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	Overview


Local educational agency (LEA) that do not meet 100 percent Highly Qualified Teacher (HQT) status as mandated by the Elementary and Secondary Education Act (ESEA) of 2001 are placed in the Compliance, Monitoring, Interventions, and Sanctions (CMIS) Program. As required by ESEA (Title I, Part A, Subpart 1, Section 1111[b][8][C]), LEAs not meeting 100 percent HQT must create and implement a plan to ensure that poor and minority children are not taught by inexperienced, under-qualified, or out-of-field teachers at higher rates than other children. 

To meet the requirements of ESEA Section 2141(a) and (b), California LEAs that have not met annual measureable objectives reporting less than 100 percent HQT in ESEA core academic subjects for two consecutive years are assigned to Level B of the CMIS program. Each LEA in Level B is required to create an Equitable Distribution Plan (EDP) which requires that they coordinate, evaluate, and monitor school-wide and district-wide programs and services as they relate to closing the student achievement gap through teacher and principal quality. The EDP must include immediate solutions for ensuring that poor, minority, and underperforming students have access to experienced and effective teachers and administrators.

In order for your LEA to implement an effective plan for equitable distribution that systematically addresses staffing challenges, it is essential to create an EDP Team. The plans require the analysis of both site and district-level data to inform broad policies relating to the recruitment, training, and retention of teachers and administrators. 

This guide will provide you with helpful resources necessary to successfully complete an EDP. If you require any technical assistance while completing the EDP for your LEA please contact Judy Sinclair at 916-323-5846 or by email at jsinclair@cde.ca.gov
In order for your LEA to implement an effective plan for equitable distribution that systematically addresses staffing challenges, it is essential to create an Equitable Distribution Team. Your plan will require the analysis of both site and district-level data to inform broad policies relating to the recruitment, training, and retention of teachers and administrators. It is recommended that the Equitable Distribution Team be comprised of the following members:

· Human Resources Director

· Curriculum and Instruction Director

· State and Federal Programs Director

· California Basic Educational Data System (CBEDS)/California Longitudinal Pupil Achievement Data System (CALPADS) Coordinator

· Cabinet-level decision makers

· Site-level representatives

· Collective bargaining unit members

· Beginning Teacher Support Person

Technical assistance from Educator Excellence staff is available upon request. 
Questions: For general inquiries, email cmis@cde.ca.gov or call 916-445-7331.


To facilitate complete submissions, a documentation checklist is available on Page 7. Submit copies of all completed documents electronically by June 24, 2016 to: 
Judy Sinclair, Education Programs Consultant
Educator Excellence Office
California Department of Education
cmis@cde.ca.gov 
916-445-7331
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	 Team Contact:     
	Phone:      

	Email:      
	Title:      


LOCAL EDUCATIONAL AGENCY (LEA) PROGRAM IMPROVEMENT PLAN

ASSURANCE PAGE

LEA Plan Information:             

Name of Local Educational Agency: ____________________________________________________
County District Code: ________________________________________________________________
District Superintendent: ______________________________________________________________
	Address: ____________________________
	City: __________________
	Zip Code: __________


	Phone: ______________________________
	FAX: __________________
	E-mail: ____________



Signature:             


Signature of Superintendent

Printed Name of Superintendent


Date


By submission of the local board approved Title II Equitable Distribution of Teachers Plan (in lieu of the original signature assurance page in hard copy), the LEA certifies that the plan has been locally adopted and original signed copies of the assurances are on file in the LEA. The certification reads:
Certification: I hereby certify that all of the applicable state and federal rules and regulations will be observed by this LEA and that, to the best of my knowledge, information contained in this Plan is correct and complete. Legal assurances for all programs are accepted as the basic legal condition for the operation of selected projects and programs and copies of assurances are retained onsite. I certify that we accept all general and program specific assurances for Titles I, II, and/or III as appropriate, except for those for which a waiver has been obtained. A copy of all waivers will remain on file. I certify that actual ink signatures for this Title II Equitable Distribution of Teachers Plan are on file. 
Please keep one copy on file at the district and submit one signed copy with your EDP.  

	District:      

	Documentation Submission Checklist
	Required
	Submitted

	1. Requirement One Data Tables and Guidance Documents 
	Yes
	 FORMCHECKBOX 


	2. Non-Compliant Teacher Action Plan 
	Yes
	 FORMCHECKBOX 


	3. Professional Development Needs Assessment
	Yes
	 FORMCHECKBOX 


	4. Professional Development Action Plan
	Yes
	 FORMCHECKBOX 


	5. Requirement Two Data Table and Guidance Documents
	Yes
	 FORMCHECKBOX 


	6. Local board-approved policy or contract language guiding STSP and PIP placement and the equitable distribution of interns.
	Yes
	 FORMCHECKBOX 


	7. Documentation of new teacher support system  
	Yes
	 FORMCHECKBOX 


	8. Requirement Three Data Table and Guidance Documents
	Yes
	 FORMCHECKBOX 


	9. Teacher Retention Plan
	Yes
	 FORMCHECKBOX 


	10. Teacher Recruitment Plan
	Yes
	 FORMCHECKBOX 


	11. Requirement Four Data Table and Guidance Documents 
	Yes
	 FORMCHECKBOX 


	12.  Documentation of principal support system 
	Yes
	 FORMCHECKBOX 



	Each Local Education Agency (LEA) that has not met annual measurable objectives (AMO) for highly qualified teachers for two consecutive years has an improvement plan in place. Sections §2141(a) and §2141(b) of the Elementary and Secondary Education Act of 2001.

	Equitable Distribution Plan: Requirement One (Correlates to EDP Requirement 1: Data Table)

	Requirement
	Overview
	Data Requirements
	Analysis Requirement
	Action Plan Requirement

	Review of Teacher Qualifications
	1.

Conduct an analysis of the NCLB core academic classes in the LEA that are the least likely to be taught by a Highly Qualified teacher

2.

Conduct an analysis of teachers who are teaching out-of-field* and its impact on AYP.

3.

Conduct an analysis of teachers’ subject-matter qualifications and its impact on AYP.


	1.  

Requirement One School Site 

Data Table

2.

Requirement One District Overview Table

	Requirement One

Guiding Document
	Immediate solutions for ensuring all NCLB core academic classes will be taught by Highly Qualified teachers (HQT)

Documentation: Non-Compliant Teacher Action Plan, http://www.cde.ca.gov/nclb/sr/tq/
documents/cmisnctap.xls (XLS)
Immediate and long-term solutions for ensuring  that all teachers of NCLB core academic subjects have subject-matter expertise as necessary to increase student achievement

Documentation: Professional Development Needs Assessment, Professional Development Action Plan


* Out-of-field teachers do not have a major, exam, or credential in the subject area in which they teach. 

	Equitable Distribution Plan: Requirement One Instructions

	This requirement is intended to guide the LEA through three main analyses:

1. Determining the NCLB core academic subject classes in the LEA that are the least likely to be taught by a Highly Qualified teacher. 

2. Conducting an analysis of teachers who are teaching out-of-field and its impact on student achievement.

3. Conducting an analysis of subject-matter qualifications and its impact on student achievement.

	To begin the process, the Equitable Distribution Team will need to access the following documents:

· Requirement One School Site Data Table

· Requirement One District Overview Table

· Annual Yearly Progress (AYP) data for each school site

http://dq.cde.ca.gov/dataquest/

	As a team, respond to the Requirement One Guiding Document questions, as applicable, to complete the analyses.

	Using the information collected on the Requirement One Guiding Document, complete and submit the following documentation:

· Non-Compliant Teacher Action Plan

· An LEA Professional Development Needs Assessment of your choice

· LEA Professional Development Plan (Page 11)


	Requirement One Guiding Document - (Correlates to EDP Requirement 1: Data Table)
District      

	Referring to Requirement One Data Tables as one source of data, address the following questions:

1. Which groups of teachers appear more likely to not be Highly Qualified or assigned out-of-field? How does this affect AYP or AMO?

     
2. Are all Title I classes and Title II Class Size Reduction class taught by Highly Qualified teachers?

       
3. Do teachers at high-poverty sites have a comparable percentage of teachers with supplemental and subject-matter authorizations? How does this affect AYP or AMO?

       
4. What specific steps does the district take to achieve an equitable distribution of highly-qualified teachers among high-poverty, high-minority and program improvement sites?

     
5. Looking at the AYP scores for middle schools, does there appear to be a correlation between certification type (e.g. multiple subjects) and not meeting AMO for student achievement?

     
6. Is there a correlation between subgroup populations that did not meet AYP (e.g. Special Education, etc.) and teachers who are teaching out-of-field?

     
7. How do district administrators support non-compliant teachers, monitor progress, and hold teachers accountable for becoming highly-qualified as quickly as possible?  
     
8. What standards-based professional development does the LEA offer to keep highly-qualified teachers up-to-date with curriculum, materials and instructional materials (e.g. Math and Reading Professional Development, and subject matter projects)?
       
9. How does the LEA use available state and federal categorical funds to assist teachers in attaining Highly Qualified Teacher status (e.g. Title I Part A, Title II Part A, Intern program)?  

      


	Professional Development Needs Assessment 

	Guidance Regarding the Professional Development Needs Assessment


Districts are required to submit a professional development needs assessment as part of Requirement One. There is no required format for this component.  Analyzing the results of this professional development needs assessment surveys is an important and necessary step before the writing and implementation of a systematic Professional Development Plan. 
Information incorporated into the professional development needs assessment must include: 
· Teacher data such as certification types and areas, professional development history, academic degrees, language fluency, and professional development requests.

· Data relating to student achievement, curriculum and instruction, professional development, and school governance and organization 

· Student data, including disaggregated achievement data analysis, classroom work, attendance data, discipline records, and student transfer data, dropout data, language and ethnicity data, and gender data 

· Student data including student access to books, supplies, extended learning opportunities and other support systems 

· School-level data including total instructional full-time employees, class size, instructional dollars per pupil, special grants and funding, support staff, technology available in the school, and staff professional development type and frequency 
You may also want to include:

· School/family relationship data, including parent participation, parent satisfaction, and parent involvement in planning and implementation, frequency of parent education and training, resources for training, frequency of teacher/parent contact, and frequency of school/parent contact 

· Community data, including poverty level, demographics, housing, employment, business, police department, social service program, homeless, public health, migrant, tribal council, transportation, and parks and recreation 

A professional development needs assessment can also take the form of a survey instrument. Surveys can be distributed and information can be gathered creatively: door to door, by phone, by interview, at community meetings, from school and district databases, or by any reliable means.
More information on creating a needs assessment please contact the Educator Excellence Office at 916-445-7331.

	Requirement One Sample Updated LEA Professional Development Plan - (Correlates to EDP Requirement 1: Data Table)

	District      

	Professional Development 


	Demonstrated Need

(from pd needs assessment)
	Scientifically–based Professional Development Activities Available
	Teachers of Focus
	Timeframe
	Funding Source

	Example: Algebra Training
	Test scores demonstrate need for teacher content training
	California Math and Science Partnership
	Middle School Teachers with Multiple Subject Credentials
	Available in Summer 2015
	Grant funded

	     
	
	     
	     
	     
	     


	     
	
	     
	     
	     
	     

	     
	
	     
	     
	     
	     

	     
	
	     
	     
	     
	     

	     
	
	     
	     
	     
	     

	     
	
	     
	     
	     
	     

	
	
	
	
	
	


	Requirement One Documentation - (Correlates to EDP Requirement 1: Data Table)
District      

	 FORMCHECKBOX 
 Non-Compliant Teacher Action Plan 

 FORMCHECKBOX 
 An LEA Professional Development Needs Assessment of your choice

   FORMCHECKBOX 
 An Updated LEA Professional Development Plan. A sample is available on Page 13, or you may create your own. 


	LEA plans include an assurance that through the implementation of various strategies, poor and minority students are not taught at higher rates than other students by inexperienced, unqualified- or out-of-field teachers.” §1112(c)(1)(L)

	Equitable Distribution Plan: Requirement Two - (Correlates to EDP Requirement 2: Data Table)

	Requirement
	Overview
	Data Requirements
	Analysis Requirement
	Action Plan Requirement

	Review of Teacher Experience
	1.

Conduct an analysis of the placement of PIPS, STSPs, and Interns

2.

Conduct an analysis of teacher experience rates and levels of support for new teachers


	1.  

Requirement Two School Site 

Data Table

2.

Requirement Two District Overview Table

	Requirement Two

Guiding Questions
	Immediate solutions for ensuring that poor, minority, and under-performing students have access to experienced and effective teachers

Documentation: Board-approved policy or contract language guiding STSP and PIP placement and the equitable distribution of interns.
Immediate and long-term solutions for ensuring that beginning teachers are supported throughout the district.

Documentation: Demonstration of inexperienced teacher* support system           (i.e. BTSA)


* Inexperienced teachers are those with two or fewer years of teaching experience, including teachers new to the profession, Provisional Intern Permits (PIPs), Short-term Staff Permits (STSPs), and Interns. 

	Equitable Distribution Plan: Requirement Two Instructions

	This requirement is intended to guide the LEA through two main analyses:

1. Conducting an analysis of the placement of Provisional Intern Permits, (PIPs), Short-Term Staff Permits (STSPs), and Interns.

2. Conducting an analysis of teacher experience rates and levels of support for new teachers.



	To begin Requirement Two, the Equitable Distribution Team will need to access the following documents:
· Requirement Two District Overview Table



	As a team, respond to the Requirement Two Guiding Document questions, as applicable, to complete the analyses.

	Using the information collected on the Requirement Two Guiding Document, submit the following documentation:

· Board-approved policy or contract language ensuring that PIPs and STSPs are not assigned to schools with 40 percent or higher poverty, or that are in program improvement.

· Board-approved policy or contract language ensuring that interns are not placed in high-poverty or program improvement schools in greater numbers than in schools with low-poverty or higher academic achievement. 

· Documentation of district-wide new teacher support system.




	Requirement Two Guiding Document - (Correlates to EDP Requirement 2: Data Table)
District      

	Using Requirement Two Data Tables as one source of data, address the following questions:

1. Within the last three years, have teachers with PIPs been placed in high-poverty, high-minority, or program improvement schools?*

           
2. Within the last three years have teachers with STSPs been placed in high-poverty, high-minority, or program improvement schools?*

           
3. Are there more interns placed at high-poverty, high-minority, or program improvement schools?

If all schools are high-poverty, are there more interns at schools that have been in PI status for extended periods of time (i.e. schools in PI Year 5)?

     
4. How are district administrators working to achieve equitable distribution of fully prepared, experienced teachers among district schools?

     
5. How does the Human Resources Department take into consideration the HQT and experience staffing needs of program improvement schools when placing newly hired teachers?
          
6. How does the district support PIPs, STSPs, and Interns?

      
7. Do district administrators provide access to an approved induction program(s) for teachers new to the profession? 

          
8. Does the LEA or school offer coaches, mentors, or support providers to new teachers and others who are in need?
                 
9. What support do district administrators provide (e.g. coaches or mentors) for teachers who are teaching out-of-field, new to the grade or subject, as well as those continuing to teach reading or math?

            

10. What other additional professional development resources are available (such as instructional materials training, classroom management, etc.)?

           


* If no, board policy guiding PIP and STSP placement is not required.

	Requirement Two Documentation - (Correlates to EDP Requirement 2: Data Table)
District      

	 FORMCHECKBOX 
    Attach local board-adopted policy or contract language ensuring that PIPs and STSPs are not assigned to schools with 40 percent or higher poverty or that are in program improvement.

 FORMCHECKBOX 
    Attach local board-adopted policy or contract language ensuring that interns are not placed in high-poverty or program improvement schools in greater numbers than in schools with low-poverty or higher academic achievement. 

 FORMCHECKBOX 
    Attach documentation of new teacher support systems that are in place district-wide. Include an overview of all available programs such as induction, coaching, and mentoring. Provide evidence of support for PIPs, STSPs, and interns. A sample form is available on Page 19, or you may create your own.



	Requirement Two Documentation - (Correlates to EDP Requirement 2: Data Table)

	Sample New Teacher Support Plan

	District      

	Activity
	Description
	Teachers of Focus
	Timeframe
	Funding Source

	Example: BTSA Induction
	Designed to support the professional development of newly-credentialed, beginning teachers
	First and second year teachers
	2 Years
	Tier III Block Grant

	Example: Site mentor program
	Matching PIPs and STSPs with experienced mentor teachers.
	PIPs, STSPs
	Yearlong
	Local Funds

	     
	     
	     
	     
	     

	     
	     
	     
	     
	     

	     
	     
	     
	     
	     

	     
	     
	     
	     
	     

	     
	     
	     
	     
	     


	Each LEA that has not met AMO for highly qualified teachers for two consecutive years has an improvement plan in place. Sections §2141(a) and §2141(b) of the Elementary and Secondary Education Act of 2001.

	Equitable Distribution Plan: Requirement Three – (Correlates to EDP Requirement 3: Data Table)

	Requirement
	Overview
	Data Requirements
	Analysis Requirement
	Action Plan Requirement

	Review of 

Recruitment and

Retention 
	1.

Conduct an analysis of retention rates

2. 

Conduct an analysis of recruitment policies


	1.  

Requirement Three 

District Overview Table

	Requirement Three

Guiding Questions
	Immediate and long-term solutions to ensure retention of highly-qualified, experienced, and effective staff

Documentation: 

Teacher Retention Plan

Long-term solutions to ensure effective recruitment policies and strategies

Documentation: 

Teacher Recruitment Plan


	Equitable Distribution Plan: Requirement Three Instructions - (Correlates to EDP Requirement 3: Data Table)

	This requirement is intended to guide the LEA through two main analyses:

1. Conducting an analysis of retention rates.

2. Conducting an analysis of recruitment policies.



	To begin Requirement Three, the Equitable Distribution Team will need to access the following documents:
· Requirement Three District Overview Table



	As a team, respond to the Requirement Three Guiding Document questions, as applicable, to complete the analyses.

	Using the information collected on the Requirement Three Guiding Document, complete the following documentation:

· Documentation of a Teacher Retention Plan. A sample form is available on Page 22, or one can be created.

· Documentation of a Teacher Recruitment Plan. A sample form is available on Page 24, or one can be created.




	Requirement Three Guiding Document - (Correlates to EDP Requirement 3: Data Table)
District      

	Using Requirement Three Data Tables as one source of data, address the following questions:

1. How are high needs areas identified (e.g. special education, mathematics, science teachers or multiple subject teachers reassigned to teach in a departmentalized setting)? 

          
2. Do district administrators and the teachers’ association work together to retain highly-qualified  teachers to teach in hard-to-staff schools by offering:

 FORMCHECKBOX 
 financial incentives

 FORMCHECKBOX 
 increased opportunities for collaboration

 FORMCHECKBOX 
 smaller class size

 FORMCHECKBOX 
 plentiful and innovative materials, curriculum, and resources

 FORMCHECKBOX 
 enhanced professional development

 FORMCHECKBOX 
 meaningful recognition incentives that would retain highly successful teachers 

 FORMCHECKBOX 
 opportunities for teacher leadership

3. How will district administrators utilize exit interviews and/or staff climate surveys to determine reasons why teachers leave the district or schools within the district?

           
4. How will district administrators monitor the transfer of employees to ensure that high-poverty, high-minority, or program improvement schools retain highly-qualified teachers and maintain a staff balanced with veteran and new teachers?

                 
5. How will district administrators monitor high-poverty or program improvement schools with demonstrated retention issues to provide early assistance in teacher retention?

       
6. Does the LEA use state-sponsored teacher development programs to recruit teachers and identify potential teachers (i.e. Para-professional Teacher Training and Intern programs)?

     
7. Are the Human Resource Department processes and procedures conducive to having an early hiring timeline resulting in the benefit of recruiting from a wide and deep pool of highly-qualified and experienced teacher candidates?

                 
8. How does the LEA market itself as an attractive place to work?

           
9. Does the recruitment plan identify placement centers, colleges and publications where there are significant numbers of candidates to meet the district’s needs?

       


	Requirement Three Documentation - (Correlates to EDP Requirement 3: Data Table)
District      

	 FORMCHECKBOX 
  Attach the LEA’s Teacher Retention Plan. 
 FORMCHECKBOX 
  Attach the LEA’s Teacher Recruitment Plan. 



	Requirement Three Documentation - (Correlates to EDP Requirement 3: Data Table)

	Sample Teacher Retention Plan

	District      

	Timeline
	Activity
	Personnel Involved

	4/1
	Create a district-wide school climate survey and exit interview instrument (samples available on Survey Monkey).
	HR Director and staff

	5/1
	Using Requirement Three Data Table identify schools that have historical or possible retention issues.
	HR Director

	5/15


	Meet with principals of identified schools on a process that will ensure teacher (staff, if classified is included) participation in the school climate survey to ensure validity, reliability and adequate participation.
	

	6/1-6/15
	Conduct exit interviews (person-to-person) or on Survey Monkey with all teachers who are either resigning from the district or are transferring from one school to another within the district.
	

	8/15 9/10
	Meet with site administrators to create a site retention action plan. Discuss staff climate surveys and exit interviews to analyze and identify potential issues prior to school starting.
	HR Director, site administrators

	10/10
	Facilitate appropriate steps as necessary to address identified issues.
	HR Director


	Sample Teacher Retention Plan Continued - (Correlates to EDP Requirement 3: Data Table)

	11/10
	Report climate survey results to site administration, other HR as necessary and appropriate. 

Report retention rates to School Site Council.

Meet to discuss implementation of retention protocol.
	HR Director, site administrators, School site council, etc.

HR Administrator and site administrators

	5/11
	Annually administer the school climate survey.

Analyze results and compare to previous survey to monitor progress.

Administer exit interview protocol for all teachers leaving the district. 
	HR Director

	6/11
	Analyze retention data, climate surveys, and exit interview data for 2010-11 school year. 

Update Teacher Retention Plan as necessary.
	HR Director


	Requirement Three Documentation - (Correlates to EDP Requirement 3: Data Table)

	Sample Teacher Recruitment Plan

	District      

	Timeline
	Timeline
	Personnel

	Ongoing
	Aggressively market the school district at university placement centers and teacher education departments, county office, and at professional organizations (e.g., California Association for Bilingual Education CABE) by promoting financial and/or professional incentives offered by the district. Develop, produce and distribute professional brochures that tout the district’s assets. 
	District and Site Administrators

	Ongoing
	Work with teacher pipeline programs (e.g., COE Wildman Para-professional Program, university intern program, etc.) to have an ongoing supply of highly-qualified professionals.
	Human Resource Administrator

	December-annually
	Conduct a regional compensation study that ensures district compensation package is competitive.
	Human Resources Administrator and staff

	February-annually
	Project Enrollment for each grade for each school.
	Business Office staff (Attendance Secretary)

	February-annually
	Determine staffing needs (numbers) for each school using a staffing formula that is aligned with the Bargaining Agreement class size article.
	Human Resource Administrator


	Sample Teacher Recruitment Plan Continued - (Correlates to EDP Requirement 3: Data Table)

	March-annually
	Meet with site principals to discuss master schedule for the following year and determine open positions. (Assess HQT compliance and include in staffing needs.)
	Human Resource Administrator and Site principal (Assistant Principal, dean or counselor as appropriate)

	March-annually
	Project open positions resulting from resignations, non-reelections, transfers, retirements, and enrollment increases. 
	Human Resource Administrator

	March-May

annually
	Notify contacts at university, COE, and recruitment centers of projected openings to obtain names of potential candidates and/or alert them to the district needs.
	Human Resource Administrator

	March-May 

annually
	Attend COE and university recruitment fairs. Invite promising candidates, particularly those in high need areas, to visit the district within the next few weeks.
	Human Resource Administrator, Principals and Teachers

	March-June or until positions are filled
	Advertise high need positions in publications (national as well as regional), at university placement offices, the COE, and on-line (e.g., Ed-Join, Monster.com, etc.)
	Human Resource Staff

	March-June

annually
	Offer employment contracts as soon as positions are confirmed.
	Human Resource Director

	July 

annually
	Analyze results of recruitment efforts and revise plan.
	Human Resource Administrator

	September

annually
	Report to the Superintendent and the Board on the results of recruitment effort and its effects on HQT and equitable distribution of staff.
	Superintendent and Human Resource Administrator


	Each LEA that has not met annual measurable objectives for highly qualified teachers for two consecutive years has an improvement plan in place. Sections §2141(a) and §2141(b) of the Elementary and Secondary Education Act of 2001.

	Equitable Distribution Plan: Requirement Four - (Correlates to EDP Requirement 4: Data Table)

	Requirement
	Overview
	Data Requirements
	Analysis Requirement
	Action Plan Requirement

	Review of 

Principals 
	1.

Conduct an analysis of the experience rates of site administrators

2. 

Conduct and analysis of opportunities for administrator training


	1.  

Requirement Four

District Overview Table

	Requirement Four
Guiding Questions
	Immediate solutions for ensuring that poor, minority, and underperforming students have access to experienced and effective administrators

Immediate and long-term solutions for ensuring that new administrators are supported throughout the district

Documentation: Demonstration of Principal Support System 



	Equitable Distribution Plan: Requirement Four Instructions - (Correlates to EDP Requirement 4: Data Table)

	This requirement is intended to guide the LEA through two main analyses:

1. Conducting an analysis of the experience rates of site administrators.

2. Conducting an analysis of opportunities for administrator training.



	To begin Requirement Four, the Equitable Distribution Team will need to access the following documents:
· Requirement Four District Overview Table



	As a team, respond to the Requirement Four Guiding Document questions, as applicable, to complete the analyses.

	Using the information collected on the Requirement Four Guiding Document, complete the following documentation:

· Documentation of principal support systems. A sample document is on Page 29 or one may be created.




	Requirement Four Guiding Document - (Correlates to EDP Requirement 4: Data Table)
District      

	Using Requirement Four Data Tables as one source of data, address the following questions:

1. Does the LEA have a system to analyze the relationship between principal vacancies and teacher transfer request, non-reelection, resignation, and retirement?

       
2. How do district administrators analyze principal recruitment and retention data including results of climate surveys and exit interviews to determine if there are trends that affect program improvement schools?

          
3. Does the LEA have a system to analyze the relationship between principal experience levels and meeting AYP?  

           
4. How do district administrators monitor the placement of experienced principals to ensure that program improvement schools are not routinely lead by inexperienced principals?  
           
5. Do high-poverty, high-minority and program improvement schools have significantly fewer experienced principals than other schools in the district?
     
6. How do district administrators ensure that principals assigned to high- poverty, high minority and program improvement schools advocate and support high levels of learning for all students, including students identified as gifted, English learners, and students with disabilities?

     
7. Do district administrators ensure that principals at underperforming schools receive ongoing support from internal and /or external support providers focused on bringing about rapid academic improvement?  

     
8. Do they attend professional development that focuses on the specific needs of poor, minority and low-achieving students and their teachers?

        

9. Do the site administrators in high-poverty, high-minority, and program improvement schools participate in professional development as consistently as site administrators in other schools?

     
10. Are there verifiable trends in site administrator experience and their participation in professional development correlating with teacher retention at schools?

     


	Requirement Four Documentation - (Correlates to EDP Requirement 4: Data Table)

	Sample Principal Support Plan

	District      

	Activity
	Description
	Funding Source

	Example: CTC Approved Administrator Training Program
	To develop administrators who are effective instructional leaders
	Tier III Block Grant

Federal Title II funding

Other local funds

	     
	     
	     

	     
	     
	     

	     
	     
	     

	     
	     
	     

	     
	     
	     

	     
	     
	     


	Requirement Four Documentation - (Correlates to EDP Requirement 4: Data Table)
District      

	 FORMCHECKBOX 
  Attach documentation of principal support systems. 



	Equitable Distribution Scoring Guide

	District:      
	County:      

	
	Documentation
	Met
	Not Met

	Requirement One
	Immediate solutions for ensuring all NCLB core academic classes will be taught by Highly Qualified teachers.
	1. Non-Compliant Teacher Action Plan
	 FORMCHECKBOX 

	 FORMCHECKBOX 


	
	Immediate and long-term solutions for making certain that all teachers of NCLB core academic subjects have subject-matter expertise as necessary to ensure student achievement. 
	2. Professional Development Needs Assessment

3. Professional Development Action Plan
	 FORMCHECKBOX 

 FORMCHECKBOX 

	 FORMCHECKBOX 

 FORMCHECKBOX 


	
	
	Data Tables and Guidance Documents submitted
	 FORMCHECKBOX 

	 FORMCHECKBOX 


	Requirement Two
	Immediate solutions for ensuring that poor, minority, and underperforming students have access to experienced and effective teachers. 
	4. Board Policy or other assurance guiding STSP and PIP placement and the equitable distribution of interns.
	 FORMCHECKBOX 

	 FORMCHECKBOX 


	
	Immediate and long-term solutions for ensuring that inexperienced teachers are supported throughout the district.
	5. Documentation of new teacher Support system  (i.e. BTSA, CSMP)
	 FORMCHECKBOX 

	 FORMCHECKBOX 


	
	
	Data Tables and Guidance Documents submitted
	 FORMCHECKBOX 

	 FORMCHECKBOX 



	District:     

	
	
	Documentation
	Met
	Not Met

	Requirement Three
	Conduct an analysis of retention rates.
	6. Teacher Retention Plan
	 FORMCHECKBOX 

	 FORMCHECKBOX 


	
	Conduct and analysis of recruitment policies.
	7. Teacher Recruitment Plan
	 FORMCHECKBOX 

	 FORMCHECKBOX 


	
	
	Data Tables and Guidance Documents submitted
	 FORMCHECKBOX 

	 FORMCHECKBOX 


	Requirement Four
	Conduct an analysis of the experience rates of site administrators.
	8.  Documentation of new principal support system
	 FORMCHECKBOX 

	 FORMCHECKBOX 


	
	Conduct and analysis of opportunities for administrator training.


	9. 
	
	

	
	
	Data Tables and Guidance Documents submitted
	 FORMCHECKBOX 

	 FORMCHECKBOX 



Equitable Distribution Teams





Technical Assistance 





Submitting the Equitable Distribution Plan
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