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Chapter 4: Course Descriptions for Grades Six Through Eight

Developmental Considerations

Middle school is a time of substantial social, academic, physical, and cognitive transitions for students. Young adolescents are faced with changing emotions and the loss of childhood certainties, often while dealing with the challenges of switching from the security of a self-contained classroom to multiple classes and teachers in a middle school. Students are focused on the self, many with feelings of self-doubt as they search for how they fit into the larger community and world. Cognitive development is enhanced through social interactions, developing the competence and social skills needed to manage life tasks, such as cooperating and problem solving. A supportive environment that provides students with opportunities to successfully interact with their new environment and peers sets the stage for a positive middle school experience. Middle school programs work most effectively when they are designed for student success and emphasize learning, enjoyment, conceptual knowledge, appropriate challenges, and cooperation.

Students’ thinking during these years becomes increasingly abstract and multidimensional. They are now able to engage in comparative analyses across multiple sets of data, reason on the basis of differences among the data, and develop and test hypotheses through deductive analysis and the “test of the new case.” These are powerful analytical processes that challenge students’ interest and attention, but they are skills that must be supported by a wide variety of concrete instructional aids, maps, two- and three-dimensional charts for organizing data, and time lines. With such aids students will be able to make these critical comparisons and draw valid inferences.

Because of these developing capabilities, students throughout grades six through eight can consider a far wider sweep of human affairs. They can reach back in time to study specific people and events that contributed to the evolution of their own society, its values, and its institutions. They can follow with interest the origin and development of major Western and non-Western civilizations. In all these studies, however, teachers must recognize the limitations on what students in grades six through eight can understand. Historical analyses must continue to be grounded in the lives of people and events. Students must be given the time to study specific periods of history fully and in depth and to learn about the people and events, ordinary and extraordinary, that make these studies exciting. This emphasis on people is especially appropriate in grades six through eight, because these are the years when early adolescents learn about themselves and about people whose experiences and backgrounds are different. 

The course titles and major subtitles for grades six through eight are as follows.

Grade Six—World History and Geography: Ancient Civilizations

Global Overview: Early Beginnings to 300 CE

Beginnings to 4000 BCE

4000-1000 BCE: Kingdoms and Innovations

1000 BCE - 300 CE: An Age of Empires and Interchange

Early Humankind and the Development of Human Societies

The Early Civilizations of Mesopotamia, Egypt, and Kush 

The Ancient Israelites (Hebrews) 

Ancient Greece

The Early Civilizations of India 

The Early Civilizations of China  

The Development of Rome 

Grade Seven—World History and Geography: Medieval and Early Modern Times 
Global Overview: 300 CE to 1750 CE

300-600 CE: An Era of Troubles

600-1000 CE: New Vitality on the Networks of Exchange 
1000-1450: Expanding Webs of Interaction 

1450-1750: The Great Global Convergence 

The Expansion and Disintegration of the Roman Empire

The Civilizations of Islam

China in the Middle Ages

The Sub-Saharan Civilizations of Medieval Africa

Medieval Japan

Medieval Europe

Meso-American and Andean Civilizations

The Renaissance

The Historical Developments of the Reformation

The Scientific Revolution

Political and Economic Change in the Sixteenth, Seventeenth, and Eighteenth Centuries
Grade Eight—United States History and Geography: Growth and Conflict

The Development of American Constitutional Democracy

The Early Republic 

The Divergent Paths of the American People: 1800–1850
The Northeast


The South

The West
The Causes and Consequences of the Civil War

The Rise of Industrial America: 1877–1914

A New Nation Struggles to Achieve Its Ideals
Historical and Social Sciences Analysis Skills 

Grades Six Through Eight
The intellectual skills noted below are to be learned through, and applied to, the content standards for grades six through eight. They are to be assessed with the content standards in grades six through eight. 
In addition to the standards for grades six through eight, students demonstrate the following intellectual reasoning, reflection, and research skills: 
Chronological and Spatial Thinking 

1. Students explain how major events are related to one another in time. 

2. Students construct various time lines of key events, people, and periods of the historical era they are studying. 

3. Students use a variety of maps and documents to identify physical and cultural features of neighborhoods, cities, states, and countries and to explain the historical migration of people, expansion and disintegration of empires, and the growth of economic systems. 

Research, Evidence, and Point of View 

1. Students frame questions that can be answered by historical study and research. 

2. Students distinguish fact from opinion in historical narratives and stories. 

3. Students distinguish relevant from irrelevant information, essential from incidental information, and verifiable from unverifiable information in historical narratives and stories. 

4. Students assess the credibility of primary and secondary sources and draw sound conclusions from them. 

5. Students detect the different historical points of view on historical events and determine the context in which the historical statements were made (the questions asked, sources used, author's perspectives). 

Historical Interpretation

1. Students explain the central issues and problems from the past, placing people and events in a matrix of time and place. 

2. Students understand and distinguish cause, effect, sequence, and correlation in historical events, including the long-and short-term causal relations. 

3. Students explain the sources of historical continuity and how the combination of ideas and events explains the emergence of new patterns. 

4. Students recognize the role of chance, oversight, and error in history. 

5. Students recognize that interpretations of history are subject to change as new information is uncovered. 

6. Students interpret basic indicators of economic performance and conduct cost-benefit analyses of economic and political issues. 
Grade Six – World History and Geography: Ancient Civilizations

Global Overview: Early Beginnings to 300 CE
Students in sixth-grade world history and geography classrooms learn about the lives of the earliest humans, the development of tools, the gathering way of life, agriculture, and the emergence of civilizations in Mesopotamia, Egypt, the Indus River valley, China, and the Mediterranean basin. With the guidance of their teachers, students review the geography of the ancient and contemporary worlds and recognize that these civilizations were not static societies but continually experienced change. In addition to developing basic geography skills, students are introduced to patterns, systems, and processes of physical and human geography. The fundamental aspects of this period that students will study in this course include:

· The movement of early humans across continents and their adaptations to the geography and climate of new regions.

· The rise of diverse civilizations, characterized by economies of surplus, centralized states, social hierarchies, cities, networks of trade, art and architecture, and systems of writing. 

· The growth of urban societies as well as links with one another through trade, diplomacy, migration, conquest, and the diffusion of goods and ideas. 

· The development of new political institutions (monarchy, empire, democracy) and new ideas (citizenship, freedom, morality, law).

· The birth and spread of religious and philosophical systems (Judaism, Greek thought, Hinduism, Buddhism, Confucianism, Christianity), and changes in societies (social class divisions, slavery, divisions of labor between men and women). 

In studying this earliest history of humankind, students will have the opportunity to explore different kinds of source documents, such as the Hebrew Bible, Mesopotamian laws, the Homeric epics, Greek drama, the Bhagavad Gita, the Analects of Confucianism, the New Testament, and a range of visual images.

Beginnings to 4000 BCE


Our early human ancestors first started making rudimentary stone tools perhaps 2.4 million years ago. Genetically modern humans, or Homo sapiens, began to experiment with farming and settled ways of life about 10,000 years ago. That stretch of time, from the first stone tools to farming, makes up about 99.5 percent of the human past. During that long era, technological and other cultural changes took place very slowly, often in response to regional or global changes in the physical and natural environment. All humans and their ancestors lived exclusively by gathering and hunting, and global population rose very slowly. Homo sapiens gradually developed an increasingly sophisticated tool kit, acquired the gift of language, and migrated farther than any human ancestors. In fact, the peopling of the earth is the first big story in global history. 


The slow pace of change throughout so much of the human past raises interesting questions about the past 10,000 years, that is, our “recent” history. If humans had lived exclusively as gatherers and hunters and still managed to adapt successfully to many climates and climatic changes over hundreds of thousands of years, why did these radical changes begin to occur? Why did some humans start to work very hard planting and harvesting crops, living in crowded villages, building cities, accepting the rule of monarchs, and paying taxes? Placing the development of early civilizations in this long-term historical perspective encourages teachers and students to inquire why the pace of historical change in certain parts of the world began to speed up.

4000-1000 BCE: Kingdoms and Innovations


These 3,000 years were bounded at one end by the rise of the earliest complex urban societies and at the other by the start of an era of accelerating interaction among societies. During those three millennia, numerous technical and intellectual innovations took place, especially in the dense agricultural societies that arose in the Middle East (notably Mesopotamia, Syria, the Levant, Anatolia, and Persia), the Nile Valley of Africa, northern India, China, and the lands around the Aegean Sea. By about 2000 BCE, urban societies also began to emerge in the Americas, starting with the Olmec civilization in Mesoamerica and Chavín in South America. 
Global population rose at a faster rate than ever before, and in some places cities multiplied. Both urban-dwellers and rural people came to form governments and monarchies headed by kings or, very occasionally, queens, often claiming authority from gods and passing on power to their own descendants. These monarchs imposed taxes on ordinary people to pay for bureaucracies, armies, irrigation works, and monumental architecture. Writing systems were first invented to serve governments and merchants and later became means of transmission of religious, scientific, and literary ideas. Many inventions and ideas fundamental to modern life appeared, including the wheel, the plow, metallurgy, codes of law, mathematics, and astronomy. Some of the religions of that era set the stage for later world belief systems.


Important population movements included slow migrations of farming peoples in tropical Africa and Southeast Asia, North and South America, and the temperate woodlands of Europe. In the steppes of Central Asia, a new type of society emerged after 4000 BCE. There, communities began to organize a way of life based on herding domesticated animals such as sheep, cattle, or horses. This economy, called pastoral nomadism, permitted humans to adapt in larger numbers to climates where farming was limited. Pastoral nomads lived mainly on the products of their livestock. They grazed herds over vast areas and came regularly in contact with urban societies, often to trade, sometimes to make war.

1000 BCE-300 CE: An Age of Empires and Interchange

During these 1,300 years, many patterns of change established in the previous era continued, but at a faster pace. The number of cities multiplied, and states appeared in new forms that were bigger, more complex, and more efficient at coercing people and extracting taxes from them. Among the largest states of that era were the Assyrian and Babylonian empires centered in Mesopotamia, the Achaemenid and Parthian empires in Persia, the Kushan empire in Central Asia, the Maurya empire in India, and the kingdom of Kush in the upper Nile River valley. The largest of all were the Roman Empire, which came to engulf the entire Mediterranean Sea region and much of Europe, and the Han Empire far to the east in China. At the dawn of the first millennium CE, these two states together ruled a small part of the earth’s land area but roughly one-half of all the people on earth. 


A second key development of that era was the establishment of a thicker web of interregional communication and transport, which allowed goods, technologies, and ideas to move long distances. Interlocking networks of roads, trails, and sea lanes connected empires, kingdoms, and regions of the Eastern Hemisphere with one another. Merchants and other travelers created similar interconnections in Mesoamerica and along South America’s Andean mountain spine. The Indian Ocean basin emerged as an active channel of exchange among the peoples who lived around its shores. Caravan merchants pioneered long-distance trade linkages that spanned relatively lightly populated regions, such as the Central Asia steppes and the Sahara Desert, thereby connecting farming and urban societies that lay along the rims of these expanses. Among the ideas transmitted both along those routes and within empires were belief systems. 

Early Humankind and the Development of Human Societies


This unit aims to advance student understanding of the broad sweep of history from the beginning of tool making to the appearance of farming. Our knowledge of this long era depends on evidence from material remains, especially from bones and stone tools, and, more recently, on research in human DNA and long-term climatic and geological change.

For millions of years, the genetic ancestors of humans, known as hominins (or hominids), used stone tools and lived on foods found by gathering and hunting. Archeological evidence shows students that our earliest forebears evolved in eastern Africa and that small bands of those ancestors migrated into Eurasia about 1.9 million years ago. Perhaps around 800,000 years ago, early humans discovered how to control fire, allowing them to cook food, keep away predators, and burn areas of land in order to flush out game.

Homo sapiens, that is, anatomically modern humans, almost certainly evolved in Africa, appearing 200,000 or more years ago. Modern humans adapted well to new environments, developing increasingly diverse stone and bone tools for collecting and processing food. Probably some time after 100,000 years ago, our species developed the capacity for language. Teachers can incorporate art and literature by having students create cave paintings and write legends based on these images. Students may consider evidence of early humans making beads, carving patterns in bones, and painting symbols or figures on cave walls, which all indicate that people may also have been able to communicate through language. Once this happened, technological change began to accelerate. People could more readily teach one another complex skills, such as how to make tools or shelters. Language made complex social cooperation easier. They could pass down ideas from one generation to the next. They could also talk about their world, the past, the future, and the cosmos. Religious beliefs may well have developed along with language.


Students may trace the routes by which Homo sapiens peopled the world. The earliest bands probably first ventured beyond Africa 90,000 to 100,000 years ago. Humans may have reached Australia 60,000 or more years ago and Europe 40,000 years ago. In the Middle East and Europe, humans almost certainly encountered Neanderthals, a related hominin species. Humans had language and more advanced technical skills than Neanderthals, a species that became extinct about 28,000 years ago. Early humans reached the Americas from Eurasia at least 12,000 years ago, possibly earlier. Teachers may ask students to consider how human bands advanced southward along the western coasts of North and South America as far as Chile. Perhaps people traveled part of the time in boats. Clearly, human migrants adjusted successfully to many different climatic environments. They continually came up with new ideas for living in unfamiliar climates. For example, they learned to stitch animal skins together to make warm clothing, fashion stone tools with finer cutting blades, and build stouter huts.

Students investigate the dramatic changes that took place when some humans began to settle in one place year round. Archaeological evidence indicates that in the Middle East, and probably Egypt, foraging bands settled near stands of edible grasses, the genetic ancestors of wheat and other grains. Men and women began deliberately to sow plants that had favorable qualities, for example, varieties that were large, tasty, and easy to cook. In this way, they gradually domesticated those plants. Domesticated plants and animals became increasingly important to human diets regionally and turned people into farmers, that is, producers of food rather than simply collectors of it. They could therefore live in larger settlements and accumulate more material goods than when they foraged for a living. Teachers may emphasize that agriculture involved not only the act of farming but also a new way of life based on food production. On a global scale, however, hunting and gathering remained for many an important way of making a living for thousands of years.

Students may identify the several different parts of the world where agricultural societies appear to have emerged independently of one another between about 12,000 and 5,000 years ago. Early farmers gradually developed more varied stone tools, for example, sickles to cut grain and grinding stones to make flour. They used fire to transform clay into durable pottery. They wove wool, cotton, and linen into textiles. Because the early millennia of agriculture involved more sophisticated stone tools, it is known as the Neolithic, or New Stone Age. 

The Early Civilization of Mesopotamia, Egypt, and Kush 


Between 10,000 and 4,000 BCE, farming spread widely across Africa and Eurasia. Startling changes began to take place in the valleys of the Tigris and Euphrates (Fertile Crescent) and Nile rivers. In this unit, students learn that people who lived near the banks of those rivers began to use irrigation techniques to control water and extend farming, despite an extremely arid climate. A similar process got under way in the Indus River valley in India and in the Huang He (Yellow) River valley in northern China some centuries later. When communities began to intensify farming with new techniques, they were able to produce surplus food. Students may query the possible relationship between surpluses and rapid population growth and the rise of more complex social, economic, and political systems in those valleys. 

The civilizations of Mesopotamia (today Iraq), in the valley of the Euphrates and Tigris Rivers, and Egypt, along the Nile River, both arose in the fourth millennium BCE. Kush, a civilization in the upper Nile River region south of Egypt emerged in the second millennium BCE. All these societies depended on their river locations to build dense agricultural societies. Nevertheless, they took somewhat different courses. Students analyze the geographic factors, such as climate, topography, and flood patterns, which influenced the organization, economies, and belief systems that those civilizations developed. Map resources can be used to show students the geographic features that affected the development of the Mesopotamian, Egyptian, and Kushan civilizations.

In the third millennium BCE, Mesopotamia was divided most of the time into a number of kingdoms. Beginning in Sumer, the region of southern Mesopotamia, those early kingdoms were dominated by large walled cities, each enclosing a royal palace and a temple dedicated to the local god, along with densely packed housing for the population. By around 3,000 BCE, a second cluster of cities arose in what is today Syria and in northern Mesopotamia. In both areas, the rulers claimed to possess authority divinely bestowed by their city’s god or goddess. The monarchs’ wives sometimes controlled their own estates. The city-states of Mesopotamia frequently fought one another over resources, but they also formed alliances. Students may analyze why people in this region built cities with walls around them

Trade was extensive, not only among the Mesopotamian kingdoms, but also between Mesopotamia and surrounding regions. The land had rich soil that produced abundant crops, but it had no minerals. So, for example, a red stone called carnelian was imported from the Indus Valley, a blue stone called lapis lazuli was imported from what is now Afghanistan, and silver was imported from Anatolia (modern Turkey). In some periods, trade and diplomatic exchanges took place between Mesopotamia and Egypt.

At the end of the third millennium, Sargon of Akkad (2270-2215 BCE) managed briefly to forge a unified empire. Sargon placed his daughter in the powerful position of high priestess of the moon god, starting a tradition that continued in the reigns of subsequent kings. 

Teachers introduce students to Mesopotamia’s numerous technological and social innovations, including the wheel, the wooden plow, the seed drill, and improved bronze metallurgy, as well as advances in mathematics, astronomical measurement, and law. Teachers introduce students to the Mesopotamians’ complex legal system and written laws, of which Hammurabi’s are the best preserved, though not the earliest. Teachers can engage students in a role play activity to examine how law in an ancient society managed disputes. Essential for the functioning of the legal system and of the administrative structure of Mesopotamian kingdoms was the cuneiform writing system, which was written on clay tablets and could be used to phonetically represent many ancient languages, including Sumerian and Akkadian, the languages of Mesopotamia. Students analyze why the Mesopotamians invented and used a writing system.  
Students consider why Egypt, in contrast to Mesopotamia, was usually united under a single king during the period from 3000 to 1500. Egyptian kings claimed not only to have divine approval but to be deities themselves. Indeed, the Egyptians built immense tomb pyramids and numerous temples. The Egyptians prized order (ma’at) in all aspects of life, including social rules and even careful preparations for the afterlife. Students may analyze the Egyptian writing system in comparison with Mesopotamian cuneiform. Both represented the sounds of their languages, but the Egyptians used papyrus and stone as writing surfaces rather than clay tablets. Students may also take account of the daily lives of farmers, artisans, and families as reflected in surviving tomb and temple art. 

Around 1500 BCE, Egypt entered the era known as the New Kingdom. Kings such as Thutmose III expanded the Egyptian empire far up the Nile River into what is now Sudan, and into the Levant, that is, the coastal region at the eastern end of the Mediterranean. Teachers may exemplify this period by highlighting Queen Hatshepsut (ca. 1479-1458 BCE) and King Ramses II, also known as Ramses the Great (1279-1212 BCE). During Hatshepsut’s reign, as throughout the whole New Kingdom, Egyptian art and architecture flourished, and trade with distant lands brought enormous wealth into Egypt. Ramses II’s long reign was a time of great prosperity. He fought battles to maintain the Egyptian Empire and built innumerable temples and monuments throughout Egypt.

Egypt held long trade connections in Eurasia and Africa. Representatives of the king sailed up the Nile to Kush and penetrated the Red Sea coasts to obtain incense, ivory, and ebony wood. To the northeast, they acquired timber from the forests of Lebanon. New Kingdom pharaohs also nurtured ties through treaties and marriage with Middle Eastern states, notably Babylonia (in Mesopotamia), Mittani (in Syria), and the kingdom of the Hittites in Anatolia. Diplomatic envoys and luxury goods circulated among these royal courts, so that they formed the world’s first international community of states. 

The African civilization of Kush lay in the upper Nile Valley, where rainfall was higher and where farm and cattle land stretched far beyond the banks of the river. Students may construct a chronological table of Kush’s complex relations with Egypt. In some periods, Egyptian pharaohs dominated Kush, taxing the population and extracting goods, particularly gold. After the New Kingdom faded, Kush reasserted its independence, though maintaining close contacts with Egypt. Merchants of Kush also traded with the Arabian Peninsula, India, and equatorial Africa. Teachers may introduce comparisons between the societies of Kush and Egypt, for example pictorial representations of the two architectural traditions. For example, kings of Kush built pyramids, although they were smaller than Egypt’s structures. In the first millennium BCE, however, Kush developed a distinctive cultural style that included painted pottery, the elephant as an artistic motif, an alphabetic writing system, and a flourishing iron industry. In the eighth century BCE, Kush’s ruler took advantage of political weakness in Egypt to conquer it, uniting a huge stretch of the Nile Valley under the twenty-fifth dynasty for nearly a century. The Kush state did not seriously decline until the fourth century CE.

The Ancient Israelites (Hebrews) 


The ancient Israelites, also known as the Hebrew people, emerged in the eastern Mediterranean coastal region about the twelfth century BCE. This was a period of turmoil that marked the end of Egypt’s New Kingdom empire and that scholars associate with destructive invasions by groups known as “Sea People.” The Israelites organized the kingdom of Israel east of the Mediterranean shore by the eleventh century BCE. Founding a capital in the city of Jerusalem, they terraced the hillsides in their land and built up an agricultural economy. Their religion became known as Judaism. In studying the early Jewish faith, students learn the distinction between religions in the monotheistic and polytheistic traditions.

The early traditions of the Jews, are reflected in the Hebrew Bible (Tanakh), which includes the Torah, the first five books. Christians refer to the Tanakh as the Old Testament. Jewish scholars continued to write religious texts such as the Mishnah and the Commentaries. One of the principal roots of Western civilization can be found in the enduring contributions of the ancient Israelites to moral and ethical thought and literature. Teachers may introduce students to biblical literature as a part of the literary heritage and ethical teachings of Western civilization. These traditions may be seen, for example, in teachings about Abraham, Moses, the Exodus, the Ten Commandments, Naomi, Ruth, and David. The main teachings of Judaism include the belief in one God, love your neighbor, weekly day of rest, observance of law, practice of righteousness and justice, and commitment to study. 


The Hebrew Bible contains narratives based upon the political history of ancient Israel. It tells of the early Israelite Exodus from Egypt, an event of great significance to Jewish law and belief, especially the concept of a special relationship or covenant between the Israelites and God. After the Exodus, Saul, David, and Solomon–three successive kings who probably lived in the eleventh and tenth centuries BCE–united the land of Israel. After Solomon’s reign, the unified kingdom split into two: Israel in the north and Judah (from which we get the words Judaism and Jews) in the south. 

Teachers set the history of the Israelite states in the broader regional context of western Asia, especially the rise and domination, between the tenth and sixth centuries BCE, of Assyria and Babylonia. Those states successively absorbed all of Mesopotamia, some of Anatolia, and the Levant, including the two Jewish states, into their huge empires. The Babylonians deported many Jews to Mesopotamia, but in 539 BCE, Cyrus the Great, emperor of the new state of Persia, allowed the exiled Jews to return home. In later times, Jews lived under both Greek and Roman rulers. In 70 CE, the Roman army destroyed the Jews’ temple in Jerusalem. Subsequently, many Jews left the region, dispersing to lands throughout the Middle East, North Africa, and Europe. They carried with them the beliefs, traditions, and laws that served them in constituting new social and economic communities in many lands. Jewish sages, such as Yohanan ben Zaccai who lived in the first century CE, did much to preserve and develop religious and legal principles.

Ancient Greece

In this unit students learn about the ancient Greek world, which was centered on the Aegean Sea, including both the Greek peninsula and the west coast of Anatolia (modern Turkey). An elongated coastline and numerous islands stimulated seaborne trade, as well as easy communication between one community and another. The peninsula’s interior of mountains and deep valleys, by contrast, encouraged the independence of small communities and states. 

The ancient Aegean world comes into sharper focus in the second millennium BCE. On the island of Crete, the Minoans created a robust civilization, and on the Greek peninsula the Mycenaeans, whose distant ancestors may have come from Central Asia, built numerous palaces and walled cities. Students may read selections from the Iliad and the Odyssey, the two Greek epic poems of Homer, regarded as foundational works of Western literature. These texts, plus archaeological evidence, shed light on the Mycenaean world of fearless warriors who valued public competition and individual glory.  

The eastern Mediterranean region experienced a long period of tumult and insecurity between about 1100 and 800 BCE in connection with the aggressive migrations of Sea People. In the eighth century, however, Greek-speaking populations achieved major expansion. They developed more productive agriculture, traded olive oil and wine to distant ports, and founded colonies around the Black Sea and in Sicily and southern Italy. Students learn that these developments contributed to an increasing sense of shared Greek identity, as well as interchange of ideas and goods with Egyptians, Phoenicians, and other neighboring peoples. 

After 800 BCE, the city-state, or polis, emerged. Central government authority, control of surrounding farmland, and the concept of citizenship characterized this form of civic organization. In most city-states, the earliest rulers were wealthy aristocrats, but they were eventually replaced by tyrants, or personal dictators, and later by oligarchies, that is, small groups of privileged males. A major exception to this pattern was Athens, where a series of reforms in the sixth century broadened the base of civic participation and paved the way for democracy in the following century.  

Teachers may help students understand Greek history by situating it in the broader context of western Asia. In the mid-sixth century BCE, the Persians, a people whose state was centered in present-day Iran, conquered Mesopotamia, Syria, Egypt, and Anatolia. The rulers of the Persian Achaemenid Empire represented themselves as agents of Ahuramazda, the supreme god in the regionally important religion of Zoroastrianism. Students may compare the types of government represented by the polis and by large empires such as the Achaemenid. The Persians subjugated the Greek city-states of western Anatolia, but they failed in three attempts to invade the Greek peninsula and defeat the Greeks, including those in the cities of Athens and Sparta, the most powerful city-states. Teachers may ask students to read selections from Herodotus (ca 484-425 BCE), the Greek scholar who wrote a vivid narrative of these events in The Persian Wars.

In political and cultural terms, Athens in the fifth century BCE was a highly innovative city. Students may compare its system of direct democracy with modern representative democracy. In Athens, every adult male citizen could vote on legislation, and citizens were chosen for key offices by lot. These principles ensured that decision-making lay mostly in the hands of average citizens. Students may analyze the advantages and limits of this system. For example, women, foreigners, and slaves were excluded from all political participation. The cultural achievements of Athens were numerous. The city produced several philosophers (Socrates, Plato, Aristotle), historians (Herodotus, Thucydides), and orators (Demosthenes, Pericles). It also nurtured drama, both tragedy (Sophocles, Euripides) and comedy (Aristophanes). The Greek art and architecture of the era emphasized naturalistic representations of human forms and buildings of beautiful proportions. The rich tales of Greek mythology influenced all forms of literature and art. Students may consider examples of ways in which Greek culture has had an enduring influence on modern society. 

Fighting between Greek city-states was chronic. The Peloponnesian War (431-404 BCE) involved a direct confrontation between Athens and Sparta. Students may assess the contrasting political styles of these two city-states. In contrast to democratic Athens, Sparta was nearly the equivalent of a permanent army base, its male citizens obligated to full-time military training and rigorous discipline. Athens at that time ruled large areas of the Aegean basin, but Sparta’s victory in the war brought the Athenian empire to an end. 

Prolonged conflict among the city-states contributed to the military success of Philip II and his son Alexander (ruled 336-323), rulers of Macedonia, a mountainous kingdom north of Greece. After subduing the peninsula, Alexander led a campaign of unprecedented scope, conquering the Persian Empire, Egypt, and even northwestern India. Following his death, his generals and their sons carved his short-lived empire into separate states. The following two centuries are known as the Hellenistic period. “Hellenistic” refers to the influence of Greek cultural forms in regions far beyond the Aegean, though in fact a lively interchange of products and ideas took place in the broad region from the Mediterranean to India. Athenian democracy did not survive, but Greek ideas, such as language, sculpture, and city planning, mingled creatively with the cultural styles of Egypt, Persia, and India. The Hellenistic era also brought innovations in science and mathematics, for example, the principles of geometry came from Euclid, who lived in the Hellenistic Egyptian city of Alexandria. Teachers may encourage students to assess why Greek ideas and art had such wide appeal. Eventually, the Hellenistic kingdoms west of Persia succumbed to the greater military power of Rome, which in turn absorbed many aspects of Greek culture.

The Early Civilizations of India 


In this unit students learn about ancient societies in India. The earliest urban civilization, known as Harappan civilization after one of its cities, was centered in the Indus River valley, though its cultural style spread widely from present-day Afghanistan to west central India. Teachers may guide students in setting this region in comparative perspective with Mesopotamia and Egypt. The Indus River and its tributaries flow from the Himalaya mountains. It then travels southward across the plain called the Punjab and finally fans out to form the alluvial delta of Sind before emptying into the Arabian Sea. The spring flow of the Indus was fairly predictable, but excessive summer floods could still drown whole cities. On the other hand, the valley soil was not only rich but extended over about 250,000 square miles, twice the arable land area of Mesopotamia or the Nile Valley.


In the Indus River region, dense farming populations and urban centers developed a few centuries later than in Mesopotamia and Egypt. Harappan civilization attained its zenith between about 2600 and 1900 BCE. Teachers may inform students that no one knew of the existence of this urban society until the 1920s, when archaeological work started. Digs have revealed that several Indus cities, including Harappa and Mohenjo-daro, had streets laid out in grids, large brick platforms, well-engineered sewers, and a written script (which has not been deciphered). Archaeologists have also turned up evidence of active commercial exchange between the Indus River region and Mesopotamia by way of the Arabian Sea and Persian Gulf.


Harappan civilization steadily declined after 1900 BCE, perhaps owing to ecological factors such as salt buildup in the soil and persistent drought. Indian history then entered the Vedic period (ca. 1500-500 BCE), an era named for the Vedas, a group of political and religious texts written in Sanskrit. In this period, a group known historically as Indo-Aryans (also Aryans) came to control much of India. Most scholars argue on the basis of linguistic and archaeological evidence that people speaking languages in the large Indo-European family entered India from Central Eurasia in the second millennium BCE; others have argued against this view. The languages of the Aryans were ancestral to such modern South Asian tongues as Hindi. These newcomers were most likely animal herders at first. They may have arrived in India in scattered bands, later intermarrying with the older populations. Students consider how the diffusion and distribution of languages illuminates human migrations in the distant past.


In the Vedic period, new commercial towns arose along the Ganges, India’s second great river system. In this era, Brahmanism emerged as a belief system that combined Indo-Aryan beliefs with those of older populations. Brahmins, that is, priestly families who claimed Indo-Aryan ancestry, assumed authority over complex devotional rituals. The brahmin class expounded the idea of the oneness of all living things and of Brahman as the divine principle of being. Indians also venerated thousands of deities, for example, Vishnu, preserver of the world, and Shiva, creator and destroyer of the world. These gods could be seen as aspects of Brahman. Brahmanism gradually built up a rich body of spiritual and moral teachings that formed the foundation of Hinduism. Students may read excerpts from texts that set forth these ideas, including the Upanishads and, later, the Bhagavad Gita. Students also learn about some of this belief system’s core concepts, notably karma, reincarnation, and dharma (personal duty).

As in all early civilizations, Indian society witnessed the development of a system of social classes. The main social categories, known as varnas, were priests; warriors; farmers, artisans, and merchants; dependent laborers; and, by 500 CE or earlier, dalits, or ”untouchables.” This class system became distinctive over the centuries for being especially complex and formal, involving numerous prohibitions that kept groups ritually separated from one another. Because these divisions became particularly rigid, scholars have classified the hierarchy as a caste system. 

Buddhism emerged in the sixth century BCE in the life and moral teachings of Siddhartha Gautama, or the Buddha. Through the story of his life, his Hindu background, and his search for enlightenment, students may learn about Buddhism’s fundamental ideas: unselfishness; compassion for suffering; tolerance; and the prohibition of killing, lying, stealing, and gossiping. The influence of Buddhism in India waned in the later first millennium CE as the Hindu tradition experienced a resurgence. Buddhist monks, nuns, and merchants, however, carried their religion to Sri Lanka (Ceylon), Central Asia, China, and Southeast Asia. In India, Jainism, a religion that encouraged the idea of ahimsa, or nonviolence, paralleled the rise of Buddhism. It has continued to play a role in modern India, notably in Mohandas Gandhi’s ideas of nonviolent disobedience. 

In the late fourth century BCE India moved toward unification owing to the conquests of the warlord Chandragupta Maurya. Teachers may note that the Maurya dynasty (321-184 BCE) was contemporary with the Hellenistic kingdoms to the west and had diplomatic and commercial relations with them. The Maurya empire reached its peak under the rule of Ashoka (268-232), who unified nearly all of India. Unlike most other ancient rulers, he aimed to govern on the basis of moral and ethical principles. Grounding his approach in the teachings of Buddhism, he instructed his subjects to commit themselves to nonviolence, family harmony, and tolerance.

The Maurya empire broke up in the early second century BCE, but the monarchs of the Gupta state reunified much of the subcontinent in the fourth century CE. The Gupta dynasty (280-550 CE) presided over a rich period of scientific development, including development of a base-ten numerical system that incorporated positional notation and the concept of zero. Students should also learn about other enduring contributions of ancient Indian civilization, including agriculture (cotton and cane sugar), architecture, metallurgy, collections of parables, and games (chess). 

The Early Civilizations of China  

In this unit students learn the roots of early Chinese civilization, which germinated in the Huang-He (Yellow) River valley with the Shang dynasty (ca.1750-1040 BCE).  It later spread south to incorporate the territory around the Yangzi River. The Huang He could be a capricious river, exposing populations to catastrophic floods. On the other hand, farmers supported dense populations and early cities by cultivating the valley’s loess, that is, the light, fertile soil that yielded bountiful grain crops. Shang society made key advances in bronze-working and written language. By considering the evidence of the Shang, students learn that some of the knowledge comes from “oracle bones,” that is, records of divination inscribed on animal bones.

The Zhou dynasty (1122-256 BCE), the longest lasting in China’s history, grew much larger than the Shang by subjecting local princes and chiefs of outlying territories to imperial authority. By the eighth century BCE, however, many of these subordinate officers built up their own power bases, partly by perfecting iron technology to make armaments. The Zhou gradually weakened, plunging China into a long period of political instability and dislocation, especially during the Warring States Period, which lasted nearly two centuries. In those times of trouble, the scholar Confucius (551-479 BCE) lived and wrote. He tried to make sense of the disrupted world he saw, and he proposed ways for individuals and society to achieve order and goodness. In Confucian teachings, which were elaborated by other scholars in later centuries, good people practice modera​tion in conduct and emotion, keep their promises, honor traditional ways, respect elders, and improve themselves through education. Confucianism promoted the dignity and authen​ticity of humanity.  He also, however, instructed women to play entirely subordinate roles to husbands, fathers, and brothers, though some educated Chinese women produced Confucian literary works. By examining selections from the Analects, or “sayings” of Confucius, students learn that, as with Socrates and Jesus, his ideas were written down by others at a later time. Lao-tzu, another Chinese sage who, according to Chinese tradition, lived around the same time as Confucius, developed an alternative set of teachings, known as Daoism. It emphasized simple living, shunning of ambition, harmony with nature, and the possibility of a blissful afterlife. 
China’s long era of division ended when Shi Huangdi (221-210 BCE), a state-builder of great energy, unified China from the Yellow River to the Yangzi River. In less than a dozen years, he laid the foundations of China’s powerful imperial bureaucracy. He imposed peace and regularized laws. He also severely punished anyone who defied him, including Confucian scholars, and he uprooted tens of thousands of peasant men and women to build roads, dykes, palaces, the first major phase of the Great Wall, and an enormous tomb for himself. Teachers may introduce students to the excavations of this immense mausoleum, which have yielded a veritable army of life-sized terra cotta soldiers and horses. Shi Huangdi is also well known for employing scholars to standardize and simplify the Chinese writing system, which provided the empire with a more uniform system of communication. Students may analyze how the Chinese logographic script differs from the alphabetic systems that developed in other parts of the world. 

Shi Huangdi prefigured the longer-lasting Han dynasty (206 BCE-220 CE), which unified even more territory and placed central government in the hands of highly educated bureaucrats. Immersed in Confucian teachings, these scholar-officials promoted the idea that peace in society requires people to think and do the right thing as mapped out by tradition. Harmony in the family was seen by Confucians as the key to harmony in the world, especially filial piety, the respect of children for their parents. Ethical principles should uplift the state. Rulers should govern righteously because when they do they enjoy the trust of their subjects. The benevolent ruler demonstrates that he possesses divine approval, or the “mandate of heaven,” an idea that first emerged in Zhou dynasty times. But if the monarch is despotic, he risks losing that mandate, bringing misfortune on his people and justifiable rebellion. Students may query why this idea might have provided a basis for stable government. In the first century CE, Han officials governed about 60 million people, the great majority of them productive farmers. Major technological advances of the era include new iron farm tools, the collar harness, the wheelbarrow, silk manufacturing, and the cast-iron plow, which cultivators used to open extensive new rice-growing lands in southern China. Students identify the locations of new towns and cities that appeared during the Han era.

Han emperors extended the reach of the empire far to the north and west, facilitating caravan business on the “silk roads” that extended westward across Central Asia. Map study shows students that even though the Himalayas impeded direct travel between China and India, routes across the inner Eurasian steppes channeled luxury trade that linked East Asia with India, Persia, Rome, and East Africa. Maritime commerce along the chain of seas that ran from the East China Sea to the Red Sea also developed rapidly in that era. In addition to trade, the silk routes were a conduit for Buddhism, which became an important factor in Chinese religious life, especially in the climate of insecurity that followed the fall of the Han empire. From then forward, Buddhist belief and practice evolved in the context of Chinese society, custom, and art. For example, Buddhist and Daoist ideas mingled in the arenas of ritual and moral behavior. Han power declined in the second century CE, as regional warlords increasingly broke away from centralized authority, leading to some 400 years of Chinese disunity.

The Development of Rome 

In this unit students will learn about the ancient Romans. Students will note that Rome is located on the central west coast of the Italian peninsula. Although Rome’s empire was initially on the edge of the prosperous eastern Mediterranean sphere dominated by Greeks, Egyptians, and peoples of the Levant, it eventually encompassed the entire Mediterranean basin and much of its hinterland, especially in Europe.

Students may consult the Roman tradition, recorded in Vergil’s Aeneid and the works of the historian Livy, that Romulus, a descendant of the Trojan Aeneas, founded the city in 753 BCE. According to these sources, Romulus killed his twin brother Remus during the founding of the city and created both the Roman legions and the senate. The Romans believed that kings first ruled the city and that a republic replaced the monarchy in 509 BCE. They idealized the virtue of public service, as depicted in the story of Cincinnatus, who according to Roman sources was living on a farm when he was chosen to serve as dictator during a hostile invasion in 458 BCE. Cincinnatus gave up his power after the defeat of the enemy, an action that inspired later leaders such as George Washington. 

During the Early Republic (509-264 BCE), the Roman political community was nearly destroyed by social and political conflict between the patricians, a hereditary elite, and the plebeians, who accounted for everyone else. A more stable balance of power finally prevailed, the plebeians gaining legal protections against patrician power and access to high political offices. The Early Republic also witnessed the conquest of the Italian peninsula, whose fertile valleys and coastal plains produced bountiful harvests of wheat, wine, olive oil, and wool. Rome defeated its nearby neighbors in a series of wars and partially incorporated them into the young state, which ensured a steady supply of soldiers for the growing army.

Expansion around the Mediterranean rim began in the third century BCE, when Rome defeated the maritime state of Carthage in the Punic Wars. By devastating Carthage, Rome gained thousands of square miles of wheat land in Sicily and North Africa, as well as a windfall of Spanish silver. In the decades before and after the turn of the millennium, Rome also conquered the Hellenistic kingdoms of Greece and Egypt.

As a result of this expansion, which came to encompass the entire Mediterranean basin, massive wealth from trade and spoils, as well as large numbers of slaves, poured into Italy. This increased the divide between wealthy and poor and put great strain on the Roman political system. Rome’s constitution distributed power between elected officials, the citizen body, and the oligarchic senate, but students will discover that in practice decision-making lay with the senate, especially with its most influential members. By the Late Republic (133-31 BCE), political competition between senators became intense and increasingly violent. A succession of ambitious generals used the loyal armies to challenge each other and, increasingly, the authority of the entire senate, which the statesman and author Cicero symbolized. This discord culminated in the dictatorship of Julius Caesar and, under his successor Augustus (31 BCE-14 CE), in the establishment of what was in essence a monarchy and a new ruling dynasty. About the time that the Augustan regime replaced the Republic, large-scale imperial expansion came to a halt and administration of the empire became more systematic. For much of the first three centuries CE, the Roman Empire enjoyed political and territorial stability, and the provinces benefited from new roads, a standardized currency, economic growth, and peaceful conditions. 

According to the New Testament, Jesus, a Jewish carpenter from the small Judean city of Nazareth, began to preach a message of peace and divine salvation through love. He taught that God loved all his creation, regardless of status or circumstance, and that humans should reflect that love in relations with one another. Jesus proclaimed one God, a feature that distinguished both Judaism and Christianity from the polytheistic religions of the Greeks and Romans. The Roman authorities in Judea executed Jesus. But under the leadership of his early followers, notably Paul, a Jewish scholar from Anatolia, Christians took advantage of Roman roads and sea lanes to travel widely, preaching to both Jews and others. Between the first and fourth centuries, Christian communities multiplied around the Mediterranean and as far east as Persia. Through selections from the New Testament Bible, students may explore the principal sources we have of the life of Jesus and the career of Paul as missionary and church organizer.

The Romans granted cities in the empire a high degree of local self-government, including in religious affairs. Religious tolerance, however, did not always extend to Jews or Christians. The Roman authorities regarded Jewish rebellions against the empire as a threat to its integrity. The refusal of the Christians to participate in Roman civic rituals led to charges of disloyalty to the empire. Students learn that both groups suffered from Roman repression. Many Jews were dispersed from their homeland in Judea, obliging them to build new communities far and wide. Christians underwent a series of increasingly systematic persecutions. In the fourth century CE, however, Christianity gained acceptance under the rule of Constantine and later status as Rome’s state religion.
Roman culture absorbed much of the Greek and Hellenistic traditions. Students may use texts and visual sources to compare Roman contributions in art, architecture, engineering, political thought, religion, and philosophy with those of the earlier Greeks. They will discover that Rome’s own innovations included advances in architectural design, technologically sophisticated road building, and a body of laws that has had immense influence on legal systems in Europe, the United States, and other parts of the world. Students may also consider ways in which modern writers, artists, and political leaders have appropriated Greek and Roman ideals, values, and cultural forms as worthy models for civil society. Since the grade six curriculum includes numerous descriptions of trade among ancient civilizations, teachers can use an exchange simulation to help students experience the gains from trade.
History–Social Science Content Standards

Grade Six

World History and Geography: Ancient Civilizations

6.1 Students describe what is known through archaeological studies of the early physical and cultural development of humankind from the Paleolithic era to the agricultural revolution. 

1. Describe the hunter-gatherer societies, including the development of tools and the use of fire. 

2. Identify the locations of human communities that populated the major regions of the world and describe how humans adapted to a variety of environments. 

3. Discuss the climatic changes and human modifications of the physical environment that gave rise to the domestication of plants and animals and new sources of clothing and shelter. 

6.2 Students analyze the geographic, political, economic, religious, and social structures of the early civilizations of Mesopotamia, Egypt, and Kush. 

1. Locate and describe the major river systems and discuss the physical settings that supported permanent settlement and early civilizations. 

2. Trace the development of agricultural techniques that permitted the production of economic surplus and the emergence of cities as centers of culture and power. 

3. Understand the relationship between religion and the social and political order in Mesopotamia and Egypt. 

4. Know the significance of Hammurabi's Code. 

5. Discuss the main features of Egyptian art and architecture. 

6. Describe the role of Egyptian trade in the eastern Mediterranean and Nile valley. 

7. Understand the significance of Queen Hatshepsut and Ramses the Great. 

8. Identify the location of the Kush civilization and describe its political, commercial, and cultural relations with Egypt. 

9. Trace the evolution of language and its written forms. 

6.3 Students analyze the geographic, political, economic, religious, and social structures of the Ancient Hebrews. 
1. Describe the origins and significance of Judaism as the first monotheistic religion based on the concept of one God who sets down moral laws for humanity. 

2. Identify the sources of the ethical teachings and central beliefs of Judaism (the Hebrew Bible, the Commentaries): belief in God, observance of law, practice of the concepts of righteousness and justice, and importance of study; and describe how the ideas of the Hebrew traditions are reflected in the moral and ethical traditions of Western civilization. 

3. Explain the significance of Abraham, Moses, Naomi, Ruth, David, and Yohanan ben Zaccai in the development of the Jewish religion. 

4. Discuss the locations of the settlements and movements of Hebrew peoples, including the Exodus and their movement to and from Egypt, and outline the significance of the Exodus to the Jewish and other people. 

5. Discuss how Judaism survived and developed despite the continuing dispersion of much of the Jewish population from Jerusalem and the rest of Israel after the destruction of the second Temple in A.D. 70. 

6.4 Students analyze the geographic, political, economic, religious, and social structures of the early civilizations of Ancient Greece. 

1. Discuss the connections between geography and the development of city-states in the region of the Aegean Sea, including patterns of trade and commerce among Greek city-states and within the wider Mediterranean region. 

2. Trace the transition from tyranny and oligarchy to early democratic forms of government and back to dictatorship in ancient Greece, including the significance of the invention of the idea of citizenship (e.g., from Pericles' Funeral Oration). 
3. State the key differences between Athenian, or direct, democracy and representative democracy. 

4. Explain the significance of Greek mythology to the everyday life of people in the region and how Greek literature continues to permeate our literature and language today, drawing from Greek mythology and epics, such as Homer's Iliad and Odyssey, and from Aesop's Fables. 
5. Outline the founding, expansion, and political organization of the Persian Empire. 

6. Compare and contrast life in Athens and Sparta, with emphasis on their roles in the Persian and Peloponnesian Wars. 

7. Trace the rise of Alexander the Great and the spread of Greek culture eastward and into Egypt. 

8. Describe the enduring contributions of important Greek figures in the arts and sciences (e.g., Hypatia, Socrates, Plato, Aristotle, Euclid, Thucydides). 

6.5 Students analyze the geographic, political, economic, religious, and social structures of the early civilizations of India. 

1. Locate and describe the major river system and discuss the physical setting that sup-ported the rise of this civilization. 

2. Discuss the significance of the Aryan invasions. 

3. Explain the major beliefs and practices of Brahmanism in India and how they evolved into early Hinduism. 

4. Outline the social structure of the caste system. 

5. Know the life and moral teachings of Buddha and how Buddhism spread in India, Ceylon, and Central Asia. 

6. Describe the growth of the Maurya empire and the political and moral achievements of the emperor Asoka. 

7. Discuss important aesthetic and intellectual traditions (e.g., Sanskrit literature, including the Bhagavad Gita; medicine; metallurgy; and mathematics, including Hindu-Arabic numerals and the zero). 

6.6 Students analyze the geographic, political, economic, religious, and social structures of the early civilizations of China. 

1. Locate and describe the origins of Chinese civilization in the Huang-He Valley during the Shang Dynasty.

2. Explain the geographic features of China that made governance and the spread of ideas and goods difficult and served to isolate the country from the rest of the world. 

3. Know about the life of Confucius and the fundamental teachings of Confucianism and Taoism. 

4. Identify the political and cultural problems prevalent in the time of Confucius and how he sought to solve them. 

5. List the policies and achievements of the emperor Shi Huangdi in unifying northern China under the Qin Dynasty. 

6. Detail the political contributions of the Han Dynasty to the development of the imperial bureaucratic state and the expansion of the empire. 

7. Cite the significance of the trans-Eurasian "silk roads" in the period of the Han Dynasty and Roman Empire and their locations. 

8. Describe the diffusion of Buddhism northward to China during the Han Dynasty. 

6.7 Students analyze the geographic, political, economic, religious, and social structures during the development of Rome. 

1. Identify the location and describe the rise of the Roman Republic, including the importance of such mythical and historical figures as Aeneas, Romulus and Remus, Cincinnatus, Julius Caesar, and Cicero. 

2. Describe the government of the Roman Republic and its significance (e.g., written constitution and tripartite government, checks and balances, civic duty). 

3. Identify the location of and the political and geographic reasons for the growth of Roman territories and expansion of the empire, including how the empire fostered economic growth through the use of currency and trade routes. 

4. Discuss the influence of Julius Caesar and Augustus in Rome's transition from republic to empire. 

5. Trace the migration of Jews around the Mediterranean region and the effects of their conflict with the Romans, including the Romans' restrictions on their right to live in Jerusalem. 

6. Note the origins of Christianity in the Jewish Messianic prophecies, the life and teachings of Jesus of Nazareth as described in the New Testament, and the contribution of St. Paul the Apostle to the definition and spread of Christian beliefs (e.g., belief in the Trinity, resurrection, salvation). 

7. Describe the circumstances that led to the spread of Christianity in Europe and other Roman territories. 

8. Discuss the legacies of Roman art and architecture, technology and science, literature, language, and law. 

Grade Seven—World History and Geography: Medieval and Early Modern Times

Global Overview: 300-1750 CE

The medieval period provides students with opportunities to study the rise and fall of empires, the diffusion of religions and languages, and significant movements of people, ideas, and products. Students trace the development of medieval civilizations and make connections with regional and present day world maps. We can identify several major changes that took place during medieval and early modern times. 

· Long-term growth, despite some temporary dips, in the world’s population, beyond any level reached in ancient times.

· A great increase in agricultural and city-dwelling populations in the world compared to hunters and gatherers, whose numbers steadily declined.

· Technological advances that gave humans power to produce greater amounts of food and manufactures, allowing global population to keep rising.

· Expansion of long-distance commercial, technological, and cultural exchanges. By the first millennium BCE, these networks spanned most of Afroeurasia, which encompassed the combined land masses and adjacent islands of Africa and Eurasia. In the Americas, the largest networks were in Middle America and the Andes region of South America. After 1500 CE, a global network of intercommunication emerged.

· The rise of more numerous and powerful kingdoms and empires, especially after 1450 CE, when gunpowder weapons became available to rulers.

· Increasing human impact on the natural and physical environment, including new transport technology that allowed the diffusion of plants, animals, and microorganisms to parts of the world where they had previously been unknown. 

The chronology may be divided into four major periods to help teachers and students to make sense of the flow of significant changes in world history. Students may explore change in every inhabited part of the world during this period using source documents and evidence from archaeology. Students can use the knowledge they gain in this course to create a school project that promotes understanding of diverse cultures. 

300-600 CE: An Era of Troubles

These centuries were turbulent times for many peoples of the world. Several large empires either collapsed or shrank. These included the Han Empire in China, the kingdom of Kush in northeastern Africa, and the western Roman Empire. Important factors of decline included overextension of imperial military forces, strains on agricultural resources, and disease epidemics. Also, mounted warrior armies from Central Eurasia, including Huns and Germanic tribes, assaulted China, India, Persia, and the Roman Empire. Commerce on the silk roads across Eurasia decreased. The number of big cities went down from an estimated 75 in 100 CE to only 47 by 500 CE. 
Despite these troubles, the Roman state endured in the eastern Mediterranean as the Byzantine Empire. Giant new states arose in Persia (the Sassanids) and India (the Gupta). In West Africa, Ghana emerged as a new commercial kingdom along the southern edge of the Sahara Desert. In East Africa, Aksum flourished as a center of Indian Ocean trade. In the Americas, Maya city-states prospered, and Teotihuacan in central Mexico became one of the largest cities in the world. In Oceania, intrepid Polynesian explorers in outrigger canoes settled new islands. In the realm of culture, both Christianity and Buddhism attracted millions of new converts, partly because people sought moral and spiritual certainties amid the insecurities of the era. 

600-1000 CE: New Vitality on the Networks of Exchange 

In the seventh century, a dynamic period of trade and cultural interchange took hold across Afroeurasia. One factor stimulating interconnections was the rise of new empires. One of these began in Arabia where its leader Muhammad preached the monotheistic faith of Islam. A Muslim empire extending from Spain to India did not last long, but its successor, the Abbasid state (751-1258), emerged as a center of trans-hemispheric interchange and the wider spread of Islam. In Asia, the Sui and Tang dynasties (589-907) reunited China, which thereafter became Eurasia’s major economic powerhouse. China exerted strong cultural influences over Korea, Vietnam, and Japan, but those societies also built distinctive civilizations. India was divided into several states, but its export trade rivaled China’s. In tropical Southeast Asia, Srivijaya emerged after 600 as a far-flung trading empire, and both Hindu and Buddhist ideas emanating from India gained strength in the region. To the west, the Byzantine state entered a time of cultural flowering. Western Europe remained divided into numerous small polities except for Charlemagne’s attempt at empire building (768-814). Nevertheless, Europe’s population trended upward and commercial links to neighboring regions became stronger. In the northern half of Africa, trans-Saharan caravan traffic flourished, and Ghana rose to its zenith at the desert’s southern edge. To the south, Bantu-speaking farmers continued to found communities, displacing older gathering populations and expanding town and trade networks. In the middle Americas, the Maya city-states entered a time of disorder, but the Toltecs built an extensive trade web. 

1000-1450 CE: Expanding Webs of Interaction 

The year 1000 CE represents a turning point in history because several key long-term changes took shape about that time. In  Afroeurasia, population growth began to speed up, a trend linked to improved farm technology, settlement of new lands, and a decline in death rate from certain infectious diseases. Nevertheless, epidemics could strike. The Black Death of the 1300s caused the population of Europe and the Mediterranean region to plummet temporarily by about a third. Generally, though, the Eastern Hemisphere experienced a great expansion of manufacturing, trade, and urbanization. China was among the busiest centers of industry. Farther west, cities such as Damascus and Cairo turned out luxury wares for shipment in all directions. Europe emerged as a new focus of economic growth and urban culture. The peoples of Japan, Korea, Southeast Asia, and sub-Saharan Africa became increasingly linked into the trans-hemispheric web. Nomadic peoples from central Asia succeeded in conquering a number of established civilizations with the forging of the huge Mongol Empire in the thirteenth century. Christianity, Buddhism, Hinduism, and Islam all appealed to people across boundaries of language and culture. Jewish communities became dispersed more widely across Eurasia and North Africa. In the Americas, empire and trade reached a scale never known before, notably with the rise of the Inca state in South America and the Aztec Empire in Mexico. 

1450-1750: The Great Global Convergence 

On the global scale, the most striking change of these centuries was the interlinking of nearly every inhabited part of the world, especially Afroeurasia with the Americas, as a result of European mariners opening new oceanic passages. People, plants, and animals were introduced to places where they had previously been unknown. This “Columbian Exchange” led to profound changes in economies, diets, social organization, and, in the Americas, to a massive devastation of Indian populations because of exposure to new disease microorganisms. This mortality allowed European newcomers to conquer territories in the Americas. Asia remained the world’s most productive center of agriculture and manufacturing until near the end of this era. Europeans, however, took a growing part in the rising world economy by purchasing its goods in return for silver from the Americas. Europeans also developed tropical commercial crops in the Americas by bringing in African slaves. These forced migrants outnumbered Europeans in the Americas until the nineteenth century but at the cost of severe economic and demographic disruption in Africa. This era was also the first age of firearms, which contributed to the expansion of several large states in Afroeurasia. The expansion of global communications offered opportunities to the world’s major religions, notably to Christians in the Americas and to Muslims around the Indian Ocean rim. Finally, so much change in the world provoked searching investigations into nature and the cosmos, notably the idea put forth in Europe that the universe operates according to natural laws, which human reason can discover and explain.
The Expansion and Disintegration of the Roman Empire 

This unit builds on the sixth-grade study of Roman civilization, one of several large empires that arose in Eurasia and Africa in the later centuries BCE. Students explore the character and contributions of Roman civilization at its height. Roman citizenship was initially awarded to people from the provinces as a reward for service, for example, to retired auxiliary soldiers. They and their sons then had the right to vote. Gradually, everyone in the provinces gained citizenship, except for slaves. Broadening citizenship helped the empire run smoothly. Students may look at examples of Roman laws, which also helped solidify the empire. A body of laws was passed down through the centuries and ultimately influenced legal systems in modern states such as France, Italy, and Spain, as well as Latin American countries. 

The Romans built cities throughout their empire, where residents benefited from sophisticated art, architecture, and engineering. For example, the Romans constructed huge aqueducts to bring water to cities from many miles away. Students may research images and historical maps for knowledge of the Roman paved road network, which allowed relatively fast travel across the empire. Roman cities also had grand institutions and luxuries, such as theaters, baths (for both bathing and socializing), stadiums, and elegant forums with markets and law courts. Many great thinkers and writers, such as the Pliny the Elder, Juvenal, Plutarch, and Virgil, lived and wrote during the Roman Peace (Pax Romana), the two centuries of prosperity that began with the reign of Augustus Caesar (27 BCE-14 CE).

At its greatest extent, the empire stretched from Britain to Egypt and from the Atlantic to Iraq. Students may analytically compare the western and eastern half of the empire. The western part, which had few cities besides Rome, was poorer and less populated than the east, which had a long tradition of urban life. In the west, the main language of government was Latin, but in the east it was Greek. People speaking Germanic languages migrated into the empire across its northeastern frontier, especially along the Rhine and Danube rivers. From the third century CE onwards, emperors struggled to cope with attacks on these frontiers. The emperor Diocletian separated the Roman Empire in half in the third century CE. In the early fourth century, the emperor Constantine oversaw a period of stability and established a new, eastern capital at Byzantium, which he renamed Constantinople. 

Eventually the empire in the west fell, though the eastern half continued to thrive. Students may examine the range of factors that might have contributed to the collapse of western Rome. Teachers may point out problems of declining financial resources, political corruption that undermined citizenship, the rise of insubordinate military groups, excessive reliance on slave labor, and worsening frontier assaults and revolts. 

Christianity began spreading in the empire in the first century CE, becoming ever more popular though initially banned. It became legal under Constantine, who convened the first ecumenical council that wrote the Nicene Creed, a summary of Christian beliefs. Christianity soon became the official religion of the empire. Students may query why Christianity continued to grow despite the insecurity that accompanied the decline of the western empire. Teachers may point out the significance of the early church in preserving and diffusing knowledge of Roman language, law, philosophy, and art to early medieval Western Europe. 


Students may discuss why the empire survived in the east. Comparative factors include the benefits of having greater manufacturing and commerce, more tax revenues, and more effective defenses against nomadic cavalry attacks from the north. The Byzantine Empire, as the eastern lands became known, had strong historical connections to earlier Hellenistic civilization. This state was highly centralized, and Constantinople (today Istanbul) became the center of the Orthodox Christian Church, which used the Greek language. A variety of different beliefs and practices developed within early Christianity, notably differences between the Roman Catholic, or Latin Church based in Rome, and the Greek Church based in Constantinople. The division of the two churches in the eleventh century marked the first formal institutional break within Christendom. Both the Byzantium Empire and Orthodox Christianity had profound cultural and religious influence on peoples of Southeastern Europe and Russia.
The Civilizations of Islam 

Muhammad (ca. 570-632 CE) began in 618 CE to preach the faith of Islam in Mecca, a small city in the Arabian Peninsula. Students may examine a climatic map of the Eastern Hemisphere to see that most of this peninsula falls within a long belt of dry country, due to descending air from the equator. This area extends from the Sahara Desert to the arid lands of northern China. Across this dry zone, including Arabia, pastoral nomads herded camels and other animals, and oasis cities sheltered farmers, artisans, and merchants. A map of the hemisphere also shows students that Arabia, the Red Sea, and the Persian Gulf were natural channels of land and sea trade carrying spices, textiles, and many other goods between the Indian Ocean world and the Mediterranean, including Europe. 

Students will learn that Islam became established along with Judaism and Christianity as an “Abrahamic” religion, that is, a faith built on the ancient monotheism of Abraham. According to Muslim tradition, Muhammad, an Arabic-speaking merchant, preached revelations from God. This message declared that humans beings must surrender themselves wholeheartedly to the will of the one God and must treat one another with equality and justice. Islamic teachings were set forth principally in the Qur’an, the body of revelations later written down, and in the Sunnah, that is, the sayings and actions of Muhammad. Students learn how the Qur’an and the Sunnah served as foundations for the Shari’ah, the religious laws governing moral, social, and economic life. Islamic law, for example, rejected the older Arabian view of women as “family property,” declaring that all women and men are entitled to respect and moral self-governance. At the same time, students investigate the role of women in Islamic civilizations.
Muhammad also founded a political state in order to defend the young Muslim community. After his death, the supreme leaders of the Muslim community, known as caliphs (khalifas), sent armies northward to seize part of the Christian Byzantine Empire and all of Persia. Map study will show students that by 750 CE, the Arab empire centered first in Damascus, then Baghdad, extended from Spain to northern India. At the same time, growing numbers accepted Islam, including Persians, Greeks, and North African Berbers. Arabic, the language of both the conquerors and the Qur’an, achieved gradual dominance across much of the Middle East and North Africa. Persian also acquired prestige in Muslim civilization as a language of literature and science.

The huge Arab empire broke into several states after 750, but most of the Middle East remained unified under the caliphs of the Abbasid dynasty (751-1258). That region, therefore, became a strategic hinge of trade and cultural exchange for the entire Eastern Hemisphere. For example, paper-making technology reached the Middle East from China about the eighth century and spread from there to Europe in the following 300 years. Students may research important food plants that were more widely diffused along the exchange routes, including sugar cane, oranges, melons, eggplants, and spinach. Muslim merchants came to operate from China to the Mediterranean, their trade facilitated by shared acceptance of Shari’ah law. 

In Baghdad and other Muslim-ruled cities, Muslim, Christian, and Jewish scholars collaborated to study ancient Greek, Persian, and Indian writings, forging and widely disseminating a more advanced synthesis of philosophical, scientific, mathematical, geographic, artistic, medical, and literary knowledge. Students may investigate the work of al-Khwarizmi, a Persian mathematician of the ninth century, who applied the base-ten numerical system pioneered in India to the study of algebra, a word derived from the Arabic al-jabr, meaning “restoration.” Muslim civilization became notably cosmopolitan, as merchants and scholars founded new communities and won converts from sub-Saharan Africa and east to the Indian subcontinent to Southeast Asia. Conversion slowed in India with the emergence of Sikhism in 1469.

China in the Middle Ages 

Throughout the medieval era, China had a larger population and economy than any other major region of the world. During much of that period, it was politically unified under a succession of dynasties. The first two of these were the Sui (581-618) and Tang (618-907) Dynasties, whose military campaigns not only reunited China after three and a half centuries of fragmentation but also expanded the imperial realm. The Tang rulers also presided over a remarkable economic and cultural flowering, which continued through the era of the Northern and Southern Song Dynasties (960-1279). Students may review maps of China, especially noting the differences in climate and ecology between the northern Huang He, or Yellow River valley and the southerly Yangzi valley. China’s economic surge in the Tang and Song periods was concentrated in the warm central and southern latitudes, especially the Yangzi valley. Teachers may ask students to explore the wide range of changes that occurred between the seventh and thirteenth centuries: population growth, expansion of food production, urbanization, spread of manufacturing, and technological innovation. Chinese laborers and merchants extended the empire’s canal and navigable river system to about 30,000 miles. Blast furnaces quadrupled the output of iron and steel in the eleventh century alone. Technicians experimented with gunpowder rockets and bombs. Woodblock printing became a standard industry, and printed books circulated widely. The hundreds of inventions of the Tang and Song eras included the magnetic compass, advanced kilns for firing porcelain, and wheels for spinning silk. Chinese farmers perfected the technology of selecting and drying tea leaves.

Students may examine descriptions from source documents of the seagoing ships that Song naval architects designed. The largest of these vessels were equipped with as many as five decks and giant sails of bamboo matting. China’s foreign trade soared in the twelfth century, as more Chinese merchants joined the Malay, Indian, Arab, and Persian traders who crisscrossed the China seas and the Indian Ocean basin. 

China suffered devastating invasions between 1211 and 1276, when Mongol and Turkic cavalry overran most of East Asia and conquered Southwest Asia, Russia, and penetrated parts of Eastern Europe. Students will learn of the severe damage these invasions inflicted on China’s economy. They will also discover that once the fighting ended, the Mongol rulers, who established the Yuan Dynasty (1276-1368), promoted both industry and the caravan trade of the trans-Eurasian silk roads. The Chinese Ming Dynasty that followed (1368-1644) practiced similar policies. Between 1405 and 1433, fleets of ships sponsored by the Ming emperor made seven major voyages to trade and collect tribute in the Indian Ocean and as far west as the Red Sea and East Africa.

Buddhism, introduced in earlier centuries from India, spread widely in China during the Tang period and began to alter religious life in neighboring Korea and Japan as well. Buddhist ideas intermingled with those of both Daoism, a Chinese religion emphasizing private spirituality, and Confucianism, the belief system that stressed moral and ethical behavior. Students may read selections from the writings of neo-Confucian scholars. In the twelfth and thirteenth centuries, they wove together several strands of the three traditions, emphasizing moral living, daily ritual, and dedication to family and community. Neo-Confucianism also incorporated Buddhist and Daoist ideas about nature and the cosmos.  

The Chinese imperial system was guided by Confucian principles. These specified that government should operate as a strict hierarchy of authority from the Emperor, who enjoyed the “Mandate of Heaven” as long as he ruled justly, down to the local village official. Teachers may ask students to compare testing in their school with the Chinese civil service examinations that candidates for imperial office had to take beginning in the eleventh century. These exams ensured that holders of power were not just children of wealthy nobles but had Confucian ethical training and advanced literacy.

The Sub-Saharan Civilizations of Medieval Africa

As of 500 CE, the populations of farming and animal-herding peoples in Africa south of the Sahara Desert were steadily rising. This trend included West Africa, a region that overlapped four large zones of climate and vegetation running west to east. By studying maps and geographic information, students will learn that the most northerly belt is the intensely arid Sahara, home to oasis-dwellers and pastoral nomads. Just south of the desert is the semiarid Sahel zone, where cattle and camel herding predominated. Third is the tropical grassland, or savanna, which had sufficient rainfall to support farmers and their fields of rice, sorghum, and millet. In the far south is the wet tropical forest. There, settled life depended on cultivation of root crops and other forest foods. 

In the Sahel and savanna, agriculture and herding supported the growth of regional trade. Tracing a great arc across West Africa, the Niger River provided a natural highway of communication linking different ecological zones. Farming, trade, and early development of iron smelting stimulated town-building. Teachers may guide students to the rich archaeological evidence for Jenne-jeno, a city that flourished in the upper Niger River valley in the early centuries CE. Its artisans produced iron tools, copperware, gold jewelry, and fine painted ceramics.

Population and agrarian wealth were more than sufficient to support state-building ventures south of the Sahara in the first millennium CE. Students may read selections from Arab geographers who described the Sahel and Sudan, labeling the region the bilad al-sudan, that is, “the land of black-skinned people,” or simply the Sudan. Among centralized states, Ghana emerged about the eighth century in the western part of the Sahel zone. The king of Ghana commanded a large royal household, a hierarchy of officials, and an army of infantry archers. 

The dense populations that inhabited the Mediterranean lands and the Sudan created interconnections by pioneering trans-Saharan camel caravan routes. Both Muslim and Christian rulers and traders in the Mediterranean region craved African gold, notably for coinage. West African merchants acquired gold from mines in the Sudan and shipped it to towns in the Sahel, where caravans carried it northward. Some of this African bullion then flowed into Europe or eastward toward India. Students may investigate how the trans-Saharan routes connected to the larger network that embraced most of Eurasia. Northbound caravans also shipped ivory, ostrich feathers, and slaves captured in raids and wars. Merchants force-marched these captives, predominantly young women, to the Mediterranean or Middle East principally to serve in Muslim households and armies. The southbound trade included salt from Saharan mines, a commodity that commanded huge demand in West Africa. Other southbound commodities included copper, horses, and Arabic books. Arabic- and Berber-speaking merchants from North Africa likely introduced Islam to West Africa in the eighth century. They established bonds with Sudanic traders, many of whom converted to the new faith. The Ghana empire had Muslim officials, though the kings probably did not convert.

Ghana slowly crumbled in the eleventh and twelfth centuries, but around 1240, Mali emerged to rule over a large part of the western Sudan. Students may read the epic of Sunjata (Sundiata), a heroic king associated with the rise of Mali. This epic is an example of historical knowledge that West Africans preserved orally in poetry and song.  Mali’s rulers accumulated wealth collecting tributes from African farmers and taxing trans-Saharan trade. The royal court employed staffs of both foreign and native-born Muslims as administrators, and Arabic became the written language of government and diplomacy. Most of the kings and their officials professed Islam and introduced Islamic law, though most of the Sudan’s population adhered to their local religions for several more centuries. In the 1300s Timbuktu, a city near the Niger River, rose as a regional center of trade and Islamic learning. Students may read selections from the travel book of Ibn Battuta, the Moroccan lawyer who visited the Sudan in the 1350s. Mali reached its zenith in the mid-fourteenth century, but civil struggles and revolts led to its gradual decline. Other empires, notably the Songhay state, followed in the fifteenth and sixteenth centuries.
Medieval Japan

The hunting and gathering people who inhabited Japan’s island chain adopted agriculture about 2,500 years ago, when farmers migrated from Korea to introduce rice cultivation. Students may use maps to situate the Japanese archipelago within the larger geography of East Asia. The coming of agriculture represents an early example of cultural and commercial contacts between Japan and both Korea and China. After farming arrived, Japan’s population grew steadily, and its interactions with the wider Eurasian world became progressively more complex. 

Between the fifth and eighth centuries CE, land-holding chieftains on Japan’s central island of Honsho accumulated enough military power to found a central state and a dynasty called the Yamato. Those rulers claimed the title of “heavenly sovereign,” or emperor. Japanese tradition links the major political and cultural developments of that period with Prince Shokotu (574-622), who served as regent for a reigning empress.

 About 850 CE, the Yamato rulers lost their grip on political affairs, and aristocratic palace families assumed real power. The emperors retained their throne, but played mainly a ritual role. The population generally abided by local beliefs and ceremonies, known as Shinto, to influence the supernatural world, including the spirits of ancestors. The Yamato emperors and empresses made ritual offerings that, according to tradition, prevented trouble for the whole society. Students will learn that this pattern of aristocratic clans succeeding one another as rulers under the sovereignty of a ceremonial but powerless emperor continued into modern times. 

Between the third and sixth centuries, when China was politically fragmented, many Chinese and Koreans migrated to Japan in search of refuge or opportunity. Those newcomers introduced many innovations, including advanced metallurgy, writing, silk production, textile manufacture, paper-making, and Buddhism. Also, China’s immense power under the Tang Dynasty (618-907) stimulated Japanese interest in Chinese and Korean culture. Literary scholars, officials, and Buddhist monks traveled to Japan. In turn, Japanese intellectuals went west to seek knowledge, learn Confucian statecraft, and acquire Buddhist texts, some made in Korea with some of the earliest known wood-block printing technology. Students will examine Buddhism’s success in Japan, a development helped by this religion’s adaptation to the older Shinto practices. For example, Shinto nature gods became associated with Buddhist spirits and saints.

From about 1000 CE, the Japanese aristocratic class creatively combined Chinese or Korean ideas with Japanese ways to form a new civilization with distinctive literature and arts. For example, Japanese officials adopted rules of government derived from imperial China but tailored them to their own smaller population and territory. Scholars developed a writing system that used simplified Chinese characters to represent Japanese sounds. Moreover, several aristocratic women wrote literary works in Japanese. Students may read selections from the Tale of Genji, a novel about a courtier’s life written by Lady Murasaki Shikibu sometime between 990 and 1012.

Between the ninth and the early fourteenth century, the Fujiwara and the Miramoto families ruled Japan in succession. In the 1180s, the Miramoto instituted a military government headed by a “great general,” or shogun. Students will learn that from that point to the mid-nineteenth century, professional fighters of high social status, a class known as samurai, ran the Japanese state. Some of those warriors became great estate lords called daimyo. The great majority of them, however, served more powerful families as cavalry soldiers dedicated to a code of courage, honor, and martial skill, a tradition that proved an enduring element of Japanese culture. During those centuries, Japan’s agriculture, population, and urbanization continued to expand. Buddhism, notably the school known as Zen, spread more widely among laboring men and women. Exchanges with China and Korea grew, as merchants traded luxury goods in return for Japanese silver, copper, timber, and steel swords. 

The Mongol rulers of China tried twice to invade Japan in the late thirteenth century but failed both times. Nevertheless Japan moved into a long period when the shoguns had little control over the great daimyo lords. Strong central government reappeared only in the sixteenth century with the rise of the Tokugawa Shogunate.

Medieval Europe

Geographically, northern Europe lies within the temperate climatic zone that in early medieval times was heavily forested. Atlantic westerly winds bring high rainfall, mostly in winter, to ocean-facing Europe. Deeper into Eurasia, however, these latitudes become drier and colder. In Mediterranean Europe, mild, rainy winters and hot, dry summers prevail. Beginning in ancient times, farmers converted forests of southern Europe into wheat fields, olive orchards, and vineyards. Farming advanced more slowly in the dense woodlands and marshes of the north.

Students learn in earlier studies that Europe was incorporated into the Roman Empire. In the fifth and sixth centuries, however, the western empire fragmented, causing population to fall, cities to shrink, and agriculture to contract. Students may read selections from the historian Tacitus regarding the armed Germanic migrants who overran Europe, dividing the region into small rudimentary kingdoms. The major exception was Iberia, where Muslim warriors founded a strong state. Students may investigate the reign of Charlemagne (768-814), the Christian monarch who temporarily reunited a large part of Europe in the late eighth century and shaped the history of Europe for many centuries. 

After Charlemagne, political order was established in parts of western Europe through feudal relations. Students explore the fundamental elements of this system in which powerful noble warriors offered protection and farm estates, or manors, to less powerful knights in return for loyalty and military service. Nobles gained rights to hand down landed property to heirs. Consequently, mothers and prospective wives often exerted great influence over marriages and family alliances. Across much of Europe, landlords subjected ordinary men and women to serfdom, a form of bondage that tied peasants permanently to estates and obligated them to give their master labor and crops in return for security. Together, serfs and free peasants employed new technologies, such as the moldboard plow, to open new farm lands in Europe and, starting in the tenth century, send agricultural production soaring. After about 1000 CE, strong new centralized states began to emerge, notably England, France, and the Holy Roman (German) Empire. Students learn that aristocratic families had enduring success in England in establishing institutions such as Parliament, limiting the power of the monarch in some measure. Students study the Magna Carta as an example of the ways that the power of monarchs was limited during this era.  

Students may trace on a map the spread of Christianity across Europe from the fourth century, especially after the Roman emperors themselves converted to this faith. The Church, whose hierarchy of clerics extended from the Pope down to the village priest, became the largest, most integrated organization in Europe. Students may investigate the significance of conflict between popes who claimed political supremacy in Europe and secular monarchs who successfully resisted it. Students learn about the split between the Orthodox Church, which acknowledged the leadership of the patriarch of Constantinople, and the Catholic Church, which remained loyal to the authority of the pope in Rome. Students may also explore the Church’s crucial cultural achievements, including the establishment of Latin as a unifying language, patronage of universities, and the founding of monastic orders that preserved Greek and Roman texts. Students may examine the writings of Thomas Aquinas (1225-1274) to highlight developments in European philosophy and theology.

Between about 1000 and 1300 CE, the navies and traders of European states, notably in Italy, rose to dominate long-distance commerce in the Mediterranean and Black Seas, largely displacing Muslim and Byzantine Christian merchants. In those centuries, Mediterranean trade flourished, linking Europe more firmly to the networks of Africa and Asia and contributing to the rise of towns and manufacturing as far north as Scandinavia. Economic vitality in Europe also propelled Christian knights, and peasants who followed them, to seek new land and wealth. Teachers may encourage students to place the Holy Land Crusades of the eleventh to fourteenth centuries in the context of similar military expansion in the Iberian Peninsula. The conquests in Iberia eliminated the Muslim states there, though the Eastern Crusades in Syria, Palestine, and North Africa did not permanently succeed against Muslim opposition. Students can also explore how the Crusades led to the Turkish incursions into southeastern Eastern Europe, the European failure to prevent these invasions, and the eventual Turkish conquest of the region. Both the Crusades and Mediterranean trade facilitated the diffusion of both technologies and scientific ideas from the Muslim lands to Europe.
In the fourteenth century, Europe suffered severe losses of population and production owing to climatic changes of the Little Ice Age and to the disease pandemic, known in Europe as the Black Death, that swept across Eurasia and northern Africa between the 1330s and 1350s. Students may explore a variety of descriptions of the pandemic’s effects on European and Middle Eastern societies. Also in this period, part of western Europe’s Jewish population, already having suffered expulsions and persecution, and now blamed for the pandemic, migrated into Eastern Europe and Russia to create vibrant new communities. The fourteenth century troubles caused such labor shortages that in western Europe former serfs sold their labor on the free market, and estate lords lost power to rising centralized kingdoms. In the fifteenth century, Europe’s population and economic health gradually recovered, and Iberian mariners launched their explorations of the African coasts, and eventually the Americas. 

Meso-American and Andean Civilizations

Students begin their study of civilizations in the Americas by investigating the large-scale geographical features of the two continents. A world map shows that the north-south axis of the Americas extends nearly 11,000 miles. That axis starts at the frigid Arctic rim of North America, crosses the equatorial rain forests of the Amazon River basin, and ends at Tierra Del Fuego at the southern tip of South America. As gathering people originating in Asia 15,000 or more years ago advanced southward through the Americas, they had to adapt to greatly differing climates and vegetations, requiring different tools and ways of life. Students may note other large features of the two continents, for example, the mountain spine that runs nearly their entire length. This chain of highlands divides the Americas longitudinally, separating narrow coastal plains on the Pacific from broad plains on the eastern side that stretch toward the Atlantic. Students may also note several great river systems, especially the Mississippi and the Amazon, which have been channels of human communication since ancient times. 

With the development of agriculture in Meso-America and the Andean highlands after 3000 BCE, farmers laid foundations for developments in technology, social organization, and religious practice associated with early civilizations, notably the Olmec and Chavín in the second millennium BCE. This study focuses on the later civilizations of the Maya and Aztecs in the temperate and tropical lands of Meso-America and the Incas in the Andes. 

Between about 200 to 900 CE, the Maya region of southern Mexico, Guatemala, and Beliz had more than fifty independent city-states. Some of the largest cities, for example, Tikal in Guatemala and Calakmul in Mexico, had populations of up to 500,000. Enjoying rich maize agriculture and a complex trade network, Maya societies produced monumental architecture, astronomy observatories, a pictographic writing system that yielded libraries of thousands of books, and a sophisticated calendar system based on a fifty-two-year cycle. Students may compare mathematical systems that developed in Afroeurasia with Maya mathematics, which utilized positional notation, the concept of zero, and a base-20 numerical system. The monarchs and aristocratic families who ruled these city-states kept order and defended their lands in wars with other city-states. They also performed elaborate religious rituals to conciliate the gods who, Mayans believed, commanded the rain and sun. Farmers, artisans, and hunters paid taxes and supplied labor for construction of public temples, palaces, and ceremonial ball courts. After about 750 CE, conflict intensified among city-states, monumental construction diminished, and cities were gradually abandoned. Teachers may ask students to explore various theories historians have offered to explain Maya decline, including ecological degradation such as deforestation and erosion.


The Aztec and Inca states both emerged as empires in the fifteenth century. The Aztecs, a people who originally migrated from northern Mexico, owed a strong cultural debt to the Maya and other earlier civilization builders in Meso-America. Aztec armies achieved control over much of central Mexico and created a state based on ingenious methods of farming, collection of tribute from conquered peoples, and an extensive network of markets and trade routes. Students may query Aztec ritual sacrifice and how its practice might be explained.

Students may compare the Aztec empire with the Inca state that arose in Andean South America. The Inca rulers built a highly centralized political system that included a system of food distribution in times of poor harvests. They also created a network of about 25,000 miles of government controlled roads that ran along the Andes spine and served military, administrative, and commercial purposes. In contrast to the Aztecs, the Incas did not have a writing system. Students, however, may research Andean quipus, or sets of colored and knotted strings used to keep complex records.
Both the Aztec and Inca empires fell to Spanish newcomers in the early sixteenth centuries. Students may assess explanations that historians have given for their defeat at the hands of small numbers of Europeans. Two key factors aided European military efforts. The first was the introduction of infectious diseases, such as smallpox and measles, which were endemic in Africa and Asia, but against which American Indian populations lacked even partial immunities. These diseases began to ravage societies in both North and South America shortly after the Spanish invasions got underway. The second factor was help from Aztec conquered tribes who wanted revenge.  

The Renaissance  
This unit examines the origins and significance of the Renaissance in Western Europe with special focus on developments in Italy. From the late thirteenth through fifteenth centuries, the Italian Peninsula was the principal beneficiary of the expansion and intensification of European contact with Africa and Asia through maritime commerce in the Indian Ocean and Mediterranean and the revival of trade across the Silk Roads. Through long-distance trade, a number of technologies from Asia were first diffused to Italy and facilitated, for example, the development of the first European silk, paper and gunpowder mills. As a consequence of long-distance trade and manufacturing, the Italian Peninsula witnessed significant urbanization and the formation of prosperous independent city-states such as Venice, Genoa, Florence and Milan. 

With wealth generated from trade and industry, and inspired by a sense of commercial and political rivalry, these city-states experienced a remarkable burst of creativity that produced the artistic, literary and scientific advances of the Renaissance. Florence and Venice in particular were important centers in both the creation and spreading of Renaissance ideas. Through extensive contact with Byzantine and Islamic scholars, a considerable body of Greco-Roman knowledge was rediscovered. This revival of classical learning fostered a new interest in humanism–defined as the process by which both the moral and natural world can be understood through human reason and investigation. Humanism was an important product of the Renaissance and played a significant role in advancing science, mathematics, and engineering techniques, as well as the understanding of human anatomy and astronomy. Humanism also facilitated considerable achievements in literature and the arts. Students may research the literature of Dante Alighieri, Machiavelli, and William Shakespeare and the painting and sculpture of Leonardo da Vinci and Michelangelo di Buonarroti Simoni. After 1455, the printing press, using moveable metal type (technology developed separately in Korea seventy years earlier), and the availability of manufactured paper proved to be important means for disseminating humanism and the outcomes of the Italian Renaissance to other parts of Europe and beyond. In Northern Europe, humanist interest in the origin and development of languages inspired the creation of new and more exacting Greek and Latin versions of the New Testament as well as vernacular translations of the Bible. The development of Christian Humanism and the emphasis upon an exacting reading of the Christian scriptures were important influences upon early Protestant thinkers associated with the Reformation. The end of the Italian Renaissance in the sixteenth century is associated with the growing importance of Atlantic trade relative to that of the Mediterranean, and French and Spanish invasions that compromised the independence of Italian city-states.

The Historical Developments of the Reformation 
At the onset of this unit, students become familiar with Christian Humanism, which included the ideas of Desiderius Erasmus and the significance of the translation of the Bible into the vernacular (particularly William Tyndale’s English version published in 1526). Students also study the rise of religious conflict and persecution in Spain at the onset of the Early Modern Period. Centuries of cooperation between Jews and Muslims were ended by the expansion of the Spanish kingdom of Ferdinand and Isabella. Religious persecution was manifest in the Spanish Inquisition and the expulsion of Jews and Muslims from Spain in 1492.

The central focus of this unit is upon the Reformation in Europe. By the early sixteenth century, criticism of the clerical and institutional practices of the Catholic Church (e.g., the selling of indulgences and corruption by the clergy) was extensive. Influenced by Christian Humanism, Martin Luther developed a theological basis for this critique in arguing that Christian religious practice be strictly guided by knowledge from within the New Testament alone (sola scriptura) and that salvation was justified by ‘faith alone.’ John Calvin applied the notion of sola scriptura to the Old Testament as well. The distinctions between Lutheranism and Calvinism were significant and led to institutional division within Protestantism. The key distinctive feature of Calvinism was its focus on predestination and denial of free will, whereby those elected by God were represented as certain of salvation and incapable of denying grace. Denominationalism and demands for church self-government were important consequences of the Protestant Reformation. Students may compare Protestant and Catholic belief and practice by researching Catholic responses to Protestantism. They may also study the role of the Council of Trent and the Jesuits within the Counter-Reformation, as well as the revitalization and reformation of the Catholic Church in the sixteenth century.

The political consequences of the Reformation were important. Most of Germanic Europe became Protestant, while most of Latin Europe remained loyal to Rome. Religious differences exacerbated political conflict and rivalry in early modern Europe. Throughout Europe, the secular power of kings and local rulers grew at the expense of church authority and facilitated centralization and in some cases (as in France) of absolutism through the conceptualization of a divine right of kings. 

Christian reformation, and its exacerbation of political rivalry in Western Europe, played a significant role in motivating colonization of the Americas, and Catholicism in particular played an important role in early colonial societies in Latin American and the Philippines. Christian reformation also played a contributing role in European contact with Africa and Asia during the early modern period, and indeed much of the first European knowledge and investigation of Asia and Africa came from the Jesuits and other Catholic missionary orders. 

Religious enthusiasm and challenge to orthodoxy in the early modern period was not unique to Europe. In South Asia Sikhism arose as a new religion founded by Guru Nanak, a social reformer who challenged the authority of the Brahmin and the power of the Mughal empire. Students may learn about the Sikh Scripture (Guru Granth Sahib), articles of faith, turban, and Sikh history. The three basic principles of Sikhism are honest living, sharing with the needy, and praying to the same and one God. In Iran, the Safavid Dynasty gave support to the Shi’a branch of Islam, challenging Sunni authority. On a global scale, religious change in the early modern period tended to promote more personal forms of practice at the expense of the power of entrenched religious institutions and clerics. Students can create a chart, map, or time line representing the establishment and distribution of major world religions.

The Scientific Revolution

This unit of study examines the Scientific Revolution in early modern Europe. The long-term origins of the Scientific Revolution were rooted in the historical connections with Greco-Roman rationalism; Jewish, Christian, and Muslim science; and Renaissance humanism. European exploration and colonization in this period also stimulated a desire for intellectual understanding of the human and natural world. The methodologies associated with the Scientific Revolution including empiricism, scientific observation, mathematical proof, and experimental science. A number of significant inventions and instruments in this period—the telescope, microscope, thermometer, and barometer— furthered scientific knowledge and understanding. Students may research many of the more significant scientific theories in astronomy and physics that developed during the Scientific Revolution, including those associated with Galileo Galilei, Nicolaus Copernicus, Johannes Kepler, and Sir Isaac Newton. Students may also compare and contrast the important scientific methodologies advanced by Rene Descartes and Sir Francis Bacon.

Although not without challenge, scientific thinking and rational thought in Europe were reconciled with religious ideas and practice, in particular with Calvinist forms of Protestantism, where belief in providence and predestination encouraged investigation into the patterns of the natural world to discover the plan of the divine. Newton’s recognition that nature was understandable, predictable, and bound by natural laws proved an important inspiration to Locke and other early thinkers associated with the Enlightenment who argued that such laws and understandings were applicable to the human and moral world as well. 

The development of a unique culture of scientific inquiry in Europe was a product of its autonomous universities, where scholars received some legal protection and were relatively free to study and argue what they pleased. It was also a consequence of European engagement with Asian learning and knowledge and the challenge of categorizing and understanding unimagined plants and animals in the Americas. Gradually, European scientific knowledge was beginning to inform military, agricultural, and metallurgical technologies. By the early eighteenth century, this culture of scientific inquiry was diffused beyond Europe through the establishment of universities in Mexico, Peru, and North America.

Political and Economic Change in the Sixteenth, Seventeenth, and Eighteenth Centuries
This unit begins with an investigation of the cultural, economic, and political origins of European overseas expansion in the Early Modern Period, with special attention paid to the early initiative of Portugal and Spain in the late fifteenth and sixteenth centuries. Students can investigate the significance and means of incorporation and modification of Asian technologies in Europe’s navigational, maritime, and military development in the period. The Spanish and Portuguese conquests in the Americas are examined with special focus upon the role of disease in facilitating colonization. Students may investigate the hybrid nature of Colonial Latin America and assess the contributions of native peoples to the cultural, economic, and social practices of the region by 1750. Seventeenth-century Dutch, English, and French conquest and colonization in the Caribbean and North America are introduced and can be compared with developments in Latin America. 

The Early Modern Period witnessed greater global connection and exchange, as European conquests and encounters in the Americas linked both hemispheres in significant ways. The Columbian Exchange marks the important biological exchange of disease, flora, and fauna between both hemispheres. The diffusion of Afroeurasian diseases to the Americas had catastrophic demographic consequences, and conversely the demographic impact in Afroeurasia of the tillage of American crops such as maize and potatoes was positive. European plantation and extractive economies led to the development of coercive labor systems in response to labor shortages in the Americas. Silver from the Americas played an important role in the creation of a global economy in this period as Europeans traded the precious metal for goods from China and other parts of the world. European states expanded their overseas commerce during this period, though they did not seize extensive territories in Asia or Africa before 1750. Asia was still the source of the bulk of the world’s manufactures, and to a significant extent, as in the case of silver, European potential for economic expansion was bound ultimately by Asian demand. Students can map much of the content of this unit from the more important voyages of exploration to the development of global trading patterns and the location of European colonies by 1750.

This unit concludes with a study of the Enlightenment and its political and social impact by the end of the eighteenth century. The long-term origins of the Enlightenment can be seen in the historical connections with Greco-Roman political philosophy, Renaissance humanism, Protestantism, and the Scientific Revolution. Beginning in the late seventeenth century, philosophers began to employ the use of reason to scrutinize previously accepted political and social doctrines. Students can investigate the writings and ideas of Enlightenment thinkers such as John Locke, Charles-Louis Montesquieu, and Thomas Jefferson, and gauge their impact on later revolutionary and democratic movements and institutions. The study of the Enlightenment concludes with an analysis of important Anglo-American historical documents that consider the role and structure of the state and the liberties of institutions, groups, and individuals. In this regard, students can compare the Magna Carta, the English Bill of Rights, and the American Declaration of Independence. 
History–Social Science Content Standards
Grade Seven

World History and Geography: Medieval and Early Modern Times 

7.1 Students analyze the causes and effects of the vast expansion and ultimate disintegration of the Roman Empire. 

1. Study the early strengths and lasting contributions of Rome (e.g., significance of Roman citizenship; rights under Roman law; Roman art, architecture, engineering, and philosophy; preservation and transmission of Christianity) and its ultimate internal weaknesses (e.g., rise of autonomous military powers within the empire, undermining of citizenship by the growth of corruption and slavery, lack of education, and distribution of news). 

2. Discuss the geographic borders of the empire at its height and the factors that threatened its territorial cohesion. 

3. Describe the establishment by Constantine of the new capital in Constantinople and the development of the Byzantine Empire, with an emphasis on the consequences of the development of two distinct European civilizations, Eastern Orthodox and Roman Catholic, and their two distinct views on church-state relations. 

7.2 Students analyze the geographic, political, economic, religious, and social structures of the civilizations of Islam in the Middle Ages. 

1. Identify the physical features and describe the climate of the Arabian peninsula, its relationship to surrounding bodies of land and water, and nomadic and sedentary ways of life. 

2. Trace the origins of Islam and the life and teachings of Muhammad, including Islamic teachings on the connection with Judaism and Christianity. 

3. Explain the significance of the Qur'an and the Sunnah as the primary sources of Islamic beliefs, practice, and law, and their influence in Muslims' daily life. 

4. Discuss the expansion of Muslim rule through military conquests and treaties, emphasizing the cultural blending within Muslim civilization and the spread and acceptance of Islam and the Arabic language. 

5. Describe the growth of cities and the establishment of trade routes among Asia, Africa, and Europe, the products and inventions that traveled along these routes (e.g., spices, textiles, paper, steel, new crops), and the role of merchants in Arab society. 

6. Understand the intellectual exchanges among Muslim scholars of Eurasia and Africa and the contributions Muslim scholars made to later civilizations in the areas of science, geography, mathematics, philosophy, medicine, art, and literature. 

7.3 Students analyze the geographic, political, economic, religious, and social structures of the civilizations of China in the Middle Ages. 

1. Describe the reunification of China under the Tang Dynasty and reasons for the spread of Buddhism in Tang China, Korea, and Japan. 

2. Describe agricultural, technological, and commercial developments during the Tang and Sung periods. 

3. Analyze the influences of Confucianism and changes in Confucian thought during the Sung and Mongol periods. 

4. Understand the importance of both overland trade and maritime expeditions between China and other civilizations in the Mongol Ascendancy and Ming Dynasty. 

5. Trace the historic influence of such discoveries as tea, the manufacture of paper, wood-block printing, the compass, and gunpowder. 

6. Describe the development of the imperial state and the scholar-official class. 

7.4 Students analyze the geographic, political, economic, religious, and social structures of the sub-Saharan civilizations of Ghana and Mali in Medieval Africa. 

1. Study the Niger River and the relationship of vegetation zones of forest, savannah, and desert to trade in gold, salt, food, and slaves; and the growth of the Ghana and Mali empires. 

2. Analyze the importance of family, labor specialization, and regional commerce in the development of states and cities in West Africa. 

3. Describe the role of the trans-Saharan caravan trade in the changing religious and cultural characteristics of West Africa and the influence of Islamic beliefs, ethics, and law. 

4. Trace the growth of the Arabic language in government, trade, and Islamic scholarship in West Africa. 

5. Describe the importance of written and oral traditions in the transmission of African history and culture. 

7.5 Students analyze the geographic, political, economic, religious, and social structures of the civilizations of Medieval Japan. 

1. Describe the significance of Japan's proximity to China and Korea and the intellectual, linguistic, religious, and philosophical influence of those countries on Japan. 

2. Discuss the reign of Prince Shotoku of Japan and the characteristics of Japanese society and family life during his reign. 

3. Describe the values, social customs, and traditions prescribed by the lord-vassal system consisting of shogun, daimyo, and samurai and the lasting influence of the warrior code in the twentieth century. 

4. Trace the development of distinctive forms of Japanese Buddhism. 

5. Study the ninth and tenth centuries' golden age of literature, art, and drama and its lasting effects on culture today, including Murasaki Shikibu's Tale of Genji. 
6. Analyze the rise of a military society in the late twelfth century and the role of the samurai in that society. 

7.6 Students analyze the geographic, political, economic, religious, and social structures of the civilizations of Medieval Europe. 

1. Study the geography of the Europe and the Eurasian land mass, including its location, topography, waterways, vegetation, and climate and their relationship to ways of life in Medieval Europe. 

2. Describe the spread of Christianity north of the Alps and the roles played by the early church and by monasteries in its diffusion after the fall of the western half of the Roman Empire.

3. Understand the development of feudalism, its role in the medieval European economy, the way in which it was influenced by physical geography (the role of the manor and the growth of towns), and how feudal relationships provided the foundation of political order. 

4. Demonstrate an understanding of the conflict and cooperation between the Papacy and European monarchs (e.g., Charlemagne, Gregory VII, Emperor Henry IV). 

5. Know the significance of developments in medieval English legal and constitutional practices and their importance in the rise of modern democratic thought and representative institutions (e.g., Magna Carta, parliament, development of habeas corpus, an independent judiciary in England). 

6. Discuss the causes and course of the religious Crusades and their effects on the Christian, Muslim, and Jewish populations in Europe, with emphasis on the increasing contact by Europeans with cultures of the Eastern Mediterranean world. 

7. Map the spread of the bubonic plague from Central Asia to China, the Middle East, and Europe and describe its impact on global population. 

8. Understand the importance of the Catholic church as a political, intellectual, and aesthetic institution (e.g., founding of universities, political and spiritual roles of the clergy, creation of monastic and mendicant religious orders, preservation of the Latin language and religious texts, St. Thomas Aquinas's synthesis of classical philosophy with Christian theology, and the concept of "natural law"). 

9. Know the history of the decline of Muslim rule in the Iberian Peninsula that culminated in the Reconquista and the rise of Spanish and Portuguese kingdoms. 

7.7 Students compare and contrast the geographic, political, economic, religious, and social structures of the Meso-American and Andean civilizations. 

1. Study the locations, landforms, and climates of Mexico, Central America, and South America and their effects on Mayan, Aztec, and Incan economies, trade, and development of urban societies. 

2. Study the roles of people in each society, including class structures, family life, war-fare, religious beliefs and practices, and slavery. 

3. Explain how and where each empire arose and how the Aztec and Incan empires were defeated by the Spanish. 

4. Describe the artistic and oral traditions and architecture in the three civilizations. 

5. Describe the Meso-American achievements in astronomy and mathematics, including the development of the calendar and the Meso-American knowledge of seasonal changes to the civilizations' agricultural systems. 

7.8 Students analyze the origins, accomplishments, and geographic diffusion of the Renaissance. 

1. Describe the way in which the revival of classical learning and the arts fostered a new interest in humanism (i.e., a balance between intellect and religious faith). 

2. Explain the importance of Florence in the early stages of the Renaissance and the growth of independent trading cities (e.g., Venice), with emphasis on the cities' importance in the spread of Renaissance ideas. 

3. Understand the effects of the reopening of the ancient "Silk Road" between Europe and China, including Marco Polo's travels and the location of his routes. 

4. Describe the growth and effects of new ways of disseminating information (e.g., the ability to manufacture paper, translation of the Bible into the vernacular, printing). 

5. Detail advances made in literature, the arts, science, mathematics, cartography, engineering, and the understanding of human anatomy and astronomy (e.g., by Dante Alighieri, Leonardo da Vinci, Michelangelo di Buonarroti Simoni, Johann Gutenberg, William Shakespeare). 

7.9 Students analyze the historical developments of the Reformation. 

1. List the causes for the internal turmoil in and weakening of the Catholic church (e.g., tax policies, selling of indulgences). 

2. Describe the theological, political, and economic ideas of the major figures during the Reformation (e.g., Desiderius Erasmus, Martin Luther, John Calvin, William Tyndale). 

3. Explain Protestants' new practices of church self-government and the influence of those practices on the development of democratic practices and ideas of federalism. 

4. Identify and locate the European regions that remained Catholic and those that became Protestant and explain how the division affected the distribution of religions in the New World. 

5. Analyze how the Counter-Reformation revitalized the Catholic church and the forces that fostered the movement (e.g., St. Ignatius of Loyola and the Jesuits, the Council of Trent). 

6. Understand the institution and impact of missionaries on Christianity and the diffusion of Christianity from Europe to other parts of the world in the medieval and early modern periods; locate missions on a world map. 

7. Describe the Golden Age of cooperation between Jews and Muslims in medieval Spain that promoted creativity in art, literature, and science, including how that cooperation was terminated by the religious persecution of individuals and groups (e.g., the Spanish Inquisition and the expulsion of Jews and Muslims from Spain in 1492). 

7.10 Students analyze the historical developments of the Scientific Revolution and its lasting effect on religious, political, and cultural institutions. 

1. Discuss the roots of the Scientific Revolution (e.g., Greek rationalism; Jewish, Christian, and Muslim science; Renaissance humanism; new knowledge from global exploration). 

2. Understand the significance of the new scientific theories (e.g., those of Copernicus, Galileo, Kepler, Newton) and the significance of new inventions (e.g., the telescope, microscope, thermometer, barometer). 

3. Understand the scientific method advanced by Bacon and Descartes, the influence of new scientific rationalism on the growth of democratic ideas, and the coexistence of science with traditional religious beliefs. 

7.11 Students analyze political and economic change in the sixteenth, seventeenth, and eighteenth centuries (the Age of Exploration, the Enlightenment, and the Age of Reason). 

1. Know the great voyages of discovery, the locations of the routes, and the influence of cartography in the development of a new European worldview. 

2. Discuss the exchanges of plants, animals, technology, culture, and ideas among Europe, Africa, Asia, and the Americas in the fifteenth and sixteenth centuries and the major economic and social effects on each continent. 

3. Examine the origins of modern capitalism; the influence of mercantilism and cottage industry; the elements and importance of a market economy in seventeenth-century Europe; the changing international trading and marketing patterns, including their locations on a world map; and the influence of explorers and map makers. 

4. Explain how the main ideas of the Enlightenment can be traced back to such movements as the Renaissance, the Reformation, and the Scientific Revolution and to the Greeks, Romans, and Christianity. 

5. Describe how democratic thought and institutions were influenced by Enlightenment thinkers (e.g., John Locke, Charles-Louis Montesquieu, American founders). 

6. Discuss how the principles in the Magna Carta were embodied in such documents as the English Bill of Rights and the American Declaration of Independence. 

Grade Eight—United States History and Geography: Growth and Conflict

    The eighth-grade course of study begins with an intensive review of the major ideas, issues, and events preceding the founding of the nation. Students will concentrate on the critical events of the period—from the framing of the Constitution to the American Industrial Revolution. In their study of this era, students will view American history through the lens of a people who were trying—and are still trying—to make the words of the Declaration of Independence true. Students will confront themes of equality and liberty and their changing definition over time. This course will also explore the geography of place, movement, and region, starting with the thirteen colonies and then continuing with American westward expansion, and economic development, including the shift to an industrial economy.
The Development of American Constitutional Democracy


    This year’s study of American history begins with a selective review of significant developments of the colonial era with emphasis placed on the founding of democratic institutions founded in Jewish and Christian religious thinking, in Enlightenment philosophy, and English parliamentary traditions; the development of an economy based on agriculture, commerce, and handicraft manufacturing; and the emergence of major regional differences in the colonies. Students review the major events and ideas leading to the American War for Independence that they studied in fifth grade. Readings from the Declaration of Independence guide students to discuss these questions: What are “natural rights” and “natural law”? What did Jefferson mean when he wrote that “all men are created equal” and “endowed by their Creator with certain unalienable rights”? What were the “Laws of Nature” and “Nature’s God” to which Jefferson appealed? To deepen student understanding of and engagement in these foundational arguments, teachers employ classroom debates and town hall meeting activities where students are asked to both define and defend the arguments of the framers.
Students pay close attention to the moral and political ideas of the 
Great Awakening and their effects on the lives of many Americans. In emotional sermons, ministers offered a more egalitarian relationship between believers and their God that appealed to many races and classes. Excerpts from primary-source documents such as sermons by George Whitefield and Jonathan Edwards demonstrate for students how the Great Awakening also influenced the development of revolutionary fervor and moral thinking of the time. 
Students become familiar with the debates between Whigs and Tories, the major turning points in the War for Independence, and the contributions of George Washington, Thomas Jefferson, Benjamin Franklin, John Adams, and other leaders of the new nation. Students learn about the significance that the American Revolution had for other nations, especially France, which later had its own revolutionary experience that had profound implications for Europe and the world.
By reviewing the historical context, students understand the shaping of the Constitution and the nature of the government that it created. Students should review the major ideas of the Enlightenment and the origins of constitutional and self-government in the Magna Carta, the English Bill of Rights of 1689, the Mayflower Compact, the Virginia House of Burgesses, and the New England town hall meeting. This background will help students appreciate the framers’ efforts to create a government that was neither too strong (because it might turn into despotism) or too weak (as the Articles of Confederation proved to be). Thomas Jefferson’s Statute for Religious Freedom introduces students to an examination of the origins, purpose, and differing views of the Founding Fathers on the issue of the separation of church and state. 
Students read, discuss, and analyze excerpts from the document written at the Constitutional Convention in Philadelphia. They consider the issues that divided the Founding Fathers and examine the compromises they adopted. Several compromises preserved the institution of slavery; namely, the three-fifths rule of representation, the slave importation clause, and the fugitive slave clause. Why were these provisions so important to southern delegates? Why were these contradictions with the nation’s ideals adopted? What were their long-term costs to people of African descent and to the nation? To analyze these issues, students must recognize that the American Revolution had transformed slavery from a national to a sectional institution and that nine out of ten American slaves lived in the South. In addition, students discuss the status of women in this era, particularly with regards to voting and the ownership of property. Teachers organize classroom activities that require students to both articulate and defend the positions of the founders through Constitutional Convention simulations, written editorials summarizing the positions of the delegates, and speculate as to the outcome of the compromises reached in the final documents. Teachers may also consider assigning Steven H. Jaffee’s Who Were the Founding Fathers? Two Hundred Years of Reinventing American History or William C. Lowe’s Blessings of Liberty: Safeguarding Civil Rights to deepen student understanding of the era.
The American colonial struggle for independence occurred in a global framework. The following questions can help students consider this perspective:  How did the American Revolution alter the relationships between the United States and American Indians? More specifically, how did the alliances and treaties made by American Indians affect their relationships with both the Patriots and the British? How did American calls for independence inspire other nations, such as France and the French colony of Haiti?

Students recognize as well the great achievements of the Constitution: (1) it created a democratic form of govern​ment based on the consent of the governed—a rarity in history; and (2) it established a government that has survived more than 200 years by a delicate balancing of power and interests through a system of checks and balances based on the separation of power into three branches of government, and by providing a process of amendment to adapt the Constitution to the needs of a changing society. Students study how the Constitution provided for the participation of citizens in the political process, but they should be aware of who actually participated at the time that the United States was founded. 
The Early Republic 

In this unit students consider the new nation’s leaders who faced enormous challenges through this difficult period; for example, Washington, Jefferson, Madison, Hamilton, and Adams. Despite coming together to form a new nation, there remained significant divisions within the new United States. The conflicts between two views of how the newly independent country should move forward, articulated by Thomas Jefferson and Alexander Hamilton, resulted in the emergence of a two-party system. These two parties had differing views on foreign policy, economic policy including the National Bank, and the interpretation of the Constitution. In addition to these internal divisions within the government, the United States had to confront more fundamental challenges to its authority (such as Shays’ Rebellion and the Whiskey Rebellion). The new nation also had to demonstrate its viability on the international stage, and in 1812 it fought a war with Great Britain and confirmed U.S. sovereignty.

Territorial expansion and its consequences proved to be an ongoing source of conflict and debate for the new nation. The passage of the Northwest Ordinance set up a process for adding new states to the country and placed a limit on the spread of slavery, but this expansion also brought Americans into increased conflict with American Indian nations. While the Ordinance stated that, “The utmost good faith shall always be observed towards the Indians,” students learn that the reality was often different. 

Students can discuss the belief of the nation’s founders that the survival of a democratic society depends on an educated people. They analyze the connection between education and democracy symbolized in the Northwest Ordinance and in Jefferson’ dictum, “If a nation expects to be ignorant and free, in a state of civilization, it expects what never was and never will be.” Students may survey the types of education received in church schools, dame schools, and at home. Preparing editorials for period newspapers, classroom debates, and classroom speeches encourages students to consider the variety of educational systems in a democracy.

Students also examine the economic and social lives of ordinary people in the new nation, including farmers, merchants, laborers, and traders; women; African Americans, both slave and free; and American Indians. Reading excerpts from works by James Fenimore Cooper, Washington Irving, Olaudah Equiano, and Abigail Adams, in addition to studying the writing, music, and art of this era will help bring this period alive and establish the origins of American identity.
The Divergent Paths of the American People: 1800–1850

This unit points to the nation’s regional development in the Northeast, South, and West. Each region encompassed distinct geography, economic focus, and demographic composition. However, the growth of the market economy and the faster movement of people, commerce, and information increasingly connected each region of the nation to the others. Throughout this study students should be encouraged to view historical events empathetically as though they were there, working in places such as mines, cotton fields, and mills.

The Northeast. The industrial revolution in the Northeast had important repercussions throughout the nation. Inventions between 1790 and 1850 transformed manufacturing, transportation, mining, communications, and agriculture and profoundly affected how people lived and worked. Skilled craftspersons were replaced by mechanized production in shops, mills, and factories, so well depicted by Charles Dickens in his American Notes and in the letters written by young women who left home to work in the mills of Lowell, Massachusetts. These women organized strikes and labor organizations to petition against wage cuts and petitioned the state legislature for shorter hours. Teachers may use historical fiction, such as Lyddie by Katherine Paterson, to illustrate the working lives of mill women. This was a period of dramatic urbanization, as immigrants flocked to the cities, drawn by the “pull” factor of economic opportunity. The Great Irish Famine can be studied as an example of a “push” factor that affected the flow of immigrants to the United States. At the same time, the small African American population in the Northeast moved toward freedom, as the American Revolution initiated a long process of emancipation and indenture in this region. African Americans continued to occupy circumscribed social, economic, and political positions but created institutions to advance their rights and develop their communities, such as the African Methodist Episcopal Church founded by Richard Allen, Absalom Jones, and others in 1816. 

Periods of boom and bust created both progress and poverty. In response to the strains brought about by rapid industrialization, an age of reform began that made life more bearable for the less fortunate and expanded opportunities for many. Students reflect upon what life was like for young people in the 1830s in order to appreciate Horace Mann’s crusade for free public education for all. Students read and analyze excerpts from original documents explaining the social and civic purposes of public education. Typical schoolbooks of the period may be used with attention to their elocution exercises, moral lessons, and orations (for example, The Columbian Orator). Role playing also enables students to reenact life in a mill, factory, or Lancastrian school. Other impulses for reform could be found in transcendentalism and individualism, as represented by the writings of Ralph Waldo Emerson, Henry David Thoreau, Herman Melville, Louisa May Alcott, Nathaniel Hawthorne, and Henry Wadsworth Longfellow. 
Students review the legal and economic status of women and learn about the major impetus given to the woman’s rights movement by leaders such as Susan B. Anthony and Elizabeth Cady Stanton. They should read and discuss the Seneca Falls Declaration of Sentiment and compare it with the Declaration of Independence. Noting the intersection between the woman’s rights movement and the abolitionist movement, students can study the efforts of educators such as Emma Willard and Mary Lyon to establish schools and colleges for women. Students also explain the major campaigns to reform mental institutions and prisons by vividly portraying the prevalent conditions. Students study the work of Dorothea Dix and the significance of Charles Finney as the leader of the Second Great Awakening, inspiring religious zeal, moral commitment, and support for the abolitionist movement. Students may examine the relationship of these events to contemporary issues by considering the question of why periods of reform arise at certain historical moments. 

As a link to the next region of study, students can explore the interdependence between the slave South and the industrial North. During the American Revolution, northern states had begun a slow process of emancipation while their southern counterparts, with the invention of the cotton gin, became increasingly tied to a slave-based economy. Northern and western business leaders and national economic institutions, however, continued to derive wealth from the nation’s commitment to slavery. Slave labor produced the cotton and raw materials which enabled northern factories and businesses to thrive. This, in turn, spurred a new consumer culture in individual families, connected to the slave-based economy. 

The South. During these years, the South diverged dramatically from the Northeast and the West. Its plantation economy depended on a system of slave labor to harvest such cash crops as cotton, rice, sugarcane, and tobacco. The invention of the cotton gin allowed for a dramatic expansion of plantation agriculture across the region. African American slavery, the “peculiar institution” of the South, had marked effects on the region’s political, social, economic, and cultural development. Increasingly at odds with the rest of the nation, the South was unable to share in the egalitarian surge of the Jacksonian era or in the reform campaigns of the 1840s. Its system of public education lagged far behind the rest of the nation.

Students learn about the institution of slavery in the South in its historical context. They review their seventh-grade studies of West African civilizations before the coming of the Europeans and compare the American system of chattel slavery, which considered people as property, with slavery in other societies. 

Students discuss the daily lives of enslaved men and women on plantations and small farms; the economic and social realities of slave auctions that led to the separation of nuclear families and encouraged broad kinship relationships; and the myriad laws: from the outlawing of literacy to restrictions on freedom gained through emancipation or purchase that marked the lives of American slaves. Amidst the confining world of slavery, the enslaved asserted their humanity in developing a distinct African American culture through retaining and adapting their traditional customs on American soil. While organized revolt was rare, in informal and individual ways, enslaved men and women resisted their bondage. Breaking tools, working slowly, feigning ignorance, and even learning to read and write represented skirmishes in an unacknowledged conflict between the enslaved and the enslaver. When armed revolts were uncovered (Gabriel Prosser in 1800 and Denmark Vesey in 1822) or manifested (the Stono Rebellion in 1739 and Nat Turner in 1831), white Southerners punished the individual perpetrators and often passed more severe laws. Students explore the effects of slave revolt and rebellion upon local and state legislation and relations between enslaved African Americans and free white Southerners.

To provide a more comprehensive understanding of the antebellum South, students study the lives of plantation owners and other white Southerners; the more than 100,000 free African Americans in the South; as well as the laws, such as the fugitive slave laws of 1793 and 1850, that curbed their freedom and economic opportunity. Students also compare the situations of free African Americans in the South and in the North and note that freedom from slavery did not necessarily lead to acceptance and equality. 

Students examine the national abolitionist movement that arose during the nineteenth century. Many white Americans, such as Thomas Weld, William Lloyd Garrison, Angelina and Sarah Grimke, and John Brown, actively worked to end slavery in the American South. They wrote news articles and editorials, spoke publicly, boycotted slave-made goods, housed fugitive slaves, and, in the case of John Brown, planned armed conflict. African Americans, free and enslaved, also actively challenged the existence of slavery, both as individuals and through the founding of fraternal organizations, churches, and newspapers. African American abolitionists, including Frederick Douglass, Sojourner Truth, Harriett Jacobs, Charles Remond, Harriet Tubman, and Robert Purvis spoke at public gatherings, penned news articles, petitioned Congress, and assisted in the underground movement to assist escaping slaves. Excerpts from Frederick Douglass’s What the Black Man Wants, David Walker’s Appeal, Harriet Beecher Stowe’s Uncle Tom’s Cabin, and Fanny Kemble’s Journal of Residence on a Georgia Plantation, as well as excerpts from slave narratives and abolitionist tracts of this period, will bring these people and events alive for students.

The West. The West deeply influenced the politics, economy, mores, and culture of the nation. It opened domestic markets for seaboard merchants; it offered new frontiers for immigrants and discontented Easterners; and it inspired a folklore of individualism and rugged frontier life that has become a significant aspect of our national self-image. The West was a changing region over this period as the country expanded, from the territory opened by the Northwest Ordinance, to the vast lands of the Louisiana Purchase, to the southwestern territories taken from Mexico. The peoples of the West reflected the diversity of the region: American Indians, Mexicans, and Americans. As Americans moved west, they interacted with established societies, both indigenous and those created by earlier colonizers. Students study how the term the “frontier” affected American settlement and development in the West.

The election of Andrew Jackson in 1828 reflected the steady expansion of male suffrage, symbolized the shift of political power to the West, and opened a new era of political democracy in the United States. President Jackson was a symbol of his age. Jacksonian Democracy should be analyzed in terms of its supporters—farmers with small holdings, artisans, laborers, and middle-class businessmen. Frontier life had a democratizing effect on the relations between pioneer men and women. Original documents will show the varied roles played by frontier women such as California’s Annie Bidwell, who promoted women’s rights and worked for social change. Women residing in some western states gained the franchise in the late-nineteenth century, earlier than women in other parts of the nation.

In studying Jackson’s presidency, students debate his spoils system, veto of the National Bank, policy of Indian removal, and opposition to the Supreme Court. During this time, Alexis de Tocqueville visited the United States to identify the general principles of American democracy. Students can compare his description of national character in the 1830s as recorded in Democracy in America with American life today. Students may also consider Andrew Jackson’s legacy in order to evaluate his reputation as a hero for common people. 
Students review the story of the acquisition, exploration, and settlement of the trans-Mississippi West, from the Louisiana Purchase in 1803 to the admission of California as a state in 1850. This was a period marked by a strong spirit of nationalism and “manifest destiny,” the sense that Americans had a special purpose and divine right to populate the North American continent. To deepen their under​standing of the changing political geography and settlement of this immense land, students might read from the journals of the Lewis and Clark Expedition to the Northwest; map the explorations of trailblazers such as Zebulon Pike, Jedediah Smith, Christopher “Kit” Carson, and John C. Fremont; discuss the searing accounts of the removal of Indians and the Cherokees’ “Trail of Tears”; and interpret maps and documents relating to the long sea voyages including around the horn of South America and overland treks that opened the West. Teachers include discussions about the role of the great rivers, the struggles over water rights in the development of the West, and the effect of geography on shaping the different ways that people settled and developed western regions. Students study the northward movement of settlers from Mexico into the great Southwest, with emphasis on the location of Mexican settle​ments, their cultural traditions, their attitudes toward slavery, their land-grant system, and the economy they established. Students need this background before they can analyze the events that followed the arrival of westward-moving settlers from the East into these Mexican territories. Students explore the settlement of Americans in northern Mexico and their actions to establish the Republic of Texas. Teachers provide special attention to the Mexican-American War, its territorial settle​ments, and the war’s aftermath on the lives of the Mexican families who first lived in the region. Students also study the Treaty of Guadalupe Hidalgo and the California Constitution of 1849 and their effects on the lives of Mexicans living within the new United States borders.
The Causes and Consequences of the Civil War

In this unit, students concentrate on the causes and consequences of the Civil War. They should discover how the issue of slavery eventually became too divisive to ignore or tolerate. Ultimately, the nation fractured over the debate about the expansion of slavery into newly annexed western territories and states, especially after the discovery of gold in California. Students review the constitutional compromises that forestalled the separation of the union in the first half of the nineteenth century, including the Missouri Compromise, the Wilmot Proviso, the Compromise of 1850, the Kansas-Nebraska Act, the Ostend Manifesto, the Dred Scott case, and the Lincoln-Douglas debates. Students learn about the fundamental challenge to the Constitution and the Union posed by the secession of the southern states and the doctrine of nullification. In addition to studying the critical battlefield campaigns of the war, students use a variety of primary sources to examine the human meaning of the war in the lives of soldiers, free African Americans, slaves, women, and others. Ultimately, enslaved men and women, by fleeing their plantations and seeking refuge among Union forces, contributed to redefining the war as a struggle over their freedom. Teachers pay special attention to the notable events and transformations in Abraham Lincoln’s presidency, including his Gettysburg Address, the Emancipation Proclamation, and his inaugural addresses.

The Civil War should be treated as a watershed event in American history. It resolved a challenge to the very existence of the nation, demolished the antebellum way of life in the South, and created the prototype of modern warfare. To understand Reconstruction, students consider the economic and social changes that came with the end of slavery and how African Americans attained political freedom and exercised that power within a few years after the war. Students study the postwar struggle for control of the South and of the impeachment of President Andrew Johnson. A federal civil rights bill granting full equality to African Americans was followed by adoption of the Thirteenth, Fourteenth, and Fifteenth Amendments. Between 1865 and 1877, African-American citizens, newly organized as Republicans, influenced the direction of southern politics and elected 22 members of Congress. Republican-dominated legislatures established the first publicly financed education systems in the region, provided debt relief to the poor, and expanded women’s rights. Students examine the Reconstruction governments in the South; observe the reaction of Southerners toward Northern “carpetbaggers” and to the Freedman’s Bureau, which sent Northern teachers to educate the ex-slaves; and consider the consequences of the 1872 Amnesty Act and the fateful election of 1876, followed by the prompt withdrawal of federal troops from the South. Students assess what were the successes and failures of Reconstruction.
Students analyze how events during and after Reconstruction raised and then dashed hopes that African Americans would achieve full equality. They should understand how the Thirteenth, Fourteenth, and Fifteenth Amendments to the Constitution were undermined by the courts and political interests. They learn how slavery was replaced by black peonage, segregation, Jim Crow laws, and other legal restrictions on the rights of African Americans, capped by the Supreme Court’s Plessy v. Ferguson decision in 1896 (“separate but equal”). Racism prevailed, enforced by lynch mobs, the Ku Klux Klan, popular sentiment, and federal acceptance, which spread outside of the South. Students need to understand the connection between the Reconstruction-era amendments and the civil rights movement of the 1960s. Although undermined by the courts a century ago, these amendments became the legal basis for all civil rights progress in the twentieth century.
The Rise of Industrial America: 1877–1914

The period from the end of Reconstruction to World War I transformed the nation. This complex period was marked by the settling of the trans-Mississippi West, the expansion and concentration of basic industries, the establishment of national transportation networks and new maritime routes, a human tidal wave of immigration from southern and eastern Europe, growth in the number and size of cities, accumulation of great fortunes by a small number of entrepreneurs, the rise of organized labor, and increased American involvement in foreign affairs (for example, through the completion of the Panama Canal). The Gold Rush in California and agricultural labor in Hawaii spurred Chinese, Korean, Japanese, Filipino, Hindu, and Sikh immigration to the United States. Eventually the Chinese Exclusion Act (1882) and the Immigration Act of 1917 greatly limited Asian entry to the United States. California built the immigration station at Angel Island to facilitate the process of Asian admissions. The building of the transcontinental railroad, the destruction of the buffalo, the American Indian wars, and the removal of American Indians to reservations are events to be studied and analyzed. Reading Chief Joseph’s words of surrender to U.S. Army troops in 1877 helps students grasp the heroism and human tragedy that accompanied the conquest of this last frontier. By 1912, Arizona had entered the Union as the forty-eighth state, completing the continental United States.

New technology in the farming, manufacturing, engineering, and producing of consumer goods spurred progress. Mass production, the department store, suspension bridges, the telegraph, the discovery of electricity, high-rise buildings, and the streetcar seemed to confirm the idea of unending progress, only occasionally slowed by temporary periods of financial distress. Leading industrialists of this period, such as Andrew Carnegie and John D. Rockefeller, became the wealthiest men in history and gave back some of that wealth to the nation through their philanthropic activities. Governments promoted business expansion and prosperity through favorable economic policies such as tariffs and land grants. Yet, beneath the surface of the Gilded Age, there was a dark side, seen in the activities of corrupt political bosses; in the ruthless practices of businesses; in the depths of poverty and unemployment experienced in the teeming cities; in the grinding labor of women and children in sweatshops, mills, and factories; in the prejudice and discrimination against African Americans, Hispanics, Catholics, Jews, Asians, and other newcomers; and in the violent repression of labor organizing.

Students also focus on the developing West and Southwest during these years. The great mines and large-scale commercial farming of this region provided essential resources for the industrial development of the nation. California came to play an increasingly significant role in the national economy. Agricultural production accounted for much of the state’s early economic growth. Asian farmers and laborers contributed to the development of irrigation systems and farming throughout California. Families from Mexico increasingly provided the labor force for the cultivation of this region. Students study the social, economic, and political handicaps encountered both by immigrants and American citizens of Mexican ancestry. Mexican-American communities confronted serious challenges.

Students examine the importance of social Darwinism as a justification for child labor, unregulated working conditions, and laissez-faire policies toward big business. They consider the political programs and activities of the Grange movement, Populists, Progressives, settlement house workers, muckrakers, and other reformers. They should follow the rise of the labor movement and understand the changing role of government in confronting social and economic conditions.

Literature can deepen students’ understanding of the life of this period, including the immigrant experience portrayed in Willa Cather’s My Antonia and O. E. Rolvaag’s Giants in the Earth; life in the slums portrayed in Jacob Riis’s books; and Mark Twain’s Huckleberry Finn, unsurpassed as a sardonic commentary on the times.
A New Nation Struggles to Achieve Its Ideals

To understand the sweeping changes that are covered in this period of American history, students consider the ways in which the quests for liberty and freedom have transformed the American populace. The course pays close attention to the opportunities and challenges that have confronted our diverse society. Teachers weave in the recurrent theme of citizenship and voting by emphasizing how these rights and privileges have been contested and reshaped over time. Starting with the freedoms outlined by the framers, students examine the many contributions of Americans seeking to expand civil rights across the country–to move forward in our continuing struggle to become a more perfect union.
Students learn what it means to be a good citizen (obeying laws), a participatory citizen (voting, jury duty, advocating causes) and a socially just citizen (community service, standing up for rights of others). Students will also learn about the process by which people not born in the United States can become citizens, the history of immigration in the United States, and the contributions of immigrants in our country. This analysis of the naturalization process will provide an understanding of the immigration process, enhance students’ tolerance of and respect for others, help students develop an appreciation for the diversity of our country, and reinforce lessons of citizenship. Finally, students can participate in service-learning projects that engage them in the democratic process such as planning and participating in such activities as mock elections, associated student body elections and meetings, the naturalization process, voter registration, community service, and National History Day.
History–Social Science Content Standards

Grade Eight

United States History and Geography: Growth and Conflict 
8.1 Students understand the major events preceding the founding of the nation and relate their significance to the development of American constitutional democracy. 

1. Describe the relationship between the moral and political ideas of the Great Awakening and the development of revolutionary fervor. 

2. Analyze the philosophy of government expressed in the Declaration of Independence, with an emphasis on government as a means of securing individual rights (e.g., key phrases such as "all men are created equal, that they are endowed by their Creator with certain unalienable Rights"). 

3. Analyze how the American Revolution affected other nations, especially France. 

4. Describe the nation's blend of civic republicanism, classical liberal principles, and English parliamentary traditions. 

8.2 Students analyze the political principles underlying the U.S. Constitution and compare the enumerated and implied powers of the federal government. 

1. Discuss the significance of the Magna Carta, the English Bill of Rights, and the May-flower Compact. 

2. Analyze the Articles of Confederation and the Constitution and the success of each in implementing the ideals of the Declaration of Independence. 

3. Evaluate the major debates that occurred during the development of the Constitution and their ultimate resolutions in such areas as shared power among institutions, divided state-federal power, slavery, the rights of individuals and states (later addressed by the addition of the Bill of Rights), and the status of American Indian nations under the commerce clause. 

4. Describe the political philosophy underpinning the Constitution as specified in the Federalist Papers (authored by James Madison, Alexander Hamilton, and John Jay) and the role of such leaders as Madison, George Washington, Roger Sherman, Gouverneur Morris, and James Wilson in the writing and ratification of the Constitution. 

5. Understand the significance of Jefferson's Statute for Religious Freedom as a forerunner of the First Amendment and the origins, purpose, and differing views of the founding fathers on the issue of the separation of church and state. 

6. Enumerate the powers of government set forth in the Constitution and the fundamental liberties ensured by the Bill of Rights. 

7. Describe the principles of federalism, dual sovereignty, separation of powers, checks and balances, the nature and purpose of majority rule, and the ways in which the American idea of constitutionalism preserves individual rights. 

8.3 Students understand the foundation of the American political system and the ways in which citizens participate in it. 

1. Analyze the principles and concepts codified in state constitutions between 1777 and 1781 that created the context out of which American political institutions and ideas developed. 

2. Explain how the ordinances of 1785 and 1787 privatized national resources and transferred federally owned lands into private holdings, townships, and states. 

3. Enumerate the advantages of a common market among the states as foreseen in and protected by the Constitution's clauses on interstate commerce, common coinage, and full-faith and credit. 

4. Understand how the conflicts between Thomas Jefferson and Alexander Hamilton resulted in the emergence of two political parties (e.g., view of foreign policy, Alien and Sedition Acts, economic policy, National Bank, funding and assumption of the revolutionary debt). 

5. Know the significance of domestic resistance movements and ways in which the central government responded to such movements (e.g., Shays' Rebellion, the Whiskey Rebel-lion). 

6. Describe the basic law-making process and how the Constitution provides numerous opportunities for citizens to participate in the political process and to monitor and influence government (e.g., function of elections, political parties, interest groups). 

7. Understand the functions and responsibilities of a free press. 

8.4 Students analyze the aspirations and ideals of the people of the new nation. 

1. Describe the country's physical landscapes, political divisions, and territorial expansion during the terms of the first four presidents. 

2. Explain the policy significance of famous speeches (e.g., Washington's Farewell Address, Jefferson's 1801 Inaugural Address, John Q. Adams's Fourth of July 1821 Address). 

3. Analyze the rise of capitalism and the economic problems and conflicts that accompanied it (e.g., Jackson's opposition to the National Bank; early decisions of the U.S. Supreme Court that reinforced the sanctity of contracts and a capitalist economic system of law). 

4. Discuss daily life, including traditions in art, music, and literature, of early national America (e.g., through writings by Washington Irving, James Fenimore Cooper). 

8.5 Students analyze U.S. foreign policy in the early Republic. 

1. Understand the political and economic causes and consequences of the War of 1812 and know the major battles, leaders, and events that led to a final peace. 

2. Know the changing boundaries of the United States and describe the relationships the country had with its neighbors (current Mexico and Canada) and Europe, including the influence of the Monroe Doctrine, and how those relationships influenced westward expansion and the Mexican-American War. 

3. Outline the major treaties with American Indian nations during the administrations of the first four presidents and the varying outcomes of those treaties. 

8.6 Students analyze the divergent paths of the American people from 1800 to the mid-1800s and the challenges they faced, with emphasis on the Northeast. 

1. Discuss the influence of industrialization and technological developments on the region, including human modification of the landscape and how physical geography shaped human actions (e.g., growth of cities, deforestation, farming, mineral extraction). 

2. Outline the physical obstacles to and the economic and political factors involved in building a network of roads, canals, and railroads (e.g., Henry Clay's American System). 

3. List the reasons for the wave of immigration from Northern Europe to the United States and describe the growth in the number, size, and spatial arrangements of cities (e.g., Irish immigrants and the Great Irish Famine). 

4. Study the lives of black Americans who gained freedom in the North and founded schools and churches to advance their rights and communities. 

5. Trace the development of the American education system from its earliest roots, including the roles of religious and private schools and Horace Mann's campaign for free public education and its assimilating role in American culture. 

6. Examine the women's suffrage movement (e.g., biographies, writings, and speeches of Elizabeth Cady Stanton, Margaret Fuller, Lucretia Mott, Susan B. Anthony). 

7. Identify common themes in American art as well as transcendentalism and individualism (e.g., writings about and by Ralph Waldo Emerson, Henry David Thoreau, Herman Melville, Louisa May Alcott, Nathaniel Hawthorne, Henry Wadsworth Longfellow). 

8.7 Students analyze the divergent paths of the American people in the South from 1800 to the mid-1800s and the challenges they faced. 

1. Describe the development of the agrarian economy in the South, identify the locations of the cotton-producing states, and discuss the significance of cotton and the cotton gin. 

2. Trace the origins and development of slavery; its effects on black Americans and on the region's political, social, religious, economic, and cultural development; and identify the strategies that were tried to both overturn and preserve it (e.g., through the writings and historical documents on Nat Turner, Denmark Vesey). 

3. Examine the characteristics of white Southern society and how the physical environment influenced events and conditions prior to the Civil War. 

4. Compare the lives of and opportunities for free blacks in the North with those of free blacks in the South. 

8.8 Students analyze the divergent paths of the American people in the West from 1800 to the mid-1800s and the challenges they faced. 

1. Discuss the election of Andrew Jackson as president in 1828, the importance of Jacksonian democracy, and his actions as president (e.g., the spoils system, veto of the National Bank, policy of Indian removal, opposition to the Supreme Court). 

2. Describe the purpose, challenges, and economic incentives associated with westward expansion, including the concept of Manifest Destiny (e.g., the Lewis and Clark expedition, accounts of the removal of Indians, the Cherokees' "Trail of Tears," settlement of the Great Plains) and the territorial acquisitions that spanned numerous decades. 

3. Describe the role of pioneer women and the new status that western women achieved (e.g., Laura Ingalls Wilder, Annie Bidwell; slave women gaining freedom in the West; Wyoming granting suffrage to women in 1869). 

4. Examine the importance of the great rivers and the struggle over water rights. 

5. Discuss Mexican settlements and their locations, cultural traditions, attitudes toward slavery, land-grant system, and economies. 

6. Describe the Texas War for Independence and the Mexican-American War, including territorial settlements, the aftermath of the wars, and the effects the wars had on the lives of Americans, including Mexican Americans today. 

8.9 Students analyze the early and steady attempts to abolish slavery and to realize the ideals of the Declaration of Independence. 

1. Describe the leaders of the movement (e.g., John Quincy Adams and his proposed constitutional amendment, John Brown and the armed resistance, Harriet Tubman and the Underground Railroad, Benjamin Franklin, Theodore Weld, William Lloyd Garrison, Frederick Douglass). 

2. Discuss the abolition of slavery in early state constitutions. 

3. Describe the significance of the Northwest Ordinance in education and in the banning of slavery in new states north of the Ohio River. 

4. Discuss the importance of the slavery issue as raised by the annexation of Texas and California's admission to the union as a free state under the Compromise of 1850. 

5. Analyze the significance of the States' Rights Doctrine, the Missouri Compromise (1820), the Wilmot Proviso (1846), the Compromise of 1850, Henry Clay's role in the Missouri Compromise and the Compromise of 1850, the Kansas-Nebraska Act (1854), the Dred Scott v. Sandford decision (1857), and the Lincoln-Douglas debates (1858). 

6. Describe the lives of free blacks and the laws that limited their freedom and economic opportunities. 

8.10 Students analyze the multiple causes, key events, and complex consequences of the Civil War. 

1. Compare the conflicting interpretations of state and federal authority as emphasized in the speeches and writings of statesmen such as Daniel Webster and John C. Calhoun. 

2. Trace the boundaries constituting the North and the South, the geographical differences between the two regions, and the differences between agrarians and industrialists. 

3. Identify the constitutional issues posed by the doctrine of nullification and secession and the earliest origins of that doctrine. 

4. Discuss Abraham Lincoln's presidency and his significant writings and speeches and their relationship to the Declaration of Independence, such as his "House Divided" speech (1858), Gettysburg Address (1863), Emancipation Proclamation (1863), and inaugural addresses (1861 and 1865). 

5. Study the views and lives of leaders (e.g., Ulysses S. Grant, Jefferson Davis, Robert E. Lee) and soldiers on both sides of the war, including those of black soldiers and regiments. 

6. Describe critical developments and events in the war, including the major battles, geographical advantages and obstacles, technological advances, and General Lee's surrender at Appomattox. 

7. Explain how the war affected combatants, civilians, the physical environment, and future warfare. 

8.11 Students analyze the character and lasting consequences of Reconstruction. 

1. List the original aims of Reconstruction and describe its effects on the political and social structures of different regions. 

2. Identify the push-pull factors in the movement of former slaves to the cities in the North and to the West and their differing experiences in those regions (e.g., the experiences of Buffalo Soldiers). 

3. Understand the effects of the Freedmen's Bureau and the restrictions placed on the rights and opportunities of freedmen, including racial segregation and "Jim Crow" laws. 

4. Trace the rise of the Ku Klux Klan and describe the Klan's effects. 

5. Understand the Thirteenth, Fourteenth, and Fifteenth Amendments to the Constitution and analyze their connection to Reconstruction. 

8.12 Students analyze the transformation of the American economy and the changing social and political conditions in the United States in response to the Indus-trial Revolution. 

1. Trace patterns of agricultural and industrial development as they relate to climate, use of natural resources, markets, and trade and locate such development on a map. 

2. Identify the reasons for the development of federal Indian policy and the wars with American Indians and their relationship to agricultural development and industrialization. 

3. Explain how states and the federal government encouraged business expansion through tariffs, banking, land grants, and subsidies. 

4. Discuss entrepreneurs, industrialists, and bankers in politics, commerce, and industry (e.g., Andrew Carnegie, John D. Rockefeller, Leland Stanford). 

5. Examine the location and effects of urbanization, renewed immigration, and industrialization (e.g., the effects on social fabric of cities, wealth and economic opportunity, the conservation movement). 

6. Discuss child labor, working conditions, and laissez-faire policies toward big business and examine the labor movement, including its leaders (e.g., Samuel Gompers), its demand for collective bargaining, and its strikes and protests over labor conditions. 

7. Identify the new sources of large-scale immigration and the contributions of immigrants to the building of cities and the economy; explain the ways in which new social and economic patterns encouraged assimilation of newcomers into the mainstream amidst growing cultural diversity; and discuss the new wave of nativism. 

8. Identify the characteristics and impact of Grangerism and Populism. 

9. Name the significant inventors and their inventions and identify how they improved the quality of life (e.g., Thomas Edison, Alexander Graham Bell, Orville and Wilbur Wright). 
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