History–Social Science Framework Field Review Draft
Chapter 2


Chapter 2: Goals and Curriculum Strands

The goals of this History–Social Science Framework fall into three broad categories: Knowledge and Cultural Understanding, incorporating learnings from history and the other humanities, geography, and the social sciences; Democratic Understanding and Civic Values, incorporating an understanding of our national identity, constitutional heritage, civic values, and rights and responsibilities; and Skills Attainment and Social Participation, including basic study skills, critical thinking skills, and participation skills that are essential for effective citizenship. 

None of these goals is developed wholly independent of the rest. All interact within this curriculum based on the History–Social Science Content Standards, including the Historical and Social Sciences Analysis Skills. Study skills and critical thinking skills, for example, are developed at each grade level through challenging studies in history and the other humanities, geography, and the social sciences. Democratic understanding and civic values are enriched through an understanding of the history of the nation’s institutions and ideals. Civic participation requires political knowledge and incurs ethical choice. 

The learnings contained in this curriculum can be enriched in countless ways. However, teachers and curriculum developers should be aware that for each of the three major goals, some essential learnings are integral to the development of this history–social science curriculum. These basic learnings serve as curriculum strands, unifying this curriculum across all grade levels, kindergarten through grade twelve. These basic learnings are first introduced at the primary grade levels, in terms that young children understand, and then regularly reappear in succeeding years, each time deepened, enriched, and extended. 

These curriculum strands are a constant in every grade level, not options to be added or dropped from one year to the next. At every grade level, teachers will be expected to integrate and correlate these strands as part of their teaching of the history–social science curriculum. 

In the sections that follow, each of the three goals is presented, together with its basic learnings serving as curriculum strands. 
[History–Social Science K–12 Goals and Curriculum Strands Wheel is inserted here.]
Goal of Knowledge and Cultural Understandingtc "Goal of Knowledge and Cultural Understanding"
The goal of knowledge and cultural understanding is pursued by developing students’ literacy in history and the other humanities (including ethics), geography, economics, sociology, and political science. The knowledge that students are expected to gain in each grade level of study is described in the History–Social Science Content Standards. Certain essential learnings are integral to the development of each of these literacy strands. 
Historical Literacytc "Historical Literacy"
To develop historical literacy, students must:

Develop research skills and a sense of historical empathy. The study of history involves the imaginative reconstruction of the past. Ideally, students should have a sense of what it was like to be there, to realize that events hung in the balance, that people living then did not know how things ultimately would turn out. Through the use of primary sources, such as historical documents and artifacts, students will be able to reconstruct the past and the actions and thoughts of a people. As students become better readers and improve their skills in evaluating historical research, evidence, and point of view, they should learn to critique primary and secondary sources, looking for bias in the author’s perspective, evaluating the credibility of the author, and distinguishing between fact and opinion. Students should also be able to distinguish between opinions based on intuition or impression and interpretations based on evidence. Through their analysis of primary sources, students will come to a deeper understanding of events and the people who experienced them. Historical empathy is much like entering into the world of a drama, suspending one’s knowledge of “the ending” in order to gain a sense of another era and living with the hopes and fears of the people of the time. In every age, knowledge of the humanities helps to develop a keen sense of historical empathy by allowing students to see through the eyes of people who were there. Students should understand that each event in the past took place within its own historical context, and they should recognize that civilizations share common features across time and distance, yet also have their own unique aspects. 

Understand the meaning of time and chronology. History inescapably deals with the dimension of time. The development of student skills in chronological and spatial thinking is an integral component of the standards-based curriculum. Children must learn the meaning of such terms as decade, generation, century, and so on. As they grow more mature, students should learn not only when events occurred but also what else was happening at the same time in that society and elsewhere. To define a moment in time (and place) for study is to select a particular set of possibilities and constraints. Chronology defines relationships in time, and students should learn how major events relate to each other in time so that the past is comprehensible rather than a chaotic jumble of disconnected occurrences. 

Analyze cause and effect. Integral to the study of history are efforts to understand why things happened and with what consequences; that is, to interpret causes and effects. Historical interpretation is a key component of the Historical and Social Sciences Analysis Skills at every grade level. Historical events usually have multiple causes and multiple effects, some of which are not recognized until long after the event occurred. Students should learn to tell the difference between a cause and a correlation. They also need to understand that the study of causes and effects does not yield cut-and-dried answers because historical interpretation is speculative and subject to change. 

Understand the reasons for continuity and change. Most of the major events studied in history are examples of change, but it is no less important to recognize why things do not change; in other words, students should understand the sources of continuity. In retrospect certain changes appear to have been inevitable, but students will miss the drama of history if they do not realize that things might have turned out otherwise. What ideas, traditions, and values explain the absence of change? What combination of ideas and events explains the emergence of new patterns? 

Recognize history as common memory, with political implications. Throughout recorded time, societies have used their history as a vehicle for maintaining their identity as a people and a nation. The study of history allows people to explain and transmit their ideas and traditions to the younger generation. In tightly controlled societies the historical record may be altered to redefine public consciousness of the past and to regulate the public’s loyalties; in democratic societies the historical record is open to debate, revision, conflicting interpretations, and acknowledgment of past mistakes. 

Understand the importance of religion, philosophy, and other major belief systems in history. The content standards outline the major philosophical and religious topics that students will study throughout the history–social science curriculum. To understand why individuals and groups acted as they did, we must see what values and assumptions they held, what they honored, what they sought, and what they feared. By studying a people’s religion and philosophy as well as their folkways and traditions, we gain an understanding of their ethical and moral commitments. By reading the texts that people revere, we gain important insights into their thinking. The study of religious beliefs and other ideological commitments helps explain both cultural continuity and cultural conflict. 

Ethical Literacy

To develop ethical literacy, students must:
Recognize the sanctity of life and the dignity of the individual. At the core of ethical teaching is respect for each person as a unique individual. Governmental policies that disregard the value of human life or that condone inhuman practices are unethical. The curriculum offers many opportunities to explore human rights as an ethical issue. 

Understand the ways in which different societies have tried to resolve ethical issues. Students should examine the major religious and philosophical traditions in Western and non-Western societies, particularly in their efforts to establish standards of behavior and values for achieving the good life and the good society. 

Understand that the ideas people profess affect their behavior. Students should understand the connection between ideas and actions, between ideology and policy, between policy and practice. Whether they are studying the Holocaust or slavery or some other instance of inhumanity, students should recognize the ethical implications of ideology. 

Realize that concern for ethics and human rights is universal and represents the aspirations of men and women in every time and place. Students should be aware of slave revolts in ancient times; of individuals, such as (but not limited to) Mohandas K. Gandhi, who led popular movements for freedom; of Bishop Desmond Tutu, Nobel laureate and outspoken opponent of apartheid; of those who risked their lives to save Jews during the Holocaust; of dissidents who risked their lives to reveal the gulags in the former U.S.S.R.; Noble Peace Prize laureate Al Gore, for his efforts in leading the fight against human-initiated climate change; and of historic documents such as the United Nations’ Universal Declaration of Human Rights. 

Cultural Literacytc "Cultural Literacy"
To develop cultural literacy, students must:
Understand the rich, complex nature of a given culture: its history, geography, politics, literature, art, drama, music, dance, law, religion, philosophy, architecture, technology, science, education, sports, social structure, and economy. Cultural literacy includes but is not limited to knowledge of the humanities. True cultural literacy takes many years to develop, whether one is a student of a foreign country or a student of one’s own society. Students should not be under the illusion that they truly know another society as a result of studying it for a few weeks or even for a year. At the very least they should learn how difficult it is to master a culture and should be encouraged to recognize that education is a lifelong process. 

Recognize the relationships among the various parts of a nation’s cultural life. Mature students should come to appreciate the ways that a nation’s literature and arts react to and comment on events in its political and social development and also should study and appreciate the interactions among a nation’s governmental system, economic structure, technology, arts, and press. None of the elements of a culture exists in a vacuum, and students will come to understand the connections as they develop a deeper knowledge of the constituent parts. 

Learn about the mythology, legends, values, and beliefs of a people. Ideas are important; to understand a society, students must perceive what its members believe about themselves, what stories and tales explain their origins and common bonds, what religious tenets embody their ethical standards of justice and duty, what heroes capture their imagination, what ideals inspire their sense of purpose, and what visual images portray their idea of themselves as a people. 

Recognize that literature and art shape and reflect the inner life of a people. Artists and writers tend to have sensitive antennae. In their work, artists and writers record the hopes, fears, aspirations, and anxieties of their society. A culture cannot be fully understood without knowledge of the poems, plays, dance, visual art, and other works that express its spirit. 

Develop a multicultural perspective. Students should learn from their earliest school years that our nation is composed of people whose backgrounds are rooted in cultures around the world. They should take pride in their own cultural heritages and should develop a multicultural perspective that respects the human dignity of all people and an understanding of different cultures and ways of life. 

Geographic Literacytc "Geographic Literacy"
To develop geographic literacy, students must:
Develop an awareness of place. Geography is fundamentally concerned with the study of place. Historical and contemporary events have occurred in particular places, and generally there are reasons for those events unfolding as they did. To understand human events, students must first understand the characteristics of the places in which those events occurred. Physical characteristics of a place include its landforms, water bodies, climate, soils, natural vegetation, and animal life. Human characteristics include the population; the full array of human activities and settlement patterns on the land; the ideological, religious, and philosophical beliefs of its people; and their political and social institutions. In describing a place, students should be able to identify its physical and human characteristics and to explain how these features are interrelated to form the unique character of that place. Through this curriculum students should learn about the earth’s continents, the significant countries and cities, the dominant landscape features of the earth, and the physical and cultural contexts in which these places exist. 

Develop locational skills and understanding. To study geography, students must be able to use map and globe skills to determine absolute locations in terms of the map grid; determine directions on the earth’s surface; measure distances between places; and interpret information available through the map’s legend, scale of miles, and symbolic representations. 

Students also should be able to judge the significance of the relative location of a place. They should, for example, learn to judge the importance to a settlement of location on a natural harbor or in a fertile river valley, close to a major economic resource, along a major trade route, or in proximity to major markets. As students mature in their geographic thinking, they should learn to analyze how the relative location of a place confers important advantages or disadvantages, consider how these relative advantages or disadvantages can change over time, and determine how such changes have influenced the course of human history in that place. 

Understand human and environmental interaction. One of the most dynamic aspects of geographic education is the study of the ways people and environments interact in the human modification of the landscape. From the earliest grade levels, students can examine how people in their neighborhood and locality are “changing the land” by tearing down old structures and building new ones, converting agricultural lands to urban use, or turning desert lands into agricultural oases. Later, students learn that this process of environmental modification in the development of cities, resort areas, and farmlands has been a dominant theme throughout human history. Geographic systems are in constant flux because of both physical and human influences. Natural resources gain value only through human need, and human need changes over time. Students should develop understanding of the major environmental issues confronting modern societies and of the consequences, intentional and unintentional, of human decisions that affect the environment. Study of the Environmental Principles and Concepts that are part of the Education and the Environment Initiative will illustrate these key ideas (see Appendix D). 
Understand human movement. Humans have been on the move since the beginning of history. Students can observe how early humans migrated from place to place in quest of food, water, and security. Students can analyze how, later in history, great migrations carried people from one continent to another in the search for places of greater opportunity. They should understand major patterns of domestic and international migration, changing environmental preferences and settlement patterns, and the frictions that develop between population groups from broadly distinct cultural regions. Students should also analyze how much of the landscape of cities and countryside is today marked by transportation networks providing for the continual movement of goods, people, ideas, and information throughout a globally interdependent world. For geographers, this theme is vital because movement promotes the diffusion of ideas, technological innovations, and goods and thereby sets change in motion. 

Understand world regions and their historical, cultural, economic, and political characteristics. Geographers cannot deal with all the earth at once. For that reason, the concept of region has developed. In this curriculum a local neighborhood may be studied as a region largely composed of Asian or Hispanic immigrants. A Puritan New England colony may be studied as a region largely defined by religious affiliation. Renaissance England or post-World War II America are examples of politically defined regions. The Pacific Basin nations and nations of the North Atlantic Alliance are regions of economic, political, and cultural interaction. 

An understanding of major Western and non-Western regions is crucial if students are to appreciate the growing interdependence and global complexity of their world. 

Economic Literacy tc "Economic Literacy"
To develop economic literacy, students must:

Apply economic reasoning when using scarce resources. Students must understand that people choose because resources are insufficient to achieve all of our goals, that all choices involve costs, and that using resources in one way means sacrificing using them in another way. They must learn to apply cost-benefit analysis to all aspects of their lives. 

Understand how they influence the economy and how the economy influences them. Using economic reasoning, students should see themselves in the economics course. They should learn how supply and demand determine prices in all markets and the key roles of profit as a motivator and competition as a regulator. They should recognize their roles as buyers and sellers in product markets and understand the importance of their skills and knowledge in influencing their incomes in labor markets. They should understand financial markets and recognize the effect of interest rates on all sectors of the economy. Students should be able to apply the principles that they learn and the economic tools of analysis to make informed personal, social, and political decisions.
Understand the basic economic goals, performance, and problems of our society. Students analyze broad economic and political goals such as freedom of choice, efficiency, equity, economic security and stability, and distribution of benefits and costs as well as more narrow economic goals such as full employment, price stability, and economic growth. They will develop analytical skills to assess economic issues and proposed government policies in light of these goals. They will learn to describe and evaluate the performance of the nation’s economy. They will examine local, state, national, and global issues of the nation’s mixed economy, including (1) the paradox of scarcity amidst plenty; (2) the persistence of poverty in a generally productive economy; (3) inflationary and deflationary pressures and their effects on real incomes of different groups; (4) the relationship between improvement of human capital, worker productivity, real income, and productivity; (5) the benefits, costs, distributive effects, and intended and unintended consequences of government programs. 

Understand the different characteristics of today’s mixed economies. Beginning in elementary school, students should be introduced to the basic processes through which market economies function and to the growing network of markets and prices that reflect shifting supply and demand conditions in a market economy. In later years students should be able to compare the origins and differentiating characteristics of today’s mixed economic systems which combine components of pure socialist and pure market economies. Students should understand how each system addresses the use of scarce resources in the production, consumption, and distribution of desired goods and services. They should investigate the different emphases that societies place on the goals mentioned above, recognizing the trade-offs that exist. They should understand how incentives in different economic systems influence people’s actions including the role of property rights in a market economy. They should analyze the relationships of the economic, social, and political systems in different economies. 

Understand the global economy. Students investigate and analyze (1) the organization and significance of the international economic system for themselves and others; (2) the distribution of wealth and resources among nations; (3) the struggle of the poor around the world to achieve a better standard of living and the causes and proposed solutions to world poverty; (4) the interdependence of households, workers, national and transnational businesses, and governments in a global economy; and (5) the external benefits and costs of the global economic system. 

Recognize that school is their investment in their human capital. In the early years, students should be able to apply economic reasoning to their own goals. They should recognize that successful participation in the global economy requires their investment in their human capital. As they continue in school, they should be aware of their growing skills and knowledge and begin to envision the ways in which their investment will help them achieve their economic and financial goals.  

Apply economic principles and analytical skills to the study of the human experience. The study of economics does not begin in the twelfth grade course, but in kindergarten and is developed throughout the grades. From kindergarten through grade twelve students will learn cost-benefit analysis and other skills of economic analysis and combine them with historical, geographic, and political analysis skills to develop a rich and complete understanding of the human experience. To fully understand past, present, and future societies, students must begin early.  

Sociopolitical Literacytc "Sociopolitical Literacy"
To develop sociopolitical literacy, students must:
Understand the close relationship between social and political systems. To understand the political system of a society, students must also understand the social system. The two systems are interrelated, with the social values of a society reflected in its political institutions. By the time they reach grade ten, students normally are ready to examine social and political relationships; to analyze how social status, social mobility, political power, and prestige are distributed within a society; and to analyze how these factors affect the opportunities that are available to men and women of all walks of life and of all ethnic and racial backgrounds. 

Understand the close relationship between society and the law. To understand a society, one must understand the relationship between the society and its laws. In studying the United States, for example, students should come to understand that important public issues and controversies that are not resolved within the social institutions of the society regularly make their way into the political system and the courts for their ultimate resolution. Students should observe that in recent years every major social issue, whether civil rights, equal educational opportunity, abortion, or criminal justice, has reached the courts. They should come to understand that the interpretations of the Constitution reached by the courts are the result of human decisions, which are influenced by changing perceptions of the fit between constitutional principles and social realities. They also should come to understand how judicial decisions, in turn, influence society’s goals and values, its institutions, and the attitudes of individual citizens. 

Understand comparative political systems. Students should learn about the differences between democratic and nondemocratic political systems, and they should be able to describe the critical characteristics of each system. In analyzing contemporary and historical societies, students should critically examine such questions as how governments gain power over people and land; to what extent power is allocated among citizens and between citizens and government; how governmental power is limited, maintained, and transferred; what protections exist against the abuse of that power; and what provisions exist for the protection of individual and minority rights and freedoms, an independent judiciary and press, and the processes of constitutional choice and the consent of the governed. Finally, students should consider the significance of all the foregoing to the lives of individual citizens. 

Goal of Democratic Understanding and Civic Valuestc "Goal of Democratic Understanding 
and Civic Values"
The curricular goal of democratic understanding and civic values is centered on an essential understanding of the nation’s identity and constitutional heritage; the civic values that form the foundation of the nation’s constitutional order and promote cohesion between all groups in a pluralistic society; and the rights and responsibilities of all citizens. 
National Identitytc "National Identity"
To understand this nation’s identity, students must:
Recognize that American society is and always has been pluralistic and multicultural, a single nation composed of individuals whose heritages encompass many different national and cultural backgrounds. From the first encounter between indigenous peoples and exploring Europeans, the inhabitants of the North American continent have represented a variety of races, religions, languages, and ethnic and cultural groups. With the passage of time, the United States has grown increasingly diverse in its social and cultural composition. Teachers have an obligation to instill in students a sense of pride in their individual heritages and a sense of respect for those of other students. Students must recognize that whatever our diverse origins may be, we are all Americans.

Understand the American creed as an ideology extolling equality and 
freedom. The American creed is derived from the language and values found 
in the Declaration of Independence, the Constitution, and the Bill of Rights. Its themes are echoed in patriotic songs such as “America the Beautiful” (“ ... and crown thy good with brotherhood, from sea to shining sea”) and “America” (“ ... from every mountainside, let freedom ring”). The creed provides the unifying theme of the memorable discourse of Martin Luther King, Jr., “I Have a Dream”: “I have a dream that one day this nation will rise up and live out the true meaning of its creed: We hold these truths to be self-evident, that all men are created equal.... This will be the day when all of God’s children will be able to sing with new meaning ‘My Country, ’Tis of Thee, Sweet Land of Liberty.... ’” Students should learn the radical implications of such phrases as “all men are created equal” and study the historic struggle to extend to all Americans the constitutional guarantees of equality and freedom. 

Recognize the status of minorities and women in different times in American history. Students should be aware of the history of prejudice and discrimination against minorities and women as well as efforts to establish equality and freedom. Students should understand how different minorities were treated historically and should see historical events from a variety of perspectives. 

Understand the unique experiences of immigrants from Asia, the Pacific islands, and Latin America. Students should examine the cultural, political, and economic sources of contemporary immigration from these areas to understand the changing demography of California and the United States. Attention should be paid to the contributions of immigrants from Asia, the Pacific islands, and Latin America to life and culture in the United States. 

Understand the special role of the United States in world history as a nation of immigrants. The multicultural, multiracial, multiethnic, multireligious character of the United States makes it unusual among the nations of the world. Few, if any, nations can match the United States when compared on a scale of social heterogeneity; few, if any, have opened their doors so wide to immigration and provided such relatively easy access to full citizenship. At the same time, students should analyze periodic waves of hostility toward newcomers and recognize that the nation has, in different eras, restricted immigration on the basis of racial, ethnic, or cultural grounds. 

Realize that true patriotism celebrates the moral force of the American idea as a nation that unites as one people the descendants of many cultures, races, religions, and ethnic groups. The American story is unfinished, for it is a story of ideals and aspirations that have not yet been realized. It is a story that is in the making; its main characters are today’s students, their parents, and their friends. Unlike other historical events that are wholly in the past, this is a story whose beginning can be traced to the nation’s founding and whose outcome rests in the students’ hands. 

Constitutional Heritagetc "Constitutional Heritage"
To understand the nation’s constitutional heritage, students must:
Understand the basic principles of democracy. Students need to understand the central dilemma that confronts all societies and the basic principles that guide the democratic resolution of that dilemma: how to endow civil government with enough power to govern efficiently and yet to limit that power to protect against the tyranny of government and its infringement on the property rights and liberty of individual citizens. Students need to understand how the Founding Fathers of this nation struggled with these issues and, writing in the context of the American Enlightenment and their religious traditions, framed a Constitution of principles that created a democratic form of government; instituted the rule of law over rulers and the ruled alike; and conferred the basic guarantees of a free society through such fundamental mechanisms as representative government, separation of powers, a system of checks and balances, and limitations on terms of office. 

Students also need to understand the principle that democratic government exists for the people and that the people rule through the processes of constitutional choice and consent of the governed. At the same time, students must understand the importance of protecting the rights of minorities against the tyranny of majority rule. They need to develop appreciation for the guarantees provided in the Bill of Rights and for the importance of a democratic system’s procedural rules that ensure, for example, due process, a free press, periodic elections, and the peaceable change of government. Students also should understand how the Constitution has been amended and improved over time. 

Understand the historical origins of basic constitutional concepts such as representative government, separation of powers, and trial by jury. Students need to develop an understanding of the concepts of constitutional government in their historical context. They should examine key documents, including the Magna Carta, the English Bill of Rights, the Mayflower Compact, and the Fundamental Orders of Connecticut, as milestones in the development of democratic government. They need to study also those ideas of the Enlightenment that influenced the authors of the Constitution, especially the ideas of John Locke on natural rights and on the social and government contract; of Charles-Louis Montesquieu on the character of British liberty and the institutional requirements for its attainment; and of Oliver Cromwell’s Commonwealth Tradition. Students should understand that the ideas and writings of the leading thinkers of the European Enlightenment were widely quoted in the colonies and that these ideas and writings were discussed by Whigs and Tories alike. This historical context is important for students to understand because it explains the importance of the Constitution as the most enduring monument of the American Enlightenment. 

Civic Values, Rights, and Responsibilitiestc "Civic Values, Rights, 
and Responsibilities"
To understand civic values, rights, and responsibilities, students must:
Understand what is required of citizens in a participatory democracy. Students must develop an understanding of the qualities required of citizens in a participatory democracy. They need to understand, for example, that a democratic society depends on citizens who will vote and participate actively in their local, state, and national governments, take individual responsibility for their own ethical behavior, control inclinations to aggression, and attain a certain level of civility on their own by choosing to live by certain higher rules of ethical conduct. Students need to understand why a democracy needs citizens who value give-and-take on issues, who do not feel it necessary to go to war over every idea, and who seek the middle ground on which consensus and cooperation can flourish. 

Students need also to understand that the democratic process ensures its citizens a field of fair play so one can gracefully accept the loss of a debate or an election on the certain knowledge that there is always the chance to compete again. These are essential insights for students to acquire, for they are the basis for peaceful elections in a democracy, for the orderly transfer of power, and for the readiness of winners and losers alike to join ranks behind the candidate elected in a fair contest. Finally, students need to develop a deep and abiding commitment to democratic values in their individual and social behavior. 

Understand individual responsibility for the democratic system. Students need to understand the inherent strengths of the democratic system. But they also need to ponder its fragile nature and the processes through which democracies perish: through erosion of democratic protections; through lack of effective leadership or governance; through indifference of citizens to their rights and responsibilities under the Constitution and the Bill of Rights; through lack of will or courage; through selfishness and alienation; and through usurpation of power by tyrants or antidemocratic extremist groups. Students need to develop an appreciation for the informed commitment a democracy requires of its citizens to maintain its basic freedoms. They need to understand that critical thinking and independence of mind are essential characteristics of citizens in a free society and that education develops the critical intelligence necessary for good citizenship. Students need to understand the importance to a democracy of citizens who are willing to vote regularly, participate actively in government, think critically and creatively about issues, confront the unresolved problems of the society, and work through democratic processes toward the fuller realization of its highest ideals in the lives and opportunities of all its citizens. 

Goal of Skills Attainment and Social Participationtc "Goal of Skills Attainment 
and Social Participation"
The curricular goal of skills attainment and social participation is pursued by developing students’ participation skills, critical thinking skills, and basic study skills. 
Participation Skills

While the ability to work with others is an asset in any society, it is a requirement for citizenship in a democracy. Democratic government depends on citizens who are actively involved as well as informed. Civic competence requires the skills that make joint effort and effective cooperation possible. It also requires a willingness to work for the common good. As a major conduit by which the democratic heritage is passed to each new generation, the history–social science curriculum must promote the learning of skills that lead to civic competence. 
To participate effectively in society, students need to:

Develop personal skills. Among the personal skills that students should develop are sensitivity to the needs, problems, and aspirations of others; expression of their personal convictions; recognition of personal biases and prejudices, such as the stereotyping of members of a particular group; understanding of people as individuals rather than as stereotypes; and the adjustment of one’s behavior to work effectively with others. 

Develop group interaction skills. Among the group interaction skills that students should develop are willingness to listen to the differing views of others; ability to participate in making decisions, setting goals, and planning and taking action in a group setting; leadership skills and the willingness to follow; skills of persuading, compromising, debating, negotiating, and resolving conflicts; and ability to confront controversial issues in ways that work toward reasoned solutions free of aggressions that destroy group relations. 

Develop social and political participation skills. Among the social and political participation skills that students should develop are ability to identify issues that require social action; commitment to accept social responsibilities associated with citizenship; willingness to work to influence those in political power to preserve and extend justice, freedom, equity, and human rights; willingness to assume leadership roles in clarifying goals and mobilizing groups for political action; and willingness to accept the consequences of one’s own actions. 

Critical Thinking Skillstc "Critical Thinking Skills"
The skills involved in critical thinking enable students to question the validity and meaning of what they read, hear, think, and believe. This skill is a central component of the Historical and Social Sciences Analysis Skills, which have students evaluating and analyzing information at every grade level of the history–social science curriculum, examining data in more depth and complexity with each year of study. Critical thinking requires a questioning mind and a skeptical withholding of assent about the truth of a statement until it can be critically evaluated. While such skills are developed through everyday living as well as by schooling, the history–social science classroom is an especially appropriate setting for developing such skills. The ability to think critically about public issues, evaluate candidates for office, and assess decisions of government officials is an essential attribute of good citizenship in a democratic society. Students learn critical thinking skills by confronting issues, evaluating sources and evidence for bias and point of view, and writing analytical commentaries. In reading documents and other original materials, students have an opportunity to interpret the writer’s language and to extract meaning. When original texts such as the Declaration of Independence, the Constitution, or the Seneca Falls Declaration are read to supplement or replace the textbook, critical discussion and thinking are promoted. Writing about the subject matter of history and social science gives students valuable experience in thinking through their ideas and articulating them. 

The following critical thinking skills are to be developed in the context of the history–social science curriculum:

Identify and distinguish arguments. Included in these skills is the ability to identify central issues or problems, to determine which information is relevant, to make distinctions between verifiable and unverifiable information or between essential and incidental information, and to formulate appropriate questions leading to a deeper and clearer understanding of an issue. 

Evaluate information related to a problem. This skill requires ability to distinguish among fact, opinion, and reasoned judgment; to determine whether statements are consistent with one another and with the context from which they are taken; to identify unstated assumptions; and to recognize stereotypes, clichés, bias, prejudice, and slanted language. 

Construct and test hypotheses. Included in these skills are the ability 
to decide whether the information provided is sufficient in quality and quantity to justify a conclusion; to evaluate debates concerning alternative interpretations of a historical event or contemporary problem; to test conclusions or hypotheses; and to predict probable consequences of an event, a series of events, or a policy proposal. 

Basic Study Skillstc "Basic Study Skills"
Basic study skills are the skills that students must have in order to acquire knowledge; they are skills that make formal education possible. The basic skills learned in other subjects translate effectively to the study of history–social science, and in turn the historical and social science analysis skills can inform student work in areas such as language arts and science. The most basic skills of the history–social science fields involve obtaining information and judging its value, reaching reasoned conclusions based on evidence, and developing sound judgment, skills with a broad application in other subjects. The skills also include the ability to discuss and debate and the ability to write a well-reasoned and well-organized essay. These skills are outcomes of a well-constructed program, and they take time and practice to develop. Examples of practice include sustained reading and sustained writing. In their work throughout the history–social science curriculum, students will practice the grade-level skills outlined in the English-Language Arts Content Standards.  
The basic skills of history–social science include the ability to:


1.
Acquire information by listening, observing, using community resources, and reading various forms of literature and primary and secondary source materials. 


2.
Locate, select, and organize information from written sources, such 
as books, periodicals, government documents, encyclopedias, and bibliographies. 


3.
Retrieve and analyze information from online sources by using computers, or from other sources using electronic media. 


4.
Read and interpret maps, globes, models, diagrams, graphs, charts, tables, pictures, and political cartoons. 


5.
Understand the specialized language used in historical research and 
social science disciplines. 


6.
Organize and express ideas clearly in writing and in speaking. 
Overview of the Course Descriptions

The course descriptions that follow provide an integrated and sequential development of the goals of this curriculum. Specific learning activities are included in these course descriptions, but they are intended to be illustrative. Imaginative teachers will create their own curricular activities to engage student participation. Specific works of literature are included in these course descriptions, but these too are meant to be illustrative. Annotated bibliographies in the History–Social Science Course Models, Kindergarten Through Grade Twelve (http://www.history.ctaponline.org), and the Literature for History–Social Science database maintained by the California Department of Education (on the CD-ROM that was included with this framework) will provide a broad range of readings to enrich these studies, including appropriate selections for English learners. 

Implementation of this integrated and correlated curriculum requires cooperative planning among teachers from different subject areas, as well as teacher librarians, and should promote team teaching and other collaborative strategies. Teachers should draw on community resources, a wide variety of books, computer software, videotapes, and other visual materials. In addition to presenting subjects for class discussion, teachers should provide for students’ active learning through experiences such as civic participation, community service, debates, role playing, simulations, mock trials, collaborative and individual projects, preparation of local and oral histories, and mapping activities.

This curriculum bridges the barriers between the related disciplines and enables students to see the relationships and connections that exist in real life. The measure of its success will lie not only in test scores but also in the extent to which students develop empathetic insight into the life of other times and places, as well as enlightened understanding of their own time and place. The titles of courses for kindergarten through grade twelve are as follows:

Kindergarten—Learning and Working Now and Long Ago

Grade One—A Child’s Place in Time and Space

Grade Two—People Who Make a Difference

Grade Three—Continuity and Change

Grade Four​​—California: A Changing State

Grade Five—United States History and Geography: Making a New Nation

Grade Six—World History and Geography: Ancient Civilizations

Grade Seven—World History and Geography: Medieval and Early Modern Times

Grade Eight—United States History and Geography: Growth and Conflict

Grade Nine—Elective Courses in History–Social Science

Grade Ten—World History, Culture, and Geography: The Modern World

Grade Eleven—United States History and Geography: Continuity and Change in Modern United States History
Grade Twelve—Principles of American Democracy (One Semester) 
and Economics (One Semester)
The United States and World History Courses

The curriculum departs from current practice by significantly increasing the time allocated to chronological history. The three courses in United States history (grades five, eight, and eleven) and the three courses in world history (grades six, seven, and ten) have the following characteristics:

1.
Beginning with grade six, each course in this series contributes to students’ learning of historical chronology. The course in grade six emphasizes the ancient world to 500 CE. The grade seven course continues world history through medieval and early modern times, 500–1789 CE. The grade eight course establishes the new American nation in the context of the European Enlightenment, with which the grade seven course just concluded, and emphasizes the years 1783–1914. The grade ten course emphasizes the modern world, 1789 to the present day. The grade eleven course emphasizes United States history in the twentieth century. This interplay between world and United States history helps students recognize the global context in which their nation’s history developed and allows teachers to illustrate events that were developing concurrently throughout the world.

2.

Each course gives major emphasis to a selected historical period that students will study in depth. The accompanying chart illustrates the periods to be emphasized in these courses. By limiting the years to be studied in each course, this plan provides the time needed to develop these studies in depth and makes it more likely that students will retain what they have learned. These outcomes cannot be achieved through the superficial treatment that results from rushing across the whole of United States or world history in one survey course.


3.
Beginning with grade seven, each course provides for a review of learnings from earlier grade levels. Each of these courses begins with one or more review units. The purpose of these units is not to cover everything that was studied in earlier years but to review selectively some essential historical antecedents of the period under study. In all of these reviews, the purpose is not to retread old ground but to develop some deeper understandings that were not possible when students were younger. These review units ensure that learnings of the ancient world will be reinforced in grades seven and ten and that learnings of the medieval and early modern worlds will be reinforced in grades eight, ten, and eleven. Learnings of our nation’s seventeenth and eighteenth century beginnings are reinforced in grades eight and eleven.


4.
Each course provides opportunities to link the past with the present. In the United States history sequence, the courses in grades five and eight both include links to the present day by expanding on the major themes of American democracy. In the world history sequence, the courses in grades six and seven give recurrent attention to the contribu​tions of the past to the modern world. In grades ten and eleven, students are brought to the present day through studies of the great changes of the twentieth century that shaped the world in which students live.
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