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INTRODUCTION

Signed into law on August 12, 2006, the Carl D. Perkins Career and Technical Education Improvement Act of 2006, Public Law 109-270 (Perkins IV) authorizes federal funding assistance to secondary and postsecondary career technical education (CTE) programs for the six fiscal years beginning on July 1, 2007, and ending on June 30, 2013. As a condition of receiving these funds, eligible recipients of the Act’s Title I, Part C, Sections 131 and 132 funds must submit 2008-2012 fiscal year plans that provide required descriptions and assurances related to the administration and use of the funds. (Note: Transition plans were permitted for the 2007-2008 fiscal year.) 
This document provides local educational agencies (LEAs) with pertinent information on the federal and state initiatives responsible for the focus and required content of the local plan. It also provides instructions, guidelines, and support information needed for developing and submitting the plan.

RELATED FEDERAL AND STATE POLICIES AND INITIATIVES
During the past ten years a number of inextricably linked federal and state workforce development and education initiatives have been directed toward a common goal: ensuring individuals’ economic security and career fulfillment. Included among the initiatives are the Workforce Investment Act (WIA); No Child Left Behind Act (NCLB) of 2001; Regional Workforce Preparation, and Economic Development Act (RWPEDA); CTE Model Curriculum Standards and Framework—Grades Seven Through Twelve; Perkins IV; Proposition 1D: Kindergarten—University Public Education Facilities Bond Act of 2006; Senate Bill 70: Governors CTE Initiative; Assembly Bill 2448: Regional Occupational Centers and Programs (ROCP); Assembly Bill 1802: The Middle and High School Supplemental Counseling Program; Senate Bill 52: Teacher Credentialing—CTE; and the 2008-2012 California State Plan for CTE.
The California CTE Curriculum Standards, Grades Seven Through Twelve, integrate the state’s academic content standards with industry-specific knowledge and skills in order to prepare students for direct entry into the workplace and for postsecondary education. The Career Technical Education Curriculum Framework for California Public Schools, Grades Seven Through Twelve, provides guidance for implementing the CTE Model Curriculum Standards, context for the content laid out for the standards, and discussion of best practices and important issues in implementation.

Senate Bill 70, the Governor’s Initiative on CTE and Economic Development, allocates resources to CTE system building, including improved linkages and program and course alignment among the CTE curricula of secondary schools, ROCPs, and community colleges. 
While the intent, focus, and potential resources of each policy and initiative should be considered in the development and operation of LEA CTE programs, the CTE system and program improvement priorities established by Perkins IV and the 2008-2012 California State Plan for CTE dictate the primary focus and content of the 2008-2012 local plan. 
PERKINS IV
Perkins IV represents nearly three years of congressional work to identify the improvements needed to ensure that the nation’s workforce is being provided with the CTE and academic skills needed to achieve and compete in the 21st century. While both houses overwhelmingly supported the reauthorization, and though Perkins IV continues the Perkins II and III focus on improving secondary and postsecondary courses and programs intended to build the knowledge, skills, attitudes, and competencies needed to enter and succeed in the world of work or further education, excerpts of speeches by key committee members made it clear that Congress expects the states and local agencies to better utilize Perkins IV funds to support specific improvements in CTE, including increased accountability for results and program improvement, increased coordination within the CTE system, stronger academic and technical integration, improved connections between secondary and postsecondary education, and increased coordination with business and industry. 
· Increased Accountability for Results
LEAs are now required to set specific performance targets for each of the core indicators and be responsible for meeting these targets. LEAs may choose to accept the state performance level targets or negotiate levels with the state that are more applicable to the LEA’s specific circumstances. 

Sanctions for failing to meet established targets are more specific. LEAs that fail to meet at least 90 percent of an agreed upon performance level target must now develop and implement an improvement plan. If no improvement is made, or the program fails to meet at least 90 percent of an agreed upon performance level for three consecutive years, a portion of the LEA’s Perkins allocation could be withheld. This new requirement should cause each LEA to think more strategically about the use of its Perkins funds on activities that will help to meet performance targets.

Changes were made in the core indicator measures. At the secondary level, academic attainment must now be measured by the academic assessments the state has approved under NCLB. Graduation rates must be reported as defined in NCLB, and technical skill proficiency should include student achievement on skills and knowledge assessments aligned with industry-recognized standards, when possible. At the postsecondary level which includes adult schools and ROCP programs for adults, academic attainment no longer has to be reported as a separate measure, but, like at the secondary level, technical skill proficiency should include student achievement on skills and knowledge assessments aligned with industry-recognized standards, when possible. Also, at the postsecondary level, student placement in high-skill, high-wage, or high-demand occupations or professions must be measured.

· Increased Coordination within the CTE Community

Actions listed in the Act’s purpose statement for bringing about this coordination include: 

· Promoting the development of services and activities that integrate rigorous and challenging academic and career and technical instruction, and that link secondary and postsecondary education for participating CTE students
· Increasing state and local flexibility in providing services and activities designed to develop, implement, and improve CTE, including Tech Prep education
· Supporting partnerships among secondary schools, postsecondary institutions, baccalaureate degree granting institutions, area CTE schools, local workforce investment boards, business and industry, and intermediaries
· Providing individuals with opportunities throughout their lifetimes to develop, in conjunction with other education and training programs, the knowledge and skills needed to keep the U.S. competitive
· Stronger Academic and CTE Integration
As described under Increase Accountability for Results, with the additional links to NCLB Perkins IV goes much further toward integrating the academic and CTE accountability systems at the secondary level than prior legislation. One of the greatest concerns expressed in the Perkins reauthorization hearings was that academic integration was often not occurring with as much frequency as may be possible, and that there was often a divide between academic and CTE teachers when working toward this goal. To address this concern, the new Act puts a specific emphasis on professional development that addresses the integration of academic and technical skills, and that involves academic and CTE teachers working together whenever possible.

· Better Connections between Secondary and Postsecondary Education
Each LEA receiving Perkins IV Title I funds must develop and implement at least one CTE program of study which:

· Incorporates secondary education and postsecondary education elements
· Includes academic and CTE content in a coordinated, non-duplicative progression of courses
· Leads to an industry-recognized credential or certificate at the postsecondary level, an associate, or bachelor’s degree
· Increased Coordination with Business and Industry
Increased coordination with business and industry is one of the stronger themes in the new Act, as evidenced by the addition of these two new purposes statements: supporting partnerships among secondary schools, postsecondary institutions, baccalaureate degree granting institutions, area CTE schools, local workforce investment boards, business and industry, and intermediaries; and providing individuals with opportunities to develop, in conjunction with other education and training programs, the knowledge and skills needed to keep the U.S. competitive. Further evidence is provided by three additions to the list of permissive use of the local funds: local education and business (including small business) partnership activities, activities to support entrepreneurship education and training, and activities related to the involvement of workforce investment boards. All of these changes emphasize the role that employment availability and local economies should play in CTE programs. 

These sections of Perkins IV provide specific direction for the development of the local plan: Section 134 identifies the local plan content required by Perkins IV; Section 135(b) lists   Perkins IV’s requirements of programs to be assisted with the funds; and Section 113 describes the new local accountability requirements. A copy of the Perkins Act can be downloaded at http://www.ed.gov/policy/sectech/leg/perkins/index.html. (Outside Source)
2008-2012 CALIFORNIA STATE PLAN FOR CAREER TECHNICAL EDUCATION
The 2008-2012 California State Plan for CTE briefly describes the intent and focus of each of the afore-listed initiatives, including Perkins IV, in Chapter Two and considers the initiatives in its deliberation and comprehensive presentation of the needed improvements in the state’s CTE system. Unlike previous State Plans, the new State Plan goes well beyond the requirements of Perkins IV to present a broad and bold vision for improving the state’s CTE delivery system. It projects the view that education and career development are lifelong; that CTE can begin as early as elementary school and span high school through postsecondary education and 
on-the-job training; that strong CTE improves academic learning, and conversely, that infusing or reinforcing inherent academic content can strengthen CTE; that CTE should be “demand driven,” meaning that it must be continuously responsive to the ever-changing needs of a complex global workplace, as well as to the needs of increasingly diverse learners, and of a democratic society that requires all of its citizens to be critical thinkers and problem solvers. 
The plan was developed from the results of a completed statewide needs assessment of the state’s CTE system which included extensive research of current data from multiple published sources, surveys of CTE practitioners, and interviews with CTE stakeholders, including industry representatives and students; a thorough review of research-based information about the state’s economy, workforce needs, CTE structure and stratus, and the requirements of Perkins IV and other workforce initiatives; and input from three meetings of a broad-based Resource Group of representative CTE stakeholders identified by the California Department of Education (CDE) and the California Community College Chancellor’s Office. Modifications were made to accommodate public input from web-based solicitation and four statewide public hearings on the proposed plan.

The body of the plan is presented in five main chapters, preceded by an introduction. The Introduction describes the Perkins and state priorities and the process used in the plan’s development. Chapter One provides background information about the state’s current CTE structure and enrollment status. Chapter Two is a brief overview of the state’s demographic, economic, political, and educational contexts, a solid understanding of which is essential to the development of a CTE plan that affects and is affected by state trends. Chapter Three describes the vision, mission, guiding principles, and goals of an ideal statewide CTE system, as well as the characteristics of an effective, high-quality CTE system. Embedded within the discussion of 11 “system elements” are additional details about current structures, practices, and initiatives. Chapter Four contains the Perkins state plan requirements in eight key areas: planning, coordination and collaboration prior to state plan submission; program administration, provisions of services to special populations, accountability, and evaluation, Tech-Prep programs, financial requirements; and federal Education Department General Administrative Regulations certifications and other assurances. Chapter Five provides state policy on the administration and use of the Perkins IV funds. The plan is posted for public review and downloading at http://www.wested.org/cteplan/. (Outside Source).
State Plan Priorities 
The State Plan identifies the following priorities for revitalizing the CTE system in California at the state and local levels: 

· Ensuring that CTE is woven into the fabric of education, preparing all students for their future endeavors, rather than being seen as a separate system of education
· Building on a demand-driven CTE system by responding to real workforce development needs, and state, regional, and local labor market realities and priorities, through strengthened curricula, professional development, data collection and utilization, and linkages with business, industry, and education
· Ensuring that all students have access to CTE courses, pathways and programs of interest; to highly-skilled instructors; and facilities and technologies that make all CTE options available regardless of location and enrollment limits
· Realizing the concept of lifelong learning, spanning from early childhood through adulthood’s many transitions, in ways that promote career awareness and management as appropriate throughout the continuum and that address rigor and relevance as well as instilling a passion for learning
· Leveraging the current momentum of high school reform, with its renewed focus on rigor, relevance, relationships, and results, to promote CTE as a means to engage students and improve student outcomes
· Viewing CTE systemically by taking a broad perspective in planning for how CTE from kindergarten through lifelong learning can contribute to California’s economic future rather than focusing on discrete secondary or postsecondary programs or specific funding streams
· Promoting evidence-based continuous improvement of CTE services and impact through better alignment of standards, curricula, assessments, and professional development, and support for LEAs to achieve all of the state-established core indicator levels of performance for academic and technical skills achievement
Key Elements of High Quality CTE Programs
CTE stakeholders, through the statewide Needs Assessment, the Resource Group meetings, and the public hearings identified and validated 11 key elements that must be addressed at all levels if California is to meet its goals and develop a comprehensive CTE system that prepares all students for their future endeavors: 

· Leadership at all levels
· High quality curriculum and instruction
· Career exploration and guidance
· Student support and student leadership development
· Industry partnerships
· System alignment and coherence
· Effective organizational design
· System responsiveness to changing economic and workplace demands
· Skilled faculty and professional development
· Evaluation, accountability, and continuous program improvement
· Systematic CTE promotion, outreach, and communication 

Planned Improvements in the State’s CTE Accountability Data Collection and Reporting System 

Completion and statewide implementation of three significant student level data systems will vastly improve the availability and quality of the state’s secondary level CTE student data and the coordination of the exchange of information across education and the workforce systems. The California Student Information System, a student-level data system designed to allow the state to collect information on CTE student participation at all levels, will enable LEAs to report data directly through the system, thus eliminating separate single-year data entry systems. The California Longitudinal Pupil Achievement Data System will allow the tracking of a student’s academic performance over time. It is anticipated that both of these systems will become fully operational during the 2010-11 program year.

The California Partnership for Achieving Student Success (Cal-PASS) system collects, analyzes, and shares student data in order to track performance and improve success from elementary school through the university. Over 2600 elementary schools, high schools, community colleges, colleges and universities from 40 counties are participating in the 
Cal-PASS partnership. Each LEA participating in the Perkins IV funds is expected to have the Cal-PASS system in place by the 2011-2012 program years. 

New State Policies on the Administration and Use of the Funds 

Chapter Five of the State Plan was developed to clarify state policy on critical Perkins IV administration and use of funds issues, and to ensure that the state and local agencies are maximizing the potential benefit of these limited but critical funds. Some of the policies are applicable to all CTE program levels, others only to selected levels. Because some may require significant changes in the local administration or use of the Section 131 and 132 funds, each LEA participating in the Perkins IV funding is encouraged to carefully review this chapter prior to beginning the development of the local plan. 
INSTRUCTIONS FOR DEVELOPING THE 2008-2012 LOCAL PLAN
The Section 131 and 132 local plans requirements are intended to direct local uses of the Perkins IV funds to the implementation and support of the high quality and accountable CTE programs envisioned in the purpose statements and regulations of Perkins IV and the vision and CTE system improvement priorities established in the 2008-2012 State Plan. As described in the following excerpt from the State Plan Executive Summary—A Vision for the Future, California’s students and future workforce are dependant of the success of CTE program improvements at the state and local levels:  
As the eighth largest economy in an increasingly complex and competitive world, California has a unique responsibility—and opportunity—to reshape and revitalize 

the role of CTE as a engine of education reform and workforce and economic development for the state.

CTE is both an educational strategy in its own right and the cornerstone of the
state’s workforce development efforts. As an educational strategy, CTE inspires
and facilitates learning and, unlike traditional vocational education, aims to prepare students for ongoing education, long-term careers, and citizenship, as well as entry
into the workplace. With the focus on rigorous and relevant content, experiential
learning, career awareness, supportive relationships, and demonstrated outcomes,
CTE can provide a context for academic coursework and set the standard for the
kind of challenging, engaging, student-centered instruction required for students of
all ages to succeed. As the foundation for workforce development and economic
vitality in the state, CTE programs and curricula are informed by the needs of the
economy with regard to both industry focus and skills taught.To further address
its dual purpose, CTE is designed to prove seamless pathways that bridge
secondary and postsecondary education, enabling students to develop skills
required in the workplace while pursuing their personal aspirations.
Purposes of Local Plan 
The 2008-2012 local plan should achieve two primary objectives: (1) to provide the LEA with a deliberated and comprehensive blueprint for improving the size, scope, quality and delivery of its CTE program during the five-year planning period covered by Perkins IV; and (2) to provide the descriptions, data, assurances and certifications required of all recipients of Perkins IV funds. Like the State Plan, the local plan should be a “living” document, meaning that it is revisited regularly, and revised or updated as necessary, to ensure its effectiveness as a directional instrument. 
Overview of Local Plan Requirements
The local plan must effectively address the requirements of Perkins IV and vision, mission and priorities of the 2008-2012 California State Plan for CTE as outlined in the accompanying Local Plan Content document. The local plan MUST also:
· Be developed in consultation with parents, students, academic and CTE teachers (secondary), faculty (postsecondary), administrators, career guidance and academic counselors, representatives of business (including small business) and industry, labor organizations, representatives of special populations, and other interested individuals; [Perkins IV, Sec. 134(b)(5)]
· Consider the effectiveness of the CTE programs currently being offered as evidenced by the student enrollment, completion rates, and placement rates in related employment and further education
· Consult current regional labor market information for occupations that are high-skill,       high-wage, and in high-demand; with business and industry to identify the competencies (skills, attitudes, and understanding) required for these occupations; and with students, parents, and counselors to determine instruction and support needs of the student population served by the LEA 
· Respond to each required description and assurance request with sufficient narrative and detail      

· Be submitted with all chapters and sections clearly identified
· Correspond to the format of these instructions with all questions and answers clearly identified
· Provide the descriptive narrative and assurances required in Perkins IV, Section 134
· Provide assurance that programs assisted with the funds meet the requirements established in Perkins IV, Sections 113 and 135
· Include a completed worksheet for no less than one Program of Study (Use provided program of study worksheet) 

· Provide a clearly defined sequence of courses for each pathway to be assisted with the Perkins IV funds (Use provided sequence of courses form) 
· Provide evidence of CTE advisory committee involvement in the development, implementation, and evaluation of the local plan (EC 8070)
Format of Local Plan Content
The local plan is comprised of three chapters: 

· Chapter one requests information on the LEA’s current CTE delivery system, the students enrolled in the system, and the degree to which the students are achieving the state’s established core indicator performance levels.
· Chapter two requires the LEA to look beyond the minimum requirements of the State Plan and Perkins IV and focus on the CTE system modifications needed to ensure that all of the LEA’s students will be provided with an opportunity to enroll in and successfully complete high quality CTE programs and instruction they need to acquire the knowledge and skills necessary for employment and/or further education.

· Chapter three addresses the specific requirements of Perkins IV in seven sections: Alignment of CTE Programs, Support and Services for Special Populations; Guidance and Counseling, Comprehensive Professional Development; Accountability and Evaluation of CTE Programs; Use of Funds; and the Education Department General Administrative Regulations (EDGAR) Certifications and Other Assurances. The statutory source of each requirement is provided. 
The LEA is requested to use the space provided immediately below each requested description for its response.  
Reminders
· While only postsecondary CTE programs assisted with Perkins IV Section 132 funds are mandatory partners in the One-Stop Career Center delivery system established by the Local Workforce Investment Board (LWIB), secondary recipients of Section 131 funds are encouraged to collaborate with the LWIB, local youth councils, and other One-Stop career centers in the development of the local plan.
· As stated in Section 135(a) of Perkins IV, “each eligible recipient (LEA) of the Section 131 and 132 funds shall use these funds to improve CTE programs.” While the regulations do not provide a definition of “program improvement,” it is clear that the funds may not be used to simply maintain ongoing programs. The CDE has interpreted this requirement to mean that the funds may only be used to support activities intended to enhance the effectiveness of existing programs, modify or update existing programs, and to develop and implement new programs. The funds may be used for up to three years to support the additional instructional costs incurred by new and expanded programs.
· Federal grant funds must supplement, or augment, and not supplant state or local funds. Federal funds may not result in a decrease in state or local funding that would have been available to conduct the activity had federal funds not been received. LEAs must be able to demonstrate that federal funds are added to the amount of state and local funds that would, in the absence of federal funds, be made available for uses specified in the local plan.
· Local plan revisions may be necessitated at any time by changes in resources, enrollments, performance, or other unforeseen developments. Revision requests must provide evidence of CTE advisory committee involvement and must be submitted for approval prior to the beginning of the new fiscal year (July 1). 

· The LEA must retain all records related to the annual Perkins grant award for five years after the completion of the required activities—plans, applications, fiscal claims, advisory and special population committee meetings, etc.  
Instructions for Submitting Local Plan
Local plans, including the Cover Page, must meet all the criteria, contain all necessary forms and be postmarked on or before Friday, October 31, 2008. One original with original signatures and one complete copy should be mailed to: 
Mary Brown, Associate Governmental Program Analyst

Secondary, Postsecondary and Adult Leadership Division

California Department of Education

1430 N Street, Suite 4503
Sacramento, CA 95814-5901
Contact for Local Plan Assistance
Questions regarding the development of the local plan should be directed to Russell Weikle, Administrator, Program and Administrative Support Office at 916-324-5676, or by e-mail at rweikle@cde.ca.gov.

SOURCES OF AUTHORITY FOR THE REQUIRED LOCAL PLAN CONTENT
Perkins IV, Section 2. Purpose of the Act

The purpose of the Act is to develop more fully the academic and career technical skills of secondary and postsecondary students who elect to enroll in CTE programs by—

1. Building on the efforts of states and localities to develop challenging academic and technical standards and to assist students in meeting such standards, including preparation for high-skill, high-wage, or high-demand occupations in current or emerging professions.
2. Promoting the development of services and activities that integrate rigorous and challenging academic and career technical instruction, and that link secondary and postsecondary education for participating CTE students.
3. Increasing state and local flexibility in providing services and activities designed to develop, implement, and improve CTE, including tech prep education.
4. Conducting and disseminating national research and disseminating information on best practices that improve CTE programs, services, and activities.
5. Providing technical assistance that:
a. Promotes leadership, initial preparation, and professional development at the state and local levels
b. Improves the quality of CTE teachers, faculty, administrators, and counselors
6. Supporting partnerships among secondary schools, postsecondary institutions, baccalaureate degree granting institutions, area CTE schools, local workforce investment boards, business and industry and intermediaries.
7. Providing individuals with opportunities throughout their lifetimes to develop, in conjunction with other education and training programs, the knowledge and skills needed to keep the United States competitive.  
Perkins IV, Section 3. Definitions
Administration.—When used with respect to an eligible recipient (LEA) means activities necessary for the proper and efficient performance of the eligible recipient’s duties under Perkins IV, including the supervision of such activities. Such term does not include curriculum development, personnel development, or research activities. 
All Aspects of an Industry.—means strong experience in, and comprehensive understanding of, the industry the individual is preparing to enter. All aspects include eight components, including planning; management; finance; technical and production skills; underlying principles of technology; labor; community; and health, safety, and environment. A comprehensive checklist of activities for LEA use to effectively address each component is provided later in this instruction document.
Articulation Agreement.—means a written commitment that:
1. Is agreed upon at the state level or approved annually by the lead administrators of a secondary institution and a postsecondary institution.
2. Is designed to provide students with a non-duplicative sequence of progressive achievement leading to technical skill proficiency, a credential, a certificate, or a degree.
3. Is linked through credit transfer agreements between the two institutions.
    
Career Technical Education.—means organized educational activities that:
1. Offer a sequence of courses that:
a. Provides individuals with coherent and rigorous content aligned with challenging academic standards and relevant technical knowledge and skills needed to prepare for further education and careers in current or emerging occupations or professions
b. Provides technical skill proficiency, an industry-recognized credential, a certificate, or an associate degree
c. May include prerequisite courses (other than a remedial course)
2. Include competency-based applied learning that contributes to the academic knowledge, higher-order reasoning and problem-solving skills, work attitudes, general employable skills, technical skills, and occupation-specific skills, and knowledge of all aspects of an industry, including entrepreneurship of an individual.
CTE Concentrator (Adult).—An adult CTE concentrator is a student who has completed 50 percent of a planned program sequence (in hours or credits) in a state-recognized CTE sequence and is enrolled in the next course in that sequence, or has completed 50 percent of a single state-recognized multi-hour course and is enrolled in the second half of that course. 

CTE Concentrator (Secondary).—A secondary CTE concentrator is a student who has completed 50 percent of a planned program sequence (in hours or credits) in a state-recognized CTE sequence and is enrolled in the next course in that sequence, or has completed 50 percent of a single state-recognized multi-hour course and is enrolled in the second half of that course. 

CTE Participant (Adult).—An adult CTE participant is a student who has completed the equivalent of a conventional 50-minute class taken five times per week for 180 schools days or approximately 150 hours of instruction in a state-recognized CTE sequence or program. 

CTE Participant (Secondary).—A  secondary CTE participant is a student who has completed the equivalent of a conventional 50-minute class taken five times per week for 180 school days or approximately 150 hours of instruction in a state-recognized CTE sequence or program. 

Career Technical Student Organization (CTSO).—means an organization for individuals enrolled in a CTE program that engages in CTE activities as an integral part of the instructional program. CTSOs may have state and national units that aggregate the work and purposes of instruction in CTE at the local level. 

Career Guidance and Academic Counseling.—means guidance and counseling that:
1. Provides access for students (and parents, as appropriate) to information regarding career awareness and planning with respect to an individual’s occupational and academic future.
2. Provides information with respect to career options, financial aid, and postsecondary options, including baccalaureate degree programs. 

Note that Section 135(c)(2) restricts the use of Perkins IV funds to Career Guidance and Academic Counseling activities for students participating in CTE programs.

Cooperative Education: is a method of education for individuals who, through written cooperative arrangements between a school and employers, receive instruction, including required rigorous and challenging academic courses and related CTE instruction, by alternation of study in school with a job in any occupational field, which alternation:
1. Shall be planned and supervised by the school and employer so that each contributes    to the education and employability of the individual.
2. May include an arrangement in which work periods and school attendance may be on alternate half days, full days, weeks, or other periods of time in fulfilling the cooperative program.
Displaced Homemaker:
1. Is an individual who:
a. Has worked primarily without remuneration to care for a home and family, and for that reason has diminished marketable skills
b. Has been dependent on the income of another family member but is no longer supported by that income
c. Is a parent whose youngest dependent child will become ineligible to receive assistance under Part A of Title IV of the Social Security Act (42 United States Code (U.S.C.) Section 601 et seq.) not later than two years after the date on which the parent applies for assistance under such title
2. Is unemployed or underemployed and is experiencing difficulty in obtaining or upgrading employment.

Eligible Recipient:
1. An LEA (including a public charter school that operates as a local educational agency), an area CTE school, an educational service agency, or a consortium, eligible to receive assistance under section 131.
2. An eligible institution or consortium of eligible institutions eligible to receive assistance under section 132.

High Demand Occupations.—occupations with a notably high demand for new workers. The demand generally results from industry growth generated by an increase in the demand for a product or service and/or a decrease in or lack of qualified applicants. A high demand occupation may or may not require high skills or pay high wages. 
Individual with Limited English Proficiency.—a secondary school student, adult, or 
out-of-school youth, who has limited ability in speaking, reading, writing, or understanding the English language, and:
1. Whose native language is a language other than English.
2. Who lives in a family or community environment in which a language other than English is the dominant language. 

Individual with a Disability.—an individual with any disability as defined in Section three of the Americans with Disabilities Act of 1990 (42 U.S.C. Section 12102). 

LMI.—labor market information

Local Educational Agency (LEA).—has the meaning given the term in Section 9101 of the Elementary and Secondary Education Act (ESEA) of 1965.

Non-Traditional Fields.—are fields of work or occupations, including careers in computer science, technology, and other current and emerging high skill occupations, for which individuals from one gender comprise less than 25 percent of the individuals employed in each such occupation or field of work. 
Postsecondary Educational Institution.— 
1. An institution of higher education that provides not less than a two-year program of instruction that is acceptable for credit toward a bachelor’s degree.
2. A tribally controlled college or university.
3. A nonprofit educational institution offering certificate or apprenticeship programs at the postsecondary level.

Postsecondary Education Tech Prep Student.—a student who:
1. Has completed the secondary education component of a tech prep program.
2. Has enrolled in the postsecondary education component of a tech prep program at an institution of higher education described in clause (i) or (ii) of Section 203(a)(1)(B) of Perkins IV.

Programs of Study.—Sections 134(3)(A) and 135(b)(1) of Perkins IV require each LEA, as a condition of receiving these funds, to provide for not less than one CTE program of study. A program of study, as defined in Section 122(A) of Perkins IV, incorporates secondary education and postsecondary education elements; includes coherent and rigorous content aligned with the state model curriculum standards and framework for CTE in a coordinated, non-duplicative progression of courses that align secondary and postsecondary education to adequately prepare students to succeed in further education and/or employment; and lead to an 
industry-recognized credential or certificate, license or degree. A program of study may include the opportunity for secondary education students to participate in dual or concurrent enrollment programs or other ways to acquire postsecondary education credits.
Race and Ethnic Definitions.— 
American Indian or Alaskan Native: A person having origins in any of the original peoples of North and South America (including Central American), and who maintains cultural tribal affiliation or community attachment.

Asian: A person having origins in any of the original peoples of the Far East, Southeast Asia, or the Indian subcontinent, including, for example, Cambodia, China, India, Japan, Korea, Malaysia, Pakistan, the Philippine Islands, Thailand, and Vietnam.

Black or African American: A person having origins in any of the black racial groups of Africa. Terms such as "Haitian" or "Negro" can be used in addition to "Black or African American."

Hispanic or Latino: A person of Cuban, Mexican, Puerto Rican, Cuban, South or Central American, or other Spanish culture or origin, regardless of race. The term, "Spanish origin," can be used in addition to "Hispanic or Latino." 

Native Hawaiian or Other Pacific Islander: A person having origins in any of the original peoples of Hawaii, Guam, Samoa, or other Pacific Islands. (The term "Native Hawaiian" does not include individuals who are native to the State of Hawaii by virtue of being born there.) In addition to Native Hawaiians, Guamanians, and Samoans, this category would include the following Pacific Islander groups reported in the 1990 census: Carolinian, Fijian, Kosraean, Melanesian, Micronesian, Northern Mariana Islander, Palauan, Papua New Guinean, Ponapean (Pohnpelan), Polynesian, Solomon Islander, Tahitian, Tarawa Islander, Tokelauan, Tongan, Trukese (Chuukese), and Yapese. 

White: A person having origins in any of the original peoples of Europe, the Middle East, or North Africa.

Secondary Education Tech Prep Student.—a secondary education student who has enrolled in two courses in the secondary education component of a tech prep program.

Secondary CTE Program Concentrator.—a secondary student who has completed 50 percent of a planned program sequence (in hours or credits) in a state-recognized CTE sequence and is enrolled in the next course in that sequence or has completed 50 percent of a single 
state-recognized multi-hour course and is enrolled in the second half of that course.
Secondary CTE Program Participant.—a secondary student who has completed the equivalent of a conventional 50-minute class taken five times per week for 180 school days or approximately 150 hours of instruction in a state-recognized CTE sequence or program.

Secondary School.—has the meaning given the term in Section 9101 of the ESEA of 1965.

Sequence of Courses.—to be eligible for assistance with Perkins IV funds, a CTE sequence of courses must consist of a minimum of two CTE courses, one of which MUST be a completion (capstone) course, and encompass a total of at least 300 hours of instruction. A single 
multi-hour course may qualify as a complete sequence only if the course meets all the requirements of a multiple course sequence, including Section 135(b) of Perkins IV and Chapter five of the State Plan. Adult programs offering sequential units encompassed within a single training or retraining course can also qualify as a complete sequence as long as the sequential units total at least 300 hours of instruction and meet the Perkins IV and State Plan requirements.

Special Populations.—means:
1. Individuals with disabilities.
2. Individuals from economically disadvantaged families, including foster children.
3. Individuals preparing for non-traditional fields.
4. Single parents, including single pregnant women.
5. Displaced homemakers.
6. Individuals with limited English proficiency. 

Support Services.—special student services such as curriculum modification, equipment modification, classroom modification, supportive personnel, and instructional aids and devices.

Tech Prep Program.
1. Combines a minimum of two years of secondary education with a minimum of two years of postsecondary education in a non-duplicative, sequential course of study.
2. Integrates academic, CTE, and utilizes work-based and work-site learning where appropriate and available.
3. Provides technical preparation in a career field such as engineering technology, applied sciences, a mechanical, industrial, or practical art or trade, agriculture, health occupations, business, or applied economics.
4. Builds student competence in mathematics, science, reading, writing, communications, and workplace skills through applied, contextual academics, and integrated instruction, in a sequence of courses.
5. Leads to an associate or baccalaureate degree in a postsecondary certificate in a specific career field.
6. Leads to placement in appropriate employment or to further education. 
Perkins IV, Section 113(b)(4).  Accountability—Local Levels of Performance

1. Local Adjusted Levels of Performance for Core Indicators of Performance.
a. In General.—Each eligible recipient (LEA) shall agree to accept the State adjusted levels of performance . . . or negotiate with the State to reach agreement on new local adjusted levels of performance, for each of the core indicators of performance . . . .  The levels of performance . . . shall, at a minimum—
i. Be expressed in a percentage or numerical form, consistent with    the state levels of performance . . . so as to be objective, quantitative, and measurable.
ii. Require the eligible recipient to continually make progress toward   improving the performance of CTE students.

b. Identification in the Local Plan.—Each eligible recipient (LEA) shall identify, in the local plan submitted under Section 134, levels of performance for ach of the core indicators of performance for the first two program years covered by the local plan.
c. Agreement on Local Adjusted Levels of Performance for First Two Years.—The eligible agency (state) and eligible recipient (LEA) shall reach agreement, as described in clause (ii), on the LEA’s levels of performance for the first two program years covered by the local plan. . . The levels of performance agreed to shall be considered to be the local adjusted levels of performance for the LEA for such years and shall be incorporated into the local plan prior to the approval of such plan. 

d. Agreement on Local Adjusted Levels of Performance for Subsequent Years.—Prior to the third and fifth program years covered by the local plan, the eligible agency (state) and eligible recipient (LEA) shall reach agreement on the local adjusted levels of performance for each of the core indicators of performance for the corresponding subsequent program years covered by the local plan . . .  The local adjusted levels of performance agreed to under this clause shall be considered to be the local adjusted levels of performance for the eligible recipient for such years and shall be incorporated into the local plan. 
e. Factors.—The agreement described in clause (iii) or (iv) shall take into account:
i. How the levels of performance involved compare with the local adjusted levels of performance established for other eligible recipients in the State, taking into account factors including the characteristics of participants when the participants entered the program and the services or instruction to be provided.
ii. The extent to which the local adjusted levels of performance promote continuous improvement on the core indicators of performance by the eligible recipient.
f. Revisions.—If unanticipated circumstances arise with respect to an eligible recipient (LEA) resulting in a significant change in the factors described in clause (v), the eligible recipient may request that the local adjusted levels of performance agreed to under clause (iii) or (iv) be revised. . . . 

2. Local Report.

a. Content of Report.—Each eligible recipient (LEA) that receives an allocation (Section 131 or 132) shall annually prepare and submit to the eligible agency (state) a report, which shall include the data described in clause (ii)(I), regarding the progress of such recipient in achieving the local adjusted levels of performance on the core indicators of performance.
Please refer to Section 113 for addition information related to performance accountability.  
Perkins IV, Section 134. Local Plan for Career Technical Education Programs

1. Local Plan Required.—Any eligible recipient (LEA) desiring financial assistance under this part shall, in accordance with the requirements established by the eligible agency (state) . . . submit a local plan to the eligible agency. Such local plan shall cover the same period of time as the period of time applicable to the State Plan submitted under Section 122 (State Plan requirements).

2. Contents.—The eligible agency (state) shall determine the requirements for local plans, except that each local plan shall:
a. Describe how the CTE programs required under Section 135(b) will be carried out with funds received under this title.
b. Describe how the CTE activities will be carried out with respect to meeting state and local levels of performance established under Section 113.
c. Describe how the eligible recipient (LEA) will:
i. Offer the appropriate courses of not less than one CTE program of study  (Please refer to Programs of Study Requirements.)
ii. Improve the academic and technical skills of students participating in CTE programs by strengthening the academic and CTE components of such programs through the integration of coherent and rigorous content aligned with challenging academic standards and relevant CTE programs to ensure learning in:
1. The core academic subjects (as defined in Section 9101) of the ESEA of 1965.
2. CTE subjects.
iii. Provide students with strong experience in, and understanding of, all aspects of an industry.
iv. Ensure that students who participate in such CTE programs are taught to the same coherent and rigorous content aligned with challenging academic standards as are taught to all other students.
v. Encourage CTE students at the secondary level to enroll in rigorous and challenging courses in core academic subjects (as defined in ESEA of 1965).
d. Describe how comprehensive professional development (including initial teacher preparation) for CTE, academic, guidance, and administrative personnel will be provided that promotes the integration of coherent and rigorous content aligned with challenging academic standards and relevant CTE (including curriculum development).
e. Describe how parents, students, academic and CTE teachers, faculty, administrators, career guidance and academic counselors, representatives of tech prep consortia (if applicable), representatives of the entities participating in activities described in Section 117 (Workforce Investment Act), Public Law 105-220 (if applicable), representatives of business (including small business) and industry, labor organizations, representatives of special populations, and other interested individuals are involved in the development, implementation, and evaluation of CTE programs assisted under this title, and how such individuals and entities are effectively informed about, and assisted in understanding the requirements of this title, including CTE programs of study.
f. Provide assurances that the eligible recipient (LEA) will provide a CTE program that is of such size, scope, and quality to bring about improvement in the quality of CTE programs.
g. Describe the process that will be used to evaluate and continuously improve the performance of the eligible recipient (LEA).
h. Describe how the eligible recipient (LEA) will:
i. Review CTE programs, and identify and adopt strategies to overcome barriers that result in lowering rates of access to, or lowering success in the programs, for special populations.
ii. Provide programs that are designed to enable the special populations to meet the local adjusted levels of performance.
iii. Provide activities to prepare special populations, including single parents and displaced homemakers, for high-skill, high-wage, or 
high-demand occupations that will lead to self-sufficiency.
i. Describe how individuals who are members of special populations will not be discriminated against on the basis of their status as members of the special populations.
j. Describe how funds will be used to promote preparation for non-traditional fields.
k. Describe how career guidance and academic counseling will be provided to CTE students, including linkages to future education and training opportunities.
l. Describe efforts to improve:
i. The recruitment and retention of CTE teachers, faculty, and career guidance and academic counselors, including individuals in groups underrepresented in the teaching profession.
ii. The transition to teaching from business and industry. 


Perkins IV, Section 135. Local Use of Funds

1. Restricts the use of Perkins IV funds to the improvement of CTE programs.

2. Identifies nine requirements of LEA programs supported with the funds. Funds made available to eligible recipients . . . shall be used to support CTE programs that:

a. Strengthen the academic and career technical skills of students’ participating in CTE Federal (including Perkins IV), state, and/or local LEA funds may be used to meet the requirements. Programs through the integration of academics with CTE programs, by strengthening the academic and CTE components of such programs through the integration of academics with CTE programs through a coherent sequence of courses, such as CTE programs of study (See excerpt of Section 122(c)(1)(A) for program of study requirement and elements).
b. Link CTE at the secondary level and the postsecondary levels, including by offering the relevant elements of not less than one program of study (see definitions). 

c. Provide students with strong experience in and understanding of all aspects of an industry, which may include work-based learning experiences.
d. Develop, improve, or expand the use of technology in CTE.
e. Provide professional development programs to secondary and postsecondary teachers, faculty, administrators, and career guidance and academic counselors who are involved in integrated CTE programs.
f. Develop and implement evaluations of the CTE programs carried out with the funds, including an assessment of how the needs of special populations are being met.
g. Initiate, improve, expand, and modernize quality CTE programs, including relevant technology.
h. Provide services and activities that are of sufficient size, scope, and quality to be effective.
i. Provide activities to prepare special populations, including single parents and displaced homemakers who are enrolled in CTE programs, for high skill, high wage, or high demand occupations that will lead to self-sufficiency.

Note: Federal (including Perkins IV), state, and/or local LEA funds may be used to meet these requirements.
3. Identifies the following permissive uses of the funds:

a. To involve parents, businesses, and labor organizations, as appropriate, in the design, implementation, and evaluation of CTE programs supported with the funds. 
b. To provide career guidance and academic counseling for students participating in CTE programs.
c. For local education and business partnerships.
d. To provide programs for special populations.
e. To assist CTE student organizations.
f. For mentoring and support services.
g. For leasing, purchasing, upgrading, or adapting equipment designed to strengthen and support academic and technical skill achievement.
h. For CTE teacher preparation programs.
i. To develop and expand postsecondary program offerings at times and in formats that are accessible for students, including working students.
j. To develop initiatives that facilitate the transition of sub baccalaureate CTE students into baccalaureate degree programs.
k. To provide activities to support entrepreneurship education and training.
l. For improving or developing new CTE courses.
m. To develop and support small, personalized career-themed learning communities.
n. To provide support for family and consumer science programs.
o. To provide CTE programs for adults and school dropouts to complete the secondary education, or upgrade the technical skills, of the adults and school dropouts.
p. To provide advanced training or job placement assistance to individuals who have participated in CTE programs assisted with these funds.
q. To support training and activities in non-traditional fields.
r. To provide support for straining programs in automotive technologies.
s. To pool a portion of such funds with a portion of funds available to not less than one eligible recipient for innovative initiatives (related to CTE).
t. To support other CTE activities that are consistent with the purpose of this Act.

4. Limits use of funds for administrative costs. Each eligible recipient of funds under this part shall not use more than five percent of the funds for administrative costs associated with the administration of activities assisted under this section. (Note: Refer to Section three of Perkins IV for the definition of the administrative activities affected by this five percent restriction.)

Program of Study. Requirement and Required Elements

Perkins IV, Section 122(c)(1)(A)—Programs of study must:
· Incorporate secondary education and postsecondary education elements
· Include academic and career and technical content in a coordinated, non-duplicative progression of courses
· Lead to an industry-recognized credential or certificate at the postsecondary level, or an associate or bachelor’s degree
Perkins IV, Section 134(a)(3)(A)—Each local plan shall describe how the eligible recipient (LEA) will “offer the appropriate courses of not less than one of the CTE programs of study described in Section 122(c)(1)(A).”

2008-2012 California State Plan for Career Technical Education, Chapter Five Policy on Program of Study Requirement—Each LEA receiving Section 131 or 132 funds must provide at least one program of study as defined in Section 122(c)(1)(A) of Perkins IV Programs of study developed for secondary school programs by unified and union high school districts must include not less than one district-funded course. Programs of study must also satisfy the organization and operation requirements of Policy two (Requirements of LEA CTE programs Assisted with Section 131 and 132 Funds), Policy three (Requirement of Sequences of Courses for CTE Programs), and Policy four (Requirement of Courses Assisted with Perkins IV Funds). 
All Aspects of the Industry
In accordance with Section 135(b)(3) of Perkins IV, each program assisted with Section 131 or 132 funds must provide students with strong experience in and understanding of all aspects of the industry, which may include work-based learning experiences, for which the students are being prepared. The following checklist is provided to ensure that sequence of courses that comprise the CTE program assisted with the funds is providing students with the required “All Aspects of the Industry” learning experiences.
PLANNING:

· Describe why industries respond to customer wants and expectations.

· List differences in how companies deliver products versus delivering services.

· Describe ways a worker can influence company decision-making.

· Identify benefits in anticipating technology and market trend changes.

· Identify an example of how regulatory laws can impact how a business operates.

· Identify an example of how a political organization can impact how a company operates.

MANAGEMENT:

· Identify key components of a company “mission statement.”
· Identify how a corporate “chain of command” works.
· Describe the significance of a company’s “corporate culture.”
· Describe how a company organizes its departments.
· List typical ways company departments communicate.
· Cite examples of why a worker should adjust to different management styles.
· Cite an example of how companies are dependent on the national economy.
· Cite an example of how a company is dependent upon the local economy.
· Describe the importance of achieving internal and external customer satisfaction.
· Identify examples of how cultural diversity can affect an industry.
· Identify key differences in how private companies and government agencies operate.
· List reasons why written policies are used in industry.
· Identify resources available from professional organizations.
· Identify how roles and responsibilities in a family business are different than in larger companies.
· List benefits a worker can get by participation in meetings.
· Describe how a company’s marketing affects all its employees.

FINANCE:

· List typical ways a business obtains capital.

· Describe the importance of accounting in a business.

· Describe key implications for a company that grants credit.

· Describe how a company estimates and bids for a contract.

· Describe how paycheck deductions affect a worker.

· Describe the importance of cost containment in a company.

TECHNICAL AND PRODUCTION SKILLS:

· Demonstrate basic math ability.

· Demonstrate the capability to measure quickly and accurately.

· Demonstrate the ability to speak and write the English language effectively.

· Demonstrate the ability to listen effectively.

· Demonstrate the ability to use effective negotiation skills.

· Demonstrate the ability to manage time effectively.

· Demonstrate the ability to read blueprints and/or drawings.

· Demonstrate the ability to perform basic computer operations.

· Demonstrate the importance of deadlines and schedules.

· Demonstrate the ability to use teamwork.

· Demonstrate the ability to use supervisory and delegation skills.

· Demonstrate the ability to utilize good public speaking skills.

· Demonstrate the importance of using troubleshooting techniques.

· Cite one example of a job that is inter-related with another job.

· Demonstrate the ability to obtain technical information.

· Identify certification requirements for a specific job.

UNDERLYING PRINCIPLES OF TECHNOLOGY:

· Describe the key characteristics of the technology used in your industry.
· Describe the importance of analyzing new equipment for possible use.
· Describe the importance of continuously upgrading one’s job skills.
· Describe the importance of adaptability and learning from experience.
· Describe the importance of acquiring and analyzing information effectively and making sound decisions.
· Describe the importance of cross training.

LABOR:

· Describe the importance of a written job description.
· Describe the importance of knowing your rights as a worker.
· Describe the role labor organizations play in your industry (if any).
· List advantages/disadvantages of hourly and salaried pay.

· List differences between being a self-employed worker and a worker employed by a company.
· Describe the importance of understanding why a worker is asked to occasionally work longer hours.
· Describe the importance of cultural sensitivity.

COMMUNITY:

· Describe the importance of recognizing that workers may contribute special skills through volunteer work.
· Identify key ways a community helps its community.
· Describe how a company’s public perception is important.
· Describe the importance of providing for the access needs of the physically challenges.

HEALTH, SAFETY, AND ENVIRONMENT:

· Describe the importance of complying with state and federal agency regulations.

· Describe why it is important to avoid job-specific health threats.

· Read and comprehend major components of a Material Safety Data Sheet.

· Identify basic safety training techniques.

· Describe the importance of participation in preventive medicine programs.

· Describe the importance of handling stress effectively.

· Describe the importance of good workplace ergonomics.

· Identify any effects weather could have on an industry.

· Describe the importance of management’s responsibility for a safe workplace.

Checklist provided by: University of Missouri-Columbia, Instructional Materials Laboratory, “All Aspects of the Industry Supplementary Instructional Modules,” pages 13-21.

