


SIG Form 1—Application Cover Sheet

School Improvement Grant (SIG)

Application for Funding
APPLICATION RECEIPT DEADLINE

November 18, 2011, 4 p.m.

Submit to:

California Department of Education

Improvement and Accountability Division

School Turnaround Office

1430 N Street, Suite 6208

Sacramento, CA 95814-5901

NOTE: Please print or type all information.

	County Name:
Fresno
	County/District Code:

10-62634

	Local Educational Agency (LEA) Name
Parlier Unified School District
	LEA NCES Number:

06-29910

	LEA Address

900 Newmark Ave.
	Total Grant Amount Requested
$9,363,122

	City

Parlier
	Zip Code

93648

	Name of Primary Grant Coordinator

Juan Lopez, Ed.D.
	Grant Coordinator Title

Superintendent

	Telephone Number

559-646-2731
	Fax Number

559-646-0626
	E-mail Address

jlopez@parlierunified.org

	CERTIFICATION/ASSURANCE SECTION: As the duly authorized representative of the applicant, I have read all assurances, certifications, terms, and conditions associated with the federal SIG program; and I agree to comply with all requirements as a condition of funding.
I certify that all applicable state and federal rules and regulations will be observed and that to the best of my knowledge, the information contained in this application is correct and complete.

	Printed Name of Superintendent or Designee

Juan Lopez, Ed.D.
	Telephone Number

559-646-2731

	Superintendent or Designee Signature (Blue Ink)

	Date

November 17, 2011


SIG Form 2—Narrative Response

i. Needs Analysis

Parlier Unified School District (PUSD) completed a comprehensive needs analysis in the winter of 2011 with the assistance of the Fresno County Office of Education (FCOE), which serves as the DAIT provider for the district. This analysis built on the components identified in the DAIT process. Our district’s process for analyzing assessment findings was extensive and involved all community education stakeholders, including parents, teachers, administrators, students, district office staff, and governing board members. The district convened community stakeholder groups to discuss SIG requirements and their relation to the needs analysis findings to assist in the decision-making process related to the selection of the appropriate intervention model for each school.

Analysis and Planning Process
Upon notification that the two schools were eligible for a School Improvement Grant, district staff and DAIT consultants began planning for the School Improvement Grant process.  The table below tabulates the process used in analyzing the findings and determining the appropriate intervention model for each school. (Note that the dates of site-specific meetings are labeled MES for Martinez Elementary School and PJHS for Parlier Junior High School.)

	ENTITY
	DATES
	ACTIONS

	Governing board (PUSD Board of Trustees)
	2/22/11
	Governing board approved the partnership with FCOE to write and implement the Cohort 2 School Improvement Grant.

	
	3/22/11
	Updated governing board on the progress of grant preparation activities.

	
	4/12/11
	Updated governing board on the progress of grant preparation activities.

	District and Site Leadership Team (DSLT)
	3/8/11
	Briefed District Cabinet on grant preparation activities and obtained feedback on continuance of chosen model at each school site.

	
	3/9/11
	Organization meeting to discuss the plan to implement grant activities, align activities to the DAIT process, and identify needs.

	All teachers and school-site staff
	2/15/11 (PJHS)

3/16/11 (MES)
	School-site staff completed APS.

	
	3/16/11 (MES)

3/21/11 (PJHS)
	Organizational meeting to plan SIG implementation activities, collect necessary data, and identify needs. (Input and feedback was sought from all participants.) 

	
	3/18/11 (MES)

3/21/11 (PJHS)
	Solicited input and feedback on school needs, reviewed student performance data, discussed timelines, answered questions regarding SIG, and reviewed potential budget and funded activities.

	
	3/25/11 (MES)
	Follow-up meeting to answer questions and seek input on school needs. Allowed participants unable to attend the first meeting to offer feedback.

	
	3/25/11 (PJHS)
	Follow-up meeting to answer questions and seek input on school needs. Allowed participants unable to attend the first meeting to offer feedback.

	School-Site Council and ELAC
	3/21/11 (MES)
	Solicited input on the needs of MES, reviewed student performance data, discussed timelines, and answered questions about the current model. Reviewed potential budget and funded activities.

	
	3/28/11 (PJHS)
	Solicited input on the needs of MES, reviewed student performance data, discussed timelines, and answered questions about the current model. Reviewed potential budget and funded activities.

	Community meeting
	3/29/11 (MES)

3/30/11 (MES)

3/23/11 (PJHS)

3/28/11 (PJHS)
	Asst. Sup. of Curriculum and Instruction presented SIG requirements and four intervention models and answered questions from parents, teachers, and community members. Current activities were highlighted. Participants agreed that these activities should continue pursuant to SIG funding.

	
	4/6/11
	Meeting with Board of Trustees and Parlier City Council to discuss SIG activities, the identified models and activities already underway, and their alignment to the DAIT process.

	Union (PFA) leadership meeting
	3/29/11

4/7/11

4/14/11
	Parlier Faculty Association (PFA) leadership met with district leadership to discuss benefits and challenges associated with SIG requirements. 

	Consultant meeting
	8/23/11
	Asst. Sup. of Curriculum and Instruction met with third-party grant-management consultant to SIG application. 

	
	10/28/11
	Asst. Sup. of Curriculum and Instruction met with third-party grant-management consultant to review changes to the SIG application.

	
	3/15/11
	Asst. Sup. of Curriculum and Instruction met with third-party grant-management consultant to review SIG application contents prior to submission.


Roles and responsibilities

The process of laying the foundation for education reform through the School Improvement Grant process was supervised by Superintendent Juan Lopez, Ed.D. The Assistant Superintendent of Instruction, Wesley Sever, Ed.D., assessed the impact of each SIG activity on classroom level processes, offered input on his appraisal of potential third-party services (e.g., professional development providers), and explained all aspects of education reform to the public during community meetings. 

Sandra Cantu, President of the Parlier Faculty Association (PFA), and Ruby Rodriguez, Vice-President of PFA, ensured that SIG activities aligned with the concerns of the faculty, especially in regards to due process and compensation. 

Under the supervision of Assistant Superintendent Don Holder of the Fresno County Office of Education (FCOE), the DAIT for Parlier Unified School District, the FCOE provided two content-area experts, Lisa Benham (ELA) and Jon Dueck (math), who helped disaggregate student test score data and design reform processes to raise student achievement. Manuel Escandon of the FCOE consulted with district personnel to prepare the SIG application.

Parlier Unified School District Board of Trustees—Enrique Maldonado, Xavier J. Betancourt, David Torrez, Melissa Cano, and Mary Helen Villanueva—ensured that the final SIG application and the reform processes designed by the district met the needs of the district and community.

Finally, Nicholas Pena, as Associated Student Body President, voiced student concerns throughout the process.

Data collection tools

The instruments used to conduct the needs analysis include the Program Improvement tools issued by the California Department of Education, as well as other data sources, as shown in the accompanying table.

	DATA COLLECTION TOOL
	PARTIES INVOLVED

	District Assessment Survey
	District/Site Leadership Team (DSLT)

	Inventory of Services and Supports for Students with Disabilities (ISS for SWD)
	All staff and parents

	Academic Performance Survey (APS)
	All teachers

	English Learner Subgroup Self-Assessment (ELSSA)
	Staff, EL students, SPED students

	Site visits by the Superintendent
	Superintendent

	Classroom observation by District/Site Leadership Team (DSLT)
	DAIT consultants and DSLT

	California Standards Test (CST) results
	All community stakeholders

	Annual Measurable Achievement Objectives (AMAO)
	All community stakeholders

	CELDT trend data
	School and district administrators

	District benchmark data
	School and district administrators and teachers

	AYP and API data
	School and district administrators

	Staff and student attendance data
	School and district administrators

	Student discipline data
	School and district administrators

	District parent survey
	School and district administrators and parents

	Bargaining unit agreement
	School and district administrators, Bargaining Unit Representative, teachers

	Student demographic data
	School and district administrators

	Single Plan for Student Achievement (SPSA)
	School and district administrators

	Highly-qualified teacher data
	School and district administrators

	Teacher, administrator, and parent interviews
	School and district administrators, parents, administrators, and teachers


· District Assessment Survey (DAS) — The DAS was administered by the district administration in conjunction with the DAIT. A District/Site Leadership Team (DSLT) was established to ensure input from all stakeholders. The members of the DSLT included Board of Trustee members, district office personnel, school-site personnel, teachers, Student Site Council members, advisory group members, parents, community members, administrative coaches from the FCOE, and students. Results from the DAS formed the basis of the DAIT recommendations and action steps to improve student achievement. Progress toward full implementation of the recommendations was monitored, reported to the SBE and presented to all stakeholders at public meetings held three times each year.

· Inventory of Services and Supports for Students with Disabilities (ISS for SWD)—The ISS was administered by the Director of Student Services with input from two Resource Specialist Program (RSP) teachers from Parlier JHS and the Martinez ES school psychologist. Results of the ISS indicate that most systems and compliance factors for students with disabilities are in place at both schools. However, no district-wide intervention program exists and results show no shadowing of students with disabilities is currently being conducted. Analysis of state assessments and district benchmarks indicate that students with disabilities are making growth, but it is not at a rate accelerated enough to close the achievement gap.

· Academic Performance Survey (APS)—At Martinez ES, the APS was administered by qualified personnel that included the site administration, teachers, the district academic coach, Parlier Faculty Association (PFA) President, and a DAIT consultant. Staff was given advanced notice of the meeting and offered the district hourly rate stipend to attend. At Parlier JHS, the APS was administered in by the site principal with participation from all departments and teachers. Each of the nine Essential Program Components was discussed, data and evidence was examined, and the group consensus determined the level of implementation for each EPC (i.e., “fully,” “substantially,” “partially,” or “minimally”).

· English Learner Subgroup Self-Assessment (ELSSA)—The ELLSA identified that there are weaknesses in the English Learner programs, especially at Martinez ES. While the ELSSA is a district-based document, the SIG team reviewed the data at the school level. The information showed that Martinez ES has not been moving students through the CELDT proficiency levels at a rate the state deems is acceptable. English Learner instruction is not a separate focus in PUSD, as so many students are identified as needing English Learner assistance. Instead, the techniques identified to work with English Learners are common practice for all students. Based on the results of the ELSSA, this is working quite well at Parlier JHS but needs some focus at Martinez ES. Results of the data collection were compiled by the DSLT in conjunction with the DAIT. Findings were discussed with a variety of stakeholders, including:

· Board of Trustee members

· DAIT members

· DSLT members

· District Cabinet members

· School Site Councils and Advisory Committees members

· School-site staff

· Parlier Faculty Association (PF) representatives and members

· CTA representative

· Parent committee members

· Community members
	DATA COLLECTION TOOL
	DATE
	ACTIVITY

	Academic Program Survey
	2/15/11 (PJHS)

3/16/11 (MES)


	Staff completed the APS.

	District Assistance Survey
	3/15/11
	District Cabinet completed the DAS.

	Inventory of Services and Supports (ISS) for Students with Disabilities
	3/15/11
	District staff and special education staff completed ISS.

	English Learner Subgroup Self-Assessment (ELSSA)
	March 2011

April 2011
	Assistant Superintendent and DAIT representative completed the ELSSA.


Trainings
District administrators attended the School Improvement Grant Regional Conference on April 5 – 6, 2011 to receive additional training on SIG requirements.

Summary of Findings
As a result of the thorough needs analysis discussed in the previous section, the DAIT was able to compile an extensive list of findings applicable to both Parlier JHS and Martinez ES, which included the following:

1. Under the guidance of new leadership (i.e., replacement of the school principals), both schools have demonstrated progress over the past year as they participated in the DAIT process. For example:

a. The API of Martinez ES, with the notable exception of the 2008-2009 school year, exhibited steady growth for the past six years (see table below). Its API grew by 31 points between 2010 and 2011. However, its API ranking has remained at the lowest level (1) throughout this time; even its similar schools ranking has never risen above 2 (its current ranking).

b. The API of Parlier JHS dropped by 4 points over the past year; on the other hand, its similar-schools ranking rose from a 2 to a 5 (see table below). Nonetheless, the API ranking of Parlier JHS has never risen above a 1.

c. School leaders at both schools were able to shrink the achievement gap between 2009-2010 and 2010-2011 by significant margins. For example, Parlier JHS students demonstrated impressive gains on their statewide counterparts in Algebra I (3% reduction in achievement gap), social science (6% reduction in achievement gap) and science (an impressive 12% reduction in the achievement gap.  Martinez ES students shrunk the achievement in mathematics even more impressively. For example, gains in Martinez ES CST math scores outpaced the state by anywhere from 6% (grade 3) to 25% (grade 5). English language arts exhibited measurable growth in grades 2 and 5 as well. (See following tables.)

d. Martinez ES met 13 of 17 AYP criteria for this past (2010 – 2011) school year, failing to meet AYP for all four percent-proficient categories in English language arts for which it was required to abide (school-wide, Hispanic/Latino, socioeconomically disadvantaged, and English Learners); the school met AYP criteria for mathematics under Safe Harbor. Parlier Junior High School, on the other hand, failed all eight percent-proficiency targets for AYP.

2. Class sizes at Martinez ES are capped at 31, leading to difficult and ineffective instruction, especially at the lower grade levels

e. Parents and teachers have voiced concerns about large class sizes.

f. Smaller class sizes are necessary to provide effective instruction to English Learner students.

g. When reviewing class rosters and walking through classes, it is evident that smaller classes are necessary.

3. Most of the staff at both schools fail to provide consistent, effective instruction resulting in student mastery of grade level standards.

h. Historically, professional development has been piecemeal and inconsistent.

i. Nearly 90% of the certificated staff and the principal have received targeted professional development in ELA, math, and English Learners Professional Development (ELPD). However, application of the skills learned in those courses is not reflected in daily instruction. A “refresher” course and monitoring is needed to ensure that all staff know, understand, and use the instructional strategies identified as most effective in meeting the learning needs of all students.

j. All administrators have received training at their school level in the most recent ELA and math core and intervention adoptions or training necessary to implement the nine Essential Program Components (EPCs). There is a need for continued support from the LEA.
k. Teachers have a limited knowledge of the content standards, especially the forthcoming Common-Core standards.

l. Teachers do not know how to access or use data from their data management system to review past benchmark or assessment data.

m. Time and instruction are necessary to align pacing guides and refine benchmark assessments.

n. Professional development in best practices for English Learners and students with disabilities is needed by all staff members. Support in the implementation and use of these practices is also needed.
4. Martinez ES and Parlier JHS teachers need support in many facets of effective instruction.

o. Review of teacher practice demonstrated inconsistent methods, techniques, and delivery. Instruction was not presented at the level and rigor necessary for students to perform well on state tests.

p. Teacher use of data to drive instructional decisions was not observed during observations and conversations with teachers and staff.

q. Teachers need assistance and support in lesson design and delivery, curriculum mapping, differential instruction, checking for understanding, the use of effective teaching strategies, appropriate use of Universal Access and intervention, culturally sensitive instruction for all students including English Learners and students with disabilities. Intensive coaching time is needed to support teachers in ELA, math, and ELD to effectively implement the curriculum, improve instruction, incorporate effective strategies, develop lessons, and model instruction.

r. Teachers identified that they would like to obtain assistance from on-site experts in their teaching practice.

s. Coaches and experts are needed to assist with the development and refinement of pacing guides.

5. Technology assistance at each site is insufficient to support the numerous programs and services that use computers and other devices.

t. Requested repairs and configurations take up to one month to be addressed or replaced.

u. Teachers and staff reported limited skill or understanding in the school and district technology.

v. Classrooms have multiple computers and technology devices that are not often used due to their not working. The technology support provided by the district is insufficient to maintain the necessary level of use for the devices.

w. The district is requiring teachers to bring data from benchmarks and common assessments to collaborative meetings. Teachers have reported that they are unable to access these reports due to computer issues.

x. A data management system is being used at the sites, but staff are necessary to train and configure the system for use at the site. Reports and groups used for the instructional process need to be created and maintained.

6. Student behavior is a barrier to progress at Parlier JHS.

y. Teachers, parents, and administrators report that off-task and disruptive behaviors are derailing efforts of teachers to provide effective instruction.

z. Students need social and emotional support to deal with adolescent, home, and peer-related issues.

aa. Parents report that children bring negative behaviors home with them. They are requesting assistance in dealing with the behaviors through training, parenting classes, and school-wide intervention.

7. Additional intervention to address learning gaps is insufficient to both schools.

ab. Between 76–81% of students in Martinez ES are not proficient on the state tests in English language arts. Results of Parlier JHS are only slightly better, with roughly 71% scoring below proficient. 

ac. Despite recent gains, mathematics scores at Parlier JHS remain abysmal, with 75% of students in seventh grade failing to score proficient on the CST Mathematics test and 69% scoring below proficient in Algebra I.
ad. Such assessment results demonstrate that students need additional support in ELA and math.

ae. The number of students attempting to access the current intervention goes well beyond the capacity to serve them effectively.

af. Teachers report a need for smaller and more intensive interventions. The curriculum covered during the intervention time should dovetail with first instruction in ELA and math.

8. Both sites need additional materials to supplement the state-adopted textbooks and to support intervention.

ag. Neither school has SBE-approved programs for ELA or math intensive intervention.

ah. Both sites use several different approaches to intervention, but need the supplemental materials to support ongoing accelerated achievement.

ai. There is a need for Read-180 supplemental materials and additional library books to support the Accelerated Reader program.

aj. Both sides need to emphasize reaching achievement, for many students continue to struggle with reading.

9.  Parental involvement is lacking at both sites.

ak. Parents report that they realize they are not as involved as they should.

al. Parents requested classes on parenting skills and assistance with assignment completion.

am. Based on the results of the parent survey, communication with parents is compliant to standards for participation in advisory groups and translation of materials, but is mainly one way.

10.  Additional time needs to be continued to demonstrate sufficient impact on student learning.

an. Bell and class schedules indicate that instructional minutes are as recommended for ELA and math, but effective use of Universal Access and intervention time is not fully used in all classrooms for core subjects. Instructional time was increased during the school year.

The tables below tabulate the CST score results and API scores/rankings for both schools.

	CST Scores for Martinez Elementary School and Achievement Gaps

	ELA

2nd
	ELA

3rd
	ELA

4th
	ELA

5th
	ELA

6th
	MATH

2nd
	MATH

3rd
	MATH

4th
	MATH

5th
	MATH

6th
	SCI
5th

	Percent of students scoring at least proficient (2009-2010)

	19%
	25%
	22%
	19%
	24%
	40%
	46%
	30%
	45%
	26%
	46%

	Percent of students scoring at least proficient (2010-2011)

	24%
	19%
	21%
	23%
	20%
	52%
	55%
	41%
	73%
	37%
	26%

	Growth/shrinkage* of achievement gap between 2009-2010 and 2010-2011.**

	+2%
	–8%
	–2%
	+3%
	–3%
	+8%
	+6%
	+87%
	+25%
	+10%
	–23%

	* A negative value indicates a widening of the achievement gap.

** Comparison to statewide averages.


CST Scores for Parlier Junior High School and Achievement Gaps

	ELA

7th
	ELA

8th
	MATH

7th
	ALGEBRA I

8th
	HIST/SS

8th
	SCI

8th

	Percent of students scoring at least proficient (2009-2010)

	28%
	29%
	25%
	27%
	19%
	36%

	Percent of students scoring at least proficient (2010-2011)

	30%
	29%
	25%
	31%
	28%
	52%

	Growth/shrinkage* of achievement gap between 2009-2010 and 2010-2011.**

	0%
	–3%
	–1%
	+3%
	+6%
	+12%

	* A negative value indicates a widening of the achievement gap.

** Comparison to statewide averages.


Academic Performance Index (API) scores for Martinez Elementary School

	2005-2006
	2006-2007
	2007-2008
	2008-2009
	2009-2010
	2010-2011

	API Score (Growth)

	588
	615
	604
	572
	646
	677

	Overall and Similar School Ranking

	1/5
	1/2
	1/2
	1/1
	1/1
	1/2


Academic Performance Index (API) scores for Parlier Junior High School

	2005-2006
	2006-2007
	2007-2008
	2008-2009
	2009-2010
	2010-2011

	API Score (Growth)

	566
	570
	575
	594
	645
	641

	Overall and Similar School Ranking

	1/2
	1/2
	1/2
	1/2
	1/2
	1/5


ii. Selection of Intervention Models
Parlier Unified School District (PUSD) selected particular improvement models for Martinez ES and Parlier JHS based on research from the Center for Innovation and Improvement that the “most successful schools and businesses have used a thoughtful and lengthy process to establish the needs and planned for the future restructuring of the schools.” They followed a diligent process of providing detailed information to the DSLT, District Cabinet, Board of Trustees, school administrators, staff, parent advisory groups, and the community at large about the requirements of each model.

The following schedule was used to ensure proper notifications, allow for input from all stakeholders, and select intervention models:

11. The superintendent met with DAIT members to review existing options to meet SIG requirements.

12. The superintendent presented information and options to the DSLT and District Cabinet.

13. The superintendent presented information to the staff at both schools.

14. The superintendent presented intervention models and SIG information to the Parlier Board of Trustees at a Board study session.

15. The district held community meetings at both schools. During these meetings, information was presented on the four intervention models and feedback was gathered from parents, students, teachers, and community members. Agendas and sign-in sheets were provided.

16. The Board of Trustees directed the superintendent to implement the Turnaround Model at Martinez ES and the Transformation Model at Parlier JHS.

Martinez Elementary School (Martinez ES)
The district chose not to select the Transformation Model for Martinez ES because the required program components were insufficient to bring about necessary reform. The majority of the staff at Martinez ES have worked together for over ten years and contract language and seniority make it difficult for the district to make involuntary transfers. The Closure Model would have proved unrealistic and inconvenient for parents and students in northwestern Parlier and would have increased costs of transporting students to three different elementary school sites. The Restart Model was discussed and seriously considered; however, its previous charter relationship has not instilled confidence with district administrators that a charter agency would successfully boost student proficiency.
In the end, the governing board deemed the Turnaround Model the best fit for the academic needs of the students at Martinez ES because this model allows the district to bring about rapid change within the school. By eliminating 50% of the staff, the district was able to break apart a group of teachers who had repeatedly failed to improve student achievement. In addition, the elements of increased school time and a new principal was already enacted in the 2010 – 2011 school year. As these elements were demonstrating increased proficiency on local assessments, the district chose to continue with this model.

The Parlier Board of Trustees deemed the Turnaround Model to be the best fit for the academic needs of Martinez ES students because:

17. The school is in Year 5 of Program Improvement

18. The school has failed to make sufficient API progress prior to activities employed in the previous school year.

19. The school staff has the highest teacher experience index and the highest percentage of elementary teachers with advanced degrees, ye tht e school API is up to 136 points lower than the other elementary schools in the district.

20. The school is the second lowest scoring school of the 193 elementary schools in Fresno County (based on API ranking).

21. Assessment data indicates a failure to close the achievement gap and reach AYP targets.

22. Fidelity to the core programs is not being implemented and contributes to the lack of increased student performance.

23. Professional development opportunities and support to staff have failed to translate into advancing student achievement.

Required Activities and Links to Needs Analysis
The following table tabulates the activities required of the Turnaround Model at Martinez ES and the links to the DAIT-authored needs analysis.

	REQUIRED ACTIVITIES 
(ABRIDGED)
	SIG 
DESIGNATION
	NEEDS ANALYSIS ITEMS

	Replace the school principal.
	a
	1, 2, 4–6, 8--11

	Evaluate and rehire no more than 50% of the staff.
	b
	1, 2, 4, 5, 8–10

	Implement career growth or financial options strategies.
	c
	1–8, 11

	Provide instructional staff ongoing, high-quality, job-embedded professional development aligned with the school’s comprehensive instructional program.
	d
	4–8, 11

	Adopt a new governance structure
	e
	1–11

	Identification and implementation of an adopted core curriculum and intervention in ELA and math.
	f
	1, 2, 4, 5, 8, 9, 11

	Promote continuous use of student data to inform and differentiate instruction to meet the academic needs of individual students.
	g
	1–11

	Establish schedules and implement strategies that provide increased learning time.
	h
	8, 9, 11

	Provide appropriate social-emotional and community-oriented services and supports for students.
	i
	3, 7, 11


Parlier Junior High School (Parlier JHS)

The Turnaround Model was not selected as there was not another school to which single-subject teachers could be transferred. The Closure Model would have proven unrealistic as there is not another middle school in the community or district to send its students. As with Martinez ES, the Restart Model was discussed and seriously considered for Parlier JHS; however, the district considers it too risky to place its only junior high school under the control of an external agency as parents would have no other alternative schools to place their children.
In the end, the district chose the transformation model for Parlier JHS because the school is the only middle school in the district—for teachers with single-subject credentials, there is no other junior high school in the district for reassignment. Many of the other elements in the Transformation Model mirror the Turnaround Model, such as the focus on professional development, the use of data to drive instruction, and the increase in learning time. This model was therefore deemed the best fit based on the needs analysis.

	ACTIVITIES (ABRIDGED)
	SIG 
DESIGNATION
	NEEDS ANALYSIS ITEMS

	a. Developing and Increasing Teacher/School Leader Effectiveness

	Replace the school principal.
	a(1)
	1, 2, 4–6, 8--11

	Use rigorous, transparent, and equitable evaluation systems for teachers and principals that take into account data on student growth as a significant factor as well as other factors, such as multiple observation-based assessments of performance and ongoing collections of professional practice reflect of student achievement and increased high school graduation rates.
	a(2)
	1, 2, 4, 5, 7–10

	Identify and reward school leaders, teachers, and other staff who, in implementing this model, have increased student achievement, and identify and remove those who, after ample opportunities have been provided for them to improve their professional practice, have not done so.
	a(3)
	1, 2, 4, 5, 7–10

	Provide instructional staff ongoing, high-quality, job-embedded professional development aligned with the school’s comprehensive instructional program.
	a(4)
	1, 2, 4, 5, 7–10

	Implement such strategies as financial incentives, increased opportunities for promotion and career growth, and more flexible work conditions designed with the skills necessary to meet the needs of the student
	a(5)
	1–3, 7, 8, 11

	Provide additional compensation to attract and retain staff with the skills necessary to meet the needs of the students.
	a(1)

(permissible)
	1–3, 7, 8, 11

	Institute a system for measuring changes in instructional practices resulting from professional development
	a(2)

(permissible)
	1, 2, 4, 5, 7, 8

	b. Comprehensive Instructional Reform Strategies

	Use data to identify and implement an instructional program that is research-based and vertically aligned from one grade to the next as well as aligned with state academic standards.
	b(1)
	1–6, 8, 9, 11

	Promote the continuous use of student data to inform and differentiate instruction to meet the academic needs of individual students
	b(2)
	1, 2, 4, 5, 8, 9

	Conduct periodic reviews to ensure the curriculum is being implemented with fidelity, is having the intended impact on student achievement, and is modified if deemed ineffective.
	b(1)

(permissible)
	2, 4, 5, 8, 9, 11

	Implement a school-wide “response to intervention” model
	b(2)

(permissible)
	2, 4, 5, 8, 9, 11

	Provide additional support and professional development to teachers and the principal to implement effective strategies to support students with disabilities in the least restrictive environment and to ensure that EL students acquire English proficiency skills needed to master academic content with a certain time period.
	b(3)

(permissible)
	2, 4, 5, 8, 9, 11

	Use and integrate technology-based supports and interventions as part of the instructional program..
	b(4)

(permissible)
	1, 2, 6, 9

	c. Increased Learning Time

	Establish schedules and strategies that provide increased learning time.
	c(1)
	8, 9, 11

	d. Create Community-Oriented Schools

	Provide ongoing mechanisms for family and community engagement
	d(1)
	7, 10

	Partner with parents and parent organizations, faith and community-based organizations, health clinics, other state or local agencies, and others to create safe school environments that meet students’ social, emotional, and health needs.
	d(1)

(permissible)
	7, 10

	Implement approaches to improve school climate and discipline, such as implementing a system of positive behavioral supports or taking steps to eliminate bullying and student harassment.
	d(3)

(permissible)
	1–3, 7, 10

	e. Provide Operational Flexibility and Sustained Support

	Give the school sufficient operational flexibility to implement fully a comprehensive approach to substantially improve student achievement outcomes and increase high school graduation rates
	e(1)
	1, 2, 4–6, 8, 9, 11

	Ensure that the school receives ongoing, intensive technical assistance and related support from the LEA, the SEA, or a designated external lead partner organization.
	e(2)
	1–11


Evidence that the Chose Model is Effective

Parlier Unified School District chose to implement the two models outlined above for the two schools at the beginning of the 2010–2011 school year. Not all of the components were implemented as funds were not available due to the failure to fund the SIG application last year. However, the following components were implemented:

Martinez ES (Turnaround Model)

ao. The school principal was replaced.

ap. The learning day was extended.

aq. All existing staff were screened and 50% were not rehired.

ar. Local assessment data was disaggregated and sued to guide instructional practice.

as. Collaborative teams were developed to provide a venue for data discussion and planning.

at. A focus was placed a specific form of direct instruction and professional learning communities.

Parlier Junior High School (Transformation Model)

au. The school principal was replaced.

av. The learning day was extended.

aw. Local assessment data was disaggregated and sued to guide instructional practice.

ax. Collaborative teams were developed to provide a venue for data discussion and planning.

ay. A focus was placed a specific form of direct instruction and professional learning communities.

The effectiveness of the practices outlined above is evident in the schools. In terms of the grade-level average, Parlier JHS experienced a 9% increase and Martinez ES experienced a 13% increase. This growth has been corroborated by performance increases on local benchmark assessments, the only assessment data currently available. The expectation is that this growth will be clearly demonstrated in each school’s API and AYP scores this year. Specifically, there is an expectation that Martinez ES will exit Program Improvement and Parlier JHS will freeze in their progression.
Based on the reform efforts undertaken this past year, it is clear that PUSD is committed to systemic change at both schools. White the SIG was not funded for the 2010 – 2011 school year, the superintendent and the governing board noted the potential for significant changes from the proposed activities. They prioritized resources to make the necessary changes for the current year to implement the components that were most impacting and under their direct control. The funding from the SIG will be used to continue this work and amplify the efforts in a focused, effective manner.
iii. Demonstration of Capacity to Implement Selected Intervention Models

After the extensive consultation with a wide variety of stakeholders outlined previously, district administrators and DAIT consultants determined that the district, in conjunction with its external providers, possessed the resources and commitment to implement the Turnaround Model at Martinez ES and the Transformation Model at Parlier JHS. Such capacity is evidenced by the district’s willingness to (1) faithfully execute all required and permissible elements and (2) avail existing human and fiscal resources to support each school through the reform process. 

School Improvement Grant funds will be used to implement the following requirements, with “Tr” denoting the Transformation Model and “Tu” denoting the Turnaround Model. Asterisks (*) denote permissible activities.

Replacing principals [Tu a, Tr a(1)] — In the summer of 2010, the principals at Martinez ES and Parlier JHS were replaced to address the ongoing lack of student achievement. This need was identified during preparation of the initial unfunded Cohort 1SIG application and was enacted as it was deemed a necessary step regardless of external funding. The PUSD Board of Trustees directed the superintendent to replace the principals due to a lack of evidence of effective leadership and failure to raise student achievement.

The DAIT team assisted the district in paper screening applications. An interview panel consisting of district office personnel, site principals, vice principals, DAIT members, and teachers convened to interview qualified applicants. Interview questions were developed to address the specific requirements of the intervention time for them to fully implement a comprehensive plan, which included the hiring of staff, calendaring, and establishing master schedules and budgets. 

Staff effectiveness [Tu, b; Tr, a(2)] — In the spring of 2010, the district notified staff at Martinez ES that it would be seeking funding through the SIG under the Turnaround Model. This model required that 50% or more of the staff would be replaced. The staff was given the option to reapply, with the stipulation that no more than 50% would be rehired. The process entailed that every applicant submit

· a statement of interest,

· a resume,

· a portfolio of success in teaching underachieving students,

· an application addressing all interview requirements and questions,

· evidence of completed professional development,

· a recommendation from the principal, and

· evidence of his or her willingness to participate in the change process.

In addition to the screening process, the district leadership team observed the applicant teachers demonstrate a lesson in a live classroom setting.

The new administration participated in the staff selection process and was committed to building an effective instructional team. The district also worked collaboratively with the Parlier Faculty Association (PFA) to draft a memorandum of understanding (MOU) that outlined agreements to the:

· voluntary transfer of staff at Martinez ES,

· screening process for existing and incoming staff, and

· posting of vacancy announcements.

Under the direction of the superintendent and the Governing Board, and based on student performance data from the prior three years, all core teaching positions at Parlier JHS are now staffed by highly-qualified single-subject credentialed teachers. As such, no ELA or math positions are held by teachers with multiple-subject credentials. Such teacher quality provides expert content knowledge and a more streamlined approach to professional development.

At both Martinez ES and Parlier JHS, district administrators have been conducting daily classroom observations (minimum one-hour duration) and are required to submit monthly summaries to the superintendent. These observations tie directly into Teacher Chats that occur after each benchmark assessment. Links are made between observed practice and student achievement. Follow-up professional development is aligned to identified needs from evaluation summaries. These practices were begun in the fall of 2009 due to DAIT recommendations and will continue throughout the SIG activities and beyond.

Incentives [Tu c; Tr a(3), a(5)]—It is essential that the district recruit and retain effective staff. Over the past three years, Parlier JHS has employed six first-year teachers each year. It has been challenging to retain effective staff and initiate continuous improvement within the district. Fiscal and intrinsic incentives will be used to maintain the new team and provide incentives for qualified staff members. The incentives will include:

· Opportunity to be a part of a team to implement a culture of learning and achievement.

· Opportunity to become a teacher leader.

· Smaller class sizes

· Performance incentives for staff in Years 2 and 3 based on multiple measures, including a 50-point API growth, evidence of strong student performance, and attaining student academic goals.

· Paid professional development opportunities

· Additional payment for increased instructional time

· Additional payment for increased collaboration time

Ongoing, job-embedded professional development [Tu d; Tr a(4)]—School Improvement Grant funds will be sued to provide high-quality “standards-based, results-driven, and job-embedded” professional development to advance the effectiveness of staff and specifically address the needs of the student population. Professional development will address four key areas:

24. Good first teaching through effective instruction for all students including English Learners and students with disabilities.

az. Peer observation

ba. Collective and differentiated mentoring and coaching

bb. Curriculum planning and development

bc. Lesson study

bd. Strategies of English Learners and students with disabilities

be. Culturally-sensitive instruction and needs of high-poverty students.

25. Intensive intervention

bf. Use of student data to inform instruction

bg. Using formative assessments to determine instructional needs

bh. Linking daily instruction with the after-school program

bi. Use of student data to inform instruction

bj. Goal-setting activities at the student, class, and grade levels

26. Collaboration through professional learning communities (PLCs)

bk. PLC training

bl. Grade-level collaboration training for systems and protocols

bm. Cycles of Inquiry centered on student data

Additional professional development opportunities will include an additional 120 hours beyond the ordinary work day, 40 hours before school begins in August (start-up), 40 hours during the winter and/or spring intercession, and 40 hours after school ends in July. These professional development opportunities will include:

bn. Advancement Via Individual Determination (AVID)
bo. Professional learning communities (PLCs)
bp. Read 180

bq. Direct instruction/inquiry teaching techniques

br. Curriculum planning

bs. Systematic English Language Development
bt. Education technology use and strategies 
bu. Data management systems

bv. Intervention theories and techniques

Professional development will be monitored by the Turnaround Director, principals, coaches, and teachers. The data will be used to modify program implementation, address student areas of concern, and to increase alignment between SIG goals and outcomes. If other needs are identified during the process of implementing the grant, staff will be provided additional training.

Governance structure [Tu, e] — An overarching layer of governance is essential at the two identified lowest-achieving schools. There exists a need for immediate attention to academic issues and the coordination of SIG activities. School Improvement Grant funds will provide a Turnaround Director that will serve only Martinez ES and Parlier JHS. The responsibilities of the Turnaround Director will include, but are not limited to:

· Communicate the single focus of academic achievement

· Set high expectations and improvement objectives

· Ensure full implementation of the selected models

· Build parent and community involvement

· Coordinate and communicate with the district, school principal, content coaches, DAIT providers, and stakeholders

· Monitor classroom instruction

· Assist in the development of observation protocols, pacing guides, curriculum maps, and assessment matrices

· Address needed changes to district policy and procedures

· Coordinate professional development

· Assist in the implementation of a multi-tiered intervention program

· Identify and eliminate barriers to progress

· Provide input into staff effectiveness and evaluation

· Provide reports to the CDE

As the external provider, FCOE will coordinate the improvement efforts of DAIT and SIG activities. The DAIT will continue to monitor progress, collect and analyze data, communicate with the superintendent, report to stakeholders, and provide DAIT reports to the SBE and CDE.
Research-based instructional program [Tu, g; Tr b(2)] — The district will provide the required SBE-approved core instructional materials at both schools. School Improvement Grant funds will be used to purchase supplemental intervention materials, supplies, and technology primarily in Year1 of the grant. The Turnaround Director, school principal, intervention counselors, and coaches will ensure that e core instructional program in ELA, math, and ELD, as well as intervention and ancillary materials for Universal Access, are used in all classrooms. Use of materials and instructional minutes will be documented for daily use, monitored for fidelity school-wide, and reported to the superintendent, at principal summits and community meetings.

Continuous use of data (Tu, g; Tr b(2)] — Supported by the FCOE, administrators and teacher leasers will promote the use of data to make instructional decisions. The staff will use district pacing guides as the foundation for standards-based good first instruction, common formative assessment, error-analysis of common formatives, followed by immediate enrichment or intervention that is differentiated based on student need.  Following re-teaching, another common formative assessment will be administered. A continuous focus on standards instruction will yield stronger student results on benchmark assessments. Coupled with this activity is a large scale collection of student work, with each sheet (1) aligned to Common-core and California State Content Standards and (2) aligned to standards of cognitive rigor.
Following the CST and benchmark assessments, four academic summits will provide principals with the opportunity to share data results with the entire management team. Summary discussions will help design and put in place "dashboards" to allow access to data by teachers, students, and parents.  The process will support  teacher leaders facilitation of the Cycle of Inquiry to delve deeper into the data, focus on subgroup information, and determine best practices and next steps in raising student achievement.

The Turnaround Director and site administrative staff will support and monitor teachers in the collection and analysis of assessment data from a variety of sources and use the data to inform instruction and monitor student learning.  The site team will work with all teachers in using assessment data to establish student learning goals, plan, differentiate, and modify instruction.

Additional instructional time and restructured days [Tu, h, Tr c(1)] — Both MES and PJHS extended and restructured the school day by 300 hours per year. This was identified as a need during the initial unfunded application for the SJG in 2010. The Superintendent and the Governing Board believed this was a vital component to student success and directed the sites to begin the change regardless of funding. 

The school day at each site was extended by one hour. Student contact time increased:

· At Parlier JHS 40 minutes per day

· At Martinez ES Kindergarten 75 minutes per day

· At Martinez ES Grades 1-3 55 minutes per day

· At Martinez ES Grades 4-6 25 minutes per day

The increase in instructional minutes allowed for a common release time for grades K-6 as well as a common collaboration time school wide. 

A Response to Instruction and Intervention (RTI2)  model will be put in place and will provide multiple levels of support including good first instruction, re-teaching, universal access, tutoring, additional instruction time, referrals to a Student Success Team or Special Education assessment.

The teacher workday was extended by 60 minutes per day, as well as by 120 hours of professional development to include one week before school begins, one week during the intercession, and one week after school ends in June. Collaboration with the after -school program will provide an extended focus on core instruction through alignment of the academic component.

Social-emotional and community oriented services (Tu, I; Tr c(2)] — to encourage students and parents to work with MES and PJHS SJG funds will be used to do the following:

· Behavioral Specialist — A full time behavioral intervention specialist that will work with teachers and parents on the social-emotional needs of the children.

· Student Planners — Use planners to help organize the students work and to help with home-school communication.

· Parenting Classes — Helping struggling parents with structure, skills, and creating positive relationships.

· Summer Orientation — To bring students and parents together to review requirements, available parent engagement opportunities, and campus orientations.

· Flash Drives — Purchase flash drives to allow the students to do homework with parents.

Providing operational flexibility and sustained support [Tr, 01&2] — The principal will monitor integration of the SIG goals into the SPSA.  The district will continue current practice of site-based management in regards to state and federal categorical spending.  The Turnaround Director, district office and the county office will provide technical support and advisement to the principal in leveraging available funding to meet student needs.

The district has demonstrated capacity on how SIG funding and other available resources will be used to support the models at each site. The human and fiduciary • resources will more than adequately support the full and effective implementation of the required and selected activities for the schools' models.  Extensive information has been included in the narrative for the specific utilization of resources to support the planned school improvement activities.

The FCOE will provide coaching support at the site and district level.  Included will be building site and district capacity for sustaining the work at the conclusion of the grant period. They will provide support with the development of Single Plan for Student Achievement, to design goals that will incorporate the required activities for SIG and DAIT. The FCOE will provide additional support at the district level through the monitoring of implementation.
iv. Recruitment, Screening, and  Selection of External Providers

In November 2008, PUSD progressed in district program improvement status to year three and was identified by the California State Board of Education (SBE) for corrective action and assignment of sanctions and associated technical assistance.• Due to PUSD corrective action ranking, the Fresno County Office of Education (FCOE) was assigned as the external provider and District Assistance and Intervention Team (DAIT).

FCOE has been certified as a DAIT provider by the SBE, has developed a positive partnership with PUSD, and has provided support over the past 2.5 years. PUSD chooses to continue to partner with FCOE as the external provider for support in the selection, development, and implementation of the intervention models selected for its schools. The FCOE DAIT team will also assist PUSD in coordinating reforms efforts with existing DAIT recommendations.

FCOE Ability to turn around underperforming schools:

Fresno County Office of Education (FCOE) has recognized success in turning around low-performing schools in California's San Joaquin Central Valley, one of the most challenging and diverse regions in the nation. Over the past six years, the FCOE team of skilled educators with expertise in governance, leadership, curriculum, instruction, assessment, fiscal operations, parent and community involvement, human resources, data systems, achievement monitoring, and professional development, has worked with 15 districts and 39 schools to bring about systemic sustained reform. The FCOE has assisted districts and schools to meet the federal Annual Yearly Progress targets and to successfully exit Program Improvement status.

The effectiveness of the FCOE DAIT providers is evident in Parlier Unified School District. Two schools, Brletic Elementary and Benavidez Elementary, were able to exit Program Improvement Year 5 under the guidance of the FCOE. All six of the schools in PUSD have demonstrated significant API growth while working with FCOE.

One of the schools involved in the grant, Martinez ES, met all of the requirements for AYP in the 2009-10 school year and were able to avoid dropping deeper in the Program Improvement process. This was accomplished with significant intervention from the FCOE DAIT team.

Quarterly reports to CDE indicate that, in 24 months, progress in the implementation of DAIT recommendations is as follows:

· One of nine major recommendations are considered to be partially implemented,

· Eight of nine (56%) major recommendations are considered to be fully implemented.

Full implementation will be considered when recommendations form a part of the PUSD culture and organizational structure.  Below are additional PUSD/DAIT accomplishments that have been reported to SBE and stakeholders:

· 130 of 150 teachers have completed the SB472 ELPD training

· Six principals have completed the  SB472 ELPD training

· District has hired a Director of Technology and a technician to assist all sites with accessing student data

· Academic Coaches are in place at five of six sites

Administrators conduct daily observations and observation logs are submitted to the superintendent on a monthly basis.

v. Align Other  Resources with  the Selected Intervention  Models

Currently PUSD uses district funds to enhance educational programs at both schools. These funds include general funds and categorical funds such as Title I, Title II, Title Ill, Economic Impact Aid-Limited English Proficient (EIA-LEP), and Economic Impact Aid­State Compensatory Education (EIA-SCE). Parlier JHS uses Quality Education Investment Act (QEIA) monies to augment existing programs. In addition, Migrant Funding is used at both sites. The chart below indicates the funding sources that the district has identified and committed to the successful implementation of the requirements of the Turnaround Model at Martinez ES and the Transformation Model at Parlier JHS. The district will maintain the current level of funding, staffing, materials, and technical support.

	FUNDING SOURCE
	PURPOSE
	SUPPORT FOR SIG MODEL IMPLEMENTATION

	General fund
	General funding of school activities
	The district uses general funds to pay for release time for all grades to help grade-level collaboration in order for teachers to coach one another in new skills they will learn through training.

	EIA-SCE
	Help educationally disadvantaged students succeed in the regular program.
	Certificated and classified personnel, instructional materials, technology and succeed in the hardware, conferences and workshops, regular program consultants/ trainer, transportation, benchmark assessments

	EIA-LEP
	Develop fluency in English and academic proficiency of English Learners
	Certificated and classified personnel, instructional materials, books and materials, technology and hardware, computer lab, multi-media center, conferences and workshops  (ELPD training), consultant/trainer, transportation

	Title I
	Upgrade the educational program in high poverty areas
	Certificated and classified personnel (Learning Director, psychologist, outreach consultant, academic coach) instructional materials, technology, hardware and equipment, workshops and conferences, supplemental  instructional materials•

	Title II
	Improve and increase the number of highly qualified teachers and principals
	Professional development opportunities number of highly qualified for staff, AB430 training for administrators

	Title III
	Supplemental language instruction to assist EL students attain English proficiency and meet performance standards
	Instructional materials, technology hardware, conferences, workshops, consultant/trainer.  Transportation, parent education, CELDT administration,  English Language Development  materials

	QEIA 
(Parlier JHS only)
	Reduce student teacher ratio, provide qualified staff, increase teacher experience index, provide professional development, and satisfy Williams requirements
	Certificated personnel, conferences and workshops, instructional materials, technology, multi-media resources

	Migrant funding
	Provide extra support for identified migrant students
	Certificated personnel, conferences and workshops, instructional materials


vi. Align Proposed SIG Activities with  Current DAIT Process

The California SBE identified the major improvement goals from the Parlier Unified School District DAIT report submitted in March 2009. (Appendix F) The collaborative partnership between the district and the FCOE assists in the alignment of DAIT recommendations and required elements of the Turnaround and Transformation models. The nine major improvement goals are identified below, along with the focus of the DAIT and alignment with the SIG improvement model requirements.

	DAIT ACTIVITY
	SIG ACTIVITY

	1.  Governance: The district will hold teachers, site administrators, and district personnel accountable for student achievement through the development of a district assessment results review process.

	The district has an assessment calendar for administering benchmarks in ELA and Math at the end of each trimester.  Results are reviewed at a principals' summit and presented at a stakeholders' DAIT dinner three times per year.
	Turnaround Model required activities b, f, and g. Transformation Model required activities a(2), b(1), and b(2). Both schools will continue to administer benchmarks and participate in Principals' Summits and presentation of data to the community. Accountability will be augmented  through the use of more frequent curriculum imbedded assessments, Cycles of Inquiry, staff collaboration, and support by the Turnaround Director

	2.  Alignment of Curriculum, Instruction, and Assessment- Develop a plan to fully implement at all sites the nine EPCs as outlined in the Academic Program Survey.

	Full implementation of the nine EPCs drives the work at both schools. Establishing systems that ensure the use of SBE-approved textbooks, appropriate time for instruction and intervention, development of pacing guides, recruiting, training, and retaining highly qualified teachers, supporting instructional staff through academic coaching, developing effective use of collaboration time, and alignment of resources provides a common focus at all sites.
	Implementation of the nine EPCs will continue to drive the focus at both schools under the direct supervision of the site leadership team and the Turnaround Director

	3.  Alignment of C, I, and A — Prior to the implementation of a dual immersion program, develop a research based, fully articulated plan that is detailed in the Master Plan for English Learners.

	The district worked with the DAIT EL Coordinator to develop and implement an articulate plan for students whose parents elected to have their children placed in a dual immersion class, which are available at one elementary site and eliminated all others; Monitoring of student progress and program effectiveness is ongoing.
	Neither school features Dual Immersion classes. However, the needs of EL students will still be a focus through such programs as English Language development, intervention, access to the core, vocabulary development, and deployment for language-level instruction.

	4.  Alignment of C, I, & A — Hold site administrators responsible  for daily classroom observations, observation logs, reflective questioning/ feedback with teachers and reports to the District Cabinet to improve the quality and consistency of classroom instruction.

	The superintendent has directed that all principals set side at least one hour 'per day to be in classrooms to observe the implementation of effective instructional strategies. Observation logs are turned in monthly. Principals hold teacher chats and review student achievement data after each benchmark administration.
	Turnaround required activity b, c, d, e, f,

and  g. Transformation required activity a2, a3, a4, a5, b1, b2

The Transformation Director, principal, and academic coaches will be responsible for daily classroom observation to ensure the skill of staff meets the learning needs of students. They will provide necessary professional development and support, align curriculum, instruction, and assessment, promote continuous use of data, and promote effective increased learning time. Results will be shared individually and collectively with grade levels and staff in order to build data walls and chart continuous improvement Results will also be reported to the superintendent and stakeholders.

	5.  Fiscal — The LEA Plan will detail fiscal plans and expenditures as tied to achievement goals and priorities.

	At the beginning of the DAIT process the district LEA plan was revised to reflect DAIT recommendations. Resources were aligned with student need. The LEA Plan was reviewed by the SBE, accepted with commendations arid without need for revision.
	Turnaround required activity c. Transformation required activity a3, a5. The LEAP achievement goals (proficiency in ELA and Math, proficiency for EL students, safe and. healthy learning environment, and highly qualified teachers correlate with the annual goals for student achievement detailed in part ix and will be the major focus at both schools. Upon approval, the district LEA plan will be revised to reflect the required activities and budgets of both Models.

	6.  Parent and community involvement — Implement family and parent involvement policies and programs at all schools to provide multiple opportunities for parents and family members.

	In addition to regularly scheduled parent involvement activities, the district has implemented parent and community involvement as per the DAIT recommendations. Parent surveys, community meetings, participation on site councils; advisory groups, and invitations to the community DAIT dinners have provided opportunities for parents to have two-way communications with the districts and schools.
	Turnaround required activity i.

Transformation required activity c2.

With the guidance of the .Turnaround Director, both schools will continue with existing district parent communication opportunities. Newsletters, monthly calendars, Tell-A-Parent, website announcements, and parent activities will inform parents as to daily events. A psychologist will join both school teams to address the socio-emotional needs of students, as well as to provide outreach to the community. Parlier JHS will add a counselor and a school-to-home academic liaison to increase two-way communications between parents and staff.

	7. Human Resources — Restructure existing resource teacher positions and responsibilities to develop site content specialist positions (academic coach) to best provide flexibility, classroom coaching and modeling, and intervention opportunities.

	In August 2009; the district restructured

the school resource teacher positions to provide academic coaches at the elementary and middle schools. Coaches are responsible for coaching, providing model lessons, providing professional development and supporting teachers.  Coaches receive on-going professional development from a member of the DAIT team and attend monthly collaboration with other district coaches in the country.
	Turnaround required activity d, e, f, and g.

Transformation required activity a(4), b(1), b(2), and d(2).

A district coach will continue to be assigned to both schools. However, SIG funds will also allow for an additional coach to support teachers specifically in ELA, Math, and ELPD.

	8.  Data Systems - Have district and site staff analyze data from multiple sources (e.g., California Standards Tests, California English Language Development Test scores, benchmarks assessments, curriculum imbedded assessments) and develop action plans to improve instructional practices.

	Through the DAIT process, the district has implemented as assessment calendar and system of reviewing achievement data.  Principal Summits and DAIT Dinners also include staff and student attendance information, behavior, CELDT and benchmark data. Both principals use a common observation form to assess for the implementation of instructional strategies
	Turnaround required activity f, and. g. Transformation required activity b(1), b(2). 

Both schools will continue in their district and DAIT activities. However an administrative coach and the Turnaround Director will assist in the development of curriculum-imbedded assessments; lesson design study, multi-tiered inventions for academics and behavior, collaboration through Professional Learning Communities, vertical articulation, activities to align curriculum and instruction, as well daily classroom walkthrough and observations. Assessment data will be used to inform instruction and walk through data will determine the necessary  feedback, coaching, and professional development for teachers

	9.  Professional Development — Schedule and provide professional development activities that reflect research­ based strategies for improved student achievement with a focus on standards-based content knowledge and English Language Development.

	Approximately 80% of the district's teachers have received professional development in SB472 ELA, SB 473 Math, and SP 472 ELPD.
	Professional development to train new administration and staff in curriculum, instruction, effective strategies for EL students and students with disabilities, effective use of data, collaboration, and professional learning communities are planned. Follow-up coaching and monitoring will be a part of the daily routine to ensure accountability for fidelity and implementation.


vii. Modify LEA Practices or Policies

As noted on Form 8 of the application, PUSD will apply for the:

· Time Extension Waiver- Waive Section 421(b) of the General Education Provisions Act (20 U.S.C.§ 1225[b]) to extend the period of availability of school improvement funds to September 30, 2013.

· PUSD will also apply to Waive Section 1116(b) (12) of the ESEA to permit the LEA to implement a Turnaround Model at MES to "start over" in the school improvement timeline.

During the three years of the grant, much of the focus of the SIG activities is to build human resource capacity in the school and district that will sustain the improvements beyond the length of the grant. As shown on the budget, a large portion of the funds will be spent on training and professional development over the three-year period. In addition, experts will be needed to help teachers develop their newly learned skills. This intensive amount of training and professional development is not intended to continue past the three years and should not be needed at that level. Throughout the duration of the grant, the school and district will focus on increasing proficiency in practice during Year 1 and Year 2. By Year 3, the district plans to remove adult-level scaffolding that has been put in place to increase student achievement. Building capacity with systems change places effective practice at the classroom level:

· Meet the needs of the whole child

· Provide good first instruction based on state standards

· Intervene .immediately with a prescribed response as part of the regular school program

· Intensive intervention provided to an extremely limited number of students who did not respond to initial instruction and re-teaching

· Meet social and emotional needs of all students

· Engage in effective and efficient data analysis to make immediate adjustments to the instructional program

The staff that has been used to help the schools reach their state and federal achievement targets will either return to classrooms or move into district positions to duplicate services at other schools. These positions can be amply supported through district funds at the end of the grant (e.g. Title I, Title II; EIA, and General Fund).

Following the funding period for the SIG, the district will carry out the following activities to maintain the level of service and support to both schools. (Tu =Turnaround, Tr= Transformation)

· Tu A/Tr A.1: Replace the principals. No SIG funds required, as changes have already been completed.

· Tu 8/Tr A.2 Evaluation Systems for teachers and principals. By the end of the SIG funding period, the policies and procedures for teacher evaluations will be in place, and will become a part of the general operations of the school, supported by general funds.

· Tu C/Tr A.3: Identify and reward school leaders and teachers. Stipends for teacher incentives will substantially come from the SIG funds during the first three years of the grant period supported by Title I, Title Il, and REAP. By the third year, the greatest percentage of the costs for the reward stipends will come from Title I, II, lottery, and REAP. In subsequent years, Title I, Title II, lottery and REAP funds will fund the incentive/rewards programs.

· Tu D/Tr A.4: Ongoing professional development for instructional staff. Funding to support the external entities that will provide the professional development, as well as the certificated salaries to provide substitutes for teachers to attend activities, will primarily come from the SIG during the first two years of the grant period but will be supplemented by Title I, Title II, Title Ill, REAP and EIA funds. ln the third year of the grant, the greatest percentage of costs for this component will come from Title I, II, Ill, REAP and/or EIA funds. It is anticipated that the intense professional development provided during the grant years will significantly change instructional practices in the classrooms and that on-going .professional development to sustain and deepen the improved practices can be sustained through on-going state and federal categorical funding.

· Tu E: Adopt a new governance structure that includes a Turnaround Director. During the course of the grant this position will be funded using SIG monies. Once the funding period ends, the Turnaround Director will be taken to the district office and will continue his or her activities with other low-achieving schools in the district.

· Tu F/Tr 8.1: Implement a research-based program aligned with California's content standards. The district will use SIG funds to purchase the intensive intervention programs for ELA and math. On-going costs following the grant period for this element of the instructional program will use general and categorical funding.

· Tu G/Tr 8.2: Promote the continuous use of data. Funds from the SIG will be used to provide release time for teachers to meet in their PLC and to receive training in the use of data. Once the teachers have become proficient in the use of data they will meet during their normal working day and on early release days. In Year 3 of the grant, the school will support these activities with Title I, Title II, Title Ill and EIA funds, in addition to SIG funds, and will continue to use non-SIG funds in the years thereafter.

· Tu H/Tr.C.1: Provide increased learning time. SIG funds will be used to provide the additional certificated staff time for the increased learning time and the after-school programs during the first two years of the grant. In Year 3, the school will supplement the SIG funds with Title I, Title II; EIA, and general funds, as available, to sustain the increased learning time. Following the grant period, Title I, Title II, EIA, and general funds will be used, as available, to fund this component of the instructional program.

· TU 1/Tr C.2: Provide ongoing mechanisms for socio-emotional, family and community engagement SIG, Title I, Ill and Migrant will support the efforts to improve the behavioral issues and increase parental involvement during the grant period. Funds will be used to provide parenting classes to families and to provide a behavioral support professional. Following the grant period, Title I, Title II, EIA, migrant, and general funds will be used, as available, to fund this component of the program.

· Tr 0.1: Provide operational flexibility and sustained support. The district will provide support and flexibility to sites through the use of a focused site based leadership. The input will be sought from principals and their leadership teams through frequent interaction and ongoing needs assessments. This flexibility will be provided through needed categorical funding although this will require very limited funding.

· Tr 0.2: Ensure that the school receives ongoing, intensive technical assistance and related support. Technical assistance will be provided through categorical funding as needed.

viii. Sustain the Reforms after the Funding Period Ends

As this process was begun in the 2010-11 school year, some of the practices and policies were already addressed and changed. The collective bargaining statutes and regulations that restrict the district’s and schools' ability to "make justifiable changes in staffing, budgeting, and scheduling policies and procedures" were addressed and modified to make the staffing changes at both schools. At this time, the district continues to examine board policies that may need to be amended to implement the Turnaround Model at Martinez ES and the Transformation Model at Parlier JHS, but is committed to working with all involved parties to provide a successful improvement process. 

Continued changes to current practice and policy will be subject to bargaining unit discussion and agreement. The district understands that the majority of polices that will need to be amended deal with the building of human resources .and capacity and is committed to working with the Parlier Faculty Association (PFA) to achieve and sustain improvements. However, the district reserves the right, as per current agreement language, to base position assignments at both schools on program need.

Policies that have been amended include:

· The hiring process for teachers applying for positions at Martinez ES.

· Incentives and additional compensation for teachers applying for a position at Martinez ES.

· Additional compensation for new principals

· Changing the instructional minutes and the work day at both schools

Currently the district has revised the application and hiring process for staff members applying for positions at both schools. Changes to that process include, but are not limited to:

· Involuntary transfers

· Application and interview requirements and questions

· Teacher/staff survey

· Incentives/bonuses

· Participation in past professional development opportunities

· Longitudinal achievement data

· Observation results

· Willingness to participate in the change process

The district began conversation with the Parlier Faculty Association (PFA) to implement the requirements of the Turnaround model at MES. In May 2010, the district and the PFA drafted a memorandum of understanding (MOU) that outlines agreements as to the:

· Voluntary transfer of staff at Martinez ES

· Screening process for existing staff

· Screening process for in-coming staff

· Posting of vacancies

ix. LEA’s Annual School Goals for Student Achievement

Parlier Unified School District is committed to following the PDCA success cycle, in which the continual meeting of short-term goals drives long-term success. Short-term goals include having teachers employ research-based teaching strategies on a measurable basis, assigning student work that aligns to state standards and measures of cognitive rigor, and provide a measurable percentage of time to academic engagement.

Long-range learning goals for student achievement at both schools are measurable and based on the state's assessments in ELA and Mathematics, as well as the each school’s API and AYP scores. 

STAR Test Results

The results of statewide testing of students pose clear, specific measures of student academic progress. Goals will be measured annually by the California Standards Test results, but monitored regularly by benchmarks, frequent formative assessments, and multiple measures to chart student growth. Classroom observations, collaborations, teacher chats, and professional development will determine necessary adjustments to instruction.  Data will be reviewed by the Turnaround Director, principal, coaches, and teachers to map progress toward established goals.

Goal 1: Both schools will increase the number of students demonstrating proficiency in ELA by at least 8% each year for five years, as measured by the CST.

Goal 2: Both schools will increase the number of students demonstrating proficiency in mathematics by at least 8% each year for five years, as measured by the CST.

Academic Performance Index (API)

Currently, Martinez ES has an API of 677; Parlier JHS has an API of 641. Considering the rise of test score proficiency in the previous tables, the district has established the following goals for each school:

Goal 3: Both schools will increase their API scores by 5% each year of SIG implementation.

Adequate Yearly Progress

Ultimately, the goal of the reform activities outlined in this application is to remove both schools from the Program Improvement list. To do so, both schools need to meet Adequate Yearly Progress for two consecutive years. Given the historically poor performance exhibited by the two schools, meeting Adequate Yearly Progress is slated for the end of Year 2, with the end of Year 3 slated to end Program Improvement status.

x. Serving Tier III Schools

Parlier Unified School District will serve two Tier I schools and does not plan to serve any of its Tier Ill schools at this time. As per notification by CDE, priority for funding in this grant competition will focus on Tier I and II schools. Once funds become available, the district plans to submit an applicatiaon for its Title Ill schools. 

xi. Consultation with Relevant Stakeholders

To design the reform processes described in this application, Parlier Unified School District and its supporting personnel consulted with numerous stakeholders, including Board of Trustees members, FCOE partners, district office staff, teachers, classified staff, parents, and the community. Input from all parties was solicited during school, district, and public meetings, as well as school and classroom visits. The process was truly collaborative, with parents and community members supporting the choices for the Turnaround Model at Martinez ES and the Transformation Model at Parlier JHS. As to the district's decision, no objections were offered and input was rejected. Though there was uncertainty initially, the staff ultimately embraced the changes occurring at both sites, as illustrated by the benchmark data collected from both sites during the 2010-11 school year.

	DATE
	PURPOSE
	STAKEHOLDERS PRESENT

	Feb 22, 2011
	PUSD Board Approval
	District personnel, Board of Trustee members, and Parlier community.

	Mar 8, 2011
	Cabinet presentation
	District Cabinet

	Mar 9, 2011
	Organizational meeting
	Site leadership

	Mar 16, 2011
	Organizational meeting
	Martinez ES staff

	Mar 16, 2011
	Organizational meeting
	Parlier JHS staff

	Mar 23, 2011

(Parlier JHS)

Mar 29, 2011

(Martinez ES)
	First community meeting to present information to parents on how the school site was selected for SIG and to provide a brief overview of the program and test scores. (Sign-in sheets and feedback opportunities were available.)
	Assistant superintendent of curriculum and instruction, FCOE consultant, Board of Trustee members, parents, teachers, classified staff, administrators, community members.

	Mar 21, 2011

(Martinez ES)

Mar 22, 2011

(Parlier JHS)
	Present SIG program to Martinez ES ELAC (8:00 am) and School Site Council (5:30 pm).

Present SIG program to Parlier JHS ELAC (4:00 pm) and School Site Council (4:30 pm).
	ELA and School Site Council members

	Mar 22, 2011

(Martinez ES)

Mar 28, 2011

(Parlier JHS)
	Administer parent survey  (to be retrieved two weeks hence)
	Parents

	Mar 19, 2011
	Administer DAS and ISS surveys
	District staff

	Mar 22, 2011
	Parlier Board of Trustees meeting to present progress on SIG preparation
	Community members, Board of Trustees members

	Mar 25, 2011
	ELSSA
	Assistant Superintendent of Curriculum and Instruction

	Mar 18, 2011

(Martinez ES)

Mar 21, 2011

(Parlier JHS)
	FCOE consultant interviewed school site staff for the first time at both schools
	School staff

	Mar 29, 2011
	FCOE consultant met with union leadership for the first time.
	Union leadership

	Mar 25, 2011

(Martinez ES)

Mar 28, 2011

(Parlier JHS)
	FCOE consultant interviewed school-site staff for the second time
	School staff

	Mar 30, 2011

(Martinez ES)

March 28, 2011

(Parlier JHS)
	Second community meeting.
	Assistant Superintendent of Curriculum and Instruction, FCOE consultant, Board of Trustees members, parents, teachers, classified staff, administrators, community members

	Apr 6, 2011
	City of Parlier/Parlier City Council presentation
	Community members

	Apr 7, 2011
	FCOE consultant met with union leadership for the second time
	Union leadership

	Apr 12, 2011
	Parlier Board of Trustees meeting to approve SIG application
	Community members, Board of Trustees members


SIG Form 3—Budget Instructions
Instructions for Completing Budget Summary (SIG Forms 4a and 5a)

The LEA must include LEA Budget Summary (SIG Form 4a) and a School Budget Summary (SIG Form 5a) for each school the LEA commits to serve. As the LEA is preparing the proposed budget, it
 should take into account the selected intervention model and size of school enrollment. 

An approved LEA application will receive a minimum of $50,000 and a maximum $2,000,000 per school, per year for each of their eligible Tier I, Tier II, and Tier III schools that are included and approved in the sub-grant application. The total three year grant cannot exceed $6,000,000 per school. 

Important:

· The LEA and School Budget(s) must address all three years of the grant

· The LEA and School Budget(s) must be of sufficient size and scope to implement the selected intervention

· The LEA and School Budget Summary forms may not be modified and broken down further than the object codes provided (e.g., 1000, 2000, 3000, etc.)
Instructions for Completing Budget Narrative (SIG Forms 4b and 5b)

The LEA Budget Narrative must provide more detail regarding the information provided in the LEA Budget Summary. The School Budget Narrative must provide more detail on school-level information provided in both the school proposed budget and the Implementation Charts.

Use the LEA and School Budget Narrative forms to describe the costs associated with each activity reflected in the budget. Please include both district and school level budget forms. Both the LEA Budget Narrative and the School Budget Narrative must clearly identify those activities that are related to costs included in the pre-implementation column on the LEA Budget Summary (SIG Form 4a) and on the School Budget Summary (SIG Form 5a), if applicable. 

A general description of activities and their corresponding range of object codes is provided below. See the complete list of object codes on SIG Form 6 – Object of Expenditure Codes. Be sure that your LEA name appears on all pages.

· The LEA and School Budget Narratives must be grouped by object code series (e.g., 1000, 2000, 3000, etc.)
· The LEA and School Budget Narrative must include totals by object code series, year, and three-year term of grant

SIG Form 4b—LEA Budget Narrative

Provide sufficient detail to justify the LEA budget. The LEA budget narrative page(s) must provide sufficient information to describe activities and costs associated with each object code. Include budget items that reflect the actual cost of implementing the selected intervention models and other activities described for each participating school. If applicable, clearly identify those activities that are related to costs included in the pre-implementation column on the LEA Budget Summary (SIG Form 4a) and include the costs in the FY 2012–13 column of this form. Group information by object code series and provide totals by series, year, and term of grant. Series totals must correspond exactly to budget summary form. Please duplicate this form as needed. Tie component to budget item (e.g., Professional Development to PD class). 

	Activity Description

(See instructions)
	SIG Funds Budgeted  

(Identified per year)
	Object Code

	
	FY 2012–13
	FY 2013–14
	FY 2014–15
	

	
	
	
	
	

	Martinez Elementary School

Indirect cost rate of 7.49% for:  

(Year 1) $1,480,606.40

(Year 2 and 3) $1,401,146.73
	$94,068
	$104,141
	$104,141
	7000

	Parlier Junior High School

Indirect cost rate of 7.49% for:

(Year 1) $1,617,064

(Year 2) $1,438,248

(Year 3) $1,396,249
	$109,409
	$103,387
	$103,387
	7000

	Indirect Cost Rate Total: $618,534
	
	
	
	

	
	
	
	
	


LEA: Parlier Unified School District

SIG Form 5b—School Budget Narrative

Provide sufficient detail to justify the school budget. The school budget narrative page(s) must provide sufficient information to describe activities and costs associated with each object code. Include budget items that reflect the actual cost of implementing the selected intervention models and other activities described for each participating school. If applicable, clearly identify those activities that are related to costs included in the pre-implementation column on the School Budget Summary (SIG Form 5a) and include the costs in the FY 2012–13 column of this form. Group information by object code series and provide totals by series, year, and term of grant. Series totals must correspond exactly to budget summary form. Please duplicate this form as needed.
 School Name:  John C. Martinez Elementary School

	Activity Description

(See instructions)
	SIG Funds Budgeted  

(Identified per year)
	Object Code

	
	FY 2012–13
	FY 2013–14
	FY 2014–15
	

	a(1) Replace the principal:
	
	
	
	

	a(2) Use rigorous, transparent evaluation systems:

.5 FTE SIG Turnaround Director (TD) directs all planning, implementation, assessment, an improvement of instructional programs.  The TD is responsible for the development and implementation of district policies and budgets related to instructional and educational services.

Benefits

Clerical support in regular day program to create data grouping reports for the intervention programs, contact parents, and provide necessary materials and resources to improve student achievement.

3 hr/day X $17/hr X 190 days

Benefits
	$62,000

$8000

$9690

$1454
	$62,000

$8000

$9690

$1453
	$62,000

$8000

$9690

$1453
	1000

3000

2000

3000

	a(3) Incentives:

The two grade levels with the highest average score on the benchmark will receive 1,000 in additional funding to be used on instructional learning materials, extended learning activities, weekend workshops and student resources.  (3 benchmarks per year)

Incentives to begin after testing results from 2011/12. To provide all full time certificated staff of Martinez Elementary a $3,000 bonus performance bonus based on 50 API growth. (33 X $3,000 = $99,000)  Also provide all full time classified staff with a $1,500 performance bonus and $750 for half-time staff based on a 50-point API growth.  (20 X $1,500= $30,000)  Total $129,000 X 2 years= $258,000

Benefits

Incentive for perfect attendance per staff member at 250.00 per quarter. 50 X 250. =

12,500 per quarter x 4= 50,000 per year. 

Benefits
To provide all new certificated staff in school years 2011-2012 and 2012-2013 a 5,000 dollar signing bonus payable in two 2,500 payments in January and July.  Staff must complete each semester in order to earn the signing bonus.  Staff member can only receive signing bonus once.

Year 1 and 2 only:  15 X 5,000

Benefits

	$6,000
$50,000

$6,500
	$6,000
$99,000

$30,000

$19,350

$50,000

$6500

$37,500

$5250
	$6,000
$99,000

$30,000

$19,350

$50,000

$6500

$37,500

$5250
	4000
1000

2000

3000

1000

3000

1000

3000

	a(4) Professional Development:

To provide ongoing Professional Development

120 hours, for all staff in order to enhance the instructional strategies necessary to ensure equitable access to content to all students including English Learners (EL) and Students with Disabilities.

30 FTE x  $30/hr x 120 hours
Benefits

Systematic English Language Development training.

Thinking Maps professional development
Educational Professional Development library
	$104,667
$15,547

$18,000

$3900

$11,000
	$104,667
$15,546
$18,000

$3900

$11,000
	$104,666
$15,546

$18,000

$3900

$11,000
	1000
3000

5000

5000

5000

	a(5) Recruit and retain staff:

2 FTE Teacher coaches to provide assistance, mentoring, and coaching to improve instructional practices.  One in RLA and one in Mathematics.

                                             Benefits 
2 FTE Reading lab teachers 


               Benefits 


Purchase 3 Promethean Boards with LCD projectors, active slates, and document cameras. 

Year 1 only

.5 FTE Lab technician 


Benefits 


Materials and Supplies for classroom teachers 


Year 1-92,000 Years 2 and 3- 78,000
	$127,500

$32,000

$127,500

$32,000

$32,610

$25,000

$3250
$92,000
	$127,500

$32,000

$127,500

$32,000

$25,000

$3250

$78,000
	$127,500

$32,000

$127,500

$32,000

$25,000

$3250

$78,000


	1000

3000

1000

3000

4000

2000

3000

4000

	b(1,2) Use of data:

Purchase Mathematics Intervention program to provide the students the program necessary to bring them to proficiency.  Year 1 20,000.  In Year 2 and Year 3 10,000 for upgrades and materials and supplies.
Curriculum collection (alignment of student work to standards and rigor):  $33/folder X 1,000 folders = $33,000
Attendance at data management system training provided by FCOE
	$20,000
$33,000
$3,333
	$10,000

$33,000

$3333
	$10,000

$33,000

$3334
	5000

5000

1000

	c(1) Increased learning time:

Extend school day by 45 minutes for all certificated staff. 135 hours X 30 X 40.

Benefits 


Intensive summer school@ 12 teachers@ daily rate, class size 13-15, targeting 180 students, pre-start.

Benefits 

6 teachers per day to provide tutoring @ district hourly rate for one hour a day for 150 days

Benefits 


6 teachers for 15 Saturdays to provide tutoring @ district hourly rate for four hours

Benefits
	$186,300

$24,219

$80,000

$10,400

$31,050

$4037
$3539
$528
	$186,300

$24,219

$80,000

$10,400

$31,050

$4036
$3540
$529
	$186,300

$24,219

$80,000

$10,400

$31,050

$4036
$3539
$529
	1000

3000

1000

3000

1000

3000

1000

3000

	c(2) Family and community engagement:

Parent Curriculum Nights for teachers to review standards, provide curriculum enrichment activities, and establish strong relationship with the family. Hourly staff, instructional materials and printing for events.

Parenting classes for parents who are struggling with their children and need support in setting expectations, establishing structure in the home, and creating positive relationships.

Psychologist Intern 


Benefits
	$12,000

$25,000

$25,000

$3250
	$12,000

$25,000

$25,000

$3250
	$12,000

$25,000

$25,000

$3250
	5000

1000

1000

3000

	d(1,2) Support and flexibility:

Lesson planet-560., IXL-2250., BrainPop-2095., Ed Helper-1199., Snap Grades-900. Year 1- 7,044, Year 2-7,044, Year 3-7,044

Upgrade library and reading lab technology, Year 1

Upgrade 4th- 5th classroom technology Year 2

Upgrade K- 3rd  classroom technology Year
 3
Academic Leadership Coaching 6 hr/day X $60/hr X 60 days = $21,600
	$7044

$30,000

$21,600


	$7044

$30,000
$21,600
	$7044
$30,000
$21,600
	5000

4000

5000


SIG Form 5b—School Budget Narrative

Provide sufficient detail to justify the school budget. The school budget narrative page(s) must provide sufficient information to describe activities and costs associated with each object code. Include budget items that reflect the actual cost of implementing the selected intervention models and other activities described for each participating school. If applicable, clearly identify those activities that are related to costs included in the pre-implementation column on the School Budget Summary (SIG Form 5a) and include the costs in the FY 2012–13 column of this form. Group information by object code series and provide totals by series, year, and term of grant. Series totals must correspond exactly to budget summary form. Please duplicate this form as needed.

 School Name:  Parlier Junior High School

	Activity Description

(See instructions)
	SIG Funds Budgeted  

(Identified per year)
	Object Code

	
	FY 2012–13
	FY 2013–14
	FY 2014–15
	

	a(1) Replace the principal:
	
	
	
	

	a(2) Use rigorous, transparent evaluation systems:
5 FTE SIG Turnaround Director (TD) directs all planning, implementation, assessment, an improvement of instructional programs. The TD is responsible for the development and implementation of district policies and budgets related to instructional and educational services.

Benefits
Clerical support in regular day program to create data grouping reports for the intervention programs, contact parents, and provide all necessary materials and resources to improve student achievement.

3 hr/day day X $17/hr X 190 days

Benefits
	$62,000

$8000

$9690

$1453.33
	$62,000

$8000

$9690

$1453.33
	$62,000

$8000

$9690

$1453.33
	1000

3000

2000

3000

	a(3) Incentives:
The department with the highest average score on the benchmark will receive $2,000 in additional funding to be used on instructional learning materials, extended learning activities, weekend workshops and student resources.  (5 benchmarks per year)
Provide educational trips to parents, students
and staff who demonstrate their involvement and willingness to prioritize their child's educational achievement for attending a minimum of 8 school educational events.
	$10,000

$30,000
	$10,000

$30,000
	$10,000

$30,000
	4000

5000

	Incentives to begin after testing results from the 2012-2013 school year. To provide a full time certificated staff of Parlier JHS a $3,000 bonus performance bonus based on a 50-point API growth. (33 X $3,000 = $99,000). Also provide all full time classified staff with a $1,500 performance bonus and $750 for half-time staff based on a 50-point API growth.  (20 X $1,500= $30,000). 

Total = $129,000 X 2 years = $258,000. 

                                                   Benefits

Incentives for perfect attendance per staff member at $250 per quarter. 50 X $250 = $12,500 per quarter x 4 = $50,000 per year. 

                                                Benefits

	$50,000

$6,500
	$99,000

$30,000

$19,350

$50,000

$6500
	$99,000

$30,000

$19,350

$50,000

$6500


	1000

2000

3000

1000

3000

	a(4) Professional Development:
Professional Learning Community training for department chairs and site leadership team. (12 people/$6,800 lodging; $7,400 registration; $1,000 transportation $1,000 materials; $2,200 meals) Year 1-$18,400, Year 2-$6,000, Year 3-$6,000 for AVID team training for 7 teachers and 1 counselor.  ($3,500 lodging; $6,000 registration; $1,000 transportation; $2,500 curriculum and materials; $1,500 meals) Year 1-$14,500, Year 2- $10,000 Year 3-$10,000. 

Content area teams meet to review their pacing guides and benchmark assessments to make revisions and create blueprints and study guides.

25 staff X $30/hour X 40 hours

                                                Benefits

2 day initial training in direct instruction techniques training for new staff members and 12 days of on-site coaching and lesson plan development training. 14 days @ $3,500 per day for consultant. Materials and supplies for the training @ $3,000 per year.

READ 180 coaching for 5 days (Year 1 only).  5 @ $1,900 per day for consultant. Core teachers create department and grade-level common assessments on weekly power standards.

40 hours X $30/hour X 15 staff members

                                 Benefits

	$10,134
$11,500

$10,000

$1500

$38,000

$3166
$6000

$900
	$10,133
$11,500

$10,000

$1500

$38,000

$3167
$6000

$900
	$10,133
$11,500

$10,000

$1500

$38,000

$3167
$6000

$900
	5000

5000

1000

3000

5000

5000

1000

3000

	The English Department will meet after each writing benchmark to set norms and cross-grade essays.

24 hours X $30/hour X 12 staff members

                                                  Benefits

To provide ongoing Professional Development 120 hours, for all staff in order to enhance the instructional strategies necessary to ensure equitable access to content to all students including English Learners (EL) and Students with Disabilities.

                                                Benefits
	$2880

$432

$85,786
$12,715
	$2880

$432

$85,787
$12,715
	$2880

$432

$85,787
$12,714
	1000

3000

1000

3000

	a(5) Recruit and retain staff:
2 FTE teacher-coaches to provide assistance, mentoring, and coaching to improve instructional practices.  One in RLA and one in Mathematics.

                                               Benefits

0.75 FTE onsite computer technician to support all technology at the school site

                                                Benefits

1 FTE Library Technician to coordinate library services and provide the students and staff and coordinated AR and READ 180 program. 40 hours X 40 weeks x $17/hr

                                                 Benefits

Purchase 3 Promethean Boards with LCD projectors, active slates, and document cameras. Year 1 only

Update all site computers to MS Office Pro Plus to eliminate compatibility and communication issues. Year 1 only

Materials and Supplies for classroom teachers Year 1: $33,500. Years 2 and 3: $34,000
	$127,500

$32,000

$55,000

$10,000

$27,000

$16,000

$32,610

$13,750

$33,500


	$127,500

$32,000

$55,000

$10,000

$27,000

$16,000

$34,000


	$127,500

$32,000

$55,000

$10,000

$27,000

$16,000

$34,000


	1000

3000

2000

3000

2000

3000

4000

5000

4000



	b(1,2) Use of data:
Purchase the IPASS Mathematics Intervention program to provide the students the program necessary to bring them to proficiency.  Site license is $75,000 (Year 1 only).  In Year 2 and

Year 3, $10,000 for upgrades and materials and supplies.

Purchase an additional set of classroom computers for the classroom 75,000. Year 1 only

Curriculum collection (alignment of student work to standards and rigor):  $33/folder X 1,000 folders = $33,000
Lesson plan purchase (third-party vendor) $4,000 per year

	$75,000

$75,000

$33,000

$4,000
	$10,000

$33,000

$4000
	$10,000

$33,000

$4,000
	5000

4000

5000

	Attendance at data management system training provided by: FCOE
	$3334
	$3333
	$3333
	1000

	c(1) Increased learning time:
Extend school day by 45 minutes for all certificated staff. 135 hours X $30/hour X 40 hr

                                                     Benefits

Clerical support in afterschool program to create weekly intervention grouping reports and collect data 3 hours per day at $17/hr X 190 days.

                                                    Benefits

Materials and Supplies for after school program Intensive summer school: 12 teachers at the daily rate with a class size of 13-15, targeting 180 students (prestart).

                                                    Benefits

6 teachers per day to provided tutoring at the district hourly rate for 1 hr/day for 150 days

                                                    Benefits
	$162,000

$24,300

$9690

$1,453
$40,000

$80,000

$10,400

$31,050

$4,036
	$162,000

$24,300

$9690

$1,454
$40,000

$80,000

$10,400

$31,050

$4,036
	$162,000

$24,300

$9690

$1,453
$40,000

$80,000

$10,400

$31,050

$4,037
	1000

3000

2000

3000

4000

1000

3000

1000

3000

	c(2) Family and community engagement:
1 FTE Behavior Intervention Specialist to increase and improve the parent/family and community involvement at Parlier JHS. The Specialist will train parents and provide information to encourage two-way communication with parents/families and the community.

                                                         Benefits

Parent Curriculum Nights for teachers to review standards, provide curriculum enrichment activities, and establish strong relationship with the family. Hourly staff, instructional materials and printing for events.

Parent student summer orientation to discuss standards strategies for success and expectations to succeed in their 7-16 education. Hourly staff, instructional materials and printing for annual event.

Parenting classes for parents who are struggling with their children and need support in setting expectations, establishing structure in the home, and creating positive relationships.
	$42,000

$16,000

$12,000

$10,000

$20,000


	$42,000

$16,000

$12,000

$10,000

$20,000


	$42,000

$16,000

$12,000

$10,000

$20,000


	2000

3000

5000

5000

5000

	Provide students with student planners to them in their organization skills and can be used as a communication device with the parents. 

Provide students with flash drives to allow them to save their work and take it home continue their assignments at home with their parent involvement.
	$2000

$1833
	$2000

$1833
	$2000

$1834
	5000

5000



	d(1.2) Support and flexibility:
SRI and SPI licenses to test all incoming 6th-grade students for reacting intervention and placement prior to the start of the school year. Year 1 only.

Accelerated Reading (AR) program for Language Arts, Social Science, Science, and intervention program 3,900 Renaissance Site License: $7,500 for AR quizzes, $20,000 for A R books, $10,000 for Follett Software update, $5,500 staff development.
Subtotals: Year 1, $46,900; Year 2, $10,000 Year 3: $10,000

Supplement 2002 Prentice Hall Language Arts adoption to address the identified weakness of the writing development program.

Purchase materials for the READ 180 program AVID Tutors for in class tutoring and $2,500 stipend for AVID coordinator

                                                         Benefits

Academic Leadership Coaching 6 hr/day X $60/hr X 60 days = $21,600
	$6000

$46,900

$7500

$15,000

$27,500

$4125

$21,600

	$10,000

$7500

$15,000

$27,500

$4125

$21,600

	$10,000

$7500

$15,000

$27,500

$4125

$21,600

	5000

5000

5000

5000

5000

3000

5000



SIG Form 6—Object of Expenditure Codes
School districts and county superintendents of schools are required to report expenditures in accordance with the object classification plan in the California School Accounting Manual. The use of these object codes will facilitate the preparation of budgets and the various financial reports requested by federal, state, county, and local agencies. The California School Accounting Manual is available from the CDE Publication Sales (call 1-800-995-4099).

1000–1999 Certificated Personnel Salaries
1100 Certificated Teachers' Salaries
1200 Certificated Pupil Support Salaries
1300 Certificated Supervisors' and Administrators' Salaries 
1900 Other Certificated Salaries 
2000–2999 Classified Personnel Salaries
2100 Classified Instructional Salaries
2200 Classified Support Salaries 
2300 Classified Supervisors' and Administrators' Salaries 
2400 Clerical, Technical, and Office Staff Salaries 
2900 Other Classified Salaries 
3000–3999 Employee Benefits
3101 State Teachers' Retirement System, certificated positions 
3102 State Teachers' Retirement System, classified positions 
3201 Public Employees' Retirement System, certificated positions 
3202 Public Employees' Retirement System, classified positions 
3301 OASDI/Medicare/Alternative, certificated positions 
3302 OASDI/Medicare/Alternative, classified positions 
3401 Health and Welfare Benefits, certificated positions 
3402 Health and Welfare Benefits, classified positions 
3501 State Unemployment Insurance, certificated positions 
3502 State Unemployment Insurance, classified positions 
3601 Workers' Compensation Insurance, certificated positions 
3602 Workers' Compensation Insurance, classified positions 
3701 OPEB, Allocated, certificated positions 
3702 OPEB, Allocated, classified positions 
3751 OPEB, Active Employees, certificated positions 
3752 OPEB, Active Employees, classified positions 
3801 PERS Reduction, certificated positions 
3802 PERS Reduction, classified positions 
3901 Other Benefits, certificated positions 
3902 Other Benefits, classified positions
4000–4999 Books and Supplies 
4100 Approved Textbooks and Core Curricula Materials
4200 Books and Other Reference Materials 
4300 Materials and Supplies 
4400 Noncapitalized Equipment 
4700 Food 
5000–5999 Services and Other Operating Expenditures 
5100 Subagreements for Services 
5200 Travel and Conferences 
5300 Dues and Memberships 
5400 Insurance 
Object of Expenditure Codes, Page 2

5000–5999 Services and Other
5500 Operations and Housekeeping Services 
5600 Rentals, Leases, Repairs, and Noncapitalized Improvements 
5700–5799 Transfers of Direct Costs 
5710 Transfers of Direct Costs 
5750 Transfers of Direct Costs—Interfund 
5800 Professional/Consulting Services and Operating Expenditures 
5900 Communications 
6000–6999 Capital Outlay 
6100 Land 
6170 Land Improvements 
6200 Buildings and Improvements of Buildings 
6300 Books and Media for New School Libraries or Major Expansion of School Libraries 
6400 Equipment 
6500 Equipment Replacement 
6900 Depreciation Expense (for proprietary and fiduciary funds only) 
7000–7499 Other Outgo 
7100–7199 Tuition 
7110 Tuition for Instruction Under Interdistrict Attendance Agreements 
7130 State Special Schools 
7141 Other Tuition, Excess Costs, and/or Deficit Payments to Districts or Charter Schools 
7142 Other Tuition, Excess Costs, and/or Deficit Payments to County Offices 
7143 Other Tuition, Excess Costs, and/or Deficit Payments to JPAs
7200–7299 Interagency Transfers Out 
7211 Transfers of Pass-Through Revenues to Districts or Charter Schools 
7212 Transfers of Pass-Through Revenues to County Offices 
7213 Transfers of Pass-Through Revenues to JPAs 
7221 Transfers of Apportionments to Districts or Charter Schools 
7222 Transfers of Apportionments to County Offices 
7223 Transfers of Apportionments to JPAs 
7281 All Other Transfers to Districts or Charter Schools 
7282 All Other Transfers to County Offices 
7283 All Other Transfers to JPAs 
7299 All Other Transfers Out to All Others 
7300–7399 Transfers of Indirect Costs (Effective 2008-09) 
7310 Transfers of Indirect Costs 7350 Transfers of Indirect Costs—Interfund 
7370 Transfers of Direct Support Costs (Valid through 2007–08) 
7380 Transfers of Direct Support Costs—Interfund (Valid through 2007–08) 
7430–7439 Debt Service 
7432 State School Building Repayments 
7433 Bond Redemptions 
7434 Bond Interest and Other Service Charges 
7435 Repayment of State School Building Fund Aid—Proceeds from Bonds 
7436 Payments to Original District for Acquisition of Property 
7438 Debt Service—Interest 
7439 Other Debt Service—Principal
SIG Form 7—General Assurances and Certifications

General Assurances

(Required for all Applicants)

Note: All sub-grantees are required to retain on file a copy of these assurances for your records and for audit purposes. Please download the General Assurances form located on the CDE Funding Tools and Materials Web Site at http://www.cde.ca.gov/fg/fo/fm/. Do not submit SIG Form 7 to the CDE; retain at the LEA.

Certifications Regarding Drug-Free Workplace, Lobbying, and Debarment and Suspension (Do not submit as part of RFA.)
Download the following three forms from the CDE Funding Tools and Materials Web site at http://www.cde.ca.gov/fg/fo/fm/. The signature on the front of the application indicates acknowledgement and agreement to all assurances.


1. Drug-Free Workplace

2. Lobbying

3. Debarment and Suspension

SIG Form 8—Sub-grant Conditions and Assurances (Page 1 of 3)

Sub-grant Conditions and Assurances

As a condition of the receipt of funds under this sub-grant program, the applicant agrees to comply with the following Sub-grant Conditions and Assurances.

The US Department of Education requires LEAs to adhere to the following assurances:



1. Use its SIG to implement fully and effectively an intervention in each Tier I and Tier II school that the LEA commits to serve consistent with the final requirements of SIG;


2. Establish challenging annual goals for student achievement on the state’s assessments in both reading/language arts and mathematics and measure progress on the leading indicators in Section III of the final requirements in order to monitor each Tier I, Tier II, and Tier III school that it serves with school improvement funds;


3. If it implements a restart model in a Tier I or Tier II school, include in its contract or agreement terms and provisions to hold the charter operator, charter management organization, or education management organization accountable for complying with the final requirements; and


4. Report to the CDE the school-level data as described in this RFA.
Furthermore, the CDE requires LEAs to adhere to the following additional assurances:

5. Ensure that the identified strategies and related activities are incorporated in the revised LEA Plan and Single Plan for Student Achievement. 


6. Follow all fiscal reporting and auditing standards required by the CDE.


7. Participate in a statewide evaluation process as determined by the SEA and provide all required information on a timely basis.


8. Respond to any additional surveys or other methods of data collection that may be required for the full sub-grant period.


9. Use funds only for allowable costs during the sub-grant period.


10. Include in the application all required forms signed by the LEA Superintendent or designee.


11. Use fiscal control and fund accountability procedures to ensure proper disbursement of, and accounting for, federal funds paid under the sub-grant, 

SIG Form 8—Sub-grant Conditions and Assurances (Page 2 of 3)

including the use of the federal funds to supplement, and not supplant, state and local funds, and maintenance of effort (20 USC § 8891).

12. Hereby express its full understanding that not meeting all SIG requirements will result in the termination of SIG funding.



13. Ensure that funds are spent as indicated in the sub-grant proposal and agree that funds will be used only in the school(s) identified in the LEA’s AO-400 sub-grant award letter. 


14. All audits of financial statements will be conducted in accordance with Government Auditing Standards and with policies, procedures, and guidelines established by the Education Department General Administrative Regulations (EDGAR), Single Audit Act Amendments, and OMB Circular A-133.

15. Ensure that expenditures are consistent with the federal Education Department Guidelines Administrative Regulations (EDGAR) under Title 34 Education on the Web page at http://www.ed.gov/policy/fund/reg/edgarReg/edgar.html (Outside Source). 

16. Agree that the SEA has the right to intervene, renegotiate the sub-grant, and/or cancel the sub-grant if the sub-grant recipient fails to comply with sub-grant requirements. 


17. Cooperate with any site visitations conducted by representatives of the state or regional consortia for the purpose of monitoring sub-grant implementation and expenditures, and provide all requested documentation to the SEA personnel in a timely manner.


18. Repay any funds which have been determined through a federal or state audit resolution process to have been misspent, misapplied, or otherwise not properly accounted for, and further agree to pay any collection fees that may subsequently be imposed by the federal and/or state government.


19. Administer the activities funded by this sub-grant in such a manner so as to be consistent with California’s adopted academic content standards.


20. Obligate all sub-grant funds by the end date of the sub-grant award period or re-pay any funding received, but not obligated, as well as any interest earned over one-hundred dollars on the funds. 


21. Maintain fiscal procedures to minimize the time elapsing between the transfer of the funds from the CDE and disbursement.

SIG Form 8—Sub-grant Conditions and Assurances (Page 3 of 3)

22. Comply with the reporting requirements and submit any required report forms by the due dates specified.


I hereby certify that the agency identified below will comply with all sub-grant conditions and assurances described in items 1 through 22 above.

The signature on the front of this application indicates acknowledgement and agreement to all assurances.

SIG Form 9—Schools to Be Served

	SCHOOL NAME
	CDS Code
	NCES Code
	TIER I
	TIER II
	TIER III
	INTERVENTION (TIER I AND II ONLY)
	WAIVER(S) TO BE IMPLEMENTED 

	
	
	
	
	
	
	Turnaround
	   Restart
	Closure
	Transformation
	Start Over

 (Restart and Turnaround Only)
	Implement SWP

	John C. Martinez Elementary School
	6007041
	0629910
	X
	
	
	X
	
	
	
	X
	

	Parlier Junior High School
	6115224
	0629910
	X
	
	
	
	
	
	X
	
	


Indicate which schools the LEA commits to serve, their Tier designation, and the intervention model the LEA will implement in each Tier I and Tier II school. For each Tier I and Tier II Title I school, indicate which waiver(s) will be implemented at each school. Note: An LEA that has nine or more Tier I and Tier II schools, including both schools that are being served with FY 2009 SIG funds and those that are eligible to receive FY 2010 SIG funds, may implement the transformation model in no more than 50 percent of those schools. (Attach as many sheets as necessary.)

SIG Form 10.1—Turnaround Implementation Chart for a Tier I or Tier II School
Complete this form for each identified Tier I and Tier II schools planning to implement the Turnaround Model that the LEA intends to serve. Include actions and activities required to implement the model, a timeline with specific start and end dates of implementation, the position (and person, if known) responsible for oversight, and the type of evidence that will be submitted to the CDE, upon request, to verify implementation. The Implementation Chart must address all required components of the selected model and include specific activities for the components that have already been completed as well as the components that will be completed in the future. Actions and activities that are part of the LEA’s optional pre-implementation activities should be clearly identified as such. 
	School:   John C. Martinez Elementary School                                                      Tier:  I or II (circle one)    

	Required Components
	Actions & Activities
	Timeline

Start   End
	Oversight
	Description of Evidence

	a. Replace the principal and grant the new principal sufficient operational flexibility.
	Prior to the start of the 2010-11 school year the principal was replaced.
	8/2010
	8/2010
	Superintendent
	Already completed

	b. Use locally-adopted competencies to measure the effectiveness of staff who can work within the turnaround environment, screen all existing staff and rehire no more than 50 percent, and select new staff.
	The district and PFA union identified specific competencies necessary to succeed with the students. These included past experience with EL students and high-risk students and their ability to collaborate with other teachers.

The district then used these (locally-adopted) competencies to interview and hire teachers. No more than 50% of the original staff was rehired
	6/2010
8/2010
	6/2010
8/2010
	Superintendent
	Already completed

Already completed

	c. Implement strategies that are designed to recruit, place, and retain staff with the skills necessary to meet the needs of the students in the turnaround school.

	Provide incentives for teachers for perfect attendance, benchmark results and 50 point API growth.

· All staff with perfect attendance for each quarter will be provided the incentive.

· After each benchmark assessment, the grade level with the highest growth/ scores will be provided incentives.

· After API is released, all staff will receive a financial incentive if the school achieves a 50 point growth.

Hire two teacher coaches and two reading lab teachers to support the needs of the students.

Provide the teachers the necessary materials and supplies

Provide the teachers the technology and training required to improve student achievement

· Based on recommendation of the School Site Council, requests from teachers and research on effective practices from the What Works Clearinghouse, technology training will be scheduled throughout the year.

· All teachers will be trained and follow-up will be provided to ensure full implementation.

· Teachers and staff will be included in district and county level user groups to identify most effective practice with the technology tools.
	8/2012

Quarterly

3 X per year

9/2013

8/2012

8/2012

8/2012
	8/2015
Quarterly

Ongoing

8/2015

8/2015

8/2015

8/2015
	Superintendent

Turnaround Director

School Principal
	Salary invoices

List of winners and attendance figures

List of winners and assessment statistics

Salary invoices

Hiring contract

Sales invoices

Sales invoices, sign-in sheets, evaluations

Sign-in sheets and evaluations

Sign-in sheets and evaluations

Sign-in sheets

	d. Provide staff ongoing, high-quality, job-embedded professional development that is aligned with the school’s comprehensive instructional program.
	Establish Professional Development calendar to provide a minimum of 120 hours of high quality professional development to accelerate student achievement.

Based on the results of a needs assessment, student data, and a review of research based practices the following professional development will occur throughout the SIG implementation:

· Systematic English Language Development

· Initial training

· Follow-up meetings in PLC or in organized monthly staff meetings.

· Professional Learning Community

· Initial training

· Implementation of activities

· ELA  & Math — Continued work on Power Standards and ancillary materials, such as pacing guides and curriculum maps.

· Response to intervention and instruction

· Initial training

· Meet as PLC to discuss implementation and model best practices.

· Direct instruction techniques

· Initial training

· Meet as PLC to discuss implementation and model best practices.

Administrator observations to ensure proper use.
	8/2012
8/2012

8/2012 Monthly

6/2010 Ongoing

ELA – 8/2010

Math – 8/2009

8/2009 Ongoing

8/2010 Ongoing

Ongoing
	8/2015
8/2015

8/2012 Ongoing

6/2010 Ongoing

Ongoing

Ongoing

8/2009 Ongoing

8/2010 Ongoing

Ongoing
	
	Calendar, sales contracts

Sign-in sheets and evaluations

Sign-in sheets

Sign-in sheets and evaluations

Observation rubrics and data

Technical report

Sign-in sheets and evaluations

Sign-in sheets

Sign-in sheets and evaluations

Sign-in sheets

Observation rubrics and data

	e. Adopt a new governance structure which may include, but is not limited to, requiring the school to report to a new “turnaround office” in the LEA, or hiring a “turnaround leader” who reports directly to the LEA.
	Hire a .5 FTE Turnaround Director to ensure compliance and implementation of all grant requirements, to monitor progress, and to maintain close communication with the school.
	8/2012
	Ongoing
	
	Hiring contract

	f. Use data to identify and implement an instructional program that is research-based and vertically aligned from one grade to the next as well as aligned with California’s adopted academic standards. 
	During the DAIT process, standards were unpacked and curriculum maps were developed to vertically align curriculum between each grade level and subject area. Using SIG funds, these activities will continue and the following research-based instructional practices will be used:

· Richard Dufour's Professional Learning Communities (PLC) Model

· Professional development in direct instruction techniques.

· Systematic English Language Development best practices

To address needs in math the site will purchase a  state adopted math intervention program

· Training will be provided in the effective use of the materials
	8/2009

7/2010

9/2010

8/2012
8/2012

8/2012
	8/2015

Ongoing

Ongoing

Ongoing
8/2012

8/2012
	Assistant Superintendent of Curriculum and Instruction

Turnaround Director

School Principal
	Sign-in sheets and evaluations

Sign-in sheets and evaluations

Sign-in sheets and evaluations

Sales contract

Sign-in sheets and evaluations

	g. Promote the continuous use of student data to inform and differentiate instruction in order to meet the academic needs of individual students.


	Continue to implement school-wide SMART goals

Continue to receive professional development on Data director to meet the needs of each staff member

· Quarterly User Group Meetings through FCOE

Continue to disaggregate student data on common assessments and use results to enhance instruction through the PLC process
	8/2009
8/2012

9/2012

8/2010
	8/2015

Ongoing

Ongoing

Ongoing
	Assistant Superintendent of Curriculum and Instruction

Turnaround Director 

School Principals
	Sign-in sheets and evaluations

Data files and report

Classroom observation rubric and data

	h. Establish schedules and implement strategies that provide increased learning time.
	The school day will be extended by 45 minutes to focus on ELA and Math. 

After school tutoring will be provided to students in addition to the extended school day.

· A focus will be placed on Far Below Basic and Below Basic students.

An intervention curriculum target gaps in the knowledge and skills of participating students.

· The program will identify students for participation throughout the year to address needs identified through ongoing assessments.

An intervention program will be implemented for all students.

· The program will be geared to improve all students who participate.

· Gaps will be identified though ongoing assessments and intervention materials and activities will be geared to those specific students who will participate.

A summer school program will be provided to students who have needs in the areas of ELA and Math:

· Administrative and teaching staff will be paid to provide an intervention curriculum with students who are not proficient on ELA or Math standards

· An evaluation of proficiency will be administered at the end of the program to identify further needs for the next school. year.
	8/2010

8/2012
9/2012

6/2013
	8/2015

8/2015

8/2015

8/2015
	Assistant Superintendent of Curriculum and Instruction

Turnaround Director 

School Principals
	Pre- and post-calendar

Attendance statistics

Attendance statistics, course outline

Attendance statistics, student assessment analysis

Attendance statistics and program outline

Salary invoice, student-level assessment analysis

Student-level assessment analysis

	i.  Provide appropriate social- emotional and community-oriented services and supports for students.
	Hire psychologist intern to provide socio- emotional service at MES.

The psych-intern will provide parenting classes monthly

· Classes will be planned based on identified behavioral needs, parent input and School Site Council feedback

Provide parent curriculum nights and activities bi-monthly

· The schedule of the meetings will be produced at the beginning of the year and sent along to parents through a newsletter.

· These activities will include Math Nights, ELA Nights, STAR testing, college awareness, and student motivation.

· The planned nights will be conducted by administrators, teachers, and the psych-intern.
	8/2012

9/2012

9/2012
	8/2012

8/2015

8/2015
	Turnaround Director

School Principal
	Hiring contract

Course schedule, attendance statistics, sign-in sheets

Program outline, sign-in sheets

Schedules, attendance sheets


Form 10.2—Transformation Implementation Chart for a Tier I or Tier II School

Complete this form for each identified Tier I and Tier II school planning to implement the Transformation Model that the LEA intends to serve. Include actions and activities required to implement the model, a timeline with specific start and end dates of implementation, the position (and person, if known) responsible for oversight, and the type of evidence that will be submitted to the CDE, upon request, to verify implementation. The Implementation Chart must address all required components of the selected model and include specific activities for the components that have already been completed as well as the components that will be completed in the future. Actions and activities that are part of the LEA’s optional pre-implementation activities should be clearly identified as such. 
	School:   Parlier Junior High School                                                      Tier:  I or II (circle one)    

	Required Components
	Actions & Activities
	Timeline

Start   End
	Oversight
	Description of Evidence

	a(1) Replace the principal who led the school prior to commencement of the transformation model.
	Prior to the start of the 2010-11 school year the principal was replaced.
	8/2010
	8/2010
	Superintendent
	Completed

	a(2) Use rigorous, transparent, and equitable evaluation systems for teachers and principals that take into account data on student growth as a significant factor and that are designed and developed with teacher and principal involvement.
	In collaboration with the Parlier Faculty Association the district will continue to seek and create a rigorous, transparent and equitable evaluation system for teachers and principals that take into account student growth.

· The district have identified specific competencies that are aligned to the performance of students at PJHS

· The competencies will be integrated into the evaluation of teachers

· Student achievement will be a key indicator of teacher success
	8/2010

8/2010

8/2012
8/2012

	Ongoing

8/2010

8/2012
Ongoing
	Superintendent

Turnaround Director

Principal
PFA leadership
	Completed (see application narrative)

Evaluation rubric

Evaluation rubric

	a(3) Identify and reward school leaders, teachers, and other staff who, in implementing this model, have increased student achievement and high school graduation rates; and identify and remove those who, after ample opportunities have been provided for them to improve their professional practice, have not done so.
	Provide incentives for teachers for perfect attendance, benchmark results and 50 point API growth.

· All staff with perfect attendance for each quarter will be provided the incentive.

· After each benchmark assessment, the grade level with the highest growth/scores will be provided incentives.

· After API is released all staff will receive a financial incentive if the school achieves a 50 point growth
	8/2012
Quarterly

3x Year

9/2013

	8/2015
Ongoing

Ongoing

8/2015
	Superintendent

Turnaround Director
Principal
	List of winners and attendance figures

List of winners and growth/score statistics



	a(4) Provide staff ongoing, high- quality, job-embedded professional development that is aligned with the school's comprehensive instructional program.
	Establish Professional Development calendar to provide a minimum of 120 hours of high quality professional development to accelerate student achievement.

Based on the results of a needs assessment, student data, and a review of research based practices the following professional development will occur throughout the SIG implementation:

· Professional Learning Community

· Initial training

· Implementation of activities

· ELA & Math- Continued work on Power Standards and ancillary materials such as pacing guides and curriculum maps.

· Response to intervention and instruction

· Initial training

· Meet as PLC to discuss implementation and model best practices.

· Direct instruction techniques
· Initial training

· Meet as PLC to discuss implementation and model best practices.

· Administrator observations to ensure proper use.

· Advancement Via Individual Determination (AVID)

· Build AVID classes into the master schedule
· Attendance of key staff at AVID Conference.

· Train-the-trainer model used with teachers at site

· Develop and implement the AVID after school program

· Review AVID student progress in PLC
· Read 180

· Adopt the intervention program

· Receive training from READ 180 representatives

· Identify students who require the intervention

· Develop courses into master schedule

· Monitor and review student progress in PLC
	8/2012

8/2012

Monthly 6/2010 Ongoing

ELA – 8/2010 Math -8/2009
8/2009 Ongoing

8/2010 

Ongoing

Ongoing
3/2011

8/2012

8/2012

8/2012

Ongoing
8/2010

9/2010

8/2012

3/2011

Ongoing
	8/2015

8/2015

Ongoing6/2010

Ongoing

8/2009 Ongoing

8/2010 

Ongoing

Ongoing
Annually

8/2012

8/2012

9/2012

Ongoing

8/2010

Ongoing

Ongoing

Annually

Ongoing
	Superintendent of Curriculum and Instruction

Turnaround Director

Principal
	Calendar, attendance, and sign-in sheets

Sign-in sheets and completed evaluations

Observation rubrics

Sign-in sheets and completed evaluations

Sign-in sheets and completed evaluations

Sign-in sheets

Sign-in sheets and completed evaluations

Sign-in sheets

Observation rubric

Master schedule

Sign-in sheets

Sign-in sheets and completed evaluations

Data file and report

Sign-in sheets and completed evaluations

Course schedule

Data file and report

	a(5) Implement strategies that are designed to recruit, place, and retain staff with the skills necessary to meet the needs of the students in the turnaround model.
	Hire two teacher coaches to support the needs of the students

Provide the teachers the necessary materials and supplies.

Provide the teachers the technology and training required to improve student achievement.

· Based on recommendation of the School Site Council, requests from teachers and research on effective practices from the What Works Clearinghouse, technology training will be scheduled throughout the year.

· All teachers will be trained and follow-up will be provided to ensure full implementation.
	8/2012

8/2012

8/2012

8/2012
	8/2015

8/2015

8/2015

8/2015
	Superintendent

Turnaround Director

Principal
	Hiring contract

Sales invoices

Sales invoices

Sign-in sheets and completed evaluations

Sign-in sheets and completed evaluations

	b(1) Use data to identify and implement an instructional program that is research-based and vertically aligned from one grade to the next, as well as aligned with California's adopted academic standards.
	During the DAIT process, standards were unpacked and curriculum maps were developed to vertically align curriculum between each grade level and subject area. Utilizing funds from the proposed SIG, these activities will continue and the following research based instructional practices will be implemented.

· Richard Dufour's Professional Learning Communities (PLC) model

· Direct instruction model
· READ 180 program

· IPASS math intervention program
	8/2012
	8/2015
	Assistant Superintendent of Curriculum and Instruction

Turnaround Director

Principal
	Sign-in sheets, completed evaluations, and observation rubrics

Sign-in sheets, completed evaluations, and observation rubrics

Sign-in sheets, completed evaluations, and observation rubrics

	b(2) Promote the continuous use of student data to inform and differentiate instruction to meet the academic needs of individual students.
	Continue to implement school-wide SMART goals

Continue to receive professional development on Data Director to meet the needs of each staff member

· Quarterly User Group Meetings through FCOE

Continue to disaggregate student data on common assessments and use results to enhance instruction through the PLC process
	8/2009

8/2012

.
9/2011

8/2010


	8/2015

Ongoing

Ongoing

Ongoing


	Superintendent of Curriculum and Instruction

Turnaround Director

Principal


	Sign-in sheets and completed evaluations

Sign-in sheet

Data files and reports



	c(1) Establish schedules and implement strategies that provide increased learning time.
	The school day was extended by 60 minutes to focus on ELA and math.

After school tutoring will be provided to students in addition to the extended school day.

· A focus will be placed on Far Below Basic and Below Basic students.

· An intervention curriculum will be used to target gaps in the knowledge and skills of participating students.

· The program will identify students for participation throughout the year to address needs identified through ongoing assessments.

An intervention program will be implemented for all students.

· The program will be geared to improve all students who participate.

· Gaps will be identified though ongoing assessments and intervention materials and activities will be geared to those specific students who will participate.
A summer school program will be provided to students who have needs in the areas of ELA and math

· Administrative and teaching staff will be paid to provide an intervention curriculum with students who are not proficient on ELA or math standards

· An evaluation of proficiency will be administered at the end of the program to identify further needs for the next school year.
	8/2010

8/2012

9/2012

6/2013
	8/2015

8/2015

8/2015

8/2015


	Superintendent

Turnaround Director

Principal
	Pre-calendar/post-calendar

Pacing calendar

Pacing calendar, course schedule, attendance statistics

Data file, report

Course schedule, attendance statistics

Salary invoices

Evaluation assessment, assessment results



	c(2) Provide ongoing mechanisms for family and community engagement.
	Hire a behavior specialist to address multitude of behavior and social concerns.

The behavior specialist will provide parenting classes monthly

· Classes will. be planned based on identified behavioral needs, parent input and School Site Council feedback

Provide parent curriculum nights and activities bi-monthly.

· The schedule of the meetings will be produced at the beginning of the year and sent along to parents through a newsletter.

· These activities will include Math Nights, ELA Nights, STAR testing focus, college awareness, and student motivation.

The planned nights will be conducted by administrators, teachers and the psych- intern.

Will provide parent and student summer orientation.
· Develop a summer school program curriculum that focuses on success and social issues in junior high and successful transition to high school.

· Bring incoming 7th grade students and their parents to participate in the program

Bring 8th grade students to the summer school program with their parents. This program will focus on A through G requirements and college readiness.

Provided students with student planners and flash drives

· At the beginning of the year, provide training for students in the best use of the planners.

Demonstrate how the flash drives can be used to bring work home and back to school.
	8/2012

9/2012

9/2012

3/2013

6/2013

8/2012

8/2012
	8/2012

8/2015

8/2015

4/2015

8/2015

8/2014

8/2014
	Superintendent

Turnaround Director

Principal
	Hiring contract

Course schedule, attendance statistics

Meeting schedule, announcments

Sign-in sheets, newsletter announcements, evaluations

Course outline, attendance statistics

Attendance statistics

Attendance statistics

Sales invoices



	d(1) Give the school  sufficient operational flexibility (such staffing, calendars/time, and 
 budgeting) to implement fully a comprehensive approach to
 substantially improve student achievement outcomes and increase high school graduation rates.
	Revise the SPSA to include all of the SIG funding and action steps.

Meet monthly with administration and Turnaround Director to ensure activities are being implemented as planned.

· Review results of program activities through benchmark and classroom data

· Annually review STAR progress data for identified programs
	8/2012

9/2012

Ongoing
Ongoing
	8/2012

8/2015

Ongoing
Ongoing
	Superintendent

Turnaround Director
Principal
	Revised SPSA report

Sign-in sheet

Data files, reports

Data files, reports

	d(2) Ensure that the school receives ongoing, intensive technical assistance and related support from the LEA, the SEA, or a designated external lead partner organization (such as a school turnaround organization or an EMO).
	Hire a .5 FTE Turnaround Director to ensure compliance and implementation of all grant requirements, to monitor progress, and maintain close communication with the school.

Continue to receive assistance from the FCOE on a weekly basis.

· Provide leadership coaching

· Provide teacher coaching

· Provide technology assistance

· Provide technical budget and program assistance
	8/2012

8/2009
	Ongoing

Ongoing
	Superintendent
	Hiring contract

Annual FCOE report
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