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TITLE III YEAR 2 LOCAL EDUCATIONAL AGENCY 

IMPROVEMENT PLAN ADDENDUM INSTRUCTIONS

Local educational agencies (LEAs) and consortia that have failed to meet Title III Annual Measurable Achievement Objectives (AMAOs) for two consecutive years are required to develop an Improvement Plan Addendum (IPA) that will ensure that the LEA or consortia will meet AMAOs in the future. The Title III LEA IPA is a working document that should be reviewed and amended as needed after submission. The implementation of the Title III IPA will be monitored through December 2011. 

The LEA should use these instructions divided into seven sections to address each of the seven items in the outline. The LEA should use the IPA outline to ensure all components (activities, personnel responsible, timeline with benchmarks, and funding sources and estimated funding) are included in each response. The LEA or consortia may choose to provide a narrative response for all seven items. This document, the IPA outline, and the English Learner Subgroup Self Assessment (ELSSA) tool for the analysis of data required in developing the IPA, can be found on the California Department of Education (CDE) Web page titled Title III Accountability Requirements 2010 at http://www.cde.ca.gov/sp/el/t3/t3amaotargets10.asp or at the California Comprehensive Center (CA CC) at WestEd Title III Technical Assistance Web page at http://www.cacompcenter.org/t3ta (Outside Source).
Section 1: Title III Year 2 Local Educational Agency 

Improvement Plan Addendum Instructions

1. Conduct an analysis of data and identify problems found. Describe factors that prevented the LEA from achieving the AMAOs.

A. Briefly describe an analysis of data and problems found based on data from the   California English Language Development Test (CELDT), California Standards Tests (CST), California High School Exit Examination (CAHSEE), California Alternate Performance Assessment (CAPA), the California Modified Assessment (CMA) or other data as appropriate for the most recent two-year period. 

The ELSSA is a recommended CDE-developed tool that assists the LEA to analyze data and identify the underlying root causes of problems. The ELSSA is an Excel-based tool that contains 15 data analysis tables, guiding questions, and survey items related to programs and services for English learners (ELs). An overview of the tool can be found with an archived Webinar located at the CA CC at WestEd Title III technical assistance Web site, http://www.cacompcenter.org/t3ta (Outside Source) on the Events tab.

B. Include in the narrative a discussion of the strengths and weaknesses of your current plan for ELs. This plan could be within the LEA Plan or the LEA Plan (LEAP) Addendum. Identify the strengths and weaknesses of your current plan in the following areas:
· Instructional Program Implementation: To what degree was the instructional program implemented in the core content areas of English language development, reading/language arts (R/LA) and mathematics? Included in this section should be a discussion of student placement, interventions, assessment practices and accountability.
· Instructional Strategies: What instructional strategies are teachers using with their ELs? To what degree are these instructional strategies effective with ELs? 

· Professional Development: To what degree was professional development effective in making a change in teacher behavior and student learning related to the LEA’s identified problem area(s)? What professional development needs still exist in the LEA?
· Parental Participation: To what degree did the activities promote greater participation by EL parents related to the LEA’s identified problem area(s)? Address activities for families that go beyond the English Learner Advisory Committee (ELAC) and District English Learner Advisory Committee (DELAC) work.
C. Based on the analysis of data in 1A and 1B, identify and describe the factors contributing to the LEA’s failure to meet AMAOs. These factors are brief statements of underlying causes that generated problems identified in questions 1A and 1B. 

D. Describe conclusions drawn from the analyses above, and note their implications for program modifications.

2. Describe scientifically based strategies to improve English language development (ELD).

If the LEA did not meet targets for AMAO 1 and/or AMAO 2, describe the specific strategies the LEA will use to improve ELD instruction. A greater emphasis should be placed on developing strategies to improve the ELD program for all ELs, including long-term ELs. For each activity, describe the timeline with benchmarks, person responsible, and funding sources and estimated funding that the LEA will use to improve ELD. 

3. Describe scientifically based strategies to improve academic achievement        

        reading/language arts (R/LA).

If the LEA did not meet the targets for AMAO 3 in R/LA, provide measurable academic achievement goals and activities for ELs consistent with the Elementary and Secondary Education Act (ESEA) of 1965, as amended in the No Child Left Behind Act of 2001, Title I. Describe the strategies and activities the LEA will use with EL students to increase academic achievement in R/LA. For each activity, describe the timeline with benchmarks, person responsible, and funding sources and estimate funding that the LEA will use to improve EL student achievement in R/LA.

4. Describe specific scientifically based strategies to improve academic achievement in mathematics.

If the LEA did not meet the targets for AMAO 3 in mathematics, provide measurable academic achievement goals and activities for ELs consistent with ESEA Title I. For each activity, describe the timeline with benchmarks, person responsible, and funding sources and estimated funding that the LEA will use to improve EL student achievement in mathematics.

5. Describe scientifically based research professional development strategies and activities, including coordination efforts with other ESEA programs.

Describe professional development activities, based on research evidence and of sufficient quality, intensity and duration, that will have a positive and long-term impact on teachers’ and administrators’ knowledge in effective practices for ELs. These are the skills necessary to improve the educational program and academic outcomes for all the ELs in the LEA. For each activity, describe the timeline with benchmarks, person responsible, and funding sources and estimated funding that the LEA will use to improve professional development.

6. Describe parental participation and outreach strategies to help parents become active participants in the education of their children, including coordination efforts with other ESEA programs. 

Describe parental participation and outreach
 activities that will promote greater participation to parents of ELs in the education of their children. For each activity, describe the timeline with 
Benchmarks, person responsible, and funding sources and estimated funding that the LEA  
will use to improve parental participation.
7. If applicable, identify any changes to the LEA Title III Immigrant Education Program.


If the LEA receives Title III Immigrant Education funds and the program needs modification to assist the LEA in meeting the Title III AMAOs, describe the changes the LEA will make within the Immigrant Education Program. For each activity, describe the timeline with benchmarks, person responsible, and funding sources and estimated funding that the LEA will use to improve Immigrant Education.
Section 2: Additional Information for Consortia

Beginning in the 2006–07 school year, LEAs that are members of a consortium no longer receive a separate Title III Accountability Report. Instead, the results for each LEA consortium member are aggregated to the consortium level as required by the Office of English Language Acquisition of the U.S. Department of Education (ED). Consortia are held accountable as a group for meeting the AMAOs and for the consequences of not meeting the AMAOs. The lead LEA and members of the consortium agreed to these accountability provisions in their memorandum of understanding.

The Lead LEA of the consortium is responsible for submitting the Year 2 IPA to the CDE and to their Title III Regional County Office of Education (COE) Lead, in order to meet Title III consortia accountability requirements. 

The consortium Lead LEA should convene its members to address the needs of students whose scores contributed to the consortium’s failure to meet AMAO targets. Each consortium must submit a Title III Year 2 IPA to address EL issues for all members in the consortium.
Section 3: Additional Information for Local Educational Agencies that are Co-Identified for Title I Program Improvement and Title III Year 2

This section assists LEAs in both Title III Year 2 status and Title I Program Improvement (PI) status, to understand their combined plan development and submission requirements. Three scenarios and their corresponding required actions are as follows:
· Newly identified LEAs in Title I PI Year 1 and Title III Year 2 must complete the Title III Year 2 IPA and insert it into Item 6a of the LEA Plan Addendum. After approval of the local governing board, submit an electronic copy of the Title I LEA Plan Addendum as a Microsoft Word document to LEAP@cde.ca.gov, and a copy of the Title III IPA as a Microsoft Word document to 
LEAP-TITLEIIIYear2@cde.ca.gov and to the Title III Regional COE Lead by January 13, 2011.
· LEAs in Title I Year 1 (maintaining PI Year 1 status) and Title III Year 2 must complete a Title III Year 2 IPA and insert it into Item 6a of the LEA Plan Addendum, which was completed by the LEA in the first year of PI Year 1 status. After approval of the local governing board, submit an electronic copy of the Title I LEA Plan Addendum as a Microsoft Word document to LEAP@cde.ca.gov, and a copy of the Title III Year 2 IPA as a Microsoft Word document to 
LEAP-TITLEIIIYear2@cde.ca.gov and to the Title III Regional COE Lead by 
January 13, 2011.

· Newly identified and LEAs maintaining their PI Year 1 status in Title I Year 2, and Title III Year 2 must continue to implement their current LEA Plan Addendum and complete the Title III Year 2 IPA. The IPA must be inserted into Item 6a of the LEA Plan Addendum. After approval of the local governing board, submit an electronic copy of the Title I LEA Plan Addendum as a Microsoft Word document to LEAP@cde.ca.gov and a copy of the Title III IPA as a Microsoft Word document to LEAP-TITLEIIIYear2@cde.ca.gov and to the Title III Regional COE Lead by January 13, 2011.

· Newly identified LEAs in Title I PI Year 3 and Title III Year 2 must complete the Title III Year 2 IPA and a revised local LEA Plan. After approval of the local governing board, submit an electronic copy of the IPA as a Microsoft Word document to LEAP-TITLEIIIYear2@cde.ca.gov and to the Title III Regional COE Lead by by January 13, 2011. Following the November 9-10, 2010, State Board of Education (SBE) meeting, revise the LEA Plan to document implementation of the SBE-assigned corrective action. After approval by the local governing board, submit the revised LEA Plan as a Microsoft Word document to LEAP@cde.ca.gov by March 9-10, 2011.
· LEAs in Title I PI Year 3+ (maintaining PI Year 3 status) and Title III Year 2 must complete a Title III Year 2 IPA. After approval of the local governing board, submit the Title III IPA as a Microsoft Word document to                               LEAP-TITLEIIIYear2@cde.ca.gov and to the Title III Regional COE Lead by by January 13, 2011.
Complete instructions and due dates for all combinations of Title I PI and Title III Accountability can be found on the CDE Program Improvement LEA Requirements Web page at http://www.cde.ca.gov/ta/ac/ti/leapireq.asp. 

All Title III Year 2 LEAs must submit a copy of the IPA (in Microsoft Word format) to their designated Title III Regional Lead.
Section 4: Possible Activities to Improve English Language Development, Reading/Language Arts, Mathematics, Professional Development, and Parental Participation Related to English learners

Possible Activities for IPA Outline Number 2 — ELD:

Teachers will plan purposeful instruction and utilize the following practices while teaching ELD. LEA and site administrators at the elementary, middle, and high school levels will observe and verify that the following practices are in use:

· ELD instruction is provided to all English learners based on proficiency level and program design. This includes ELs with disabilities.

· ELD instruction is differentiated to meet the needs of the newcomer as well as long-term EL students. 

· Sound ELD instructional practices are implemented including: 

· Daily opportunities for students to practice oral, academic language

· Systematic, explicit direct instruction followed by guided then independent practice

· Scaffolding techniques

· Flexible grouping

· Incorporation of higher-level critical thinking skills

· Attention to different student learning styles

· Lesson objectives determined by authentic benchmark assessments

· Checking for understanding throughout the lesson

· Lesson closure and reflection 

LEA and high school administrators will verify that ELs are making accelerated progress in ELD in order to complete high school requirements within a reasonable amount of time.

LEA and site administrators will:

· Provide timely feedback to teachers on their classroom observations.
· Develop and engage in an on-going process to read, discuss, analyze, and apply research to inform modification of the method for ELD in each of the program designs.

· Monitor the implementation of the modifications for the purpose of evaluating effectiveness of instruction and the overall program design.

Site administrators will provide and facilitate collaboration time for classroom teachers to develop common assessments and share lesson designs and teaching strategies for ELD that address all proficiency levels. 

Site administrators and curriculum coaches, utilizing observation protocols, will assist classroom teachers in modifying specific classroom instructional practices.

Site administrators will verify that the following ELD program components are in place:

Teachers are provided with timely and regular information about their ELs that includes English proficiency level, time in U.S. schools and all current achievement data available. This includes CST scores, district benchmark assessment scores, for secondary students, CAHSEE data (attempts and scores), grade point average (GPA) and number of credits completed.

· Teachers use flexible student groupings to organize classroom activities in a way that promotes ongoing progress in ELD.

· Teachers schedule sufficient time for listening, speaking, reading and writing activities within the ELD block with an emphasis on oral academic language using core and supplementary ELD materials.
· Teachers provide writing activities for academic application (especially expository genres).

· All ELD activities accelerate English language acquisition.

· Teachers in general education, mainstream classes provide sufficient opportunity for students to receive additional ELD intervention and support.

· Teachers in general education, mainstream classes monitor the acquisition of English of the ELs they teach and are provided support by administration to do so.

· School staff uses observational tools to plan, implement and evaluate the effectiveness of lesson delivery in ELD.
Possible Activities for IPA Outline Number 3 — Reading/Language Arts:

LEA and site administrators will routinely visit classrooms to observe English Language Arts (ELA) instruction and to verify that all ELs access the core ELA curriculum utilizing universal access components and Specifically Designed Academic Instruction in English (SDAIE) strategies as appropriate. They will provide timely feedback to teachers on these observations. 
LEA and site administrators will develop and engage in an ongoing process to read, discuss, analyze and apply research to inform the modification of the method of instruction of ELA within each program design.

LEA and site administrators will monitor the implementation of the R/LA program for ELs for the purpose of evaluating teaching and the program effectiveness.

LEA and site administrators will verify that classroom teachers are implementing sound R/LA instructional practices, including: 

· Explicit direct instruction followed by guided then independent practice

· Scaffolding techniques that provide access to the core according to the students’ English proficiency level

· Flexible grouping

· Incorporation of higher-level critical thinking skills 

· Attention to different student learning styles

· Lesson objectives determined by authentic benchmark assessments

· Checking for understanding throughout the lesson

· Use of primary language support when applicable and appropriate

· Lesson closure and reflection 

Site administrators and curriculum coaches, utilizing observation protocols, will assist classroom teachers in modifying specific classroom instructional practices to better meet the needs of ELs.

Site administrators, classroom teachers and R/LA coaches will:

· Assist teachers in monitoring the progress of ELs in standards mastery and English proficiency.

· Participate in professional development relative to the implementation of the core curriculum, universal access components related to ELs, and any supplementary ELA/ELD materials.

· Use selected observation protocols and other documents to determine the degree of implementation of the R/LA course of study.

· Use observational protocols to plan, implement, and evaluate the effectiveness of ELA lesson delivery.

Possible Activities for IPA Outline Number 3 — Mathematics:
LEA and site administrators ensure that they will routinely visit classrooms to observe mathematics instruction and to verify that all ELs are being instructed appropriately in the core mathematics curriculum utilizing universal access components as appropriate for ELs. They will provide timely feedback to teachers on these observations.

At secondary sites, counselors and administrators will ensure that ELs have access to high level, rigorous mathematics courses. ELs will be provided linguistic support as necessary to access the course material.
LEA and site administrators will develop and engage in an on-going process to read, discuss, analyze and apply research to inform the modification of the method of instruction of mathematics within each program design.

LEA and site administrators will monitor the implementation of each mathematics course and the supports provided for English learners, including intervention classes. This monitoring is for the purpose of evaluating teacher and program effectiveness.

LEA and site administrators will verify that classroom teachers are implementing sound, research based mathematics instructional practices, including: 

· Explicit direct instruction followed by guided then independent practice

· Scaffolding techniques and SDAIE strategies
· Flexible grouping

· Incorporation of higher-level critical thinking skills

· Attention to different student learning styles

· Lesson objectives determined by authentic benchmark assessments

· Checking for understanding throughout the lesson

· Use of primary language support and/or instruction when applicable and appropriate

· Lesson closure and reflection

Site administrators and curriculum coaches, utilizing observation tools, will assist classroom teachers in modifying specific classroom instructional practices.

Site administrator, classroom teachers and mathematics coaches will:

· Participate in professional development relative to the implementation of the core curriculum, universal access components related to ELs, and any supplementary mathematics materials.

· Use selected observation protocols and other documents to determine the degree of implementation of the mathematics course of study.

· Use observational protocols to plan, implement, and evaluate the effectiveness of mathematics lesson delivery.

· Monitor and periodically audit the placement of ELs in mathematics courses to ensure maximum access.

Possible Activities for IPA Outline Number 4 — Professional Development:

The LEA superintendent will allocate funds to allow teachers and school administrators to visit other classrooms and schools within and outside the LEA to do the following: 

· Build a broader repertoire of effective EL instructional strategies. 

· Learn how successful schools engage in collaborative conversations around EL student data. 

LEA administrators will ensure that the LEA does the following:

· Develops and trains site staff in structured protocols and other tools to facilitate data discussions and monitor progress toward EL goals. 

· Ensures that principals and teachers are trained and coached on their roles in collaborative data teams. 
· Provides teachers and administrators with professional development focused on research based instructional strategies for ELs.
· Provides on-going professional development to enhance teachers’ understanding and use of adopted materials and assessments. 

· Allocates adequate funding to professional development designed to increase teacher subject area competence, especially in ELD, reading/language arts, and mathematics.

· Develop and implement a comprehensive progress monitoring system that measures mastery of academic content standards and English proficiency. The LEA will identify interim benchmarks of achievement to inform instruction and intervention decisions and to ensure that students do not incur irreparable academic deficits.

LEA and site administrators will ensure the following activities occur:

· Analysis of curriculum-embedded assessments on a quarterly basis to plan additional staff development based on EL students’ achievement of content standards. 

· Collaboration with teacher leaders to develop and implement a written professional development plan that promotes professional development, of sufficient intensity and duration, to have a lasting impact that enhances EL student learning.

· Regular training of all instructional staff (including teachers, administrators, and paraprofessionals) to: 

· Identify early, appropriate interventions to help EL students learn. 

· Improve student behavior and motivation to learn and succeed. 

· Involve parents of EL students in their children’s education. 

· Understand and use assessments to improve classroom practice and student learning.
· Effectively teach students with different learning styles or learning disabilities to meet the needs of underperforming EL students. 

Site administrators will schedule and participate in regular collaborative teacher meetings to: 

· Analyze assessment data and discuss the strengths and weaknesses of EL student performance in each part of the assessment 

· Discuss specific lessons taught since the previous meeting

· Examine EL student work

· Examine evidence of learning demonstrated in student work

· Discuss whether a particular skill or concept needs more instruction or review, and plan future lessons to build on the concepts already mastered

· Plan specific re-teach and enrichment lessons to accelerate learning for EL students

· Plan and implement effective ways of providing language support and accelerating language acquisition for ELs, based on common assessments

· Debrief on professional development activities and discuss how to effectively integrate the new practices into lessons that benefit EL student achievement

Possible Activities for IPA Outline Number 5 — Parent Participation:

LEA and site administrators will communicate with parents of ELs in a language understandable to the parent and in a timely manner. 

Communication includes, but is not limited to, student progress in ELD, academic proficiency, grade-level standards, high school graduation requirements, data reporting for the Standardized Testing and Reporting (STAR) program, local assessments, and available interventions in ELD, English language arts and mathematics. 

LEA and site administrators will ensure that when 15 percent or more of the students at the school speak a primary language other than English, all notices, reports, statements, or records that the school sends to parents or guardian are written in the primary language(s) and English. 

LEA and site administrators will ensure that meetings and communications from the school are delivered in a language understandable to the families of ELs.

LEA provides multiple vehicles to involve parents in the work of the school and the learning of their children. This could include:

· Family Math and/or Family Literacy workshops
· English as a Second Language courses
· Parenting skills workshops
· Language and Culture classes for families to support the maintenance of the home culture

LEA and site administrators will establish a process for informing all parents of ELs of the following: 

· The student’s English proficiency level as measured by the CELDT and the status of the student’s academic achievement 

· The student’s identification as an EL, program placement options, and specific reclassification criteria

· The expected benchmarks of achievement as a function of time in U.S. schools and their child’s progress toward meeting those benchmarks

· High school graduation requirements and their child’s progress towards meeting those requirements

Section 5: Title III Year 2 LEA Improvement Plan Addendum Reader Checklist 

	Name of LEA:  

City: 

LEA CDS Code: 

Region #:


	Contact Person: 

Telephone: 

E-Mail: 



	Number Enrolled :           TIII Funding amt.: 

EL                 _____                

Immigrant    _____           

Total LEA     _____      Immigrant Funding amt.                                                   


	Program Improvement:   FORMCHECKBOX 
 Yes  FORMCHECKBOX 
    FORMCHECKBOX 
 No  FORMCHECKBOX 

If yes, how many years in PI ______
Consortia:  FORMCHECKBOX 
                        Yes  FORMCHECKBOX 
   FORMCHECKBOX 
 No  FORMCHECKBOX 

Consortia Lead:

        

	Reason for Identification

Did not meet in 2008-09:

        AMAO     1  FORMCHECKBOX 
    2  FORMCHECKBOX 
    3  FORMCHECKBOX 
 ELA   FORMCHECKBOX 
 Math

            Participation Rate:      FORMCHECKBOX 
  ELA   FORMCHECKBOX 
 Math  

	Reason for Identification

Did not meet in 2009-10:

      AMAO   1 FORMCHECKBOX 
  FORMCHECKBOX 
   

       AMAO  2  FORMCHECKBOX 
  (Fewer than 5 years)

                    2  FORMCHECKBOX 
  (5 years or more)

       AMAO  3  FORMCHECKBOX 
 ELA    FORMCHECKBOX 
 Math

Participation Rate:      FORMCHECKBOX 
  ELA   FORMCHECKBOX 
 Math        FORMCHECKBOX 


	Results (tools) Attached:

 FORMCHECKBOX 
 ELSSA (Recommended)   

 FORMCHECKBOX 
 Academic Program Survey (APS)                                               

 FORMCHECKBOX 
 District Assistance Survey (DAS)         

 FORMCHECKBOX 
 Inventory of Services and Supports (ISS)
	

	Date submitted:
	Date Reviewed:





[image: image2]
      Adequate        Incomplete          Missing            NA       
1. Description of Factors 

    A. Analysis of data and problems found                    
 FORMCHECKBOX 


 FORMCHECKBOX 
 

 FORMCHECKBOX 
       
         FORMCHECKBOX 



B. Strengths and weaknesses of current plan:

          Degree of implementation of:

i. Instructional program


 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 

         FORMCHECKBOX 



ii. Instructional strategies


 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 

         FORMCHECKBOX 



iii. Professional Development


 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 

         FORMCHECKBOX 



iv. Parental Participation


 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 

         FORMCHECKBOX 



C. Identify and describe factors contributing

 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 

         FORMCHECKBOX 



      to failure to meet AMAO(s) 

    D. Conclusions to inform program modifications        
 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 

         FORMCHECKBOX 



Comments: ______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

Items 2-4 should be completed only for the areas that the analysis of data indicates are areas that prevented the LEA from meeting AMAO targets. 

2. Strategies to improve Teaching and Learning in ELD (based on data analysis)
        Adequate       Incomplete          Missing           NA
 Specific activities related to area(s) of need

 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 

         FORMCHECKBOX 



 Timelines with benchmarks



 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 

         FORMCHECKBOX 

 Person responsible




 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 

         FORMCHECKBOX 



  FORMCHECKBOX 
Funding sources and estimate



 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 

         FORMCHECKBOX 








 FORMCHECKBOX 

 FORMCHECKBOX 


 FORMCHECKBOX 

Comments: ______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

3. Strategies to improve Teaching and Learning in R/LA (based on data analysis)
    





        Adequate        Incomplete         Missing            NA
Specific activities related to area(s) of need

 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 

         FORMCHECKBOX 




Timelines with benchmarks



 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 

         FORMCHECKBOX 




Persons responsible




 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 

         FORMCHECKBOX 




 FORMCHECKBOX 
Funding sources and estimate



 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 

         FORMCHECKBOX 









 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 

Comments: ______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

4. Strategies to improve Teaching and Learning in Mathematics (based on data analysis)


    





       Adequate         Incomplete        Missing
       NA
Specific activities related to area
(s) of need

 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 

         FORMCHECKBOX 
 

Timelines with benchmarks



 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 

         FORMCHECKBOX 

Person responsible




 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 

         FORMCHECKBOX 

Funding sources and estimate



 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 

         FORMCHECKBOX 


Comments: ______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

Items 5-6 must be addressed. 

5. Professional Development 


          Adequate      Incomplete          Missing          NA

PD activities focused on area(s) of need          
 
  FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 

         FORMCHECKBOX 

Timelines with benchmarks



  FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 

         FORMCHECKBOX 

Person responsible




  FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 

         FORMCHECKBOX 

Funding sources and estimate



  FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 

         FORMCHECKBOX 

Comments: ______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

6. Parental Participation


       Adequate        Incomplete         Missing            NA 
Strategies (beyond ELAC/DELAC) based on 

  FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 
                  FORMCHECKBOX 

area(s) of need

Timelines with benchmarks



  FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 

         FORMCHECKBOX 

Person responsible




  FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 
                  FORMCHECKBOX 

Funding sources and estimate



  FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 
                  FORMCHECKBOX 
     

Comments: ______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

Item 7 must be addressed if the LEA receives Title III Immigrant Education Funds.
7. Immigrant Education Program (if applicable)      Adequate         Incomplete        Missing
       NA

 FORMCHECKBOX 


    FORMCHECKBOX 


 FORMCHECKBOX 

     FORMCHECKBOX 

Comments: ______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

Categorical funds meet the basic regulations for the use of those funds. (Complete determination will be made during the CPM review process.)

 FORMCHECKBOX 
  Budget meets requirement
 FORMCHECKBOX 
  Budget needs revision. See comments below.
 FORMCHECKBOX 
  Plan is complete
 FORMCHECKBOX 
 Resubmit with recommended revisions

Areas in need of improvement: 

 FORMCHECKBOX 
 1. Description of Factors Circle Relevant Sections:   A    B    C    D  

              FORMCHECKBOX 
 2. English Language Development (ELD)                           

 FORMCHECKBOX 
 3. Reading/Language Arts (R/LA)

    

              FORMCHECKBOX 
 4. Mathematics    

 FORMCHECKBOX 
 5. Professional Development

 FORMCHECKBOX 
 6. Parental Participation

 FORMCHECKBOX 
 7. Immigrant Education 

Describe items that require further clarification: 

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

Reviewer Name                                    
___________________________________

Signature                               
___________________________________

Date of Review

___________________________________
Section 6: Title III Year 2 Local Educational Agency Improvement Plan Addendum Outline 

Directions: Provide information requested for each cell in outline. Cells expand to allow sufficient space for narrative responses under each item. All Title III Year 2 LEAs must submit a copy of this IPA to their regional COE lead and to the CDE at 

LEAP-TITLEIIIYear2@cde.ca.gov.
1. Conduct an analysis of data. Identify and describe the factors that prevented the local educational agency (LEA) from achieving the Title III Annual Measurable Achievement Objectives (AMAOs) (Five page maximum for this item).

A. Analysis of data based on CELDT, CST, CMA, CAPA, and CAHSEE, and problems found.
B. Strengths and weaknesses of current plan:
         
i.    Instructional program implementation:

ii.   Instructional strategies:






iii.  Professional development:







iv.  Parent participation:







   C. Factors contributing to failure to meet AMAO(s): 

  D. Conclusions from analysis that inform program modifications:


	Educational activities to improve English proficiency and academic achievement
	Timeline
	Person Responsible
	Funding Sources and Estimate
	Progress Reports

(Monitoring by LEA)

	2. Describe scientifically based strategies to improve English-language development (ELD). (AMAOs 1 and 2)
	
	
	
	

	Monitoring by Regional COE Lead


	3. Describe scientifically based strategies to improve academic achievement in reading/language arts (R/LA).  (AMAO 3) 


	
	
	
	

	Monitoring by Regional COE Lead


	4. Describe scientifically based strategies to improve academic achievement in mathematics. (AMAO 3)

	
	
	
	

	Monitoring by Regional COE Lead


	5. Describe scientifically based professional development strategies and activities, including coordination efforts with other Elementary and Secondary Education Act (ESEA) programs. 

	
	
	
	

	Monitoring by Regional COE Lead
 

	6. Describe parental participation and outreach strategies to help parents become active participants in the education of their children, including coordination efforts with other ESEA programs. 


	
	
	
	

	Monitoring by Regional COE Lead


	7. If applicable, identify any changes to the Title III Immigrant Education Program.


	
	
	
	

	Monitoring by Regional COE Lead

	
	
	
	


Section 7: SAMPLE Title III Year 2 Local Educational Agency Improvement Plan Addendum

Title III Year 2 LEA Improvement Plan Addendum

San Ejemplo USD

Directions: Provide information requested for each cell in the outline. The cells expand to allow space needed for narrative responses under each item. All Title III Year 2 LEAs must submit a copy of this IPA to their regional COE lead and to CDE at TIIIY2@cde.ca.gov.
	1. Conduct an analysis of data. Identify and describe the factors that prevented the local educational agency (LEA) from achieving the Title III Annual Measurable Achievement Objectives (AMAOs) (Five page maximum for this item).

A. Analysis of data based on CELDT, CST, CMA, CAPA, and CAHSEE, and problems found.

Our data analysis began with the administration of the DAS with district office administrative staff and the APS at each school site. Following that, our English Learner Leadership Team (ELLT) conducted the ELSSA with two groups; first a group of teachers with representatives from each site and later with a group of administrators that included both site and district office administrators. Each group that participated in the completion of the ELSSA had an opportunity to examine the combined results of the APS before beginning their discussion of the EL data included in the ELSSA. We used the facilitation process recommended in the ELSSA Toolkit and combined the results of the teacher and administrator ELSSA administrations. The combined results are included with our IPA. Using this data, the IPA was drafted initially by the ELLT and presented to the teacher and administrative teams for input before finalizing the plan.

B. Strengths and weaknesses of current plan:

         
i.    Instructional program implementation:


ii.   Instructional strategies:






iii.  Professional development:







iv.  Parent participation:







The analysis of our data and dialogue with staff at all levels of the district showed us that the strengths of our current plan include:

· Full implementation of SBE adopted materials in R/LA (Open Court) at grades K-8 and SBE approved, standards aligned materials at grades nine through twelve. 
· Mathematics instruction for ELs is a strength. Our district met AMAO 3 in the area of mathematics.

· Essential standards identified in ELA at Kindergarten through grade twelve (K-12)

· Aligned course descriptions and sequencing at all of the high schools

· Availability of sheltered core courses at the high schools

· A newcomer’s program option for students at grades six thru eight, and nine thru twelve
· Quality professional development on direct instruction at all grade levels and small group management strategies for Kindergarten thru grade five teachers

Weaknesses of Our Current Plan
The analysis of our data on all the tools indicated that the greatest weaknesses in our plan are in the areas of:
·  ELD 
·  Intervention in ELA and mathematics 

·  Student placement for ELD and core ELA and mathematics classes

·  ELA instruction 

This is especially true for our ELs who have been in language instruction educational programs for five or more years. We decided to focus the greatest emphasis on ELD and ELA for the purposes of this plan. 

ELD Instructional Program Implementation
Students at the Intermediate level and above on CELDT are not well served in our secondary sites. After students complete ELD 1, 2, and 3, there is little support for continued language development. General education English classes do not focus on oral language development, nor do the teachers monitor the language acquisition of the ELs placed in their sections. 

Teaching staff in the general education English classes do not have access to SBE approved/adopted materials for ELD. Without appropriate materials, teachers are creating materials on their own which may or may not be addressing the ELD standards and preparing students for the CELDT. 

We do not have clear criteria for placement of ELs in ELD classes at elementary schools. While the EL Master Plan describes the district’s criteria for placement in Structured English Immersion (SEI) and English Language Mainstream (ELM) programs, specific criteria for placement and delivery of ELD instruction is not identified. Each school is grouping students in a different way. Some of the elementary sites discontinue ELD instruction for students at the 4th and 5th grade levels who have been in the school since kindergarten irrespective of their CELDT performance. 

The district is lacking quality assessments for ELD progress. We currently have no common assessment for placing or monitoring students in ELD beyond the CELDT. While the CELDT is a good measure for monitoring progress over time, the scores arrive too late to be an effective measure for placing students in their ELD sections. We need to identify and implement common, ELD standards-based formative and summative assessments to be able to accurately place students and to allow teachers to monitor progress and make sound instructional decisions for their students.

English Language Arts Instructional Program Implementation
In English language arts, we do not have common formative assessments at the secondary level for English classes. We are not using standards based assessments to determine when students have mastered the essential standards of any of our core classes. The result of this is that sometimes ELs are made to repeat courses because of not turning in homework or for grades, which are very subjective and not always reflective of students’ mastery of standards. 

Our district has an extensive series of sheltered core courses at the secondary sites. However, we do not have clear criteria for placing students in these courses, especially in the Sheltered English courses. A placement analysis of our sheltered courses showed that in Sheltered English classes, students at all levels of CELDT and reclassified students were placed together without considering their linguistic needs, or the number of years they have been in the U.S. The result is that the teachers of these classes have such a variety of student needs to meet, that effective instruction is very challenging. 

Because there are no clear criteria for placement and movement into and out of Sheltered English classes, movement is based completely on teacher recommendation and grades. This has resulted in challenges for teachers and students. It is difficult for teachers to meet the needs of all of the students and some students are “stuck” in sheltered courses for their entire career regardless of how long they have been in the U.S. 

Observations of the sheltered classrooms and interviews with the teachers showed a great variation in the content taught and the level of rigor in identical courses. Input from the counselors during our data analysis revealed that the lack of clear criteria for placement has resulted in a disparity from site to site on how students are placed in sheltered courses and when they are moved into mainstream instruction. 

Implementation of Instructional Interventions for ELA

A review of course offerings and a placement audit showed us that intervention options are inconsistent from site to site. At many elementary schools, ELs were not offered strategic or intensive interventions in ELA; because staff thought that either they could not place students in these programs or that the ELs had to be proficient in English before they could be placed in interventions. Some teachers were only using the ancillary materials for English learners to provide ELA instruction and students were not given access to the base program. 
At secondary, staff considered the sheltered courses to be interventions when the EL Master Plan describes them as base program, core classes. Therefore, ELs were not placed in English support classes if they were enrolled in Sheltered English. This has resulted in some ELs; even long-term ELs are being denied access to our reading support classes when they could benefit from these programs.

Professional Development

While all of our teachers are appropriately credentialed to teach ELD, there has been little support or monitoring of the implementation of research based instructional strategies for teaching ELD. This is especially true for teachers of mainstream general education English classes where teachers are expected to provide ELD for students at higher proficiency levels. There is a need for further professional development in teaching strategies for ELD. There is also a need for staff development in differentiating instruction in core ELA courses to meet the needs of ELs at different proficiency levels. 
Parental Participation

Our data analysis process showed us that parent participation in the work of our schools varies greatly from site to site. At the secondary sites, many parents did not understand the requirements for graduation and the requirements for admission to colleges and universities. The result is that many parents assume their children are prepared to enter post-secondary school when they are not. We realize that we need to improve the way we communicate to families regarding state assessments and graduation requirements.

C. Factors contributing to failure to meet AMAO(s)

As described above, the following factors contributed to our failure to meet AMAOs:

· Lack of support for EL students at the intermediate level; general education English teachers lack SBE approved/adopted materials for ELD; lack of clear criteria for placement of ELs in ELD classes at elementary schools; lack of formative and benchmark assessments in ELD to monitor ELs’ progress during the school year
· Lack of ELA formative assessments at the secondary level; lack of standards based grading policies; no clear placement policies for SDAIE ELA classes; intervention options inconsistent from site to site; ELs not offered strategic or intensive interventions in ELA; ELs not placed in English support classes if they enrolled in Sheltered English
· Lack of support and monitoring of implementation of research based ELD instructional strategies; need for staff development in differentiating instruction in core ELA courses for ELs at different ELD proficiency levels
· Lack of consistent parent participation from site to site, many parents uninformed of graduation and postsecondary admission requirements
D. Conclusions

It is clear to all staff that we need to put our time and resources toward improving all aspects of English language development at all grade levels. This includes placement criteria, interim monitoring of progress in language acquisition, effective instruction, quality materials and research based teaching practices. We need to address the same elements in our mainstream English classes at the secondary level. We also need to refine our placement and monitoring practices for English learners in ELA Interventions to ensure that ELs have access to these programs, but are not assigned there for their entire school careers if that support is no longer necessary. We see the need for better progress monitoring of our English learners and we need to communicate better with the families of our students.

	Educational activities to improve English proficiency and academic achievement
	Timeline
	Person Responsible

	Funding Sources and Estimate

	Progress Reports

(To be completed periodically by LEA staff)

	2.  Describe scientifically based research strategies to improve English-language development (ELD). (AMAO 1, 2, 3)

OBJECTIVE: Full and consistent implementation of standards-based ELD instruction to all ELs at all grade levels.
1. The district will identify clear criteria for placing students in ELD classes and will communicate these to all staff.  These criteria will include CELDT scores, LAS Links proficiency levels, years in U.S. schools and R/LA assessment scores.

2. Students new to the district will be assessed using LAS Links prior to placement in ELD classes.

3. Each site will place students in ELD sections according to the district criteria. 

4. The district will ensure that all teachers of ELD have sufficient standards-based, SBE approved or adopted ELD materials for each student in their ELD classes. 


	July  2010

July 2010 and ongoing

Before start of 2010–11 school year for returning students and within 5 days of enrollment for new students

Before start of  2010–11 school year
	Assistant Superintendent of Curriculum, EL Director, EL Site Coordinators, 

Director of Assessment and EL Site Coordinators

Site Administrators and EL Site Coordinators

Assistant Superintendent of Curriculum and Instruction

EL Site Coordinator
	None

No additional funds

None

$50,000General fund for core ELD materials

$15,000 Title III for supplemental ELD materials

	ELD Leadership team created new course listings and criteria for secondary ELD.—August 2, 2010

Elementary and secondary ELD placement audit complete and according to established criteria.- - August 22, 2010

	Monitoring by Regional COE Lead


	3. Describe scientifically based research strategies to improve academic achievement in reading/language arts. (AMAO 1,2,3)

OBJECTIVE: A menu of R/LA support and  intervention options will be designed and implemented for ELs to ensure that they access grade level R/LA curriculum. This includes sheltered English courses at secondary and strategic and intensive interventions at all grade levels .

1. Staff will identify the curriculum, placement criteria and exit criteria for Sheltered English courses at secondary.

2. Staff will ensure that ELs have access to R/LA interventions at all grade levels. 

3. District will develop clear entry and exit criteria for R/LA interventions.

4. District will identify progress monitoring assessments for ELs in R/LA and ELD.
	March 2011 for implementation in 2011–12

September 2010 for current classes. September 2011 for classes now under design. 

September 2010 for current classes and programs. March 2011 for new course offerings

January 2011.
	Assistant Superintendent of Curriculum, EL Director, EL Site Coordinators and EL teachers representing all grade levels.

Site Administrators and EL Site Coordinators

Assistant Superintendent of Curriculum, EL Director, EL Site Coordinators and EL teachers representing all grade levels.

Director of Assessment, EL Director, EL Site Coordinators
	$8,000 from Title III to pay teacher stipends for curriculum development work

$45,000 from General Fund to purchase additional SBE approved intervention materials


	EL Leadership Team completed new course descriptions and placement criteria for secondary intervention classes.-- August 2, 2010

	Monitoring by Regional COE Lead


	4. Describe scientifically based strategies to improve academic achievement in mathematics. (AMAO 3)
Not Applicable

	
	
	
	

	Monitoring by Regional COE Lead


	5. Describe scientifically based research professional development strategies and activities, including coordination efforts with other Elementary and Secondary Education Act (ESEA) programs. 
1. All teachers of ELs will participate in SB472 ELPD training. 

2. District will provide ELD strategy training to all elementary teachers and secondary ELD and English teachers.

3. Implementation of ELD and SDAIE strategies will be monitored by site administrators. 
	Three sessions will be offered: May 2011, July 2011, December 2011

June 2011 as part of the principal evaluation process

 
	Director of Professional Development

Superintendent and Deputy Superintendent

Site Administrators
	Title I Part A ($50,000)

No cost
	

	Monitoring by Regional COE Lead


	6. Describe parent involvement and outreach strategies to help parents become active participants in the education of their children, including coordination efforts with other ESEA programs.
1. Parent Information sessions will be held at each middle and high school to inform them of graduation requirements.

2. Parent information sessions will be held at each site to explain the CELDT and its importance for their children. 


	May 2011, September 2011, December 2011

June 2011
	Parent Involvement Specialist, ELAC and DELAC presidents, Counselors

Parent Involvement Specialist, ELAC and DELAC presidents, principals and teachers

	General fund for food, supplies and stipends

($5,000)
	

	Monitoring by Regional COE Lead


	7. If applicable, identify any changes to the Title III Immigrant Education Program.
Not Applicable
	
	
	
	


	Educational activities to improve English proficiency and academic achievement
	Personnel Responsible
	Timeline with benchmarks
	Funding Source and 

Estimate



	2. Describe scientifically based research strategies to improve 
English-language Development (ELD). (AMAOs 1 and 2; English Learner Subgroup Self Assessment (ELSSA))

5. The district will ensure that all teachers of ELD have sufficient standards-based, SBE approved or adopted ELD materials for each student in their ELD classes. 

6. The district will identify clear criteria for placing students in ELD classes and will communicate these to all staff. 

7. The district will purchase or create standards-based assessments to place ELs in ELD and to monitor their progress. 
	1. Assistant Superintendent of Educational Services

2. Assistant Superintendent of Educational Services and teacher team.

3. Assistant Superintendent of Educational Services and teacher team.
	1. By August 2011

2. Summer 2011

3. Summer 2011
	1. General Fund for curricular materials ($80,000)

2. Combined Categorical funds to pay teacher stipends ($15,000)



	3. Describe scientifically based research strategies to improve academic achievement in reading/language arts. (AMAO 3; ELSSA) 

5. Staff will identify the curriculum, placement criteria and exit criteria for Sheltered English courses at secondary.

6. Staff will ensure that English learners have access to R/LA interventions at all grade levels. 

7. District will develop clear entry and exit criteria for R/LA interventions.

8. District will develop progress monitoring tools for ELs in R/LA and ELD.
	1. Superintendent of Educational Services and teacher team.

2. Superintendent of Educational Services,  EL Leadership Team, Site Administrators
	1. Summer 2011

2. Begin February 2011. Finish by summer 2011.
	1. Combined Categorical funds to pay stipends ($8,000)



	4. Describe scientifically based research strategies to improve academic achievement in mathematics. (AMAO 3; ELSSA)

Not Applicable


	
	
	

	5.   Describe scientifically based research professional 
     development strategies and activities, including coordination 
     efforts with other Elementary and Secondary Education Act 
    (ESEA) programs. (ELSSA)
4. All teachers of English learners will participate in SB472 ELPD training. 

5. District will provide ELD strategy training to all elementary teachers and secondary ELD and English teachers.

6. Implementation of ELD and SDAIE strategies will be monitored by site administrators. 
	1. Director of Professional Development

2. Superintendent and Deputy Superintendent

3. Site Administrators 
	1. Three sessions will be offered: May 2011, July 2011, December 2011

2. June 2011 as part of the principal evaluation process
	1. Title I Part A ($50,000)

2. No cost

	6. Describe parent involvement and outreach strategies to help parents become active participants in the education of their children, including coordination efforts with other ESEA programs. 

3. Parent Information sessions will be held at each middle and high school to inform them of graduation requirements.

4. Parent information sessions will be held at each site to explain the CELDT and its importance for their children. 


	1. Parent Involvement Specialist, ELAC and DELAC presidents, Counselors

2. Parent Involvement Specialist, ELAC and DELAC presidents, principals and teachers
	1. May 2011, September 2011, December 2011

2. June 2011
	General fund for food, supplies and stipends

($5,000)

	7. If applicable, identify any changes to the Title III Immigrant Education Program.

Not Applicable
	
	
	


To be completed by Title III Regional COE Lead.











� English Learner Advisory Community (ELAC) and District English Leaner Advisory Community (DELAC) are functions that satisfy state law. Outreach activities beyond ELAC and DELAC need to be included in this section.


� For technical assistance purposes only. Developed by the Language Policy and Leadership Office, California Department of Education, September 2005, revised October 2010.





� Sample outline for technical assistance purposes only. Developed by the Language Policy and Leadership Office, California Department of Education, September 2010.





PAGE  
34

