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Chapter 5: Course Descriptions for Grades Nine Through Twelve

Developmental Considerations

The years of adolescence are critical in a student’s emotional, physical, and mental development. Students who, at age twelve, are only beginning to be able to entertain abstract historical or political ideas or reasoning processes will normally, by age sixteen, have the capacity to engage in analytical thought that is “recognizably adult.” This change does not emerge full-blown nor, once under development, is it consistently displayed. High school teachers, just as those in junior high schools, must recognize the continuing need of many students for concrete illustrations and instructional approaches if they are to understand and relate to these political and historical studies. However, the secondary school curriculum must provide learning opportunities that challenge students’ growing abstract analytical thinking capabilities if high school students are to be helped to develop these skills.

These more abstract reasoning skills emerge with the adolescent’s development of formal thought. Formal thought allows students to develop abstract understanding of historical causality—the often complex patterns of relationships between historical events, their multiple antecedents, and their consequences considered over time. Formal thought also allows students to grasp the workings of political and social systems as systems and to engage in higher levels of policy analysis and decision making. In addition, formal thought permits students to deepen and extend their understanding of the more demanding civic learnings: understanding, for example, political conflict in a free society and its resolution under law; understanding the fundamental substantive and procedural values guaranteed by the Constitution; and understanding the close and reciprocating relationships between society and the law within a nation whose Constitution is a charter of principles, not a Napoleonic code.

In this curriculum these advanced historical, political, and civic learnings and advanced critical thinking skills are developed in grades nine through twelve. The course titles for grades nine through twelve with major subtitles are as follows:

Grade Nine—Elective Courses in History–Social Science

World and Regional Geography

Modern California (Twentieth and Twenty-First Centuries)

Physical Geography
Survey of World Religions

The Humanities

Anthropology


Psychology

Sociology

Women in United States History

Ethnic Studies

Law-Related Education

Financial Preparedness

Grade Ten—World History, Culture, and Geography: The Modern World

Global Overview: 1750 CE to the Present

1750-1917: Revolutions Reshape the World

1914-1945: Global Wars

1945-Present: Emergence of the Global Era 

The Development of Western Political Thought

Democratic Revolutions 

Industrial Revolutions

The Rise of Imperialism and Colonialism 

Causes and Course of World War I

Effects of World War I

Rise of Totalitarian Governments After World War I

Causes and Consequences of World War II

International Developments in the Post-World War II World

Nation-Building in the Contemporary World

Economic Integration and Contemporary Revolutions in Information, Technology, and Communications 

Grade Eleven—United States History and Geography: Continuity and Change in Modern United States History
Connecting with Past Learnings: The Nation’s Beginnings

The Rise of Industrialization, Urbanization, and Immigration

The Rise of the United States as a World Power

The 1920s 

The Great Depression and the New Deal

America’s Participation in World War II

The Transformation of Post-World War II America

United States Foreign Policy Since World War II
The Development of Federal Civil Rights and Voting Rights
Contemporary American Society
Grade Twelve—Principles of American Democracy (One Semester)

Fundamental Principles of American Democracy

Rights and Responsibilities of Citizens in a Democracy
Fundamental Principles of Civil Society

The Three Branches of Government as Established by the U.S. Constitution
Interpreting the Constitution: The Work of the U.S. Supreme Court

The Electoral Process

Federalism: Different Levels of Government 
The Fourth Estate: The Role of the Media on American Public Life

Comparative Governments and the Challenges of Democracy
Contemporary Issues

Grade Twelve—Economics (One Semester) 
Fundamental Economic Concepts and Reasoning
The American Market Economy 

Government Influence Upon the American Economy

Labor Markets
Aggregate Economic Behavior

The Global Economy
Historical and Social Sciences Analysis Skills

Grades Nine Through Twelve

The intellectual skills noted below are to be learned through, and applied to, the content standards for grades nine through twelve. They are to be assessed only in conjunction with the content standards in grades nine through twelve. 

In addition to the standards for grades nine through twelve, students demonstrate the following intellectual, reasoning, reflection, and research skills. 

Chronological and Spatial Thinking

1. Students compare the present with the past, evaluating the consequences of past events and decisions and determining the lessons that were learned. 

2. Students analyze how change happens at different rates at different times; understand that some aspects can change while others remain the same; and understand that change is complicated and affects not only technology and politics but also values and beliefs. 

3. Students use a variety of maps and documents to interpret human movement, including major patterns of domestic and international migration, changing environmental preferences and settlement patterns, the frictions that develop between population groups, and the diffusion of ideas, technological innovations, and goods. 

4. Students relate current events to the physical and human characteristics of places and regions. 

Historical Research, Evidence, and Point of View

1. Students distinguish valid arguments from fallacious arguments in historical interpretations. 

2. Students identify bias and prejudice in historical interpretations. 

3. Students evaluate major debates among historians concerning alternative interpretations of the past, including an analysis of authors' use of evidence and the distinctions between sound generalizations and misleading oversimplifications. 

4. Students construct and test hypotheses; collect, evaluate, and employ information from multiple primary and secondary sources; and apply it in oral and written presentations. 

Historical Interpretation

1. Students show the connections, causal and otherwise, between particular historical events and larger social, economic, and political trends and developments. 

2. Students recognize the complexity of historical causes and effects, including the limitations on determining cause and effect. 

3. Students interpret past events and issues within the context in which an event unfolded rather than solely in terms of present-day norms and values. 

4. Students understand the meaning, implication, and impact of historical events and recognize that events could have taken other directions. 

5. Students analyze human modifications of landscapes and examine the resulting environmental policy issues. 

6. Students conduct cost-benefit analyses and apply basic economic indicators to analyze the aggregate economic behavior of the U.S. economy.
Grade Nine - Elective Courses in History–Social Science

During the ninth grade, students take elective courses in history–social science. These elective courses, taken over two semesters, could consist of a two-semester sequence focused on a single topic or could be two separate courses on two different subjects. Ideally, these courses will build on the knowledge and experiences students have gained during their previous nine years of school. These courses prepare students for the remaining years of history–social science education mandated in Education Code Section 51225.3 and the standards that will be covered in each of these grades. Districts and individual schools are responsible for planning and overseeing courses that meet these requirements. 

All history–social science elective courses should be consistent with the curricular goals provided by this framework. Counselors at the school level should assist in the placement of students in elective courses by determining their interests, needs, and abilities. Students should not be placed in other elective courses such as driver training, computer literacy, or freshman literacy in place of history–social science courses. Electives provide an excellent opportunity for teachers to prepare students for advanced course work and to integrate research-based practices in civic education, including simulations of the democratic process, service-learning, and current events. A description of courses that correspond to the aims and ideas within this framework follows.

World and Regional Geography  
This course provides an overview of the various regions in the world and examines their specific geographic features before turning to a thematic approach covering those issues of most significance from a global perspective. Students must be able to read maps, indicate the distribution of the earth’s population, and trace the diffusion of people and cultural influences at regional and global levels. Important regions include North America, Middle and South America, Europe, Russia and Central Asia, East Asia, South and Southeast Asia, North Africa, sub-Saharan Africa, and Oceania. This course also emphasizes the organization of the world economy and examines issues such as industrial restructuring, technological innovation, foreign trade and investment on a global level, regional inequality, crises in developing nations, and regional and global development. Other issues include the current major political, economic, and environmental crises occurring on a regional or global level. Overall, this course compares characteristics of a diverse world and the impact of geographic factors such as population, climate, natural resources, and technological and other innovations with the development of a specific region and the impact in regard to geography and the environment on both a regional scale and global scale. Students can learn about various regions of the world by being connected with citizens and their economic, political and environmental struggles through international nonprofit organizations. For example, students can follow the progress of a micro-enterprise in a developing nation, such as a woman who needs funds for fencing wire to expand her chicken coop, which will enable her to expand her egg business. Tracing how resources are distributed from this micro level to a global scale may help students identify with the diversity of human experiences.   

Modern California (Twentieth and Twenty-First Centuries)

This course, which can be presented in one or two semesters, provides an opportunity to study issues currently of vital importance in California. This course reviews and builds upon the knowledge of the settlement of California; the conflict between pioneers, natives, and later immigrants and the state political system; and geographic features that students studied in the fourth grade. Students will learn about all aspects of California history, but specific attention will be given to California’s government and the legal system. Issues covered should include the procedures of our court system, the basic legal issues relevant to criminal, civil, and juvenile justice. The role and activities of law enforcement should be examined within this context. Students will learn about the political, economic, and social realities while simultaneously learning about the duties of, and opportunities for, citizens to actively engage at the local and state levels. It is important that students understand that individual citizens can influence public policy through participation and can make a difference in the political, economic, and social development of California.  

In teaching contemporary California history, a vast array of hands-on research-based approaches can be taken. For example, in teaching about the judicial system, teachers can engage students in mock trials, discuss current events related to court cases, and/or have students create educational materials about key laws and processes for immigrants or others in their community who may not be familiar with the courts. In learning about political, economic, and social realities, students could explore a current issue in their community. Teachers and students can invite speakers from community organizations or local government, conduct interviews and/or oral histories, develop a service project, such as a food drive, or work on developing policy. Students can then make presentations of their findings and recommendations to the city council, other elected officials, or political candidates. In addition, teachers can take students to the capitol building in Sacramento or offices of local government agencies. As a result of their better understanding of issues within California, students will be able to appreciate the role of California within the United States, the Pacific region, and in the international community.

Significant Issues in California history in the twentieth and twenty-first centuries include:

· California’s political system including the role of the Governor, the state legislature, the judiciary, and the impact of propositions on governmental policies

· The diversity of the population of California, including the increasing number of Hispanic and Asian residents and citizens

· Immigration policies at the state level and the relationship of these policies to federal immigration policies

· The status of education at the state level, the impact of reduced funding, a disproportionate number of English language learners, and federal legislation 

· Environmental issues such as the impact of population and economic growth on the environment , the availability of vital resources such as water and power, and other concerns emphasized in the Environmental Principles and Concepts adopted as part of the Education and the Environment Initiative (see Appendix D)
· The experiences and contributions of women and ethnic minorities who live in California
· The California labor movement and farmworker movement 
Physical Geography
Physical geography is the study of natural features and processes on or near the surface of the planet. Geographic inquiry also includes study of the human presence on the earth, the nature of the environment, and both the impact of humans on the environment and the impact of the environment on humans. This study should include coverage of the Environmental Principles and Concepts adopted as part of the Education and the Environment Initiative (Appendix D). Whereas geography provides an understanding of the world, its people, and the human footprint on the Earth, physical geographers examine the use of resources such as water, the patterns and processes of climate and weather, and ways in which humanity has modified the natural environment. Consequently, geography is more than labeling items on a map. Technological advances have made it possible to map beneath the surface of the earth and to increase our understanding of the processes taking place beneath and above the surface. Students can ask questions about the best use of resources in their own neighborhoods and schools. For example, students can collect data and make presentations to decision-making bodies about improving the safety on their routes to school. Student recommendations in different communities in California have included adding stop signs, improving lighting, and restoring native plants.

Survey of World Religions    

This course covers different contemporary faiths and examines their development, initial impact, and continuing influence. In order to discuss and understand belief systems it is necessary to think about and attempt to answer certain fundamental questions such as, “What do people believe and what practices do they follow as a result of their beliefs?” Students will also have to think about and discuss the ways in which different individuals and groups have explained the relationship between human beings and the divine as well as the extent to which different belief systems are alike and to what extent they differ greatly. One issue covered will be the difference between the ways in which believers and non-believers of a religion view the belief system and the interaction between believers of different faiths.

In this course students are introduced to the origins, ideas, texts, practices, and key personalities of the following religions:

Buddhism – origins of the Buddha (Siddhartha Gautama) or Enlightened One, the four noble truths, the eightfold path, rejection of the rigid caste system, karma, dharma, transmigration of the soul (reincarnation), and Nirvana or extinction of self in order to merge into the ultimate state of being

Christianity – influence of Judaism, Christian view of Jesus as Messiah, ethical monotheism, emphasis on crucifixion and resurrection; Christian idea of God’s forgiveness of sins and granting of eternal life, the New Testament 

Hinduism – belief in monism, the oneness of all gods and all living things in the Divine One, Brahman; in pure and unchanging spirit behind the impermanence of the material world; in the peace found only in union with the eternal spirit of Brahman; and in reincarnation, karma, dharma, and Hindu ethics
Islam – influence of Judaism and Christianity, strict monotheism (there is no God but Allah, and Muhammad is his prophet), view of Muhammad as the final prophet to whom the Christian God revealed his will; Five Pillars of Islam, the Koran, the Hadith, and Shari’ah Law 
Judaism – covenant between God and the Jewish people, ethical monotheism, role of prophets, the Hebrew Bible (Tanakh)

Sikhism – Articles of faith, wearing of the turban, Guru Nanak Dev, strict monotheism, brotherhood and equality of humanity, rejection of idol worship and the caste system, the Sri Guru Granth, and the Dasam Granth

Beyond the belief system associated with each religion, students will also discuss and develop an understanding of the following:

· The classical expressions, historical development, and cultural variations within each tradition

· The present-day numbers, influence, and geographic distribution of followers within each faith

· The diversity of beliefs and practices presently associated with contemporary expressions of these religions

Students can work together to promote understandings of different religions in their own communities.
The Humanities
 Courses in the humanities focus on the human experience and explore the various ways in which human beings affect and express their relationship to their physical, intellectual, social, and political environments. Despite the tremendous difference among individuals and societies, there are a number of questions that transcend cultural and geographical boundaries, such as: What is the role of the individual in society? What defines a good person? What forces shape the lives of human beings? The recurrence of these questions highlights a fundamental human need to understand the world and the individual’s place in it.  

Students may examine works of literature and art within their specific stylistic and historical contexts in order to explore different representations of how an individual understands, justifies, and orders his/her own existence, role in society, and relationship to the cosmos and the divine. For example, art works from a particular time period such as the Greco-Roman period and the Renaissance are invaluable and offer unique learning opportunities and therefore should be viewed and discussed in class. However, they must be placed in the larger context of the era and of the values held by the societies and artists who created them. Therefore, when discussing Roman art, it is necessary to discuss Roman religious beliefs and to emphasize their study and adaptation of Greek styles and to note that many Roman statues are modeled on Greek originals. Classical Western and non-Western texts (such as The Odyssey, the Bhagavad Gita, Sri Guru Granth, and the Analects by Confucius), visual images of key architectural and artistic works, and artifacts that shed light on other aspects of the human experience can be of great use in the classroom.  

In the process of reading, discussing, and writing about Western and non-Western ideas and artifacts, students will improve their ability to understand and articulate their own interests and responsibilities within the present world. Students’ writing should serve as an expressive response to the work of others as well as a major way of forming their own ideas. Teachers might also also foster critical thinking through the use of graphic organizers and focus questions. Through these varied approaches to the study of humanities, teachers will not only promote critical thinking, but also enable students to comprehend and distinguish between different values, past and present, as well as empathize with the motivations and intentions of others.  Students will also be able to respond intuitively and creatively to the historical kinds of human expressions that have laid the foundation for both American and other societies as they exist today. To get to this point, teachers can arrange field trips to museums, and as a culminating project, students can curate an exhibit for their school or local library.  

Anthropology
This course introduces students to the field of anthropology. Anthropology examines the diversity of human experience through time and across the globe. The four subfields allow the discipline to have a holistic approach to the study of humankind. Physical anthropology examines genetic variation and cultural evolution. Linguistic anthropology studies the role language plays in both the development of and expression of culture. Archaeology focuses on cultures and civilizations of the past through the close analysis of material and human remains. Cultural anthropology examines the range of systems, practices, and customs that are characteristic of communities in the contemporary world. Through a discussion of the methods and theories used by anthropologists, this course emphasizes the value of human diversity and encourages students to appreciate human difference in all of its complexity. Possible student assignments for anthropological study may include naturalistic observations, an analysis of their own culture, or a family genealogy project. 
Psychology
This course introduces students to the scientific study of human behavior including human thought, emotion, and actions. Psychology is an empirical science that studies biological and social bases of behavior and seeks to identify and understand the principles that govern and affect an individual’s perception, ability to learn, motivation, intelligence, and personality. A wide range of topics or issues such as perception, memory, emotional influences, personality, social interaction, development, and abnormal behavior will be covered. The study of psychology contributes to an improved ability to think critically, to identify and solve problems associated with human behavior, and to work effectively in groups. Students will discuss the various options and careers available to individuals who complete advanced work in psychology. Students can work with local nonprofits serving teens and/or counseling centers.  

Sociology
A course in sociology introduces students to the sociological perspective on human behavior. The sociological perspective emphasizes the influence of people on one another, social norms, opportunities, and constraints in affecting human behavior. In essence, sociology considers the external forces that shape people’s lives and make them who they are. It is a scientific approach that uses systematic methods and clear measurement to test hypotheses about people and how they interact with each other. In this class, students will learn how sociologists conduct research, their major findings on substantive topics, and how students can create their own hypotheses about human behavior. Students who complete a course in sociology will be able to define and apply core concepts in sociology. These concepts include, but are not limited to, norm, sanction, culture, society, status, role, class, gender, ethnic group, stereotype, discrimination, prejudice, and inequality. Students will also be able to offer explanations for face-to-face interaction (for example, how structure affects how we feel) and analyze large-scale examples (for example, why some countries have more wars than others). An understanding of complex sociological phenomena will enable students to understand themselves and the world around them to a far greater extent. Students in a sociology class might investigate a question related to their school or lives, such as what causes students to drop out or join a gang? Students may craft suggested policies for the school administration or the school board to reduce the dropout rate.

Women in United States History
This course focuses on the history of women in the United States. Historical inquiry over the past four decades has increasingly expanded its focus to include individuals and groups that had previously been omitted or marginalized in the narrative of our historical past. This course examines key aspects of women’s experiences from the founding of the thirteen American colonies through the beginning of the twenty-first century. Themes or issues of crucial significance include the following:

· The traditional and nontraditional roles of women, gender identity, and division of labor and society along gender lines 

· The impact of race, ethnicity, class, sexuality, and religion on women. For example, students can study the opportunities open to women from wealthy families (as well as the limitations) as opposed to the challenges and opportunities faced by women who come from relatively poor and uneducated families. Discussions should include the way ethnic origins and membership in formal religious organizations affect the way in which women are viewed and treated. 

· The contribution of women on the political system, both before and after they were able to vote and hold political office 

· Women and the educational, social, and economic systems in the United States, including the role of women during the Industrial Revolution

· Women’s involvement in and contribution to the following: abolitionism; the Seneca Falls Convention and women’s rights movement; suffrage; feminism; Prohibition; progressive movement; labor movement; health reform; civil rights movement; Equal Rights Amendment

· Women during times of conflict including the American Revolution, the Civil War, World War I, World War II, the Korean War, the Vietnam War, the Cold War, and the wars in Iraq and Afghanistan
· Female scientists, entrepreneurs, intellectuals, writers, and artists and their influence on society
· Women’s health and access to medical care

· Gender discrimination today

To deepen students understanding of women in society, students can research female leaders in government and industry today and can write them a letter outlining their recommendations for action in any area related to the leaders’ work, or specifically for improving women’s lives.

Ethnic Studies
Ethnic Studies is an interdisciplinary field of study that encompasses many subject areas including history, literature, economics, sociology, and political science, among others. In this course, students focus on an in-depth comparative study of the history, politics, culture, contributions, challenges, and current status of ethnic groups in the United States. It is also important for students to learn the national origins of ethnic groups and their transnational linkages. In Ethnic Studies, students examine the process of racial and ethnic formation of ethnic minorities in a variety of contexts: political, legal, social, historical, economic, and cultural. The course concentrates, to a great extent, on the experiences of various ethnic minorities in the United States and the ways in which their experiences were impacted by the issues of race, ethnicity, class, gender, and the interaction among different ethnic groups. Students will also address how individuals within specific ethnic groups think and feel about themselves and their group as it can be represented by literature, memoirs, art, and music. To understand ethnic identity in their local communities, students can volunteer with local community organizations and centers that serve specific ethnic populations. 

Law-Related Education
In this course students should gain a practical understanding of the law and the legal system that have been developed under the United States Constitution and Bill of Rights. They should become aware of current issues and controversies relating to law and the legal system and be encouraged to participate as citizens in the legal process. Students should be given opportunities to consider their attitudes toward the roles that lawyers, law enforcement officers, and others in the legal system play in our society. In addition, students should be exposed to the many career opportunities that exist within the legal system.


The course includes a study of concepts underlying the law as well as an introduction to the origin and development of our legal system, including civil and criminal law. In a unit on civic rights and responsibilities, students should learn about the rights guaranteed by the first, fourth, fifth, sixth, eighth, and fourteenth amendments. In a unit on education law, students should study the growing role of the courts in influencing school policy and practice. Mock trials and other simulated legal procedures together with the use of resource experts should help students understand this area.

Financial Preparedness

     A survey released in February 2008 by Dartmouth College and Harvard University researchers found that only 35 percent of respondents were able to correctly estimate how interest compounds over time; more than half of respondents did not understand how minimum payments are calculated and applied to a principal balance; and almost none of the respondents understood the financial difference between paying in monthly installments versus one lump sum at the end of a certain time period.

     The financial crisis that began in the United States in July 2007, and which led to a global recession, indicates the dangers of a society with many citizens who do not understand basic financial principles. This elective course provides students with financial literacy skills to prepare them for the economic realities and responsibilities of adults in our society.

     The course includes information about credit cards and other forms of consumer debt, savings and budgeting, retirement planning, state and federal laws related to personal finance (e.g., bankruptcy), and similar topics. Students learn about financial credit scores, credit card applications, bank account applications, simple and compound interest calculations, retirement calculations, and mortgage and interest rates.
Grade Ten—World History, Culture, and Geography: The Modern World 
Global Overview: 1750 CE to the Present
The three-hundred-year period covered by the tenth-grade course saw the intensification of a truly global history as people, products, diseases, knowledge, and ideas spread around the world as never before. Students consider how a modern system of communication and exchange drew peoples of the world into an increasingly complex network of relationships in which Europe and the United States exerted great military and economic power. Looking at the period as a whole, teachers can help their students develop their Historical and Social Sciences Analysis Skills. The ability to see connections between events and larger social, economic, and political trends may be developed by having students consider the most fundamental changes of the era:

· The intensification of the move toward a global market aided by rapid transportation of goods around the world, powerful international financial institutions, and instantaneous communication

· The emergence of industrial production as the dominant economic force that shaped the world economy and created a related culture of consumption
· Increasing human impact on the natural and physical environment through the growth in world population, especially urban settings where populations engaged in mass consumption through mechanical and chemical developments related to the industrial revolution

· Two distinct waves of imperial expansion and the growth of nation-states as the most common form of political organization

· The application of industrial technology and scientific advancements to the development of mechanized warfare, which drew millions of people into the experience of “total war” 

· The emergence of ideas of universal rights for all individuals, regardless of gender, class, religion, or race, which spread around the world.
1750-1917: Revolutions Reshape the World.  The eighteenth century witnessed the development of two revolutionary trends that ultimately influenced the world in ways that are still felt today. The first “revolution” was the emergence of industrialization. This revolution facilitated the development of European imperialism in the late nineteenth century. Together, mechanized heavy industry, mass consumption culture, and a global division of labor continue to shape uneven development in the contemporary world. The second revolutionary trend was the political revolutions in North America, Europe, and Latin America. Leaders of all of the revolutions espoused liberal republican ideologies. While realized only partially in each revolution, these ideas spread throughout the world, inspiring reforms and revolutions across the globe. 

1914-1945: Global Wars.  The period between 1914 and 1945 saw two major world wars, with technological advancements in weaponry that led to the deaths of millions of soldiers and civilians. World War I began in 1914 as a result of nationalist tensions in Europe and spread quickly across the continent among the European states caught in the web of alliances. During the interwar period, an economic depression swept across the globe. As worldwide agricultural production increased, prices fell, while consumers retained very little purchasing power. Industrialized nations reacted by increasing protective tariffs, which resulted in the stifling of international trade. These economic trends, along with the collapse of the international banking system, led to the Great Depression. In the midst of this turmoil, new authoritarian regimes in Europe and Asia challenged liberal democracies. The expansionist goals of Italy, Germany, and Japan translated into specific instances of military aggression. The Allied and Axis Powers during World War II engaged in conflicts across the globe including battlegrounds in Europe, North Africa, East Asia, and the Pacific Basin. Immediately following the war, genocide, the systematic destruction of an ethnic or religious group, was established as a crime under international law through the development of the United Nations. Unfortunately, the Holocaust was not the first or last genocide in the twentieth century.
1945-Present: Emergence of the Global Era.  The effects of World War II reverberated around the world, intensifying three earlier trends whose effects persisted well into the twenty-first century: decolonization, the Cold War, and globalization. The war initiated the overall decline of European power worldwide and the rise of the United States militarily, economically, and culturally. Participation in the war by colonial subjects fueled nationalist movements that either forced or placed increasing pressure on European powers to grant independence. The postwar period also witnessed an escalation in hostility between the U.S. and the Soviet Union. Throughout the Cold War, the U.S. and the Soviet Union intervened politically, militarily, and economically in dozens of nations in Asia, the Middle East, Africa, Latin America, and the Caribbean in an effort to protect their strategic interests. More recently, the process of globalization has created the largest world market in history, spreading many cultural practices, ideas, and products around the world.

The Development of Western Political Thought
Students begin the tenth grade course of study with a review of Western political thought. The Western moral and political tradition, which influenced much of the world in the modern period, had its origins in the Bible and in Greco-Roman philosophy. Both Jewish and Christian scriptures informed ethical beliefs, and Greek philosophers, such as Plato and Aristotle, spoke and wrote of citizens’ duties to provide for the well-being of the community in the Athenian city-state. Roman legal systems and political organizations were built on Greek ideas and argued that virtue—defined as selfless devotion to the well-being of the civic community—was necessary to protect personal liberty. This unit provides ample opportunity for students to develop their ability to evaluate ideas, debate the legacy of the early philosophers’ ideas, and develop their ability to both articulate and defend a particular position through classroom debate, simulations, and multimedia presentations. 
While Christian ethical ideas remained well-known throughout the Middle Ages, many Greco-Roman ideas disappeared from intellectual discussion. During the Renaissance, humanist scholars rediscovered many of these Greco-Roman writings in part through contact with Byzantine and Islamic scholarship. Inspired by these writings, “civic humanists” in the early modern period urged citizens to participate in public life, much as Roman philosophers had more than a thousand years earlier. Such participation was necessary, they argued, to prevent tyranny. Civic humanists emphasized virtue and knowledge as ancient philosophers had, but now they often used Christian and Jewish moral and ethical principles as the basis of virtuous behavior.

Civic humanist ideals continued to influence political philosophers during the Enlightenment. Philosophers’ concern for personal liberty and their suspicions about the dangers of tyranny led them to embrace representative governments of limited power as the ideal form of political organization. American, European, Latin American, and Haitian revolutionaries defended their actions using these ideas. Their postrevolutionary constitutions were explicitly written to limit government power and protect the rights of citizens. Students might explore the growth in individual rights in this era, as well as the limitations of these rights to particular groups. In particular, they could consider the paradox between slavery and individual rights through an examination of Enlightenment writings and images. 
Democratic Revolutions 
The emergence of liberal democratic ideas provides an opportunity for students to engage in primary source analysis, develop further their ability to see connections, and consider questions of historical significance. Students examine  political documents to study both the events and the ideas that emerged in the Atlantic world at the beginning of the modern period. Contemporary thinkers in Europe, North America, and Latin America engaged in formal and informal conversations about the Enlightenment writings of philosophers such as John Locke, Jean-Jacques Rousseau, Catherine the Great, Madame Geoffren, Mary Wollstonecraft, and Charles-Louis Montesquieu. In addition, the writings of Thomas Jefferson, James Madison, and Simon Bolivar help students recognize the leading philosophical and political ideas during this exciting time of socio-cultural and political change.  

A consistent theme in European politics in this period was the struggle between monarchical power and the rights and privileges of aristocratic and mercantilist elites. These conflicts intensified as states attempted to pay the costs of centralizing administration and increasing army and naval expenditures through increased taxation. An example of this contest was the Glorious Revolution, when the English Parliament emerged victorious and the authority of the monarch was limited by the rule of law. The American and French Revolutions, on the other hand, overthrew monarchical authority. In North America, colonists issued the Declaration of Independence that asserted all men have “unalienable Rights” that they sought to uphold and protect through a republican form of government. The French Revolution led to the dissolution of the French monarchy and the establishment of a republic. However, the French Revolution did not live up to its own ideals in the short run and succumbed first to a destructive Terror, then ultimately to despotism and continental war under Napoleon.

Varied connections bound together the Atlantic world as a network to spread revolutionary thinking and activism. With the American and French revolutions serving as models of republican government, former slaves in Haiti, colonial peoples in Latin America, and military and religious elites in Spain and Portugal all participated in revolutionary uprisings that led to constitutional governments. These new governments implemented laws and institutions that echoed principles seen in the Magna Carta and reflected the Enlightenment ideas embodied in the English Bill of Rights, the French Declaration of the Rights of Man and the Citizen, and the United States Constitution and Bill of Rights. The concepts of individual rights under the rule of law and liberal democratic principles brought an end to traditional aristocratic privileges, served as political and economic ideals for these emerging nations, and continued to encourage disfranchised groups in those states to press for greater equality and rights. Students may consider how the universal ideas of the Enlightenment texts continued to be a significant political strategy for the expansion of citizenship rights in liberal democracies during the modern era. To translate these historical concepts to their daily lives, students might create their own Declarations of Rights.

These Atlantic revolutions and the subsequent Napoleonic Wars resulted in the establishment of a new type of political structure, the nation-state. Through the increased networks of communication that emerged in this period, people began to imagine themselves as part of a larger national community. Concepts of national identity and nationalism emerged that bound people together through shared language and culture. Students may examine the ways in which the Congress of Vienna and the Concert of Europe rearranged the map of Europe. Arguments over the definition of citizenship in the nation-state continue into the contemporary period and therefore provide opportunities for students to develop further their own understanding of the rights and responsibilities of citizens.
Industrial Revolutions 
 As a result of the Industrial Revolution, the center of the world economy shifted to Western Europe. Students learn that its path diverged sharply from that of China and India, which had together accounted for nearly half of the world’s manufacturing prior to the rise of industrialization. Some historians have criticized the use of the term “revolution,” as the changes brought by industrialization were often gradual and uneven. In a broad global perspective, however, industrialization has arguably been one of the most dramatic transformations in human history, altering patterns of work, settlement, international relations, consumption, family relations, and values.
In addition to its historical significance, the Industrial Revolution also provides rich opportunities for students to develop their geographic and economic literacy. Britain was the first nation to industrialize, benefitting from a number of strengths. Students use a variety of maps to explore Britain’s natural resources, such as navigable rivers and large coal deposits. Students review economic data to see how industrialization generated profits for Great Britain through its role in worldwide trade and from goods produced in its colonies. Profits were reinvested back into production. Industrial techniques soon spread to France, Germany, and the United States as well as the inventions and discoveries of James Watt, Eli Whitney, Henry Bessemer, and Thomas Edison, resulting in technological changes and advances in science. At the same time, students can identify the environmental impact of the Industrial Revolution and discuss the positive and negative consequences of industrialization.
The leaders of world empires reacted to these changes in various ways. Russia followed a model of government-sponsored development. In Japan, after overthrowing the Tokugawa dynasty in a coup, the Meiji government rapidly embraced industrialization. Japanese government ministers adapted European techniques with zaibatsus, a distinctively native form of business organization in which large family-owned monopolies controlled broad sectors of the economy.  Leaders in the Ottoman Empire and China engaged in limited industrialization, but their choices were constrained by the earlier establishment of informal European empires and by resistance from conservative groups within their borders. This accelerated their gradual military decline, which had already begun by the 1700s.
The Industrial Revolution represented a fundamental shift in the production of goods. Large-scale repetitive-motion machines powered by new energy sources such as coal and hydro-energy replaced human and animal energy. Competing for profits, corporations grew substantially as they sponsored continuous innovations in goods and carefully oversaw the system of production. Wage laborers subjected to regimented work conditions in factories rapidly mass-produced inexpensive standardized goods. Industrialization also dramatically changed the way of life for millions of people who were not directly involved in factory work. Miners and plantation workers, for example, were essential to the creation of commodities produced in factories.  

While each of these states experienced industrialization in distinctive ways, they also faced some similar experiences. Growing populations increasingly concentrated in urban areas as the disparity between the wealthiest and the poorest grew. At the same time, the standard of living gradually improved throughout the world. Workers protested the rigid time-discipline and poor conditions of factory work. Unions grew, often inspired by new ideologies of socialism, particularly Marxist concepts of inherent class conflict between the profit interests of capitalists and the concerns of laborers.  
Industrialization also separated home and work, which had typically been the same in pre-industrial societies. Using relevant primary sources, literature, and classroom simulations, students can get a real sense of the impact of industrialization upon families. Middle-class families began to think of home as a separate sphere for women and children to be protected from the evils of the industrial environment. Women were discouraged from paid labor, and children were sent to school. In many poorer families, however, women continued to work in the paid labor force, as did their children. Although the mechanized production of both goods and crops dramatically changed life in industrial nations, most of the world continued to engage in subsistence farming to meet basic needs. Students could compare the similarities and differences in the consequences of industrialization in these countries while evaluating the costs and benefits of industrialization. Students can compare and contrast child labor around the world today with child labor in the 1800s. Students may also examine the link in the rise of formal education systems, nationalism, and national identity to the Romantic movement, which included the proliferation of art and literature (for example, the poetry of William Blake and William Wordsworth), social criticism (for example, the novels of Charles Dickens), and music (such as Ludwig van Beethoven).
The Rise of Imperialism and Colonialism
In this unit, students examine the worldwide imperial expansion that was fueled by the industrial nations’ demand for natural resources and markets and by their nationalist aspirations. The economic strength of industrialized nations gave them an advantage over nations that engaged in traditional manual production of goods. For much of this period, local manufacturing in regions such as India, China, and Latin America declined dramatically. Some scholars use the label “neo-colonialism” to refer to this situation where many countries, while not formally colonized, became increasingly dependent on industrialized nations to establish the terms and conditions of international commerce.  
The race to secure raw materials spurred European, Japanese, and American imperialism. Tropical products, such as rubber and tea, and other resources for industrial use drove competing nations to claim political, economic, and territorial rights to colonies. Colonizers also justified their conquests by asserting arguments of racial hierarchy and cultural supremacy along with fulfilling a civilizing missionary impulse. Literature, such as Chinua Achebe’s Things Fall Apart, engages students with this period and deepens the ability of students to understand the era within its own context.  

Governments in industrialized nations also viewed overseas expansion as a means to strengthen their own global strategic position. The development of more advanced firearms, transportation, and communications than nonindustrial societies paved the way for a wave of imperialism. Britain, France, and other European nations established colonies throughout Africa and South and Southeast Asia, while the U.S. and Japan did the same around the Pacific Rim, often using local elites and harshly exploiting colonized peoples as laborers despite their strenuous resistance. Indigenous leaders in various colonized regions engaged in serious, protracted resistance to the colonizers, though they were ultimately outmatched technologically. Students demonstrate their understanding of this period–and the different perspectives of both the industrialized and colonized nations–by writing editorials, government position papers, giving speeches, or creating multimedia documentaries for their classmates.

Although most Latin American nations were technically independent in this era, they often came under the influence of European nations and the United States after accepting large loans to help them develop. Western presence had a drastic impact on the societies of these regions. In noncolonized regions, political and economic problems led to revolutions in Mexico, Russia, and elsewhere with leaders competing over liberal and Marxist visions for their nations. In China, Sun Yat-Sen’s Republic of China replaced centuries of dynastic rule and, with great effort, fought off the imperialist aspirations of foreign countries. Students create a chart focusing on the struggle for independence of the colonized regions of the world. Individuals and locations should include Sun-Yat Sen of China, Jose Martin of Cuba, Menelik I of Abyssinia, and Gandhi of India. 
Colonizers built infrastructure and introduced medicine, education, and Western beliefs. Print technology and more rapid transportation aided the growth of Protestantism, Catholicism, Islam, Sikhism, and Buddhism. These technological developments also facilitated the transformation of regional Indian religious traditions into a more unified Hinduism. Christian missionaries made use of colonial institutions and infrastructure to educate and evangelize native peoples, helping to broaden Christian presence around the world. Some European thinkers joined religious beliefs to Social Darwinian ideas about the evolution of races, leading to European efforts to “civilize” native peoples they perceived as “backward.” They attempted to change practices involving marriage and women’s social roles.  

While some colonial peoples converted to European practices, others deeply resented the violent exploitation of their people and the disruption of their traditional beliefs. Nationalist leaders, often educated in European universities, began to use ideologies rooted in the Enlightenment to challenge the injustice of Western and Japanese imperialism. Europeans, in turn, were shaped by their encounters with colonial peoples, often introduced to non-Western religions and systems of thought for the first time. Though the label “globalization” is often restricted to the late twentieth-century, students might explore the ways in which both industrialization and imperialism initiated the process through transport and communication technologies, unprecedented levels of global migration, and accelerating global economic exchange.
Causes and Course of World War I 
The Great War, later called World War I, began in 1914 as a result of nationalist tensions in Europe and the subsequent militarization that resulted from clashes between these states over colonial resources and markets. This insecurity led these powers to form alliances, which embroiled the great powers of Europe in a multi-year conflict that included soldiers from throughout the world. Nationalism, alongside a growing militarization of the European powers, created a climate of distrust that eroded the balance of power. At the advent of the war, political leaders who faced social unrest at home saw the war effort as a way to divert popular criticism and stoke patriotism. To this end, European governments created propaganda aimed at encouraging the civilian population to support total war. To deepen student understanding of the causes of World War I, teachers can divide the class into allied groups based upon the major participants in the war. In their groups, students examine a collection of pre-war propaganda and political cartoons by utilizing one of the many primary-source analysis tools available online to create a newsletter, propaganda poster, or political cartoon.
The war that was to be “over by Christmas” continued as opposing armies on the Western Front settled down to a stalemate through a system of trench warfare in which each side dug in behind a wall of trenches that reached from the North Sea to Switzerland. Using primary sources (in electronic format) as well as literature, such as Erich Maria Remarque’s All Quiet on the Western Front, students can come to appreciate the struggles faced by soldiers fighting in the trenches. For three years, the western front moved roughly three miles per year in any one direction. Although the primary battles of World War I took place in Europe, by the end of the conflict, colonial soldiers from Africa and Asia had participated in the war effort alongside soldiers from Australia, New Zealand, and America. Both military and civilian casualties resulted from a war that had many fronts. Technological advancements, such as the machine gun, poison gas, aircraft, and high explosives, allowed for destruction of human life on a scale as yet unknown. However, this war was not limited to the battlefields of Europe. Combat in Western Europe, Eastern Europe, and the Middle East left a lasting mark on these societies that were felt long after the fighting ended. The advent of total war (targeting civilian populations) mobilized not only the soldiers, but included the European home front and colonial territories where large portions of these economies and societies were focused on combat.

By 1918, 12 million had died and millions more returned home wounded, which was magnified by that year’s deadly pandemic of the Spanish Flu. The Ottoman, Austro-Hungarian, and Russian empires had collapsed and in their place, independent states emerged. Before the fighting had ended, Armenians were expelled from Ottoman Turkey and forcefully marched to the Middle Eastern desert. The Young Turk government created a systematic program to exterminate the Armenians as a people, which has come to be known as the Armenian Genocide.     

The collapse of the imperial powers that resulted from the Great War led to new political structures, most notably a revolutionary uprising in Russia. In 1917, the ineffectual Czarist leadership was overthrown. The communist Bolsheviks seized power and struggled to create a new form of government that established the political monopoly of the Communist Party and workers’ soviets. Students can create a dialogue to compare the view of individuals from two different groups within the revolution.

Effects of World War I 
In 1919, the victors of World War I—France, Britain, and the United States—turned toward settling the war, organizing peace, and punishing the losers. President Woodrow Wilson offered in his Fourteen Points his vision of a peaceful postwar world order based on the principles of national self-determination and free trade, though only some of his principles were embraced by Britain and France in the Treaty of Versailles. The leaders of the victorious countries drafted the treaty, which required the losing powers, particularly Germany, to assume responsibility for starting the war, and to pay the victors reparations through large amounts of currency and land. New nations were created in Eastern Europe, carved from the territories of defunct empires. The Treaty of Versailles also established the mandate system, which granted many of the Allied Powers, including Japan, administrative governance over former territories and colonies of Germany and the Ottoman Empire. Outside of Europe, colonized peoples who had fought for the British and French soon realized that they would not be granted self-determination like the European peoples who gained their own states after the war, and organized nationalist independence movements to oppose the authority of colonial powers. The Balfour Declaration of 1917—and the debate over its meaning—can be introduced as an example of the consequences that stemmed from the legacy of colonialism. Students can deepen their understanding of the treaties that ended World War I and their legacy through simulations that divide the class into representatives from the war’s participants— including victors such as Great Britain, losers such as Germany and the Ottoman Empire, and formerly colonized nations. 

The last of Wilson’s Fourteen Points was the creation of a League of Nations in order to promote the continuity of peace. Although Wilson arduously rallied for Congress to join the League, American isolationists were reluctant to enter into potentially indefinite alliances and thus never consented to join. The American failure to participate undermined the League’s effectiveness in implementing its goals. 
Europe’s economy was weakened as a result of the economic and social costs of World War I and was increasingly supported by American loans. Both during and after the war, worldwide agricultural production increased, leading to falling prices and lack of buying power on the part of rural consumers for manufactured goods. Industrialized nations reacted by increasing protective tariffs, which stifled international trade. These economic trends, along with the collapse of the international banking system, led to the Great Depression, a time when incomes eroded and unemployment increased throughout the world. This economic collapse further undermined liberal democratic regimes and was a major blow to conceptions of the progressive nature of capitalism.  

At the end of the war, veterans often came home injured mentally (what is now termed post-traumatic stress disorder) and physically. These men, along with the millions that did not return home, served as a constant reminder of the horrors of modern warfare. With the return of the soldiers, women lost their war industry employment; however, some women experienced political gains through suffrage. People the world over commemorated the war privately and publicly. Individuals and groups reacted to the dislocation they felt by turning to novel cultural expressions and social organizations, such as newly emerging art movements and political parties to assuage the disillusionment that was a result of the first modern war. Artists and authors created counter-cultural art movements that expressed the disillusionment felt by many. For example, Pablo Picasso and the self-identifying “lost generation” that included Gertrude Stein, Ernest Hemingway, and F. Scott Fitzgerald, among others, represented and documented the cultural shift initiated by the experience of war. 

Rise of Totalitarian Governments after World War I 

With the collapse of the capitalist market system that caused the Great Depression, alternatives to liberal democracies, such as communism and fascism, emerged as political realities. Students may compare and contrast how these communist and fascist governments responded to the collapse of the capitalist system during the Great Depression through the use of graphic organizers, debates, and position papers. 
After the Russian Revolution, communism emerged as an alternative to Western-style capitalism in the Soviet Union. Marxist ideas were put into practice through Lenin’s New Economic Policy. Beginning in 1918, the government established a system of Gulag labor camps in the Soviet Union and Siberia to contain political opposition. After the civil war and the death of Lenin, Joseph Stalin rose to leadership. Stalin’s Five-Year Plans provided a model of state-run development, in direct opposition to capitalism. Stalin’s industrialization plan included forced collectivization of peasant farms, and as a result, led to a massive loss of life. Stalin’s political consolidation led to the further imprisonment and death of many, including wealthy peasants, non-Russians, and members of the Communist Party who were suspected of disloyalty. Students should learn about the connection between economic policies and political ideologies, including the crushing of workers’ strikes. With this background they can also examine the famine in Ukraine that led to the starvation of millions of people; the political purges of party leaders, artists, engineers, and intellectuals; and the show trials of the 1930s. By analyzing examples of socialist realist art (and comparing it to the reality) and reading George Orwell’s Animal Farm, students can acquire deeper insights into this period.
One point of comparison that some historians have employed to compare transformations in Europe during the interwar years is the concept of totalitarianism, or a centralized state that controls aspects of life through violence and terror. Using this strategy, students can examine the similarities and differences between the political structures of the Soviet Union, Germany, and Italy in the 1930s. In post-war Germany, the Weimar Republic emerged as an example of the implementation of liberal democratic political principles that included new freedoms for men and women. However, with debts of World War I and the Depression, portions of the populous and political establishment were anxious about communists and other radicals and turned to the leadership of Adolf Hitler. Although Hitler’s Nazi party never won an outright majority in any German election, he was able to exploit enough fear and uncertainty to gain the position of Chancellor in 1933. Once they had a foothold in government, Hitler and the Nazis consolidated their power by limiting dissent and imprisoning opponents, Jews, and other “non-Aryans” in concentration camps, while rearming the German military.  

In response to both communist and liberal democratic ideologies in Italy, Benito Mussolini’s fascists provided a nationalist and militaristic alternative to the individual rights privileged in liberal democracies. The fascists in Italy and the Nazis in Germany established state-driven economies, rearmed their militaries, and legislated gender, religious, and racial hierarchies in the name of an ultra-patriotic nationalism.  
As in Italy and Germany, Japan’s authoritarian government, increasingly dominated by the military, controlled portions of the economy and furthered imperial ambitions. The expansionist goals of Italy, Germany, and Japan translated into specific instances of military aggression, first in China, then in Europe, and finally in the United States, that drew the Allies into war with these Axis Powers.  
Causes and Consequences of World War II 

The study of Nazism and Stalinism leads directly to an analysis of World War II and its causes and consequences. The war itself was truly global and included battlefronts in Europe, Asia, Africa, and the Pacific. Historians estimate that 60 million, or three percent of the total population, died as a result of World War II. The massive death toll resulted from the multitude of battlegrounds and soldiers involved in the conflict. Devastation also struck civilian populations as they were swept up in ground campaigns and were victims of bombing. 
To become oriented to the leading nations in the conflict, students continue to learn about the German, Italian, and Japanese attempts to expand their empires in the 1930s. In Germany, as Hitler began to stretch his empire toward Austria and Czechoslovakia, Britain and France initially employed a policy of appeasement, while the United States Congress passed a series of “Neutrality Acts” designed to keep the nation on a path of nonintervention. Both continents were entangled in domestic financial crises, and the American populace especially displayed strong isolationist impulses, even convincing Congress to hold investigations about possible malicious business interests that had led the country to enter World War I. Appeasement of Hitler finally came to an end when Germany invaded Poland on September 1, 1939, and World War II began in Europe. By then, Japan, an imperial power that had already colonized Korea in 1910 and occupied Manchuria in 1931, invaded China. In China, Japanese soldiers engaged in a series of battles that led to the death of thousands of civilians, including the horrors of the Rape of Nanking. Once war broke out in Europe, the Japanese took advantage of Hitler’s conquests in Western Europe to take over European colonies in Asia. However, the Japanese saw American power in the Pacific as an obstacle to their imperial plans, leading them, in 1941, to bomb the United States naval base at Pearl Harbor.
Through map study, students should identify which major nations formed the Allied and Axis Powers. In studying the relative fluidity of the Axis nations, students learn about the significance of the Stalin-Hitler Pact of 1939 and its effects in partitioning Poland and bringing Latvia, Lithuania, and Estonia under Soviet control. However, they also identify the pact’s breakdown and the subsequent Soviet alliance with the Allied nations.

“This war is a new kind of war…It is warfare in terms of every continent, every island, every sea, every air lane in the world." As President Franklin Delano Roosevelt’s 1942 statement reveals, soldiers from throughout the world engaged in battle even more mechanized than World War I, with tanks, airplanes, and submarines wreaking massive destruction on military and civilian populations. Hitler’s military machine and blitzkrieg warfare conquered large portions of Europe in a short time and expanded the war to include both western and eastern fronts. The bombings of civilians in cities and rural areas brought fear, death, and destruction to populations throughout the world. Through the use of primary sources, such as excerpts from radio programs, newsreel shorts, eyewitness accounts, newspaper articles, and photographs from the period, students can gain a better understanding of the struggles faced by both soldiers and civilians during the war.

With America’s entry to the war, the Allies organized a counteroffensive that mobilized massive civilian resources to combat the Axis powers. The Allies retaliated with land and aerial campaigns that weakened the overstretched Axis. Students may explore the tensions that existed between the Allied powers and how these served as a prelude to the divisions between the West and the Soviet Union in the postwar period.
The war, fought over many years, ended with the collapse of the Axis regimes. Heavy fighting in both Western and Eastern Europe crushed the German military, while the island-to-island skirmishes in the Pacific weakened the Japanese forces, culminating in a heavy bombing campaign of the Japanese home islands. Finally, in August 1945, the United States unleashed its most deadly weapon, the atomic bomb, in Nagasaki and Hiroshima, which killed more than 200,000 people and forced Japan to surrender, ending World War II. 
Before and during the worldwide conflict, the Nazis implemented racial policies across Nazi-controlled Europe. These policies drew upon notions of racial hierarchies, also popular among eugenicists. The laws singled out Jews, Slavs, Gypsies, and Jehovah’s Witnesses, as well as homosexuals and political activists, and targeted these groups for oppression and state-sanctioned violence in the concentration camps. Jews were specifically targeted and sent to concentration camps where, under the Final Solution, some six million Jews were killed through starvation, mistreatment, and gassing. At the end of the war, the world was forced to acknowledge the devastation inflicted on millions of people and attempted to rebuild societies wracked by war. Immediately following the war, genocide, the systematic destruction of an ethnic or religious group, was established as a crime under international law through the development of the United Nations. Sensitivity and careful planning are needed to bring the history of this period to life for students in a thoughtful and responsible way. The sheer scope, the action (or inaction) of German civilians, and the inhumanity of the Holocaust can be overwhelming to some students. Utilizing memoirs, such as Elie Weisel’s Night, teachers can provide students with a deeper and more personal understanding of the genocide, as can the use of carefully selected and scaffolded primary source materials. Students can also conduct oral histories of survivors of the Holocaust (or their family members), or review recorded testimonials of those survivors on DVD or on the Internet. Students can examine the resistance of Jews and others to the Holocaust.  
International Developments in the Post-World War II World
One of the most significant effects of World War II was the emergence of the Cold War, which ultimately affected much of the world, including the developing world in Asia, Africa, and Latin America. Students explore the differences between the capitalist-democratic United States and the communist-authoritarian Soviet Union. These differences were apparent before the war, although they did not prevent an alliance against the Axis powers. After the war, hostility increased as the two nations disagreed sharply over plans for postwar Europe, especially Germany. The fragile alliance preserved at the Yalta Conference in February, 1945, between Stalin, Roosevelt, and Churchill disintegrated in the coming months and years. The United States distrusted the Soviet Union after its expansion into eastern Europe. Both competed to bring non-aligned countries into their respective camps. Through the use of structured primary-source analysis activities, teachers develop student understanding of this period. Students can also develop their critical thinking and oral language in their study of the Cold War by engaging in a Yalta press conference in which the class is divided into representatives of the United States, the Soviet Union, and Great Britain and members of the press corps.
Employing a variety of primary-source documents, pictures, and maps from the era, students examine the two superpowers’ different plans for Europe after the war. The Soviet Union extended its reach into central Europe with the division of Germany and the creation of satellite states in eastern and southeastern Europe. The United States became involved in western Europe to support the reestablishment of liberal democratic states. It developed the Marshall Plan, a massive American economic recovery plan for western Europe, and the Truman Doctrine, which stated American support for people fighting against communist aggression. The Soviet Union viewed these plans as an effort to protect American hegemony in Europe. In response to the formation of the North Atlantic Treaty Organization (NATO), a 1949 military alliance of western European nations supported by the United States, the Soviet Union initiated the Warsaw Pact of 1955, which aimed to protect its eastern European territory and broader sphere of influence. Over time, uprisings in Poland (1956), Hungary (1956), and Czechoslovakia (1968) exposed fractures within the Soviet sphere of influence by revealing insurgent anti-communist sentiment. 
The Cold War grew in intensity as the Soviet Union developed atomic weapons in an effort to catch up to the U.S. militarily. A nuclear arms race continued for decades as the superpowers competed over advancements in the number and delivery mechanisms of nuclear weapons. After a long civil war, communists, led by Chairman Mao Zedong, came to power in China, expanding the geographic scope of the Cold War. The presence of communist China also complicated the earlier bipolar Cold War world, as tensions developed between the two communist powers. Over time, the Cultural Revolution as well as the Tiananmen Square uprising revealed to the outside world the extent of internal dissidence. 
Cold War competition spread throughout East and Southeast Asia, the Middle East, Africa, and Latin America. Both superpowers constructed regional alliances in an effort to counter their opponents’ power. With the high stakes of nuclear war, the two superpowers engaged in a number of wars by proxy. Using a variety of maps, primary sources, and classroom simulation activities, students learn that throughout the Cold War, the U.S. and the Soviet Union intervened politically, militarily, and economically in dozens of nations in Asia, Africa, Latin America, and the Caribbean in an effort to protect their strategic interests. These “Third World” interventions intersected with movements for independence and nation-building, creating opportunities for nationalist leaders to improve their condition by playing superpowers against each other. But superpower interventions also complicated internal developments in those regions, compelling leaders or factions to choose sides in the Cold War. Many nations aligned with one or other superpowers and followed their development plans. Beginning with India, a wave of new states formed throughout Asia and Africa, promising liberal democratic governments. Decolonization prompted a wave of migrations from former colonies to imperial metropoles, or former imperial centers. Britain, France, and other western European nations became increasingly diverse as former subjects relocated there permanently in search of economic opportunity.
Cold War conflicts complicated nationalist movements and desires for independence among European colonies. As industrialized nations grew more dependent on foreign oil, the Middle East became a central battleground of the Cold War. But Middle Eastern nations had their own concerns and often tried to play one superpower against the other. In 1947, the United Nations passed a partition plan that would have divided Palestine into separate Jewish and Arab states. When the British Mandate of Palestine expired in 1948, David Ben-Gurion established the Jewish state of Israel, increasing tensions between Arabs and the Jewish population. The legacy of the Holocaust certainly shaped world opinion about Jewish people needing their own state. 
After nearly half a century of proxy wars and worldwide tensions that originated from the Cold War, the Soviet Union collapsed from both internal and external weaknesses. Economic problems within the nation, an overburdened military, and dissidents pushing for a larger opening in the infamous “iron curtain” contributed to the breakup of the Soviet Union. The disintegration of the Soviet Union spawned several independent republics, reflecting the principles of national identity and self-determination. To grasp a broad overview of the Cold War era, students could explore reasons for the emergence of the Cold War, major developments in the Cold War era, and the intersection between Cold War dynamics and decolonization efforts.

Nation-Building in the Contemporary World 
Stretching from the World War II years through the contemporary period, former colonies and dependent nations have embraced different models of government in an effort to provide stability and security. Although the regions and people vary drastically, students learn in their last unit that many nations share similar challenges in attempting to unite. For example, as in some Western European countries, the presence of multiple ethnic, linguistic, and cultural groups within the borders of an individual state has challenged nation-building efforts in these regions. Further, many places have experienced civil wars or regional disputes that have led to civilian casualties. Several nations continue to be dictatorships. At the same time, several countries have seen a shift to civilian governments and popular, free, multiparty elections. In this unit, students can engage in a comparative analysis in which they study postcolonial developments in at least two of the following regions: Africa, the Middle East, Latin America, and China. Students can demonstrate their understanding of the contemporary world through multimedia projects, written reports, or structured oral presentations.

Newly independent nations faced many challenges, especially in Africa. These new countries inherited colonial borders that artificially divided some ethnic groups into multiple states. More destructive was the reverse process: new governments attempted artificially to unify multiple ethnic groups within their inherited colonial borders into nation-states where loyalty centered on the state. In many cases, European nations continued to exercise considerable political and economic influence over former colonies, challenging the autonomy of the new states. Chronic malnutrition and epidemic diseases contributed to the lowest longevity rates in the world. Despite the current low standards of living for most citizens in Sub-Saharan-Africa, many countries contain important natural resources, including petroleum, which has the potential to improve the quality of life for their citizens. One of the greatest challenges to stability in Africa has been the AIDS epidemic, which drained the labor pool and taxed economic resources. Some stable republics exist, however, including Botswana and South Africa, where apartheid gave way to multi-party democracy in the 1990s, though these countries continue to be challenged by an unequal distribution of wealth.  
In the Middle East, tensions between Israel and its neighbors remain high, especially over a future Palestinian state and Arab recognition of Israel (two-state solution). Differences within Islam between Sunni and Shia groups over the question of modern cultural practice persist. The emergence of Iraq as the first Arab Shia-controlled nation has complicated regional relations. The fragile political affairs of the area are further aggravated by its strategic importance as a supplier of oil to the industrialized world, the unresolved problems of the displaced Palestinian refugees, the recurrent use of terrorism, and territorial disputes. Careful study of political and resource maps help students understand the relative location and the geopolitical, cultural, military, and economic significance of such key states as Saudi Arabia, Turkey, Syria, Lebanon, Jordan, Israel, Kuwait, Iraq, and Iran. 

Latin American conflicts have often reflected differences between indigenous people and Mestizos, as well as between leftist and conservative ideologies. In the 1980s, several Central American states experienced protracted civil wars, but by the 1990s these conflicts had subsided, though their underlying issues had not been resolved. Some states, such as Costa Rica and Peru, have long-lived stable democracies, draw high numbers of tourists, and successfully engage in globalization. As a case study, students may look to present-day Mexico, a nation greatly shaped by its revolution of 1910-20, and the political and social system that emerged from it. Among Mexico’s strengths have been its sense of national identity, relative political stability, and successful economic development. Students can compare Mexico’s experience in an international context, emphasizing its ties to other Latin American nations as well as its complex relationship with the United States, especially in light of the North American Free Trade Agreement. Students might also investigate why the drug trade (and the violence it spawns) is a serious problem in Mexico and several states in South America.
Collectively, the leaders of these countries desire to generate prosperity in a contemporary global economy. Petroleum exports have been a source of economic vitality for Organization of Petroleum Exporting Countries (OPEC) members in the Middle East and Latin America. But many other Latin American and African nations have often been forced to rely on the export of a few raw materials as the basis of their economies, which can also fluctuate in value drastically on the world market. As a result, nations have ended up deeply in debt to foreign and international banks. They have often turned to international financial institutions, such as the International Monetary Fund (IMF), for assistance, which generally require their governments to undertake drastic cuts in social services as a condition for receiving loans.  
Since the 1980s, much of Asia (particularly China, Singapore, Hong Kong, South Korea, and Japan) has become a notable economic success story. China in particular skyrocketed as a major manufacturer of inexpensive goods, which increasingly included electronics. Many historians and political scientists have debated the degree to which China’s capitalism is likely to prompt changes in its authoritarian, single-party government. Some economists project that China, along with India, may lead Asia’s return as the center of the global economy sometime in the twenty-first century. To understand the full complexity of these new centers of power, students might consider the degree to which governments in these regions support democracy and individual liberties, especially as they seek to confront violence and instability. As students explore future economic trajectories in these regions, they could consider the relationship between capitalist economies and varying degrees of democratic forms of government. 

Economic Integration and Contemporary Revolutions in Information, Technology, and Communications 
     World War II accelerated the trend of globalization, the freer and faster movement of people, ideas, capital, and resources across borders. This was seen in transnational developments such as the formation of international organizations such as the United Nations, which attempted to create a forum for nations to resolve their differences and to work collaboratively on global issues. For example, the United Nations worked to establish universal standards for human rights and became a forum for women’s and civil rights activists. Knowledge of scientific and medical breakthroughs is spread worldwide, with international efforts to address problems of disease, natural disasters, and environmental degradation. 
Economic globalization took the form of multinational corporations and international financial institutions such as the International Monetary Fund (IMF), World Bank, and the General Agreement on Tariffs and Trade (GATT), which supported loans for development and endorsed the principle of free trade. Regional trading blocs also developed, most notably in Europe and later in North America. Key to economic globalization was the development of communications technology that enabled financial information and funds to move easily. New technologies also facilitated the spread of consumer products and popular film, television, advertising, and other media around the globe. New economic opportunities and liberalized immigration laws prompted the revival of global migration from the 1960s and accelerated global economic exchange. Global consumption patterns created homogenized cultural experiences in the global cities that sprang up around the world; for example, critics assert that the “McDonaldization” of the world effectively Americanizes diverse cities. Using cost-benefit analysis, students examine the differential impact of globalization by dramatizing a mock Congressional hearing on NAFTA, including roles for American, Canadian, and Mexican business owners, farmers, and workers. 

Globalization also contributed to breakthroughs in medical and scientific technology, which has improved average health and longevity worldwide. Health problems did not disappear, however. Disease and mortality worldwide remained a function of location and financial resources, with the poorest people—typically in Africa and parts of Asia—facing the most intractable problems. Ironically, other health problems, such as obesity and heart disease, were greatest in the most prosperous nations, where overabundance of food rather than scarcity was the greater challenge. As the twenty-first century unfolded, researchers, international aid organizations and intergovernmental groups continued to work to address a variety of health challenges worldwide.

See Appendix A for additional discussion of these points.
History–Social Science Content Standards

Grade Ten

World History, Culture, and Geography: The Modern World

10.1 Students relate the moral and ethical principles in ancient Greek and Roman philosophy, in Judaism, and in Christianity to the development of Western political thought. 

1. Analyze the similarities and differences in Judeo-Christian and Greco-Roman views of law, reason and faith, and duties of the individual. 

2. Trace the development of the Western political ideas of the rule of law and illegitimacy of tyranny, using selections from Plato's Republic and Aristotle's Politics. 
3. Consider the influence of the U.S. Constitution on political systems in the contemporary world. 

10.2 Students compare and contrast the Glorious Revolution of England, the American Revolution, and the French Revolution and their enduring effects worldwide on the political expectations for self-government and individual liberty. 

1. Compare the major ideas of philosophers and their effects on the democratic revolutions in England, the United States, France, and Latin America (e.g., John Locke, Charles-Louis Montesquieu, Jean-Jacques Rousseau, Simón Bolívar, Thomas Jefferson, James Madison). 

2. List the principles of the Magna Carta, the English Bill of Rights (1689), the American Declaration of Independence (1776), the French Declaration of the Rights of Man and the Citizen (1789), and the U.S. Bill of Rights (1791). 

3. Understand the unique character of the American Revolution, its spread to other parts of the world, and its continuing significance to other nations. 

4. Explain how the ideology of the French Revolution led France to develop from constitutional monarchy to democratic despotism to the Napoleonic empire. 

5. Discuss how nationalism spread across Europe with Napoleon but was repressed for a generation under the Congress of Vienna and Concert of Europe until the Revolutions of 1848. 

10.3 Students analyze the effects of the Industrial Revolution in England, France, Germany, Japan, and the United States. 

1. Analyze why England was the first country to industrialize. 

2. Examine how scientific and technological changes and new forms of energy brought about massive social, economic, and cultural change (e.g., the inventions and discoveries of James Watt, Eli Whitney, Henry Bessemer, Louis Pasteur, Thomas Edison). 

3. Describe the growth of population, rural to urban migration, and growth of cities associated with the Industrial Revolution. 

4. Trace the evolution of work and labor, including the demise of the slave trade and the effects of immigration, mining and manufacturing, division of labor, and the union movement. 

5. Understand the connections among natural resources, entrepreneurship, labor, and capital in an industrial economy. 

6. Analyze the emergence of capitalism as a dominant economic pattern and the responses to it, including Utopianism, Social Democracy, Socialism, and Communism. 

7. Describe the emergence of Romanticism in art and literature (e.g., the poetry of William Blake and William Wordsworth), social criticism (e.g., the novels of Charles Dickens), and the move away from Classicism in Europe. 

10.4 Students analyze patterns of global change in the era of New Imperialism in at least two of the following regions or countries: Africa, Southeast Asia, China, India, Latin America, and the Philippines. 

1. Describe the rise of industrial economies and their link to imperialism and colonial-ism (e.g., the role played by national security and strategic advantage; moral issues raised by the search for national hegemony, Social Darwinism, and the missionary impulse; material issues such as land, resources, and technology). 

2. Discuss the locations of the colonial rule of such nations as England, France, Germany, Italy, Japan, the Netherlands, Russia, Spain, Portugal, and the United States. 

3. Explain imperialism from the perspective of the colonizers and the colonized and the varied immediate and long-term responses by the people under colonial rule. 

4. Describe the independence struggles of the colonized regions of the world, including the roles of leaders, such as Sun Yat-sen in China, and the roles of ideology and religion. 

10.5 Students analyze the causes and course of the First World War. 

1. Analyze the arguments for entering into war presented by leaders from all sides of the Great War and the role of political and economic rivalries, ethnic and ideological conflicts, domestic discontent and disorder, and propaganda and nationalism in mobilizing the civilian population in support of "total war." 

2. Examine the principal theaters of battle, major turning points, and the importance of geographic factors in military decisions and outcomes (e.g., topography, waterways, distance, climate). 

3. Explain how the Russian Revolution and the entry of the United States affected the course and outcome of the war. 

4. Understand the nature of the war and its human costs (military and civilian) on all sides of the conflict, including how colonial peoples contributed to the war effort. 

5. Discuss human rights violations and genocide, including the Ottoman government's actions against Armenian citizens. 

10.6 Students analyze the effects of the First World War. 

1. Analyze the aims and negotiating roles of world leaders, the terms and influence of the Treaty of Versailles and Woodrow Wilson's Fourteen Points, and the causes and effects of the United States's rejection of the League of Nations on world politics. 

2. Describe the effects of the war and resulting peace treaties on population movement, the international economy, and shifts in the geographic and political borders of Europe and the Middle East. 

3. Understand the widespread disillusionment with prewar institutions, authorities, and values that resulted in a void that was later filled by totalitarians. 

4. Discuss the influence of World War I on literature, art, and intellectual life in the West (e.g., Pablo Picasso, the "lost generation" of Gertrude Stein, Ernest Hemingway). 

10.7 Students analyze the rise of totalitarian governments after World War I. 

1. Understand the causes and consequences of the Russian Revolution, including Lenin's use of totalitarian means to seize and maintain control (e.g., the Gulag). 

2. Trace Stalin's rise to power in the Soviet Union and the connection between economic policies, political policies, the absence of a free press, and systematic violations of human rights (e.g., the Terror Famine in Ukraine). 

3. Analyze the rise, aggression, and human costs of totalitarian regimes (Fascist and Communist) in Germany, Italy, and the Soviet Union, noting especially their common and dissimilar traits. 

10.8 Students analyze the causes and consequences of World War II. 

1. Compare the German, Italian, and Japanese drives for empire in the 1930s, including the 1937 Rape of Nanking, other atrocities in China, and the Stalin-Hitler Pact of 1939. 

2. Understand the role of appeasement, nonintervention (isolationism), and the domestic distractions in Europe and the United States prior to the outbreak of World War II. 

3. Identify and locate the Allied and Axis powers on a map and discuss the major turning points of the war, the principal theaters of conflict, key strategic decisions, and the resulting war conferences and political resolutions, with emphasis on the importance of geographic factors. 

4. Describe the political, diplomatic, and military leaders during the war (e.g., Winston Churchill, Franklin Delano Roosevelt, Emperor Hirohito, Adolf Hitler, Benito Mussolini, Joseph Stalin, Douglas MacArthur, Dwight Eisenhower). 

5. Analyze the Nazi policy of pursuing racial purity, especially against the European Jews; its transformation into the Final Solution; and the Holocaust that resulted in the murder of six million Jewish civilians. 

6. Discuss the human costs of the war, with particular attention to the civilian and military losses in Russia, Germany, Britain, the United States, China, and Japan. 

10.9 Students analyze the international developments in the post-World World War II world. 

1. Compare the economic and military power shifts caused by the war, including the Yalta Pact, the development of nuclear weapons, Soviet control over Eastern European nations, and the economic recoveries of Germany and Japan. 

2. Analyze the causes of the Cold War, with the free world on one side and Soviet client states on the other, including competition for influence in such places as Egypt, the Congo, Vietnam, and Chile. 

3. Understand the importance of the Truman Doctrine and the Marshall Plan, which established the pattern for America's postwar policy of supplying economic and military aid to prevent the spread of Communism and the resulting economic and political competition in arenas such as Southeast Asia (i.e., the Korean War, Vietnam War), Cuba, and Africa. 

4. Analyze the Chinese Civil War, the rise of Mao Tse-tung, and the subsequent political and economic upheavals in China (e.g., the Great Leap Forward, the Cultural Revolution, and the Tiananmen Square uprising). 

5. Describe the uprisings in Poland (1952), Hungary (1956), and Czechoslovakia (1968) and those countries' resurgence in the 1970s and 1980s as people in Soviet satellites sought freedom from Soviet control. 

6. Understand how the forces of nationalism developed in the Middle East, how the Holocaust affected world opinion regarding the need for a Jewish state, and the significance and effects of the location and establishment of Israel on world affairs. 

7. Analyze the reasons for the collapse of the Soviet Union, including the weakness of the command economy, burdens of military commitments, and growing resistance to Soviet rule by dissidents in satellite states and the non-Russian Soviet republics. 

8. Discuss the establishment and work of the United Nations and the purposes and functions of the Warsaw Pact, SEATO, NATO, and the Organization of American States. 

10.10 Students analyze instances of nation-building in the contemporary world in at least two of the following regions or countries: the Middle East, Africa, Mexico and other parts of Latin America, and China. 

1. Understand the challenges in the regions, including their geopolitical, cultural, military, and economic significance and the international relationships in which they are involved. 

2. Describe the recent history of the regions, including political divisions and systems, key leaders, religious issues, natural features, resources, and population patterns. 

3. Discuss the important trends in the regions today and whether they appear to serve the cause of individual freedom and democracy. 

10.11 Students analyze the integration of countries into the world economy and the information, technological, and communications revolutions (e.g., television, satellites, computers). 

Grade Eleven— United States History and Geography: Continuity and Change in Modern United States History 


      In this course students examine major turning points in American history from the late nineteenth century to the present. During the year the following themes are emphasized: the expanding role of the federal government and federal courts; the continuing tension between the individual and the state and between minority rights and majority power; the emergence of a modern corporate economy and the role of organized labor; the role of the federal government and Federal Reserve System in regulating the economy; the impact of technology on American society and culture; the change in the ethnic composition of American society; the movements toward equal rights for minorities and women; and the rise of the United States as a major world power. Students learn how geography shaped the course of American history during this period, especially in terms of the country’s position on the globe, its climate, and abundant natural resources. In each unit students examine American culture, including religion, literature, art, music, drama, architecture, education, and the mass media. 
The year begins with a selective review of United States history, with an emphasis on two major themes—the nation’s beginnings, linked to the tenth-grade retrospective on the Enlightenment and the rise of democratic ideas; and the industrial transformation of the new nation, linked to the students’ tenth-grade studies of the global spread of industrialism during the nineteenth century.
Connecting with Past Studies: The Nation’s Beginnings

In this review unit, students draw on their earlier studies (in grades seven, eight, and ten) of the Enlightenment and the rise of democratic ideas as the context in which this nation was founded. Special attention is given to the ideological origins of the American Revolution and its grounding in the democratic political tradition and the natural rights philosophy of the Founding Fathers. This framing of the Constitution provides a background for understanding the contemporary constitutional issues raised throughout this course. 
To help students understand the history of the Constitution after 1787, teachers pay particular attention to the post-Civil War amendments (Thirteenth, Fourteenth, and Fifteenth), which laid the foundation for the legal phase of the twentieth-century civil rights movement. The amended Constitution gave the federal government increased powers over the states, especially for the extension of equal rights and an inclusive definition of citizenship. The causes of the Civil War, the successes and failures of Reconstruction, and informal and formal segregation brought on by Jim Crow also provides a context for understanding racial inequities in late-nineteenth-century America. Focusing on these topics allows for comparative study of the civil rights movement over time as ethnic and racial minorities experienced it.
The Rise of Industrialization, Urbanization, and Immigration


In the second unit, students concentrate on the nineteenth-century growth of the nation as an industrial power and its resulting societal changes. A brief retrospective of the grade ten study of the industrial revolution helps to set the global context for America’s economic development. Rapid industrialization expedited urbanization stretching from the Midwest to the Northeast. In the West, the Gold Rush and construction of the transcontinental railroad, fueled by the steel industry, lured a variety of immigrants and provided jobs for thousands of new Americans. Concerned about economic competition from foreign laborers, and conceding to rising nativism, Congress passed the Chinese Exclusion Act of 1882, and California passed the Alien Land Act of 1913. 


Industrialization contributed to the immigration of millions of Southern and Eastern Europeans to the United States. Unlike the early 1800s, by the middle of the nineteenth century, a growing number of the U.S. population lived in urban areas with intolerable living and working conditions and crowded, inadequate schools. The increasing identification of immigrants as outsiders led to the Americanization movement, which sought to assimilate European immigrants into becoming Americans through schooling and at work. Students study examples of the big-city machines that delivered services to the immigrant poor in exchange for votes. In response, middle-class social reformers such as Jane Addams and Florence Kelley, worked to improve living conditions for immigrants and the working poor.  

Social Darwinism, laissez-faire economics, as well as the religious reformism associated with the ideal of the Social Gospel, were important ideas of the period. Together they reinforced the notion that those with the will and strength for hard work could attain individual progress. By pooling together capital to minimize risk and increase profits, American entrepreneurs generated incredible wealth. Students examine corporate mergers that produced trusts and cartels, industrial giants, “robber barons,” anti-union tactics, and the gaudy excesses of the Gilded Age. Students can conduct a mock legislative hearing to investigate the causes and consequences of the Haymarket riot in Chicago in 1886. 

These social conditions are the background for the progressive reform movement and the labor movement that challenged big-city bosses; rallied public indignation against “the trusts”; led successful campaigns for social and economic legislation at the city, state, and federal levels; and played a major role in national politics in the pre–World War I era. Excerpts from the works of muckrakers such as Lincoln Steffens, Jacob Riis, Ida Tarbell, Helen Hunt Jackson, and Joseph Mayer Rice and novels by writers such as Theodore Dreiser, Upton Sinclair, and Frank Norris will help set the scene. Students examine the impact of mining and agriculture on the laws concerning water rights during these years. Although attempts to build new political parties around the cause of reform, such as the Populists, ultimately failed,  progressive legislation led to an expansion of the role of the federal government in regulating business and commerce during the administrations of Theodore Roosevelt and Woodrow Wilson.
The Rise of the United States as a World Power

Students study America’s growing influence as a world power in the global context of nineteenth-century European imperialism first considered in grade ten. The United States actively protected and promoted its economic and political interests overseas during this intense period of global competition for raw materials, markets, and colonial possessions. The foreign policy of progressive presidential administrations—Theodore Roosevelt, William Taft, and Woodrow Wilson—attempted to extend American interests to the world as illustrated by the Roosevelt Corollary. Students may consider the nation’s objectives in analyzing its foreign policy, including the American Open Door policy, and expansion into the South Pacific and Caribbean following the Spanish-American War. For example, American intervention in the Panama Revolution helped secure control over the Panama Canal, which certified America’s emergence as a global economic and military power. President Roosevelt’s “big stick” policies, the voyage of the Great White Fleet, and the United States’ involvement in World War I are additional examples of America’s projection into world affairs. A review of the tenth-grade study of the causes and consequences of World War I illuminates the significance of these actions. 
World War I stands as an important marker in the growth of the federal government. Once the United States entered the war, the government grew through the administration of the draft, the organization of the war at home and abroad. Americans on the home front had mixed reactions to the war. Some bought Liberty bonds to support the war, while others opposed the war. German Americans experienced prejudice and extreme nativism. National security concerns led to the passage and enforcement of the Espionage Act of 1917, which encroached upon civil liberty protections. An analysis of President Wilson’s Fourteen Points and the nation’s decision not to join the League of Nations illustrate the waning influence of progressive ideals and a return to isolationism. A number of American writers and poets of the “Lost Generation,” such as Ernest Hemingway, John Dos Passos, and Ezra Pound, sought solace in their creative work to make meaning out of the death and destruction of the war, and their resulting disillusionment with American idealism.
The 1920s 

The 1920s is often characterized as a period of Prohibition, gangsters, speakeasies, jazz bands, and flappers, living frivolously, overshadowing the complex realities of this era. Students recognize the change from the reformism of the Progressive Era to the desire for “normalcy” in the 1920s as evidenced by the election of Warren Harding, Calvin Coolidge, and Herbert Hoover. 
Behind the veil of normalcy, the Ku Klux Klan revitalized its campaign of violence and intimidation, farm income declined precipitously, and labor unrest spread throughout the country. The United States Supreme Court ruling in United States v. Bhagat Singh Thind restricted the right to naturalization based on race. Congress restricted immigration by instituting nationality quotas the following year in 1924. Fears of communism and anarchism associated with the Russian Revolution and World War I provoked attacks on civil liberties and industrial unionists, including the Palmer Raids, the “Red Scare,” the Sacco-Vanzetti case, and legislation restraining individual expression and privacy. Legal challenges to these activities produced major Supreme Court decisions defining the right to dissent and freedom of speech. By reading some of the extraordinary decisions of Justices Louis Brandeis and Oliver Wendell Holmes (Schenck v. U.S. and Whitney v. California), students will understand the continuing tension between the rights of the individual and the power of government. Students can engage in a debate that weighs the need to preserve civil liberties against the need to protect national security. Learning about the American Civil Liberties Union (ACLU), formed in 1920 with the purpose of defending World War I dissenters, and the National Association for the Advancement of Colored People (NAACP), established in 1909 to protect and promote the constitutional rights of minorities, helps students identify organizational responses to unpopular views and minority rights.

The 1920s also saw the culmination of Progressive efforts toward moral and social reform. The passage of the Eighteenth Amendment and the Volstead Act led to the temporary experiment of Prohibition. Women won the right to vote, with the passage of the Nineteenth Amendment establishing woman’s suffrage on a national scale. In an age of shifting social mores, women’s roles expanded in both the public and private spheres following their contributions to the war effort, and their reform-minded activities during the Progressive years.
The First Great Migration of over a million African Americans from the rural South to the urban North during and after World War I changed the landscape of black America. The continued flow of migrants in the 1920s helped to create the “Harlem Renaissance,” the literary and artistic flowering of black artists, poets, musicians, and scholars, such as Langston Hughes, Richard Wright, and Zora Neale Hurston. Their work provides students with stunning portrayals of life and living during segregation, both urban and rural, as well as a small window into the black experience in America. Marcus Garvey, the black nationalist leader of a Back to Africa movement, reached the peak of his popularity during this period.

For most Americans, the standard of living rose in the 1920s, and new consumer goods such as automobiles, radios, and household appliances became available as well as consumer credit. Students learn how productivity increased through the widespread adoption of mass production techniques, such as the assembly line. The emergence of the mass media created new markets, new tastes, and a new popular culture. Movies, radio, and advertising spread styles, raised expectations, and promoted interest in fads and sports. At the same time, major new writers began to appear, such as William Faulkner, F. Scott Fitzgerald, Gertrude Stein, and Sinclair Lewis.  

The Great Depression and the New Deal

The collapse of the national and international financial system in 1929 led to the economic Depression of the 1930s. An interconnected web of international investments, loans, monetary and fiscal policies, and World War I reparations exacerbated and prolonged the worldwide economic downturn. In America, the Great Depression resulted in major changes in American politics, society, and culture. The Dust Bowl, a result of natural drought combined with unwise agricultural practices, greatly contributed to the economic and cultural chaos of the 1930s. While the political culture of the 1920s exuded self-confidence and optimism, the economic collapse caused many people to question the viability of American institutions. 
The Great Depression affected American society in profound ways. Severe economic distress triggered social protests, such as sit-down strikes, and the successful unionization of unskilled workers in America’s giant industries led by the American Federation of Labor and the Congress of Industrial Organizations. The trial of the Scottsboro Boys illuminates the racism of the period. Black and white sharecroppers in the South launched the Southern Tenants Farmers Union. The economic crisis also led to the Mexican Repatriation Program, in which the Secretary of Labor directed government agents to force nearly 400,000 Mexican migrants (both legal and illegal) out of the country. Photographs, videotapes, monographs, newspaper accounts, interviews with persons who lived in the period (for example in Studs Terkel’s Hard Times, Vicki Ruiz’s Cannery Women, Cannery Lives, and Dorothea Lange’s photojournalism), as well as paintings and novels (such as John Steinbeck’s Grapes of Wrath) capture how ordinary people experienced the Depression.     

Franklin D. Roosevelt and his New Deal provided the federal government’s response (relief, reform, recovery) to the economic crisis and social movements. Roosevelt’s administration attempted to alleviate the crisis by way of expansionary fiscal and monetary policies, job programs, and regulatory agencies. Key New Deal innovations included the right to collective bargaining for unions, minimum-wage and-hours laws, Social Security for the elderly, disabled, unemployed, and dependent women and children. Though the New Deal coalition forged a Democratic voting bloc composed of workers, farmers, African Americans, Southern whites, Jews, Catholics, and educated Northerners, the New Deal generated controversy and inspired significant conservative opposition to Roosevelt. Students analyze the “Problems,” “Governmental Reactions,” “Results,” and “Controversies” of the set of governmental policies known as the New Deal. What areas of the U.S. society were addressed? What agencies were created? Were they effective? Why were many nullified? Which are still in place? Students can read excerpts from Roosevelt’s memorable inaugural addresses and fireside chats in order to perceive the president’s efforts to rally the nation. Events during Roosevelt’s presidency mark the beginning of what some historians have called the “Imperial Presidency.” 
America’s Participation in World War II

In this unit students examine the role of the United States in World War II. Students review the rise of dictatorships in Germany and the Soviet Union and the military-dominated monarchy in Japan; and they examine the events in Europe and Asia in the 1930s that led to war, including the economic and political ties that existed between the United States and the Allies prior to U.S. entry into World War II. Students understand the debate between isolationists and interventionists in the United States as well as the effect on American public opinion of the Nazi-Soviet pact and the bombing of Pearl Harbor. Students look again at the Holocaust and consider the response of Franklin D. Roosevelt’s administration to Hitler’s atrocities against Jews and other groups.

By reading contemporary accounts in newspapers and popular magazines, students understand the extent to which this war taught Americans to think in global terms. By studying wartime strategy and major military operations, students grasp the geopolitical implications of the war and its importance for postwar international relations. Through a guided reading of Roosevelt’s “Four Freedoms” speech, students can learn how the war became viewed as a conflict about fundamental values. Students learn about the roles and sacrifices of American soldiers during the war, including the contributions of unique groups such as the Tuskagee Airmen, the 442nd Regimental Combat team, and the Navajo Code Talkers. When possible, this study can include oral or video histories of those who participated in the conflict. The controversy over President Harry S. Truman’s decision to drop atomic bombs on Japan should be analyzed fully, considering both his rationale and differing historical judgments. Students can simulate Truman’s cabinet in small groups to evaluate the then-available evidence about the condition of Japan and the effects of nuclear weapons, make a reasoned recommendation, and compare each group’s decision making. Students will study the formation of the Nuremburg Tribunal and the conduct of the trials of the Nazi high command at Nuremburg.
At home, World War II had many long-lasting effects on the nation. Industrial demands fueled by wartime needs contributed to ending the Depression and set a model for an expanded governmental role in regulating the economy after the war. Wartime factory work created new and higher-paying job opportunities for women, African Americans, and other minorities; the opening up of the wage-labor force to women and minorities helped them to raise their expectations for what they should be able to achieve. Unlike World War I, many women remained in the workforce after demobilization. The racial segregation of the armed forces, combined with the egalitarian ideology of the war effort, produced a strong stimulus for civil rights activism when the war ended. For example, the head of the Brotherhood of Sleeping Car Porters Union, A. Philip Randolph, planned a march on Washington, D.C. in 1941 to focus international attention on the hypocrisy of undemocratic practices at home while the country was about to become engaged in fighting for democracy abroad. This march ultimately prompted President Roosevelt to sign Executive Order 8802 to desegregate military-related industries. 
The relocation and internment of 110,000 Japanese Americans during the war on grounds of national security was a governmental decision that violated their constitutional and human rights. In addition, many persons of Italian and German origin who were in the United States when World War II began were classified as “enemy aliens” and had their rights restricted, including thousands who were interned. The racial distinction in the application of these policies is clear in the fact that unlike the Italians and Germans who were interned, over 60 percent of the Japanese Americans affected by Executive Order 9066 were American citizens. Japanese Americans lost personal property, businesses, farms, and homes as a result of their forced removal. After many years of campaigning for redress, Congress in 1988 apologized for Japanese internment and allocated compensation funds for survivors. Only What We Could Carry, edited by Lawson Inada, is a particularly good source for firsthand accounts of the Japanese American experience during WWII, including oral histories of servicemen.

The Transformation of Post-World War II America

In this unit students focus on the significant social, economic, and political changes of the 25 years following World War II. Having emerged from the war with a strong industrial base, the nation experienced rapid economic growth and a steady increase in the standard of living. The GI Bill of Rights opened college doors to millions of returning veterans, who contributed to the nation’s technological capacity. The economic surge was extended during the Eisenhower era, which was marked by low inflation and relative social calm. During the postwar years, the white middle class grew in size and power, while poverty concentrated among minority groups, the elderly, and single-parent families. Demographic changes such as the Baby Boom, white migration to the newly developing suburbs, migration to the Sun Belt, and the decline of the family farm transformed where and how Americans lived. Televisions, home appliances, automobiles, the interstate highway system, and shopping malls fostered changes in American families’ lifestyles. Meanwhile, immigration continued, especially to California, which depended upon agricultural labor provided by immigrants, particularly Mexicans, who continued to come through the Bracero Program. This 1942 government-sponsored program, designed primarily to replace interned Japanese-American farmers and native-born agricultural workers who were mobilizing for war with imported Mexican laborers, continued until 1964. 

The United States government, especially the presidency, emerged from the Great Depression and World War II with new powers, which expanded during the Cold War through the development of a national security state. Government spending remained high throughout the postwar era and included new investments, such as President Eisenhower’s interstate highway system at the federal level, and the California Master Plan for education at the state level. Spending on defense remained high as well, which led Eisenhower to warn about the rise of a “military-industrial complex” that would endanger American democracy. This spending led to the growth of both new and existing industries that for decades affected the American economy and society, including the rise of the aerospace and computer industries in California.

United States Foreign Policy Since World War II

In the postwar context, students study the creation of the United Nations in 1945 and its role in global politics and economics, including the role of institutions such as the International Monetary Fund; the United Nations Education, Scientific and Cultural Organization; the United Nations Human Rights Commission; the World Health Organization; and the World Bank. They also learn about the Universal Declaration of Human Rights, adopted by the United Nations in 1948. Students understand the reasons for the continued U.S. support of the Geneva Conventions and the U.S. role in the adoption of the Fourth Geneva Convention of 1949.  
Students study the postwar foreign policy of the United States, with an emphasis on relations between the United States and the Soviet Union. As part of their study of the policy of containment, students examine the Soviet expansion into Eastern Europe, the Truman Doctrine, the Marshall Plan, and the creation of the North Atlantic Treaty Organization. In addition, students revisit early Cold War events such as the Berlin blockade and airlift and the formation of the Warsaw Pact.
The domestic political response to the spread of international communism receives attention as part of the study of the Cold War. Students learn about the investigations of domestic communism at the federal and state levels and about the celebrated spy trials of the period. From 1948 to 1950, Richard Nixon established himself as an anti-communist crusader by prosecuting Alger Hiss, an educated New Dealer who had worked at the State Department, for his Communist affiliations and espionage conducted for the Soviet Union in the late 1930s. Senator Joseph McCarthy heightened Americans’ fear of Communists with his dramatic, public, yet ultimately baseless allegations of Communists infiltrating the government in the early 1950s. Although his colleagues in the U.S. Senate censured him, the influence of McCarthy outlasted his actions and explains why the term “McCarthyism” signifies the entire era of suspicion and disloyalty. Outside the federal government, institutions ranging from school districts and school boards, to the Screen Actors Guild in Hollywood, to civil rights organizations produced blacklists that contained the names of suspected Communists or Communist sympathizers, which meant that the groups would not affiliate with those people. Students can study the loyalty oaths (an important issue at the University of California in the 1950s) and legislative investigations of people’s beliefs as part of this unit. Still, during this era, there were significant Supreme Court decisions that protected citizens’ rights to dissent and freedom of speech.
The study of the foreign policy consequences of the Cold War can be extended to an examination of the major events of the administrations of Dwight D. Eisenhower, John F. Kennedy, and Lyndon B. Johnson. Students examine the United Nations’ intervention in Korea, Eisenhower’s conclusion of that conflict, and his administration’s defense policies based on nuclear deterrence and massive retaliation. Foreign policy during the Kennedy and Johnson administrations represents a continuation of Cold War strategy, in particular the “domino theory” that warned of the danger of communism rapidly spreading through Southeast Asia. Students study how the escalation of the Vietnam War and secret bombings of Laos and Cambodia proved to be the culmination of Cold War strategies and ultimately caused Americans to question the underlying assumptions of the Cold War era, and protest against American policies abroad. Collectively, Linda Granfield’s I Remember Korea, Rudy Tomedi’s No Bugles, No Drums, Sucheng Chan’s Hmong Means Free, John Tenhula’s Voices from Southeast Asia, The Vietnam Reader, edited by Stewart O’Nan, and Lam Quang Thi’s The Twenty-Five Year Century are examples of oral histories, memoirs, and other primary sources that represent soldiers’ and refugees’ experiences during the Korean and the Vietnam Wars. Students learn about U.S. support of anti-communist governments, including burgeoning democracies and authoritarian regimes. These events should be placed within the context of continuing tensions between the Soviet Union and the United States. American foreign policy in the Middle East  also connected to the Cold War, including American support for Israel and Turkey, the CIA’s involvement in overthrowing the democratically elected but socialist-leaning government of Iran, and the tensions that would lead (much later) to the first and second Gulf Wars. Students should leave the topic of the Cold War with an understanding of how it ended, including the way that an ongoing struggle in Afghanistan depleted the Soviets of many of their financial and military resources, the role of Reagan’s administration, and the Soviet policies of Perestroika and Glasnost that ultimately led to its dissolution.

Studying the Cold War can also be accomplished by learning about the nation’s relationships with its neighbors in the Western Hemisphere. Students examine the events leading to the Cuban Revolution of 1959; the political purges and the economic and social changes introduced and enforced by Castro; Soviet influence and military aid in the Caribbean; American intervention in Guatemala (1954) and Chile (1973); the 1961 Bay of Pigs invasion and the 1962 Missile Crisis; the 1965 crisis in the Dominican  Republic; the 1978 Panama Canal Treaty; and the spread of Cuban influence, indigenous revolution, and counterrevolution in Nicaragua and El Salvador in the 1980s. Students analyze the continuing involvement of the United States in this region. An investigation of U.S. economic relationships with Latin America today includes the international as well as domestic causes of mounting third-world debt. 
The hemispheric unit concludes with students examining U.S. relations with Mexico in the twentieth century. They will gain an understanding of the Mexican perspective regarding immigration, maquiladoras (export processing zones or free enterprise zones), and trade. The North American Free Trade Agreement between Canada, the United States, and Mexico played a central role in fostering closer relationships between the three countries, but tensions remain on issues related to economic regulation, labor conditions, immigration, and damage to the environment. 

The Development of Federal Civil Rights and Voting Rights

In this unit students focus on the history of the civil rights movement in the twenty-five years after World War II and on the broader social and political transformations that it brought. One emphasis in this unit is on the application of the Constitution and the Bill of Rights in modern times in such a way that African Americans make the Fourteenth and Fifteenth Amendments a reality for themselves and other minority groups.


A review of earlier content helps students grasp the enormous barriers African Americans had to overcome in their struggle for their rights as citizens. Students can review the provisions enacted into the Constitution in 1787 that preserved slavery; the post–Civil War laws and practices that reduced the newly freed slaves to a state of peonage; and the Jim Crow laws that the Supreme Court upheld in a series of decisions in the late nineteenth century. Early twentieth-century civil rights advocates such as Booker T. Washington, the founder of Tuskegee Institute and author of the 1895 Atlanta Exposition address, and W.E.B. Du Bois, a founder of the NAACP and author of The Souls of Black Folk, had different perspectives on the means toward African American uplift. Racial violence, discrimination, and segregation inhibited African Americans’ economic mobility, opportunity, and political participation. Readings from Gunnar Myrdal’s An American Dilemma helps students consider the contrast between the American creed and the practices of racial segregation. As background, students understand the meaning of “separate but equal,” both as a legal term and as a reality that effectively limited the life chances of African Americans by denying them equal opportunity for jobs, housing, education, health care, and voting rights.

Students learn about the rise of the civil rights movement and 
the legal battle to abolish segregation. An important stimulus for this movement was World War II, when African Americans worked in both the defense industries at home and in military service abroad. The battle in the courts began with challenges to racial segregation in education, including cases in state and federal district courts, such as Mendez v. Westminster (involving then-Governor Earl Warren, who would later write the Brown decision). The NAACP in 1954 achieved a momentous signal victory with the Brown v. Board of Education of Topeka decision in challenging racial segregation in public education. The NAACP Legal Defense Fund, employing Thurgood Marshall as its lead counsel, successfully fought to overturn the entire basis of “separate but equal.” Exploring why African Americans demanded equal educational opportunity early on in the civil rights movement is important for students to consider and understand.  
The Brown decision and resistance to it by local and state governments stimulated a generation of political and social activism led by African Americans pursuing their civil rights. Momentous events in this story illuminate the process of change: the commitment of white people in the South to “massive resistance” against desegregation; the Montgomery bus boycott, triggered by the arrest of Rosa Parks,  and then led by the young Martin Luther King, Jr.; the clash in Little Rock, Arkansas, between federal and state power; the student sit-in demonstrations that began in Greensboro, North Carolina; the “freedom rides”; the march on Washington, D.C., in 1963; the Mississippi Summer Project of 1964; and the march in Selma, Alabama, in 1965. Students recognize how these dramatic events influenced public opinion and enlarged the jurisdiction of the federal courts. They learn about Dr. King’s philosophical and religious dedication to nonviolence by reading documents such as his “Letter from a Birmingham Jail,” and they recognize the leadership of the black churches and their female leaders such as Ella Baker in the movement. Through the careful selection and analysis of the many primary sources available from the period, students come to understand both the extraordinary moral courage of ordinary black men, women, and children and the interracial character of the civil rights movement.

Students examine the expansion of the role of the federal government as a guarantor of civil rights, especially during the administrations of Presidents Kennedy and Johnson. After President Kennedy’s assassination, Congress enacted landmark federal programs in civil rights, education, and social welfare. The Civil Rights Act of 1964, the Voting Rights Act of 1965, and the Elementary and Secondary Education Act of 1965 indicated the federal government’s commitment to provide for the rights of full citizenship to all races, ethnicities, religious groups, and sexes. 
The peak of legislative activity in 1964-65 was accompanied by a dramatic increase in civil unrest and protest among urban African Americans, and in 1966, inspired by Malcolm X, the Black Power movement emerged. Criticizing civil rights’ activists’ calls for nonviolent strategies to achieve integration, some Black Power advocates maintained the mantra “by any means necessary” and espoused plans for racial separatism. The assassination of Dr. King in 1968 deprived the civil rights movement of its best-known leader, but not its enduring effects on American life. In considering issues such as school busing and racial quotas (Regents of the University of California v. Bakke), students can discuss the continuing controversy between group rights to equality of opportunity as opposed to individual rights to equal treatment. Well-chosen readings heighten students’ sensitivity to the issues raised in this unit, such as The Autobiography of Malcolm X, Lerone Bennett’s Before the Mayflower: A History of Black America, Ralph Ellison’s Invisible Man, Richard Wright’s Native Son, and Lorraine Hansberry’s A Raisin in the Sun.
The advances of the black civil rights movement encouraged other groups—including women, Hispanics and Latin Americans, American Indians, Asian Americans, Pacific Islanders, gays and lesbians, students, and individuals with disabilities— to mount their own campaigns for legislative and judicial recognition of their civil equality. Students can note major events in the development of these movements and their consequences. For example, students may study how Cesar Chavez, Dolores Huerta, and the United Farm Workers’ movement used nonviolent tactics, educated the general public about the working conditions in agriculture, and worked to improve the lives of farmworkers. This context also fueled the brown, red, and yellow power movements. The manifestos, declarations, and proclamations of the movements challenged the political, economic, and social discriminations faced by their groups historically. They also sought to combat the consequences of their “second-class citizenship” by engaging in grassroots mobilization. For example, from 1969 through 1971 American Indian activists occupied Alcatraz Island; while in 1972 and 1973, American Indian Movement (AIM) activists took over the Bureau of Indian Affairs building in Washington, D.C. and held a stand-off at Wounded Knee, South Dakota. Asian Americans: The Movement and the Moment, edited by Steve Louie and Glenn Omatsu; The Latino Reader, edited by Harold Augenbraum and Margarite Olmos; and Native American Testimony, edited by Peter Nabokov, are a few of the readily available collections of personal histories and literature of a period of intense introspection and political activism.   

Students also consider the connections between the modern women’s movement and the women’s rights movement of earlier decades. Armed with the Civil Rights Act of 1964, Betty Friedan, author of The Feminist Mystique, helped found the National Organization for Women (NOW) in 1966, which, similar to the NAACP, pursued legal equalities for women in the public sphere. On the social and cultural front, feminists operated by the mantra, “The personal is political.” Throughout the 1970s and 1980s, feminists promoted women’s health collectives, opened shelters for victims of domestic abuse, and worked to participate in sports equally with men, for example. Students can debate the Equal Rights Amendment and discuss why it failed to get ratified. Students can also read and discuss selections from the writings of leading feminists and their opponents. Over time, students can trace how, by the 1980s, women made serious gains in their access to education and representation in the workforce (though women continue to not be equally represented at the very highest ranks). The expansion of the war in Vietnam provoked antiwar protests that reflected and contributed to a deep rift within American culture. From within the protest movement, a “counterculture” emerged with its own distinctive style of music, dress, language, and films, which went on to influence mainstream social and cultural sensibilities.
Students read about the beginning of the modern environmental movement in the 1960s and the environmental protection laws that were passed as a result. They can link those early achievements with a student-led debate over issues such as climate change today and the appropriate role of government in dealing with these problems. 

Contemporary American Society

In the final unit, students focus on other significant social, economic, and political changes confronting Americans today. Students can examine census data to identify basic demographic changes and predict future patterns of growth and decline. Students might compare the status of minorities and women in 1900 to that of the present and reflect on changes in job opportunities, educational opportunities, and legal protections available to them. They may discuss the changes in immigration policy since the Immigration Act of 1965 and explain how these policies have affected American society. In addition, students analyze the impact and experience of refugees who fled Southeast Asia after the Vietnam War. How does the life of a new immigrant to the United States today compare with what it was in 1900? 
Students can learn about the domestic policies of the last decades of the twentieth century and see how they have led to contemporary issues by contrasting the speeches of Presidents Kennedy, Reagan, and Clinton. In what ways have issues such as education, civil rights, economic policy, and the environment remained unchanged over time, and in what ways have they changed? 
The Nixon administration (1968–1974) was notable for establishing relations with the People’s Republic of China, opening a period of detente with the Soviet Union, and negotiating a withdrawal of American troops from Vietnam. Despite his skill in managing foreign affairs, Richard Nixon’s administration was marred by a political scandal called Watergate that led to his resignation in 1974. Students understand the events that led to President Nixon’s resignation and assess the roles of the courts, the press, and the Congress. Students can discuss the continuing issue of unchecked presidential power. Are the president and his staff above the law? Students may see how this issue ties into contemporary American politics by examining the debates about presidential power and individual liberties that followed the terrorist attacks on September 11, 2001.

In 1980, Ronald Reagan won the presidency and forged a new Republican Party by uniting fiscal and social conservatives with a landslide victory. Reagan called for a smaller government by decreasing taxes on businesses and deregulating industries. He supported the anti-abortion movement. And he vowed to expand the military and the Cold War. These three areas led to the resurgence of the Republican Party under Reagan as he restructured the scope of the federal government. Students might study Reagan’s inauguration speech to learn about his domestic and foreign policy agenda. 
The study of this period includes an examination of the continuing economic contractions and expansions and the use of monetary and fiscal policy in influencing business cycles. Students learn about the growth of the middle class and the persistence of poverty.

Finally, consideration should be given to the major social problems of contemporary America. Issues inherent in these problems can be debated, and experts from the community can be invited as speakers. To address recent history, teachers can provide an overview of the significant developments of the last two decades, surveying the presidencies of George H.W. Bush, Bill Clinton, George W. Bush, and Barack Obama. Students can draw on their tenth-grade knowledge of recent world history to locate America’s role in an increasingly globalized world. They might study how late-twentieth century developments such as the Internet, new multi-national corporations, broadened environmental impacts, and threats such as extremist terrorist groups are made possible because of globalization (see the Appendix).

Students recognize that under our democratic political system the United States has achieved a level of freedom, political stability, and economic prosperity that has made it a model for other nations, the leader of the world’s democratic societies, and a magnet for people all over the world who yearn for 
a life of freedom and opportunity. Students understand that our rights and freedoms are the result of a carefully defined set of political principles that are embodied in the Constitution. 
Students see that the history of the United States has had special significance for the rest of the world, both because of its free political system and its pluralistic nature. The United States has demonstrated the strength and dynamism of a racially, religiously, and culturally diverse people. All citizens of the United States enjoy a democratic republic, rule of law, and guaranteed constitutional rights. Students learn to perceive these historic achievements in a global context. They understand that most nations today do not rest on the consent of the governed and do not guarantee their citizens basic rights and freedoms. Students recognize that our democratic political system depends on them—as educated citizens—to survive and prosper.

To promote civic engagement at this grade level, students can participate in mock trials that recreate some of the landmark cases of the twentieth century detailed in this chapter. They can participate in debates for and against significant governmental policy decisions, such as Prohibition, the creation of the New Deal, or efforts to integrate the schools through busing. They can also conduct oral histories with their family or community members in order to deepen their understanding of national historical trends through the lens of local participation. For example, students can interview people who served in the military, who participated in the struggle for civil rights, or worked in industries transformed by rapid economic or technological change.
History–Social Science Content Standards

Grade Eleven

United States History and Geography: Continuity and Change in the Twentieth Century

11.1 Students analyze the significant events in the founding of the nation and its attempts to realize the philosophy of government described in the Declaration of Independence. 

1. Describe the Enlightenment and the rise of democratic ideas as the context in which the nation was founded. 

2. Analyze the ideological origins of the American Revolution, the Founding Fathers' philosophy of divinely bestowed unalienable natural rights, the debates on the drafting and ratification of the Constitution, and the addition of the Bill of Rights. 

3. Understand the history of the Constitution after 1787 with emphasis on federal versus state authority and growing democratization. 

4. Examine the effects of the Civil War and Reconstruction and of the industrial revolution, including demographic shifts and the emergence in the late nineteenth century of the United States as a world power. 

11.2 Students analyze the relationship among the rise of industrialization, large-scale rural-to-urban migration, and massive immigration from Southern and Eastern Europe. 

1. Know the effects of industrialization on living and working conditions, including the portrayal of working conditions and food safety in Upton Sinclair's The Jungle. 
2. Describe the changing landscape, including the growth of cities linked by industry and trade, and the development of cities divided according to race, ethnicity, and class. 

3. Trace the effect of the Americanization movement. 

4. Analyze the effect of urban political machines and responses to them by immigrants and middle-class reformers. 

5. Discuss corporate mergers that produced trusts and cartels and the economic and political policies of industrial leaders. 

6. Trace the economic development of the United States and its emergence as a major industrial power, including its gains from trade and the advantages of its physical geography. 

7. Analyze the similarities and differences between the ideologies of Social Darwinism and Social Gospel (e.g., using biographies of William Graham Sumner, Billy Sunday, Dwight L. Moody). 

8. Examine the effect of political programs and activities of Populists. 

9. Understand the effect of political programs and activities of the Progressives (e.g., federal regulation of railroad transport, Children's Bureau, the Sixteenth Amendment, Theodore Roosevelt, Hiram Johnson). 

11.3 Students analyze the role religion played in the founding of America, its lasting moral, social, and political impacts, and issues regarding religious liberty. 

1. Describe the contributions of various religious groups to American civic principles and social reform movements (e.g., civil and human rights, individual responsibility and the work ethic, antimonarchy and self-rule, worker protection, family-centered communities). 

2. Analyze the great religious revivals and the leaders involved in them, including the First Great Awakening, the Second Great Awakening, the Civil War revivals, the Social Gospel Movement, the rise of Christian liberal theology in the nineteenth century, the impact of the Second Vatican Council, and the rise of Christian fundamentalism in current times. 

3. Cite incidences of religious intolerance in the United States (e.g., persecution of Mormons, anti-Catholic sentiment, anti-Semitism). 

4. Discuss the expanding religious pluralism in the United States and California that resulted from large-scale immigration in the twentieth century. 

5. Describe the principles of religious liberty found in the Establishment and Free Exercise clauses of the First Amendment, including the debate on the issue of separation of church and state. 

11.4 Students trace the rise of the United States to its role as a world power in the twentieth century. 

1. List the purpose and the effects of the Open Door policy. 

2. Describe the Spanish-American War and U.S. expansion in the South Pacific. 

3. Discuss America's role in the Panama Revolution and the building of the Panama Canal. 

4. Explain Theodore Roosevelt's Big Stick diplomacy, William Taft's Dollar Diplomacy, and Woodrow Wilson's Moral Diplomacy, drawing on relevant speeches. 

5. Analyze the political, economic, and social ramifications of World War I on the home front. 

6. Trace the declining role of Great Britain and the expanding role of the United States in world affairs after World War II. 

11.5 Students analyze the major political, social, economic, technological, and cultural developments of the 1920s. 

1. Discuss the policies of Presidents Warren Harding, Calvin Coolidge, and Herbert Hoover. 

2. Analyze the international and domestic events, interests, and philosophies that prompted attacks on civil liberties, including the Palmer Raids, Marcus Garvey's "back-to-Africa" movement, the Ku Klux Klan, and immigration quotas and the responses of organizations such as the American Civil Liberties Union, the National Association for the Advancement of Colored People, and the Anti-Defamation League to those attacks. 

3. Examine the passage of the Eighteenth Amendment to the Constitution and the Volstead Act (Prohibition). 

4. Analyze the passage of the Nineteenth Amendment and the changing role of women in society. 

5. Describe the Harlem Renaissance and new trends in literature, music, and art, with special attention to the work of writers (e.g., Zora Neale Hurston, Langston Hughes). 

6. Trace the growth and effects of radio and movies and their role in the worldwide diffusion of popular culture. 

7. Discuss the rise of mass production techniques, the growth of cities, the impact of new technologies (e.g., the automobile, electricity), and the resulting prosperity and effect on the American landscape. 

11.6 Students analyze the different explanations for the Great Depression and how the New Deal fundamentally changed the role of the federal government. 

1. Describe the monetary issues of the late nineteenth and early twentieth centuries that gave rise to the establishment of the Federal Reserve and the weaknesses in key sectors of the economy in the late 1920s. 

2. Understand the explanations of the principal causes of the Great Depression and the steps taken by the Federal Reserve, Congress, and Presidents Herbert Hoover and Franklin Delano Roosevelt to combat the economic crisis. 

3. Discuss the human toll of the Depression, natural disasters, and unwise agricultural practices and their effects on the depopulation of rural regions and on political movements of the left and right, with particular attention to the Dust Bowl refugees and their social and economic impacts in California. 

4. Analyze the effects of and the controversies arising from New Deal economic policies and the expanded role of the federal government in society and the economy since the 1930s (e.g., Works Progress Administration, Social Security, National Labor Relations Board, farm programs, regional development policies, and energy development projects such as the Tennessee Valley Authority, California Central Valley Project, and Bonneville Dam). 

5. Trace the advances and retreats of organized labor, from the creation of the American Federation of Labor and the Congress of Industrial Organizations to current issues of a postindustrial, multinational economy, including the United Farm Workers in California. 

11.7 Students analyze America's participation in World War II. 

1. Examine the origins of American involvement in the war, with an emphasis on the events that precipitated the attack on Pearl Harbor. 

2. Explain U.S. and Allied wartime strategy, including the major battles of Midway, Normandy, Iwo Jima, Okinawa, and the Battle of the Bulge. 

3. Identify the roles and sacrifices of individual American soldiers, as well as the unique contributions of the special fighting forces (e.g., the Tuskegee Airmen, the 442nd Regimental Combat team, the Navajo Code Talkers). 

4. Analyze Roosevelt's foreign policy during World War II (e.g., Four Freedoms speech). 

5. Discuss the constitutional issues and impact of events on the U.S. home front, including the internment of Japanese Americans (e.g., Fred Korematsu v. United States of America) and the restrictions on German and Italian resident aliens; the response of the administration to Hitler's atrocities against Jews and other groups; the roles of women in military production; and the roles and growing political demands of African Americans. 

6. Describe major developments in aviation, weaponry, communication, and medicine and the war's impact on the location of American industry and use of resources. 

7. Discuss the decision to drop atomic bombs and the consequences of the decision (Hiroshima and Nagasaki). 

8. Analyze the effect of massive aid given to Western Europe under the Marshall Plan to rebuild itself after the war and the importance of a rebuilt Europe to the U.S. economy. 

11.8 Students analyze the economic boom and social transformation of post-World War II America. 

1. Trace the growth of service sector, white collar, and professional sector jobs in business and government. 

2. Describe the significance of Mexican immigration and its relationship to the agricultural economy, especially in California. 

3. Examine Truman's labor policy and congressional reaction to it. 

4. Analyze new federal government spending on defense, welfare, interest on the national debt, and federal and state spending on education, including the California Master Plan. 

5. Describe the increased powers of the presidency in response to the Great Depression, World War II, and the Cold War. 

6. Discuss the diverse environmental regions of North America, their relationship to local economies, and the origins and prospects of environmental problems in those regions. 

7. Describe the effects on society and the economy of technological developments since 1945, including the computer revolution, changes in communication, advances in medicine, and improvements in agricultural technology. 

8. Discuss forms of popular culture, with emphasis on their origins and geographic diffusion (e.g., jazz and other forms of popular music, professional sports, architectural and artistic styles). 

11.9 Students analyze U.S. foreign policy since World War II. 

1. Discuss the establishment of the United Nations and International Declaration of Human Rights, International Monetary Fund, World Bank, and General Agreement on Tariffs and Trade (GATT) and their importance in shaping modern Europe and maintaining peace and international order. 

2. Understand the role of military alliances, including NATO and SEATO, in deterring communist aggression and maintaining security during the Cold War. 

3. Trace the origins and geopolitical consequences (foreign and domestic) of the Cold War and containment policy, including the following: 

· The era of McCarthyism, instances of domestic Communism (e.g., Alger Hiss) and blacklisting 

· The Truman Doctrine 

· The Berlin Blockade 

· The Korean War 

· The Bay of Pigs invasion and the Cuban Missile Crisis 

· Atomic testing in the American West, the "mutual assured destruction" doctrine, and disarmament policies 

· The Vietnam War 

· Latin American policy 

4. List the effects of foreign policy on domestic policies and vice versa (e.g., protests during the war in Vietnam, the "nuclear freeze" movement). 

5. Analyze the role of the Reagan administration and other factors in the victory of the West in the Cold War. 

6. Describe U.S. Middle East policy and its strategic, political, and economic interests, including those related to the Gulf War. 

7. Examine relations between the United States and Mexico in the twentieth century, including key economic, political, immigration, and environmental issues. 

11.10 Students analyze the development of federal civil rights and voting rights. 

1. Explain how demands of African Americans helped produce a stimulus for civil rights, including President Roosevelt's ban on racial discrimination in defense industries in 1941, and how African Americans' service in World War II produced a stimulus for President Truman's decision to end segregation in the armed forces in 1948. 

2. Examine and analyze the key events, policies, and court cases in the evolution of civil rights, including Dred Scott v. Sandford, Plessy v. Ferguson, Brown v. Board of Education, Regents of the University of California v. Bakke, and California Proposition 209. 

3. Describe the collaboration on legal strategy between African American and white civil rights lawyers to end racial segregation in higher education. 

4. Examine the roles of civil rights advocates (e.g., A. Philip Randolph, Martin Luther King, Jr., Malcolm X, Thurgood Marshall, James Farmer, Rosa Parks), including the significance of Martin Luther King, Jr. 's "Letter from Birmingham Jail" and "I Have a Dream" speech. 

5. Discuss the diffusion of the civil rights movement of African Americans from the churches of the rural South and the urban North, including the resistance to racial desegregation in Little Rock and Birmingham, and how the advances influenced the agendas, strategies, and effectiveness of the quests of American Indians, Asian Americans, and Hispanic Americans for civil rights and equal opportunities. 

6. Analyze the passage and effects of civil rights and voting rights legislation (e.g., 1964 Civil Rights Act, Voting Rights Act of 1965) and the Twenty-Fourth Amendment, with an emphasis on equality of access to education and to the political process. 

7. Analyze the women's rights movement from the era of Elizabeth Stanton and Susan Anthony and the passage of the Nineteenth Amendment to the movement launched in the 1960s, including differing perspectives on the roles of women. 

11.11 Students analyze the major social problems and domestic policy issues in contemporary American society. 

1. Discuss the reasons for the nation's changing immigration policy, with emphasis on how the Immigration Act of 1965 and successor acts have transformed American society. 

2. Discuss the significant domestic policy speeches of Truman, Eisenhower, Kennedy, Johnson, Nixon, Carter, Reagan, Bush, and Clinton (e.g., with regard to education, civil rights, economic policy, environmental policy). 

3. Describe the changing roles of women in society as reflected in the entry of more women into the labor force and the changing family structure. 

4. Explain the constitutional crisis originating from the Watergate scandal. 

5. Trace the impact of, need for, and controversies associated with environmental conservation, expansion of the national park system, and the development of environmental protection laws, with particular attention to the interaction between environmental protection advocates and property rights advocates. 

6. Analyze the persistence of poverty and how different analyses of this issue influence welfare reform, health insurance reform, and other social policies. 

7. Explain how the federal, state, and local governments have responded to demographic and social changes such as population shifts to the suburbs, racial concentrations in the cities, Frostbelt-to-Sunbelt migration, international migration, decline of family farms, increases in out-of-wedlock births, and drug abuse. 

Grade Twelve—Principles of American Democracy (One Semester)
In this course students apply knowledge gained in previous years of study to pursue a deeper understanding of the institutions of American government. In addition, they draw on their studies of American history and of other societies to compare different systems of government in the world today. This course is the culmination of the civic literacy strand that prepares students to vote, to reflect on the responsibilities of citizenship, and to participate in community activities. 
Fundamental Principles of American Democracy

The semester begins with an examination of the contributions of seminal political thinkers and the impact their ideas had upon the development of the American democratic system. In addition to reviewing the contributions of ancient Greek philosophers and the Roman legal system, students explore the influence of Enlightenment ideas introduced first in the seventh grade and continued throughout the tenth- and eleventh-grade curriculum, such as John Locke’s Social Contract and Charles-Louis Montesquieu’s separation of powers. Students seek connections between these ideas, the tension between promotion of the public good and the protection of individual liberties, and the foundational documents of United States democracy: the Declaration of Independence, the Federalist Papers and the anti-Federalist response, the Constitution, and the Bill of Rights. The Federalist Papers, in particular, illustrate major constitutional concepts such as separation of powers, checks and balances, and enumerated powers as well as the framers’ understanding of human nature and the political process. For example, Federalist Paper Number 10 explores the role of organized interest, Federalist Paper Number 51 outlines the rationale for checks and balances and separation of powers, and Federalist Paper Number 78 centers on the role of the judiciary. 
Rights and Responsibilities of Citizens in a Democracy
After reviewing the fundamental principles of American democratic thought, students narrow their study to the rights and responsibilities of citizenship. Using the framework established in the first unit, the tension between public good and individual liberty, students begin with their first examination of the individual liberties outlined in the Bill of Rights. Teachers review the origins of each of the individual freedoms and then prompt their students to consider how certain liberties, such as the freedom of speech, religion, or privacy, can be restricted in a democratic system. In addition to political liberties, students explore individual and societal economic freedoms. After studying the freedoms citizens enjoy in American democracy, students then consider the path to becoming a citizen, and the responsibilities of citizenship, such as serving on a jury, voting, paying taxes, and public service. To promote civic engagement and deepen student understanding of the rights and responsibilities of citizenship in this unit, teachers employ structured group discussion techniques, simulations, classroom debates, and town hall meetings. In addition, students explore the multiple public service opportunities in their community, such as serving as a poll worker or participating in voter registration, volunteering at a local hospital or shelter, collecting food for a food bank, or filling one of the many volunteer openings at local parks, arts organizations, humane societies, libraries, community gardens, or reclamation projects. Students may gain a better understanding of the importance of citizenship by observing a naturalization ceremony, or speaking with legislators to be advocates for a worthy cause. 

Fundamental Principles of Civil Society

Civil rights can only exist in a system dedicated to their preservation. After considering the rights and responsibilities of citizens in the United States, students next explore the core principles and values of a civil society. Once again, they return to the tension between majority rule and individual freedom, by considering the importance of free association in a democratic society and the power that such associations can have in the U.S. government. Students review the historical relationship between religion and government, seeking connections between the free exercise of religious freedom outlined in the First Amendment and the responsibility of the government to protect its citizens and promote social order. Finally, students engage in a comparative study of the role of government in constitutional democracies and those in authoritarian and totalitarian regimes, using current case studies and historical examples of authoritarian rule, such as czarist Russia, China under Mao, and modern-day North Korea. To engage students in this unit, teachers can assign multimedia presentations on local, state, and federal government policy, to demonstrate their understanding of the basic principles of civil society and ability to apply them.
The Three Branches of Government as Established by the U.S. Constitution
Deriving its power from the governed and grounded in the principles of a civil society, the U.S. Constitution delineates the unique roles and responsibilities of the three branches of the federal government. Students begin their study of the Constitution by once again tracing the development of the political ideas studied in the first unit to their application in the Constitution. Teachers provide specific and focused attention on Articles I, II, and III to both clarify the individual responsibilities of each branch and, at the same time, detail the connections between branches and the system of checks and balances in order to highlight the Constitution’s dual purpose—to enumerate power and to limit the abuse of that power.

Article I: The Legislative Branch

In this unit students examine the work of modern legislatures. Each generation of Americans has made contributions to the governmental system, and citizens in each era have created mechanisms to confront new problems and address inequities. After providing an overview of the mechanics of legislation, specific powers, eligibility and length of terms of members of Congress, and an introduction to current legislative leaders, students consider case studies of recent issues (for example, health care reform, labor law reform, economic stabilization policies, immigration policy, and environmental protection laws) to explore the process and issues of lawmaking, such as the committee system, lobbying, and the influence of the media and special interests on legislation. Students conduct research to create position papers, present oral arguments in favor of or in opposition to specific federal legislation, engage in a simulated congressional hearing or session, or design campaigns for virtual candidates for office.

Article II: The Executive Branch

In this unit students document the evolution of the presidency and the growth of executive powers to cope with global and domestic affairs through a critical reading of primary and secondary sources. Like their study of Article I, students first develop a basic understanding of how the president gets elected, how he or she can be removed, and the specific executive powers enumerated in Article II. Teachers then quickly turn to case studies to give students the opportunity to analyze presidential campaigns, the handling of international crises, and the scope and limits of presidential power (both foreign and domestic) in depth. Comparing and contrasting State of the Union Addresses across administrations, analyzing factors influencing presidential public approval ratings as well as the successes and failures of presidential policies, and using role play, simulation, and interactive​ learning can illuminate the process of presidential decision making.  

Article III:  The Judiciary

Before considering landmark decisions made by the U.S. Supreme Court in the next unit, students consider the powers of the judiciary as outlined in Article III, the eligibility and length of service of judges, and the process of selection and confirmation of Supreme Court justices. Exclusive to the U.S. Supreme Court is the sole authority to definitively interpret the Constitution and the ability to use the supremacy clause.

Interpreting the Constitution: The Work of the U.S. Supreme Court

Students further explore the work of the judiciary in their next unit. The courts play a unique role among the three branches, in that the framers intended the courts to be insulated from public opinion in order to independently interpret the laws. This power was solidified in Marbury v. Madison (1803), giving the Supreme Court the authority of judicial review. In learning this, students concentrate on how the courts have interpreted the Bill of Rights over time, especially themes such as due process of law and equal protection as guaranteed by the Fourteenth Amendment. Whenever possible, students should learn through illustrations of the kinds of controversies that have arisen because of challenges or differing interpretations of the Bill of Rights. For example, the unit can be organized around case studies of specific issues, such as the First Amendment’s cases on free speech, free press, religious liberty, separation of church and state, academic freedom, and the right of assembly. Supreme Court and other federal court decisions may be debated or simulated in the classroom, following readings of original source materials, including significant excerpts from the specific cases such as Texas v. Johnson (flag burning), Tinker v. Des Moines (symbolic speech in schools), New York Times Co. v. United States (press prior restraint), Engel v. Vitale (school prayer), Cheema v. Thompson (freedom of religion in schools). These cases once again reflect tensions between individual rights and societal interests; they also illustrate how each case involved real people and how the present laws resulted from the debates, trials, and sacrifices of ordinary people. Students learn about the process by which a case reaches the Supreme Court. 
In examining the evolution of civil rights under the equal protection clause of the Fourteenth Amendment, students can draw upon their knowledge of the Civil War and the passage of the Reconstruction-era amendments. Students may examine the changing interpretation of civil rights law from the Plessy v. Ferguson decision of 1896 to the Brown v. Board of Education decision of 1954. Although it is not possible to analyze every decision that marked the shift of the Supreme Court from 1896 to 1954, critical reading of the Yick Wo, Korematsu v. United States, and Mendez v. Westminster School District (U.S. Circuit Court of Appeals, 1947) decisions reminds students that racial discrimination affected not only African Americans but other groups as well, including Asian Americans, Hispanics, and American Indians. A study of the higher education cases (for example, Sweatt v. Painter or McLaurin v. Oklahoma) prepares the ground for the Court’s switch in Brown. The Brown decision provides the opportunity to debate whether the law should be color blind or color conscious. Romer v. Evans or the school-related cases of Henkle v. Gregory or Fricke v. Lynch offer more contemporary perspectives on civil rights cases in the courts. Students can use materials from these cases to simulate a trial of the issues. Students may also explore equality of opportunity versus equality of outcome concerns through studying such cases as Bakke v. Regents of the University of California or Ledbetter v. Goodyear Tire and Rubber Company.
The Electoral Process

Individuals become participatory citizens through many methods including voting, jury service, volunteerism, serving as members of advisory bodies, military service, and involvement in community organizations. By analyzing a significant school policy issue, students will learn how public education is governed and financed. They can also study the creation of policies that affect schools and the ways in which citizens can influence that policymaking. Topics such as the role of local school boards, state legislation, California initiatives affecting the schools (such as Proposition 13), and the budgetary priorities of elected state officials illuminate this process. Students can then analyze the importance of their votes and direct involvement in influencing the future of public education in California.  

Resource people from local agencies and organizations can be invited to visit classrooms and facilitate site visits to demonstrate the work they do. In speaking with students, visitors reinforce the vital role individuals play in community life through engaging in volunteerism, community activism, electoral participation, and other forms of civic engagement. It can be emphasized to students that these activities require participation of all sorts of citizens, not just older, more established members of the community. In addition, students can find opportunities to volunteer for community service in their schools and communities. Students learn the ways in which citizens influence policymaking: engaging in e-mail campaigns, Internet social networking activism, or volunteering for political campaigns.
Federalism: Different Levels of Government 
In this unit students analyze the principles of federalism. To do this, teachers can emphasize how power is divided among national, state, local, and tribal governments. The following questions help students consider the central principles: What kinds of issues does each level of government handle? At the federal level, examples might include trade policy, the Cuban Missile Crisis, the War Powers Act, and the expansion of presidential and vice-presidential powers after the 9/11 attacks. What happens when there is overlapping jurisdiction; for example, on matters such as transportation and housing? How do people get involved in state and local government? How do state and local regulatory agencies differ from those at the federal level? The answers to these questions illustrate how important realms of the law (for example, criminal justice, family law, environmental protection, and education) remain largely under state and county control. Students can also discuss the important functions that are retained by localities, such as police and fire protection, sanitation, local public schools, and other services. 
The Fourth Estate: The Role of the Media on American Public Life

Students also scrutinize the current role of the press in American democracy. To what extent are the press and the media fulfilling a watchdog role? Do media outlets provide enough relevant information about government and politics to allow citizens to vote and participate in a well-informed way? How has the Internet revolution impacted journalism? How do elected officials and candidates for public office utilize the mass media to further their goals? Students may consider the role of the First Amendment protections for the press in contemporary American politics. Students can engage in current-event and multimedia projects that would enable them to explore these issues.  
Comparative Governments and the Challenges of Democracy
This unit begins with a review of the major economic and political systems encountered by students during their previous studies: socialism, fascism, communism, capitalism, and parliamentary and constitutional liberal democracies. Students can study the philosophies of these systems and the ways in which they influence governments, economic policies, social welfare policies, and human rights practices. Teachers may emphasize that most nations combine aspects of different philosophies. The varieties of democracies illustrate the fundamental features of democratic governments. Students can also examine how some Western democracies have “mixed” systems of capitalism and state socialism and that contemporary politics has been marked by movements toward more market-based systems in the developing world and democratic socialism in the industrialized world. 

The fundamental differences between democracies and dictatorships of the right and the left, such as control of the media, emphasis on personal freedoms, degree of governmental transparency, and the like can be explored. Critical thinking skills can be used to analyze the nature of a dictatorial regime in which no social contract exists between the state and those it governs and in which citizens have no rights nor means of redressing wrongs. Case studies can and should be included in this unit in order to consider the economic, social, and political conditions that often give rise to tyranny. Does such a government rest on the consent of the governed? Do citizens have rights that the state must respect? What is the role of civil dissent and when is it necessary?
To answer these questions, students study the ideals of democracy, such as tolerance for dissent, political equality, engaged participation, majority rule with protection of minority rights, and individual freedom. They can further investigate these topics by exploring the unique role of an independent judiciary that protects minority rights in a democracy, the need for civilian control of military and police, and the desirability of popular petitions, rallies, and other forms of participation. Current and recent events can be incorporated in analytical projects and group debates and discussions. For example, students might conduct a cost-benefit analysis of immigration or environmental policies for different groups.
Students review pre–World War II fascism in Germany, Italy, and Spain and survey contemporary dictatorships. Students might examine the social, economic, and political conditions that have given rise to such regimes. They may also look at the extreme militaristic means many such regimes resort to in order to maintain control. Arbitrary rulings, torture, imprisonment, and executions without trials often characterize fascist takeovers and help dictators maintain their control. Students consider contemporary examples of such techniques and patterns in the world. 

The main focus of this unit is on dictatorships across space and time because they are the antitheses of democracy. Understanding the nature of dictatorship is enhanced by map study and identification of antidemocratic governments that exist or have existed in Asia, Africa, Latin America, and Eastern Europe. In discussing dictatorship, students can use what they learned in grade ten about communism, with specific reference to the Russian Revolution, Marxist-Leninist ideology, the dictatorship of Joseph Stalin, and the expansion of Soviet power after World War II. The nature of dictatorial communist rule in the Soviet Union should be compared to authoritarian regimes today in Cuba, Laos, Vietnam, North Korea, Sudan, and China, with attention to similarities and differences, such as the need for control of information, and the difficulties such regimes face in maintaining control of information given modern technology such as the Internet and cell phones. 

Studying the appeal that these regimes have for groups who believe that revolution or radical change can reform their societies often informs the means by which communist and authoritarian regimes have come to power. Through this, students can study the concept of the total state where the government, the military, the educational system, all social organizations, the media, and the economy are controlled by the regime. They may also consider the counter-examples of a free press, open educational institutions, free labor unions, and free speech in democratic regimes as a contrast.

To deepen their understanding of authoritarian regimes, students should also examine the condition of human rights: Why have some revolutions been followed by purges of dissidents, mass arrests of political opponents, murder of “class enemies,” suppression of free speech, abolition of private property, and attacks on religious groups? Why do many artists and intellectuals defect to non-authoritarian nations? Why do authoritarian governments spy on their citizens and prevent them from emigrating? Why do they jail or harass critics of their government? Why is only one party allowed in an authoritarian state? Why do ordinary people risk their lives to flee authoritarian states? Students can analyze why communism collapsed and study the governments that arose in the former Soviet Union and Eastern Europe, through a focus on the contributions of leading reformers, such as Alexander Solzenitsyn, Pope John Paul II, Lech Walesa, and Vaclav Havel. 

Attention also can be given to the movements toward democratic government in countries such as Spain, Poland, Argentina, Chile, the Philippines, South Korea, Guatemala, El Salvador, and South Africa. However, as each case illustrates, democracy is a process and must be understood on a spectrum. 
Contemporary Issues

This course provides multiple opportunities for students to discuss and analyze contemporary local, national, and international issues; participate in simulations of governmental processes; and apply what they have learned in addressing real-world problems. These opportunities may be offered inside and outside the classroom. Classroom discussions challenge students to discuss current events and issues of their choosing by analyzing various perspectives, researching causes and effects, evaluating policy options, and stating and supporting reasoned and evidence-based opinions. 

Topics for discussion might include technology (such as nuclear proliferation or the effect of the Internet on the political process or on intellectual property), the environment (such as global warming, preservation of wildlife, or alternative energies), human rights (such as the use of torture or immigration and refugee policies), politics (such as tax policy, voting and representation, campaign financing, responses to terrorism, or standards for foreign intervention), health (such as childhood obesity or responses to the spread of AIDS), the law (such as the constitutional scope and limits of  presidential power, judicial independence, racism and sexism, or protection of civil rights in times of war or national crisis), and economic issues (such as government regulation of markets, labor laws, free trade and fair trade, or debt relief to developing countries). In debating these issues, encourage students to consider the local, national, and global aspects. Students can compare the U.S. Bill of Rights and the United Nations’ Universal Declaration of Human Rights. 

Throughout the course, incorporating a range of activities and simulations of governmental processes will help students understand that being an active citizen means applying their knowledge beyond the textbook. They will have an opportunity to practice participating in community issues and civic dialogue. For example, when studying the role of Congress or a city council, students can participate in mock legislative hearings and debates, or when studying the courts, they may take part in mock trials or moot-court simulations. In addition, participating in elections, volunteering as poll workers, taking part in school governance and extra-curricular activities, competing in civic-writing activities, and conducting service-learning projects with civic outcomes provides students with hands-on experiences with the political process and government.

The course might culminate in an activity in which students analyze a local, state, national, or international political or social issue. Activities can include participating in model United Nations activities, developing a research paper in which students analyze a problem, utilize historical and social science research, identify and critique various positions, conduct polls or use available electronic polling data, and present and defend their own positions and solutions on the issue. Alternately, the activity might be a civics-based service-learning project in which students identify local topics of concern; analyze them in terms of causes and effects; identify and evaluate public policies relating to the issues; and construct a project to address it.
History–Social Science Content Standards

Grade Twelve

Principles of American Democracy
12.1 Students explain the fundamental principles and moral values of American democracy as expressed in the U.S. Constitution and other essential documents of American democracy. 

1. Analyze the influence of ancient Greek, Roman, English, and leading European political thinkers such as John Locke, Charles-Louis Montesquieu, Niccolò Machiavelli, and William Blackstone on the development of American government. 

2. Discuss the character of American democracy and its promise and perils as articulated by Alexis de Tocqueville. 

3. Explain how the U.S. Constitution reflects a balance between the classical republican concern with promotion of the public good and the classical liberal concern with protecting individual rights; and discuss how the basic premises of liberal constitutionalism and democracy are joined in the Declaration of Independence as "self-evident truths." 

4. Explain how the Founding Fathers' realistic view of human nature led directly to the establishment of a constitutional system that limited the power of the governors and the governed as articulated in the Federalist Papers. 
5. Describe the systems of separated and shared powers, the role of organized interests (Federalist Paper Number 10), checks and balances (Federalist Paper Number 51), the importance of an independent judiciary (Federalist Paper Number 78), enumerated powers, rule of law, federalism, and civilian control of the military. 

6. Understand that the Bill of Rights limits the powers of the federal government and state governments. 

12.2 Students evaluate and take and defend positions on the scope and limits of rights and obligations as democratic citizens, the relationships among them, and how they are secured. 

1. Discuss the meaning and importance of each of the rights guaranteed under the Bill of Rights and how each is secured (e.g., freedom of religion, speech, press, assembly, petition, privacy). 

2. Explain how economic rights are secured and their importance to the individual and to society (e.g., the right to acquire, use, transfer, and dispose of property; right to choose one's work; right to join or not join labor unions; copyright and patent). 

3. Discuss the individual's legal obligations to obey the law, serve as a juror, and pay taxes. 

4. Understand the obligations of civic-mindedness, including voting, being informed on civic issues, volunteering and performing public service, and serving in the military or alternative service. 

5. Describe the reciprocity between rights and obligations; that is, why enjoyment of one's rights entails respect for the rights of others. 

6. Explain how one becomes a citizen of the United States, including the process of naturalization (e.g., literacy, language, and other requirements). 

12.3 Students evaluate and take and defend positions on what the fundamental values and principles of civil society are (i.e., the autonomous sphere of voluntary personal, social, and economic relations that are not part of government), their interdependence, and the meaning and importance of those values and principles for a free society. 

1. Explain how civil society provides opportunities for individuals to associate for social, cultural, religious, economic, and political purposes. 

2. Explain how civil society makes it possible for people, individually or in association with others, to bring their influence to bear on government in ways other than voting and elections. 

3. Discuss the historical role of religion and religious diversity. 

4. Compare the relationship of government and civil society in constitutional democracies to the relationship of government and civil society in authoritarian and totalitarian regimes. 

12.4 Students analyze the unique roles and responsibilities of the three branches of government as established by the U.S. Constitution. 

1. Discuss Article I of the Constitution as it relates to the legislative branch, including eligibility for office and lengths of terms of representatives and senators; election to office; the roles of the House and Senate in impeachment proceedings; the role of the vice president; the enumerated legislative powers; and the process by which a bill becomes a law. 

2. Explain the process through which the Constitution can be amended. 

3. Identify their current representatives in the legislative branch of the national government. 

4. Discuss Article II of the Constitution as it relates to the executive branch, including eligibility for office and length of term, election to and removal from office, the oath of office, and the enumerated executive powers. 

5. Discuss Article III of the Constitution as it relates to judicial power, including the length of terms of judges and the jurisdiction of the Supreme Court. 

6. Explain the processes of selection and confirmation of Supreme Court justices. 

12.5 Students summarize landmark U.S. Supreme Court interpretations of the Constitution and its amendments. 

1. Understand the changing interpretations of the Bill of Rights over time, including interpretations of the basic freedoms (religion, speech, press, petition, and assembly) articulated in the First Amendment and the due process and equal-protection-of-the-law clauses of the Fourteenth Amendment. 

2. Analyze judicial activism and judicial restraint and the effects of each policy over the decades (e.g., the Warren and Rehnquist courts). 

3. Evaluate the effects of the Court's interpretations of the Constitution in Marbury v. Madison, McCulloch v. Maryland, and United States v. Nixon, with emphasis on the arguments espoused by each side in these cases. 

4. Explain the controversies that have resulted over changing interpretations of civil rights, including those in Plessy v. Ferguson, Brown v. Board of Education, Miranda v. Arizona, Regents of the University of California v. Bakke, Adarand Constructors, Inc. v. Pena, and United States v. Virginia (VMI). 

12.6 Students evaluate issues regarding campaigns for national, state, and local elective offices. 

1. Analyze the origin, development, and role of political parties, noting those occasional periods in which there was only one major party or were more than two major parties. 

2. Discuss the history of the nomination process for presidential candidates and the increasing importance of primaries in general elections. 

3. Evaluate the roles of polls, campaign advertising, and the controversies over campaign funding. 

4. Describe the means that citizens use to participate in the political process (e.g., voting, campaigning, lobbying, filing a legal challenge, demonstrating, petitioning, picketing, running for political office). 

5. Discuss the features of direct democracy in numerous states (e.g., the process of referendums, recall elections). 

6. Analyze trends in voter turnout; the causes and effects of reapportionment and redistricting, with special attention to spatial districting and the rights of minorities; and the function of the Electoral College. 

12.7 Students analyze and compare the powers and procedures of the national, state, tribal, and local governments. 

1. Explain how conflicts between levels of government and branches of government are resolved. 

2. Identify the major responsibilities and sources of revenue for state and local governments. 

3. Discuss reserved powers and concurrent powers of state governments. 

4. Discuss the Ninth and Tenth Amendments and interpretations of the extent of the federal government's power. 

5. Explain how public policy is formed, including the setting of the public agenda and implementation of it through regulations and executive orders. 

6. Compare the processes of lawmaking at each of the three levels of government, including the role of lobbying and the media. 

7. Identify the organization and jurisdiction of federal, state, and local (e.g., California) courts and the interrelationships among them. 

8. Understand the scope of presidential power and decision making through examination of case studies such as the Cuban Missile Crisis, passage of Great Society legislation, War Powers Act, Gulf War, and Bosnia. 

12.8 Students evaluate and take and defend positions on the influence of the media on American political life. 

1. Discuss the meaning and importance of a free and responsible press. 

2. Describe the roles of broadcast, print, and electronic media, including the Internet, as means of communication in American politics. 

3. Explain how public officials use the media to communicate with the citizenry and to shape public opinion. 

12.9 Students analyze the origins, characteristics, and development of different political systems across time, with emphasis on the quest for political democracy, its advances, and its obstacles. 

1. Explain how the different philosophies and structures of feudalism, mercantilism, socialism, fascism, communism, monarchies, parliamentary systems, and constitutional liberal democracies influence economic policies, social welfare policies, and human rights practices. 

2. Compare the various ways in which power is distributed, shared, and limited in systems of shared powers and in parliamentary systems, including the influence and role of parliamentary leaders (e.g., William Gladstone, Margaret Thatcher). 

3. Discuss the advantages and disadvantages of federal, con federal, and unitary systems of government. 

4. Describe for at least two countries the consequences of conditions that gave rise to tyrannies during certain periods (e.g., Italy, Japan, Haiti, Nigeria, Cambodia). 

5. Identify the forms of illegitimate power that twentieth-century African, Asian, and Latin American dictators used to gain and hold office and the conditions and interests that supported them. 

6. Identify the ideologies, causes, stages, and outcomes of major Mexican, Central American, and South American revolutions in the nineteenth and twentieth centuries. 

7. Describe the ideologies that give rise to Communism, methods of maintaining control, and the movements to overthrow such governments in Czechoslovakia, Hungary, and Poland, including the roles of individuals (e.g., Alexander Solzhenitsyn, Pope John Paul II, Lech Walesa, Vaclav Havel). 

8. Identify the successes of relatively new democracies in Africa, Asia, and Latin America and the ideas, leaders, and general societal conditions that have launched and sustained, or failed to sustain, them. 

12.10 Students formulate questions about and defend their analyses of tensions within our constitutional democracy and the importance of maintaining a balance between the following concepts: majority rule and individual rights; liberty and equality; state and national authority in a federal system; civil disobedience and the rule of law; freedom of the press and the right to a fair trial; the relationship of religion and government. 

Grade Twelve—Principles of Economics (One Semester)

Economics is the study of choices made under conditions of scarcity. Scarcity means that resources, such as natural and human resources, are limited in quantity compared with the competing demands for their use. In this one-semester economics course, students will examine more deeply the choices they make. They will deepen their understanding of cost-benefit analysis, the use of incentives to explain peoples’ behavior, the potential for mutual benefits through voluntary exchange, markets (product, labor, and financial), the necessity for developing human capital to gain economic independence, the role of labor and entrepreneurs, the workings of the macroeconomy and the effect of fiscal and monetary policies, and the benefits, costs, and unintended consequences of government actions. To achieve all of this, students learn to apply basic economic principles and methods of analysis, building on the knowledge of economics gained in their studies in earlier grade levels. In kindergarten, students learn that they make choices. By twelfth grade, they should be able to apply economic concepts to the decisions they make in their own lives and to the economic, social, and political issues that dominate the world around them. 

Fundamental Economic Concepts and Reasoning
Economics, as a discipline, is a social science that studies the choices people make about the utilization of resources and the production, distribution, and consumption of goods and services. Students will understand that an economy is a functioning system for coordinating production and distribution.

Students learn that every economic issue involves individual choices based on both monetary and nonmonetary incentives. Looking at a store in the mall, the manager decides what goods to stock, manufacturers choose which goods to produce, and the consumer decides what to buy. Students face similar decisions because their resources are limited. A typical choice might be: How many hours will I spend studying and how many hours working for pay? A fundamental concept in economics is that the cost of something is what you give up to get it. All decisions involve opportunity costs; that is, the cost of the best alternative that you give up when you make a choice. If a student chooses to study longer, he or she must give up hours that could be spent working for pay. However, the student must also consider the benefits of a higher future salary that may result from studying now. Students will examine the opportunity costs of choices such as the following ones: Will I join the drama club? How much education will I acquire? What will I spend my money on? How much will I save? Will I use a credit card for purchases and what is the interest rate? By learning how to conduct cost-benefit analyses and how to evaluate the marginal benefits and marginal costs of alternative uses of resources, students will learn how to make informed decisions. By learning about financial literacy, students will understand how international markets are interrelated and how they affect their personal finances. 

Students learn about market economies and concepts such as private property that form a fundamental basis for the American economy. They learn that market economies often spur innovation and growth. Adam Smith argued that individuals pursuing their own self-interest can improve society as a whole. A free market often promotes innovation, reinforces individual liberty by protecting private property, encourages review and debate, and rewards initiative. However, markets may also create negative consequences such as pollution and inequitable income distribution. 

The American Market Economy

Students will learn about the operation of markets by studying the example of the American market economy in detail. A market is an interaction between buyers and sellers. There are a variety of economies around the world, and students will learn that a market economy is a decentralized economic system where most economic decisions are made by individuals.  

One fundamental concept of market economics is that individuals respond to incentives. Profits in a market economy encourage entrepreneurs and businesses to invent, construct, and produce in an efficient manner what consumers want. Consumers also respond when incentives change: if gasoline prices stay high for a long time, drivers will switch to more fuel-efficient cars or alternative forms of transportation. Economists argue that individuals will exploit opportunities to be better off just as businesses do.  

Relative prices in a market economy change over time with changes in supply and demand. To illustrate the relationship between sellers and buyers, students learn about the logic of supply and demand. They can also trace changes in supply and demand using historical and contemporary examples and study the resulting change in equilibrium price and quantity. Students analyze the basic dynamics of supply and demand. For example, an unusually large tomato crop, without an increase in the demand, will cause tomato prices to fall. A shortage of a popular video game system during the holiday season will cause the price to rise. Students will examine specific cases of price changes and determine if a change in demand or supply or both was the cause. Students can participate in a market economy simulation to learn about the interaction of sellers and buyers. 

Markets range from the local used car market to the market for professional baseball players. Markets perform important functions in our economy; they allocate resources to produce goods that are in demand, and they determine the quantities of goods produced and the prices of those goods. The interaction between buyers and sellers in markets establishes the current price of a good, or what economists call the equilibrium price. If a price is too high, a surplus will occur and sellers must lower prices. If sellers charge too low a price, the resulting shortage informs sellers that they can get a higher price. Students can see that the price of a Picasso painting and a soft drink alike are determined by both the supply and demand in the marketplace. Open competition within markets helps to maximize economic efficiency but can also negatively affect different groups and individuals. For example, students can study how global competition from producers of goods ranging from toys to automobiles created new challenges for domestic manufacturers in the United States.

Some prices are also set by the government in the form of price floors or price ceilings. A price floor sets a price above the equilibrium level; an example is the federal minimum wage. Rent control laws that hold rents below the equilibrium are an example of a price ceiling. Government attempts at price setting to improve market outcomes may have unintended consequences for consumers and the marketplace. Rent control laws, for example, can lead to a shortage of apartment buildings.

Finally, students will learn about the important role of financial markets and banks in the functioning of the American economy. Students understand the role of banks in expanding credit in the economy and how banks help consumers, entrepreneurs, and established businesses by providing loans and securing deposits. Financial markets facilitate the raising and transfer of capital and the smooth operation of international trading networks. When they fail to perform these functions, they can have devastating impacts on an economy, as was the case in the United States in the Great Depression, as well as the financial crisis that began in the summer of 2007. Students should study that crisis both to gain a better understanding of the American market economy and as a link to the next unit, which focuses on the role of government in the American economy. Students can make simulated investments in the stock market and analyze changes in their value over time. 

Government Influence Upon the American Economy

The U.S. economy is primarily a market economy but has some government intervention. Because of this quality, students learn that it is more accurately classified as a “mixed economy.” Students understand how government sometimes intervenes in markets; for example, to promote the general welfare, provide for national defense, address environmental concerns, establish and enforce property rights, and protect consumer and labor rights. Students investigate the changing role of government in the economy, including the consequences of both government action and inaction in specific spheres of the economy. In particular, they analyze the outcomes of incentives and investigate the distributive effects of government policy. 

Government stabilization policies include both fiscal and monetary policies. Students learn about the components of the federal budget and how Congress and the president enact spending and taxing policies. To learn about the consequences of economic planning within the government, students define what a budget deficit is, how it is financed over time, what the national debt consists of, and how much of it represents an external debt owed to foreign governments and investors. Students might examine federal budget spending priorities and debate whether they agree as to how their tax dollars are being spent. Students may examine the historical trends in national debt. Students can conduct a cost-benefit analysis at a mock town hall meeting about spending priorities. Students can apply this information to regional and local levels by comparing the types of taxes that the federal, state, and local governments collect.  

Monetary policy is a stabilization tool that is conducted by the Federal Reserve Bank, an independent branch of government. Students learn that the “Fed,” as it is called, acts as a central bank for the U.S. in that it influences the quantity of money in circulation, and works through the private banking system to raise or lower short-term interest rates. The Fed tends to lower interest rates when it is fighting recession and raises them when it is fighting inflation. Students also see that both monetary and fiscal policies have limitations in their effectiveness in fighting recession and inflation and influence how resources are allocated in the economy. They also study the role of government in regulating and insuring banks to protect solvency and maintain public confidence in the economy.

In a panel discussion, students can consider a specific regulation being proposed by legislators (e.g., minimum wage, tax refunds, auto-emission standards). Using economic reasoning, students can argue both for and against positions on the regulation. To further extend their learning and provide a service to the community, students might hold the panel discussions in the evening. They could invite parents and other members of the community interested in better understanding the pros and cons of the proposed regulation.

Labor Markets
Students apply their understanding of product markets to analyze labor markets. In a competitive labor market, a worker’s productivity and his or her contribution to a firm’s revenues determines the demand for his or her services. Government regulations and labor unions also influence the labor markets. The marginal product theory of wages emphasizes the importance of a worker’s experience, education, and skills in influencing their wage. By reviewing the term human capital, students can see the relationship between the amount of education workers obtain and their future salaries. 
Wages are also influenced by the supply of workers in a specific labor market. Markets requiring fewer skills, such as fast food, offer lower salaries. Students can study how businesses determine the skills required of their workers and investigate the role that this plays in creating profitable enterprises. Using economic data, students also analyze the effects of immigration on both product and labor markets. Students may review changes in the California labor market in the areas of aerospace, agriculture, and technology. Students know the history of the labor movement and the impact that it has had on labor markets, including methods used by unions to gain benefits for their members and the effects of unionization. Students can participate in a collective bargaining simulation to examine the struggles of workers to be paid for the value of their labor and to work under safe conditions. They can examine legislation that gave workers the right to organize into unions, to improve working conditions, and to prohibit discrimination. 
This historical context provides the necessary foundation for an analysis of current labor market issues, such as the types of goods and services produced, needed skills, the impact of technological innovation, and international competition. As part of this review, students discuss poverty and income distribution in the United States in both historical and contemporary contexts. Students can conduct a mock National Labor Relations Board (NLRB) election to debate the pros and cons of unionization.
Finally, students investigate the effects of international mobility of capital and labor in a globalized labor market. For example, students can consider the impact of international economic agreements, such as NAFTA, upon the labor market and more specifically, the impact of outsourcing and insourcing.  

This unit also provides students with an opportunity to identify and analyze an economic issue in their community, (e.g., housing, hunger, underemployment). They can evaluate local initiatives addressing the problem. Finally, students might work with local policymakers and community groups to address the challenges. Students who focus on housing, for example, may create a pamphlet that they distribute to parents and neighbors about trustworthy government and nonprofit financial services to assist them with shopping for mortgage loans.  

Aggregate Economic Behavior

Students learn to “read” the signs of the economy, distinguishing real from nominal data and recognizing the significance of major macroeconomic data in the next unit. Macroeconomics looks at the “big picture” and surveys the national economy and how it is integrated globally. Students will define gross domestic product (GDP), unemployment, and inflation and learn that economic growth is a sustained increase in incomes and output over time. Students will learn how the federal government compiles the measurements for economic growth and income, the unemployment rate, and the rate of inflation. For a market economy, the traditional keys to long-term economic growth include implementing incentives for innovation, investing in capital goods (better machines), improving the education of the workforce, and encouraging entrepreneurship and technological innovation. 

Market economies experience fluctuations in production and inflation. Students analyze various macroeconomic outcomes and the operation of the business cycle in the American economy, including the reasons for the repetitive sequence of booms and recessions throughout its history. Students learn that a decrease in total spending, or what economists call a drop in aggregate demand, can cause a recession, a period of contraction in the economy. Recessions can lead to deflation, in which prices fall, and may lead to a spiraling downturn that culminates in an economic depression. This happened in the United States in the 1930s, with the Great Depression. Conversely, a high level of aggregate demand relative to aggregate supply can cause inflation. Students learn that hyperinflation, or an extreme case of inflation, can be caused by too much money in circulation. They study the importance of interest rates, both short-term and long-term, in affecting the business cycle and the operation of the broader economy. 
Financial literacy should be included in this course as examples of the economic concepts and analytical tools mentioned above. For example, budgeting can be taught as an example of scarcity, job applications can be taught as examples of human capital inventories, use of credit cards can be taught to explain the opportunity cost of interest and repayment, and interest on credit can be taught as an example of price determination through supply and demand. Economic concepts and tools of analysis must be presented clearly in any discussions of financial literacy.
The Global Economy

Students see that due to trade liberalization, the lowering of trade barriers between countries, all economies now are more closely integrated with one another. Students explore how changes in government policy, technological change, and the rise of global markets contributed to this process. A sign that the U.S. economy is more globally integrated is the larger percentage of exports and imports in GDP. Students will learn what exports and imports are, examine a trade deficit and surplus, and examine the balance of payments. They learn how the United States economy can be influenced by external factors, such as an increase in the price of oil on the global market or major changes in the incomes of its trading partners.

Trade occurs between individuals and firms globally due to differing comparative advantages. International trade can be mutually beneficial to countries as it encourages specialization based on comparative advantage, increases overall productivity and employment, and lowers prices for consumers. However, specific groups in the domestic economy are affected differently by free trade. Students can analyze protectionist measures used to reduce imports and examine the positive and negative impacts upon different groups, such as the effect of trade restrictions implemented during the Great Depression. Students might analyze current trade agreements and disputes between the U.S. and other countries. 

Globalization refers to the flow of goods and services, inputs, money, and ideas around the world, as well as the emergence of a global production system used by multinational corporations. Financial transactions, whether in the form of credit, stocks, or bonds, also flow quickly around the world and cause economies to be closely integrated with one another. Students learn that trade liberalization, technology, and lower costs of transportation have all increased the trend to globalization. Students can debate the advantages and disadvantages of globalization for themselves, for different groups in their own economy, and for groups in other countries. Students can also use their knowledge from tenth-grade world history in examining developing countries and how they are impacted by globalization. Students investigate the impact of globalization on poverty, the environment, urban slums, child labor, women’s rights, or AIDS/HIV through case studies, group presentations, or model United Nations sessions. Students also learn about sustainable development.
Microfinance and microloans also play key roles in the globalized economy. Working in small groups, students can study requests for microfinancing from various regions of the world. Using criteria known to lead to successful loans, groups can assess the proposed projects and make presentations to the rest of the class about the project they believe will have the most sustainability for the new economy. The class can vote for their top project.
History–Social Science Content Standards

Grade Twelve

Principles of Economics
12.1 Students understand common economic terms and concepts and economic reasoning. 

1. Examine the causal relationship between scarcity and the need for choices. 

2. Explain opportunity cost and marginal benefit and marginal cost. 

3. Identify the difference between monetary and non monetary incentives and how changes in incentives cause changes in behavior. 

4. Evaluate the role of private property as an incentive in conserving and improving scarce resources, including renewable and nonrenewable natural resources. 

5. Analyze the role of a market economy in establishing and preserving political and personal liberty (e.g., through the works of Adam Smith). 

12.2 Students analyze the elements of America's market economy in a global setting. 

1. Understand the relationship of the concept of incentives to the law of supply and the relationship of the concept of incentives and substitutes to the law of demand. 

2. Discuss the effects of changes in supply and/ or demand on the relative scarcity, price, and quantity of particular products. 

3. Explain the roles of property rights, competition, and profit in a market economy. 

4. Explain how prices reflect the relative scarcity of goods and services and perform the allocative function in a market economy. 

5. Understand the process by which competition among buyers and sellers determines a market price. 

6. Describe the effect of price controls on buyers and sellers. 

7. Analyze how domestic and international competition in a market economy affects goods and services produced and the quality, quantity, and price of those products. 

8. Explain the role of profit as the incentive to entrepreneurs in a market economy. 

9. Describe the functions of the financial markets. 

10. Discuss the economic principles that guide the location of agricultural production and industry and the spatial distribution of transportation and retail facilities. 

12.3 Students analyze the influence of the federal government on the American economy. 

1. Understand how the role of government in a market economy often includes providing for national defense, addressing environmental concerns, defining and enforcing property rights, attempting to make markets more competitive, and protecting consumers' rights. 

2. Identify the factors that may cause the costs of government actions to outweigh the benefits. 

3. Describe the aims of government fiscal policies (taxation, borrowing, spending) and their influence on production, employment, and price levels. 

4. Understand the aims and tools of monetary policy and their influence on economic activity (e.g., the Federal Reserve). 

12.4 Students analyze the elements of the U.S. labor market in a global setting. 

1. Understand the operations of the labor market, including the circumstances surrounding the establishment of principal American labor unions, procedures that unions use to gain benefits for their members, the effects of unionization, the mini-mum wage, and unemployment insurance. 

2. Describe the current economy and labor market, including the types of goods and services produced, the types of skills workers need, the effects of rapid technological change, and the impact of international competition. 

3. Discuss wage differences among jobs and professions, using the laws of demand and supply and the concept of productivity. 

4. Explain the effects of international mobility of capital and labor on the U.S. economy. 

12.5 Students analyze the aggregate economic behavior of the U.S. economy.

1. Distinguish between nominal and real data. 

2. Define, calculate, and explain the significance of an unemployment rate, the number of new jobs created monthly, an inflation or deflation rate, and a rate of economic growth. 

3. Distinguish between short-term and long-term interest rates and explain their relative significance. 

12.6 Students analyze issues of international trade and explain how the U.S. economy affects, and is affected by, economic forces beyond the United States's borders. 

1. Identify the gains in consumption and production efficiency from trade, with emphasis on the main products and changing geographic patterns of twentieth-century trade among countries in the Western Hemisphere. 

2. Compare the reasons for and the effects of trade restrictions during the Great Depression compared with present-day arguments among labor, business, and political leaders over the effects of free trade on the economic and social interests of various groups of Americans. 

3. Understand the changing role of international political borders and territorial sovereignty in a global economy. 

4. Explain foreign exchange, the manner in which exchange rates are determined, and the effects of the dollar's gaining (or losing) value relative to other currencies. 
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