connect	equivalent	fractions	
and	decimals.

Connect	equivalent	fractions,	
decimals,	and	percents.	

Use	addition,	subtraction,	
multiplication,	and	division	to	
construct	and	analyze	graphs,	
frequency	tables,	and	line	
plots.

Make	connections	among	
the	greatest	common	factor,	
least	common	multiple,	and	
operations	with	fractions.

 

 

Kindergarten Grade 1 Grade 2 

Communication (continued) 

Express  
Mathematical 
Ideas 

Express	ideas	in	paired	and	 
small	group	activities. 

Express	ideas	in	Math	Journal	 
activities,	using	lesson	 
vocabulary. 

Use chapter and lesson 
vocabulary	correctly.	 

Express	ideas	in	Math	Journal	 
activities,	using	lesson	 
vocabulary. 

Use chapter and lesson 
vocabulary	correctly. 

Connections 

Recognize Con
nections in 
Mathematical 
Ideas 

Understand the connection 
between	quantities	and	written	 
numerals. 

Understand the relationship 
between	counting	and	addition	 
and	subtraction. 

Understand the relationships 
among	the	numbers	in	fact	 
families. 

Connect addition and 
multiplication (repeated 
addition). 

Recognize	and	apply	different	 
strategies	for	adding	and	 
subtracting	 
one-	and	two-digit	numbers. 

Examine	and	apply	the	inverse	 
relationship	between	addition	 
and	subtraction. 

Connect geometric concepts 
with	unit	fractions. 

Connect	subtraction	and	 
division	(repeated	subtraction). 

Recognize	and	apply	different	 
strategies	for	multiplication	and	 
division	facts.	 

Understand 
How Concepts 
Build on One 
Another 

Explore	relationships	among	 
counting,	ordering,	and	ordinal	 
numbers. 

Learn	 how	 place	 value	 concepts	 
apply	to	regrouping	in	addition	 
and	subtraction. 

Understand	how	patterns	can	 
be	described	using	numbers,	 
operations,	and	data	displays. 

Recognize	the	relationship	 
between	bar	models,	number	 
sentences,	and	number	 
patterns. 
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Kindergarten Grade 1 Grade 2

Communication (continued)

Express  
Mathematical 
Ideas  

Express	ideas	in	paired	and	
small	group	activities.

Express	ideas	in	Math	Journal	
activities,	using	lesson	
vocabulary.

Express	ideas	in	Math	Journal	
activities,	using	lesson	
vocabulary.

Use chapter and lesson 
vocabulary	correctly.	

Use chapter and lesson 
vocabulary	correctly.

Connections

Recognize Con-
nections in 
Mathematical 
Ideas 

Understand the connection 
between	quantities	and	written	
numerals.

Understand the relationship 
between	counting	and	addition	
and	subtraction.

Examine	and	apply	the	inverse	
relationship	between	addition	
and	subtraction.

Understand the relationships 
among	the	numbers	in	fact	
families.

Connect geometric concepts 
with	unit	fractions.

Connect addition and 
multiplication (repeated 
addition).

Connect	subtraction	and	
division	(repeated	subtraction).

Recognize	and	apply	different	
strategies	for	adding	and	
subtracting	
one-	and	two-digit	numbers.

Recognize	and	apply	different	
strategies	for	multiplication	and	
division	facts.	

Understand 
How Concepts 
Build on One 
Another 

Explore	relationships	among	
counting,	ordering,	and	ordinal	
numbers.

Learn	how	place	value	concepts	
apply	to	regrouping	in	addition	
and	subtraction.

Understand	how	patterns	can	
be	described	using	numbers,	
operations,	and	data	displays.

Recognize	the	relationship	
between	bar	models,	number	
sentences,	and	number	
patterns.

 

 

Grade 3 Grade 4 Grade 5 

Communication (continued) 

Express  
Mathematical 
Ideas 

Express	ideas	in	Math	Journal	 
activities,	using	lesson	 
vocabulary. 

Use chapter and lesson 
vocabulary	correctly. 

Express	ideas	in	Math	Journal	 
activities,	using	lesson	 
vocabulary. 

Use chapter and lesson 
vocabulary	correctly. 

Express	ideas	in	Math	Journal	 
activities,	using	lesson	 
vocabulary. 

Use chapter and lesson 
vocabulary	correctly. 

Connections 

Recognize Con
nections in 
Mathematical 
Ideas 

Apply	the	inverse	relationship	 
between	multiplication	and	 
division.		 

Understand	that	the	size	of	a	 
fractional	part	is	relative	to	the	 
size	of	the	whole. 

Connect	the	units	of	customary	 
capacity	to	one	another. 

Understand the relationships 
between	the	numbers	in	 
multiplication-division	fact	 
families. 

Demonstrate that decimal 
notation	is	an	extension	of	the	 
base-ten	system. 

Examine	the	relationship	 
between	fractions	and	 
decimals. 

Make	connections	among	 
multiplication,	division,	factors,	 
and	multiples.	 

Convert	among	mixed	 
numbers	and	improper	 
fractions. 

Relate	fractions	and	division. 

Understand the connection 
among	fractions,	decimals,	 
ratios,	and	percents	as	ways	to	 
represent	parts	of	a	whole. 

Examine	the	relationships	 
between	three-dimensional	 
figures	and	the	two-dimensional	 
figures	that	form	them. 

Relate	fractions	and	division. 

Understand 
How Concepts 
Build on One 
Another 

Understand the meanings 
and	uses	of	fractions	including	 
fraction	of	a	set.	 

Use	addition,	subtraction,	 
multiplication,	and	division	to	 
construct	and	analyze	graphs,	 
frequency	tables,	and	line	 
plots. 

Describe	number	relationships	 
in	context. 

Connect	equivalent	fractions	 
and	decimals. 

Make	connections	among	 
the	greatest	common	factor,	 
least	common	multiple,	and	 
operations	with	fractions. 

Explain	the	relationships	among	 
area	formulas	of	different	 
polygons. 

Connect	equivalent	fractions,	 
decimals,	and	percents.	 
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Grade 3 Grade 4 Grade 5

Connections (continued)

Solve  
Real-World 
Problems in 
Contexts  
Outside of 
Mathematics

Solve	real-world	problems	
involving	addition,	subtraction,	
multiplication,	division,	and	
measurement.

Solve	real-world	problems	
involving	multiplication,	
division,	fraction	concepts,	
data	analysis,	and	
measurement.

Solve	real-world	problems	
involving	multiplication;	
division;	fraction,	decimal,	ratio,	
and	percent	concepts;	data	
analysis;	and	measurement.

Solve	real-world	problems	
related	to	money.

Compare	experimental	results	
and	theoretical	probability.

Representation

Use  
Representations
to Model,  
Organize, and 
Record

Use place value models to 
read,	write,	and	represent	
numbers	to	10,000.	

Represent	numbers	to	100,000	
in	various	contexts.

Explore	negative	numbers	in	
context.

Represent	numbers	in	different	
equivalent	forms.

Express	numbers	to	100,000	in	
standard,	expanded,	and	word	
forms.

Express	numbers	to	10,000,000	
in	various	forms.

Use the dollar sign and decimal 
point	in	money	amounts.		

Model	decimals	to	tenths	and	
hundredths.

Find	equivalent	ratios.

Solve	addition	and	subtraction	
problems	with	greater	
numbers	by	using	a	bar	model

Write	addition	and	subtraction	
number	sentences	for	real-
world	problems	with	fractions	
and	decimals.

Explore	the	use	of	letters	as	
variables	in	expressions	and	
inequalities.

Represent multiplication and 
division	in	different	ways.

Use	models	to	show	
relationships	between	
improper	fractions	and	mixed	
numbers.

Convert	fractions	and	decimals	
to	percents.

Use	a	variety	of	representations	
for	multiplication	and	division,	
such	as	arrays,	area	models,	
number	lines,	grouping,	and	
sharing.			

Apply	understanding	of	models	
for	multiplication	and	division.

Represent	combinations	
with	lists,	tree	diagrams,	and	
multiplication.

 

 

   

Kindergarten Grade 1 Grade 2 

Connections (continued) 

Solve  
Real-World 
Problems in 
Contexts 
Outside of 
Mathematics 

Solve	real-world	problems	 
involving	more	and	less. 

Solve	real-world	problems	 
involving	addition,	subtraction,	 
and	measurement. 

Solve	real-world	problems	 
involving	addition,	subtraction,	 
multiplication,	division,	 
measurement,	and	data	 
analysis. 

Representation 

Use 
Representations 
to Model, 
Organize, and 
Record 

Use concrete models to create 
a	set	with	a	given	number	of	 
objects	(up	to	20). 

Use	numbers	and	numerals	to	 
represent	quantities	up	to	20. 

Use picture cards to 
communicate understanding 
of	comparisons	(bigger	and	 
smaller). 

Understand	the	meaning	of	the	 
=	sign	in	number	sentences. 

Model	addition	and	subtraction	 
stories	with	addition	and	 
subtraction	number	sentences. 

Represent addition and 
subtraction	stories. 

Use concrete and pictorial 
models	to	create	a	set	with	a	 
given	number	of	objects	(up	to	 
100). 

Represent	numbers	to	100	on	a	 
number	line. 

Use	 number	 bonds	 to	 represent	 
numbers.	 

Understand	equality	and	 
inequality.	 

Use	the	+,	−,	and	=	symbols	to	 
represent	real-world	addition	 
and	subtraction	situations. 

Represent numerical data 
using	picture	graphs,	tally	 
charts,	and	bar	graphs.	 

Represent	sharing	equally	and	 
making	equal	groups. 

Use concrete and pictorial 
models	to	create	a	set	with	 
a	given	number	of	objects	(up	to	 
1,000). 

Represent	numbers	to	1,000	on	 
a	number	line. 

Use	symbolic	notation	(<	and	>)	 
to	compare	numbers. 

Use	bar	models	to	represent	 
addition	and	subtraction	 
situations. 

Represent numerical data using 
picture	graphs	with	scales,	tally	 
charts,	and	bar	graphs. 

Use	the	×,	÷,	and	=	symbols	to	 
represent multiplication and 
division	situations. 
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Kindergarten Grade 1 Grade 2

Connections (continued)

Solve  
Real-World 
Problems in 
Contexts  
Outside of 
Mathematics

Solve	real-world	problems	
involving	more	and	less.

Solve	real-world	problems	
involving	addition,	subtraction,	
and	measurement.

Solve	real-world	problems	
involving	addition,	subtraction,	
multiplication,	division,	
measurement,	and	data	
analysis.

Representation

Use  
Representations
to Model,  
Organize, and 
Record 

Use concrete models to create 
a	set	with	a	given	number	of	
objects	(up	to	20).

Use concrete and pictorial 
models	to	create	a	set	with	a	
given	number	of	objects	(up	to	
100).

Use concrete and pictorial 
models	to	create	a	set	with	
a	given	number	of	objects	(up	to	
1,000).

Use	numbers	and	numerals	to	
represent	quantities	up	to	20.

Represent	numbers	to	100	on	a	
number	line.

Represent	numbers	to	1,000	on	
a	number	line.

Use picture cards to 
communicate understanding 
of	comparisons	(bigger	and	
smaller).

Use	number	bonds	to	represent	
numbers.	

Understand	the	meaning	of	the	
=	sign	in	number	sentences.

Understand	equality	and	
inequality.	

Use	symbolic	notation	(<	and	>)	
to	compare	numbers.

Model	addition	and	subtraction	
stories	with	addition	and	
subtraction	number	sentences.

Use	the	+,	−,	and	=	symbols	to	
represent	real-world	addition	
and	subtraction	situations.

Use	bar	models	to	represent	
addition	and	subtraction	
situations.

Represent addition and 
subtraction	stories.

Represent numerical data 
using	picture	graphs,	tally	
charts,	and	bar	graphs.	

Represent numerical data using 
picture	graphs	with	scales,	tally	
charts,	and	bar	graphs.

Represent	sharing	equally	and	
making	equal	groups.

Use	the	×,	÷,	and	=	symbols	to	
represent multiplication and 
division	situations.

 

 

   

Grade 3 Grade 4 Grade 5 

Connections (continued) 

Solve  
Real-World 
Problems in 
Contexts 
Outside of 
Mathematics 

Solve	real-world	problems	 
involving	addition,	subtraction,	 
multiplication,	division,	and	 
measurement. 

Solve	real-world	problems	 
related	to	money. 

Solve	real-world	problems	 
involving	multiplication,	 
division,	fraction	concepts,	 
data	analysis,	and	 
measurement. 

Solve	real-world	problems	 
involving	multiplication;	 
division;	fraction,	decimal,	ratio,	 
and	percent	concepts;	data	 
analysis;	and	measurement. 

Compare	experimental	results	 
and	theoretical	probability. 

Representation 

Use 
Representations 
to Model, 
Organize, and 
Record 

Use place value models to 
read,	write,	and	represent	 
numbers	to	10,000.	 

Represent	numbers	in	different	 
equivalent	forms. 

Use the dollar sign and decimal 
point	in	money	amounts.		 

Solve	addition	and	subtraction	 
problems	with	greater	 
numbers	by	using	a	bar	model 

Represent multiplication and 
division	in	different	ways. 

Use	a	variety	of	representations	 
for	multiplication	and	division,	 
such	as	arrays,	area	models,	 
number	lines,	grouping,	and	 
sharing.			 

Represent	numbers	to	100,000	 
in	various	contexts. 

Express	numbers	to	100,000	in	 
standard,	expanded,	and	word	 
forms. 

Model	decimals	to	tenths	and	 
hundredths. 

Write	addition	and	subtraction	 
number	sentences	for	real-
world	problems	with	fractions	 
and	decimals. 

Use	models	to	show	 
relationships	between	 
improper	fractions	and	mixed	 
numbers. 

Apply	understanding	of	models	 
for	multiplication	and	division. 

Explore	negative	numbers	in	 
context. 

Express	numbers	to	10,000,000	 
in	various	forms. 

Find	equivalent	ratios. 

Explore	the	use	of	letters	as	 
variables	in	expressions	and	 
inequalities. 

Convert	fractions	and	decimals	 
to	percents. 

Represent	combinations	 
with	lists,	tree	diagrams,	and	 
multiplication. 
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Grade 3 Grade 4 Grade 5

Representation (continued)

Use  
Representations
to Model,  
Organize, and 
Record  
(continued)

Determine the missing parts 
(quantities	or	symbols)	in	
number	sentences.

Write	addition	and	subtraction	
number	sentences	for	real-
world	problems	with	fractions	
and	decimals.

Write	and	solve	equations.

Create	and	analyze	
multiplication and division 
patterns.

Identify	a	rule	for	number	and	
counting	patterns.	

Use	a	rule	to	describe	a	
sequence	of	numbers	or	
objects.

Find	rules	to	complete	number	
patterns.

Select and  
Apply  
Representations
to Model  
Problems

Use	a	variety	of	models	to	
represent	fractions	and	
equivalent	fractions.

Translate	between	equivalent	
improper	fractions	and	mixed	
numbers.

Translate	between	fractions	and	
percents.

Use	a	variety	of	concrete,	
pictorial,	and	symbolic	models	
for	multi-digit	addition,	
subtraction,	multiplication,	
and	division.

Use	a	variety	of	models	for	
multi-digit multiplication and 
division	of	whole	numbers.	

Select	the	most	useful	form	of	
the	quotient.

Use	customary	units	(including	
fractions)	to	measure	length,	
weight,	and	capacity.

Use	a	variety	of	models	for	
addition	and	subtraction	of	
fractions	and	decimals.

Use	a	net	to	find	the	surface	area	
of	a	prism.

Interpret  
Phenomena 
through  
Representations

Use	referents	to	estimate	
length,	capacity,	and	weight.

Measure	perimeter	and	area	in	
customary	and	metric	units.

Measure	volume	of	a	rectangular	
prism.

 

  

    

Kindergarten Grade 1 Grade 2 

Representation (continued) 

Use 
Representations 
to Model, 
Organize, and 
Record  
(continued) 

Describe	and	extend	shape	 
patterns. 

Describe	a	rule	for	sorting	 
objects.	 

Identify,	describe,	and	extend	 
two-	and	three-dimensional	 
shape	patterns. 

Identify	a	rule	for	sorting	 
objects.	 

Identify	and	extend	growing	 
and	repeating	patterns. 

Represent	multiplication	with	 
skip	counting,	dot	paper	arrays,	 
and	bar	models.		 

Represent division as repeated 
subtraction	sentences.	 

Describe,	extend,	and	create	 
two-dimensional	shape	 
patterns. 

Identify	rules	for	number	 
patterns.	 

Select and 
Apply 
Representations 
to Model 
Problems 

Represent	quantities	with	 
objects,	number	cubes,	and	 
numerals.	 

Use	 number	 bonds	 to	 represent	 
number	combinations. 

Use	a	variety	of	concrete,	 
pictorial,	and	symbolic	models	 
for	addition	and	subtraction. 

Use place value models to create 
equivalent	representations	of	 
numbers.	 

Use	a	variety	of	concrete,	 
pictorial,	and	symbolic	models	 
for	addition,	subtraction,	 
multiplication,	and	division. 

Represent	multiplication	with	 
skip	counting	and	arrays. 

Interpret  
Phenomena 
through 
Representations 

Show	understanding	of	big,	 
middle-sized,	small,	and	same	 
size. 

Describe	and	compare	objects	 
by	position. 

Measure	and	compare	lengths	 
and	weights	using	non-
standard	units.	 

Use	positional	words	to	 
describe	location. 

Use	metric	and	customary	units	 
to	measure	length,	volume	 
(capacity),	weight,	and	mass. 
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Kindergarten Grade 1 Grade 2

Representation (continued)

Use  
Representations
to Model,  
Organize, and 
Record  
(continued)

Represent	multiplication	with	
skip	counting,	dot	paper	arrays,	
and	bar	models.		

Represent division as repeated 
subtraction	sentences.	

Describe	and	extend	shape	
patterns.

Identify,	describe,	and	extend	
two-	and	three-dimensional	
shape	patterns.

Describe,	extend,	and	create	
two-dimensional	shape	
patterns.

Describe	a	rule	for	sorting	
objects.	

Identify	a	rule	for	sorting	
objects.	

Identify	and	extend	growing	
and	repeating	patterns.

Identify	rules	for	number	
patterns.	

Select and  
Apply  
Representations
to Model  
Problems 

Represent	quantities	with	
objects,	number	cubes,	and	
numerals.	

Use	number	bonds	to	represent	
number	combinations.

Use place value models to create 
equivalent	representations	of	
numbers.	

Use	a	variety	of	concrete,	
pictorial,	and	symbolic	models	
for	addition	and	subtraction.

Use	a	variety	of	concrete,	
pictorial,	and	symbolic	models	
for	addition,	subtraction,	
multiplication,	and	division.

Represent	multiplication	with	
skip	counting	and	arrays.

Interpret  
Phenomena 
through 
Representations

Show	understanding	of	big,	
middle-sized,	small,	and	same	
size.

Measure	and	compare	lengths	
and	weights	using	non-
standard	units.	

Use	metric	and	customary	units	
to	measure	length,	volume	
(capacity),	weight,	and	mass.

Describe	and	compare	objects	
by	position.

Use	positional	words	to	
describe	location.

 

  

    

Grade 3 Grade 4 Grade 5 

Representation (continued) 

Use 
Representations 
to Model, 
Organize, and 
Record  
(continued) 

Determine the missing parts 
(quantities	or	symbols)	in	 
number	sentences. 

Create	and	analyze	 
multiplication and division 
patterns. 

Identify	a	rule	for	number	and	 
counting	patterns.	 

Write	addition	and	subtraction	 
number	sentences	for	real-
world	problems	with	fractions	 
and	decimals. 

Use	a	rule	to	describe	a	 
sequence	of	numbers	or	 
objects. 

Write	and	solve	equations. 

Find	rules	to	complete	number	 
patterns. 

Select and 
Apply 
Representations 
to Model 
Problems 

Use	a	variety	of	models	to	 
represent	fractions	and	 
equivalent	fractions. 

Use	a	variety	of	concrete,	 
pictorial,	and	symbolic	models	 
for	multi-digit	addition,	 
subtraction,	multiplication,	 
and	division. 

Use	customary	units	(including	 
fractions)	to	measure	length,	 
weight,	and	capacity. 

Translate	between	equivalent	 
improper	fractions	and	mixed	 
numbers. 

Use	a	variety	of	models	for	 
multi-digit multiplication and 
division	of	whole	numbers.	 

Use	a	variety	of	models	for	 
addition	and	subtraction	of	 
fractions	and	decimals. 

Translate	between	fractions	and	 
percents. 

Select	the	most	useful	form	of	 
the	quotient. 

Use	a	net	to	find	the	surface	area	 
of	a	prism. 

Interpret  
Phenomena 
through  
Representations 

Use	referents	to	estimate	 
length,	capacity,	and	weight. 

Measure	perimeter	and	area	in	 
customary	and	metric	units. 

Measure	volume	of	a	rectangular	 
prism. 
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Grade 3 Grade 4 Grade 5

Representation (continued)

Interpret  
Phenomena 
through  
Representations
(continued)

Use	frequency	tables,	bar	
graphs,	picture	graphs,	and	
line	plots	to	solve	problems.

Collect	data	and	organize	it	in	
a	table.

Represent	data	in	a	double	bar	
graph.

Create	a	line	graph	from	data	in	
a	table.

Represent an equation as a 
graphed	line.

Solve	real-world	problems	
involving	social	situations.

Use	measures	of	central	
tendency	to	describe	typical	
values	of	data	sets	(social).

Solve	real-world	problems	
related	to	money.

Solve	real-world	problems	
involving	multiplication,	
division,	fraction	concepts,	
data	analysis,	and	
measurement.

Solve	real-world	problems	
involving	social	situations.

Use	technology	(virtual	
manipulatives	and	computers)	
to	model	and	draw.

Use	technology	(virtual	
manipulatives	and	computers)	
to	model	and	draw.

Use	technology	(virtual	
manipulatives	and	computers)	
to	model	and	draw.

Use	a	calculator	to	model,	
compute,	and	solve	problems.	

 

  

Kindergarten Grade 1 Grade 2 

Representation (continued) 

Interpret  
Phenomena 
through  
Representations 
(continued) 

Name	flat	shapes	that	make	up	 
real-world	objects. 

Represent measurements and 
data	in	picture	graphs	and	bar	 
graphs. 

Order	a	number	of	objects	 
according	to	length,	height,	or	 
weight. 

Use one-to-one 
correspondence. 

Identify	real-world	two-	and	 
three-dimensional	shapes. 

Represent data in picture 
graphs. 

Solve	problems	about	sharing	 
equally	and	making	equal	 
groups.	 

Use	a	variety	of	models	for	 
adding	and	subtracting. 

Use	technology	(virtual	 
manipulatives	and	computers)	 
to	model	and	draw. 

Represent	data	in	bar	graphs	 
and	picture	graphs. 

Solve	real-world	problems	about	 
social	phenomena. 

Use	bar	models	to	represent	 
addition,	subtraction,	 
multiplication,	and	division	 
situations. 

Use	technology	(virtual	 
manipulatives	and	computers)	 
to	model	and	draw. 
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Kindergarten Grade 1 Grade 2

Representation (continued)

Interpret  
Phenomena 
through  
Representations
(continued)

Name	flat	shapes	that	make	up	
real-world	objects.

Identify	real-world	two-	and	
three-dimensional	shapes.

Represent measurements and 
data	in	picture	graphs	and	bar	
graphs.

Represent data in picture 
graphs.

Represent	data	in	bar	graphs	
and	picture	graphs.

Order	a	number	of	objects	
according	to	length,	height,	or	
weight.

Solve	problems	about	sharing	
equally	and	making	equal	
groups.	

Solve	real-world	problems	about	
social	phenomena.

Use one-to-one 
correspondence.

Use	a	variety	of	models	for	
adding	and	subtracting.

Use	bar	models	to	represent	
addition,	subtraction,	
multiplication,	and	division	
situations.

Use	technology	(virtual	
manipulatives	and	computers)	
to	model	and	draw.

Use	technology	(virtual	
manipulatives	and	computers)	
to	model	and	draw.

 

  

Grade 3 Grade 4 Grade 5 

Representation (continued) 

Use	frequency	tables,	bar	 Collect	data	and	organize	it	in	 Represent	data	in	a	double	bar	 
graphs,	picture	graphs,	and	 

Interpret  
a	table. graph. Phenomena 

line	plots	to	solve	problems. through  
Representations 
(continued) 

Create	a	line	graph	from	data	in	 Represent an equation as a 
a	table. graphed	line. 

Solve	real-world	problems	 Use	measures	of	central	 
involving	social	situations. tendency	to	describe	typical	 

values	of	data	sets	(social). 

Solve	real-world	problems	 Solve	real-world	problems	 Solve	real-world	problems	 
related	to	money. involving	multiplication,	 involving	social	situations. 

division,	fraction	concepts,	 
data	analysis,	and	 
measurement. 

Use	technology	(virtual	 Use	technology	(virtual	 Use	technology	(virtual	 
manipulatives	and	computers)	 manipulatives	and	computers)	 manipulatives	and	computers)	 
to	model	and	draw. to	model	and	draw. to	model	and	draw. 

Use	a	calculator	to	model,	
 
compute,	and	solve	problems.	
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Aligned with National and International 
Research Recommendations 

National	Math	Advisory	Panel 

“Use	should	be	made	of	what	is	clearly	known	from	 
rigorous	research	about	how	children	learn,	especially	by	 
recognizing	the	mutually-reinforcing	benefits	of	conceptual	 
understanding,	procedural	fluency,	and	automatic	(i.e.,	 
quick	and	effortless)	recall	of	facts.” 

—Foundations for Success,	2008 

Math in Focus 
addresses fewer topics in greater depth 

at each level. 

•	 Knowledge	is	built	carefully	and	thoroughly	with	both	 
multi-page lessons and multi-day 	lessons. 

•	 Time	is	built	into	the	program	to	develop	understanding	 
with	 hands-on activities with	manipulatives,	as	well	as	 
extensive skills practice. 

Math in Focus 
develops concepts and skills in tandem. 

•	 Manipulatives	and	visual	representations	provide	a	 
conceptual	backbone. 

•	 Skills are connected to concepts through visual 

representations. 

•	 Extensive	problem	solving	 merges conceptual 

understanding with computational skills. 

National	Council	of	Teachers	of	Mathematics 

“A 	curriculum	is	more	than	a	collection	of	activities:	it	must	 

be	coherent,	focused	on	important	mathematics,	and	well	 

articulated	across	the	grades.” 

—Curriculum Focal Points for Prekindergarten 
through Grade 8 Mathematics,	2006

 Focus and Depth  Interlocking Concepts and Skills 

1 Ways to Add  . . . . . . . . . . . . . . . . . . . . . . . . . . . .  42 

Learn Add by counting on • Count to 
find how many more • Add using 
number bonds 

Hands-On Activities Count on to 

add using connecting cubes • Use ten 
frames to add (Commutative Property) 

Game Card Fun! 

Let’s Practice and Practice and Apply 
Workbook A: Practice 1  . . . . . . . . . . . . . . . . . . .  46–47 

Let’s Practice and Practice and Apply 
Workbook A: Practice 2  . . . . . . . . . . . . . . . . . . .  50–51 

Grade	1,	Chapter	3,	Lesson	1 

Skill Building 

Concept Building 

the WHY 

the HOW 
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Singapore	Ministry	of	Education 

“Mathematical	problem	solving	is	central	to	mathematics	 
learning.	It	involves	the	acquisition	and	application	 
of	mathematics	concepts	and	skills	in	a	wide	range	of	 
situations,	including	non-routine,	 
open-ended,	and	real-world	problems.” 

—Mathematics Syllabus: Primary,	2006 

Bar Model: a visual 

representation	of	a	 
word	problem	 
(Grade	2) 

Math in Focus 
uses a scaffolded approach to solving word 

problems, focusing on model drawing to 

build success and confidence. 

•	 The	visual	representation	of	word	problems	leads	to	 
symbolic	solutions	of	 rich and complex problems. 

•	 Students	draw	on	prior	knowledge,	as	well	as	recently	 
acquired	concepts	and	skills,	as	they	combine	 problem 

solving strategies with critical thinking skills. 

Emphasis on Problem Solving 

National	Research	Council 

“Opportunities	should	involve	connecting	symbolic	 
representations	and	operations	with	physical	or	pictorial	 
representations,	as	well	as	translating	between	various	 
symbolic	representations.” 

—Adding It Up: Helping Children Learn Mathematics,	2001 

Math in Focus 
uses clear and engaging visuals that present 

concepts and model solutions. 

•	 Minimal text 	and	simple,	direct	visuals	allow	all	students,	 
regardless	of	language	skills,	to	focus	on	the	math	lesson. 

•	 The	use	of	 model drawings 	offer	a	visual	representation	of	 
word	problems,	leading	to	symbolic	solutions	of	rich	and	 
complex	problems. 

•	 Consistent	use	of	the	 concrete–pictorial–abstract pedagogy 

repeatedly	“models”	the	model-drawing	problem	solving	 
strategy. 

Number Bonds: a visual 

for	composing	and	 
decomposing	numbers	 
(Grade	1) 

Clear Visuals and Use of Models 

10 
4 
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Math in Focus® is a trademark of Times Publishing Limited. 
© Houghton Mifflin Harcourt Publishing Company. All rights reserved. Printed in the U.S.A 06/13 MS77941o 

hmheducation.com/singaporemath • 800.289.4490 

Grade K 

Grade 3 

Grade 1 

Grade 4 

Grade 2 

Grade 5 

Grade 2

Math in Focus: Singapore Math by Marshall Cavendish is the 
U.S. edition of My Pals are Here! Maths,	the	 world class program 
most widely used in Singapore classrooms today. Marshall 
Cavendish	 math programs have 	contributed	 to Singapore’s 
consistent top performance in international studies since 1995. 

hmhco.com	•	800.289.4490 



 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

TK-Kindergarten 

September Description October Description 

Science Think like a scientist: 

Science Journal "You 

Are a Scientist" 

Big Idea: How do 

scientists make 

observations? 

Introduce Scientific 

Method and Science 

Journal. 

BL: What's Your 

Habitat? 8 lessons 

Students explore the 

idea that different 

animals live in 

different habitats due 

to their unique 

attributes. 

Next Generation 

Science Standards 

K-2ETS1-1 KESS2-2 

November Description December Description 

Science EEI: The World 

Around Me 

Students learn that 

Earth is made up of 

land, air, and water. 

They also learn the 

characteristics of 

several ecosystems 

and relate those 

characteristics to 

their local 

environment. 

EEI: A Day in My Life Students learn that 

water, along with soil, 

air, plant, and animal 

resources, are 

fundamentally 

important for life. 

Next Generation 

Science Standards 

K-ESS3-1,2,3 K-LS1-1 K-

PS3-1,2 

K-ESS3-1,2,3 K-LS1-1 

January Description February Description 

Science CK: 11 Taking Care of 

the Earth 

By studying 

conservation, 

students will become 

familiar with the 

earth's natural 

resources and begin 

to recognizehow their 

actions affect the 

environment in which 

they live. 

BL: The Sun and Our 

Solar System 

Students will be able 

to describe how the 

sun is a source of heat 

by completing 

exploratory 

investigations. 

Next Generation 

Science Standards 

K-2_ETS1-1 K-ESS2-1 
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TK-Kindergarten 

March Description April Description 

Science BL: What? Weather? 

8 lessons 

Students will learn 

about the origins of 

weather and seasons.  

They will understand 

the need for 

forecasting weather 

to enable people to 

prepare. 

TBAISD: Pushes and 

Pulls 

Students will 

understand force and 

motion. Students will 

construct simple 

charts from motion 

data and 

observations. 

Next Generation 

Science Standards 

KESS2-1 K-PS2-1,2 

May Description June 

Science TBAISD: Pushes and 

Pulls 

Students will 

understand force and 

motion. Students will 

construct simple 

charts from motion 

data and 

observations. 

BL: Some Sun--Too 

Much Sun 4 lessons 

Students wil learn 

how sun affects 

plants, why the sun is 

important and how to 

create structures to 

reduce its effects. 

Next Generation 

Science Standards 

K-PS2-1,2 KPS3-2 
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Grade 1 

September Description October Description 

Science Think like a scientist: 

Science Journal "You 

Are a Scientist" 

Big Idea: How do 

scientists make 

observations? 

Introduce Scientific 

Method and Science 

Journal. 

BL: Engineering 

Design 10 lessons 

Students will engage 

in real world 

application 

experience as they 

create a plan to 

address a problem in 

their community. 

Next Generation 

Science Standards 

K-2ETS1-1 K-2ETS1-1,2,3 

November Description December Description 

Science TBAISD: Heredity This unit in First 

Grade science 

emphasizes 

observation and 

classification. Children 

learn that almost all 

animals go through 

distinct stages of 

birth, growth, 

adulthood, and old 

age. 

BL: Living Organisms: 

Animals: 11 lessons 

Students learn about 

the basic needs of 

living organisms. 

Next Generation 

Science Standards 

1LS1-2 1LS3-1 1LS1-1 

January Description February Description 

Science EEI: Surviving & 

Thriving 

Students discover 

that there must be a 

good fit between the 

physical features of 

plants and animals 

and the 

characteristics of the 

different 

environments in 

which they live. 

BL: Celestial Patterns: 

The Sun, Moon, Stars 

21 lessons 

Students learn about 

the solar system and 

the Earth's place 

therein.  They study 

patterns in 

movement, the Sun's 

energy, stars, 

constellations and the 

moon. 

Next Generation 

Science Standards 

1LS1-1 1ESS1-1,2 
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Grade 1 

March Description April Description 

Science BL: Celestial Patterns: 

The Sun, Moon, Stars 

21 lessons 

Students learn about 

the solar system and 

the Earth's place 

therein.  They study 

patterns in 

movement, the Sun's 

energy, stars, 

constellations and the 

moon. 

TBAISD: Waves Students will plan and 

carry out 

investigations into 

sound and light 

waves. They will 

understand the 

property of sound 

waves and the 

properties of light. 

Next Generation 

Science Standards 

1ESS1-1,2 1PS4-1,2,3,4 

May Description June 

Science TBAISD: Waves Students will plan and 

carry out 

investigations into 

sound and light 

waves. They will 

understand the 

property of sound 

waves and the 

properties of light. 

TBAISD: Waves 

Next Generation 

Science Standards 

1PS4-1,2,3,4 1PS4-1,2,3,4 
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Grade 2 

September Description October Description 

Science Think like a scientist: Big Idea: How do EEI: Flowering Plants Students examine the 

Science Journal BL: scientists make in a Changing diverse life cycle of 

Igniting Science 

Inquiry 10 lessons 

observations? 

Introduce Scientific 

Method and Science 

Journal. 

Environment plants in different 

ecosystems and 

explores the common 

features of their life 

cycles, including their 

reproductive 

processes 

Next Generation 

Science Standards 

K-2 ETS1-1,2 2LS2-1,2 

November Description December Description 

Science EPA: Water Cycle and 

Conservation: 17 

Lessons 

Students will learn 

about the water 

cycle, Earth's supply 

of water, how to 

conserve our 

resources and avoid 

pollution. 

EPA: Water Cycle and 

Conservation: 17 

Lessons 

Students will learn 

about the water 

cycle, Earth's supply 

of water, how to 

conserve our 

resources and avoid 

pollution. 

Next Generation 

Science Standards 

2LS1-1 2ESS2-3 K-

2ETS1-1,2,3 

2LS1-1 2ESS2-3 K-

2ETS1-1,2,3 

January Description February Description 

Science BL: Surface Water and Students continue the 

study of water, 

landforms and 

conservation. 

TBAISD: Properties of 

Matter 

Students explore the 

states and properties 

of matter. 

Landform 

Interactions: 18 

lessons 

Next Generation 

Science Standards 

2ESS1-1 2ESS2-1,2,3 2PS1-1,2,3,4 
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Grade 2 

March Description April Description 

Science TBAISD: Properties of 

Matter 

Students explore the 

states and properties 

of matter. 

EEI: Alike and 

Different 

Students examine the 

inherited traits of 

several animals in and 

out of their usual 

habitats and discusses 

how human activity 

changes habitats and 

can influence an 

organism’s survival. 

Next Generation 

Science Standards 

2PS1-1,2,3,4 2LS4-1 

May Description June 

Science BL: Earth's Changes: 

21 lessons 

Students explore 

Earth's landforms and 

how they were 

shaped by natural 

forces.  They will 

study earthquakes, 

volcanoes, and 

changes created by 

wind, water and 

glaciers. 

BL: Earth's Changes: 

21 lessons 

Students explore 

Earth's landforms and 

how they were 

shaped by natural 

forces.  They will 

study earthquakes, 

volcanoes, and 

changes created by 

wind, water and 

glaciers. 

Next Generation 

Science Standards 

2ESS1-1 2ESS2-1 K-2 

ETS1-1 

2ESS1-1 2ESS2-1 K-2 

ETS1-1 
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Grade 3 

September Description October Description 

Science Think like a scientist: 

Science Journal: You 

are a Scientist 

Big Idea: How do 

scientists make 

observations? 

Introduce Scientific 

Method and Science 

Journal. 

EEI: Structures for 

Survival in a Healthy 

Ecosystem

 Students explore 

different ecosystems 

in California, 

examining the 

interconnected 

relationships of 

species within these 

systems, the natural 

cycles by which they 

function, and the 

ways in which 

ecosystem health 

affects this 

functioning. 

Science (part 2) 

Next Generation 

Science Standards 

3-5ETS1-1l,2,3 3LS4-2,3,4 

November Description December Description 

Science EEI: Cycle of Life Students discover the 

common patterns 

found among the 

diverse life cycles of 

various plants and 

animals. 

EEI: Living Things in 

Changing 

Environments 

Introduces students 

to the effects that 

changes to habitats 

and ecosystems can 

have on the survival 

of particular 

organisms. Students 

discover that when a 

habitat undergoes 

change, the 

organisms are 

affected in different 

ways, which may be 

neutral, beneficial, or 

detrimental, but 

ultimately can 

influence their 

survival. 
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Grade 3 

November Description December Description 

Science (part 2) BL: Life Cycles 7 

lessons 

Expands upon the 

student's 

understanding of 

BL: Teamwork: the 

Animal Survival 

Guide: 7 lessons 

Students learn how 

animals form groups 

in order to help them 

animal life cycles and survive. 

how all living things 

have common 

characteristics. 

Next Generation 

Science Standards 

3LS1-1 3LS4-2,3,4 3LS2-1 

January Description February Description 

Science BL: Animal Guests: 4 

lessons 

Students study 

complex sets of 

innate species 

characteristics, 

individual traits, and 

responses to 

expected and 

unexpected 

environmental 

circumstances that 

help animals survice 

in their environments. 

BL: Fossil Evidence: 8 

lessons 

Students learn to 

make scientific 

observations while 

exploring fossils and 

what fossils can tell us 

about the past. 

Science (part 2) 

Next Generation 

Science Standards 

3LS3-1,2 3LS4-1 
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http://betterlesson.com/user/326834/68215/167212/jennifer-valentine/curriculum


 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

  

 

 

 

 

 

Grade 3 

March Description April Description 

Science Wonderful World of 

Weather: 14 lessons 

Students will study 

weather changes 

from day to day and 

over the seasons. 

They will measure 

temperature, wind 

direction and speed 

and precipitation.  

They will understand 

the role of the Sun in 

maintaining the 

Earth's climate. 

BL: Weather Hazards: 

Design Solutions: 5 

lessons 

Students will earn 

about weather 

hazards and design 

solutions to a 

problem in their 

community. 

Science (part 2) 

Next Generation 

Science Standards 

3ESS2-1 3ESS2-2 3ESS3-1 

May Description June 

Science TBAISD: Forces & 

Interactions 

Students will learn 

that an object will 

move in the direction 

of the largest force as 

well as an object will 

not be in motion if 

the forces are equal. 

Students will plan and 

conduct 

investigations to 

provide evidence of 

the effects of 

balanced and 

unbalanced forces on 

the motion of an 

object. 

TBAISD: Forces & 

Interactions 

Students will learn 

that an object will 

move in the direction 

of the largest force as 

well as an object will 

not be in motion if 

the forces are equal. 

Students will plan and 

conduct 

investigations to 

provide evidence of 

the effects of 

balanced and 

unbalanced forces on 

the motion of an 

object. 

Science (part 2) 

Next Generation 

Science Standards 

3PS2-1 3PS2-2,3,4 3PS2-1 3PS2-2,3,4 

https://docs.google.com/document/d/1GpodsAhSUrUcDmyd2vl8UwDQt_Io_VGGFv1Cka_H0Rg/edit?usp=sharing
https://docs.google.com/document/d/1GpodsAhSUrUcDmyd2vl8UwDQt_Io_VGGFv1Cka_H0Rg/edit?usp=sharing
https://docs.google.com/document/d/1GpodsAhSUrUcDmyd2vl8UwDQt_Io_VGGFv1Cka_H0Rg/edit?usp=sharing
https://docs.google.com/document/d/1GpodsAhSUrUcDmyd2vl8UwDQt_Io_VGGFv1Cka_H0Rg/edit?usp=sharing
https://docs.google.com/document/d/1GpodsAhSUrUcDmyd2vl8UwDQt_Io_VGGFv1Cka_H0Rg/edit?usp=sharing
https://docs.google.com/document/d/1GpodsAhSUrUcDmyd2vl8UwDQt_Io_VGGFv1Cka_H0Rg/edit?usp=sharing
https://docs.google.com/document/d/1GpodsAhSUrUcDmyd2vl8UwDQt_Io_VGGFv1Cka_H0Rg/edit?usp=sharing
https://docs.google.com/document/d/1GpodsAhSUrUcDmyd2vl8UwDQt_Io_VGGFv1Cka_H0Rg/edit?usp=sharing
https://docs.google.com/document/d/1GpodsAhSUrUcDmyd2vl8UwDQt_Io_VGGFv1Cka_H0Rg/edit?usp=sharing
https://docs.google.com/document/d/1GpodsAhSUrUcDmyd2vl8UwDQt_Io_VGGFv1Cka_H0Rg/edit?usp=sharing
https://docs.google.com/document/d/1GpodsAhSUrUcDmyd2vl8UwDQt_Io_VGGFv1Cka_H0Rg/edit?usp=sharing
https://docs.google.com/document/d/1GpodsAhSUrUcDmyd2vl8UwDQt_Io_VGGFv1Cka_H0Rg/edit?usp=sharing
https://docs.google.com/document/d/1GpodsAhSUrUcDmyd2vl8UwDQt_Io_VGGFv1Cka_H0Rg/edit?usp=sharing
https://docs.google.com/document/d/1GpodsAhSUrUcDmyd2vl8UwDQt_Io_VGGFv1Cka_H0Rg/edit?usp=sharing
https://docs.google.com/document/d/1GpodsAhSUrUcDmyd2vl8UwDQt_Io_VGGFv1Cka_H0Rg/edit?usp=sharing
https://docs.google.com/document/d/1GpodsAhSUrUcDmyd2vl8UwDQt_Io_VGGFv1Cka_H0Rg/edit?usp=sharing
http://betterlesson.com/user/326834/68215/160647/jennifer-valentine/curriculum
http://betterlesson.com/user/326834/68215/160647/jennifer-valentine/curriculum
http://betterlesson.com/user/326834/68215/160647/jennifer-valentine/curriculum
http://betterlesson.com/user/326834/68215/160647/jennifer-valentine/curriculum
http://betterlesson.com/user/326834/68215/160647/jennifer-valentine/curriculum
http://betterlesson.com/user/326834/68215/160647/jennifer-valentine/curriculum
http://betterlesson.com/user/326834/68215/160647/jennifer-valentine/curriculum
http://betterlesson.com/user/326834/68215/160647/jennifer-valentine/curriculum
http://betterlesson.com/user/326834/68215/160647/jennifer-valentine/curriculum
http://betterlesson.com/user/326834/68215/160647/jennifer-valentine/curriculum
http://betterlesson.com/user/326834/68215/160647/jennifer-valentine/curriculum
http://betterlesson.com/user/326834/68215/160647/jennifer-valentine/curriculum
http://betterlesson.com/user/326834/68215/160647/jennifer-valentine/curriculum
http://betterlesson.com/user/326834/68215/160647/jennifer-valentine/curriculum
http://betterlesson.com/user/326834/68215/160647/jennifer-valentine/curriculum
http://betterlesson.com/user/326834/68215/160647/jennifer-valentine/curriculum
http://betterlesson.com/user/326834/68215/160647/jennifer-valentine/curriculum
http://betterlesson.com/user/326834/68215/160647/jennifer-valentine/curriculum
http://betterlesson.com/user/326834/68215/160647/jennifer-valentine/curriculum
http://betterlesson.com/user/326834/68215/160647/jennifer-valentine/curriculum
http://betterlesson.com/user/326834/68215/160647/jennifer-valentine/curriculum
http://betterlesson.com/user/326834/68215/160647/jennifer-valentine/curriculum
http://betterlesson.com/user/326834/68215/160647/jennifer-valentine/curriculum
http://betterlesson.com/user/326834/68215/160647/jennifer-valentine/curriculum
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRcHpRTkdyU0RHOG8
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRcHpRTkdyU0RHOG8
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRcHpRTkdyU0RHOG8
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRcHpRTkdyU0RHOG8
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRcHpRTkdyU0RHOG8
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRcHpRTkdyU0RHOG8
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRcHpRTkdyU0RHOG8
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRcHpRTkdyU0RHOG8
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRcHpRTkdyU0RHOG8
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRcHpRTkdyU0RHOG8
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRcHpRTkdyU0RHOG8
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRcHpRTkdyU0RHOG8
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRcHpRTkdyU0RHOG8
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRcHpRTkdyU0RHOG8
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRcHpRTkdyU0RHOG8
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRcHpRTkdyU0RHOG8
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRcHpRTkdyU0RHOG8
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRcHpRTkdyU0RHOG8
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRcHpRTkdyU0RHOG8
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRcHpRTkdyU0RHOG8
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRcHpRTkdyU0RHOG8
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRcHpRTkdyU0RHOG8
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRcHpRTkdyU0RHOG8
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRcHpRTkdyU0RHOG8
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRcHpRTkdyU0RHOG8
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRcHpRTkdyU0RHOG8
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRcHpRTkdyU0RHOG8
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRcHpRTkdyU0RHOG8
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRcHpRTkdyU0RHOG8
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRcHpRTkdyU0RHOG8
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRcHpRTkdyU0RHOG8
https://drive.google.com/drive/u/0/folders/0B7wmWeZda9qRcHpRTkdyU0RHOG8


 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

  

   

Grade 4 

September Description October Description 

Science Think like a scientist: 

Science Journal Use 

MME: The Life of 

Environments:17 

Big Idea: How do 

scientists make 

observations? 

Introduce Scientific 

Think like a scientist: 

Science Journal Use 

MME: The Life of 

Environments:17 

Students learn that 

internal and external 

structures function to 

support survival, 

lessons Method and Science lessons growth, behavior and 

Journal. reproduction. 

Next Generation 

Science Standards 

4LS1-1,2 4PS4-2,3 4LS1-1,2 4PS4-2,3 

November Description December Description 

Science BL: Fossils 10 lessons Students learn to BL: Natural Resources Students build 

understanding of 

energy, classify 

energy sources and 

create a design that 

turns movement into 

electricity. 

make scientific 

observations while 

exploring fossils and 

what fossils can tell us 

about the past. 

7 lessons 

Next Generation 

Science Standards 

4ESS1-1 4ESS3-1 

January Description February Description 

Science BL: Water & 

Weathering 17 

lessons 

Students study water, 

its properties, its 

effect on landforms 

and water 

conservation. 

BL: Water & 

Weathering 17 

lessons 

Students study water, 

its properties, its 

effect on landforms 

and water 

conservation. 

Next Generation 

Science Standards 

3-5ETS1-1,2,3 4PS3-4 

4ESS2-1,2 4ESS3-2 

3-5ETS1-1,2,3 4PS3-4 

4ESS2-1,2 4ESS3-2 

https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
https://drive.google.com/folderview?id=0B7wmWeZda9qRMlJMVFFDZW1oM2M&usp=sharing
http://betterlesson.com/user/327311/68227/166612/mary-ellen-kanthack/curriculum
http://betterlesson.com/user/327311/68227/166612/mary-ellen-kanthack/curriculum
http://betterlesson.com/user/327311/68227/166612/mary-ellen-kanthack/curriculum
http://betterlesson.com/user/327311/68227/166612/mary-ellen-kanthack/curriculum
http://betterlesson.com/user/327311/68227/166612/mary-ellen-kanthack/curriculum
http://betterlesson.com/user/327311/68227/166612/mary-ellen-kanthack/curriculum
http://betterlesson.com/user/327311/68227/166612/mary-ellen-kanthack/curriculum
http://betterlesson.com/user/327311/68227/166612/mary-ellen-kanthack/curriculum
http://betterlesson.com/user/473064/68890/170549/justin-price/curriculum
http://betterlesson.com/user/473064/68890/170549/justin-price/curriculum
http://betterlesson.com/user/473064/68890/170549/justin-price/curriculum
http://betterlesson.com/user/473064/68890/170549/justin-price/curriculum
http://betterlesson.com/user/473064/68890/170549/justin-price/curriculum
http://betterlesson.com/user/473064/68890/170549/justin-price/curriculum
http://betterlesson.com/user/473064/68890/170549/justin-price/curriculum
http://betterlesson.com/user/473064/68890/170549/justin-price/curriculum
http://betterlesson.com/user/473064/68890/170549/justin-price/curriculum
http://betterlesson.com/user/473064/68890/170549/justin-price/curriculum
http://betterlesson.com/user/473064/68890/170549/justin-price/curriculum
http://betterlesson.com/user/473064/68890/170549/justin-price/curriculum
http://betterlesson.com/user/473064/68890/170549/justin-price/curriculum
http://betterlesson.com/user/473064/68890/170549/justin-price/curriculum
http://betterlesson.com/user/473064/68890/170549/justin-price/curriculum
http://betterlesson.com/user/473064/68890/170549/justin-price/curriculum
http://betterlesson.com/user/327163/68225/165588/ellen-herman/curriculum
http://betterlesson.com/user/327163/68225/165588/ellen-herman/curriculum
http://betterlesson.com/user/327163/68225/165588/ellen-herman/curriculum
http://betterlesson.com/user/327163/68225/165588/ellen-herman/curriculum
http://betterlesson.com/user/327163/68225/165588/ellen-herman/curriculum
http://betterlesson.com/user/327163/68225/165588/ellen-herman/curriculum
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Grade 4 

March Description April Description 

Science EEI: Reflections of 

Where We Live: 6 

lessons 

Students become 

familiar with natural 

features, 

characteristics, and 

resources of their 

local region. They 

analyze climate and 

its affects and how 

living organisms use 

internal and external 

structures for 

survival. 

TBAISD: Energy & 

Waves: 25 lessons 

Students will plan and 

carry out 

investigations into 

conservation and 

transfer of energy, 

energy in chemical 

processes and in 

everyday life. 

Next Generation 

Science Standards 

4LS1-1 4ESS2-2 4ESS3-

1,2 

4PS3-1,2,3,4 4PS4-1 

May Description June 

Science TBAISD: Energy & 

Waves: 25 lessons 

Students will plan and 

carry out 

investigations into 

conservation and 

transfer of energy, 

energy in chemical 

processes and in 

everyday life. 

BL: Electricity Students will design 

and build systems 

using understanding 

of basic electricity, 

current, series and 

parallel circuits, and 

transformers. 

Next Generation 

Science Standards 

4PS3-1,2,3,4 4PS4-1 4PS3-2,3,4 
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Grade 5 

September Description October Description 

Science Think like a scientist: 

Science Journal ::BL: 

Gravity Unit: 19 

lessons 

Big Idea: How do 

scientists make 

observations? 

Introduce Scientific 

Method and Science 

Journal with the study 

of weight, mass and 

gravity. 

Think like a scientist: 

Science Journal 

::BL:Gravity Unit: 19 

lessons 

Big Idea: How do 

scientists make 

observations? 

Introduce Scientific 

Method and Science 

Journal with the study 

of weight, mass and 

gravity. 

Next Generation 

Science Standards 

5PS2-1 5PS2-1 

November Description December Description 

Science EEI: Life and Death of 

Decomposers: 6 

lessons 

Students learn that 

decomposers are 

actually part of a 

larger system that 

works to cycle 

chemicals such as 

carbon, nitrogen, 

water, and oxygen 

through complete 

food webs 

Science Matters: 5th 

Grade Physical 

Science Part I--18 

lessons 

Students will study 

atoms, molecules, 

elements and their 

chemical properties, 

differences in 

chemical and physical 

properties, mistures 

and compounds. 

Next Generation 

Science Standards 

5ESS3-1 5LS2-1 3-

5ETS1-1 

5PS1-1,2,3,4 3-5ETS1-

1,2,3 

January Description February Description 

Science Science Matters: 5th 

Grade Physical 

Science Part II--21 

lessons 

Students will continue 

their study of matter, 

exploring changes in 

states of matter.  

They will design and 

implement 

investigations and 

experiments. 

EEI: Earth's Water; 4 

lessons 

Students gather and 

analyze information 

about the ways 

human communities 

use and manage their 

water supplies. 

Next Generation 

Science Standards 

5PS1-1,2,3,4 3-5ETS1-

1,2,3 

5ESS2-1,2 5ESS3-1 3-

5ETS1-1 
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Grade 5 

March Description April Description 

Science EEI: Our Water: 

Sources and Uses: 5 

lessons 

Students continue 

their exploration of 

the water cycle, the 

distribution of fresh 

water, and methods 

of water treatment 

and conservation. 

BL:Ecosystems Unit: 

28 lessons 

Students explore and 

create models of 

ecosystems. They 

explore abiotic and 

biotic factors, 

producers, consumers 

and decomposers and 

their interaction 

within ecosystems. 

Next Generation 

Science Standards 

5ESS2-2 5PS3-1 5LS1-1 

May Description June 

Science BL:Ecosystems Unit: 

28 lessons 

Students continue to 

explore ecosystems 

and learn about 

classification of 

plants, the function of 

various plant 

structures and 

photosynthesis. 

BL:Ecosystems Unit: 

28 lessons 

Students learn about 

the animal kingdom, 

how animals obtain 

energy, and the 

movement of matter 

in ecosystems. 

Next Generation 

Science Standards 

5PS3-1 5LS1-1 5PS3-1 5LS1-1 
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WHEN TO CONTACT A SELPA REPRESENTATIVE 

In California, every local education agency (LEA) is required to belong to a Special Education Local Plan 
Area (SELPA). The SELPA is a consortia of LEAs responsible for the development of special education 
policies and procedures, distribution of federal and state special education funds, and providing a range 
of professional development pertaining to special education. 

Individuals at an LEA/district should contact a SELPA representative about a student-related issue when: 

 Conducting a manifestation determination. 
 Considering a non-public school (NPS), day treatment or residential facility.  
 The team is unable to come to resolution on any component of the IEP. 
 Requested by any IEP team member (parent or school). 
 The LEA/district or parent would like a facilitated IEP meeting. 
 There has been a request for records from the parents or an attorney. 
 There is an attorney or advocate involved with the case. 
 The parent requests to record the meeting. 
 The parent has filed a request for due process hearing or mediation only. 
 The parent has filed a California Department of Education (CDE) or Office of Civil Rights (OCR) 

complaint. 
 The parent is having difficulty understanding legal elements/ processes around special education 

and outside guidance would be helpful. 
 An IEE request has been made. 
 Any time more information is needed to provide additional consultation on policy and procedures 

of special education. 

PRE-REFERRAL PROCESS 

Parents will be contacted whenever there is a concern about their child’s academic or behavioral 
performance. Concerns may be addressed in a Student Study Team (SST) Meeting. This meeting may be 
initiated by school staff or parents/guardians/student. During the SST meeting, the Student Study Team 
can document concerns and which strategies are being implemented or will be implemented to attempt 
to address the student’s concerns related to their learning/ !reas that are important to discuss and 
document during the SST meeting are: 

 Developmental/medical history 
 Attendance/school enrollment history 
 Review of vision, hearing, speech and language screenings 
 Behavior 
 Academics: Performance and results of interventions 

Although a referral for special education assessment may be initiated by a Student Study Team (SST), 
parent, teacher, student or other person with knowledge of the student, current law requires that all 



  
 

 
   
  

      
  

  
  
  

 
      

      
  

 
         

  
 

           
              

    
 
 

   
 

             
        

 
 

    
  

 
         

          
 

        
  

    
   
    
  
   
           

 
         

 
 

options in the general program be implemented before referral to special education.  These options may 
include, but are not limited to, the following: 

 Accommodations within the general education program 
 Research-based instructional strategies and interventions, including universal screening, “tiered” 

interventions, progress monitoring and problem solving teams within the general education 
program (Response to Intervention (RTI) or Multi-Tiered Systems of Support (MTSS) model) 

 Consultation with appropriate staff 
 Referral to alternative programs within the LEA/district 
 Referral to professional and/or agencies outside of the LEA/district (at cost to the LEA/district) 

All options are to be explored and documented by the general education staff prior to a referral for special 
education. The procedure to be followed when a student is first seen as having difficulty will be the 
responsibility of the general education staff. 

When all of the resources of general education have been exhausted, the student may be referred for 
special education consideration. 

In the event that a parent makes a written request for a special education evaluation, the LEA/district 
must respond within 15 days. Should the LEA/district determine testing is merited, they would respond 
by sending an assessment plan and a Prior Written Notice (PWN) and Procedural Safeguards. 

CHILD FIND BASICS 

Each state is required by IDEA to identify, locate, and evaluate all children with disabilities in the state 
who need special education and related services. To do so, states require each LEA/district to conduct 
what are known as Child Find activities. Such activities may include: 

 The use of a “�hild Find Notice Letter” (located in the SEIS Document Library under IEP forms)/ 
 Include targeted questions regarding areas of need and/or previous Special Education services in 

enrollment packets. 
 Carefully screen the files and enrollment documentation of all children transferring into the 

LEA/district to identify children who may have been receiving special services in their prior 
LEA/district. 

 Provide information to parents that explains the LE!’s/district’s special services and who to 
contact if they suspect their child may have a disability. 

 Utilize a clear parent and teacher referral system (i.e. Student Study Team process). 
 Provide annual in-service activities to assist teachers in making appropriate referrals. 
 Screen all children entering kindergarten to identify children with suspected disabilities. 
 Review files of all students with a health plan to screen for suspected disabilities. 
 Publish a child find notice in the LEA/district newsletter or website. 
 Send Child Find notices to community agencies in conjunction with preschool screening activities. 

Additionally, a LEA/district may be violating its Child Find duty by repeatedly referring a student for 
interventions rather than evaluating the student’s need for special education and related services/ 



 
 

   
 

 
 

    
  

  
  
  
  

 
            

  
 

        
     

           
 

 
        

           
             

          
 

 
     

  
 

           
  

  
    

        
     

 
      

       
         

          
 

 
      

    
 
 

REFERRAL PROCESS 

Referrals may be submitted by the following persons: 

 Student Study Team/Student Intervention Team comprised of teachers, education 
specialists, administration etc. 

 Parents 
 School Staff 
 Student may self-refer 
 Community Agency 

!ll referrals should be submitted to the pupil’s LE!/district of attendance/ If the student is not of school 
age, the child shall be referred to the district of residence. 

The specific procedures for handling referrals are to be determined in each LEA/district; however, written 
documentation must be included in the referral that appropriate alternatives, accommodations and 
interventions have been implemented. Written documentation should include, but is not limited to, the 
“Referral Form” located in the SEIS Document Library/ 

All referrals for special education and related services shall initiate the assessment process and shall be 
documented. Either a parent or a public agency may initiate a request for an initial evaluation to 
determine if a student is a student with a disability 34 CFR 300.301(b). When a verbal referral is made, a 
staff member of the LEA/district or Special Educational Local Plan Area (SELPA) may assist the individual 
in making a written request for assessment for special education. 

Upon receipt of the written referral, the administrator/designee or Education Specialist must initiate one 
of the following actions: 

1.	 If referral information is incomplete or is not clear, contact the referral source and request 
additional information in order to process the referral in a timely manner. 

2.	 If referral is complete, take one of the following actions: 
A.	 LEA/district personnel will notify the parent that a referral was made, input student into SEIS, 
develop an “!ssessment Plan” (located in the SEIS Document Library), and deliver the 
completed plan, a copy of parental safeguards and a Prior Written Notice (PWN) to the 
parents within 15 calendar days from receipt of the referral. 

B.	 If the referral is received and it is determined to be an inappropriate request, a meeting 
should be scheduled with parents and/or referring party to address their educational 
concerns and review the purpose and scope of special education. The LEA/district must also 
respond in writing within 15 days with a PWN explaining why the request for assessment is 
not being accepted and processed. 

A referral for special education must follow legal timelines. For additional information on timelines, see 
the section of this procedural guide entitled “General Timelines”/ 



 
  

 
        

     
      

    

        

 

       
    

           
        

 

         
    

 
  
  
  
   
  
  

 
 

 
  
       

    
 

    
  

 
             

 
  
  

 
 
 
 
 
 

PROCEDURAL SAFEGUARDS 

Parents of children with disabilities from ages three through twenty-one have specific education rights 
under the Individuals with Disabilities Act (IDEA). These rights are called Procedural Safeguards. 
Individuals serving as surrogate parents and adult students aged eighteen and over who receive special 
education services are also entitled to these Procedural Safeguards. 

The El Dorado �ounty SELP! maintains a copy of the “Notice of Procedural Safeguards and Parents’ Rights” 
in the SEIS Document Library. 

! copy of the “Notice of Procedural Safeguards and Parents’ Rights” must be offered to the parent a 
minimum of one time yearly.  Best practice suggests giving it to the parent to review at the start of every 
IEP meeting. The LEA/district should ensure the parent(s) understand the notice by inquiring as to 
whether parent(s) have any questions or would like further clarification and document the receipt on the 
signature page of the IEP. 

LEA/district must provide the parents of a child with a disability with notice of the procedural safeguards 
at least once every year. A copy must also be provided to parents: 

 Upon initial referral or parental request for evaluation. 
 When sending out an Assessment Plan and/or Prior Written Notice. 
 Upon receipt of the first state complaint in the school year. 
 Upon receipt of the first due process complaint in the school year. 
 In accordance with disciplinary procedures. 
 Upon parental request. 

Under IDEA, the procedural safeguards notice must be: 

 Written in a language understandable to the general public; and 
 Provided in the native language of the parent or in another mode of communication that is used 

by the parent, unless it is clearly not feasible to do so. [§300.503(c)] 

If the native language or other mode of communication used by the parent is not a written language, then 
the school must take steps to ensure: 

 That the notice is translated orally or by other means to the parent in his or her native language 
or other mode of communication; 

 That the parent understands the content of the notice; and 
 That there is written evidence that these requirements have been met. [§300.503(c)] 



    
 

   
 

           
           

         
 

 
         

       
             

 
 

 
   

 
          

      
 

 
   

 
    
  
  
  

 
    

 
  
  
  
   

 
  

 
  
  
  
    
         

   
 

      
        

PRIOR WRITTEN NOTICE 

What is prior written notice (PWN)? 

Prior written notice is a legal requirement per IDEA, and is a protection afforded to parent(s)/ guardian(s) 
per their Procedural Safeguards. IDEA includes prior written notice as a measure to ensure that parents 
have adequate notification and understanding of special education decisions made about their child, 
including elements of a Free Appropriate Public Education (FAPE). 

A prior written notice should provide comprehensive documentation of any and all actions proposed 
and/or refused by an LEA/district. The information included should be sufficient to ensure that parents 
understand the rationale by which decisions were made, and all things that were considered. Providing 
prior written notice affords parents an additional opportunity to consider and/or object to decisions that 
were made prior to implementation by an LEA/district. 

Under what circumstances is prior written notice required? 

Prior written notice is a document that is required following the proposal and/or refusal related to the 
initiation or change in the identification, evaluation, educational placement, or offer of FAPE (34 CFR 
500.503). 

An IEP team may make decisions regarding the identification of a student including, but not limited to: 

 Determination of initial identification (eligibility) for special education 
 Refusal to identify a student as eligible 
 Changing the identification of a student (eligibility category) 
 Termination if identification (student no longer found eligible) 

An IEP team may make decisions regarding the evaluation of a student including, but not limited to: 

 Requesting consent for initial evaluation 
 Requesting consent for reevaluation 
 Refusal to conduct an evaluation requested by a parent 
 Proposal or refusal to provide a requested independent educational evaluation (IEE) 

An IEP team may make decisions regarding the placement of a student including, but not limited to: 

 Offering initial placement 
 Proposing a change in educational placement 
 Refusal to change placement as requested by a parent 
 Termination of special education placement due to student being found no longer eligible 
 Proposal or refusal to offer placement to parent who has unilaterally placed a student with an IEP 

in a residential facility or nonpublic school 

Graduation with a regular high school diploma is also considered a change of placement, though not 
through IEP team decision, thus requiring the provision of prior written notice. Additionally, any 



      
 

 
         

 
           

 
   
    
  
  

 
            

 
 

       
       

         
        

     
            
         

               
      

 
 

  
 

 
 

    
   
    

  
     

         
    

    
          

  
  

 
         

    
               

            

disciplinary removal of more than 10 consecutive days, or a series of removals accumulating more than 
10 days is considered a change of placement, triggering the prior written notice requirement. 

An IEP team may make decisions regarding the provision of Free Appropriate Public Education (FAPE) to 
a student including, but not limited to: 

 Changes in IEP services, including addition, deletion, change in minutes, frequency location, or 
refusal to change a service 

 Changes in accommodations/modifications or refusal to change per parent request 
 Change(s) in annual goals or refusal to change goals per parent request 
 Changes in how a student will participate in statewide and districtwide assessments 
 Refusal to provide a specific instructional methodology requested by a parent 

Any changes made to FAPE in an IEP through the amendment process also generate the requirement to 
provide prior written notice. 

Parents may submit a letter revoking consent for special education services when they no longer wish for 
their child to receive special education services or be considered a child with a disability. An LEA/district 
must terminate provision of special education services upon receipt of a revocation of consent, thus 
generating the requirement to provide prior written notice. When an LEA/district receives revocation of 
consent from a parent, they may offer a meeting to discuss the request, but the parent may not be 
required to attend any additional meetings, and are not required to provide an explanation for their 
request. The U.S. Department of Education requires that an LE!/ district “promptly” respond to a parent 
written revocation letter with a PWN (34 CFR 300.503).The PWN must be provided prior to ending any 
services, and allows parents the opportunity to consider the change(s) that will result from revoking 
consent. 

What are the required elements of prior written notice? 

In order to be considered compliant, a prior written notice must include 7 required elements, including: 

1.	 A description of the action proposed or refused by the LEA/district; 
2.	 An explanation of why the LEA/district proposes or refuses to take the action; 
3.	 A description of each evaluation procedure, assessment, record, or report the agency used as a 

basis for the proposed or refused action; 
4.	 A statement that the parents of a child with a disability have protection under the procedural 

safeguards of this part and, if this notice is not an initial referral for evaluation, the means by 
which a copy of a description of the procedural safeguards can be obtained; 

5.	 Sources for parents to contact to obtain assistance in understanding the provisions of this part; 
6.	 A description of other options considered by the IEP Team and the reason why those options were 

rejected; and 
7.	 ! description of the factors that are relevant to the LE!’s/district’s proposal or refusal/ 

In addition to including these elements, PWN must be provided in language that is understandable to 
parents and the general public, and should be provided in the native language of the parent unless it is 
not feasible to do so. In order to ensure that the PWN is understandable, it is recommended that it be 
written without the use of acronyms or abbreviations. It should serve as a stand-alone document that can 

http://idea.ed.gov/explore/view/p/%2Croot%2Cstatute%2CI%2CB%2C615%2Cc%2C1%2CB%2C
http://idea.ed.gov/explore/view/p/%2Croot%2Cstatute%2CI%2CB%2C615%2Cc%2C1%2CB%2C
http://idea.ed.gov/explore/view/p/%2Croot%2Cstatute%2CI%2CB%2C615%2Cc%2C1%2CB%2C
http://idea.ed.gov/explore/view/p/%2Croot%2Cstatute%2CI%2CB%2C615%2Cc%2C1%2CB%2C
http://idea.ed.gov/explore/view/p/%2Croot%2Cstatute%2CI%2CB%2C615%2Cc%2C1%2CB%2C
http://idea.ed.gov/explore/view/p/%2Croot%2Cstatute%2CI%2CB%2C615%2Cc%2C1%2CB%2C
http://idea.ed.gov/explore/view/p/%2Croot%2Cstatute%2CI%2CB%2C615%2Cc%2C1%2CB%2C
http://idea.ed.gov/explore/view/p/%2Croot%2Cstatute%2CI%2CB%2C615%2Cc%2C1%2CB%2C


         
   

 
    

 
     

       
      

       
        

        
  

 
   

 
     

      
      

         
          

       
        

        
           
  

 
   

 
        

   
      

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

be understood by a person who does not have other reports and/or IEP documents to which they may 
refer/ Phrases such as “N/!” and “see above” should be avoided. 

How soon after educational decisions should prior written notice be sent? 

Though there aren’t any specific timelines around when to provide prior written notice, it must be 
provided “within a reasonable timeline prior to action (34 �FR 300/503(a))/” This means PWN must be 
given to parents in a reasonable time before the LEA/district implements that action, but after the 
LE!’s/district’s decision on the proposal or refusal has been made/ It is recommended that the LEA/district 
use common sense when considering the timeline for providing a PWN. It should be provided after the 
meeting but soon enough so that a parent has time to review and voice a response prior to the change in 
the IEP takes place. 

How should prior written notice be formatted? 

Neither federal nor state special education regulations specify the format in which prior written notice 
must be provided. Permissible formats include formal letter on letterhead, use of fill in the blank forms 
(located in the SEIS document library), and use of the IEP document. It is recommended that an 
LEA/district exercise caution when considering the use of an IEP document to provide prior written notice. 
Though “there is nothing in the IDE! that would prohibit a public agency from using the IEP as part of the 
prior written notice so long as the document(s) the parent receives meet all the requirements,” it is not 
generally the case that an IEP document contains the 7 elements that are required for PWN to be 
considered compliant. If the LEA/district is not confident that all the required elements for PWN exist in 
the IEP document, it is strongly recommended that a separate prior written notice be provided along with 
a copy of the IEP. 

How should the LEA/ district document that prior written notice has been provided? 

IDEA does not require that a parent acknowledge receipt of prior written notice. Since the LEA/district will 
not be in receipt of copies of prior written notices with parent signatures or other confirmations of receipt, 
it is recommended that the LEA/district develops a system and record-keeping mechanism to document 
that the prior written notices have been provided. 



  

 
 

 
    

 
    

 

  
 

 

  

 

 

 

 

 
 

 
 

 

 
 
 

 

 

 

 

 
 

 
  

 

 
 

 

 
   

 
    

 
 

 
  

 
 

 

 
 

 

 
 

  
 

   
  

 

 
 

  
 
 

 

 

 
 

 
 

 
 

 
 

 
 

GENERAL TIMELINES
 

SPECIAL EDUCATION TIMELINES 

Initial Assessment and IEP Development 

Service Timeline Exceptions/Considerations Regulation 
Proposal of 
Assessment Plan 
(AP) of Initial 
Assessment 
*Attach Procedural 
Safeguards and 
Prior Written Notice 
(PWN) 

15 calendar days 
from date of 
referral 

*Exception of school breaks in 
excess of 5 school days 
*If a referral is received 10 days or 
fewer before the end of the school 
year, then the AP must be sent to 
parent within the first 10 days of 
the following school year 

EC 56043(a) 
EC 56321(a) 

IEP team meeting to 
review initial 
assessments 

60 calendar days 
from the receipt of 
parent consent on 
the Assessment 
Plan, to determine 
eligibility and areas 
of need 

*Student enrolls in another 
LEA/district 

*Student is not made available 

EC 56043(c) 
EC 56302.1 

IEP Meetings 

Service Timeline Exceptions/Considerations Regulation 

Annual IEP review Not to exceed 12 
months (365 days) 
from the date of 
the last IEP 

N/A EC 56043 (d), (j) 
EC 56343 (d) 
EC 56380 

IEP team meeting to 
review 
reassessments 
including triennials 

60 calendar days 
after the receipt of 
parent consent on 
the Assessment 
Plan 

*Exception for school breaks in 
excess of 5 school days 
*If the referral is received 30 days 
or fewer before end of school year, 
the IEP is due within the first 30 
calendar days of the next school 
year 

EC 56043 (f) (l) 
EC 56343 (a) 
EC 56344 (a) 

Parent requests an 
IEP meeting for a 
child with an 
existing IEP 

30 calendar days 
after written 
request is received 

*Exception for school breaks in 
excess of 5 school days 
*If a verbal request is made by the 
parent, the LEA/District must assist 
the parent in making the request in 
writing 

EC 56043 (I) 
EC 56343.5 



 
  

 
    

 

 
 

  
 

 
 

 

 
 

 
 

 
 

 
 

  
 

 

 
 

 
 

 
 
 

  
 

 
 

 

  
 

 
 

   

 

  
  

 
 

 
 

 

  

 
 

 

 

 

 
 

 
    

 
 

 
 

 
 

 

    
  

 
   

 
 

 
  

 

 
 

IEP Meetings continued 

Service Timeline Exception/Considerations Regulation 
IEP to review 
student’s lack of 
progress toward IEP 
goals 

No specific timeline Recommendation: Convene the IEP 
team within 30 days of determining 
that a student is demonstrating a 
lack of progress 

EC 56343 (b) 

Notify parents of 
the IEP team 
meeting and send 
the IEP Notice of 
Meeting 

Early enough to 
ensure an 
opportunity to 
attend the meeting 

Recommendation: At least 10 
school days prior to the meeting 
date 

EC 56043 (e) 
EC 56341.5 (b) 

Notice of Procedural 
Safeguards 

*Inform parent(s) 
of procedural 
safeguards at each 
IEP meeting 
*Give a copy of 
procedural 
safeguards at least 
once each school 
year 

N/A EC 56500.1 
34 CFR 300.504 

Implement the 
signed IEP 

As soon as possible 
after receiving the 
signed IEP from the 
parent 

Keep in mind that compensatory 
education could be owed if IEP is 
not implemented in a timely 
manner 

EC 56043 (i) 
EC 56344 (b) 

Progress reports on 
IEP goals provided 
to the parent(s) 

As indicated on the 
IEP 

Recommendation: At least as often 
as general education progress 
reports 

EC 56345 (a) (3) 

Re-evaluations 

Service Timeline Exceptions/Considerations Regulation 

Triennial eligibility 
review 

Every 3 years 
based on the date 
of the last triennial 
review 

*May occur more often if needed, 
but no more than once per year, 
unless the IEP team agrees 
*Parent and LEA may agree in 
writing that triennial assessments 
are not necessary and may also 
agree to limit the scope of the 
review 
*Recommendation: Begin the 
triennial assessment process at 
least 90 days prior to the triennial 
review date 

EC 56043 (k) 
EC 56381 



 
  

 
    

 

 
 

 

 
 

  
 

 
 

 
 

 
 

 
    

 
 

 
 

 

  
 

 
 

 

 
 

  
 

 

 
 

 
 

 
 

  

 

 
 

 
 

 

 

  

 
 

 
    

 
 

 
 

 
 

 

 
 

 

 
 

Re-evaluations continued 

Service Timeline Exceptions/Considerations Regulation 

Proposal for re
assessment 

15 calendar days 
from the date of 
referral 

*Exception for school breaks in 
excess of 5 school days 
*If a referral is received 10 days or 
fewer before the end of the school 
year, then the AP would be due 
within the first 10 days of the 
following school year 

EC 56043 (a) 
EC 56321 (a) 

Individual Transition Plans (ITP) 

Service Timeline Exceptions/Considerations Regulation 

Individual Transition 
Plan (ITP) 

Must be in the IEP 
when the student 
turns 16 

ITP’s must be reviewed annually EC 56043 (g) (l) 
(h) 
EC 56341.5 (e) 
EC 56345 (a) (8) 

Student informed of 
transfer of rights at 
age 18 

Must be 
documented in the 
IEP when the 
student turns 17 
that the transfer of 
rights has been 
discussed 

Recommendation: Provide 
additional notice upon the student 
turning age 18 

EC 56041.5 
EC 56043 (g) (3) 
EC 56345 (g) 

Notice to parent(s) 
of student’s 
graduation from 
high school with a 
diploma 

Prior Written 
Notice must be 
provided 

N/A EC 56500.5 

Independent Educational Evaluation (IEE) 

Service Timeline Exceptions/Considerations Regulation 

Respond to a 
request for an IEE 

No specific 
statutory timeline, 
but should respond 
without 
unnecessary delay 

Recommendation: respond within 
10-15 calendar days after the 
request is received 

34 CFR  300.502 
(b) 



 
 

 
    

 
 

 

 

 
 
 

 

  

    
 

 
 

 

 
 

 

 

   
  

 
  

 
    

 
 

 

 
 

 
  

  

  
 

 

 
 

 

 

  

 
 
  

Discipline 

Service Timeline Exceptions/Considerations Regulation 

Provide parent(s) 
with notice of 
change of 
placement if 
student has been 
removed from 
current placement 
as well as a copy of 
procedural 
safeguards 

Decision is made to 
remove student for 
disciplinary 
purposes for less 
than 10 school 
days 

Refer to 34 CFR section 300.530 34 CFR 300.530 
(h) 

Conduct a 
manifestation 
review 

Within 10 
schooldays after 
the decision is 
made to remove 
the student for 
disciplinary 
purposes that 
result in the 
removal of the 
student for 10 days 
within the same 
school year 

Refer to 34 CFR section 300.530 34 CFR section 
300.530 (e) 

Student Records/Records Request 

Service Timeline Exceptions/Considerations Regulation 

Provide parent(s) 
with copies of 
student records 

After an oral or 
written request 
from parent(s); the 
records should be 
provided within 5 
business days 

N/A EC 56043 (n) 
EC 56504 

Provide new 
LEA/District with 
special education 
records 

5 business days 
after request for 
records from new 
LEA/District is 
received 

N/A EC 56043 (o) 



 
   

 
        

       
       

   
 

 
     

       
 

 
 

 
  
  
  
           

 
 

 
 

  
  

 
 

 
      

 
 

  
               

  
 

  
            

     
    

  
 

 
 

           
         

              
      

ASSESSMENT PLANS 

An Assessment Plan (AP) is a document that outlines the assessment tools and methods used to determine 
eligibility for special education services as well as present levels of performance, the types of 
measurements used to collect this information, and the individual(s) responsible for the collection/review 
of data.  Assessments will be comprised of data from multiple sources and will require a multidisciplinary 
team of specialists to gather and interpret the data.  

Parental consent is not required before reviewing existing data, or before administering a test or other 
assessment that is administered to all students, unless before administration of that test or assessment, 
consent is required of the parents of all the students. 

An AP can be initiated for several reasons.  Some examples may include: 

 Upon parent request 
 To initiate an assessment for an initial evaluation 
 To initiate an assessment for a triennial evaluation 
 If a student is identified as having a new possible area of need, such as behavior or speech and 

language 

Parental consent is not required before: 

 Reviewing existing data. 
 Administering a test or other assessment that is administered to all students. 

Parent Request for Assessment 

According to EC 56043(a), if a parent is requesting an assessment, the LEA/district must respond within 
15 days of the written request.  

A parent has a right to request an evaluation at any time.  For a student that has an IEP, if the school and 
parent mutually agree, a triennial IEP can be held early. There are circumstances in which holding the 
triennial IEP meeting early will reset the annual and triennial IEP dates. 

The LE!/district may deny the parent’s request for an initial assessment or additional assessment using a 
Prior Written Notice (PWN) if the team feels that the student is receiving a Free, Appropriate Public 
Education (FAPE) in the least restrictive environment (LRE). The LEA/district shall include data in the PWN 
to ensure that the student does not require assessment. Careful consideration is strongly encouraged 
prior to pursuing this option.   

Assessment Timelines 

Any time a referral to assess a student is proposed, an Assessment Plan (AP) will be developed and sent 
to the parent for review within 15 calendar days of receipt of the referral. The parent shall have up to 15 
calendar days from the receipt of the proposed AP to either grant or decline the proposed assessment. 
Contact with the parent is strongly encouraged as a reminder to return the signed AP or to allow the 



          
  

 
                

       
            

 
       

             
           

 
          

      
 

        
              

   
       

         
   

 
      

   
 

  
 

         
 

 
              

  
          

  
  

 
 

  
     

 
 

 
              

 
 

  
  

parent to communicate concerns. When completing Triennial and Transition evaluations, it should be 
noted that existing IEP due dates may supersede the 60 day assessment plan timeline. 

 Initial Referral: The AP will be developed and sent to the parent for review within 15 calendar 
days of receipt of referral for initial assessment for special education eligibility. The assessment 
team has 60 days to conduct assessments and hold an IEP meeting to determine initial eligibility 
for services. 

 Triennial Evaluation: The AP will be developed and sent to the parent for review, giving the 
evaluation team enough time to complete the assessments prior to the triennial due date. The 
IEP team has 60 days to conduct assessments and hold an IEP meeting to determine if the student 
continues to qualify for special education services. 
	 It should be noted that the triennial IEP due date, as listed on the “Information / Eligibility” 

section of the current IEP, is the date in which the IEP must be held, regardless of the 60 
day assessment timeline. 

 Transition Evaluation: The AP will be developed and sent to the parent for review, giving enough 
time to complete and review the transition assessments and hold the IEP prior to the student’s 
16th birthday. 

 Other Requests for Evaluation: Upon request for assessment by the parent or other interested 
parties, the AP will be developed and sent to the parent for review within 15 calendar days of 
receipt of referral. 

When a referral has been made 10 calendar days or less to the end of the academic school year, the 
assessment plan must be developed within the first 10 calendar days of the following school year. 

Assessment Plan Content Guidelines 

The proposed AP (along with a Prior Written Notice (PWN)) given to parents or guardians shall meet all 
the following requirements: 

1.	 Be individualized to reflect the concerns of the referring entity as well as concerns from any other 
party involved in the student’s learning/  

2.	 Be provided in the primary language of the parent or another mode of communication used by 
the parent, unless to do so is clearly not feasible. 

3.	 Explain the types of assessments to be conducted and the professional personnel responsible for 
the administration and interpretation of the assessment.  SELPA suggests that assessors be listed 
by titles rather than by their name. 

4.	 Address all areas of suspected disability. 
5.	 State that no educational placement will result from the assessment without the consent of the 

parent. 

Areas of Assessment 

The AP must be comprehensive and allow for assessing the student in all areas related to the suspected 
disability, including, if appropriate: 

1.	 Health and developmental history 
2.	 Vision, including low vision, and hearing (to be completed within the past year) 



  
   
  
  
  
  
   
   
  
  
 

      
     

        
  

 
   

 
         

 
 

         
           

        
 

  
 

  
  

 
     

       
       

      
  

    
       

  
 
 

      
 

  
 

 
  

3. Motor abilities 
4. Speech and language function 
5. General intelligence or cognitive level 
6. Processing skills 
7. Academic achievement 
8. Adaptive skills 
9. Orientation and mobility skills 
10. Career and vocational interests (transition planning) 
11. Social and emotional and behavioral status 
12. Any other area of suspected disability 

Please note: Because of the Larry P. litigation, the use of cognitive tests is prohibited for African-American 
students, even with informed parental consent. For further information on selecting appropriate tests for 
African American students, please see the procedural guide section entitled “!ssessment, Test Selection 
and Reports”/ 

Obtaining Parental Consent to Assess 

An assessment shall not be conducted unless the written consent of the parent is obtained. Assessment 
may begin immediately upon receipt of parent consent. 

An Assessment Plan (AP) will need to be presented to the parent in person, emailed, sent home with the 
student, and/or mailed to the student/parent/guardian address on file. In some cases, the school may 
need to require a return receipt to provide documentation that the parent received the assessment plan.  

When the AP is presented to the parent for review, the following should be attached: 

1. A copy of the notice of Parental Rights and Procedural Safeguards 
2. A Prior Written Notice 

If a parent is not identified or the location of the parent is unknown, a surrogate parent must be appointed 
to represent the individual with exceptional needs. For more information on processes involved with 
surrogate parents, please see the section of this Procedural Guide entitled “Surrogate Parents”/ If the 
child is a ward of the state and is not residing with his or her parent, the LEA/district shall make reasonable 
efforts to obtain the informed consent from the parent. 

Consent for initial assessment shall not be construed as consent for initial placement or initial provision 
of special education and related services to the student. 

ASSESSMENT, TEST SELECTION AND REPORTS 

General Guidelines for Conducting Assessments: 

Assessments must: 
1. Address all areas related to the suspected disability. 



  
  

 
  
  
  
  
  
  
  
  
   
   
  
  

 
   

       
          

       
      

       
           

   
  

      
            

  
      

  
         

          
     

 
    

   
 

 
    

 
 

 
 

 
 

 
 

 

  
 

   
 

 
 

   
 

 
 

 
 

 

2. Be conducted by a multidisciplinary team, including the parent. 
3. Include, if appropriate: 

 Health and developmental history 
 Vision, including low vision, and hearing (unless completed within the past year) 
 Motor abilities 
 Speech and language function 
 General intelligence or cognitive level 
 Processing skills 
 Academic achievement 
 Adaptive skills 
 Orientation and mobility skills 
 Career and vocational interests (transition planning) 
 Social, emotional and behavioral functioning 
 Any other area of educationally related suspected disability 

!t least one member of the assessment team, other than the student’s general education or special 
education teacher, shall observe the student’s performance in the classroom setting and document the 
observation.  
No single procedure/assessment is used as the sole criterion for determining an appropriate educational 
program for an individual with exceptional needs. Only by collecting data through a variety of approaches 
(e.g., observations, interviews, tests, curriculum-based assessment, and so on) and from a variety of 
sources (parents, teachers, specialists, and student) can an adequate picture be obtained of the student’s 
strengths and weaknesses. 
Legal Timelines 
If an assessment is proposed for evaluation/re-evaluation for special education services, the assessment 
team who recommends the evaluation has 15 calendar days from the date of the referral to create the 
!ssessment Plan and provide it to the parents (the “!ssessment Plan” form is located in SEIS)/ 
If an assessment is proposed within the last 10 days of the end of the regular school year, then the 

Assessment Plan must be developed within the first 10 days of the next school year. 
The assessment will be completed and an IEP meeting held to review the results of the assessment within 
60 calendar days from the date of receipt of the signed Assessment Plan. The 60 day timeline does not 
include days between the pupil’s regular school sessions, terms, or days of school vacation in excess of 
five school days.
 
If the signed assessment plan is received within the last 30 days of school the school year, assessments
 
must be completed and the IEP Meeting held within the first 30 days of the next school year.
 

Service/ 
Obligation 

Timeline Exceptions/ Notes/ Considerations Authority 

Propose an 
assessment 
plan for initial 
assessment. 

15 calendar 
days from 
date of 
referral. 

 School breaks in excess of 5 school 
days still apply. 

 If referral received 10 days or fewer 
before end of school year, then due 
within first 10 days of next school 
year. 

 Note: Attach procedural safeguards 
notice to proposed assessment plan 
and prior written notice. 

EC §56043(a) 
EC §56321(a) 



 
 

 
 
 

 

 
 

 

 

 
 

 
 

 
  

 
 

 
 

 
  

 
   

   

 
  

 

 
 

 
   

 
 

       
       

            
   

   
  

         
     

  
 

   
 

  
 

   
         

       
 

  
     

   
        

  
      

        
     

  
        

             
  

 

IEP team 60 calendar  Exception: Student enrolls in EC §56043(c) 
meeting to days to another LEA. EC §56302.1 
review initial determine the  Exception: Student not made EC §56344(a) 
assessments. student’s 

eligibility and 
areas of need 
after receipt of 
parent 
consent to 
assessment 
plan. 

available. 
 If AP received 30 days or fewer 

before end of school year, then due 
within first 30 days of next school 
year 

 60 day timeline stops for breaks in 
excess of 5 days, such as: days 
between the pupil’s regular school 
sessions, terms, or days of school 
vacation 

Assessment Considerations (Vision, Hearing, Health, and Medical) 
All students being assessed for initial and three year reviews shall be screened in the areas of hearing and 
vision, unless parent consent is denied. All students continuing to fail a threshold hearing test shall be 
assessed by appropriately trained personnel for hearing, such as an audiologist. This is the responsibility 
of the LEA/district and access to these services shall be provided by the LEA/district. 

For students with residual vision, a low vision assessment shall be conducted by a specialist. 

For students who have been medically diagnosed with a chronic illness or acute health problem, relevant 
information shall be included within the assessment and reviewed by the IEP team. 

Test Selection and Administration 

Tests and other assessment materials must meet all of the following requirements: 

 Are selected and administered so as not be to racially, culturally or sexually discriminatory. 
 !re provided and administered in the student’s native language or other mode of communication, 

unless the Assessment Plan indicates reasons why such provision and administration are clearly 
not feasible. 

 Are used for purposes for which the assessments or measures are valid and reliable. 
 Are administered by trained personnel in conformance with the instructions provided by the 

producer of such tests and other assessment materials. 
 Are tailored to assess specific areas of educational need and not merely those that are designed 

to provide a single general intelligence quotient. 
 Best ensure that when a test administered to a student with impaired sensory, manual, or 

speaking skills produces test results that accurately reflect the student's aptitude, achievement 
level, or any other factors the test purports to measure and not the student's impaired sensory, 
manual, or speaking skills unless those skills are the factors the test purports to measure. 

 Materials and procedures used to assess a student with limited English proficiency are selected 
to ensure that they measure the extent to which the student has a disability and needs special 
education, rather than measuring the student’s English proficiency/ 



        
           

           
 

 
       

             
            

 
 

    
 

 
               

          
             

      
    

 
  

 
   
  
   
  
   
   
  
   
   
  
  
    
  
  
   
    

 
         

               
 

 
  
    
   
  
  

Assessors should attempt to use the most up-to-date version of assessment tools and ensure that 
assessment tools are valid, reliable, and appropriately normed. Test selection is at the discretion of the 
assessor using the best practices set forth in their field of expertise. Eligibility decisions should not be 
made based upon data from assessment tools that are obsolete. 

In addition, assessments and reassessments shall be administered by qualified personnel who are 
competent in the language and written communication mode of the student. They should also have a 
knowledge and understanding of the cultural and ethnic background of the student. All testing shall be 
conducted by persons knowledgeable of the suspected disability. 

Test Selection Considerations for African-American Students 

In the state of California, the use of cognitive tests is prohibited for African-American students as a result 
of the Larry P. vs. Riles litigation, even with informed parental consent. Parents are not required to self-
identify their race or ethnicity. In the case of lack of self-identification, the California Department of 
Education (CDE) suggests that observer identification should be used. If an assessment report is found 
that includes information on IQ testing of an African-American student, please follow the procedure set 
out in the sub-section entitled Purging Assessment Reports and Records at the end of this section.  

The following intelligence tests are prohibited based upon the original 1979 Larry P. court decision: 

 Arthur Point Scale of Performance Test 
 Cattell Infant Intelligence Scale 
 Columbia Mental Maturity Scale 
 Draw-a-Person (Good enough) 
 Gessell Developmental Schedule 
 Goodenough- Harris Drawing Test 
 Leiter International Performance Scale 
 Merrill- Palmer Pre-School Performance Test 
 Peabody Picture Vocabulary Test (P147) 
 Raven Progressive Matrices 
 Slosson Intelligence Test 
 Stanford - Binet 
 Van Alstyne Picture Vocabulary 
 Wechsler Intelligence Scale for Children (WISC) 
 Wechsler Intelligence Scale for Children-Revised (WISC- R) 
 Wechsler Pre-School and Primary Scale of Intelligence (WPPSI) 

The 1986 Larry P. Settlement recommended additional tests, which purport to be or are understood to 
be a standardized test of intelligence, would be subject to the Larry P. prohibitions. These may include 
but are not limited to the following tests: 

 Cognitive Abilities Test 
 Expressive One-Word Picture Vocabulary Test (EOWPVT) 
 K- ABC Mental Processing Subtests 
 McCarthy Scales of Children's Abilities 
 Structure of Intellect Learning Aptitude Test 



  
    
            

 
     
     
  

 
            

  
       

       
           

 
  
   
  
  
  
  
  
  

 
           

          
 

        
 

  
  

 
   

 
    

 
        

 
 

   
    

       
    

  
        

             
  

 

 Test of Nonverbal Intelligence (TONI) 
 Test of Nonverbal Intelligence- II (TONI- II) 
 Test of Cognitive Ability from the Woodcock-Johnson (including the cognitive section of the 

Bateria Woodcock Psico-Educativa en Espanol) 
 Test of Cognitive Ability from the Woodcock- Johnson- Revised (WJ- R) 
 Test of Cognitive Ability from the Woodcock- Johnson -Ill (WJ -Ill) 
 Cognitive Subtest of the Battelle Developmental Inventories 

Any tests that have undergone revisions that appear on these lists should be considered prohibited to use 
with African-American students. 
Although not banned by the courts or specifically addressed by the CDE, multidisciplinary assessment 
personnel are “cautioned against” using tests which might be regarded as IQ tests and/or have been 
validated primarily through correlation with identified tests of intelligence. These include, but are not 
limited to, the following (as well as previously noted and prohibited tests listed above): 
 Differential Abilities Scale (DAS) 
 Detroit Test of Learning Aptitude, all forms 
 Language Processing Tests 
 Matrix Analogies Test 
 Nonverbal Test of Cognitive Skills 
 Ross Test of Higher Cognitive Skills 
 Test of Adolescent Language 
 Test de Vocabulario en Imagines Peabody 

The above lists may not be inclusive of all assessment tools which should be prohibited or used with 
caution in the assessment of African-American students. In making a determination of whether a test falls 
under the IQ test ban for African-American students one should consider: 
 Is the test standardized and does it purport to measure intelligence (cognition, mental ability or 

aptitude)? 
 Are the test results reported in the form of IQ or mental age? 
 Does evidence of the (construct) validity of the test rely on correlations with IQ tests? 

An affirmative answer to any of these questions indicates that use of the test may fall within the ban. 

Test Selection and Assessment Considerations for Students Who are English Language Learners 

The following requirements of test selection and administration are specifically related to students who 
are in stages of English Language Development (ELD).  Tests must: 

 Be selected and administered so as not to be racially, culturally or sexually discriminatory. 
 �e provided and administered in the student’s native language or other mode of communication, 

unless the Assessment Plan indicates reasons why such provision and administration are clearly 
not feasible (students who have been formally re-designated/reclassified as Fluent English 
Proficient may not need testing in their native language). 

 Materials and procedures used to assess a student with limited English proficiency are selected 
to ensure that they measure the extent to which the student has a disability and needs special 
education, rather than measuring the student’s English proficiency. 



       

 
  
  
     
  
  
  
  
  

 
            

 
 

      
 

  
    

 
 

 
 

  
 

 
 

   
   

 
 

   
 

 
 

   
  

 
  
    

  
   

 
 

  
 

Best practices include the use of informal assessment in addition to standardized measures. Informal and 
formal assessment procedures should include: 

 Background information 
 Developmental milestones 
 Language use: home survey to determine predominant language 
 Interviews with parents and teachers regarding students language use and academic progress 
 Health history 
 Observations in multiple settings 
 Assessment in both native language and acquiring language 
 Criterion-referenced measures 

When evaluating students who are in the stages of EL development, it is important to consider the 
following: 

 Nonverbal Tests of Intelligence: Nonverbal tests are often used in testing bilingual students. 
Unfortunately, nonverbal measures of intelligence are less reliable than verbal measures as they 
measure limited aspects of overall intellectual ability. 

 Translated Tests: Assessors are cautioned against use of translated tests due to impact on 
validity. While it is not difficult to translate a test, it may be difficult to translate psychometric 
properties from one language to another. For example, a word in English may have different 
meaning when translated into another language such as Spanish, Hmong, Russian, or Chinese. 
Furthermore, translation assumes that the EL student has the same cultural background as the 
norming population, which may not be the case.  

 Use of Interpreters: The use of trained bilingual paraprofessionals is an invaluable resource to an 
evaluator when she/he does not speak the language(s) of the student to be assessed. Qualified 
individuals can be used to gather information in interviews and to collect data from non-
standardized, criterion-referenced instruments. 

 Test Results: Assessors should interpret results with caution and take into account 

developmental history, observations, and other forms of data to inform decisions.
 

Possible indicators for a language disability are listed below. 

 The student has made slow progress in learning English and academics despite accommodations 
and special classroom interventions.  It is suggested that interventions are evidence based and 
implemented with consistency and fidelity for 6-8 week periods before evaluating effectiveness.  

 The student has a significant medical history that may have impaired speech and language 
development. 

 Family reports impairment in the primary/native language. 
 Teachers and parents report student is learning very differently from other siblings and/or 

students who have had similar linguistic background and learning opportunities. 
 The student has signs of language loss that seem to transcend normal limits. 

Reports must document the use of an interpreter. As appropriate, assessment reports should also 
include, but not be limited to some or all of the following: 



  
 

 
 
    
    
   

  
  
  

 
 

 
 

 
   

 
  
   
  
  
   

    
   

  
 
 

 
        

 
  

  
 

 
  

 
  

  
 

 
  

 
           

 

 
     

 
 

 The impact of language, cultural, environmental and economic factors on learning. 
 The presence of a disability or impairment in both native language and language(s) student is 

acquiring. 
 How standardized tests and techniques were altered, if appropriate.  
 Use of translation of English tests, including reference to validity and reliability. 
 Limitations of non-verbal measures, and comparison of those results to other areas assessed. 
 Examiner’s level of language proficiency in language other than English and its effect on
	

interpretation of results. 

 Use of an interpreter and its effect on the tests results and overall assessment. 
 Cross-validation of information from the home setting that supports findings from more formal 

measures. 

Additionally, when determining eligibility criteria for ELD students, it is necessary to determine that their 
learning problems are not primarily the result of environmental, cultural or economic disadvantage. 

It is important that the following factors be revisited when completing a triennial reevaluation: 

 Student’s language level in both languages (such as �ELDT scores) 
 History of language of instruction 
 Change in language used at home 
 Response to Interventions 
 English Learners who qualify for Special Education services may not meet the district/ LE!’s 

reclassification criteria. Therefore, reclassification of English Learners should be considered. In 
order to consider reclassification, the IEP team should be expanded to include district/ LEA 
English Learner program personnel. 

Types of Assessment 
Please note: This list is not inclusive of all possible special education related assessments, rather it is 
intended to provide an overview of the most common assessments. 

Type of Assessment Minimum Qualifications 
Academic Achievement Credentialed Special Education Teacher 

Licensed Educational Psychologist 
Pupil Personnel Services Credential 

Adaptive Behavior Licensed Educational Psychologist 
Pupil Personnel Services Credential 

Adaptive Physical Education Credentialed Adapted Physical Education Specialist 
Assistive Technology Certified or Licensed Speech/Language Pathologist 

Occupational Therapist 
Certified Assistive Technology Specialist 

Auditory Acuity Licensed Educational Audiologist 
Clinical or Rehabilitative Services Credential 
Language, Speech and Hearing and Audiology 
Credential 

Auditory Perception/Auditory 
Processing 

Language, Speech and Hearing and Audiology 
Credential 
Clinical or Rehabilitative Services Credential 



    
 

 
 

  
 

 
 

 
  

  
 

  
 

 
  

 
 

  
   

  
 

     
  

 
 

 
  

   
 

 
  

 
 

 
 

 
  

 
 

     
 

 
 

 
         

 
 

Education Specialist Instruction Credential: Deaf 
and Hard-of-Hearing 
Licensed Educational Psychologist 
Pupil Personnel Services Credential 

Functional Behavioral Assessment Credentialed Special Education Teacher 
Pupil Personnel Services Credential 
Licensed Marriage and Family Therapist 
Licensed Clinical Social Worker 
Licensed Educational Psychologist 
Board Certified Behavior Analyst 

Cognitive Licensed Educational Psychologist 
Pupil Personnel Services Credential 

Health Licensed Physician 
Registered Nurse 
School Nurse Services Credential 

Motor Licensed Physical Therapist 
Registered Occupational Therapist 
Adaptive Physical Education Specialist 

Occupational Therapy Licensed Occupational Therapist 
Orientation and Mobility Clinical or Rehabilitative Services Credential 

Education Specialist Instruction Credential: Physical 
and Health Impairment 

Physical Therapy Licensed Physical Therapist 
Social/Emotional Licensed Educational Psychologist 

Licensed Clinical Social Worker (LCSW) 
Licensed Marriage and Family Therapist 
Pupil Personnel Services Credential 

Transition/Vocational Credentialed Special Education Teacher 
Adult Education Credential with a Career 
Development Authorization 
Pupil Personnel Services Credential 

Visual Acuity/ 
Developmental Vision 

Licensed Optometrist 
Licensed Ophthalmologist 
Education Specialist Instruction Credential: Visual 
Impairments 

Visual Motor Licensed Educational Psychologist 
Licensed Clinical Social Worker (LCSW) 
Pupil Personnel Services Credential 

Functional Vision Education Specialist Instruction Credential: Visual 
Impairments 

Assessment Reports 

The personnel who assess the student shall prepare a written report of the results of each assessment. 
The report shall include, but not be limited to, the following: 



        
 

         
  

      
  

         
 

  
  
  
    
   
 
  
        

                
 

 
      

       
         

  
 

          
       

 
             

              
         

      
  

 
 

 
 

       
       

       
    
      

 
          

      
      

       
    

 Whether the student may need special education and related services and the basis for making 
that determination; 

 The relevant behavior noted during the observation of the student in an appropriate setting and 
the relationship of that behavior to the student's academic and social functioning; 

 Summarize relevant background information (including the educationally relevant health and 
development, and medical findings, if any); 

 Make a determination concerning the effects of environmental, cultural, or economic 
disadvantage, where appropriate; 

 Assessment in all areas of suspected disability; 
 Be understandable; 
 List tests conducted; 
 State areas of educational need/interventions previously attempted and their results; 
 Include interviews and/ or questionnaires; 
 Include assessment results and conclusions; 
 Make recommendations for teaching strategies and additional assessment if necessary; 
 Include a statement on whether student appears to meet eligibility criteria, with specific criteria 

stated (it may be relevant to not only determine eligibility, but also to rule out other areas of 
suspected disability). 

If an assessment is not conducted under standard conditions, meaning that some condition of the test 
has been changed, a description of the extent to which it varied from standard conditions must be 
included in the assessment report. For example, if an interpreter must be used, and the assessment report 
shall document this condition and note that the validity of the assessment may have been affected. 

The LEA/district may not to use any single procedure as the sole criterion for determining whether a 
student is a student with a disability. Multiple measures must be used. 

A copy of the assessment report and the documentation of recommendation for eligibility shall be given 
to the parent or guardian. LEAs/districts can prepare and present an assessment report, provided they 
make it clear to the parents that the eligibility criteria listed is a recommendation to the IEP team by the 
psychologist, but that eligibility is ultimately the IEP team’s decision/ LE!s/districts must avoid any 
predetermination of program, services, and placement. 

Outside Reports 

The following are general guidelines for addressing the receipt of outside reports. 
 Outside reports may be submitted by the parent for consideration by team. Information gathered 

from outside reports may guide team in identifying the need to assess for new areas of disability. 
 Outside reports do not automatically determine eligibility or drive goals. Schools must conduct 

their own evaluations to examine student health/mental health needs in the school setting and 
how those needs impact the student’s education or how the medically diagnosed condition 
manifests in the school setting. 

 An outside report may trigger the need for further assessment, but does not immediately change 
or determine eligibility in school setting (medical diagnosis versus educational eligibility). 
Conversely, a medical diagnosis is not required for determination of eligibility in the school 
setting. For example, a student with a medical diagnosis of ADHD does not necessarily 
automatically qualify under OHI. 



 
 

 
     

 
  
        

 
            

 
   

       
  

   
   

   
        

  
  

 
           

       
           

     
   

        
     

            
   

 
  

 
        

           
          

  
 

   
  
   
   

         
  

  
             

 
  

Presentation of Assessment Reports 

IDEA requires a LEA/district to ensure that an IEP team for a child with a disability includes: 

 The parents of the child. 
 Not less than one general education teacher of the child (if the child is or may be participating in 

the general education environment). 
 Not less than one special education teacher of the child, or, where appropriate, not less than one 

special education provider of the child. 
 A LEA/district representative who: 
 Is qualified to provide, or supervise the provision of, specially designed instruction to meet 

the unique needs of children with disabilities;
 
 Is knowledgeable about the general education curriculum; and
 
 Is knowledgeable about the availability of LEA/district resources.
 

 An individual who can interpret the instructional implications of evaluation results. 
 At the discretion of the parent or the LEA/district, other individuals who have knowledge or 

special expertise regarding the child, including related services personnel as appropriate. 
 Whenever appropriate, the child. 

Assessment reports should be presented by an individual who can interpret the instructional implications 
of evaluation results. Most often, reports should presented by the assessor who conducted the 
assessment. Should the assessor be unable to present their findings (due to extenuating circumstances) 
at an IEP meeting, another individual with the same credentials may share their results and answer 
questions during the IEP meeting. Should an assessor be unable to attend an IEP meeting in person, they 
may attend via telephone or computer. If an assessor is unable to attend the meeting entirely, and no 
replacement is available, best practice would be to complete as much as possible of the meeting and 
reconvene at a different time to review the assessment results/ ! team member “Excusal” form (found 
in SEIS) would be required for absent team members. 

Purging Reports and Records 

In California, LEAs/districts are prohibited from administering IQ tests to African-American students. If the 
records of an African-American student are received from out-of-state and/or another agency and contain 
IQ test information, the IQ scores (and all references to them) must be purged. The following steps are 
recommended when it becomes necessary to purge IQ information from a student record: 

1.	 Review the case file to determine if prohibited information is contained therein. 
2.	 Remove any prohibited protocols and all assessment reports which contain IQ information. 
3.	 Copy the original report. 
4.	 Use a black tip marker or liquid "white-out" to remove the following information on the copy: 
 Any reference to a test instrument which yields an IQ score or standard score that is an 

indication of cognitive functioning. 
 Any test data summary scores from the test instruments(s). 
 Commentary in the report or IEP, which discusses the student's performance on the test 

instrument(s). 
5.	 Make a copy of the purged report. File this in the student record. 



    
  
         

         
         

  
     

 
 
 

    
 

 
        
                

 
 

            
  

             
 

     
 

  
  
    
     

 
 

 
 

   
       

              
    

 
 

 
      
     

 
 

      
         

  

6.	 Destroy the copy with the black tip marker or liquid "white-out." 
7.	 Notify the parent/guardian that the student's records are being sealed. 
8.	 Seal the original report, any relevant protocols, and a copy of the letter sent to the 

parent/guardian in an envelope. Indicate the student's name and destruction date of five years 
hence on the outside of the envelope. Also attach a label indicating the envelope is only to be 
opened for purpose of litigation, official state or federal audits, or upon parent request. 

9.	 Add the student's name to an LEA/district level master list of students whose files have been 
purged and reports sealed due to the Larry P. vs. Riles ruling. 

INDIVIDUALIZED EDUCATION PROGRAM MEETING 

Parent Notification 

Parents are critical and necessary members of the Individualized Education Program (IEP) team and shall 
be given sufficient written notice of the IEP meeting so that they can attend and participate. To ensure 
parent participation the following is advised: 

 Contact parents and IEP team members (at school and outside service providers) to arrange a 
meeting at a mutually agreed upon time and place. 

 Send parents a Meeting Notice a minimum of 10 days prior to the IEP Meeting (Meeting Notice 
form is available in SEIS). 

 On the Meeting Notice indicate the purpose of the meeting, time, location and the titles of those 
in attendance. 

 Ask parent to sign and return the Meeting Notice. 
 Arrange for an interpreter if necessary. 
 Notify all members of the IEP team of the upcoming meeting to ensure their attendance. 
 Place a copy of the signed Meeting Notice in the student’s special education file/ 

Recording IEP Meetings 

Parents, LEA/districts, and the Special Education Local Plan Area (SELPA) may electronically record an IEP 
meeting if the requesting party provides other members of the IEP team with 24 hours’ notice/ If the 
recording is at the request of the LEA/district or the SELPA, and the parent objects or refuses to attend 
the meeting because it will be recorded, then the meeting shall not be recorded. 

IEP Team Membership 

The following individuals are required members of an IEP team, as defined in the California Education 
Code (Section 56341) for purposes of developing, revising or reviewing the IEP, determining eligibility, 
and/or recommending placement for any pupil. 

1.	 !n administrator or an administrative designee (other than the student’s teacher) who is 
knowledgeable of program options appropriate for the student. This person must be authorized 
to make decisions and allocate resources. 



         
       

        
 

  
    

           
 

 
   

 
   
  
            

          
  

  
     

  
 

 
  

 
  

 
                 

            
    

   
         

       
  

             
 

           
 

 
       

  
 

 
  

         
       

           
           

 

2.	 Not less than one general education teacher. The El Dorado County Charter SELPA advises that 
the student’s current general education teacher attend the meeting. If the student does not have 
a general education teacher, the teacher with the most recent and complete knowledge of the 
child and who is qualified to teach a student of his or her age should attend. 

3.	 The student’s special education teacher(s). 
4.	 The student’s parent(s)/legal guardian(s)/surrogate parent, or an individual selected by the 

parent. It is important to note that no individual or agency is authorized to sign with consent to 
an IEP unless they possess educational rights for the student. 

When appropriate, the IEP team may also include: 

 The student. 
 Other persons who possess expertise or knowledge necessary for the development of the IEP. 
 An assessor(s) who conducted an assessment and is presenting his/her report for the IEP team or 

an individual with the appropriate qualifications to present the assessment report on behalf of an 
assessor. 

For students with suspected learning disabilities, at least one member of the IEP team, other than the 
student’s general teacher, shall be a person who has observed the student’s educational performance in 
an appropriate setting.  

Membership Excusal 

IDEA 2004 allows for the excusal of the following IEP team members.  

 Not Necessary: A member of an IEP team may not be required to attend an IEP meeting in whole 
or in part, if the parent of a child with a disability and the LEA/district agree that the attendance 
of such member is not necessary because the member's area of the curriculum or related services 
is not being modified or discussed in the meeting. 

 Necessary, but excusable: A member of the IEP team may be excused from attending an IEP 
meeting, in whole or in part, when the meeting involves a modification to or discussion of the 
member's area of the curriculum or related services, if both of the following occur: 

A.	 The parent and the LEA/district consent to the excusal in writing by completing the IEP 
Excusal Form (available in SEIS) and 

B.	 The excused IEP team member submits, in writing, to the parent and the IEP team input 
into the development of the IEP prior to the meeting. 

When an IEP team member is excused, other team members should refrain from reinterpreting the data 
of the excused team member or answering questions outside of the scope of their credentials. 

Agenda 

It is essential that a well-organized and structured IEP team meeting be conducted. The agenda which 
follows is recommended as a guide for conducting IEP team meetings. Depending on the purpose of the 
meeting, the IEP Meeting agenda may be amended. Efforts should be made to present information in a 
manner that is easily understood by all members of the IEP team, including the parents. This includes 
providing parents with translated documents when necessary.  



 
       

 
           

          
  

  
 

    
 

         
         

   
 

          
         

       
        

       
         

   
 

 
           

  
 

          
       
         

           
      

       
         
 

 
     

       
  

 
            

       
      

 
 

       
       

       

1. Welcome: Welcome all participants to the meeting and thank them for their participation. 

2.	 Introduction of All Persons Present: Record the names, titles, agency/school of all attendees, 
including individuals who may be participating by phone, in meeting notes. Use the Excusal Form 
if necessary and obtain parent signature. The IEP team may wish to sign attendance sheet at this 
point or at the close of the IEP. 

3.	 Purpose: The meeting facilitator should briefly review the purpose of the meeting. 

4.	 Agenda Overview: The meeting facilitator should briefly review the proposed agenda and request 
additional agenda items or questions from IEP meeting team members. The IEP team shall finalize 
and agree on an agenda before continuing the meeting. 

5.	 Child/Parent Rights: Provide/verify that the parents have received a copy of their Notice of 
Parental Rights and Procedural Safeguards. The meeting facilitator shall ask the parents if they 
have any questions or would like further clarification regarding their rights and procedural 
safeguards. A copy of Parent Rights and Procedural Safeguards should be presented at minimum 
one time annually, but it is suggested that they be provided at the beginning of each IEP Meeting. 
Parents may decline an additional copy of these rights, although one must be offered. It is 
recommended that the note-taker document in the IEP notes that these rights were offered and 
accepted or offered and declined and whether or not the parent had any questions. 

6.	 Review of Information/Eligibility Page: Review the Information/Eligibility page of the IEP to make 
sure that parent(s) address(es) and phone number(s) are up-to-date. 

7.	 Establish Time Parameters: The meeting facilitator should review the previously agreed upon 
start and end time for the IEP meeting. If anyone has to leave the meeting at a specific time, 
address it with the entire team and document the time the individual(s) leave in the IEP meeting 
notes. An excusal form should be completed and signed by the parent and the Administrative 
Designee. If the parent disagrees with someone’s request to leave early, the team will have to 
adjourn the meeting at the point of the member’s departure and schedule a continuation meeting 
when the member can attend the entire meeting. Assign a designated person to be the 
timekeeper, if necessary. 

8.	 Student Strengths/Preferences/Interests:  Any member of the IEP team may provide strengths of 
this student to the team. They may be academic, social, behavioral strengths or student 
preferences, likes, hobbies, talents. 

9.	 Parent Concerns: Parents should have an opportunity to share their concerns and provide 
relevant information to the team. The person taking the notes should document how the parent 
concerns were addressed during the meeting or make a plan for how to address that concern in 
the future. 

10. Present Levels of Performance: The meeting facilitator should request each IEP meeting 
participant to provide data to update the student’s present levels of performance, including the 
parent(s)/guardian(s).  Each classroom teacher should provide input, as well as parents and each 



           
 

 
      

    
        
        

              
    

 
     

 
 

        
     

      
 

       
  

      
        

     
  

  
 

 
  

 
         

       
   

         
        

    
  

          
         

          
        

      
 

 
     
 

  
        

  

assessor. When appropriate (student will turn 16 years of age before next annual IEP) complete 
transition paperwork in conjunction with present levels, goals and services. 

11. Review of Assessment Reports: This may include the General Education, Special Education, 
Specialists, and other agencies/ !ssessment reports are usually reviewed during the student’s 
triennial IEP which occurs every three years. Individuals who assessed the student and are 
qualified to interpret the results in their reports should report out on the assessments conducted. 
Discuss all reports at the IEP (even if parent has received a draft copy and has no questions) for 
the benefit of all the IEP team members. Reports may be summarized. 

12. Statement of Eligibility/Non-eligibility: If eligibility is being considered or reviewed the following 
applies: 

 If the IEP team determines that the student is not eligible for special education services, 
document on the IEP form that “assessment results indicate that special education 
services are not appropriate at this time” and check the box on the form indicating “not 
eligible”/ 

 If further assessment is needed to clarify eligibility, the IEP team meeting may be 
suspended pending further testing or evaluation, but reconvened as soon as possible. 

 If the student is not eligible for special education services, but educational concerns are 
present, the IEP team meeting should be concluded. Adjourn the meeting at this time. 
Then general education support options may be explored, including possible referral to 
the Student Study Team (SST) and/or consideration of an assessment for 504 eligibility. 

 If the student is determined by the IEP team to be eligible for special education, proceed 
with the rest of the IEP meeting agenda. 

13. Special Factors: 

 Assistive technology: Does the student require assistive technology devices and/or 
services to access learning? Did the team have an assistive technology assessment 
completed? 

 Low incidence: Does the student require low incidence services, equipment and/or 
materials to meet educational goals? Is this student eligible under a low incidence 
disability (visual or hearing impairment, severe orthopedic impairment or any 
combination thereof). 

 Blindness or visual impairment: If the student is blind or visually impaired, the IEP team 
must provide for instruction in Braille and the use of Braille unless the IEP team 
determines, after an evaluation of the child's reading and writing skills, needs, and 
appropriate reading and writing media (including an evaluation of the child's future needs 
for instruction in Braille or the use of Braille), that instruction in Braille or the use of Braille 
is not appropriate for the child. 

14. Deaf or Hard of Hearing: Consider the communication needs of the child, including: 

 Child's language and communication needs, 
 Opportunities for direct communications with peers and professional personnel in the 

child's language and communication mode, 



  
     

  
 

      
 

    
    
    
     
   

 
    
 

      
       

 
 

       
  

 
        

 
 

          
      

          
   

 
             

          
    

 
 

        
 

      
    

    
 

         
 

         
        

   
  

 Academic level, and 
 Full range of needs, including opportunities for direct instruction in the child's language 

and communication mode 

15. English Learner: Is the student an English Language Learner, yes or no? 

 If yes, does the student need primary language support? 
 If yes, who will provide language support? 
 What will be the language of instruction for the student? 
 Who will provide ELD services to student? 
 What type of ELD services will be provided? 

16. Behavior:  Does student's behavior impede learning of self or others, yes or no? 

 If yes, specify positive behavior interventions, strategies, and supports. Consider whether 
a behavioral goal and/or a Behavior Intervention Plan (BIP) is appropriate depending on 
student’s needs/ 

17. Areas of Need: For student to receive educational benefit, what areas of need do goals need to 
be written in? The areas of need should align with the present levels and be supported by data. 

 Assessment reports conducted by specialists trained in these specific areas should 
provide information indicating need for specialized materials, devices or supports. 

18. Review of Progress on Current Goals/Objectives: At annual and triennial meetings, IEP teams 
must address the previous year’s goals and objectives and note on the document whether goals 
were met. If previous goals were not met, document action to be taken (i.e. continue, discontinue 
or modify) and revise the goal. 

19. New Goal/Objectives Based on Current Needs: At an initial, annual and triennial meetings the IEP 
team shall develop goals tied to the areas of need identified by assessments and /or present 
levels. As a team, the IEP meeting participants shall establish goals and short term objectives for 
all areas of need that were identified in the present levels of performance.  

Each measurable annual goal, including academic and functional goals, shall be designed to do 
the following: 
 Meet the individual’s needs that result from the individual’s disability in order to enable 

the pupil to be involved in and make progress in the general curriculum 
 Meet each of the pupil’s other educational needs that result from the individual’s 

disability 
 Be linguistically appropriate for the student, if the student is an English Language Learner 

20. Statewide 	 Assessments: Fill in participation information including accommodations and 
modifications. Accommodations should be updated for each student on an IEP. Please see the 
SEIS Document Library for additional information. The following guideline presents the current 
universal tools, designated supports, and accommodations adopted by the State of California for 



        
 

 
         

 
  

  
 

  
 

    
    

       
       

 
     

 
     

    
 

 
         

       
          

        
   

   
     

 
 

  
         

         
              

       
  

   
 

   
         

 
  
        

 
 

    
       

the Smarter Balanced Assessment Consortium (SBAC) assessment. The SBAC assessment took the 
place of the California Standards Test (CST). 

 Universal tools are access features that are available to all students based on student 
preference and selection.  
	 Embedded: Breaks, calculator, digital notepad, English dictionary, English 

glossary, expandable passages, global notes, highlighter, keyboard navigation, 
mark for review, math tools, spell check, strikethrough, writing tools, and zoom. 

	 Non-Embedded: Breaks, English dictionary, scratch paper, and thesaurus. 

 Designated supports for the Smarter Balanced assessments are those features that are 
available for use by any student (including English language learners, students with 
disabilities, and English language learners with disabilities) for whom the need has been 
indicated by an educator or team of educators (with parent/guardian and student input 
as appropriate).  
	 Embedded: Color contrast, masking, text-to-speech, translated test directions, 

translations (glossary), translations (stacked), and turn off any universal tools. 
	 Non-embedded: Bilingual dictionary, color contrast, color overlay, magnification, 

read aloud, scribe, separate setting, translated test directions, translation 
(glossary) 

 Accommodations are changes in procedures or materials that increase equitable access 
during the Smarter Balanced assessments by generating valid assessment results for 
students who need them and allowing these the opportunity to show what they know 
and can do. Universal tools, designated supports, and accommodations may be either 
embedded in the test administration system or provided locally (non-embedded). 
 Embedded: American Sign Language, braille, closed captioning, text-to-speech. 
 Non-embedded: Abacus, alternate response options, calculator, multiplication 

table, noise buffers, print on demand, read aloud, scribe, speech-to-text. 

21. Supplementary Aids, Services and Other Supports for School Personnel, or for the Student, or On 
Behalf of the Student: The IEP team shall develop a list of supplementary aids and services, based 
on peer-reviewed research to the extent possible. Frequency, duration and location of services to 
be provided must be specified on the IEP/ It is not recommended to write in “as needed” for 
duration or frequency. The IEP team shall also document program modifications or supports for 
school personnel. The services, supplementary aids, program modifications, and/or supports will 
be provided to enable the student to do the following: 

 To progress towards obtaining their annual goals 
 To be involved in and make progress in the general education curriculum in accordance 

with their present levels and functional performance 
 To participate in extra-curricular and non-academic activities 
 To be educated and participate with other students with exceptional needs and non-

disabled peers 

EDCOE SELPA suggests that the IEP include all accommodations and supports a student needs, 
including those tied to behavior intervention plans or state testing. If a student requires 



     
           

       
     

 
 

      
       

 
 

        
        

 
 

          
             

 
 

 
  

      
    

 
     

    
 

     
   

           
   

 
 

 
     

 
  
  
  
  
  

 
    

      
   

 
  

classroom support, it would be documented at the top portion of the Services-Offer of FAPE (Free 
and Appropriate Public Education) form under supplementary aids, services & other supports. 
Classroom support refers to support in the classroom which may include additional adult support. 
If a student requires individualized support from an aide, it would be documented on the bottom 
portion of the services-offer of FAPE form under special education and related services. 

22. Accommodations/Modifications: Consider what classroom and campus supports will the student 
need to obtain educational benefit. These accommodations and modifications are those that the 
student requires that are beyond what is currently available to general education students. 

23. Offer of Program/Services Based on Goals/Objectives:	 In considering program alternatives, the 
IEP team shall make a recommendation based on the individual needs of the student and not on 
the category under which the student is determined to be eligible for special education. 

The IEP team shall consider the full continuum of program options to ensure that all students are 
provided a Free Appropriate Public Education (FAPE) in the least restrictive environment (LRE) 
and document options considered on the services page of the IEP. 

After reviewing all program options, the IEP team shall recommend appropriate related services, 
calculated to offer the student the opportunity to achieve educational benefit. 

24. Educational Setting: What is the most appropriate placement in the Least Restrictive Environment 
(LRE) for this student? Each public agency must ensure that: 

A.	 To the maximum extent appropriate, children with disabilities, including children in public 
or private institutions or other care facilities, are educated with children who are 
nondisabled; and 

B.	 Special classes, separate schooling, or other removal of children with disabilities from the 
regular educational environment occurs only if the nature or severity of the disability is 
such that education in regular classes with the use of supplementary aids and services 
cannot be achieved satisfactorily. [§300.114(a] 

Additional Considerations: 

 Percentage (%) of time in/out of general education classes and rationale for time out of 
general education 

 Indicate other agencies working with the student 
 Indicate promotion criteria 
 Progress monitoring/progress reporting 
 Special education transportation 
 Graduation plan (if appropriate) 

25. Extended School Year (ESY). �omplete the “Extended School Year” (ESY) forms located in SEIS to 
help the team determine if a student needs ESY support/ For more information, see the “Extended 
School Year” section of this procedural guide/ 

26. Ending the Meeting: 



 
  
  

      
          

   
    

    
        

    
  

   
        

       
        

          
   

       
 

         
     

 
 

         
  

 
 

   
          

           
         

 
  

 
  

 
              

     
   

                
           

  
       

 
  

 Confirm Agreements 
 Obtain Signatures: 
	 All IEP team members, including parents and student (when student is present) sign 

in attendance of the IEP. If parents agree to the IEP and placement of their child, they 
will also sign in consent to the IEP document. 

	 If the parent does not consent to all components of the IEP, then the parent should 
indicate those areas of exception on the signature page. If the parent needs more 
writing space, an additional piece of paper can be used and attached to the IEP. 
Whether the parent submits their letter of exception at the IEP meeting or returns 
with a letter that explains the areas of exception, it shall be accepted as a 
supplemental document to the IEP and attached in SEIS. 

	 The notes page should reference the additional page of exceptions. If a parent 
submits consent to some components of the IEP and lists exceptions to others, the 
case manager should work with parent to schedule a future IEP meeting to discuss 
the areas of exception.  Any areas of the IEP that the parent does not consent to will 
become areas of exception and will not be implemented. 

 The components of the program to which the parents have consented may be
 
implemented so as not to delay providing supports and services to the student. 


 Written parent permission must be obtained prior to initiating services and/or
 
educational placement/ The services and/or placement will begin following parent’s 
written approval of the IEP. 

27. Follow Up: If there are any outstanding agenda items or concerns that the IEP team was not able 
to discuss/reach consensus on, another IEP meeting shall be scheduled as soon as team can set a 
mutually agreeable meeting date. 

 Provide parents with a copy of the IEP. 
 LEA/district may need to send parents a Prior Written Notice (PWN) after the meeting. 

The purpose of this is to document any changes or proposed changes to the IEP. For 
information regarding Prior Written Notices, see the PWN section of this procedural 
guide. 

ELIGIBILITY CRITERIA 

General Guidelines 

According to Ed. Code Section 56320 § 3030, following an assessment, the IEP team, including assessment 
personnel, shall make the decision as to whether or not the assessment results demonstrate that the 
degree of the student’s impairment requires special education and/or related services. 
The IEP team shall take into account all of the relevant material which is available on the student. No 
single score or product of scores shall be used as the sole criterion for the decision of the IEP team as to 
the student’s eligibility for special education. 
In making a determination of eligibility, a student shall not be determined to be an individual with 
exceptional needs if the determining factor is one of the following: 
 Lack of appropriate instruction in reading 



  
  
  
     

 
  

 
   

 
  
  

 
       

      
       

   
  
         

 
     
   

  
 

   
             

           
   

        
 

 
           

          
 

 
 

   
  
  
   
  
  
   
  
  
  
  

 Lack of appropriate instruction in mathematics 
 Due primarily to limited school experience or poor school attendance 
 Is a result of environmental, cultural difference, or economic disadvantages 
 Could be corrected through other interventions and supports offered within the general 

education program 
 Limited-English proficiency 

In order to receive special education and related services under Part B of IDEA, a child must be evaluated 
to determine both: 

A.	 Whether he or she has a disability, and 
B.	 Whether he or she, because of the disability, needs special education and related services. 

The need for special education and related services is determined by the adverse effect of the disability 
on educational performance, despite consistently applied and documented general education 
accommodations in both academic and behavioral areas. Adverse effect on educational performance 
could be documented by the pervasive nature of a combination of the following: 
 The student is not making satisfactory progress towards grade level standards. 
 On grade reports, there is an overall pattern of poor or failing grades (equivalent of D’s or F’s) 

present for extended period of time. 
 Quality and degree of task completion is significantly below the range of the class. 
 On standardized and curriculum-based achievement tests, the student demonstrates a significant 

difference between ability and achievement. 

Additionally, students may exhibit needs that are related to the disability but do not have adverse effect 
on their ability to progress in the general education curriculum. In order to qualify to receive special 
education and related services in these instances, the student must have adverse effect on educational 
benefit. Some examples include communication and socialization deficits that affect the student’s ability 
to socialize with peers and work in groups. This may also be true of students with social emotional or 
behavioral difficulties. 

For more information on referral to the California School for the Blind, California School for the Deaf, or 
Diagnostic �enters for additional assessment, please see the section titled, “State Special Schools and 
Services/” 

Eligibility Categories 
 Specific Learning Disability (SLD) 
 Other Health Impairment (OHI) 
 Emotional Disturbance (ED) 
 Speech or Language Impairment (SLI) 
 Autism (AUT) 
 Intellectual Disability (ID) 
 Hard of Hearing (HH) 
 Deafness (DEAF) 
 Visual Impairment  (VI) 
 Orthopedic Impairment (OI) 
 Deaf-Blindness (DB) 



  
  

 
         

   
 

    
 

         
      

   
        

      
          

         
  

  
  
  
   
  
  

 
         

  
 

     
              

       
 

      
 

  
 

 
 

 
     

    
 

    
 

 
 

       
              

 

 Multiple Disabilities (MD) 
 Traumatic Brain Injury (TBI) 

A student with a disability who does not require special education supports and services to access or 
progress in the general education curriculum would not be considered eligible under any of the eligibility 
categories. 
Eligibility Summarized: The following information comes from Ed. Code Section 56320 § 3030. 
Specific Learning Disability (SLD) 
Specific learning disability means a disorder in one or more of the basic psychological processes involved 
in understanding or in using language, spoken or written, that may have manifested itself in the imperfect 
ability to listen, think, speak, read, write, spell, or do mathematical calculations. 
A specific learning disability can include conditions such as perceptual disabilities, brain injury, minimal 
brain dysfunction, dyslexia, and developmental aphasia. These conditions are medically diagnosed and do 
not automatically make a student eligible for special education and related services. A medical diagnosis 
may trigger an evaluation to determine the corresponding impairment in psychological processes and the 
need for special education and related services in the school setting.   
The basic psychological processes include: 
 Attention 
 Visual processing 
 Auditory processing 
 Sensory-motor skills 
 Cognitive processing 

Specific learning disabilities do not include learning problems that are primarily the result of visual,
 
hearing, or motor disabilities, of intellectual disability, of emotional disturbance, or of environmental,
 
cultural, or economic disadvantage.
 
A severe discrepancy shall not be primarily the result of limited school experience or poor school
 
attendance, limited English proficiency, and it must have been documented that prior to, or as a part of, 

the referral process, the pupil was provided appropriate instruction and intervention in general education
 
settings, delivered by qualified personnel.
 
In determining whether a student has a specific learning disability, the public agency must ensure that the
 
student is observed in the student’s learning environment/ 

SLD Eligibility Models 

Within all models, both of the following items apply: 

A.	 Disabilities do not include learning problems that are primarily the result of visual, hearing, or 
motor disabilities, of intellectual disability, of emotional disturbance, or of environmental, 
cultural, or economic disadvantage, and 

B.	 The student is observed in the student’s learning environment/ 

Discrepancy Model 

In determining whether a student has a specific learning disability, the public agency may consider 
whether a student has a severe discrepancy between intellectual ability and achievement in any of the 
following: 



 
  
  
   
  
  
  
  
  

 
  

       

         
        

  
             

   
    
          

       
 

 
        

      
      

 
             

        
        

     
   

  
  
   
  
      

   
   
  

 
       

 
      

        
    

   

 Oral expression 
 Listening comprehension 
 Written expression 
 Basic reading skill 
 Reading fluency skills 
 Reading comprehension 
 Mathematical calculation 
 Mathematical reasoning 

The decision as to whether or not a severe discrepancy exists shall take into account all relevant material
 
which is available on the student. No single score, test, or procedure shall be used as the sole criterion for
 
the decisions of the IEP team as to the student's eligibility for special education. 

In determining the existence of a severe discrepancy, the IEP team shall use the following procedures.
 
When standardized tests are considered to be valid for a specific student, a severe discrepancy is
 
demonstrated by:
 

1.	 Converting into common standard scores, using a mean of 100 and standard deviation of 15, the 
achievement test score and the intellectual ability test score to be compared, 

2.	 Computing the difference between these common standard scores, and 
3.	 Comparing the computed difference to the standard criterion, which is the product of 1.5 

multiplied by the standard deviation of the distribution of computed differences of students 
taking these achievement and ability tests. 

A computed difference which equals or exceeds this standard criterion, adjusted by one standard error of 
measurement, the adjustment not to exceed 4 common standard score points, indicates a severe 
discrepancy when such discrepancy is corroborated by other assessment data which may include other 
tests, scales, instruments, observations and work samples, as appropriate. 
If the standardized tests do not reveal a severe discrepancy, the IEP team may find that a severe 

discrepancy does exist (between cognitive ability and academic achievement), provided that the team 
documents in a written report that the severe discrepancy between ability and achievement exists as a 
result of a disorder in one or more of the basic psychological processes. The report shall include a 
statement of the area, the degree, and the basis and method used in determining the discrepancy. 
The report shall contain information considered by the team, which shall include, but not be limited to: 
 Data obtained from standardized assessment instruments 
 Information provided by the parent 
 Information provided by the student's present teacher 
 Evidence of the student's performance in the general and/or special education classroom 

obtained from observations, work samples, and group test scores 
 Consideration of the student's age, particularly for young students 
 Any additional relevant information 

A severe discrepancy shall not be primarily the result of limited school experience, poor school 
attendance, or limited English proficiency. 
Per Larry P. vs. Riles litigation, African American students in the state of California cannot be administered 
cognitive assessments. For additional information on Test Selection and Eligibility for African American 
Students as a result of the Larry P. vs Riles litigation, please see the corresponding sub-section of 
“!ssessment, Test Selection and Reports”/ 



   
    

     
        

       
  

 
  
  
  
   
  
  
   
   

 
 

 
            

  
    

 
 

 
        

   
     

   
           
         

   
 

        
   

 
 

 
    

          
 

 
 
 
 
 
 
 

Response to Intervention Model (RtI) and Patterns of Strengths and Weaknesses Model (PSW) 
Regardless of whether a student shows a severe discrepancy, a student may be determined to have a 
specific learning disability if: 

A.	 The student does not achieve adequately for the student’s age or meet state-approved grade-
level standards in one or more of the following areas, when provided with learning experiences 
and instruction appropriate for the student's age or state-approved grade-level standards: 

 Oral expression 
 Listening comprehension 
 Written expression 
 Basic reading skill 
 Reading fluency skills 
 Reading comprehension 
 Mathematical calculation or 
 Mathematical reasoning 

-AND

B.	 Response to Intervention Model (RtI) - The student does not make sufficient progress to meet age 
or state-approved grade-level standards in one or more of the areas identified above when using 
a process based on the student's response to scientific, research-based intervention; 

-OR-

Patterns of Strengths and Weaknesses Model (PSW)- The student exhibits a pattern of strengths 
and weaknesses in performance, achievement, or both, relative to age, state-approved grade-
level standards, or intellectual development, that is determined by the group to be relevant to 
the identification of a specific learning disability, using research/evidence-based assessments. 

To ensure that underachievement in a student suspected of having a specific learning disability is not due 
to lack of appropriate instruction in reading or math, or due to limited English-proficiency, the group 
making the decision must consider: 

A.	 Data that demonstrate that prior to, or as a part of, the referral process, the student was provided 
appropriate instruction in general education settings, delivered by qualified personnel; 

-AND

B.	 Data-based documentation of repeated assessments of achievement at reasonable intervals, 
reflecting formal assessment of student progress during instruction, which was provided to the 
student's parents. 



 
 

 
 

 
 

 
  

 
 

 

 
  

 
 

 
 

 
 

 

 
 

 

 

  

 

  

 
 

 
  

 
 

 
 

 
 
 

 
 

 

 

 

 

 
 
 

 

 
 

 
 

  
 

 
 

  
 

  
 

 
 

 
 

   
 

  
 

    
       

 
 

Comparison Chart 

Below is a comparison chart of the 3 types of SLD Eligibility Models. 

Discrepancy Model 
Response to Intervention 

(RtI) Model 
Patterns of Strength and 
Weakness (PSW) Model 

The IQ-achievement discrepancy 
model assesses whether there is 
a significant difference between 
a student’s scores on a test of 
general intelligence (e.g., an IQ 
test such as the WISC-IV) and 
scores obtained on a test of 
academic achievement (e.g., the 
Woodcock-Johnson Achievement 
Test). 

The IQ-achievement discrepancy 
model is the approach 
traditionally used to identify 
children with learning 
disabilities/ If a student’s score 
on the IQ test is at least two 
standard deviations (23-30 
points) higher than his or her 
scores on an achievement test, 
the student is identified as 
having a significant discrepancy 
between IQ and achievement 
and, therefore, as having a 
Specific Learning Disability. 

The term Response to 
Intervention (RtI) refers to a 
process that emphasizes how well 
a student responds to meaningful 
changes in instruction. The 
essential elements of the RtI 
approach are: the provision of 
scientific, research-based 
instruction and interventions in 
general education; monitoring 
and measurement of student 
progress in response to the 
instruction and interventions; and 
use of these measures of student 
progress to inform instruction and 
make educational decisions. 

A student is identified as having a 
Specific Learning Disability if he or 
she displays insufficient response 
to scientific, research-based 
intervention as well as insufficient 
progress toward grade-level 
standards. 

The Patterns of Strengths and 
Weaknesses model refers to a 
thorough examination of a 
student’s basic psychological 
processes (i.e. visual, auditory, 
memory, attention, etc.) using a 
range of information gathered 
through standardized assessment 
(WISC-IV, WJ-IV Cog), criterion 
referenced assessment (i.e. 
DIBELS) and curriculum-based 
assessment tools. 

To qualify as a student with a 
Specific Learning Disability, the 
student must display a measured 
weakness in one or more of the 
basic psychological processes 
related to the specific 
performance and/or achievement 
weakness (area of concern as 
reported by observation and 
assessment data). Student must 
also display strength in one or 
more unrelated or minimally 
related processes. 

Additional Considerations 
Although the law allows schools the option of using RTI and PSW procedures as part of the evaluation 
procedures for special education eligibility, comprehensive assessment is still required to ensure that IEP 
team members have carefully evaluated and considered all relevant aspects of a student's performance 
and history. Comprehensive assessment must occur prior to determining that a student has a disability 
which impacts progress in general curriculum, thus making him or her eligible for special education 
services. 
Final recommendations regarding eligibility and services will be determined by the IEP team. 

Other Health Impairment (OHI) 

Other health impairment means having limited strength, vitality, or alertness, including a heightened 
alertness to environmental stimuli, that results in limited alertness with respect to the educational 
environment that: 



     
   

 
 

 
 

  
 

 
      

 
  
   
  
  
  

 
        
      

           
          

  
 

 
 

         
    

 
  
  
  
   
  
  

 
             

  
 

         
         

 
 

             
        

          
            
   

A.	 Is due to chronic or acute health problems such as asthma, attention deficit disorder or attention 
deficit hyperactivity disorder, diabetes, epilepsy, a heart condition, hemophilia, lead poisoning, 
leukemia, nephritis, rheumatic fever, sickle cell anemia, and Tourette syndrome; 

-AND

B.	 !dversely affects a student’s educational performance/ 

OHI and ADHD 
If a student exhibits ADHD-like behaviors, the IEP team should attempt to differentiate indicators that 
would be more closely associated with conditions such as: 
 Substance abuse 
 Mood disorders (i.e.: anxiety/depression) 
 Conduct disorders 
 Oppositional defiant disorder 
 Malnutrition 

School-based assessments do not diagnose ADHD or any other medical/mental health disorder(s), they 
document the presence of behavior that may be symptomatic of ADHD or other conditions. If the school 
deems a medical diagnosis necessary to determine special education eligibility, the school would be liable 
to provide access to the medical diagnosis from the doctor along with responsible for the costs of the 
doctor’s visits/ 

Emotional Disturbance (ED) 

Emotional disturbance means a condition exhibiting one or more of the following characteristics over a 
long period of time and to a marked degree that adversely affects a student’s educational performance. 

 An inability to learn that cannot be explained by intellectual, sensory, or health factors 
 An inability to build or maintain satisfactory interpersonal relationships with peers and teachers 
 Inappropriate types of behavior or feelings under normal circumstances 
 A general pervasive mood of unhappiness or depression 
 A tendency to develop physical symptoms or fears associated with personal or school problems 
 Emotional disturbance includes schizophrenia. 

The term does not apply to students who are socially maladjusted, unless it is determined that they also 
have an emotional disturbance. 

School-based assessments do not diagnose mental health disorders. They document the presence of 
behavior that may be symptomatic of mental health disorders and how those symptoms impact 
educational performance. 

Due to the complexity of ED assessments, assessors may wish to provide differential eligibility criteria to 
rule-in and/ or rule-out other areas of eligibility such as OHI, AUT, or SLD. ED assessments typically include 
both broadband and narrow band assessments in order to help IEP team members pinpoint specific areas 
of need and target IEP Goals. A thorough ED evaluation should encompass all the components of an 
Educationally Related Mental Health Services (ERMHS) assessment and provide ample documentation to 



           
               

 
 

  
 

      
 

 
   

       
         

     
      

            
 

          
 

       
   

     
  

            
          

    
  

   
  

   
    

      
    

       
     

          
       
      
          

    
 

 
 

 
         
     

     
         

support student’s need for ERMHS services, which may include counseling or �ehavior Intervention Plan 
(BIP). In very rare circumstances, a student who meets the eligibility criteria for ED may not additionally 
require ERMHS supports, including a BIP. 

Speech or Language Impairment (SLI) 

A student has a language or speech disorder once it is determined that the student's disorder meets one 
or more of the following criteria: 

 Articulation disorder- The student displays reduced intelligibility or an inability to use the speech 
mechanism which significantly interferes with communication and attracts adverse attention. 
Significant interference in communication occurs when the student's production of single or 
multiple speech sounds on a developmental scale of articulation competency is below that 
expected for his or her chronological age or developmental level, and which adversely affects 
educational performance. A student does not meet the criteria for an articulation disorder if the 
sole assessed disability is an abnormal swallowing pattern. 

 Abnormal voice- A student has an abnormal voice which is characterized by persistent, defective 
voice quality, pitch, or loudness. 

 Fluency disorders- A student has a fluency disorder when the flow of verbal expression including 
rate and rhythm adversely affects communication between the student and listener. 

 Language disorder- The student has an expressive or receptive language disorder when he or she 
meets one of the following criteria: 
	 The student scores at least 1.5 standard deviations below the mean, or below the 7th 

percentile, for his or her chronological age or developmental level on two or more 
standardized tests in one or more of the following areas of language development: 
morphology, syntax, semantics, or pragmatics. When standardized tests are considered 
to be invalid for the specific student, the expected language performance level shall be 
determined by alternative means as specified on the assessment plan, or 

	 The student scores at least 1.5 standard deviations below the mean or the score is below 
the 7th percentile for his or her chronological age or developmental level on one or more 
standardized tests in one of the areas listed in section a and displays inappropriate or 
inadequate usage of expressive or receptive language as measured by a representative 
spontaneous or elicited language sample of a minimum of 50 utterances. The language 
sample must be recorded or transcribed and analyzed, and the results included in the 
assessment report. If the student is unable to produce this sample, the language, speech, 
and hearing specialist shall document why a fifty utterance sample was not obtainable 
and the contexts in which attempts were made to elicit the sample. When standardized 
tests are considered to be invalid for the specific student, the expected language 
performance level shall be determined by alternative means as specified in the 
assessment plan. 

Autism (AUT) 

Autism means a developmental disability significantly affecting verbal and nonverbal communication and 
social interaction, generally evident before age three, and adversely affecting a student’s educational 
performance. Other characteristics often associated with autism are engagement in repetitive activities 
and stereotyped movements, resistance to environmental change or change in daily routines, and unusual 



 
 

 
    

 
          

 
 

          
         

             
     

 
      

           
 

 
       

      
 

 
 

 
     

         
  

 
  

 
     
       

 
 

      
  

 
 

 
             

       
 

 
      

 
 
 
 

responses to sensory experiences. 

!utism does not apply if a student’s educational performance is adversely affected primarily because the 
student has an emotional disturbance. 

A student who manifests the characteristics of autism after age three could be identified as having autism 
if the criteria are satisfied. 

Autism can be medically diagnosed; however, a medical diagnosis does not automatically make a student 
eligible for special education and related services. A medical diagnosis may trigger a school-based 
evaluation to determine the corresponding need for special education and related services in the school 
setting.  Conversely, a student does not require a medical diagnosis to meet eligibility criteria for Autism.  

School-based assessments do not diagnose autism. They document the presence of behavior that may 
be symptomatic of autism or autism spectrum disorders and how those behaviors impact a student’s 
learning performance. 

Assessors may wish to provide differential eligibility criteria to rule-in and rule-out other areas of eligibility 
such as OHI, ED, or SLD. Other areas of assessment for students with Autism may include: pragmatic 
language (speech) or a Functional Behavioral Assessment (FBA) resulting in a BIP. 

Intellectual Disability (ID) 

Intellectual disability means significantly sub-average general intellectual functioning, existing 
concurrently with deficits in adaptive behavior and manifested during the developmental period that 
adversely affects a student’s educational performance/ 

Hard of Hearing (HH) 

Hearing impairment means an impairment in hearing, whether permanent or fluctuating, that adversely 
affects a student’s educational performance but that is not included under the definition of deafness in 
this section. 

For more information on referral to the California School for the Deaf for additional assessment, please 
see the section titled, “State Special Schools and Services”/ 

Deafness (DEAF) 

Deafness means a hearing impairment that is so severe that the student is impaired in processing linguistic 
information through hearing, with or without amplification that adversely affects a student’s educational 
performance. 

For more information on referral to the California School for the Deaf for additional assessment, please 
see the section titled, “State Special Schools and Services”/ 



 
      

  
 

      
  

 
 

 
        
       

          
 

 
  

 
        

       
         

 
      

 
 

  
 

    
    

        
 

 
  

 
         

      
   

          
        

   
 

           
 

 
   

       
             

           
      

Visual Impairment (VI) 
Visual impairment including blindness means an impairment in vision that, even with correction, adversely 
affects a student’s educational performance/ The term includes both partial sight and blindness/ 

For more information on referral to the California School for the Blind for additional assessment, please 
see the section titled, “State Special Schools and Services”/ 

Orthopedic Impairment (OI) 

Orthopedic impairment means a severe orthopedic impairment that adversely affects a student’s 
educational performance. The term includes impairments caused by a congenital anomaly, impairments 
caused by disease (e.g., poliomyelitis, bone tuberculosis), and impairments from other causes (e.g., 
cerebral palsy, amputations, and fractures or burns that cause contractures). 

Deaf- Blindness (DB) 

Deaf-blindness means concomitant hearing and visual impairments, the combination of which causes such 
severe communication and other developmental and educational needs that they cannot be 
accommodated in special education programs solely for students with deafness or student with blindness. 

For more information on referral to the California School for the Blind for additional assessment, please 
see the section titled, “State Special Schools and Services”/ 

Multiple Disabilities (MD) 

Multiple disabilities means concomitant impairments, such as intellectual disability-blindness or 
intellectual disability-orthopedic impairment, the combination of which causes such severe educational 
needs that they cannot be accommodated in special education programs solely for one of the 
impairments. Multiple disabilities does not include deaf-blindness. 

Traumatic Brain Injury (TBI) 

Traumatic brain injury means an acquired injury to the brain caused by an external physical force, resulting 
in total or partial functional disability or psychosocial impairment, or both, that adversely affects a 
student’s educational performance/ Traumatic brain injury applies to open or closed head injuries 
resulting in impairments in one or more areas, such as cognition; language; memory; attention; reasoning; 
abstract thinking; judgment; problem-solving; sensory, perceptual, and motor abilities; psychosocial 
behavior; physical functions; information processing; and speech. 

Traumatic brain injury does not apply to brain injuries that are congenital or degenerative, or to brain 
injuries induced by birth trauma. 

Neither the IDEA nor California law expressly require medical documentation of TBI prior to determining 
whether a student qualifies under the TBI eligibility category. If a parent provides the IEP team, either 
verbally or in writing, with information that a student has suffered a TBI, the IEP team should consider the 
information and determine whether the information suffices to prove the student suffers from a TBI or 
whether additional information is necessary. If the IEP team requires further information, such as a 



           
            

  
 

   
 

  
 

     
        

 
 

       
    

       
    

          
        

 
 

      
    

  
 

   
 

    
 

      
  

         
  

 
           

   
 

      
     

  
 

           
      

 
 

 
          

       

medical evaluation to determine whether the student is suffering from a TBI caused by external physical 
force or some other impairment, the district is required to provide the assessment at no cost to the 
parents, just as it would under any other disabling condition. 

Other Considerations with Regards to Eligibility: 

Attention Deficit Hyperactivity Disorder (ADHD) 

A student whose educational performance is adversely affected by a suspected or diagnosed attention 
deficit hyperactivity disorder (ADHD) and after other documented interventions have proven 
unsuccessful, may meet eligibility requirements under the following categories: 

 Specific Learning Disability (SLD) with a significant discrepancy between ability and achievement 
and a deficit in attention which is one of the five basic psychological processes; or 

 Emotionally Disturbed (ED) when the lack of attention is causing a severe emotional condition so 
pervasive that it adversely affects educational performance; or 

 Other Health Impaired (OHI) when ADHD is a chronic, acute health problem which causes a limited 
and/or heightened alertness to the educational environment and adversely impacts educational 
performance. 

It may be beneficial for the Assessment Team to provide differential eligibility criteria (in assessment 
reports) to examine all three of the above criteria (SLD, ED, OHI) in order to rule-in or rule-out a category 
and assist the IEP team in documenting that these needs were fully explored. 

Medical Diagnosis: ADHD, Autism, Other Medical Conditions, and/or Mental Health Disorders 

Eligibility for special education and medical diagnosis are two different entities: 

 Educational eligibility allows a student to access IDEA services and is determined by a school-
based IEP team after school-based assessments are conducted. 

 Medical diagnosis is a process conducted by a doctor or team of doctors to determine a medical 
need exists, which can include either a physical or a mental health disorder. 

There is no requirement for medical documentation from a doctor in order for a student to become 
eligible for or continue to receive special education services, unless the IEP team deems it necessary. 

If an IEP team suspects ADHD, autism, other medical conditions, and/or mental health disorders may be 
impacting a student’s learning, the team should conduct a school-based assessment to look at the ways 
in which the suspected disability is manifesting at school and impacting the student’s ability to learn/ 

In extremely rare circumstances, an IEP team may determine that additional medical documentation is 
required. If the school deems a medical diagnosis necessary to determine special education eligibility, the 
school would be liable to provide access to the medical diagnosis from the doctor along with responsible 
for the costs of the doctor’s visits/  

In order to access special education services, a student must have an assessment for special education 
conducted to examine how the student’s learning is impacted by the disability/ ! doctor’s 



  
 

 
  

 
              

         
          
          

        
         

          
          

 
 
 

     
 

  
  

 
   

    
  

 

 
   

  
 

 

  
  

 
 

  
 

   
  

  
 

  
  
   

  
 

recommendation, report, prescription, or letter is not sufficient to determine eligibility, but must be taken 
into account by the IEP team.  

Accessing Related Services 

In order for a student to access any related services, they must have an evaluation conducted by the 
appropriately credentialed specialist. The evaluation/assessment must identify that the student qualifies 
for the related service and the report must outline areas of need. The IEP team will then meet, discuss 
the assessment results, and develop present levels from the assessments results/ The student’s needs 
will be outlined in the present levels and those needs will drive goals and services. The goals should have 
baseline data to indicate present level of functioning. Services and goals should be updated at each annual 
IEP and re-evaluated at each triennial IEP. Should a service provider wish to exit a student from a related 
service, they should complete a full reevaluation to provide the IEP team with documentation that the 
related service is no longer necessary. 

INDIVIDUAL HEALTH PLANS/SCHOOL NURSE SERVICES 

School health services and school nurse services means health services that are designed to enable a 
child with a disability to receive FAPE as described in the child's IEP. School nurse services are services 
provided by a qualified school nurse. School health services are services that may be provided by either 
a qualified school nurse or other qualified person (see CDE Program Advisory on Medication 
Administration, p. 7, www.cde.ca.gov/ls/he/hn/documents/medadvisory.pdf). School health services 
and school nurse services are considered related services under IDEA. 

An "individual health plan" or "individualized health plan" generally focuses exclusively on addressing a 
student's medical needs and may be appropriate for a general education student through a 504 Plan as 
well as a student receiving special education services/ "School health services” and “school nurse 
services" are services designed to enable a child with a disability to receive FAPE as described in the 
child's IEP. 

An Individual Health Plan (IHP) is a formal written agreement developed in collaboration with the school 
staff (School Nurse), the student, the student’s health care provider(s) and the student’s family/  !n IHP 
is written for students whose healthcare needs affect or have the potential to affect safe and optimal 
school attendance and academic performance.  Per the National Association of School Nurses (NASN) 
the IHP should include: 
 !ssessment. The data collection phase helps determine the student’s current health status and 

any actual or potential health concerns. 
 Diagnosis: The school nurse uses the assessment data to formulate a nursing diagnosis, including 

a diagnostic label, etiology, and presenting signs and symptoms. 
 Outcome Identification: The school nurse identifies the desired results of nursing intervention 

and states these in measurable terms. 
 Planning: Interventions are selected to achieve desired results. 
 Implementation: The written IHP is put into practice and care provided is documented. 
 Evaluation: The professional school nurse measures the effectiveness of nursing interventions in 

meeting the identified outcome. Changes are made to the plan as needed. 

http://www.cde.ca.gov/ls/he/hn/documents/medadvisory.pdf
http://www.cde.ca.gov/ls/he/hn/documents/medadvisory.pdf
http://www.cde.ca.gov/ls/he/hn/documents/medadvisory.pdf
http://www.cde.ca.gov/ls/he/hn/documents/medadvisory.pdf
http://www.cde.ca.gov/ls/he/hn/documents/medadvisory.pdf
http://www.cde.ca.gov/ls/he/hn/documents/medadvisory.pdf
http://www.cde.ca.gov/ls/he/hn/documents/medadvisory.pdf
http://www.cde.ca.gov/ls/he/hn/documents/medadvisory.pdf


         
       

       
      

           
     

 
                

         
 

   
  
    

 
 
 

  
  
   
  
  
  
   
  
  
  
   
  
 

 
  

 
 
 

    
 

 
 

  
  

 
   

      
   

 
        

   

“School nurses strengthen and facilitate the educational process by improving and protecting the health 
status of children and by identification and assistance in the removal or modification of health-related 
barriers to learning in individual children. The major focus of school health services is the prevention of 
illness and disability, and the early detection and correction of health problems. The school nurse is 
especially prepared and uniquely qualified in preventive health, health assessment, and referral 
procedures/” CA Education Code 49426 

“It is the intent of the Legislature that the governing board of each school district and each county 
superintendent of schools maintain fundamental school health services at a level that is adequate to 
accomplish all of the following: 
 Preserve pupils' ability to learn 
 Fulfill existing state requirements and policies regarding pupils' health 
 �ontain health care costs through preventive programs and education” CA Education Code 

49427 

Holders of the School Nurse Services Credential shall be authorized to perform the following services: 
 Conduct immunization programs 
 Assess and evaluate the health & developmental status of pupils 
 Interpret health and developmental assessments 
 Design and implement individual student health maintenance plans 
 Refer the pupil, parent, & guardian to community resources 
 Maintain communication to promote needed treatments 
 Interpret medical and nursing findings 
 Consult with, conduct in-service training for, and serve as a resource person 
 Develop and implement the health education curriculum 
 Participate in implementing health instruction curriculum 
 Counsel & assist pupils & parents in health-related adjustments 
 Teach health-related subjects under the supervision of a classroom teacher 

The California Department of Education has a page of comprehensive medical guidelines for LEAs/districts 
to use when developing individualized health plans.  http://www.cde.ca.gov/ls/he/hn/ 

ANNUAL REVIEW AND RE-EVALUATION 

Annual Review 

The Individualized Educational Program (IEP) shall be scheduled for review by an IEP team at least once a 
year (determined by the month/day of the initial or annual IEP).  

For students in residential placements, the case manager must conduct quarterly face-to-face meetings 
at the residential facility with the student to monitor the level of care and supervision and the 
implementation of the IEP accordance with state law. 

For students placed in a community treatment facility, regular evaluations are necessary in order to 
determine continuing student needs and appropriate placement in the least restrictive environment. 

http://www.cde.ca.gov/ls/he/hn/
http://www.cde.ca.gov/ls/he/hn/
http://www.cde.ca.gov/ls/he/hn/
http://www.cde.ca.gov/ls/he/hn/
http://www.cde.ca.gov/ls/he/hn/
http://www.cde.ca.gov/ls/he/hn/
http://www.cde.ca.gov/ls/he/hn/
http://www.cde.ca.gov/ls/he/hn/


 
              

    
 

          
         

 
 

              
       

  
  

 
 

    
 

           
      

             
    

 
      

         
          

 
 

          
  

 
  

              
  

 
  

 
  

 
  
  
  

  
  
       

 
 

            
   

In addition, a parent may request that an IEP review be conducted at any time. When the LEA/district 
receives such a request (preferably in writing), an IEP meeting must be held within 30 days. 

It is necessary to hold an IEP meeting if the student is not making sufficient progress towards goals and 
objectives. Parents and members of the IEP team must be notified by established notification procedures. 
The IEP team may: 

 Modify the IEP or program, including the provision of related services and other support services. 
 Discuss appropriateness of current goals and modify as appropriate based on data and input from 

members of the IEP team. 
 Review and discuss the appropriateness of the current educational program and/or placement. 

Re-Evaluation (Triennial Reviews) 

According to CFR Title 34 § 300.304, a reassessment of the pupil shall be conducted at least every three 
years or more frequently, if conditions warrant. As part of this re-evaluation, the IEP team shall review 
existing evaluation data, including evaluations and information provided by the parents of the student, 
current classroom-based assessments and observations, and teacher and related service providers’ 
observations. 

If an assessment is warranted for a triennial evaluation, then an assessment plan will need to be 
completed and sent to the parent for signature. The procedures for completing an assessment plan are 
detailed in the “!ssessment Plan” section of this Procedural Guide/  

The triennial evaluation process is explained in the section entitled “!ssessment, Test Selection and 
Reports” in this Procedural Guide/  

As part of the triennial evaluation process, if the student qualifies under Specific Learning Disability (SLD) 
the psychologist must also complete the “SLD, page 1” (listed in each student’s future IEP in SEIS) during 
the IEP and signatures on this page must be obtained. 

Review of Records vs. Complete Re-Evaluation 

The IEP team must identify what additional information, if any, is needed to establish: 

 The present levels of performance. 
 The educational needs of the student. 
 Whether the student: 

 Continues to have a disability. 
 Continues to need special education and related services. 
 Requires any additions or modifications to the educational program in order to meet 

his/her annual goals and participate in the general curriculum. 

The form entitled “Triennial Re-eval”, located in the future IEP record in SEIS, may assist in documenting 
the decision making process for this determination. 



          
          

 
 

     
          

 
 

         
 

 
 

 
   
   
        

 
 

 
 

  
 

        
 

       
 

            
             

   
     

 
     

       
         

       
         

   
 

 
 

  
 

   
      

           
       

According to EC§ 56381 (g), a formal IEP meeting is not required to make the decision on whether 
additional assessment is necessary, unless requested by the parent, or agreement can’t be reached/ 

A reassessment of the pupil shall be conducted if the LEA/district determines that the educational or 
related service needs, including improved academic achievement and functional performance of the pupil 
warrant a reassessment, or if the pupil's parents or teacher requests a reassessment. 

If the team agrees to a review of records, the Assessment Plan should reflect this decision and a Prior 
Written Notice should be provided to confirm the decision with parents. 

Assessment is required in the following situations: 

 Upon parent request (document on assessment plan) (EC § 56381(a)) 
 When dismissal from special education is being considered (EC § 56381(h)) 
 If the student has displayed inconsistencies in cognitive assessment results as indicated by two 

prior psycho-educational assessments 

Circumstances When Re-Evaluations May Be Necessary 

The following circumstances are examples of conditions warranting more frequent re-evaluation: 

 If a substantial change has been observed in the student’s academic performance or disabling 
condition. 

 If the IEP team suspects that the student has an additional area of eligibility for Special Education 
or needs that have not been previously assessed/accurately assessed. 

 A request for change in placement may trigger a re-evaluation, particularly when the new 
placement is more restrictive. This is suggested, but not required by IDEA. Assessment prior to a 
placement change will ensure that the student’s eligibility is accurate, that appropriate needs 
have been defined via past assessments, and that supports, goals and services reflect identified 
needs.  

 Re-evaluation is required prior to exiting a student from continued Special Education services: 
•		 If an LEA/district believes that a student no longer requires special education or related 

services, the student must be re-evaluated in all areas of suspected disability. The district 
may exit the child from special education if, after a comprehensive evaluation, it is 
determined that the student does not require Special Education and/or related services 
to obtain meaningful educational benefit.  Related services include speech, occupational 
therapy, counseling, behavioral supports, adapted P.E, etc. 

CURRICULUM ADAPTATIONS 

General Guidelines 
Curriculum adaptations include accommodations, modifications, and supports that allow a child with a 
disability access to the general curriculum and assessments. LEAs/districts are responsible for ensuring 
that each teacher and provider is informed of his or her specific responsibilities related to implementing 



    
  

 
     

           
   

     
   

 
 

     
    

   
  

  
            

      
 

 
   

    
        

 
  

         
        
         

            
 

 
    
       

          
           

          
    

 
 
 
 
 
 
 
 
 
 

the child’s IEP and the specific accommodations, modifications, and supports that must be provided for 
the child in accordance with the IEP (34CFR 300.342 (b)(3)). 
What are accommodations? 
Accommodations are adaptations that enable a student with a disability to participate in educational 
programming and complete school work or tests with greater ease and success. Accommodations DO NOT 
fundamentally alter the curriculum or lower expectations or standards in instructional level, content or 
performance criteria. Accommodations are changes made to the curriculum in order to provide equal 
access to learning and equal opportunity to demonstrate what is known. 

What are modifications? 
Modifications are adaptations that provide a student with meaningful and productive learning 
experiences based on individual needs and abilities. Modifications DO fundamentally alter the curriculum 
or lower expectations or standards, in instructional level, content or performance criteria to meet the 
student's needs. 
Adaptations to Assessments  
Accommodations and modifications should not simply be applied at the time of testing as a means of 
support. In order to justify the use of accommodations/modifications during testing, a student should also 
have access to the needed supports during instruction in the classroom. 

Grading when adaptations have been made to the curriculum 
�ecause accommodations do not fundamentally alter the curriculum, student’s grade should not reflect 
that accommodations have been made. Accommodations provide students with disabilities an equal 
opportunity to participate in the general education curriculum.  

If modifications have been made to the curriculum of any course, it is important that the student’s grade 
reflect the student’s achievement in the modified curriculum, as long as modified grades are available to 
all students. However, any modifications to programming, instruction, and grading must be documented 
in the student’s IEP and be directly related to the student’s disability/ To automatically give modified 
grades to all special education students would be discriminatory and potentially violate Section 504 of the 
Rehabilitation Act of 1973. 

How to determine the appropriate adaptations to curriculum 
The IEP team may use the Nine Types of Curriculum Adaptations (Diana Browning Wright, Teaching and 
Learning, 2005) matrix to determine the most appropriate adaptations required for a student with a 
disability to gain access to the general curriculum. Once the team has agreed upon the necessary 
adaptations, they need to be shared with teachers and service providers to ensure that the 
accommodations, modifications, and supports written into the child’s IEP are being implemented/ 



 

   
 

 

 
 
 
 

 
 

 
 

 
 

 
 
 
 
 
 

 
 

 

 
 

 
 

 

 
 

 
 

  
 

 

 
 

 
 

 
 

 
 

  
  

 
 

  
 

  
 

 
 
 
 

 
  

 
 

 
 

 
 

 
 

 

 
 

  
 

 
 

 
 

 
 
 

 
 

 

  
 

  
 

 
  

  
  

 
 

 

 
 
 

  
 

 
 

 
  

 
 
 
 

 
 

  
         

   
  

                
 

    
 

 
 

 
 

Nine Types of Curriculum Adaptations 

 * Quantity 

Adapt the number of items that the learner 
is expected to learn or number of activities 
student will complete prior to assessment 
for mastery. 

For example: 
Reduce the number of social studies terms a 
learner must learn at any one time. Add 
more practice activities or worksheets. 

* Time 

Adapt the time allotted and allowed for 
learning, task completion, or testing. 

For example: 
Individualize a timeline for completing a 
task; pace learning differently (increase or 
decrease) for some learners. 

* Level of Support 

Increase the amount of personal assistance 
to keep the student on task or to reinforce 
or prompt use of specific skills. Enhance 
adult-student relationship; use physical 
space and environmental structure. 

For example: 
Assign peer buddies, teaching assistants, 
peer tutors, or cross-age tutors. Specify how 
to interact with the student or how to 
structure the environment. 

* Input  * Difficulty * Output 

Adapt the way instruction is delivered to the 
learner. 

For example: 
Use different visual aids, enlarge text, plan 
more concrete examples, and provide 
hands-on activities, place students in 
cooperative groups, pre-teach key concepts 
or terms before the lesson. 

Adapt the skill level, problem type, or the 
rules on how the learner may approach the 
work. 

For example: 
Allow the use of a calculator to figure math 
problems; simplify task directions; change 
rules to accommodate learner needs. 

Adapt how the student can respond to 
instruction. 

For example: 
Instead of answering questions in writing, 
allow a verbal response, use a 
communication book for some students, 
allow students to show knowledge with 
hands on materials. 

* Participation 

Adapt the extent to which a learner is 
actively involved in the task. 

For example: 
In geography, have a student hold the globe, 
while others point out locations. Ask the 
student to lead a group. Have the student 
turn the pages while sitting on your lap 
(kindergarten). 

 Alternate Goals 

Adapt the goals or outcome expectations 
while using the same materials. When 
routinely utilized, this is only for students 
with moderate to severe disabilities. 

For example: 
In a social studies lesson, expect a student 
to be able to locate the colors of the states 
on a map, while other students learn to 
locate each state and name the capital. 

 Substitute Curriculum 

Provide different instruction and materials 
to meet a learner’s individual goals/ When 
routinely utilized, this is only for students 
with moderate to severe disabilities. 

For example: 
During a language lesson a student is 
learning toileting skills with an aide. 

* This adaptation is an accommodation if the student can demonstrate mastery of the standard on an assessment. The key concept is: Will  
the student ultimately master the same material but demonstrate that mastery in alternate ways or with alternate supports? If standards 
are not fundamentally or substantially altered, then this adaptation is an accommodation to a learning or performance difference. 
 This adaptation is a modification if the student will not demonstrate mastery of the standard on an assessment. If routinely 

utilized, these adaptations are modifications and require individualized goals and assessment. 
Substantially altered by Diana Browning Wright with permission from Jeff Sprague, Ph.D. from an original by DeSchenes, C., Ebeling, D., & Sprague, J. (1994). Adapting Curriculum & Instruction in 
Inclusive Classrooms: A Teachers Desk Reference. ISDDCSCI 
Publication. 
Diana Browning Wright, Teaching & Learning 2005 



  
 

        
       
        

            
 

 
  

 
 

 
  
    

 
        

   
       

          
 

        
 

        
 

             
  

 
 

 
           

  
           
  

 
 

 
      

 
 

               
            

 
  

 
   

 

PARENT PARTICIPATION 

Parents are an integral part of the Individualized Education Program (IEP) development process. IDEA 
makes parents mandatory members of the IEP team and outlines a number of procedural safeguards to 
ensure the full and meaningful participation of parents in the IEP process. Each LEA/district must take 
steps to ensure that one or both of the parents of a child with a disability are present at each IEP Team 
meeting and are afforded the opportunity to participate. 

Definition of a Parent under IDEA 

The 2006 IDEA Part B regulations, (34 CFR §300.30) clarify that a parent is: 

 A biological or adoptive parent of a child. 
 A foster parent--unless state law, regulations, or contractual obligations with a state or local entity 

prohibit a foster parent from acting as a parent. 
 A guardian generally authorized to act as the child's parent, or authorized to make educational 

decisions for the child (but not the state if the child is a ward of the state). 
 An individual acting in the place of a biological or adoptive parent (including a grandparent, 

stepparent, or other relative) with whom the child lives, or an individual who is legally responsible 
for the child's welfare. 

 A surrogate parent who has been appointed in accordance with when a parent cannot be 
identified and the school district cannot discover the whereabouts of a parent. 

 A surrogate parent may also be appointed if the child is an unaccompanied homeless youth, an 
adjudicated dependent or ward of the court under the state Welfare and Institution Code, and is 
referred to special education or already has an IEP. For additional information please see the 
section of this Procedural Guide titled, “Surrogate Parent/” 

Divorced Parents 

When the parents of a child with a disability are divorced, the parental rights under the IDEA apply to both 
parents, unless a court order states otherwise. An LEA/district should obtain a copy of court decrees that 
might affect the parent’s right to participate or make educational decisions for the child, and to ensure 
participation of both parents, if appropriate. 

Notice of Meeting 

Under IDEA, to ensure that one or both of the parents are present at the IEP Team meeting, LEAs/districts 
must: 

A.	 Provide notice of an IEP meeting to parents early enough to ensure that they have the opportunity 
to attend the meeting/ (for further information, see “Meeting Notice” section of the Procedural 
Guide) 

B.	 Schedule the meeting at a mutually agreed upon time and location. 

The notice of meeting must: 



          
    

              
  

           
     

 
     

  
   
  

 
         

   
 

 
 

          
 

 
   
    

 
               

      
 

 
        

  
  

 
  

 
       

 
              

 
 

 
 

  
 

  
 

A.	 Indicate the purpose, time, and location of the meeting and who will be in attendance (note: 
personnel should be listed by title, not actual name); 

B.	 Inform the parents of the participation of other individuals on the IEP Team who have knowledge 
or special expertise about the child; 

C.	 For a child with a disability, beginning no later than the first IEP to be in effect when the child 
turns 16 years of age (or younger if determined appropriate by the IEP Team), the notice also 
must: 
	 Indicate that a purpose of the meeting will be the consideration of the postsecondary 

goals and transition services for the child; 
 Indicate that the  LEA/district will invite the student; and 
 Identify any other agency that will be invited to send a representative. 

Note: IDEA does not require a specific timeline requirement for parental notice of an IEP meeting. Ten 
school days is a customary period, based on a standard of reasonableness.  

Meaningful Participation of Parents 

The parents of a child with a disability must be afforded an opportunity to participate in meetings with 
respect to: 

A.	 The identification, evaluation, and educational placement of the child; and 
B.	 The provision of a free and appropriate education (FAPE) to the child. 

If parent states in writing that they decline to participate in a meeting in which a decision is to be made 
relating to the educational placement of their child, the LEA/district must use other methods to ensure 
their participation, including individual or conference telephone calls, or video conferencing. 

LE!s/districts should consider the parents’ concerns and suggestions and, to the extent appropriate, 
incorporate them into the IEP.  LEAs/districts should consider the results of any independent educational 
evaluations and any information and reports submitted by the parents, and document these in the IEP. 

Use of interpreters or other action, as appropriate 

The LEA/district must take whatever action is necessary to ensure that the parent understands the 
proceedings of the IEP Team meeting, including arranging for an interpreter for parents with deafness or 
whose native language is other than English. It is advised that interpreters not serve dual roles on the IEP 
Team and that interpreters not be members of the IEP Team. 

Parent Copy of Child's IEP 

The LEA/district must provide the parent a copy of the child's IEP at no cost to the parent. 

Conducting an IEP Team Meeting Without a Parent in Attendance 



      
             

  
 

    
         

 
 

  
   
         

 
 
 

 

    
            

 

   
          

 

     
  
    
    
   
   
     
    
     
   

           
     

         
       
       

       
     

     
   

         

A meeting may be conducted without a parent in attendance only after multiple attempts by the 
LEA/district to schedule an IEP, and if the parent refuses to attend and communicates refusal to 
participate in the IEP process. The LEA/district should contact a SELPA Program Specialist for guidance. 

The LEA/district should continue attempts to include the parent. The LEA/district should keep a record of 
attempts to arrange a mutually agreed on time and place, and offers to solicit parent participation, such 
as: 

 Detailed records of telephone calls made or attempted and the results of those calls. 
 Copies of correspondence sent to the parents and any responses received. 
 Detailed records of visits made to the parent's home or place of employment and the results of 

those visits. 

CONSERVATORSHIP 

A conservatorship is granted in a court proceeding where a superior court judge appoints a responsible 
person (“conservator”) to care for another adult (“conservatee”) who cannot care for themselves and/ or 
their finances. 

A limited conservatorship is specifically available for the benefit of adults with developmental disabilities. 
A limited conservator has the authority to do only those things that are granted at the time of 
appointment by the local superior court. 

A limited conservator (usually a family member) may have the authority to: 
	 Decide where the conservatee will live. 
	 Manage the conservatee’s social affairs/ 
	 Manage the conservatee’s financial affairs/ 
	 Examine the conservatee’s confidential records and papers/ 
	 Sign a contract for the conservatee. 
	 Give or withhold consent for medical treatments. 
	 Make decisions regarding education and vocational training. 
	 Give or withhold consent to the conservatee’s marriage/ 
	 �ontrol the conservatee’s sexual contacts and relationships. 

After the filing of a petition for limited conservatorship with the Superior Court of the county in which the 
proposed conservatee lives, a proposed limited conservatee is assessed at a Regional Center to determine 
if she is indeed developmentally disabled. The Regional Center submits a written report of its findings and 
recommendations in regard to the conservatorship to the court. While the Regional Center report is not 
binding, it provides the court with guidance about the appropriateness of the conservatorship.  
Additionally, the court appoints an attorney and an investigator to represent the disabled adult as a means 
to make certain that the proposed conservatorship is of merit.   Note: a District may ask to see a copy of 
the court documents to ensure compliance with court orders. 

When a student with disabilities reaches the age of 18 the local educational agency shall provide a notice 
of procedural safeguards to both the student and the parents of the student. All other rights accorded to 
a parent shall transfer to the student with disabilities. The local educational agency shall notify the 



       
          

    

 
   

 
  

 
 

 
  
    

 
        

   
       

          
 

        
 

        
 

             
  

 
  

 
           

    
            

     
   

   
  

 
 

  
 

  
  
       

 
          

  
  

individual and the parent of the transfer of rights prior to the student’s 17th birthday, pursuant to �! 
Education Code. The parent of a student who has been determined to be incompetent under state law 
may seek conservatorship of the student. 

SURROGATE PARENT PROCEDURES 

Definition of a Parent under IDEA 

The 2006 IDEA Part B regulations, (34 CFR §300.30) clarify that a parent is: 

 A biological or adoptive parent of a child. 
 A foster parent--unless state law, regulations, or contractual obligations with a state or local entity 

prohibit a foster parent from acting as a parent. 
 A guardian generally authorized to act as the child's parent, or authorized to make educational 

decisions for the child (but not the state if the child is a ward of the state). 
 An individual acting in the place of a biological or adoptive parent (including a grandparent, 

stepparent, or other relative) with whom the child lives, or an individual who is legally responsible 
for the child's welfare. 

 A surrogate parent who has been appointed in accordance with when a parent cannot be 
identified and the school district cannot discover the whereabouts of a parent. 

 A surrogate parent may also be appointed if the child is an unaccompanied homeless youth, an 
adjudicated dependent or ward of the court under the state Welfare and Institution Code, and is 
referred to special education or already has an IEP. For additional information please see the 
section of this Procedural Guide titled, “Surrogate Parent/” 

Definition of a Surrogate Parent 

! “surrogate parent” is an adult appointed by a Local Education !gency (LE!)/district or Special Education 
Local Plan Area (SELPA) to represent a pupil aged 0-21, for the purpose of their Individualized Education 
Program (IEP) to ensure that the rights of the pupil to a Free Appropriate Public Education (FAPE) are 
protected, when the biological parents, or the parents as defined by IDEA, cannot be found, or the courts 
have removed their educational rights and those rights have not been assigned to another. 

When to Appoint a Surrogate Parent 

An LEA/district shall appoint a surrogate parent for a child in accordance with Section 300.519 of Title 34 
of the Code of Federal Regulation (CFR) under one or more of the following circumstances: 

 No parent (as defined in §300.30) can be identified; 
 The public agency, after reasonable efforts, cannot locate a parent; 
 The child is a ward of the state under the laws of the State or the adult student is a ward of the 

court and has been found to be incompetent; 
 The child is an unaccompanied homeless youth as defined in section 725(6) of the McKinney-

Vento Homeless Assistance Act (42 U.S.C. 11434a(6)); or 
 The child is referred for Special Education. 



 
   

     

 
  
  
   
  

 
 

 
  
   
   
   

 
           

     
       

            
 

 
   

 
 

  
    

 
  
   
       

 
    
  
  
    

         
 

 
  

 
    

           
        

       
       

A child may need an interim surrogate parent when he/she is initially placed in a SELPA, in order to meet 
the requirements for an immediate educational placement, while the status or location of the child’s 
parent is researched. These children may be living in: 

 Foster home 
 Private group home 
 State hospitals and other health facilities Correctional facilities 
 Residential treatment centers 

Reasonable efforts to contact parents include, but are not limited to, the following measures: 

 Documented phone calls 
 Letters, certified letters with return receipts 
 Documented visits to the parents’ last known address 
 The placement of an agency notice of a court order that terminates parents’ rights 

If the efforts above fail to locate the parent or to obtain parent status notification from the placing agency, 
an interim surrogate parent appointment may be necessary. A surrogate parent shall be appointed not 
more than 30 days after the LEA/district determines that a student needs a surrogate parent, California 
Government Code Section 7579.5 (a). This appointment will facilitate timely IEP review or establish 
consent for special education assessment, or both. 

When a Surrogate Parent is Not Needed 
The following are instances in which a surrogate parent does not need to be appointed. 

 The parent’s educational rights pertaining to the student have not been removed by a court. 
 The parent maintains educational rights and has appointed their own educational representatives 

for their child. 
 A court has appointed a guardian for the student. 
 The student was voluntarily placed in a residential facility. 
 The student is 18 years of age, or older, and he/she does not have a conservator or guardian, 
regardless of the individual’s functional level/ 

 The student is an emancipated minor. 
 The student is married. 
 The student has a legal guardian. 
 The student has someone “acting” as the child’s parent such as a grandparent or other family 
member and the child resides with this person and is defined as a “parent” according to 34 �FR 
§300.30. 

Who to Appoint as a Surrogate Parent 

Individuals who may serve as surrogate parents include, but are not limited to, foster care providers, 
retired teachers or school district administrators, social workers, and probation officers who are not 
employees of the State Department of Education, the local educational agency, or any other agency that 
is involved in the education or care of the child. A public agency authorized to appoint a surrogate parent 
under this section may select a person who is an employee of a nonpublic agency that only provides non



           
       

   
 

          
 

 
       

 
       

      
         

  
 

          
 

 
  

 
        
      

            
        
 

  
  
   
  
   
  

 
    

  
  

 
  

 

  
 

 
   
  

 
  

  
 

educational care for the child. An individual, who would have a conflict of interest, for the purposes of 
this section, means a person having any interest that might restrict or bias his or her ability to advocate 
for all of the services required to ensure that student has a free appropriate public education. 

A person who otherwise qualifies to be a surrogate parent under this section is not an employee of the 
LEA/district solely because he or she is paid by the LEA/district to serve as a surrogate parent. 

When appointing a surrogate parent, the LEA/district shall as a first preference, select a relative caretaker, 
foster parent, or Court-Appointed Special Advocate (CASA), if any of these individuals exists and is willing 
and able to serve. If none of these individuals are willing or able to act as a surrogate parent, the 
LEA/district shall select the surrogate parent. If the child is moved from the home of the relative-caretaker 
or foster parent who has been appointed as a surrogate parent, the LEA/district shall appoint another 
surrogate parent if a new appointment is necessary to ensure adequate representation of the child. 

To find an approved list of surrogate parents who have been fingerprinted and trained, please refer to the 
list located in the SEIS Document Library. 

Responsibilities/Expectations of a Surrogate Parent 

The surrogate parent shall serve as the child’s parent for the purpose of the IEP process and shall have 
the rights relative to the child’s education that a parent has under Title 20 (Commencing with Section 
1400) of the United States Code and pursuant to Part 300 of Title 34 (commencing with Section 300.1) of 
the Code of Federal Regulations. The surrogate parent may represent the child in matters relating to 
special education and related services, including: 
 Identification 
 Assessment 
 Instructional Planning and Development of the IEP 
 Educational Placement 
 Reviewing and Revising the IEP 
 Other matters related to a free and appropriate public education (FAPE) 

The surrogate parent serves as the child’s parent and has parental rights relative to the child’s education 
under Title 20 Section 1400 and part 300 of the Code of Federal Regulation. The surrogate parent should 
be culturally sensitive to the needs of the child. 

Monitoring Surrogate Parents 

If a surrogate parent is not performing the duties in an appropriate manner or if the surrogate has a 
conflict of interest then the LEA/district shall terminate the appointment. The surrogate parent may 
represent the child until: 

 The child is no longer in need of special education; 
 The student reaches the age of majority; 

	 The age of majority is the legally defined age at which a person is considered an adult, 
with all the attendant rights and responsibilities of adulthood. 

 The biological parent is found, or the court restores educational rights to the parent. 



 
   

 
 

 
 

 
  

 
   
    

 
  
  
  
 

 
  
   

 
  
  
    
   

   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The LEA/district should inform the SELPA when a student is in need of a surrogate parent. The SELPA 
should also be notified when a surrogate is no longer representing a student. 

Surrogate Parent Safeguards 

A surrogate parent: 

 Is held harmless by the State of California during execution of duties except when actions are 
found to be wanton, reckless or malicious. 

 May inspect and have copies of all student educational records. 
 Has permission to request changes when inappropriate or inaccurate information is contained in 
the student’s records/ 

 Should be informed about assessment procedures, tests and all results. 
 May seek an Independent Educational Evaluation (IEE). 
 Shall participate fully in the planning of the student’s IEP/ 
 Can decide if the proposed offer of FAPE is appropriate for the student by either signing or 

refusing to sign the IEP. 
 Should receive progress reports and regular routine communications. 
 May request a teacher conference, new evaluation or IEP as deemed necessary by the 

surrogate. 
 Should be notified in writing when the school proposes any educational changes. 
 May initiate due process proceedings. 
 Should be informed if any due process proceedings have been initiated. 
 Receives information about all other state and local agencies that provide services to special 

education students (California Education Code Section 56050(b)). 
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SURROGATE PARENT FLOWCHART
 

Determine if a student 
needs a surrogate 

parent 

Parent rights not 
removed: LEA attempts 

to locate parents 

Parent contactd; no 
surrogate needed 

Parent is NOT located 
then appoint surrogate 

Fill out Surrogate 
Parent Authorization 

(SEIS) 

Utilize the update 
Surrogate list (SEIS) 

Notify SELPA 

Parents education rights 
removed and guardian 
not appointed by the 

court 

Surrogate Appointed 

Utilize the Surrogate 
list (SEIS) 

Fill out Surrogate 
Parent Authorization 

(SEIS) 

Notify SELPA 

Parents education 
rights removed and 

guardian appointed by 
the court 

No Surrogate required 



    
 

        
     

               

 
 

         
           

      
         

  
 

              
 

        
         

  
 

  
             
         
        

       
         
 

  
 

       
 

 
 

       
       

 
 

    
  

              
       

  
           

 
    

  

“!GE OUT” TIMELINES 

Eligibility for special education services under the IDEA generally terminates on the date the student 
graduates with a regular high school diploma, or when the student reaches her 22nd birthday, whichever 
comes first. A student's receipt of an alternative diploma or a certificate of completion does not terminate 
her right to receive special education and related services under the IDEA. 

Students with disabilities who have not received a regular high school diploma and are between the ages 
of 19 and 21 years, inclusive, must be enrolled in or eligible for a special education program prior to her 
19th birthday in order to continue receiving special education services. Any student who becomes 22 
years of age during the months of January to June, inclusive, while participating in a special education 
program may continue her participation in the program for the remainder of the current fiscal year, 
including any extended school year (ESY) program for students with disabilities. 

Any student age 21 eligible to participate in a special education program shall not be allowed to begin a 
new fiscal year in a program if she becomes 22 years of age in July, August, or 
September of that new fiscal year. However, if a student is in a year-round school program and is 
completing her individualized education program in a term that extends into the new fiscal year, then the 
student may complete that term. 

Any student who becomes 22 years of age during the months of October, November, or December while 
participating in a special education program shall be terminated from the program on December 31 of the 
current fiscal year (the fiscal year runs from July 1 to June 30), unless the student would otherwise 
complete her individualized education program at the end of the current fiscal year. For example, if a 
student has a 22nd birthday in November, but is on track to receive a high school diploma in June of the 
same fiscal year, he or she would not continue to receive services past June, which is the end of that fiscal 
year.  

PARENTAL CONSENT AND PARENTAL REVOCATION OF CONSENT 

Parental Consent 

When the term consent or parental consent is used in IDEA, it has the same meaning as the term informed 
written consent. The following indicates that the parent has been fully informed regarding the action of 
the LEA/district for which parental consent is being requested: 

 The parent has been fully informed of all information relevant to the activity for which consent is 
sought, in his or her native language, or through another mode of communication. 

 The parent understands and agrees in writing to the carrying out of the activity for which his or 
her consent is sought, and the consent describes that activity and lists the records (if any) that will 
be released and to whom. 

 The parent understands that the granting of consent is voluntary on the part of the parent and 
may be revoked at any time. 

 If a parent revokes consent, that revocation is not retroactive (i.e., it does not negate an action 
that has occurred after the consent was given and before the consent was revoked). 



  
 

        
            

      
          

   
          

  
 

 
            

        
      

      
   

            
 

          
  

    
 
         

      
    

       
        

 
 

 
           

       
          

 
 

  
 

   
          

 
 

     
     

          
         

  
 

Revocation of Consent 

A parent may revoke consent for continued provision of special education and related services at any
 
time. The parent must provide a written statement revoking consent for special education and related
 
services. Upon parent request, LEAs/districts may provide assistance in writing the revocation statement.
 
! statement of revocation of consent must include the date, student’s name and parent’s signature.
 
Revocation of consent applies to the entire IEP, not to just individual sections of the IEP.
 
A parent may also revoke consent for assessment after an assessment plan has been signed. A Prior
 
Written Notice (PWN) must be sent once the revocation statement for assessment has been received.
 
Upon revocation of consent for continued special education and related services, the LEA/district:
 

 May not continue to provide special education and related services to the student, and must 
provide Prior Written Notice (PWN) before ceasing services that explains the change in the 
educational program that will result from the parents’ revocation of consent/ The provision of 
this notice gives parents the information and time to consider fully the ramifications of the 
revocation of consent.  The PWN should include a copy of parental rights.  

 May not use mediation or due process procedures in order to obtain a ruling that services may be 
provided to the student. 

 Will not be considered to be in violation of the requirement to make Free and Appropriate Public 
Education (FAPE) available to the student because of a failure to provide further services. 

 Is not required to convene an IEP team meeting or develop an IEP for the student. 

Once an LEA/district has properly discontinued the provision of special education and related services, 
the student becomes a general education student, and the LEA/district may place the student in 
accordance with the placement procedures of the general education students. As with all general 
education students, if the student is not progressing in the general education setting or adequately 
accessing the general education curriculum, the LEA/district has the responsibility to fulfill Child Find 
requirements.  Schools may also wish to consider evaluating the student for a 504 Plan. 

If a parent changes his/her mind and later requests that the child be re-enrolled in special education, the 
LEA/district must treat this request as an initial evaluation. The LEA/district will need to do an initial 
evaluation for the student and determine eligibility before developing a new IEP. A student who reaches 
the age of majority and retains their educational rights may revoke consent of his/her special education 
and related services; the district must provide prior written notice to the adult student as noted above. 

When Parents Do Not Agree 

In the case of two parents in conflict, the written consent of only one parent with educational decision-
making authority is necessary to revoke consent for a child’s receipt of special education and related 
services.  A Prior Written Notice should be sent to both parents. 

As long as the parent has the legal authority to make educational decisions for the child, the school district 
must accept the parent’s written revocation of consent. A subsequent disagreement by the other parent 
does not overturn the revocation. Further, a subsequent request for special education services does not 
overturn the revocation (unless the revocation is made by the parent who initiated the original revocation) 
and would initiate the initial assessment process. 



           
           

   
 
 

  
 

         
        

  
           

            
  

           
   

 
          

          
            

         
              

      
       

   
 
 

  
 

            
 

 
  
          

  
         

          
     

 
  

                
          

  
    

          
     

  

Note: Neither the school district nor the objecting parent can use IDEA due process procedures to 
overcome a parent’s written revocation of consent/ The IDEA provides that a parent may file a due process 
complaint over actions by a public agency and not actions by another parent. 

AGE OF MAJORITY 

Age of majority is a term used to describe the time in life after which a person is legally no longer 
considered a child and becomes an adult in the eyes of the law. In California, the legal age of majority is 
18 years.  
When a child with a disability turns 18, all rights under state and federal special education law transfer 
from the parent(s) to the adult student (except in the case of a child with a disability who has been 
determined to be incompetent under California Law).  At this point the student becomes responsible for 
all educational, medical, financial and legal decisions on their own behalf. This transfer of rights also 
applies to those students incarcerated in an adult or juvenile federal, state, regional or local correctional 
institution. 
Per IDEA, an LEA/district must inform the parent(s) and special education student before the student turns 
17 that all rights will transfer to the student on his or her 18th birthday. The Transition Plan section of 
the IEP includes a statement that must be filled out to document the discussion with the parent and 
student regarding the transfer of rights upon reaching the age of majority. This conversation typically 
occurs during an IEP meeting prior to the student turning 17 and should be documented in the notes of 
the IEP meeting. Both the student and the parent must be present at the meeting for the discussion to 
ensure all questions are answered, and that the student and parent clearly understand what is included 
in the transfer of rights. 

INTERIM PLACEMENT 

Whenever a student in special education transfers from one LEA/district to another, the LEA/district 
receiving the student shall: 

 Request records from past LEA/district. 
 If the previous LEA/district did not use SEIS, manually enter student information to create a new 

student record (SELPA minimum requirement is CASEMIS A&B tabs). 
 �omplete the “Interim Placement Form” (located in the SEIS Document Library) and give it to 

parents. Obtain parental signature. The special education services will begin on the first day of 
attendance. The LEA/district will provide the student with a Free Appropriate Public Education 
(FAPE), including services comparable to those described in the previously approved IEP. 

 Current information, records, and reports from the prior LEA/district will be reviewed and utilized 
to develop an Interim IEP. Prior to the Interim (30 day) IEP meeting, the LEA/district will determine 
if any additional assessment is required in order to determine student’s educational needs and 
make program recommendations. If additional assessment is required, an assessment plan will be 
developed and parent signature obtained. 

 An Interim (30 day) IEP meeting is held to review the placement/offer of FAPE (including review of 
goals, accommodations & modifications, services and educational environment, etc.) within 30 
days of the student’s first day of instruction/ 



         
           

 
      

  
 

 

       
 

   
          

               
       

    
           

 
 

 
 

         
       

       
  

         
  

 
      

         
         

 
 

         
       

             
        

 
         

       
 

  
    
  
 

 
   
   

 

 At this Interim (30 day) IEP meeting the LEA/district will adopt the previously approved IEP or 
develop and implement a new IEP based on updated assessment results and/or review of records. 

Additional resources (including easy-to-follow flow charts) on Interim Placements are available in the SEIS 
Document Library (under “Newly Joining Partners. �hange of SELP! for schools that already existed”)/ 

HOME-HOSPITAL INSTRUCTION, HOME INSTRUCTION AND INDEPENDENT STUDY 

Ideally, all students would be educated with their peers within the school setting to the maximum extent 
possible. However, in the incidence that a student is unable to attend school due to a medical disability 
such as illness or hospitalization, an LEA/district may implement one of the following programs to meet 
the student’s general and/or special education needs for the duration of their absence from the school 
setting: Home-Hospital Instruction, Home Instruction or Independent Study. The purpose of this section is 
to		outline which instructional program in the home is most appropriate based on the student’s 
educational program and level of need. 

What is Independent Study? 

The purpose of independent study is to provide an alternative education program that is available to all 
students across all grade levels. Independent study programs are voluntary and use alternative 
instructional strategies that respond to individual student needs and learning styles. Instruction may be 
provided in the home, on a school site, or virtually. While a student is participating in independent study, 
the LEA/district is responsible for the provision of general education as well as special education and 
related services as deemed appropriate by the IEP team. 

Per CDE, examples of when independent study may be appropriate include students who have health 
problems, are traveling for a period of time, are parents, need to work, or are child actors. As a reminder, 
the option to take courses via independent study must be continuously voluntary. [EC Section 51747(c)(7); 
5 CCR 11700(d)(2)(A)]. 

For students with Special Education services, Independent Study must be stipulated in the IEP and must 
be developed and approved prior to the placement of the student in independent study. For a student 
who has an IEP and wants to participate in independent study, a determination as to whether independent 
study is appropriate must be made within 30 days and written into the IEP. The offer of special education 
and related services must continue to be based on student need while enrolled in the independent study 
program and must not be decreased based solely on availability of student, staff and/or resources. The 
IEP must specify the appropriate content under the Individuals with Disabilities Education Act (IDEA) 34 
Code of Federal Regulations (CFR) 300.302 including: 
 The percentage of time the student will participate in independent study. 
 The percentage of time to be spent in regular education, if any. 
 The percentage of time the student will receive special education support. 
 Discussions of the placement options and supports considered in developing an independent 

study program for a student with special needs. 
 The academic goals and services that are unique to the needs of the special education student. 
 The accommodations and related services needed to maximize access in an independent study 

placement. 



   
 

  
 

 
  

 
          

   
         

        
  

 
        

        
   

 
   

 
      

     
   
  
   

    
  
  
  

             
           

        
        

 
 

       
      

          
           

 
 

         
            

 
 

 
  
  
  

 

 A plan that outlines the course of study as it relates to the independent study curriculum. 

For additional information, please refer to the Independent Study Operations Manual by visiting: 
www.cde.gov/sp/eo/is/isoperationsmanual.asp 

What is Home Instruction? 

Home instruction is also referred to as Homebound Instruction or Instruction in the Home and is 
considered a placement on the continuum of services for special education students. If a student with an 
IEP is deemed unable to access their educational program due to a temporary or ongoing medical 
disability, the school is obligated to continue to provide a program of special education and related 
services to the student during that time. 

Home Instruction is also an educational program option available to students with disabilities who are 
hospitalized for medical or psychiatric purposes or who cannot be educated in the public school setting 
due to significant health or behavioral needs which may not be temporary in nature.  

Home Instruction: Eligibility, Services and Teacher Requirements 

In order to qualify for Home Instruction, a student must have an Individualized Education Program (IEP) 
or Section 504 plan. Home Instruction may only be provided under the following circumstances: 
 Student has been identified as having exceptional needs (IEP or 504) 
 IEP team has recommended Home instruction 
 IEP team recommendation is based on a medical report which: 

 Is from the student’s attending physician, surgeon or psychologist-
 States the diagnosed condition;
 
 �ertifies that student’s condition prevents attendance in a less restrictive setting- and
	
 �ontains a “projected calendar date for student’s return to school/”
	

 *Note: As a reminder, procedures followed by the IEP team in developing an IEP for a home 
instruction student is the same as those followed for any other student with special education 
services. Therefore the IEP or 504 team decides duration and type of instruction needed to address 
student’s unique needs (may be more than five hours per week of instruction). If Home Instruction 
is intended to be temporary, please include an end-date. 

Any home instruction program must be individually designed to assure that the student continues to make 
progress on goals and objectives. The law also requires that students have access to and make progress 
in the general education curriculum. Home Instruction may be provided over the summer if required to 
provide FAPE and may be provided in excess of five hours per week (as is the case with HHI) if required 
for the student to continue to progress on goals and objectives. 

Equipment or technology necessary to enable the child to benefit from home instruction, to access and 
make progress in the general curriculum, or to ensure progress on IEP or 504 goals must be provided as 
part of FAPE. 

Teacher providing Home Instruction shall contact student’s prior teacher to determine. 
 The course work to be covered; 
 Books or other materials to be used; and 
 Who is responsible for issuing grades and/or promoting the student? 

http://www.cde.gov/sp/eo/is/isoperationsmanual.asp
http://www.cde.gov/sp/eo/is/isoperationsmanual.asp
http://www.cde.gov/sp/eo/is/isoperationsmanual.asp
http://www.cde.gov/sp/eo/is/isoperationsmanual.asp
http://www.cde.gov/sp/eo/is/isoperationsmanual.asp
http://www.cde.gov/sp/eo/is/isoperationsmanual.asp
http://www.cde.gov/sp/eo/is/isoperationsmanual.asp
http://www.cde.gov/sp/eo/is/isoperationsmanual.asp


 
  
   
   

  
 

         
       

        
          

 
 

 
 

      
        

       
              

       
           

   
 

          
             

             
       

        
 

 
        

        
 

 
 

 
   

              
         

      
       

 
 

      
       

   
   

 
   

         

For grades 7-12, school must determine: 
 Hours earned toward course credit in each subject; 
 Student’s grade in each subject- and 
 Who will issue credit or diploma as work is completed. 

Home Instruction: Credentialing 

Home Instruction services may include individual, small group, or virtual instruction and must be provided 
by a regular education teacher or a specialist with the appropriate teaching or related services credential. 
There is currently no law in California requiring a parent to be home during periods of instruction, however 
it may be within the best interest of the educator and student to schedule instruction while parents are 
home whenever possible. 

What is Home and Hospital Instruction? 

California state law affords all students enrolled in a public school the right to access the Home and 
Hospital Instruction (“HHI”) Program/ The HHI Program serves students with temporary disabilities for 
whom it is impossible or unadvisable to attend regular classes, regardless of their disability status. For 
example, HHI may be appropriate when a general education student; is in the home or hospital for a 
temporary period due to pneumonia, a communicable disease, a broken a limb significantly impacting 
mobility, or is temporarily unable to attend school due to the death of loved one and subsequent 
emotional impact (with medical documentation of return date). 

! temporary disability is defined as, “a physical, mental or emotional disability incurred while a student is 
enrolled in regular day classes or an alternative education program, and after which the student can 
reasonably be expected to return to regular day classes or the alternative education program without 
special intervention” (�DE HHI Program Summary website)/ A temporary disability does not include a 
disability for which a student is identified as an individual with exceptional needs pursuant to California 
Education Code (EC) Section 56026. 

The primary outcome of HHI is to maintain a student at the student’s former level of performance while 
recovering from the temporary disability so as not to jeopardize the student’s future performance upon 
returning to a regular day class or alternative education program. 

Home and Hospital Instruction: Eligibility and Services  

The district where the home or hospital is located is considered the district of residence and is therefore 
required to provide HHI services. For example, if a student who attends a charter school in San Jose is 
hospitalized in Sacramento, the district in Sacramento where the hospital is located is considered the 
district of (temporary) residence and therefore required to provide HHI. If the student is admitted to a 
hospital or facility within the boundaries of the current district of residence, that district would be 
responsible for providing services. 

If a student has a temporary disability pursuant to Education Code Section 48206.3, it is recommended 
that the charter school work with the district of residence to ensure that services are provided. Services 
are not provided over the summer or holiday breaks. Additionally, electives such as foreign languages or 
PE are typically not provided through HHI. 

It is the primary responsibility of the parent or guardian of a student with a temporary disability to notify 
the LEA/district in which the student is deemed to reside of the request for Home and Hospital Instruction. 



     
       

        
          

        
   

 
        

     
              
      

      
  

 
                

          
             

    
  

 
 

 
         

        
            

 
 

 

 
 

    

  
  

 
  

 

  
 
 

 
 

 
 

 

  
 

 

 
 

 
 

 
 

  

 
 

 
 

 

 
 

 

 
 

 

 

 
 

 
 

 
  

 
 

In the case of a parent notifying a charter school of the request, it is recommended that the charter 
contact the district of residence immediately to discuss provision of general education services. Upon 
receiving notification of an HHI request from the parent, the district where the student resides (home or 
hospital) must determine the appropriateness of HHI services within five days of the request. 
Determination of a temporary disability should be based on a physician’s written description of the 
disabling condition for which the student is unable to attend school. 

The school must then begin HHI services within five days of determining eligibility. Within five days of 
beginning such services, the district must notify the prior school district that the student is receiving HHI 
and the date on which HHI services began. While out of school due to a temporary disability, a student 
may receive individual instruction provided to the student either in the home, hospital or other residential 
facility. A student may receive one clock hour of instruction per calendar day of school, up to five hours 
per week through the district of residence HHI program. 

*As a reminder, if a student with an IEP is unable to attend school due to a temporary medical disability, 
the charter school where the student is enrolled continues to be responsible for provision of special 
education and related services during that time. General education supports would also be provided 
through the Home Instruction program as indicated in the IEP. Please refer to Home Instruction section 
above for further information. 

Home and Hospital Instruction: Credentialing 

HHI shall be provided only by teachers with valid California teaching credentials who consent to the 
assignment. As a reminder, there is no provision in statute that specifically addresses instructional 
content; however, the goal of home or hospital instruction should be maintenance of the pupil's former 
level of performance while recovering. 

Independent Study, HHI, HI: Quick Reference 

Independent Study Home-Hospital Home Instruction 
Brief 
Description 

The purpose of independent 
study is to provide an 
alternative education 

program that is available to 
all students across all grade 

levels. 

Serves general education 
students with temporary 
disabilities for whom it is 

impossible or unadvisable to 
attend regular classes. 

Home Instruction is 
considered a placement on 

the continuum of services for 
special education students. 

Eligibility Independent study programs 
are voluntary. 

For students with Special 
Education services, 

Independent Study must be 
stipulated in the IEP and 
must be developed and 
approved prior to the 

placement of the student in 
independent study. 

It is the primary responsibility of 
the parent or guardian of a 
student with a temporary 

disability to notify the 
LEA/district in which the student 

is deemed to reside of the 
request for Home and Hospital 
Instruction, or the student’s 

presence in a qualifying hospital. 

Medical documentation of need 
and return date is required. 

In order to qualify for Home 
Instruction, a student must 

have an Individualized 
Education Program (IEP) or 

Section 504 plan. 

Placement in Home 
Instruction program is the 

joint decision of the IEP 
team. Please refer to section 
above for specific eligibility 

requirements. 



    
  

 
 
 
 

 

 
 

    

  

 

 
 

  

  

 

   

 

  
 

 

 
 

   
 

 
  

 

 
 

 
 

 
 

 

 
 

 
 

  
 

 

 
 

 
 

 
 

 
 

 

  

 
 
 

 

 
 

 
 

 
 

  
 
 

        
 
    

          
 

      

Reminder If a student with an IEP is unable to attend school due to a temporary or ongoing medical 
for all cases disability, the charter school where the student is enrolled continues to be responsible for 

provision of special education and related services during that time. 

Independent Study, HI, HHI: Quick Reference, cont. 

Independent Study Home-Hospital Home Instruction 
Function of 
General 
Education 

X X 

Function of 
Special 
Education 

X X 

Timelines? For a student who has an IEP 
and wants to participate in 

independent study, a 
determination as to whether 

independent study is 
appropriate must be made 
within 30 days and written 

into the IEP. 

Upon receiving notification of an 
HHI request from the parent, 
the district where the student 

resides (home or hospital) must 
determine the appropriateness 
of HHI services within five days 

of the request. It is 
recommended that the charter 
school work with the district of 

residence to ensure that 
services are provided 

The school must then begin HHI 
services within five days of 

If a parent requests Home 
Instruction based on medical 
documentation, or if Home 

Instruction is deemed 
appropriate due to another 

medical or mental health 
need, it is recommended 

that the IEP team respond to 
the request within five days 

by offering IEP dates for 
scheduling and/or IEP 

meeting notice to 
participants. 

determining eligibility. Within 
five days of beginning such 

services, the LEA/district must 
notify the prior LEA/district that 
the student is receiving HHI and 
the date on which HHI services 

began. 

Convene an IEP meeting as 
soon as possible to formally 

recommend Home 
Instruction, if applicable 
based on student need. 

Services begin upon receipt 
of the signed IEP. Include 
planning for transition to 

return to school, if 
applicable. IEP timelines 

apply. 

For additional information, please contact your SELPA Program Specialist. 

SCHOOL SPONSORED NONACADEMIC AND EXTRACURRICULAR ACTIVITIES AND FIELD 
TRIPS 
School Sponsored Nonacademic and Extracurricular Activities 
Under both Section 504 and IDEA, LEAs/districts are responsible for providing students with disabilities 
equal opportunity to participate in school sponsored nonacademic services and extracurricular activities. 
LEAs/districts must ensure that each child with a disability is afforded an equal opportunity to participate 



         
    

           
         

 
           

       
   

   
    
   

 
 

  
  
  
  
   
   
 
         

   
 

      
         

    
          

         
          

       
       

    
 

 
 

 
        

        
                 

       
          

     

      
      

          
          

            

with their nondisabled peers in school sponsored extracurricular services and activities to the maximum 
extent appropriate. Additionally, the LEA/district must take steps, including ensuring supplementary 
supports and services, generally determined by the IEP/504 team, are made available for that child in 
order to ensure that the child has equal access to participate in those school sponsored services and 
activities. 
Under Section 504 an LEA/district is required to provide an individual with a qualifying disability the 
opportunity to benefit from the LE!/district’s program equal to that of individuals without disabilities/ 
Under Section 504 a person with a disability is one who: 
 Has a physical or mental impairment that substantially limits one or more major life activities; 
 Has a record of such impairment; or 
 Is regarded as having such an impairment. 

School Sponsored Nonacademic and Extracurricular Activities include, but are not limited to: 
 Counseling services 
 Athletics 
 Transportation 
 Health services 
 Recreational activities 
 Special interest groups, clubs, or before/after school daycare sponsored by the public agency 
 Referrals to agencies that provide assistance to individuals with disabilities  
 Employment of students, including both employment by the public agency and assistance in 

making outside employment available. 

Simply because an individual is a “qualified” student with a disability does not mean that the student must 
be allowed to participate in any selective or competitive program offered by the LEA/district. An 
LEA/district that offers school sponsored extracurricular athletics (which include clubs, intramural or 
interscholastic athletics) may require a level of skill or ability of a student in order for that student to 
participate in a selective or competitive program, as long as the set criteria is non-discriminatory. 
Additionally, the LEA/district must afford students with a qualified disability an equal opportunity to 
participate in the school sponsored extracurricular athletics. This means making reasonable 
accommodations/modifications and providing the supports and services necessary to ensure equal 
opportunity, unless the LEA/district can show that by doing so would fundamentally alter the program or 
activity. 

Field Trips 
An LEA/district must afford students with disabilities an equal opportunity to participate in school 
sponsored field trips as well as supply the necessary supports or services in order for that student to 
participate in the field trip. In some cases, an IEP or 504 team or the LEA/district may determine that a 
student with a disability should not participate in a field trip. A determination as to whether a student 
with a disability can be denied the opportunity to participate on a field trip must be made on an individual 
basis. In these circumstances it is critical that the district provides sufficient documentation and evidence 
to support why the student was prohibited from attending the field trip.  
An LEA/district cannot exclude a student with a disability from participating in a school sponsored field 
trip because of a lack of funds when such funding is made available for students in general education. 
Additionally, an LEA/district may not deny a student with a disability the opportunity to attend contingent 
upon parent supervision. Generally, an LEA/district may not require that a parent of a student with a 
disability accompany the student on a field trip when parents of non-disabled peers are not obligated to 



         
         

  
         

 
           

                
        

 
      

       
 

     
  

 
 

   
 

   
 

           
            

        
     

  
 

      
        

           
   

 
  

 
 

 
          

 
          

   
         

    
 

 
       

  

  
 

attend. Although a parent cannot be required to attend a field trip, they may certainly be invited to attend. 
In addition, an LEA/district may not deny a student with a disability the opportunity to attend a field trip 
as a result of the school’s failure to provide the student equal notice about the planned field trip. 
An LEA/district may only prohibit a student with a disability from attending a field trip under the following 
circumstances: 
 If the purpose of the field trip is related to curriculum and the student with disabilities is not 

studying that curriculum (ie. a field trip to a local museum that is intended to supplement a social 
studies curriculum, but the student with the disability does not participate in the general social 
studies curriculum, the student may be excluded from the trip). 

 If the school has applied behavior and attendance rules to students with disabilities, as long as 
they are applied equally to their non-disabled peers, and the student breaches the LE!s/district’s 
behavior or attendance policy. 

 If the LEA/district believes participation presents an unacceptable risk to the student’s health or 
safety. 

EXTENDED SCHOOL YEAR 

Defining Extended School Year Services 

Extended School Year (ESY) services are special education and related services that are provided to a child 
with a disability during extended school breaks. These services are different from summer school. 
Summer school is an extension of the regular school year available to any student attending the school. 
ESY services are special education and related services that a student must qualify for and are in 
accordance with the student's IEP. 

ESY services are not provided to enhance a student’s education or to provide a student with the best 
possible educational program. Nor are ESY services to be provided as compensatory time or to help a 
student who has missed school. ESY services are required when determined to be necessary for a child 
to progress over time and to benefit from the IEP. 

Legal Guidelines 

34 CFR §300.106 states the following about ESY services: 

 Each public agency must ensure that extended school year services are available as necessary to 
provide FAPE. 

 Extended school year services must be provided only if a child's IEP team determines, on an 
individual basis, that the services are necessary for the provision of FAPE to the child. 

 In implementing the requirements of this section, a public agency may not limit extended school 
year services to particular categories of disability or unilaterally limit the type, amount, or 
duration of those services. 

The ESY program shall be provided for a minimum of 20 instructional days per the California Code of 
Regulations (CCR §3043). 

General Guidelines 



       
      

  
 

            
 

        
    

       
  

           
 

     
   

        
 

  
 

         
          

  
 

           
         

             
      

        
 

 
    

 
       

  
 

   
     

   
             

 
  
   

 
      

 
  

 

 

The following general guidelines may apply when an IEP team is determining a student’s need for ESY 
services. The case manager may use the “ESY Eligibility Worksheets” located in the student’s future IEP 
on SEIS to document the IEP team’s decision making process/  

 The key question before the IEP team is whether the child needs ESY services in order to secure 
the minimum benefits of a free and appropriate public education during the regular school year. 

 ESY services do not need to duplicate the services provided during the school year because the 
purpose is different (prevent regression rather than continued progression). A student may 
require ESY services in only one area (e.g. speech and language) but not in other areas (e.g. 
specialized academic instruction). 

 When an IEP team discusses ESY services, they should consider the student’s current placement 

in order to avoid placing the student in a more or less restrictive environment for ESY services.  
 The determination of ESY eligibility must be based on empirical and qualitative data collected by 
the IEP team members for the student’s individual skills/ 

 The IEP should clearly indicate a start date, end date, frequency and duration of the ESY services. 

Regression and Recoupment 

The two main criteria that need to be addressed to determine if a child qualifies for ESY services are the 
high probability that the child will regress without additional services during the summer and also, their 
inability to recoup that loss within approximately 4-6 weeks after the start of the school year. 

All students will experience regression during the summer. The problem exists when a child will 
experience serious regression without the ability to recoup the loss. Regression refers to a decline in 
knowledge and skill that can result from an interruption in education; recoupment is the amount of time 
it takes to regain the prior level of functioning. The issue is whether the benefits derived by the child 
during the regular school year will be significantly jeopardized if he is not provided an educational program 
during the summer months. 

Other Factors When Determining the Need for ESY Services 

In Reusch v. Fountain, the court listed other factors in addition to regression and recoupment that the IEP 
team should consider in deciding if the child is eligible for ESY as a related service. 

 The degree of progress toward IEP goals and objectives 
 Emerging skills/breakthrough opportunities (e.g. Will a lengthy summer break cause significant 

problems for a child who is learning a key skill, like reading or speaking?) 
 Interfering �ehavior (e/g/ Does the child’s behavior interfere with his or her ability to benefit from 

special education?) 
 Nature and/or severity of disability 
 Special circumstances that interfere with child’s ability to benefit from special education 

GRADUATION OPTIONS FOR STUDENTS WITH DISABILITIES 

Types of Graduation Options 

The graduation options available to students are determined by LEA/district board policies and these 
options must be written into a school’s charter/  This may include. 



 
   
  
  
     

 
  

 
 

  
 

  
 

 
  

  

   
  

 

 
  

     
 

 
 

  
         

 
 

  
 

 

 
 

 
 

 

  

 
 

 
  

   
 

 

 
 

 
  

 
 

  

 
 

 
 

 
 

 
 

 
 

 
  

  
  

  
 

 
 

  
 

 
  

 
 

 

 
 

 
 

 
 

 

 
 

  
  

   
 

  
  

  
  

 A diploma based on the state mandated requirements, 
 A diploma based on A-G requirements, or 
 A charter school may set their own diploma requirements, 
 A certificate of completion. 

Students with disabilities must be given adequate notice of the requirements for the types of graduation 
options offered.  

The following table shows a comparison of the different types of graduation options. 
Subject State Mandated A-G Requirements Certificate of Completion 

Area Requirements 
for High School Graduation 

(EC 51225.3) 

(as approved by UC course 
approval process) 

(EC 56390) 

English Three Years. Four years. Satisfactorily completed 
a prescribed alternative 
course of study approved 
by the district governing 
board and identified in 
the student’s IEP 

Mathematics Two years, including 
Algebra I. 

Three years, including 
algebra, geometry, and 
intermediate algebra. Four 
years recommended. 

Social Three years of history/social Two years of history/social 
Studies/ studies, including one year of science, including one year of AND 
Science U.S. history and geography; 

one year of world history, 
culture, and geography; 1/2 
year of American 
government and civics, and ½ 
year of economics. 

U.S. history or 1/2 year of 
U.S. history and 1/2 year of 
civics or American 
government; and one year of 
world history, cultures, and 
geography. 

Satisfactorily met his or 
her IEP goals and 
objectives as determined 
by the IEP team 
AND 
Satisfactorily attended 
high school, participated 
in instruction, and met 
the objectives of the 
statement of transition 
services. 

NOTE:  The above is a 
requirement of a 
standard public school, 

Science Two years, including 
biological and physical 
sciences. 

Two years with lab required, 
chosen from biology, 
chemistry, and physics. Three 
years recommended. 

Foreign 
Language 

One year of either visual and 
performing arts, foreign 
language, or career technical 
education. 

Two years in same language 
required. Three years 
recommended. 

Visual and One year of either visual and One year of visual and 
Performing performing arts, foreign performing arts chosen from but not of a charter 
Arts language, or career technical 

education. 
the following: dance, 
drama/theater, music, or 
visual art. 

school. A charter school 
can use this Ed. Code as a 
guideline for determining 
criteria for the board 
approved certificate of 
completion option. 

Physical 
Education 

Two years Not Applicable 

Electives Not Applicable One year 

Termination of Special Education Services 
The following table illustrates the guidelines around the termination of special education services.  A 
prior written notice is required upon the termination of special education services for any of the below 
situations. 



  
  

 

 

  

 

   
           

      

 

  

 
  

        
      

             
    

    
          

   

     
       

           
          

        
         
     

   

        
  

   

           
          

              
 

      
            

 

               
         

         
 

        
          

    

If student's 22nd birthday is between January and June, the student may continue 
through remainder of the fiscal year (school year and ESY ending July 1). 

EC 56026(c)(4)(A) 

If student's 22nd birthday is in July, August, or September of new fiscal year, then 
the student will not be allowed to begin a new fiscal year (school year and ESY 
ending July 1 of the current year). 

EC 56026(c)(4)(B) 

If student's 22nd birthday is during October, November, or December, student shall 
be terminated from program on December 31 of current fiscal year, unless student 
would otherwise complete his or her IEP at the end of the current fiscal year. 

EC 56026(c)(4)(C) 

Student graduates from high school with regular high school diploma. EC 56026.1(a) 

Certificate of Completion or Regular High School Diploma 

The IEP team must determine which graduation option is most appropriate for the student, given the 
options made available by the LEA/district as determined by the governing board. Not all LEAs/districts 
offer a diploma based on the state mandated requirements; some choose to offer only diplomas based 
on A-G requirements or their own requirements as outlined in their charter.  If the student is on track for 
earning a regular high school diploma, either A-G or state mandated, then the student has until the date 
indicated on the table above to complete this course of study. Students may not receive a diploma if they 
do not meet the requirements of the types of diplomas offered as determined by the LEA/district. 

The LEA/district cannot deny a student a diploma based on their disability, but the student does not have 
a right to a diploma because of their disability either.  The certificate of completion option is available to 
those students who are not able to complete the requirements for a regular high school diploma as 
offered by the LEA/district. These students are eligible for educational placement and services in 
accordance with their IEP until the date indicated on the above table. If the school is a charter school, the 
governing board of the LEA/district approves the requirements for the certificate of completion 
graduation option. In a standard public school, the certificate of completion option is in accordance with 
EC 56390 as stated above. 

The graduation option chosen by the IEP team shall be documented clearly as part of the Transition Plan 
as well as marked on the Offer of FAPE- Educational Settings page of the IEP.  
California High School Exit Examination (CAHSEE) 

If the student has a current and valid IEP that indicates the student is scheduled to receive a high school 
diploma and has satisfied or will satisfy all state and local graduation requirements other than passing the 
CAHSEE, then an exemption or a waiver may be granted. In order to be able to qualify for a waiver or 
exemption from the CAHSEE the student is required to first take the CAHSEE in grade ten for the purpose 
of meeting the federal requirements under the Elementary and Secondary Education Act. Appropriate 
accommodations and modifications must be made available to students with IEPs and must be listed on 
the Test Accommodations/ Modifications page of the IEP.  

 Exemptions- This is an exemption from the requirement of passing the CAHSEE in order to 
receive a high school diploma. The exemption from meeting the CAHSEE requirement will be in 
effect until June 30, 2015, unless the State Board of Education extends the implementation of the 
alternative means assessment one additional year. 

 Waivers- If the student scores 350 or higher on the mathematics and/or ELA portion of the 
CAHSEE with the use of modifications, then the school may request a CAHSEE local waiver. At the 
parent or guardian’s request, a school administrator shall submit a request for a waiver to the 



           
 

   

  
      

       
      

      
 

        
       

  
         

  
   

    
 

   
   
    
         

 
 

        
          

        
       
            

      
      

 
 

       
   

 
 

   
 

   

         
       

               
        

governing board. The charter governing board may waive the requirement to successfully pass 
one or both subject matter parts of the CAHSEE for an eligible student with a disability. 

California High School Proficiency Examination (CHSPE) 

The California High School Proficiency Examination (CHSPE) is a testing program established by California 
law (EC 48412). The passing of this test earns a student the legal equivalent of a high school diploma. The 
CHSPE consists of two sections: an English-language Arts section and a Mathematics section. If a student 
passes both sections of the CHSPE, the California State Board of Education will award a Certificate of 
Proficiency, which by state law is equivalent to a high school diploma (although not equivalent to 
completing all coursework required for regular graduation from high school). 

If a student with an IEP takes and passes the CHSPE, the student is still eligible to receive educational 
placement and services in accordance with their IEP at the LEA/district until they meet the requirements 
of one of the graduation options offered by the LEA/district.   
Graduation Checklist 
When preparing a student with an Independent Education Plan (IEP) to gradate with a high school 
diploma, please ensure the IEP team has completed the following steps: 
 Schedule an exit IEP meeting. 

o	 It is recommended that this meeting be held within the last 8-10 weeks of school. 

 At the IEP meeting, complete the following: 
o	 Update Present Levels of Performance 
o	 Complete SEIS Post-Secondary Exit Page 1 and Page 2 
o	 Ensure the student’s “!ge of Majority” information has been discussed with the student 

and documented on the SEIS Individual Transition Plan page 2 form. 

 Send the parent/guardian a Prior Written Notice (PWN) confirming that they student has met the 
requirement to graduate with a high school diploma. The notice shall also specify federal law, 
Individuals with Disabilities Education Act (IDEA), states that students who receive a high school 
diploma are no longer eligible to receive a Free Appropriate Public Education (FAPE). As a result, 
the student’s graduation is considered to be a change in placement and upon graduation from 
high school the student will no longer be eligible for special education related services. Lastly, the 
notice shall include contact information for the LEA, should the parent disagree with the 
determination. 

 Provide the parent/guardian/student with a copy of the last signed IEP and the last triennial 
assessments. 

SPECIAL EDUCATION TRANSPORTATION 

Legal Requirements Regarding Special Education Transportation 

Education Code Section 56040(a) states: "Every individual with exceptional needs, who is eligible to 
receive special education instruction and related services under this part, shall receive that instruction 
and those services at no cost to his or her parents or, as appropriate, to him or her." Related services 
means transportation and such developmental, corrective, and other supportive services as are required 



    
        

              
   

 
         

     
  

 
     
        

     
 

 

 

       
      

          
              

           
  

         
       

      
        

     
        

  
 

  

         
            

       
         

            
              

     
          

               
     

        
        

          
         

   
        

to assist a child with a disability to benefit from special education [34 CFR 300.34(a)]. Transportation as a 
related service includes travel to and from school and between schools, travel in and around school 
buildings; and specialized equipment (such as special or adapted buses, lifts, and ramps), if required to 
provide special transportation for a child with a disability [34 CFR 300.34(c)(16i-iii)]. 

LEAs/districts should not automatically assign students to transportation based on the students' disability 
without considering the students individual needs and the continuum of placements [Hopkinton (MA) 
Pub. Schs., 108 LRP 41626 (OCR 2007)]. 

For students with medical needs, 34 CFR 300.34(a)(ii) limits the responsibility of a public agency to 
appropriately monitor and maintain medical devices that are needed to maintain the health and safety of 
the child, including breathing, nutrition, or operation of other bodily functions, while the child is 
transported to and from school. 

Length of School Day, Related Services, Extracurricular Events 

The use of alternative starting times for all special education students at a site can lead to program 
compliance concerns. Pupils receiving special education and related services must be provided with an 
educational program in accordance with their Individualized Education Program (IEP) for at least the same 
length of time as the regular school day for their chronological peer group, unless otherwise stated in a 
student's IEP. If a student is temporarily placed on a shortened day due to an IEP team decision, the 
LEA/district is required to offer transportation to the student to accommodate their modified schedule if 
that student is otherwise eligible for special education transportation. In addition, there may be occasions 
where the needs of the pupil require receiving therapy or some other related service that cannot be 
provided during the "established" school day. If it is determined by an IEP team that a student requires 
services outside the typical school day, the team must also consider whether transportation to and from 
the service is required. If provisions for "early" or "late" transportation are made for pupils within the 
general education program due to extracurricular events, provisions for equal opportunity to these events 
for pupils with exceptional needs who require special transportation must also be made. 

Transportation in IEPs 

Per legal mandate, the IEP team determines if transportation is required to assist a child with a disability 
to benefit from special education and related services, and how the transportation services should be 
implemented. The IEP document should describe the transportation services to be provided, including 
transportation to enable a child with disabilities to participate in nonacademic and extracurricular 
activities in the manner necessary to afford the child an equal opportunity for participation in those 
services and activities to the maximum extent appropriate to the needs of that child. The IDEA's Least 
Restrictive Environment (LRE) mandate applies to all aspects of special education and related services, 
including the provision of transportation services. According to the comments and discussion preamble 
to the 2006 IDEA Part B regulations, the Education Department stated: "It is assumed that most children 
with disabilities will receive the same transportation provided to nondisabled children, consistent with 
the LRE requirements in 34 CFR 300.114 through 34 CFR 300.120, unless the IEP team determines 
otherwise/” LE!s/districts should start with the presumption that a student with a disability will ride 
regular transportation with nondisabled peers, as long as such transportation is appropriate to meet the 
child's educational needs. Additionally, transportation is a related service under the IDEA, which means 
that it should be provided such that it enables a child with a disability to be as fully integrated as possible 
with nondisabled peers. Denial of parent participation in the IEP process, including decisions relating to 



           
 

         
        

     
 

 

          
        

   
      

    
       

          
         

     
 

 
       

    
  

 
  
  
      

 
   

 
       

        
 

 
           

       
      

         
      

     
  

 
  
  
    
  
  

the least restrictive environment for transportation, may result in a procedural violation that results in 
substantive harm to the student. 

It is important to remember that all pupils, including those receiving special education instruction and 
services, are subject to the rules and policies governing regular transportation offerings within the 
LEA/district, unless the specific needs of the eligible pupil or the location of the special education 
program/service dictate that special education transportation is required. 

Transportation Options 

The IEP for any special education student must clearly specify how the child’s transportation needs will 
be met. Regarding transportation as a related service, it is recommended that services be described in 
sufficient enough detail to inform the parties of how, when and from where to where transportation will 
be provided and, where arrangements for the reimbursement of parents are required, the amount and 
frequency of reimbursement. Transportation options may include, but not be limited to: walking, riding 
the regular school bus, utilizing available public transportation (any out-of-pocket costs to the pupil or 
parents are reimbursed by the LEA/district), riding a special bus from a pick up point, and portal-to-portal 
special education transportation via a school bus, taxi, reimbursed parent's driving with a parent's 
voluntary participation, or other mode as determined by the IEP team. The specific needs of the pupil 
must be the primary consideration when an IEP team is determining transportation services. 

If a student with a disability is found eligible for specialized transportation and parents voluntarily elect 
to arrange for their own transportation, it is advisable that schools should document this fact in the IEP. 
Thorough documentation of this arrangement should include the following information: 

 That the child is entitled to transportation; 
 That parents are knowledgeable about their special education rights; 
 That parents prefer to provide their own transportation without the involvement of the school 

district; and 
 An explanation of how the reimbursement will be calculated. 

The school also may seek to include a waiver of liability for injuries that result from parents using their 
own methods of transportation and attempt to obtain parents' signature to give legal effect to these 
provisions. 

The IDEA does not specify the type of vehicles to be used for students who are disabled or the nature of 
the specialized equipment that is appropriate. The IEP team generally determines the choice and type of 
equipment. If decisions regarding these aspects of transportation will have an impact on the health, safety 
or welfare of the student or the educational program provided to the student, then parental input into 
these decisions may be required. Safety is only one of many relevant considerations that go into making 
a determination about the appropriate equipment for transporting a student who is disabled. The 
following criteria should also be met in selecting assistive devices for students with disabilities: 

 Functional assistance 
 Whether an excessive amount of equipment is involved 
 Normalcy of the child's appearance in using the device 
 Family's acceptance of the device 
 Child's acceptance of the device 



     
  

           
        

             
       

           
 

 
  

    
 
 

  
  
            

 
   
  

 
               

       
         

 
 

           
        

          
        

  
 

 
 

       
     

            
 

 
 

        
     

             
            

          
 

 

While the student's IEP can specify the type of transportation or special equipment required, it usually 
may not mandate the selection of the company that will perform the service. Even in situations justifying 
parental leverage over the mode of transportation and types of equipment to be used in transporting a 
student with a disability, parents generally cannot compel the use of certain brand name vehicles or 
equipment, unless the device in dispute is the only one of its kind on the market and no substitutes would 
be reasonable under the circumstances. LEAs/districts generally have discretion in selecting the item to 
fit necessary specifications and criteria, provided the district's choices are equally as suitable as parental 
preferences. 

Participation of Transportation Personnel and Administrators/ Designees in IEPs 

Effective practice requires that procedures are developed for communication with transportation 
personnel and that transportation staff are present at IEP team meetings when: 

 Student needs the use of adaptive or assistive equipment 
 School bus equipment is required to be modified 
 Student exhibits severe behavioral difficulties and a Behavior Intervention Plan (BIP) is to be 

implemented 
 Student is medically fragile and requires special assistance 
 Student has other unique needs 

It is often beneficial to have transportation staff present at IEP team meetings for the purposes of 
planning, problem solving, and communication even if the above mentioned conditions are not met. It is 
up to an LEA/district to determine those IEP meetings at which it may be beneficial to have transportation 
staff attend. 

It is recommended that administrative designees and case managers be familiar with the transportation 
options available locally prior to attending IEP meetings at which transportation may be identified as a 
necessary related service, in order to facilitate consideration of transportation options in the least 
restrictive environment at IEP meetings. An LEA/district may need to conduct research to identify 
transportation options that may be available to serve students. 

Special Education Transportation Evaluation 

Districts must evaluate the student's transportation needs prior to determining what services to provide. 
LEAs/districts should keep in mind that, in many instances, the results of the evaluation will be essential 
in designing appropriate transportation programs for students. For example, findings about motor skills, 
communication abilities, health, vision and hearing are not only important in the classroom, but they also 
can impact the student's ability to access transportation and may present unique needs that do not arise 
among the general student population. 

While some transportation requirements will remain constant, others may change in direct response to a 
student's physical or mental condition, as well as outside circumstances unrelated to the child's disability. 
Schools must stay responsive to such developments as they arise. Evaluation is important when 
considering changes in an existing transportation program. While the student need not be observed on 
the school bus or other form of transportation, school districts nevertheless have found personal 
observation to be extremely helpful in gauging the student's special education needs. 



      
         

 
 

   
 

       
        

      
          

        
    

 
          

   
     

   
   
          

      
 

             
  

      
        

        
 

         
          
 

 
   

 
          

     
            

    
        

      
            

    
      

 
 

    
      

    
 

     

Medical evaluations of transportation needs may be necessary for some students. When a student suffers 
from a disability that makes him medically fragile, LEAs/districts have an obligation not only to 
accommodate him in the classroom, but also during transportation to and from school. 

Key Considerations for Determining Transportation Need 

The case-by-case determination of students' eligibilities for transportation should include consideration 
of a child's mobility, behavior, communication skills, physical needs, age, ability to follow directions, the 
distance the child will have to travel, the nature of the area, and the availability of private or public 
assistance. Issues in these areas may make it difficult for a student to get to and from school, and may 
create a need for special education transportation. Factors that may contribute to the consideration of 
special education transportation may include, but are not limited to: 

 Medical diagnosis and health needs: consideration of whether long bus rides could affect a pupil's 
health (duration, temperature control, need for services, health emergencies); general ability 
and/or strength to ambulate/wheel; approximate distance from school or the distance needed to 
walk or wheel oneself to the school; consideration of pupil needs in inclement weather; 

 Physical accessibility of curbs, sidewalks, streets, and public transportation systems; 
 Consideration of a pupil's capacity to arrive at school on time, to avoid getting lost, to avoid 

dangerous traffic situations, and to avoid other potentially dangerous or exploitative situations 
on the way to and from school; 

 Behavioral Intervention Plans (BIP) specified by the pupil's IEP and consideration of how to 
implement such plans while a pupil is being transported; 

 Mid-day or other transportation needs as required on a pupil's IEP (occupational or physical 
therapy or mental health services at another site, community based classes, etc.) must also be 
taken into consideration when the IEP team discusses a pupil's placement and transportation 
needs; 

 Extended school year services should be another consideration of a pupil’s need for 
transportation if considered necessary to provide a free appropriate public education as specified 
in a pupil’s IEP/ 

IEP Goals and Services to Increase Transportation Independence 

The determination as to whether goals and objectives addressing transportation are required in a 
student's IEP depends upon the purpose of the transportation. If transportation is being provided solely 
to enable the student to attend school, no goals or objectives may be needed. However, if transportation 
is provided for some other purpose related to the student's education and the student receives instruction 
during the provision of the related service, then goals and objectives must be provided. For instance, if 
services are being provided to increase a student’s independence while in transit, goals and objectives 
would be necessary. When developing specific IEP goals and objectives related to the pupil's use of 
transportation, the IEP team may wish to consider a blend of transportation services as the pupil's needs 
evolve. Students may require ongoing assessment and refinement of IEP goals as transportation skills 
increase. 

The 2006 IDEA Part B regulations continue the requirement of travel training for some students. Travel 
training is "instruction, as appropriate, to children with significant cognitive disabilities, and any other 
children with disabilities who require this instruction, to enable them to: 

A.	 Develop an awareness of the environment in which they live; and 



              
   

 
          

 
 

 
        

         
   

 
   
   
 

  
 

            
        

               
 

 
 

  
 
 
 

     
 

    
         

     
 

         
           

 

     
   

  
    

 
    

 
       

           
   

B.	 Learn the skills necessary to move effectively and safely from place to place within that 
environment (e/g/, in school, in the home, at work, and in the community/” 

The IEP team may wish to consider the travel training needs of some students for whom transportation is 
being considered as a related service. 

Bus Suspension 

Occasionally pupils receiving special education services are suspended from bus transportation. The 
suspension of a pupil receiving special education services from transportation can constitute a significant 
change of placement if the district: 

A.	 Has been transporting the student; 
B.	 Suspends the student from transportation as a disciplinary measure; and 
C. Does not provide another mode of transportation. 

A significant change in placement requires a meeting of the IEP team to review the pupil's IEP. 

An alternative form of transportation must be provided if transportation is specified in the pupil's 
individualized education program. During the period of any exclusion from bus transportation, pupils must 
be provided with an alternative form of transportation at no cost to the pupil or parent or guardian in 
order to be assured of having access to the required special education instruction and services. 

Resources 

CDE Special Education Transportation Guidelines: http://www.cde.ca.gov/sp/se/lr/trnsprtgdlns.asp 

STATE SPECIAL SCHOOLS AND SERVICES 

The State Special Schools & Services Division is a subdivision of the California Department of Education 
that provides services to deaf, hard-of-hearing, blind and visually impaired students in addition to offering 
LEA/district special education programs with assessment services, technical assistance and staff 
development. 

State run schools for the deaf and schools for the blind also provide intensive, disability-specific 
educational services for pupils who are blind, visually impaired, deaf and hard of hearing pupils, or deaf-
blind, age 3-22. 

The Diagnostic Centers provide comprehensive assessments to special education students and staff 
development and training services to LEA/districts. 

Referral to Special Schools and Services for Further Assessment 

A referral to a Special School or the Diagnostic Center must follow the guidelines below. 

 Prior to referring a pupil for further assessment to California Schools for the Deaf or Blind or to 
one of the Diagnostic Centers, assessments shall first be conducted at the local level within the 
capabilities of the LEA/district. Results of local assessments shall accompany the referral request. 

http://www.cde.ca.gov/sp/se/lr/trnsprtgdlns.asp
http://www.cde.ca.gov/sp/se/lr/trnsprtgdlns.asp
http://www.cde.ca.gov/sp/se/lr/trnsprtgdlns.asp
http://www.cde.ca.gov/sp/se/lr/trnsprtgdlns.asp
http://www.cde.ca.gov/sp/se/lr/trnsprtgdlns.asp
http://www.cde.ca.gov/sp/se/lr/trnsprtgdlns.asp
http://www.cde.ca.gov/sp/se/lr/trnsprtgdlns.asp
http://www.cde.ca.gov/sp/se/lr/trnsprtgdlns.asp


    
        

        
  

      
  

             
   

     
 

 
 

 
 

 
      

  
  

  
                

 
             

  
       

       
  

 
  

 
         

        
 

 
 

 
  

              
              

 
 

   
 

       
           

  
           

  

The reason for the referral shall be discussed with the parents. The LEA/district refers a student 
by submitting an application packet. Applications are reviewed by the Admissions Committee at 
the State School or Diagnostic Center to determine if the applicant meets the admissions criteria 
set forth in the California Code of Regulations, Title 5, Sections 17660-17663. 

 The Schools for the Deaf and Blind, and the Diagnostic Schools shall conduct assessments 
pursuant to the provisions of EC 56320. 

 A representative of the LEA/district shall participate in the staffing meeting and shall receive 
copies of the final report and recommendations. Conference calls may be acceptable forms of 
participation, provided that written reports and recommendations have been received by the 
LEA/district representative prior to the meeting. 

Procedure for Referral to State Schools for Placement 

The procedure for a referral is as follows: 

1.	 Referrals to state special schools for placement shall be made only as a result of recommendations 
from the IEP team, upon determining that no appropriate placement is available in the local plan 
area. Parents have the right to appeal any decision of the IEP team, including whether their child 
should be referred to a state special school. 

2.	 Whenever a referral for placement is being considered to one of the state special schools, the IEP 
team shall include a representative of the LEA/district. 

3.	 If the IEP team (including the representative from the LEA/district) determines that a referral to a 
state special school is appropriate, a case manager shall be designated to coordinate the referral 
process. 

4.	 As provided within EC 59300, the LEA/district of the parent or guardian of any pupil attending a 
state-operated school is responsible for 10% of the excess cost of the placement. The cost for a 
student placed less than a full year is prorated based on the number of days in attendance. 

Review of Placement at State Special Schools 

The LEA/district shall be notified of any upcoming review of students placed in state special schools. The 
LEA/district may request assistance from the County Office of Education (if appropriate) in attending the 
review, considering assessment results or any other activity needed. 

Education Code Relating to State Schools 

The California School for the Deaf is part of the public school system of the state except that it derives no 
revenue from the State School Fund, and has for its object the education of the deaf who, because of their 
severe hearing loss and educational needs, cannot be provided an appropriate educational program and 
related services in the regular public schools. 

The Legislature finds and declares all of the following: 

 It is essential for the well-being and growth of deaf and hard-of-hearing pupils that educational 
programs recognize the unique nature of deafness and ensure that all deaf and hard-of-hearing 
pupils have appropriate, ongoing, and fully accessible educational opportunities. 

 It is essential that a deaf or hard-of-hearing pupil obtain an education in which special education 
teachers, psychologists, speech therapists, assessors, administrators, and other school and 



      
 

             
  

  
  

       
     

  
         

   
  
 

   
 

   
 

  
     

        
  

           
   

 
 

 
 

 
  
   
  
     

 
   

 
    

       
        

   
         

       
  

        
   

             
     

 
 

  

residential program personnel understand the unique nature of deafness and are trained to work 
with a deaf or hard-of-hearing pupil. 

 It is essential that a deaf or hard-of-hearing pupil obtain an education in which his or her special 
education teachers are proficient in the primary language mode of that pupil. 

 It is essential that a deaf or hard-of-hearing pupil obtain an education in which his or her parents 
are involved in determining the extent, content, and purpose of programs. 

 It is essential that a deaf or hard-of-hearing pupil, like all pupils, have programs in which his or her 
unique vocational needs are provided for, including appropriate research, curricula, programs, 
staff, and outreach. 

 Each deaf or hard-of-hearing pupil should receive an education that allows him or her to master 
a primary language. 

FUNCTIONAL BEHAVIOR ASSESSMENT 

What is a Functional Behavior Assessment? 

A Functional Behavior Assessment (FBA) is a type of special education evaluation conducted by a team of 
specialists to examine a student’s problem behavior (or maladaptive behavior). A FBA serves the general 
purpose of providing the Individualized Education Program (IEP) team with additional information, 
analysis, and strategies for dealing with undesirable behavior, especially when the behavior is interfering 
with a child’s education/  The information gathered in the F�! may be used by the IEP team to develop a 
Behavior Intervention Plan (BIP) for the student. 

What Does a FBA Include? 

A FBA involves some variant of the following: 

 Identifying the core or “target” behavior 
 Observing the pupil (perhaps in different environments) 
 Collecting data on the target behavior, antecedents, and consequences 
 Formulating a hypothesis about the cause(s) of the behavior 

When Should a FBA be Conducted? 

 ! F�! may be conducted when the behavior interventions identified in the student’s IEP have 
been ineffective and/or behavior problems interfere with the student’s learning/ The student’s 
parent/guardian is required to provide their consent prior to conducting a FBA. The LEA/district 
shall use the “!ssessment Plan” form located in SEIS to obtain parent/guardian consent/ 

 ! F�! and �IP should be developed when a student’s inappropriate behavior is repetitive, 
anticipated to re-occur, or may lead to disciplinary action, and before a special education student 
is suspended ten (10) days. 

 A student with a disability who is removed from his/her current placement for more than 10 
consecutive school days for behavior not determined to be a manifestation of his disability. 

 A student who is removed and placed at an interim alternative educational setting for up to 45 
school days for weapons, drugs or serious bodily injury, irrespective of whether his behavior is a 
manifestation of his disability. 

Who May Conduct a FBA? 



 
           

 
 

    
    
       

 
          

 
          

  
      

 
        

      
  

 
           

          
     

  
 

  
 

        
 

        
 

    
  
   
  
    

  
  
  
  
  
  
  
   
   
 

 
 

   
         

 

According to 5 CCR §3065 (d), behavior intervention shall be designed or planned only by personnel who 
have: 

 Pupil personnel services credential that authorizes school counseling or school psychology; or 
 Credential authorizing the holder to deliver special education instruction; or 
 License as a Marriage and Family Therapist certified by the Board of Behavioral Sciences, within 

the Department of Consumer Affairs; or 
 License as a Clinical Social Worker certified by the Board of Behavioral Sciences, within the 

Department of Consumer Affairs; or 
 License as an Educational Psychologist issued by the licensing agency within the Department of 

Consumer Affairs; or 
 License in psychology regulated by the Board of Psychology, within the Department of Consumer 

Affairs; or 
 Master’s degree issued by a regionally accredited post-secondary institution in education, 

psychology, counseling, behavior analysis, behavior science, human development, social work, 
rehabilitation, or in a related field. 

LEAs/districts are encouraged to make use of trained personnel on staff at their schools before considering 
contracting with an outside NPA to design or plan behavior interventions (such as FBAs/BIPs). School 
personnel provide an in depth understanding of the school’s unique culture and resources that allow them 
to design or plan comprehensive behavior interventions.  

What are the Steps Involved in Conducting the FBA? 

1.	 Obtain parent’s written consent (using the assessment plan located in SEIS) in order to conduct 
FBA and develop BIP.  Letter to Christiansen, 48 IDELR 161 (OSEP 2007) 

2.	 Conduct record reviews to examine past records including: health, medical, attendance, 
academics, discipline, and school referrals. 

3.	 Set an IEP Meeting date to align with 60 day timeline for assessment. 
4.	 Identify the targeted behavior that is impacting student learning. 
5.	 Conduct systematic observation(s) of student in order to collect data. 
6.	 Use a formal data collection system to examine behavior and gather baseline data. 
7.	 Conduct environmental analysis to look at how the environment is impacting the student and 

what changes may need to occur. 
8.	 Analyze antecedents and consequences of behavior. 
9.	 Develop a hypothesis to address the function of the behavior. 
10. Conduct interviews with staff, parents, and student. 
11. �onduct an interest inventory to determine what reinforces student’s behavior/ 
12. Compose FBA Report. 
13. Provide copies of FBA report to IEP team. 
14. Upload FBA report to SEIS. 
15. IEP team will use FBA to assist in the development of the BIP during the IEP meeting. 

What is Included in an FBA Report? 

The results of the Functional Behavior Assessment must result in a written report which documents the 
information/data gathered and used to develop the BIP. A FBA Template can be found at Positive 
Environments Network of Trainers (PENT) website. 



 
 

 
         

      
              

               
        

  
 
 

   
 

    

 
         

 
     
   
  
      

  
  
        

 
          

  
      

       
 

 
  

 
       

 

 

   

 
      

      
            

    
     

     
  

     
       

What if a Parent Requests a Functional Analysis Assessment? 

Functional !nalysis !ssessment’s (F!!) will no longer be required to be conducted as the term has been 
dropped following the repeal of the Hughes Bill (July 1, 2013) and implementation of AB 86. A FAA may 
still be conducted at the discretion of the IEP team. If the IEP team determines that there is an intensive 
behavioral need that cannot be addressed via a FBA or if the FBA/BIP has been conducted and more 
intensive data is needed, then the IEP team may wish to consider working with a Board Certified Behavior 
Analyst (BCBA) or other specialist certified to conduct a FAA. 

BEHAVIOR INTERVENTION PLAN 

What is a Behavior Intervention Plan (BIP)? 

 A proactive plan to address problem/targeted behavior (that is impeding the learning of the 
student or others) by: 
	 Identifying the hypothesized function of the problem behavior(s); 
	 Describing positive changes to the environmental structure; 
	 Defining supports and resources to be provided; and 
	 Providing instructional strategies and materials to ensure student has access to his/her 

education and an alternative replacement behavior(s) that support classroom success. 
 A guide for school site staff supporting the student 
 A tool for focusing team members, establishing accountability for tasks, ensuring communication 

and consistent intervention implementation 
 A document developed or revised by the IEP team based on the data and information gathered in 

the Functional Behavior Assessment (FBA) report and ongoing progress monitoring 
 A BIP is a legal component of the Individualized Education Program (IEP) document (to be included 

in the numbered pages of the IEP document) that is revised based upon need or at minimum at 
student’s annual IEP 

When MUST a BIP be Developed or Reviewed? 

 If a student is subjected to a disciplinary change of placement, and the conduct is found to be a 
manifestation of a disability. 

When MIGHT a BIP be Developed or Reviewed? 

 A student with a disability has been removed for more than 10 consecutive days from his current 
educational placement for a behavioral or disciplinary offense. 

 In developing an IEP, the IEP team finds the child’s behavior impedes his own learning or the 
learning of others—team may consider a BIP as one of the interventions to address behavior. 

 A LEA/district must consider implementation of a BIP as a supplementary aide and service for a 
student whose behavior is disruptive to other students prior to changing his placement to a more 
restrictive setting.   

 It is strongly recommended that all students under the Special Education designation of Emotional 
Disturbance (ED), Specific Learning Disability (SLD) (due to attention processing), Other Health 



     
     

       
 

             
               

 
   

     
 

 

   

 
          

 
 

    
    
       

 
          

 
          

  
      

 
        

      
 

 
           

          
     

         
          

            
  

 
  

 
         

      
 

 
   

 
 

Impaired (OHI) (due to ADHD) and Autism (AUT), who have behaviors that impede their learning 
or the learning of others, have a BIP developed to address the behavioral needs that impedes 
their learning (or the learning of others) and that align directly with their eligibility criteria for 
special education.  

 Any time that a physical restraint is implemented to ensure student safety, the IEP team may need 
to meet to review the behavioral supports in a student’s IEP and determine if an F�! and �IP need 
to be developed or reviewed. 

 Should an IEP team determine that a student eligible under ED, OHI, SLD, or AUT;  does not need 
a BIP, it is strongly recommended documentation (in IEP Notes) of the IEP teams rationale for how 
behaviors are being addressed via an IEP goal or alternative intervention. 

Who May Develop a BIP? 

According to 5 CCR §3065 (d) Behavior Intervention shall be designed or planned only by personnel who 
have: 

 Pupil personnel services credential that authorizes school counseling or school psychology; or 
 Credential authorizing the holder to deliver special education instruction; or 
 License as a Marriage and Family Therapist certified by the Board of Behavioral Sciences, within 

the Department of Consumer Affairs; or 
 License as a Clinical Social Worker certified by the Board of Behavioral Sciences, within the 

Department of Consumer Affairs; or 
 License as an Educational Psychologist issued by the licensing agency within the Department of 

Consumer Affairs; or 
 License in psychology regulated by the Board of Psychology, within the Department of Consumer 

Affairs; or 
 Master’s degree issued by a regionally accredited post-secondary institution in education, 

psychology, counseling, behavior analysis, behavior science, human development, social work, 
rehabilitation, or in a related field. 

LEAs/districts are encouraged to make use of trained personnel on staff at their schools before considering 
contracting to an outside Non-Public Agency (NPA) to design or plan behavior interventions (such as 
F�!s/�IPs)/ School personnel provide an in depth understanding of the school’s unique culture and 

resources that allow them to design or plan comprehensive behavior interventions. Should a school plan, 
design, implement, and modify behavior interventions and continue to fail to see documented progress 
on behavior goals tied to these interventions, they may then wish to consider hiring a California 
Department of Education (CDE) Certified NPA for additional guidance and support. 

Who May Implement a BIP? 

According to 5 CCR §3065 (e), to be eligible for certification to provide behavior intervention, including 
implementation of behavior modification plans, but not including development or modification of 
behavior intervention plans, a school shall deliver those services utilizing personnel who: 

 Possess the qualifications (listed above) under “Who May Develop a �IP”-

-OR



 
    

 
  

 
 

        
 

   

 
       

      
 

 
 

 
      

 
          

 
   
   
  
          

  
        

 
    
  

 
    

  
    

   
 

     
 

    

      
 

 
  

  
   

  
 

 A person who is under the supervision of personnel qualified to develop a BIP (listed above) who 
also possess a high school diploma or its equivalent; 

-AND-

Who has received the specific level of supervision required in the pupil’s IEP/ 

What are the Key Components of a BIP? 

LEAs/districts are required to complete the BIP form provided in SEIS. This document serves as a template 
which provides all the legal components of a BIP. For more information, you may also reference the 
Positive Environments Network of Trainers (PENT) “Desk Reference” (www/pent/ca/gov/)/ 

What are the Steps in Developing a BIP? 

1.	 Obtain written parent consent to conduct an F�! (see section of this manual titled, “Functional 
�ehavior !ssessment” for more details) and �IP/ 

2.	 Upon receipt of written parental consent, set IEP Meeting date to align with 60 day timeline for 
assessment. 

3.	 Conduct FBA and compose written FBA report. 
4.	 Information and data gathered in FBA assists IEP team in developing BIP. 
5.	 Complete BIP forms located in SEIS and attach the FBA Report in SEIS. 
6.	 When team develops a BIP, IEP goal(s) must be developed that are tied to the BIP (at least one 
goal should be tied to the �IP’s Functionally Equivalent Replacement �ehavior (FER�))/ 

7.	 As with all IEP goals, the IEP goal(s) tied to the BIP shall have a person responsible for providing 
support and service for goal(s) and monitoring student progress on goal. 

8.	 All IEP goals related to the BIP should be listed in SEIS on the goals page. 
9.	 Once a BIP has been developed the case manager shall document the following in SEIS: 

A.	 Present Levels Page: Please indicate in the area of Social/Emotional/Behavioral all areas 
of need tied to the FBA/BIP. 

B.	 Special Factors Page. “Does the student’s behavior impede the learning of self or 
others” Please check “YES” box. If yes, please specify the behavior interventions, 
strategies and supports used and check the appropriate box for BIP and Behavior Goal. 

C.	 Goals Page: Please develop goal(s) tied directly to the BIP to allow IEP team to monitor 
progress on the BIP. 

D.	 Services/FAPE Page: Please include any Aids, Services, Program 
Accommodations/Modifications and/or Supports that are tied to the BIP.  Please include 
any Special Education or Related Services that may be needed to provide 
support/service to the student related to the Goal. At the IEP meeting, present the 
draft BIP to the parent/guardian and the IEP signature page to request their consent to 
implement the agreed upon BIP. 

E.	 Begin implementing BIP and all supports and services tied to BIP, including progress 
monitoring of BIP related goal(s). 

F.	 Ongoing data collection related to the BIP goal(s) should be conducted regularly to 
determine if the BIP is effective and student is making progress on the goal(s). 



   

 
      
                  

           
          

            
           

        
 

            
              

  
 

  

 
               

            
 

             
  

 
   

 
    

           
       

    
       

     
  

 
           

         
   

      
          

  
 

      
  

 
 

   
 

 

How Should the BIP be Monitored for Effectiveness? 

 Ongoing data collection should be conducted to evaluate the IEP goal(s) tied to the BIP. 
 Data collection will help inform the IEP team to determine if the BIP is successful. If the data 

collected indicates that the student is not making progress on the IEP goal(s) tied to the BIP; the 
team should hold an IEP meeting to either update the BIP related goal(s) or revise the BIP or both. 

 If the student meets IEP goal(s) tied to BIP and data indicates that the problem behaviors are no 
longer an area of need, the team may extinguish the BIP entirely at an IEP Meeting (document 
this in IEP Notes with rationale and data to support decision) or revise BIP to focus on continued 
area of needs or other/new behavior areas of need. 

 BIP should be updated at annual IEP or at any point when team merits the need for revision based 
on lack of progress on IEP goal(s) tied to BIP or new behaviors need to be addressed. BIP Revisions 
should be done at an IEP team meeting. 

BIPs and Least Restrictive Environment (LRE): 

 BIP is a support that is used to help a student with behavioral problems to remain in the LRE. A 
student’s �IP should not require them to earn access to general education setting or less 
restrictive placement. 

 ! student’s �IP should not change their access to the placement provided on their IEP, if a BIP 
changes student placement it needs to be revised or placement options need to be revisited. 

Can Students with a BIP be Disciplined? 

! student’s �IP does not serve to prevent the student from being disciplined, but rather serves as a way 
to prevent and respond to their behavioral needs. Should a student with a BIP engage in behaviors that 
merit disciplinary action (even suspension or expulsion) the school should first determine if all parts of 
the student’s �IP were available and implemented with fidelity. If all components of the BIP were 
available and implemented and student still engaged in behavior meriting disciplinary action the 
LEA/district should discipline student and document disciplinary actions. The following points are 
guidance for disciplining students on BIPs: 

 The school must ensure that any disciplinary action taken with respect to the student has no 
adverse effect on the goals and objectives of the IEP and is not applied in a discriminatory manner 
in violation of Section 504. 

 Schools should document disciplinary infractions and school removals/suspensions. For more 
information on discipline of Special Education students please reference the section of this 
manual titled “Suspension, Expulsion, and Manifestation Determination/” 

For additional guidance on BIPs and Restraint and Seclusion, please see the section of this manual titled, 
“�ehavioral Emergency Interventions”/ 

SHORTENED DAY GUIDELINES 

FAPE, LRE, and Educational Benefit 



          
     

    
           

      
            

         
      

     
    

        
        

       
        

    
       

 
 

  
 

            
           

      
            

     
       

         
     
        

          
      

    
        

        
             

     
 

         
           

 
           

            
            

        
        

 

When considering shortening the day of any student receiving special education, an IEP team must be 
mindful of legal mandates regarding free appropriate public education (FAPE), least restrictive 
environment (LRE), and educational benefit. Under the IDEA, FAPE is defined as an educational program 
that is individualized to a specific child, designed to meet that child's unique needs, provides access to the 
general curriculum, meets the grade-level standards established by the state, and from which the child 
receives educational benefit (34 CFR §300.17). FAPE requires both access to the general curriculum and 
progress toward IEP goals and objectives as outlined in a student’s IEP/ Regarding LRE, IDE! establishes, 
“To the maximum extent appropriate, children with disabilities, including children in public or private 
institutions or other care facilities, are educated with children who are nondisabled,” and “special classes, 
separate schooling, or other removal of children with disabilities from the regular educational 
environment occurs only if the nature or severity of the disability is such that education in regular classes 
with the use of supplementary aids and services cannot be achieved satisfactorily (34 CFR §300.114(a]).” 
It is also mandated that student with disabilities participate with students without disabilities in 
nonacademic and extracurricular services and activities, including meals and recess periods, to the 
maximum extent appropriate to their individual needs. An IEP team is required to assure the IEP for each 
student constitutes a good-faith description of a free and appropriate public education in the least 
restrictive environment. 

Consideration of shortened day 

If supports exist that can allow a student to participate in classes and a regular school setting for a full 
school day, it is strongly recommended that those be offered in lieu of a shortened day in order to provide 
FAPE in the LRE and allow the student to receive educational benefit. Access and exposure to the general 
curriculum is maximized if a student is able to attend school for a full day. Opportunities for non-academic 
and extracurricular activities with non-disabled peers are reduced as well when the school day is 
shortened. It would not be possible in some cases to provide adequate interaction with non-disabled 
peers and progress toward social/ behavioral goals if a student does not participate in a full school day at 
a regular school setting. On the other hand, a placement must foster maximum interaction between 
disabled pupils and their nondisabled peers “in a manner that is appropriate to the needs of both (E� 
56031; Sacramento City Unified School Dist. v. Rachel H. (9th �ir/ 1994))/” This suggests there could be 
instances in which the negative impact of a student on peers might be a consideration yielding a shortened 
day determination, though this would not occur often and would generally be time-limited. 
It is recommended that any offer of a shortened day as FAPE should be brief and for specific purpose, and 
designed to meet a student’s unique needs/ It is often prompted by the recommendation of a physician 
through written request. ! student’s IEP should reflect team discussion of the continuum of services and 
placement including shortened day and any alternatives considered as appropriate. It is best practice for 
IEPs of students placed on a shortened day to include language regarding reintegration and return to full 
day and method/ criteria for determining reintegration to a less restrictive setting. When considering 
shortening the school day of a student based on his or her individualized needs, the following cautions 
should be considered: 
 Removal limits still apply. Take care that shortened days are not equivalent to removals, which 

are subject to IDEA and education code. Sending a student home for a partial day based on 
behavior is not considered shortened day as an offer of FAPE. This would be considered a removal. 

 Any IEP offering a shortened day needs to carefully document that services and placement are 
providing FAPE for the individual student in order to be defensible. Compensatory education may 
be determined appropriate if shortened days are not providing F!PE per a student’s IEP/ 



           
         

 

   

    

           
      

   

 

     
           

     
 

  

              
  

          
 

     
       

 

               
       

        
  

  
 

           
  

              
 

           
     

  

   

           
      

  

         

         

 If a student is temporarily placed on a shortened day due to an IEP team decision, the LEA/district 
is required to offer transportation to the student to accommodate their modified schedule if that 
student is otherwise eligible for special education transportation. 

 Make sure behavioral interventions don’t deprive a student of necessary instructional time/ ! �IP 

should be crafted to minimize instructional disruption. 

 Pay attention to unintended interruptions that can have unintended impact on instruction/ 
progress. Bus coming late every day or parent dropping student late every day may be considered 
impact on FAPE that IEP team needs to address, even when transportation is considered a parent 

obligation. 

Examples and non-examples of appropriate use of shortened day 
Use of a shortened day to provide FAPE may be appropriate for limited students, in limited circumstances, 
and for limited periods of time. Examples of appropriate uses of shortened day could include, but are not 
limited to: 
 For a student with a recent brain trauma who is currently in recovery 

 Upon recommendation of physician of a student who is transitioning her to new seizure 
medications, and is requesting gradually increasing of length of the school day 

 For a recently adopted student from another country who is experiencing transition difficulties 
when parents and therapist request a gradual transition to school 

 For a student with school phobia, school refusal or selective mutism who is in treatment, when 
the student’s therapeutic plan specifies a gradual transition to full day attendance with beginning 
and end dates specified 

In many cases, a shortened day will not provide a student FAPE in the LRE and/or will not provide a 
student with educational benefit. In these instances, a full day must be offered to support the needs 
of a student. Shortened day should only be considered when such an offer of FAPE can address the 
unique needs of a child and not for other reasons, such as schedules mandated by teacher contracts, 
availability and/or convenience of transportation, difficulty with implementation, or limited funding. 
Inappropriate uses of shortened day may include, but not be limited to: 
 If the team knows the student cannot graduate due to missing credits as a result of an offer of a 

shortened day. Use of shortened day in this situation wouldn’t meet criteria for allowing student 
to move from grade to grade, but could still occur on time-limited basis in limited circumstances 
with caution. 

 In lieu of a full day program that could offer FAPE. An IEP team should not make an offer of 
shortened day if another public or non-public placement could provide a full-day learning 
experience to meet IEP goals and progress in general curriculum. 

 In lieu of appropriate BIP or necessary behavioral supports 

 Upon parent request alone. The team is obligated to offer and implement a legally compliant IEP, 
and thus must refuse a parent request if the team believes the shortened day does not constitute 
FAPE in an LRE and provide a student with an opportunity to receive educational benefit. 

 When F!PE has yet to be determined/ Indefensible rationales. “We knew he shouldn’t attend 

school only one hour a day, but we didn’t know what else to do so now we are shortening his 



         

         

       
 

 
   

               
        

 
  

        
  

           
        

  

          
 

     
   

   

        
     

             
  

 
 

   
 

 
 

             
       

            
       

     
        

 
 

  
 

     
    

          
           

  

day/” “We can’t have him at our school/ He gets in too many fights in the afternoon/ He’s fine in 

the morning, so we will only have him on campus for the first three periods/” Having parent come 

pick student up in these temporary situations would be considered removal, so caution is 
warranted. 

Alternatives to shortened day 
Creative problem solving by an LEA and IEP team may be necessary to identify solutions or service 
arrangements that meet the needs of students without shortening the school day as appropriate. 
Some alternatives to a shortened day could include: 
 PE credit earned outside the school setting for an appropriate physical activity substitution. In an 

IEP meeting changes in staff, changes in rules for dressing out, a peer buddy, and other 
supplementary services could be considered as additional alternatives. 

 Volunteer or paid work outside the school setting in addition to a shorter school day. In this case, 
volunteer or paid work could be included to address IEP goals (such as transition or social skills), 
and on the job experience credit may be granted. 

 School based activities outside of class time, such as assisting staff, or onsite work experience (if 
supporting IEP goals). 

 Part time school/ part time intensive educationally related mental health treatment. A day 
treatment component might be required to address the student’s social-emotional needs. The IEP 
team would document the combination of placements as offering FAPE in the LRE. 

If you have concerns or questions regarding the use of shortened day as an offer of FAPE, please contact 
your program specialist. As mentioned above, shortened day may be an appropriate offer of FAPE in 
limited circumstances, and care must be taken to assure that an offer of placement and services also 
provides a student educational benefit in the Least Restrictive Environment. 

BEHAVIORAL EMERGENCY INTERVENTIONS 

Limitations on the Use of Emergency Interventions 

Emergency interventions may not be used in lieu of an appropriate Behavior Intervention Plan (BIP) that 
is designed to change, replace, modify, or eliminate a targeted behavior. In fact, emergency interventions 
may only be "used to control unpredictable, spontaneous behavior that poses clear and present danger 
of serious physical harm" to the student with a disability or others and that "cannot be immediately 
prevented" by a lesser restrictive response. Emergency interventions should be used as a last resort when 
the student is a danger to self or others and after all other preventative and reactive strategies in the 
student’s �IP have been exhausted/ 

Approved Behavioral Emergency Interventions 

The law continues to prohibit the use of both restraint and seclusion (except by agencies licensed and 
authorized to use such interventions). In addition, it prohibits the use of interventions that are designed 
or are likely to cause pain (such as electroshock) or that subject students to verbal abuse, humiliation or 
ridicule; that deprive students of any of their senses or of sleep, food, water or shelter or proper 
supervision; or that involve the use of noxious sprays or substances. 



 
     

          
        

        
 

 
          

  
  
   
   
  
  
  
  
  
       

 
    
   
    

      
         

          
 

  
         

    
  

        
 

        
    

 
    

         
     

 
           

 
    
   

 
 

 

The following behavioral emergency interventions, included in “�PI Nonviolent �risis Intervention” 
training, are approved by the EDCOE Charter SELPA for use by CPI (Crisis Prevention Institute) trained staff 
only/ The �PI “�risis Development Model” should be used to help prevent a student from escalating their 
behavior to the point of being a danger to self or others. The following guidelines should be used when 
implementing any and all behavioral emergency interventions: 

 The following approved �PI “Personal Safety Techniques” may only be used as a last resort, when 
the student is a danger to self or others: 
 CPI Kick Block 
 CPI One-Hand Wrist Grab Release 
 CPI Two-Hand Wrist Grab Release 
 CPI One-Hand Hair Pull Release 
 CPI Two-Hand Hair Pull Release 
 CPI Front Choke Release 
 CPI Back Chose Release 
 CPI Bite Release 
 �PI �hildren’s �ontrol Pose (utilizing a trained CPI team member for a child who is 

significantly smaller that the trained adult) 
 CPI Team Control Position (utilizing at least two trained CPI team members) 
 CPI Transport Position (utilizing at least two trained CPI team members) 
 CPI Interim Control Position (utilizing at least two trained CPI team members) 

 Prone restraints (laying face down) of any type are not approved by SELPA, and are not a part of 
CPI training. Force shall never exceed what is reasonable and necessary under the circumstances, 
and the duration of the intervention shall not be longer than is necessary to contain the dangerous 
behavior. 

 Behavioral emergency interventions may not include: 
 Any intervention that is designed to, or likely to cause physical pain, including, but not 

limited to, electric shock  
 An intervention that involves the release of noxious, toxic, or otherwise unpleasant 

sprays, mists, or substances in proximity to the face of the individual 
 An intervention that denies adequate sleep, food, water, shelter, bedding, physical 

comfort, or access to bathroom facilities 
	 An intervention that is designed to subject, used to subject, or likely to subject, the 

individual to verbal abuse, ridicule, or humiliation, or that can be expected to cause 
excessive emotional trauma 

	 Restrictive interventions that employ a device, material, or objects that simultaneously 
immobilize all four extremities, including the procedure known as prone containment, 
except that prone containment or similar techniques may be used by trained personnel 
as a limited emergency intervention 

	 Locked seclusion, unless it is in a facility otherwise licensed or permitted by state law to 
use a locked room 

 An intervention that precludes adequate supervision of the individual 
 An intervention that deprives the individual of one or more of his or her senses 

Behavior Emergency Report 



      
    

          
         

      
  

    
    

 
            

 
 

    
         

  
             

 
 

            
       

   
 

  
 

           
      

       
    

       
  

      
       

  
       

  
         

   
         

 
           

 
 
 

     
 

  
  

Parents/guardians shall be notified within one school day whenever a behavioral emergency intervention 
is used that is defined above under the “!pproved �ehavioral Emergency Interventions” section/ The 
LE!/district also immediately complete �ehavioral Emergency Report (�ER) Form (form located on �DE’s 
website) documenting the details of the incident and whether or not the student has a BIP. The BER must 
be submitted to a designated, responsible administrator (within the LEA/district) and placed in the 
student’s file/ 

Obligation to Schedule and Convene an IEP Meeting When Emergency Interventions are Used 

Anytime a Behavioral Emergency Report (BER) is written regarding a student who does not have a BIP, 
the designated responsible administrator shall: 

 Within two days, the administrator must schedule an IEP team meeting to review the BER. 
 The IEP team shall decide if a Functional Behavioral Assessment (FBA) and/or Interim BIP is 

needed. 
 The IEP team must document its reasons if it decides not to perform the FBA or develop an Interim 

BIP. 

Anytime a BER is written regarding a student who has a BIP, any incident involving a previously unseen, 
serious behavior problem or where a previously designed intervention is not effective, should be referred 
to the IEP team to review and determine if the incident constitutes a need to modify the BIP. 

CPI Nonviolent Crisis Intervention Certification & Training Guidelines 

 EDCOE Charter SELPA offers training to staff members to become CPI certified. The initial training 
is a one-day course taught by CPI certified instructors. Staff members who attend will be taught 
how to deescalate student behaviors by using the “�PI �risis Development Model” and how to 
implement the “Safety Techniques” that are approved by �PI/ 

 In order to remain certified, LEA/district staff members who have taken the initial training must 
take the half-day “�PI Refresher” course annually/ 

 LE!/Districts are encouraged to review the “Risks of Restraint” (see �PI Training Manual) and 
practice the CPI Safety Techniques on a weekly basis to ensure that their staff will continue to 
provide the safest interventions possible. 

 Should a staff member become injured in the course of implementing a Safety Technique, they 
should refer to their LE!/district’s policy on reporting injuries/ 

 Staff members who attain the CPI certification need to notify their LEA/district if they become 
unable to perform a CPI Safety Technique. 

 Only staff members who have current �PI certification should be engaging in “!pproved 
�ehavioral Emergency Interventions/” 

 An LEA/district shall assume responsibility for tracking staff who are trained and need to update 
their training. 

SUSPENSION, EXPULSION AND MANIFESTATION DETERMINATION 

Disciplinary Removals of Less Than 10 Days 



            
      

   
 

   
 

   
  

   
        

 
     

    
 

  
 

  
        

   
 

 
   
    
   

 
 

 
           

    
    

 
  

 
  

 
  

 
  
  
   

 
 

 
 

          
      

   

A LEA/district may remove a student with a disability who violates a code of student conduct from his/her 
current placement to an appropriate interim alternative educational setting, another setting or 
suspension, as long as the removal does not constitute a change of placement (34 CFR 300.536). 

Determining a Change of Placement 

A change of placement occurs if:  
 The removal is for more than 10 consecutive school days; or 
 The child has been subjected to a series of removals that constitute a pattern due to: 

 A series of removals total more than 10 school days in a school year; 
 The child's behavior is substantially similar to the child's behavior in previous incidents 

that resulted in the series of removals; and 
 Additional factors, such as the length of each removal, the total amount of time the child 

has been removed, and the proximity of the removals to one another. 

In-School Suspensions 

An in-school suspension occurs when the LEA/district suspends a student during the course of the school 
day without the student leaving the school campus. Federal policy guides that in-school suspension does 
not count as a student’s removal from their current placement if the LE!/district affords the student the 
opportunity to continue to: 

 Appropriately participate in the general curriculum; 
 Receive the services specified on the student’s IEP- and 
 Participate with nondisabled peers to the same extent. 

Disciplinary Removals of 10 Days or More  

If a student’s removal from his/her current placement exceeds ten days in an academic school year, the 
removals qualify as a change in placement and the LEA/district shall conduct a Manifestation 
Determination (MD) meeting within ten days of the decision to change the student’s placement/ 

Manifestation Determination Meeting 

Meeting Attendees: 

The following individuals shall be in attendance at the manifestation determination meeting: 

 Parent(s)/guardian(s) 
 LEA/district 
 All relevant members of the IEP team as determined by the parent and the LEA/district. 

Purpose 

The Manifestation Determination (MD) meeting is held to evaluate a student’s misconduct, determine 
whether the misconduct is a manifestation of the student’s disability, and determine if the student’s 
Individualized Education Program (IEP) was being fully implemented at the time of the misconduct. 



 
         

       
    

           
  

 
      

 
 

              
  

     
 

             

 
    

  
          
       

          
 

 
 

 
       

              
  

   
 

   
     

  
         

 
 

  
 

     
   

 
 

 
     

      
  

In order to accomplish this purpose, the MD meeting attendees shall review all relevant information in 
the student’s file, including the student’s IEP, any teacher observations, and any relevant information 
provided by the parents (34 CFR 300.530). In addition, the El Dorado County SELPA recommends that the 
MD team review all current educationally related assessments (including health and medical information) 
and, if determined necessary, propose additional assessments to the IEP team for their consideration. 

After completing a full review of all relevant information, the manifestation determination meeting 
attendees shall answer to the following two questions: 

1.	 Was the conduct in question caused by the student’s disability (medical or educational) or did it 
have a direct and substantial relationship to the disability? 

2.	 Was the conduct in question the direct result of the LE!/district’s failure to implement the IEP? 

If the MD meeting attendees answer “no” to both questions above, the determination is made that the 
behavior was not a manifestation of the disability.  

If the MD meeting attendees answer “yes” to either or both questions above, the determination is made 
that the behavior was a manifestation of the disability. 

The SELP! recommends that MD meeting attendees utilize and complete the “Manifestation 
Determination” form located in the student’s SEIS profile/ In addition, although it is not legally required, 
some LEA/districts may choose to have their school psychologist compile a MD report to help the IEP team 
review all data and answer the MD questions. 

MD Team Determines Misconduct is a Manifestation of the Student’s Disability 

If the MD team determines that the misconduct is a manifestation of the student’s disability the student 
shall return to the placement from which the student was removed and an IEP meeting shall be convened. 

The IEP team shall then do one of the following: 

 Conduct a Functional Behavioral Assessment (FBA), unless the LEA/district had conducted a FBA 
before the behavior that resulted in the change of placement occurred, and implement a 
Behavioral Intervention Plan (BIP) for the child; or 

 If a BIP already has been developed, review the plan and modify it, as necessary, to address the 
behavior. 

MD Team Determines Misconduct is not a Manifestation of the Student’s Disability 

If the MD team determines that the misconduct was not a manifestation of the student’s disability, then 
the student is subject to the same sanctions for misconduct as a child without a disability. 

Expulsions 

If the manifestation determination meeting attendees determine that the misconduct was not a 
manifestation of a student’s disability and the student is properly expelled from the LE!/district, the 
student must continue to receive a Free and Appropriate Public Education (FAPE).  



 
   

        
        

 
 

    
      

  
 

 
 

       
   

       

 
   

 
       

       
 

 
              

 
           

            
 

   
 

 
  

 
 

 
             
        

         
   

 
     

  
 

     
  

  

The offer of FAPE shall provide educational services so as to enable the child to continue to participate in 
the general education curriculum and to progress toward meeting the goals set out in the student’s IEP/ 
Please note: The LEA/district need not replicate all services and instruction the LEA/district would have 
offered the student had s/he remained in the public school setting. 

In addition, the student shall receive, as appropriate, a Functional Behavioral Assessment (FBA) and 
behavioral intervention services and modifications that are designed to address the behavior violation so 
that it does not recur (34 CFR 300.530). 

Prior Written Notice 

On the date on which the decision is made to make a removal that constitutes a change of placement of 
a student with a disability because of a violation of a code of student conduct, the LEA/district must notify 
the parents of that decision (via a Prior Written Notice), and provide the parents with a copy of their 
procedural safeguards. 

Special Circumstances 

School personnel may remove a student to an Interim Alternative Educational Setting (IAES) for no more 
than 45 school days without regard to whether the behavior is determined to be a manifestation of the 
student’s disability, if the student. 

 Carries a weapon to or possesses a weapon at school, on school premises, or to or at a school 
function under the jurisdiction of a LEA/district; 

 Knowingly possesses or uses illegal drugs, or sells or solicits the sale of a controlled substance, 
while at school, on school premises, or at a school function under the jurisdiction of a LEA/district; 
or 

 Has inflicted serious bodily injury upon another person while at school, on school premises, or at 
a school function under the jurisdiction of a LEA/district. 

!fter the student’s removal, the LEA/district shall conduct a Manifestation Determination (MD) meeting. 

Student Not Yet Found Eligible 

A student who has not been determined to be eligible for special education and related services and who 
has engaged in behavior that violated a code of student conduct, may be entitled to a manifestation 
determination meeting if the LEA/district had knowledge that the student was a student with a disability 
before the behavior that precipitated the disciplinary action occurred (34 CFR 300.534(a)). 

A LEA/district shall be deemed to have knowledge that a student is a student with a disability if before the 
behavior that precipitated the disciplinary action occurred; one or more of the following took place: 

 The parent of the student expressed concern in writing to administrative or instructional 
personnel of the LEA/district that the student is in need of special education and related services 

 The parent of the student requested an evaluation of the student 



  
         

   
        

 
       

 
 

          

 

 The teacher of the student, or other personnel of the LEA/district, expressed specific concerns 
about a pattern of behavior demonstrated by the student to the director of special education or 
to other supervisory personnel of the LEA/district (34 CFR 300.534) 

 LEA previously assessed the student and the student did not qualify for special education services; 
or student did qualify for services and parents declined them 

 LEA referred student for special education testing to establish initial eligibility, but parent refused 
evaluation and/or services. 

For additional information regarding these circumstances and recommended action by the LEA/district, 
please contact your SELPA Program Specialist.  



 
 
 
 
 



 
       

 
   

 
       

           
     

       
          

 
 

         
          

 
  

 
        

       
 

 
  

 
  

          
     

           
         

  
 

       
    

 
            

   
 

  
    
      

 
   
   
   

 
         

 
 

   

NON-PUBLIC SCHOOLS AND NON-PUBLIC AGENCIES REFERRAL PROCEDURES 

Non-Public Agency Referral Procedures 

A Non-Public Agency (NPA) is a private, nonsectarian establishment or individual that provides related 
services necessary for a pupil with exceptional needs to benefit educationally from the pupils’ 
individualized education program. This does not include an organization or agency that operates as a 
public agency or offers public service, including, but not limited to, a state or local agency, an affiliate of 
a state or local agency, including a private, nonprofit corporation established or operated by a state or 
local agency, a public university or college, or a public hospital. 

Often, a LEA/district may not have the number of special education students enrolled at their school site 
to warrant employing a full-time special education provider. As a result, the LEA/district may choose to 
enter into a Master Contract with a Non-Public School (NPS)/Non-Public Agency (NPA) for the purpose of 
providing special education and/or related services to students with exceptional needs. 

The “SELP! NPS/NP! Guidelines” document further defines best practices for entering into a master 
contract with a NPS/NPA and highlights additional resource documents. The Guidelines can be obtained 
through the SEIS document library.  

Non-Public School Referral Procedures 

A Non-Public School (NPS) means a private, nonsectarian school that enrolls individuals with exceptional 
needs pursuant to an individualized education program and is certified by CDE. It does not include an 
organization or agency that operates as a public agency or offers public service, including, but not limited 
to, a state or local agency, an affiliate of a state or local agency, including a private, nonprofit corporation 
established or operated by a state or local agency, or a public university or college. A nonpublic, 
nonsectarian school also shall meet standards as prescribed by the Superintendent and board. 

Any member of an Individualized Education Program (IEP) team, including the parent/guardian, may make 
a recommendation that the IEP team consider placement in a residential or non-public day school. 

When this occurs, the LEA/district shall hold an IEP meeting as soon as possible but no later than thirty 
days of the date that a change in placement was recommended. IEP meeting attendees shall include: 

 The parent(s)/guardian(s) 
 A Special Education Local Plan Area (SELPA) representative 
 ! representative from the LE!/District’s mental health provider or LE!/district school 

psychologist/counselor 
 A general education teacher, special education teacher 
 LEA/district administrative designee 
 Other LE!/district staff that may provide input regarding the student’s present levels 

Should an IEP team member unexpectedly request placement at an NPS (in-state or out-of-state) during 
an IEP meeting, the team should: 

 Note the specifics of the request in the IEP notes; 



   
  
        

 

           
  

 
 

  
 

 
 

   
    

          
 

       
           

       
 

 
 

 
   

            
    
     

 
      

   

   
    

          
      

      
          

         
 

        
 

        
     

      
       
      

     
          

    

 Note why the request is being made and by whom; 
 Indicate that further data will be gathered, possibly through formal assessments; and 
 Schedule an IEP team meeting at a future date in order to determine if NPS placement is 

appropriate. 

Please contact your SELPA Program Specialist to coordinate scheduling this IEP meeting at a mutually 
agreeable date and time.  

UNILATERAL PLACEMENTS 

How is Placement generally defined? 

a)	 Specific educational placement means that unique combination of facilities, personnel, location 
or equipment necessary to provide instructional services to an individual with exceptional needs, 
as specified in the IEP, in any one or a combination of public, private, home and hospital, or 
residential settings. 

b)	 The IEP team shall document its rationale for placement in other than the pupil’s school and 
classroom in which the pupil would otherwise attend if the pupil were not disabled. The 
documentation shall indicate why the pupil’s disability prevents his or her needs from being met 
in a less restrictive environment even with the use of supplementary aids and services. 

(CCR §3042) 

What is a Unilateral Placement? 
A Unilateral Placement occurs when a parent believes that their child’s current educational placement is 
denying the child FAPE and makes a decision to place the child in a private placement (where they believe 
FAPE can be achieved) against the agreement of the IEP Team. Parent either notifies LEA/district of this 
Unilateral Placement at the last IEP meeting before the placement was made, or via a letter 10 business 
days prior to the Unilateral Placement change. 
May students who are parentally placed in private schools participate in publicly funded special 
education programs? 

Students who are enrolled by their parents in private schools may participate 
in publicly funded special education programs. The LEA/district must consult 
with private schools and with parents to determine the services that will be 
offered to private school students. Although LEAs/districts have a clear 
responsibility to offer FAPE to students with disabilities, those students, when 
placed by their parents in private schools, do not have the right to receive 
some or all of the special education and related services necessary to provide 
FAPE. 
(20 USC 1415[a][10][A]; 34 CFR 300.137 and 300.138; EC 56173) 

If a parent of a student with exceptional needs who previously received special 
education and related services under the authority of the LEA/district enrolls 
that student in a private elementary school or secondary school without the 
consent of or referral by the local educational agency, the LEA/district is not 
required to provide special education if the LEA/district has made FAPE 
available. A court or a due process hearing officer may require the LEA/district 
to reimburse the parent or guardian for the cost of special education and the 
private school only if the court or due process hearing officer finds that the 



     
     

 
        

 
   

            
        

              
 

             
            

         
  

 
       

 
 

          
   

         
 

   

       
   

  
              

 
   
   
   

       
 

    

         
 

      
  

           
 

  
  

 
 

   
 

     
      

LEA/district had not made FAPE available to the student in a timely manner 
prior to that enrollment in the private elementary school or secondary school, 
and that the private placement is appropriate. 

(20 USC 1412[a][10][C]; 34 CFR 300.148; EC 56175) 

When may reimbursement be reduced or denied? 
When parents believe a LEA/district is denying their child FAPE, they may remove the child to a private 
placement, but they do so at “their own financial risk/” Parents may be financially responsible for the 
private placement if a court later finds that the LEA/district provided an appropriate FAPE. The court or 
hearing officer may reduce or deny reimbursement if parent(s) did not make the student available for an 
assessment upon notice from the LEA/district before removing the student from public school. Parents 
may also be denied reimbursement if they did not inform the LEA/district that they were rejecting the 
special education placement proposed by the LEA/district, including stating their concerns and intent to 
enroll the student in a private school at public expense. 
Notice to the LEA/district must be given either: 
 At the most recent IEP team meeting attended before removing the student from the public 

school, or 

 In writing to the LEA/district at least ten (10) business days (including holidays) before removing 
the student from the public school. 

(20 USC 1412[a][10][C]; 34 CFR 300.148; EC 56176) 

When may reimbursement not be reduced or denied? 
A court or hearing officer must not reduce or deny reimbursement to parent(s) if they failed to provide 
written notice to the LEA/district for any of the following reasons: 
 The school prevented parent(s) from providing notice 
 Parent(s) had not received a copy of this Notice of Procedural Safeguards or otherwise been 

informed of the requirement to notify the LEA/district 
 Providing notice would likely have resulted in physical harm to the student 
 Illiteracy and inability to write in English prevented them from providing notice, or  
 Providing notice would likely have resulted in serious emotional harm to the student 

(20 USC 1412[a] [10] [C]; 34 CFR 300.148; EC 56177) 

What steps may the LEA/district consider when informed of a Unilateral Placement change? 
 Ensure that all related service providers, case managers, and LEA/district Special Education staff 

are aware of the Unilateral Placement and suspend providing services. 
 Provide parents with a Prior Written Notice (PWN) indicating that services provided by the 

LEA/district will be suspended based on parent’s Unilateral Placement decision/ 
 Invite parents to an IEP Meeting to discuss Unilateral Placement (preferably within 10 days of 

when parent provided notice). 
 Contact your SELPA Program Specialist. 
 Contact your legal counsel. 

SPECIAL EDUCATION RECORD 

The Special Education Information System (SEIS) is a virtual database that holds electronic versions of each 
student’s IEP’s/ Not all LE!s/districts use this system/ SEIS can only be accessed by authorized users who 



 
 

 
 

 
 

  
  

 
 

 
        

  
         

  
         

   
     

     
 

 
           

  
 

 
 

         
     

          
              

    
 

 
  
  
    
  
  
  

  
             

 
   
   
           

 
  
   

have a username and password.  SEIS is a highly secured database and information is only accessible to a 
limited number of users per LEA/district. 

The student’s original IEP document (original hard copies) serves as the legal document and SEIS serves 
as management system for record keeping/  Original hard copies of student’s IEPs should be printed out 
and stored in the student’s confidential file(s)/ 

For more detailed instructions and guidance on SEIS, please contact your SEIS Program Technician at 
EDCOE or visit the Document Library located within SEIS (www.seis.org). 

Safeguards: 

 Each participating agency must protect the confidentiality of personally identifiable information 
at collection, storage, disclosure, and destruction stages. 

 One official at each participating agency must assume responsibility for ensuring the 
confidentiality of any personally identifiable information. 

 All personnel collecting or using personally identifiable information must receive training or 
instruction regarding the state’s policies and procedures under § 300/123 and 34 �FR part 99/ 

 Each participating agency must maintain, for public inspection, a current listing of the names and 
positions of those employees within the agency who may have access to personally identifiable 
information. 

LEA/districts shall establish, maintain and destroy pupil records. Parents have the right to inspect, and 
review education records relating to their children that are collected, maintained, or used by the agency. 

Mandatory Permanent Records 

Mandatory permanent records are those records which the schools have been directed to compile by 
California statute authorization or authorized administrative directive. Each LEA/district shall indefinitely 
maintain all mandatory permanent pupil records or an exact copy thereof for every pupil who was 
enrolled in a school program within that LEA/district. The mandatory permanent pupil record or a copy 
thereof shall be forwarded by the sending LEA/district on request of the public or private school in which 
the student has enrolled or intends to enroll. Such records shall include the following: 

 Legal name of pupil 
 Date of birth 
 Method of verification of birth date 
 Sex of pupil 
 Place of birth 
 Name and address of parent of minor pupil 

 Address of minor pupil if different than the above 
 An annual verification of the name and address of the parent and the residence of the 

pupil 
 Entering and leaving date of each school year and for any summer session or other extra session 
 Subjects taken during each year, half-year, summer session, or quarter. 
 If marks or credit are given, the mark or number of credits toward graduation allows for work 

taken 
 Verification of or exemption from required immunizations 
 Date of high school graduation or equivalent 

http://www.seis.org/
http://www.seis.org/
http://www.seis.org/
http://www.seis.org/
http://www.seis.org/
http://www.seis.org/
http://www.seis.org/
http://www.seis.org/


 
 

 
       

        
 

 
       

  
  

  
     

  
        

 
  
  
    
  
  
   

 
 

 
      
 

 
  
   
  
  
  

 
           

        
 

 
  

 
 

 
 

 
             

      
    
        

  
       

Mandatory Interim Pupil Records 

Mandatory interim pupil records are those records which schools are required to compile and maintain 
for stipulated periods of time and are then destroyed as per California statute or regulation. Such records 
include: 

 A log or record identifying those persons (except authorized school Personnel) or organizations 
requesting or receiving information from the record. The log or record shall be accessible only to 
the legal parent or guardian or the eligible pupil, or a dependent adult pupil, or an adult pupil, or 
the custodian of records. 

 Health information, including Child Health Developmental Disabilities Prevention Program 
verification or waiver 

 Participation in special education programs including required tests, case studies, authorizations, 
and actions necessary to establish eligibility for admission or discharge 

 Language training records 
 Progress slips and/or notices as required by Education Code Sections 49066 and 49067 
 Parental restrictions regarding access to directory information or related stipulations 
 Parent or adult pupil rejoinders to challenged records and to disciplinary action 
 Parental authorizations or prohibitions of pupil participation in specific programs 
 Results of standardized tests administered within the preceding three years. 

Permitted Records 

Permitted records are those pupil records which districts may maintain for appropriate educational 
purposes. Such records may include: 

 Objective counselor and/or teacher ratings 
 Standardized test results older than three years 
 Routine discipline data 
 Verified reports of relevant behavioral patterns 
 All disciplinary notices. 

NOTE: The records of students who were assessed but did not qualify for special education aren’t required 
to be kept. However, they can be of assistance for future evaluation needs and show evidence that a 
school fulfilled their Child Find obligations. 

Confidential Special Education Records 

The following guidelines apply to confidential special education records: 

Access 

 Special education records are subject to the same privacy and access right as other mandatory 
records. In addition, parents have the right to examine all school records of their child that 
relate to the identification, assessment, and educational placement of the child. Even though 
records may be stamped “confidential” or contain sensitive information, the parent or eligible 
student has full rights of access. Parents have the right to receive copies within five business 
days of making the request, either orally or in writing. A public educational agency may charge 



      
        

  
 

    
  

      
     

  
      

  
 

   
        

   
    

 
         

  
   

        
  

 
 

 
      

    
       

           
         

     
   

 
 

  
     

 
 

 
 

         
  

  
  

  
 

 
 

no more than the actual cost of reproducing the records, but if this cost prevents the parent 
from exercising their right to receive the copies, the copies shall be reproduced at no cost to 
the parents. 

 The LE!/district will not permit access to any child’s records without written parental 
permission except as follows: 
 LEA/district officials and employees who have a legitimate educational interest 

including a school system where the child intends to enroll 
 Certain state and federal officials for audit purposes 
 A pupil 16 years of age or older, having completed the 10th grade who requests access 

to their own records 

 The LE!/district may release information from the student’s records for the following. 

 In the event of emergency and/or when the knowledge of such information is 
necessary to protect the health or safety of the child and/or others 

 To educational organizations (i.e. the California Department of Education) to the 
extent necessary for the organizations function 

 To officials and/or employees of private schools or school systems in which the child is 
enrolled or intends to enroll 

	 Test protocols are considered to be a part of a pupil’s confidential file/ Protocols must 
be maintained in a pupil’s confidential file and copies provided to the parent upon 
request. 

Confidentiality of Records 

 All procedural safeguards of the Individuals with Disabilities in Education Act (IDEA) shall be 
established and maintained. A custodian of records must be appointed by each LEA/district to 
ensure the confidentiality of any personally identifiable student information. This is usually the 
case manager, but may be another person who has been trained in confidentiality procedures. 

 The custodian of records is responsible for ensuring that files are not easily accessible to the 
public. The files should be located in a secure area. Records of access are maintained for 
individual files, which include the name of party, date, and purpose of access. (California 
Education Code §49064). 

 If an agency or person provides a written report (i.e. assessment reports and protocols) for 
the school’s information, it becomes a part of the pupil’s record and therefore becomes 
available to the parent upon request. 

 If emails are electronically or physically maintained, they become part of the pupil’s record and 
therefore becomes available to the parent upon request. 

Transfer of Records 

 When a student transfers from one school to another, records should also be transferred in 
accordance with state and federal law. 

 School personnel must have parental permission to communicate with providers about patients. 
The family or the medical provider will need to provide consent from the parent/guardian to 
authorize transfer of records, verbal and/or email communications, etc., as appropriate.  The 
Family Educational Rights and Privacy Act (FERPA) stipulates different guidelines to schools 
when communicating about students than the Health Insurance Portability and Accountability 
Act (HIPAA), with which physicians are more familiar. When confidential information needs to 



   
 

      
 

  
      

  
         

        
 

          
  

        
       
   

           
          

 
         

      
 

 
 

 
     

  
            

  
         

   
      
  

     
      

 
      

   
         

 
    

     
  

        
      

      
   

 
 

be shared between agencies, an exchange of information form must be filled out and signed by 
the parent. 

 The Family Educational Rights and Privacy Act (FERPA) requires that districts inform parents that 
they have the right to: 
 Inspect and review the student's education records 
 Seek amendment of the student's records that they believe to be inaccurate, misleading, 

or otherwise in violation of the student's privacy rights. 
	 Consent to disclosures of personally identifiable information contained in the student's 

educational records, except to the extent that FERPA authorizes disclosure without 
consent. 

	 File a complaint with the Family Policy Compliance Office (FPCO) alleging the district's 
failure to comply with the requirements of FERPA. 

 California Schools are not required to obtain parent permission to forward records. In fact, they 
are required to forward records to any �alifornia School of new or intended enrollment “within 
five (5) days/” Records cannot be withheld for nonpayment of fees or fines (E� 49068)/ 

 Mandatory permanent pupil records must be forwarded to all schools and a copy must be 
retained by the sending district. Private schools in California are required to forward mandatory 
permanent pupil records. 

 If an agency or person provides a written report (i.e. assessment reports and protocols) for the 
school’s information, it becomes a part of the pupil’s record and therefore becomes available to 
the parent upon request. 

Special Education Record Request Process 

 When a parent requests copies of a student’s special education file, please use the 
following process to guide your response: 

1.	 Parents have the right to request records verbally or in writing per California 
Education Code § 56504.  

2.	 When the parent’s written request is received, the LEA/district shall date stamp 
the request. If the parent makes a verbal request, the LEA/district shall have a 
process in place to document the date of the request and the specific files 
requested. 

3.	 Immediately notify your special education director/coordinator and/or 
LEA/district site administration of the request so they may assist you with this 
process. 

4.	 Provide parents with requested student records within 5 business days without 
exception. If your school receives a record request the day before a holiday break, 
you must provide the records within 5 business days, regardless of your school 
break. 

5.	 Once you have provided copies, document how the records requested were 
provided to the parent (if mailing, it is recommended to use certified mail that 
provides you with a return receipt). 

6.	 Use the form titled “Special Education Records Request Process” to document the 
date sent, person who sent the records, and what files/records were included. If 
possible, obtain parent’s signature to indicate the records requested were 
received. The form is located in the SEIS document library. 



 
 

   
 

 
 

          
     

          
 

 
 

 
        

 
                

            
         

 
      

        

  
  
    

      
 

      
        

  
       

      
 

         
       

    
 

   
 

           
 

 
        

    
      

   
 

INDEPENDENT EDUCATIONAL EVALUATIONS 

Introduction 

The following guidelines will provide special education administration and staff with an overview of the 
federal and state laws surrounding Independent Educational Evaluations (IEE) and recommended best 
practices when working with parents and assessors when the LEA/district has received a request for an 
IEE. 

Definitions 

 “Independent educational evaluation” means an evaluation conducted by a qualified examiner 
who is not employed by the responsible LEA/district. 

 An IEE can only be conducted in areas previously evaluated by the local education agency (LEA). 
Should a parent request that an IEE be conducted in an area not previously assessed by the LEA, 
the LEA may consider this a request for new assessment and provide the parent/guardian with an 
assessment plan. 

 “Public expense” means that the LE!/district either pays for the full cost of the evaluation or 
ensures that the evaluation or evaluation components are otherwise provided at no cost to the 
parent. 

 ! “parent” is defined as the following. 

 A biological or adoptive parent of a child 
 A foster parent if the authority of the biological or adoptive parents to make educational 

decisions on the child's behalf specifically has been limited by court order. (C.F.R. 34, 
300.30(b)(1) or (2)). 

 A guardian generally authorized to act as the child's parent, or authorized to make 
educational decisions for the child, including a responsible adult appointed for the child. 
(Sections 361 and 726 of the Welfare and Institutions Code) 

 An individual acting in the place of a biological or adoptive parent, including a 
grandparent, stepparent, or other relative, with whom the child lives, or an individual who 
is legally responsible for the child's welfare 

 A surrogate parent who has been appointed. (Section 7579.5 or 7579.6 of the 
Government Code, Section 300.519 of Title 34 of the Code of Federal Regulations, and 
Section 1439(a)(5) of Title 20 of the United States Code) 

When May a Parent/Guardian Request an IEE? 

A parent/guardian has the right to obtain an independent educational evaluation (IEE) for their child at 
their own expense at any time (34 CFR 300.502(a)(1)). 

The parent/guardian of a student with a disability has the right to obtain an independent educational 
evaluation at public expense, subject to the provisions of federal and state law, when the parent disagrees 
with an assessment obtained by the LEA/district within the last two years (34 CFR 300.502(b)(1) and 
(d)(2)(A), California Education Code Sec 56329(b), and (OAH Case No. 2012051153)). 



          
 

 
   

  
         

 
 

       
  

  
 

   
 

        
   

      
      

   
     

  
 

           
   

 
 

 
 

         
      

   
 

  
 
            

   
    

 
  

 
 

          
  

 
   

 
 

 

A parent/guardian may request one IEE in response to each area of evaluation completed by the 
LEA/district within the last two years. 

Procedures for Sharing a “Parent-Initiated IEE” 

When a parent/guardian obtains an IEE at private expense, the results of the evaluation, if shared with 
the LEA/district, shall: 

 Be considered by the LEA/district, if it meets agency criteria, in any decision made with respect to 
the provision of a free, appropriate, public education (FAPE) to the student; and 

 May be presented as evidence at a due process hearing regarding the child. 

Responding to a Request for an IEE at Public Expense 

Once a parent/guardian has requested an IEE at public expense, the LEA/district must provide the 
parent/guardian with a copy of their Procedural Safeguards and either: 
 Provide the parent/guardian with the IEE Information Packet for Parents (located in the SEIS 

Document Library) which provides information about where an IEE may be obtained, the agency 
criteria applicable for IEEs, and expense information (34 CFR 300.502(a)(2)); or 

 Prior Written Notice (PWN) indicating that an IEE is not appropriate and initiate a due process 
hearing to show that LE!/district’s evaluation is appropriate. 

The LE!/district may request that the parent/guardian explain why s/he objects to the LE!/district’s 
evaluation or specific areas of evaluation. However, the LEA/district may not require the parent/guardian 
to provide an explanation and may not unreasonably delay providing the IEE at public expense. 

Providing Prior Written Notice (PWN) 

When the LEA/district is responding to a parents request for an IEE, whether granting or denying the 
request, the LEA/district shall provide the parent with a Prior Written Notice (PWN) and a copy of their 
Procedural Safeguards. 

Obtaining Written Consent to Conduct an IEE 

In circumstances in which the LE!/district is granting the parent’s request for an IEE, the LE!/district shall 
provide the parent/guardian with PWN, their Procedural Safeguards, and the SELPA IEE Parent 
Information Packet (SEIS Document Library). 

Agency Criteria for Conducting an IEE 

According to federal regulations, the criteria under which the IEE is obtained at public expense, including 
the location of the evaluation and the qualifications of the examiner, must be the same as the criteria that 
the LEA/district uses when it initiates an evaluation (34 CFR 300.502(e)(1)). 

The LEA/district may not impose conditions or timelines related to obtaining an IEE at public expense (34 
CFR 300.502(e)(2)).  

Location 



 
    

   
 

  
 

     
  

 
     

  
 

          
  

 
  

  
 

 
  

  
  

  
 

 
   

 
           

 

 
     

 
 

    
 

 
 

  
  

 
 

 
  

  
 

 
  

 
 

The IEE shall be administered by an evaluator in the same type of educational setting as that used by the 
LEA/district in providing similar evaluations including, but not limited to, classroom observations 
(California Education Code Section 56329(c)). 

Guidelines for Determining Qualifications 

All assessments shall be completed by persons competent to perform the assessment as determined by 
the LEA/district (California Education Code Section 56322). 

The IEE shall be administered by an evaluator who holds equivalent certifications, licenses, or other 
qualifications that would be required of the LEA/district staff to provide similar evaluations. 

Independent evaluators shall have the following minimum credentials issued by the appropriate agency 
or board with the State of California: 

Type of Assessment Minimum Qualifications 
Academic Achievement Credentialed Special Education Teacher 

Licensed Educational Psychologist 
Pupil Personnel Services Credential 

Adaptive Behavior Licensed Educational Psychologist 
Pupil Personnel Services Credential 

Adaptive Physical Education Credentialed Adapted Physical Education Specialist 
Assistive Technology Certified or Licensed Speech/Language Pathologist 

Occupational Therapist 
Certified Assistive Technology Specialist 

Auditory Acuity Licensed Educational Audiologist 
Clinical or Rehabilitative Services Credential 
Language, Speech and Hearing and Audiology 
Credential 

Auditory Perception/Auditory 
Processing 

Language, Speech and Hearing and Audiology 
Credential 
Clinical or Rehabilitative Services Credential 
Education Specialist Instruction Credential: Deaf 
and Hard-of-Hearing 
Licensed Educational Psychologist 
Pupil Personnel Services Credential 

Functional Behavioral Assessment Credentialed Special Education Teacher 
Pupil Personnel Services Credential 
Licensed Marriage and Family Therapist 
Licensed Clinical Social Worker 
Licensed Educational Psychologist 
Board Certified Behavior Analyst 

Cognitive Licensed Educational Psychologist 
Pupil Personnel Services Credential 

Health Licensed Physician 
Registered Nurse 
School Nurse Services Credential 



  
 

 
  

   
  

 
     
  

  
 

 
  

   
 

 
  

 
 

 
    

 
     

 
 

           
   

 
        

 
 

 
 

     
    

  
 

 
 

       
   

 
  
  
  
    

  
     

            
 

Motor Licensed Physical Therapist 
Registered Occupational Therapist 
Adaptive Physical Education Specialist 

Occupational Therapy Licensed Occupational Therapist 

Orientation and Mobility Clinical or Rehabilitative Services Credential 
Education Specialist Instruction Credential: Physical 
and Health Impairment 

Physical Therapy Licensed Physical Therapist 
Social/Emotional Licensed Educational Psychologist 

Licensed Clinical Social Worker (LCSW) 
Licensed Marriage and Family Therapist 
Pupil Personnel Services Credential 

Transition/Vocational Credentialed Special Education Teacher 
Adult Education Credential with a Career 
Development Authorization 
Pupil Personnel Services Credential 

Visual Acuity/ 
Developmental Vision 

Licensed Optometrist 
Licensed Ophthalmologist 
Education Specialist Instruction Credential: Visual 
Impairments 

Functional Vision Education Specialist Instruction Credential: Visual 
Impairments 

A parent/guardian shall have the opportunity to demonstrate that unique circumstances justify a waiver 
of any of the criteria listed above as defined by the LEA/district. 

A parent/guardian may also request a list of suggested IEE evaluators who meet the LEA/district agency 
criteria, but the parent/guardian is not required to select from the list provided. 

Conflict of Interest 

The LEA/district should ensure there is no conflict of interest between the evaluator and service provider. 
After completing an IEE, it is not recommended that the independent evaluator or their agency provides 
the service(s) recommended to the IEP team. 

IEE Cost Determination 

The cost determination for an IEE shall be comparable to the costs incurred by the LEA/district when it 
uses its own employees or contractors to complete a similar assessment. Such costs shall include: 

 Observations; 
 Administration and scoring of assessments; 
 Report writing; and 
 Attendance in person, or by phone, at the IEP meeting in which the IEE is presented. 

As a result, the El Dorado County Charter SELPA would recommend that the LEA/district determine a 
reasonable cost ceiling for each evaluation listed on page 3 and 4 of this section. The SELPA would 
recommend that the ceiling be determined by averaging the cost of the following three assessors: 



 
   
    
       

   
 

          
 

 
 

 
  

         
  

   
           

  
      

 
        

 
  

          
        
         

            
 

  
     

 
   
     

     
          

 
 

     
 

 
   
       

   
        

 
 

 
      

 

 The cost of an assessment provided by a LEA/district employee; 
 The cost of an assessment provided by a neighboring LEA/district; and 
 The cost of an assessment provided by a private service provider, with appropriate qualifications, 

within a reasonable distance from the LEA, usually 40 miles. 

A parent/guardian shall have the opportunity to demonstrate that unique circumstances justify a financial 
waiver of any of the cost determination criteria listed above as defined by the LEA/district. 

Payment of IEE Costs 

 IEE Obtained at Public Expense: 
 The LEA/district shall issue payment to the independent evaluator for the cost of 
conducting the IEE following the LE!/district’s receipt of the following. 
 A written IEE assessment report prepared by the independent evaluator 

containing all necessary assessment and eligibility sections. The report shall be 
received by the LEA/district and the parent five days prior to the IEP meeting; 

 The original assessment protocols utilized to conduct the IEE shall be provided to 
the LEA/district; and 

 Detailed invoice(s), including dates of assessment, observation(s), and hourly 
rates. 

 Unilaterally Obtained IEE at Private Expense: 
	 A parent/guardian is requested, but is not required, to notify the LEA/district prior to 

obtaining a unilateral IEE. Regardless, if a parent/guardian obtains an IEE at private 
expense, the parent’s request for payment and/or reimbursement shall be received by 
the LEA/district within a reasonable time after receipt of the results of the completed IEE. 

Once a parent/guardian has requested that a unilaterally obtained IEE be paid for by the LEA/district, the 
LEA/district must provide the parent/guardian with a copy of their Procedural Safeguards and either: 

 Initiate a due process hearing to show that the LE!/district’s evaluation is appropriate- or 
 Provide the parent/guardian with the El Dorado Charter SELPA IEE Information Packet (SEIS 

Document Library), which provides information about where an IEE may be obtained, the agency 
criteria applicable for IEEs, and proceed with consideration of the LEA/district’s obligation to pay 
for the independent evaluation. 

If the LEA /district proceeds with consideration to pay for the unilaterally obtained IEE, the LEA/district 
shall: 

 Review and consider the parent/guardian’s request for payment-
 Ensure the request was made within a reasonable time after receipt of the results of the 

evaluation; and 
 Ensure all criteria discussed in this policy are met and the required documents (assessment report, 

original assessment protocols and invoice(s)) have been received. 

Evaluations Ordered by Hearing Officer: 

 If a hearing officer orders an IEE as part of a hearing, the cost of the evaluation must be at the 
LEA/district expense, unless otherwise specified by the Hearing Officer.  



 
 
 

  
 

               
     

   

 
  
  
   

 
 

 
  

          
       

 
 

       
 

 
  

        
     

 
 
 

   
 

     
         

  
 

   
 

 
 

 
 

       
       

      
     

 
 

Criteria for Accessing Private Insurance 

When private insurance will cover all, or a portion of, the costs of the IEE, the LEA/district may request 
that the parent/guardian voluntarily have their insurance pay the costs of the IEE covered by their 
insurance. However, parents will not be asked to have private insurance cover the costs of an IEE if the 
process would result in a financial cost to the parent/guardian including but not limited to: 

 A decrease in available lifetime coverage or any other benefit under an insurance policy; 
 An increase in premiums or the discontinuance of the policy; or 
 An out-of-pocket expense such as payment of a deductible amount incurred in filing a claim. 

IEE Assessment Results 

The results of the IEE, whether obtained at public or private expense, will be considered by the IEP team 
when making a determination regarding the student’s eligibility for special education and related services, 
educational placement, and other components of the student’s educational program as required by 
federal and California special education laws and regulations.  

However, the results of an IEE will not control the IEP team’s determinations and may not be considered 
if not completed by a qualified professional, as determined by the LEA/district. 

IEE LEA & Independent Evaluator Service Agreement 
The SELPA recommends that the LEA complete a service agreement with the independent evaluator to 
ensure clarification regarding terms of the agreement. A sample agreement is available in the SEIS 
Document Library for review and use. 

LOCAL COMPLAINT PROCEDURES 

LEAs/districts may at times receive complaints from parents or guardians regarding special education. 
LEAs/districts are required to have a local complaint process in place. Below are guidelines to assist 
LEAs/districts on the requirement. 

LEAs/districts are required to adopt policies and procedures for the investigation and resolution of 
complaints of alleged violation of federal or state laws governing educational programs.  Local policies 
shall ensure that complainants are protected from retaliation and that the identity of a complainant 
alleging discrimination remains confidential as appropriate. LEAs/districts shall submit their policies and 
procedures to the local governing board for adoption. 

Each local educational agency shall include in its policies and procedures the person(s), employee(s) or 
agency position(s) or unit(s) responsible for receiving complaints, investigating complaints and ensuring 
LEA/district compliance. The local educational agency's policies shall ensure that the person(s), 
employee(s), position(s) or unit(s) responsible for compliance and/or investigations shall be 
knowledgeable about the laws/programs that he/she is assigned to investigate. 



      
            

 
 

       
 

 
            

     
      

        
  

 
  

 
   
  
   
   
  
  
          

 
 

  
 

          
   

      
  

 
  

 
  

 
  
   
  
   
   

 
  

 
   

 
 

 
 

The LEA/district may provide a complaint form for persons wishing to file a complaint to submit. However, 
a person is not required to use the complaint form furnished by the LEA/district in order to file a complaint. 

CALIFORNIA DEPARTMENT OF EDUCATION COMPLAINT AND INVESTIGATION 
PROCEDURES 

! �alifornia Department of Education (�DE) or “state” complaint is a formal request to the CDE to 
investigate allegations of noncompliance with special education laws, federal or state, and may be filed 
by either an organization or individual(s). It is the responsibility of the CDE to ensure that LEAs/districts 
abide by laws pertaining to special education while meeting the educational needs of students with 
disabilities. A complaint must be filed within one year of the alleged violation. [34 CFR 300.151]. 

IDEA regulations require state educational agencies such as the CDE to: 

 Adopt written procedures for resolving complaints 
 Include remedies for the denial of appropriate services 
 Specify minimum requirements for state’s complaint procedures 
 Contain procedures for complaints related to due process hearings 
 Include procedures for filing a CDE complaint 
 Specify the timeline for filing a complaint 
 Provide model complaint forms. [34 CFR 300.151-153 and 34 CFR 300.509][U.S.C. 1221e-3 and 20 

U.S.C. 1415(b)(8)] 

Who May File a Complaint? 

Individuals, including parents, students, teachers, and agency representatives, may file a complaint with 
CDE. Organizations may file complaints as well. The party filing the complaint must forward a copy of the 
complaint to the LEA/district or public agency serving the child at the same time the party files the 
complaint with CDE. [34 CFR 300.153(b) and 300.153(d)] 

What are the Required Elements of a Complaint? 

A complaint must be submitted in writing and include the following: 

 A statement that the LEA/district  has violated special education law 
 Facts on which such statements are based 
 Signature and contact information for the complainant 
 �hild’s name, address, and school if alleged violations are student specific 
 Proposed resolutions [34 CFR 300.153(b) and 300.153(d)] 

Where Must a CDE Complaint be Filed? 

CDE complaints may be sent by mail or fax to: 
California Department of Education 
Special Education Division 
Procedural Safeguards Referral Service (PSRS) 
1430 N Street, Suite 2401 



 
  

 
  

 
   

 

 
  

  
 

  
  
  
  
   
  

 
   

  
 

 
 

 
 

 
  

 
 

   
  
    
  
   
   
   

 
  

 
 

 
 

 
 

   
 

 
  

Sacramento, CA 95814-5901
 
Fax: 916-327-3704
 

What are the Elements of a Complaint Investigation? 

Once an individual has filed a complaint with the CDE, an investigator will contact the complainant and 
the LEA/district in the complaint.  The investigator will gather facts about the allegations through 
interviews and document reviews.  

Based on documentation/information collected, the investigator will prepare a complaint investigation 
report which will contain the following: 

 Allegation summary 
 General investigation procedures 
 Applicable law and regulation 
 Finding of facts 
 Report conclusions (compliance or noncompliance) 
 Corrective actions and timelines, if applicable 

The CDE will send a copy of the investigation report to the complainant, the LEA/district and the parent 
(if different from the complainant).  

A complaint investigation is completed within 60 days of receipt of the complaint by CDE; however the 
60 day timeline may be extended under certain circumstances. 

What if Noncompliance is Found? 

If the complaint investigation yields a finding of noncompliance, the investigation report may include 
corrective actions, including requiring an LEA/district to: 

 Convene a new IEP meeting 
 Conduct further assessments 
 Submit plans outlining proposals to correct violations and prevent future ones 
 Initiate personnel training in the area(s) of violation(s) 
 Provide compensatory education or reimbursement 
 Review and revise procedures and practices 
 Participate in monitoring and reporting activities 

What if There is Disagreement with Investigation Findings? 

The CDE has an appeals process in which any party involved in the complaint may request 
reconsideration. In order to initiate the appeal process the party in disagreement with the investigation 
findings shall submit a written reconsideration request to the CDE within 35 calendar days of receiving 
the investigation report. 

What Can an LEA/district Do to Facilitate a Complaint Investigation? 

 Cooperate with any complaint investigation and provide any requested documentation in a 
timely manner 



  
   

  
 

  
 

   
   

 
 

    
 

 
 

      
       

           
          

       
      

        
  

 
 

 
         

  
 

    
  

       
   

  
          

      
       

 
 

  
 

      
             

       
 

 
 
 
 

 Submit all documentation regarding the complaint. 
 Offer a resolution session (alternative dispute resolution (ADR)) to address resolve concerns that 

prompted the complaint. This step is voluntary. For more information, please reference the 
section of this guide titled, “Due Process/” 

Failure to respond may result in a finding and remedy in favor of the complainant. 

Please contact your SELPA program specialist for additional information regarding the complaint process 
and investigation procedures. You may also contact the California Department of Education (CDE). 

DUE PROCESS AND MEDIATION 

What is Due Process? 

The El Dorado County Charter SELPA is committed to supporting LEAs/districts in assessment, 
identification, and placement of students with special needs in the appropriate and least restrictive 
environment. LEAs/districts are required by IDEA 2004 to follow procedures to provide access to due 
process and the protections conferred by procedural safeguards, which are required by federal law. Under 
IDEA, due process hearings are a principal vehicle for resolving disputes between parents of children with 
disabilities and LEAs/districts concerning identification, evaluation, placement or provision of Free and 
Appropriate Public Education (FAPE) [34 CFR 300.511]. Parents, students who have reached the age of 
majority, and LEAs/districts may request a due process hearing. 

When May Due Process be Filed? 

A parent or guardian, adult student and the LEA/district involved may initiate the due process hearing 
procedures under any of the following circumstances: 

 There is a proposal to initiate or change the identification, assessment, or educational placement 
of the child or the provision of a free appropriate public education to the child; 

 There is a refusal to initiate or change the identification, assessment, or educational placement 
of the child or the provision of a free appropriate public education to the child; 

 The parent or guardian refuses to consent to an assessment of the child; 
 There is a disagreement between a parent or guardian and a local educational agency regarding 

the availability of a program appropriate for the child, including the question of financial 
responsibility [34 CFR 300.148]. If programs and services are not provided according to the IEP, 
the parent may file a complaint with the California Department of Education (CDE). 

What are Due Process Protections? 

Due process protections include the option of a mediation conference, the right to examine pupil records, 
and the right to a fair and impartial administrative hearing at the state level before a person 
knowledgeable in the laws governing special education and administrative hearings. Specific procedures 
and timelines are delineated in the following pages. 



 
    

 
             

     
   

 
   
    
    

 
              

           
             

          
             

   
 

 
 

   
                         

    
  

 
        

        
      

       
           

       
      

 
 

   
     

 

  

    
          

      
  

 
           

 
       

 

How is a Request for Due Process Hearing Filed and What Must it Contain? 

To initiate a due process hearing, a parent, adult student, or LEA/district files a written request with the 
Office of Administrative Hearings (OAH). Under the IDEA there is no right to a due process hearing without 
a valid complaint.  In order to be considered valid, a due process complaint must contain: 

A.	 The child’s name, address and school of attendance-
B.	 A description of the problem with specific related facts; and 
C.	 A proposed resolution with specific related facts. 

The requesting party must also submit a copy of the hearing request to the other party. The hearing must 
be completed and a decision reached within 45 days of receipt of the request, unless a continuance has 
been granted. Timelines for due process begin when the party named in the complaint receives the 
complaint from the filer. If both parties agree to a mediation conference, it is held and completed within 
15 days of receipt of hearing request. If parties proceed to a due process hearing, it is held and completed 
within 30 days of the mediation conference. To file for mediation or a due process request, contact: 

Office of Administrative Hearings
 
Special Education Division
 
2349 Gateway Oaks, Suite 200
 
Sacramento, CA 95833-4231
 
Telephone: 926-263-0880
 
Fax: 916-263-0890
 

A due process request shall be deemed sufficient unless the party receiving it notifies OAH in writing that 
the complaint does not meet the requirements. LEAs/districts may file a motion to dismiss those 
complaints that do not meet requirements per IDEA. Such motions must be filed within 15 days of receipt 
of the complaint. If the LEA/district chooses not to file a motion to dismiss based on the contents of the 
complaint, it is assumed that the LEA/district accepts the complaint as is, and an LEA/district may be 
forced to defend an incomplete complaint at a due process hearing. Therefore, it is important that the 
LEA/district evaluate each new complaint as it is received. A party may amend a due process complaint 
only for two reasons: 

1.	 The other party consents in writing to the amended complaint 
2.	 OAH grants permission for the amended complaint. Due process timelines start over with an 

amended complaint 

What Happens after a Due Process Request is filed? 

Once a valid due process request is received from a parent or adult student, the LEA/district must, within 
10 calendar days of receipt, provide a written response to the complaint. It is important that the 
LEA/district abide by this requirement to respond within the timeline. The response from the LEA/district 
to the parent shall include all of the following: 

 An explanation of why the agency proposed or refused to take the action raised in the due process 
hearing request 

 A description of other options that the individualized education program team considered and 
the reasons why those options were rejected 



         
 

       
 

 
     

            
           

  
     

 
      

        
      

             
       
            

           
           

      
      

        
    

 
 

           
            

     
               

        
               

            
               

          
   

           
 

 
  
            

         
        

           
 

 
  

 
  

        

 A description of each assessment procedure, assessment, record, or report the agency used as 
the basis for the proposed or refused action 

 A description of other factors relevant to the proposed or refused action of the agency. [34 CFR 
300.508(e)(1)] 

Once an LEA/district receives a request for due process hearing from the Office of Administrative Hearings 
(OAH) they should notify the SELPA office immediately. OAH does not inform the SELPA of due process 
requests, so it is important to date stamp the date of receipt and fax a copy to the SELPA immediately 
upon receipt. The SELPA can assist an LEA/district with responses to parent(s)/guardian(s) and/or OAH. If 
a resolution session is required, staff from the El Dorado County SELPA may serve as a neutral facilitator. 

The LEA/district is required to convene a resolution session, sometimes called an alternative dispute 
resolution session (ADR), within 15 days of their receipt of a due process complaint. As soon as an 
LEA/district receives notice of a request for a due process hearing, they should fax a copy to the SELPA so 
that the SELPA, LEA, and parent can coordinate a resolution session. Attendees at a resolution session 
may include the parent(s)/ guardian(s), LEA representative(s) who has the authority to make decisions, 
and the facilitator. The purpose of this session is to foster early resolution of the concerns prompting the 
request for due process hearing. The meeting shall not include an attorney of the LEA/district, unless the 
parent is accompanied by an attorney. If a parent brings an attorney, that attorney is not entitled to 
recover fees from the LEA/district for attending the resolution session. The resolution session is similar to 
mediation, but without the assistance of a formally trained mediator. Any information discussed at that 
meeting is confidential, and the outcome of the resolution session shall be a legally binding settlement 
agreement if the parent(s) and LEA/district reach agreement regarding the concerns that prompted the 
request for a due process hearing.  

The El Dorado County Charter SELPA implements a local process in alternative dispute resolution (ADR) as 
an alternative to formal mediation and fair hearing. Due process includes the conducting of a resolution 
session, and the SELPA uses the alternative dispute resolution process to this end. This ADR process is 
facilitated by SELPA personnel who have received training in the ADR process, seeks to build positive 
relationships, encourages flexibility and creative problem solving, and promotes a sense of ownership in 
the outcome. This process does not preclude the option of formal mediation or fair hearing, but is offered 
as a positive alternative. For more information on the ADR process, contact the SELPA office at (530) 295
2462. Nothing in the due process procedures described in this chapter is to be construed as prohibiting 
or preventing the parent and the LEA/district from meeting informally and resolving any issue(s) of 
concern. It is encouraged that solutions be reached at a local level whenever possible. A facilitated IEP 
may also be suggested and/or attempted prior to moving forward with more formal avenues to resolve 
disagreements. 

Mediation 
Mediation a voluntary process through which parties seek mutually agreeable solutions to education 
disputes with the help of an impartial mediator/ Parents or LE!s/districts may seek “mediation only” 
(without request for a due process hearing), or they may participate in mediation as an element of due 
process/ Mediation cannot be used to delay a parents’ right to a due process hearing/ ! parent or an 
LEA/district may file a request for mediation. 

Mediation Only 

A parent or LEA/district may request a Mediation Only conference. Requests for Mediation Only are filed 
with the Office of Administrative Hearings (OAH), and copy of the request must be provided to the 



    
           

             
     
          

   
 

          
          

       
        

           
 

 
 

 
 

        
     

 
 

 
          

        
      

     
  

 
            

      
       

   
 

 
          

     
  

 
     

       
 

 
  

   
           

        
      

         
 

LEA/district at the same time the request is filed with OAH. Both the parent and the LEA/district must 
voluntarily agree to participate. Attendees at a Mediation Only session should include the parent(s), LEA 
representative(s) who has the authority to make decisions, and a mediator. An interpreter may be 
required if a parent requests one. A parent or an LEA/district may be accompanied and advised by non-
attorney representatives. Attorneys or other independent contractors used to provide legal advocacy 
services may not participate in the Mediation Only conference. 

A Mediation Only conference is scheduled by an OAH Administrative Law Judge (ALJ) within fifteen (15) 
days of receipt of the request, and at a time and place reasonably convenient to both parties. If a 
resolution is reached, both parties execute a legally binding written agreement, which also states that 
conference discussions are confidential and may not be used in any subsequent request for due process 
hearing. If the issues fail to be resolved to the satisfaction of all parties, the party who requested the 
Mediation Only conference has the option of filing a request for due process hearing.  The mediator may 
assist the parties in specifying any unresolved issues to be included in the hearing request. 

Mediation and Due Process Hearing 

Each party in a request for due process hearing shall be notified by the California Department of Education 
(CDE) and offered a formal mediation as a means of resolving the complaint. Should the parties agree to 
mediate, written confirmation shall be sent indicating the time and place of the mediation conference. A 
mediation session must be held within 15 days of filing a request for due process hearing. 

Attorneys and advocates are permitted to participate in mediation conferences scheduled upon the filing 
of a request for due process hearing. A qualified, impartial mediator is appointed when mediation is 
agreed upon. This person must be trained in effective mediation techniques. During the mediation 
session, the neutral mediator facilitates communication between the parent(s) and the LEA/district. All 
parties are involved in the decision making. 

If mediation yields an agreement by both parties, the mediation results are documented in a binding 
settlement agreement and signed by the involved parties. All discussions in mediation sessions are 
automatically confidential and cannot be used as evidence in any subsequent due process hearing or civil 
proceeding. The mediator confirms that the agreement is consistent with all applicable laws and 
regulations. 

A copy of the mediation agreement is sent to each party involved. The compliance status of the 
LEA/district will revert to noncompliance if they do not perform the provisions of the mediation 
agreement within the time specified. 

If mediation (either Mediation Only or mediation as part of a request for due process hearing) does not 
yield an agreement by both parties, either party may move forward with the formal due process hearing 
request. 

Elements and Timeline of a Request for Due Process Hearing 
I.	 Initiation of Due Process Hearing 

A.	 If a parent desires a due process hearing to dispute any educational decision by an LEA/district 
covered under due process guidelines, parent shall submit a written hearing request to Office 
of Administrative Hearings (OAH) and the LEA/district. If a hearing request is submitted by a 
parent or adult student directly to an LEA/district, the request must immediately be 
forwarded to the Office of Administrative Hearings. 



           
 

 
      

   
    
    
  

       
        

  
    
    
   
     

      
 

 
            

       
         

             
 

 
  

  
     
       

 
 

  
        

        
     

 
        

      
 
 

                
 

          
    

   
       

  

OAH letter confirms receipt of request, and informs parent and LEA/district of dates of 
mediation conference, and due process hearing. 

B.	 LEA/district determines if they believe request for due process hearing meets requirements 
of IDEA 2004, which include: 

a.	 �hild’s name, address and school of attendance-
b.	 A description of the problem with specific related facts; and 
c. A proposed resolution with specific related facts 

If a request for due process hearing is determined by the LEA/district to be valid, the 
LEA/district must, within 10 calendar days, provide a written response to the complaint to the 
parent which specifically addresses: 

a.	 Why the action subject to dispute was proposed or rejected; 
b.	 Includes a description of the other options considered and the reason for rejection; 
c.	 The basis of the action; and 
d. All relevant factors related to the decision 

LEA/district may file a motion to dismiss the request for due process hearing if the LEA/district 
deems the complaint to be insufficient. 

C.	 An administrator or designee may meet informally with parents as soon as possible after 
receipt of request for due process hearing to address concerns raised in the request. An IEP 
team meeting may be scheduled as necessary to discuss concerns and any potential changes 
to FAPE based on the needs of the student and the concerns which resulted in the request for 
due process hearing. 

D.	 If concern(s) remain(s) unresolved, the administrator or designee may inform parent: 
a.	 The LEA/district would like to participate in a resolution session; 
b.	 The LEA/district would like to move forward to mediation; 
c.	 The LEA/district waives the mediation conference and is proceeding directly to the 

due process hearing before a State Hearing Officer. 

II. Resolution Session 
A.	 The LEA/district is required to offer a resolution session (Alternative Dispute Resolution 

(ADR)) to be held within 15 days of their receipt of the request for due process hearing. When 
the LEA/district files for Mediation Only or a due process hearing, a resolution session is not 
required to be offered, but may still be scheduled. 

B.	 If agreement is reached at the resolution session within the timeline, OAH must be notified 
to remove the matter from hearing. Sample forms may be found at: 
http://www.documents.dgs.ca.gov/oah/SE/Forms/OAH%2069,%20rev.%2003-10.pdf 
http://www.documents.dgs.ca.gov/oah/SE/Forms/OAH%2068,%20rev.%2007-08.pdf 

C.	 An IEP meeting may be scheduled as needed to document any changes to the IEP document 
agreed upon in the resolution session. 

D.	 If concern(s) remain(s) unresolved after the resolution session is held, the administrator or 
designee may inform the parent that either: 

a.	 The LEA/district will participate in a mediation conference; or 
b.	 The LEA/district waives the mediation conference and is proceeding directly to the 

due process hearing before a state hearing officer. 

http://www.documents.dgs.ca.gov/oah/SE/Forms/OAH%2069,%20rev.%2003-10.pdf
http://www.documents.dgs.ca.gov/oah/SE/Forms/OAH%2069,%20rev.%2003-10.pdf
http://www.documents.dgs.ca.gov/oah/SE/Forms/OAH%2069,%20rev.%2003-10.pdf
http://www.documents.dgs.ca.gov/oah/SE/Forms/OAH%2069,%20rev.%2003-10.pdf
http://www.documents.dgs.ca.gov/oah/SE/Forms/OAH%2069,%20rev.%2003-10.pdf
http://www.documents.dgs.ca.gov/oah/SE/Forms/OAH%2069,%20rev.%2003-10.pdf
http://www.documents.dgs.ca.gov/oah/SE/Forms/OAH%2069,%20rev.%2003-10.pdf
http://www.documents.dgs.ca.gov/oah/SE/Forms/OAH%2069,%20rev.%2003-10.pdf
http://www.documents.dgs.ca.gov/oah/SE/Forms/OAH%2068,%20rev.%2007-08.pdf
http://www.documents.dgs.ca.gov/oah/SE/Forms/OAH%2068,%20rev.%2007-08.pdf
http://www.documents.dgs.ca.gov/oah/SE/Forms/OAH%2068,%20rev.%2007-08.pdf
http://www.documents.dgs.ca.gov/oah/SE/Forms/OAH%2068,%20rev.%2007-08.pdf
http://www.documents.dgs.ca.gov/oah/SE/Forms/OAH%2068,%20rev.%2007-08.pdf
http://www.documents.dgs.ca.gov/oah/SE/Forms/OAH%2068,%20rev.%2007-08.pdf
http://www.documents.dgs.ca.gov/oah/SE/Forms/OAH%2068,%20rev.%2007-08.pdf
http://www.documents.dgs.ca.gov/oah/SE/Forms/OAH%2068,%20rev.%2007-08.pdf


 
  

          
        

 
        

        
 

           
  

      
 

 
  

       
      

 
      

 
      

              
      

 
       

     
 

        
      

     
       

     
  

        
       

       
  

       
  

 
 
 

III. Mediation Conference 
A.	 A mediation conference will be held if the parent and/or LEA/district do not waive the 

conference. The parents and LEA/district have the right to request a mediation conference at 
any point during the hearing process. 

B.	 If the parties attending mediation come to agreement, the decisions are documented in a 
mediation agreement. Attorneys and advocates are permitted to participate in mediation 
conferences. 

C.	 An IEP team meeting is scheduled as soon as possible to incorporate pertinent agreement 
elements into the IEP. 

D.	 If concern(s) unresolved through mediation, OAH lists unresolved issue(s) as the basis for due 
process hearing and sets hearing date and place convenient for both parties. 

IV. Due Process Hearing 
A.	 A due process hearing must be completed within 30 days of the mediation conference or 

within 45 days of receipt of request for due process hearing if the mediation conference is 
waived. 

B.	 OAH assigns a state hearing officer who is knowledgeable of administrative hearing 
procedures. 

C.	 All evidence (written documentation and list of witnesses) shall be exchanged by parent and 
LEA/district 5 days prior to due process hearing. The party requesting the due process hearing 
shall not be allowed to raise issues that were not raised in the request for due process hearing, 
unless the other party agrees otherwise. 

D.	 During the hearing proceedings, the student is to remain in his or her last agreed upon 
educational placement, including agreed upon services and setting, unless the LEA/district 
and the parent agree otherwise. 

E.	 Hearing proceedings will be recorded verbatim and both parties will be given access to the 
recording. All testimony shall be given under oath or affirmation. A hearing is conducted in 
English with an interpreter provided when necessary. The decision of the OAH hearing officer 
shall be written in English and, as appropriate, the primary language of parent and mailed to 
both parties involved in the hearing. Both parties are given notice of rights and an explanation 
of the procedure for appealing the hearing decision to a court of competent jurisdiction 

F.	 An LEA/district must continue to meet IEP timelines and FAPE obligations during the period 
of any due process proceedings and until resolution is reached. This means that an 
LEA/district must continue to offer FAPE by convening IEP meetings during due process 
proceedings, even though the parents may not consent. 

G.	 If an LEA/district does not intend to appeal the decision made in due process hearing, it should 
implement the decision as soon as possible, and in any event, within a reasonable amount of 
time. 
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LEVEL 1 
Unit 2 

UNIT / 
LESSON 

2.1
 

2.2
 

2.3
 

2.4
 

2.5
 

FUNCTION 

•	 Describing Actions 

•	 Defining Actions 

•	 Asking / Answering 
Questions 

•	 Relating Present Activities 
•	 Expressing Needs, Likes, 

& Feelings 

•	 Asking for Help 
•	 Expressing Needs 

FORM 

•	 Present Progressive (affirmative) 

•	 Present Progressive (negative) 

•	 Present Progressive 
(questions) 

•	 Stative Verbs 

Review: 
• 	Present Progressive 
•	 Stative Verbs 

READING 

Letters: 
a / c / y 

Sample words: 
am, and, clean, you 

Letters: 
f / g / o 

Sample words: 
friend, go, big, job, not 

Letters: k / oo / a_e 

Sample words: 
desk,  look, make 

Letters: 
i_e / o_e / ee / ea 

Sample words / sentences: 
like, home, see, eat. I’m 
home. Let’s eat ice cream. 

They Are Helping. 
Eight narrative sentences 
with comprehension 
questions 

WRITING 

Trace / copy 
letters, words, 
phrases, simple 
sentences 

Trace / copy 
letters, words, 
phrases, simple 
sentences 

Trace / copy 
letters, words, 
phrases, simple 
sentences 

Trace / copy 
letters, words, 
phrases, simple 
sentences 

Copy simple 
sentences 
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LEVEL 1 
Unit 3 

UNIT / 
LESSON 

3.1
 

3.2
 

3.3
 

3.4
 

3.5
 

FUNCTION 

•	 Identifying & Classifying 
Objects 

•	 Describing People, Places, 
& Things 

•	 Describing Places & Things 

•	 Identifying & Counting 
Objects 

•	 Making Suggestions 
•	 Describing Scenes 

FORM 

• Definite & Indefinite Articles 

•	 Singular & Plural Nouns 
•	 Irregular Plurals 
•	 More Adjectives 

•	 There is / are 
•	 There isn’t / aren’t 
•	 Is there? / Are there? 

•	 Count Nouns 
•	 Non-count Nouns 
•	 Some and Any 
•	 How much / many 

Review: 
•	 Articles  
•	 Singular / Plural Nouns 
•	 There is / Are 
•	 Count and Non-count Nouns 

READING 

Letters / sounds: 
ou / v / y 

Sample words: 
out, love, very 

Letters/sounds: 
all / ch / th 

Sample words / sentences: 
Three cheers for the 
small child. 

Letters / sounds: 
x / ce / ci / ar 

Sample words / sentences: 
Six children are eating 
ice cream. 

Letters / sounds: 
ome / y / ea 

Sample words / sentences: 
come, my, ready. Try 
some bread. 

A Picnic. 
Eight narrative sentences 
with comprehension 
questions 

WRITING 

Copy letters, 
words, phrases, 
simple sentences 

Copy letters, 
words, phrases, 
simple sentences 

Copy letters, 
words, phrases, 
simple sentences 

Copy sentences 

Copy sentences 
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LEVEL 1 
Unit 4 

UNIT / 
LESSON 

4.1
 

4.2
 

4.3
 

4.4
 

4.5
 

FUNCTION 

•	 Relating Facts 
•	 Describing Habits & 

Routines 

•	 Describing Habits & 
Routines 

•	 Expressing Needs 

•	 Asking Informational 
Questions 

•	 Describing People 

•	 Explaining Consequences 
•	 Generalizing 

FORM 

•	 Present Simple (affirmative) 
•	 Present Simple vs. Present 
Progressive 

•	 Present Simple (negative) 

•	 Present Simple (questions) 

•	 Have / Has 

Review 
•	 Present Simple 
•	 Have / Has 
•	 Agent Nouns 

READING 

Letters / sounds: 
sh / oi / z 

Sample words / sentences: 
shine, noise, zoo. It is noisy 
in the zoo. I speak English. 

Letters / sounds: 
ew / ck / qu 

Sample words / sentences: 
new, rock, quiet. The new boy 
is quiet. Is he sick? 

Letters / sounds: 
alk / ight / ph 

Sample words / sentences: 
walk, right, phone. 
Does Fighter talk on the 
phone? 

Letters / sounds: 
ow / air / tion 

Sample words / sentences: 
flower, hair, attention. 
Sam has brown eyes and 
black hair. 

At Nikki’s Party. 
Eight narrative sentences 
with comprehension 
questions 

WRITING 

Copy sentences 

Copy sentences 

Copy sentences 

Copy sentences 

Copy sentences 
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LEVEL 1 
Unit 5 

UNIT / 
LESSON 

5.1
 

5.2
 

5.3
 

5.4
 

5.5
 

FUNCTION 

• Describing People 
• Expressing Possession 

• Asking Questions 
• Clarifying Meaning 

• Descibing People & Events 
in the Past 

• Asking Informational 
Questions about the Past 

• Discussing a Plan 

FORM 

• Possessive Adjectives 
• Possessive Nouns 

• Tag Questions Using Be & Do 

• Past Simple of to Be 

• Past Simple of to Be (questions) 

Review 
• Past Simple of to Be 
• Tag Questions 
• Possessives 

READING 

Simple narrative paragraph 
incorporates academic 
language of the lesson, 
followed by reading 
comprehension questions. 
No audio from this point on. 

Simple narrative paragraph 
incorporates academic 
language of the lesson, 
followed by reading 
comprehension questions. 
No audio from this point on. 

Simple narrative paragraph 
incorporates academic 
language of the lesson, 
followed by reading 
comprehension questions. 
No audio from this point on. 

Simple narrative paragraph 
incorporates academic 
language of the lesson, 
followed by reading 
comprehension questions. 
No audio from this point on. 

Something Was Different. 
Narrative paragraph 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

WRITING 

Complete the 
sentences 

Complete the 
sentences 

Complete the 
sentences 

Introduction to 
guided paragraph-
writing 

Introduction to 
guided paragraph-
writing 
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LEVEL 1 
Unit 6 

UNIT / 
LESSON 

6.1
 

6.2
 

6.3
 

6.4
 

6.5
 

FUNCTION 

•	 Relating an Event 
•	 Narrating 

•	 Relating a Sequence 
of Events 

•	 Narrating 

•	 Relating Past Events with 
Causes & Effects 

•	 Asking Informational 
Questions about 
Past Actions 

•	 Relating a Sequence of 
Events 

•	 Asking Informational 
Questions 

FORM 

• Past Simple (regular verbs) 

•	 Past Simple (irregular verbs) 
•	 Nationalities 

•	 Past Simple (negative) 
•	 Nationalities 

•	 Past Simple (questions) 

Review 
•	 Past Simple 

READING 

Simple narrative paragraph 
incorporates academic 
language of the lesson, 
followed by reading 
comprehension questions. 

Simple narrative paragraph 
incorporates academic 
language of the lesson, 
followed by reading 
comprehension questions. 

Simple narrative paragraph 
incorporates academic 
language of the lesson, 
followed by reading 
comprehension questions. 

Simple narrative paragraph 
incorporates academic 
language of the lesson, 
followed by reading 
comprehension questions. 

A Strange Country. 
Narrative paragraph 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

WRITING 

Guided Paragraph-
Writing 

Guided Paragraph-
Writing 

Guided Paragraph-
Writing 

Guided Paragraph-
Writing 

Guided Paragraph-
Writing 
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  LEVEL 2 
Unit 1 

Sentence Level:	 Discourse Level:  

Phrasal Verbs & Prounouns (Demonstrative / Object / Reflexive) Narration 

UNIT / 
LESSON 

1.1
 

1.2
 

1.3
 

1.4
 

1.5
 

FUNCTION 

•	 Relating Information 
•	 Describing Hobbies 
•	 Using Numbers 

•	 Putting Items in Order 
•	 Classifying Items 
•	 Telling Time 

•	 Narrating Events in 
the Past 

•	 Identifying Abilities 
•	 Distinguishing 

Characteristics 

Content: 
Mammals 

•	 Discussing Abilities 

FORM 

•	 Phrasal Verbs 
•	 Nationalities 
•	 Numbers 1-100 

•	 This / That / These / Those 
•	 Demonstrative Pronouns 
•	 Alphabetical Order 
•	 Telling Time 

•	 Object Pronouns 

•	 Reflexive Pronouns 
•	 Can (Present Simple) 

Review 
•	 Phrasal Verbs 
•	 Can (Present Simple) 
•	 Object Pronouns 
•	 This / That / These / Those 

READING 

Sami the Stamp Collector. 
One narrative paragraph 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

I Love Chemistry. 
One narrative paragraph 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Mary Shelley’s Frankenstein. 
One narrative paragraph 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Babies Can’t Do Anything. 
One narrative paragraph 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

The Dog Show. 
One narrative paragraph 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

WRITING 

Write one narrative 
paragraph about a 
hobby. 

Write one narrative 
paragraph about 
a homework 
assignment. 

Write one narrative 
paragraph about a 
book or story. 

Write one narrative 
paragraph about a 
pet or animal you 
know. 

Write one narrative 
paragraph about 
a dog. 
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  LEVEL 2 
Unit 2 

UNIT / 
LESSON 

2.1
 

2.2
 

2.3
 

2.4
 

2.5
 

Sentence Level: Discourse Level:  

Future & Modals Information / Exposition 

FUNCTION FORM READING 

•	 Discussing Future Plans 
•	 Relating Information 

•	 Discussing the Future 

•	 Discussing Abilities 
•	 Relating Information about 

the Past 

Content: 
The Wright Brothers 

•	 Discussing Obligation 
& Necessity 

•	 Discussing Plans 
•	  Explaining Information 

• 
• 
Future (be going to + verb) 
Possessive Pronouns 

Job Fair. 
One informational paragraph 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

• Future (will + verb) Elections. 
One informational paragraph 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

• 
• 
Modal: Can (Past Simple & Future) 
Ordinal Numbers 

The Wright Brothers. 
One informational paragraph 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

• Modal: Have to Shakespeare. 
One informational paragraph 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

• 
• 
• 
• 
• 

Review 
Future (be going to) 
Future (will) 
Possessive Pronouns 
Ordinal Numbers 
Modals: Can & Have to 

Farm Fresh Food. 
One informational paragraph 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

WRITING 

Write one 
informational 
paragraph about a 
future job. 

Write one 
informational 
paragraph about 
a future school 
event. 

Write one 
informational 
paragraph about 
an inventor or 
invention. 

Write one 
informational 
paragraph about an 
author. 

Write one 
informational 
paragraph about a 
restaurant in your 
town. 
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  LEVEL 2 
Unit 3 

UNIT / 
LESSON 

3.1
 

3.2
 

3.3
 

3.4
 

3.5
 

Sentence Level: Discourse Level:  

Future, Modals, & Adverbs Persuasion / Opinion 

FUNCTION FORM READING 

•	 Discussing Near 
Future Plans 

•	 Expressing Opinion 

•	 Discussing Obligation 
& Necessity 

•	 Making Requests 
•	 Asking Politely 

•	 Explaining & Qualifying 
Information 

•	 Following Instructions 
•	 Qualifying Statements 

•	 Explaining & Describing 
Information 

•	 Present Progressive (future intent) 

•	 Must / Mustn’t 

•	 Adverbs that describe verbs 
•	 Adverbs that describe whole 
statements 

•	 Months of the Year 
•	 Dates 

•	 Adverbs that describe adjectives 
•	 Adverbs that describe other 
adverbs 

Review 
•	 Adverbs 
•	 Present Progressive 
(future intent) 

•	 Must / Mustn’t 

Run With Us. 
One persuasive / opinion 
paragraph incorporating 
academic language of 
the lesson and reading 
comprehension questions. 

Online Safety. 
One persuasive / opinion 
paragraph incorporating 
academic language of 
the lesson and reading 
comprehension questions. 

Grandmother’s Day. 
One persuasive / opinion 
paragraph incorporating 
academic language of 
the lesson and reading 
comprehension questions. 

An Email to Moby. 
One persuasive / opinion 
paragraph incorporating 
academic language of 
the lesson and reading 
comprehension questions. 

Fireworks. 
One persuasive / opinion 
paragraph incorporating 
academic language of 
the lesson and reading 
comprehension questions. 

WRITING 

Write one 
persuasive 
paragraph 
convincing a friend 
to join you in an 
activity. 

Write one 
persuasive or 
opinion paragraph 
about following 
rules. 

Write one 
persuasive or 
opinion paragraph 
about celebrating 
someone. 

Write one 
paragraph 
persuading 
someone to 
help you. 

Write one 
persuasive or 
opinion paragraph 
about a holiday 
custom. 
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  LEVEL 2 
Unit 4 

UNIT / 
LESSON 

4.1
 

4.2
 

4.3
 

4.4
 

4.5
 

Sentence Level: Discourse Level:  

Past Progressive & Modals Narration 

FUNCTION FORM READING 

• Describing & Retelling 
Past Events 

• Recounting & Narrating 
Past Events 

• Describing Past Events 
in Sequence 

• Expressing Possibility 
• Predicting, Experimenting 

& Concluding 

Content: 
Scientific Method 

• Giving Advice 

• Retelling Past Events 

• Past Progressive 
(interrupted action) 

Three-paragraph narrative 
essay incorporating 
academic language of 
the lesson and reading 
comprehension questions. 

• Past Progressive 
(parallel action) 

Three-paragraph narrative 
essay incorporating 
academic language of 
the lesson and reading 
comprehension questions. 

• May / Might / be Supposed to Three-paragraph narrative 
essay incorporating 
academic language of 
the lesson and reading 
comprehension questions. 

• Should / Ought to / Had better Three-paragraph narrative 
essay incorporating 
academic language of 
the lesson and reading 
comprehension questions. 

• 
• 
• 
• 
• 

Review 
Past Progressive 
May & Might 
Should & Ought to 
(be) Supposed to 
Had better 

My Babysitting Adventure. 
Three-paragraph narrative 
essay incorporating 
academic language of 
the lesson and reading 
comprehension questions. 

WRITING 

Write a three-
paragraph 
narrative essay. 

Write a three-
paragraph 
narrative essay 
about a pet. 

Write a three-
paragraph 
narrative essay. 

Write a three-
paragraph 
narrative essay. 

Write a three-
paragraph 
narrative essay 
about a babysitting 
experience. 
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  LEVEL 2 
Unit 5 

Sentence Level:	 Discourse Level:  
Compare & Contrast Comparatives & Superlatives, Adjectives, & Word Order 

UNIT / 
LESSON 

5.1
 

5.2
 

5.3
 

5.4
 

5.5
 

FUNCTION 

•	 Comparing & Contrasting 

•	 Comparing & Contrasting 

•	 Describing & Distinguishing 
Characteristics 

•	 Restating Information 
•	 Describing Objects 
•	 Ordering Events in Time 

•	 Describing & Classifying 
Characteristics 

FORM 

• Comparative Adjectives & Adverbs 

• Superlative Adjectives & Adverbs 

•	 Adjectives ending in -ed & -ing 

•	 Word Order 
•	 Prepositions of Time 

Review 
•	 Comparatives & Superlatives 
•	 Adjectives ending in –ed and –ing 
•	 Word Order 
•	 Prepositions of Time 

READING 

Three paragraph compare-
contrast essay incorporating 
academic language of 
the lesson and reading 
comprehension questions. 

Three paragraph compare-
contrast essay incorporating 
academic language of 
the lesson and reading 
comprehension questions. 

Three paragraph compare-
contrast essay incorporating 
academic language of 
the lesson and reading 
comprehension questions. 

Three paragraph compare-
contrast essay incorporating 
academic language of 
the lesson and reading 
comprehension questions. 

Most Likely to Succeed. 
Three paragraph compare-
contrast essay incorporating 
academic language of 
the lesson and reading 
comprehension questions. 

WRITING 

Write a three-
paragraph 
compare-contrast 
essay. 

Write a three-
paragraph 
compare-contrast 
essay. 

Write a three-
paragraph 
compare-contrast 
essay. 

Write a three-
paragraph 
compare-contrast 
essay. 

Write a three-
paragraph 
compare-contrast 
essay. 
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  LEVEL 2 
Unit 6 

Sentence Level:	 Discourse Level:  

Review of Tenses & Modals (Past / Present / Future)		 Information / Exposition 

UNIT / 
LESSON 

6.1
 

6.2
 

6.3
 

6.4
 

6.5
 

FUNCTION 

•	 Relating Present Activities 

•	 Relating & Explaining 
Past Events 

Content: 
Life Cycle Of Butterflies 

•	 Predicting 

•	 Expressing Obligation, 
Advice, & Expectations 

Content: 
Recycling 

•	 Narrating Events 
•	 Telling a Story 

Content: 
Goldilocks Adaptation 

FORM 

Review of the Present Tense: 
•	 Present Simple 
•	 Present Progressive 
•	 & Stative Verbs 

Review of the Past Tense: 
•	 Past Simple  
•	 Past Progressive 

Review of the Future Tense: 
•	 Will 
•	 be Going to 
•	 & Present Progressive 
(future intent) 

Review of Modals 

Review of the Tenses 
(past, present, future) 

READING 

Three-paragraph 
informational essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Three-paragraph 
informational essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Three-paragraph 
informational essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Three-paragraph 
informational essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

The Grimm Brothers. 
Three-paragraph 
informational essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

WRITING 

Write a three-
paragraph 
informational 
essay. 

Write a three-
paragraph 
informational 
essay. 

Write a three-
paragraph 
informational 
essay. 

Write a three-
paragraph 
informational 
essay. 

Write a three-
paragraph 
informational 
essay about an 
author. 

© 2015 BrainPOP. All rights reserved. For information on BrainPOP trademarks & copyrights, visit brainpop.com/trademarks. www.esl.brainpop.com  12 of 18 

http:www.esl.brainpop.com
http:www.esl.brainpop.com
http:www.esl.brainpop.com
http:www.esl.brainpop.com


   

/

 

 

 

 

 
 

 

  LEVEL 3 
Unit 1 

UNIT / 
LESSON 

1.1
 

1.2
 

1.3
 

1.4
 

1.5
 

Sentence Level: Discourse Level:  

Passive Voice Problem - Solution 

FUNCTION FORM READING 

•	 Explaining Concepts 

Content: 
Endangered Animals 

•	 Expressing Problems 
& Solutions  

Content: 
Inventions 

•	 Predicting 
•	 Expressing Possibility 

•	 Relating Present &  
Past Activities 

•	 Explaining & Classifying 
Information 

Content: 
Music Genres 

•	 Passive (Present Simple) 

•	 Passive (Past Simple) 

•	 Passive (Future & Modals) 

•	 Passive (Present & Past 
Progressive) 

Review: 
•	 Passive Voice 

The Rainforest. 
Problem-solution essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Problem-solution essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Problem-solution essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Problem-solution essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

The Benefits of Music. 
Problem-solution essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

WRITING 

Write a problem-
solution essay. 

Write a problem-
solution essay. 

Write a problem-
solution essay. 

Write a problem-
solution essay. 

Write a problem-
solution essay. 
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  LEVEL 3 
Unit 2 

UNIT / 
LESSON 

2.1
 

2.2
 

2.3
 

2.4
 

2.5
 

Sentence Level: 

Conjunctions & Affixes 

FUNCTION 

• Connecting Ideas  
• Asking Questions 

• Explaining Information 
• Defining Concepts 

Content: 
Camouflage 

• Relating Past Events 
• Explaining & Defining 

• Explaining & Defining 
• Expressing Feelings 

Content: 
The Dentist 

• Making Suggestions 
• Explaining & Defining 
• Expressing Feelings 

FORM 

• Conjunctions 

• Negative Prefixes 

• Prefixes 

• Suffixes 

Review: 
• Affixes & Conjunctions 

Discourse Level:  
Information / Exposition 

READING 

Informational essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Arctic Animals. 
Informational essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Informational essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Dental Care. 
Informational essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Shapes Are Everywhere. 
Informational essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

WRITING 

Write an 
informational 
essay. 

Write an 
informational 
essay about 
survival traits of 
an animal. 

Write an 
informational 
essay. 

Write an 
informational 
essay related to 
dental care. 

Write an 
informational 
essay related 
to shapes. 
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  LEVEL 3 
Unit 3 

UNIT / 
LESSON 

3.1
 

3.2
 

3.3
 

3.4
 

3.5
 

Sentence Level: Discourse Level:  

Present Perfect Narration 

FUNCTION FORM READING 

• Relating Past Events 
• Narrating 

• Relating Past Events 
• Explaining Information 

Content: 
Mount Everest 

• Relating Past Events 
• Narrating 
• Drawing Conclusions 

• Relating Past Events 
• Narrating 
• Expressing Cause & Effect 

• Narrating 
• Explaining & 
Defining Concepts 

Content: 
History of Trains 

• Present Perfect 

• Present Perfect & Past Simple 

• Present Perfect Progressive 

• Past Perfect 

Review: 
• Perfect Tenses 

Narrative essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Narrative essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

The Great Cereal Mystery. 
Narrative essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Narrative essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

A Difficult Journey. 
Narrative essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

WRITING 

Write a narrative 
essay. 

Write a narrative 
essay. 

Write a narrative 
essay. 

Write a narrative 
essay. 

Write a narrative 
essay. 
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  LEVEL 3 
Unit 4 

UNIT / 
LESSON 

4.1
 

4.2
 

4.3
 

4.4
 

4.5
 

Sentence Level: Discourse Level:  

Gerunds & Infinitives Persuasion / Opinion 

FUNCTION FORM READING 

• Making Suggestions 
• Explaining Information 

Content: 
Circulatory System 

• Explaining & Defining 
Concepts 

Content: 
Pond Ecosystem 
Food Chains 

• Expressing Possibility 

Content: 
Probability 

• Expressing Feelings 
• Discussing Talents & Skills 

• Asking for Help 

• Gerunds 

• Prepositions + Gerunds 

• Infinitives 

• Gerunds & Infinitives 

Review: 
• Gerunds & Infinitives 

Why You Should Exercise. 
Persuasive essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Use Reusable! 
Persuasive essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Persuasive / opinion / 
argument essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Why I Want to Act. 
Persuasive letter 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

A Letter to the Editor. 
Persuasive / opinion / 
argument essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

WRITING 

Write a persuasive, 
opinion, or 
argument essay. 

Write a persuasive, 
opinion, or 
argument 
essay about an 
environmental 
issue. 

Write a persuasive, 
opinion, or 
argument essay. 

Write a persuasive, 
opinion, or 
argument letter. 

Write a persuasive 
or opinion letter to 
the editor. 
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  LEVEL 3 
Unit 5 

UNIT / 
LESSON 

5.1
 

5.2
 

5.3
 

5.4
 

5.5
 

Sentence Level: Discourse Level:  

Conditionals Cause & Effect 

FUNCTION FORM READING 

• Explaining & 
Defining Concepts 

•	 Expressing Real 
Future Conditions 

• Expressing Cause & Effect 

Content: 
Styles of Art 

• Relating Imaginary Events 
•	 Identifying & Expressing 

Cause & Effect 

• Explaining Information 
•	 Relating Imaginary 
Past Events 

• Expressing Cause & Effect 

Content: 
Ancient Egypt 

•	 Expressing Wishes, Hopes, 
& Regrets 

• Expressing Wishes 
• Expressing Cause & Effect 

•	 First Conditional & Time Clauses 

•	 Second Conditional 

•	 Third Conditional 

•	 Wish & Hope 

Review: 
•	 Conditionals 

Studying Art History. 
Cause-effect essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

The Effect of 
Tropical Storms. 
Cause-effect essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

The Gift of the Nile. 
Cause-effect essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Positively Competetive. 
Cause-effect essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Get Enough Sleep. 
Cause-effect essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

WRITING 

Choose a subject 
in school and write 
a cause & effect 
essay about the 
effects of studying 
the subject. 

Write a cause & 
effect essay about 
the effects of 
weather on 
your life. 

Write a cause & 
effect essay about 
how geography 
affects your life. 

Write a cause & 
effect essay about 
the effects of 
competition. 

Write an essay 
about a cause & 
effect chain of 
events. 
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  LEVEL 3 
Unit 6 

Sentence Level:	 Discourse Level:  
Various (Persuasion / Fairy Tale / Information) Reported Speech 

UNIT / 
LESSON 

6.1
 

6.2
 

6.3
 

6.4
 

6.5
 

FUNCTION 

•	 Explaining 
•	 Clarifying Information 

•	 Narrating 
•	 Telling a Story 
•	 Reporting Speech 

Content: 
Little Red Riding 
Hood Adaptation 

•	 Making Suggestions 
& Recommendations 

•	 Reporting Questions  
& Requests 

•	 Relating Past Events 

•	 Distinguishing 
between Literal & 
Figurative Language 

•	 Explaining 

Content: 
Idioms 

•	 Identifying & Giving 
Directions 

•	 Explaining a Process 
•	 Differentiating between 
General & Specific 

Content: 
Area of Rectangles 

FORM 

•	 Relative Pronouns 

•	 Reported Speech Statements 

•	 Reported Speech Questions 

•	 Idioms 

Review: 
•	 Reported Speech & Idioms 

READING 

Help Wanted: Sports 
Photographer. 
Persuasive Help 
Wanted Advertisement, 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Elements of a Fairy Tale. 
Informational ncorporating 
academic language of 
the lesson and reading 
comprehension questions. 

Healthy Habits. 
Informational esssay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

Challenges of Learning 
English. 
Informational esssay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

How to Make a Kite. 
Process / How - to essay 
incorporating academic 
language of the lesson and 
reading comprehension 
questions. 

WRITING 

Write a persuasive 
letter answering a 
help wanted ad. 

Write a fairy tale. 

Write an 
informational 
essay about a 
healthy habit. 

Write an 
informational 
essay about 
language. 

Write a how-to 
essay. 
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where learning clicks 

I SSUE  BR IEF  

Edgenuity: Supporting 
English Language Learners 

The Growing Concern 
During the 2009–10 school year, approximately 4.7 million U.S. public school students were identified as English language 

learners (ELLs).1 While ELLs comprise approximately 10 percent of the K–12 population, experts predict this figure will 

reach 40 percent by 2030.2 

ELLs face unique academic challenges. As a group, they speak more than 325 languages,3 and 9.2 percent receive special 

education services.4 ELLs not only have to learn the fundamentals of a new language, but they also must meet the new 

rigorous requirements of the Common Core State Standards initiative and other college and career readiness state standards. 

At a time when ELLs are expected to master more advanced content and concepts than ever before, data indicate that ELLs are 

struggling in U.S. schools. Among eighth graders, only 3 percent of ELL students achieved proficiency on the reading portion of 

the 2011 National Assessment of Educational Progress (NAEP), compared to 33 percent of non-ELLs.5 Similarly, only 5 percent 

of ELL eighth graders achieved proficiency on the mathematics portion, while 35 percent of non-ELLs accomplished this.6 

© Edgenuity Inc. 1 



 
 

 

 
 

 

 
 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 
 

 
  

  
 

 

English Foundational Module
 

September 2015 

English Foundational Module
 
Essential Question: 


How do we cite strong and thorough textual evidence and use 
this to write quality arguments? 

In this module, you will be exploring Cornell notes and how quality Cornell notes can be 
used to decipher the main idea and details within text.  From this, you will begin to cite 
evidence from the text used and decide what strong evidence looks like.  Using this text 
you will write an argumentative essay in which you support your claims using text. 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 
 
 
 

 
  
  
  

 
 

 
 

Lesson A 
Using Cornell Notes 

Purpose: Organize information to aid student’s comprehension and synthesis of critical 
components of text through Cornell note taking. 
Standards Covered: CCSS.ELA-Literacy.RI.9-10.2, RI.9-10.6 

In this lesson, you will complete the following: 
Watch video about the importance of Cornell notes 
Read the attached information on How to Take Cornell Notes 
Read article of choice 



  
 

  
  

 
 

 
  

   
  

   

  

  

    
 

Create Cornell Notes for your article of choice 

1)Instructional Component: 
Directions: Watch the video below which will explain the importance of taking notes: 
https://www.youtube.com/watch?v=t6fCg8V31ak 

2)Assignment: 
Directions: Read How to Take Cornell Notes (from Wikihow): 
Using the Cornell system can help organize your notes, actively involve you in the 
creation of knowledge, improve your study skills, and lead to academic success. 

Draw a horizontal line across the bottom portion of your paper. This line should be 
approximately one-fourth of the way up the page, about two inches from the bottom. Later, you will 

use this section to summarize your notes. 

Draw a vertical line down the left section of your paper. 

and a half inches from the left edge of the page. This will be used as the section for reviewing your 
notes. 

https://www.youtube.com/watch?v=t6fCg8V31ak
https://www.youtube.com/watch?v=t6fCg8V31ak
https://www.youtube.com/watch?v=t6fCg8V31ak
https://www.youtube.com/watch?v=t6fCg8V31ak


 

  
 
 
 
 

 
   
  
  
  

 
 

 
  

 
 

 
 

  
   

 
 

 
 

  
    

 
 
 
 

      
 
 
 
 

    
 
 
 

  
 

 
 
 
 

     
 
 
 

    
  

Lesson B 
Citing Strong Evidence from Text 

Purpose: Students will learn to cite evidence from text and use pre-writing strategies 
Standards Covered: CCSS.ELA-Literacy.W.9-10.1, 9-10.9 

In this lesson, you will: 
Re-read your article of choice 
Complete the pre-writing questions 
Review the PowerPoint for citing sources and take one page of Cornell notes 
Choose three meaningful citations from your article to add to your pre-
writing 

1)Re-read article of choice/Complete Pre-Writing Questions: 
Directions: Re-read your article and complete the pre-writing questions below as you re-
read. 

Pre-writing Questions: 

Writing Prompt
 
Re-read your article and form an opinion.  Do you agree with the article?  Why or
 
why not? Argue your point and cite specific examples from the text to prove your
 

point.
 

Use the writing prompt above to assist you with answering all of the following questions: 

Questions for writing prompt: 
1.	 Summarize your article (what it is mainly about) in 1-2 sentences. 

2.	 What is the prompt asking you to write about? 

3.	 Who is your audience? Explain your answer. 

4.	 Are you expected to inform, explain, describe, persuade, or argue? How do you 
know? 

5. What type of writing is expected of you?  What key words tell you this? 



 
  

 
 
 
 
 

 
  
  
   
   

 
 

 
 

 

 
 

  
 
 

  
 
 

   
 
 

 
 

 
 
 

 
 

  

 
  
 

 

  

 

  

 
 

 
 

 

Lesson C 
Writing Strategies 

Purpose: Students will practice using citations, review argumentative essay writing, and 
learn how to plan and outline their writing 
Standards Covered: CCSS.ELA-Literacy.RI.9-10.2 , W.9-10.1, 9-10.9 

In this lesson, you will: 
W.9-10.1, 9-10.9Read about argumentative writing 

Practice citation usage 
Use your pre-writing questions to help you form an essay outline 
Write a rough draft of your argumentative essay with correct citations 

1)Use the link below to learn about argumentative essay writing: 
Directions: Use this link to read about writing arguments: 
http://www.roanestate.edu/owl/argument.html 
http://www.mesacc.edu/~paoih30491/ArgumentsPapa.html 

Now look at example argumentative essays (read argumentative essay 1 and 3) and 
answer the questions that follow: 
http://www.mesacc.edu/~paoih30491/ArgumentSampleEssays.html 

1) What do these essay writers do well? Be specific 

2) How do they cite text? 

3) What can you use or model from their essay examples? 

2)Citation Practice: 
Directions: Complete the graphic organizer in the attached worksheet entitled “Citing 
Text Evidence” to learn more about citing text. 

3)Outline Writing: 
Directions: use the outline below to help you plan your essay: 

I. INTRODUCTION: 

 Summary of article:_____________________________________________ 
 Thesis:_____________________________________________________ 
 Reasons or Ideas: 

_____________________________________________________________. 

 Topic sentence/Reason or 
___________________________________________________________.  

 Detail 1:____________________________________________________. 

II. BODY PARAGRAPH 1: 

http://www.mesacc.edu/~paoih30491/ArgumentSampleEssays.html
http://www.mesacc.edu/~paoih30491/ArgumentSampleEssays.html
http://www.mesacc.edu/~paoih30491/ArgumentSampleEssays.html
http://www.mesacc.edu/~paoih30491/ArgumentSampleEssays.html
http://www.mesacc.edu/~paoih30491/ArgumentsPapa.html
http://www.mesacc.edu/~paoih30491/ArgumentsPapa.html
http://www.mesacc.edu/~paoih30491/ArgumentsPapa.html
http://www.mesacc.edu/~paoih30491/ArgumentsPapa.html
http://www.roanestate.edu/owl/argument.html
http://www.roanestate.edu/owl/argument.html
http://www.roanestate.edu/owl/argument.html
http://www.roanestate.edu/owl/argument.html


 

 
 
 
 
 

  
   
  
  
  

 
 

 
 

 
 

 
 

 
 

 
 

    
 

 
    

  
   

 
     

   
 
 

  
  

      
 

  
     

  
 

 
  

 
    

     
 

 
 

 
 
 

 

Lesson D 
Writing Strategies 

Purpose: Student s will be able to write, review, and revise their written work
 
Standards Covered: CCSS.ELA-Literacy.W.9-10.1, 9-10.4, .9-10.5, L.9-10.1
 

L.9-10.1In this lesson, you will: 
L.9-10.1Write a  rough draft of your argumentative essay with correct citations 

Self-review your essay with annotation 
Review your essay with a staff member 
Write your final draft 

1)Rough draft: 
Directions: Please re-read the outline and create a paragraph for each section of the 
outline (i.e. introduction, body paragraph I, body paragraph II, etc.). This will be your 
rough draft. 

2)Essay self-review: 
Directions: If you typed your essay, print it.  You will be annotating your essay to show 
the changes you choose to make.  

Revision: 
Ask yourself the following questions and use arrows to move information, a “^”— 

also known as a carrot to add information, and lines to cross out information. 
Show these changes on your essay copy. 

1. Do you have a thesis statement?  Is it followed by three reasons or ideas?  Have 
you summarized the book and given the author’s name in the first paragraph?  If 
you have not done these things, please add them to your essay now. If these 
elements are already there, please highlight these in blue. 

2. Have you made clear how the ideas/details are connected to the article? Did 
you use citations? Highlight your citations in yellow. 

3. Does everything in your essay support your thesis, or have you gone off the 
topic? No matter how much you like a point or a sentence, if it is off the topic, you 
must cut it. Use a pencil to cross out unneeded information. 

4. Have you organized your essay following the outline? Is your thesis in the first 
paragraph?  Are your details in the body? Move information around if necessary. 
Label each paragraph (introduction, body paragraph, or conclusion). 

5. Do you have at least five complete sentences in each paragraph?  If not add 
information. 

6. Did you highlight the opposite perspective in your essay?  If not add this 
element. If so, highlight these sentences in orange. 



    

       

   
   

     

    

     

     

    

  

  
  

   
  

  

  
  

     
 

  

    

  

 

   

 
 

     

8:30-8:35 5 Meeting Overview Jay Garrity 

8:35-9:05 30 Instructional Technology Survey Tim Tuter 

9:05-9:50 45  Military Science 
 Cadet Corp Michael Hanna 

9:50-10:35 45 Edgenuity: (My Path) online/blended learning training Elizabeth Short 

10:35-10:50 15 Break All 

10:50-11:25 35 HiSET Implementation (Video Conference) Amanda Orozco 

11:25-12:15 50 Common Core: Integrated Mathematics 2 workshop Math Department 

12:15-1:00 45 LUNCH All 

1:00-1:45 45 

Assessment (Video Conference) 
 Interim Assessment Results 
 Classroom Activity & Performance Task 
 CAASPP - UDA’s 

Stephanie Starr 

1:45-2:30 45 
Assessment (Video Conference) 
 CAASPP - Universal Tools, Designated Sup-

ports & Accommodations 
Stephanie Starr 

2:30-2:45 15 Break All 

2:45-3:25 40 

NWEA: Measures of Academic Progress Workshop 
 MAP Winter Results-English Learners 
 MAP Tracking Outcomes & Targets 
 MAP Best Practices for Outcomes 
 Create NWEA Resource Center Testing Plan 

Kimberlee Diaz 
David Hurd 

3:25-3:30 5 Closing and Evaluations Jay Garrity 



 

Your #1 Choice for 
World-Class Mathematics!

Deep Math Understanding.
Real-World Problem Solvers.

Grades K–5 
Scope and Sequence 



 
 

Grade K 

Grade 3 

Grade 1 

Grade 4 

Grade 2 

Grade 5 

Math in Focus®: Singapore Math by Marshall Cavendish is
 
the U.S. Edition of Singapore’s most widely used program.
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Scope and Sequence Grades K–5 

Key Differences
 
and Distinguishing Characteristics 

Articulated Sequence	 Preparation for Algebra 
Math in Focus 	answers	the	call	for	a	coherent	sequence	of	topics	 Math in Focus 	answers	the	call	to	prepare	students	for	algebra.	 
giving	students	time	to	master	foundational	topics,	 As	recommended	by	the	National	Math	Panel,	the	 Math in Focus 

so	that	little	repetition	is	required	the	next	year.	Thus,	each	grade	 sequence	of	topics	emphasizes: 
level	covers	fewer	topics	but	in	more	depth,	and	you	won’t	find	all	 

•	 Number sense, basic facts, and computation An	early	
topics	in	every	grade	level.	 

understanding	of	composition	and	decomposition	of	numbers	is	 
•	 “Missing	topics”	 When	a	topic	appears	to	be	“missing,”	you	can	 developed	in	tandem	with	mastery	of	basic	 
be	assured	that	it	is	found	in	either	an	earlier	or	later	grade	level.	 facts	and	computation	algorithms	in	Grades	K–2. 
For 	example	you	will	find	calendar	concepts	in	Grades	K	and	1,	but	 

•	 Fractions and proportional reasoning Significant	time	is	
not	repeated	in	Grade	2. 

allocated	for	in-depth	work	with	fractions	in	Grades	3–5. 
•	 More	advanced As	a	result	of	not	repeating	topics	year	after	year,	 

•	 Problem solving Challenging	problem	solving	is	built	 
students	who	use	 Math in Focus will	advance	faster	than	students	in	 

into	each	chapter	in	every	grade	level. 
other	programs.	As	a	result,	 
you	may	find	topics	that	seem	to	be	“too	advanced.”	However,	you	 
will	find	your	students	easily	able	to	handle	the	challenge	as	 long	as	 
they	have	had	the	appropriate	preliminary	instruction. 

Developmental Continuum 

Kindergarten Grades 1–2 Grades 3–5 

Foundational	concepts	through	songs,	rhymes,	and	hands-on	activities 

Concept and skill development through hands-on instruction and practice 

•	 basic	facts 
•	 place	value 
•	 mental	math	 
•	 geometry	concepts 

Emphasis	on	problem	solving,	skill	consolidation,	and	a	deep	 
understanding	in	preparation	for	algebra 

•	 fractions •	 ratios •	 expressions,	 
•	 decimals •	 model	drawing equations,	and	 

inequalities 
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Grade 3 Grade 4 Grade 5

Number and Operations

Sets and  
Numbers 

Explore	negative	numbers
in	context.

Number  
Representation

Represent	numbers	to	10,000	
in	different	equivalent	forms.

Represent	numbers	to	100,000	
in	various	contexts.

Understand place value 
concepts	through	millions.

Count Count	to	10,000.

Count	by	hundreds	and	
thousands.

Count	by	thousands	and	ten	
thousands.

Count	by	hundred	thousands	
and	millions.

Compare and 
Order

Compare	and	order	whole	
numbers	to	10,000.

Compare	and	order	whole	
numbers	to	100,000.

Compare	and	order	whole	
numbers	to	10,000,000.

Place Value Use place value models to 
read,	write,	and	represent	
numbers	to	10,000.

Express	numbers	to	100,000	in	
standard,	expanded,	and	word	
forms.

Express	numbers	to	10,000,000	
in	various	forms.

 
 

 

 

 

	

 

Kindergarten Grade 1 Grade 2 

Number and Operations 

Sets and 
Numbers 

Use concrete models to create 
a	set	with	a	given	number	of	 
objects	 
(up	to	20). 

Use cardinal and ordinal 
numbers. 

Use concrete and pictorial 
models	to	create	a	set	with	a	 
given	number	of	objects	(up	to	 
100). 

Group	objects	and	numbers	up	 
to	100	in	tens	and	ones.	 

Use	cardinal	numbers	up	to	 
100	and	ordinal	numbers	up	 
to	10th .	 

Use concrete and pictorial 
models	to	create	a	set	with	 
a	given	number	of	objects	 
(up	to	1,000). 

Group	objects	and	numbers	up	 
to	1,000	into	hundreds,	tens,	 
and	ones.	 

Group	objects	into	equal	sized	 
groups. 

Number 
Representation 

Use	numbers	to	represent	 
quantities	up	to	20. 

Use	 number	 bonds	 to	 represent	 
number	combinations. 

Represent	numbers	to	100	on	a	 
number	line. 

Use place value models to create 
equivalent	representations	of	 
numbers.	 

Represent	numbers	to	1,000	on	 
a	number	line. 

Count Count	up	to	20	objects	in	a	set. 

Count	on	and	back	to	20. 

Count	in	2s	and	5s	up	 
to	20. 

Count	to	100. 

Count	by	1s,	2s,	5s,	and	10s	 
forward	and	backward	to	100. 

Count	to	1,000. 

Count	by	multiples	of	ones,	 
tens,	and	hundreds. 

Compare and 
Order 

Compare and order sets and 
numbers	up	to	20. 

Compare and order using the 
terms fewer, more,	and	 less. 

Compare	and	order	whole	 
numbers	to	100. 

Compare and order using 
the terms same,	 more,	 fewer,	 
greater than,	 less than,	 equal to,	 
greatest,	and	 least.	 

Compare	and	order	whole	 
numbers	to	1,000. 

Use	<,	>,	and	=	to	compare	 
whole	numbers. 

Place Value Use place value models and 
place value charts to represent 
numbers	to	100. 

Use	base-ten	models	and	 
place value charts to represent 
numbers	to	1,000. 

4 



Kindergarten Grade 1 Grade 2

Number and Operations

Sets and  
Numbers 

Use concrete models to create 
a	set	with	a	given	number	of	
objects	
(up	to	20).

Use concrete and pictorial 
models	to	create	a	set	with	a	
given	number	of	objects	(up	to	
100).

Use concrete and pictorial 
models	to	create	a	set	with	
a	given	number	of	objects	
(up	to	1,000).

Group	objects	and	numbers	up	
to	100	in	tens	and	ones.	

Group	objects	and	numbers	up	
to	1,000	into	hundreds,	tens,	
and	ones.	

Group	objects	into	equal	sized	
groups.

Use cardinal and ordinal 
numbers.

Use	cardinal	numbers	up	to	
100	and	ordinal	numbers	up	
to	10th.	

Number  
Representation

Use	numbers	to	represent	
quantities	up	to	20.

Use	number	bonds	to	represent	
number	combinations.

Use place value models to create 
equivalent	representations	of	
numbers.	

Represent	numbers	to	100	on	a	
number	line.

Represent	numbers	to	1,000	on	
a	number	line.

Count Count	up	to	20	objects	in	a	set. Count	to	100. Count	to	1,000.

Count	on	and	back	to	20. Count	by	1s,	2s,	5s,	and	10s	
forward	and	backward	to	100.

Count	by	multiples	of	ones,	
tens,	and	hundreds.

Count	in	2s	and	5s	up	
to	20.

Compare and 
Order

Compare and order sets and 
numbers	up	to	20.

Compare	and	order	whole	
numbers	to	100.

Compare	and	order	whole	
numbers	to	1,000.

Compare and order using the 
terms fewer,more,	and	less.

Compare and order using 
the terms same,	more,	fewer,	
greater than,	less than,	equal to,	
greatest,	and	least.	

Use	<,	>,	and	=	to	compare	
whole	numbers.

Place Value Use place value models and 
place value charts to represent 
numbers	to	100.

Use	base-ten	models	and	
place value charts to represent 
numbers	to	1,000.

 
 

 

 

 

	

 

Grade 3 Grade 4 Grade 5 

Number and Operations 

Sets and 
Numbers 

Explore	negative	numbers 
in	context. 

Number 
Representation 

Represent	numbers	to	10,000	 
in	different	equivalent	forms. 

Represent	numbers	to	100,000	 
in	various	contexts. 

Understand place value 
concepts	through	millions. 

Count Count	to	10,000. 

Count	by	hundreds	and	 
thousands. 

Count	by	thousands	and	ten	 
thousands. 

Count	by	hundred	thousands	 
and	millions. 

Compare and 
Order 

Compare	and	order	whole	 
numbers	to	10,000. 

Compare	and	order	whole	 
numbers	to	100,000. 

Compare	and	order	whole	 
numbers	to	10,000,000. 

Place Value Use place value models to 
read,	write,	and	represent	 
numbers	to	10,000. 

Express	numbers	to	100,000	in	 
standard,	expanded,	and	word	 
forms. 

Express	numbers	to	10,000,000	 
in	various	forms. 

5 



Grade 3 Grade 4 Grade 5

Number and Operations (continued)

Place Value 
(continued)

Fraction  
Concepts

Understand the meanings 
and	uses	of	fractions	including	
fraction	of	a	set.	

Recognize,	write,	name,	and	
illustrate	mixed	numbers	and	
improper	fractions.

Convert	fractions	to	decimals.

Understand	that	the	size	of	a	
fractional	part	is	relative	to	the	
size	of	the	whole.

Find	a	fraction	of	a	set.	 Relate	fractions	and
division	expressions.

Compare	fractions	using	
models	and	number	lines.	

Generate	equivalent	fractions.

Identify	equivalent	fractions	
through	the	use	of	models,	
multiplication,	division,	and	
number	lines.	

Convert	among	mixed	
numbers	and	
improper	fractions.

Add	and	subtract	like	fractions.	

Money Add	and	subtract	money.

Solve	real-world	problems	
involving addition and 
subtraction	of	money.	

Decimal  
Concepts 

Use the dollar sign and decimal 
point	in	money	amounts.		

Model	decimals	using	tenths	
and	hundredths.

Model	decimals
using	thousandths.

 

 

 

 

 

 

Kindergarten Grade 1 Grade 2 

Number and Operations (continued) 

Place Value 
(continued) 

Express	numbers	to	100	in	 
standard	and	word	forms. 

Express	numbers	to	1,000	 
in	terms	of	place	value.	 

Compose and decompose 
multi-digit	numbers	(including	 
expanded	form). 

Fraction  
Concepts 

Connect geometric concepts 
with	unit	fractions—halves,	 
thirds,	and	fourths. 

Understand the relationship 
between	a	fraction	and	a	whole. 

Compare	and	order	halves,	 
thirds,	and	fourths	using 
bar	models. 

Money Identify	and	relate	coin	values	 
(penny,	nickel,	dime,	quarter). 

Count and make 
coin	combinations. 

Identify	and	relate	coin	values	 
(penny,	nickel,	dime,	quarter). 

Count and make 
coin	combinations. 

Identify	$1,	$5,	$10,	and 
$20	bills.	 

Count	and	make	combinations	 
of	coins	and	bills. 

Compare	money	amounts. 

Decimal 
Concepts 

Use the dollar sign and 
decimal	point.		 
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Kindergarten Grade 1 Grade 2

Number and Operations (continued) 

Place Value 
(continued)

Express	numbers	to	100	in	
standard	and	word	forms.

Express	numbers	to	1,000	
in	terms	of	place	value.	

Compose and decompose 
multi-digit	numbers	(including	
expanded	form).

Fraction  
Concepts

Connect geometric concepts 
with	unit	fractions—halves,	
thirds,	and	fourths.

Understand the relationship 
between	a	fraction	and	a	whole.

Compare	and	order	halves,	
thirds,	and	fourths	using
bar	models.

Money Identify	and	relate	coin	values	
(penny,	nickel,	dime,	quarter).

Identify	and	relate	coin	values	
(penny,	nickel,	dime,	quarter).

Identify	$1,	$5,	$10,	and
$20	bills.	

Count and make 
coin	combinations.

Count and make 
coin	combinations.

Count	and	make	combinations	
of	coins	and	bills.

Compare	money	amounts.

Decimal  
Concepts 

Use the dollar sign and 
decimal	point.		

 

 

 

 

 

 

Grade 3 Grade 4 Grade 5 

Number and Operations (continued) 

Place Value 
(continued) 

Fraction  
Concepts 

Understand the meanings 
and	uses	of	fractions	including	 
fraction	of	a	set.	 

Understand	that	the	size	of	a	 
fractional	part	is	relative	to	the	 
size	of	the	whole. 

Compare	fractions	using	 
models	and	number	lines.	 

Identify	equivalent	fractions	 
through	the	use	of	models,	 
multiplication,	division,	and	 
number	lines.	 

Add	and	subtract	like	fractions.	 

Recognize,	write,	name,	and	 
illustrate	mixed	numbers	and	 
improper	fractions. 

Find	a	fraction	of	a	set.	 

Generate	equivalent	fractions. 

Convert	among	mixed	 
numbers	and	 
improper	fractions. 

Convert	fractions	to	decimals. 

Relate	fractions	and 
division	expressions. 

Money Add	and	subtract	money. 

Solve	real-world	problems	 
involving addition and 
subtraction	of	money.	 

Decimal 
Concepts 

Use the dollar sign and decimal 
point	in	money	amounts.		 

Model	decimals	using	tenths	 
and	hundredths. 

Model	decimals 
using	thousandths. 
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Grade 3 Grade 4 Grade 5

Number and Operations (continued)

Decimal  
Concepts  
(continued)

Understand decimal notation 
through hundredths as an 
extension	of	the	base-ten	
system.

Understand place value 
concepts	through	thousandths.

Read	and	write	decimals	that	
are greater than or  
less	than	1.

Compare	and	order	decimals.	

Identify	equivalent	
decimals.

Connect	equivalent	fractions	
and	decimals.

Convert	decimals	to	fractions.

Ratio,  
Proportion, and 
Percent

Use	ratios	to	solve	problems.

Find	equivalent	ratios.

Solve	problems	with	percent.

Convert	fractions	to	percents.

Find	a	percent	of	a	number.

Whole Number 
Computation: 
Addition and 
Subtraction

Model	regrouping	in	addition	
and	subtraction	with	place	
value.	

Add	and	subtract	whole	
numbers	to	10,000.

 

Kindergarten Grade 1 Grade 2 

Number and Operations (continued) 

Decimal 
Concepts 
(continued) 

Ratio, 
Proportion, and 
Percent 

Whole Number 
Computation: 
Addition and 
Subtraction 

Model	joining	and	separating	 
sets. 

Use	+,	-,	and	=	to	write	number	 
sentences	for	addition	and	 
subtraction	stories.	 

Model	addition	and	subtraction	 
situations.	 

Use	models,	numbers,	and	 
symbols	for	addition	and	 
subtraction	facts	to	20. 

Use	the	order,	grouping,	and	 
zero	properties	to	develop	 
addition	and	subtraction	fact	 
strategies.	 

Add	and	subtract	up	to	2-digit	 
numbers	with	and	without	 
regrouping 

Model	addition	and	subtraction	 
with	place	value. 

Recall	addition	and	subtraction	 
facts.	 

Use different methods to 
develop	fluency	in	adding	 
and	subtracting	multi-digit	 
numbers.	 

Add	and	subtract	whole	 
numbers	to	1,000.	 
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Kindergarten Grade 1 Grade 2

Number and Operations (continued) 

Decimal  
Concepts  
(continued)

Ratio,  
Proportion, and 
Percent

Whole Number 
Computation: 
Addition and 
Subtraction

Model	joining	and	separating	
sets.

Model	addition	and	subtraction	
situations.	

Model	addition	and	subtraction	
with	place	value.

Use	+,	-,	and	=	to	write	number	
sentences	for	addition	and	
subtraction	stories.	

Use	models,	numbers,	and	
symbols	for	addition	and	
subtraction	facts	to	20.

Recall	addition	and	subtraction	
facts.	

Use	the	order,	grouping,	and	
zero	properties	to	develop	
addition	and	subtraction	fact	
strategies.	

Use different methods to 
develop	fluency	in	adding	
and	subtracting	multi-digit	
numbers.	

Add	and	subtract	up	to	2-digit	
numbers	with	and	without	
regrouping

Add	and	subtract	whole	
numbers	to	1,000.	

 

Grade 3 Grade 4 Grade 5 

Number and Operations (continued) 

Decimal 
Concepts 
(continued) 

Understand decimal notation 
through hundredths as an 
extension	of	the	base-ten	 
system. 

Read	and	write	decimals	that	 
are greater than or  
less	than	1. 

Compare	and	order	decimals.	 

Identify	equivalent	 
decimals. 

Connect	equivalent	fractions	 
and	decimals. 

Understand place value 
concepts	through	thousandths. 

Convert	decimals	to	fractions. 

Ratio, 
Proportion, and 
Percent 

Use	ratios	to	solve	problems. 

Find	equivalent	ratios. 

Solve	problems	with	percent. 

Convert	fractions	to	percents. 

Find	a	percent	of	a	number. 

Whole Number 
Computation: 
Addition and 
Subtraction 

Model	regrouping	in	addition	 
and	subtraction	with	place	 
value.	 

Add	and	subtract	whole	 
numbers	to	10,000. 
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Grade 3 Grade 4 Grade 5

Number and Operations (continued)

Whole Number 
Computation: 
Addition and 
Subtraction 
Real-World  
Problems

Solve	addition	and	subtraction	
problems	with	greater	
numbers	by	using	
a	bar	model.

Whole Number 
Computation: 
Multiplication 
and Division 
Concepts

Multiply	and	divide	with	6,	7,	
8,	and	9.

Represent multiplication in 
different	ways.

Apply	understanding	of	models	
for	multiplication	and	division.

Represent division in different 
ways.

Recall	multiplication	facts	and	
related	division	facts.	

Whole Number 
Computation: 
Multiplication 
and Division Al-
gorithms

Multiply	1s,	10s,	and	100s	with	
and	without	regrouping.

Develop	fluency	in	multiplying	
multi-digit	numbers.

Multiply	multi-digit	numbers.

Use addition and multiplication 
properties  
to	multiply.

Divide	10s	and	1s	with	and	
without	regrouping,	no	
remainder.

Divide	by	a	1-digit	number,	
with	a	remainder.

Find quotients involving multi-
digit	dividends.

 
 

 

 

Kindergarten Grade 1 Grade 2 

Number and Operations (continued) 

Whole Number 
Computation: 
Addition and 
Subtraction 
Real-World  
Problems 

Represent addition and 
subtraction	stories. 

Formulate addition and 
subtraction	stories. 

Solve	addition	and	subtraction	 
problems	using	basic	facts. 

Solve multi-digit addition 
and	subtraction	problems	 
by	using	a	bar	model. 

Whole Number 
Computation: 
Multiplication 
and Division 
Concepts 

Count	by	2s	and	5s	up	to	20. Count	by	2s,	5s,	and	10s. 

Adding	the	same	number	to	 
multiply. 

Represent	sharing	equally	and	 
making	equal	groups. 

Multiply	and	divide	with	2,	 
3,	4,	5,	and	10. 

Represent multiplication as 
repeated	addition. 

Represent division as repeated 
subtraction. 

Use	the	×,	÷,	and	=	symbols	to	 
represent multiplication and 
division	situations. 

Whole Number 
Computation: 
Multiplication 
and Division Al
gorithms 
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Kindergarten Grade 1 Grade 2

Number and Operations (continued) 

Whole Number 
Computation: 
Addition and 
Subtraction 
Real-World  
Problems

Represent addition and 
subtraction	stories.

Formulate addition and 
subtraction	stories.

Solve	addition	and	subtraction	
problems	using	basic	facts.

Solve multi-digit addition  
and	subtraction	problems	
by	using	a	bar	model.

Whole Number 
Computation: 
Multiplication 
and Division 
Concepts

Count	by	2s	and	5s	up	to	20. Count	by	2s,	5s,	and	10s. Multiply	and	divide	with	2,	
3,	4,	5,	and	10.

Adding	the	same	number	to	
multiply.

Represent multiplication as 
repeated	addition.

Represent	sharing	equally	and	
making	equal	groups.

Represent division as repeated 
subtraction.

Use	the	×,	÷,	and	=	symbols	to	
represent multiplication and 
division	situations.

Whole Number 
Computation: 
Multiplication 
and Division Al-
gorithms

 
 

 

 

Grade 3 Grade 4 Grade 5 

Number and Operations (continued) 

Whole Number 
Computation: 
Addition and 
Subtraction 
Real-World  
Problems 

Solve	addition	and	subtraction	 
problems	with	greater	 
numbers	by	using	 
a	bar	model. 

Whole Number 
Computation: 
Multiplication 
and Division 
Concepts 

Multiply	and	divide	with	6,	7,	 
8,	and	9. 

Represent multiplication in 
different	ways. 

Represent division in different 
ways. 

Apply	understanding	of	models	 
for	multiplication	and	division. 

Recall	multiplication	facts	and	 
related	division	facts.	 

Whole Number 
Computation: 
Multiplication 
and Division Al
gorithms 

Multiply	1s,	10s,	and	100s	with	 
and	without	regrouping. 

Use addition and multiplication 
properties  
to	multiply. 

Divide	10s	and	1s	with	and	 
without	regrouping,	no	 
remainder. 

Develop	fluency	in	multiplying	 
multi-digit	numbers. 

Divide	by	a	1-digit	number,	 
with	a	remainder. 

Multiply	multi-digit	numbers. 

Find quotients involving multi
digit	dividends. 
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Grade 3 Grade 4 Grade 5

Number and Operations (continued)

Whole Number 
Computation: 
Multiplication 
and Division 
Real-World 
Problems

Use	bar	models	to	represent	
multiplication and division 
situations.

Solve	one-	and	two-step	
multiplication and division 
problems.

Solve multi-digit multiplication 
and	division	problems.

Solve multiplication and division 
problems.

Select	the	most	useful	form	of	
the quotient and interpret the 
remainder.

Fraction  
Computation

Add	and	subtract	like	fractions. Add	and	subtract	unlike	
fractions.

Add	and	subtract	unlike	fractions	
and	mixed	numbers.

Multiply	proper	fractions,	
improper	fractions,	mixed	
numbers, andwhole numbers.

Divide	fractions	by	whole	
numbers.

Solve	word	problems	with	
addition,	subtraction,	
multiplication,	and	division	
of	fractions.

Decimal  
Computation

Add	and	subtract	money	
amounts.

Add	and	subtract	decimals. Add	and	subtract	decimals.

Multiply	and	divide	decimals	by	
whole	numbers.

Solve	problems	with	addition	
and	subtraction	of	decimals.

Solve	problems	with	
multiplication and division  
of	decimals.

Estimation and 
Mental Math

Use mental math strategies 
to	add	subtract,	multiply,	and	
divide.

Use mental math and 
estimation	strategies	to	find	
sums,	differences,	products,	
and	quotients.	

Use estimation and mental math 
to	estimate	sums,	differences,	
products,	and	quotients.

	 	 	

 

Kindergarten Grade 1 Grade 2 

Number and Operations (continued) 

Whole Number 
Computation: 
Multiplication 
and Division 
Real-World 
Problems 

Use	bar	models	to	represent	 
multiplication and division 
situations. 

Solve multiplication and division 
fact	problems. 

Fraction  
Computation 

Add	and	subtract	like	fractions	 
(halves,	thirds,	fourths). 

Decimal 
Computation 

Add	and	subtract	money. Solve	addition	and	subtraction	 
money	problems. 

Estimation and 
Mental Math 

Use mental math strategies to 
add	and	subtract. 

Use mental math strategies to 
add	and	subtract. 
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Kindergarten Grade 1 Grade 2

Number and Operations (continued) 

Whole Number 
Computation: 
Multiplication 
and Division 
Real-World 
Problems

Use	bar	models	to	represent	
multiplication and division 
situations.

Solve multiplication and division 
fact	problems.

Fraction  
Computation

Add	and	subtract	like	fractions	
(halves,	thirds,	fourths).

Decimal  
Computation

Add	and	subtract	money. Solve	addition	and	subtraction	
money	problems.

Estimation and 
Mental Math

Use mental math strategies to 
add	and	subtract.

Use mental math strategies to 
add	and	subtract.

	 	 	

 

Grade 3 Grade 4 Grade 5 

Number and Operations (continued) 

Whole Number 
Computation: 
Multiplication 
and Division 
Real-World 
Problems 

Use	bar	models	to	represent	 
multiplication and division 
situations. 

Solve	one-	and	two-step	 
multiplication and division 
problems. 

Solve multi-digit multiplication 
and	division	problems. 

Solve multiplication and division 
problems. 

Select	the	most	useful	form	of	 
the quotient and interpret the 
remainder. 

Fraction  
Computation 

Add	and	subtract	like	fractions. Add	and	subtract	unlike	 
fractions. 

Add	and	subtract	unlike	fractions	 
and	mixed	numbers. 

Multiply	proper	fractions,	 
improper	fractions,	mixed	 
numbers, and whole numbers. 

Divide	fractions	by	whole	 
numbers. 

Solve	word	problems	with	 
addition,	subtraction,	 
multiplication,	and	division	 
of	fractions. 

Decimal 
Computation 

Add	and	subtract	money	 
amounts. 

Add	and	subtract	decimals. 

Solve	problems	with	addition	 
and	subtraction	of	decimals. 

Add	and	subtract	decimals. 

Multiply	and	divide	decimals	by	 
whole	numbers. 

Solve	problems	with	 
multiplication and division 
of	decimals. 

Estimation and 
Mental Math 

Use mental math strategies 
to	add	subtract,	multiply,	and	 
divide. 

Use mental math and 
estimation	strategies	to	find	 
sums,	differences,	products,	 
and	quotients.	 

Use estimation and mental math 
to	estimate	sums,	differences,	 
products,	and	quotients. 
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Grade 3 Grade 4 Grade 5

Number and Operations (continued)

Estimation and 
Mental Math 
(continued)

Decide	whether	an	estimate	or	
exact	answer	is	needed.

Use	front-end	estimation	and	
rounding to estimate sums and 
differences.

Use estimation in determining 
relative	sizes	
of	amounts	or	distances.

Estimate sums and differences 
with	fractions	
and	decimals.

Round	and	estimate	with	
decimals.

Estimate products and quotients 
with	decimals.

Algebra

Patterns Create	and	analyze	
multiplication and division 
patterns.

Identify,	describe,	and	extend	
numeric and non-numeric 
patterns.

Identify,	describe,	and	extend	
numeric patterns involving  
all	operations.

Skip	count	by	6s,	7s,	8s,	and	9s.

Analyze	number	and	counting	
patterns.	

Use	a	rule	to	describe	a	
sequence	of	numbers	or	
objects.

Find	rules	to	complete	number	
patterns.

Properties Understand that multiplication 
and	division	are	related.

Represent division as the 
inverse	of	multiplication.

Create	and	analyze	
multiplication and division 
patterns.

Model,	define,	and	explain	
properties	of	multiplication.

Number  
Theory

Identify	odd	and	even	
numbers.

Find the greatest common 
factor	and	least	common	
multiple.

Identify	prime	and	composite	
numbers.

  

Kindergarten Grade 1 Grade 2 

Number and Operations (continued) 

Estimation and 
Mental Math 
(continued) 

Estimate	quantity	by	using	 
referents. 

Round to the nearest ten to 
estimate	sums	and	differences. 

Algebra 

Patterns Describe	and	extend	repeating	 
shape	patterns. 

Count	by	2s	and	5s. 

Describe	a	rule	for	sorting	 
objects.	 

Find missing terms in repeating 
patterns. 

Identify,	describe,	and	extend	 
two-	and	three-dimensional	 
shape	patterns. 

Skip	count	by	2s,	5s,	and	10s. 

Identify	a	rule	for	sorting	 
objects.	 

Identify	and	extend	growing	 
and	repeating	patterns.	 

Find	missing	terms	in	growing	 
and	repeating	patterns. 

Describe,	extend,	and	create	 
two-dimensional	shape	 
patterns. 

Skip	count	by	2s,	3s,	4s,	5s,	and	 
10s. 

Identify	rules	for	number	 
patterns.	 

Find	missing	terms	in	table	 
patterns.	 

Properties Identify	0	as	the	identity	 
element	for	addition	and	 
subtraction. 

Use the Associative and 
Commutative	Properties	of	 
Addition. 

Understand that addition 
and	subtraction	 are inverse	 
operations. 

Apply	properties	of	addition. 

Use	the	Distributive	Property	as	 
a	multiplication	strategy.	 

Number 
Theory 

Identify	odd	and	even	 
numbers. 
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Kindergarten Grade 1 Grade 2

Number and Operations (continued) 

Estimation and 
Mental Math 
(continued)

Estimate	quantity	by	using	
referents.

Round to the nearest ten to 
estimate	sums	and	differences.

Algebra 

Patterns Describe	and	extend	repeating	
shape	patterns.

Identify,	describe,	and	extend	
two-	and	three-dimensional	
shape	patterns.

Describe,	extend,	and	create	
two-dimensional	shape	
patterns.

Count	by	2s	and	5s. Skip	count	by	2s,	5s,	and	10s. Skip	count	by	2s,	3s,	4s,	5s,	and	
10s.

Describe	a	rule	for	sorting	
objects.	

Identify	a	rule	for	sorting	
objects.	

Find missing terms in repeating 
patterns.

Identify	and	extend	growing	
and	repeating	patterns.	

Identify	rules	for	number	
patterns.	

Find	missing	terms	in	growing	
and	repeating	patterns.

Find	missing	terms	in	table	
patterns.	

Properties Identify	0	as	the	identity	
element	for	addition	and	
subtraction.

Understand that addition 
and	subtraction	are	inverse	
operations.

Use the Associative and 
Commutative	Properties	of	
Addition.

Apply	properties	of	addition.

Use	the	Distributive	Property	as	
a	multiplication	strategy.	

Number  
Theory

Identify	odd	and	even	
numbers.

  

Grade 3 Grade 4 Grade 5 

Number and Operations (continued) 

Estimation and 
Mental Math 
(continued) 

Use	front-end	estimation	and	 
rounding to estimate sums and 
differences. 

Decide	whether	an	estimate	or	 
exact	answer	is	needed. 

Use estimation in determining 
relative	sizes	 
of	amounts	or	distances. 

Round	and	estimate	with	 
decimals. 

Estimate sums and differences 
with	fractions	 
and	decimals. 

Estimate products and quotients 
with	decimals. 

Algebra 

Patterns Create	and	analyze	 
multiplication and division 
patterns. 

Skip	 count	 by	 6s,	 7s,	 8s,	 and	 9s. 

Analyze	number	and	counting	 
patterns.	 

Identify,	describe,	and	extend	 
numeric and non-numeric 
patterns. 

Use	a	rule	to	describe	a	 
sequence	of	numbers	or	 
objects. 

Identify,	describe,	and	extend	 
numeric patterns involving  
all	operations. 

Find	rules	to	complete	number	 
patterns. 

Properties Understand that multiplication 
and	division	 are 	related. 

Create	and	analyze	 
multiplication and division 
patterns. 

Model,	define,	and	explain	 
properties	of	multiplication. 

Represent division as the 
inverse	of	multiplication. 

Number 
Theory 

Identify	odd	and	even	 
numbers. 

Find the greatest common 
factor	and	least	common	 
multiple. 

Identify	prime	and	composite	 
numbers. 
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Grade 3 Grade 4 Grade 5

Alegbra (continued)

Functional  
Relationships

Understand the relationships 
between	the	numbers	in	
multiplication	and	division	fact	
families.

Understand the relationships 
between	the	numbers	and	
symbols	in	formulas	for	area	
and	perimeter.	

Understand the relationships 
between	the	numbers	and	
symbols	in	formulas	for	surface	
area	and	volume.	

Describe	number	relationships	
in	context.

Describe	number	relationships	
in	context.

Describe	number	relationships	
in	context.

Expressions/
Models

Use	a	variety	of	concrete,	
pictorial,	and	symbolic	models	
for	multi-digit	addition,	
subtraction,	multiplication,	
and	division.	

Use	a	variety	of	concrete,	
pictorial,	and	symbolic	models	
for	multiplication	and	division;	
and	addition	and	subtraction	
with	fractions	and	decimals.	

Use	letters	as	variables.

Simplify	algebraic	expressions.

Use	the	order	of	operations	in	
numeric	expressions	with	two	or	
more	operations.

Number  
Sentences  
and Equations

Write multiplication and 
division	number	sentences.	

Write	and	solve	number	
sentences	for	one-,	two-,	
and	three-step	real-world	
problems.

Write	and	solve	number	
sentences	and	equations	for	
one-	and	two-step	real-world	
problems.

Write	and	solve	number	
sentences	for	one-	and	two-	
step	real-world	problems.

Use	bar	models	and	number	
sentences	for	one-,	two-,	
and	three-step	real-world	
problems.

Write	and	solve	equations.

Determine the missing parts 
(quantities	or	symbols)	in	
number	sentences.	

Determine the missing parts 
(quantities	or	symbols)	in	
number	sentences.	

Graph	linear	equations.

Equality and In-
equality

Understand	equality	and	
inequality.

Understand	equality	and	
inequality.

Understand	equality	and	
inequality.

Write	and	solve	inequalities.

Geometry

Size and  
Position

Kindergarten Grade 1 Grade 2 

Algebra (continued) 

Functional  
Relationships 

Understand the relationships 
between	the	numbers	in	fact	 
families. 

Recognize	how	bar	models	 
show	relationships	between	 
numbers	and	unknowns	in	 
number	sentences. 

Expressions/ 
Models 

Use	a	variety	of	concrete,	 
pictorial,	and	symbolic	models	 
for	addition	and	subtraction. 

Use	a	variety	of	concrete,	 
pictorial,	and	symbolic	models	 
for	addition,	subtraction,	 
multiplication,	and	division. 

Number 
Sentences 
and Equations 

Model	addition	and	subtraction	 
stories	with	addition	and	 
subtraction	number	sentences. 

Model	addition	and	subtraction	 
situations	by	writing	addition	 
and	subtraction	number	 
sentences. 

Model	multiplication	and	 
division	situations	by	writing	 
multiplication and division 
number	sentences. 

Use	bar	models	and	number	 
sentences to represent real
world	problems.		 

Determine	the	value	of	missing	 
quantities	in	number	sentences.	 

Equality and In
equality 

Understand	the	meaning	of	the	 
=	sign	in	number	sentences. 

Understand the difference 
between	equality	and	 
inequality.			 

Use and create models that 
demonstrate	equality	or	 
inequality.	 

Use	<,	>,	and	=	to	write	number	 
sentences.	 

Geometry 

Size and 
Position 

Understand	big,	middle-	sized,	 
and	small. 

Describe	position	with	left	and	 
right. 
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Kindergarten Grade 1 Grade 2

Algebra (continued) 

Functional  
Relationships

Understand the relationships 
between	the	numbers	in	fact	
families.

Recognize	how	bar	models	
show	relationships	between	
numbers	and	unknowns	in	
number	sentences.

Expressions/
Models

Use	a	variety	of	concrete,	
pictorial,	and	symbolic	models	
for	addition	and	subtraction.

Use	a	variety	of	concrete,	
pictorial,	and	symbolic	models	
for	addition,	subtraction,	
multiplication,	and	division.

Number  
Sentences  
and Equations

Model	addition	and	subtraction	
stories	with	addition	and	
subtraction	number	sentences.

Model	addition	and	subtraction	
situations	by	writing	addition	
and	subtraction	number	
sentences.

Model	multiplication	and	
division	situations	by	writing	
multiplication and division 
number	sentences.

Use	bar	models	and	number	
sentences to represent real-
world	problems.		

Determine	the	value	of	missing	
quantities	in	number	sentences.	

Equality and In-
equality

Understand	the	meaning	of	the	
=	sign	in	number	sentences.

Understand the difference 
between	equality	and	
inequality.			

Use and create models that 
demonstrate	equality	or	
inequality.	

Use	<,	>,	and	=	to	write	number	
sentences.	

Geometry 

Size and  
Position

Understand	big,	middle-	sized,	
and	small.

Describe	position	with	left	and	
right.

Grade 3 Grade 4 Grade 5 

Alegbra (continued) 

Functional  
Relationships 

Understand the relationships 
between	the	numbers	in	 
multiplication	and	division	fact	 
families. 

Describe	number	relationships	 
in	context. 

Understand the relationships 
between	the	numbers	and	 
symbols	in	formulas	for	area	 
and	perimeter.	 

Describe	number	relationships	 
in	context. 

Understand the relationships 
between	the	numbers	and	 
symbols	in	formulas	for	surface	 
area	and	volume.	 

Describe	number	relationships	 
in	context. 

Expressions/ 
Models 

Use	a	variety	of	concrete,	 
pictorial,	and	symbolic	models	 
for	multi-digit	addition,	 
subtraction,	multiplication,	 
and	division.	 

Use	a	variety	of	concrete,	 
pictorial,	and	symbolic	models	 
for	multiplication	and	division;	 
and	addition	and	subtraction	 
with	fractions	and	decimals.	 

Use	letters	as	variables. 

Simplify	algebraic	expressions. 

Use	the	order	of	operations	in	 
numeric	expressions	with	two	or	 
more	operations. 

Number 
Sentences 
and Equations 

Write multiplication and 
division	number	sentences.	 

Write	and	solve	number	 
sentences	for	one-	and	two-	
step	real-world	problems. 

Determine the missing parts 
(quantities	or	symbols)	in	 
number	sentences.	 

Write	and	solve	number	 
sentences	for	one-,	two-,	 
and	three-step	real-world	 
problems. 

Use	bar	models	and	number	 
sentences	for	one-,	two-,	 
and	three-step	real-world	 
problems. 

Determine the missing parts 
(quantities	or	symbols)	in	 
number	sentences.	 

Write	and	solve	number	 
sentences	and	equations	for	 
one-	and	two-step	real-world	 
problems. 

Write	and	solve	equations. 

Graph	linear	equations. 

Equality and In
equality 

Understand	equality	and	 
inequality. 

Write	and	solve	inequalities. 

Understand	equality	and	 
inequality. 

Understand	equality	and	 
inequality. 

Geometry 

Size and 
Position 
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Grade 3 Grade 4 Grade 5

Geometry (continued)

Size and  
Position  
(continued)

Lines and  
Angles

Identify	perpendicular	and	
parallel	lines.

Draw	perpendicular	and	
parallel	lines.

Work	with	angles	on	a	straight	
line.	

Identify	right	angles	and	
compare angles to right 
angles.

Construct	and	measure	angles. Work	with	angles	at	a	point.

Two-
Dimensional 
Shapes

Describe,	analyze,	compare,	
and	classify	two-dimensional	
shapes	by	their	sides	and	
angles.

Apply	the	properties	of	squares	
and	rectangles.

Apply	the	properties	of	right,	
isosceles,	and	equilateral	
triangles.

Classify	and	sort	polygons	and	
quadrilaterals	by	attributes	and	
properties.

Find	unknown	angle	measures	
and	side	lengths	of	squares	and	
rectangles.

Apply	the	sum	of	the	angle	
measures	of	a	triangle.

Investigate composing and 
decomposing	two-dimensional	
shapes.

Identify	figures	that	form	
tessellations.

Apply	the	properties	of	a	
parallelogram,	rhombus,	and	
trapezoid.

Use	attributes	and	properties	
to	solve	problems.

Demonstrate	that	the	sum	of	any	
two	side	lengths	of	a	triangle	is	
greater	than	the	length	of	the	
third	side.

Find and compare the area 
of	plane	figures	in	different	
square	units.

Understand the relationships 
between	the	numbers	and	
symbols	in	formulas	for	area	
and	perimeter.

Find	the	area	of	a	triangle.	

Three- 
Dimensional 
Shapes

Identify	and	classify	prisms	and	
pyramids.

Identify	the	solid	that	can	be	
made	from	a	net.

  

Kindergarten Grade 1 Grade 2 

Geometry (continued) 

Size and 
Position  
(continued) 

Describe	and	compare	objects	 
by	position. 

Use	positional	words	to	 
describe	location. 

Lines and 
Angles 

Identify	parts	of	lines	and	 
curves. 

Two-
Dimensional 
Shapes 

Identify	similarities	and	 
differences. 

Name	flat	shapes	that	make	up	 
real-world	objects. 

Identify,	describe,	sort,	and	 
classify	two-dimensional	 
shapes. 

Make	flat	shape	pictures. 

Compare areas using  
non-standard	units. 

Identify	real-world	two-
dimensional	shapes. 

Identify	and	describe	attributes	 
and	properties	of	two-
dimensional	shapes. 

Sort	and	classify	two-
dimensional	shapes. 

Compose	and	decompose	two-
dimensional	shapes. 

Identify,	describe,	sort,	and	 
classify	two-dimensional	 
shapes. 

Identify	parts	of	lines	and	 
curves. 

Compose	and	decompose	two-
dimensional	shapes. 

Develop	foundations	for	 
understanding	area. 

Three- 
Dimensional 
Shapes 

Name	and	sort	solid	shapes. 

Understand that three-
dimensional shapes are made 
up	of	two-dimensional	shapes. 

Identify	real-world	three-
dimensional	shapes. 

Identify	two-dimensional	 
shapes in three-dimensional 
shapes.	 

Identify,	describe,	sort,	and	 
classify	three-dimensional	 
shapes. 
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Kindergarten Grade 1 Grade 2

Geometry (continued) 

Size and  
Position  
(continued) 

Describe	and	compare	objects	
by	position.

Use	positional	words	to	
describe	location.

Lines and  
Angles 

Identify	parts	of	lines	and	
curves.

Two-
Dimensional 
Shapes

Identify	similarities	and	
differences.

Name	flat	shapes	that	make	up	
real-world	objects.

Identify	real-world	two-
dimensional	shapes.

Identify,	describe,	sort,	and	
classify	two-dimensional	
shapes.

Identify	and	describe	attributes	
and	properties	of	two-
dimensional	shapes.

Identify,	describe,	sort,	and	
classify	two-dimensional	
shapes.

Sort	and	classify	two-
dimensional	shapes.

Identify	parts	of	lines	and	
curves.

Make	flat	shape	pictures. Compose	and	decompose	two-
dimensional	shapes.

Compose	and	decompose	two-
dimensional	shapes.

Compare areas using  
non-standard	units.

Develop	foundations	for	
understanding	area.

Three- 
Dimensional 
Shapes

Name	and	sort	solid	shapes. Identify	real-world	three-
dimensional	shapes.

Understand that three-
dimensional shapes are made 
up	of	two-dimensional	shapes.

Identify	two-dimensional	
shapes in three-dimensional 
shapes.	

Identify,	describe,	sort,	and	
classify	three-dimensional	
shapes.

  

Grade 3 Grade 4 Grade 5 

Geometry (continued) 

Size and 
Position  
(continued) 

Lines and 
Angles 

Identify	perpendicular	and	 
parallel	lines. 

Identify	right	angles	and	 
compare angles to right 
angles. 

Draw	perpendicular	and	 
parallel	lines. 

Construct	and	measure	angles. 

Work	with	angles	on	a	straight	 
line.	 

Work	with	angles	at	a	point. 

Two-
Dimensional 
Shapes 

Describe,	analyze,	compare,	 
and	classify	two-dimensional	 
shapes	by	their	sides	and	 
angles. 

Classify	and	sort	polygons	and	 
quadrilaterals	by	attributes	and	 
properties. 

Investigate composing and 
decomposing	two-dimensional	 
shapes. 

Use	attributes	and	properties	 
to	solve	problems. 

Find and compare the area 
of	plane	figures	in	different	 
square	units. 

Apply	the	properties	of	squares	 
and	rectangles. 

Find	unknown	angle	measures	 
and	side	lengths	of	squares	and	 
rectangles. 

Identify	figures	that	form	 
tessellations. 

Understand the relationships 
between	the	numbers	and	 
symbols	in	formulas	for	area	 
and	perimeter. 

Apply	the	properties	of	right,	 
isosceles,	and	equilateral	 
triangles. 

Apply	the	sum	of	the	angle	 
measures	of	a	triangle. 

Apply	the	properties	of	a	 
parallelogram,	rhombus,	and	 
trapezoid. 

Demonstrate	that	the	sum	of	any	 
two	side	lengths	of	a	triangle	is	 
greater	than	the	length	of	the	 
third	side. 

Find	the	area	of	a	triangle.	 

Three- 
Dimensional 
Shapes 

Identify	and	classify	prisms	and	 
pyramids. 

Identify	the	solid	that	can	be	 
made	from	a	net. 
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Grade 3 Grade 4 Grade 5

Geometry (continued)

Three- 
Dimensional 
Shapes  
(continued)

Identify	cylinders,	spheres,	and	
cones.

Describe	cylinders,	spheres,	
and	cones	by	the	number	of	and	
types	of	faces,	and	the	number	
of	edges	and	vertices.

Build	solids	using	unit	cubes.

Congruence 
and Symmetry

Identify	symmetrical	figures	
and	one	line	of	symmetry.

Identify	line	and	rotational	
symmetry.

Solve	problems	involving	
congruency.

Relate	rotational	symmetry	to	
turns	and	congruency.

Transformations Identify	pairs	of	shapes	that	
show	a	flip,	slide,	and	turn.

Use	transformations	to	form	
tessellations.

Demonstrate	that	figures	
and	their	flip,	slide,	and	turn	
images	are	congruent.

Coordinate  
Geometry

Develop coordinate readiness 
with	tables	and	line	graphs.

Plot	points	on	a	coordinate	grid.

Measurement

Length and Dis-
tance

Select appropriate units and 
tools to estimate and measure 
length.

Use	meter	sticks,	12-inch	
rulers,	and	yardsticks	to	
measure	length.	

Measure	length	to	the	nearest	
half	inch	and	inch.

Use	referents	to	estimate	
distance.

 

Kindergarten Grade 1 Grade 2 

Geometry (continued) 

Three- 
Dimensional 
Shapes 
(continued) 

Sort	and	classify	three-
dimensional	shapes. 

Recognize	shapes	from	 
different	perspectives. 

Compose and decompose 
three-dimensional	shapes. 

Identify	surfaces	that	slide,	 
stack,	and	roll. 

Congruence 
and Symmetry 

Develop initial understanding 
of	congruence	and	symmetry. 

Transformations 

Coordinate  
Geometry 

Measurement 

Length and Dis
tance 

Compare lengths and heights 
using	non-standard	units. 

Compare and order lengths 
(long,	short,	longest,	shortest).	 

Develop	a	background	for	 
measurement using  
non-standard	units.	 

Compare	two	lengths	by	 
comparing	each	with	a	third	 
length	(transitivity). 

Use a start line to measure 
length.	 

Measure	lengths,	using	 
non-standard	units. 

Explain	the	need	for	equal-
length	units	to	measure. 

Demonstrate linear measure as 
an	iteration	of	units. 

Use	rulers	to	measure	length. 

Measure	lengths	in	meters,	 
centimeters,	feet,	and	inches. 
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Kindergarten Grade 1 Grade 2

Geometry (continued) 

Three- 
Dimensional 
Shapes  
(continued)

Sort	and	classify	three-
dimensional	shapes.

Identify	surfaces	that	slide,	
stack,	and	roll.

Recognize	shapes	from	
different	perspectives.

Compose and decompose 
three-dimensional	shapes.

Congruence 
and Symmetry

Develop initial understanding 
of	congruence	and	symmetry.

Transformations

Coordinate  
Geometry

Measurement

Length and Dis-
tance

Compare lengths and heights 
using	non-standard	units.

Compare	two	lengths	by	
comparing	each	with	a	third	
length	(transitivity).

Demonstrate linear measure as 
an	iteration	of	units.

Compare and order lengths 
(long,	short,	longest,	shortest).	

Use a start line to measure 
length.	

Use	rulers	to	measure	length.

Develop	a	background	for	
measurement using  
non-standard	units.	

Measure	lengths,	using	
non-standard	units.

Measure	lengths	in	meters,	
centimeters,	feet,	and	inches.

Explain	the	need	for	equal-
length	units	to	measure.

 

Grade 3 Grade 4 Grade 5 

Geometry (continued) 

Three- 
Dimensional 
Shapes 
(continued) 

Identify	cylinders,	spheres,	and	 
cones. 

Describe	cylinders,	spheres,	 
and	cones	by	the	number	of	and	 
types	of	faces,	and	the	number	 
of	edges	and	vertices. 

Build	solids	using	unit	cubes. 

Congruence 
and Symmetry 

Identify	symmetrical	figures	 
and	one	line	of	symmetry. 

Solve	problems	involving	 
congruency. 

Identify	line	and	rotational	 
symmetry. 

Relate	rotational	symmetry	to	 
turns	and	congruency. 

Transformations Identify	pairs	of	shapes	that	 
show	a	flip,	slide,	and	turn. 

Demonstrate	that	figures	 
and	their	flip,	slide,	and	turn	 
images	 are congruent. 

Use	transformations	to	form	 
tessellations. 

Coordinate  
Geometry 

Develop coordinate readiness 
with	tables	and	line	graphs. 

Plot	points	on	a	coordinate	grid. 

Measurement 

Length and Dis
tance 

Select appropriate units and 
tools to estimate and measure 
length. 

Use	meter	sticks,	12-inch	 
rulers,	and	yardsticks	to	 
measure	length.	 

Measure	length	to	the	nearest	 
half	inch	and	inch. 

Use	referents	to	estimate	 
distance. 
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Grade 3 Grade 4 Grade 5

Measurement (continued)

Length and Dis-
tance  
(continued)

Estimate	and	measure	length,	
distance,	and	height	in	meters,	
centimeters,	and	kilometers.

Convert	among	metric	units	of	
length.		

Solve	one-	and	two-step	
real-world	problems	in	
measurement.	

Weight/Mass Select appropriate units and 
tools to estimate and measure 
weight.

Use	referents	to	estimate	
weight.

Estimate	and	find	masses	
of	objects.

Convert	among	units	of	mass.

Capacity/ 
Volume

Select appropriate tools and 
units to estimate and measure 
volume	and	capacity.

Determine the volume and 
capacity	of	a	container.

Relate	the	units	of	customary	
capacity	to	one	another.

Use	referents	to	estimate	
capacity.

 

 

 

 

Kindergarten Grade 1 Grade 2 

Measurement (continued) 

Length and Dis
tance 
(continued) 

Explain	the	need	for	equal-
length	units	to	measure. 

Count	length	units	in	groups	of	 
10s	and	1s. 

Compare measurements made 
using	different	units. 

Understand the inverse 
relationship	between	the	size	of	 
a	unit	and	the	number	of	units. 

Compare and measure lengths 
using	customary	 
and	metric	units. 

Demonstrate partitioning and 
transitivity	in	relation	 
to	length. 

Solve	problems	involving	 
estimating,	measuring,	and	 
computing	length. 

Weight/Mass Order	objects	by	weight. 

Compare	weights	using	non-
standard	units. 

Compare	and	measure	weights	 
using	non-standard	units. 

Compare	two	masses	by	 
comparing	each	with	a	third	 
mass	(transitivity).	 

Solve	weight	problems. 

Compare	and	measure	masses.	 

Solve	mass	problems. 

Capacity/ 
Volume 

Compare capacities using non-
standard	units. 

Measure	volume	(capacity)	 
in	liters. 

Solve	volume	problems. 
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Kindergarten Grade 1 Grade 2

Measurement (continued)

Length and Dis-
tance  
(continued)

Explain	the	need	for	equal-
length	units	to	measure.

Count	length	units	in	groups	of	
10s	and	1s.

Compare and measure lengths 
using	customary	
and	metric	units.

Compare measurements made 
using	different	units.

Demonstrate partitioning and 
transitivity	in	relation	
to	length.

Understand the inverse 
relationship	between	the	size	of	
a	unit	and	the	number	of	units.

Solve	problems	involving	
estimating,	measuring,	and	
computing	length.

Weight/Mass Order	objects	by	weight. Compare	and	measure	weights	
using	non-standard	units.

Compare	and	measure	masses.	

Compare	weights	using	non-
standard	units.

Compare	two	masses	by	
comparing	each	with	a	third	
mass	(transitivity).	

Solve	weight	problems. Solve	mass	problems.

Capacity/ 
Volume

Compare capacities using non-
standard	units.

Measure	volume	(capacity)	
in	liters.

Solve	volume	problems.

 

 

 

 

Grade 3 Grade 4 Grade 5 

Measurement (continued) 

Length and Dis
tance 
(continued) 

Estimate	and	measure	length,	 
distance,	and	height	in	meters,	 
centimeters,	and	kilometers. 

Convert	among	metric	units	of	 
length.		 

Solve	one-	and	two-step	 
real-world	problems	in	 
measurement.	 

Weight/Mass Select appropriate units and 
tools to estimate and measure 
weight. 

Use	referents	to	estimate	 
weight. 

Estimate	and	find	masses	 
of	objects. 

Convert	among	units	of	mass. 

Capacity/ 
Volume 

Select appropriate tools and 
units to estimate and measure 
volume	and	capacity. 

Determine the volume and 
capacity	of	a	container. 

Relate	the	units	of	customary	 
capacity	to	one	another. 

Use	referents	to	estimate	 
capacity. 
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Grade 3 Grade 4 Grade 5

Measurement (continued)

Capacity/ 
Volume  
(continued)

Estimate	and	measure	capacity	
in	liters	and	milliliters.

Convert	among	metric	units	of	
capacity.

Time

Read	time	on	a	digital	clock.

Convert	between	hours	and	
minutes.

Determine	elapsed	time.

Add	and	subtract	units	of	time.

Temperature Read a Fahrenheit 
thermometer.

Choose the appropriate 
tool and unit to measure 
temperature.

Use	referents	to	estimate	
temperature.

Angles Compare angles to right 
angles.

Estimate and measure angles 
with	a	protractor.

Apply	the	idea	that	the	sum	of	
angles on a straight line  
is	180°.

Classify	angles	by	angle	
measure.

Apply	the	idea	that	vertical	
angles	are	equal	in	measure.

Relate	1/4-,	1/2-,	3/4-,	and	full	
turns	to	the	number	of	right	
angles.

Apply	the	idea	that	the	sum	of	
angles	at	a	point	is	360°.

Perimeter Measure	perimeter	of	plane	
figures.

Find	the	perimeter	of	
composite	figures.

 

Kindergarten Grade 1 Grade 2 

Measurement (continued) 

Capacity/ 
Volume  
(continued) 

Time Name	and	order	the	days	of	the	 
week	and	the	months	of	the	 
year. 

Compare	durations	of	events. 

Read	a	calendar	to	identify	the	 
days	of	the	week,	months,	and	 
seasons	of	 
the	year.	 

Recognize	the	correct	way	to	 
write	the	date. 

Tell	time	to	the	hour	and	half	 
hour. 

Use	A.M.	and	P.M.	to	write	time.	 

Tell	time	to	five	minutes. 

Find	elapsed	time. 

Temperature 

Angles 

Perimeter 

24 



Kindergarten Grade 1 Grade 2

Measurement (continued)

Capacity/ 
Volume  
(continued)

Time Name	and	order	the	days	of	the	
week	and	the	months	of	the	
year.

Read	a	calendar	to	identify	the	
days	of	the	week,	months,	and	
seasons	of	
the	year.	

Recognize	the	correct	way	to	
write	the	date.

Use	A.M.	and	P.M.	to	write	time.	

Tell	time	to	the	hour	and	half	
hour.

Tell	time	to	five	minutes.

Compare	durations	of	events. Find	elapsed	time.

Temperature

Angles

Perimeter

 

Grade 3 Grade 4 Grade 5 

Measurement (continued) 

Capacity/ 
Volume  
(continued) 

Estimate	and	measure	capacity	 
in	liters	and	milliliters. 

Convert	among	metric	units	of	 
capacity. 

Time 

Read	time	on	a	digital	clock. 

Convert	between	hours	and	 
minutes. 

Determine	elapsed	time. 

Add	and	subtract	units	of	time. 

Temperature Read a Fahrenheit 
thermometer. 

Choose the appropriate 
tool and unit to measure 
temperature. 

Use	referents	to	estimate	 
temperature. 

Angles Compare angles to right 
angles. 

Estimate and measure angles 
with	a	protractor. 

Classify	angles	by	angle	 
measure. 

Relate	1/4-,	1/2-,	3/4-,	and	full	 
turns	to	the	number	of	right	 
angles. 

Apply	the	idea	that	the	sum	of	 
angles on a straight line  
is	180°. 

Apply	the	idea	that	vertical	 
angles	 are 	equal	in	measure. 

Apply	the	idea	that	the	sum	of	 
angles	at	a	point	is	360°. 

Perimeter Measure	perimeter	of	plane	 
figures. 

Find	the	perimeter	of	 
composite	figures. 
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Grade 3 Grade 4 Grade 5

Measurement (continued)

Perimeter 
(continued)

Choose	the	appropriate	tool,	
unit,	and	strategy	to	measure	
perimeter.

Solve	problems	involving	
the	perimeter	of	squares,	
rectangles,	and	composite	
figures.

Estimate	the	perimeter	of	
surfaces	and	objects.

Area Find and compare the area 
of	plane	figures	in	different	
square	units.	

Explain	area	as	an	attribute	of	
two-dimensional	figures.

Make	different	plane	figures	
with	the	same	area.

Connect area measure to the 
area	model	for	multiplication;	
use	it	to	justify	the	formula	for	
the	area	of	a	rectangle.

Find	the	area	of	triangles.

Estimate	area	of	small	and	
large	surfaces.

Estimate and measure area in 
square	units.

Compare the area and 
perimeter	of	two	plane	figures.

Select	appropriate	units,	
strategies,	and	tools	to	solve	
area	problems.				

Find	the	area	of	rectangles	and	
composite	figures.

Explain	the	relationships	
among	area	formulas	of	
different	polygons.

Surface Area 
and Volume

Decompose	solid	figures	to	
find	the	surface	area.

Estimate and measure volume 
in	cubic	units.

Data Analysis

Classifying and 
Sorting

Classify	and	sort	polygons	and	
quadrilaterals	by	attributes	and	
properties.	

Collect	and	organize	data	in	
bar	graphs	and	line	plots.	

Construct	line	plots,	stem-
and-leaf	plots,	tables,	and	line	
graphs.

Represent	data	in	a	double	bar	
graph.

Kindergarten Grade 1 Grade 2 

Measurement (continued) 

Perimeter 
(continued) 

Area Compare areas using  
non-standard	units.	 

Compose	and	decompose	two-
dimensional shapes 
(foundation	for	understanding	 
area). 

Develop	foundations	for	 
understanding	area. 

Surface Area 
and Volume 

Data Analysis 

Classifying and 
Sorting 

Understanding similarities 
and	differences	in	objects	and	 
shapes. 

Sorting	and	classifying	objects	 
using	one	or	two	attributes. 

Sort	and	classify	geometric	 
shapes.		 

Sorting	and	classifying	data	in	 
order	to	make	graphs. 

Sort	and	classify	two-	and	three-
dimensional shapes 
by	properties. 

Collect	and	organize	data	in	 
picture	graphs. 
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Kindergarten Grade 1 Grade 2

Measurement (continued)

Perimeter 
(continued)

Area Compare areas using  
non-standard	units.	

Compose	and	decompose	two-
dimensional shapes  
(foundation	for	understanding	
area).

Develop	foundations	for	
understanding	area.

Surface Area 
and Volume

Data Analysis

Classifying and 
Sorting 

Understanding similarities 
and	differences	in	objects	and	
shapes.

Sort	and	classify	geometric	
shapes.		

Sort	and	classify	two-	and	three-
dimensional shapes  
by	properties.

Sorting	and	classifying	objects	
using	one	or	two	attributes.

Sorting	and	classifying	data	in	
order	to	make	graphs.

Collect	and	organize	data	in	
picture	graphs.

Grade 3 Grade 4 Grade 5 

Measurement (continued) 

Perimeter 
(continued) 

Choose	the	appropriate	tool,	 
unit,	and	strategy	to	measure	 
perimeter. 

Estimate	the	perimeter	of	 
surfaces	and	objects. 

Solve	problems	involving	 
the	perimeter	of	squares,	 
rectangles,	and	composite	 
figures. 

Area Find and compare the area 
of	plane	figures	in	different	 
square	units.	 

Make	different	plane	figures	 
with	the	same	area. 

Estimate	area	of	small	and	 
large	surfaces. 

Compare the area and 
perimeter	of	two	plane	figures. 

Find	the	area	of	rectangles	and	 
composite	figures. 

Explain	area	as	an	attribute	of	 
two-dimensional	figures. 

Connect area measure to the 
area	model	for	multiplication;	 
use	it	to	justify	the	formula	for	 
the	area	of	a	rectangle. 

Estimate and measure area in 
square	units. 

Select	appropriate	units,	 
strategies,	and	tools	to	solve	 
area	problems.				 

Explain	the	relationships	 
among	area	formulas	of	 
different	polygons. 

Find	the	area	of	triangles. 

Surface Area 
and Volume 

Decompose	solid	figures	to	 
find	the	surface	area. 

Estimate and measure volume 
in	cubic	units. 

Data Analysis 

Classifying and 
Sorting 

Classify	and	sort	polygons	and	 
quadrilaterals	by	attributes	and	 
properties.	 

Collect	and	organize	data	in	 
bar	graphs	and	line	plots.	 

Construct	line	plots,	stem-
and-leaf	plots,	tables,	and	line	 
graphs. 

Represent	data	in	a	double	bar	 
graph. 
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Grade 3 Grade 4 Grade 5

Data Analysis (continued)

Collect and  
Organize Data

Represent Data

Interpret/ 
Analyze Data

Interpret	picture	and	bar	
graphs	with	scales.

Interpret	tally	charts,	bar	
graphs,	picture	graphs,	tables,	
and	line	graphs.

Analyze	data	in	a	double	bar	
graph.

Use	frequency	tables,	bar	
graphs,	picture	graphs,	and	
line	plots	to	solve	real-world	
problems.

Find	the	mean	(average),	
median,	mode,	and	range	of	a	
data	set.

Probability

Outcomes Decide	whether	an	outcome	
is	certain,	more	likely,	equally	
likely,	less	likely,	or	impossible.

Determine	experimental	
probability	of	an	outcome.	

Expressing 
Probability

Express	the	probability	of	an	
event	as	a	fraction.

Compare	the	results	of	an	
experiment	with	theoretical	
probability.

Find	all	possible	combinations	
by	listing,	making	a	tree	
diagram,	and	multiplying.

Problem Solving

Build Skills 
Through  
Problem  
Solving

Build	skills	in	addition,	
subtraction,	multiplication,	
division,	and	measurement	
through	problem	solving.

Build	skills	in	multiplication,	
division,	fraction	concepts,	
data	analysis,	and	
measurement	through	problem	
solving.

Build	skills	in	multiplication;	
division;	fraction	concepts,	
decimals,	ratios,	and	percents;	
data	analysis;	and	measurement	
through	problem	solving.

Kindergarten Grade 1 Grade 2 

Data Analysis (continued) 

Collect and 
Organize Data 

Organize	data	for	a	picture	 
graph. 

Collect	and	organize	data	in	 
different	ways. 

Collect	and	organize	data	in	 
different	ways. 

Represent Data Represent	data	in	pictographs. Represent measurements and 
data	in	picture	graphs,	tally	 
charts,	and	bar	graphs. 

Represent data in picture 
graphs. 

Interpret/ 
Analyze Data 

Interpret	 data	 in	 tally	 charts	 and	 
pictographs. 

Interpret data in picture 
graphs,	tally	charts,	and	bar	 
graphs.	 

Read	bar	graphs	with	scales. 

Solve	problems	involving	data. 

Interpret	picture	graphs	with	 
scales. 

Solve	real-world	problems	using	 
picture	graphs.	 

Probability 

Outcomes 

Expressing 
Probability 

Problem Solving 

Build Skills 
Through  
Problem  
Solving 

Build skills in addition and 
subtraction	through	problem	 
solving. 

Build	skills	in	addition,	 
subtraction,	and	measurement	 
through	problem	solving. 

Build	skills	in	addition,	 
subtraction,	multiplication,	 
division,	and	measurement	 
through	problem	solving. 
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Kindergarten Grade 1 Grade 2

Data Analysis (continued)

Collect and  
Organize Data

Organize	data	for	a	picture	
graph.

Collect	and	organize	data	in	
different	ways.

Collect	and	organize	data	in	
different	ways.

Represent Data Represent	data	in	pictographs. Represent measurements and 
data	in	picture	graphs,	tally	
charts,	and	bar	graphs.

Represent data in picture 
graphs.

Interpret/ 
Analyze Data

Interpret	data	in	tally	charts	and	
pictographs.

Interpret data in picture 
graphs,	tally	charts,	and	bar	
graphs.	

Interpret	picture	graphs	with	
scales.

Read	bar	graphs	with	scales.

Solve	problems	involving	data. Solve	real-world	problems	using	
picture	graphs.	

Probability

Outcomes

Expressing 
Probability

Problem Solving

Build Skills 
Through  
Problem  
Solving

Build skills in addition and 
subtraction	through	problem	
solving.

Build	skills	in	addition,	
subtraction,	and	measurement	
through	problem	solving.

Build	skills	in	addition,	
subtraction,	multiplication,	
division,	and	measurement	
through	problem	solving.

Grade 3 Grade 4 Grade 5 

Data Analysis (continued) 

Collect and 
Organize Data 

Represent Data 

Interpret/ 
Analyze Data 

Interpret	picture	and	bar	 
graphs	with	scales. 

Use	frequency	tables,	bar	 
graphs,	picture	graphs,	and	 
line	plots	to	solve	real-world	 
problems. 

Interpret	tally	charts,	bar	 
graphs,	picture	graphs,	tables,	 
and	line	graphs. 

Find	the	mean	(average),	 
median,	mode,	and	range	of	a	 
data	set. 

Analyze	data	in	a	double	bar	 
graph. 

Probability 

Outcomes Decide	whether	an	outcome	 
is	certain,	more	likely,	equally	 
likely,	less	likely,	or	impossible. 

Determine	experimental	 
probability	of	an	outcome.	 

Expressing 
Probability 

Express	the	probability	of	an	 
event	as	a	fraction. 

Compare	the	results	of	an	 
experiment	with	theoretical	 
probability. 

Find	all	possible	combinations	 
by	listing,	making	a	tree	 
diagram,	and	multiplying. 

Problem Solving 

Build Skills 
Through  
Problem  
Solving 

Build	skills	in	addition,	 
subtraction,	multiplication,	 
division,	and	measurement	 
through	problem	solving. 

Build	skills	in	multiplication,	 
division,	fraction	concepts,	 
data	analysis,	and	 
measurement	 through	 problem	 
solving. 

Build	skills	in	multiplication;	 
division;	fraction	concepts,	 
decimals,	ratios,	and	percents;	 
data	analysis;	and	measurement	 
through	problem	solving. 
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Grade 3 Grade 4 Grade 5

Problem Solving (continued)

Solve  
Real-World 
Problems

Solve	real-world	problems	
involving	addition,	subtraction,	
multiplication,	division,	and	
measurement.

Solve	real-world	problems	
involving	multiplication,	
division,	fraction	concepts,	
data	analysis,	and	
measurement.

Solve	real-world	problems	
involving	multiplication;	
division;	concepts	with	fractions,	
decimals,	ratios,	and	percents;	
data	analysis;	and	measurement.

Use  
Appropriate 
Strategies and 
Thinking Skills 
to Solve  
Problems

Apply	problem	solving	
strategies	in	Put	on	Your	
Thinking	Cap!	and	Problem	
Solving	activities.

Use appropriate strategies to 
solve	real-world	problems.

Use appropriate strategies to 
solve	real-world	problems.

Apply and  
Explain  
Problem  
Solving

Apply	and	explain	problem	
solving	processes	in	Put	on	
Your	Thinking	Cap!	and	other	
activities.

Apply	and	explain	problem	
solving	processes	in	Put	on	
Your	Thinking	Cap!	and	other	
activities.

Apply	and	explain	problem	
solving	processes	in	Put	on	
Your	Thinking	Cap!	and	other	
activities.

Explore  
Concepts

Explore	concepts	more	deeply	
and	justify	reasoning	in	
Let’s	Explore	and	Hands-On	
activities.		

Explore	concepts	more	deeply	
and	justify	reasoning	in	
Let’s	Explore	and	Hands-On	
activities.		

Explore	concepts	more	deeply	
and	justify	reasoning	in	Let’s	
Explore	and	Hands-On	activities.

Apply	Thinking	Skills,	Put
on	Your	Thinking	Cap!,	
Challenging	Practice,	and	
Problem	Solving	activities.

Apply	Thinking	Skills,	Put
on	Your	Thinking	Cap!,	
Challenging	Practice,	and	
Problem	Solving	activities.

Apply	Thinking	Skills,	Put	on	
Your	Thinking	Cap!,	Challenging	
Practice,	and	Problem	Solving	
activities.

Investigate 
Mathematical 
Ideas

Further investigate 
mathematical	ideas	by	
completing critical thinking 
skills	activities.

Further investigate 
mathematical	ideas	by	
completing critical thinking 
skills	activities.

Further investigate 
mathematical	ideas	by	
completing critical thinking skills 
activities.

Identify,  
Demonstrate, 
and Explain 
Mathematical 
Proof

Demonstrate	that	figures	
and	their	flip,	slide,	and	turn	
images	are	congruent.

Show	that	some	figures	can	be	
turned and not change shape 
or	size	(rotational	symmetry).

Apply	the	idea	that	the	sum	of	
angles	on	a	straight	line	is	180°.

Apply	the	idea	that	the	sum	of	
angles	at	a	point	is	360°.

Identify	pairs	of	shapes	that	
show	a	flip,	slide,	and	turn.

Use	properties	of	squares	and	
rectangles	to	solve	problems.

Explain	the	relationships	among	
area	formulas	of	different	
polygons.

		

	 	 	

 

Kindergarten Grade 1 Grade 2 

Problem Solving (continued) 

Solve  
Real-World  
Problems 

Solve	real-world	problems	 
involving addition and 
subtraction. 

Solve	real-world	problems	 
involving addition and 
subtraction. 

Solve	real-world	problems	 
involving	addition,	subtraction,	 
multiplication,	division,	and	 
measurement. 

Use 
Appropriate 
Strategies and 
Thinking Skills 
to Solve  
Problems 

Apply	problem	solving	 
strategies	in	 Put 	on	Your	 
Thinking	Cap!	and	Problem	 
Solving	activities.	 

Apply	problem	solving	 
strategies	in	 Put 	on	Your	 
Thinking	Cap!	and	Problem	 
Solving	activities. 

Apply and 
Explain 
Problem 
Solving 

Solve	real-world	problems. Apply	and	explain	problem	 
solving	processes	in	 Put on	 
Your	Thinking	Cap!	and	other	 
activities. 

Apply	and	explain	problem	 
solving	processes	in	 Put on	 
Your	Thinking	Cap!	and	other	 
activities. 

Explore  
Concepts 

Use	models	to	explain	 
reasoning. 

Explore	concepts	more	deeply	 
and	justify	reasoning	in	 
Let’s	Explore	and	Hands-On	 
activities.		 

Apply	Thinking	Skills,	 Put 
on	Your	Thinking	Cap!,	 
Challenging	Practice,	and	 
Problem	Solving	activities. 

Explore	concepts	more	deeply	 
and	justify	reasoning	in	 
Let’s	Explore	and	Hands-On	 
activities.		 

Apply	Thinking	Skills,	 Put on	 
Your	Thinking	Cap!,	Challenging	 
Practice,	and	Problem	Solving	 
activities. 

Investigate 
Mathematical 
Ideas 

Investigate	ideas	with	two-
dimensional	shapes. 

Further investigate 
mathematical	ideas	by	 
completing critical thinking 
skills	activities.	 

Further investigate 
mathematical	ideas	by	 
completing critical thinking 
skills	activities. 

Identify,  
Demonstrate, 
and Explain 
Mathematical 
Proof 

Demonstrate	that	only	a	few	 
big	things	fit	into	small	spaces	 
and	many	small	things	fit	into	 
big	spaces. 

Describe,	sort,	and	classify	two-	 
and	three-dimensional	shapes. 

Explore	transitivity	by	 
comparing	 lengths	 and	 weights	 
of	three	different	objects. 

Identify	and	describe	attributes	 
and	properties	of	two-	and	 
three-dimensional	shapes. 

Demonstrate the inverse 
relationship	between	the	 
size	of	a	unit	and	the	number	of	 
units. 

Identify,	describe,	sort,	and	 
classify	two-	and	three-	 
dimensional	shapes. 
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Kindergarten Grade 1 Grade 2

Problem Solving (continued)

Solve  
Real-World  
Problems 

Solve	real-world	problems	
involving addition and 
subtraction.

Solve	real-world	problems	
involving addition and 
subtraction.

Solve	real-world	problems	
involving	addition,	subtraction,	
multiplication,	division,	and	
measurement.

Use  
Appropriate 
Strategies and 
Thinking Skills 
to Solve  
Problems

Apply	problem	solving	
strategies	in	Put	on	Your	
Thinking	Cap!	and	Problem	
Solving	activities.	

Apply	problem	solving	
strategies	in	Put	on	Your	
Thinking	Cap!	and	Problem	
Solving	activities.

Apply and  
Explain  
Problem 
Solving

Solve	real-world	problems. Apply	and	explain	problem	
solving	processes	in	Put	on	
Your	Thinking	Cap!	and	other	
activities.

Apply	and	explain	problem	
solving	processes	in	Put	on	
Your	Thinking	Cap!	and	other	
activities.

Explore  
Concepts 

Use	models	to	explain	
reasoning.

Explore	concepts	more	deeply	
and	justify	reasoning	in	
Let’s	Explore	and	Hands-On	
activities.		

Explore	concepts	more	deeply	
and	justify	reasoning	in	
Let’s	Explore	and	Hands-On	
activities.		

Apply	Thinking	Skills,	Put
on	Your	Thinking	Cap!,	
Challenging	Practice,	and	
Problem	Solving	activities.

Apply	Thinking	Skills,	Put	on	
Your	Thinking	Cap!,	Challenging	
Practice,	and	Problem	Solving	
activities.

Investigate 
Mathematical 
Ideas

Investigate	ideas	with	two-
dimensional	shapes.

Further investigate 
mathematical	ideas	by	
completing critical thinking 
skills	activities.	

Further investigate 
mathematical	ideas	by	
completing critical thinking 
skills	activities.

Identify,  
Demonstrate, 
and Explain 
Mathematical 
Proof

Demonstrate	that	only	a	few	
big	things	fit	into	small	spaces	
and	many	small	things	fit	into	
big	spaces.

Explore	transitivity	by	
comparing	lengths	and	weights	
of	three	different	objects.

Demonstrate the inverse 
relationship	between	the	
size	of	a	unit	and	the	number	of	
units.

Describe,	sort,	and	classify	two-	
and	three-dimensional	shapes.

Identify	and	describe	attributes	
and	properties	of	two-	and	
three-dimensional	shapes.

Identify,	describe,	sort,	and	
classify	two-	and	three-	
dimensional	shapes.

		

	 	 	

 

Grade 3 Grade 4 Grade 5 

Problem Solving (continued) 

Solve  
Real-World 
Problems 

Solve	real-world	problems	 
involving	addition,	subtraction,	 
multiplication,	division,	and	 
measurement. 

Solve	real-world	problems	 
involving	multiplication,	 
division,	fraction	concepts,	 
data	analysis,	and	 
measurement. 

Solve	real-world	problems	 
involving	multiplication;	 
division;	concepts	with	fractions,	 
decimals,	ratios,	and	percents;	 
data	analysis;	and	measurement. 

Use 
Appropriate 
Strategies and 
Thinking Skills 
to Solve  
Problems 

Apply	problem	solving	 
strategies	in	 Put 	on	Your	 
Thinking	Cap!	and	Problem	 
Solving	activities. 

Use appropriate strategies to 
solve	real-world	problems. 

Use appropriate strategies to 
solve	real-world	problems. 

Apply and 
Explain 
Problem  
Solving 

Apply	and	explain	problem	 
solving	processes	in	 Put on	 
Your	Thinking	Cap!	and	other	 
activities. 

Apply	and	explain	problem	 
solving	processes	in	 Put on	 
Your	Thinking	Cap!	and	other	 
activities. 

Apply	and	explain	problem	 
solving	processes	in	 Put on	 
Your	Thinking	Cap!	and	other	 
activities. 

Explore  
Concepts 

Explore	concepts	more	deeply	 
and	justify	reasoning	in	 
Let’s	Explore	and	Hands-On	 
activities.		 

Apply	Thinking	Skills,	 Put 
on	Your	Thinking	Cap!,	 
Challenging	Practice,	and	 
Problem	Solving	activities. 

Explore	concepts	more	deeply	 
and	justify	reasoning	in	 
Let’s	Explore	and	Hands-On	 
activities.		 

Apply	Thinking	Skills,	 Put 
on	Your	Thinking	Cap!,	 
Challenging	Practice,	and	 
Problem	Solving	activities. 

Explore	concepts	more	deeply	 
and	justify	reasoning	in	Let’s	 
Explore	and	Hands-On	activities. 

Apply	Thinking	Skills,	 Put on	 
Your	Thinking	Cap!,	Challenging	 
Practice,	and	Problem	Solving	 
activities. 

Investigate 
Mathematical 
Ideas 

Further investigate 
mathematical	ideas	by	 
completing critical thinking 
skills	activities. 

Further investigate 
mathematical	ideas	by	 
completing critical thinking 
skills	activities. 

Further investigate 
mathematical	ideas	by	 
completing critical thinking skills 
activities. 

Identify,  
Demonstrate, 
and Explain 
Mathematical 
Proof 

Demonstrate	that	figures	 
and	their	flip,	slide,	and	turn	 
images	 are congruent. 

Identify	pairs	of	shapes	that	 
show	a	flip,	slide,	and	turn. 

Show	that	some	figures	can	be	 
turned and not change shape 
or	size	(rotational	symmetry). 

Use	properties	of	squares	and	 
rectangles	to	solve	problems. 

Apply	the	idea	that	the	sum	of	 
angles	on	a	straight	line	is	180°. 

Apply	the	idea	that	the	sum	of	 
angles	at	a	point	is	360°. 

Explain	the	relationships	among	 
area	formulas	of	different	 
polygons. 
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Grade 3 Grade 4 Grade 5

Problem Solving (continued) 

Identify,  
Demonstrate, 
and Explain 
Mathematical 
Proof  
(continued)

Interpret	bar	graphs	with	
scales.	

Analyze	a	data	set	by	finding	
its	mean,	median,	mode,	and	
range.	

Compare	the	results	of	an	
experiment	to	validate	the	use	of	
theoretical	probability.

Create	and	analyze	
multiplication and division 
patterns.

Identify,	describe,	and	extend	
numeric and non-numeric 
patterns.

Identify,	describe,	and	extend	
numeric patterns involving  
all	operations.

Use a Variety of 
Reasoning Skills

Model,	define,	and	explain	
properties	of	multiplication.

Use	properties	of	squares	and	
rectangles	to	solve	problems	
about	area	and	perimeter.

Explore	the	relationship	
among	lists,	tree	diagrams,	
and multiplication to calculate 
combinations.

Explore	the	inverse	relationship	
between	multiplication	and	
division.

Use	properties	of	multiplication	
(including  
the	Distributive	Property)	in	
estimation	and	mental	math.

Use estimation to check 
reasonableness.

Use estimation to check 
reasonableness	(whole-
number	addition,	subtraction,	
multiplication	and	division).

Communication

Consolidate 
Mathematical 
Thinking

Present	mathematical	thinking	
through	Math	Journal	activities.

Present	mathematical	thinking	
through	Math	Journal	activities.

Present	mathematical	thinking	
through	Math	Journal	activities.

Communicate 
with Peers, 
Teachers, and 
Others

Discuss mathematical ideas in 
Let’s	Explore	activities.

Discuss mathematical ideas in 
Let’s	Explore	activities.

Discuss mathematical ideas  
in	Let’s	Explore	activities.

Work together in pairs or 
groups	in	Let’s	Explore,	Games,	
and	other	activities.

Work together in pairs or 
groups	in	Let’s	Explore,	Games,	
and	other	activities.

Work together in pairs or groups 
in	Let’s	Explore,	Games,	and	
other	activities.

Share  
Mathematical 
Thinking

Share	mathematical	ideas	with	
others	during	Let’s	Explore	and	
Hands-On	activities.

Share	mathematical	ideas	with	
others	during	Let’s	Explore	and	
Hands-On	activities.

Share	mathematical	ideas	with	
others	during	Let’s	Explore	and	
Hands-On	activities.

Kindergarten Grade 1 Grade 2 

Problem Solving (continued) 

Identify,  
Demonstrate, 
and Explain 
Mathematical 
Proof  
(continued) 

Interpret	 data	 in	 tally	 charts	 and	 
pictographs. 

Identify	and	extend	repeating	 
shape	patterns.	 

Interpret	picture	graphs,	tally	 
charts,	and	bar	graphs. 

Identify	and	extend	growing	 
number	patterns	and	repeating	 
shape	patterns.	 

Interpret picture graphs  
with	scales. 

Identify	rules	for	number	 
patterns.	 

Use a Variety of 
Reasoning Skills 

Sort	and	classify	using	 
attributes. 

Identify	similarities	and	 
differences. 

Recognize	shapes	from	 
different	perspectives. 

Use the Commutative and 
Associative	properties,	and	 
10s	and	1s	to	solve	two-digit	 
addition	and	subtraction	 
problems. 

Identify	surfaces	that	slide,	 
stack,	and	roll. 

Explore	the	inverse	relationship	 
between	addition	and	 
subtraction. 

Communication 

Consolidate 
Mathematical 
Thinking 

Consolidate thinking in 
independent	activities. 

Present	mathematical	thinking	 
through	Math	Journal	activities. 

Present	mathematical	thinking	 
through	Math	Journal	activities. 

Communicate 
with Peers, 
Teachers, and 
Others 

Discuss mathematical ideas 
in paired and small-group 
activities. 

Discuss mathematical ideas in 
Let’s	Explore	activities. 

Work together in pairs or 
groups	in	Let’s	Explore,	Games,	 
and	other	activities. 

Discuss mathematical ideas in 
Let’s	Explore	activities. 

Work together in pairs or groups 
in	Let’s	Explore,	Games,	and	 
other	activities. 

Share  
Mathematical 
Thinking 

Share mathematical ideas 
in paired and small-group 
activities. 

Share	mathematical	ideas	with	 
others	during	Let’s	Explore	and	 
Hands-On	activities. 

Share	mathematical	ideas	with	 
others	during	Let’s	Explore	and	 
Hands-On	activities. 
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Kindergarten Grade 1 Grade 2

Problem Solving (continued)

Identify,  
Demonstrate, 
and Explain 
Mathematical 
Proof  
(continued)

Interpret	data	in	tally	charts	and	
pictographs.

Interpret	picture	graphs,	tally	
charts,	and	bar	graphs.

Interpret picture graphs  
with	scales.

Identify	and	extend	repeating	
shape	patterns.	

Identify	and	extend	growing	
number	patterns	and	repeating	
shape	patterns.	

Identify	rules	for	number	
patterns.	

Use a Variety of 
Reasoning Skills 

Sort	and	classify	using	
attributes.

Recognize	shapes	from	
different	perspectives.

Identify	surfaces	that	slide,	
stack,	and	roll.

Identify	similarities	and	
differences.

Use the Commutative and 
Associative	properties,	and	
10s	and	1s	to	solve	two-digit	
addition	and	subtraction	
problems.

Explore	the	inverse	relationship	
between	addition	and	
subtraction.

Communication

Consolidate 
Mathematical 
Thinking 

Consolidate thinking in 
independent	activities.

Present	mathematical	thinking	
through	Math	Journal	activities.

Present	mathematical	thinking	
through	Math	Journal	activities.

Communicate 
with Peers, 
Teachers, and 
Others

Discuss mathematical ideas 
in paired and small-group 
activities.

Discuss mathematical ideas in 
Let’s	Explore	activities.

Discuss mathematical ideas in 
Let’s	Explore	activities.

Work together in pairs or 
groups	in	Let’s	Explore,	Games,	
and	other	activities.

Work together in pairs or groups 
in	Let’s	Explore,	Games,	and	
other	activities.

Share  
Mathematical 
Thinking 

Share mathematical ideas 
in paired and small-group 
activities.

Share	mathematical	ideas	with	
others	during	Let’s	Explore	and	
Hands-On	activities.

Share	mathematical	ideas	with	
others	during	Let’s	Explore	and	
Hands-On	activities.

Grade 3 Grade 4 Grade 5 

Problem Solving (continued) 

Identify,  
Demonstrate, 
and Explain 
Mathematical 
Proof  
(continued) 

Interpret	bar	graphs	with	 
scales.	 

Create	and	analyze	 
multiplication and division 
patterns. 

Analyze	a	data	set	by	finding	 
its	mean,	median,	mode,	and	 
range.	 

Identify,	describe,	and	extend	 
numeric and non-numeric 
patterns. 

Compare	the	results	of	an	 
experiment	to	validate	the	use	of	 
theoretical	probability. 

Identify,	describe,	and	extend	 
numeric patterns involving  
all	operations. 

Use a Variety of 
Reasoning Skills 

Model,	define,	and	explain	 
properties	of	multiplication. 

Explore	 the	 inverse	 relationship	 
between	multiplication	and	 
division. 

Use estimation to check 
reasonableness. 

Use	properties	of	squares	and	 
rectangles	to	solve	problems	 
about	area	and	perimeter. 

Use estimation to check 
reasonableness	(whole-
number	addition,	subtraction,	 
multiplication	and	division). 

Explore	the	relationship	 
among	lists,	tree	diagrams,	 
and multiplication to calculate 
combinations. 

Use	properties	of	multiplication	 
(including 
the	Distributive	Property)	in	 
estimation	and	mental	math. 

Communication 

Consolidate 
Mathematical 
Thinking 

Present	mathematical	thinking	 
through	Math	Journal	activities. 

Present	mathematical	thinking	 
through	Math	Journal	activities. 

Present	mathematical	thinking	 
through	Math	Journal	activities. 

Communicate 
with Peers, 
Teachers, and 
Others 

Discuss mathematical ideas in 
Let’s	Explore	activities. 

Work together in pairs or 
groups	in	Let’s	Explore,	Games,	 
and	other	activities. 

Discuss mathematical ideas in 
Let’s	Explore	activities. 

Work together in pairs or 
groups	in	Let’s	Explore,	Games,	 
and	other	activities. 

Discuss mathematical ideas  
in	Let’s	Explore	activities. 

Work together in pairs or groups 
in	Let’s	Explore,	Games,	and	 
other	activities. 

Share  
Mathematical 
Thinking 

Share	mathematical	ideas	with	 
others	during	Let’s	Explore	and	 
Hands-On	activities. 

Share	mathematical	ideas	with	 
others	during	Let’s	Explore	and	 
Hands-On	activities. 

Share	mathematical	ideas	with	 
others	during	Let’s	Explore	and	 
Hands-On	activities. 
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Grade 3 Grade 4 Grade 5

Communication (continued)

Express  
Mathematical 
Ideas  

Express	ideas	in	Math	Journal	
activities,	using	lesson	
vocabulary.

Express	ideas	in	Math	Journal	
activities,	using	lesson	
vocabulary.

Express	ideas	in	Math	Journal	
activities,	using	lesson	
vocabulary.

Use chapter and lesson 
vocabulary	correctly.

Use chapter and lesson 
vocabulary	correctly.

Use chapter and lesson 
vocabulary	correctly.

Connections

Recognize Con-
nections in 
Mathematical 
Ideas

Apply	the	inverse	relationship	
between	multiplication	and	
division.		

Demonstrate that decimal 
notation	is	an	extension	of	the	
base-ten	system.

Relate	fractions	and	division.

Understand	that	the	size	of	a	
fractional	part	is	relative	to	the	
size	of	the	whole.

Examine	the	relationship	
between	fractions	and	
decimals.

Understand the connection 
among	fractions,	decimals,	
ratios,	and	percents	as	ways	to	
represent	parts	of	a	whole.

Connect	the	units	of	customary	
capacity	to	one	another.

Make	connections	among	
multiplication,	division,	factors,	
and	multiples.	

Examine	the	relationships	
between	three-dimensional	
figures	and	the	two-dimensional	
figures	that	form	them.

Understand the relationships 
between	the	numbers	in	
multiplication-division	fact	
families.

Convert	among	mixed	
numbers	and	improper	
fractions.

Relate	fractions	and	division.

Understand 
How Concepts 
Build on One 
Another

Understand the meanings 
and	uses	of	fractions	including	
fraction	of	a	set.	

Describe	number	relationships	
in	context.

Explain	the	relationships	among	
area	formulas	of	different	
polygons.

Connect	equivalent	fractions	
and	decimals.

Connect	equivalent	fractions,	
decimals,	and	percents.	

Use	addition,	subtraction,	
multiplication,	and	division	to	
construct	and	analyze	graphs,	
frequency	tables,	and	line	
plots.

Make	connections	among	
the	greatest	common	factor,	
least	common	multiple,	and	
operations	with	fractions.

 

 

Kindergarten Grade 1 Grade 2 

Communication (continued) 

Express  
Mathematical 
Ideas 

Express	ideas	in	paired	and	 
small	group	activities. 

Express	ideas	in	Math	Journal	 
activities,	using	lesson	 
vocabulary. 

Use chapter and lesson 
vocabulary	correctly.	 

Express	ideas	in	Math	Journal	 
activities,	using	lesson	 
vocabulary. 

Use chapter and lesson 
vocabulary	correctly. 

Connections 

Recognize Con
nections in 
Mathematical 
Ideas 

Understand the connection 
between	quantities	and	written	 
numerals. 

Understand the relationship 
between	counting	and	addition	 
and	subtraction. 

Understand the relationships 
among	the	numbers	in	fact	 
families. 

Connect addition and 
multiplication (repeated 
addition). 

Recognize	and	apply	different	 
strategies	for	adding	and	 
subtracting	 
one-	and	two-digit	numbers. 

Examine	and	apply	the	inverse	 
relationship	between	addition	 
and	subtraction. 

Connect geometric concepts 
with	unit	fractions. 

Connect	subtraction	and	 
division	(repeated	subtraction). 

Recognize	and	apply	different	 
strategies	for	multiplication	and	 
division	facts.	 

Understand 
How Concepts 
Build on One 
Another 

Explore	relationships	among	 
counting,	ordering,	and	ordinal	 
numbers. 

Learn	 how	 place	 value	 concepts	 
apply	to	regrouping	in	addition	 
and	subtraction. 

Understand	how	patterns	can	 
be	described	using	numbers,	 
operations,	and	data	displays. 

Recognize	the	relationship	 
between	bar	models,	number	 
sentences,	and	number	 
patterns. 
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Kindergarten Grade 1 Grade 2

Communication (continued)

Express  
Mathematical 
Ideas  

Express	ideas	in	paired	and	
small	group	activities.

Express	ideas	in	Math	Journal	
activities,	using	lesson	
vocabulary.

Express	ideas	in	Math	Journal	
activities,	using	lesson	
vocabulary.

Use chapter and lesson 
vocabulary	correctly.	

Use chapter and lesson 
vocabulary	correctly.

Connections

Recognize Con-
nections in 
Mathematical 
Ideas 

Understand the connection 
between	quantities	and	written	
numerals.

Understand the relationship 
between	counting	and	addition	
and	subtraction.

Examine	and	apply	the	inverse	
relationship	between	addition	
and	subtraction.

Understand the relationships 
among	the	numbers	in	fact	
families.

Connect geometric concepts 
with	unit	fractions.

Connect addition and 
multiplication (repeated 
addition).

Connect	subtraction	and	
division	(repeated	subtraction).

Recognize	and	apply	different	
strategies	for	adding	and	
subtracting	
one-	and	two-digit	numbers.

Recognize	and	apply	different	
strategies	for	multiplication	and	
division	facts.	

Understand 
How Concepts 
Build on One 
Another 

Explore	relationships	among	
counting,	ordering,	and	ordinal	
numbers.

Learn	how	place	value	concepts	
apply	to	regrouping	in	addition	
and	subtraction.

Understand	how	patterns	can	
be	described	using	numbers,	
operations,	and	data	displays.

Recognize	the	relationship	
between	bar	models,	number	
sentences,	and	number	
patterns.

 

 

Grade 3 Grade 4 Grade 5 

Communication (continued) 

Express  
Mathematical 
Ideas 

Express	ideas	in	Math	Journal	 
activities,	using	lesson	 
vocabulary. 

Use chapter and lesson 
vocabulary	correctly. 

Express	ideas	in	Math	Journal	 
activities,	using	lesson	 
vocabulary. 

Use chapter and lesson 
vocabulary	correctly. 

Express	ideas	in	Math	Journal	 
activities,	using	lesson	 
vocabulary. 

Use chapter and lesson 
vocabulary	correctly. 

Connections 

Recognize Con
nections in 
Mathematical 
Ideas 

Apply	the	inverse	relationship	 
between	multiplication	and	 
division.		 

Understand	that	the	size	of	a	 
fractional	part	is	relative	to	the	 
size	of	the	whole. 

Connect	the	units	of	customary	 
capacity	to	one	another. 

Understand the relationships 
between	the	numbers	in	 
multiplication-division	fact	 
families. 

Demonstrate that decimal 
notation	is	an	extension	of	the	 
base-ten	system. 

Examine	the	relationship	 
between	fractions	and	 
decimals. 

Make	connections	among	 
multiplication,	division,	factors,	 
and	multiples.	 

Convert	among	mixed	 
numbers	and	improper	 
fractions. 

Relate	fractions	and	division. 

Understand the connection 
among	fractions,	decimals,	 
ratios,	and	percents	as	ways	to	 
represent	parts	of	a	whole. 

Examine	the	relationships	 
between	three-dimensional	 
figures	and	the	two-dimensional	 
figures	that	form	them. 

Relate	fractions	and	division. 

Understand 
How Concepts 
Build on One 
Another 

Understand the meanings 
and	uses	of	fractions	including	 
fraction	of	a	set.	 

Use	addition,	subtraction,	 
multiplication,	and	division	to	 
construct	and	analyze	graphs,	 
frequency	tables,	and	line	 
plots. 

Describe	number	relationships	 
in	context. 

Connect	equivalent	fractions	 
and	decimals. 

Make	connections	among	 
the	greatest	common	factor,	 
least	common	multiple,	and	 
operations	with	fractions. 

Explain	the	relationships	among	 
area	formulas	of	different	 
polygons. 

Connect	equivalent	fractions,	 
decimals,	and	percents.	 
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Grade 3 Grade 4 Grade 5

Connections (continued)

Solve  
Real-World 
Problems in 
Contexts  
Outside of 
Mathematics

Solve	real-world	problems	
involving	addition,	subtraction,	
multiplication,	division,	and	
measurement.

Solve	real-world	problems	
involving	multiplication,	
division,	fraction	concepts,	
data	analysis,	and	
measurement.

Solve	real-world	problems	
involving	multiplication;	
division;	fraction,	decimal,	ratio,	
and	percent	concepts;	data	
analysis;	and	measurement.

Solve	real-world	problems	
related	to	money.

Compare	experimental	results	
and	theoretical	probability.

Representation

Use  
Representations
to Model,  
Organize, and 
Record

Use place value models to 
read,	write,	and	represent	
numbers	to	10,000.	

Represent	numbers	to	100,000	
in	various	contexts.

Explore	negative	numbers	in	
context.

Represent	numbers	in	different	
equivalent	forms.

Express	numbers	to	100,000	in	
standard,	expanded,	and	word	
forms.

Express	numbers	to	10,000,000	
in	various	forms.

Use the dollar sign and decimal 
point	in	money	amounts.		

Model	decimals	to	tenths	and	
hundredths.

Find	equivalent	ratios.

Solve	addition	and	subtraction	
problems	with	greater	
numbers	by	using	a	bar	model

Write	addition	and	subtraction	
number	sentences	for	real-
world	problems	with	fractions	
and	decimals.

Explore	the	use	of	letters	as	
variables	in	expressions	and	
inequalities.

Represent multiplication and 
division	in	different	ways.

Use	models	to	show	
relationships	between	
improper	fractions	and	mixed	
numbers.

Convert	fractions	and	decimals	
to	percents.

Use	a	variety	of	representations	
for	multiplication	and	division,	
such	as	arrays,	area	models,	
number	lines,	grouping,	and	
sharing.			

Apply	understanding	of	models	
for	multiplication	and	division.

Represent	combinations	
with	lists,	tree	diagrams,	and	
multiplication.

 

 

   

Kindergarten Grade 1 Grade 2 

Connections (continued) 

Solve  
Real-World 
Problems in 
Contexts 
Outside of 
Mathematics 

Solve	real-world	problems	 
involving	more	and	less. 

Solve	real-world	problems	 
involving	addition,	subtraction,	 
and	measurement. 

Solve	real-world	problems	 
involving	addition,	subtraction,	 
multiplication,	division,	 
measurement,	and	data	 
analysis. 

Representation 

Use 
Representations 
to Model, 
Organize, and 
Record 

Use concrete models to create 
a	set	with	a	given	number	of	 
objects	(up	to	20). 

Use	numbers	and	numerals	to	 
represent	quantities	up	to	20. 

Use picture cards to 
communicate understanding 
of	comparisons	(bigger	and	 
smaller). 

Understand	the	meaning	of	the	 
=	sign	in	number	sentences. 

Model	addition	and	subtraction	 
stories	with	addition	and	 
subtraction	number	sentences. 

Represent addition and 
subtraction	stories. 

Use concrete and pictorial 
models	to	create	a	set	with	a	 
given	number	of	objects	(up	to	 
100). 

Represent	numbers	to	100	on	a	 
number	line. 

Use	 number	 bonds	 to	 represent	 
numbers.	 

Understand	equality	and	 
inequality.	 

Use	the	+,	−,	and	=	symbols	to	 
represent	real-world	addition	 
and	subtraction	situations. 

Represent numerical data 
using	picture	graphs,	tally	 
charts,	and	bar	graphs.	 

Represent	sharing	equally	and	 
making	equal	groups. 

Use concrete and pictorial 
models	to	create	a	set	with	 
a	given	number	of	objects	(up	to	 
1,000). 

Represent	numbers	to	1,000	on	 
a	number	line. 

Use	symbolic	notation	(<	and	>)	 
to	compare	numbers. 

Use	bar	models	to	represent	 
addition	and	subtraction	 
situations. 

Represent numerical data using 
picture	graphs	with	scales,	tally	 
charts,	and	bar	graphs. 

Use	the	×,	÷,	and	=	symbols	to	 
represent multiplication and 
division	situations. 
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Kindergarten Grade 1 Grade 2

Connections (continued)

Solve  
Real-World 
Problems in 
Contexts  
Outside of 
Mathematics

Solve	real-world	problems	
involving	more	and	less.

Solve	real-world	problems	
involving	addition,	subtraction,	
and	measurement.

Solve	real-world	problems	
involving	addition,	subtraction,	
multiplication,	division,	
measurement,	and	data	
analysis.

Representation

Use  
Representations
to Model,  
Organize, and 
Record 

Use concrete models to create 
a	set	with	a	given	number	of	
objects	(up	to	20).

Use concrete and pictorial 
models	to	create	a	set	with	a	
given	number	of	objects	(up	to	
100).

Use concrete and pictorial 
models	to	create	a	set	with	
a	given	number	of	objects	(up	to	
1,000).

Use	numbers	and	numerals	to	
represent	quantities	up	to	20.

Represent	numbers	to	100	on	a	
number	line.

Represent	numbers	to	1,000	on	
a	number	line.

Use picture cards to 
communicate understanding 
of	comparisons	(bigger	and	
smaller).

Use	number	bonds	to	represent	
numbers.	

Understand	the	meaning	of	the	
=	sign	in	number	sentences.

Understand	equality	and	
inequality.	

Use	symbolic	notation	(<	and	>)	
to	compare	numbers.

Model	addition	and	subtraction	
stories	with	addition	and	
subtraction	number	sentences.

Use	the	+,	−,	and	=	symbols	to	
represent	real-world	addition	
and	subtraction	situations.

Use	bar	models	to	represent	
addition	and	subtraction	
situations.

Represent addition and 
subtraction	stories.

Represent numerical data 
using	picture	graphs,	tally	
charts,	and	bar	graphs.	

Represent numerical data using 
picture	graphs	with	scales,	tally	
charts,	and	bar	graphs.

Represent	sharing	equally	and	
making	equal	groups.

Use	the	×,	÷,	and	=	symbols	to	
represent multiplication and 
division	situations.

 

 

   

Grade 3 Grade 4 Grade 5 

Connections (continued) 

Solve  
Real-World 
Problems in 
Contexts 
Outside of 
Mathematics 

Solve	real-world	problems	 
involving	addition,	subtraction,	 
multiplication,	division,	and	 
measurement. 

Solve	real-world	problems	 
related	to	money. 

Solve	real-world	problems	 
involving	multiplication,	 
division,	fraction	concepts,	 
data	analysis,	and	 
measurement. 

Solve	real-world	problems	 
involving	multiplication;	 
division;	fraction,	decimal,	ratio,	 
and	percent	concepts;	data	 
analysis;	and	measurement. 

Compare	experimental	results	 
and	theoretical	probability. 

Representation 

Use 
Representations 
to Model, 
Organize, and 
Record 

Use place value models to 
read,	write,	and	represent	 
numbers	to	10,000.	 

Represent	numbers	in	different	 
equivalent	forms. 

Use the dollar sign and decimal 
point	in	money	amounts.		 

Solve	addition	and	subtraction	 
problems	with	greater	 
numbers	by	using	a	bar	model 

Represent multiplication and 
division	in	different	ways. 

Use	a	variety	of	representations	 
for	multiplication	and	division,	 
such	as	arrays,	area	models,	 
number	lines,	grouping,	and	 
sharing.			 

Represent	numbers	to	100,000	 
in	various	contexts. 

Express	numbers	to	100,000	in	 
standard,	expanded,	and	word	 
forms. 

Model	decimals	to	tenths	and	 
hundredths. 

Write	addition	and	subtraction	 
number	sentences	for	real-
world	problems	with	fractions	 
and	decimals. 

Use	models	to	show	 
relationships	between	 
improper	fractions	and	mixed	 
numbers. 

Apply	understanding	of	models	 
for	multiplication	and	division. 

Explore	negative	numbers	in	 
context. 

Express	numbers	to	10,000,000	 
in	various	forms. 

Find	equivalent	ratios. 

Explore	the	use	of	letters	as	 
variables	in	expressions	and	 
inequalities. 

Convert	fractions	and	decimals	 
to	percents. 

Represent	combinations	 
with	lists,	tree	diagrams,	and	 
multiplication. 
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Grade 3 Grade 4 Grade 5

Representation (continued)

Use  
Representations
to Model,  
Organize, and 
Record  
(continued)

Determine the missing parts 
(quantities	or	symbols)	in	
number	sentences.

Write	addition	and	subtraction	
number	sentences	for	real-
world	problems	with	fractions	
and	decimals.

Write	and	solve	equations.

Create	and	analyze	
multiplication and division 
patterns.

Identify	a	rule	for	number	and	
counting	patterns.	

Use	a	rule	to	describe	a	
sequence	of	numbers	or	
objects.

Find	rules	to	complete	number	
patterns.

Select and  
Apply  
Representations
to Model  
Problems

Use	a	variety	of	models	to	
represent	fractions	and	
equivalent	fractions.

Translate	between	equivalent	
improper	fractions	and	mixed	
numbers.

Translate	between	fractions	and	
percents.

Use	a	variety	of	concrete,	
pictorial,	and	symbolic	models	
for	multi-digit	addition,	
subtraction,	multiplication,	
and	division.

Use	a	variety	of	models	for	
multi-digit multiplication and 
division	of	whole	numbers.	

Select	the	most	useful	form	of	
the	quotient.

Use	customary	units	(including	
fractions)	to	measure	length,	
weight,	and	capacity.

Use	a	variety	of	models	for	
addition	and	subtraction	of	
fractions	and	decimals.

Use	a	net	to	find	the	surface	area	
of	a	prism.

Interpret  
Phenomena 
through  
Representations

Use	referents	to	estimate	
length,	capacity,	and	weight.

Measure	perimeter	and	area	in	
customary	and	metric	units.

Measure	volume	of	a	rectangular	
prism.

 

  

    

Kindergarten Grade 1 Grade 2 

Representation (continued) 

Use 
Representations 
to Model, 
Organize, and 
Record  
(continued) 

Describe	and	extend	shape	 
patterns. 

Describe	a	rule	for	sorting	 
objects.	 

Identify,	describe,	and	extend	 
two-	and	three-dimensional	 
shape	patterns. 

Identify	a	rule	for	sorting	 
objects.	 

Identify	and	extend	growing	 
and	repeating	patterns. 

Represent	multiplication	with	 
skip	counting,	dot	paper	arrays,	 
and	bar	models.		 

Represent division as repeated 
subtraction	sentences.	 

Describe,	extend,	and	create	 
two-dimensional	shape	 
patterns. 

Identify	rules	for	number	 
patterns.	 

Select and 
Apply 
Representations 
to Model 
Problems 

Represent	quantities	with	 
objects,	number	cubes,	and	 
numerals.	 

Use	 number	 bonds	 to	 represent	 
number	combinations. 

Use	a	variety	of	concrete,	 
pictorial,	and	symbolic	models	 
for	addition	and	subtraction. 

Use place value models to create 
equivalent	representations	of	 
numbers.	 

Use	a	variety	of	concrete,	 
pictorial,	and	symbolic	models	 
for	addition,	subtraction,	 
multiplication,	and	division. 

Represent	multiplication	with	 
skip	counting	and	arrays. 

Interpret  
Phenomena 
through 
Representations 

Show	understanding	of	big,	 
middle-sized,	small,	and	same	 
size. 

Describe	and	compare	objects	 
by	position. 

Measure	and	compare	lengths	 
and	weights	using	non-
standard	units.	 

Use	positional	words	to	 
describe	location. 

Use	metric	and	customary	units	 
to	measure	length,	volume	 
(capacity),	weight,	and	mass. 
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Kindergarten Grade 1 Grade 2

Representation (continued)

Use  
Representations
to Model,  
Organize, and 
Record  
(continued)

Represent	multiplication	with	
skip	counting,	dot	paper	arrays,	
and	bar	models.		

Represent division as repeated 
subtraction	sentences.	

Describe	and	extend	shape	
patterns.

Identify,	describe,	and	extend	
two-	and	three-dimensional	
shape	patterns.

Describe,	extend,	and	create	
two-dimensional	shape	
patterns.

Describe	a	rule	for	sorting	
objects.	

Identify	a	rule	for	sorting	
objects.	

Identify	and	extend	growing	
and	repeating	patterns.

Identify	rules	for	number	
patterns.	

Select and  
Apply  
Representations
to Model  
Problems 

Represent	quantities	with	
objects,	number	cubes,	and	
numerals.	

Use	number	bonds	to	represent	
number	combinations.

Use place value models to create 
equivalent	representations	of	
numbers.	

Use	a	variety	of	concrete,	
pictorial,	and	symbolic	models	
for	addition	and	subtraction.

Use	a	variety	of	concrete,	
pictorial,	and	symbolic	models	
for	addition,	subtraction,	
multiplication,	and	division.

Represent	multiplication	with	
skip	counting	and	arrays.

Interpret  
Phenomena 
through 
Representations

Show	understanding	of	big,	
middle-sized,	small,	and	same	
size.

Measure	and	compare	lengths	
and	weights	using	non-
standard	units.	

Use	metric	and	customary	units	
to	measure	length,	volume	
(capacity),	weight,	and	mass.

Describe	and	compare	objects	
by	position.

Use	positional	words	to	
describe	location.

 

  

    

Grade 3 Grade 4 Grade 5 

Representation (continued) 

Use 
Representations 
to Model, 
Organize, and 
Record  
(continued) 

Determine the missing parts 
(quantities	or	symbols)	in	 
number	sentences. 

Create	and	analyze	 
multiplication and division 
patterns. 

Identify	a	rule	for	number	and	 
counting	patterns.	 

Write	addition	and	subtraction	 
number	sentences	for	real-
world	problems	with	fractions	 
and	decimals. 

Use	a	rule	to	describe	a	 
sequence	of	numbers	or	 
objects. 

Write	and	solve	equations. 

Find	rules	to	complete	number	 
patterns. 

Select and 
Apply 
Representations 
to Model 
Problems 

Use	a	variety	of	models	to	 
represent	fractions	and	 
equivalent	fractions. 

Use	a	variety	of	concrete,	 
pictorial,	and	symbolic	models	 
for	multi-digit	addition,	 
subtraction,	multiplication,	 
and	division. 

Use	customary	units	(including	 
fractions)	to	measure	length,	 
weight,	and	capacity. 

Translate	between	equivalent	 
improper	fractions	and	mixed	 
numbers. 

Use	a	variety	of	models	for	 
multi-digit multiplication and 
division	of	whole	numbers.	 

Use	a	variety	of	models	for	 
addition	and	subtraction	of	 
fractions	and	decimals. 

Translate	between	fractions	and	 
percents. 

Select	the	most	useful	form	of	 
the	quotient. 

Use	a	net	to	find	the	surface	area	 
of	a	prism. 

Interpret  
Phenomena 
through  
Representations 

Use	referents	to	estimate	 
length,	capacity,	and	weight. 

Measure	perimeter	and	area	in	 
customary	and	metric	units. 

Measure	volume	of	a	rectangular	 
prism. 
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Grade 3 Grade 4 Grade 5

Representation (continued)

Interpret  
Phenomena 
through  
Representations
(continued)

Use	frequency	tables,	bar	
graphs,	picture	graphs,	and	
line	plots	to	solve	problems.

Collect	data	and	organize	it	in	
a	table.

Represent	data	in	a	double	bar	
graph.

Create	a	line	graph	from	data	in	
a	table.

Represent an equation as a 
graphed	line.

Solve	real-world	problems	
involving	social	situations.

Use	measures	of	central	
tendency	to	describe	typical	
values	of	data	sets	(social).

Solve	real-world	problems	
related	to	money.

Solve	real-world	problems	
involving	multiplication,	
division,	fraction	concepts,	
data	analysis,	and	
measurement.

Solve	real-world	problems	
involving	social	situations.

Use	technology	(virtual	
manipulatives	and	computers)	
to	model	and	draw.

Use	technology	(virtual	
manipulatives	and	computers)	
to	model	and	draw.

Use	technology	(virtual	
manipulatives	and	computers)	
to	model	and	draw.

Use	a	calculator	to	model,	
compute,	and	solve	problems.	

 

  

Kindergarten Grade 1 Grade 2 

Representation (continued) 

Interpret  
Phenomena 
through  
Representations 
(continued) 

Name	flat	shapes	that	make	up	 
real-world	objects. 

Represent measurements and 
data	in	picture	graphs	and	bar	 
graphs. 

Order	a	number	of	objects	 
according	to	length,	height,	or	 
weight. 

Use one-to-one 
correspondence. 

Identify	real-world	two-	and	 
three-dimensional	shapes. 

Represent data in picture 
graphs. 

Solve	problems	about	sharing	 
equally	and	making	equal	 
groups.	 

Use	a	variety	of	models	for	 
adding	and	subtracting. 

Use	technology	(virtual	 
manipulatives	and	computers)	 
to	model	and	draw. 

Represent	data	in	bar	graphs	 
and	picture	graphs. 

Solve	real-world	problems	about	 
social	phenomena. 

Use	bar	models	to	represent	 
addition,	subtraction,	 
multiplication,	and	division	 
situations. 

Use	technology	(virtual	 
manipulatives	and	computers)	 
to	model	and	draw. 
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Kindergarten Grade 1 Grade 2

Representation (continued)

Interpret  
Phenomena 
through  
Representations
(continued)

Name	flat	shapes	that	make	up	
real-world	objects.

Identify	real-world	two-	and	
three-dimensional	shapes.

Represent measurements and 
data	in	picture	graphs	and	bar	
graphs.

Represent data in picture 
graphs.

Represent	data	in	bar	graphs	
and	picture	graphs.

Order	a	number	of	objects	
according	to	length,	height,	or	
weight.

Solve	problems	about	sharing	
equally	and	making	equal	
groups.	

Solve	real-world	problems	about	
social	phenomena.

Use one-to-one 
correspondence.

Use	a	variety	of	models	for	
adding	and	subtracting.

Use	bar	models	to	represent	
addition,	subtraction,	
multiplication,	and	division	
situations.

Use	technology	(virtual	
manipulatives	and	computers)	
to	model	and	draw.

Use	technology	(virtual	
manipulatives	and	computers)	
to	model	and	draw.

 

  

Grade 3 Grade 4 Grade 5 

Representation (continued) 

Use	frequency	tables,	bar	 Collect	data	and	organize	it	in	 Represent	data	in	a	double	bar	 
graphs,	picture	graphs,	and	 

Interpret  
a	table. graph. Phenomena 

line	plots	to	solve	problems. through  
Representations 
(continued) 

Create	a	line	graph	from	data	in	 Represent an equation as a 
a	table. graphed	line. 

Solve	real-world	problems	 Use	measures	of	central	 
involving	social	situations. tendency	to	describe	typical	 

values	of	data	sets	(social). 

Solve	real-world	problems	 Solve	real-world	problems	 Solve	real-world	problems	 
related	to	money. involving	multiplication,	 involving	social	situations. 

division,	fraction	concepts,	 
data	analysis,	and	 
measurement. 

Use	technology	(virtual	 Use	technology	(virtual	 Use	technology	(virtual	 
manipulatives	and	computers)	 manipulatives	and	computers)	 manipulatives	and	computers)	 
to	model	and	draw. to	model	and	draw. to	model	and	draw. 

Use	a	calculator	to	model,	
 
compute,	and	solve	problems.	
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Aligned with National and International 
Research Recommendations 

National	Math	Advisory	Panel 

“Use	should	be	made	of	what	is	clearly	known	from	 
rigorous	research	about	how	children	learn,	especially	by	 
recognizing	the	mutually-reinforcing	benefits	of	conceptual	 
understanding,	procedural	fluency,	and	automatic	(i.e.,	 
quick	and	effortless)	recall	of	facts.” 

—Foundations for Success,	2008 

Math in Focus 
addresses fewer topics in greater depth 

at each level. 

•	 Knowledge	is	built	carefully	and	thoroughly	with	both	 
multi-page lessons and multi-day 	lessons. 

•	 Time	is	built	into	the	program	to	develop	understanding	 
with	 hands-on activities with	manipulatives,	as	well	as	 
extensive skills practice. 

Math in Focus 
develops concepts and skills in tandem. 

•	 Manipulatives	and	visual	representations	provide	a	 
conceptual	backbone. 

•	 Skills are connected to concepts through visual 

representations. 

•	 Extensive	problem	solving	 merges conceptual 

understanding with computational skills. 

National	Council	of	Teachers	of	Mathematics 

“A 	curriculum	is	more	than	a	collection	of	activities:	it	must	 

be	coherent,	focused	on	important	mathematics,	and	well	 

articulated	across	the	grades.” 

—Curriculum Focal Points for Prekindergarten 
through Grade 8 Mathematics,	2006

 Focus and Depth  Interlocking Concepts and Skills 

1 Ways to Add  . . . . . . . . . . . . . . . . . . . . . . . . . . . .  42 

Learn Add by counting on • Count to 
find how many more • Add using 
number bonds 

Hands-On Activities Count on to 

add using connecting cubes • Use ten 
frames to add (Commutative Property) 

Game Card Fun! 

Let’s Practice and Practice and Apply 
Workbook A: Practice 1  . . . . . . . . . . . . . . . . . . .  46–47 

Let’s Practice and Practice and Apply 
Workbook A: Practice 2  . . . . . . . . . . . . . . . . . . .  50–51 

Grade	1,	Chapter	3,	Lesson	1 

Skill Building 

Concept Building 

the WHY 

the HOW 
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Aligned with National and International
Research Recommendations
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Singapore	Ministry	of	Education 

“Mathematical	problem	solving	is	central	to	mathematics	 
learning.	It	involves	the	acquisition	and	application	 
of	mathematics	concepts	and	skills	in	a	wide	range	of	 
situations,	including	non-routine,	 
open-ended,	and	real-world	problems.” 

—Mathematics Syllabus: Primary,	2006 

Bar Model: a visual 

representation	of	a	 
word	problem	 
(Grade	2) 

Math in Focus 
uses a scaffolded approach to solving word 

problems, focusing on model drawing to 

build success and confidence. 

•	 The	visual	representation	of	word	problems	leads	to	 
symbolic	solutions	of	 rich and complex problems. 

•	 Students	draw	on	prior	knowledge,	as	well	as	recently	 
acquired	concepts	and	skills,	as	they	combine	 problem 

solving strategies with critical thinking skills. 

Emphasis on Problem Solving 

National	Research	Council 

“Opportunities	should	involve	connecting	symbolic	 
representations	and	operations	with	physical	or	pictorial	 
representations,	as	well	as	translating	between	various	 
symbolic	representations.” 

—Adding It Up: Helping Children Learn Mathematics,	2001 

Math in Focus 
uses clear and engaging visuals that present 

concepts and model solutions. 

•	 Minimal text 	and	simple,	direct	visuals	allow	all	students,	 
regardless	of	language	skills,	to	focus	on	the	math	lesson. 

•	 The	use	of	 model drawings 	offer	a	visual	representation	of	 
word	problems,	leading	to	symbolic	solutions	of	rich	and	 
complex	problems. 

•	 Consistent	use	of	the	 concrete–pictorial–abstract pedagogy 

repeatedly	“models”	the	model-drawing	problem	solving	 
strategy. 

Number Bonds: a visual 

for	composing	and	 
decomposing	numbers	 
(Grade	1) 

Clear Visuals and Use of Models 

10 
4 

6 
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Math in Focus® is a trademark of Times Publishing Limited. 
© Houghton Mifflin Harcourt Publishing Company. All rights reserved. Printed in the U.S.A 06/13 MS77941o 

hmheducation.com/singaporemath • 800.289.4490 

Grade K 

Grade 3 

Grade 1 

Grade 4 

Grade 2 

Grade 5 

Grade 2

Math in Focus: Singapore Math by Marshall Cavendish is the 
U.S. edition of My Pals are Here! Maths,	the	 world class program 
most widely used in Singapore classrooms today. Marshall 
Cavendish	 math programs have 	contributed	 to Singapore’s 
consistent top performance in international studies since 1995. 

hmhco.com	•	800.289.4490 
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Audeo 

Moving You Forward 

CERTIFICATION OF COMPLIANCE WITH APPLICABLE LAW 

California Code ofRegulations, Title 5, Section 11967(b)(3) 

A charter petition that has been previously denied by a school district governing board 
and county board of education may be submitted to the State Board of Education. (Education 
Code Section 47605G)(l).) As per Education Code Section 47605G)(5), the State Board of 
Education has adopted regulations implementing the provisions of Section 47605G)(l). See Title 
5, California Code of Regulations Section 11967. (5 CCR Section 11967).) 

5 CCR Section 11967 requires that a charter school petition that has been previously 
denied by a school district governing board and a county board of education must be received by 
the State Board of Education not later than 180 calendar days after the denial. ( 5 CCR Section 
11967(a).) Ifwithin 60 days of a county board of education's receipt of a petition appealing the 
denial to establish a charter school, the county board of education does not grant or deny the 
petition for the establishment of a charter school, the charter school may submit the petition for 
the establishment of a charter school to the State Board of Education. (5 CCR Section 11967(d).) 
In addition, 5 CCR Section 11967(b)(3) requires the charter petitioner to provide a "signed 
certification stating that petitioner(s) will comply with all applicable law" when submitting the 
denied petition to the State Board ofEducation. 

The following certification is submitted in compliance with 5 CCR Section 11967(b)(3). 

Certification 

By signing below, I certify as follows: 

1. 	 That I am the authorized representative, and that I am competent and qualified to certify 
to the facts herein; 

2. 	 That, as the authorized representative, I have personal knowledge of the facts forming the 
basis of this certification; 

3. 	 That I make this certification for purposes of 5 CCR Section 11967(b )(3) only; and 

4. 	 That the charter petitioner(s) and the charter petition are in compliance with applicable 
law. 

Name: Tim Tuter, Executive Director, Audeo II Development Team 

Signature: 

Date: April13,2016 

School Name: Audeo II Charter School 
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