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Specialized Secondary Programs (SSP) Timeline
SSP Planning Grant Activities
	Activity
	Due By

	Release of Request for Applications (RFA)
	October 5, 2015

	RFA Technical Assistance Webinar
	October 28, 2015

	Applications Due/Postmarked
	December 4, 2015

	Applicants Notified (Grant Award Notifications or Letters of Regret)
	April 2016

	Grant Awards Distributed
	May 2016

	2015–16 End-of-Year (EOY) Report and Implementation Plan for 2016–17
	April 21, 2017

	SSP Planning Grant Funds Expended
	June 30, 2017

	End-of-Project (EOP) Financial Expenditure Report
	July 31, 2017


OVERVIEW
A. Purpose
Specialized Secondary Programs (SSP), authorized by California Education Code (EC) sections 58800–58806, provide startup funds for the establishment of a new, innovative specialized program or school for pupils in grades nine through twelve in high schools. The SSP faculty is expected to develop new standards-based model curriculum that provides enhanced learning opportunities in a specialized content area related to a specific Career Technical Education (CTE) Pathway as identified in the California Career Technical Education Model Curriculum Standards. The Legislature intends for SSP to benefit the state economy by having SSP programs/schools located in close proximity to related industries. 
All California public high schools, county offices of education, consortium of local educational agencies (LEAs), and direct-funded charter schools are eligible to apply. 
Programs selected for funding are structured for participating students to engage in areas of study in a deeper, practical, and integrated way. Additionally, the program is designed for students to develop knowledge and skills that will prepare them for postsecondary education and careers. As a result, the California Department of Education (CDE) expects there will be high-quality, innovative approaches to curriculum and instruction. Funded programs are expected to plan at least two new sequenced courses in two consecutive grade levels. Not only does the SSP approach often lead to recognizable benefits for the entire school, LEA, and local community, this approach can also serve as a model for effective educational practices for other schools in the state. 
B. Grant Opportunities Available in This SSP Request for Applications
This grant provides funding opportunities for planning grants up to $35,000. 
Planning grants provide startup funds for the planning of a new, innovative specialized program as described in Section A: Purpose. The SSP planning funds must be used to plan and design the new program or school, visit other California school sites with related programs or instructional methods, write new curriculum, and/or obtain professional development for the identified SSP teachers who will be implementing the program. Grantees are expected to plan at least two new sequenced courses in two consecutive grade levels. Approximately 14 planning grants will be awarded this year through the selection process.
C. Funding 

This SSP grant provides funding for the grant period beginning May 2016, through June 30, 2017. Continued funding after the grant period is not guaranteed. Grantees will be eligible for continued implementation funding based on the annual progress in implementing the proposed program as determined by the End-of-Year Report and Implementation Plan, the End-of-Project Financial Expenditure Report, and the evaluation of all submitted and posted curriculum. All grant requirements, including reporting requirements, must be met to ensure consideration for future funding. 
D. Eligibility Requirements 
All California public high schools, county offices of education, consortium of LEAs, and direct-funded charter schools, are eligible to apply for SSP planning grants.
Applicants must clearly identify and describe the two new sequenced courses in two consecutive grade levels that are to be planned with SSP funding. Although three or more sequenced courses may be proposed, this will not automatically result in a stronger application. In addition, grant applicants must identify one CTE Industry Sector and one CTE Career Pathway as described in the California Career Technical Education Model Curriculum Standards that best aligns with their proposed SSP (See Appendices B and D). If integrating multiple pathways, applicants must identify the pathway that contains the majority of the CTE standards specific to the SSP course content. The SSP funds may not be utilized to revise an existing course or expand an existing pathway or program.
The SSP funding cannot be used to supplement an existing California Partnership Academy, Linked Learning pathway, career academy, or other existing pathways, programs, competitions, or clubs at the school. The SSP funding is for new and innovative programs. High schools that currently have these types of programs may apply for the SSP grant if the focus of the SSP is significantly different from that of the existing programs (e.g., an unrelated/different pathway).
All curriculum developed with these grant funds will serve as models for other high schools in the state, as prescribed in EC Section 58802. All SSP curriculum must comply with copyright laws for posting on the CTE Online Web site. Therefore, programs that require the purchase or use of previously developed or proprietary curriculum and/or training in the use of such curriculum, are not eligible to apply for this SSP grant. Since the curriculum development is state funded, schools/LEAs may not copyright the developed curriculum.
E. Allowable Uses of Funds

Funds are to be used in accordance with the California School Accounting Manual. The expenditure of funds must be clearly tied to the activities described in your application. Expenditures may include, but are not limited to, ongoing curriculum development and professional development. Supplies directly related to and necessary for planning activities are limited to a maximum of $3,500. Expenditures for capital outlay are not permitted. 
F. Administrative Indirect Cost Limits 
The grantee must limit administrative indirect costs to the rate approved by the CDE for the applicable fiscal year in which the funds are expended. 
G. Program Requirements
Each grant recipient is expected to fulfill the following requirements:
(1) Plan for a new, innovative specialized program as described in Section A. Proposed SSP must identify one CTE Industry Sector and one CTE Career Pathway as described in the California Career Technical Education Model Curriculum Standards that best aligns with their SSP (See Appendices B and D).
(2) Funded programs must plan at least two new sequenced courses in two consecutive grade levels. If implementation funding is awarded, grantees will be required to develop all curriculum necessary for the implementation of the new course outlines, unit plans, lesson plans, assessments, projects, and rubrics appropriate for their SSP.
(3) Planning grantees must develop and post a course outline for each proposed new course utilizing the CTE Online “Outline” tool. Each course outline must be completed through the “unit” level. The development of lesson plans is not required for planning grantees. When developed, all curriculum must be posted on the CTE Online Web site and must comply with their requirements and copyright laws. All curriculum must be submitted in a format that is accessible to all schools (e.g., Microsoft Word, PowerPoint) and provide the opportunity for editing and customization. In addition, all curriculum must be submitted on a CD/DVD(s) to the CDE at the address located on the RFA cover page.
(4) Submit all required reports and curriculum per reporting timelines.

(5) Grant recipients may not make any significant changes to the SSP, as it was described in the original grant application, unless a request is submitted in writing and approved by the CDE. The request must be submitted and receive approval prior to implementing the proposed changes.
H. Application Review
The CDE will not accept applications, or portions thereof, postmarked after Friday, 
December 4, 2015. 
Applications will be scored by a minimum of two reviewers using a common rubric located in Appendix A. 
The ability to plan and eventually implement a new program must be evident. An application should follow the RFA guidelines and be presented with clarity so reviewers can easily understand the proposed new, innovative program.
Reviewers may utilize every source available to verify information provided or inferred in an application.
I. Inclusion of Remote, Smaller Local Educational Agencies, and Consortia 

In order to include high schools and LEAs of different sizes and from more regions of California, selection of participating high schools and LEAs will include consideration of factors related to the geographic diversity, type (urban/rural), and size of the LEA, as well as curricular area addressed. In conjunction with these factors, the highest scoring proposals will be recommended for funding. 
J. Notification of Funding
Projects selected for funding will receive a Grant Award Notification (CDE Form AO-400). Each grantee must return a signed notification before any disbursement of funds can be made.
Applicants approved for funding will be notified in April 2016. Funding is for the planning grant period only and must be fully expended by June 30, 2017.
K. Appeals Process
Applicants who wish to appeal a grant award decision must submit a letter of appeal to:

Russell Weikle, Director
Career and College Transition Division

California Department of Education

1430 N Street, Suite 4202

Sacramento, CA 95814-5901
The CDE must receive the letter of appeal, with an original signature by an authorized person, no later than 10 calendar days following the posting of the Grant Award List on the Specialized Secondary Programs Funding Results Web page. Fax or letters submitted via 
e-mail will not be accepted.
Appeals shall be limited to the grounds that the CDE failed to correctly apply the standards for reviewing the application as specified in this RFA. The appellant must file a detailed and complete written appeal, including the issue(s) in dispute, the legal authority or other basis for the appeal position, and the remedy sought. The CDE will not consider incomplete or late appeals. The appellant may not supply any new information that was not originally contained in the original application. 
The Director of the Career and College Transition Division will make the final decision in writing within 30 calendar days from the date that appeals are due to the CDE. That decision shall be the final administrative action afforded the appeal. All appeal decisions will be made prior to the issuance of the Grant Award Notification letters. 
L. Grant Application and Fiscal Contacts

Grant application questions should be directed to Tony Quirarte, Education Programs Consultant, High School Innovations and Initiatives Office (HSIIO), by phone at 916-319-0388 or by e-mail at tquirarte@cde.ca.gov. 

Fiscal questions should be directed to Cindy Rose, Associate Governmental Program Analyst, HSIIO, by phone at 916-319-0475 or by e-mail at crose@cde.ca.gov.

APPLICATION FORMAT REQUIREMENTS
Applications must adhere to the following formatting requirements:

· Double (2.0) line spacing 

· Twelve (12) point font size (No handwritten entries or page numbering)

· Character spacing and kerning for fonts must remain at the “normal” setting

· Arial or Times New Roman font
· 8 ½”  x 11” white paper

· One (1) inch margins on sides, top, and bottom (except appendix and pre-formatted forms)
· Pages numbered in the footer
· Each copy of the application package must be stapled in the upper left hand corner.
· Applicants must keep the grant application to 25 single-sided pages. All pages, including forms, contained in the application and appendix count toward the page limit. Pages over the 25-page limit will not be considered for scoring.
· An appendix, with letters of commitment from partners, superintendent, and/or principal; charts/data as described in Section I; and documentation or letter of commitment that supports the LEA’s commitment to sustain the SSP in the Local Control Accountability Plan (LCAP) as described in Section IV, are included in the page limit. 
· Any tables inserted into the narrative sections of the application must conform to the narrative formatting requirements (line spacing, font size, character spacing, and kerning).
· A submitted application package must include one original with original signatures, three copies, and a copy of the application on a CD or DVD in Microsoft Word [Signature page (Form A) and Grant Budget page (Form C) do not need to be signed for the digital copy]. The letters of commitment may be submitted in PDF format as needed.
· Forms may not be altered in any way. Do not convert any forms to PDF or any picture format.
· Do not include references or footnotes in the footer.
APPLICATION PACKAGE INSTRUCTIONS
Applications must be postmarked on or before December 4, 2015. Applications must be sent to:

Tony Quirarte, Education Programs Consultant

High School Innovations and Initiatives Office

Career and College Transition Division

California Department of Education

1430 N Street, Suite 4202

 Sacramento, CA 95814

· Applicants should use express, certified, or registered U.S. mail.

· Transmissions by e-mail or fax will not be accepted.

QUESTIONS AND TECHNICAL ASSISTANCE
Specific questions regarding the application can be addressed to Tony Quirarte, Education Programs Consultant, HSIIO, by phone at 916-319-0388 or by e-mail at tquirarte@cde.ca.gov. In addition, a technical assistance webinar pertaining to this RFA will be provided on October 28, 2015. Individuals who wish to participate in the webinar should send an e-mail to Tony Quirarte requesting the login information by October 21, 2015.
PROGRAM APPLICATION: SECTIONS FOR SUBMISSION
All applications must adhere to the required format and, in order to be competitive, must include all of the requested information and completed forms. In order to maintain the integrity of the included forms, applicants should consider deleting the unused material in this RFA and utilizing the embedded applications rather than copying and pasting the forms. Do not submit any unused material included in the RFA with the application as all submitted pages count toward the page limit. To be considered a complete application, the packet must include the following components in the order listed:
· Form A: Signature Page. This is the application cover page. The form should be signed by the LEA superintendent (or designee) and the high school principal. Form A must appear as the first page of the application. 
· Form B: School Information and Community Description. This form provides information about the school’s demographics, geographic location, and one-page narrative about the community served by the high school. Form B and the one-page narrative must be the second and third pages of the application.
· 150-word Overview of the Proposed Specialized Secondary Program.
· Grant Application: The entire application (signature page through appendix) must not exceed 25 pages. The SSP application has been inserted into the RFA in the required order for your convenience. 
· Timeline: A timeline of activities will summarize the processes for accomplishing the year’s work. The timeline follows Section IV in the Program Narrative section.
· Form C: Grant Budget and a Budget Narrative. The Grant Budget should be signed by the site principal, the SSP lead teacher, and the LEA fiscal person who has reviewed the proposed grant budget. The Budget Narrative describing the proposed expenditures for the year must be included behind Form C. The Grant Budget (Form C) and Budget Narrative should appear after the Timeline.
· General Assurances 2015–16: The LEA superintendent or an authorized representative of the LEA must review the General Assurances 2015–16. 
This document is available on the CDE Web site at http://www.cde.ca.gov/fg/fo/fm/generalassurances2015.asp.

· The signed grant application submitted to the CDE is a commitment to comply with the assurances, certifications, terms, and conditions associated with the grant.

Attachments: Additional material may be included in the appendix of the application. Only the following attachments will be accepted:
· Letters of commitment from program partners and Community Colleges. The letters of commitment should be originals, not form letters and should clearly state the services, funds, and other support to be provided. 
· Any letters of commitment from the superintendent and/or principal should clearly identify the amount of funds and other support to be provided specifically to the SSP.
· Charts/data as described in Section I.
· Documentation of SSP support in the LCAP. 

SPECIALIZED SECONDARY PROGRAM GRANT APPLICATION
Specialized Secondary Program
Signature Page (Form A)

Please complete all requested information.  Original signatures must appear on the signature lines.
School Information

     
     
School Name
CTE Industry Sector (Abbreviation*)
     
     
Proposed Specialized Secondary Program Name
CTE Career Pathway
     
     
Principal's Name
Principal’s E-mail

     
     
     
School Mailing Address
School Phone
School FAX
     
     
     
City
Zip
CDS Code

     

     
     
SSP Lead Teacher

Lead Teacher Phone
Lead Teacher FAX
     
     
Lead Teacher E-mail
School Web Site
     
     
Additional Site Contact (Optional)
Additional Site Contact E-mail (Optional)

LEA Information

     
     
LEA Name
County

     
     
LEA Superintendent/Designee Name
LEA Telephone

     

     


     
LEA Mailing Address
City

Zip
     
     
LEA Contact Person for SSP Grant
Title

     
     
Telephone
E-mail

I support this application for a SSP at the school listed above. I assure that the district and school applying for an SSP grant will adhere to the intent and letter of California Education Code sections 58800–58806. The school and its administration will work to plan a program that will provide new, innovative learning opportunities for all students in the school.  Any curriculum developed for the SSP will be shared with other schools in California. (*Abbreviations in Appendix D)
Signature of LEA Superintendent or Designee





Date

Signature of Site Principal









Date

School Information and Community Description (Form B)
In order for the SSP application to be complete, please supply ALL of the information
requested below.

School Information
School Name


     
CTE Industry Sector Name
     
CTE Career Pathway

     





SSP Program Name

     






School Demographics

Total School Enrollment:       
Total Number of Students Identified as Limited-English Proficient:



     
Percent of Total School Enrollment for Students Identified as Limited-English Proficient:
     
Total Number of Students Identified as Economically Disadvantaged:


     
Percent of Total School Enrollment for Students Identified as Economically Disadvantaged:      
	Race/Ethnicity
	Number
	Percent of Total Enrollment

	American Indian or Alaska Native
	     
	     

	Asian
	     
	     

	Pacific Islander
	     
	     

	Filipino
	     
	     

	Hispanic or Latino
	     
	     

	African American, not Hispanic
	     
	     

	White, not Hispanic
	     
	     

	Other Multiple, or No Response
	     
	     


School Geography (check only one)
	
	Urban, Inner City
	
	
	Rural

	
	
	
	
	

	
	Urban
	
	
	Rural, Geographically Remote

	
	
	
	
	

	
	Suburban
	
	
	Other 


Community Description Narrative
Provide a one-page description about the geographic area in which the school is located. Include information about the community, businesses/industries, and local colleges/universities; discuss the economic goals, opportunities, and challenges of 
your community. This narrative is for clarification purposes and will not be scored when considering your application. Do not describe the school.

Overview of the Proposed Specialized Secondary Program
Provide a 150-word overview of the Specialized Secondary Program (SSP) proposed in this application. Present information about how the SSP will provide students with a new, innovative focused area of study not already available at the school or through extra-curricular or co-curricular activities. 

PROGRAM NARRATIVE 
Section I: Selection of the New, Innovative Specialized Secondary Program
1. Thoroughly and convincingly demonstrate the local/regional economic need for your specific targeted area of instruction using valid data sources and analysis. All data must be supported with a chart or table for each source included in the appendix. Your narrative must identify specific occupations that students are prepared to pursue after participating in your SSP or after obtaining additional education or training in the targeted area of instruction. The identified specific occupations should be at a level similar to those exemplified in the sample CTE Pathway Standards provided in Appendix C. You are advised not to list every possible job within an industry sector, as this would demonstrate a lack of focus and specificity. (30 points)
2. Thoroughly and convincingly demonstrate the State economic need for your specific targeted area of instruction using valid data sources and analysis. All data must be supported with a chart or table for each source included in the appendix. Your narrative must identify specific jobs that students are prepared to pursue after participating in your SSP or after obtaining additional education or training in the targeted area of instruction. The identified occupations should be at a level similar to those exemplified in the sample CTE Pathway Standards provided in Appendix C. You are advised not to list every possible job within an industry sector, as this would demonstrate a lack of focus and specificity. (30 points)
Section II: Curriculum Development






The development of new and innovative curriculum is the essential component of the SSP. The proposed SSP must design at least two new (year-long) courses that provide a definite sequence of study to a cohort of students in at least two consecutive grade levels. For the purpose of this grant, a sequence of study consists of courses where the knowledge and skills in one course is related to and dependent on the knowledge and skills in the previous course. For example, a tenth grade integrated English course and an eleventh grade integrated social studies course do not typically represent a sequence of courses. Drone Technology I and Drone Technology II would more likely represent a definite sequence of study. In addition, there are varying degrees of integration in curriculum development. A core course with minimal integration (e.g., one or two new integrated projects) does not constitute a new course. The sequence of courses must be conducted at the same site.
All curriculum developed with these grant funds will serve as models for other high schools in the state, as prescribed in EC Section 58802. All SSP curriculum must be available for posting on the designated Web site and must comply with copyright laws. Since the curriculum development is state funded, schools/districts may not copyright the developed curriculum.
1. Clearly and thoroughly describe the instructional/academic content of the proposed new, sequenced courses to be planned and developed. Include the number of courses to be developed, proposed course names, and grade levels the courses will offered. (20 points) 
2. Clearly and convincingly, explain how the proposed courses are new and innovative. Include a thorough and detailed discussion regarding the extent the proposed courses may currently be available to other students throughout the state. If applicable, clearly identify whether the proposed courses are available to other students throughout the state but are new to your school. (40 points)
3. Clearly identify all of the new curriculum (CTE Online course outlines, unit plans, daily lessons, primary instructional materials, various assessments, integrated projects, and rubrics, etc.) that is to be developed for the proposed SSP when fully implemented. Thoroughly discuss and clearly explain the degree to which each curricular component is expected to be incorporated into each of the courses. 
(20 points) 
4. Who will plan the new innovative curriculum? The team must include at least two teachers from the school. Identify any outside expert(s) (outside experts have specific recent professional/field experience in the specific targeted area of instruction) who have been, or will be, consulted to ensure that what is proposed in the SSP represents current practices and theory in the targeted area of study. Include the name, company/organization, and job title for each person. You must clearly explain the qualifications of the expert(s) that demonstrate their knowledge and experience to specifically address the content of your identified target area of instruction. Teaching a college level course in the targeted area of instruction does not, in and of itself, qualify a person as an outside expert. However, those persons would be a valuable asset for the teachers writing the curriculum. The outside expert brings the practical experience to the team. The teachers are the curriculum writing experts. (15 points)
Section III: Professional Development
The creation of a SSP presupposes that the teachers at the school site, who will be key to the success of the SSP, are committed to designing and implementing the sequence of courses. The professional needs of SSP teachers must be identified, and activities to meet those needs must be described. Issues such as adequate planning time, opportunities to observe other programs with a similar focus, externships, opportunities to explore innovative instructional or organizational strategies, and staff development, both onsite and off, should be thoroughly considered and addressed in this section. Remember, the goal of the SSP is to develop curriculum for at least two new, innovative (year-long) courses. Although an SSP may elect to serve as the basis for the development of a career pathway in the future, that is not the intention of this grant. Therefore, professional development needs and activities may not include activities focused on the development of pathways.
1. Identify the SSP teachers at the school and their duties within the SSP. Only list the current teachers who will be actively participating in the planning and curriculum development activities for the SSP during the current grant period. Do not include possible recruits for future years or potential growth of the SSP. An extensive list does not automatically result in receiving maximal points. However, two teachers from the SSP must be listed to achieve maximal points. (10 points)
2. What are the major professional development needs to ensure that the SSP teachers are adequately prepared to plan, develop, and eventually implement the SSP? (10 points)
3. What professional development activities are proposed to meet the identified needs of the SSP teachers? (10 points)
Section IV: Sustainability
Clearly and convincingly demonstrate how the proposed SSP will be sustained beyond the funding period. Include funds and in-kind support provided by partners and LEA/local funding. If funding is, or will be, specifically identified in your LEA’s LCAP, verifying documentation from the LCAP or a letter of commitment from the superintendent stating its planned inclusion in the LCAP must be provided indicating the amount in order to receive the highest score. Statements in the LCAP referring to “the development of pathways” or “increasing CTE offerings” will not be considered as a commitment to specifically sustain the SSP. If funding is identified at the school site level, a letter of commitment from the site principal must be provided indicating the amount. Letters of commitment from partners must accompany any reference included in this section in order to receive points. Letters of commitment from partners should be addressed to site or district personnel, not personnel at the CDE. (“Partners” do not receive payment for their contributions or services. Vendors are not considered partners.) (15 points)
Section V: Timeline
The timeline must reflect the activities that have been described throughout the narrative. For example, key professional development activities should be listed on the timeline but described in Section III, Professional Development.
This section must list the activities to be undertaken, planned date of accomplishment, and person(s) assuming responsibility. The description of the activities should provide a clear and thorough explanation of the activity and leave the reader with an understanding of its specific relevance to the purpose of the SSP.
1. The timeline, which may be single spaced, must reflect all of the activities (curriculum development, professional development, site visits, conferences, partner recruitment, collaboration, etc.) to be completed during the grant period that were discussed throughout the narrative section. (10 points)
2. The timeline identifies the dates (months) and person(s) responsible for each activity. (5 points)
TIMELINE—(Template)
	ACTIVITIES
	TIMELINE
	PERSON(S)
RESPONSIBLE

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Section VI: Budget Page and Budget Narrative
Each applicant must submit a signed Grant Budget (Form C), accompanied by a Budget Narrative. The expenditure of funds must be clearly tied to the activities described in the narrative sections of the application. Budget priorities must be centered on curriculum development, professional development, and other planning activities. Expenditures for books and supplies are limited to $3,500. Income from other sources, including in-kind support from the LEA or the community that may demonstrate long-term sustainability, should be indicated. Please note that the grant funding may not supplant current fixed costs.
The Budget Narrative must include a detailed description that justifies each expense. 
1. The budget must reflect appropriate use of the SSP funds. Grant funds should be focused primarily on costs related to curriculum development and professional development. (5 points)
2. A strong correlation between the activities identified in the narrative sections of the application and the budget items discussed in the Budget Narrative should be clear. (5 points)
3. The Grant Budget (Form C) and the Budget Narrative explanations include financial and in-kind support from the LEA and other sources that demonstrate a commitment for long-term sustainability after grant funding ends. (5 points)

Grant Budget (Form C)

Each SSP applicant must submit this form and a Budget Narrative that explains all proposed expenditures under each expenditure code. Indicate cash or in-kind contributions that are provided by the district and community/business partners as sources of match.

General Information

     
     
LEA Name
CDS Code
     
     
School Name
Principal’s Name
     
     
Proposed SSP Name
SSP Lead Teacher
     

     
Amount Requested

LEA Fiscal Contact

Budget

	Budget Category
	SSP Grant Funds
	LEA Local
Match
(cash or in-kind)
	Private, Public, Non-Profit Sectors Match
(cash or in-kind)
	Budget Item Totals

	1000 Certificated Salaries
	     
	     
	     
	     

	2000 Classified Salaries
	     
	     
	     
	     

	3000 Employee Benefits
	     
	     
	     
	     

	4000 Books and Supplies ($3,500 maximum)
	     
	     
	     
	     

	5000 Services and Other
Operating Expenses
(other than Travel)
	     
	     
	     
	     

	5200 Travel and Conferences
	     
	     
	     
	     

	6000 Capital Outlay 
	     
	     
	     
	     

	7000 Indirect Costs
(California Department of Education approved rates apply)
	     
	     
	     
	     

	Totals
	     
	     
	     
	     


Signature of Principal











Date

Signature of SSP Lead Teacher







Date
Signature of LEA Fiscal Contact







Date
Budget Narrative
	Budget Category
	Narrative Explanation
	SSP Budget
	LEA Match

(cash or in-kind)
	Private/Public Match

(cash or in-kind)
	Budget Item Totals

	1000
	Certificated Salaries – (Administrative salaries not allowed.)

	
	
	
	

	2000
	Classified Salaries – (Not allowed.)


	
	
	
	

	3000
	Employee Benefits – (Benefit package on certificated salaries.)

	
	
	
	

	4000
	Books and Supplies – (Limited to $3,500.)

	
	
	
	

	5000
	Services and Other Operating Expenses – (Curriculum development may not be contracted out.)

	
	
	
	

	5200
	Travel and Conferences


	
	
	
	

	6000
	Capital Outlay – (Not allowed.)

	
	
	
	

	7000
	Indirect Costs 


	
	
	
	

	
	Total
	
	
	
	


APPENDICES
Appendix A: Specialized Secondary Programs Scoring Rubric

Section I: Selection of the New, Innovative Specialized Secondary Program
1. — (30 points) 
	  OUTSTANDING (23–30 points)
	STRONG (15–22 points)
	ADEQUATE (7–14 points)
	INADEQUATE (0–6 points)

	Thoroughly and convincingly describes why the specific targeted content area (not the industry sector or career pathway) for the new, innovative SSP was selected. The description identifies specific occupations at a level similar to those exemplified in the CTE Pathway Standards provided in Appendix C. Includes a variety (three or more) of valid, independent data sources and information that support the selection of the targeted content area in the proposed SSP. The data and analysis thoroughly and convincingly demonstrate the local/regional economic need for the specific targeted area of instruction. Each data source is cited and a table/chart for each source is included in the appendix.
	Contains a strong description of why the specific targeted content area (not the industry sector or career pathway) for the new, innovative SSP was selected. The description identifies specific occupations at a level similar to those exemplified in the CTE Pathway Standards provided in Appendix C. Includes multiple (two or more) valid, independent data sources and information that support the selection of the targeted content area in the proposed SSP. The data and analysis demonstrate a strong economic need for the specific targeted area of instruction at the local/regional level. Each data source is cited and a table/chart for each source is included in the appendix.
	Adequately describes why the specific targeted content area (not the industry sector or career pathway) for the new, innovative SSP was selected. The description identifies specific occupations at a level similar to those exemplified in the CTE Pathway Standards provided in Appendix C. Includes at least one valid, independent data source and information that generally supports the selection of the targeted content area in the proposed SSP. The data and analysis demonstrate an adequate economic need for the specific targeted area of instruction at the local/regional level. The data source is cited and a table/chart for the source is included in the appendix.
	Minimally describes why the identified content area for the new, innovative SSP was selected. Description is general in nature and is centered on an industry sector or general pathway theme rather than a specific targeted area of instruction. The data source(s) may not be valid or may be duplicative (cite each other) in nature. The data and analysis may lack a clear connection between the identified area of instruction and the local/regional economic need. Data table/chart may have been included in the narrative section.



2. — (30 points)
	 OUTSTANDING (23–30 points)
	STRONG (15–22 points)
	ADEQUATE (7–14 points)
	INADEQUATE (0–6 points)

	Thoroughly and convincingly describes why the specific targeted content area (not the industry sector or career pathway) for the new, innovative SSP was selected. The description identifies specific occupations at a level similar to those exemplified in the CTE Pathway Standards provided in Appendix C. Includes a variety (three or more) of valid, independent data sources and information that support the selection of the targeted content area in the proposed SSP. The data and analysis thoroughly and convincingly demonstrate the state economic need for the specific targeted area of instruction. Each data source is cited and a table/chart for each source is included in the appendix.
	Contains a strong description of why the specific targeted content area (not the industry sector or career pathway) for the new, innovative SSP was selected. The description identifies specific occupations at a level similar to those exemplified in the CTE Pathway Standards provided in 
Appendix C. Includes multiple (two or more) valid, independent data sources and information that support the selection of the targeted content area in the proposed SSP. The data and analysis demonstrate a strong economic need for the specific targeted area of instruction at the state level. Each data source is cited and a table/chart for each source is included in the appendix.
	Adequately describes why the specific targeted content area (not the industry sector or career pathway) for the new, innovative SSP was selected. The description identifies specific occupations at a level similar to those exemplified in the CTE Pathway Standards provided in Appendix C. Includes at least one valid, independent data source and information that generally supports the selection of the targeted content area in the proposed SSP. The data and analysis demonstrate an adequate economic need for the specific targeted area of instruction at the state level. The data source is cited and a table/chart for the source is included in the appendix.
	Minimally describes why the identified content area for the new, innovative SSP was selected. Description is general in nature and is centered on an industry sector or general pathway theme rather than a specific targeted area of instruction. The data source(s) may not be valid or may be duplicative (cite each other) in nature. The data and analysis may lack a clear connection between the identified area of instruction and the state economic need. Data table/chart may have been included in the narrative section.



Section II: Curriculum Development
1. — (20 points)
	 OUTSTANDING (16–20 points)
	STRONG (11–15 points)
	ADEQUATE (6–10 points)
	INADEQUATE (0–5 points)

	The instructional/academic content for two or more new, innovative courses was clearly and thoroughly described. The number of courses to be developed, proposed course names, and grade levels the courses will be offered are identified. The proposed courses provide a definite sequence of study* to a cohort of students in at least two consecutive grade levels. The plan to establish and maintain a cohort of students is clearly explained. A “survey” class is not included as part of the proposed sequence of courses funded by this grant. The sequence of courses will be conducted at the same site.
*(See page 17 in this RFA for a definition of “sequence of study”.)
	The instructional/academic content for two or more new, innovative courses was clearly described. The number of courses to be developed, proposed course names, and grade levels the courses will be offered are identified. The proposed courses provide a definite sequence of study* to a cohort of students in at least two consecutive grade levels. The plan to establish and maintain a cohort of students is explained. A “survey” class is not included as part of the proposed sequence of courses funded by this grant. The sequence of courses will be conducted at the same site.
*(See page 17 in this RFA for a definition of “sequence of study”.)
	The instructional/academic content for two or more new, innovative courses was generally described. The number of courses to be developed, proposed course names, and grade levels the courses will be offered are identified. The proposed courses provide a definite sequence of study* to a cohort of students in at least two consecutive grade levels.  Additional details may be required in order to present a clear and complete understanding of the targeted content of one or more proposed courses. It is not entirely clear how a cohort of students will be established and/or maintained. A “survey” class is not included as part of the proposed sequence of courses funded by this grant. The sequence of courses will be conducted at the same site.
*(See page 17 in this RFA for a definition of “sequence of study”.)
	Two or more new, innovative courses that provide a definite sequence of study* to a cohort of students in at least two consecutive grade levels were vaguely described. The number of courses to be developed, proposed course names, or grade levels the courses will be offered may not have been identified. The establishment of a cohort of students is not adequately discussed. A “survey” class may have been included as part of the proposed sequence of courses funded by this grant. The sequence of courses will be conducted at the same site.
*(See page 17 in this RFA for a definition of “sequence of study”.)


2. — (40 points)
	 OUTSTANDING (31–40 points)
	STRONG (21–30 points)
	ADEQUATE (11–20 points)
	INADEQUATE (0–10 points)

	All of the proposed new* courses are unique and are not available to other students throughout the state. It is clear that all of the proposed courses do not supplement any existing academies, pathways, programs, competitions, or clubs at the school. At least two of the proposed courses appear to be highly innovative when compared to courses currently available throughout the state. The sequence of courses will be conducted at the same site.
*(See pages 4 and 17 in this RFA for additional clarity on what constitutes a “new course”.)
	All of the proposed new* courses are unique and are not typically available to other students throughout the state. One or more of the proposed courses may be offered in a few schools throughout the state. It is clear that all of the proposed courses do not supplement any existing academies, pathways, programs, competitions, or clubs at the school. At least two of the proposed courses appear to be innovative when compared to courses currently available throughout the state. The sequence of courses will be conducted at the same site.
*(See pages 4 and 17 in this RFA for additional clarity on what constitutes a “new course”.)
	The proposed courses are new* to the school; however, they are not unique and are typically available to other students throughout the state. It is clear that all of the proposed courses do not supplement any existing academies, pathways, programs, competitions, or clubs at the school. Courses may be considered to be in this category if a portion of the content is new, but is integrated with content that is typically available to other students throughout the state. The proposed courses appear to display an identifiable level of innovation when compared to courses currently available throughout the state. The sequence of courses will be conducted at the same site.
*(See pages 4 and 17 in this RFA for additional clarity on what constitutes a “new course”.)
	It is not absolutely clear to the reader that these courses are new* to the school. Similar courses are typically available to students throughout the state. It is not absolutely clear to the reader that these courses do not supplement an existing academy, pathway, program, competition, or club at the school. Courses may appear to be elective options within a department or an existing academy/pathway. Minimal innovation is evident in the proposed courses. The sequence of courses will be conducted at the same site.
*(See pages 4 and 17 in this RFA for additional clarity on what constitutes a “new course”.)


3. — (20 points)
	 OUTSTANDING (16–20 points)
	STRONG (11–15 points)
	ADEQUATE (6–10 points)
	INADEQUATE (0–5 points)

	The proposed courses will require the development of completely new and original curriculum including: the required CTE Online course outline, unit plans, daily lessons, primary instructional materials, various assessments, integrated projects, and rubrics, etc. All of the curricular components required to effectively teach the courses are thoroughly and clearly discussed in the narrative. The use and degree of implementation of each curricular component in all of the proposed courses is clearly explained in the narrative. It is clear that all of the primary instructional materials and resources to be developed and used by the proposed SSP adhere to copyright laws, and are eligible for posting on the designated Web site.
	The proposed courses will require the development of completely new and original curriculum including: the required CTE Online course outline, unit plans, daily lessons, primary instructional materials, various assessments, integrated projects, and rubrics, etc. It appears to the reader that most of the curricular components required to effectively teach the courses are thoroughly and clearly discussed in the narrative. However, one or more components that should be incorporated appear to be missing or not thoroughly and clearly discussed in the narrative. The use and degree of implementation of each identified curricular component in all of the proposed courses is clearly explained in the narrative. It is clear that all of the primary instructional materials and resources to be developed and used by the proposed SSP adhere to copyright laws, and are eligible for posting on the designated Web site.
	The proposed courses will require the development of completely new and original curriculum including: the required CTE Online course outline, unit plans, daily lessons, primary instructional materials, various assessments, integrated projects, and rubrics, etc. It appears to the reader that most of the curricular components required to effectively teach the courses are identified and generally discussed in the narrative. However, one or more components that should be incorporated appear to be missing or not thoroughly and clearly discussed in the narrative. The use and degree of implementation of each identified curricular component in all of the proposed courses is not clearly explained in the narrative. It is clear that all of the primary instructional materials and resources to be developed and used by the proposed SSP adhere to copyright laws, and are eligible for posting on the designated Web site.
	It may not be clear what types or how much new curriculum is required to be developed. Some curricular components may be listed, but not thoroughly discussed in the narrative. The use and degree of implementation of each identified curricular component in all of the proposed courses is not clearly explained in the narrative. The narrative may suggest that an existing course framework or outline is to be adopted and/or modified. It appears that some proprietary curriculum and/or proprietary training may be required to implement the proposed SSP. One or more proposed courses appear to be a restructuring of a previous course or a combination of one or more existing courses.


4. — (15 points)
	 OUTSTANDING (12–15 points)
	STRONG (8–11 points)
	ADEQUATE (4–7 points)
	INADEQUATE (0–3 points)

	The members of the curriculum development team are clearly identified. The name, company/organization, and job title for each person was provided. The team includes at least two teachers from the school. At least one outside expert (outside experts have recent professional experience in the specific targeted/specialized area of instruction) was identified. The outside expert’s area of expertise specifically relates to the targeted/specialized area of instruction (directly pertains to the identified CTE pathway). The specific qualifications of the outside expert(s) were thoroughly and clearly explained.

	The members of the curriculum development team are clearly identified. The name, company/organization, and job title for each person was provided. The team includes at least two teachers from the school. At least one outside expert (outside experts have recent professional experience in the specific targeted/specialized area of instruction) was identified. The outside expert’s area of expertise closely relates to the targeted/specialized area of instruction (expertise pertains to a closely related CTE pathway within the same identified industry sector). The specific qualifications of the outside expert(s) were thoroughly and clearly explained.
	The members of the curriculum development team are clearly identified. The name, company/organization, and job title for each person was provided. The team includes at least two teachers from the school. At least one outside expert (outside experts have recent professional experience in the specific targeted/specialized area of instruction) was identified. The outside expert’s area of expertise reasonably relates to the targeted/specialized area of instruction (expertise pertains to an unrelated CTE pathway within the same identified industry sector). The specific qualifications of the outside expert(s) were thoroughly and clearly explained.
	The members of the curriculum development team may not be clearly identified. The name, company/organization, and job title for each person may not have been provided. May have an incomplete team (e.g., missing teacher or outside expert). The specific qualifications of the outside expert(s) were not clearly identified or did not relate to the targeted/specialized area of instruction (expertise pertains to a different industry sector than the one identified in the application).


Section III: Professional Development
1. — (10 points)

	  OUTSTANDING (6–10 points)
	
	
	INADEQUATE (0–5 points)

	The list of identified SSP teachers appears to be appropriate for the proposed SSP as described in the application. At least two teachers from the school were identified. The SSP teacher duties were clearly identified. 
	(Intentionally left blank)
	(Intentionally left blank)
	The list of identified SSP teachers appears to be inappropriate for the proposed SSP as described. An excessive number of teachers may have been listed. May have included teachers for future growth of the SSP. Two teachers from the school may not have been identified. The SSP teacher duties may not be clearly identified. 


2. — (10 points)

	  OUTSTANDING (9–10 points)
	STRONG (6–8 points)
	ADEQUATE (3–5 points)
	INADEQUATE (0–2 points)

	Thoroughly and clearly describes the professional development needs of the SSP teachers that will ensure they are effectively prepared to plan, develop, and eventually implement the SSP. All of the identified needs are clearly and specifically related to the targeted area of instruction and technical skills of the SSP. In addition, significant planning time is identified. The technical skills and knowledge necessary to fulfill the requirements of the grant are clearly and thoroughly described.
	Clearly describes professional development needs of the SSP teachers that will ensure they are effectively prepared to plan, develop, and eventually implement the SSP. Most of the identified needs are clearly and specifically related to the targeted area of instruction and technical skills of the SSP. It appears to the reader that one or more professional development needs were not identified. Significant planning time is identified. The technical skills and knowledge necessary to fulfill the requirements of the grant are clearly described.
	Fundamental professional development needs are identified. Some needs may not have been thoroughly described. One or more identified needs may appear to be general in nature, applying to the common needs of a variety of SSP or include the needs of the school/district that are not exclusive to the SSP teachers. The identified needs do appear to adequately reflect the needs of the SSP teachers. In addition, adequate planning time is identified. The technical skills and knowledge necessary to fulfill the requirements of the grant are identified.
	Some general professional development needs are identified. The needs may not be thoroughly described. Many needs may appear to be general in nature applying to the common needs of a variety of SSP or include the needs of the school/district that are not exclusive to the SSP teachers. The needs may not adequately reflect the needs of the SSP teachers. Planning time is identified, but it is not clear if it is a sufficient amount. Some of the technical skills and knowledge necessary to fulfill the requirements of the grant are identified.


3. — (10 points)
	  OUTSTANDING (9–10 points)
	STRONG (6–8 points)
	ADEQUATE (3–5 points)
	INADEQUATE (0–2 points)

	The planned professional development activities are extensive and detailed. The planned activities clearly prepare the SSP teachers to most effectively plan, develop, and eventually implement the SSP. Every identified professional development need coincides with extensive professional development activities. All of the identified activities are clearly and specifically related to the targeted area of instruction and technical skills required of the SSP teachers.
	The planned professional development activities are clearly and thoroughly discussed. The planned activities should enable the SSP teachers to effectively plan, develop, and eventually implement the SSP. Every identified professional development need coincides with extensive professional development activities. All of the identified activities are clearly and specifically related to the targeted area of instruction and technical skills required of the SSP teachers.
	The planned professional development activities are identified. All activities correspond to an identified need. Some details may be incomplete. The planned activities should enable the SSP teachers to effectively plan, develop, and eventually implement the SSP. Every identified professional development need coincides with professional development activities. All of the identified activities are clearly and specifically related to the targeted area of instruction and technical skills required of the SSP teachers.
	The planned professional development activities are identified. Some details may be incomplete. It is not clear if the planned activities will enable the SSP teachers to plan, develop, and eventually implement the SSP. Some identified professional development needs may not be adequately met through the planned activities. One or more of the identified activities may not be specifically related to the targeted area of instruction and technical skills required of the SSP teachers.


Section IV: Sustainability
1. — (15 points)
	 OUTSTANDING (12–15 points)
	STRONG (8–11 points)
	ADEQUATE (4–7 points)
	INADEQUATE (0–3 points)

	Significant cash and in-kind support is identified and discussed which clearly and convincingly demonstrates how the proposed SSP will be sustained beyond the funding period. All identified components of the proposed SSP will be sustained. Letters of commitment from partners are provided that clearly identify and discuss the type, level, and duration of support to be provided. A letter of commitment from the superintendent stating the inclusion or intention to include the proposed SSP in the LEA’s LCAP is provided. The letters of commitment are referenced in this narrative section. 
(“Partners” do not receive payment for their contributions or services.)
	Significant cash and in-kind support is identified and discussed which clearly and convincingly demonstrates how the proposed SSP will be sustained beyond the funding period. All identified components of the proposed SSP will be sustained. Letters of commitment from partners are provided that clearly identify and discuss the type, level, and duration of support to be provided. A letter of commitment is provided from the site principal that clearly and thoroughly describes the types and levels of support to be provided. The letters of commitment are referenced in this narrative section.  
(“Partners” do not receive payment for their contributions or services.)
	Cash and in-kind support is identified and discussed which adequately demonstrates how the proposed SSP will be sustained beyond the funding period. All identified components of the proposed SSP will be sustained. Letters of commitment from partners are provided that identify and discuss the type, level, and duration of support to be provided. A letter of commitment is provided from the site principal that describes the types and levels of support to be provided. The letters of commitment are referenced in this narrative section. 
(“Partners” do not receive payment for their contributions or services.)
	A clear and thorough plan to pursue and gain cash and in-kind support is provided. Potential partners and the type of services to be provided are clearly identified. Letters/e-mails* documenting the efforts to secure the necessary partners are provided.  
*May be included in the appendix in lieu of letters of commitment.
(“Partners” do not receive payment for their contributions or services.)


Section V: Timeline
1. — (10 points)
	  OUTSTANDING (6–10 points)
	
	ADEQUATE (3–5 points)
	INADEQUATE (0–2 points)

	The timeline includes all of the activities (curriculum development, professional development, site visits, conferences, partner recruitment, articulation, collaboration, etc.) that were discussed throughout the narrative sections. The description of the activities is clear and thorough.
	(Intentionally left blank)
	The timeline may be missing one of the activities (curriculum development, professional development, site visits, conferences, partner recruitment, articulation, collaboration, etc.) that were discussed throughout the narrative sections. The description of the activities is clear.
	The timeline is missing two or more of the activities (curriculum development, professional development, site visits, conferences, partner recruitment, articulation, collaboration, etc.) that were discussed throughout the narrative sections. The description of the activities may not be entirely clear. Font size may not be 12 point and/or character spacing/kerning may not be at the “normal” setting.


2. — (5 points)
	OUTSTANDING (4–5 points)
	
	
	INADEQUATE (0–3 points)

	The timeline identifies the dates (months) and persons responsible for each activity.
(If any activities were discussed in the narrative but not included in the timeline, the highest score possible will be “Inadequate” or three points.)
	(Intentionally left blank)
	(Intentionally left blank)
	The timeline identifies the dates (months) and person(s) responsible for each activity. Only one person is identified to complete all activities included in the timeline. One or more activities discussed in the narrative sections are missing from the timeline.


Section VI: Budget Page and Budget Narrative
1. — (5 points)
	OUTSTANDING (5 points)
	
	ADEQUATE (4 points)
	INADEQUATE (0–3 points)

	The Grant Budget (Form C) and Budget Narrative are complete. Grant funds are clearly focused primarily on costs related to curriculum development and professional development. Items in the 4000 and 5000 budget categories are directly related to curriculum development and professional development needs. The total amount in the 4000 budget category does not exceed $3,500.
	(Intentionally left blank)
	The Grant Budget (Form C) and Budget Narrative are complete. Grant funds are focused on costs related to curriculum development and professional development. It is not clear if all items in 4000 and 5000 budget categories are directly related to curriculum development and professional development needs. The total amount in the 4000 budget category does not exceed $3,500.
	The Grant Budget (Form C) or Budget Narrative may be incomplete. Grant funds are not entirely focused on costs related to curriculum development and professional development. Some items in the 4000 and 5000 budget categories are not directly related to curriculum development and professional development needs. The total amount in the 4000 budget category may have exceeded $3,500.


2. — (5 points)
	OUTSTANDING (5 points)
	
	ADEQUATE (4 points)
	INADEQUATE (0–3 points)

	A strong correlation between the activities identified in the narrative sections of the application and the budget items discussed in the Budget Narrative is evident. All activities discussed in the narrative sections of the application are represented in the Budget Narrative. All items discussed in the Budget Narrative are mentioned in the narrative sections of the application.
	(Intentionally left blank)
	A correlation exists between the activities identified in the narrative sections of the application and the budget items discussed in the Budget Narrative. Some activities may be mentioned in either the Budget Narrative or the narrative sections of the application, but not both.
	The correlation between the activities identified in the narrative sections of the application and the budget items discussed in the Budget Narrative is not clear for many of the activities listed. Multiple activities are listed in either the Budget Narrative or the narrative sections of the application, but not both.


3. — (5 points)
	OUTSTANDING (5 points)
	
	ADEQUATE (4 points)
	INADEQUATE (0–3 points)

	The Grant Budget (Form C) and the Budget Narrative Explanations include significant financial and in-kind support from the LEA and other sources that demonstrate a commitment for long-term sustainability after grant funding ends. Letters of commitment verifying the support are included in the appendix of the application.
	(Intentionally left blank)
	The Grant Budget (Form C) and the Budget Narrative Explanations include financial and in-kind support from the LEA and other sources that demonstrate a commitment for long-term sustainability after grant funding ends. Letters of commitment verifying the support are included in the appendix of the application.
	The Grant Budget (Form C) and the Budget Narrative Explanations include minimal financial or in-kind support from the LEA and other sources that demonstrate a commitment for long-term sustainability after grant funding ends. Letters of commitment verifying the support are included in the appendix of the application.


Section VII: Program Submission and Formatting Requirements
1. — (25 points)
	Full Compliance (25 points)
	
	
	Partial Compliance 
(0–24 points)

	Application fully complies with all components identified in the Application Format Requirements and Program Application: Sections for Submission. The application complies with all direction provided in the application, including the directions for each form.
	(Intentionally left blank)
	(Intentionally left blank)
	At least one component, or portion thereof, identified in the Application Format Requirements and Program Application: Sections for Submission was not in compliance. The application may not comply with all direction provided in the application, including the directions for each form.


Appendix B: California Career Technical Education Model Curriculum Standards
The CTE Model Curriculum Standards were adopted by the California State Board of Education in January 2013. Organized into California’s 15 high-employing industry sectors, the CTE standards are designed to assist schools in developing curriculum and measuring student achievement. Each standard is aligned with one or more Common Core English language arts and mathematics standards, Next Generation Science Standards, and history/social studies standards. This alignment identification will give teachers guidance for integrating instruction, adding application and performance to academic content, engaging more students, and improving outcomes. 
The California Career Technical Education Model Curriculum Standards is available on the CDE Web site at http://www.cde.ca.gov/ci/ct/sf/ctemcstandards.asp.
Appendix C: Sample Occupations from the CTE Pathway Standards

(Sample occupations for all CTE Pathways may be found at http://www.cde.ca.gov/ci/ct/sf/ctemcstandards.asp)
Design, Visual, and Media Arts Pathway 
The Design, Visual, and Media Arts pathway includes those occupations that use visual art, digital media, and Web-based tools and materials as the primary means of communication and expression. In addition to an understanding of current workplace practice, this career pathway requires the development of knowledge and skills in both visual art concepts as well as new and emerging digital processes by which individuals are able to create and communicate complex concepts in a broad range of occupations and professions.

Sample occupations associated with this pathway:

· Digital Animator

· Artistic Director

· Commercial Artist

· Web Designer

· Museum Curator

Engineering Technology Pathway
The Engineering Technology pathway provides learning opportunities for students interested in preparing for careers in the design, production, or maintenance of mechanical, electrical, electronics, or electromechanical products and systems.

Sample occupations associated with this pathway:

· Surveyor

· Research and Development Analyst

· Engineering Technologist

· Field Engineer

· Operations Engineer
Biotechnology Pathway
The standards for the applications of the Biotechnology pathway relate to occupations and functions relevant for understanding and solving biomedical problems and creating products to improve the quality of human life. The standards represent knowledge and skills necessary to succeed in diverse careers in this pathway.

Sample occupations associated with this pathway:

· Clinical Trials Research Coordinator

· Forensic Pathologist

· Biostatistician

· Geneticist Lab Assistant
Games and Simulation Pathway
Students in the Game and Simulation pathway learn relevant technical knowledge and skills to prepare for further education and careers such as Game/Simulation Designer, Game Programmer, and Game Software Developer. Game and simulation design requires that students have a solid foundational understanding of game design, hardware, graphics, and animation. Persons with expertise in game and simulation design have had practical experiences in game/simulation conceptualization, design, storyboarding, development methodologies, essential programming techniques, working with a team, and implementation issues.

Sample occupations associated with this pathway:

· Game/Simulation Designer

· Game Programmer

· Game Software Developer

· Game Producer

· Multimedia Artist and Animator
Product Innovation and Design Pathway
The Product Innovation and Design pathway provides students with an understanding of the design and manufacturing technologies common to careers in the fields of product design and manufacturing. Representative topics include the product design and development process, the principles of design, computer aided design, fabrication and manufacturing processes, sustainability, and the principles of business, entrepreneurship, and global design.

Sample occupations associated with this pathway:

· Commercial/Industrial Designer

· CAD Designer

· Model Maker

· Product Developer

· Product Manager
Appendix D: Industry Sectors, Pathways, and Contacts

The following list identifies the CTE Industry Sectors, Pathways, and CDE industry sector leads. The industry sector leads can provide a broad array of expertise and resources for each industry sector they support. Please feel free to contact them for any guidance you may need.
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	Agriculture and Natural Resources (ANR)
· Agricultural Business

· Agricultural Mechanics

· Agriscience

· Animal Science

· Forestry and Natural Resources
· Ornamental Horticulture

· Plant and Soil Science

	Hugh Mooney

916-319-0488

hmooney@cde.ca.gov
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	Arts, Media, and Entertainment (AME)
· Design, Visual, and Media Arts

· Performing Arts

· Production and Managerial Arts

· Game Design and Integration


	Jack Mitchell

916-319-0504
jmitchell@cde.ca.gov
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	Building and Construction Trades (BCT)
· Cabinetry, Millwork, and Woodworking

· Engineering and Heavy Construction

· Mechanical Systems Installation and Repair

· Residential and Commercial Construction


	Clay Mitchell
916-445-5568
cmitchell@cde.ca.gov  
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	Business and Finance (BF)
· Business Management

· Financial Services

· International Business
	Cindy Beck

916-319-0470

cbeck@cde.ca.gov
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	Education, Child Development, and Family Services (ECDFS)
· Child Development

· Consumer Services

· Education

· Family and Human Services


	Angie Ford

916-319-0448
aford@cde.ca.gov 

	[image: image6.png]



	Energy, Environment, and Utilities (EEU)
· Environmental Resources

· Energy and Power Technology

· Telecommunications

	Dara Dubois

916-445-7754

ddubois@cde.ca.gov 
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	Engineering and Architecture (EA)
· Architectural Design

· Engineering Technology
· Engineering Design

· Environmental Engineering
	Michelle McIntosh
916-319-0675

mmcintosh@cde.ca.gov 
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	Fashion and Interior Design (FID)
· Fashion Design and Merchandising

· Interior Design

· Personal Services
	Melissa Webb
916-319-0773

mwebb@cde.ca.gov 
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	Health Science and Medical Technology (HSMT)
· Biotechnology
· Patient Care

· Health Care Administrative Services

· Health Care Operational Support Services

· Public and Community Health
· Mental and Behavioral Health
	Cindy Beck

916-319-0470

cbeck@cde.ca.gov 
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	Hospitality, Tourism, and Recreation (HTR)
· Food Science, Dietetics, and Nutrition

· Food Services and Hospitality

· Hospitality, Tourism, and Recreation
	Melissa Webb
916-319-0773

mwebb@cde.ca.gov 
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	Information and Communication Technologies (ICT)
· Information Support and Services

· Networking

· Software and Systems Development

· Games and Simulation
	Gary Page

916-319-0499

gpage@cde.ca.gov 
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	Manufacturing and Product Development (MPD)
· Graphic Production Technologies

· Machining and Forming Technologies

· Welding and Materials Joining

· Product Innovation and Design
	Michelle McIntosh
916-319-0675

mmcintosh@cde.ca.gov
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	Marketing, Sales, and Service (MSS)
· Marketing

· Professional Sales 

· Entrepreneurship/Self-Employment
	Michelle McIntosh
916-319-0675

mmcintosh@cde.ca.gov
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	Public Services (PS)
· Public Safety

· Emergency Response

· Legal Practices
	Cindy Beck

916-319-0470

cbeck@cde.ca.gov
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	Transportation (T)
· Operations

· Structural Repair and Refinishing

· Systems Diagnostics and Service
	Dara Dubois

916-445-7754

ddubois@cde.ca.gov 


Appendix E: California Education Code Sections 58800–58806

58800. It is the intent of the Legislature in enacting this chapter to assist in the establishment of specialized high schools in the state to provide advanced instruction and training in high technology fields and in the performing arts. The Legislature recognizes that the establishment of these specialized high schools will benefit the state economy by providing opportunities to talented pupils to obtain enhanced learning opportunities in high technology fields and in the performing arts while enrolled in schools located in school districts in close proximity to areas in which these industries are located. The Legislature also recognizes that the high technology specialized high schools established under this chapter will enable the faculty providing instruction in these schools to develop model curricula of general application in the fields of mathematics, science, performing arts, and computer technology to be made available to other school districts in the public school system.

58801. Any school district operating one or more high schools, or any consortium of school districts that operate one or more high schools, or any county superintendent of schools, or any county board of education, may submit a proposal to the Superintendent of Public Instruction to establish a school or schools with specialized curricula in high technology, performing arts, or other special curricular areas, for pupils in grades 9 through 12. School districts that submit proposals as a consortium shall agree to accept pupils from each district in the consortium at the specialized school. The Superintendent of Public Instruction shall, commencing with the 1984-85 fiscal year, allocate funds for startup costs of these specialized secondary schools or programs.

58801.5. Entities eligible for funding of startup costs pursuant to Section 58801 shall be eligible to compete for funding for startup costs regardless of funding in any prior year. Receipt of funds for additional startup costs shall be based upon the addition of new program offerings. Funds provided pursuant to this section shall supplement, and shall not supplant, funds provided pursuant to Section 58801.


58801.6. The Superintendent of Public Instruction shall apportion funds as available from the annual Budget Act for support of specialized secondary programs established prior to the 1991-92  fiscal year that operate in conjunction with the California State University. Funds apportioned pursuant to this section shall be distributed equally among eligible specialized secondary schools.

58802. Faculty members providing instruction in specialized secondary programs shall develop model curricula which the Superintendent of Public Instruction shall make available to other school districts in the state.

58803. Notwithstanding any other provision of law, specialized secondary programs may select as teachers noncredentialed persons who possess unique talents or skills from business, performing arts, or postsecondary institutions. No noncredentialed person shall be retained as a teacher in a specialized secondary program unless, within 60 days after the governing board has hired such a person, the Commission on Teacher Credentialing has issued a certificate of clearance for him or her, which the commission shall issue when it has verified the person's personal identification and good moral character. Each school district governing board that employs noncredentialed persons to teach in specialized secondary programs shall annually report to the Superintendent of Public Instruction the number of those persons employed, the subjects they are employed to teach, and the unique talents and skills they possess.

58804. From the funds appropriated by the Legislature for the purposes of Section 42238, the Superintendent of Public Instruction shall make allocations for the purposes of this chapter to county superintendents of schools, and county boards of education, operating approved specialized secondary schools, as follows:

(a) For the 1985-86 fiscal year, and for each fiscal year thereafter, in lieu of the funding calculation set forth in Section 42238, the revenue limit for each county superintendent of schools, or county board of education, operating one or more specialized secondary schools shall be calculated by multiplying the average daily attendance for the school or schools by the statewide average base revenue limit per unit of average daily attendance, for high school districts, as computed under paragraph (2) of subdivision (d) of Section 42238.


(b) The school district of residence of any pupil enrolled in a specialized secondary school operated by a county superintendent of schools or county board of education shall not include the attendance of that pupil in any computation of average daily attendance for purposes of Section 42238.

58804.2. Commencing with the 1992-93 academic year, each specialized secondary school operated pursuant to Section 58801.6 shall annually evaluate the success of its program as follows: 

(a) The program shall be deemed successful if it meets all of the following: 

(1) Eighty percent of the pupils participating in the program pursue either postsecondary education or additional professional training in their chosen fields of study after graduation from high school.

(2) Eighty percent of the pupils that remain in the program complete their high school education.

(b) The program shall also be evaluated based on an assessment of other factors including, but not limited to, the following:

(1) Increased pupil, parent, community, professional and business community, and school employee satisfaction with pupil learning, school organization, and school governance and management.

(2) Counseling and other support services that enhance the program and the success of the pupils.

(3) Improvement in the academic performance of pupils as measured by grade point average or other appropriate standards of achievement.

58805. (a) The Superintendent of Public Instruction may enter into an interagency agreement with a consortium of two or more school districts to establish an academy of visual and performing arts to operate specialized secondary school programs in visual and performing arts that are conducted outside the regular school day, subject to this chapter.
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