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SIG Form 1-Application Cover Sheet

School Improvement Grant (SIG)
Application for Funding

APPLICATION RECEIPT DEADLINE
June 1, 2010, 4 p.m.

Submit to:

California Department of Education
District and School Improvement Division
Regional Coordination and Support Office
1430 N Street, Suite 6208

Sacramento, CA 95814

NOTE: Please print or type all information.

County Name: Tulare de: 54-71837

Local Educational Agency (LEA
Burton Elementary School District

EA NCES Number:

LEA Address

264 N. Westwood St.

City

Porterville 257

Name of Primary | t Coordinator Title

Dr. Sharon sistant Superintendent, Instruction

E-mail Address
skamberg@burtonschools.org

CERHEIC ZCTION: As the duly authorized representative of the applicant, |
GerHifi ns, terms, and conditions associated with the federal SIG
' with all requirements as a condition of funding.

I certify that alkapp ‘and federal rules and regulations will be observed and that to the

best of my knowleg mation contained in this application is correct and complete.

Printed Name of ntendent or Designee Telephone Number

Dr. Gary Mekeel 559-781-8032

Superintendent or Designee Signature Date
%&J\,\ May 27, 2010
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SIG Form 2—Collaborative Signatures (page 1 of 2)

Collaborative Signatures: The SIG program is to be designed, implemented, and
sustained through a collaborative organizational structure that may include students,
parents, representatives of participating LEAs and school sites, the local governing
board, and private and/or public external technical assistance and support providers.
Each member should indicate whether they support the intent of this application.

The appropriate administrator and representatives for the District and School Advisory
Committees, School Site Council, the district or school English Learner Advisory
Council, collective bargaining unit, parent group, and any other appropriate stakeholder
group of each school to be funded are to indicate here whether they support this sub-
grant application. Only schools meeting eligibility requirements described in this RFA
may be funded. (Attach as many sheets as necessary.)

Name and Title Organization/ Support
Signature School Yes/No

SIG Form 2, Collaborative Signatures, has been removed due to

privacy concerns. Each school’'s SIG Form 2 is on file with the CDE.
See the CDE’s Public Access Web page at

http://www.cde.ca.gov/re/lr/cl/pa.asp for information about obtaining

access to these forms.
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School District Approval: The LEA Superintendent must be in agreement with the

infent of this a

pplication.

CDS Code

School District Name

Printed Name of
Superintendent

Signature of
Superintendent

54-71837 Bu

rton Elem School District

Applicant must agree to follow all fiscal reportin

Dr. Gary Mekeel

Revised May 5, 2010

5/26/20103:52:286 PM
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SIG Form 3—Narrative Response

Respond to the elements below. Use 12 point Arial font and one inch margins. When
responding to the narrative elements, LEAs should provide a thorough response that
addresses all components of each element. Refer to Application Requirements, B.

Narrative Response Requirements on page 18 of this RFA, and the SIG Rubric,
Appendix A.

i. Needs Analysis

School Description:

4 schools, on ool, one 7-8 school, Summit Charter Academy (K-6) and

Summit Charte

\cademy (7-12). Although Summit Charter Academy occupies
two locations it considered one school with the same CDS code. There is also a
community day school that serves the entire district.

The student population of the district is diverse: 49% Hispanic, 42% White, 4%

Revised May 5, 2010 5/28/20101G:47:09 AM
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Filipino, 3% Asian, and 2% Black, American Indian, or Pacific Islander. The
student population at SCA is 53.3% Hispanic, 38.2% White, 2.7% Filipino, 2.1%
Asian, and 2.1% American Indian, 1.6% African American, and 0.1% Pacific
Islander. The Hispanic population in SCA has increased 11.3% since the
academy's inception. At SCA in 2007-2008 there were 391 students in K-6 and

i

167 students in 7-10. In 2008-2009, the K-6 populatlon ped to 526 and the 7-

TEP. 47.2% of those ELs

elementary grades. In

has fallen into the first year of a
2009 CST scores. If Summit Charter
meeting AYP/API targets for the 2010 CST, the

ol. It also requires all schools and districts to meet targets

once during hig
for adequate ye“a‘ﬂy progress that place them on track for ensuring that 100% of
students will be academically proficient by 2014. The Race To The Top initiatives
are currently redefining school reform initiatives.

Burton School District has recently signed a Memorandum of Understanding

Revised May 5, 2010 5/28/201010:47:09 AM
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with the State of California’s Race To The Top application (round 2). In addition
to the district's commitment to participate in the state’s application, the Burton
Elementary Teacher's Association has signed the Memorandum of
Understanding. The support from our teacher’s union shows incredible

commitment from our teachers in their desire to work with district to increase

student achievement.

With the realization that Tier 1l schools could refgfi I .
@ Uy
Grant (SIG) funding, representatives from eachéxt\fh”'e stake *;ars group began

A Z .
'%%@Jest for Applic on, team

ssessme%[;t data, ana

collaborating to write this grant. With a dra

members worked hard to compile the nee 15

implications of the data, and agree on neﬁ%&e s fop wmit Charter Aé%éemy.

s

yzeithe

T

}j.er Il schools®i v one of the four “Turn

on its way.

b
R

Ailgust of 2008 to aliow

Response:
An Academic Performance Survey was conducted at the K-6, 7-8, and 8-12
grade spans. The District Academic Survey was completed at the district level.

The Director of Categorical Programs and Alternative Education, site principals,

Revised May 5, 2010 5/28/201010:47:09 AM
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teachers and parents participated in completing the Academic Performance
Survey. Grade level teachers worked together to complete the survey. The site
principals and the Director of Categorical Programs compiled the data into one

document. Through an analysis of the data, patterns began to emerge. A priority

matrix was utilized to assist in organizing and prioritizing argas of concern.

Through rich conversation, stakeholders began to identify %%bblematic areas,

achievement. The areas identified were,é(%s- ential Prog ram Compo\ nts 1.3 HS,
5.2 (HS, M,E), 5.3 (HS, M,E),6.2, (HS, M@@ 4
1.3 The school/district provides the current* SB f'l. ’

intervention programs and mat&yial

x‘%;f\“

7

latexly‘zld” ntlfled intensive

» District/site placement criteria determine student placement in intensive
intervention, which replaces the core English grade nine or ten
instructional program.

¢ The articulated high school intensive intervention materials address the

Revised May 5, 2010 5/28/201010:47:09 AM
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needs of below grade six grade readers (intensive learners) and therefore
address ELA standards below the grade six.

» Intensive programs are multi-period, stand-alone, intensive programs that
are designed to accelerate students’ successful reentry into the grade-

level core program within two years or less. Studentsiwho reenter the

5.2 The school/district prowdes teachers of ELA (m alli‘}a: 0

\T}“\

g
Iﬁ tensive//'/% V

program in use at the school. The school"d%s‘tr;ct /g%{ fdates that each ‘teacher
G

completes an 80-hour structuredg,\practlcum b S’eg, @sﬁ the implementation of the

to inform classroom

level team\meetings: Weekly/monthly

e student achievement results to

» Participation in a 40-hour English language learner professional
development institute to highlight instructional practices to support ELs in
learning academic content standards.

¢ Teacher-led demonstration lessons: reflection and summary sheets from
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an exemplary classroom lesson of the adopted curriculum provided by a
coach or mentor.
¢ Curriculum-embedded technology support: use of technology tools

provided with the adopted curriculum to enhance curriculum knowledge

and implementation.

= o
T Rtl including s n providi '-””"“”t ti
¢ Training on including support on provi mg};’/;@% intervention.
¢ Implementation and monitoring of standard ,Ny %

e Training for general, special education, apd |ﬁtewent|o@éteachers to use
; i fy

common, ongoing, standards-aligne ormative assessmes to

intervention teachers ongoing, targeted support through content experts,

coaches, specialists, or other teacher support personnel with subject matter
expertise. The content experis, coaches, and specialists who work primarily in
the classroom assist with the full and skillful implementation of the district’s

current SBE-adopted instructional programs in mathematics to improve student
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achievement.

¢ The ongoing instructional assistance includes ensuring that all teachers
are trained to an advanced level on research-based practices and
instructional delivery through onsite professional development and

demonstration lessons, including observation and feedback for next
steps.

intervention students, ELs, SWDg b chmark /@nd advance&f@% rners.

» The coaches/content experts are té%eg in zﬁnowledgeable about the
r
ngoing professional

current adopted progra and are prov@
development and suppo‘ engthening the instructional

practices of teachers.

tremendous a n the school’'s academic performance. Through discussion

with parents, teachers, and board members, general areas of concern were
identified; expansion of the dual immersion program, intervention (K-12), and
academic rigor across the middle school and high school level. Stakeholder

concerns are as follows:

Revised May 5, 2010 5/28/201010:47:09 AM
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Staff and parents alike are concermned about the progress of the K-4 dual
immersion students as they work their way through the English standards at
their respective grade levels while learning to be literate in Spanish. With

measurements on the state Spanish test, Aprenda lll, CSTs, and district
m-&Ior students not

benchmarks, data indicates an immediate need to intervene

showing proficiency in both English and Spanish as th ove through the

English and Spanish

Biliteracy.

Over the past seve I nglish Language Learners has
increased dram V a district \golicy mandating at least 30

t each day, inadequate curriculum,

finhibits the progress of English

district lookec rict and school specific CELDT, and CST data analyzed
with the use of the ELSSA, district Benchmark data analyzed with the use of

Edusoft, and district administrations observational survey results from ELSSA.

Revised May 5, 2010
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AMAO 1

*An analysis of data shown in Section A for EL Subgroup of the ELSSA and
data taken from CELDT, CST and district Benchmark exams indicate that
Summit Charter Academy students in the Beginning, Early Intermediate and
Intermediate levels in K-12 are failing to make annual progtess in learning

English in meeting the proficiency growth target and th average in the

last two years. The Beginning, Early Intermediate a ediate levels in K-4

are failing to make annual progress in Iearnlngg_u in m%g; ng the
proficiency growth target and the state av%fgemln the last two ﬁ%s These
dents.

%ﬁ

grade levels contain our Dual Immersm

*Analysis of data indicates that our 5t %grade,%\lgystudents in Ear!)/
N

Advanced and Advanced made and exceeded growth targets and the state

Early Advanced“and Advanced also made and exceeded growth targets and the
state average in attaining English-language proficiency. The last two years we
have noticed that the students who have been progressing annually on CELDT

are the students making annual progress in learning English in meeting the
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proficiency growth target and the state average. In fact, this year 23 students
were eligible to be reclassified after both CELDT and CST data was available.
Only 8 students qualified to be reclassified by meeting Basic (350 or above),

CELDT criteria of no section lower than Early Advance, and Teacher formative
and summative data.

AMAO 3

The Adequate Yearly Progress for EL subgroup %g EA level over the last
four years, with the exception of last year, pl %ﬁi%ns as ng%‘c&f ly a Title I Pilot
school, but also as District Pl status. We are one of the 98 s»  districts in

the state that are in Year 4 of Progra

oveme%r districts.
@w w‘f» éw
An analysis of data shown in Section AterE roup of the ELSSI%Euestion

p
nd district Benchmark exams
@gtehe percent proficient in ELA

Internationa aureate program to the front with an aggressive effort to
implement immediately.

V. Along with academic rigor came the need for intervention within the
instructional day. This is not an issue at the K-6 campus as they have fully

implemented a Response to Intervention (RT!) model. Through the use of the

Revised May 5, 2010 5/28/201010:47:08 AM
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Voyager curriculum and categorically funded paraprofessionals, student
intervention occurs within the instructional day. However, on the 7-12-campus,
intervention is a struggle as administration and staff wants to offer students as
many electives as possible. Parent response was clear, there are too many
afterschool activities that middle school/high school studeﬁ%&% are involved in,

e
F

intervention must be offered during the instructional d

&
V. As a new school open only six years, the Iibraig; ?’ffgs%%% e%§parse. Parents and
g

£ S‘?}%
: -

staff believe the hours of operation as well as g%"f‘““electio

-
ii. Selection of Intervention Mi d,‘éé%

ili. Demonstration of Capacity to Implement Selected Intervention Models

Revised May 5, 2010 5/28/20101G:47:09 AM
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Response:

As Summit Charter Academy outgrew its first facility, opening a second
campus became a natural solution. Supporting two administrators was not
financially feasible with so few students on the second campus (240 ADA).

ige principal) work

%%hat the missing
adership at bothﬁ%;e . Splitting
ot effective for either school. In

a§§|gnment an&f@e an
1 school

Iy the new principal would need to have high school
criticisms of the efforts to expand the K-8 district into a
a rigorous h shool from the ground up.

The search for the new principal involved all stakeholders. A principal with
high school experience, instructional leadership skills, and an understanding
that relationships with students and staff are crucial in closing the achievement

gap became the description of the perfect administrator. The principal selected
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fulfilled the expectations of all stakeholders. His ability to build relationships
with students, rally staff to understand the rigor necessary in powerful
secondary instruction, and his experience to know and understand what a high
school needs to look like assured everyone that he was the right choice.

While the discussion to form another principal position fer the new campus

was occurring, discussion with the site administration the Assistant

cliveness at the 7-12
L N

new teach'érf focus of the Ventures program is to assist in identifying
teacher candidates that have a heart for students. Noting relationships between
students and teachers affect student achievement more than any other variable;
teachers were hired for “heart” first and “smart” second.

Another measure taken by the district was to review the certificated teacher

Revised May 5, 2010 5/28/201010:47:0% AM
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evaluation process and make recommendations for improving the evaluation
process. With the assistance of the local teacher’s union, the district was able
to produce and adopt a new teacher evaluation tool based on the California
Standards for the Teaching Profession. With this new tool, teachers are
measured against the six professional standards adopted by the state. This tool

provides specific criteria to assist administrators in ev g effective teacher

performance and instructional practices. (Appenq%x \f\ Iook forward (with

union support) to working with the six school Ik nCté writing D behalf of the
% 920

\\ »33\»
e

state for the Race to the Top app[;catlon

i ce
‘ \:*:«»3%»@
Round 2, the local teachers unjon has joined r commitment to take the

hievement. It is important to note
p efforts. Although a small district, we
ting edge approach to retaining our people, programs

it To that end, we believe strongly in professional

center establig
staff. With a

well on its way to assisting in the efforts of training staff. Burton School District

y provide in-house, ongeing, coaching and training for all

ctor of Professional Development and one coach, the center is

is one of eight agencies approved by the state to offer the SB 472 training (K-6
Houghton Mifflin ELA). Every teacher in the district has been trained (and every
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new teacher will be trained) in the SB 472 curriculum training. Although no
longer funded by the state, it is our belief that this training affords teachers the
level of understanding necessary for the delivery of effective, initiat instruction.
In addition, the district is currently writing manuals to be submitted to the state
for the AB430 Administrator Training (with approval soughb}p September 2010).
The list of equally important training offered in house gsgjm ng established with
the goal of developing highly effective mstructlorj )‘@ﬁf £ dents across the

district. (Appendix C) d

iv. Recruitment, Screening,

Response:

In 2004, the dis}

development of: ’c'hmark assessments for English Language Arts and

Mathematics.
At the same time, the district recognized the need for Professional Learning

Communities. Administrators and teams of teachers were sent to training on

how to establish collaborative relationships among fellow staff members. In an
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effort to support Professional Learning Communities, our parents signed in
support of a weekly early dismissal each Wednesday allowing for two and one
half hours for teaching staffs to meet and collaborate over student data and
instruction. This practice continues today on each of our school sites. The
practice of the professional learning community is embraced%by the district as
ation that all K-12

an effective collaborative tool therefore it is the recom
staff receives PLC training.
Much of what we learned through our Wes’gEd“

;\;Jes to influence

, =

our practices. With the continued use of s @ft to analyze (;%l%ssessment

data, the district believes we are on the&’ g- path. T%e biggest chaﬂ%&gge we
oS

face is bu:lding upon the professmnal de _e ’iour teachers, as ﬁlell as

i
:
i
i
i

ources to address the obstacles

ir potential.

Immersion p m currently operating through fourth grade. As the program

grows, the administrators, staff, and Board of Directors realize the significant
impact this program will have on the school's academic performance as well as
the district as a whole. Now in its third year of CST testing, the impact can be

felt as students struggle to meet proficiency levels established by No Child Left

Revised May 5, 2010 5/28/201010:47:09 AM
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Behind.

The 7-12 students are equally burdened. Opening their campus without a
full time administrator to focus on their vision, the hiring of several ineffective
teachers and without intervention programs provided, the secondary campus
started with a disadvantage. Having addressed the staffi /%5) issues, the school

eII as intervention for

is now focusing on increasing rigor in initial mstructlo
struggling students. / W%fgg)
There is a growing consensus that school i» _pr@vemenﬁo curs when student

e spent
ruetion.

It is the recommendation of the administration and staff that we purchase the
“Ticket to Read” online reading program which compliments the Voyager
intervention program used for intervention during the instructional day. The

program is designed for grades K-6, and students work independently on
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leveled fluency and reading skills. The “Ticket to Read” program facilitates
independent practice from school, home, or any computer that has an internet
connection. The online program teaches and builds reading skills at the
individual level with adaptive instruction in: phonics, fluency, vocabuiary and
comprehension. Additional technology would be required.as wouid an increase

in the operating hours of the school library (see budget,

On the 7-12 campus, intervention during the Lg,str @a] day lacks

con3|stency and focus. Beglnnlng with the 201::0—?011 scﬁ“éé%; far SCA 7-12

*1.

%ﬁhi‘hgs: more electives (no
{(surprise). This schedule will

the addition of a 7" period elective
o preclude a students’ elective

tervention class if hecessary.

on period built into the instructional day provides

The primary within-the-day- intervention at SCA 7-12 is called FIRE
(Frequent Intervention Review, and Enrichment). FIRE is a 30 minute
instructional period during which all students participate at the intervention level,
review level, or enrichment level. Students are placed in an appropriate level of

FIRE quarterly as determined by staff analysis of formative assessments,
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current grades, and benchmark data. However, there is some fluidity to FIRE
placement as well. If a FIRE instructor has reason to believe that a student’s
needs will be better served by placing the student in another level of FIRE and
the change is supported by the grade level and department teams of teachers,
the change in placement is made. Student progress is monitored formaily by

grade level and department teams each quarter with ageview of formative

%{‘M

aﬁwlng

differentiated instruction is imperative for all staff.

Thereforevtr-

While immediate intervention for struggling students is clearly identified
by stakeholders as a strategic activity for improving student achievement,
rigorous initial instruction is paramount. The charter petition calls for rigorous

project-based instruction that prepares students to enter a four year college.

Revised May 5, 2010 5/28/201010:47:09 AM
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With appropriate course syllabi, effective teaching, and intervention this is a
manageable task. The needs assessment surveys identified professional
development as a necessity. While course offerings provide 9 online AP

classes (developed by UC/CSU) we are unable to offer any on site AP classes

because our teachers are not AP trained and certified. Tp,;grefore we need to
ﬁ%

?glven to developing reS”?é%él;ched

«\*«-\'\

ot |
ds to o&g@ in the area of readmg for

of students and staff n those grade levels, a dual immersion program would

create a financial burden on the small school. However, with research, a
recommendation was put forth to establish a “Seal of Biliteracy” for students
working to meet the requirements. The “Seatl of Bilteracy” is an award given by
a school in recognition of students who have studied and attained proficiency in

two or more languages by high school graduation. Appearing on the transcript
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of the graduating senior, the “Seal of Biliteracy” is a statement of
accomplishment for future employers and for college admissions.

There is much passion around the belief that a “Seal of Biliteracy” is a
statement by the school system that bilteracy is important. It encourages

students to pursue biliteracy, and communicates clearly that mastery of two or

. . =N
world and economy. It is a recommendation from /the,;r’ffiﬁg_ s assessment team

H i HH 3 / 5 X;yi’g/;{a??g’ .
that we implement the “Seal of Biliteracy” award for studen aS%Qmpletlng the
“This will require®t addltlon of

more languages is an important skill for paﬂicipatio%“%@fﬁs‘ century diverse
o

R

dual immersion program through high schog

Spanish literature courses in the mldd@is“e ool gra

years. The specific criteria for attaining%f nerSeal @

Board of Directors.
aggressively advocated for
Eggam on the 7-12

L4 .
f%l; rigorous curricujum and
er a four ;féar college. Over the past

ion to this initiative. Through the

at a c?ucial period of personal, social, physical and
t, of uncertainty and of questioning. The International

Baccalaurea;_. Middie Years Program is designed to help them find a

sense of belonging in the ever-changing and increasingly interrelated world
around them and to foster a positive attitude to learning. The |B Middle Years
Program, for students aged 11 to 16, provides a framework of academic

challenge that encourages students o embrace and understand the
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connections between fraditional subjects and the real world, and become critical
and reflective thinkers. |t is the goal of the Board of Trustees and Board of

Directors to implement a Diploma program once the middle years program has

been established.

Q%@éptlon o he
Y
%K{tz’%ﬁ process will need to be

v'gcurren?tly place to accommodate the

ismissal each Wednesday, increasing

time. Given the short turn around of
calternative was not found. It is the desire of the

taff that the initiatives set forth in this application be

restructuring of the 7-12 schedules to allow more in-depth instructional time for
core subjects, as well as, the extension of the kindergarten day to be a full day

for both dual immersion and regular education classes.
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vi. Alignment of Proposed SIG Activities with Current DAIT Process (if

applicable)
Response:
The district is not currently participating in the DAIT;;gétaess.
‘ g

vii. Moeodification of LEA Practices or Policiess
r

z 7
£h
e

L

as autonomy to select

nforce their policies

viii.  Sustainment of the Reforms after the Funding Period Ends
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Response:

Since the charter school opened its doors in 2005, growth has occurred
abundantly as evidenced by the need to add a second facility to the school.

With the first graduating class of 2010 and the implementation of the initiatives
{ent enrollment will

outlined in this grant, it is the firm belief that growth in stuc
/@“

produce the revenue necessary to sustain the transfoimation model. Much of

the budgset for this grant is one-time expenditures ‘ proc\%f materlals and

equipment. It is our belief that the district wi “pllcate muc

thls grant at

) t this grant

;ﬁ%’ﬁ;eform

d;,é‘;}%’//“?

ix. Establishment of Challengin: oals for Student

Achievement

Additionaﬂyﬂ e LEA will ask the teachers to identify five focus students (one
English Language student, a Far Below Basic student, a Below Basic student,
and an advanced student) to monitor regularly. It is our philosophy that “what
gets measured, gets accomplished”. Paying close attention to a group of

students in a classroom will affect the entire instructional practice of the teacher.
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Every student benefits from this focus. Teachers report progress on focus
students after each trimester benchmark assessments as well as weekly
formative assessments. Principals will report focus students’ progress to the
Board of Trustees in their end of the year report. Finally, as the district and
union has joined support in the Race To The Top applic%tia%(Round 2), we will

use goals set forth in that document to measure the success of the SIG reform

initiatives.

gfv"(ﬁ i

4
x. Inclusion of Tier lll Schools (if ap%ﬁ%@‘i‘g{%ﬁé)

Response:

Xi ant Stakeholders

directors. Th ard is comprised of three parents, three teachers, and two
administrators. In addition to this board, there is an active English Language
Advisory Committee. Both of these stakeholders participated in the completion

of the Academic Performance Survey. The current petition for the charter was
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developed with many parents, students, and staff to design the vision for the
school. Every reform initiative included in this grant has been aligned with the
charter petition. Each of the stakeholders was invited to participate in the
discussion which developed this grant. The goal was to ensure that nothing

contained in this grant application would violate the tena

res on this document

o plement this grant.

Professional: earning Academy will be aligned with
gh out the grant application.

assessment and continuing with the support to

application‘ent ‘three year term expires. The LEA will modify any practices
or policies that impede the schools’ ability to fully implement the interventions
set forth in this application. It is the belief of the LEA that these interventions
will be sustained through ADA growth as the Summit Charter Academy

continues to fill classrooms. Occupying two of the district's newest school sites,

Revised May 5, 2010 5/28/201010:47:09 AM
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capacity exists to grow the 7-12 campus to 600 students.

The implementation of this grant will be guided by Summit Charter Academy
Board of Directors. It is the expectation of the LEA that Summit Charter
Academy meet the target goals set forth in the AP| as well as the AYP in both
reading/language arts and math. This monitoring will c% nue with the use of

o

G

the Edusoft technology to assist in data collection, ana . “?and 1nterpretat|on

development appropriate for in house whileZol
development not offered by the distric;@@%é

£ ‘@

,tﬁ. Small, target goals will be

iliteracy” and‘international Baccalaureate programs.

| will meet state and local proficiency targets with

Revised May 5, 2010 5/28/201010:47:09 AM
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LEA Projected Budget

Fiscal Year 2009-10

Name of LEA: Burton Elementary School District

County/District (CD) Code: 54-71837

County: Tulare

LEA Contact; Dr. Sharon Kamberg

E-Mail: skamberg@burtonschools.org

SACS Resource Code: 3180
Revenue Object: 8920

Object Description of
Code Line ltem

x\}gbyx
8IG Funds Budgeted

FY 201112 | FY 2012-13

1000—

1999

0 0

2000-

2999

3000-

7310 & | Transfers of Indirect Costs

11,857 4,237 4,237

7370 & | Transfers of Direct Support Costs

Total Amount Budgeted

11,667 4,237 4,237

Revised May 5, 2010

5/28/201010:47:09 AM
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SIG Form 4b—School Projected Budget
School Projected Budget

Fiscal Year 2009-10

Name of School: Summit Charter Academy

County/District/School {(CDS) Code: 54-71837-1099009

LEA: Burton Elementary School District

£

LEA Contact; Dr. Sharon Kamberg Telephone Nﬁ%ér:

E-Mail: skamberg@burtonschools.org 59-781—1?

SACS Resource Code: 3180

Revenue Object: 8920 /% a
Object Description SIG Funds Budgeted
Code FY 2011-12 | FY 2012-13
1000— 39,577 39 577
1999
2000- 7,201 7,201
2999
6,783 6,783

21,882 - | 21,882

19,990 19,990

7370 & | Transfers of Direct Support Costs

7380

271,268 95,433 95,433

Totali Amount Budgeted

Revised May 5, 2010 5/28/20101¢:47:09 AM
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SIG Form 5a-LEA Budget Narrative

LEA Budget Narrative

Provide sufficient detail to justify the LEA budget. The LEA budget narrative page(s)
must provide sufficient information to describe activities and costs associated with each
object code. Include LEA budget items that reflect the actual cost of implementing the
selected intervention models and other activities described for each participating school.
Please duplicate this form as needed.

Activity Description Object
(See instructions) Code
Indirect cost of 4.44% - Year 1 7310
Indirect cost of 4.44% - Year 2 $4,237 7310
Indirect cost of 4.44% - Year 3 $4,237 7310
p

Revised May 5, 2010 5/28/201010:47:09 AM
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SIG Form 5b-School Budget Narrative

School Budget Narrative

Provide sufficient detail to justify the school budget. The school budget narrative
page(s) must provide sufficient information to describe activities and costs associated
with each object code. Include budget items that reflect the actual cost of implementing
the selected intervention models and other activities described for each participating
school. Please duplicate this form as needed.

School Name: Summit Charter Academy

Activity Description Subff‘%@ Object
(See instructions) y (For each aetivity) Code
5 FTE IB Coordinator — Step 25 Columr $39,577 / yr 'L%%% 1000
cemf:cated salary schedule - working 90 flill gz F ‘@%
180 half days. T
- payroll benefits (12.813%) 3000
- 2.5 hrs. library clerk x 180 days 2000
- payroll benefits — 20.73% , 3000
- Ticket to Read — Online program: ft 4300
163 students x $29.95 T
- Plato online Tutor
students (200 stude
$8,500 4300
$1,000 4300
$27,000 4400
$10,000 / year 4300
$300 4300
x 6 teachers
. 1. X 6 core subjects $1,578 43000
- Seal of Blil el - certificates, and awards $5,000/ yr 43000
- Electrical wiring : evelopment of computer lab in | $10,000
library — estimate =
- cabinetry for comp er lab in library - estimate $7,000
- Networking equipment and supplies for the computer | $1,000
lab in the library
- Avenues Curriculum K-6 Teacher Resource Kits and | $5,000 / year 43000
student textbooks and consumables
- EL Path to Proficiency Training — 4 days- $130 | $6,500 52000
Materials x 50 Teachers (k-12)
- Professional Dev. Consultant for Dual Immersion $10,000 5600

Revised May 5, 2010 5/28/201010:47:00 AM
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School Name: Summit Charter Academy (Continued)
Activity Description Subtotal Object
(See instructions) (For each activity) Code
- On going Dual Immersion {raining according to plan 5200
- PLC Training for 7-12 Teachers (18 Teachers x $50) 5200
I B Training courses - $400 x 8 teachers 5200
AP Course Training - $650 x 6 teachers _ 5200
Substitutes for training — 200 days EL Paths to Prof. 11002
24 days for Dual Immersion training + 3 days trail
for 25 teachers in PLC training (75 days) +
Differentiated Instruction x 25 teachers (
250 days (5 Day EL Institute x 50 teachers =6
-El Institute(SB472 type) 5 days @$750 x 50 Tea 5200
5200
Revised May 5, 2010 5/28/201012:04.36 PM
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Drug-Free Workplace

Certification regarding state and federal drug-free workplace requirements.

Note: Any entity, whether an agency or an individual, must complete, sign, and return this certification with its grant application to the
California Department of Education.

Grantees Other Than Individuals

As required by Section 8355 of the California Government Code and the Drug-Free Workplace Act of 1988, and implemented at 34
Code of Federal Regulations (CFR) Part 84, Subpart F, for grantees, as defined at 34 CFR Part 84, Sections 84.105 and 84.110

A. The applicant certifies that it will or will continue to provide a drug-free workplace by:

a. Publishing a statement notifying employees that the untawful manufacture, distribution, dispensing, possession, or
use of a controlled substance is prohibited in the granfee's workplace and specifying the actions that will be taken
against employees for viclation of such prohibition

b. Establishing an on-going drug-free awareness program to inform employees about:

1. The dangers of drug abuse in the workplace

2. The grantee's policy of maintaining a drug-free workplace
3. Any available drug counseling, rehabilitation, and employee assistance programs
4. The penalties that may be imposed upon employees for drug abuse violations occurring in the workplace

c. Making it a requirement that each employee to be engaged in the performance of the grant be given a copy of the
statement required by paragraph (a)
d. Notifying the employee in the statement required by paragraph (a} that, as a condition of employment under the grant,
the employee will:
1. Abide by the terms of the statement
2. Notify the employer in writing of his or her conviction for a violation of a criminal drug statute occurring in the
workplace no later than five calendar days after such conviction
e. Notifying the agency, in writing, within 10 calendar days after receiving notice under subparagraph {d}(2) from an
employee or otherwise receiving actual notice of such conviction, Employers of convicted employees must provide
notice, including position title, to every grant officer or other designee. Notice shall include the identification
number(s) of each affected grant.

f. Taking one of the following actions, within 30 calendar days of receiving notice under subparagraph (d)(2), with
respect to any employee who is so convicted:
4. Taking appropriate personnel action against such an employee, up to and including termination, consistent
with the requirements of the Rehabilitation Act of 1973, as amended; or

2. Requiring such employee to participate satisfactorily in a drug abuse assistance or rehabilitation program
approved for such purposes by a federal, state, or local health, law enforcement, or other appropriate agency

g. Making a good faith effort to continue to maintain a drug-free workplace through implementation of paragraphs (aj,
{b). (). (d). (e}, and ().
B. The grantee may insert in the space provided below the site(s) for the performance of work done in connection with the
specific grant:

Place of Performance (street address. city, county, state, zip code)
_Sumit Carter Acadamy
175 S Mathew

Poterville CA 93257

Check [ ] if there are workplaces on file that are not identified here.

Grantees Who Are Individuals

As required by Section 8355 of the Caiifornia Government Code and the Drug-Free Workplace Act of 1988, and implemented at 34
CFR Part 84, Subpart F, for grantees, as defined at 34 CFR Part 84, Sections 84.105 and 84.110

A. As a condition of the grant, | certify that [ will not engage in the unlawful manufacture, distribution, dispensing, possession, or
use of a controlted substance in conducting any activity with the grant; and

B. If convicted of a criminal drug offense resulting from a violation occurring during the conduct of any grant activity, | will report
the conviction to every grant officer or designee, in writing, within 10 calendar days of the conviction. Notice shall include the
identification number(s) of each affected grant.

hitp://www.cde.ca.gov/fg/fo/fm/drug.asp 5/26/2010
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As the duly authorized representative of the applicant, | hereby certify that the applicant will comply with the above cerifications.

MName of Applicant: Brbtm m District

Name of Program: Sthol Tnpovement Grant:

Printed Name and Title of Authorized Representative; _ DT _Sharon Kamberg

Signature: m éﬁa/\w ‘)l<aszﬁfe\/c. Date: g ~2le ~[D

CDE-100DF (May-2007} - California Department of Education

Questions: Funding Master Plan { fmp@cde.ca.qov 1 916-323-1544

California Department of Education
1430 N 5treet

{ast Reviewed: Wednesday, May 056, 2010
Sacramento, CA 95814

http://www.cde.ca.gov/fg/fo/fm/drug.asp 5/26/2010
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L obbying

Certification regarding [obbying for federal grants in excess of $100,000.

Applicants must review the requirements for certification regarding lobbying included in the regulations cited below befere completing
this form. Applicants must sign this form to comply with the certification requirements under 34 Code of Federal Reguiations (CFR)
Part 82, "New Restrictions on Lobbying." This certification is a materfal representation of fact upon which the Department of
Education relies when it makes a grant or enters into a cooperative agreement.

As required by Section 1352, Title 31 of the /.S, Code, and implemented at 34 CFR Part 82, for persons entering info a grant or
cooperative agreement over $100,000, as defined at 34 CFR Part 82, Sections 82.105 and 82.110, the applicant certifies that:

a. No Federal appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any person for
influencing or attempting to influence an officer or employee of any agency, a Member of Congress, an officer or employee of
Congress, or an employee of a Member of Cengress in connection with the making of any Federal grant, the entering into of
any coaperative agreement, and the extension, continuation, renewal, amendment, or modification of any Federal grant or
cooperative agreement;

b. [If any funds other than Federal appropriated funds have been paid or will be paid to any person for influencing or attempting
to influence an officer or employee of any agency, a Member of Congress, an officer or employee of Congress, or an
employee of a Member of Congress in connection with this Federal grant or cooperative agreement, the undersignad shall
comptete and submit Standard Form - LEL. "Disclosure Form to Report Lobbying." {revised Jul-1997) in accordance with its
instructions;

c. The undersigned shall require that the language of this certification be included in the award documents for all subawards at
all tiers (including subgrants, contracts under grants and cooperative agreements, and subcontracts) and that alf
subrecipients shall certify and disclose accordingly.

As the duly authorized representative of the applicant, | hereby certify that the applicant will comply with the above certifications.

Name of Applicant: Burtn Sdwol District

Name of Program: _Schoe] Tmpasarent Grant

Printed Name and Title of Authorized Representative: DX Sharon Kamberg

Signature: T %M ij Date: 5 =2l ~10

ED 80-0013 (Revised Jun-2004) - U. S. Department of Education

Questions: Funding Master Plan | fmp@cde.ca.gov | 916-323-1544

California Department of Education
1430 N Street

Last Reviewed: Tuesday, February 24, 2009
Sacramento, CA 95814

http://www.cde.ca.gov/fg/fo/fin/lobby.asp 5/26/2010
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Debarment and Suspension

Certification regarding debarment, suspension, ineligibility and voluntary exclusion--Jower tier covered transactions.

This certification is required by the U. . Department of Education regulations implementing Executive Order 12549, Debarment and
Suspension, 34 Code of Federal Regulations Part 85, for afl lower fier transactions meeting the threshold and tier requirements stated at
Section 85.110.

Instructions for Certification

1. By signing and submitting this proposal, the prospective lower fier participant is providing the cerfification set out below.

2. The certification in this clause is a matertial representation of fact upon which reliance was placed when this transaction was entered
into. If it is later determined that the prospective lower tier participant knowingly rendered an erroneous certification, in addition to
other remedies available to the Federal Government, the depariment or agency with which this transaction originated may pursue
available remedies, including suspension and/or debarment.

3. The prospective lower tier participant shall provide immediate written notice to the person to which this proposal is submitted if at any
fime the prospective lower tier participant learns that its certification was erroneous when submitted or has become erroneous by
reasen of changed circumstances.

4. The terms "covered transaction,” "debarred,” *suspended,” "ineligible," "lower tier covered transaction,” *participant,” " person,”
“nrimary covered transaction," " principal,” "preposal,” and "voluntarily excluded,” as used in this clause, have the meanings set out in
the Definitions and Coverage sections of rules implementing Executive Order 12549, You may contact the person to which this
proposal is submitted for assistance in ebtaining a copy of those regulations.

5. The prospective lower tier participant agrees by submitting this proposal that, should the proposed covered transaction be entered
into, it shall not knowingly enter into any lower fier covered transaction with a person who is debarred, suspended, declared ineligible,
or voluntarily excluded from paricipation in this covered transaction, untess authorized by the department or agency with which this
transaction originated.

6. The prospective lower tier participant further agrees by submitfing this proposal that it will include the clause fitted A Certification
Regarding Debarment, Suspension, [neligibility, and Voluntary Exclusion-Lower Tier Covered Transattions, without modification, in all
lower tier covered transactions and in ali solicitations for lower tier covered transactions.

7. A participant in a covered transaction may rely upon a certification of a prospective participant in a lower tier covered transaction that
it is not debarred, suspended, ineligible, or voluntarily excluded from the covered transaction, unless it knows that the cerfification is
erroneous. A participant may decide the method and frequency by which it determines the eligibility of its principals. Each participant
may but is not required to, check the Nonprocurement List.

8. Nothing contained in the foregaing shall be construed to require establishment of a system of records in order to render in good faith
the certification required by this clause. The knowledge and information of a participant is not required to exceed that which is
normally possessed by a prudent person in the ordinary course of business dealings.

9. Except for fransactions authorized under paragraph 5 of these instructions, if a participantin a covered transaction knowingly enters
into a lower tier covered transaction with a person who is suspended, debarred, ineligible, or voluntarily excluded from participation in
this transaction, in addition to other remedies available to the Federal Govemment, the department or agency with which this
transaction originated may pursue available remedies, including suspension and/or debarment.

Certification

1. The prospective lower tier participant certifies, by submission of this proposal, that neither it nor its principals are presently debarred,
suspended, proposed for debarment, declared ineligible, or voluntarily excluded from patticipation in this transaction by any Federal
department or agency.

2. Where the prospective lower fier participant is unable to certify to any of the statements in this cerification, such prospective
participant shall attach an explanation to this proposal.

Name of Applicant: Burton Sdwal District
Name of Program: School Improvement Grant

Printed Name and Title of Authorized Representative: —DI—SBLQH—KEJ;Rberg

Signature: Date: § ’a-_—@ ~{ ()

ED 80-0014 (Revised Sep-199G) - U, S. Department of Education
Questions: Funding Master Plan | finp@cde.ca.qov | 916-323-1544

California Department of Education
1430 N Street
Sacramento, CA 95814

Last Reviewed: Tuesday, February 24, 2009

http://www.cde.ca.gov/fg/fo/fm/debar.asp 5/26/2010
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SIG Form 7-Sub-grant Conditions and Assurances {(page 1 of 3}
Sub-grant Conditions and Assurances

As a condition of the receipt of funds under this sub-grant program, the applicant agrees
to comply with the following Sub-grant Conditions and Assurances:

1. Use its SIG to implement fully and effectively an intervention in each Tier | and
Tier Il school that the LEA commits to serve consistent wuth the final
requirements of SIG;

2. Establish challenging annual goals for student ach gnt on the state’s
assessments in both readmg/language arts andgma dtics and measure
progress on the Ieadmg |nd|cat0rs in Section, III

ofthe f?rlfa= uirements in order

ond torany additional surveys or other methods of data
required for the full sub-grant period.

10.The appiicéilo
or designee.

ill include all required forms signed by the LEA Superintendent

11. The applicant will use fiscal control and fund accountability procedures to ensure
proper disbursement of, and accounting for, federal funds paid under the sub-
grant, including the use of the federal funds to supplement, and not supplant,
state and local funds, and maintenance of effort (20 USC § 8891).

Revised May 5, 2010
5/13/20107:28:24 AM
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SIG Form 7-Sub-grant Conditions and Assurances (page 2 of 3)

12. The applicant hereby expresses its full understanding that not meeting all SIG
requirements will result in the termination of SIG funding.

13.The applicant will ensure that funds are spent as indicated in the sub-grant
proposal and agree that funds will be used only in the school(s) identified in the
LEA’s AQ-400 sub-grant award letter.

rdance with

7 procedures, and

eral Administrative

; \OMB Circular A-133.

14. All audits of financial statements will be conducted in
Government Auditing Standards {GAS) and with polj
guidelines established by the Education Departmg
Regulations (EDGAR), Single Audit Act Amend :f

15.The applicant will ensure that expenditures:
Education Department Guidelines Adng%!};zg,si'atlve Regulations (EBGAR) under
Title 34 Education. http://www.ed. govlgalr-iv fund/reg/ edgarReq!edqar«:?fgzl (Qutside

Source) 4

16. The applicant agrees that th g fé‘%intervene, renegotiate the sub-
grant, and/or cancel the sub-grant.| ;
sub-grant requirements.

17.The applicant will copperate wit i ducted by

nalc “forithe purpose of monitoring
ires, and will provide all requested
a timely manner.

ave been determined through a federal
s been misspent, misapplied, or ctherwise

will- obligate all sub-grant funds by the end date of the sub-grant
“re-pay any funding received, but not obligated, as well as any
interest earned over one-hundred dollars on the funds.

21.The applicant will maintain fiscal procedures to minimize the time elapsing
between the transfer of the funds from the CDE and disbursement.

Revised May &, 2010
5/13/20107:28:24 AM
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SI1G Form 7-Sub-grant Conditions and Assurances (page 3 of 3)

22.The applicant will comply with the reporting requirements and submit any
required report forms by the due dates specified.

| hereby certify that the agency identified below will comply with all sub-grant conditions
and assurances described in items 1 through 22 above.

Revised May 5, 2010
5/26/20104:28:02 PM
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SIG Form 8-Waivers Requested

Waivers Requested
The LEA must check each waiver that the LEA will implement (see page 24 for
additional information). If the LEA does not intend to implement a waiver with respect to

each applicable school, the LEA must indicate for which school(s) it will implement the
waiver on:

O Extending the period of availability of school improveny unds.

Act (20 U.S.C. §

Waive section 421(b) of the General Education Pfg
D ment funds for the

1225(b)) to extend the period of availability of s
| EA to September 30, 2013.

poverty eligibility threshold in section 1114(a)(1) of the
A to implement a schoolwide program in a Tier | or Tier ||
eet the poverty threshold. (Note: This waiver applies to

NO WAIVERS REQUESTED AT THIS TIME — None apply

Revised May 5, 2010
5/26/20104:49:54 PM
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(Data is only available as estimations because the state will always recognize us as ONE

API Estimations for SCA

charter school. However, it is important for the Mathew Campus to disaggregate the data of

our students in order fo better inform our instruction. 1t is also a good tool to compare our

progress with that of the districts.)

API 2007 2008 2009
(Estimates) (DI 2" grade) | (DI 2" & 3™)
K-4 776 780 770
5-6 746 754 816
K-6 763 770 787
Total School 740 729 760
Actual API K-9 K-10 K-11

These scores reflect the impact the Dual Immersion program had on the school's API
(estimation only). The scores also show the impact the middle school and high school has
had each year as they have grown (estimation only).

These scores reflect the percentage of students scoring proficient or advanced on the CST
by significant subgroups.

ELA Schoolwide | Hispanic White Soc. Dis. EL
2006 41.7 33.9 45.3 32.3 Not significant
2007 42.8 28.6 54.5 27.1 Not significant
2008 421 30.1 52.3 33.5 22.6
2009 47.0 36.0 63.0 37.0 20.0
MATH Schoolwide | Hispanic White Soc. Dis. EL
2006 54.5 51.4 54.7 49.6 Not significant
2007 50.4 40.7 60.7 40.0 Not significant
2008 49.6 43.9 53.9 46.2 38.9
2009 53.4 47.9 56.7 45.8 39.6

22




Table Represents District Benchmark Scores for the 2008-2009 Year. Numbers are
separated out for percent proficient for all students and percent proficient for English
Learners only. English Learners struggle in many grades levels on the ELA benchmarks.
There is urgency in the 7-12 grades for math intervention as well as ELA. Math teacher has
been released and an experienced math teacher will be hired. The ELA benchmarks are
being reviewed to adjust rigor and align with the CSTs. Professional Development will be
provided for the all staff.

ELA Test #1 Test #1 Test#2 Test #2 Test #3 Test #3
Benchmark All EL Only All EL Only All EL Only

2 35 12 55 20

3 19 7 44 14

4 25 13 43 0

5 43 22 55 11

6 20 0 12 0

7 34 50 66 50

8 41 50 22 0

9 0 28 0

10 0 28 30

11 0 8 0

MATH Test #2 Test #3
Benchmark All EL Only All EL Only All EL Only

2 64 38 68 40 69 0

3 73 80 65 57 65 60

4 36 25 44 57 52 13

5 61 12 37 6 81 44

6 39 43 24 36 19 28

7 28 16 19 17 37 40

8 11 8 18 8 18 11

9 4 8 4 8 0 11

10 20 N/A 0 0 50 0
11 20 0 0 N/A 0 0
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All parties within the Burton Schoo! District understand and agree that the principle objective of the teaching profession is
to improve the quality of the educational process and to establish a positive learning environment that promotes
opportunities for success for all students. A qualified, well-trained, and highly motivated teaching staff is essenitial for the
success of students. A comprehensive and collaborative evaluation process is a means for achieving that success. The
Burton School District observation and evaluation process applies the California Standards for the Teaching Profession
(CSTP), the content standards, and the requirements of Education Code 44662 as a means to assist all certificated
employees, but especially less experienced professionals, in improving their professional skilts.

Description of Evaluation Process

The evaluation process will include pre and post observation conferences, formal observations, and a summary evaluation.

The basis far the observation and evaluation will be the California Standards for the Teaching Profession.

« Al certificated employees will have a copy of the California Standards for the Teaching Profession and the Burten
School District rubric that is used to determine if the employee meets, or does not meet, a standard.

. In support of the professional growth of all educators, BSD administrators will provide opportunities for teachers to
become familiar with and understand the California Standards for the Teaching Profession.

. During the pre-observation conference the administrator and certificated employee will discuss the standards and
collaboratively determine and record which standards (1 through 5) will be emphasized during the formal
observation. There may be a school wide focus upon specific standards.

. During the post-observation conference, the administrator and certificated employee will review and address the
comments and ratings provided on the observation form(s) and the summary evaluation. The certificated employee
will sign the forms to indicate receiving the form, but not to indicate agreement of the content. The certificated
employee will receive a copy of each signed form at the conclusion of the summary evaluation conference.

. If there are areas where the certificated employee is found to not meet the standard, the administrator will design
an assistance plan for the employee. If the remedial action eliminates the deficiency, the evaluation shall state the
improvement.

Probationary Certificated Employees

Every probationary certificated employee shall receive at least one summary evaluation each school year. The first
evaluation shalt be no later than January 15. Summary evaluations will be preceded by pre and post observation
conferences and by formal observation(s). Administration will provide direction and assistance to help each new teacher
grow in professional competency.

For purposes of observation and evaluation, temporary contract teachers will be treated as probationary employees.

Permanent Certificated Employees

Each permanent certificated employee shall receive a written evaluation by an administrator at least once in each two year
period. These observations and evaluation will focus upon continuing professional growth and professional competency as
delineated by the California Standards for the Teaching Profession (CSTP).

Education Code-EC 44662

(a) The governing board of each school district shall establish standards of expected pupil achievement at each grade
level in each area of study.

(b) The governing board of each school district shall evaluate and assess certificated employee performance as it
reasonably relates to:

(1) The progress of pupils toward the standards established pursuant to subdivision (a) and, if applicable, the state
adopted content standards as measured by state adopted criterion referenced assessments.

(2) The instructional techniques and research-based strategies used by the employee.

(3) The employee's adherence to curricular objectives.

(4) The establishment and maintenance of a suitable learning environment, within the scope of the employee's
responsibilities.
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BURTON ScHooL DISTRICT
CLASSROOM OBSERVATION SUMMARY

Teacher: Evaluation Year:
. Status

Site:

[ prob. 1 Qe
Grade Level/Subject: 0 Prgb 5 Q T::]n

ron.

Standards to be Emphasized: P
Observation Date: Observation Time: 0 yes, Smtaee o witachet)
Post Observation Conference Date: Joves U no

tesson Observed:

Lesson Objective/Standard:

Areas of Expectation [ Observation
1 Engaging & Supporting All Students in Learning
Connecting students’ prior knowledge, life experience,
1.1 . ) . |
and interests with learning goals
13 Using a variety of research-based instructional strategies 0
) and resources to respond to students’ diverse needs
Fadilitating learning experiences that promote autonomy,
1.3 | . . Q
interaction, and choice
14 Engaging students in problem solving, critical thinking, a
) and other activities that make subject matter meaningful
1.5 | Promoting self-directed, reflective learning for all students | O
2 Creating & Maintaining Effective Environments for Student Learning
2.1 | Creating a physical environment that engages all students ]
2.2 | Establishing a climate that promotes faimess and respect ]
2.3 | Promoting social development and group responsibility g
2.4 | Establishing and maintaining standards for student behavior a
75 Planning and implementing classroom procedures and o
) routines that support student learning
2.6 | Using instructional time effectively a
3 Understanding & Organizing Subject Matter for Student Learning
Demonstrating knowledge of subject matter content and
31 o
student development
Organizing curriculum to support student understanding
3.2 . 0
of subject matter
Interrelating ideas and information within and across
33 . a
subject matter areas
Developing student understanding through research-
3.4 | based instructional strategies appropriate to the subject Q
matter
35 Using materials and resources, including technologies, to O
) make subject matter accessible to students
Areas of Expectation ] Observation
4 | Planning Instruction and Designing Learning Experiences for All Students
Drawing on and valuing students” backgrounds,
4.1 . A
interests, and developmental learning needs
42 Establishing and articulating goals for student 0
" | learning
Developing and sequencing instructional activities
4.3 ; . M|
and materials for student learning
4.4 ! Designing shorf-term and long-term plans to foster G
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student learning

Modifying instructional plans to adjust for student needs

Assessing Student Learning

5.1

Establishing and communicating learning goals for
all students

5.2

Collecting and using multiple sources of information
to assess student learning

5.3

Involving and guiding all students in assessing their
own learning

5.4

Using the results of assessments to guide instruction

5.5

Communicating with students, families, and other
audiences about student progress

5.6

Assess student progress toward standards

Do0D0| 00

Developing as a Professional Educator

6.1

Reflecting on teaching practice and planning
professional development

6.2

Establishing professional goals and pursuing
opportunities to grow professionally

6.3

Waorking with communities to improve professional
practice

6.4

Working with families to improve professional
practice

6.5

Working with colleagues to improve professional
practice

6.6

Balancing professional responsibilities and
maintaining motivation

Not Applicable to
Observation Summary

Modeling professional appearance per BP4319.22

Administrator's Comments:

Administrator's Signature Date

Atachment: O Yes

Teacher’s Signature Date

O No

Signature does not indicate agreement. A written response may be attached within 10 working days.

Distribution: Original-Teacher Copy-Administrator Copy-District
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BURTON ScHooL DISTRICT
SUMMARY EVALUATION REPORT

Teacher: Evaluation Year: ctat

. atts
Site: 1 Prob. 1 O perm
Grade Level/Subject: 0 #rob. 2 O Temp

For definitions and descriptions of “areas of expectation”, refer to the Burton School District Rubric for
California Standards for the Teaching Profession.

Performance Levels:
1. Does not meet the professional standards of competence
2. Progressing toward the professional standards of competence
3. Meets or exceeds the professional standards of competence

Areas of Expectation Performance Level Comments
Engaging & Supporting All Students in
1 d 1 2 3
Learning
11 Connecting students’ prior knowledge, life

experience, and interests with learing goals

Using a variety of research-based instructional
1.2 | strategies and resources to respond to students’
diverse needs

Facilitating learning experiences that promote

1.3 autonomy, interaction, and choice

Engaging students in problem solving, critical
1.4 | thinking, and other activities that make subject
matter meaningful

Promoting self-directed, reflective learning for all

1.5 students

Creating & Maintaining Effective
Environments for Student Learning

2.1 | Creating a physical environment that engages all students

2.2 | Establishing a dimate that promotes faimess and respect

2.3 | Promoting sodial development and group responsibility

Establishing and maintaining standards for student
2.4 .
behavior

95 Planning and implementing classroom procedures
™~ | and routines that support student learning

2.6 | Using instructional time effectively

Understanding & Organizing Subject Matter
for Student Learning

Demonstrating knowledge of subject matter content

31 and student development

Organizing curriculum to support student

3.2 understanding of subject matter

Interrelating ideas and information within and

3.3 ;
across subject matter areas

Developing student understanding through research-
3.4 | based instructional strategies appropriate to the subject
matter

Using materials and resources, including
3.5 | technologies, to make subject matter accessible to
students
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Areas of Expectation

Performance L evel Comments

a Planning Instruction and Designing Learning 1 5 3
Experiences for All Students

4.1 Drawing on and valuing students’ backgrounds,

"~ | interests, and developmental learning needs
4.2 | Establishing and articulating goals for student learning
43 Developing and sequencing instructional activities

"~ | and materials for student learning
4.4 Designing short-term and long-term plans to foster

" | student learning
4.5 | Modifying instructional plans fo adjust for student needs
5 | Assessing Student Learning 1 2 3
5 Establishing and communicating learning goals for

"~ 1 all students
5.2 Collecting and using muitiple sources of information

" | to assess student learning
53 Involving and guiding all students in assessing their

" | own learning
5.4 | Using the results of assessments to gquide instruction
55 Cormmunicating with students, families, and other

" | audiences about student progress
5.6 | Assess student progress toward standards
6 | Developing as a Professional Educator 1 2 3
6.1 Reflecting on teaching practice and planning

" | professional development
6.2 Establishing professional goals and pursuing

" | opportunities to grow professionally
6.3 Working with communities to improve professional

" | practice
6.4 Working with families to improve professional

" | practice
6.5 Working with colleagues to improve professional

| practice
6.6 Balancing professional responsibilities and

" { maintaining motivation

Modeling professional appearance per BP4319.22
Administrator’s Comments:
d Unsatisfactory Evaluation* [ Assistance Plan to be Madified O Assistance Plan Attached
[ Assistance Plan to be Developed O  Assistance Plan Continued [ Next Evaluation Due:
* (Receives a Performance Level 1 in one or more of the Areas of Expectation)
Administrator's Signature Date Teacher’s Signature Date

Attachment: O Yes

a No

Signature does not indicate agreement. A written response may be attached within 10 working days.

Distribution: Qriginal-Teacher Copy-Administrator

Copy-District
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Certified Training:

e SB 472 (K-6 ELA Houghton Mifflin)

¢ Thinking Maps

e Write From the Beginning (Writing with Thinking Maps)

e ELAS -5 day SB 472 English Learners Professional Development
Institute (through Tulare County)

Working at the Speed of Trust

Leading at the Speed of Trust

High Point

Avenues

Developed:

¢ Guided Reading Training

e Writing Strategies (trained BES teachers last year)

e TFollow up Thinking Map Training

e New Teacher Training

e Becoming a Great (High) School — curriculum and instruction
e Guided Reading - Principal Training

e MSV — Analyzing Running Records

Developing:

e [cadership Academy

e AB 430

e Developing your skills as a master teacher

¢ Checking for understanding/summarization in any subject
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Rtl Plan for Summit Charter Academy

A. General Procedures

1.
2.

Academic Area: Reading and Math

Staff resources and configuration: Regular education teachers will plan for
and lead the Tier | instruction. They will have support in their classrooms from
Title | teacher aides, interventionists, special education teachers and district
consultants.

Universal screening procedures: Summit Charter Academy uses the Aimsweb
assessment and screening instrument. All students in grades K-6 are screened
(benchmarked) three times a year (Fall, Winter and Spring). Students whose
scores fall in the “strategic group” are progress monitored at least every two
weeks. Students whose scores fall in the “intensive group” are progress
monitored at least once a week.

Number of Tiers: Summit Charter Academy uses a 3-tier system for the efficient
allocation of school resources.

Grade level meetings (Data Analysis Team (DAT)): The grade level data
analysis teams will meet at least quarterly to review data, make data-based
decisions on which students are benefiting from Tier 1, 2 or 3 instructional
intervention and allocate school resources when need to meet the students
academic needs. The Data Analysis Team will consist of the site administrator,
special education teacher, school psychologist, and general education
teacher(s).

Students that enter late: Students that enter late are given the AIMSweb
benchmark by an appropriately trained staff member. Based on their scores the
student will be placed in the appropriate tier of instructional intervention. If the
student entering late has already been identified as a special education student
then their goals will be reviewed and the appropriate level of intensive Tier 3
instructional intervention will be given.

Contacting Parents: All parents are contacted at the beginning of the year to
inform them about the AIMSweb screening and Ril process. Each parent of a
student that falls into the “strategic” or “intensive” groups will be notified at the
times when the general education sends out the students progress reports.
Parents will be contacted as to how they may access the AIMSweb system in
order to review the progress of their child online at their convenience. Any
consideration of assessment for eligibility considerations for special education
services will follow the due process and notification guidelines outlined in the
State and Federal education code and regulations.

B. Tierl

1.

Core Reading: The Houghton-Miffiin reading series was adopted beginning in
August of 2007. This is a research based program and is used in grades K-6
along with Guided Reading. All k-3 teachers, along with the principal received
training on Houghton Mifflin and Guided Reading during the 2008-2009 school
year.
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Length of core reading instruction: The core reading program is 90 minutes
long.

Staff development for core curriculum: Staff development was delivered to
teachers in the Burton School District by trainers from the Houghton-Mifflin
reading company during the adoption year. In 2002, all 4-6 grade teachers
participated in AB466 (5 day) training regarding the Houghton Mifflin Adoption.
K-3 teachers in the district received training from the Literacy Coordinators
regarding the ongoing implementation of the curriculum. All district teachers,
including SCA teachers, participated in a 5 day Houghton Mifflin training during
the 2008-2009. Differentiated instruction will be included in the staff
development as presented by trainers.

Types of Instructional Practices: Delivery of instructional practices can be
through large group, small group, learning centers, individualized instruction,
peer assistance, parent volunteers, leveled readers.

Progress-Monitoring procedures: Progress monitoring only occurs with the
benchmark tests that are given three times a year to the core group. The probes
are given by regular education teachers, Title | teachers, and interventionists.
Progress monitoring takes approximately 3-5 minutes per student per trimester
for each test administered. These benchmarks take place three times a year
(Fall, Winter, Spring). Cutoffs are established for each grade level. Students
falling below the cutoffs are assigned to Tier 2 intervention.

Data-based decision making for Tier I: Each student’s progress monitoring will
be reviewed by an intervention team that has been trained in interpreting the
Aimsweb data. The slope and rate of growth is measured through the
benchmark testing. These benchmarks are established by the Aimsweb
company. Benchmark will be used to determine the type of interventions
students will receive.

Fidelity assurances for Tier I: Tier | instructors are using individualized
research-based instruction as well as Houghton-Mifflin reading series that was
adopted in 2007. The administrators use a highly effective evaluation model to
assure that there is high quality instruction being implemented with fidelity.

C. Tierll

1.

Tier ll interventions for reading:

Students wili receive an additional 30 minutes a day for enrichment. After 9
weeks some students will receive reading interventions strategies to boost their
performance. Students are divided into three groups: Core, Strategic, and
Intensive. The largest group is the “core group.” This group scored above the
benchmark on the Aimsweb testing. They will continue in the core group as long
as scores on the benchmarks verify their placement. The “strategic” group is
next. This group is smaller and will meet for an additional 30 minutes for a
minimum of 9 weeks. The third group is the “Intensive” group. This group will
meet in small groups for 30 additional minutes daily for a minimum of @ weeks.
Reading intervention instruction is delivered through research-based strategies
and materials.
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2. Length of intervention for reading: The intervention time will be for 30 minutes
for a minimum of 9 weeks.

3. Number of sessions per week and maximum class size: Tier Il classes will
meet daily and there will be a maximum of 8 students per instructor in the
strategic and intensive groups.

4. Who provides interventions: Interventions are provided for by the regular
classroom teachers, Title | feachers, At-risk teachers assistants, regular teacher
assistants, related-arts teachers and special education staff to work with special
education students.

5. Staff Development training for Tier Il providers in reading: Staff development
training was provided during in-service training in January. The Voyager
representatives trained the entire intervention staff for grades K-6 on the Voyager
Passport reading program. The training involved all aspects of the reading
program to implement the program with fidelity and how to use best practices to
maximize student outcomes. Cassandra Brawley will lead the reading
intervention team as the Rtl coordinator to make sure that staff receive additional
training and that staff are implementing the program with fidelity.

Training was also provided to the reading intervention staff for the Aimsweb
assessment instrument. The reading interventionists received two days of
training on how to administer the test, how to interpret the test resuits and how to
enter them into the online system.

6. Progress Monitoring procedures: All Tier |l "strategic” students are “progress
monitored” using a comprehensive schedule that ensures all students receive
testing by the reading interventionist team. When the student has at least six
data points the students’ progress is monitored to determine if the student should
be moved up, down or remain in Tier 1l. National norms will be used until local
norms can be established to determine the placement of the students within the
reading group that will have the greatest impact on moving the student towards
the successful acquisition of reading skills. This placement will be determined by
the data analysis team (DAT) along with the supporting data and professional
judgment.

7. Data-based driven decisions: Students will be placed or moved to the
appropriate Tier Il group as determined by their Aimsweb scores and
professional judgment as reviewed by the DAT team. The cutoff scores are
determined by the DAT team with guided recommendations from Aimsweb.

8. Fidelity procedures for Tier ll: Administrators/Rtl coordinator use an evaluation
model to assure that the program is being implemented with fidelity and looks for
ways to improve the current system. The reading intervention team controls the
security of the testing. The Rtl coordinator consistently and constantly performs
formal and informal observations to ensure the quality of the implementation of
the program always remains high.

D. Tierlil
1. At what point is referral for special education services made? A child will
have had access to the “Core, Strategic and Intensive intervention” groups within
Tier Il. The child would currently be in the Intensive intervention Tier, or Title |
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pullout class. Failure to show adequate progress as detailed in Aimsweb reports
will result in a change of intervention for the student. This change may occur
within the parameters of their present Tier intervention or through accessing the
proper channels to move the student to another Tier intervention, depending on
the severity of the problem and/or the number of data points obtained in any
given intervention. For instance, we need at least six data points to determine
that a student is not responding to the intervention that they are currently
participating in. The Aimsweb system allows us to chart the interventions used
with each student and graph their progress or lack thereof. When a student fails
to make adequate progress in Title I/Tier Il reading interventions after obtaining
at least six data points, additional strategies will be introduced. The program
may be changed entirely or the existing program may be supplemented with
other research based interventions to address individual student needs. If after
four data points are collected it is clear that the student is not making adequate
progress, the DAT team will discuss the possibility of making a referral for a
comprehensive assessment to rule out whether the student has a specific
learning disability.

. Number of sessions per week: Students are provided the opportunity for
instruction four days a week.

. Who provides intervention? There is one full-time certified, highly qualified
teacher that provides direct instruction to the Tier lll. The teacher plans and
oversees the instruction that is delivered by one full-time special education
interventionist as well as the six full-time reading interventionists.

. Training and Staff development for Tier lil providers: The training is exactly
the same as the Tier |l providers receive.

. Progress Monitoring procedures: Students in Tier lll not only receive the
Aimsweb benchmark tests three times a year, but will also have their progress
monitored on weekly basis using the Aimsweb progress monitoring probes.

. Data-based decision making procedures: These procedures follow the Tier I}
model with one distinct difference; if the student is identified with a specific
learning disability, then the IEP team makes educational decisions for the child
instead of the DAT team. Also, a student may receive Tier 1l services without
being identified as a student with a learning disability.

. How are parents kept informed at this level? Parents are notified in writing
that their children have qualified to receive Tier Ili services for reading. They
must sign and return an “Acceptance of Services” notice and either accept or
decline services. The notice is sent twice, and the parents are contacted by
phone to inform them and get their approval for pull-out services. Progress
monitoring can be discussed with parents at parent/teacher conferences, where
students on an |IEP will receive progress reports at the time of the year that
general education students’ parents receive their progress reports.

. How is fidelity of implementation monitored at Tier llI? Language, SRA,
Read Naturally and Voyager Passport are all research-based reading programs
that will be implemented at the Tier Il level. The Rtl coordinator/RSP teacher will
be responsible for assuring that these programs are implemented with fidelity
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and that high quality instruction is taking place.

E. Special Education Procedures:

1.

When does a student get referred for a comprehensive assessment that
may qualify them for special education services? After a student has been
through the three tiers of intervention and has not shown adequate progress with
the progress monitoring assessments, the DAT team will decide if the student
should be referred for a comprehensive evaluation to determine if the student is
entitled to special education services.

Who makes the decision for a comprehensive evaluation? The Data Analysis
Team (DAT) will make this decision, however, the parent may at any time
request, in writing, a comprehensive evaluation to determine if their child qualifies
for special education services. The DAT team is comprised of the grade level
teacher(s), one of the site administrators, the RSP teacher/Rtl coordinator and
the district psychologist, although other staff who have been involved with the
child may be asked to participate on the team.

What are the general procedures to be used for the comprehensive

- evaluation? As outlined in federal regulations, the I[EP team makes the decision

as to whether the student qualifies for special education services.

What are the components of a comprehensive evaluation: The student is
assessed in all areas of suspected disability. The assessment will include a
review of past academic performance, review of progress monitoring data and a
screening of hearing and vision. Other components of the comprehensive
evaluation may include: attendance, amount of time in current school system,
teacher observations, a processing assessment, an abbreviated |Q assessment
to rule-out Mental Retardation, visual-motor tests, classroom-based assessment,
and the length of time a student has been in each Tier.

Describe progress monitoring procedures after students begin receiving
special education services: Progress monitoring will occur every week and will
be administered by a teacher/interventionists trained in administering the
AimsWeb assessment.

Data-based decision making procedures once a student begins receiving
special education services: Progress monitoring reports will be shared with
parents at the end of each grading period.

A student is making adequate progress if the scores are at or above the
established grade-level criterion for both the performance level and the rate of
growth. The student may discontinue Tier 3 intervention and receive Tier |
instruction only because the student will receive special education services, an
IEP meeting must be held to change or discontinue intervention services.

if the student is not making adequate progress because the scores fall below
grade-level criteria for both performance level and rate of growth then the student
will continue to receive special education services.

Procedures for monitoring the fidelity of implementation of special
education services: Fidelity of the program will occur by administrative staff
doing systematic evaluation through observation and walk-through.
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Alk students

to Tier |

Students identified as not responding

or Tier 11

Students with NO response to Tier |

Scientifically-based curriculum

Content specific to program

Individualized interventions

needs

Formats designed to meet all siudent

Homogenous small groups 1:5

Homogenous small groups 1:3

90+ minutes of instruction

minutes of core instruction

15-45 minutes in addition to the 90+

30-60 minutes in addition to the 90+
minutes of core instruction

Fall, Winter, Spring Benchmarks

Bi-weekly to weekly progress charted |Weekly progress charted

eneral Education Teacher

Highly Trained Interventionist

Highly Trained Education Specialist

eneral Education Classroom Appropriate Setting Appropriate Setting
KINDERGARTEN
A B cC
Core Programs Specialized Programs Time/Grouping Conditions

Spanish)
o Holt (8" grade only)

Voyager Pasaporte for Dual-lmmersion Program
DaisyQuest

Language!

Read Naturally

SRA

Rewards

s Houghton Mifflin (English and * \oyager Passport Skilled and trained teachers
Spanish) » Voyager Pasaporte for Dual-Immersion Program High quality implementation
. » |adders to Literacy 15-45 minutes of small group directed
+ Road to the Code instruction
« DaisyQuest Small groups {3-5 students)
2-5 days a week
GRADE 1
A B C
Core Programs Specialized Programs Time/Grouping Conditions
e Houghton Mifflin (English and « Voyager Passport Skilled and trained teachers
Spanish) « Voyager Pasaporte for Dual-lmmersion Program High quality implementation
. + Road to the Code 15-45 minutes of small group directed
+ DaisyQuest instruction
Small groups (3-5 studentis) 2-5 days a
GRADE 2-3
A B c
Core Programs Specialized Programs Time/Grouping Conditions
« Houghton Mifflin (English and s Voyager Passport Skilied and trained teachers
Spanish) + Voyager Pasaporte for Dual-Immersion Program High quality implementation
. + DaisyQuest 30-45 minutes of small group directed
« language! instruction
e Read Naturally Small groups (3-5 students)
« SRA 2-5 days a week
« Rewards
GRADE 4-6
A B c
Core Programs Specialized Programs Time/Grouping Conditions
« Houghton Mifflin (English and + Voyager Passport Skilled and trained teachers

High guality implementation

30-45 minutes of smali group directed
instruction

Small groups (3-5 students)

2-5 days a week
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Tier | Intervention

:Assessment: Progress Monitoring Benchmarks

Grade Struggling Lea{'n ers

Level h

Learners _No previous Tierll
Tier I Intervention Intervention A only

=7 Tierl Intervention & Tier | Intervention &

Tier Il Intervention A
- —10-12 weeks _ -~ —10-12 weeks

Vaughn, S. {2003, December). How many tiers are needed for Response to Intervention to achieve acceptable prevention outcomes? Paper
presented at the National Research Center on Learning Disabilities Responsiveness-to-Intervention Symposium, Kansas City, MO,

Both Tier [l
Interventions A & B

Tier | Intervention &
_Tier II Intervention B - Tierlll Intervention
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Overview of Vovager Passport Curriculums

Passport Level A—Phonemic Awareness

Passport Level A Curriculum Guide Phonemic awareness is critical fo decoding skills, and in
Voyager Passport Level A, students are explicitly taught to segment, blend, and manipulate
phonemes. Phonics instruction strategically dovetails with phonemic awareness as students
learn to map letters to sounds. In the systematic progression, students next use their phonics
knowledge to decode regular words and to develop fluent word recognition. In the second half of
Level A, students begin to read controlled sentences and recognize basic sight words. By the
end of the year, students are reading brief informational passages.

While the primary focus is on instruction in the code, oral vocabulary and comprehension are
introduced in the first lesson and continue throughout the 12 Adventures. Concept knowledge
and high-utility vocabulary words are incorporated into read-alouds and text discussions.
Kindergarten students learn to hone their listening comprehension skills and eventually apply
the same ability to reading text.

Level A Student Text

In Level A, students are first taught letter sounds, beginning with the consonant m. By the end of
the year, students can fluently read meaningful sentences with up to 8 words.

Passport Level B~—Connecting Phonemes to phonics and word study

Curriculum Guide Passport Level B systematically connects phonemes to phonics and word
study. Phonic elements are introduced in isolation, and practiced and reviewed to confirm
accuracy. Students assemble phonemes in gradually more complex word types, and increase
automaticity in reading regular words and common sight words. Word recognition skills
converge when students read meaningful, daily passages, deliberately controlied to ensure
success and develop fluency.

Vocabulary and comprehension instruction (Read to Understand) occurs daily. Explicit
vocabulary instruction helps students comprehend text. Read-alouds extend concept knowledge
of daily passages, providing comprehension instruction before, during, and after reading.

Level B Student Text Start of Year Text

In Level B, students begin the year reading stories with short, 3-4 word sentences. Text consists
of decodable words and sight words, such as the and is. Rebuses, or pictures representing
words, are used for words that contain phonic elements not yet introduced but necessary for an
engaging story.

End of Year Text

By the end of the year, students are reading multiple-paragraph selections up to 125 words.
First grade students can now read complex word types, including multi-syllabic words, in
passages that stimulate discussion.

Passport Level C—Orthographic patterns to help with decoding
Level C Curriculum Level C explicitly teaches common orthographic patterns so students learn
to recognize words quickly without decoding. The first 12 weeks review phonic elements,
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regular word reading, high frequency words, and spelling. Following the Word Works part of the
lesson, students read engaging passages in Read to Understand.

Midyear, less time is spent on Word Works and more time in Read to Understand. Instruction
focuses on fluency—attending to rate, accuracy, and expression. Students learn new and useful
vocabulary words, and apply comprehension strategies to more complex passages.

Level C Student Text Start of Year Text

Students begin the year reading controlied text passages with 2-3 lines of text per page or
illustration. Words are predominantly monosyllabic, weighted toward the phonic elements that
have just been taught. The topics require minimal background knowledge and are relevant to
students' daily lives. '

End of Year Text

By the end of the year, students read dense, expository passages of 400 words. Vocabuiary
consists of multisyllabic words as "different," "animals," and "chimpanzees.” As the words and
sentence structure become more complex, students are able to learn interesting and substantial
content.

Passport Level D—Vocabulary, Morpheme and Comprehension development

Level D Curriculum Level D begins with an intensive 8-week jump start in Word Works, ensuring
students have the solid foundation needed to recognize words quickly and effortiessly. Next,
advanced word study improves recognition of more advanced elements. Students learn specific,
useful vocabulary words before reading passages, and are taught morphemes to unlock the
meaning of muitiple words.

Level D includes explicit instruction in comprehension strategies, organized before, during, and
after reading. Fluency instruction helps students read informational text with accuracy and
prosody. The lesson design ensures students spend as much time reading aloud as possible
through choral, partner, and timed readings.

Level D Student Text Start of Year Text

Throughout the year, teachers guide students through grade-level appropriate social studies
and science content. With the exception of pre-taught words, the text starts at a mid-first grade
readability level.

End of Year Text

By the end of the year, passages have increased in length and complexity. In this example,
teachers help students make connections between the Easter Islands and Stonehenge. Even
passage titles contain complex word patterns such as "mysterious”.

Passport Level E—Comprehension and Reading strategies

Level E Curriculum In Leve! E, students learn to predict, question, find the main idea,
summarize, and make inferences. Each passage makes expository text structures-such as
compare and contrast or cause and effect-transparent and easy to understand. A 2-day day
instructional model allows students to reread passages, reinforcing the meaning of new
vocabulary words and making the content memorable.

Word level instruction is the primary focus in the first 6-weeks. Students receive accelerated,
explicit review of consonant digraphs, vowel combinations, rule-based words, and syllable
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types. In subsequent lessons, Advanced Word Study teaches students to decode multi-syllabic
words found in complex text.

Level E Student Text Start of Year Text

The goal of Level E is to help intervention students become more conscious readers of more
demanding text. Students begin the year reading brief passages respectful of their background
knowledge: big ideas are conveyed through short sentences.

End of Year Text

By the end of the year, students read 400 word passages on intriguing phenomena like "raining
snakes and frogs.” Sentences are longer and more complex than in the beginning of the year,
and many of the words are domain-specific to science and social studies

Passport Level F—Vocabulary and Comprehension development

Level F Curriculum Level F instruction is devoted primarily to comprehension and vocabulary.
Students are taught how to analyze informational text for meaning and how to apply strategies
to unfamiliar text. Explicit vocabulary instruction helps students deepen their understanding of
words and generate words they truly understand.

Acceleration is key to Level F instruction. Priority skills are built into a systematic routine,
promoting transferable learning. Complexity and length of text increases until students access
passages written at the same level as their grade level textbooks. Word-level instruction
includes common orthographic patterns, word building, and morphemes.

Level F Student Text Start of Year Text

While the topics are sophisticated and empowering, the text in the beginning of the year is
relatively brief and the concepts straightforward. Initial lessons devote substantial time to
instruction at the word level.

End of Year Text

By the end of the year, both length and complexity of the text increases. In one passage,
students learn to distinguish myth from fact and to understand scientific cause and effect
relationships. To comprehend this text they read multisyllabic words from science, such as
atmosphere and temperature, and words with less common orthographic patterns, like mirage
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Proposed Daily Schedule for 2010-2011

Summit Charter ColleglateAcademy

7 period/ 6 period rotating block — one day all period {does not include per 7), 4 days rotating, with constant

intervention and constant elective

All Period Day

Per 1 8:05 - 9:01
Passing

Per2 9:05 - 10:01
Brunch 10:01 - 10:13
Passing

Per 3 10:17 -11:13
Passing

Per 4 11:17 — 12:13
Intv/Lunch 12:13 -12:43
Intv/Lunch 12:43 - 1:13
Passing

Per 5 1:17 - 213
Passing

Per6 217 -3:15

All Period Minimum Day
2:15 PM Dismissal

Per 1 8:05—8:51
Passing

Per 2 8:55 -9:41
Brunch 9:41 - 953
Passing

Per 3 9:57 —10:43
Passing

Per 4 10:47 — 11:33
Intv/lunch 11:33 - 12:03
Intv/L.unch 12:03 -12:33
Passing

Per5 12:37 - 1:23
Passing

Per & 127 -2:15

All Period Professional Learning Day
1:00 PM Dismissal

Per 1 8:05-8:28
Passing

Per2 8:32 - 8:55
Passing

Per 3 8:59 —9:22
Brunch 9:22-9:34
Passing

Per 4 9:38 — 10:01
Passing

Per 5 10:05 - 10:28
Passing

Per 6 11:32 - 12:00
Intv/Lunch 11:00 — 11:30
intw/Lunch 11:30 - 12:00
Dismissal 12:00

Rotating Schedule

Per 1/2 8:05 — 9:41
Brunch 9:45 — 9:57
Passing

Per 3/4 10:01 - 11:36
intv/Lunch 11:36 — 12:06
IntvLunch 12:06 — 12:36
Passing

Per 5/6 12:40 - 2:11
Passing

Success 2:15-3:15

Rotating Schedule Minimum Day
2:15 PM Dismissal

Per 1/2 8.05 - 9:23
Brunch 9:23-9:35
Passing

Per 3/4 9:39 — 10:57
Passing

Intv/lunch 11:01 - 1131
Intv/Lunch 11:31 - 1:01
Passing

Per 5/6 1.056-2:15

Rotating Schedule Professional Learning Day
1:00 PM Dismissal

Per1/2 8.05 - 9:56
Brunch 8:56 — .08
Passing

Per 3/4 9:12 —10:03
Passing

Per 5/6 10:07 — 11:00
Intw/Lunch 11:00-11:30
Intw/Lunch 11:30 - 12:00
Dismissal 12:00
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BURTON SCHOOL DISTRICT
AND
THE SUNMMIT CHARTER ACADEMY
MENMORANDUM OF UNDERSTANDING
June 30, 2009

THIS MEMORANDUM OF UNDERSTANDING (“Memorandum?®) is made and entered into as of
June 30, 2009 and between the Burton School District, a California public school district
(“District”), and the Summit Charter Academy, a California public charter school (“Charter
Schoal’), as authorized by the Burton Summit Charter Academy Petition, which does not allow
the Charter School to enter into any contracts except for memorandums of understanding
between the District and Charter School, such as this Memorandum.

NOW, THEREFORE, for and in consideration of the covenants and agreements hereinafter set
forth, the parties agree as follows:

1. TERM:

1.1. Term: The term of this Memorandum shall be for the term of the charter petition,
including any renewal periods of the charter.

1.2. Renewal: This Memorandum shall be reviewed and agreed to annually on or prior
o June 30th. A mid-year discussion meeting will be scheduled.

2. ADMINISTRATIVE SERVICES PROVIDED BY THE DISTRICT:

2.1, Oversight Charge: The parties’ agreement to the provision of any services listed
below does not in any way limit or otherwise affect the District's right to receive
payment of Charier School revenues for oversight expense as authorized by
Education Code section 47613,

2.2, Services Provided: The District has agreed to provide the following services:
2.2.1. Business Services:

2.2.11.  Accounting: maintaining a chart of accounts, account code
structure, and financial ledgers; maintenance and posting of ali
financial transactions to the Charter School's ledgers,
preparation of required financial reports including monthly
cash flow and balance sheets, monthly reconciliation to bank
statements and annual reports and statements; and inclusion
in District's annual audit.

2.2.1.2.  Payroll: including preparation of pay warrants; distribution of
payrolt checks and execution of direct deposits; calculation
and forwarding of all tax, benefit, retirement, and other
withholdings; and, preparation of and forwarding of tax
withholdings and related documentation to state and federal
tax authorities.

2213, Accounts Receivable and Payable: including processing of
all purchase orders and check requests in a timely fashion,
holding of all deposits, and posting relevant information to
appropriate ledgers.

2.2.1.4. Budget Development and Fiscal Planning: The District will
identify revenues, compare estimated revenues with actual
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2.2.2.

2.2.3.

2.24.

2.2.5,

226

2.27.

2.2.8.

2.2.9.

revenues, monitor expenditures, and prepare and revise long-
term financial projections.

2.2.1.5.  Purchasing: the Charter School shalt use the procedures of
the District's Purchasing Department to purchase goods and
services related to the conduct of school business and ail such
purchases shall be processed through the Purchasing
Department. Purchase agreements negotiated by the District
may include the Charter School as appropriate. The Charter
School shall pay the actual direct costs of the goods or
services purchased.

Insurance: The District, through its purchasing pools, will provide
insurance coverage to the Charter School, including workers'
compensation, unemployment insurance and general liability insttrance,

Technology/Student Data Information Management: The District will
establish and provide technical assistance in the maintenance of a
student information management system that tracks the following, at a
minimum: average daily attendance, enrollment, standardized and
alternative assessment data, emergency contacts, racefethnicity, age,
address, parent/guardian, immunization, and
discipline/suspension/expulsion, access to the District's network and
Internet access. The Charter School shall have full responsibility for
entering data info this system. The District will prepare and file
appropriate attendance and related reports to the State.

Maintenance: The District will provide the same standard of

‘maintenance services to the Charter School's facility as are provided to

all regutar non-charter schools in the District.

Transportation: The District will provide all home to school

transportation services. Field trips will be invoiced at the J141 mileage

rate.

Food Services: The District will provide the Charter School with foed

services and any related services to ensure compliance with, and funding.

from, State and Federal child nutrition programs.

Facility Services:

2.27.1. Custedial Services: The District will provide the Charter
School with all custodial services .

2.2.7.2.  Grounds Maintenance: The District will provide the Charter
School with all landscaping and grounds maintenance
services. .

Program Evaluation: The Charter School will administer state-mandated

and District approved benchmark tests in partnership with the District and

consistent with the Charter School policies.

State and Federal Programs Compliance Support: California charter

schools are exempt from most state mandated categorical compliance

matters, however, are subject to federal compliance processes due to

their participation in federally funded programs (e.qg., Title |). Assistance

may include the generation of required reports, supervision of rules,

regutations and procedures related to categorical programs, oversight of

categorical budgets and other related activities.
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2.2.10. Personnel Services; The District will provide the Charter School with
Personnel (Human Resource) Services for certificated and classified
services. Fingerprinting is required of alf volunteers and employees and
wilt be paid by the district.

3. SPECIAL EDUCATION:

3.1.

Provision of Special Services: Children with disabilities attending the Charter
School shalt be served in accordance consistent with the Re-authorization of IDEA.
The Charter School shall cooperate fully with the District in the identification and
referral of students who may have exceptional needs, assessments and
development of IEPs, and the provision of special education services to Charter
School Students.

CENTRALIZED SERVICE REIMBURSEMENT TO THE “DISTRICT”: The District incurs

centralized services for Transportation, Food Services, Maintenance and Operations,
Curriculum Development, Business Services, Testing and Special Education. All of these

- services for District Schools are paid cut of ADA generated by all District students. PZ ADA
generated by the Charter School for Centralized Services shall be reimbursed in the
following manner.

4.1.
4.2
4.3.

44,
4.5,
4.6.
4.7,

4.8.

4.9.

4.10.

4.11.

Discretionary Funding K-6: The Charter School will receive $62.40 per ADA based
on current year CBEDS. [n addition an annual allocation of categorical funding will
be provided based on district allocation formulas.

Discretionary Funding 7-8: The Charter School will receive $76.00 per ADA based
on current year CBEDS. In addition an annual allocation of categorical funding will
be provided based on district allocation formulas.

Discretionary Funding 9-12: The Charter School will receive $87.60 per ADA
based on current CBEDS. In addition, an annual allocation of categorical funding
will be provided based on district allocation formulas.

The district will provide expenses associated with the (7-12) after school sports
programs. This will include initial purchase of equipment and uniforms.

The district will provide transportation and coaching expenses consistent with
current District practice. Stipends will be consistent with the BETA/District contract.
The district will provide for transportation and annual equipment replacement cost
far the Charter School’s music and athletic programs.

The District will provide far promotional advertisement support associated with
promotion of Charter School enroliment,

The District will provide support for high school opportunities, which prepare
students for enfrance into the University of California system, i.e. International
Baccalaureate Program and/or establishing relationships with cutside agencies.
The District will provide funding to support approved student clubs. Stipends will be
consistent with the BETA/District contract.

The District will provide support for the Charter School administrator and/or Board
of directors to aftend a charter school conference and a Dual Immersion
conference annually.

The District will provide support for the Charter School Dual Immersion students
{grades two and above) fo take the Aprenda 3 assessment.

5. DELEGATED AUTHORITY: As discussed in the Charter Petition, the Summit Charter
Acaderny Board of Directors shall have the authority to:
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81
52
53
54

5.5

56

57

Adopt, deliver, and adapt all aspects of the curriculum consistent with adherence to
California State Standards and district curriculum adoption process, as approved by
the board of Directors and the Board of Trystees. o

Design and implement all aspects of site-specific professional development and
continuous improvement strategies under the provisions of the disfrict’s Program
Improvement Corrective Action Plan utilizing district identified/selected professional
development opportunities.

The Charter School may create the school’s schedule, including length of day and
school year with Board of Trustee approval.

Expend discretionary Charter School funds as the Charter so selects within
compliance guidelines.

Negotiations with the District on the annual Memorandum of Understanding on
facilities and/or services to be provided by the District.

Certain site-based operational matters consistent with the mission and purpose of
the Charter School (such as school dress code, parent compact, and student
discipting).

The Charter School, with the Board of Director's and Board of Trustees approval,
may choose to exercise its’ site based budgeting authority to adjust staffing ratios or
to employ other cost saving measures in order to free discretionary dollars.

6. MISCELLANEQUS:

6.1

6.2

6.3.

6.4

6.5

Amendments: This Memorandum may be altered, amended, changed or modified
only by agreement in writing executed by a duly authorized representative of each
party.

Mutual Indemnity: Each party shall indemnify, defend and save the other, its
governing board, officers, agents, and employees harmless from any and all claims,
damages, losses, causes of action and demands, including reasonable attorneys
fees and costs, incurred in connection with or in any manner arising out of the
subject matter of this Memorandum to the extent such claims, damages, losses,
causes of action and demands, including reascnable atiorneys fees and costs, are
attributable to the indemnifying party’s negligent or intentionally wrongful acts.
Severability: If any provision or any part of this Memorandum is for any reason
held to be invalid and or unenforceable or contrary to public policy, law, or statute
and/or ordinance, such provisions shall be deemed provisions of the Charter Scheol
petition so amended thereby, and the remainder of this agreement shall not be
affected thereby and shall remain valid and fully enforceable.

Prevailing Authority: In the event of a conflict between the law and the terms of
this Memorandum, the law shall prevail, and any such conflicting terms shall be
severed from this Memorandum and nullified. Te the extent that this Memorandum
is inconsistent with any of the terms of the Charter and such inconsistency would
not constitute a material revision to the Charter if the Charter were so amended to
conform to the Memorandum, the Charter shall be deemed amended to conform to
the terms of this Memorandum. Any provision in this Memorandum which is
inconsistent with the Charter and which would constitute a material revision to the
Charter if the Charter were so amended to conform to the Memaorandum, shall not
be valid unless and urtit the Charter is amended pursuant to Education Code
47607 and any other applicable laws.

Instructional Materials: The District will provide state adopted core
instructional materials for each student through participation in the district’s
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curriculum adoption process. The district will be responsible for the AV costs for
use of the Tutare County Office of Education ERS services.

6.6  The Associated Student Body Accounts: The Charter School associated student
body accounts will be overseen by the District and are operated by the Charter
under the same rules and regulations as the District schools.
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in compliance with the Americans with Disabilities Act and Government Code section 54954.1, if you need special assistance to
participate in this meeting, please contact the Administrative Assistant, (559) 781-8020. Notification 48 hours prior to the
meeting will enable the School District to make reasonable arrangements to ensure accessibility to this meeting (28 CFR
35.102-35.104 ADA Title I}

Burton Elementary School District
Board of Education

Special Board Meeting
AGENDA

For the special meeting of Monday, May 24, 2010, CLOSED SESSION beginning at 5:00
p.m., OPEN SESSION beginning at 5:15 p.m. in the Burton School District Board Room at
274 N. Westwood Street, Porterville, California.

1. OPENING CEREMONY

1.1  Callto Order
1.2  Attendance
Board of Education: Present Absent
Devin Wilson, President
Lisa Ruffa, Vice President
Phillip Giannetto, Clerk
John Hodge, Member
Eddie Hernandez, Member
Dr. Gary Mekeel, Secretary/Superintendent

2. OPPORTUNITY FOR MEMBERS OF THE PUBLIC TO ADDRESS THE BOARD
ABOUT ANY ITEMS WITHIN THE BOARD’S JURISDICTION BUT WHICH ARE NOT
ON THE AGENDA (Public input for agendized items is accepted at the time the matter is considered)

3. ADJOURN TO CLOSED SESSION

3.1  Conference with Labor Negotiators (Ed Code 54957.6)
Agency Designated Representative: Dr. Gary Mekeel, Superintendent
Employee Organizations: BETA/ CSEA and Unrepresented Administrators

4. RECONVENE TO OPEN SESSION

4.1 Pledge of Allegiance
4.2 Report of Action Taken in Closed Session (if any)

5. OPPORTUNITY FOR MEMBERS OF THE PUBLIC TO ADDRESS THE BOARD
ABOUT ANY ITEMS WITHIN THE BOARD’S JURISDICTION BUT WHICH ARE NOT
ON THE AGENDA (Public input for agendized items is accepted at the time the matter is considered)
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CURRICULUM AND INSTRUCTION

6.1 Recommendation for Approval of School improvement Grant (Enc. 1)
(Action item)

CONSTRUCTION, BUILDINGS AND GROUNDS

7.1 A Review of the District's Proposed Maintenance Plan for All District School Sites
(Enc. 2) (Action item)

7.2 A Review of the Status of District Grounds Contracts at SCCA, JMA/BES and
Recommendation for Future Action (Action item)

ADJOURNMENT
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MINUTES OF THE SPECIAL BOARD MEETING

OF THE
BOARD OF TRUSTEES
BURTON SCHOOL DISTRICT
May 24, 2010
1. OPENING CEREMONY
Call to Order: The meeting was called to order at 5:05 p.m. in the

Burton School District Board Room located at 274 N.
Westwood Street, Porterville, California.

Present; Devin Wilson, President; Lisa Ruffa, Vice
President; John Hodge, Member and Dr. Gary
Mekeel, Superintendent/ Secretary

Delayed Arrival: Phillip Giannetto
Absent; Eddie Hernandez

2. OPPORTUNITY FOR MEMBERS OF THE PUBLIC TO ADDRESS THE BOARD ON CLOSED
SESSION ITEMS

The public was asked if there was anyone who
wished to address the Board on Closed Session
items. There were none forthcoming.

3. CLOSED SESSION The meeting adjourned to Closed Session at 5:05
p.m.
4. RECONVENEMENT The meeting reconvened to Open Session at 5:15
p.m.
Pledge of Allegiance: The flag salute was led by President Wilson.

5. OPPORTUNITY FOR MEMBERS OF THE PUBLIC TO ADDRESS THE BOARD ABOUT ANY ITEMS
WITHIN THE BOARD’S JURISDICTION BUT WHICH ARE NOT ON THE AGENDA
President Wilson asked if there was anyone who
wished to address the Board about any items within
the Board's jurisdiction but which are not on the
agenda. There were none forthcoming.

Mr. Giannetto left the meeting at 5:20 p.m.
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6. CURRICULUM AND INSTRUCTION

Approval of School Improvement Grant
Application:

7. CONSTRUCTION, BUILDINGS AND GROUNDS
Review of the District's Proposed Maintenance
Plan:

Review of the Status of District Grounds

Contracts:

8. ADJOURNMENT

Mrs. Kamberg distributed a copy of the School
Improvement Grant Application to be submitted to
the state and proceeded to review the focus of the
grant. As part of President Obama’s efforts to reform
education by providing grant money to states to
allocate to schools needing improvement, the
application, if successful, would be used to assist in
measures to improve student performance of the
charter schools and to assist in fully implementing
the elements of the charter's petition. It was then
moved by Mr. Hodge, seconded by Mrs. Ruffa, to
approve the School Improvement Grant Application
written on behalf of Summit Charter Academy and
Summit Collegiate Charter Academy.

Motion passed: 3-0

This item was postponed until a June board meeting.
This item was postponed until a June board meeting.

The meeting adjourned at 5:30 p.m.
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In compliance with the Americans with Disabilities Act, if you need special assistance to participate in this meeting, please contact the SCA
office at (559) 782-5902. Notification 48 hours prior to the meeting will enable us to make reasonable amangements fo ensure accessibility to

this meeting (28 CFR 35.102-35.104 ADA Title If)

Summit Charter Academy
Board of Directors Meeting
May 25, 2010 @ 5:00pm
Summit Charter Academy Mathew Campus-Library
175 South Mathew, Porterville, CA 93257

AGENDA

1. CALL TO ORDER
Attendance Present Absent
Randy Daniel, Chair
Dan Holloway, Vice Chair
Sheila Boyer
Tamra Behrens
Amy Hanson
Patrisia Espinoza
Dave Huchingson, Principal-SCCA
Cheyenne Ruffa, Principal-Mathew

T

i

2. CLOSED SESSION
Student A
Student B
Student C
Student D
Student E
Student F
Student G
Student H
Student 1

SCEmonpUOme

Discussion on action needed to be taken with students.
K. Parent/Guardian Letter to Board regarding students attending the Collegiate campus.

3. REPORT OF ACTION TAKEN IN CLOSED SESSION
Student A

Student B

Student C

Student D

Student E

Student F

Student G

Student H

Student |

SrEmOTmOOwR

Discussion on action needed to be taken with students.
K. Parent/Guardian Letter to Board regarding students attending the Collegiate campus

4. PUBLIC COMMENT

List of 64 students from Mathew campus who have not complied with the school compact.

List of 64 students from Mathew campus who have not complied with the school compact.
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5. PRINCIPAL/DIRECTOR REPORT

A.

B.

Current Enrollment
a. Mathew
b. SCCA
2010-2011 Projected Enroliment
a. Mathew
b. SCCA

6. BOARD ADMINISTRATION/INFORMATION

A,

Approval of Minutes from April 27, 2010 (Enclosure 1, Action Item)

7. SCHOOL POLICIES AND CURRICULUM

AT mQEHOOWE

Schedule Petition Revision meeting (working session)

SCCA Schedule for 2010-2011 School Year(Enclosure 2, Action Item)
SCCA Student/Parent Contract (Enclosure 3, Action Item)

SCCA Student Handbook (Enclosure 4, Action Item)

SCCA Course List 2010-2011 (Enclosure 5)

SCCA becoming an IB School (Enclosure 6)

SCCA FAQ (Enclosure 7)

SCCA 6 year plan for College (Enclosure 8)

Mathew Handbook (Enclosure 9, Action Item)

Joint Staff Development for the 2010-2011 school year

School Improvement Grant (SIG) application (Enclosure 10, Action ltem)

8. DISTRICT/BOARD/COMMUNITY RELATIONSHIPS
9. BUDGET/PERSONNEL

A.
B.

Budget Update
MOU for the 2010-2011 school year (open conversation with BUSD)

10. CALL FOR AGENDA ITEM
11. ADJOURNMENT
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BURTON SCHOOL DISTRICT
AND
THE SUMMIT CHARTER ACADEMY
MEMORANDUM OF UNDERSTANDING
May 24, 2010

THIS MEMORANDUM OF UNDERSTANDING (“Memorandum”) is made and entered into as of
May 24, 2010 and between the Burton School District, a California public school district
(“District’), and the Summit Charter Academy, a California public charter school (“Charter
School’), as authorized by the Burton Summit Charter Academy Petition, which does not aliow
the Charter School fo enter into any contracts except for memorandums of understanding
between the District and Charter School, such as this Memorandum.

NOW, THEREFORE, for and in consideration of the covenants and agreements hereinafter set
forth, the parties agree as follows:

1.

TERM:

1.1.

1.2.

Term: The term of this Memorandum shall be for the term of the School
improvement Grant.

Renewal: This Memorandum shall be reviewed and agreed to annually on or prior
to June 30. A mid-year discussion meeting will be scheduled.

ADMINISTRATIVE SERVICES PROVIDED BY THE DISTRICT:

2.1.

2.2.

Oversight Charge: The parties’ agreement to the provision of any services listed
below does not in any way limit or otherwise affect the District’s right to receive
payment of Charter School revenues for oversight expense as authorized by
Education Code section 47613.

Services Provided: The District has agreed to provide the following services:
221. Business Services:

2.2.1.1. Accounting: maintaining a chart of accounts, account code
structure, and financial ledgers; maintenance and posting of all
financial transactions to the Grant’s and inclusion in District's
annual audit.

2.2.1.2.  Payroll: including preparation of pay warrants; distribution of
payroll checks and execution of direct deposits; calculation
and forwarding of all tax, benefit, retirement, and other
withholdings; and, preparation of and forwarding of tax
withholdings and related documentation to state and federal
tax authorities.

2.2.1.3. Accounts Receivable and Payable: including processing of
all purchase orders and check requests in a timely fashion,
holding of all deposits, and posting relevant information to
appropriate ledgers.

2.2.1.4. Purchasing: the Charter School shall use the procedures of
the District's Purchasing Department to purchase goods and
services related to Grant and all such purchases shall be
processed through the Purchasing Department. The Grant
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shall pay the actual direct costs of the goods or services
purchased for implementation for the Grant.

2.2.2.  Technology/Student Data Information Management. The District will
establish and provide technical assistance in the maintenance of new
technology and equipment purchased through the grant. The District will
continue to support a student information management system that tracks
the following, at a minimum: average daily attendance, enrollment,
standardized and alternative assessment data, emergency coniacts,
race/ethnicity, age, address, parent/guardian, immunization, and
discipline/suspension/expulsion, access to the District’s network and
Internet access. The Charter School shall have full responsibility for
entering data into this system.

2.2.3.  Program Evaluation: The Charter School will administer state-mandated
and District approved benchmark tests in partnership with the District and
consistent with the Charter School policies. The Charter School will
comply with all evaluation reports as outlined in the Grant RFA. The
District will be provided with summary data annually reflecting progress
on the goals of the grant.

2.2.4. Personnel Services: The School Improvement Grant will provide
financial support for increased personnel for implementation of the grant.
The district will sustain the cost of personnel after the three year grant
period as deemed necessary by stakeholders.

2.2.5. CENTRALIZED SERVICE: The District will collect indirect costs at the
appropriate level {4.44% for 2010-11). The School Improvement grant
will support the cost of staff development both in-house as well as outside
providers.

2.2.8. Instructional Materials: The Charter School will provide state adopted
intervention materials for each student through participation in the School
Improvement Grant. The district wilt be responsible for ordering and
pracessing curricuium for the Charter School.

IN WITNESS WHEREOF, the parties hereto have executed this Memorandum as of the day

é!n yeal first above written.
£l ! R‘\
/
—— .
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BSD Bdfard of Education President Date SCA Board of Directors President Date
T QA trekeQ sy
BSD Superintetident Date
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