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SIG Form 2—Narrative Response

	i. Needs Analysis

	In March 2010 the Reef-Sunset Unified School Board of Trustees began the process of gathering community and teacher input to determine how it should address Avenal Elementary School’s identification as a persistently lowest achieving school.  The conversation was sparked by the announcement of available SIG grant funds to be awarded by California Department of Education (CDE).  The SIG grant funds spurred a serious conversation about the proper model to be pursued and what the components of the plan should include. 

On April 13, 2010 a parent meeting was held at Avenal Elementary School (AES) to discuss AES’s identification by CDE as a Persistently Lowest Achieving School. Administration explained to parents the significance of that designation.  Parent attendance was strong, with 75 parents in attendance.  At the meeting, parents were presented the four intervention models (Closure, Restart, Turnaround, and Transformation) for consideration.  Parents were vocal and believed that the best model to pursue was the transformation model.  They further identified the following strategies for implementation as a part of such a model: 

· Provide parents with help to motivate their children and educate them on how to work with the school to ensure student success.  

· Provide tutoring for students that need extra help.

· Focus attention on the lowest performing students.

· Address parents’ language barriers that make it difficult for them to be an active participant in their child’s education.

· Ensure that while focusing on low-performing students that other students are still challenged. 

· Increase the help in the classroom, such as aides and parent volunteers.

· Reduction in class size. 

Based on parent and community input, the district determined that it would put together a plan that mirrored the required elements of the transformation model.  To help determine whether or not to pursue SIG grant funding and to prioritize implementation strategies additional input was gathered.  Administration met with teachers to explain the requirements of the SIG funding and to discuss the specific criteria for the Transformation Model.

Through April 14, 2010, AES also had teachers submit an anonymous on-line survey focused on implementing a transformational model. Twenty-seven of thirty-three teachers completed the survey, which inquired about 1) whether the district should apply for the SIG funds in 2010, 2) whether the principal should be replaced in 2010 or 2011, 3) whether a move to a new evaluation system should happen in 2010 or 2011, 4) whether professional development aligned with the school’s comprehensive instructional program should occur in 2010 or 2011, 5) whether teacher incentives should commence in 2010 or 2011, 6) whether data should be used to align with California’s academic content standards should be used in 2010 or 2011, 7) when to use data to inform and differentiate instruction to meet individual needs of students, 8) whether to increase learning time in 2010 or 2011, whether to provide additional mechanisms for family and community engagement in 2010 or 2011, 9) whether AES should be provided flexibility to implement a comprehensive approach to student achievement outcomes, 10) whether to ensure that AES received intensive technical assistance in 2010 or 2011. They survey also asked what teachers viewed as the most important thing they could do to improve student achievement.

The results of the survey reflected that teachers believed that applying for the SIG funding in 2010 was premature and they wanted more time to thoughtfully put together a transformation plan. The response from the survey indicated that 60% of teachers believed that the district should not apply for funding in 2010. The key reasons for not applying were that the responders felt AES should take the time to properly prepare a plan after conducting a dialog with teachers, and they also felt it was best to wait for the incoming new administrators to be on board first. Key issues pointed out were the need for intervention strategies and parent involvement. There was an overwhelming desire to help parents be partners with the school to ensure long term student success and the call for proper leadership in the Principal’s position.

Further, the survey reflected that while the district should not pursue SIG funding for the 2010-2011 school year it should still move forward that school year with professional development aligned with the school’s comprehensive instructional program, using data to identify and implement an instructional program that is research-based and vertically aligned from one grade level to the next as well as aligned with California’s  adopted academic content standards, promote the continuous use of school data to inform and differentiate instruction in order to meet the academic needs of individual students, establish schedules and strategies that provide increased learning time, provide ongoing mechanisms for family and community engagement and give the school sufficient flexibility to implement fully a comprehensive approach to substantially improve student achievement outcomes, and ensure that the school receives ongoing, intensive technical assistance and relate support from the district, state, or designated external lead partner.

Conversations were initiated with West Kings County Teachers Association (WKCTA) and their CTA representative to discuss applying for a SIG grant, as well as discussing formulating a new teacher evaluation process. The overall consensus was to wait to see if funds would be made available for the 2011/2012 school year, but in the meantime there would be an ongoing dialog concerning reformulating teacher evaluation and teacher incentives.

A committee of support providers knowledgeable about the district and AES was formed to further review the grant funding opportunity and the transformation model and its required elements. The purpose of the committee was to identify what AES was currently doing and what additional activities would need to be implemented. As a  result, activities initiated under DAIT that were having a positive impact were reinforced, while other new components aligned with the transformation were identified and targeted for implementation based on the survey results conducted by teachers and parent feedback at the April 13, 2010 meeting.

Ultimately, on April 22, 2010 the school board made the decision to hold off applying for SIG funding until 2011 (if such funds would be made available again).  However, the consensus was that AES would still move forward towards implementing a transformation model, commencing with the following initial pre-SIG application strategies: 

1. Comprehensive, research based, embedded professional development had recently been put into place through WestEd and should continue for another year.  This professional development was designed to improve the effectiveness of classroom instruction, work with the administrators and coach on recognizing effective instruction and supporting teachers. 

2. Continue to work on using data to design instructional program, revise the instructional program, and to inform instruction. 

3. Implement a more comprehensive parent/community involvement plan to include the formal parent education PIQE and follow-up with Literacy Night, Math Night, and Science Night. 

4. Implement an after school intensive intervention program, 15-30 students at a grade level, collect data to determine if model is successful.

5. Form a committee of teachers (involve WKCTA) and administrators to draft a new evaluation process and incentive procedures for teachers and administrators based on student growth and the use of multiple measures.

6. Conduct teacher and parent focus groups to gather input if the decision is made to apply for the grant in 2011.

7. All items will be in the AES school plan and monitored by the SSC/ELD, district administration, and Alternative Governance Board.

Subsequent to that decision the school board, district administration, and AES administration took the following steps to achieve successful transformation:

· Step 1: The Board hired a new Superintendent, Dr. David East, who started on April 2010.

· Step 2:  The Superintendent hired a new Assistant Superintendent, Judy Horn, who started July 2010, to head up standards based curriculum.

· Step 3: AES’s principal was released from her administrative position and reassigned to a teaching position at a different school site.  The Board did not renew the contract for AES’s Principal and instead began a search for the right person to take over as the new Principal who could effectively lead the school in transforming its approach to education. After careful consideration the Superintendent and Board determined that Ken Horn had the skills, abilities, and enthusiasm to successfully turn AES around.  Mr. Horn was hired July 1, 2010.

· Step 4: AES assessed past efforts to improve student academic performance. As part of that analysis it was noted that AES’s last two years under DAIT there was good movement towards standards based instruction and materials, but the school was lacking intensive focus on intervention and focus on sequential lesson time. The Board recognized that the primary goal of training and coaching teachers is to guide teachers in the design and delivery of lessons in a manner that best matches how their students learn. The new District Superintendent felt the next logical step in embedded professional development for teachers would be to follow up the WestEd Training, which provided them with the tools they needed for effective classroom instruction, with training in brain research developed direct instruction. The Superintendent recommended to the Board that Total Educational Systems Support (TESS), be hired to do brain researched staff development, planning, lesson design and coaching beginning in the 2012-2013 school year.

· Step 5: The Alternative Governance Board (AGB) was presented data for review on a regular basis and worked with the new AES Principal to ensure he understood what the data means and to reinforce things that are working and to focus attention on redesigning what isn’t working as reflected by the data. This is an ongoing cycle of data review for the Principal and the AGB.  During the course of the 2010-2011 school year, AES and the AGB have struggled to determine if the data on the adopted ELA intervention program using the new intensive intervention strategies for English Language Arts that were adopted were successful or not. It has been determined by both the AES Principal and the AGB upon further review of the data that there has not been sufficient time to determine whether the efforts in this program are successful, and whether AES was properly utilizing the program for the entire year. It was decided that another year with the same ELA intervention program will help to determine if the program is successful and if it is being taught to fidelity.

· Step 6: Built the capacity of the school site council to be an active part in developing transformation plans for AES. Armed with data, the school site council reviewed the school’s English-Language Arts Adequate Yearly Progress; Mathematics Adequate Yearly Progress; the school’s Accountability Progress Reports, instructional time recommendations for state-monitored schools: English Language Arts and Mathematics. Their review reflected that English Language Arts is the area needing the most improvement, in particular with its English Language Learners.  

· Step 7: The school site council developed a school improvement plan for 2011-2014 that is targeted to increase student achievement and close the achievement gap.  
· Step 8:  Under Mr. Horns’ leadership, AES embarked on a mission to dramatically change its approach to student education intended to attain rapid improvement in student academic performance as follows:

· 2010-11 school year partnered with Bard College to implement The Teachers Advancing Latino Literacy through Ecocultural Research (TALLER) Project.  The project was funded by Paramount Farms, a local business that has long provided financial and other resources to the district. Emerging literature concerning early education and the quality of teacher-child interaction is closely associated with the academic growth (including emergent literacy) and social competence of young children (Curby et.al. 209).  Pro-social behaviors have been found to predict later academic performance (Caprara, et al., 2000), and Latino children (especially those of Mexican origins) have been found to have advantages over their mainstream peers in terms of emotional security, peer-relations, and in-class behavior (Crosnoe, 2006; Fuller & Garcia-Coll, 2010).  This project uses mixed method data ways of learning at home in a rural California, activity at home; instructional practices, organizational structure and emotional support in they experience in classrooms; organizational structure and emotional support in they experience in classrooms; and their early literacy and social skill. 

· The project consists of a longitudinal study focused on analyzing the home and classroom settings through which literacy and social skills develop for young children.  It is hoped that through this project, the district will identify how to work more effectively with parents and see a greater number of students reach “proficient” and “advanced” levels on state assessments of language arts performance.     

· The project is based on the home-school and social competence approach that helps teachers incorporate classroom activities and interactions that respond not only to pacing guides, but also to the home experiences and lives of students. That training starts by getting the Kindergarten teachers into their students’ home and coaching them on how to establish a positive foundation for every student’s future education.  While at first there was resistance and distrust, particularly from parents, but that quickly faded into something rather profound.  These home visits helped establish a positive link between home and school leading to both improved parent participation and greater teacher satisfaction.  The Kindergarten teachers involved stated that it was a resounding success resulting in an increased bond with families and their students.  As a result, the project has parlayed into professional development training to educate teachers about multi-cultural families and how to interact, collect data, and how to take that back into the classroom and integrate it in a positive fashion to improve student academic success. 

· 2010-11 school year added after school tutoring for six weeks prior to the start of CSTs.  The after school tutoring was not offered all year due to limited funding.  To assess student improvement students underwent pre and post tests, which reflected that students achieved positive upward growth in math, writing, and Lexia (phonics, reading fluency, and language arts comprehension). Tutoring was targeted at students far below and below basic. Eight teachers were hired as after school tutors, four math and four language arts.  These teachers addressed the individual learning needs of each participant through the development of and use of individual lesson plans.

· 2010-11 school year teachers were required to provide the Principal with student lesson plans, a change from prior policy.  This change allowed the Principal to review and provide feedback on teacher lesson plans.  Based on the lesson plans reviewed, the Principal worked with teachers to build their capacity to draft stronger lesson plans, via in-service training.  In particular, the focus was on writing measurable learning objectives.  This was done through reciprocal learning by first showing teachers how to do it, then having teachers teach back to show they understood the concepts.

· 2010-11 school year added a 15 day summer school focused on the far below and below basic students.  

· 2010-11 school year split the combined ELD and School Site Council, changed their make-up to ensure that it reflected AES’s student and community population.  Used each council to prepare feedback into creating a transformation plan. 

· 2010-11 school year adopted a computerized phone contact system whereby the school could provide notices to parents about school issues through a computerized phone calling system.  The initiation of this system was based on parent feedback that written notes, even though translated, were not the best method of communicating with parents. This new system has provided a stronger communication link between AES and its parents. 

· 2009-2010 school year added a new Student Support Coordinator position to assist the Principal in his transformation efforts. That SSC resigned her position and a new SSC was hired for the 2011-2012 school year. With SIG funding, a second Student Support Coordinator will be added for the 2012-2013 school year. Both SSC’s will become part of the Principal’s Student Leadership team (SLT).

· Established Professional Learning Communities and provided professional training to assist teachers to get value out of their participation. A professional learning community is made up of team members who regularly collaborate toward continued improvement in meeting learner needs through a shared curricular-focused vision. One training team was sent for professional learning community training, during the summer of 2011. A second team will be training during the spring of 2012, and a third team during the summer of 2012, until eventually every teacher at AES has attended the training, which is provided by DuFour & Eaker, the leading experts on Professional Learning Communities.

· Principal provided in-service training on Common Formative Assessments after receiving training with other District Principal’s and the AES Instructional Coach. The team came back to AES and has established the practice of CFA and the dissemination of data, based on CFA results, in Grade Level Teacher Collaboration time every Wednesday. The teachers collaborate on the CFA data, and determine re-teaching based on individual student assessment data every time.

· Focused professional development on checking for student understanding via random checks by teachers. For instance, the use of equity sticks to call on non-volunteers to ensure the student understands the concepts being taught.

· Implemented a Response to Intervention (RTI) Model, which is a tiered systematic intervention approach based on identified student needs (e.g. initial screening and progress, including frequent progress monitoring data to inform instructional strategies and/or increase or decrease tiered levels of support). Once implemented the RTI model provided not only guidance for teachers with respect to working with individual students, but also provided important information about common areas of weakness in its student population. This information was used to develop school-wide student academic improvement strategies. In particular the RTI results reflected that literacy was the single biggest issue to be addressed school-wide. Based on the school’s data, and its large percentage of English Learners, it was important to identify research-based curriculum with a proven track record to use in implementing the three RTI tiers. Based on this analysis AES began deploying 4th-5th graders to the Keystone reading intervention model, a State adopted program meant to close learning gaps and purchased and added Lexia, a computer-software based reading, phonics and comprehension (grades K-5) program. All students were required to use the program for a half-hour a day, four days a week (2 hours a week). Beginning in 2011-2012, AES is now a K-6 grade elementary school and has added Lexia for K-6th grades and is using Keystone for 4th-6th grades.

· Piloted two different English Language Development (ELD) programs to assist students with CELDT test scores.

· Established new CELDT benchmarks.

· Established grade level collaboration to create new pacing guides. 

· Deployed cluster grouping for English Language Development by sorting students into their level of proficiency to maximize student learning opportunities. 

· Step 9: The student Leadership Team, consisting of a teacher representative from each grade level, was tasked with gathering input from teachers and integrating that feedback into a workable transformation plan. In addition it has played a key primary role in partnership with the Principal to lead the school through its transformation. As such, this team has played a pivotal role in the ongoing planning of a comprehensive transformation plan as well as overseeing the initial unfunded components of implementing the new transformation plan. This group also uses data to understand the issues before agreeing to solutions.
As part of the transformation process the Student Leadership Team reviewed the survey results from teachers about what components should be included in the plan and whether to apply for SIG funding commencing with the 2011-2012 school year. Based on its work it passed a motion on April 8, 2011 as follows: “The Student Leadership team of Avenal Elementary School resolves that it is in the best interest of the students of our school for the Reef-Sunset Unified School District and the West Kings County Teachers Association to enter into a Memorandum of Understanding (MOU) whereby both parties commit to collaborate to fulfill the requirements of the School Improvement Grant (SIG).”

With the reapplication process for the School Improvement Grant for Cohort 2 applicants, the Student Leadership Team felt it was important for the Principal to go in front of the entire Teaching Staff and explain all of the nuances and changes for the reapplication of the SIG for the 2012-2013 school year. Mr. Horn explained all of the changes to the School Improvement Grant for the reapplication process to the AES Staff on Wednesday, November 2, 2011. On Thursday and Friday, November 3rd and November 4th, 2011, the staff voted in support of Avenal Elementary School proceeding with its reapplication to the 2012-2013 School Improvement Grant.

· Step 10: As part of the SIG grant planning process, intended to augment AES’s work to transform the school, a parent meeting was held at AES on March 10, 2011, which was heavily attended by parents and students alike.  There was a strong parent turn out at the meeting and they were vocal about their desires for AES.  Parent feedback reflected that they wanted to be more involved in the decisions that are made about their child’s education. The parents wanted to learn English so they could communicate with their Teachers. The parents supported more training for the teachers in curriculum and instruction. The parents were supportive of new technology for their students to learn with. The parents were very excited that additional instructional minutes would be added to the school year, to after school tutorial time, and to the length of summer school. 

In addition, the RSUSD Board held a special public hearing on March 24, 2011 to take parent, community, and teacher input.  At that meeting, Superintendent David East presented a power point presentation (with Spanish interpretation) providing an overview of SIG grant funding and the four intervention models. Parents concerns were as follows: Safety issues if increased instructional time meant that release times for AES coincided with the release times for the high school; concerns that GATE program would not be eliminated; safety issues concerning need for fencing; concerned with the need to fix what’s broken now; need to improve school facilities, including improved drinking fountains and bathroom improvements; method of teacher evaluation; parent participation in their child’s education in the home and at school; changes to the current student discipline system; integrate technology into the classroom.  

Efforts were made to check in with stakeholders to ensure that they were supportive of the district’s application for funds and the continued direction of the transformational plan.  Verification was made with the RSUSD Board, parents, teachers, community members, school site council, student leadership team, and other stakeholders that the district was moving in the right direction and that they were excited and supportive of pursuing SIG funding to continue the transformation plan implementation.  In particular, all stakeholders noted that the SIG funding would allow the district to implement AES’s plan in a quicker and more comprehensive fashion.

Parent input was generally included into the final plan; however, not all components desired by teachers could be accommodated based on the grant funding limits.  The Student Leadership Team put together a final wish list at its April 8, 2011 meeting, which incorporated teacher, community, parent, student and other stakeholders input. These items were prioritized to determine which items would be included in the grant and which would not. Given the funding restrictions items that weren’t included in this grant application included: Saturday school, after school Science Club and Social Science Club, new desks that are technology friendly and ergo-friendly, teacher resource room, field trips and curriculum-based assemblies. The school board approved the application for SIG funding on April 21, 2011.   

	ii. Selection of Intervention Models

	After careful analysis of all data on student performance, instructional programs, the school culture, and a thorough process of gathering input from all stakeholders, the Reef Sunset Unified School District elected to undergo a transformation model at Avenal Elementary School (AES) and began implementation in 2010. The process included multiple meetings with school staff, two meetings with parents, two formal public hearings, and many hours of deliberation at the School Site Council, Student Leadership Team, and School Board levels.  

The analysis reflected the need to change AES leadership, regardless of the intervention model to be implemented.  Stakeholders viewed the school as leaderless and in need of a Principal who could tackle the large issues faced by the school leading to its designation as persistently low achieving.  To address this concern one of the first actions taken by the district’s new Superintendent was to bring in new leadership.  AES’s current Principal, Ken Horn, was hired July 1, 2010 to spearhead the AES’s transformation.  Mr. Horn was carefully selected by the Superintendent and hired because he was not afraid to implement rigorous change. 

Since Mr. Horn assumed the helm he has been working on implementing the change he was hired to bring about.  Mr. Horn’s intention is to lead AES through a change process that will result in moving student academic achievement forward in an accelerated fashion.  In essence, he’s going to turn a low-performing school into a high-performing school that he, staff, parents, students, and community partners can be proud of. It should be noted that at the Board’s public forum at AES on March 24, 2011 to discuss the current SIG grant application, there was parent feedback stating that positive changes were noted in the 2010-11 school year, thanks to AES’s new principal Ken Horn.  Additional comments included that he helps students and works well with teachers and that parents support him.  

AES began serious conversations about a comprehensive plan for change after SIG grant funding opportunities were first presented to the district in 2010.  Spurred by the availability of funds to AES’ conversations with stakeholders were crafted around a discussion of the four intervention models and which was a fit for AES.  After gathering input from stakeholders and comparing feedback with the four intervention models the Board determined that the transformation model was the best fit for AES.  Key to that decision was the fact that stakeholders supported the need for new leadership, but expressed the opinion that AES’s teachers are the backbone of the school and their positions should not immediately be eliminated. The Board’s determination that this was the ideal plan for implementation was further based on the following input:

Stakeholder Input: The district received significant stakeholder input from staff, teachers, parents, students, Local Teacher’s Association, Board members, School Site Council, and community partners. The input identified a number of key concerns, including the lack of leadership at AES, the lack of adequate resources, lack of parental involvement in the school, parents’ frustration with language as a barrier to being more involved in their child’s education, the need for rigorous professional development and a data-driven approach to education. 

Student Performance Data Over Time: While it is too early for CST scores to reflect change, early indications from benchmark assessments are reflective of the fact that teachers could, armed with the right resources and effective professional development and coaching, be successful in achieving student academic achievement.  These facts were supportive of implementing a transformation model, as opposed to a turnaround, restart model, or school closure model. 

Research: To inform AES’s transformational plan, it turned to leading research in the educational arena focused on effective practices for turning around chronically low-performing schools.  The research that AES reviewed and utilized in its plan design were as follows:

· Chronically Low Performing Schools Practice Guide: The practice guide was developed by the Institute of Education Sciences and is part of the “What Works Clearinghouse. The goal of this practice guide is to formulate specific and coherent evidence-based recommendations for use by educators addressing a multifaceted challenge that lacks developed or evaluated, packaged approaches. The challenge is turning around low-performing schools. The guide provides practical, clear information on critical topics related to school turnarounds and is based on the best available evidence as judged by the review team. Recommendations presented in this guide should not be construed to imply that further research is not warranted to judge the effectiveness of particular strategies for turning around failing schools.

· Using Student Achievement Data to Support Instructional Decision Making Practice Guide: This is another Institute for Education “What Works Clearinghouse” practice guide. The goal of this practice guide is to formulate specific and coherent evidence-based recommendations for use by educators and education administrators to create the organizational conditions necessary to make decisions using student achievement data in classrooms, schools, and districts. The guide provides practical, clear in​formation on critical topics related to data-based decision making and is based on the best available evidence as judged by the panel. Recommendations presented in this guide should not be construed to imply that no further research is warranted on the effectiveness of particular strategies for data-based decision making.
· Teacher Effectiveness Task Force Report: This report was based on the findings of a teacher effectiveness task force put together by the Los Angeles Unified School District to help inform solutions to the challenges the district was facing. The task force felt strongly that the focus areas of evaluation, tenure, differentiated compensation/career pathways and support mechanisms are, by their very nature, interconnected and represent a comprehensive approach to ensuring a highly effective teacher in every classroom and highly effective leader for every school.  The task force’s recommendations were as follows:

· Redesign Teacher and Administrator Evaluation Process

· Differentiated Compensation and Career ladders

· Restructured Tenure Process

· Support Mechanisms

· Legislative Action Steps

Those steps that that the school saw as applicable and critical to implement at AES were the redesign of teacher and administrator evaluation processes; use of compensation incentives; and adding support mechanisms such as augmenting early teacher support and intervention, further defining professional  growth pathways for teachers throughout their career, and addressing issues of intervention and exit for teachers. 

· Handbook on Effective Implementation of School Improvement Grants:  The Handbook was published by Center on Innovation & Improvement (Carole L. Perlman and Sam Redding, Editors).  The Handbook sets out the indicators of effective school practice with respect to implementing school improvement grants.  This guide was integral in crafting the current transformation plan. After its release in 2009, RSUSD used it as a guide to ensure that it effectively addressed and implemented complimentary strategies aligned with each of the following indicators:

· Leadership and Decision-Making:  Establish a team structure with specific duties and time for instructional planning, and focus the principal’s role on building leadership capacity, achieving learning goals, and improving instruction.

· Professional Development: Align classroom observations with evaluation criteria and professional development. 

· Parents and Learning: Help parents to help their children meet standards.

· Curriculum, Assessment, and Instructional Planning: Engage teachers in aligning instruction with standards and benchmarks; engage teachers in assessing and monitoring student mastery; engage teachers in differentiating and aligning learning activities, and assess student learning frequently with standards-based assessments.

· Classroom Instruction: Expect and monitor sound instruction in a variety of modes; expect and monitor sound homework practices and communication with parents, and expect and monitor sound classroom management.

· School Community: Define the purpose, policies, and practices of the school community; provide two-way, school-home communication linked with learning; educate parents to support their children’s learning and teachers to work with parents, and connect members of the school community to support student learning. 

· Toolkit for Implementing the School Improvement Grant Transformation Model:  This toolkit, dated April 9, 2010, was used by AES in fine tuning its transformation plan for purpose of applying for SIG funding.  The toolkit was published by the Center on Innovation & Improvement (Carole Perlman, Carol Chelemer, Sam Redding, Editors). Utilizing the toolkit verified for RSUSD that it was moving in the right direction.  The plan in place is the right one for the school. It follows the guidelines of the transformation model.  AES began implementing its transformation plan within the past two years (July 2010) and there is tangible evidence that the principal has the skills necessary to initiate dramatic change based on the substantial steps made in the 2010-11 and 2011-12 school years towards advancing key components of the transformational model, based on research-based strategies. 

The Right Model: AES made a conscious decision to choose the transformation model for school improvement and has made significant changes in both the 2010-11 and 2011-12 school years that align with the model.  While AES commenced its implementation of a transformation model it is still important to understand why none of the other three models presented by the State of California for low performing schools would be the right move for AES.  

The School Closure Model: Parents, teachers, and other stakeholders believed that AES could be turned around to provide students with a quality education.  Closing the school would simply funnel students into neighboring schools that are themselves struggling to meet student needs. Avenal is a small, rural, isolated community.  In the community of Avenal there are two elementary schools—AES and Tamarack Elementary.  Tamarack’s facilities are newer, but smaller and could not in any fashion accommodate AES’s student population.  Furthermore, Tamarack is part of the same school district and faces many of the same struggles as AES.  The next closest school is in Kettleman City.  Kettleman City Elementary is also in the Reef-Sunset Unified School District and as a small, rural, isolated school also contends with many of the issues that hold back AES.  In addition, the facilities could not take on the larger AES student population and would require transporting most of Avenal’s elementary aged children approximately 40 miles round trip each school day.

Parents and teachers in the district understand that there are tremendous advantages of a small school. Meaningful change is easiest to accomplish in a small school environment where fewer resources are needed, where teachers work collaboratively with administration and parents, and where it’s easier to create a positive learning environment for students. AES is a school worth saving and that is what the district is putting tremendous efforts into accomplishing. Early indications are indicative that they are succeeding in these efforts. 

The Restart Model: This model calls for an LEA to convert a school or close and reopen under a charter school operator, a charter management organization, or an education management organization. While the district realized that the right leadership was key to transforming the school, such leadership did not need to come in the form of an outside organization.  As a small, rural, isolated school it would be difficult and costly to identify and bring in an outside organization to run the school.  In addition, given the district’s success in turning the school around bringing in an outside operator seemed unnecessary and inappropriate.  

The Turnaround Model: The key difference between the turnaround model and the transformation model is the hiring of no more than 50 percent of the school’s staff. AES’s staff is a small, dedicated group that despite inadequate pay and having to commute a distance to the school, are committed to its students. They are the right individuals to get the job done, they simply were without the proper leadership, resources, training, and other support needed to be successful. What makes AES worth saving is the fact that the students have teachers who care and who are willing to go the extra mile for them. This fact was supported by feedback from parents and students whose issues were focused on management, not on the teaching staff.  

The Transformation Model: Feedback from stakeholders supported changes needed that mirror the transformation model. The first step taken by the Superintendent was removing the principal so that positive change could occur.  It was clear that the right leader at the helm would be central to successful transformation. The Superintendent looked for and hired someone with the right leadership qualities to complete a successful transformation.  

Research reflected that to accomplish a successful transformation there needs to be a focus on reforming instruction based on data-driven, research-based methods, with the assistance of targeted and effective professional development. Accordingly, Mr. Horn instituted RTI and professional development under the proven assistance of WestEd. 

As the transformational process began to unfold, student academic achievement appears to be increasing as predicted. Although CST scores are not yet in to be able to compare with pre-transformation model data, pre and post tests and other anecdotal evidence points towards the effectiveness of the transformation plan as being implemented under Mr. Horn’s leadership. However, to continue an upward trend in student academic performance other strategies need to be implemented to propel the process along.  Additional strategies that are planned, subject to available SIG funding, for the upcoming 2012-13 school year, are all aligned with the transformation model as follows: 

Extended Instructional Time:  Avenal Elementary School has continued to make progress on student academic performance throughout the 2009-10, 2010-11, and 2011-12 school years. However, it has become clear that students need extended instructional hours to make substantial headway. Stakeholder and research supports adding additional instructional hours to extend instruction time as follows:

· After School Programming:  In the 2008-2009 school year the district added the LIFE program, which is funded via grants in partnership with West Hills College. This program is primarily focused on extracurricular courses and activities with tutorial for students. It is not focused on intervention. In the 2010-2011 school year AES funded five teachers to start an after school intervention program serving 10 students in each intervention class. The classes were tailored for far below basic students in both English Language Arts and Math. The need for intervention far surpasses the five courses that were able to be offered this school year.  Beginning in the 2012-13 school year AES will add after school instruction time through on-site tutoring and intervention for all students, targeted to individual need and specific learning goals for a total of 216 new hours annually.  The “Wild Cat Wheel” after school program will include core instruction (ELA, Science, History, Math and Music/Art/PE) at all grade levels (45 minutes a day M, T, Th, Fri) as well as enrichment activities (45 minutes a day M, T, Th, Fri).  
· Summer School: Commencing with the summer of 2011, RSUSD added a four week Summer School for AES and paid for 9 teachers and 20 students per class. The session was four days a week for four weeks. Beginning with the summer of 2012, AES will add a complete summer school program open to all students and focusing on their respective identified instructional needs. The program will run for six weeks, and for five hours a day for a total of forty additional hours of instruction annually.
· Teacher Collaboration: Starting with the 2012-13 school year teachers will have one hour every Wednesday to collaborate by grade level. School normally ends at 3:00 on Wednesdays. Teachers will stay until 4:00 every Wednesday for collaborative purposes. This will provide teachers with 36 new hours focused exclusively on teacher collaboration.
Evaluating, Rewarding, and Removing Staff: Accountability is critical to Avenal Elementary School’s continued transformation.  To be meaningful, accountability must start at the top by holding the Principal accountable for student academic achievement. The current evaluation process in place is insufficient to measure administration’s success/failure in transforming student academic achievement. To address this shortfall, the school has identified the need to work with an external provider, it will be necessary to design an evaluation process and form that will measure his success/failure. As part of the school’s contract with Madera County Office of Education (MCOE) AES, MCOE will provide rigorous professional development and coaching of the Principal in order to help Mr. Horn to coach the teaching staff to become transformative teachers. Mr. Horn has included services for the design and implementation of a comprehensive evaluation process to provide the Board with data to determine whether to reward or remove Mr. Horn from his position as Principal.  

In addition to adding a comprehensive evaluation process for the school’s Principal, it was determined that revisions needed to be made to the current teacher evaluation process. Current efforts are underway between administration and teachers via meetings with the AES Student Leadership Team and the WKCTA leadership to create a comprehensive evaluation process to hold teachers accountable, yet at the same time provide targeted intervention to provide them with maximum opportunities for success before they are subject to removal.  However, the parties recognize that if after focused efforts to help teachers be successful, they are still not performing to standards that it is in the best interest of students for them to be removed.  

The school’s employees have not received a cost of living or other pay increases over the last three years due to limited funding. Administration recognizes that providing incentives is an effective strategy for attaining increased performance.  After discussion with teachers it was determined that those incentives needed to be realistic and sustainable over the long run. In addition, both administration and teachers recognized that every school staff member has an impact on student performance, from the cafeteria workers to the custodial staff.  The other two critical partners in student academic success are parents and the students themselves.  Therefore, incentives developed were based on a philosophy that student performance would be maximized if there was a team approach to education. Accordingly, the incentive structure developed provides for the following incentive structure for classified staff, teachers, management,  students, and parents:

· Benchmarks:  A Financial award of $500 will be given to each teacher in an entire grade level for exceeding the Benchmark growth goals at the end-of-section Benchmark.  The growth goals are 50% of the students in the class will attain proficiency knowledge or higher on the Benchmark assessments after the re-teach/re-assess time for each common formative assessment. Special Education students will meet IEP goals and 504 plans to determine proficiency. 
· End of Year Benchmark K-1: The financial award will be $3000 per teacher in the grade level for exceeding the 55% proficient or advanced on the end of year Benchmark (Special Education students will reach goals in IEP and 504 plans). 
· CST (2nd-6th grade):  The financial award will be $3000 per teacher by moving each teacher’s classroom students’ average by 10% or more from the previous CST score. For instance if the classroom average at the beginning of the year was Below Basic, the teacher would move the classroom average up by 10% or higher above the Below Basic in-coming class average. This applies for ELA and Math for grades 2nd-6th.  (Special Ed students would meet IEP goals for CAPA or CMA and 504 plans goals would be met on CST, CAPA or CMA). 
· CST Certificated Resource Teachers (1 Math, 1 ELA, 1 Technology Teacher): will receive a $3000 stipend if the entire school exceeds 55% scoring Proficient/Advanced in both ELA and Math on CST. 
· CST Classified: Classified Staff will receive a $1000 stipend if the entire school exceeds 55% scoring Proficient/Advanced in both ELA and Math on CST. 
· CST Management: Management will receive a $3000 stipend if the entire school exceeds 55% scoring Proficient/Advanced in both ELA and Math on CST. 
· School Wide: Awards and social events will be sponsored by the school SIG funds for attaining the school wide goals outlined in this SIG application. These include, but are not limited to the following: Boomer Days (located in Fresno, CA. is a sports and recreation facility with bounce houses, rides, rock climbing wall, and more) ice cream social, and BBQ’s. 
· Individual: Awards will be given in the form of public recognition. 
· Principal’s discretionary awards: These awards will be given to teachers or students based on student achievement and will include periodic items such as Starbucks cards, lunch certificates, classroom supplies, etc.
· Student awards for Benchmark growth and CST results:  Students will be given one ticket for every point of growth and then drawings for rewards such as Wildcat CST shirt, play day, certificate to a local store, etc.
· Unsatisfactory Performance Evaluation: Will result in ineligibility for any performance awards.
Avenal Elementary School’s Transformation Plan, underway since 2010, has the following components:

(1) Replace the principal who led the school prior to commencement of the transformation model.  This was achieved by the Board in response to student academic achievement data and stakeholder discontent with her performance. The Principal’s contract was not renewed for the 2010-2011 school year and Mr. Horn was immediately hired and commenced his job as Principal on July 1, 2010.  One of the focuses of the new recruitment was to hire a Principal who could effectively lead the transformational process. 

(2) Use rigorous, transparent, and equitable evaluation systems for teachers and principals that: 

(a) Take into account data on student growth as a significant factor as well as other factors, such as multiple observation-based assessments of performance and ongoing collections of professional practice reflective of student achievement and increased high school graduation rates; and

(b) Are designed and developed with teacher and principal involvement.

This process is underway lead by the Principal, teachers, and the Local Teacher’s Association representation of the West Kings County Teachers Association with the assistance of MCOE under an external contract.  The local bargaining agreement will be modified as needed to implement the new teacher evaluation system. 

Rigorous Professional Development:  
Madera County Office of Education (MCOE): The district brought in WestEd in 2009 to provide district-wide professional development services.  With WestEd’s assistance teachers have begun to make positive progress.  Although WestEd’s professional development has been both rigorous and effective it is very expensive, particularly given the additional costs associated with serving a small, rural school district.  To build on AES’s previous professional development efforts, AES proposes to partner with MCOE, which works with schools and districts throughout the state of California and has a notable reputation statewide as a SAIT and technical assistance provider. The proposed contract calls for MCOE to provide on-site training support and coaching to the principal, focused on developing capacity to sustain improvement efforts with frequent monitoring visits to assess implementation. 

MCOE will work with Reef- Sunset School District Leaders to plan and conduct a Triennial Review for accountability and project management. In the review, MCOE, SIG Lead and Avenal Elementary School leaders will meet to review data, provide feedback on the work, and come to agreements on any adjustments needed to meet projected goals.  In addition, MCOE will create and provide reports to the RSUSD Board and Superintendent in the form of a Mid-Year Report and an End of the Year Report.
The focus of MCOE’s professional development training will include English Language Arts, Professional Learning Community, and Executive Leadership Training.  MCOE will also provide technical assistance to Avenal Elementary School for the purpose of establishing and monitoring a system of data-informed instruction.  Services will include the following:

· Facilitation of planning and development sessions with the principal and instructional coach to articulate the school’s system for frequent and rapid use of reliable assessment data to inform instruction,

· Ongoing support for the principal and instructional coach to facilitate formative data analysis and lesson planning meetings with teachers. 

TESS Consulting Group: The TESS Consulting Group (Total Educational Systems Support), works with schools and districts throughout the state of California.  The schools and districts range from struggling, API lower than 600, to high performing, API over 900.  TESS is authorized by the California Department of Education to perform consulting services for districts in Program Improvement status.

The proposed contract calls for TESS to provide on-site training support and coaching to the principal and teachers, focused on brain research-based direct instruction. This includes training and coaching based on research on how the brain receives information, stores information, and retrieves information.  The research is critical to effective teaching, but it is only useful to teachers if it is translated in a manner that makes it useful and relevant. A primary goal of the training and coaching of teachers will be to guide teachers in the design and delivery of lessons in a manner that best matches how their students learn.  The brain research will be presented to teachers in a manner that is both practical and maintains the role of teachers as experts in their classrooms.

Training utilizing brain research will guide teachers in their decision making about how to design and deliver effective lessons.  Effective lessons have four common characteristics: 1) Time is used effectively, 2) there is a clear measurable learning objective, with student practice that is aligned to the objective that has been communicated to the students, 3) teachers have modeled with a clear explanation about how to complete the task, and 4) there is continuous checking for understanding to guide instruction.  To be most effective, teachers must understand the brain research behind each of these components, and the instructional implications for each of these components.

TESS has created an organizing framework for teachers that is simple enough to be useful, yet sophisticated enough to reflect the incorporation of the most high level brain research on the topics of teaching and learning. The organizing framework is not complex.  The Lesson Framework for instruction is a one-page document.  Yet, any good idea that has been created as a result of scientific research and investigation can be incorporated and assimilated into the framework.  This means that effective strategies teachers bring from prior experiences or prior trainings may be included in their lesson design.  In fact, subsequent to being trained in the brain research and the instructional framework, teachers understand why their current strategies work and are able to use the strategies even more effectively.  The framework is simple enough to be useful and sophisticated enough to be inclusive.  

Professional Learning Community Services:

· SIG Lead will provide coaching and participation in the school’s Professional Learning Community.

· The Professional Learning Communities will be specifically designed for data study, collaboration on re-teaching methods, creation and scheduling of common formative assessments. 

Executive Level Leadership and Teacher Leadership Services: 

· SIG Lead will provide coaching for the principal on scheduling, budgets, personnel issues, and management. 

· Follow up coaching for Teacher Leadership training (Grade Level Teacher Leaders).
Support for Transformation Model:

· MCOE will provide support in monitoring the implementation of reform initiatives, using models based on the National Implementation Research Center.

· MCOE will maintain and provide an up-to-date library of research and practices, available to RSUSD through a protected Sharepoint site. 

· MCOE will maintain and provide an up-to-date calendar of online events and resources for improving student achievement. 


	iii. Demonstration of Capacity to Implement Selected Intervention Models

	Avenal Elementary School’s (AES) Plan, underway since 2010, has the following components:

(1) Replace the principal who led the school prior to commencement of the transformation model.  The prior Principal’s contract was not renewed and Ken Horn was hired as AES Principal July 1, 2010 to lead the transformation process. 

(2) Use rigorous, transparent, and equitable evaluation systems for teachers and principals that: 

(a) Take into account data on student growth as a significant factor as well as other factors, such as multiple observation-based assessments of performance and ongoing collections of professional practice reflective of student achievement and increased high school graduation rates; and

(b) Are designed and developed with teacher and principal involvement.

(c) The local bargaining agreement will be modified as needed to implement the new teacher evaluation system. 
This process is underway led by the Principal, teachers, and the Local Teacher’s Association representation.  Further assistance is being provided by MCOE under an external contract.  Based on the success of their previous AES will continue to work with MCOE.  The local bargaining agreement will be modified as needed to impellent the new teacher evaluation system. 
(3) Identify and reward school leaders, teachers, and other staff who, in implementing this model, have increased student achievement and identify and remove those who, after ample opportunities have been provided for them to improve their professional practice, have not done so.

AES has made a concerted effort to cull out teachers who are no longer excited about teaching.  The SIG grant conversation and the move toward teacher evaluations and accountability has helped move them in that direction.  Over the last two years, these teachers have been weeded out, primarily through retirement, leaving in place newer teachers who are excited about teaching. In particular, these teachers are committed to AES and its students and are willing to go the distance to provide them with the best education possible.  Teachers at AES did not choose to teach at AES for the money, but because they wanted to work at a school where they could make a difference, where administration would support creative and innovative strategies in the classroom, and where students came first. 

Through a collaborative process administration, teachers, and the local bargaining unit have come to an agreement on an effective means of rewarding school leaders, teachers, and all staff in achieving increased student achievement.  At the same time there has been an agreement to work together to determine an effective means of providing ample opportunities to assist teachers in improving their professional practice.  Only after such opportunities have been provided and staff have failed to be successful in increasing student achievement will they be removed. Administration, teaching staff, and the local bargaining unit fully understand the importance of these steps in ensuring student academic success. As such, they are committed to implementing a new system and adhering to that system as the school moves forward with its transformation plan. 

(4) Provide staff ongoing, high-quality, job-embedded professional development that is aligned with the school’s data-driven, research-based, comprehensive instructional program and designed with school staff to ensure they are equipped to facilitate effective teaching and learning and have the capacity to successfully implement school reform strategies.

Madera County Office of Education (MCOE) Contract: Administration and staff identified the need to contract with an external partner to further assist them in comprehensive school reform.  Once funding can be acquired to contract with MCOE, they will be utilized to develop benchmark assessments in partnership with teachers to address core standards.  Working with teachers to develop these tools, will build teacher’s capacity to understand how to measure the impact of instruction and modify it based on student achievement. Another benefit of this approach is that teachers will understand the connection between what is assessed and how it is assessed in order to build their capacity to create reliable and valid assessments.  Through this approach teachers will be provided the tools and capacity to individualize their approaches to teaching to effectively meet individual capacity to individualize their approaches to teaching to effectively meet individual student needs. 

To adequately assist teachers in their efforts to transform their approach to student education, MCOE will provide professional development training over the next three years.  A primary focus of teacher’s intensive professional development will be on English Language Arts, particularly as it relates to working with a large population of English Learners.  This focus is based on student data that reflects that ELA is where students struggle most.  This problem also bleeds over into mathematics where statistics show areas such as word problems are  where students are weakest 

TESS Consulting Group Contract: The proposed contract calls for TESS to provide on-site training support and coaching to the principal and teachers, focused on brain research-based direct instruction. This includes training and coaching based on research on how the brain receives information, stores information, and retrieves information.  The research is critical to effective teaching, but it is only useful to teachers if it is translated in a manner that makes it useful and relevant. A primary goal of the training and coaching of teachers will be to guide teachers in the design and delivery of lessons in a manner that best matches how their students learn.  The brain research will be presented to teachers in a manner that is both practical and maintains the role of teachers as experts in their classrooms.

Training utilizing brain research will guide teachers in their decision making about how to design and deliver effective lessons.  Effective lessons have four common characteristics: 1) Time is used effectively, 2) there is a clear measurable learning objective, with student practice that is aligned to the objective that has been communicated to the students, 3) teachers have modeled with a clear explanation about how to complete the task, and 4) there is continuous checking for understanding to guide instruction.  To be most effective, teachers must understand the brain research behind each of these components, and the instructional implications for each of these components.
TESS has created an organizing framework for teachers that is simple enough to be useful, yet sophisticated enough to reflect the incorporation of the most high level brain research on the topics of teaching and learning. The organizing framework is not complex.  The Lesson Framework for instruction is a one-page document.  Yet, any good idea that has been created as a result of scientific research and investigation can be incorporated and assimilated into the framework.  This means that effective strategies teachers bring from prior experiences or prior trainings may be included in their lesson design.  In fact, subsequent to being trained in the brain research and the instructional framework, teachers understand why their current strategies work and are able to use the strategies even more effectively.  The framework is simple enough to be useful and sophisticated enough to be inclusive.
(5) Implement such strategies as financial incentives, increased opportunities for promotion and career growth, and more flexible work conditions that are designed to recruit, place, and retain staff with the skills necessary to meet the needs of the students in a transformation model.

Financial incentives are being built into AES’s budget moving forward commencing with the 2012 - 13 school year as agreed upon by administration, teachers, and the local bargaining unit.  Those incentives will be built into a renegotiated contract.  

(6) Add extended instructional and collaboration time focused at improving student academic success. 

In order to extend learning time Avenal Elementary has included the following components: 
a. After School Program: Beginning in the 2012-13 school year AES will add after school instruction time for all 792 students through the new after school instruction called, “The Wildcat Wheel.” This program will be closely integrated and coordinated with the academic work in the classroom.  AES will employ 20 on-site certificated teachers in core classes for English Language Arts, Math, Science, and History. AES will also use five Classified “expert teachers” from PS-Arts to teach Art, Crafts, Music, Dance, and Drama, and one Classified “expert teacher” to teach Physical Education in the after school instruction time. AES will hold open enrollment for “The Wildcat Wheel” for all 792 students in the K-6 school every six weeks. Every student will receive 45 minutes of core instruction and 45 minutes of enrichment instruction every Monday, Tuesday, Thursday, and Friday of each week throughout the school year. This will add 216 hours of instruction.  To further strengthen the enrichment components of the after school program, AES will partner with local organizations and individuals to provide such activities as Ballet Folklorico, Mariachi music, arts, crafts, etc. 
b. Summer School: Summer school is favored by parents and is seen as critical additional instructional time needed to assist students struggling to meet standards. Commencing with the summer of 2011, AES added a four week Summer School that operated four days a week, but was limited to targeted core instruction.  Beginning with the summer of 2012, AES will add a complete summer school program with open enrollment for all 792 students and focusing on their respective identified instructional needs.  The program will run for six weeks. This is an additional eight days of Summer School and adds a total of 40 additional hours of instruction annually. 

c. Extended Teacher Collaboration Hours: Teachers have agreed that under their current bargaining agreement that extended staff collaboration hours can be added to each Wednesday of every week.  Currently Wednesday’s are minimum day schedules and are used for Staff Development meetings after the students leave campus.  The current Wednesday schedule has students on campus from 7:30 a.m. to 12:30 p.m. The Staff has a paid Prep Period  from 12:30 pm to 1:15 pm. The current staff collaboration starts at 1:15 pm and ends at 3:00 pm. Beginning in the 2012-2013 school year the Wednesday Staff Collaboration time will be lengthened one hour and will add 36 new hours of instruction annually.  

(7) Add supporting resources needed to successfully implement the above strategies. 

a. SIG Grant Coordinator: Commencing with the 2012-13 school year AES will add a grant coordinator position to oversee the implementation of the SIG grant, including handling the administration of the grant and all grant requirements (monitoring, reporting, audits, etc.), conducting research and pursue funding to continue the implementation process beyond the SIG grant funding as well as to seek opportunities to leverage SIG funding to implement other identified strategies for school improvement not covered by the SIG funding. 
b. SIG Leadership Team: In 2009-10 RSUSD added a Student Support Coordinator position to assist the Principal at AES. Beginning in 2012-13 a second Student Support Coordinator will be hired to help the Principal implement the transformation plan. Together the Principal, the two Student Support Coordinators and the SIG Grant Coordinator will form the SIG Leadership Team and will be responsible for the overall implementation and monitoring of the transformation plan.  

c. School Site Council: Based on parents’ desires to be an integral part of school planning, AES created a school site council that has been an integral part of the planning process.  Through school site council meetings, parents, teachers, and administrators have worked together to review student performance data and to put together a plan to transform the school from a low-performing school to a high-achieving school.   

d. Instructional Aids: According to teachers and parents, one of the dilemmas facing AES is the growing class sizes and the demands placed on the teacher to still be able to effectively address individual student needs.  To address this problem AES intends to hire one instructional aid for each grade level to assist teaching staff.  In particular, instructional aides will coordinate instructional efforts with classroom teachers and provide student supervision both in the classroom and on school grounds. Aids will present subject matter to students, utilizing a variety of methods and techniques such as lecture, discussion, and supervised role playing, as well as providing other classroom assistance as needed. 

e. Technology and Software: AES teachers are committed to being a model school utilizing technology focused at student academic success and as such intends to:

· Purchase 100 new computers for classrooms and 32 computers to create a new computer lab in Year 1.  

· Purchase 29 SMART Boards and related system components and professional development. 

· Purchase Rosetta Stone English and Spanish so teachers, especially primary teachers, could learn Spanish to better communicate with parents. In addition software would be purchased and used at the Adult school through a partnership with the school to provide parents with the opportunity to learn English through the school so that they could be an equal partner in their child’s education. This partnership is a direct result of parents request for such services.  

· Purchase a Site License for Waterford Curriculum Software (Reading, Math, and Science) and best practices training for Waterford.

· Purchase a Site License for SuccessMaker Curriculum Software (Reading & Math Grades K – 8) and best practices training. 

· Purchase a site license for Symphony Math for K-3 intensive remediation in math plus two professional development training days. 

f. Technology Resource Teacher: AES will create a new position titled Technology Resource Teacher.  The Technology Resource Teacher will have the ability to implement technology as identified by the site or district administrator and assist teachers to meet the special needs of all students. 

g. ELA Resource Teacher: AES will create a new position titled ELA Resource Teacher.  The ELA Resource Teacher will have the ability to implement English Language Arts curriculum as identified by the site or district administrator and assist teachers to meet the special needs of all students.

h. Math Resource Teacher: AES will create a one year position titled Math Resource Teacher.  The Math Resource Teacher will have the ability to implement Math curriculum as identified by the site or district administrator and assist teachers to meet the special needs of all students.  In particular, this position will be tasked with assisting teachers school wide to set up their new SMART Boards and train them to use the new technology and integrate it into their curriculum. 

i. Additional Classroom Resources: Teachers are currently provided limited funding for classroom supplies.  In order to encourage and assist teachers to implement creative classroom strategies the school intends to increase each teacher’s supply budget from $250 annually to $1,000.  Teachers concur that this would be a positive move and provide them with greater flexibility in teaching their students.

j. Masters/Doctorate Level Courses: A budget will be established on a yearly basis for teachers to access for class reimbursement for courses taken in pursuit (up to $500 per unit) of an approved Master’s degree.  The SIG Leadership Team will develop an application procedure for teachers to access available funding.  Teachers would be responsible to purchase their own textbooks and responsible for transportation and any other associated fees.  Participation in this program will require participants to commit to teaching for AES for an additional five years. 

k. Parent Engagement and Education: In order to assist parents in being equal partners in their children’s education, AES will work with Parent Institute for Quality Education (PIQE) to institute parent training.  PIQE will acquire grant funding to cover the majority of the cost, making the program affordable for AES. Parents have resoundingly concurred that this would be beneficial for them, and are excited that the school values them as a partner in their child’s education. Through stakeholder input and research it was clear that parent engagement in the educational process were key to student success.  For this reason, AES has included in its transformational plan a dedicated staff person to work with parents and community. 

Avenal Elementary School and its stakeholders determined that a Parent Liaison would be a key part of the transformation process by reaching out to parents, getting them involved more in their student’s education, and getting them more involved in the advisory part of the Leadership of the School. The Parent Liaison would be responsible for recruiting parents as volunteers within the school (e.g., classroom volunteers, workshop volunteers) for the purpose of increasing parent participation in school activities and in their child’s education; collaborate with school staff for the purpose of developing programs and classes to support non-English speaking parents and students’ coordinate parent participation, organize meetings and educational classes for program participants and encourage leadership (e.g. parenting skills, volunteer training) for the purpose of developing parenting skills, understanding of school processes and parent/student success, and facilitating outreach to low income families, community leaders and organizations for the purpose of developing resources and building partnerships with community members.  Other activities to be organized would include Literacy, Math & Science Nights at the school with students and parents participating together. These roles will be added as part of the new Student Support Coordinator’s position responsibilities. 

l. Facilities Improvement:  In the various parent meetings held there was a repeated conversation about the sad state of the Avenal Elementary School campus.  Unfortunately, the available SIG funding would not allow funding for any facility improvement.  The priority of parents, teachers, community partners, and administration was academics; therefore a decision was made not to pursue facility improvements at this time.  The district though will look for other opportunities to fund improvements as they may be presented. 

	iv. Recruitment, Screening, and Selection of External Providers

	Avenal Elementary School intends to use external providers to deliver the following services: 1) Consultation Services for School Transformation, and Parent Education.
Consultation Services for School Transformation: RSUSD recognizes that to undertake the intensive changes needed to successfully transform its school it needs to contract with an entity with the expertise to assist them. 
Avenal Elementary School’s implementation of its transformation model began in 2010 with the hiring of a new principal. At the direction of Reef Sunset Unified School District’s Superintendent and Board of Trustees, Mr. Horn began a planning process intended to result in drastic changes to Avenal Elementary School’s approach to educating its students. The plan ultimately developed by the school resembles what is referred to as a transformation model.  A key component of the school’s plan was the need to identify and acquire assistance from experienced consultants, through a services contract, to help the school successfully transform. The planning team identified the necessary qualifications as follows:
· Certified to provide intervention and support services to California’s state monitored schools;

· Provided school and district improvement services statewide with demonstrated success in turning around low-performing schools with similar demographic populations;  

· Served as an approved School Assistance and Intervention Team provider, certified to provide intervention and support services to the California’s state monitored schools; 

· Ability to conduct an academic program needs assessment based on the California Department of Education’s Academic Program Survey, writing a Report of Findings and Corrective Actions, monitoring the implementation of the Corrective Action Plan, and providing ongoing technical assistance and support.

· High quality research and evaluation capacity;

· Understands and has a familiarity with the district’s demographics and challenges;

· Ability to address specific challenges and take advantage of existing assets while building on proven strategies to support student learning, and

· Ability to conduct a thorough needs assessment, work with the district to prioritize needs and write an action plan, providing professional development and coaching focused on implementation of the action plan, and monitoring implementation, working with the district to make course corrections where needed. 

After identifying the qualifications, Avenal Elementary School identified only a handful of potential candidates that met the delineated criteria. Candidates were then screened based on proximity, cost, recommendations of other school administrators, and fit with the school’s culture. The Superintendent and Principal were responsible for evaluating candidates to determine which entity(ies) to work with. After conversations with candidates and a thorough and rigorous review of their experience and approach to school reform, it was determined that only the combination of two providers, Madera County Office of Education (MCOE) and TESS Consulting Group (TESS), could together meet AES’s needs. The school’s teachers, Board, administrators, and other stakeholders are supportive of this decision.  

At Avenal Elementary School’s request both MCOE and TESS developed comprehensive proposal for consultation services for school transformation that were specifically tailored to address Avenal Elementary School’s issues and targeted to improve Avenal Elementary School’s student academic performance. 

The leadership of AES and RSUSD know that research shows that schools that are successful in their transformation efforts exhibit six characteristics as follows:
· They have effective school leadership.

· They are staffed with committed, highly qualified teachers who use effective and equitable instructional practices.

· They provide a rigorous, standards-based curriculum and use formative assessments to understand student learning and guide instruction.

· They incorporate targeted, ongoing professional development to ensure instructional quality and best practice.

· They have created a safe school environment and a supportive climate of mutual trust.

· They align all of their fiscal and human resources to support student achievement. 

In MCOE’s and TESS’s work with AES, these six characteristics will serve as key objectives that the school must meet if it is to significantly improve its performance. While some school-change efforts focus on just one or two of these areas (e.g. strengthening leadership, improving curriculum and instruction), both MCOE and TESS recognize that all are essential to dramatic and  rapid improvement and, equally important, all must coalesce into a singular focus on improved student learning (Bryk, et al, 2010). In addition, three key operating principles will frame how they work with RSUSD:

· Reciprocal Accountability: MCOE will work with, teachers, administrators, staff, to set high and clearly defined expectations and participate in regular evaluations of their work.

MCOE agrees that “low-achieving schools” do not exist in isolation.  They cannot be turned around without strong district support in areas such as human relations, professional development, student safety, procurement, technology, and learning materials.  The approach is to define the specific supports that are needed and to build the district’s capacity to ensure individuals and offices are capable of providing these supports in a reliable and consistent fashion with reciprocal accountability. 

· Local Stakeholder Support: The kind of dramatic change necessary to transform low-performing schools requires high levels of trust and strong support from teachers, school administrators, parents, the community and district staff.  Building broad-based local support can only be established through ongoing dialogue and collaboration.  Prior to formal engagements with AES, MCOE will meet with local stakeholders and listen to their perspectives on the challenges that lie ahead.  The MCOE Team invites participants to describe the school’s assets—programs and practices that should be expanded because they are improving student achievement.

Throughout the partnership, MCOE builds local stakeholder support and sustains trusting relationships by being transparent about the improvement effort and progress being made in meeting mutual goals, and by providing regular opportunities for stakeholder feedback.

The activities MCOE emphasizes in regard to implementation are based on the work of Dean Fixsen and his colleagues at the National Implementation research Network.   They have drawn from a broad base of research in sociology, psychology, and medicine to define implementation as a specified set of activities and steps to move a program to sustainability.  (Fixsen, 2009)  They have identified several core components, referred to as implementation drivers, which are key to successful implementation and sustainability.  These components include the follow:

· Staff selection;

· Pre-service training;

· Ongoing coaching and consultation;

· Staff performance evaluation;

· Program evaluation;

· Facilitative administrative supports, including using data systems to support decision-making, leadership, and keeping staff focused, and 

· Systems interventions.

Avenal Elementary School selected MCOE as its service provider. Avenal Elementary School is excited about embarking on the transformation process with the assistance of MCOE. When the opportunity for SIG funding became available through this grant opportunity, Avenal Elementary School jumped at the chance.  Implementing this piece of their transformation plan is critical to their success. With funding, MCOE and Avenal Elementary School (as well as its key stakeholders) are ready to commence immediate implementation of their developed plan for school transformation. 

Parent Education: Avenal Elementary School’s transformation plan calls for instituting parent education pieces aimed at increasing their capacity to be an equal partner in their child’s education.  An overwhelming majority of parents do not understand the American education system and therefore do not trust the establishment and shy away from interacting with it.  Avenal Elementary School therefore has made a commitment to educate parents about how to navigate the educational system.  From parents first contact with the school system they will be invited to parent training opportunities aimed at helping parents fulfill their desires for their children’s success.  To assist AES in this process they investigated regional providers of parent education with targeted, proven results for student academic achievement. 

To identify regional providers Avenal Elementary School looked for a local organization with the following qualifications:

· Ten or more years of providing parent education focused on enabling parents to help their children succeed in school;

· Research-based proven results;

· Experience working with similar demographics, and

· Positive reputation with school administrators.
A search by administrative staff identified only one local organization with that met the requirements set forth by the planning committee.  That organization was the Parent Institute for Quality Education (PIQE). PIQE began in 1987 as a result of discussions with parents of a predominantly Latino elementary school in the San Diego area, who wanted to address conditions that prevented their children from succeeding in school. Armed with information from those meetings, PIQE founders launched the organization’s first program: targeted class workshops for parents of K-12 children. Those workshops evolved into PIQE’s signature program, the Parent Engagement Education Program (PEEP), a nine-week program delivered to parents in their primary language which helps them become educational advocates and supporters of their students.

PEEP was launched in other schools in San Diego, then throughout California. As PIQE has grown, it has added additional offices and programs to help more families offer support so that their students can succeed academically. PIQE now operates 14 offices in five states, including licensee offices, and offers classes in 16 languages by professional PIQE facilitators, who are members of the communities they serve. They have a Fresno Office that provides programs in all three of the languages representative of Avenal Elementary School’s parent population—Spanish, English, and Hmong. 

True to the organization’s mission, the PEEP program educates parents on how to foster a positive educational environment for their children both at home and at school. 

The program, which lasts nine weeks, is free to parents. Parents who participate learn how to create a positive and lasting educational environment at home using a number of proven academic success tools: dedicating a home study location and time of day for homework; creating ongoing dialog with their kids’ surrounding their academic successes and challenges; and more.  Creating a bridge between home and school is also emphasized. Parents learn how to navigate the school system, and other information vital to academic success of their children. The class series culminates in a parent group meeting with the school principal, followed by a PIQE graduation ceremony. Parent graduation is a celebration that is typically very powerful to parents who may not have a formal education, and an opportunity for children to see their parents as graduates themselves.

Since PIQE’s inception, numerous studies have been undertaken to determine the efficacy of its programs. Time after time, the findings prove that PIQE’s programs work to increase children’s academic success.  In particular, they have had resounding success with the Central Valley’s immigrant communities making them the ideal fit for Avenal Elementary School’s parent population. 

	v. Alignment of Other Resources with the Selected Intervention Models 

	Avenal Elementary School began implementing its transformation model in July 2010 with the hiring of its new principal, Ken Horn.  In line with the move towards transforming Avenal Elementary School, Reef-Sunset Unified School District realigned resources to implement components of a transformation plan as follows:
Currently Available Resources (Federal, State, LEA, and/or Private Funding Source) that will Support SIG Implementation 
Description of how SIG funds will supplement, not supplant currently available resources.

Alignment to Needs Analysis and Intervention Model

Title I:

· Purchased Schoolmessenger (voice communication system for mass calls to parents)

· Purchased new Keystone and Lexia software
· Purchased 2 new computer labs to run Successmaker

· Purchased additional RAM memory for 2 older computers in order to run Successmaker

· Added after school tutoring
· Added a 15 day summer school program for lowest performing students


Title II:

· WestEd contracted to deliver targeted ELD professional development training and coaching
Paramount Farms:

· Funds provided to Bard College to support the TALLER project, which consists of a longitudinal study focused on analyzing the home and classroom settings through which literacy and social skills develop for young children.  2010-11 school year involved all AES kindergarten students.  Additional cohorts of the longitudinal study will be added over the next few years.  Results from the study will help formulate more specific targeted intervention strategies to improve student academic success of AES students. 

Pearson:

· Six months piloted program of Successmaker (11/2011 – 5/2012)

These items were not covered under any previous budget line item, and therefore there is no supplanting.

There was no summer school program or after school tutoring provided by the school prior to instituting the new programs, so no supplanting is involved.

This was a new professional development contract, so no supplanting was involved. 

This is a new longitudinal study, so no supplanting was involved. 

AES did not previously utilize Successmaker, therefore there was no supplanting involved. 
Needs Analysis:

Need for improved parent involvement and communication.
Ensure that while focusing on low-performing students that other students are still challenged.  (These programs allow all students to progress at their own speed.)

Focus on reading and math skills

Provide tutoring for students that need extra help.

Focus attention on the lowest performing students.

Comprehensive, research based, embedded professional development.
.

Work on using data to design instructional program, revise the instructional program, and to inform instruction. 
Ensure that while focusing on low-performing students that other students are still challenged.  (Successmaker allows all students to proceed at their own speed.) 

Focus on reading and math skills. 
Intervention Model: 
Transformation
Avenal Elementary School also moved forward with its transformation plan by implementing non-monetary components (e.g. extended instruction time, review of teacher lesson plans, revamping ELD and School Site Council, establishing professional learning communities, Common Formative Assessment in-service and instructional coaching, new CELDT benchmarks established, deployed cluster groups, and established grade level collaboration to create new pacing guides, etc.), as well as utilizing the above resources to add additional components. Reef-Sunset Unified School District is dedicated to continuing its efforts to turn around Avenal Elementary School’s student performance.  The district will continue to seek out additional funds, as well as utilize existing funding streams when possible to assist in this endeavor.  

In 2011, the district received monies under the American Recovery and Reinvestment Act (ARRA) (e.g. Title 1 ARRA, Special Ed ARRA, etc.). Unfortunately, at the same time the districts other traditional funding sources were reduced by an almost equal amount due to ongoing state budgetary problems. Despite these financial obstacles, the district carved out dollars to do what was needed to move its plan forward to transform Avenal Elementary School as best it could with limited resources. The school’s (and likewise the school board’s) commitment to transformation resulted in leveraging any and all resources as possible to make the purchases and implement the beginning stages of the transformation process piece by piece as possible given available funding streams and constraints.

If Avenal Elementary School is successful in obtaining a SIG grant it intends to take full advantage of those grant funds to move its plan forward in a comprehensive, rather than piece-meal, manner.  Avenal Elementary School is dedicated to continuing to support existing investments and seeking additional opportunities to augment the key components to be implemented. In particular, Avenal Elementary School will continue to look at how it can use its Title I, Title II, Title III, Special Education, Lottery, Categorical Flexibility, School-Based Coordinated, and transportation funds to further the transformational plan. 


	vi. Alignment of Proposed SIG Activities with Current DAIT Process (if applicable)

	Not applicable.  AES is no longer under DAIT, but it continues to rely on an Alternative Governance Board who will ensure that all of the transformation plan components are appropriately aligned with AES’s DAIT process.

	vii. Modification of LEA Practices or Policies 

	The key policies and practices to be revised to support a successful transformation are: 1) administrator evaluation, 2) teacher evaluations, 2) collective bargaining agreement, 3) parental involvement, 4) LEA plan, and 5) Single Plan for Student Achievement (SPSA).

Method of Administrator Evaluation: The success or failure of AES’s Transformation Model’s implementation rests largely upon the abilities of its chief administrator.  For Avenal Elementary School that person is Ken Horn, Principal of Avenal Elementary School District.  Evaluating his performance is central to holding him equally accountable as teachers, but also necessary to ensure that the school’s movement towards transformation is realized. 

Mr. Horn’s evaluation as the principal of Avenal Elementary School is subject to two evaluations annually—a mid-year review and end of year review.  The review process is conducted by the Superintendent and based on a scoring rubric.  As AES moves forward with implementing its transformation, the district firmly believes that it is important to review the current evaluation rubric and ensure that they develop an explicit set of expectations for Mr. Horn’s role as principal, in particular with respect to his role in evaluating and developing teachers. Action steps to achieve this goal include creating an evaluation form and an evaluation process to review the principal’s work.  This new form and evaluation process will be aligned with the California Professional Standards for Educational Leaders. RSUSD proposes to work with the Madera County Office of Education, which has the requisite with expertise in this area needed to develop the new form and process. 

The new process will include multiple components that demonstrate the administrator’s level of attainment of standards. These multiple components will include the following:

walk-throughs and observations of the administrator (e.g., interaction with staff, meetings with parents, community, students); a role for peers to observe and offer feedback; teacher and staff feedback (collected through surveys, at different points throughout the year, with questions developed based on the standards that fit with their perspective); parent and student feedback (collected through surveys, at different points throughout the year, with questions developed based on the standards that fit with their perspective), and student outcome data. 

Method of Teacher Evaluation: A key component of Avenal Elementary School’s Transformation Model is the redesign of its teacher evaluation process.  RSUSD’s Superintendent is working jointly with teachers, through their bargaining unit liaison, to develop an evaluation process within a true performance management framework, including multiple measures of effectiveness (both formative and summative), student outcome data, parent and student input, and an enhanced assessment of instructional quality. 

 

An agreement pertaining to the new evaluation process has not been finalized, however, ongoing conversations concerning the revised evaluation process are well underway.  Teacher input was funneled through the Student Leadership Team which worked hand-in-hand with AES’s principal to create a draft plan for the district administration and WKCTA to refine and finalize.  In addition to providing a draft evaluation process for consideration by district administration and WKCTA, the Student Leadership Team passed a motion on April 8, 2011 as follows: “The Student Leadership team of Avenal Elementary School resolves that it is in the best interest of the students of our school for the Reef-Sunset Unified School District and the West Kings County Teachers Association to enter into a Memorandum of Understanding (MOU) whereby both parties commit to collaborate to fulfill the requirements of the School Improvement Grant (SIG).”  The teachers of AES are committed to moving towards a new evaluation process based on the following: 

The draft evaluation plan calls for all teachers to participate in a coaching calibration no later than 90 days into the school year. A coaching calibration is where the Administrator does a "walk-through" visitation and provides feedback to the teacher.  After the initial coaching calibration, an informal evaluation pre-conference would be held within 30 days after the coaching calibration. The teacher and Administrator would review the informal evaluation lesson plan and schedule the classroom visitation for the informal evaluation. After the informal evaluation, a post-conference would be held within five school days.

Within 60 days after the informal evaluation post conference, the tenured teacher would submit a formal lesson plan and hold a pre-conference to review his/her lesson with the Administrator. A formal evaluation would then be scheduled. After the formal evaluation a post-conference would be held within five school days. Any tenured teacher that receives an unsatisfactory formal evaluation will be re-evaluated with a second formal evaluation within 30 days. For tenured teachers who receive a satisfactory evaluation and who have three years or more years of experience there will be no other formal evaluation for the remainder of the school year. For tenured teachers who have less than three years teaching experience there will be an additional formal evaluation scheduled during the school year.

 

Within 60 days after the informal evaluation post-conference for non-tenured teachers, the formal evaluation process will begin. For non-tenured teachers there will be four formal evaluations each year. Each formal evaluation will include a pre-conference where a lesson plan is reviewed, teaching standards to be observed are to be agreed upon and a date is chosen for the formal classroom observation. Within five school days a formal evaluation post-conference will be held. An unsatisfactory formal evaluation will require the non-tenured teacher to participate in an improvement plan developed with teacher representatives and administration, which would include supportive resources to assist the teacher to be successful, including providing 

"coaching" through one of the Resource Teachers or by the Administrator. After the implementation of the improvement plan, another formal classroom observation will be scheduled within 30 days of the timeline established in the improvement plan.

 

Coaching Calibration Visitations will continue throughout the year in all classrooms. At any time, a tenured teacher or a non-tenured teacher can request to be observed either informally or formally by Administration.  Once approved by both parties it will be implemented commencing with the start of the 2012-13 school year. All parties are committed to developing and adopting a new teacher evaluation form and evaluation process which will do a better job of assessing teacher performance and to identify specific areas of weakness that the teacher needs to address with the assistance of targeted resources provided by the school to support the teacher in meeting expectations.

Collective Bargaining Renegotiations:  In order for AES’s transformation model’s implementation to be successful it will require renegotiations to the teacher’s collective bargaining agreement. While the plan calls for major changes in how the school functions, the only change that presents a conflict with the existing contract is the change to teacher evaluations, as noted above. While these renegotiations have not been final, there is open communication between the bargaining unit’s school representative and administration.  The parties have the mutual goal of improved student academic performance, and are committed to working together to refine the current contract as needed to add an approved comprehensive teacher evaluation form and process to be implemented commencing with the start of the 2011-12 school year. 

In addition, while specific renegotiations to the bargaining contract may not be necessary to implement the other components of the transformation plan, the collective bargaining unit has been, and will continue to be, an integral part of the conversations leading up to the plan design and its implementation. 

Parent Involvement: Avenal Elementary School and its stakeholders recognize that parents are a key part of their child’s education and have a tremendous impact on their child’s success both in and out of the classroom. Developing a parental involvement policy with the participation of parents is a key part of the school’s transformation plan.  

This policy will:

· Involve parents in helping to develop the Single Plan for Student Achievement (SPSA).

· Involve parents in the process of school review and improvement through School Site Council and the English Learner Advisory Committee

· Provide Avenal Elementary School with the assistance necessary to plan and implement effective parental involvement activities that will improve student academic achievement and school performance.

· Build Avenal Elementary School’s capacity for strong parental involvement by

1. Helping parents understand the state academic content standards and state assessments.

2. Providing materials and training to help parents work with their children to improve their children’s academic achievement.

3. Involving parents in school activities, especially academically related ones.

· Educate teachers and other staff, with the assistance of parents, about:

1. Recognizing the value and usefulness of parents’ contributions.

2. Reaching out to, communicating with, and working with parents as equal partners.

3. Implementing and coordinating parent programs.

4. Building ties between parents and the school. 

5. Ways to support the “Curriculum of the Home” in the school-environment.

· Coordinate the parental involvement program with other programs such as Migrant Education, etc.   

· Provide reasonable support for parental involvement activities under Title I as parents may request. 

· Conduct with the help of parents, an annual evaluation of the parental involvement policy and its effectiveness in improving the academic quality of 

· Title I schools. 

· Identify barriers to greater participation by parents in activities authorized by 

· Title I.

· Submit parents’ comments to the California Department of Education if the Single Plan for Student Achievement is not satisfactory to parents. 

Avenal Elementary School is a K-6 school. The school is located in the city of Avenal. The community is a very isolated farming community. The school serves 800 students consisting of 95% Hispanic, 3% White and 2% Asian, making it one of the most diverse student body populations in the county. A large percentage of students come from  migrant farm worker families. It’s Free and Reduced Meal rate is 87.6%, reflecting the level of poverty among its student population. These factors (demographics, poverty, school’s remote location, and the school’s lack of resources to adequately address these issues) result in little parental involvement with the school. 

To address the lack of adequate parental involvement, the district included in its transformation plan a focus on reframing family engagement by working with both parents and teachers to create practices and policies that make the student’s education a shared responsibility. This will be done through a systemic approach based on results-driven, purposeful connections to learning by focusing on learning, improvement, accountability, and innovation. Generating and providing parents and teachers with transparent data to assess student progress will be key to this process. 

The start of this process will begin with creating a school environment that is inviting and accessible for parents. A back-to-school family barbeque will launch this new approach. Food will be prepared and served by school staff, along with normal back-to-school activities. In addition, parents will be invited to complete a survey to identify where the school is with respect to a family-school partnership. A copy of the survey is attached to this grant, and is available in Spanish as well as English to accommodate parents’ language needs. To encourage strong participation, parents will be provided a raffle ticket in exchange for a completed survey. Approximately five raffle prizes, such as IPod Nanos, TVs, Nintendo DS systems, and bicycles, will be awarded that evening as an incentive. The evening will also provide an opportunity for parents to meet the Principal and the new Student Support Coordinators who will be a Liaison Team to the parents and community. 

The Principal and the Student Support Coordinator Team will create a parent involvement policy that will be developed  with the assistance of the Reef-Sunset Unified School District.  RSUSD is committed to ensure successful development of the parent involvement policy and its full implementation.

Single Plan for Student Achievement (SPSA): The purpose of the Single Plan for Student Achievement (SPSA) is to create a cycle of continuous improvement of student performance, and to ensure that all students succeed in reaching academic standards set by the State Board of Education. As part of the school’s transformation model implementation, Avenal Elementary School will be in compliance with the grant terms, modify its SPSA to ensure that it aligns with the transformation models student improvement goals and objectives as well as with academic standards set by SBE. 

	viii. Sustainment of the Reforms after the Funding Period Ends

	Reef-Sunset Unified School District (RSUSD) requests the ability to implement a waiver to extend available SIG grant funding through September 30, 2015, in order to allow the district additional time to fully execute its plan. 

RSUSD is committed to sustaining its transformation efforts beyond the grant term. Proper planning calls for addressing the issue of sustainability from the commencement of the grant, rather than at its end. From the offset, sustainability planning will be a significant part of the transformation plan implementation responsibilities of the SIG Leadership Team with the staff assistance of the newly created SIG Grant Coordinator position. It will take a large infusion of resources to ramp up the plan, but with time the cost to move the plan forward will lessen.  However, there will still be a need to budget for increased future expenses as a result of successful implementation. That means supporting the ongoing components of the plan implementation beyond the grant period, as well as adding any components that are identified during the implementation phase as needed to augment that plan. 
The new SIG Grant Coordinator position will be responsible to : Supervise and coordinate the implementation of the School Improvement Grant, and other school programs approved by the Board.  In particular will supervise and coordinate the implementation of the Transformation model requirements as outlined in the School Improvement Grant and other parent-related programs approved by the California Department of Education. Ensure that SIG requirements and services as it relates to teachers, administrators, students and parents reach the diverse population of the school site and ensure equal access.  Plan, supervise and coordinate program budgets, in accordance with the School Improvement Grant and District guidelines, maintain grant records and supervise or prepare written reports for local, state, and federal funding sources. Review, monitor, and sign all warehouse orders, work orders, purchase requisitions, reimbursement requests, leave and mileage requests, study trips, and conference requests in coordination with the school principal. Maintain a database to store and analyze data related to the School Improvement Grant such as achievement data, evaluation of professional development, school surveys, program evaluation, and other operations related to supporting the implementation, monitoring, and evaluation of the grant. Participate in the writing and input of the program evaluation. Provide reports, as required, the California Department of Education, to the Reef-Sunset Unified School Districts Educational Services division, various committees, appropriate Reef-Sunset Unified School District (RSUSD) committees, departments, and the RSUSD Board of Trustees. Work directly with the site administrators, teachers, parents and students regarding educational strategies and program implementation. Identify and coordinate community resources and participants; facilitate project partnership and research and seek out other funding opportunities to sustain the transformation plan components funded by the SIG grant and to implement the currently unfunded components of the communities plan for transforming AES into a high performing school.

As a small school district, RSUSD has had the advantage of budget flexibility. Historically, the district has used categorical flexibility to get the most out of every dollar available.  The district will continue to allocate its funds, such as Title I, Title II, and transportation funds to support the ongoing expenses of the district, as well as the new plan components. In addition, new dollars will be sought to continue to provide high-quality professional development and integrate new technology and innovative strategies in its classrooms. 

	ix. Establishment of Challenging LEA Annual School Goals for Student Achievement

	The School Improvement Plan put in place with the assistance of the School Site Council  sets forth the following challenging goals adopted by AES:
Overarching Goal: Increase student achievement and close the achievement gap.  By 2012 56.8% of all students, including significant subgroups, will achieve “proficient” or above as measured by the California Standards Test in English Language Arts and 58% of all students, including significant subgroups will achieve “proficient” or above as measured by the California Standards Test in Mathematics. 

Goal Number 1: Implement effective standards-based instruction that addresses the needs of all students, thus provide equity in opportunity for all students to meet or exceed grade level standards. 

Expected outcomes: 

· Reading Language Arts (including reading, writing, grammar, spelling, read aloud, and shared reading) teaching points will be derived from California Standards. 

· Intensive students will participate in explicit reading instruction and will progress in reading level.  Teachers will monitor progress of all students including English Learner and Migrant Students, at least on a monthly basis with common formative assessments and at the end of a section of study with summative benchmark assessments.

· Students are provided with appropriate instructional time in all subjects as required by the California Department of Education’s nine essential program components supporting academic student achievement.

· Essential standards/units will be instructed prior to state testing.

· Students will participate in explicit mathematics instruction and will increase understanding towards math standards.  Teachers will monitor progress of intensive students on a regular basis with common formative assessments and at the end of a section of study with summative benchmark assessments.

· Implementation of Response to Intervention (RTI), during the school day, in order to increase student achievement. 

· Daily English language development instruction is embedded in all instruction throughout the school day and additional instruction is provided for a 30 minute English Learner Development period using a deployment model in grades K – 6 in order to increase English Proficiency.

· Students will be able to articulate purpose of instruction and what they learned daily through constant checking for understanding that is embedded in daily lesson plan instruction and by common formative assessments used throughout the daily of instruction.

· Teachers will use measurable learning objectives to be able to summarize student goals and provide documentation that shows the goals directly impact student academic needs in all subject areas.

Goal Number 2: Develop and utilize an assessment and monitoring system that informs teachers of students’ progress and effectiveness of instruction through the AERIES information database and the Edusoft assessment data system.

Expected Outcomes:

· Monitor the learning of all students (including English Learner and Migrant Students) and progress.

· Monitor the learning and progress of intensive need students (including EL and Migrant).

· Systematically monitor the learning and progress of intensive need students (including EL and Migrant) and progress towards meeting standards.

· Monitor classrooms for attendance.  Reward monthly attendance for 100% attendance.

· Monitors student’s Behavior Intervention Plans and reward for appropriate behavior.

Goal Number 3: Build and sustain leadership capacity that supports continuous instructional and school improvement by implementing Professional Learning Communities (PLC). PLC’s incorporate professional development, collaboration and coaching for instructional effectiveness and increase teacher capacity. 

Expected Outcomes:

· Greater Teacher capacity for providing effective standards-based instruction that meets the needs of all students.

· Building capacity of instructional leadership team.

· Develop leadership and teacher capacity to implement vocabulary instruction using the Houghton Mifflin curriculum.

· Increased teacher capacity to provide explicit direct instruction based on student need.
· Increased teacher capacity to provide explicit instruction based on a student need.

	x. Inclusion of Tier III Schools (if applicable)

	Not applicable.

	xi. Consultation with Relevant Stakeholders

	In March 2010 the Reef-Sunset Unified School Board of Trustees began the process of gathering community and teacher input to determine how it should address Avenal Elementary School’s identification as a persistently lowest achieving school.  The conversation was sparked by the announcement of available SIG grant funds to be awarded by California Department of Education (CDE).  The SIG grant funds spurred a serious conversation about the proper model to be pursued and what the components of the plan should include. 

On April 13, 2010 a parent meeting was held at Avenal Elementary School (AES) to discuss AES’s identification by CDE as a Persistently Lowest Achieving School. Administration explained to parents the significance of that designation.  Parent attendance was strong, with 75 parents in attendance.  At the meeting, parents were presented the four intervention models (Closure, Restart, Turnaround, and Transformation) for consideration.  Parents were vocal and believed that the best model to pursue was the transformation model.  

Based on parent and community input, the district determined that it would put together a plan that mirrored the required elements of the transformation model.  To help determine whether or not to pursue SIG grant funding and to prioritize implementation strategies additional input was gathered.  Administration met with teachers to explain the requirements of the SIG funding and to discuss the specific criteria for the Transformation Model.

Through April 14, 2010, AES also had teachers submit an anonymous on-line survey focused on implementing a transformation model.  The results of the survey reflected that teachers believed that applying for SIG funding in 2010 was premature and they wanted more time to thoughtfully put together a transformation plan.  

Also in April 2010, conversations were initiated with West Kings County Teachers Association (WKCTA) and their CTA representative to discuss applying for a SIG grant, as well as discussing formulating a new teacher evaluation process.  The overall consensus was to wait to see if funds would be made available for the 2011/12 school year, but in the meantime there would be an ongoing dialog concerning reformulating teacher evaluation and teacher incentives. That dialog continues as the WKCTA works with school leadership to pursue and implement a SIG grant.  
A committee of support providers knowledgeable about the district and AES was formed to further review the grant funding opportunity and the transformation model and its required elements.  The purpose of the committee was to identify what AES was currently doing and what additional activities would need to be implemented.  As a result activities initiated under DAIT that were having a positive impact were reinforced, while other new components aligned with the transformation were identified and targeted for implementation based on the survey results conducted by teachers and parent feedback at the April 13, 2010 meeting. 

Ultimately, on April 22, 2010 the school board made the decision to hold off applying for SIG funding until 2011. However, the consensus was that AES would still move forward towards implementing a transformation model with the commencement of the 2010-11 school year as well as continuing a comprehensive planning process gathering input of stakeholders throughout the process.  

During the 2010-11 school year, under the leadership of AES’s new Principal, the planning process continued.  Additional parent meetings provided an avenue for parent feedback on the transformation planning process. After the announcement concerning the current round of SIG grant funding a special parent meeting was held to discuss the SIG grant and discussions to ensure that parent pieces were included in the final plan.  

As required, Avenal Elementary School and/or the Reef-Sunset Unified School Board advertised and had two public meetings in 2011 inviting parents, teachers, staff, and the community at large to provide input on its SIG grant application.  The first of these public meetings took place at a parent meeting at Avenal Elementary School on March 10, 2011 and a public forum held by the Board of Trustees at the Avenal Elementary School site for the sole purpose of taking public input on the SIG grant application and the plan components. The meeting was advertised and parents provided notification.  Attendance was strong.  The feedback from parents, teachers, community, and Board members was that the SIG grant transformation model was what the school was already doing anyway.  Participants expressed their excitement that there was funding available that could augment the school’s limited funding to move its transformational plan forward.  Everyone expressed their feelings that the plan underway was working, but that the SIG grant funding would provide the resources needed to implement the plan quicker and in a more comprehensive and effective manner.  Parents were strongly supportive and believed that the plan would help their children succeed academically.  In addition, parents were excited about the new parent pieces that they thought would enhance their ability to be an equal partner in their child’s education. 


SIG Form 4a—LEA Budget Summary

Fiscal Year (FY) 2012–13
	Name of LEA: Reef-Sunset Unified School District

	County/District (CD) Code: 16-73932-6010565

	County: Kings
	

	LEA Contact: Ken Horn, Principal Avenal Elementary School
	Telephone Number: 559-386-5173 ext. 3065

	E-Mail: khorn@rsusd.net
	Fax Number: (559) 386-5287

	
	

	SACS Resource Code: 3180

Revenue Object:           8920
	


	Object 

Code
	Description of 

Line Item
	                        SIG Funds Budgeted

	
	
	         FY 2012–13
	FY 2013–14
	FY 2014–15

	
	
	  Pre-Imp.
	  Full Imp.
	
	

	
1000–
	Certificated Personnel Salaries
	
	
	
	

	
1999
	
	
	
	
	

	
	
	
	
	
	

	
2000–
	Classified Personnel Salaries
	
	
	
	

	
2999
	
	
	
	
	

	
	
	
	
	
	

	
3000–
	Employee Benefits
	
	
	
	

	
3999
	
	
	
	
	

	
	
	
	
	
	

	4000–
	Books and Supplies
	
	
	
	

	
4999
	
	
	
	
	

	
	
	
	
	
	

	   5000–

   5999
	Services and Other Operating Expenditures
	
	
	
	

	
	
	
	
	
	

	6000–
	Capital Outlay
	
	
	
	

	
6999
	
	
	
	
	

	
	
	
	
	
	

	
7310 &
	Indirect Costs 
	
	$151,587
	$152,301
	$151,858

	
7350
	
	
	
	
	

	
	
	
	
	
	

	Total Amount Budgeted
	$151,587
	$152,301
	$151,858


SIG Form 4b—LEA Budget Narrative
LEA: Reef-Sunset Unified School District
	Activity Description

(See instructions)
	SIG Funds Budgeted  

(Identified per year)
	Object Code

	
	FY 2012–13
	FY 2013–14
	FY 2014–15
	

	Transfers of Indirect Costs:

Indirect Rate @ 8.26%

Year 1: $1,835,189 x .0826 = $151,587

Year 2: $1,843,842 x .0826 = $152,301

Year 3: $1,838,470 x .0826 = $151,858
	$151,587
	$152,301
	$151,858
	7300-7399

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


SIG Form 5a—School Budget Summary

Fiscal Year 2012–13
	Name of School: Avenal Elementary School

	County/District (CD) Code: 16-73932-6010565

	County: Kings
	

	LEA Contact: Ken Horn, Principal Avenal Elementary School 
	Telephone Number: 559-386-5173 ext. 3065

	E-Mail: khorn@rsusd.net
	Fax Number: 559-386-5287

	
	

	SACS Resource Code: 3180

Revenue Object:           8920
	


	Object 

Code
	Description of 

Line Item
	                       SIG Funds Budgeted

	
	
	         FY 2012–13
	FY 2013–14
	FY 2014–15

	
	
	  Pre-Imp.
	  Full Imp.
	
	

	
1000–
	Certificated Personnel Salaries
	
	$714,750
	$728,000
	$743,750

	
1999
	
	
	
	
	

	
	
	
	
	
	

	
2000–
	Classified Personnel Salaries
	
	$167,960
	$176,256
	$184,552

	
2999
	
	
	
	
	

	
	
	
	
	
	

	
3000–
	Employee Benefits
	
	$195,148
	$199,020
	$203,237

	
3999
	
	
	
	
	

	
	
	
	
	
	

	4000–
	Books and Supplies
	
	$56,250
	$56,250
	$56,250

	
4999
	
	
	
	
	

	
	
	
	
	
	

	   5000–

   5999
	Services and Other Operating Expenditures
	
	$491,417
	$394,000
	$297,650

	
	
	
	
	
	

	6000–
	Capital Outlay
	
	$209,664
	$321,316
	$353,031

	
6999
	
	
	
	
	

	
	
	
	
	
	

	
7310 &
	Indirect Costs 
	
	
	
	

	
7350
	
	
	
	
	

	
	
	
	
	
	

	Total Amount Budgeted
	$1,835,189
	$1,843,842
	$1,838,470


SIG Form 5b—School Budget Narrative

 School Name: Avenal Elementary School
	Activity Description

(See instructions)
	SIG Funds Budgeted  

(Identified per year)
	Object Code

	
	FY 2012–13
	FY 2013–14
	FY 2014–15
	

	Certificated Personnel Salaries:
	
	
	
	1000-1999

	Student Support Coordinator K – 3: 1 FTE
	$61,500
	$64,500
	$67,500
	

	Grant Project Manager: 1 FTE
	$62,450
	$62,450
	$62,450
	

	Technology Resource Teacher: 1 FTE
	$64,000
	$67,000
	$70,000
	

	ELA Resource Teacher: 1 FTE
	$58,500
	$61,000
	$64,500
	

	Math Resource Teacher: 1 FTE
	$58,500
	$61,000
	$64,500
	

	After school Teachers: 20 teachers @ $35/hr x 216 hours
	$151,200
	$151,200
	$151,200
	

	Professional Development Days: 12 days/year @ $125/day x 35 teachers
	$52,500
	$52,500
	$52,500
	

	Increased Instructional Teacher Collaboration Minutes: 1 hour/school week x 36 weeks x 35 teachers x $35/hour
	$44,100
	$44,100
	$44,100
	

	Incentive Rewards: $3,000 per staff x 38 staff
	$114,000
	$114,000
	$114,000
	

	Master’s/Doctorate Level Education Reimbursement
	$20,000
	$22,500
	$25,000
	

	Summer School Teachers: 20 teachers @ $35/hour x 40 hours
	$28,000
	$28,000
	$28,000
	

	
	
	
	
	

	Classified Personnel Salaries: 
	
	
	
	2000-2999

	Instructional Aids: .6875 FTE ($10 - $12/hr) x 7 aides
	$152,000
	$160,000
	$168,000
	

	Classified Teachers for After School Program: 6 After School Tutors @ ($10 - $12/hr) x 216 hours
	$12,960
	$14,256
	$15,552
	

	Incentive Rewards: $1,000 stipend if the entire school exceeds 55% scoring Proficient/Advanced in both ELA and Math on CST.  22 staff @ $1,000/year
	$22,000
	$22,000
	$22,000
	


SIG Form 5b—School Budget Narrative

 School Name: Avenal Elementary School
	Activity Description

(See instructions)
	SIG Funds Budgeted  

(Identified per year)
	Object Code

	
	FY 2012–13
	FY 2013–14
	FY 2014–15
	

	Employee Benefits: 
	
	
	
	3000-3999

	Classified Personnel: Benefits are calculated at .2472: Yr. 1: $167,960 x .2472, Yr. 2: $176,256 x .2472, Yr. 3: $184,552 x .2472
	$41,520
	$43,570
	$45,621
	

	Certificated Personnel: Benefits are calculated at .1375: Yr. 1: $714,750 x .1375, Yr. 2: $728,000 x .1375, Yr. 3: $743,750 x .1375
	$98,278
	$100,100
	$102,266
	

	New staff position Health Benefits: New staff positions receive $11,070/year in health benefits.  5 new staff positions @ $11,070/yr
	$55,350
	$55,350
	$55,350
	

	
	
	
	
	

	Books and Supplies:
	
	
	
	4000-4999

	Awards: School wide awards, individual, student, social events and Principal’s Discretionary awards @ $30,000/yr. x 3 years
	$30,000
	$30,000
	$30,000
	

	Additional Teacher Classroom Resources: Increase teacher classroom resources from $250/year to $1,000/year. $750 x 35 classrooms/year
	$26,250
	$26,250
	$26,250
	

	
	
	
	
	

	Services and Other Operating Expenses:
	
	
	
	5000-5999

	Rosetta Stone online site license at 100 user/year x $99/user x 3 years
	$8,900
	$9,900
	$10,900
	

	Community/Parent Engagement Activities
	$20,000
	$10,000
	$30,000
	

	Parent Institute of Quality Education 9 week session x $5,000/year x 3 years
	$5,000
	$5,000
	$5,000
	

	Child Care costs for PIQE sessions @ $500/year x 3 years
	$500
	$500
	$500
	

	MCOE Professional Development @ $110,000/year x 3 years
	$110,000
	$110,000
	$110,000
	

	TESS Professional Development @ $76,000/year x 3 years
	$76,000
	$76,000
	$76,000
	

	Upgrade computer Servers to accommodate Waterford Software @ $7,250 x 2
	$14,500
	
	
	


SIG Form 5b—School Budget Narrative

 School Name: Avenal Elementary School
	Activity Description

(See instructions)
	SIG Funds Budgeted  

(Identified per year)
	Object Code

	
	FY 2012–13
	FY 2013–14
	FY 2014–15
	

	Services and Other Operating Expenses (continued):
	
	
	
	

	Greenfield Learning—Symphony Math license (total of 150 licenses) at $63,750 plus two professional development training days at $1,500 for a total of $62,250. 
	
	
	$65,250
	

	Pearson—Waterford Full Curriculum $158,488 per bid
	$79,244
	$79,244
	
	

	Successmaker Full Curriculum $178,880 per bid payable over two years. 
	$89,440
	$89,440
	
	

	Shipping/Handling and Tax on curriculum $27,0675 per bid
	$27,833
	$13,916
	
	

	Art/Craft/Music Curriculum and Instruction: $70,000 per bid
	$70,000
	
	
	

	
	
	
	
	

	Capital Outlay: 
	
	
	
	6000-6999

	
	
	
	
	

	132 Renaissance Core i3-2100 Systems @ $937 each
	$123,684
	
	
	

	Shipping & Tax on Core Systems 
	$11,372
	
	
	

	Recycling Fee & Tax
	$4,608
	
	
	

	29 SMART Boards X885 with UX60 Projector, WS200 Bundle, Classroom Suite, Notebook Math Tools, Audio, Basic Notebook Training and Professional Development, Site license: Bid of $299,994
	
	$299,994
	
	

	Shipping & Tax on SMART Boards
	
	$21,322
	
	

	60 (10-Pack) BG704LLIA iPad2 16 GB with Wi-Fi and Apple-Care Protection Plan @ $5,380 each x 60
	
	
	$322,800
	

	Shipping and Tax
	
	
	$26,631
	

	Recycling Fee & Tax
	
	
	$3,600
	

	Music Instruments and Equipment/Art Supplies: Bid of $70,000
	$70,000
	
	
	

	
	
	
	
	

	Transfers of Direct Cost: 
	
	
	
	7370-7380


SIG Form 9—Schools to Be Served

	SCHOOL NAME
	CDS Code
	NCES Code
	TIER I
	TIER II
	TIER III
	INTERVENTION (TIER I AND II ONLY)
	WAIVER(S) TO BE IMPLEMENTED 

	
	
	
	
	
	
	Turnaround
	   Restart
	Closure
	Transformation
	Start Over

 (Restart and Turnaround Only)
	Implement SWP

	Avenal Elementary School
	16-73932-6010565
	0632270
	X
	
	
	
	
	
	X
	
	

	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	


Indicate which schools the LEA commits to serve, their Tier designation, and the intervention model the LEA will implement in each Tier I and Tier II school. For each Tier I and Tier II Title I school, indicate which waiver(s) will be implemented at each school. Note: An LEA that has nine or more Tier I and Tier II schools, including both schools that are being served with FY 2009 SIG funds and those that are eligible to receive FY 2010 SIG funds, may implement the transformation model in no more than 50 percent of those schools. (Attach as many sheets as necessary.)

SIG Form 10.2—Transformation Implementation Chart for a Tier I or Tier II School
	School:             Avenal Elementary School                                             Tier:  I 

	Required Components
	Actions & Activities
	Timeline

Start   End
	Oversight
	Description of Evidence

	a(1) Replace the principal who led the school prior to commencement of the transformation model.


	· Replace Principal of Avenal Elementary School
	June, 2010
	July, 2010
	Supt.
	Signed release of Principal of AES, dated June 2010

Contract with Ken Horn as 

	a(2) Use rigorous, transparent, and equitable evaluation systems for teachers and principals that take into account data on student growth as a significant factor and that are designed and developed with teacher and principal involvement.


	· Develop new evaluation processes for Principal with the assistance of MCOE

· Develop new evaluation processes for AES Teachers in partnership between District Administration and WKCTA

· Implement new evaluation process for Principal

· Implement new evaluation process for Teachers
	Feb. 2012

Feb. 

2010

May

2012

Dec.

2012
	April 2012

Nov.

2012

Sept. 

2016

Sept. 

2016
	Supt.,

WKCTA President, & Principal

Supt.

Supt.

Principal 
	MCOE contract

Signed MOU

MCOE contract

Signed MOU

Completed Evaluation 

Completed Evaluations


	School:     Avenal Elementary                                                    Tier:  I 

	Required Components
	Actions & Activities
	Timeline

Start   End
	Oversight
	Description of Evidence

	a(3) Identify and reward school      school leaders, teachers, and other staff who, in implementing this model, have increased student achievement and high school graduation rates; and identify and remove those who, after ample opportunities have been provided for them to improve their professional practice, have not done so.


	· Implement new reward system as set forth in the transformational plan, based on meeting benchmarks and CST goals
· Implement school wide awards and social events when the school attains all goals for students and parents
· Implement individual public recognition awards
· Implement Principal’s discretionary awards for  teachers or students based on student achievement 
· Implement Student awards for Benchmark growth and CST results via drawings for rewards
	Aug.

2012

Jan.

2013

Aug.

2012

Aug.

2012

Aug.

2012
	Sept. 

2016

Sept.

2016

Sept. 

2016

Sept.

2016

Sept. 

2016
	Principal

Principal

Principal

Principal

Principal
	Data from benchmarks from each Trimester per Grade Level.  Data from CST scores.

Data from benchmarks from each Trimester per Grade Level.  Data from CST scores. 

Data from benchmarks from each Trimester per Grade Level.  Data from CST scores. 

Data from benchmarks from each Trimester per Grade Level.  Data from CST scores. 

Data from benchmarks from each Trimester per Grade Level.  Data from CST scores.


SIG Form 10.2—Transformation Implementation Chart for a Tier I or Tier II School, Cont.
	School:                  Avenal Elementary School                                       Tier:  I 

	Required Components
	Actions & Activities
	Timeline

Start   End
	Oversight
	Description of Evidence

	a(4) Provide staff ongoing, high-quality, job-embedded professional development that is aligned with the school’s comprehensive instructional program.


	· Contract with MCOE to provide annual professional development aligned with AES’s comprehensive instructional program.

· Implement annual professional development through Total Educational Systems Support (TESS) that is aligned with AES’s comprehensive instructional program. 

· Implement annual professional development with Pearson to provide staff training on systems and support for Successmaker IV and Waterford curriculum and instruction. 
	Aug.

2012

Aug. 

2012

Aug. 

2012
	Sept. 

2016

Sept. 

2016

Sept. 

2016
	Asst. Supt.

Asst. Supt.

Asst.

Supt.
	Contract between MCOE and RSUSD

Contract between TESS and RSUSD

Contract between Pearson and RSUSD


SIG Form 10.2—Transformation Implementation Chart for a Tier I or Tier II School, Cont.
SIG Form 10.2—Transformation Implementation Chart for a Tier I or Tier II School, Cont.
	School:                  Avenal Elementary School                                       Tier:  I 

	Required Components
	Actions & Activities
	Timeline

Start   End
	Oversight
	Description of Evidence

	a(5) Implement strategies that are designed to recruit, place, and retain staff with the skills necessary to meet the needs of the students in the transformation school.


	·  Implement Master Level Course Reimbursements
· Implement rewards systems to recognize and reward skilled staff
· Increase classroom resources, including current technology, software, aids, resource teachers, and general resources to make the teaching environment attractive to highly skilled teachers and provide them with the necessary skills to meet the individual needs of students

· Institute a system for measuring changes in instructional practices resulting from professional development with the assistance of MCOE
	Aug.

2012

Aug. 

2012

Aug.

2012

Aug. 

2012
	Sept.

2016

Sept.

2016

Sept. 

2016

Sept. 2016
	Principal

Principal

Principal

Asst.

Supt.
	Master or Doctorate College Course Reimbursements

WKCTA contract reflecting reward system

Purchase Orders for new resources; Contract for new Coordinator Positions

MCOE Contract

WKCTA Contract

TESS Contract


	School:              Avenal Elementary School                                           Tier:  I 

	Required Components
	Actions & Activities
	Timeline

Start   End
	Oversight
	Description of Evidence

	b(1) Use data to identify and implement an instructional program that is research-based and vertically aligned from one grade to the next as well as aligned with California’s adopted academic standards. 


	· MCOE to work directly with AES Grade Level Coordinators in the creation of Common Formative Assessments and Grade Level Assignments that are aligned with the California adopted academic standards.  The data from the CFA and CGA will identify student needs for Response to Intervention implementation that is vertically aligned from one grade level to the next.
	Aug. 

2012
	Sept. 

2016
	Asst. 

Supt.
	The Common Formative Assessments and Common Graded Assignments that are created with MCOE and the data from the CFAs and CGAs at the end of each trimester. 

	b(2) Promote the continuous use of student data to inform and differentiate instruction in order to meet the academic needs of individual students
	· MCOE to assist teachers in their efforts to transform their approach to student education in order to identify and meet individualized student needs

· MCOE to provide an annual evaluation report focusing on two sets of outcomes: student outcomes and progress on the seven characteristics of high performing schools.
	Aug. 

2012

Aug. 

2012
	Sept.

2016

Sept. 

2016
	Asst. Supt.

Supt.
	Data from Common Formative Assessments, and Common Graded Assignments created with Teachers and MCOE monthly; and data from Benchmark Assessments once a Trimester

The MCOE Annual Report


SIG Form 10.2—Transformation Implementation Chart for a Tier I or Tier II School, Cont.

SIG Form 10.2—Transformation Implementation Chart for a Tier I or Tier II School, Cont.

	School:              Avenal Elementary School                                           Tier:  I 

	Required Components
	Actions & Activities
	Timeline

Start   End
	Oversight
	Description of Evidence

	b(2) Promote the continuous use of student data to inform and differentiate instruction in order to meet the academic needs of individual students
	· Purchase and use Waterford, Successmaker, and Symphony software (and supporting technology needs) to provide students with math and ELA programs geared to identify the individualized needs of each student. 

· Review  and Coach to make sure that curriculum is being implemented with fidelity.  


	Aug. 

2012

Aug. 2012
	Sept. 

2016

Sept. 

2016
	Asst. 

Supt.

Principal
	Data Reports on Student Progress from Waterford; Successmaker; and Symphony

TESS Planning and Coaching Cycle

	c(1) Establish schedules and implement strategies that provide increased learning time.


	Core:

· Establish an after school program open to all students which provides students with 3 hours of core instruction per week.

· Extend summer school by 5 days, plus open to all students.

Amount Increased: ____148____

	Aug. 

2012

June

2013
	Sept.

2016

Sept. 

2016
	Principal

Principal
	After School “Wildcat Wheel” Enrollment Data; Curriculum and Instruction Lesson Plans for Core; Student Attendance Reports

Summer School Enrollment Data


	School:   Avenal Elementary School                                        Tier:  I 

	Required Components
	Actions & Activities
	Timeline

Start   End
	Oversight
	Description of Evidence

	e(1) Give the school sufficient operational flexibility (such as staffing, calendars/time, and budgeting) to implement fully a comprehensive approach to substantially improve student achievement outcomes and increase high school graduation rates.


	· Work with WKCTA to modify teacher contracts as needed to allow greater flexibility

· AES given latitude to set its own staff calendar and budgeting to best achieve transformation
	Aug.

2012

July

2010


	Mar.

2013

Sept.

2016


	Supt.

Principal


	WKCTA contract

School staffing calendar

	e(2) Ensure that the school receives ongoing, intensive technical assistance and related support from the LEA, the SEA, or a designated external lead partner organization (such as a school turnaround organization or an EMO).


	· The Alternative Governance Board will continue to provide guidance and direction throughout the transformational process

· The LEA and the School Board will continue to provide assistance and guidance throughout the transformational process
	July

2010

July 

2010
	Sept.

2065

Sept.

2016
	Principal

Supt.
	Alternative Governance Board Minutes

LEA and School Board minutes




Note: See the Program Guidelines section of the RFA for a list of optional Transformation Model components.
	School:  Avenal Elementary School                                                       Tier:  I 

	Optional Component
	Actions & Activities
	Timeline

Start   End
	Oversight
	Description of Evidence
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