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Title III Year 2 LEA Improvement Plan Addendum

San Ejemplo USD

Directions: Provide information requested for each cell in the outline. The cells expand to allow space needed for narrative responses under each item. All Title III Year 2 LEAs must submit a copy of this IPA to their regional COE lead and to CDE at TIIIY2@cde.ca.gov.
	1. Conduct an analysis of data. Identify and describe the factors that prevented the local educational agency (LEA) from achieving the Title III Annual Measurable Achievement Objectives (AMAOs) (Five page maximum for this item).

A. Analysis of data based on CELDT, CST, CMA, CAPA, and CAHSEE, and problems found.

Our data analysis began with the administration of the DAS with district office administrative staff and the APS at each school site. Following that, our English Learner Leadership Team (ELLT) conducted the ELSSA with two groups; first a group of teachers with representatives from each site and later with a group of administrators that included both site and district office administrators. Each group that participated in the completion of the ELSSA had an opportunity to examine the combined results of the APS before beginning their discussion of the EL data included in the ELSSA. We used the facilitation process recommended in the ELSSA Toolkit and combined the results of the teacher and administrator ELSSA administrations. The combined results are included with our IPA. Using this data, the IPA was drafted initially by the ELLT and presented to the teacher and administrative teams for input before finalizing the plan.

B. Strengths and weaknesses of current plan:

         
i.    Instructional program implementation:


ii.   Instructional strategies:






iii.  Professional development:







iv.  Parent participation:







The analysis of our data and dialogue with staff at all levels of the district showed us that the strengths of our current plan include:

· Full implementation of SBE adopted materials in R/LA (Open Court) at grades K-8 and SBE approved, standards aligned materials at grades nine through twelve. 
· Mathematics instruction for ELs is a strength. Our district met AMAO 3 in the area of mathematics.

· Essential standards identified in ELA at Kindergarten through grade twelve (K-12)

· Aligned course descriptions and sequencing at all of the high schools

· Availability of sheltered core courses at the high schools

· A newcomer’s program option for students at grades six thru eight, and nine thru twelve
· Quality professional development on direct instruction at all grade levels and small group management strategies for Kindergarten thru grade five teachers

Weaknesses of Our Current Plan
The analysis of our data on all the tools indicated that the greatest weaknesses in our plan are in the areas of:
·  ELD 
·  Intervention in ELA and mathematics 

·  Student placement for ELD and core ELA and mathematics classes

·  ELA instruction 

This is especially true for our ELs who have been in language instruction educational programs for five or more years. We decided to focus the greatest emphasis on ELD and ELA for the purposes of this plan. 

ELD Instructional Program Implementation
Students at the Intermediate level and above on CELDT are not well served in our secondary sites. After students complete ELD 1, 2, and 3, there is little support for continued language development. General education English classes do not focus on oral language development, nor do the teachers monitor the language acquisition of the ELs placed in their sections. 

Teaching staff in the general education English classes do not have access to SBE approved/adopted materials for ELD. Without appropriate materials, teachers are creating materials on their own which may or may not be addressing the ELD standards and preparing students for the CELDT. 

We do not have clear criteria for placement of ELs in ELD classes at elementary schools. While the EL Master Plan describes the district’s criteria for placement in Structured English Immersion (SEI) and English Language Mainstream (ELM) programs, specific criteria for placement and delivery of ELD instruction is not identified. Each school is grouping students in a different way. Some of the elementary sites discontinue ELD instruction for students at the 4th and 5th grade levels who have been in the school since kindergarten irrespective of their CELDT performance. 

The district is lacking quality assessments for ELD progress. We currently have no common assessment for placing or monitoring students in ELD beyond the CELDT. While the CELDT is a good measure for monitoring progress over time, the scores arrive too late to be an effective measure for placing students in their ELD sections. We need to identify and implement common, ELD standards-based formative and summative assessments to be able to accurately place students and to allow teachers to monitor progress and make sound instructional decisions for their students.

English Language Arts Instructional Program Implementation
In English language arts, we do not have common formative assessments at the secondary level for English classes. We are not using standards based assessments to determine when students have mastered the essential standards of any of our core classes. The result of this is that sometimes ELs are made to repeat courses because of not turning in homework or for grades, which are very subjective and not always reflective of students’ mastery of standards. 

Our district has an extensive series of sheltered core courses at the secondary sites. However, we do not have clear criteria for placing students in these courses, especially in the Sheltered English courses. A placement analysis of our sheltered courses showed that in Sheltered English classes, students at all levels of CELDT and reclassified students were placed together without considering their linguistic needs, or the number of years they have been in the U.S. The result is that the teachers of these classes have such a variety of student needs to meet, that effective instruction is very challenging. 

Because there are no clear criteria for placement and movement into and out of Sheltered English classes, movement is based completely on teacher recommendation and grades. This has resulted in challenges for teachers and students. It is difficult for teachers to meet the needs of all of the students and some students are “stuck” in sheltered courses for their entire career regardless of how long they have been in the U.S. 

Observations of the sheltered classrooms and interviews with the teachers showed a great variation in the content taught and the level of rigor in identical courses. Input from the counselors during our data analysis revealed that the lack of clear criteria for placement has resulted in a disparity from site to site on how students are placed in sheltered courses and when they are moved into mainstream instruction. 

Implementation of Instructional Interventions for ELA

A review of course offerings and a placement audit showed us that intervention options are inconsistent from site to site. At many elementary schools, ELs were not offered strategic or intensive interventions in ELA; because staff thought that either they could not place students in these programs or that the ELs had to be proficient in English before they could be placed in interventions. Some teachers were only using the ancillary materials for English learners to provide ELA instruction and students were not given access to the base program. 
At secondary, staff considered the sheltered courses to be interventions when the EL Master Plan describes them as base program, core classes. Therefore, ELs were not placed in English support classes if they were enrolled in Sheltered English. This has resulted in some ELs; even long-term ELs are being denied access to our reading support classes when they could benefit from these programs.

Professional Development

While all of our teachers are appropriately credentialed to teach ELD, there has been little support or monitoring of the implementation of research based instructional strategies for teaching ELD. This is especially true for teachers of mainstream general education English classes where teachers are expected to provide ELD for students at higher proficiency levels. There is a need for further professional development in teaching strategies for ELD. There is also a need for staff development in differentiating instruction in core ELA courses to meet the needs of ELs at different proficiency levels. 
Parental Participation

Our data analysis process showed us that parent participation in the work of our schools varies greatly from site to site. At the secondary sites, many parents did not understand the requirements for graduation and the requirements for admission to colleges and universities. The result is that many parents assume their children are prepared to enter post-secondary school when they are not. We realize that we need to improve the way we communicate to families regarding state assessments and graduation requirements.

C. Factors contributing to failure to meet AMAO(s)

As described above, the following factors contributed to our failure to meet AMAOs:

· Lack of support for EL students at the intermediate level; general education English teachers lack SBE approved/adopted materials for ELD; lack of clear criteria for placement of ELs in ELD classes at elementary schools; lack of formative and benchmark assessments in ELD to monitor ELs’ progress during the school year
· Lack of ELA formative assessments at the secondary level; lack of standards based grading policies; no clear placement policies for SDAIE ELA classes; intervention options inconsistent from site to site; ELs not offered strategic or intensive interventions in ELA; ELs not placed in English support classes if they enrolled in Sheltered English
· Lack of support and monitoring of implementation of research based ELD instructional strategies; need for staff development in differentiating instruction in core ELA courses for ELs at different ELD proficiency levels
· Lack of consistent parent participation from site to site, many parents uninformed of graduation and postsecondary admission requirements
D. Conclusions

It is clear to all staff that we need to put our time and resources toward improving all aspects of English language development at all grade levels. This includes placement criteria, interim monitoring of progress in language acquisition, effective instruction, quality materials and research based teaching practices. We need to address the same elements in our mainstream English classes at the secondary level. We also need to refine our placement and monitoring practices for English learners in ELA Interventions to ensure that ELs have access to these programs, but are not assigned there for their entire school careers if that support is no longer necessary. We see the need for better progress monitoring of our English learners and we need to communicate better with the families of our students.

	Educational activities to improve English proficiency and academic achievement
	Timeline
	Person Responsible

	Funding Sources and Estimate

	Progress Reports

(To be completed periodically by LEA staff)

	2.  Describe scientifically based research strategies to improve English-language development (ELD). (AMAO 1, 2, 3)

OBJECTIVE: Full and consistent implementation of standards-based ELD instruction to all ELs at all grade levels.
1. The district will identify clear criteria for placing students in ELD classes and will communicate these to all staff.  These criteria will include CELDT scores, LAS Links proficiency levels, years in U.S. schools and R/LA assessment scores.

2. Students new to the district will be assessed using LAS Links prior to placement in ELD classes.

3. Each site will place students in ELD sections according to the district criteria. 

4. The district will ensure that all teachers of ELD have sufficient standards-based, SBE approved or adopted ELD materials for each student in their ELD classes. 


	July  2010

July 2010 and ongoing

Before start of 2010–11 school year for returning students and within 5 days of enrollment for new students

Before start of  2010–11 school year
	Assistant Superintendent of Curriculum, EL Director, EL Site Coordinators, 

Director of Assessment and EL Site Coordinators

Site Administrators and EL Site Coordinators

Assistant Superintendent of Curriculum and Instruction

EL Site Coordinator
	None

No additional funds

None

$50,000General fund for core ELD materials

$15,000 Title III for supplemental ELD materials

	ELD Leadership team created new course listings and criteria for secondary ELD.—August 2, 2010

Elementary and secondary ELD placement audit complete and according to established criteria.- - August 22, 2010

	Monitoring by Regional COE Lead


	3. Describe scientifically based research strategies to improve academic achievement in reading/language arts. (AMAO 1,2,3)

OBJECTIVE: A menu of R/LA support and  intervention options will be designed and implemented for ELs to ensure that they access grade level R/LA curriculum. This includes sheltered English courses at secondary and strategic and intensive interventions at all grade levels .

1. Staff will identify the curriculum, placement criteria and exit criteria for Sheltered English courses at secondary.

2. Staff will ensure that ELs have access to R/LA interventions at all grade levels. 

3. District will develop clear entry and exit criteria for R/LA interventions.

4. District will identify progress monitoring assessments for ELs in R/LA and ELD.
	March 2011 for implementation in 2011–12

September 2010 for current classes. September 2011 for classes now under design. 

September 2010 for current classes and programs. March 2011 for new course offerings

January 2011.
	Assistant Superintendent of Curriculum, EL Director, EL Site Coordinators and EL teachers representing all grade levels.

Site Administrators and EL Site Coordinators

Assistant Superintendent of Curriculum, EL Director, EL Site Coordinators and EL teachers representing all grade levels.

Director of Assessment, EL Director, EL Site Coordinators
	$8,000 from Title III to pay teacher stipends for curriculum development work

$45,000 from General Fund to purchase additional SBE approved intervention materials


	EL Leadership Team completed new course descriptions and placement criteria for secondary intervention classes.-- August 2, 2010

	Monitoring by Regional COE Lead


	4. Describe scientifically based strategies to improve academic achievement in mathematics. (AMAO 3)
Not Applicable

	
	
	
	

	Monitoring by Regional COE Lead


	5. Describe scientifically based research professional development strategies and activities, including coordination efforts with other Elementary and Secondary Education Act (ESEA) programs. 
1. All teachers of ELs will participate in SB472 ELPD training. 

2. District will provide ELD strategy training to all elementary teachers and secondary ELD and English teachers.

3. Implementation of ELD and SDAIE strategies will be monitored by site administrators. 
	Three sessions will be offered: May 2011, July 2011, December 2011

June 2011 as part of the principal evaluation process

 
	Director of Professional Development

Superintendent and Deputy Superintendent

Site Administrators
	Title I Part A ($50,000)

No cost
	

	Monitoring by Regional COE Lead


	6. Describe parent involvement and outreach strategies to help parents become active participants in the education of their children, including coordination efforts with other ESEA programs.
1. Parent Information sessions will be held at each middle and high school to inform them of graduation requirements.

2. Parent information sessions will be held at each site to explain the CELDT and its importance for their children. 


	May 2011, September 2011, December 2011

June 2011
	Parent Involvement Specialist, ELAC and DELAC presidents, Counselors

Parent Involvement Specialist, ELAC and DELAC presidents, principals and teachers

	General fund for food, supplies and stipends

($5,000)
	

	Monitoring by Regional COE Lead


	7. If applicable, identify any changes to the Title III Immigrant Education Program.
Not Applicable
	
	
	
	


	Educational activities to improve English proficiency and academic achievement
	Personnel Responsible
	Timeline with benchmarks
	Funding Source and 

Estimate



	2. Describe scientifically based research strategies to improve 
English-language Development (ELD). (AMAOs 1 and 2; English Learner Subgroup Self Assessment (ELSSA))

5. The district will ensure that all teachers of ELD have sufficient standards-based, SBE approved or adopted ELD materials for each student in their ELD classes. 

6. The district will identify clear criteria for placing students in ELD classes and will communicate these to all staff. 

7. The district will purchase or create standards-based assessments to place ELs in ELD and to monitor their progress. 
	1. Assistant Superintendent of Educational Services

2. Assistant Superintendent of Educational Services and teacher team.

3. Assistant Superintendent of Educational Services and teacher team.
	1. By August 2011

2. Summer 2011

3. Summer 2011
	1. General Fund for curricular materials ($80,000)

2. Combined Categorical funds to pay teacher stipends ($15,000)



	3. Describe scientifically based research strategies to improve academic achievement in reading/language arts. (AMAO 3; ELSSA) 

5. Staff will identify the curriculum, placement criteria and exit criteria for Sheltered English courses at secondary.

6. Staff will ensure that English learners have access to R/LA interventions at all grade levels. 

7. District will develop clear entry and exit criteria for R/LA interventions.

8. District will develop progress monitoring tools for ELs in R/LA and ELD.
	1. Superintendent of Educational Services and teacher team.

2. Superintendent of Educational Services,  EL Leadership Team, Site Administrators
	1. Summer 2011

2. Begin February 2011. Finish by summer 2011.
	1. Combined Categorical funds to pay stipends ($8,000)



	4. Describe scientifically based research strategies to improve academic achievement in mathematics. (AMAO 3; ELSSA)

Not Applicable


	
	
	

	5.   Describe scientifically based research professional 
     development strategies and activities, including coordination 
     efforts with other Elementary and Secondary Education Act 
    (ESEA) programs. (ELSSA)
4. All teachers of English learners will participate in SB472 ELPD training. 

5. District will provide ELD strategy training to all elementary teachers and secondary ELD and English teachers.

6. Implementation of ELD and SDAIE strategies will be monitored by site administrators. 
	1. Director of Professional Development

2. Superintendent and Deputy Superintendent

3. Site Administrators 
	1. Three sessions will be offered: May 2011, July 2011, December 2011

2. June 2011 as part of the principal evaluation process
	1. Title I Part A ($50,000)

2. No cost

	6. Describe parent involvement and outreach strategies to help parents become active participants in the education of their children, including coordination efforts with other ESEA programs. 

3. Parent Information sessions will be held at each middle and high school to inform them of graduation requirements.

4. Parent information sessions will be held at each site to explain the CELDT and its importance for their children. 


	1. Parent Involvement Specialist, ELAC and DELAC presidents, Counselors

2. Parent Involvement Specialist, ELAC and DELAC presidents, principals and teachers
	1. May 2011, September 2011, December 2011

2. June 2011
	General fund for food, supplies and stipends

($5,000)

	7. If applicable, identify any changes to the Title III Immigrant Education Program.

Not Applicable
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