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California Alternate Assessment Performance Level Descriptors 

General (policy) performance level descriptors, performance level descriptors (PLDs) and threshold scores all work together to convey to educators, parents, students and the public the meaning of assessment results. 
· General performance level descriptors – short policy descriptors or labels that convey the degree of student achievement in a given achievement level.
· Performance level descriptors – descriptors of what students at each achievement level know and can do by grade and content area.

· Threshold scores – scores on an assessment that separate one level of achievement from another.
These mechanisms are used for conveying the meaning of the California Alternate Assessment (CAA) results and are in the process of being brought before the State Board of Education (SBE) for adoption.
In January 2016, the SBE adopted the general PLDs for the CAAs, as the first step in the development of academic achievement standards. These general PLDs were used to develop draft PLDs. 
In the development of PLDs, Educational Testing Service (ETS) convened a meeting February 8–12, 2016, of 42 California educators, in Sacramento. The goal of the meeting was to solicit input from California educators in the development of PLDs that would reflect the level of expectation represented in the general PLDs (as adopted by the SBE in January) as well as the specific content reflected in the Common Core State Standards, Core Content Connectors including the essential understandings. The California Alternate Assessments Content-specific Performance Level Descriptor Development Report (Attachment 1) provides specific details regarding the California educators involved, the purpose of this process, the specific activities undertaken, and the results of this meeting. Upon adoption, the PLDs will be posted on the CDE CAA PLD Web page at http://www.cde.ca.gov/ta/tg/ca/caapld.asp. 
The PLDs will be used during the standard setting process scheduled for this summer. The standard setting will be completed by approximately 60 California educators over two five-day periods. The standard setting report will be presented later this fall 2016. The State Superintendent of Public Instruction will recommend threshold scores using information from the standard setting report in a September item for SBE adoption. 
California Alternate Assessment Student Score Reports

In January 2016, the SBE adopted the California Assessment of Student Performance and Progress Summative Assessment Student Score Report (CAASPP SSR). That CAASPP SSR template was revised to address the CAAs and in consideration of input from parents/guardians, educators, and stakeholders (e.g., the CAASPP Stakeholder Group, Regional Assessment Network, Capitol Regional Assessment Network, CAASPP Technical Advisory Group, educator focus groups). The CAASPP SSR template was modified for CAAs in the following ways: 
· Change in the color scheme to be more easily identified as the CAA version
· Text changes on the front and back to describe the CAAs
· Removal of error bands 

The CAA version of the CAASPP SSR (Attachment 2) has been produced to mirror the look and feel of the previously approved CAASPP SSRs while also addressing the feedback of stakeholders. 
The CDE will seek approval of the grade- and content-specific CAA PLDs and the CAA version of the CAASPP SSR at the May 2016 SBE meeting. The CAASPP SSR (Attachment 2) is in draft form. 
Attachment(s)

Attachment 1:
California Alternate Assessments Content-specific Performance Level Descriptor Development Report (54 Pages)
Attachment 2:
Draft California Alternate Assessments Version of the California Assessment of Student Performance and Progress Student Score Report (2 Pages)
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Introduction

The purpose of this report is to provide the result and document the process used to develop California content- and grade-specific Performance Level Descriptors (PLDs) for the California Alternate Assessments (CAAs). In February 2016, California educators assembled to develop the content-specific PLDs, which describe what students at each level should know and be able to do. Teachers utilized the approved California Policy Performance Level Descriptors (CA Policy PLDs), which provided the number of reporting levels and the general definition of each reporting level. Teachers also used the CAA blueprints, the Core Content Connectors (CCCs) that are linked to the Common Core State Standards (CCSS), and the National Center and State Collaborative Performance Level Descriptors (NCSC PLDs) as resources in the process. The goal in developing California content- and grade-specific PLDs was to provide distinctions between the levels, which aid in the interpretation of the cut scores. Content-specific PLDs are important because they define the knowledge or skill expectations at each performance level on a functional basis, define the standards as they apply to cut scores, and give standardized meaning to scores or score ranges.  

Educators within their content areas (e.g., English language arts [ELA] and mathematics) reviewed the final drafts of the grade-level documents assigned to their panel, as well as adjacent grade-level documents, and evaluated progression across grades. The final draft documents and comments are included in this report.

Performance Level Descriptors Development 

The CAASPP alternate assessments for English–language arts (ELA) and mathematics, called the California Alternate Assessments (CAAs), assess the performance of students with significant cognitive disabilities on sets of California’s content standards for ELA and mathematics in grades three through eight and eleven. Students’ individualized education program (IEP) teams determine, on a student-by-student basis, eligibility for the CAAs. 

The CAAs are designed as staged-adaptive tests. The content is aligned to the CCCs that are linked to the CCSS. The test blueprint describes the content, item types, and range of item difficulty. 

To develop content-specific PLDs for the CAAs, the test blueprints were utilized, along with the California Policy Performance Level Descriptors (CA Policy PLDs) and the National Center and State Collaborative Performance Level Descriptors (NCSC PLDs).  

Teacher Panels

In recruiting panelists, the goal was to include California educators with experience administering the CAAs, who have direct experience in the education of students who are eligible to take the CAAs, and who are familiar with the CCCs. Panelists were recruited from across the state to be representative of the educators familiar with this student population and were assigned to panels according to applicant responses. The final sample of 42 panelists was grouped into six panels of teachers; these are shown in Table 1. An unequal number of panelists across the six groups is due to teacher availability; some teachers were reassigned to ensure at least five teachers worked in each panel. General education grade-level teachers were included to ensure knowledge of the content standards. Each panel worked for approximately two and one half days, and ample time was allotted to allow for thorough discussion of the descriptors.

Table 1  Panel Descriptions

	Panel
	Content and Grades
	Number of Teachers
	Number of Teachers by Population Served

	
	
	
	Special Education
	General Education

	Panel 1
	ELA Grades 3–4
	8
	5
	3

	Panel 2
	ELA Grades 5–6
	6
	6
	0

	Panel 3
	ELA Grades 7–8 & 11
	5
	4
	1

	Panel 4
	Mathematics Grades 3–4
	7
	4
	3

	Panel 5
	Mathematics Grades 5–6
	6
	6
	0

	Panel 6
	Mathematics Grades 7–8 & 11
	10
	9
	1


Logistics

The CAA Content-Specific PLD Development Workshops were held February 8–12, 2016, at the Hilton Arden West, Sacramento, California. Participants were reimbursed for their travel and lodging pursuant to the CDE guidelines. A walk-through of the process with the CDE was held at the ETS Sacramento office one week prior to the workshops.

Resources

Four primary documents were used in the content-specific PLD development. Additionally, CCSS and CCCs, including Essential Understandings (EUs), were available as reference materials at the workshop.  

Primary documents will include the:

California-approved Policy PLDs; 

CAA blueprints, modified for use at the workshop to exclude material irrelevant to the process, such as percentages of items in each content category or domain;

Sample items from each grade and content area; facilitators showed the panel members samples of item types and, in particular, any new item types, to give the panelists a concrete representation of what the test will include in different grade levels and content areas (e.g., grades three and four ELA, and grades three and four mathematics, etc.); and 

NCSC PLDs in grades three through eight and grade eleven for ELA and mathematics.

Process to Develop the Content-Specific PLDs

The goal of the workshop was to solicit CA educator input and produce a document that will reflect both the level of expectation represented in the CA Policy PLDs and the grade- and subject-specific content reflected in the CCSS, CCCs, and EUs. The steps in the process included a pre-workshop assignment, training at the workshop, discussing the PLDs and reaching consensus on a final draft for each grade and content area. Educators within their content areas (ELA and mathematics) reviewed the final draft grade-level documents assigned to their panel, as well as adjacent grade-level documents, and evaluated progression across grades.  

Development of the content-specific PLDs was constrained to reflect the evidence available in the CAA. The resultant PLDs reflect expectations, and the assessment provides evidence of the extent to which those expectations are met. In the final review, the teachers agreed that the content-specific PLDs for the CAAs align with the CA Policy PLDs and reflect the CCSS, CCCs, and EUs measured by the CAAs. Comments from each panel on the progression across grades are included in this report.

Before the workshop: 

1. Panelists received an explanation of the purpose of the workshop and a pre-workshop assignment; panelists were asked to familiarize themselves with the goals, process, and materials. The materials included grade-specific CCCs and EUs, and a brief explanation of the development and utility of the EUs. Panelists were asked to bring notes from the assignment to the workshop.

During the workshop:

1. A general orientation session was held at the start of each set of panel meetings. The CDE presented background on the CAA and the purpose of the meeting. ETS facilitators provided background on the test design, test administration, and training in the PLD development process.

2. Panelists were provided with draft content-specific PLDs and asked to review and edit, based on the reference documents and their expertise as CA educators who are familiar with the students taking this assessment. The panelists were instructed to compare the content reflected in the sections of the draft CAA PLDs and refine texts to align with three main documents: the CA Policy PLDs, CAA blueprints, and CCCs and EUs. To provide further guidance to panelists in this work, ETS provided the NCSC PLD statements, which were assumed to be well articulated across grades and across levels within grades. However, there are four levels in the NCSC PLDs and only three levels in the CAA content-specific PLDs. Panelists utilized the NCSC PLD statements where they found them to be appropriate. The primary focus by the educators was on the alignment to the three main documents. 
3. Draft PLD statements were organized by content-category for ELA and content-domain for mathematics. Panelists were provided a set of questions to consider as they reviewed each content section. They were asked first to independently flag any statements which they believed should be modified:

Are the statements clear and understandable? If not, indicate text that needs clarification.

Is the content aligned with the Essential Understandings (EU) or Core Content Connectors (CCCs)? If not, provide text for improved alignment.

Is content referenced in the previous question on the test? Please highlight text that is not being tested.

Is performance expectation set at the right level? Indicate the level: too high; too low; or okay as is.

4. After independent judgments were completed, the facilitator asked panelists for comments on each statement, and a full panel discussion resulted in a draft consensus document reflecting the modifications needed. 
5. Panelists finished the process by conducting two holistic reviews of the draft documents by grade. The first holistic review was for each grade. In the second holistic review, panelists were asked to make comparisons across adjacent grade PLDs. Comments on this adjacent grade comparison were documented by the facilitator.

a. Within Grade Holistic Review: Panelists considered all statements within a performance level to evaluate the alignment of expectations across content-category or content-domain. This step asked panelists to “look down” the document within level to consider holistically what is expected of students in each level. For example, thinking about all students at “Level 2,” are the statements across Reading Informational, Literary, Vocabulary, and Writing internally consistent with your overall expectation of the students at “Level 2”? 

b. Adjacent Grade Holistic Review: The last review was to consider holistically the expectations across adjacent grades. For example, the panelists who worked on grades five and six were given the draft PLDs for grades four and seven and asked to consider the reasonableness of the progression of expectations across grades. No modifications were made at this time. Any concerns raised in this holistic review are included in the facilitators’ notes below.

Results 

The primary result of the workshop is the content-specific PLDs, developed by California educators familiar with this student population and the CCCs and EUs. The ELA and mathematics draft content-specific PLDs for the CAAs are included in Appendixes A and B, respectively. Two additional results are the facilitator notes for each panel and the process evaluations. 

Facilitator notes document the discussions in each panel room. These discussions provide a more complete picture of the decisions reached by the panel when modifying the draft PLDs. Notes are limited to concerns about language in the draft PLDs and comparisons within and across standards and grades. Overall, panelists in all six panels indicated they were satisfied with the resulting PLD documents. The panelists were grateful for the opportunity to participate in the process and play such a significant role in the development of the PLDs, and they were eager to take their knowledge and experience back to their schools and school districts. 

Panelists’ comments during workshop (by panel)

Panel 1: Grades three and four ELA

Panelists in grades three and four felt overall that the PLD draft content aligned well to the CCCs and EUs, and within each standard there was a good progression from Level 1 through Level 3. 

The biggest concern that the group raised was regarding the text complexity referenced in the draft PLDs. The panel reviewed information provided on the NCSC Web site regarding text complexity, which included 1) definition of text complexity, 2) levels of text complexity, and 3) qualitative and quantitative ways that text complexity is measured. Panelists felt that this discussion clarified text complexity. They also raised a concern that parents would not understand this concept as part of a score report. Finally, panelists questioned how text complexity would be determined in those standards/levels where it was not explicitly mentioned in the PLDs, and whether there should be an assumption that text complexity increases with progression across levels.  

Several times each day panelists commented that the PLD draft content seemed appropriate for this population of students, but that often the wording in the standards was not always appropriate. The panel understood that it was their task to modify the PLD drafts and that the standards were not under review.  

Panelists noted that CCC 3.RI.h4 was not present in the PLD draft content. They did not add this to the draft content, stating that the Essential Understanding for 3.RI.h4 was very similar to standard 3.RI.h1. However, ETS recommends adding this standard to the PLD content. The CCC, EU, and proposed wording for 3.RI.h4 have been added to the grades three and four ELA PLD document.

When comparing the draft PLDs for grades three and four with grades five and six, the grades three and four panel was concerned with the descriptor in grade six. Specifically, the descriptor used in all three levels for standards 6.RL.b2 and 6.RI.g4 is “identify.” They felt that because there is a progression in the task load from Level 1 to Level 3 in grade three and grade four, there should be a similar progression in what is being asked of the student/test-taker in these grade six standards.  

After completing all reviews, the panelists felt that there was appropriate progression for each individual grade, as well as overall across the grade band. The panel expressed appreciation for the fact that this assessment will allow this population of students to access the same standards and content as their general education peers. 

Panel 2: Grades five and six ELA

Panelists participated in meaningful discussions regarding the differences between text complexities, use of the same or different action verbs between levels, student accessibility at each level, difficulty between standards, and the relationship between the descriptors, standards, and the blueprints. Panelists reviewed information provided on the NCSC Web site regarding text complexity (e.g., NCSC Three Levels of Reading Text Complexity). 

Some concern was expressed over standard 4.RWL.i2. Some panelists noticed that “shades of meaning” was only mentioned in the grade four Reading Vocabulary standard and the Level 3 PLD statement. They questioned why “shades of meaning” was mentioned at this particular grade level and not at any other grade level. Other panelists suggested that grade four could possibly be a crucial point in learning “shades of meaning,” and it is inferred that “shades of meaning” is part of the learning process in the higher grades. The panelists also observed across the grades three through six PLD drafts that the Moderate Text Complexity is referenced in grade three as Medium Text Complexity. They suggested that the grade three Medium Text Complexity be consistent with other grades.

Panel 3: Grades seven, eight, and eleven ELA

The first lengthy discussion in grade seven was about terminology, specifically “Select” and “Identify,” which are words used in the PLDs to describe many tasks in Level 1 and Level 2. The four special educators in the group felt that there was a significant difference between “selecting” and “identifying,” the former used by the special educators to signify a choice between two options, and the latter to signify a choice between three or more options. The committee members, therefore, elected to use “Select” for most Level 1 tasks and “Identify” for most Level 2 and Level 3 tasks.  

Panel 4: Grades three and four mathematics

There was a consensus among the panelists that there was an issue with the progression of Geometry between grades three through five.  

Grade three—students partitioning shapes, equal parts, and working with congruent rectangles. 

Grade four—students are classifying two-dimensional figures based on attributes or identifying attributes of two-dimensional figures.

Grade five—students are working with ordered pairs and identifying x- and y-axis. 

Each day, the discussion always came back to not having standards for those students who were below Level 1. Panelists were reminded to think about the entire spectrum of students within each level as well as the stopping points for those students who were not able to take the test. 

Panel 5: Grades five and six mathematics

Panelists felt there was a good progression from Level 1 up through Level 3 in grades five and six and a steady progression from grade four up to grade five. The panelists unanimously agreed that the jump from grade six to grade seven was significant in the area of geometry. They voiced an understanding that the standards required such a large leap in skills but felt it was significant enough to note.

The biggest concern raised was regarding the numeric qualifiers given and not given to certain standards. The panelists felt the given numeric boundaries were often too narrow, and, when none were given, they were often needed because unlimited boundaries were too broad at the lower two levels. The numeric limits put forth in the NCSC PLDs were found to be so limiting as to create expectations reminiscent of California Alternate Performance Assessment (CAPA) expectations. The panel expanded the limits where they felt it was needed and placed some boundaries where NCSC PLDs seemed far too broad for the students’ abilities.  

Another major concern was the apparent lack of indicators for the least able students. Although Level 1 was deemed appropriate to the descriptor given by the CDE, the panelists felt even that descriptor fell shy of accurately describing the students with the most significant and multiple disabilities. It is those students that the panelists repeatedly remarked were not being considered. These panelists stated a general desire for a set of PLDs for functional life skills as well.

The panelists were satisfied with the progression between and within grade levels but noted the need for standardized curriculum materials to reflect the desired performance indicators.  They stated repeatedly that the curriculum materials vary from county-to-county and district-to-district where they exist at all. 

Panel 6: Grades seven, eight, and eleven mathematics

The most common discussion topic was regarding the numerical limitations meant to be the demarcation between Level 2 and Level 3 students. However, it was during these discussions the panel showed not only their knowledge of the standards but their desire to establish realistic and reasonable expectations for their current and future students. The numerical limitations listed in the final draft document are the result of these very robust and enlightening discussions held by the panelists. Specifically, the standards referenced are:

Grade 7.NO.2f6—The use of 12, rather than 10, as the highest allowed value allows for a greater range of ratios in this standard.

· Grade 7.NO.2i1 and 7.NO.2i2—These standards are essentially the same, with one referencing multiplication and one referencing division. In each case, the committee felt that limiting the Level 2 questions to items containing values less than or equal to 10 would be sufficient to distinguish level 2 and level 3 students.

Grade 8.DPS.1h1 and 8.DPS.1k2—Putting a cap of 5 data points for Level 2 items is intended to prevent overwhelming the student and allowing them to focus on the item. There is no cap on Level 3 items. 

HS.NO.1a1—The committee felt that limiting the exponent to 2 and 3 for Levels 2 and 3, respectfully, would be sufficient to distinguish Level 2 and Level 3 students.

Overall, the panelists felt that there was a steady progression in the proposed PLDs not only across grade levels but within individual standards. The panelists discussed the fact that the CCCs and EUs progressed and incorporated prior knowledge into PLDs for subsequent grade levels. 

Final Evaluations

At the end of the panel meeting, panelists were asked to respond confidentially to questions about the process implemented in the workshop. The response options ranged from Strongly agree to Strongly disagree. No panelists in any panel selected Disagree or Strongly disagree (see Table 2 and Table 3).

Table 2  Panel Process Evaluations—ELA

	
	
	Strongly agree
	
	Agree

	
	
	N
	%
	
	n
	%

	Grades 3–4
	
	
	
	
	
	

	I understood the purpose of this meeting.
	
	8
	100
	
	0
	0

	The meeting was well organized.
	
	8
	100
	
	0
	0

	The materials were useful for the purpose of the meeting.
	
	8
	100
	
	0
	0

	Sufficient time was devoted to the tasks.
	
	5
	63
	
	3
	38

	My committee accomplished the purpose of this meeting.
	
	8
	100
	
	0
	0

	ELA Grades 5–6
	
	
	
	
	
	

	I understood the purpose of this meeting.
	
	6
	100
	
	0
	0

	The meeting was well organized.
	
	6
	100
	
	0
	0

	The materials were useful for the purpose of the meeting.
	
	6
	100
	
	0
	0

	Sufficient time was devoted to the tasks.
	
	6
	100
	
	0
	0

	My committee accomplished the purpose of this meeting.
	
	6
	100
	
	0
	0

	ELA Grades 7, 8, 11
	
	
	
	
	
	

	I understood the purpose of this meeting.
	
	5
	100
	
	0
	0

	The meeting was well organized.
	
	5
	100
	
	0
	0

	The materials were useful for the purpose of the meeting.
	
	5
	100
	
	0
	0

	Sufficient time was devoted to the tasks.
	
	5
	100
	
	0
	0

	My committee accomplished the purpose of this meeting.
	
	5
	100
	
	0
	0


Table 3  Panel Process Evaluations—Mathematics

	
	
	Strongly agree
	
	Agree

	
	
	n
	%
	
	n
	%

	Mathematics Grades 3–4
	
	
	
	
	
	

	I understood the purpose of this meeting.
	
	5
	83
	
	1
	17

	The meeting was well organized.
	
	4
	67
	
	2
	33

	The materials were useful for the purpose of the meeting. 

	
	5
	100
	
	0
	0

	Sufficient time was devoted to the tasks.
	
	4
	67
	
	2
	33

	My committee accomplished the purpose of this meeting.
	
	6
	100
	
	0
	0

	Mathematics Grades 5–6
	
	
	
	
	
	

	I understood the purpose of this meeting.
	
	6
	100
	
	0
	0

	The meeting was well organized.
	
	6
	100
	
	0
	0

	The materials were useful for the purpose of the meeting.
	
	6
	100
	
	0
	0

	Sufficient time was devoted to the tasks.
	
	6
	100
	
	0
	0

	My committee accomplished the purpose of this meeting.
	
	6
	100
	
	0
	0

	Mathematics Grades 7, 8, 11
	
	
	
	
	
	

	I understood the purpose of this meeting.
	
	10
	100
	
	0
	0

	The meeting was well organized.
	
	10
	100
	
	0
	0

	The materials were useful for the purpose of the meeting.
	
	10
	100
	
	0
	0

	Sufficient time was devoted to the tasks.
	
	10
	100
	
	0
	0

	My committee accomplished the purpose of this meeting.
	
	10
	100
	
	0
	0


In addition, panelists were asked to respond to the following statement: The facilities and accommodations were appropriate for this meeting. Responses indicated some dissatisfaction, which was due to the fact that the hotel was undergoing renovations, causing some discomfort and inconvenience during the meeting (see Table 4).

Table 4  Evaluation of Facilities

	
	
	Strongly agree
	
	Agree
	
	Disagree
	
	Strongly disagree

	
	
	n
	%
	
	n
	%
	
	n
	%
	
	n
	%

	ELA
	
	8
	42
	
	5
	26
	
	6
	32
	
	0
	0

	Mathematics
	
	2
	9
	
	9
	41
	
	10
	45
	
	1
	5


Educator comments on final evaluation 

The final evaluation included an opportunity for participants to add responses to an open-ended question. Themes which emerged included appreciation for providing meaning to scores and connections between standards and assessment. The following examples help to communicate the overall meaning shared by the panelists.

This process allowed for “the voice of special educators” to provide meaningful insight in the education of all students, including all those students with significant disabilities. 
I have a much richer understanding of the standards and the tests, and I’m looking forward to implementing that knowledge in my classroom. 
An interesting process that opened my eyes to how the PLDs relate to CCSS, CCC, and ELAs. 
We created something that is teacher-user-friendly. It is easy to follow and access the levels there is measurable progression.

It was great to have an educated math teacher as a part of the group. The knowledge she had further helped me understand how 7, 8, 11 standards are horizontally aligned.    
Summary 

The purpose this report is to document the process used to develop California content- and grade-specific Performance Level Descriptors (PLDs) for the California Alternate Assessments (CAAs) for grades 3–8 English–language arts (ELA) and mathematics, and to deliver the resulting draft PLDs. The process was implemented as planned, and the results provide the California Department of Education with draft PLDs that have been recommended by 42 California educators. Educator panels included teachers with experience administering the CAAs, who are familiar with the CCCs of the CCSS and general education grade-level teachers who are familiar with the CCSS.  The responses to the final evaluation survey indicated that panelists understood the task and were comfortable with the results.  The evaluation results and comments from teachers support the validity of the process.

Appendix A—ELA Content and Grade-Specific Performance Level Descriptors

	GRADE 3—ENGLISH LANGUAGE ARTS

	Category
	CCCs
	Essential Understandings
	Level 1
	Level 2
	Level 3

	Reading: Literary
	3.RL.h1 Answer questions related to the relationship between characters, setting, events, or conflicts (e.g., characters and events, characters and conflicts, setting and conflicts).
	Identify a character, setting, event, or conflict.
	Identify a character, setting, event, or conflict in a literary text.
	Moderate Text Complexity
	Moderate Text Complexity

	
	
	
	
	Describe the relationship between either characters, settings, events, or conflicts in a literary text.*
	Describe the relationship between characters, settings, events, and conflicts in a literary text (e.g., characters and events, characters and conflicts, setting and conflicts). *

	
	3.RL.i2 Answer questions (literal and inferential) and refer to text to support your answer.
	Recall information in a text (e.g., repeated story lines).
	Identify a detail from a literary text. 
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Use details from a literary text to answer literal questions. 
	Use details from a literary text to answer literal and inferential questions. 

	
	3.RL.k2 Determine the central message, lesson, moral, and key details of a text read aloud or of information presented in diverse media and formats, including visually, quantitatively, and orally.
	Identify the topic of a text or of information presented in diverse media.
	Identify the topic of a literary text or diverse media. 
	Low Text Complexity
	Moderate Text Complexity 

	
	
	
	
	Determine the central idea or message and supporting details in a literary text or diverse media.
	Determine the central idea or message and supporting details in a literary text or diverse media.

	Reading: Informational 
	3.RI.h1 Identify the purpose of a variety of text features.
	Identify the text feature (e.g., charts, illustrations, maps, titles).
	Identify text features in an informational text. 
	Low Text Complexity
	Moderate Text Complexity                               

	
	
	
	
	Explain the purpose of text features in an informational text. 
	Use information from text features in an informational text to answer questions. 

	Reading: Informational 
	3.RI.i2 Determine the main idea of text read, text read aloud, or information presented in diverse media and formats, including visually, quantitatively, and orally.
	Identify the topic of a text or of information presented in diverse media.
	Identify the topic of a text presented by an illustration in an informational text or diverse media. 
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Determine the main idea of an informational text or visually presented information. 
	Determine the main idea of an informational text or visually presented information. 

	
	3.RI.h4 Use illustrations (e.g., maps, photographs, diagrams, timelines) in informational texts to answer questions.
	Identify an illustration in text.
	Identify an illustration in text. 
	Use illustrations (e.g., maps, photographs) in informational text to answer questions.
	Use illustrations (e.g., maps, photographs, diagrams, timelines) in informational text to answer questions.

	
	3.RI.k5 Determine the main idea of a text; recount the key details and explain how they support the main idea.
	Identify the topic of a text.
	Identify the topic of an informational text. 
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Determine the main idea and supporting details in an informational text. 
	Identify how key details in an informational text support the main idea.  

	Reading: Vocabulary
	3.RWL.i2 Use sentence context as a clue to the meaning of a new word, phrase, or multiple meaning word.
	Recall the meaning of frequently used nouns.
	Identify the meanings of frequently used words.
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Use context to identify the meaning of a word.
	Use context to identify the appropriate meaning of words or phrases.

	Reading: Foundation
	3.RWL.h2 Identify grade-level words with accuracy.
	Identify frequently used nouns.
	Identify frequently used words.
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Identify less frequently used words. 
	Identify grade-level words. 

	Writing
	3.WI.l4 Sort evidence (e.g., graphic organizer) collected from print and/or digital sources into provided categories.
	Identify information from print and digital sources on given topics (e.g., pictures of animals).
	Identify information on given topics (from orally and visually presented information).
	Identify the category related to a set of facts.  
	Sort information into categories.

	
	
	
	
	
	

	Writing
	3.WI.p1 Include text features (e.g., numbers, labels, diagrams, charts, graphics) to enhance clarity and meaning.
	Identify different types of text features found in informational text.
	Identify text features. 
	Identify a text feature to present information on a given topic. 
	Select text features to enhance meaning. 

	
	3.WL.o1 With guidance and support from adults, produce a clear, coherent, and permanent product that is appropriate to the specific task, purpose (e.g., to entertain), or audience.
	Given a specific purpose, produce a permanent product (e.g., select text appropriate to the purpose, identify descriptive sentences, and select a concluding statement).
	Identify descriptive sentences. 
              -OR-                                              Select a concluding statement.
	Select text, identify descriptive sentences, or select a concluding statement appropriate to the given purpose.
	Produce a clear, coherent, and permanent product that is appropriate to the specific task, purpose, or audience.


	GRADE 4—ENGLISH LANGUAGE ARTS

	Category
	CCCs
	Essential Understandings
	Level 1
	Level 2
	Level 3

	Reading: Literary
	4.RL.i1 Refer to details and examples in a text when explaining what the text says explicitly.
	Recall a detail in a text.
	Recall a detail in a text.
	Low Text Complexity    
	Moderate Text Complexity

	
	
	
	
	Use details from the text to explain text references. 
	Use examples and provide details from a text to explain text references. 

	
	4.RL.k2 Determine the theme of a story, drama, or poem; refer to text to support answer.
	Determine the topic of a story or poem.
	Determine the topic of a story or poem.
	Low Text Complexity    
	Moderate Text Complexity

	
	
	
	
	Determine the theme of a story, drama, or poem.
	Determine the theme of a story, drama, or poem and refer to text details to support the answer. 

	
	4.RL.l1 Describe character traits (e.g., actions, deeds, dialogue, description, motivation, interactions); use details from text to support description.
	Identify a character in a text.
	Identify a character in a text.
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Identify physical characteristics using details from a text. 
	Describe character traits based on details from a text.

	Reading: Informational
	4.RI.h4 Use information presented visually, orally, or quantitatively (e.g., in charts, graphs, diagrams, timelines, animations, or interactive elements on Web pages) to answer questions.
	Identify basic text features (e.g., charts, graphs, diagrams, timelines, maps).
	Identify basic text features (e.g., charts, graphs, diagrams, timelines, maps).
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Locate information found in text features (e.g., charts, graphs, diagrams, timelines, maps).
	Use information found in text features (e.g., charts, graphs, diagrams, timelines, maps) to answer questions. 

	
	4.RI.i3 Determine the main idea of an informational text.
	Identify the topic of a text.
	Identify the topic of an informational text.
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Determine the main idea in an informational text.
	Determine the main idea in an informational text.

	Reading: Informational
	4.RI.l1 Interpret information presented visually, orally, or quantitatively (e.g., in charts, graphs, diagrams, timelines, animations, or interactive elements on Web pages) and explain how the information contributes to an understanding of the text in which it appears.
	Locate information within a simplified chart, map, or graph.
	Locate information in charts, graphs, diagrams, timelines, animations, or videos.
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Use information from charts, graphs, diagrams, timelines, animations, or videos to answer questions.
	Interpret information from charts, graphs, diagrams, timelines, animations, or videos to explain how the information contributes to an understanding of the text. 

	Reading: Vocabulary
	4.RWL.i2 Use context as a clue to determine the meaning of unknown words, multiple meaning words, or words showing shades of meaning.
	Understand that words can have more than one meaning.
	Identify words that have more than one meaning. 
	Low Text Complexity    
	Moderate Text Complexity

	
	
	
	
	Use context as a clue to determine the meaning of unknown words and multiple meaning words.
	Use context as a clue to determine the meaning of unknown words, multiple meaning words, or words describing shades of meaning. 

	
	4.RWL.j1 Use general academic and domain-specific words and phrases accurately.
	Identify general academic words (e.g., EDL 2 or 3- map, character, equal, book, name, paper, etc.).
	Identify general academic words. 
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Use general academic words.
	Use general academic and domain-specific words and phrases.  

	Reading: Foundation
	4.RWL.h2 Identify grade-level words with accuracy and on successive attempts.
	Identify frequently used words (e.g., EDL 2 or 3).
	Identify frequently used words.
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Identify frequently used words.
	Identify grade-level words.

	Writing
	4.WI.p1 Include formatting (e.g., headings, bulleted information), illustrations, and multimedia when useful to promote understanding.
	Identify the purpose of using different formats, illustrations, or multimedia (e.g., bullets are used for listing items).
	Identify the purpose of text features (e.g., bullets used for listing items, etc.).
	Choose an appropriate text feature for given information (e.g. bullets, chart, timeline).
	Include appropriate text features to organize information (e.g., choose either a bullet, a chart, or a timeline to organize dates from a person's life).

	
	4.WI.q1 Provide a concluding statement or section to support the information presented.
	Identify a concluding sentence that signals a close of a paragraph (e.g., In conclusion…, As a result..., Finally…).
	Identify words and/or phrases that signal conclusions in writing.
	Choose a sentence that provides the best conclusion.
	Provide a concluding statement or section to support the information presented. 

	
	4.WL.o1 Produce a clear coherent permanent product that is appropriate to the specific task, purpose (e.g., to entertain), or audience.
	Given a specific purpose, produce a permanent product (e.g., select text appropriate to the purpose, identify descriptive sentences, and select a concluding statement).
	Identify descriptive sentences.

-OR-


Select a concluding statement.
	Select text appropriate to the purpose, identify descriptive sentences, or select a concluding statement.
	Produce a clear, coherent, and permanent product that is appropriate to the specific task, purpose, or audience.


	GRADE 5—ENGLISH LANGUAGE ARTS

	Category
	CCCs
	Essential Understandings
	Level 1
	Level 2
	Level 3

	Reading: Literary
	5.RL.b1 Refer to details and examples in a text when explaining what the text says explicitly.
	Recall details in a text.
	Recall details in a literary text.
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Identify details from a literary text to explain text references.
	Identify examples in a literary text to support details.

	
	5.RL.c2 Summarize a text from beginning to end in a few sentences.
	Identify what happens in the beginning of a story.
	Identify an event from the beginning of a literary text.
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Order given events from a literary passage (e.g., beginning, middle, end).
	Determine an appropriate summary for a literary text from beginning to end.

	
	5.RL.d1 Compare characters, settings, and events within a story; provide or identify specific details in the text to support the comparison.
	Identify characters, setting, and events in a story.
	Identify characters, setting, and events in a literary text.
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Identify details from an informational text that support the given topic or main idea.
	Compare character, settings, and events in a literary text; identify details in the text that support the comparison.

	Reading: Informational
	5.RI.c4 Determine the main idea and identify key details to support the main idea.
	Identify the topic of text.
	Identify the topic of an informational text.
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Identify details from an informational text that support the given topic or main idea.
	Determine the main idea and identify details that support the main idea in an informational text.

	
	5.RI.d5 Compare and contrast the overall structure (e.g., chronology, comparison, cause/effect, problem/solution) of events, ideas, concepts, or information in two or more texts.
	EU 1: Identify a similarity between two pieces of information from a text.          EU 2: Identify a difference between two pieces of information from a text.
	Identify similarities and differences between two pieces of information.
	Moderate Text Complexity
	High Text Complexity

	
	
	
	
	Compare and contrast how events, ideas, concepts, or information are presented in two texts.
	Compare and contrast how events, ideas, concepts, or information are presented in two or more texts.

	Reading: Informational
	5.RI.e2 Explain how an author uses reasons and evidence to support particular points in a text.
	Identify main/key ideas/points in a text.
	Identify main idea or key points.
	Moderate Text Complexity
	High Text Complexity

	
	
	
	
	Use details from the text to support an author's point.
	Identify evidence to support the author's reasoning in an informational text.

	Reading: Vocabulary
	5.RWL.a2 Use context to determine the meaning of unknown or multiple meaning words or phrases.
	Identify multiple meaning words (e.g., EDL 3 or 4).
	Identify multiple meaning words.
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Use context as a clue to determine the meaning of unknown words or multiple meaning words.
	Use context as a clue to determine the meaning of unknown or multiple meaning words or phrases.

	Writing
	5.WI.b3 Organize ideas, concepts, and information (using definition, classification, comparison/‌contrast, and cause/effect).
	Identify relationship of set of items in various categories (definition, classification, compare/contrast, cause/‌effect).
	Identify the relationship between given items in various categories.
	Choose the correct organizer for given ideas, concepts, or information.
	Organize ideas, concepts, and information using definition, classification, comparison/contrast, or cause/effect.

	
	5.WL.h1 Produce a clear coherent permanent product that is appropriate to the specific task, purpose (e.g., to entertain), or audience.
	Given a specific purpose, produce a permanent product (e.g., select text appropriate to the purpose, identify descriptive sentences, and select a concluding statement).
	Identify descriptive sentences and select a concluding statement.
	Select text appropriate to the purpose, identify descriptive sentences, and select a concluding statement.
	Produce a clear, coherent, and permanent product that is appropriate to the specific task, purpose, or audience.


	GRADE 6—ENGLISH LANGUAGE ARTS

	Category
	CCCs
	Essential

 Understandings
	Level 1
	Level 2
	Level 3

	Reading: Literary
	6.RL.b2 Refer to details and examples in a text when explaining what the text says explicitly.
	Recall details in a text.
	Identify details in a text.
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Identify details from a text to explain text references.
	Identify and use details and examples in a text to explain text references.

	
	6.RL.b3 Use specific details from the text (words, interactions, thoughts, motivations) to support inferences or conclusions about characters, including how they change during the course of the story.
	Identify characters in a story.
	Identify characters in a story.
	Moderate Text Complexity
	High Text Complexity

	
	
	
	
	Use text-based details to describe characters or support inferences.
	Use text-based details from a story to support inferences or conclusions about characters, including how they change during the course of the story.

	
	6.RL.c3 Summarize a text from beginning to end in a few sentences without including personal opinions.
	Identify what happens in the beginning and ending of a story.
	Identify an event from the beginning and ending of a story.
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Summarize the beginning and ending of a story.
	Summarize a text from beginning to end without including personal opinions.

	Reading: Informational
	6.RI.b4 Summarize information gained from a variety of sources, including media or texts.
	Identify a description of an event or individual in a text.
	Identify a topic from a single source.
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Identify the topic of information from two sources presented in different formats (e.g., media, texts).
	Summarize information gained from a variety of sources, including media or texts.

	
	6.RI.c2 Provide a summary of the text distinct from personal opinions or judgments.
	Identify the main idea of a text.
	Identify the main idea of an informational text.


	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Summarize an informational text.
	Summarize informational text without including personal opinions or judgments.

	Reading: Informational
	6.RI.g4 Determine how key individuals, events, or ideas are elaborated or expanded on in a text.
	Identify a description of an event or individual in a text.
	Identify a description of an event or individual in an informational text.
	Moderate Text Complexity
	High Text Complexity

	
	
	
	
	Identify details that support descriptions of events or individuals in an informational text.
	Identify and use details from the text to elaborate or expand on a key individual, event, or idea in an informational text.

	
	6.RI.g6 Evaluate the claim or argument; determine if it is supported by evidence.
	Identify a fact from the text.
	Identify the main idea of an informational text.
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Identify a claim or argument in an informational text.
	Determine if a claim or argument is supported by text-based evidence.

	Reading: Vocabulary
	6.RWL.a1 Use context to determine the meaning of unknown or multiple meaning words or phrases.
	Identify multiple meaning words (e.g., EDL 4 or 5).
	Identify multiple meaning words.
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Use context as a clue to determine the meaning of unknown words or multiple meaning words.
	Use general academic and domain-specific words and phrases accurately.

	
	6.RWL.c1 Use general academic and domain-specific words and phrases accurately.
	Identify general academic words (e.g., EDL 4 or 5).
	Identify general academic words.
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Use general academic and domain-specific words accurately.
	Use general academic and domain-specific words and phrases accurately.

	Writing
	6.WL.c3 Use a variety of transition words, phrases, and clauses to convey sequence and signal shifts from one time frame or setting to another.
	Match transition words, phrases, and clauses within a text.
	Identify transition words within a text.
	Identify transition words, phrases, and clauses within a text.
	Use appropriate transition words, phrases, and clauses to signal shifts from one time frame or setting to another.

	
	6.WI.h2 Produce a clear coherent permanent product that is appropriate to the specific task (e.g., topic), purpose (e.g., to inform), and audience (e.g., reader).
	Given a specific purpose, produce a permanent product (e.g., select text appropriate to the purpose, identify descriptive sentences, and select a concluding statement).
	Identify descriptive sentences and select a concluding statement.
	Select text appropriate to the purpose, identify descriptive sentences, and select a concluding statement.
	Produce a clear, coherent, and permanent product that is appropriate to the specific task, purpose, or audience.


	GRADE 7—ENGLISH LANGUAGE ARTS

	Category
	CCCs
	Essential Understandings
	Level 1
	Level 2
	Level 3

	Reading: Literary
	7.RL.i2 Use two or more pieces of textual evidence to support inferences, conclusions, or summaries of text.
	Make an inference from a literary text.
	Select an inference from a literary text.
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	 Identify a detail to support an inference, summary, or conclusion of a literary text. 
	Use evidence to support inferences, conclusions, or summaries of literary text. 

	
	7.RL.j1 Analyze the development of the theme or central idea over the course of the text.
	Identify the theme or central idea of the text.
	Select the theme or central idea of a literary text.
	Moderate Text Complexity
	High Text Complexity

	
	
	
	
	Identify evidence within a literary text that supports the theme or central idea.
	Analyze the development of a theme or central idea in a literary text.

	Reading: Informational
	7.RI.j1 Use two or more pieces of evidence to support inferences, conclusions, or summaries of text.
	Identify a conclusion from an informational text.
	Select a conclusion in an informational text.
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Identify a detail to support inferences, conclusions, or summaries in an informational text.
	Use evidence to support inferences, conclusions, or summaries of informational text. 

	
	7.RI.j5 Analyze the interactions between individuals, events, and ideas in a text (e.g., how ideas influence individuals or events, or how individuals influence ideas or events).
	Identify the relationship between people, events, or ideas in a text.
	Select the relationship between people, events, or ideas in an informational text.
	Moderate Text Complexity
	High Text Complexity

	
	
	
	
	Identify the interactions between individuals, events, or ideas in an informational text. 
	Use details to explain the interactions between individuals, events, or ideas in an informational text.

	
	7.RI.k4 Evaluate the claim or argument to determine if it is supported by evidence.
	Identify a claim from the text.
	Select a claim from an informational text.
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Identify a claim or argument in an informational text. 
	Analyze if a claim or argument in an informational text is supported by evidence. 

	
	7.RI.l1 Compare/contrast how two or more authors write about the same topic.
	EU 1: Identify two texts on the same topic.

EU 2: Compare/‌contrast two statements related to a single detail within a topic.
	Select two informational texts with the same topic.
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Identify a similarity and a difference between two informational texts with the same topic.
	Compare and contrast how two authors write about the same topic in informational text. 

	Reading: Vocabulary 
	7.RWL.g1 Use context as a clue to determine the meaning of a grade-appropriate word or phrase.
	Use context as a clue to determine the meaning of a word (e.g., EDL grade 5 or 6).
	Use context as a clue to select the meaning of a word. 
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Use context as a clue to identify the meaning of words or multiple meaning words.
	Use context as a clue to determine the meaning of unknown or multiple meaning words or phrases. 

	Writing
	7.WL.l1 Use precise words and phrases, relevant descriptive details, and sensory language to capture the action and convey experiences and events.
	Identify a visual image to match provided text.
	Select a visual image that matches provided text.
	Identify precise words or phrases to describe the action,   convey experiences or events.
	Select/generate precise words or phrases to describe the action, convey experiences or events.

	
	7.WI.jo1 Produce a clear coherent permanent product (e.g., select/generate responses to form paragraph/essay) that is appropriate to the specific task (e.g., topic), purpose (e.g., to inform), or audience (e.g., reader).
	Given a specific purpose, produce a permanent product (e.g., select text appropriate to the purpose, identify descriptive sentences, and select a concluding statement).
	Select descriptive sentences or select a concluding statement.
	Identify text appropriate to the purpose, identify descriptive sentences, or select a concluding statement.
	Select/generate an appropriate, permanent product that is specific to the task, purpose, or audience.


	GRADE 8—ENGLISH LANGUAGE ARTS

	Category
	CCCs
	Essential Understandings
	Level 1
	Level 2
	Level 3

	Reading: Literary
	8.RL.i2 Use two or more pieces of evidence to support inferences, conclusions, or summaries of text. 
	Make an inference from a literary text.
	Select an inference from a literary text.
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Identify a detail to support an inference, summary, or conclusion of a literary text. 
	Use evidence to support inferences, conclusions, or summaries of literary text. 

	
	8.RL.j2 Analyze the development of the theme or central idea over the course of the text, including its relationship to the characters, setting, and plot. 
	Identify the theme or central idea of the text.
	Select a theme or central idea from a literary text.
	Moderate Text Complexity
	High Text Complexity

	
	
	
	
	Identify the relationship between the theme or central idea to characters, setting, or plot.
	Analyze the development of the theme or central idea, including its relationship to the characters, setting, or plot. 

	Reading: Informational
	8.RI.j1 Use two or more pieces of evidence to support inferences, conclusions, or summaries of text. 
	Make an inference from an informational text.
	Select an inference from an informational text
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Identify an inference, conclusion, or summary of an informational text. 
	Use evidence to support inferences, conclusions, or summaries of informational text. 

	
	8.RI.k2 Determine how the information in each section contributes to the whole or to the development of ideas.
	Identify supporting key details/key information within a paragraph.
	Select key details or information within an informational passage to support the development of ideas.
	Moderate Text Complexity
	High Text Complexity

	
	
	
	
	Identify how the information in each section contributes to the whole or to the development of ideas.
	Identify how the information in each section contributes to the whole or to the development of ideas.

	
	8.RI.k4 Identify an argument or claim that the author makes. 
	Identify a fact from the text.
	Select a fact from the text. 
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Identify an argument or claim presented in an informational text.
	Identify an argument or claim that the author makes in an informational text. 

	
	8.RI.l1 Analyze a case in which two or more texts provide conflicting information on the same topic and identify where the texts disagree on matters of fact or interpretation. 
	Identify a similar topic in two texts.
	Select a similar topic in two informational texts.
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Identify conflicting information on the same topic from two informational texts.
	Identify where two informational texts disagree on matters of fact or interpretation.

	Reading: Vocabulary 
	8.RWL.g1 Use context as a clue to the meaning of a grade-appropriate word or phrase. 
	Use context as a clue to determine the meaning of a word (e.g., EDL grade 6 or 7).
	Use context as a clue to select the meaning of a word. 
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Use context as a clue to identify the meaning of words or multiple meaning words.
	Use context as a clue to determine the meaning of unknown or multiple meaning words or phrases. 

	Writing
	8.WI.o1 Produce a clear coherent permanent product (e.g. select/generate responses to form paragraph/essay) that is appropriate to the specific task (e.g., topic), purpose (e.g., to inform), or audience (e.g., reader).
	Given a specific purpose, produce a permanent product (e.g., select text appropriate to the purpose, identify descriptive sentences, and select a concluding statement).
	Select descriptive sentences or a concluding statement.
	Identify text appropriate to the purpose, identify descriptive sentences, or select a concluding statement.
	Select/generate an appropriate, permanent product that is specific to the task, purpose, or audience.

	
	8.WP.k2 Create an organizational structure in which ideas are logically grouped to support the writer's claim.
	Given a writer’s claims, identify the writer’s perspective on the topic (e.g., pro or con).
	Select a writer's point of view or claim in a text.
	Identify an appropriate organizational structure to best present a writer's specific point of view or claim.
	Select/generate an organizational structure in which ideas are logically grouped to support the writer's claim.


	GRADE 11—ENGLISH LANGUAGE ARTS

	Category
	CCCs
	Essential Understandings
	Level 1
	Level 2
	Level 3

	Reading: Literary
	11-12.RL.b1 Use two or more pieces of evidence to support inferences, conclusions, or summaries of the plot, purpose, or theme within a text.
	Identify a summary of the plot of a literary text.
	Select a summary of the plot in a literary text.
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Identify evidence that supports a conclusion or summary of the plot within a literary text.
	Use two or more pieces of evidence to support inferences, conclusions, or summaries of the plot, purpose, or theme within a text.

	
	11-12.RL.d1 Analyze how an author’s choices concerning how to structure specific parts of a text (e.g., the choice of where to begin or end a story, the choice to provide a comedic or tragic resolution) contribute to its overall structure and meaning.
	Identify elements of a story’s plot (e.g., exposition, rising action, climax, falling action, resolution).
	Select an element of a story's plot (e.g., exposition, rising action, climax, falling action, resolution).
	Moderate Text Complexity
	High Text Complexity

	
	
	
	
	Use text evidence to identify parts of a plot of a literary text (e.g., exposition, rising action, climax, falling action, resolution).
	Analyze how an author’s use of details or structure contributes to the overall plot and meaning of a literary text. 

	Reading: Informational
	11-12.RI.b1 Use two or more pieces of evidence to support inferences, conclusions, or summaries of text.
	Identify a conclusion from an informational text.
	Select the conclusion of an informational text.
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Use evidence to support an inference, summary, or conclusion of an informational text.
	Use two or more pieces of evidence or details to support inferences, conclusions, or summaries of an informational text. 

	
	11-12.RI.b5 Determine how key details support the development of the central idea of a text.
	Identify the central idea or key detail of a text.
	Select the central idea or key detail of an informational text.
	Moderate Text Complexity
	High Text Complexity

	
	
	
	
	Identify key details that support the central idea of an informational text.
	Determine how key details support the development of the central idea of an informational text.

	
	11-12.RI.d1 Determine the author’s point of view or purpose in a text.
	Identify what an author tells about a topic.
	Select what an author tells about a topic.
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Identify an author's point of view in an informational text.
	Use evidence to identify a point of view or purpose in an informational text. 

	
	11-12.RI.e1 Integrate and evaluate multiple sources of information presented in different media or formats (e.g., visually, quantitatively) as well as in words in order to address a question or solve a problem.
	Locate information within a text related to a given topic.
	Locate information within a text related to a given topic.
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Identify information from different media or formats to address a question or solve a problem.  
	Integrate and evaluate multiple sources of information in different media or formats in order to address a question or solve a problem. 

	Reading: Vocabulary 
	11-12.RWL.b1 Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s position in a sentence) as a clue to the meaning of a word or phrase.
	Use context as a clue to determine the meaning of a word in text (e.g., EDL grade 8 or 9).
	Use context as a clue to select the meaning of a word. 
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Use context as a clue to identify the meaning of a word or phrase. 
	Use context as a clue to determine the meaning of a word or phrase. 

	
	11-12.RWL.c3 Develop and explain ideas for why authors made specific word choices within text.
	Identify a word or words used to describe a person, place, thing, action, or event in a text (e.g., EDL grade 8 or 9).
	Select a word or words used to describe a person, place, thing, action, or event in a text. 
	Low Text Complexity
	Moderate Text Complexity

	
	
	
	
	Identify words used to describe a person, place, thing, action, or event in a text. 
	Explain why an author made specific word choices within a text. 

	Writing
	11-12.WI.b2 Create an organizational structure for writing that groups information logically (e.g., cause/effect, compare/contrast, descriptions and examples) to support paragraph focus.
	Identify information that doesn’t belong in a paragraph based on an organizational structure (e.g., examples, descriptions, cause/‌effect, compare/contrast).
	Select information that does not belong in a paragraph based on an organizational structure (e.g., examples, descriptions, cause/effect, compare/contrast).
	Identify an organizational structure to support paragraph focus (e.g., examples, descriptions, cause/effect, compare/contrast). 
	Select/generate an organizational structure for writing that groups information logically to support paragraph focus (e.g., examples, descriptions, cause/effect, compare/contrast). 

	
	11-12.WP.f1 Produce a clear coherent permanent product that is appropriate to the specific task, purpose (to persuade), and audience.
	Given a specific purpose, produce a permanent product (e.g., select text appropriate to the purpose, identify descriptive sentences, and select a concluding statement).
	Select a descriptive sentence or a concluding statement appropriate to the specific task.
	Identify descriptive sentences, a concluding statement, or text appropriate to the purpose (to persuade).
	Select/generate a permanent product that is appropriate to the specific task, purpose (to persuade), or audience.

	
	11-12.WI.b4 Select the facts, extended definitions, concrete details, quotations, or other information and examples that are most relevant to the focus and appropriate for the audience.
	Match details, facts, or examples to a topic.
	Match details, facts, or examples to a topic.
	Select the facts, extended definitions, details, or quotations relevant to the topic. 
	Select the facts, extended definitions, concrete details, quotations, or examples that are most appropriate for the audience.


Appendix B—Mathematics Content and Grade-Specific Performance Level Descriptors 

	GRADE 3—MATHEMATICS

	Domain
	CCCs
	Essential Understandings
	Level 1
	Level 2
	Level 3

	Operations & Algebraic Thinking
	3.NO.2d3 Solve multiplication problems with neither number greater than 5.
	Create an array of sets (e.g., 3 rows of 2).
	Identify an array of objects that represents factors in a problem with neither number greater than 5.
	Solve multiplication equations with some context in which both numbers are equal to or less than 5.
	Solve multiplication equations with limited or no context in which both numbers are equal to or less than 5.

	Operations & Algebraic Thinking
	3.NO.2e1 Solve or solve and check one- or two-step word problems requiring addition, subtraction or multiplication with answers up to 100.
	Combine (+), decompose (-), and multiply (x) with concrete objects; use counting to get the answers. Match the action of combining with vocabulary (i.e., in all; altogether) or the action of decomposing with vocabulary (i.e., have left; take away) in a word problem.
	Count objects to match the action of combining, decomposing, or multiplying to solve word problems. 
	Solve addition, subtraction, or multiplication word problems with answers up to 50.
	Solve addition, subtraction, or multiplication word problems with answers up to 100.



	Operations & Algebraic Thinking
	3.PRF.2d1 Identify multiplication patterns in a real world setting.
	Concrete understanding of a pattern as a set that repeats regularly or grows according to a rule; Ability to identify a pattern that grows (able to show a pattern) (shapes, symbols, objects).
	Identify a pattern that repeats or grows according to a rule, using numbers, shapes, symbols, or objects.
	Identify multiplication patterns with concrete representations.
	Identify multiplication patterns in real world settings and limited concrete representations.

	Number & Operations in Base Ten
	3.NO.1j3 Use place value to round to the nearest 10 or 100.
	Identify ones or tens in bundled sets – Similar/different with concrete representations [i.e., is this set of manipulatives (8 ones) closer to this set (a ten) or this set (a one)?].
	Identify a set of objects that is closer to 1 or 10.
	Use place value to round numbers to the nearest 10 with minimal representations.
	Use place value to round numbers to the nearest 10 or 100.

	Number & Operations in Base Ten 
	3.NO.2c1 Solve multi-step addition and subtraction problems up to 100.
	Combine (+) or decompose (-) with concrete objects; use counting to get the answers.
	Solve addition and subtraction problems with single digits using concrete objects.


	Solve multi-step addition and subtraction problems with solutions up to 50.
	Solve multistep addition and subtraction problems with solutions up to 100.

	Number & Operations—Fractions
	3.NO.1l3 Identify the fraction that matches the representation (rectangles and circles; halves, fourths, thirds, and eighths).
	Identify part and whole when item is divided. Count the number of the parts selected (3 of the 4 parts; have fraction present but not required to read ¾).
	Identify part and whole when item is divided. Count the number of the parts selected.
	Identify a representation of fractional parts.


	Identify the fraction that matches the representation.

	Number & Operations—Fractions
	3.SE.1g1 Use =, <, or > to compare two fractions with the same numerator or denominator.
	Concrete representation of a fractional part of a whole as greater than, less than, or equal to another.
	Identify which representation of a fractional part of a whole is greater than, less than, or equal to another. 
	Use =, <, or > to compare representations of two fractions with same or different numerators and the same denominator.
	Use =, <, or > to compare two fractions with same or different numerators and the same denominator.

	Measurement & Data
	3.DPS.1g1 Collect data, organize into picture or bar graph.
	Organize data into a graph using objects (may have number symbols).
	Organize data into a graph using objects.
	Transfer data from a graphic to a bar graph or picture graph.
	Transfer data from a graphic or organized list to a bar graph.

	Measurement & Data
	3.ME.1d2 Measure area of rectangular figures by counting squares.
	Ability to identify the area of a rectangular figure.
	Identify a representation of the area of a rectangle.
	Determine the area of rectangular figures by counting unit squares.
	Measure the area of rectangular figures by counting unit squares.

	Geometry
	3.GM.1i1 Partition rectangles into equal parts with equal area.
	Concept of equal parts; Partitioning with concrete objects; Find the rectangle that is the same or match two congruent rectangles.
	Find the rectangle that is the same or match two congruent rectangles.
	Identify rectangles that are partitioned into parts to show equal areas.
	Partition rectangles into equal parts with equal area.


	GRADE 4—MATHEMATICS

	Domain
	CCCs
	Essential Understandings
	Level 1
	Level 2
	Level 3

	Operations & Algebraic Thinking
	4.NO.2d7 Determine how many objects go into each group when given the total number of objects and groups where the number in each group or number of groups is not > 10. 
	Create an array of objects given a specific number of rows and the total number, place one object in each group/row at a time.
	Create an array of objects given a specific number of rows and the total number, and place one object in each group/row at a time.
	Determine how many objects go equally into groups when given the total number of objects and groups, and when the number in each group or number of groups is not > 6.
	Determine how many objects go equally into groups when given the total number of objects and groups, and when the number in each group or number of groups is not > 10.

	Operations & Algebraic Thinking
	4.PRF.1e3 Solve multiplicative comparisons with an unknown using up to 2-digit numbers with information presented in a graph or word problem (e.g., an orange hat cost $3. A purple hat cost 2 times as much. How much does the purple hat cost? [3 x 2 = p]).
	Identify visual multiplicative comparisons (e.g., which shows two times as many tiles as this set?).
	Identify visual multiplicative comparisons (e.g., which shows two times as many tiles as this set?).
	Solve multiplicative comparisons with an unknown using one-digit numbers with information presented in a graph or word problem.
	Solve multiplicative comparisons with an unknown using up to two-digit numbers with information presented in a graph or word problem. 

	Operations & Algebraic Thinking
	4.NO.2e2 Solve or solve and check one or two step word problems requiring addition, subtraction, or multiplication with answers up to 100. 
	Select the representation of manipulatives on a graphic organizer to show addition/multiplication equation; Match to same for representations of equations with equations provided (may be different objects but same configuration).
	Match a model to addition/multiplication equations using two single-digit numbers.
	Solve one-step addition, subtraction, or multiplication word problems up to 50.
	Solve or solve and check addition, subtraction, or multiplication in one- or two-step word problems up to 100.

	Number & Operations in Base Ten
	4.NO.1j5 Use place value to round to any place (i.e., ones, tens, hundreds, thousands).
	Identify ones, tens, hundreds in bundled sets – Similar/different with concrete representations (i.e., is this set of manipulatives (8 tens) closer to this set (a hundred) or this set (a ten)?).
	Identify ones, tens, hundreds in bundled sets – Similar/different with concrete representations.

	Use place value to round numbers to the nearest ten or hundred. 
	Use place value to round numbers to the nearest hundred or thousand.


	Number & Operations in Base Ten 
	4.NO.1m1 Determine equivalent fractions.
	Equivalency: what is and what is not equivalent; this may begin with numbers/sets of objects: e.g., 3=3 or two fraction representations that are identical (two pies showing 2/3).
	Identify equivalent representations of a number/set or two identical fraction representations.
	Identify equivalent representations of a fraction (e.g., shaded diagram).
	Identify or determine equivalent fractions.

	Number & Operations—Fractions
	4.NO.1n2 Compare up to 2 given fractions that have different denominators.
	Differentiate between parts and a whole.
	Differentiate between parts and a whole.
	Compare representations of two fractions with different denominators.
	Compare two fractions with different denominators.

	Number & Operations—Fractions
	4.SE.1g2 Use =, <, or > to compare fractions (fractions with a denominator of 10 or less).
	Concrete representation of a fractional part of a whole as greater than, less than, or equal to another.
	Compare representations of two fractional parts of a whole as less than, greater than, or equal to another.
	Use =, <, or > to compare two fractions or fraction representations with denominators less than 10.
	Use =, <, or > to compare two fractions with denominators of 10 or less.

	Measurement & Data
	4.ME.1g2 Solve word problems using perimeter and area where changes occur to the dimensions of a rectilinear figure.
	Identify the perimeter; Identify the area; Show each when size of figure changes.
	Identify a rectangle with the smaller or larger perimeter or area.
	Compute the perimeter or area of a rectangle.
	Solve word problems using perimeter and area where changes occur to the dimensions of a rectangular figure.

	Measurement & Data
	4.DPS.1g3 Collect data, organize in graph (e.g. picture graph, line plot, bar graph).
	Identify data sent based on a single attribute (e.g., pencils vs. markers); Identify data set with more or less (e.g., this bar represents a set with more); Organize the data into a graph using objects (may have number symbols).
	Identify data set based on a single attribute; Identify data set with more or less; organize the data into a graph using objects.
	Transfer data from a representation to a graph.
	Collect data, organize in graph.

	Geometry
	4GM.1h2 Classify two-dimensional shapes based on attributes (# of angles).
	Identify attributes within a 2-dimensional figure (e.g., rectangles have sides – student identifies sides of rectangle – and angles – student identifies angles in rectangle).
	Identify given attributes of 2 – two-dimensional shapes.


	Sort a set of two-dimensional shapes based on attributes.
	Classify two- dimensional shapes based on attributes.


	GRADE 5—MATHEMATICS

	Domain
	CCCs
	Essential Understandings
	Level 1
	Level 2
	Level 3

	Operations & Algebraic Thinking
	5.PRF.2b1 Generate or select a comparison between two graphs from a similar situation.
	Compare two pieces of information provided in a single display.
	Make comparisons between two pieces of data shown. 


	Make quantitative comparisons between two data sets shown. 

	Make quantitative comparisons between data sets shown on two graphs.

	Number & Operations in Base Ten 
	5.NO.1b1 Read, write, or select a decimal to the hundredths place.
	Recognize part whole using materials divided into tenths – Count tenths to determine how many (e.g.,4 tenths) (.4 have the decimal present but not required to read).
	Identify and count graphic  representations of tenths.
	Identify place values to the hundredths place.
	Identify place values to the hundredths place in various forms.

	Number & Operations in Base Ten 
	5.NO.1b4 Round decimals to the next whole number.
	Identify place value to the ones, tens, hundreds, thousands.
	Identify a number in the ones, tens, or hundreds place.


	Round decimals up to the hundredths place to nearest whole number.
	Round decimals up to the thousandths place to nearest whole number.

	Number & Operations in Base Ten 
	5.NO.2a5 Solve word problems that require multiplication or division.
	Combine (x) or decompose (÷) with concrete objects; use counting to get the answers. 
	Use objects to multiply with products up to 100 or divide numbers under 100.
	Identify solutions up to 100 in multiplication and division word problems.
	Solve multiplication and division word problems.

	Number & Operations in Base Ten 
	5.NO.2c1 Solve step problems using decimals.
	Combine (+) or decompose (-) with concrete objects; use counting to get the answers; Match the action of combining with vocabulary (i.e., in all; altogether) or the action of decomposing with vocabulary (i.e., have left; take away) in a word problem.
	Solve one-step addition and subtraction problems.
	Perform one-step addition and subtraction operations with decimals.
	Solve one-step problems with decimals using any of the four operations.

	Number & Operations—Fractions
	5.NO.2c2 Solve word problems involving the addition, subtraction, multiplication, or division of fractions.
	Identify what to do with the parts when given the key word (using the fractional parts).
	Divide sets 
into two equal parts.


	Solve addition and subtraction word problems involving fractions with like denominators.
	Solve word problems involving fractions with like denominators using any operation. 

	Number & Operations—Fractions
	5.PRF.1a1 Determine whether the product will increase or decrease based on the multiplier.
	Limit to whole numbers and 1 or more; Show what happens to set when one of these (1x) versus some other number (e.g., 2x).
	Identify graphic set when a multiplier of 2 or more is applied.
	Determine if the value of the product increases or decreases based upon the multiplier.
	Determine in a word problem if the value of the product increases or decreases based upon the multiplier.

	Measurement & Data
	5.ME.1b2 Convert standard measurements of length.
	To measure an object or quantity using 2 different units to show they mean the same thing (e.g., 12 inches and 1 foot). If larger unit, there are less; smaller units, you need more.
	Match quantity of measurement of length needed using different measuring tools to a model.
	Identify converted standard lengths of measurement.
	Convert standard lengths of measurement.

	Measurement & Data
	5.ME.2a1 Solve problems involving conversions of standard measurement units when finding area, volume, time lapse, or mass.
	Identify what measures time (clock used to measure time; calendar used to measure days); identify past/present (for lapsed time).
	Identify tool used to calculate elapsed time (e.g., years, days, hours).


	Convert standard measurements when solving for time lapse (e.g., 14 days to 2 weeks).
	Convert standard measurements when finding area, volume, or mass (not between SI and metrics).

	Geometry
	5.GM.1c3 Use ordered pairs to graph given points.
	Identify the x- and y-axis or concept of intersection.
	Identify a given axis of a coordinate plane.
	Locate a given point on a coordinate plane when given an ordered pair.
	Plot a point on a coordinate plane when given an ordered pair.


	GRADE 6—MATHEMATICS

	Domain
	CCCs
	Essential Understandings
	Level 1
	Level 2
	Level 3

	Ratios & Proportional Relationships
	6.PRF.1c1 Describe the ratio relationship between two quantities for a given situation. 
	Match/identify a simple ratio (1:X) to the relationship between two quantities.
	Match a given unit rate to a model.
	Identify the ratio relationship between two quantities.
	Describe the ratio relationship between two quantities.

	Ratios & Proportional Relationships
	6.NO.1f1 Find a percent of a quantity as rate per 100.
	State a relationship to a quantity out of 100.
	Select a relationship to a quantity out of 100.
	Select a percentage of a quantity as rate per 100, when the given quantity is a factor of 100.
	Calculate a percentage of a quantity as a rate per 100.

	The Number System
	6.NO.2c3 Solve one-step, addition, subtraction, multiplication, or division problems with fractions or decimals.
	Concept of +, -, x, ÷. Concept of fraction and decimal. Use concrete object to represent the removal (subtraction) or addition of one half from/to a whole object.
	Match a model which represents the addition or subtraction of one-half to/from a whole.
	Solve a one-step addition or subtraction problem using fractions with like denominators or decimals.


	Solve a one-step multiplication or division problem using fractions or decimals.

	The Number System
	6.NO.1d4 Select the appropriate meaning of a negative number in a real world situation.
	Ability to select the appropriate representation of more than or less than 0 in a real world situation.
	Identify a graphic representation of a

value less than zero in a real-world situation. 
	Select the appropriate meaning of a negative number in a real-world situation when given a graphical aid.
	Select the appropriate meaning of a negative number in a real-world situation.

	The Number System
	6.NO.1d2 Locate positive and negative numbers on a number line.
	Recognize how values/numbers lie on either side of zero.
	Identify a number less than zero on a number line.
	Identify a representation of positive and negative values on a number line.
	Identify the location of positive and negative values on a number line.

	Expressions & Equations
	6.PRF.1d1 Solve real world single-step linear equations.
	Recognize the intended outcome of a word problem based on a linear equation.
	Identify the intended solution of a word problem based on a linear equation.
	Solve real real-world, single-step linear equations requiring addition or subtraction.
	Solve real-world, single-step linear equations requiring multiplication or division.

	Expressions & Equations
	6.ME.2a2 Solve one-step, real- world measurement problems involving unit rates with ratios of whole numbers when given the unit rate (3 inches of snow falls per hour, how much in 6 hours).
	Identify a familiar unit rate.
	Identify a familiar unit rate. (e.g., 4 quarters: 1 dollar is 4:1).
	Solve a one-step, real-world measurement

problem involving unit rates, where no value exceeds 50.
	Solve a one-step, real-world measurement

problem involving unit rates.

	Expressions & Equations
	6.NO.2a6 Solve problems or word problems using up to three digit numbers and any of the four operations.
	Decompose (÷) with concrete objects; use counting to get the answer.
	Decompose (÷) with concrete objects; use counting to get the answer.
	Solve a word problem with graphic support which has numbers up to three digits using addition or subtraction. 
	Solve a word problem which has numbers up to three digits using multiplication or division.

	Geometry
	6.GM.1d1 Find the area of quadrilaterals.
	Use manipulatives to measure the area of a rectangle (e.g., tiling).
	Count the number of grids or tiles inside a rectangle to find the area of a rectangle.
	Determine the area of a rectangle when it has been gridded (tiled).
	Determine the area of a quadrilateral.

	Statistics & Probability
	6.DPS.1d3 Select statement that matches mean, mode, and spread of data for 1 measure of central tendency for given data set.
	Identify the highest and lowest value in a data set given a number line and matching symbols; Identify the representation (Plastic snap cubes, wiki sticks) of the mode; Use concrete materials to produce the mean (leveled plastic snap 

cubes).
	Identify the mean, mode, lowest value, and highest value of a graphical data set.
	Identify the mean, median, or spread of a set of data which contains either three or five values.
	Identify the mean, median, or spread of an odd number set which contains at least five values.


	GRADE 7—MATHEMATICS

	Domain
	CCCs
	Essential Understandings
	Level 1
	Level 2
	Level 3

	Ratios & Proportional Relationships
	7.NO.2f1 Identify the proportional relationship between two quantities (use rules or symbols to show quantitative relationships).
	Recognize the constancy of one object to its parts (i.e., one face, two eyes).
	Recognize the constancy of one object to its parts.
	Match a given ratio to a model.

	Identify unit rate (constant of proportionality) in tables or graphs of proportional relationships. 



	Ratios & Proportional Relationships
	7.NO.2f2 Determine if two quantities are in a proportional relationship using a table of equivalent ratios or points graphed on a coordinate plane.
	Use a table to recognize the quantity of two entries, without counting, to determine which is relatively larger.
	Recognize qualitative comparisons of a data set presented in a table.
	Identify proportional relationships

between quantities represented in

a table or a bar graph.
	Identify proportional relationships

between quantities represented in

a table or a graph.

	Ratios & Proportional Relationships
	7.PRF.1f1 Use proportional relationships to solve multistep percent problems in real world situations.
	Identify how one variable changes in relation to another variable in a directly proportional relationsh*ip (e.g., a/b = c/d, if a increases, what will happen to c?).
	Identify how one variable changes in relation to another variable given a directly proportional relationship. 
	Solve problems in real-world situations involving finding the percentage of a whole.
	Solve multistep problems in real-world situations involving the addition or subtraction of percentages.

	Ratios & Proportional Relationships
	7.NO.2f6 Solve word problems involving ratios.
	Show rate when asked; Show proportion when asked; Select a set for the ratio given (Maria stamps three letters every minute which we write as 3:1. Show me the letters she stamps in a minute).
	Identify a rate or proportion given a set of data, or identify a set for a given ratio.
	Solve word problems involving ratios, with no value in the given ratio greater than 12.
	Solve word problems involving

ratios.

	The Number System
	7.NO.2i1 Solve multiplication  problems with positive/negative numbers.
	Create an array of objects for the mathematical equation and match answer symbol (+ or -) following multiplication rules for an equation. 
	Identify an array that represents multiplication between numbers of like or different signs.
	Solve multiplication problems

with positive/negative whole

numbers less than or equal to 10.


	Solve multiplication problems

with positive/negative whole

numbers.

	The Number System
	7.NO.2i2 Solve division problems with positive/negative numbers. 
	Create an array of objects for the mathematical equation and match answer symbol (+ or -) following division rules for an equation. 
	Identify an array that represents division of numbers of like or different signs.
	Solve division problems with positive or negative whole numbers less than or equal to 10.
	Solve division problems with 

positive/negative whole numbers.


	Expressions & Equations
	7.PRF.1g2 Use variables to represent quantities in a real‐world or mathematical problem, and construct simple equations and inequalities to solve problems by reasoning about the quantities.
	Record/replace a variable in an equation with a fact from a story on a graphic organizer.
	Identify what the variable represents 

in a modeled equation from a story on a graphic organizer.
	Identify or create a variable equation to model a given real-world situation.
	Identify or create a variable equation or inequality to model a real-world situation.



	Geometry
	7.ME.2d1 Apply formula to measure area and circumference of circles.
	Recognize the area of a circle and the circumference when shown a graphic representation.
	Identify graphical representations of area and circumference of a circle.
	Identify or compute the area and/or circumference of a circle using 3 as the value of pi.
	Identify or compute the area and/or circumference of a circle using 3.14 as the value of pi.

	Geometry
	7.GM.1h2 Find the surface area of three-dimensional figures using nets of rectangles or triangles.
	Demonstrate the concept of the surface area of a rectangular prism; rectangular prism.
	Identify representations of the surface area or volume of a rectangular prism.
	Identify or compute the surface area of a rectangular prism.
	Identify or compute the surface area of a triangular prism.

	Statistics & Probability
	7.DPS.1k1 Analyze graphs to determine or select appropriate comparative inferences about two samples or populations.
	Understand basic information from simple graphs (e.g., interpret a bar graph using the understanding that the taller column on a graph has a higher frequency, the shorter column on a graph has a lower frequency).
	Identify basic information from simple graphs.
	Analyze graphs to select appropriate comparative inferences about two samples or populations.
	Analyze graphs to determine appropriate comparative inferences about two samples or populations.


	GRADE 8—MATHEMATICS

	Domain
	CCCs
	Essential Understandings
	Level 1
	Level 2
	Level 3

	The Number System
	8.NO.1k3 Use approximations of irrational numbers to locate them on a number line.
	Recognize how values/numbers can lie between whole number values on a number line.
	Locate a given nonrepeating, rational decimal number
on a number line.
	Locate approximate placement of an irrational number on a number line spaced in whole number increments.
	Locate approximate placement of an irrational number on a number line.

	Expressions & Equations
	8.PRF.1e2 Represent proportional relationships on a line graph.
	Recognize a positive relationship between two variables.
	Recognize a positive relationship between two variables.
	Match a provided proportional relationship to its line graph.
	Plot provided data representing a proportional relationship on a line graph.

	Expressions & Equations
	8.PRF.1g3 Solve linear equations with variable.
	Use manipulatives or graphic organizer to solve a problem.
	Identify the solution to an equation by using manipulatives or a graphic organizer. 
	Identify the solution to a linear equation that contains one variable.
	Solve a linear equation that

contains one variable.

	Functions
	8.PRF.2e2 Identify the rate of change (slope) and initial value (y-intercept) from graphs.
	Indicate the point on a line that crosses the y-axis.
	Identify the y-intercept of a

linear graph.
	Identify the slope and/or y-intercept of a positive linear

graph.
	Identify the slope and/or y-intercept of a linear graph.

	Functions
	8.PRF.1f2 Describe or select the relationship between the two quantities given a line graph of the situation.
	Use a graph to recognize the quantity in two sets, without counting, to determine which is relatively larger.
	Identify the relatively larger

data set when given two data

sets presented in a graph.
	Identify the relationship shown on a positive linear graph with whole number values.
	Identify the relationship shown

on a linear graph.

	Geometry
	8.GM.1g1 Recognize congruent and similar figures.
	Demonstrate the concept of congruent and similar (e.g., match concrete examples of congruent shapes, match concrete examples of similar shapes).
	Match a concrete example of a shape to a similar or congruent concrete example of a shape.
	Identify congruent or similar figures when given common geometric figures.
	Identify congruent or similar figures. 

	Geometry
	8.ME.1e1 Describe the changes in surface area, area, and volume when the figure is changed in some way (e.g., scale drawings).
	Recognize how the space inside a figure increases when the sides are lengthened.
	Identify the figure with a larger area or volume when given a pair of figures. 


	Describe the change in area, surface area, or volume when a single attribute is changed.
	Describe the change in area, surface area, or volume when one or more attributes are changed.

	Geometry
	8.ME.2d2 Apply the formula to find the volume of 3-dimensional shapes  (i.e., cubes, spheres,  and cylinders). 
	Ability to recognize attributes of a 3-dimensional shape.
	Identify an attribute of a three-dimensional shape.
	Identify the volume of a cube or rectangular prism.
	Compute the volume of three-dimensional shapes.

	Statistics & Probability
	8.DPS.1h1 Graph bivariate data using scatter plots and identify possible associations between the variable.
	Locate points on the x-axis and y-axis of an adapted grid (not necessarily numeric).
	Identify or place a point on the x or y-axis of a numeric or non-numeric grid.  


	Identify associations

between variables in

graphs with no more than 5 data points.
	Plot provided data on a graph and/or identify associations

between variables in

graphs.

	Statistics & Probability
	8.DPS.1k2 Analyze displays of bivariate data to develop or select appropriate claims about those data.
	Use graphic supports (e.g., highlighted transparency of an association) to identify the appropriate statement when given a relationship between two variables.
	Identify the appropriate statement when given a relationship between two variables using graphic support.
	Select appropriate claims given displays of bivariate data with no more than 5 data points.

	Select or develop appropriate claims given displays of bivariate data.



	GRADE 11—Mathematics

	Domain
	CCCs
	Essential Understandings
	Level 1
	Level 2
	Level 3

	Number and Quantity: The Real Number System
	HS.NO.1a1 Simplify expressions that include exponents.
	Create an array with a number multiplied by itself (Show me 3 rows of 3).
	Identify the array that represents a square number.
	Simplify an expression that includes an exponent of 2.
	Simplify an expression that includes an exponent of 3.

	Number and Quantity: Quantities
	H.ME.1a2 Solve world problems involving units of measurement.
	Ability to solve real world measurement problems that require interpretation and use of a table.
	Solve real-world measurement problems using a single extension of a table.
	Solve real-world measurement problems without unit conversions.
	Solve real-world measurement problems that require a single unit conversion.

	Algebra: Creating Equations
	H.PRF.2b1 Translate a real-world problem into a one-variable linear equation.
	Match an equation with one variable to the real world context.
	Match an equation with one variable to a real-world situation.
	Identify the linear representation of a real-world situation.
	Complete a partial linear equation that represents a real-world situation.

	Algebra: Creating Equations
	H.PRF.2b2 Solve equations with one or two variables using equations or graphs.
	Count and arrange a given number of objects into two sets in multiple combinations.
	Count and arrange a given number of objects into two sets in multiple combinations.
	Solve a one-variable word problem using an equation or a linear graphical representation with values not exceeding 1,000.
	Solve a one- or two-variable word problem using an equation or a linear graphical representation.

	Algebra: Creating Equations
	H.ME.1b2 Solve a linear equation to find a missing attribute given the area, surface area, or volume and the other attribute.
	Identify the unknown quantity when given an equation and labeled figure.
	Identify the unknown quantity when given an equation and two-dimensional labeled figure
	Solve a linear equation to find a missing attribute of a figure given the area or volume.
	Solve a linear equation to find a missing attribute given the area, surface area, or volume and the other attribute.

	Functions: Interpreting Functions
	H.PRF.1c1 Select the appropriate graphical representation of a linear model based on real world events.
	Match a point not on a line as not being part of a data set for a given line.
	Determine whether a given point is or is not part of a data set shown on a graph.
	Identify the linear representation of a real-world situation.
	Select information to complete the graphical linear representation of a real-world situation.

	Functions: Interpreting Functions
	H.PRF. 2c1 Make predictions based on a given model (for example, a weather model, data for athletes over years).
	Extend a graph when provided a relationship and two choices.
	Identify an extension of a graph.
	Make predictions from data tables and graphs to solve problems, when the prediction is no more than a single increment from the given information.
	Make predictions from data tables and graphs to solve problems.

	Geometry: Similarity, Right Triangles, & Trigonometry
	H.GM.1b1 Use definitions to demonstrate congruency and similarity in figures.
	Identify the right angle within a given triangle; sides and/or hypotenuse of a right triangle.
	Identify the hypotenuse, sides, or right angle of a right triangle.
	Determine if given geometric shapes are congruent, similar but not congruent, or neither.
	Determine if given figures are congruent, similar but not congruent, or neither.

	Statistics & Probability: Interpreting Categorical & Quantitative Data
	H.DPS.1b1 Complete a graph given the data, using dot plots, histograms, or box plots
	Make a connection between categories in a data table to the appropriate axis of a graph.
	Identify the missing axis labels on a graph.
	Identify multiple missing labels on a graph using a given data table.
	Plot data on dot plots, histograms, or box plots given data.

	Statistics & Probability: Interpreting Categorical & Quantitative Data
	H.DPS.1c1 Use descriptive stats; range, median, mode, mean, outliers/gaps to describe data set.
	Identify the highest and lowest value in a data set given a number line and matching symbols (concept of range).
	Identify the greatest or least value in a set of data shown on a number line or graph.
	Calculate the mean, median, or range of a set of data.
	Calculate the mean, median, mode, range, and/or outliers of a set of data.


� One panelist did not respond to this question.





4/19/2016 3:47 PM
4/19/2016 3:47 PM

[image: image3.jpg]Measuring the Power of Learning."



