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Section 1: Introduction to Title III Accountability Requirements

Introduction

In accordance with the Elementary and Secondary Education Act (ESEA) Act of 2001, local educational agencies (LEAs) that have failed to meet Title III Annual Measurable Achievement Objectives (AMAOs) for two or four consecutive years are subject to sanctions pursuant to ESEA Title III requirements, Public Law 107-110, 115 STAT. § 1703, 1704, 1717, 1733 (2002). In previous years, the California Department of Education (CDE) has provided separate templates and guidance documents for LEAs in the second year of not meeting AMAO targets (Year 2) and those in the fourth year of not meeting AMAO targets (Year 4). Beginning in the school year 2011–2012, CDE has aligned the requirements for both Year 2 and Year 4 LEAs and produced a single template to address all of the legal requirements and work with CDE’s new online plan management tool in the California Accountability and Improvement System (CAIS). All LEAs in Title III accountability status will develop a Title III Plan that begins with a comprehensive needs assessment, establishes goals and specifies a set of research based strategies, activities and tasks to address needs identified through the needs assessment. For LEAs in the second year of not meeting AMAOs, this plan should effectively support the LEA to meet the AMAO targets in the future. LEAs in the fourth year of not meeting AMAOs will ensure that this plan describes a full revision of their curriculum, program, and method of instruction for English Learners (ELs) in order to better ensure the LEA achieves AMAO targets.

Vision

The central premise of the Title III Plan is that the LEA is responsible for improving the educational outcomes of its ELs. It guides the LEA to provide the leadership, along with the fiscal, human, and technical resources, to fully implement a solid instructional program for all EL students. The LEA’s capacity for self-examination and its willingness to implement the systemic changes needed to promote the linguistic and academic achievement of ELs are prerequisites to deep and sustainable educational improvement.

The improvement plan process begins with a thorough needs assessment of the current practices and includes a careful analysis of the linguistic and academic performance of ELs in the LEA. Then, LEA staff identify, select and implement strategies that have a high likelihood to bring about dramatic improvements in district and school programs. The ultimate aim of the plan is for the LEA to make systemic changes in areas of concern in order to assure achievement of AMAO targets. As the state's agents of technical assistance in the field, Title III Regional Leads (see Section 2 below) will support LEAs in the planning process, implementation and monitoring of high-leverage strategies and support the LEAs’ efforts to improve instruction and learning for ELs . As the Title III Plan is implemented, the expectation is that LEAs will put systems in place to ensure that EL achievement improves and that LEA resources are allocated more effectively.

The Title III plan provides direction on programmatic and systemic changes needed to reach specific state and district goals. As required under Title III Law, ESEA Act of 2002, Pub.L No. 107-110 STAT. 115 § 1703, 1704, 1717, 1733 (2002), Title III plans must address the AMAO targets that the LEA did not meet. LEAs in Year 2 develop an improvement plan for the first time, addressing the factors that contributed to the LEAs failure to meet the AMAO targets. LEAs in Year 4 review their Year 2 improvement plan’s objectives and implementation, and, based on an updated needs assessment, rewrite the Year 2 plan to specifically address changes in curriculum, program and method of instruction for ELs in order to better ensure achievement of AMAO targets. The Title III plan for Year 4 LEAs should specify how modifications to district’s curriculum, program, and method of instruction for ELs will be implemented and describe how the LEA will hold itself accountable for results. LEAs identified under Title III Year 2 or Year 4 must develop and enter all Title III Plan components in the California Accountability and Improvement System (CAIS) by January 23, 2012. The CDE outlines the specific requirements for LEAs in Title III improvement status that are also identified under Title I Program Improvement (PI) at http://www.cde.ca.gov/ta/ac/ti/leapireq.asp. 
Section 2: Technical Assistance and the Title III Regional Leads

Technical Assistance and Support

The CDE funds designated technical assistance providers within each of the 11 County Superintendents regions. These Title III Regional County Office of Education Leads (Title III Regional Leads) assist identified LEAs with the development, implementation and monitoring of the Title III Year 2 and Year 4 plans to ensure that LEAs meet their Title III AMAO targets in the future. (See Appendix A for list of Title III Regional Leads by region and their contact information.)

Specifically, the Title III Regional Leads assist LEA personnel to examine current strategies and services at both the district level and at the school site level. They provide support to help LEAs do the following:

· Evaluate the effectiveness of current practices 

· Identify needs and prioritize the LEA’s major areas of focus

· Develop and implement strategies and actions that target focus area needs

· Review plans for quality and appropriateness to identified needs

· Monitor the LEA’s implementation of their plan 

· Present regional and state level training sessions for LEAs in Title III Accountability status 

· Provide individual support to schools and district staff
The CDE and the California Comprehensive Center (CA CC) at WestEd work closely with Title III Regional Leads to plan and implement services, offer technical assistance webinars designed to support LEAs in developing and implementing effective plans and facilitate delivery of annual training forums for LEAs in Southern and Northern California. More details about how to access webinars as well as other relevant resources can be found in Section 7. 
Regional Title III Lead Responsibilities

The following identifies the key responsibilities of the Regional Title III Lead in supporting LEAs in addressing Title III accountability requirements.

1. Provide Technical Assistance for Title III Plan Development and Review of Title III Plan Quality

· Ensure that LEAs have assessed their current program and planned modifications based on an analysis of EL linguistic and academic performance data. This may include completion of analysis tools including, but not limited to, the English Learner Subgroup Self-Assessment (ELSSA), the Academic Program Survey (APS), the District Assistance Survey (DAS), and the Inventory of Services and Supports (ISS) for students with disabilities, as well as data from other pertinent sources related to educational outcomes for ELs.

· Provide technical support through on-site visits and regional events.

· Review Title III plans and provide feedback to LEAs.

2. Monitoring of Plan Implementation

· Monitor plan implementation for each Title III LEA in region via online  CAIS plan review, email, phone contact and site visits, and record monitoring and technical assistance activities on CAIS.

· Complete quarterly reports that document technical support to LEAs, monitoring implementation of the Title III plan and LEA expenditures.

· Assist LEAs to gather and examine evidence of linguistic and academic achievement gains of EL students as Title III plans are implemented.

· Participate in all data collection efforts for evaluation purposes.

Section 3: Local Educational Agency Responsibilities under Title III Accountability 
Local Educational Agency Responsibilities

The following identifies the key responsibilities of the LEA in addressing Title III accountability requirements.

1. Form an LEA Team.

LEAs must form a team of staff members who are district and school leaders with sufficient knowledge and authority to make the systemic changes needed to meet the AMAO targets as described above. This work cannot be done by a single individual or by people who are not directly involved in programs and services for ELs. Research into effective implementation shows that dissemination of information by itself, implementation by edict, and implementation without changing roles, functions and the behavior of adults in the organization will not result in effective implementation or improved academic outcomes for students. The team should include personnel such as:

· District Superintendent/Assistant Superintendent

· School principals/administrators

· Title III/EL Program Director or Coordinator

· Categorical Programs Director or Coordinator

· Curriculum and Instruction administrator

· Teachers on Special Assignment (TOSAs) for EL program implementation

2. Designate a Local Educational Agency Lead to oversee the Title III plan responsibilities.
The local governing board is required to identify an individual on the LEA team to serve as the lead representative (LEA Lead) for the Title III plan process. The LEA Lead assumes primary responsibility for the following:

· Coordinate the activities of the LEA team.

· Collaborate with the Title III Regional Lead to conduct a comprehensive needs assessment of the current EL program based on the most recent school and district language proficiency and academic achievement data.

· Complete the Title III Plan LEA Needs Assessment, Title III Local Educational Agency Checklist, and Title III Plan Assurance documents. ​​​ (See document templates in Section 8). When completed, upload them to the file cabinet of the LEA’s Title III plan in CAIS.

· Develop and complete (with assistance of the Title III Regional Lead) all components of the LEA’s Title III Plan off-line, using the plan template provided (see Section 8) to match format requirements of CAIS. When completed, and reviewed by your Title III Regional Lead, copy and paste Title III plan components into the LEA’s plan management site on CAIS.

· Maintain a record of the plan implementation by posting updates, documents, and other evidence to the LEA’s plan management site on CAIS. 

3. Participate in Technical Assistance Events. 

The LEA team is strongly advised to participate in all state and regional sponsored technical assistance events. In addition, the LEA Lead and team should participate in technical assistance webinars and meetings with their assigned Title III Regional Lead.

4. Conduct an In-Depth Needs Assessment.

Following instructions provided in this document, the LEA must complete an in-depth needs assessment using ELs’ linguistic and academic achievement data and other data related to the educational outcomes of ELs. LEAs are strongly recommended to begin this process by using the ELSSA’s data analysis and survey items, then to collect and analyze additional data as needed. Full instructions for the needs assessment are on page 7.
5. Review the Local Educational Agency Previous Title III Plan, English Learner Master Plan or the English Learner Goals in the Current Local Educational Agency Plan.
After reviewing the findings from the needs assessment, each LEA should review the LEA’s most recent Title III plan or LEA Plan goals related to ELs, to evaluate their strengths and weaknesses. The team should judge whether all the strategies and activities in that plan were appropriate, and if so, whether they were fully implemented. They should also evaluate whether those strategies and activities produced the expected results for EL students. Note that the needs assessment calls for the LEA to identify the strengths and weaknesses of the current plan and what factors contributed to the LEA not meeting AMAO targets. 
6. Develop, Implement, and Monitor Title III Plan.
LEAs must develop a Title III Plan using the template included in this guidance document and enter it in CAIS. The plan for LEAs in Year 2 must address the factors that contributed to the LEAs failure to meet the AMAO targets. The plan for LEAs in Year 4 must specify changes in curriculum, program and method of instruction for ELs. 
The Title III Year 2 and Year 4 Plans must address Goals 2A, 2B, 2C (related to AMAOs, 1, 2, and 3, respectively) as well as Goals 2D (high-quality professional development) and 2G (parent and community participation), as required under ESEA Title III, sections 3115 and 3116. Plans should address Goals 2F (parental notification) and 2G (services for immigrant students, if such funding is received), Goal 3 (highly-qualified teachers), and Goals 5 A-C for high schools if the needs assessment indicates that these factors contributed to the LEA not meeting one or more AMAO targets, and implementing a particular strategy regarding these goals would improve achievement outcome for ELs. 

LEAs are expected to carry out the specified actions, while monitoring the progress of EL students as programmatic and systemic changes are implemented.

Section 4: Instructions for the Needs Assessment
It is expected that LEAs begin the needs assessment by completing the ELSSA and the accompanying survey items. The ELSSA and ELSSA Toolkit can be found on the California Comprehensive Center Web site.

The data for the ELSSA must be gathered from the LEA’s Student Information System (SIS), and the ELSSA survey items should be completed by a group that includes, at a minimum, the LEA team, and preferably members from other stakeholder groups. A full description for quality administration of the ELSSA can be found in the ELSSA Toolkit document. 

In addition to the ELSSA, which examines California English Language Development Test, California Standards Test, California Alternate Performance Assessment, California Modified Assessment and California High School Exit Examination data, many LEAs find it helpful to look at the following additional data sources, disaggregated by language status:

· Results of common benchmark assessments at the site and/or district level (English learner [EL], initially fluent English proficient [IFEP], reclassified fluent English proficient [RFEP] and English only [EO]).

· Enrollment in and successful completion of A-G coursework of high school students.

· Participation in Advanced Placement (AP), Honors classes and Gifted and Talented Education (GATE) programs. 

· Enrollment in Algebra 1 disaggregated by grade and language status.

· Participation in special education.

· Participation in specific special education services such as resource service, special day class participation, and speech and language services.

· The number of students retained, and the grade in which they were retained.

While the ELSSA gives a clear picture of the performance of EL students on the assessments used to calculate AMAOs, the examination of the types of data listed above will help LEA teams to more clearly understand where their program may need revisions and modifications. Examples of these kinds of data and their analyses can be found in Appendix B.

Once data are collected, they must be shared with the LEA team and other personnel for discussion. Then the needs assessment template can be completed. The template for organizing the needs assessment is found in Section 8 of this document. 

Needs Assessment Template

The needs assessment template requires LEA teams to identify goals and areas of focus for improving educational outcomes for ELs. Those goals will be further defined and strategies and tasks developed in the Title III plan. The needs assessment template is a Microsoft Word document with expandable boxes to enter narrative responses. When completed, it must be saved and uploaded to the File Cabinet area of your LEA Plan on CAIS. 

Consortia complete one needs assessment for all members of the Consortium and then upload it to the File Cabinet of the dedicated Title III Consortium Plan account on CAIS. (See instructions for Consortia below.)

Item 1 of the needs assessment template has two components. Item 1a asks for a narrative description of the findings from the analysis of data the team reviewed. In this area the team specifies data sources, key insights and conclusions drawn from the data. Item 1b asks the team to reflect on the current plan for ELs. This plan could be in the LEA Plan, the district’s EL Master Plan (if one exists) or for LEAs in Year 4, the Year 2 Plan. In light of the data the team reviewed, the narrative for this item must describe both the strengths and the weaknesses of the current plan for ELs along the following dimensions:

· Instructional Program Implementation: To what degree was the instructional program implemented in the core content areas of English language development, reading/language arts and Mathematics? Included in this section should be a discussion of student placement, interventions, assessment practices, and accountability.
· Instructional Strategies: What instructional strategies are teachers using with their ELs? How consistent is teacher use of these strategies? To what degree are these instructional strategies effective with ELs? 

· Professional Development: To what degree was professional development provided for teachers, administrators and paraprofessionals? How well has that professional development been implemented? Have teachers and administrators received ongoing coaching and support to implement the practices addressed in the professional development? What professional development needs still exist in the LEA?
· Parental Participation: To what degree did the activities promote greater participation by EL families? How can family involvement be strengthened?  Address activities for families that go beyond the English Learner Advisory Committee (ELAC) and District English Learner Advisory Committee (DELAC) work. If the team includes ELAC and DELAC in this section, it cannot allocate Title III funds for these activities.
  
· Parental Notification: To what extent and by what methods are parents made aware of their child’s English proficiency and academic content mastery? How are they notified of their child’s program placement and their opportunity to apply for a waiver out of an English language instructional program? How are they made aware of meetings and other district events in a language and manner they understand? How are translation and interpretation services provided to family members who require them? Have they been notified if the LEA has not met all AMAOs?

· Immigrant Educational Services: For LEAs that receive this funding, how are those services delivered? How effective are they?
Item 2 requires the LEA to identify and describe the factors contributing to the LEA’s failure to meet AMAOs. These factors are brief statements that illustrate the causes that generated problems identified in the data analysis. Because data analysis is a problem-finding strategy, this narrative should explain how the team validated the statements made here based on the data analysis conducted for Item 1. 

Item 3 for this item, the LEA team should identify their goals for ELs in each of the LEA Plan Goals. These goals are directly related to the findings from the needs assessment. For example, if an LEA finds that all ELs are not offered daily instruction in English Language Development (ELD), then one Goal must be related to ELD, with strategies to ensure that all ELs receive ELD instruction daily. These goals should be Specific, Measurable, Attainable, Realistic and Timely (SMART Goals). The goals must be broken down into strategies with their corresponding actions and tasks as the Title III Plan is developed.

Section 5: Instructions for Plan Development

Title III Planning Instructions

The Title III Plan should be developed by the LEA Team. The Plan Template reflects how the Plan will appear in the CAIS Plan screen in order to facilitate subsequent plan entry online. The Plan is hierarchically structured as follows:
· SMART Goal

· Strategies to accomplish the goal

· Action steps needed to implement the strategies

· Tasks needed to carry out the action steps

Action steps and tasks have fields to note the start and end date and persons responsible for their completion. Action steps and tasks include fields for budget and target audience. Tasks have a field to note the status of that task. 

Budget items are associated with Action Steps and should represent a plausible estimate of the cost to accomplish the action step. Care should be exercised in identifying a source of categorical funds that is allowable for the given action step. 

Title III Plan Requirements

The following chart summarizes the goals that LEAs must address according to their status in either Year 2 or Year 4 of not meeting Title III AMAO targets. It also lists goals that an LEA must address based on results of their needs assessment and those that they may choose to address if these strategies and activities will lead to improved educational outcomes for ELs.
	LEA
	Must Do
	May Do

	All Title III Year 2 and Year 4 Local Educational Agencies
	· Conduct a Needs Assessment.

· Review prior EL plan components to identify strengths and weaknesses

· Identify areas to address in the new Title III Plan based on results of the Needs Assessment
· Address the following goals:

· Goal 2A: Annual Progress Learning English

· Goal 2B: English Proficiency

· Goal 2C: AYP for EL Subgroup

· Goal 2D: High Quality Professional Development
· Goal 2E: Parent and Community Participation 
Note: For any AMAO target met, the LEA is not obligated to write strategies for the corresponding Goal (e.g., Goal 2A or 2B for English language development [ELD]; Goal 2C for ELA or Math). However, the LEA must indicate assurance to continue pursuing Goal(s) related to those AMAO targets met.
· If evidence from the Needs Assessment so indicates, address:

· Goal 2F :Parental Notification

· Goal 2G: Services for Immigrant Students (if such funding received)

· Goal 3: Highly Qualified Teachers

· Goal 5A: Increase Graduation Rates
· Goal 5B :Decrease Dropout Rates 

· Goal 5C: Increase Enrollment in AP Courses
	· If AMAO 1 and AMAO 2 targets were met, LEAs may still choose to address Goals 2A and 2B if evidence from Needs Assessment indicates that strengthening the ELD program would improve EL performance in academic content areas

· If each AMAO 3 target was met, LEAs may still choose to address Goal 2C if evidence from Needs Assessment indicates that strengthening the ELA or Math program would improve EL performance in these academic content areas

· LEA may address the following Goals if doing so will result in improved educational outcomes for ELs:

· Goal 2F: Parental Notification

· Goal 3: Highly Qualified Teachers
· Goal 5A: Increase Graduation Rates
· Goal 5B  Decrease Dropout Rates
· Goal 5C: Increase Enrollment in AP Courses

	Title III Year 2 Local

Educational Agencies
	Items for All LEAs listed above, plus: 
· Describe the factors that contributed to the LEA’s failure to meet AMAO targets
	

	Title III Year 4  Local
Educational Agencies
	Items for All LEAs listed above, plus: 
· Ensure the Title III plan clearly describes modification(s) to the curriculum, program and method of instruction for ELs
	


Title III Plan Template

As most strategies will require multiple action steps and most action steps will require multiple tasks, CAIS is designed to support that level of planning. By using copy and paste functions within MS Word, the LEA team can add to the plan template as many strategies, action steps and tasks needed to address the identified SMART goal. Once the plan is completely drafted and reviewed on the template, the team can copy and paste the plan components into CAIS.

1. Describe research-based strategies to improve English language development.

If the LEA did not meet targets for AMAO 1 and/or AMAO 2, describe the specific strategies the LEA will use to improve ELD instruction. Strategies must be developed to improve the ELD program for all ELs, including newcomers and long-term ELs. For each activity, describe the timeline with benchmarks, the person responsible, funding sources and estimated amounts that the LEA will use for each activity to improve ELD. 

2. Describe research-based strategies to improve academic achievement in reading/language arts.

If the LEA did not meet the targets for AMAO 3 in reading/language arts, the plan must identify measurable academic achievement goals and activities for ELs.

Describe the strategies and activities the LEA will use with EL students to increase academic achievement in R/LA. For each activity, describe the timeline with benchmarks, person responsible, the funding sources and estimated amounts that the LEA will use to improve EL student achievement in R/LA.

3. Describe specific research based strategies to improve academic achievement in Mathematics.

If the LEA did not meet the targets for AMAO 3 in Mathematics, the plan must identify measurable academic achievement goals and activities for ELs. Describe the strategies and activities the LEA will use with EL students to increase academic achievement in Mathematics. For each activity, describe the timeline with benchmarks, person responsible, the funding sources and estimated amounts that the LEA will use to improve EL student achievement in Mathematics.

4. Describe research based professional development strategies and activities, including coordination efforts with other Elementary and Secondary Education Act programs.

Describe professional development activities, that are evidence based and of sufficient quality, intensity and duration that will have a positive and long-term impact on teachers’ and administrators’ knowledge of effective practices for ELs. These must address the skills necessary to improve the educational program and academic outcomes for all the ELs in the LEA. For each activity, describe the timeline with benchmarks, the person responsible, funding sources and estimated amounts that the LEA will use to improve professional development.

5. Describe parental participation and outreach strategies to help families become active participants in the education of their children, including coordination efforts with other Elementary and Secondary Education Act programs. 

Describe parental participation and outreach activities that will promote greater participation of parents and family members of ELs in the education of their children. For each activity, describe the timeline with benchmarks, the person responsible, funding sources and estimated amounts that the LEA will use to improve parent and family participation.

6. If applicable, identify any changes to the Local Educational Agency Title III Immigrant Education Program.

If the LEA receives Title III Immigrant Education funds and the program needs modification to assist the LEA in meeting the Title III AMAOs, describe the changes the LEA will make within the Immigrant Education Program. For each activity, describe the timeline with benchmarks, the person responsible, funding sources and estimated amounts that the LEA will use to improve Immigrant Education.

Additional Information for Consortia

Beginning in the 2006–07 school year, LEAs that are members of a consortium no longer each receive an individual Title III Accountability Report. Instead, the results for each LEA consortium are aggregated to the consortium level as required by the Office of English Language Acquisition of the U.S. Department of Education. Consortia are held accountable as a group for meeting the AMAOs and for the consequences of not meeting the AMAOs. The lead LEA and members of the consortium agreed to these accountability provisions in their memorandum of understanding.

Each Consortium will have a dedicated Title III Consortium CAIS account, separate from each member’s LEA CAIS account. While all Consortium member LEAs will have access to that Consortium CAIS account, the Lead LEA of the consortium is responsible for entering the Title III Plan into CAIS and to working with their Title III Regional Lead, in order to meet Title III Consortium accountability requirements. 

The Consortium Lead LEA should convene its members to address the needs of those EL students whose performance contributed to the consortium’s failure to meet AMAO targets. Each consortium must submit a consortium-level Title III plan to address English learner issues for all members in the consortium. Where consortium members missed different AMAO targets, CAIS has electronic tags available to identify which LEA is responsible for which activities. This is further described in Section 7: Entering Title III Plans and Documentation in the California Accountability and Improvement System (CAIS). 

Section 6: Possible Activities to Improve English Language Development, English Language Arts, Mathematics, Professional Development, and Parental Participation Related to English Learners
Possible Activities for ELD – Goal 2A (AMAO 1: Annual Progress Learning English, and Goal 2B (AMAO 2: English Proficiency):

Teachers will plan purposeful instruction while teaching ELD. LEA and site administrators at the elementary, middle, and high school levels will observe and verify that the following practices are in use:

· ELD instruction accelerates students’ acquisition of English. It is not remedial instruction and it is part of the core curriculum for all English learners. 

· ELD instruction is provided to all English learners based on English language proficiency level and instructional need. This includes ELs with disabilities and long-term ELs. 

· ELD instruction is differentiated to meet the needs of all cohorts of ELs. Among these cohorts are newcomers, students making expected progress in English acquisition, and EL students who have been in California schools for five or more years without meeting reclassification criteria. This may require the creation of different courses, the utilization of different materials and different teaching strategies.

· Sound ELD instructional practices are implemented including: 

· Daily opportunities for students to practice academic language, especially oral academic language

· Systematic, explicit,  direct instruction followed by guided and independent practice

· A focus on the unique forms and features of the English language

· Scaffolding techniques

· Flexible grouping and regular progress monitoring

· Incorporation of higher-level critical thinking skills

· Attention to different student learning styles

· Clear language objectives for every lesson

· Checking for understanding throughout the lesson

· Lesson closure and reflection 

· Frequent formative and summative assessment

· Assessment that accurately measures the acquisition of English in addition to curriculum-embedded assessments that monitor students’ progress through the curricular materials

LEA and high school administrators will verify that ELs are making accelerated progress in ELD in order to complete high school requirements within a reasonable amount of time.

LEA and site administrators will:

· Conduct regular classroom observations and provide timely feedback to teachers on their classroom observations
· Develop and engage in an on-going process to read, discuss, analyze, and apply research to inform instructional practices for ELD

· Monitor the implementation of the modifications to curriculum, program, and method of instruction for the purpose of evaluating effectiveness of instruction and the overall program design

Site administrators will provide and facilitate collaboration time for classroom teachers to develop common assessments, share lesson designs, and teaching strategies for ELD that address all proficiency levels. 

Site administrators and curriculum coaches, utilizing observation protocols, will assist classroom teachers in modifying specific classroom instructional practices.

Site administrators will verify that the following ELD program components are in place:

· Teachers are provided with timely and regular information about their ELs that includes English proficiency level, time in United States schools and all current achievement data available. This includes CST scores, CELDT scores, district benchmark assessment scores; and for secondary students, CAHSEE data (attempts and scores), grade point average (GPA), number of credits completed and completion of A-G coursework

· Teachers schedule sufficient time for listening, speaking, reading and writing activities within the ELD block with an emphasis on oral academic language using core and supplementary ELD materials

· Teachers provide writing activities for academic application (especially expository types)

· Teachers in general education, Structured English Immersion (SEI) and mainstream classes provide sufficient opportunity for students to receive additional ELD intervention and support as needed, based on their English language development needs

· Teachers in general education, SEI and mainstream classes monitor the acquisition of English of the ELs they teach and are provided support by administration to do so using appropriate research-based methods

· School staff use observational tools to plan, implement and evaluate the effectiveness of lesson delivery in ELD
· ELs receive daily ELD until they meet reclassification criteria. This includes ELs with disabilities (e.g., in alternate educational settings such as special day classes, speech students, and home schooling for medically fragile) and other students and incarcerated youth

Possible Activities for Reading/Language Arts – Goal 2C: (AMAO 3-AYP for ELs in English Language Arts):

LEA and site administrators will:

· Routinely visit classrooms to observe English Language Arts (ELA) instruction and to verify that all ELs have meaningful access to the core ELA curriculum utilizing universal access components as appropriate. They will provide timely feedback to teachers on these observations. 

· Develop and engage in an ongoing process to read, discuss, analyze and apply research to inform the modification of the method of instruction of ELA within each program design.

· Monitor the implementation of the reading language arts program for ELs for the purpose of evaluating teaching and the program effectiveness. This includes regular monitoring of student progress so that interventions can be provided for students who are struggling before academic deficits become irreparable. 

LEA and site administrators will verify that classroom teachers are implementing sound R/LA instructional practices, including: 
· Explicit direct instruction followed by guided and independent practice

· Scaffolding techniques that make core instruction understandable for ELs at all  English proficiency levels

· Flexible grouping that allows students to be taught at their level and progress as quickly as possible

· Well prepared lessons that include content and language objectives

· Thoughtful questioning techniques that encourage student engagement and high levels of thinking for ELs

· Cognitively demanding activities

· Attention to different student learning styles

· Regular assessment that drives instruction

· Checking for understanding throughout the lesson

· Use of primary language support when applicable and appropriate

· Lesson closure and opportunities for reflection 

Site administrators, classroom teachers and R/LA coaches will:

· Utilize observation protocols, assist classroom teachers in modifying specific classroom instructional practices to better meet the needs of ELs

· Assist teachers in monitoring the progress of ELs in standards mastery and English proficiency and intervening when students do not make the expected progress

· Participate in professional development relative to the implementation of the core curriculum, universal access components related to ELs, and any supplementary ELA/ELD materials

· Collaborate with teachers to reflect on their practice and the degree to which ELs are benefiting from the instruction

· Use observational protocols to plan, implement and evaluate the effectiveness of ELA lesson delivery

Possible Activities for Mathematics – Goal 2C: (AMAO 3-AYP for ELs in Mathematics):

LEA and site administrators will:

· Routinely visit classrooms to observe Mathematics instruction and to verify that all ELs are being instructed appropriately in the core Mathematics curriculum utilizing universal access components as appropriate for ELs. They will provide timely feedback to teachers on these observations.

· Develop and engage in an on-going process to read, discuss, analyze and apply research to inform the modification of the method of instruction of Mathematics within each program design.

· Monitor the success of English learners in each Mathematics course and the supports provided for them, including intervention classes. 

· Verify that classroom teachers are implementing sound, research based Mathematics instructional practices, including: 

· Explicit direct instruction followed by guided then independent practice

· Scaffolding techniques

· Incorporation of higher-level critical thinking skills

· Attention to different student learning styles

· Lesson objectives that address both the content and the language demands of the curriculum

· Explicit instruction in the language of the discipline

· Checking for understanding throughout the lesson

· Use of primary language support and/or instruction when applicable and appropriate lesson closure and opportunities for reflection

· Ensure that ELs are provided the necessary linguistic support to access the course material and be successful in Mathematics classes.

Secondary administrators and counselors will:

· Regularly audit the placement in and success of English learners in Mathematics courses to assure that ELs are being appropriately placed and are successful in grade level appropriate Mathematics courses. 
· Provide Mathematics intervention as required.

Site administrators and curriculum coaches will:

· Utilize observation tools, and assist classroom teachers in modifying specific classroom instructional practices.

Site administrator, classroom teachers and Mathematics coaches will:

· Participate in professional development relative to the implementation of the core curriculum, universal access components related to ELs, and any supplementary Mathematics materials.

· Use selected observation protocols and other documents to determine the degree of implementation of the Mathematics course of study.

· Use observational protocols to plan, implement, and evaluate the effectiveness of Mathematics lesson delivery.

· Monitor and periodically audit the placement of ELs in Mathematics courses to ensure maximum access.


Possible Activities for Professional Development – Goal 2D: (High Quality Professional Development)

The LEA will:

· Allocate funds to allow teachers and school administrators to visit other classrooms and schools within and outside the LEA to do the following: 

· Build a broader repertoire of effective EL instructional strategies.
 

· Learn how successful schools engage in collaborative conversations around EL student data. 

· Train site staff in structured protocols and other tools to facilitate data discussions and monitor progress toward EL goals. 

· Train and coach principals and teachers on running effective collaborative data teams. 
· Provide teachers and administrators with professional development focused on research based instructional strategies for improving achievement of ELs

· Provide on-going professional development to enhance teachers’ understanding and use of adopted materials and assessments for ELs. 

· Allocate adequate funding to professional development designed to increase teacher subject area competence, especially in ELD, reading/language arts, and Mathematics.

· Develop and implement a comprehensive progress monitoring system that measures mastery of academic content standards and English proficiency. The LEA will identify interim benchmarks of achievement to inform instruction and intervention decisions and to ensure that students do not incur irreparable academic deficits.

· Conduct an analysis of curriculum-embedded assessments on a quarterly basis to plan additional staff development based on EL students’ achievement of content standards. 

· Collaborate with teacher leaders to develop and implement a written professional development plan that promotes professional development, of sufficient intensity and duration, to have a lasting impact that enhances EL student learning.

· Conduct regular training of all instructional staff (including teachers, administrators, and paraprofessionals) to: 

· Identify early, appropriate interventions to help EL students learn

· Improve student engagement strategies

· Involve parents of EL students in their children’s education 

· Understand and use assessments to improve classroom practice and student learning

Site administrators will schedule and participate in regular collaborative teacher meetings to: 

· Analyze assessment data and discuss the implications of EL student performance in each part of the assessment 

· Discuss specific lessons and strategies 

· Examine EL student work

· Examine evidence of learning demonstrated in student work 

· Discuss whether a particular skill or concept needs more instruction or review and plan future lessons to build on the concepts already mastered

· Plan effective re-teaching opportunities and enrichment lessons to accelerate learning for EL students

· Plan and implement effective ways of providing language support and accelerating language acquisition for ELs

· Debrief on professional development activities and discuss how to effectively integrate the new practices into lessons that benefit EL student achievement


Possible Activities for Parent Involvement – Goal 2E: (Parent and Community Participation):

LEA and site administrators will:

· Communicate with parents of ELs in a language understandable to the parent and in a timely manner. 

· Communication includes, but is not limited to student progress in ELD, academic proficiency, grade-level standards, high school graduation requirements, data reporting for the Standardized Testing and Reporting (STAR) program, local assessments, and available interventions in ELD, English language arts and Mathematics. 

· Ensure that when 15 percent or more of the students at the school speak a primary language other than English, all notices, reports, statements, or records that the school sends to parents or guardian are written in the primary language(s) and English. 

· Ensure that meetings and communications from the school are delivered in a language understandable to the families of ELs.

· Provide multiple vehicles to involve parents in the work of the school and the learning of their children. This could include:

· Family Mathematics and/or Family Literacy workshops

· English as a Second Language courses

· Parenting skills workshops

· Language and Culture classes for families to share and support the home culture

Establish a process for informing all parents of ELs of the following: 

· The student’s English proficiency level as measured by the CELDT and the status of the student’s academic achievement 

· The student’s identification as an EL, program placement options and specific redesignation criteria

· The expected benchmarks of achievement as a function of time in U.S. schools and their child’s progress toward meeting those benchmarks.

Section 7: Entering Title III Plans and Documentation into the California Accountability and Improvement System

NOTE: The following directions are for entering your Title III Plan components in CAIS only after the LEA team has completed the Title III Plan components in the MS Word template, and your Title III Regional Lead has reviewed the Plan.

Entering Title III Plans in CAIS
1. Go to CAIS.

2. As needed, follow the procedures for setting up your individual account. The Title III Lead, named on the Plan Assurance and who is the direct liaison with the Title III Regional Lead, should have received an invitation to access the CDE CAIS. The district representative or another district person may already have access to this system through Federal Program Monitoring (FPM) and/or the LEA plan on CAIS. District representatives can also invite additional district staff to have access. 

3. To log on, enter e-mail address and password, as prompted.

4. Look for Local Education Agency Plan and click on LEA Plan Overview. (See upper right of screen in green.) 

5. You may see Expand Outline (towards left upper margin in blue) or you may see Collapse Outline if already in expanded form. Either will allow you to get started. Become familiar with the difference. A Collapsed outline shows only the Goal title and description, with a summary bar along the top showing the number of Strategies, Actions Steps and Tasks. Whereas, Expanded outline will show descriptions of all sets in a stair step format, once they have been entered.

6. Scroll down to the first Goal to be entered for the plan. Click on the longer tile (in blue), for example: Goal 2B: AMAO 2 – English Proficiency. In the top left corner will be the words, Edit a Plan Goal. Sample language is included which should resemble your SMART goal as developed by the LEA team when completing the template for the Title III Plan. Type, or copy and paste from the template, your goal in the open box below the sample language. Below the box is a SAVE button. Be sure to click to save!
7. As the program returns to the Goal, next proceed to STRATEGIES (in green print) and click on Add a strategy. Type or paste the first strategy assigned to this goal. It is recommended that you specify a strategy number as you type in the title to facilitate discussions in the future. This allows you to reference a specific strategy when reviewing with the LEA team. Example: “Everyone look at strategy #2, Professional development of Teachers. Below the strategy box is a SAVE button. Be sure to click to save! There is also a choice to Save and add another, which allows you to directly add additional strategies as the Goals generally require two or more strategies to be met.
8. In order to add Actions Steps for Strategies, the Goal needs to be in expanded form. If not already in expanded form, it can be easily opened for that goal by clicking on the goal title or the small triangle in front of the goal title.
9. Click on Add an Action Step to begin, again adding or pasting a title (characters <51) and description (characters <1001) from the information on your developed plan template. Additional fields for Actions Steps include: 
· Required: Starting date and ending date: Must add mm/dd/yyyy for both 
· Optional: Timeline notes: Add as needed during progress updates
· Required: Funding: Click in small box to indicate if funding is needed 
· Optional Audience: Add persons or groups for whom this action is intended. Example: For an action involving professional development, the intended audience could be teachers or site administrators
· Required: Estimated costs: Add estimated cost of action, not to exceed available balance as added to budget entries
· Required: Tag: Click on T3_Y4 or T3_Y2 as appropriate
· Required: Responsible: Click on small box for all persons responsible (usually the district responsible person as per the Assurance page)
Below the boxes is also a SAVE button. Be sure to click to save!
10. In order to add Tasks for an Action Step, the Strategy needs to be in expanded  form. If not already in expanded form, it can be easily opened for that strategy by clicking on the strategy title or the small triangle in front of the strategy title. The Add a Task link is below the Action Step description.
11. Click on Add a Task to begin, again adding or pasting a title (characters <51) and description (characters <256) from the information on your developed action plan word document. Required additional fields for Tasks include:
· Status: Select from choices or leave as beginning default Not Begun 
· Due Date: Enter date to be accomplished
· Responsible: Click on small box for all persons responsible (usually the district responsible person as per the Assurance page)
Below the boxes is also a SAVE button. Be sure to click to save!
12. To add additional Actions Steps with Tasks for this Strategy, click on link for Add Actions Step to repeat the sequence. If not available on the current screen, the upper left of the screen should show the District Goal with underlined text of title, as well as the Strategies for the goal, with underlined text of the title. The underlined text is a link back to these descriptions.

13. Continue with additional goals, strategies, actions and tasks.

14. When complete, there is a print option in the top, right. It is advisable, but not necessary, to save this on your desktop and review electronically as a way to check for completion.

Note: Comments entered through the talking bubble will elicit e-mail to all staff listed on the plan. Only use the comment bubble when wanting to communicate to all these colleagues. For example, when all plan updates are complete.

Uploading Budgets into Title III Plans on California Accountability and Improvement System

1. Go to CAIS.
2. To log on, enter e-mail address and password, as prompted.

3. Explicit instructions for entering budget are found in the CAIS Guide to LEA and School Plans, found in the HELP section on CAIS listed as Putting Your Plan into CAIS version 2.6.

Monitoring Title III Plans on California Accountability and Improvement System

The LEA team is required to record updates online, followed by the Title III Regional Lead. After completing monitoring updates, print an Implementation Report, which will indicate the person making the updates. The CDE staff will verify that both LEA and Title III Regional Leads complete monitoring status updates.

1.   Go to CAIS.
2. Enter e-mail Address and Password

3. Look for Local Education Agency Plan and click on LEA Plan Overview (See upper right of screen in green.)

4. Click on Expanded Outline (Towards left margin in blue, may say Collapse Outline if already in expanded form.)

5. Scroll down to action steps and click on the action step to which you want to add progress comments

6. Scroll down to Status, click on Update Status
· Status*: Click on arrow of prompt box to choose between Not Begun, In Progress, Completed, or Suspended. If already In Progress, you may only be adding or changing the text of the Status Note box.

· Status Notes: Read what was previously written, and then either add to the text or delete and update the comments. Please note that deleted text will be lost, yet could be saved in an archived format (explained below).

· Be sure to click on the SAVE button!

· The program will automatically return to the action step description.

7. To return to other actions within this Strategy, click on the name of the strategy towards the top of the page, or return to the current goal listed to choose a different Strategy to record updates. 

8. Click on the large LEA Plan link at the top to go to other areas of the plan to record updates.

9. To print or archive your updates in a report format, click on the large LEA Plan link at the top of the page. In the upper right is a link for a pdf file of these updates, called Implementation Checklist. Click on this link to have the pdf go to your desktop, download, rename and save it to a monitoring file folder. It is recommended that you name it with the date it was downloaded as part of the title.

Section 8: Key Documents: Needs Assessment Template, English Learner Subgroup Self Assessment, Plan Template, Evaluation Checklists, Local Educational Agency Checklist, and Assurances

1. LEA Needs Assessment Expandable Template for Title III Plans

2. LEA Title III Plan Expandable Template for Title III Year 2 and Year 4 LEAs

3. Title III Year 2 and Year 4 Plan Evaluation Checklist 

4. 2011–2012 Title III Plan Local Educational Agency Checklist

5. LEA Title III Action Plan Assurance

Local education agencies (LEAs) receiving Title III subgrant funding are required to meet the Annual Measurable Achievement Objectives (AMAOs) for their English learner (EL) subgroup. When the agency fails to make progress toward meeting such objectives for 2 and/or 4 consecutive years, the LEA shall develop a Title III plan that ensures it meets the objectives, addressing the factors that prevented the objectives being met. For LEAs that have not met AMAOs for four years, the plan must meet the objectives by modifying curriculum, program, and method of instruction, addressing the factors that prevented the objectives being met.

Directions: Provide information requested for each cell in the outline. The cells expand to allow space needed for narrative responses under each item. All Title III LEAs must submit a copy of the completed needs assessment to the Title III Regional Lead and submit to California Department of Education via the California Accountability and Improvement System (CAIS), as part of the Title III Plan.
	1. Briefly summarize EL linguistic and academic performance challenges, and identify and describe those key factors of the instructional program that prevented the LEA from meeting Title III AMAOs

	a. Describe findings from analyses of the CELDT, CST, CAHSEE, CAPA, CMA and other assessments used by the LEA to measure EL student English proficiency and academic achievement, and findings derived from other data analyses and state tools (e.g., ELSSA, APS), as these relate to the three AMAOs (Goals 2A, 2B, and 2C).

	

	b. Describe strengths and weaknesses in the design and implementation of the district’s current LEA Plan, the District’s EL Master Plan or the prior Year 2 Improvement Plan Addendum. The program dimensions listed below are areas to consider in reviewing current plans.

	· Instructional program design
· Implementation of state and district adopted curriculum
· Implementation of instructional services and methods 
· Professional development (Goal 2D)
· Parent & community participation (Goal 2E)
· Parental Notification (Goal 2F)
· Services for Immigrant Students if the LEA receives Title III Immigrant funds (Goal 2G)

	

	2. Describe the factors contributing to failure to meet AMAO(s).
Identify and describe factors that which prevented the LEA from achieving the AMAO(s) and explain how the identified factors above were verified from evidence gathered. 

	

	3. Determine goals and focus areas derived from analysis above. 
All LEAs must address annual progress leaning English, English Proficiency, and AYP for EL Subgroup, high-quality professional development, and parent and community participation. If identified as in need of improvement in the Needs Assessment, LEA must also address parental notification, services for immigrant students (if such funding received), highly qualified teachers, increased graduation rates, decreased dropout rates, and increased enrollment in AP courses. Identify the LEA’s goals in each of the corresponding LEA plan goals. In the Title III Plan, the LEA must describe the research-based strategies it will implement to address the areas of weakness identified through data analysis. The strategies, activities and tasks are further developed in the Plan template, specifying timelines, persons responsible, estimated costs, and funding resources.

	Goal 2A: (AMAO 1 Annual Progress Learning English) 



	Goal 2B: (AMAO 2 English Proficiency)


	Goal 2C: (AMAO 3-AYP for ELs in English Language Arts)


	Goal 2C: (AMAO 3-AYP for ELs in Mathematics)


	Goal 2D: (High Quality Professional Development)


	Goal 2E: (Parent and Community Participation)


	Goal 2F: (Parental Notification)


	Goal 2G: (Services for Immigrant Students (must be addressed if the LEA receives Title III Immigrant Education Funds)


	Goal 5 A, B, C: (Increase Graduation Rates, Decrease Dropout Rates, Increase Enrollment in AP Courses)



	District/LEA Name______________________________________                         Date ________________________ 
INSTRUCTIONS: The template allows for adding rows for addressing required LEA Goals, and the corresponding strategies, action steps, and tasks. Cut and paste to add additional strategies, action steps or tasks.  

	District/LEA SMART Goal: 
Title: (<51 characters)

	Description: (<1001 characters)

	Strategy: (number determined by identified needs)
Title: (<51 characters)

	Description: (<501 characters)

	ACTION STEP: (number determined by identified needs)

	Start Date
mm/dd/yyyy
	End Date
mm/dd/yyyy
	Person Responsible
	Target
Audience
	Estimated Costs
	Funding   Sources

	Title: (<51 characters)
	
	
	
	
	
	

	Description: (<1001 characters)
Funding ( Y   N)
Tag: (T3_Y4, T3_Y2)

	
	
	
	
	
	

	TASK: (number determined by identified needs)
	Start Date
	End Date
	Person Responsible
	Status
	
	

	Title: (<51 of characters)

	
	
	
	(not begun
(in progress (completed
(suspended
	
	

	Description: (<256 characters)

	
	
	
	
	
	


*Shaded boxes can reflect the specific amounts of funding for the tasks, which equals the amount assigned to this action.

Title III Year 2 and Year 4 Plan Evaluation Checklist

LEA: _________________________  Submission Date: _______________________
Reviewed by (Print name): _______________________________________________

Review date: _________________________

Needs Assessment: The Needs Assessment is in-depth. 
	Indicator
	Complete

(check)
	Incomplete

(provide specific feedback)
	Missing

(provide specific feedback)

	A.  The Needs Assessment describes the findings from the CELDT, CST, CAHSEE, and other assessments.
	 FORMCHECKBOX 

Pg.____
	     

	     

	B.  The data from the various assessments are analyzed (e.g., using the ELSSA) and conclusions are drawn.
	 FORMCHECKBOX 

Pg.____
	     
	     

	C.  The Needs Assessment includes strengths and weaknesses of the current Title I Addendum, Title III Year 2 Plan, or LEA Plan.
	 FORMCHECKBOX 

Pg.____
	     
	     

	D.  A description of how conclusions were verified by the data is included and appropriate.  
	 FORMCHECKBOX 

Pg.____
	     
	     

	E.  Describes research-based solutions to be implemented in the plan.
	 FORMCHECKBOX 

Pg.____
	     
	     


Additional Comments:      
Goal 2A: AMAO 1 Annual Progress Learning English

	Indicator
	Complete

(check)
	Incomplete

(provide specific feedback)
	Missing

(provide specific feedback)

	A. The Plan addresses identified area of improving teaching and learning in ELD as identified in the Needs Assessment.
	 FORMCHECKBOX 
 

Pg.____
	     
	     

	B. The Strategies are clearly related to findings in the Needs Assessment.
	 FORMCHECKBOX 
 

Pg.____
	     
	     

	C. The Action Steps support full implementation of the Strategy
	 FORMCHECKBOX 
 

Pg.____
	     
	     


	D. The Tasks identify the person responsible and includes a timeline with frequent, benchmark dates within the 18 month plan period.
	 FORMCHECKBOX 
 Pg.____
	     
	     

	E. Sufficient fiscal and human resources from appropriate sources are allocated. 
	 FORMCHECKBOX 
 Pg.____
	     
	     


Additional Comments:      
Goal 2B: AMAO 2 English Proficiency

	Indicator
	Complete

(check)
	Incomplete

(provide specific feedback)
	Missing

(provide specific feedback)

	A. The Plan addresses identified area of improving teaching and learning in ELD as identified in the Needs Assessment.
	 FORMCHECKBOX 
 

Pg.____
	     
	     

	B. The Strategies are clearly related to findings in the Needs Assessment.
	 FORMCHECKBOX 
 

Pg.____
	     
	     

	C. The Action Steps support full implementation of the Strategy
	 FORMCHECKBOX 
 

Pg.____
	     
	     


	D. The Tasks identify the person responsible and includes a timeline with frequent, benchmark dates within the 18- month plan period.
	 FORMCHECKBOX 
 Pg.____
	     
	     

	E. Sufficient fiscal and human resources from appropriate sources are allocated. 
	 FORMCHECKBOX 
 Pg.____
	     
	     


Additional Comments:      
Goal 2C: AMAO 3-AYP for ELs in English Language Arts

	Indicator
	Complete

(check)
	Incomplete

(provide specific feedback)
	Missing

(provide specific feedback)

	A. The Plan addresses identified area of improving teaching and learning in ELA as identified in Needs Assessment. 
	 FORMCHECKBOX 
 

Pg.____
	     
	     

	B. The Strategies are clearly related to findings in the Needs Assessment.
	 FORMCHECKBOX 

Pg.____
	     
	     

	C. The Action Steps support full implementation of the Strategy.
	 FORMCHECKBOX 

Pg.____
	     
	     


	D. The Tasks identify the person responsible and includes a timeline with frequent, benchmark dates within the 18 month plan period.
	 FORMCHECKBOX 
 

Pg.____
	     
	     

	E. Sufficient fiscal and human resources from appropriate sources are allocated. 
	 FORMCHECKBOX 
 Pg.____
	     
	     


Additional Comments:      
Goal 2C: AMAO 3-AYP for ELs in Mathematics

	Indicator
	Complete

(check)
	Incomplete

(provide specific feedback)
	Missing

(provide specific feedback)

	A. The Plan addresses identified area of improving teaching and learning in Mathematics as identified in the Needs Assessment.
	 FORMCHECKBOX 
 

Pg.____
	     
	     

	B. The Strategies are clearly related to findings in the Needs Assessment.
	 FORMCHECKBOX 
 

Pg.____
	     
	     

	C. The Action Steps support full implementation of the Strategy.
	 FORMCHECKBOX 

Pg.____
	     
	     


	D. The Tasks identify the person responsible and includes a timeline with frequent, benchmark dates within the 18 month plan period.
	 FORMCHECKBOX 
 

Pg.____
	     
	     

	E. Sufficient fiscal and human resources from appropriate sources are allocated.
	 FORMCHECKBOX 
 Pg.____
	     
	     


Additional Comments:      
Goal 2D: High Quality Professional Development
	Indicator
	Complete

(check)
	Incomplete

(provide specific feedback)
	Missing

(provide specific feedback)

	A. Strategies for providing high quality professional development are based on the Needs Assessment.
	 FORMCHECKBOX 
 

Pg.____
	     
	     

	B. Professional development activities are evidence based and of sufficient quality, intensity and duration that will have a positive and long-term impact on teachers’ and administrators’ knowledge of effective practices for ELs.
	 FORMCHECKBOX 

Pg. ____
	
	

	C. Each Action Step is written with enough clarity that others know what needs to happen.
	 FORMCHECKBOX 
 

Pg.____
	     
	     

	D. Timelines in Tasks are specific, reasonable and include benchmark dates.
	 FORMCHECKBOX 

Pg.____
	     
	     

	E. Sufficient fiscal and human resources from appropriate sources are allocated. 
	 FORMCHECKBOX 
 Pg.____
	     
	     



Goal 2E: Parent and Community Participation

	Indicator
	Complete

(check)
	Incomplete

(provide specific feedback)
	Missing

(provide specific feedback)

	A. Strategies for increasing partnership with parents (beyond ELAC/DELAC) are based on the Needs Assessment.
	 FORMCHECKBOX 
 

Pg.____
	     
	     

	B. Each action step is written with enough clarity that others know what needs to happen.
	 FORMCHECKBOX 
 

Pg.____
	     
	     

	C. Timelines in tasks are specific, reasonable and include benchmark dates.
	 FORMCHECKBOX 

Pg.____
	     
	     

	D. Sufficient fiscal and human resources from appropriate sources are allocated. 
	 FORMCHECKBOX 
 Pg.____
	     
	     



Additional Comments:      

Goal 2F: Parental Notification

	Indicator
	Complete

(check)
	Incomplete

(provide specific feedback)
	Missing

(provide specific feedback)

	A. Parent notifications are provided according to the correct timeline as specified in the 2011–12 Cycle B On-site Program Instruments, English Learner.
	 FORMCHECKBOX 

Pg.____
	     
	     


Additional Comments:      
Goal 2G: Services for Immigrant Students 

(Must be addressed if the LEA receives Title III Immigrant Education funds)

	Indicator
	Complete

(check)
	Incomplete

(provide specific feedback)
	Missing

(provide specific feedback)

	A. Strategies for supporting students served through Immigrant Education Funds are aligned to the Needs Assessment.
	 FORMCHECKBOX 
 

Pg.____
	     
	     

	B. Each action step is written with enough clarity that others know what needs to happen.
	 FORMCHECKBOX 

Pg.____
	     
	     

	C. Timelines in tasks are specific, reasonable and include benchmark dates. 
	 FORMCHECKBOX 
 Pg.____
	     
	     

	D. Sufficient fiscal and human resources from appropriate sources are allocated.
	 FORMCHECKBOX 
 Pg.____
	     
	     



Additional Comments:      
Goal 5 A, B, C: Increase Graduation Rates, Decrease Dropout Rates, Increase Enrollment in Advance Placement Courses
	Indicator
	Complete

(check)
	Incomplete

(provide specific feedback)
	Missing

(provide specific feedback)

	A. Strategies for Increasing Graduation Rates/decreasing Dropout rates, are aligned to the Needs Assessment.
	 FORMCHECKBOX 
 

Pg.____
	     
	     

	B. Strategies for increasing EL enrollment in AP courses are aligned to the Needs Assessment.
	 FORMCHECKBOX 
 

Pg.____
	     
	     

	C. Each action step is written with enough clarity that others know what needs to happen.
	 FORMCHECKBOX 
 Pg.____
	     
	     

	D. Timelines in tasks are specific, reasonable and include benchmark dates. 
	 FORMCHECKBOX 

Pg.____
	     
	     

	E. Sufficient fiscal and human resources from appropriate sources are allocated. 
	 FORMCHECKBOX 
 Pg.____
	     
	     



Additional Comments:      
For Year 2 Plans Only

Degree to which plan addresses factors that contributed to the LEA’s failure to meet the AMAO targets,

	Indicator
	Complete

(check)
	Incomplete

(provide specific feedback)
	Missing

(provide specific feedback)

	A. The Needs Assessment identifies factors that contributed to these factors.
	 FORMCHECKBOX 

Pg.____
	     
	     

	B. The Title III Year 2 Plan identifies appropriate Goals to remedy these factors. 
	 FORMCHECKBOX 

Pg.____
	     
	     

	C. The Title III Year 2 Plan identifies appropriate Strategies to address these goals.
	 FORMCHECKBOX 

Pg.____
	     
	     


Additional Comments:

For Year 4 Plans Only

LEAs in Year 4 review their Year 2 plan, and rewrite it to specifically address changes in curriculum*, program and method of instruction for ELs in order to better ensure achievement of AMAO targets.

	Indicator
	Complete

(check)
	Incomplete

(provide specific feedback)
	Missing

(provide specific feedback)

	A. The Needs Assessment includes a review of previous plan addressing ELs (e.g., IPA, LEAP)
	 FORMCHECKBOX 

Pg.____
	     
	     

	B. The Title III Year 4 Plan includes revisions of curriculum* for ELs.
	 FORMCHECKBOX 

Pg.____
	     
	     

	C. The Title III Year 4 Plan includes revisions to program for ELs.
	 FORMCHECKBOX 

Pg.____
	     
	     


	D. The Title III Year 4 Plan includes revisions to method of instruction for ELs.
	 FORMCHECKBOX 

Pg.____
	
	


*Revisions to curriculum means: Full implementation of the SBE-adopted and/or standards-aligned English Language Development, English Language Arts and Mathematics materials.

Additional Comments: _______
Accountability of responsible persons and plan location: 

	Indicator
	Complete

(check)
	Incomplete

(provide specific feedback)
	Missing

(provide specific feedback)

	A. An individual at the LEA is identified as responsible for ensuring reports are submitted to monitor and update modification of curriculum*, program and method of instruction in the Action Plan. (Assurances page attached to plan.)
	 FORMCHECKBOX 

Pg.____
	     
	     

	B. URL of where Plan is posted has been included on the Assurance page.
	 FORMCHECKBOX 

Pg.____
	     
	     

	C. Assurance page is submitted with dates and signatures of District Contact and Board President.
	 FORMCHECKBOX 

Pg.____
	     
	     


Additional Comments:______
Part A and B to be completed by the LEA upon initial notification of having not met Title III Accountability measures, Annual Measurable Achievement Objectives (AMAO 1, 2, and 3)

Parts C and D to be completed by the LEA as the Needs Assessment is completed, and the district team is collecting additional data to verify Causes identified and setting preliminary Goals.
Copy/send to the Title III Regional Lead.

	Part A: Initial Local Educational Agency, Student demographics, and Title III Contact information

	Name of LEA lead:  ____________

________________________

LEA CDS Code: ​​​​​​​​​_________

Region #:  _____
	Contact Person: _________________

Telephone: (     ) ​​​​_____________

E-Mail: _____________________



	Number Students Enrolled in LEA :    _____        
EL: (# students)                                    _____

Immigrant : (# students)                       _____               
Total EL + Immigrant : 

(unduplicated)                                       _____
% EL + Immigrant Student :      
(unduplicated)                                       _____
Title III Funding Amount :        $ __________

Immigrant Funding  Amt. :       $ __________                                                  
	Program Improvement:   FORMCHECKBOX  Yes  FORMCHECKBOX 
    FORMCHECKBOX  No  FORMCHECKBOX 

If yes, how many years in PI ______
Consortia:  FORMCHECKBOX                         Yes  FORMCHECKBOX 
  FORMCHECKBOX  No  FORMCHECKBOX 

        

	Part B: Student Achievement Accountability History

	Check AMAO(s) failed in 2007–08
	□ AMAO1
	□  AMAO 2


	□  AMAO 3 ELA

□  AMAO 3 Math               

	Check AMAO(s) failed in 2008–09
	□  AMAO1
	□  AMAO 2


	□  AMAO 3 ELA

□  AMAO 3 Math               

	Check AMAO(s) failed in 2009–10
	□ AMAO1
	□  AMAO 2

Cohort 1: <5 yrs.

□  AMAO 2

Cohort 2: =<5 yrs.
	□  AMAO 3 ELA

□  AMAO 3 Math               

	Check AMAO(s) failed in 2010–11
	□ AMAO1
	□ AMAO 2

Cohort 1: <5 yrs.

□ AMAO 2

Cohort 2: =<5 yrs.
	□  AMAO 3 ELA

□  AMAO 3 Math               


	Part C: As a result of preliminary findings in completing the Needs Assessment, identify the curriculum, method of instruction, and programs that are targeted in your Plan.

	Curriculum Areas
	
	Programs and Methods

	 FORMCHECKBOX 
 English Language Development 

     (AMAO 1&2)
	
	 FORMCHECKBOX 
 ELD Program

	 FORMCHECKBOX 
 English Language Arts (AMAO 3)
	
	 FORMCHECKBOX 
 Reading/Math Intervention Programs

	 FORMCHECKBOX 
 Mathematics (AMAO 3)
	
	 FORMCHECKBOX 
 Structured English Immersion  Program

	 FORMCHECKBOX 
 Other Core?
	
	 FORMCHECKBOX 
 English Mainstream Program

	 FORMCHECKBOX 
 Other Non-Core?
	
	 FORMCHECKBOX 
 Alternative Program

	
	
	 FORMCHECKBOX 
 Immigrant Program

	
	
	 FORMCHECKBOX 
 Parent Outreach/ Involvement Programs 

	
	
	 FORMCHECKBOX 
 Teaching Strategies/Methods (PD)

	

	Part D: As part of the Needs Assessment and Next Steps in verifying the factors for not meeting the AMAOs, identify the state and local tools used to review student achievement and instructional programs.

	Results (tools) Accessed/Used:

 FORMCHECKBOX 
 ELSSA 

 FORMCHECKBOX 
 Academic Program Survey (APS)                                               

 FORMCHECKBOX 
 District Assistance Survey (DAS)         

 FORMCHECKBOX 
 Inventory of Services and Supports (ISS)
	LEA Local Results (tools) Access/Used:

 FORMCHECKBOX 
 Staff Survey 

 FORMCHECKBOX 
 Parent Survey                                              

 FORMCHECKBOX 
 Strategic Planning Results         

 FORMCHECKBOX 
 Other

	Date submitted:


	Date Reviewed: 

 

	Comments


California Department of Education

Local Educational Agency 

TITLE III YEAR 2 AND YEAR 4 PLAN ASSURANCE

	Local Educational Agency (LEA) Plan Information:

	Title III YEAR 2 (() ______         Title III YEAR 4 (() ______          


Name of LEA:_______________________________________________________________
County District Code:  _________________________________________________

Address: ________________________ City: _______________ Zip Code: _______
	Contact Person:


Any inquiries concerning this plan should be directed to the attention of:

________________________________________________________________

Print Name  






Title

Phone: _____________  Fax: _____________ E-mail:  ____________________

	Signatures:


On behalf of LEAs, participants included in the preparation of this Plan:

________________________
__________________________
__________

Signature of Superintendent
Printed Name of Superintendent
 Date

________________________
__________________________
__________

Signature of Board President
Printed Name of Board President
 Date

________________________
_________________________
__________

Signature of English Learner
Printed Name of English Learner
 Date

Coordinator/Director

Coordinator/Director
	Certification:


By submission of the local Title III Plan (in lieu of the original assurance page in hard copy), the LEA certifies that the plan original signed copies of the assurances are on file in the LEA. The certification reads:

Certification: I hereby certify that all of the applicable state and federal rules and regulations will be observed by this LEA and that to the best of my knowledge information contained in this Plan is correct and complete. Legal assurances for all programs are accepted as the basic legal condition for the operation of selected projects and programs and copies of assurances are retained onsite. I certify that we accept all general and program specific assurances for Titles I, II, and/or III as appropriate, except for those for which a waiver has been obtained. A copy of all waivers will remain on file. I certify that actual ink signatures for this LEA Action Plan are on file, including signatures of any required external providers, i.e., district assistance and intervention team and English Learner Coordinator/Director. 

The LEA also agrees that the revised/finalized Title III Plan will be posted on our LEA website and will be found at the following URL:_______________________________________________________________________.

Section 9: Resources

Publications

[image: image1]
Improving Education for English Learners: Research-Based Approaches (Published by California Department of Education Press)

This volume provides a review and analysis of research evidence on improving educational outcomes for English learners. Six chapters, written by teams of well-known and respected researchers and practitioners, address critical questions for educators about optimizing English language and literacy development and content instruction. Center for Applied Linguistics contributors include Diane August, Deborah Short, and Fred Genesee, a trustee.

This publication is intended to assist school districts in the design, implementation, and evaluation of programs for English learners. Chapters are directed to an audience of classroom teachers, resource teachers, administrators, teacher educators, and providers of professional development. Program designers and policy makers are also likely to find the publication helpful. (2010)

The volume includes the following chapters:
· Research to Guide English Language Development Instruction
William Saunders and Claude Goldenberg

· English Language Development: Issues and Implementation in Kindergarten Through Grade Five
Marguerite Ann Snow and Anne Katz

· English Language Development: Issues and Implementation at Grades Six Through Twelve
Susana Dutro and Kate Kinsella

· Effective Literacy Instruction for English Learners
Diane August and Timothy Shanahan

· Programs and Practices for Effective Sheltered Content Instruction
Jana Echevarria and Deborah Short

· Alternative Educational Programs for English Learners
Kathryn Lindholm-Leary and Fred Genesee

Web Resources

Archived CDE-Sponsored Webinar Series on Improving Education for English Learners: Research-Based Approaches

Author-presenters highlight key findings from research and expert practice, with implications for teachers and administrators. 

· Center for Applied Linguistics (CAL): http://www.cal.org/
· World Class Instructional Design and Assessment (WIDA): http://www.wida.us/ 
· U.S. Department of Education, Office of English Language Acquisition (OELA)

http://www2.ed.gov/about/offices/list/oela/index.html 
· Center on Instruction: http://www.centeroninstruction.org/index.cfm 
· Teachers of English to Speakers of Other Languages (TESOL):

http://www.tesol.org 

Appendix A

Title III County Office of Education Regional Leads

Title III Year 2 and 4 Technical Assistance

Contact List for Title III Regional County Office of Education 
Lead Representatives

See http://www.cde.ca.gov/sp/el/t3/coeleadscontactlist13.asp for a list of current Title III County Office of Education Regional Leads.

Appendix B

Other Data Sources for the Needs Assessment
1. This section includes sources in addition to the ELSSA that an LEA may use in a comprehensive needs assessment. This list is intended to help the LEA team to explore other data in order to obtain a clearer picture of programs and services provided to their ELs.

Quantitative Data:

· Achievement data beyond STAR battery assessments

· Attendance data

· Demographic data and data trends

· A-G completion rates

· Students who are eligible to participate in the National School Lunch Program

· Average parent education level

· Participation in Special Education Services

· Specific Special Education Placement

· Course placement patterns

Qualitative Data:
· Holistic classroom observations

· Teacher and administrator interviews

· Parent focus groups

· Student focus groups (for older students)

· Classified staff focus groups

· Job-alike focus groups with staff that serve ELs

· TOSAs or Specialists

· Resource Teachers

· Coordinators

2. This section includes possible questions, analyses, displays, and recommendations for their use from the sources listed above.

Quantitative Data

A comprehensive needs assessment should include demographic data and data trends. To do effective long-term planning, it is important to know what has been happening with your EL population over the past several years. Some basic questions to consider include the following:

1. How many ELs are in your LEA and what languages do they speak? 

2. Is the population growing, shrinking, staying the same? Are the various language groups growing, shrinking, staying the same?

3. What is the percent of the total population that is EL, RFEP, IFEP, EO (Ever EL and Never EL)

4. How does your LEA compare to the state? Your county?

The third question is important as it forms the basis for comparison of many other quantitative data sets. For example, if you discover that 30 percent of eighth graders taking Algebra 1 are ELs, that may not be an unusual percentage if only 30 percent of your total population is EL. However, if 95 percent of your population is EL and only 30 percent of the eighth graders taking Algebra 1 are EL, placement in eighth grade Algebra may be something to investigate further. 

[image: image2.emf]Here is an example of the breakdown by language status of the K-12 student population in San Ejemplo. It is also helpful when making comparisons among language status groups to group them into two categories: Ever EL (EL and RFEP) and Never EL (EO and IFEP). 

Looking at data in this way allows us to better understand the impact of our programs and services.  When the achievement of ELs is compared to EOs, there is an inherent bias because as soon as ELs are reclassified, they are no longer ELs. They become RFEPs and are “skimmed off” the EL subgroup. Looking at those two groups together gives us a clearer picture of the impact of our educational programming. Never ELs (EOs and IFEPs) have never received any of the specialized instruction designed for English learners. 

Knowing such basic information as th[image: image3.png]


e percent of the population in each language status group, what languages your ELs speak, and whether your population is growing or not, are key to understanding the current reality for your ELs. 
There is important information gained by looking at data by language status. The benefits of looking at data this way include:

· Identify the true achievement gap—the gap between the performance of “Ever ELs” and “Never ELs”

· Discover areas of potential inequity

· Recognize where there may be over-representation or disproportionality in some courses or program placement

Looking at achievement data this way gives a more accurate picture of the achievement gap between ELs and non-ELs. Looking at this data over time gives LEAs an even better idea of the effectiveness of their programs and services for ELs.
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 It is also beneficial to look at student placement or participation in special programs or services such as special education, GATE, AP and Honors courses, student leadership, extracurricular activities, sports and music. Here is an example:

This LEA has more than twice the percent of ELs in special education than the percent they represent in the population. They may want to look at how students are referred for services, assessed for placement in special education programs and what interventions are provided for ELs before they are referred to special education assessment. This data does not tell us the answer to any of those questions, but it highlights an area we will want to investigate further. 

In this particular LEA, they drilled down further to see the specific services students were receiving as a function of their language status. Following are two ways they looked at their data:
	Language Status
	Percent of Total
Students Identified
As Having a Disability
	Percent of the
Total Population

	English Only
(EO)
	53%
	70%

	Initially Fluent
(IFEP)
	4%
	5%

	English Learner
(EL)
	36%
	16%

	Reclassified Fluent
(RFEP)
	7%
	9%


They were surprised to find that while ELs accounted for only 16 percent of their total population they accounted for nearly half of the students receiving speech and language services. This caused them to look more closely at the way students were referred to speech and language services and also to the strength of their ELD program. They wanted to ensure that students were not being referred for speech and language services due to a lack of proficiency in English. 
	Language Status
	Percent of Total Students Receiving
Speech and Language Services
	Percent of the
Total Population

	English Only
(EO)
	46%
	70%

	Initially Fluent
(IFEP)
	2%
	5%

	
	
	

	English Learner
(EL)
	45%
	16%

	Reclassified Fluent
(RFEP)
	5%
	9%


	Language Status
	Percent of Total Students Receiving

Special Day Class Services
	Percent of the

Total Population

	English Only

(EO)
	48%
	70%

	Initially Fluent

(IFEP)
	4%
	5%

	English Learner

(EL)
	48%
	16%

	Reclassified Fluent

(RFEP)
	0%
	0%


Finally, this LEA decided to look at placement in Special Day Class settings; a very restrictive environment where students spend at least 51 percent of their day out of the general education setting. Again they were surprised to find that nearly half of the students receiving this intense level of students were ELs. All of this information led them to do an extensive review of their program of interventions for struggling students, the referral process into special education and the assessment process to identify learning disabilities. 

[image: image5.png]2010-11 Course Taking Patterns for Algebra 1
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Algebra 1

Because Algebra 1 is a “gatekeeper” course required for graduation and for participation in advanced Mathematics courses, placement in algebra is important to monitor. One LEA looked at all the students taking Algebra 1 in a given school year and disaggregated the data by language status. The graph above shows what their data told them. This graph shows that the majority of ELs do not take algebra as eighth graders, which is the grade level California has determined is the appropriate grade for algebra. Sometimes, when a lot of data is on one graph and/or the information the graph or chart displays is very important, it is easier read in a bar chart format. Here is the same information displayed differently.

Displayed as a stacked bar graph where each bar represents 100 percent of the students taking algebra at that particular grade level, it is very easy to see that ELs represent an ever greater majority of students in that course as the grade levels go increase. Conversely, they represent a very small number of the students taking the course at eighth or ninth grade. This information is more significant the larger the percent of ELs in the whole student population. 

[image: image6.png]Figure 3. Enrollment in English and Mathematics Courses by the End of 9th Grade*
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Also important to monitor are the enrollment in and successful completion of A-G coursework by ELs in high school as well as the graduation rate. Because the ninth grade year is so important, monitoring enrollment and completion of courses at this grade level allows

 LEAs to intervene early to prevent failure and possible dropping out of the ELs who struggle in these fundamental courses. 


Qualitative Data

Qualitative data can be time consuming to collect, but its inclusion can bring deeper understanding of stakeholder perceptions and sometimes surprising insight on the services provided to ELs. When obtaining and working with qualitative data, it is necessary to:

· Interview or survey different stakeholder groups

· Keep information confidential and findings should be not attributable to any individual, but sited anonymously

· Provide a non-participatory note taker for interviews and focus groups is helpful, but not always essential

· Look for themes, trends and commonalities across stakeholder groups

· Note perceptions of stakeholder group that differ from the perceptions of other stakeholder groups

In small districts, it may be better to interview staff individually. In larger districts, focus groups of job-alikes, parents and students provide important perspectives on the work. Below are sample questions one can use to gather stakeholder input.

· For administrators:

· What are the strengths of your EL program?

· What are your concerns for your EL population?

· What are the barriers to success for your ELs?

· If you had unlimited resources available, what do you think would best improve outcomes for your ELs?

· For teachers:

· What is your ELD program and how do you deliver it?

· How do teachers collaborate around English learners?

· What data do you have on your ELs? How do you get that data?

· What concerns you about your ELs? 

· For parents:

· What are you most proud of about your school?

· How do you know that your children are learning English and all the academic subjects all students study in CA?

· Do you feel comfortable/welcome in the school office? With your child’s teachers? With the principal?

· If you have a question or a concern, what do you do? Who helps you? 

· For students:

· What do you like best about school? What is your favorite class? Your hardest class?

· Have you ever struggled in a class because you didn’t understand the teacher or the books? What did you do?

· How did you learn English? 

· If you don’t understand something in a class, what do you do?

Electronic and paper/pencil surveys are also helpful ways to gather perceptual data from stakeholders. 

When all the data is collected, look for findings:

· What are the themes that cross many stakeholder groups and schools?

· Are there striking differences in perception between stakeholders, grade levels or schools?

· What are the strengths identified?

· What are the biggest concerns for each group? 

 Sample findings from the data could include:

· Accountability for implementation of common plans, directives, policies related to ELs is a concern for administrators and teachers.

· There has been a great investment of resources for PD with little sustained change in classroom practice

· Often communication from central office to sites and vice versa is unclear

· Most students had positive comments about their teachers and principals

· Most secondary students understand A-G requirements, but did not feel like they had equal access to college prep courses

· Students expressed frustration over having to attend sheltered classes that are not college prep

· None of the students or parents understood the purpose for or implications of the CELDT

· None of the students or the parents understood reclassification

From findings, the LEA team can develop recommendations, which become the basis for plan activities. Recommendations should always be research based and reasonable within the context of the LEA or school site. They should not require resources the LEA does not have or a timeline that is impossible to achieve.  Sample recommendations could include:

· The LEA and school sites must hold meetings twice yearly for parents to discuss the CELDT including a description of the test, the proficiency levels and their own child’s scores.

· The LEA and sites must hold annual meetings with students at grades four through twelve to discuss the reclassification process and criteria and to let students know how they score on those criteria. 

Recommendations, when translated into action plans should result in:

· Staff Changes in Behavior

· Staff Changes in Instruction

· Staff Changes in Collaboration Levels

· Student Changes in Behavior

· Student Changes in Class Attendance

· Student Changes in Class Work Products

· Student Changes in Achievement Levels 

Adapted from Finkelstein et al., 2009
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� ELAC and DELAC are state requirements, therefore Title III funds cannot be used to support these activities as it would be supplanting activities that should be supported through general fund or state categorical funds.
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