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	INTRODUCTION:

	STRONG/ACCEPTABLE RESPONSE
	MINIMAL RESPONSE/NOT ACCEPTABLE 

	The introduction presents a very clear specific overview of the career technical education (CTE) five-year plan. There is ample evidence that this plan clearly fits into the overall work of the local education agency (LEA) and is not a stand alone document. It is apparent that CTE is vital in the agency. There is evidence the school board, administration, and community fully recognize that CTE must be a significant component of the LEA’s education system. 
	The introduction presents a minimal overview of the CTE plan. It is unclear if the document is a five-year plan. There is limited evidence that CTE is important to the LEA. School leaders including the school board and the administration recognize that CTE may be a component in the education system, but is primarily for students who are not college-bound.


	CHAPTER ONE: Career Technical Education in the Local Education Agency

	STRONG/ ACCEPTABLE RESPONSE
	MINIMAL RESPONSE/NOT ACCEPTABLE 

	A clear informative description of the LEA’s current CTE delivery system is provided. The description includes information regarding the availability of CTE programs in the local kindergarten to grade twelve (K-12) schools. There is also an ample description about the CTE programs in the region and the LEA’s relationship to the other programs in the region. 

The description of CTE includes examples and evidence of district(s) and school(s) structures for delivery of CTE, staffing to teach CTE courses, and support systems for students enrolled in CTE. If evident in the LEA, programs specifically oriented to CTE (partnership academies, small learning communities) are highlighted.

Detailed information and data regarding the participation of students in CTE programs are provided. The data includes student enrollment in CTE courses as compared to total district enrollment, number of students taking introductory classes versus concentration and capstone classes. Demographic information and achievement data in core classes and CTE courses are also presented.
	A minimal description of the LEA’s current CTE delivery system is provided. Little or no information regarding the availability of CTE programs in the local K-12 schools is presented. It is unclear if the LEA is aware of other CTE programs in the region or it is evident that the LEA has no relationship to CTE programs outside the local area. 

The description for (1) delivering CTE in the LEA is vague or missing, and/or (2) staffing to teach CTE courses is unclear, and/or (3) the support systems for students enrolled in CTE is not clear or not addressed at all. 

Minimal information and data regarding the participation of students in CTE programs are provided. It is unclear how many students enroll in CTE courses or if any sequence of courses is available to them. Demographic information and/or achievement data in core classes as well as CTE courses are not presented.


	CHAPTER TWO: Building High-Quality Career Technical Education Programs

	STRONG/ACCEPTABLE RESPONSE
	MINIMAL RESPONSE/NOT ACCEPTABLE 

	The plan presents a short, succinct, and inspiring vision statement that includes what the LEA aspires to achieve regarding CTE over the next five years. A mission statement indicates the direction that the LEA will take to make CTE a priority. 

The LEA presents at least three broad goals for CTE that will be attained by 2012-13. Specific measurable outcomes for CTE are presented and clearly indicate definite benchmarks that will be achieved each year during the five years of the plan.  

There is clear evidence that the vision, mission, goals, and outcomes have been developed with input from all key stakeholders (students, parents, business/industry representatives, and/or community leaders). Specific information about the participation of stakeholders in the Perkins CTE planning process is presented. A list of the stakeholders is provided. 

A list of the CTE industry sector(s) and corresponding career pathway(s) that will be assisted with Perkins IV funds is provided. The industry sectors and career pathways replicate the15 industry sectors and 58 corresponding pathways indicated in the California Career Technical Education Model Curriculum Standards, Grades Seven Through Twelve (CTE Standards). 

There is clear evidence of the process used to determine the CTE programs (listed above) that will be assisted with Perkins IV funds. The LEA presents a clear rationale for why each CTE program was selected to be offered. 

There is ample evidence that labor market information was used to determine the CTE programs offered by the LEA and that this information was compiled recently from local and regional labor market resources. 
	The plan does not include a vision statement that indicates what the LEA might achieve regarding CTE over the next five years. 

The mission statement is missing or fails to indicate any direction that the LEA might take to make CTE a priority. 

The LEA presents fewer than three broad goals for CTE or the goals are not specific to CTE or there are no goals presented at all. Few or no outcomes for CTE are presented. The outcomes that are presented are not specific or measurable. There are no definite benchmarks indicated that would show progress in CTE during the five years of the plan.  

It is unclear if the vision, mission, goals, and outcomes have been developed with input from all key stakeholders (students, parents, professional educators, business, and/or community representatives). No information about the participation of stakeholders in the Perkins CTE planning process is presented. The list of the stakeholders is missing, is very limited, or fails to include all stakeholder groups identified above. 

No list of the CTE industry sector(s) and corresponding career pathway(s) that will be assisted with Perkins IV funds is provided. The industry sectors and career pathways do not replicate the15 industry sectors and 58 corresponding pathways indicated in the CTE Standards. 

No evidence is presented that would indicate the process used to determine the CTE programs (listed above) that will be assisted with Perkins IV funds. The LEA provides no clear rationale for why each CTE program was selected to be offered. 

There is little or no evidence that labor market information was used to determine the CTE programs offered by the LEA. It is unclear what information was used to determine the CTE programs selected or how current the information may be. 


	CHAPTER THREE, SECTION ONE: Responses to Satisfy Requirements of Perkins IV and the State Plan

	STRONG/ACCEPTABLE RESPONSE
	MINIMAL RESPONSE/NOT ACCEPTABLE 

	Participation and Notification

	There is clear evidence that all interested local stakeholders have had ample opportunities to learn about Perkins IV and the State CTE Plan. A thorough description is provided regarding how all stakeholders have been involved in the development, implementation, and evaluation of local CTE programs. There is evidence that the stakeholders’ participation is ongoing and not a one-time occurrence. 

The LEA provides evidence regarding how they have effectively informed or will inform individuals and entities about the requirements of the Perkins IV and the State CTE Plan. It is clear that the LEA went or will go beyond simple information distribution to ensure that stakeholders understand the requirements and purpose of the local plan. The LEA demonstrates that it can effectively explain CTE programs of study to the stakeholders. Examples are included in the Local Plan.
	There is minimal evidence that stakeholders outside of the LEA have had an opportunity to learn about Perkins IV and the State CTE Plan. A minimal description is provided regarding how some stakeholders may have been involved in the development, implementation, and evaluation of local CTE programs. There is little evidence that the stakeholders’ participation is ongoing; there may have been only one or two meeting(s) to fulfill this requirement. 

The LEA provides minimal evidence regarding how they inform or will inform individuals and entities about the requirements of the Perkins IV and the State CTE Plan. It is unclear if the LEA has distributed or will distribute any information to stakeholders about the requirements and purpose of the local plan. There is little, if any, evidence that LEA could explain a CTE program of study to stakeholders. 

	Note: Stakeholders include parents, students, academic and CTE teachers, faculty, administrators, career and academic counselors, representatives of business and industry, labor organizations, representatives of special populations, and other interested individuals.


	CHAPTER THREE, SECTION ONE: Responses to Satisfy Requirements of Perkins IV and the State Plan

	STRONG/ACCEPTABLE RESPONSE
	MINIMAL RESPONSE/NOT ACCEPTABLE 

	Program of Study

	The LEA provides the appropriate courses for one or more CTE program(s) of study. The program of study includes:

· Secondary education and postsecondary education elements.
· Coherent, rigorous content aligned with challenging academic standards, and relevant CTE content aligned with the CTE Standards and the Career Technical Education Framework for California Public Schools, Grades Seven Through Twelve (CTE Framework).

· A coordinated, non-duplicative progression of courses that align secondary education with postsecondary education to adequately prepare students to succeed in postsecondary education.
· The opportunity for secondary education students to participate in dual or concurrent enrollment programs or other ways to acquire postsecondary education credits (optional).

· A path to an industry-recognized credential or certificate postsecondary level or an associate or baccalaureate degree.
	The LEA does not provide at least one CTE program of study, or the program of study fails to meet the criteria described in Perkins IV Section 122(1)(A) and the State CTE Plan.




	CHAPTER THREE, SECTION ONE: Responses to Satisfy Requirements of Perkins IV and the State Plan

	STRONG/ACCEPTABLE RESPONSE
	MINIMAL RESPONSE/NOT ACCEPTABLE 

	All Aspects of the industry

	There is clear evidence that students will be provided with strong experience in, and understanding of, all aspects of the industry in which they are studying. Each of the CTE courses in a program of study or a sequence of courses provide information about some or all aspects of the industry including planning, management, finances, technical and production skills, underlying principles of technology, labor and community issues, health and safety, and environmental issues related to that industry. 
	There is minimal or no evidence that students will be provided with an experience in, and understanding of, all aspects of the industry in which they are studying. Few, if any, CTE courses in a program of study or a sequence of courses include information about aspects of the industry. Some information may be provided about aspects of an industry, but it is clear that all the aspects of an industry are not covered.

	Student Participation and Enrollment

	There is ample evidence that students participating in CTE programs are taught or will be offered the same coherent and rigorous content aligned with challenging academic standards as are taught to all other students. 

There is ample evidence that CTE students at the secondary level are or will be encouraged to enroll in rigorous and challenging courses in core academic subjects. These academic courses have been aligned to the CTE foundation standards located in the CTE Standards. The CTE Framework may also be referenced.
	There is minimal evidence that students participating in CTE programs are taught or will be offered the same coherent and rigorous content aligned with challenging academic standards as are taught to all other students.

There is minimal or no evidence that CTE students at the secondary level are or will be encouraged to enroll in rigorous and challenging courses in core academic subjects. These academic courses may not be aligned to the CTE foundation standards. 

	CTE Curriculum and Curriculum Integration

	There is ample evidence that the CTE curriculum and instructional strategies used to deliver CTE courses will foster “essential employability skills” including: the ability to work in a team, critical thinking, technical knowledge and skills related to the industry, problem solving, leadership skills, legal responsibilities, and ethics.

The LEA presents a comprehensive summary of the progress that has been made in achieving academic and CTE integration for the programs available. The summary describes activities such as staff development, curriculum development, collaborative program planning and implementation, and team teaching. A clear outline of the activities planned to continuously improve academic and CTE integration over the next five years is provided. 
	There is minimal or no evidence that the CTE curriculum and instructional strategies used to deliver CTE courses will foster “essential employability skills.”

The LEA presents a minimal summary or no information about the progress that has been made in achieving academic and CTE integration for the programs available. There is little or no information about activities such as staff development, curriculum development, collaborative program planning and implementation, and team teaching. There is no reference to planned activities that would improve academic and CTE integration over the next five years.


	CHAPTER THREE, SECTION ONE: Responses to Satisfy Requirements of Perkins IV and the State Plan

	STRONG/ACCEPTABLE RESPONSE
	MINIMAL RESPONSE/NOT ACCEPTABLE 

	 Counseling

	There is ample evidence that counseling and guidance staff encourage students to pursue a coherent sequence of courses in the CTE program areas of their interest. If this is currently not happening, the LEA presents a plan to train counseling and guidance staff to encourage students to pursue a coherent sequence of courses in the CTE program areas of their interest.
	There is minimal evidence that counseling and guidance staff encourage students to pursue a coherent sequence of courses in the CTE program areas of their interest, and the LEA fails to present a plan to train counseling and guidance in this area.

	 Sequence of Courses

	A completed Career Technical Education (CTE) Sequence of Courses worksheet is provided for each CTE program that will be assisted with Perkins IV funds.
	A Career Technical Education (CTE) Sequence of Courses worksheet for each CTE program that will be assisted with Perkins IV funds is either incomplete or does not meet the requirements. 

	A coherent sequence of courses is a minimum of two or more CTE courses offered in a single CTE program area totaling at least 300 hours of instruction, or a single multi-hour course consisting of a minimum of 300 hours of instruction. Program sequences must include a capstone course. Secondary CTE programs may include a Regional Occupation Center/Program (ROCP) course as the “capstone” course. (State CTE Plan)

	Linkages

	The LEA presents a comprehensive summary of the formal written articulation agreements in place and/or progress that has been made in developing formal written articulation agreements with CTE programs in grades 11-14 and/or with local workforce preparation systems (Workforce Investment Act [WIA] Boards, apprenticeship programs). Copies of any formal articulation agreements along with a current list of articulated courses that make up the program of study are provided as evidence.
The LEA provides a clear description of the methods that will be used to coordinate CTE services with relevant programs conducted under the WIA, ROCP, and other state or local initiatives. These methods will avoid duplication and expand the range of and accessibility to CTE services for students. 

There is evidence that the LEA plans to offer additional programs of study in the future (optional).
	The LEA provides a brief summary of the agreements that are in place and/or progress that has been made in developing agreements with CTE programs in grades 11-14 and/or with local workforce preparation systems (WIA Boards). These agreements are not in writing so there are no copies of formal articulation agreements or a current list of articulated courses that make up the program of study. 
The LEA provides a minimal description of the methods that will be used to coordinate CTE services with relevant programs conducted under the WIA, ROCP, and other state or local initiatives. It is unclear if these methods will avoid duplication and expand the range of and accessibility to CTE services for students. 

There is little evidence that the LEA plans to offer additional programs of study in the future (optional).

	Linkages between secondary and postsecondary educational institutions include California Community Colleges, California State Universities, Universities of California, private postsecondary agencies, and apprenticeship programs.


	CHAPTER THREE, SECTION ONE: Responses to Satisfy Requirements of Perkins IV and the State Plan

	STRONG/ACCEPTABLE RESPONSE
	MINIMAL RESPONSE/NOT ACCEPTABLE 

	Technology

	The LEA presents a clear description of activities related to the use of technology including:

· The training of career technical teachers, faculty, and administrators to use technology, which may include distance learning. 

· Providing CTE students with the academic and career technical skills that lead to entry into the technology fields. This includes mathematics and science knowledge that provides a strong basis for such skills.

It is clear that the LEA encourages schools or will encourage schools to work with technology industries to offer voluntary internships and mentoring programs, including programs that improve students’ mathematics and science knowledge.
	The LEA presents a minimal description of activities related to the use of technology including:

· The training of career technical teachers, faculty, and administrators to use technology, which may include distance learning. 

· Providing CTE students with the academic and career technical skills that lead to entry into the technology fields. 

It is unclear if the LEA encourages schools or will encourage schools to work with technology industries to offer voluntary internships and mentoring programs, including programs that improve students’ mathematics and science knowledge.


	CHAPTER THREE, SECTION TWO: Support and Services for Special Populations

	STRONG/ACCEPTABLE RESPONSE
	MINIMAL RESPONSE/NOT ACCEPTABLE 

	The term "Special Populations" means: individuals with disabilities; individuals from economically disadvantaged families, including foster children; individuals preparing for nontraditional fields; single parents, including single pregnant women, displaced homemakers, and individuals with limited English proficiency.

	The LEA provides a comprehensive description of:

· The extent to which CTE programs will provide full and equitable participation to individuals who are members of special populations.

· The strategies that have been or will be adopted to help special populations overcome the barriers that result in lower rates of access to or less success in the programs assisted with Perkins IV funds. 

· How CTE programs are or will be designed to enable special population students to meet the local adjusted levels of performance.

· The planned activities to prepare special populations, including single parents and displaced homemakers who are enrolled in CTE programs, for high skill, high wage, or high demand occupations that will lead to self-sufficiency.

· How individuals will not be discriminated against on the basis of their status as members of the special populations.

· Strategies to identify, recruit, retain, and place male and female students who desire training for nontraditional fields. 
	The LEA provides a minimal description of:

· The extent to which CTE programs will provide full and equitable participation to individuals who are members of special populations.

· The strategies that have been or will be adopted to help special populations overcome the barriers that result in lower rates of access to or less success in the programs assisted with Perkins IV funds. 

· How CTE programs are or will be designed to enable special population students to meet the local adjusted levels of performance.

· The planned activities to prepare special populations, including single parents and displaced homemakers who are enrolled in CTE programs, for high skill, high wage, or high demand occupations that will lead to self-sufficiency.

· How individuals will not be discriminated against on the basis of their status as members of the special populations.

· Strategies to identify, recruit, retain, and place male and female students who desire training for nontraditional fields. 

	Note: Nontraditional fields are those in which one gender comprises less than 25 percent of the total number of employees. Examples: cosmetology is a nontraditional occupation for males; construction is a nontraditional occupation for females.


	CHAPTER THREE, SECTION THREE: Guidance and Counseling

	STRONG/ACCEPTABLE RESPONSE
	MINIMAL RESPONSE/NOT ACCEPTABLE 

	The LEA presents evidence that ongoing career guidance and academic counseling is provided to all students regarding CTE, including linkages to future education and training opportunities. If guidance and counseling regarding CTE is not currently available, then there is a plan to provide it over the next five years.

The LEA describes the alignment of local career guidance and academic counseling efforts to other state efforts, e.g., Senate Bill 70, 10th Grade Counseling, Assembly Bill 1802-Middle and High School Supplemental Counseling Program, other counseling and guidance funds, and uses those funds to provide CTE guidance and counseling. If current career guidance and counseling efforts are not aligned with other state efforts, there is a plan to bring the efforts together.
	There is little or no evidence that ongoing career guidance and academic counseling is provided to all students regarding CTE. Though guidance and counseling regarding CTE is not currently available, there is no plan to provide it over the next five years.

It is unclear if local career guidance and academic counseling efforts are aligned with other state efforts, e.g., SB 70, 10th Grade Counseling, AB 1802-Middle and High School Supplemental Counseling Program, other counseling and guidance funds, or if any of those funds are used to provide CTE guidance and counseling. The LEA presents no plan to bring the career guidance and academic counseling efforts together.


	CHAPTER THREE, SECTION  FOUR: Comprehensive Professional Development Provided to Teachers, Counselors, and Administrators

	STRONG/ACCEPTABLE RESPONSE
	STRONG/ACCEPTABLE RESPONSE

	The LEA provides a comprehensive description of the:

· Professional development activities for CTE teachers that go beyond those activities offered to all teachers through the use of district funds.

· Professional development activities focused on the CTE Standards and the CTE Framework that have been implemented or planned for the implementation. 

· Ongoing professional development initiative(s) made to effectively integrate and use challenging academic and CTE standards provided jointly with academic teachers.
· Professional development activities conducted in conjunction with secondary and postsecondary agencies.

· Professional development programs for teachers of CTE and other public school personnel who are involved in the direct delivery of educational services to CTE students, to ensure that such teachers and personnel stay current with all aspects of an industry.
· Internship programs that provide relevant business experience to teachers.

· Programs designed to train teachers specifically in the effective use and application of technology to improve instruction.

If any of these professional development activities/programs are not currently in place, there is a clear plan to incorporate them over the next five years.
	The LEA provides a minimal description of the:
· Professional development activities for CTE teachers that go beyond those activities offered to all teachers through the use of district funds.

· Professional development activities focused on the CTE Standards and the CTE Framework that have been implemented or planned for the implementation. 

· Ongoing professional development initiative(s) made to effectively integrate and use challenging academic and CTE standards provided jointly with academic teachers.
· Professional development activities conducted in conjunction with secondary and postsecondary agencies.
· Professional development programs for teachers of CTE and other public school personnel who are involved in the direct delivery of educational services to CTE students, to ensure that such teachers and personnel stay current with all aspects of an industry.

· Internship programs that provide relevant business experience to teachers.

· Programs designed to train teachers specifically in the effective use and application of technology to improve instruction.

Though some or all of these professional development activities/programs are not currently in place, there is no plan to incorporate them over the next five years. 


	CHAPTER THREE, SECTION  FOUR: Comprehensive Professional Development Provided to Teachers, Counselors, and Administrators

	STRONG/ACCEPTABLE RESPONSE
	STRONG/ACCEPTABLE RESPONSE

	The LEA provides a comprehensive description of pre-service and in-service training for staff in:
· Effective teaching skills that are based on research that includes promising practices.

· Effective practices to improve parental and community involvement.

· The effective use of scientifically based research and data to improve instruction.
	There is minimal description of pre-service and in-service training provided to staff in:
· Effective teaching skills that are based on research that includes promising practices.

· Effective practices to improve parental and community involvement.

· The effective use of scientifically based research and data to improve instruction. 


	CHAPTER THREE, SECTION FIVE: Accountability and Evaluation of Career Technical Education (CTE) Programs  

	STRONG/ACCEPTABLE RESPONSE
	MINIMAL RESPONSE/NOT ACCEPTABLE 

	The LEA provides a comprehensive description of: 
· The process currently in place to assess the academic performance in English/language arts and mathematics of students participating in CTE programs. If assessments in English/language arts and mathematics are missing, there is a plan to develop the appropriate assessments needed to determine student performance.

· The process currently in place to assess career technical performance of students participating in CTE programs. If assessments in CTE are missing, there is a plan to develop appropriate assessments to determine student performance.

· The process currently in place to evaluate and continuously improve the quality of CTE programs offered to students. If the LEA has no process to evaluate and improve CTE programs, a comprehensive plan to develop an adequate evaluation process is provided.

· The clear provisions that the LEA has in place or will develop to set priorities for local CTE program improvement and to ensure alignment with the CTE Standards and the CTE Framework. 

· The current active participation of representatives from the workforce and economic development agencies including members of business, industry, and labor in planning, implementing, and evaluating funded programs or a comprehensive plan to increase the active participation of these representatives.

· The actions being taken and/or planned to ensure participation in California Longitudinal Pupil Achievement Data System (CALPADS) and California Partnership for Achieving Student Success (Cal-PASS) data systems process. 
	There is a minimal process currently in place to assess the academic performance in English/language arts and mathematics of students participating in CTE programs. Though assessments in English/language arts and mathematics courses are missing, there is no plan to develop the appropriate assessments needed to determine student performance.

There is a minimal process currently in place to assess career technical performance of students participating in CTE programs. Though assessments in CTE are missing, there is a very minimal or no plan to develop appropriate assessments to determine student performance in CTE.

There is a minimal or no process currently in place to evaluate and continuously improve the quality of CTE programs offered to students. The LEA presents a very minimal plan or no plan to evaluate and improve CTE programs.

The LEA has in place or will develop clear provisions to set priorities for local CTE program improvement and ensure alignment with the CTE Standards and the CTE Framework.
The LEA provides a minimal plan or no plan to increase the active participation of representatives from the workforce and economic development agencies including members of business, industry, and labor in planning, implementing, and evaluating funded programs.

The LEA provides a minimal or no description of the actions being taken and/or planned to ensure participation in CALPADS and Cal-PASS data systems process.


	CHAPTER THREE, SECTION SIX: Use of Funds

	STRONG/ACCEPTABLE RESPONSE
	MINIMAL RESPONSE/NOT ACCEPTABLE 

	Section 135(a) of Perkins IV states, “Each eligible recipient (LEA) of the Section 131 and 132 funds shall use these funds to improve CTE programs.” Federal grant funds must supplement, or augment, and not supplant state or local funds. Federal funds may not result in a decrease of state or local funding that would have been available to conduct the activity had federal funds not been received. LEAs must demonstrate that federal funds are added to the amount of state and local funds that would be made available for uses specified in this local plan. 

While the regulations do not provide a definition of “program improvement,” it is clear that the funds may not be used to simply maintain an ongoing program. The CDE has interpreted this requirement to mean that the funds may only be used to support activities intended to enhance the effectiveness of existing programs, modify or update existing programs, and to develop and implement new programs.

	The LEA presents a comprehensive description of how the Perkins IV funds supplement general funds and funds from other state and local resources to improve the academic and technical skills of students participating in CTE programs.

It is clear that Perkins IV funds add to the CTE program in the LEA.

It is clear that Perkins IV funds are used to:

· Improve or enhance the effectiveness of existing programs.
· Modify or update existing programs.
· Develop or implement new programs. 


	The LEA presents a minimal description of how the Perkins IV funds supplement general funds and funds from other state and local resources to improve the academic and technical skills of students participating in CTE programs. 

It is unclear if Perkins IV funds add to the CTE program in the LEA. The information provided raises the question that the LEA may be using funds to simply maintain current CTE programs or supplanting.

It is unclear if Perkins IV funds are used to:

· Improve or enhance the effectiveness of existing programs.
· Modify or update existing programs. 
· Develop or implement new programs. 
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