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SECTION I: NEEDS ASSESSMENT

I. Summary
Kawana Elementary School (Kawana) in Bellevue Union Elementary School District (BUESD) serves 420 elementary school children, the vast majority of which are economically disadvantaged, and over two out of three children at Kawana are English Learners (ELs). Kawana replaced its Principal in 2007-08, and since that time has made considerable improvements in student achievement, though gains have not been consistent year to year nor have reached the State target of 800 on the API. As a result, the school was identified as a persistently low performing school and to further its’ reform efforts Kawana is applying for the School Improvement Grant. To determine what improvement strategies are needed to take reforms to the next level, Kawana/BUESD initiated a comprehensive needs assessment process that included data points from multiple sources, including input from a wide range of stakeholders. The assessment identified the seven following critical needs: 

1. The extension of learning time for all students
2. Support for the socio-emotional needs of Kawana students

3. Improving outcomes for ELs (especially at the intermediate levels) 
4. Parent/community identity and meaningful involvement
5. A redesigned teacher and principal evaluation system that clearly defines effective teaching, leading and learning 

6. Revising instructional programs, first in English-Language Arts (ELA) and second in Mathematics to accomplish two goals: (a) to be better aligned with the new common core standards; and (b) to significantly increase student engagement
7. Improved leadership capacity to monitor the implementation of instructional programs and other improvement strategies
The assessment also identified other needs that support the selection of the Restart Model for school improvement (i.e. restarting Kawana as a charter school), including the need to: (a) maintain the leadership of the school because significant improvements have been made; (b) expand Kawana to a K-8 school because there is no middle school in the community; (c) increase site level autonomy and innovation in exchange for greater accountability for performance; and (d) involve more parents in the governance of the school to increase involvement and improve the responsiveness of the school to the community. Through the process there has been widespread support for the Restart Model and the School Improvement Grant (SIG) application process overall. Great efforts were made to elicit feedback from various stakeholder groups in order to envision the work for the next three years to address the needs to improve student achievement for all students.
II. Background
Kawana, one of four schools in the BUESD, is located in southeast Santa Rosa. Kawana has a vision of continued excellence in meeting the needs of the students it serves academically, emotionally, socially, and physically in a very positive and safe school environment. There is a firm belief by the administrator and staff that all students can learn and that it is the school’s responsibility to ensure educational success for all students. 

Kawana students are some of the most culturally, economically, and linguistically diverse in Sonoma County. Over 73 percent of the 420 students served are designated as ELs, and the first language of most ELs is Spanish.  Ninety-six percent of the students are eligible for free- and reduced-price lunch.  The major racial/ethnic groups include: Hispanic (77 percent), white (13 percent), and African American (4 percent). 

The certificated staff includes a total of 18 teachers including one ELD Specialist and one Title I Reading Specialist, one resource specialist, and one special day class teacher. Support staff also includes a part-time school nurse, a part-time counselor and counseling interns from the University of San Francisco/Sonoma State University, classroom instructional aides, a library technician, bilingual aides, and supervision aides. The school also receives the services of a psychologist and a part-time speech therapist. Kawana also employs a part-time parent liaison. 

As a Title I school-wide project, Kawana participates in the state and federal programs outlined in the consolidated application, and has participated in the IIUSP, SAIT and DAIT programs. Grade level teams with the assistance of the SoCAT (Sonoma County Office of Education Assistance Team) have reviewed the state standards and have identified essential standards that all students must know. These standards assist teachers in focusing their instructional program. The implementation of the core, standards-based curriculum is the responsibility of administrators and teaching staff. Staff works in grade level and across grade level teams in order to articulate and implement key concepts and skills at each grade level. They also meet weekly in Professional Learning Community (PLC) teams to make improvements and revisions in their instructional programs to better meet the needs of all students. At least once per month, Kawana teachers meet with other district grade level teams to align instructional programs, develop common assessments, and discuss the implementation of district adopted instructional programs and strategies.

Administrators and teachers in BUESD participate in Instructional Rounds led by the Superintendent. The Rounds consists of an administrator and peer review process to observe student tasks and ensure the consistent and systematic implementation of programs at the school and across BUESD. 

III. Needs Analysis Process
The assessment process was conducted by district and site leaders with Pivot Learning Partners providing guidance and technical assistance. The process used the following data instruments, which were reviewed and discussed by BUESD, Kawana and community stakeholders:

· Academic Program Survey (APS): All teachers at Kawana met by grade level and responded to the items in the APS.
· District Assistance Survey (DAS): A team of teacher leaders from each school site and district/site administrators were invited to review and respond to the DAS. 
· EL Subgroup Self-Assessment: This survey was completed by the Kawana ELD committee with input from the DELAC including parents, and teachers.
· Annotated Checklist for Addressing Special Education: This checklist was completed by a district committee of special education, regular education teachers and site administrators. Furthermore, The Inventory of Services and Supports (ISS) will be administered in the fall of the next school year to obtain baseline data on the students with disabilities at Kawana.
· Kawana Parent Survey: Administered annually, this survey yielded valuable information regarding parent satisfaction with the school.
· Response to Intervention (RTI), Professional Development and Teacher Self Reflection Surveys: These instruments were all used to gain insight into teacher needs and to target teacher training. 

These instruments, along with CST and CELDT were reviewed at grade-level meetings with the Principal. Program strengths were noted and areas of weakness were listed and prioritized according to greatest need. The identified needs were then shared with the School Leadership Committee, and needs were prioritized and strategies for improvement were identified. These multiple data elements which incorporate feedback from a wide range of stakeholders from the Board room to the classroom have given the school and district leaders the data to envision the work that needs to be accomplished to transform Kawana into a school of the future; one which meets the needs of all students.

In conjunction with the needs assessment process, a committee of teachers, classified staff, parents, the Principal, the categorical program director, the Sonoma County Office of Education’s DAIT program director and the Superintendent met over a two year period to discuss and determine the best intervention model to institute at Kawana. Kawana had been designated a program improvement school and in year four was required to select an intervention model. This committee began meeting in March 2010 to review and discuss options and met weekly until the end of the school year (nine meetings). The parties reviewed, studied and provided input about the four models. In May 2010 the Committee expressed an interest in the Turnaround Model and prepared a white paper to submit to the BUESD Board of Trustees and the State Board of Education. This white paper demonstrates the staff commitment to implementing educational reform to increase student achievement for all students. 

The Committee continued meetings in October 2010 and at that time determined that the Turnaround Model no longer matched the school’s needs since Principal Escobedo’s leadership and improvement strategies had contributed to a dramatic increase on the CST (70 points). Replacing the Principal and half of the teaching staff was no longer perceived as viable option. The Committee then began to more thoroughly explore other turnaround models, including the Restart Model. As the Restart Model emerged as the optimal vehicle for continued improvement the Committee reformed as the Kawana Charter School Committee, holding six meetings to solicit more feedback, communicate information to the entire staff and to provide opportunities for staff to voice their recommendations. The Committee turned its attention to writing and applying for charter school status. Along with the parent who served as a member of the Committee, discussions regarding the charter were held at PTA, SSC and ELAC meetings and a parent/community meeting was held on March 30, 2011. The community expressed their interest and excitement about the Restart Model that would allow for the formation of a charter. At that meeting parents expressed their desire to extend the charter to allow for seventh and eighth grade students. In August, 2011 the charter was approved by the Bellevue Board of Trustees and submitted to the State, which approved the Charter on November 10th, 2011.

IV. Needs Assessment Findings
An overarching review of student achievement data reveals that despite an increase in student performance, Kawana students continue to score below the state target of 800 on the API with a 2010-11 score of 763. Although there has been substantial growth in student achievement, Kawana has been unable to meet AYP goals consistently from year to year. For example, Kawana made its AYP targets in 2010, but did not make AYP in 2011. Recent test results show that even though Kawana students score higher in mathematics than ELA, they made AYP in ELA and not in mathematics in 2010-11. 

Based on the data and process described in the previous section, and analysis of student achievement data highlighted above, BUSD/Kawana has identified the following priorities for improving student achievement (please note these priorities are not listed in order according to the perceived level of need). 

Priority #1: Increasing the Amount of Learning Time for All Students: Teacher comments to the APS survey identified the need to extend the learning time for all students. Although the school has the physical capacity and the personnel to extend the learning time, the school does not have the funding to provide intervention and enrichment opportunities for all students. With adequate funding, Kawana would extend the current afterschool intervention program to include enrichment activities to meet the needs of any student who wants to participate in the extended day program. Kawana would also support the time of teachers to team with afterschool staff to align activities to the educational programming that is happening during the normal school day.

Priority #2: Better-Meet the Social-Emotional Needs of Students to Support Improved Academic Achievement: Over 96 percent of the children attending Kawana are eligible to receive free or reduced price lunch. For many, this is the only full meal they eat every day. More than one out of every three children has at least one parent who has been or is presently incarcerated, and two out of every three children have someone in their family involved in a gang.  Almost without exception, every student has some adult member of the family that has used or is presently using drugs or abusing alcohol, and very few of the children live with their both of their birth parents.
As students and families face the many challenges of living in poverty there is a need to provide support from school counselors. Currently, four counselors are available to students/families (a total of 30 hours of counseling weekly). There are 15 students on a waiting list since there are not enough counselors to serve all referred.  Because of the high need, counselors often feel as if they must hurry and see students for shorter periods of time in an effort to serve all those in need.

The vast majority of parents (23) at a recent community meeting requested that as a charter, Kawana, add seventh and eighth grades to the school population. They have a desire for a nurturing environment where children can attend a school closer to home; one that they are familiar with and where they feel safe.

Priority #3: Increasing Parent and Community Involvement: The DAS and the Kawana charter application processes both identify the need to include parents of all students, especially parents of English Learners, in the educational process by providing opportunities for parent involvement (e.g. Family Math Nights, Family Literacy Nights, a parent workshop, etc.). The Charter Advisory Committee also identified the need to partner with community agencies to offer a staffed parent room at Kawana where parents can meet and access child care while they volunteer in a classroom, assist with classroom projects, or participate in parent education workshops. 

Due state budget cuts, Kawana had to make significant cuts to a parent liaison program. Currently, the school employs a part-time parent liaison with funding through a nutrition grant, and there is a need to expand this to a full-time position. 
Priority #4: Narrowing the English Learner Achievement Gap: Almost three out every four of Kawana’s students are English Learners (ELs). Kawana lacks a comprehensive plan to address the needs of ELs. Teachers select from a variety of materials and instructional strategies to use with students, but implementation of these materials and instructional strategies varies from teacher to teacher. 

On November 2, 2011, the BUESD English Language Development Committee reviewed and responded to elements of the English Language Skills Assessment (ELSA). The data shows that for AMAO 1, progress toward meeting English decreased for the 2010-11 year after increasing for the previous three years. The Committee also noted that students who have been here less than five years are not attaining English proficiency, and that there is a disparity between progress in language arts and math. Although students met the AMAO 2 target, students who have been in BUESD less than five years are not attaining proficiency, and reclassification rates are very low.
Another concern to the ELD committee and to teachers and administrators is the trend that most students fail to progress past intermediate performance levels. Beginning and advanced students are making progress, but those in the intermediate levels are stalling. The Title III Year 4 Action Plan and the DAIT plan also recognized and addressed this issue. The plan states that ELs remain at the intermediate level because there has been a lack of a well-defined ELD program. While students are grouped for ELD instruction the implementation of a consistent program has been randomly delivered. The lack of structure in the ELD program may account for students’ inconsistent progress through the CELDT proficiency levels. Teachers’ response to interviews and DAIT surveys suggest the need for instruction on implementing ELD materials because they are overly focuses on teaching content, and fail to dedicate attention to helping ELs acquire English skills. Teachers have also expressed a need for training in this area and time to develop lessons that meet the needs of students at each CELDT level, especially those students in the intermediate levels. 

Results of a district self-reflection survey substantiated the need expressed above.  Two out of every three teachers felt they had only minimal confidence in their ability to move students across the English language development continuum. Nearly half indicated that they did not use strategies such as choral response, white boards, think/pair/share to engage their students in responding to questions or sharing their thinking/work, and almost 58 percent did not use higher level thinking strategies throughout the day. 

Teachers also report a lack of coaching and consultation in best practices by qualified staff knowledgeable in EL instruction issues. The DAIT also noticed that as a result of classroom observations and data from instructional tours there appears to be a lack of differentiation in ELA instruction. Materials and instruction presented are not necessarily based on student proficiency levels, and monitoring of ELD instruction does not occur on a regular basis. DAS results also indicate that teachers and administrators feel there is a need to train teachers in ELD methodology including classroom coaching.

Priority #5: An Effective Teacher/Principal Evaluation System: All needs assessment data sources strongly suggest that there is a strong need to continuously improve teaching, leading and learning, and that the current evaluation system is ill-equipped to support this necessity. Lacking a clear definition for effective teaching, leading and learning, BUESD’s evaluation systems are compliance-driven checklists that principals and HR staff fill out on a schedule driven by contract language. In addition, they fail to promote meaningful and differentiated discussions about how to improve teaching and learning and inform strategic talent management decision making. Most educators view teacher evaluation processes as primarily focused on identifying weak teachers, not on providing feedback to all teachers.  In addition to problems stemming from the pro-forma process epitomizing Kawana’s evaluation system, Kawana’s systems suffer from the following structural issues. Kawana and BUESD’s evaluations are:
 
· Infrequent: Most consist of just one classroom observation conducted by a principal, which is inadequate to measure performance on an occupation as complex as teaching.

· Unfocused: The evaluation is based on factors that are not directly related to student learning.

· Undifferentiated: The evaluation fails to differentiate between ineffective, developing, effective and highly effective teachers. 

· Lack Validity: The evaluators are under-trained on the tools that they use to evaluate teachers. 
Priority #6: Align Curriculum and Instruction to the Common Core, Improve Assessments and Integrate Technology: Teachers report on the APS that monitoring of instructional time did not occur often enough and that classroom coaching was not happening. All teachers indicated that while they use the state adopted materials, these materials did not always meet the needs of all students. They expressed a need for supplemental materials and a review of and possible change in benchmark assessments. Teachers also expressed a need for additional collaboration time to plan and align supplemental materials across grade levels by theme, to begin transitioning to the new common core standards, to develop meaningful formative assessments coupled with an updated data system that gives teachers the ability to analyze data in a timely manner so that adjustments in instruction can be made. 

Teachers have also requested additional training in how to do more sophisticated data mining with Edusoft and integrate technology into the core curriculum. The DAS supports the need for updating and migrating the current assessment data system, Edusoft, with the pupil data system, AERIES, and the personnel to accomplish this. It also supports the need for professional development for staff to interpret student achievement data and use this data to make instructional decisions. 

The School Leadership Committee also identified the following needs related to curriculum and instruction: (a) align curriculum and assessments to the common core standards; (b) benchmark assessments with current materials in language arts and mathematics; (c) integrate technology into the curriculum; and (d) develop an updated and easy to use data system that will provide quick and accurate data to teachers.  Despite having participated in training on the use of Edusoft, almost half of Kawana teachers rank themselves as below proficient in the use of the system. Teachers also report that data mining using Edusoft is not user friendly.
The charter school application process also supports efforts to strengthen the curriculum by aligning current materials and formative assessments to the newly adopted Common Core State Standards (CCSS). The staff embraces the focus on higher order thinking, problem solving, comprehension and writing strategies as outlined in the CCSS. Kawana teachers believe that students will have increased motivation to learn academic standards if the standards are organized into themes that frequently integrate technology in more than one of the content areas. During budget discussions, the staff prioritized planning time for aligning instructional themes to the CCSS.  The new Kawana Charter states that the school community believes an attribute of an educated person in the 21st century is one who is a communicator, asks probing questions, searches for answers, and is able to confidently and effectively communicate both orally and in writing, justifies thinking using evidence, and serves as a bridge between cultures. 

The community also believes that the integration of technology will enhance learning in core content by providing engaging practice while promoting increased communication and the attainment of technology skills. Responses to the DAS also address this issue. Currently, each classroom has one new computer and all other technology is obsolete or non-existent. 
Priority #7:  Improved Leadership Capacity and Systems to Support Effective Teaching: The DAS results indicate there are significant areas that are “in progress”, but need additional attention. Areas of concern are: (a) lack of knowledge regarding the alignment and monitoring of federal, state and local accountability requirements including the Single Plan for Student Achievement (SPSA) aligned with the LEA plan; (b) setting goals and clearly communicating these goals to parents/families; and (c) involving parents in their child’s academic program. 
In response to the EPCs, Kawana teachers indicated a need to closely monitor the implementation of all reform efforts and the items listed in the EPCs. Presently, the Principal visits classrooms on a daily basis, but there are no observational protocols in use and visits lack a specific focus. The Superintendent has trained the Principal and teachers in the Instructional Rounds Model. Teachers are released to participate in Rounds along with the Principal, but this happens only one or two times during the school year. At the conclusion of Rounds, observations are shared with teachers, and teachers discuss the findings during PLCs. There is no protocol for sharing information, and there is a lack of follow-up to determine if the findings are addressed. There have been discussions about including teachers/administrators from sites across BUESD, but there is nothing in place at this time. There is a need to develop and implement a process to monitor program implementation. Teachers and principals need additional training and practice implementing Instructional Rounds. Training on the use of an observational protocol and the eight math practices and habits of mind will give teachers and the Principal a vision of how student learning targets are connected to the CCSS and the classroom. The training should outline specifically what are students doing when a particular practice is observed. Training will be the key to the successful monitoring of program implementation.  

SECTION II: SELECTION OF INTERVENTION MODEL 

BUESD and Kawana are applying for SIG funding under the Restart Model school improvement strategy, which would convert Kawana Elementary School, a Tier I school, to a dependent charter school called Kawana Academy of Arts and Sciences (KAAS). BUESD would be the charter school operator. This decision was the result of thoughtful analysis of the needs of the school informed by school achievement data and qualitative data collected from stakeholder meetings and other survey instruments (see Section I for more details). The Restart Model was chosen because its required and optional components aligned with the needs of the school. With strong support and input from families, community members, teachers and staff, and other stakeholders, Kawana filed a charter school petition in August of 2011. This petition followed all of the requirements of the State of California, and was approved by the California Board of Education on November 10, 2011. 

The Restart Model appeals to BUESD and the Kawana community for the following reasons: 

1. The Restart Model has Significant Advantages over other SIG Models: Despite being classified as a Tier I persistently low performing school, over the last four to five years, Kawana has made considerable progress in narrowing achievement gaps and improving performance overall. Prior to 2007-08, Kawana experienced several years of declining or stagnant API scores. In 2007-08, BUESD hired a new principal, Jesse Escobedo. Since this change in leadership, scores have consistently risen. For example, in 2007-08, school-wide API scores were just 622. By 2010-11, scores had increased 23 percent to 763.

District leadership and family and community members feel strongly that the improvement in performance is directly attributable to Principal Escobedo’s improvement strategies, which include: (a) implementing a lesson study model; (b) establishing a culture of high expectations for all students; (c) creating more time for teachers to collaborate; (d) aligning lessons to California standards; and (e) focusing professional development on improving key instructional strategies (e.g. small groups, strategies for ELs, differentiation of instruction to engage all students, etc.)

Because of the overwhelming quantitative and qualitative data demonstrating that Principal Escobedo’s strategic plan for improving the quality of the school is working, district leaders, school staff and family and community members were not willing to consider any school improvement model that would require a change in the current school leadership. The Turnaround Model requires replacing the Principal and rehiring no more than 50 percent of the staff. The Transformational Model also requires replacing the Principal. The School Closure Model was not a viable option either because BUESD is not a declining enrollment district and there are no other local elementary schools with excess capacity to handle the students currently enrolled at Kawana. The Restart Model was the only viable option for Kawana to take school reform strategies to the next level without the risk of undoing the progress made since 2008.  


2. Opportunity to Offer Middle School in the Community: The Restart Model would significantly improve the quality of public middle school options for families in the community. As noted in more detail in the needs assessment, there is currently no middle school in the community, which means that students must be bused into other communities when they enter middle school. Family and community members have repeatedly expressed their frustration with this situation. This not only poses an inconvenience on families and children, but they also report that the public school option they currently have does not reflect the culture or values of the community. As a K-6 district, the only way BUESD may offer middle school education is by opening a charter school. The Restart Model therefore provides resources to support the expansion of needed middle school services in the community, while also supporting improvement strategies.


3. Increased Autonomy and Accountability: In exchange for increased accountability for improved performance, the charter model offers increased site level autonomy over establishing curriculum and development of formative assessments. The charter allows Kawana to opt out of the district-wide curriculum agreement that requires all schools to use the same instructional curriculum and strategies, assessments and pacing guides. With increased autonomy, Kawana plans to develop lessons that are aligned to the common core and are better integrated across subjects (e.g. thematic units).The theory of action is that by establishing a consistent focus on reading, writing and math in all subject areas, Kawana can better develop the literacy and numeracy skills of struggling students. Kawana also wants to improve formative assessments so that teachers have access to actionable information about student learning that can be used in real-time to adjust instruction and improve outcomes. All of these strategies would not be possible under the current district-wide agreement. 


4. Improved Parent Voice and Engagement: Charter school governance requires that more than 50 percent of the Board be filled by parents and community members. Our theory of action is that we can significantly increase parent engagement, sustained involvement in their children’s education, the responsiveness of the school to the needs of the community and ultimately student achievement by: (a) changing the governance structure so that more parents have ownership over key site level decisions; and (b) offering a middle school in the community.
SECTION III: CAPACITY TO IMPLEMENT SELECTED INTERVENTION MODELS  


BUESD/Kawana has both the commitment and capacity to support the implementation of the SIG Restart Model. The SIG funding will greatly accelerate the staff’s ability to implement the changes that are necessary to improve teaching and learning.  BUESD has fully identified the resource needs of Kawana to achieve successful implementation of its plan and is committed to also providing resources to support the implementation of the planned school improvement activities listed below.  All of the proposed SIG-funded activities highlighted in this section are new efforts that would only be launched with SIG funds, which means that SIG funds will be used to supplement and not supplant current state and federal funding at Kawana.  Lastly, while some activities may have indirect benefits for other schools in BUESD, all activities will be targeted and implemented at the school site level, and no funds will be used to cover activities in other schools.

I. Capacity To Implement Required Components of the Restart Model
BUESD and Kawana have already fulfilled most of the required components of the Restart Model, including:

· California Requirements for Converting to a Charter School: Kawana and BUESD have already fulfilled all of these requirements, including but not limited to: (a) developing a charter petition with all of the 16 required elements of the California Education Code and petition signatures; (b) public hearing and board approval; and (c) financial reporting as defined in the SBE Number and Charter Submission Package; etc. To ensure an effective development process that follows all of the necessary steps, BUESD hired Lisa A. Corr, an attorney at Middleton Young & Minney LLP. Ms. Corr has nine years of experience in assisting charter schools through the development process and we are confident that all of the requirements have been met.

· Create a Locally-determined Rigorous Review Process for the Purposes of Selecting a CMO or an EMO: Since BUESD will be the charter school operator this process is not applicable. 

· Create an accountability contract with the CMO/EMO: This required component is not applicable because BUESD will be the operator.

· Create a Plan to Transfer Students: As part of the charter conversion process, BUESD created a transfer plan to serve students whose parents choose not to have their child attend the new school. Pupils who reside in BUESD can choose to attend other public schools through an intra- or inter- district transfer in accordance with existing enrollment and transfer policies of BUESD. Parents who choose not to enroll their children at Kawana will be given the opportunity to enroll their children in other BUESD schools. Collectively other BUESD schools could support 267 additional students, which is more than half of the current number of students at Kawana. Given that the decision to transition to a charter met wide support from parents, we do not expect this to be a significant issue.

II. Capacity to Implement Optional Components of the Restart Model 
The following provides a description of seven optional school improvement components that BUESD and Kawana would implement with SIG funding. These activities are aligned to the seven priorities detailed in the needs assessment. Embedded within each strategy is an overview of the capacity (internal and/or external) to implement each component. These strategies are based on evidence and research, and they are clearly aligned with required and optional components of other SIG turnaround models. 

School Improvement Priority #1 Increasing the Amount of Learning Time for All Students: Through the After School Education and Safety Program (ASES), Kawana currently contracts with CalSERVE to offer afterschool academic programming to struggling students.  If funded, Kawana would strengthen afterschool programming in two ways. First, Kawana would offer this program to all students, focusing the curriculum on enrichment activities. Secondly, Kawana would expand teacher involvement in the afterschool programming. This would include resources to support staff time of teachers to plan and mentor afterschool staff, and align afterschool activities to support instruction during the school day. Teachers funded through the SIG would team with CalSERVE’s mentors in teaching small groups of struggling learners in language arts and/or math, allowing these students to access the grade level core curriculum in their classroom. Three Kawana teachers would not only serve as instructors but would be available to train and to support CalSERVES AmeriCorp Mentors. The program would be available to all students throughout the school year. 
Teachers would also participate in planning and delivering enrichment activities, giving all students the opportunity to participate in classes/activities currently not available to them. Enrichment activities would support and extend the curriculum delivered during the school day. SIG funding would also be utilized to fund additional time for trained library and computer technicians, so that the library/media center is open two-three days a week during evening hours. Community agencies, parents, community members and Sonoma State University students and faculty will be recruited and encouraged to participate in the extended day program. 

School Improvement Priority #2 Better Meet the Social-Emotional Needs of Students to Support Improved Academic Achievement: To address the social and emotional needs highlighted in the needs assessment, Kawana would invest the SIG funding into the following changes:

1. Increased Counseling: Due to state budget cuts, Kawana has cut back significantly on the amount of counseling that it offers students. For a school where almost 97 percent of students qualify for free and reduced price lunch, the amount of counseling is inadequate to support the social, emotional and psychological needs of students. Kawana has offset these cuts by bringing in volunteer students in the field of social work, and resources are needed to (a) bring the current counselor up to full-time or to hire another part-time counselor; and (b) offer stipends to increase the quantity and quality of the pool of volunteer social workers onsite. 


2. Parent Liaison: As noted in Section I, parents of students at Kawana struggle to provide the necessary home environment that will support the social and emotional needs of their children. Recent budget cuts have forced the school to reduce the amount of time the parent liaison works If funded, Kawana would increase the Liaison’s hours from 10 to 20 hours per week.
School Improvement Priority #3 Increasing Parent and Community Involvement: As noted in the needs assessment and the charter petition (Element 4 Part B), parents play a pivotal role in the school’s theory of action for improving performance. BUESD and Kawana propose to invest SIG funds in the following ways to increase parent involvement:
 

1. Parent Resource Room: One strategy for increasing parent engagement is to make the current facility more welcoming to parents. If funded, Kawana would remodel an existing room into a staffed parent resource center where parents could access resources (e.g. literature, computers), hold meetings, etc. This remodel would include a small child-friendly area, so that parents caring for other young children would be comfortable attending the site.


2. Parent Liaison: As noted above, Kawana and BUESD would use SIG funds to double the number of hours per week that the parent liaison works.


3. Keeping the Library/Media Room Open Later Several Nights per Week: As noted in the previous school improvement activity, it is the intention for Kawana to be the focal point of the community. To do this effectively, Kawana plans to keep the library and computer lab open into the evening several nights a week to support parent meetings and other activities (e.g. training) that would strengthen the support they offer children in learning.

School Improvement Priority #4 Narrowing the English Learner Achievement Gap: As noted in the needs assessment, Kawana’s English Learners (ELs) lag behind their peers in all subjects. The school also struggles to sufficiently build the skills of ELs so that they can be reclassified before they enter middle school. Long-term ELs accumulate significant academic deficits over time. Site and district leaders have identified systemic barriers to comprehensively addressing performance issues. It is not surprising that the majority of teachers do not feel confident in their ability to move students across the English language development continuum. 

With SIG funding BUESD/Kawana would hire Pivot Learning Partners to support the development and implementation of a systems approach to narrowing the EL achievement gap. Pivot Learning’s approach integrates EL strategies into a broader effort to improve language acquisition for all students. This supports cultural changes required within a school to improve outcomes for EL students. Pivot Learning’s three-pronged approach involves data analysis, planning, targeted professional development, regular site level coaching and the use of evidence-based tools that build the capacity of educators and staff at all levels. First, Pivot Learning Partners meets regularly with site level and district staff to develop an EL Profile that sizes and scopes the EL achievement gap and informs strategy development. The second phase involves the development of EL Action Plans. In the third phase, Pivot Learning works with BUESD/Kawana leadership to manage change and support EL Action Plan implementation. During the implementation phase, schools will launch Pivot Learning’s E3L Student Voice, a program that trains site level advisors to inspire ELs to be academic leaders.

The following describes a more detailed description of each of the three phases:

1. Development of the EL Profile. The timeline for this stage is three months and deliverables include:

a. New (or re-purposed) structures to lead the EL systems change effort.

b. An EL Profile is a gap analysis of leadership and instructional systems intended to inform the EL Action Plan. An EL Profile includes the following components: (a) a summary of student achievement data; (b) an analysis of course enrollment and placement data; (c) a summary report about classroom practice in school-wide language pedagogy and equitable classroom practice; (d) subject matter content pedagogy; (e) an analysis of parent survey data; and (f) a report summarizing findings from an EL leadership audit.  This report will include an analysis of both strengths and weaknesses of instruction (based on walkthrough observation data) in key areas of listening, speaking, reading, and writing.

2. Creation of an EL Action Plan: In this stage Pivot Learning Partners will work with Kawana to develop:

a. An EL Action Plan that includes a vision and goals, key strategies, clear tactics with timelines and roles for all stakeholders, and feedback processes to monitor and adjust the work. The Action Plan will include a separate workplan for E3L Student Voice, and will be embedded in or connected to other system-wide improvement initiatives planned or underway (e.g., capturing the EL Action Plan in a revised LEA plan). 

b. A Messaging Plan.

c. Professional development for the EL Leadership Team to build: (a) common language for planning through an intensive 3-day working session where high leverage tactics and tasks for the Action Plan and key elements of the Messaging Plan are developed; (b) common skills, process for data analysis and use through a half day working session where key monitoring elements for the plan’s implementation are finalized; (c) common understanding of Professional Learning Communities (PLCs) through a half day working session where key agreements about the structures and processes needed to implement the plan are developed; and (d) a leadership training day for E3L Student Voice leaders to develop their workplan. 


2. Implementation and Change Management: In this multi-year implementation stage, Pivot Learning Partners supports the implementation and refinement of the EL Action Plans by: 
a. Offering Professional Development & Coaching: In addition to three-hour cohort coaching sessions every six weeks, during the first two years of Action Plan implementation, teachers and the Principal will receive EL Best Practices training sessions (4 day-long sessions per year). Training session topics include but are not limited to (a) project and change management (1 day); (b) equitable classroom practices (2 days); (c) developing a school-wide language pedagogy (2 days); (d) leadership training for teachers (4 days); (e) Instructional Rounds Model for visiting classrooms (2-4 days).

b. E3L Student Voice: Each year of the implementation phase, Pivot Learning provides Academic Leadership training for E3L Student Voice leaders (1 full day) and monthly site level coaching sessions for the E3L Student Voice Advisor.

c. Managing Change: Pivot will work with the EL Team to develop change management systems including regular change management check-in meetings. A key function of these meetings will be to refine the action plans every trimester.
 

Capacity to Implement the EL Strategy: Pivot Learning Partners launched its three-pronged EL systems change approach in the Central Valley in 2006-07 with eight high schools aiming to build the capacity of educational leaders to put in place the systems and changes necessary to improve teaching, raise student achievement overall and narrow the achievement gap for EL students. The Secondary EL Network has demonstrated success in API gains for EL students—almost double that of the State’s growth over the same time. The Network has grown to over 20 schools across the region including middle and elementary schools. Pivot Learning Partners is now replicating its EL approach in schools and districts across the State. 

School Improvement Priority #5 Redesigning Teacher and Principal Evaluation Systems: As noted in the needs assessment, research and experience tell us that rather than promoting meaningful and differentiated discussions about how to improve teaching and learning and informing strategic talent management decision making, most evaluations including those at BUESD and Kawana are compliance-driven checklists that principals and HR staff fill out on a schedule driven by contract language. This approach takes up significant staff time, and most observers agree has little or no impact on teaching and learning. 
Pivot Learning Partners has developed an evidence- and consensus-driven approach to redesigning teacher and principal evaluation systems. Recognizing that this work can be contentious, their model includes a Committee made up of teacher leaders, union representatives, principals and district administrators.
 Pivot Learning also requires that districts redesign both teacher and principal evaluations concurrently, and that the process focus first on developing a shared vision of excellence that has the potential to guide and inspire both teachers and administrators. By focusing the process on defining excellence first, technical issues of measurement and difficult conversations about accountability can be framed as tools to achieve a goal that all value and share.  The following represents three proposed modules for redesigning teacher and principal evaluations.


1. Defining Effective Teaching, Leading and Learning (Year 1): In this phase, Pivot Learning Partners works with the Committee to define effective teaching, leading and learning. A Teaching and Learning Framework that is aligned to California Standards for the Teaching Profession (CSTP) is the foundation on which an effective teacher evaluation system rests. This vision provides a common language, clear expectations and a shared picture among teachers and administrators of both practice and outcomes that are required for creating an evaluation system that is both valued and valuable for all concerned. Once a Framework has been established, Pivot Learning Partners works with a range of stakeholders to identify the student learning indicators and effective teaching practices necessary to achieve the vision. This typically involves developing rubrics with descriptors and evidence for a range of critical practices and outcomes associated with effective teaching, leading and learning. Lastly, Pivot Learning Partners develops online evaluation forms that can be used by evaluators to replace the paper-driven processes that waste time and money and prevent districts from easily collecting and analyzing actionable information that can improve leading, teaching and learning. 

Deliverables and core activities include:

· Consultation in building the Committee
· Updating the gap analysis or internal scan of the existing evaluation system
· A facilitated group review of research-based best practices in designing effective teacher/principal evaluation systems that is necessary to build a common understanding of the research
· Access to a clearinghouse of research, articles, evaluation tools, frameworks, rubrics, etc. 
· Expert facilitation of Committee meetings, including: one full day meeting and six half day meetings
· Iterative writing of the following evaluation components:
· Framework for Effective Teaching and Learning
· Framework for Effective Leading and Learning
· Rubric for Effective Teaching and Learning
· Rubric for Effective Leading and Learning 
· Basic online evaluation forms based on the rubrics

2. Piloting the Redesigned Evaluation System & Incorporating Multiple Measures (Year 2): In year two of the project, Pivot Learning Partners will implement a user-centered design process to improve upon the Alpha version of the redesigned evaluation system. This phase takes a year to complete, and deliverables and core activities include: 

· Working with the Committee to identify and collect necessary data/evidence for the tool (e.g. observations, district-wide and state assessment data, etc.)
· Working with the Committee to develop and pilot a process for using the new evaluation tool (e.g. how many observations, what evidence to collect for student learning, how to score teachers and principals, etc.)
· Training evaluators on how to use the evaluation forms
· Testing the Alpha version at Kawana 
· Creating a survey to assess the Alpha version of the Teacher/Principal evaluation system 
· Six half day trainings for evaluators to calibrate the tool
· Working with the Committee to identify several alternative measures of teacher effectiveness for inclusion into the Beta version of the system (e.g. peer-review, artifacts and portfolios, student voice, and achievement data).
· Developing and implementing a process for using an alternate measure(s) of teacher effectiveness
· Developing a Beta version of the system based on feedback and utilizing additional measures of teacher effectiveness
· Retraining evaluators on how to use the Beta version

3. Connecting Evaluation to Differentiated Professional Development (Year 3): Addressing the evaluation system alone without strengthening the support systems or incentives to improve teacher and site administrator quality is insufficient. Effective evaluation systems are aligned to: (a) continuous and differentiated professional development that meets the individualized needs of teachers and principals; (b) hiring, assignment, tenure, compensation and leadership decisions, including new roles for teacher leaders; and (c) intervention systems for teachers and principals who are not demonstrating results.
During this phase the Committee will continue to refine the newly revised evaluation system, and work will focus more on developing processes and support systems for using the new evaluation tool to continuously improve teaching, leading and learning. Key activities and deliverables include:

· Expert facilitation of six half day Committee meetings to develop a comprehensive support system and process for the evaluation tools. As a number of these processes must be negotiated, the Committee will likely make recommendations to the Board and to the relevant associations.

· Coaching on how to use the evaluation tools to improve teaching and learning.

· Continued refinement of the evaluation tools based on feedback from surveys and the Committee.

Capacity to Implement the Evaluation Strategy: Pivot Learning Partners has experience in supporting districts and schools in redesigning teacher/principal evaluation systems. This includes subgrantee teacher evaluation contracts on several SIG grants (e.g. Twin Rivers Unified School District and Pomona Unified School District) and work in other districts (e.g. Novato Unified and Westminster School Districts). Pivot Learning is also currently leading the North Bay Training Collaborative for Strengthening Evaluation Systems, a collaborative of 11 school districts in Sonoma County who are learning about best practices for redesigning teacher/principal evaluation systems. BUESD is a participant in this workshop, which will streamline activities in Year One.
School Improvement Priority #6 Aligning Curriculum and Instruction to the Common Core Standards, Improving Assessments and Integrating Technology:  To increase student achievement in ELA and Mathematics for all students, BUESD will develop a comprehensive instructional system that is aligned to the Common Core State Standards (CCSS).  Readiness for this work lies in the foundation that has been established in BUESD/Kawana through the implementation of Professional Learning Communities (PLCs), Lesson Study, and Instructional Rounds.  BUESD has developed essential standards as well as benchmark and formative assessments.  However, the standards and assessments have yet to be aligned to the CCSS.  In addition, through the collaborative process to develop their charter as well as study of research and evidence, the Kawana school community has identified the need to raise expectations for students, to increase students’ higher order thinking skills and to help students develop literacy across the curriculum.  The teachers have identified the development of rigorous thematic units aligned to the CCSS as key to addressing this identified need.  Students will continue to experience focused dedicated learning in ELA and Mathematics on a daily basis. The enriched rigorous and challenging thematic units will provide additional opportunities for students to think critically, and learn to read, write, speak, listen and use language effectively while deepening their understanding of concepts and principles across the core content areas.

Assisted by Pivot Learning Partners and the Sonoma County Office of Education, teachers and administrators will work collaboratively to align instructional systems including: CCSS, instructional strategies, curriculum and materials, assessments with BUESD’s data management tool, and professional development.  Kawana will align its accountability system, planning, personnel, use of funds, special programs, and operations to support the aligned instructional systems.

BUESD and Kawana believe that if this alignment work is well-planned, completed with focus and coherence, and supported with district resources, teachers can implement, a viable standards-based core curriculum where all students learn at high levels. The goals will be to: (a) deepen the understanding of CCSS; (b) embrace the ‘big idea’ of the common core (i.e. higher order thinking skills); (c) rethink pedagogy to match what the new standards will require; and (d) make adjustments in teaching.  

The following details five aspects to the approach we are taking to improve curriculum and instruction.

(A) Understanding the Structure and Coherence of CCSS and Developing an Implementation Plan:
 
· A committee of teachers and Principal Escobedo with representation from each grade level, K-6 will be formed.
· The Committee will develop an understanding of the CCSS domains through study of the development of how they build upon and connect to each other creating coherency.  

· The Committee will identify the language demands (oral and written) needed to engage in higher order thinking skills.
· The Committee will develop a collection of evidence of what the domains look and sound like in the classroom through Lesson Studies of classroom videos that are already available online, such as those developed by the Gates Foundation.
· Through sharing and analyzing the collected evidence, the Committee will develop common high expectations for students school-wide across grade levels.

· The Committee will recommend a sequence of domains for in-depth study and implementation.

(B) Unpacking the CCSS in Grade Level Committees and Developing Thematic Units: Thematic units will be constructed to further develop students’ literacy in history/social studies and science.  Activities include:

· Grade Level Committees will unpack selected essential CCSS.

· Committees will assign Webb’s Depth of Knowledge Levels, develop big ideas, write essential questions, and identify key academic vocabulary and language structures.

· Committees will then develop thematic curriculum units and purchase materials. 

(C) Aligning Assessments to CCSS: Benchmark and formative assessments will be aligned to the CCSS, thematic units, as well as to the SMARTER Balanced Assessment System. The following process will first be used for ELA coordinated with their thematic units, followed by Mathematics: 

· A committee of teachers with expertise in the core content area (ELA/Math) with representation from each grade level will be formed.

· Grade level subcommittees will determine skill assessments and performance-based district-wide benchmark assessments.

· Each grade level subcommittee will review their corresponding assessments to assure articulation and coordination through the grades.

· Teachers will be trained to consistently score the formative assessments preparing for the SMARTER Balanced Assessment System.

· BUESD will put the assessments into BUESD’s data management system. 

· Staff at the site and district levels will use BUESD’s data management system to develop reports of assessment results to be used in grade level and school-wide PLC meetings to monitor student performance, guide instruction, and evaluate program effectiveness.  

· Results of the BUESD’s benchmark assessments will be reported to the Board of Education and each school site community tri-annually.  


(D) Monitoring Implementation Using Instructional Rounds: Kawana will build upon and expand the practice of Lesson Study and Instructional Rounds collecting evidence of student knowledge, skills, Habits of Mind and Mathematical Practices as they implement the CCSS in ELA and Mathematics. Working on these study lessons involves planning, teaching, observing, and critiquing the lessons. To provide focus and direction to this work, teachers select an overarching goal and a related research question that they want to explore. This research question then serves to guide their work on all the study lessons. SIG money would fund paid time for teachers to engage in the lesson study process afterschool or on Saturdays. Funding would also be used expand and fully implement the Instructional Rounds Model of classroom observation to monitor education reform efforts at Kawana. The Kawana Leadership Team will work with a consultant from Pivot Learning Partners and the SIG coordinator to develop a process for collecting evidence during Rounds and for ensuring that this evidence is shared with colleagues. During PLCs teachers will review the evidence with an eye toward the successful implementation of the common core.

(E) Strategic Work on Assessment and Technology (SWAT):  As Kawana teachers prepare for CCSS they face three major technological challenges all highlighted in the needs assessment in more detail. First is the need to collect actionable assessment data. Secondly, there is the need to expand the technology infrastructure within the school to accommodate additional computer administered online tests. Third, learners need greater opportunities to engage with technologies that they will encounter within the online testing environment that CCSS requires. Most students at Kawana do not have access to a computer at home. If instruction does not involve the integration of technology, students will struggle to successfully complete questions on an online test. 
Pivot Learning Partners’ Data SWAT Team will provide direct, targeted support for Kawana as they upgrade their data systems to CCSS and develop a system to address their need for timely, accurate and accessible information systems. The SWAT Team’s primary goals will be to evaluate Kawana’s current systems and their ability to manage the additional requirements and responsibilities of a Common Core environment. The CCSS address curricular concepts at a deeper level within a single grade level and limit grade ranges where concepts are covered. As a result, Kawana will need assessments structured in the same way. With this in mind, the Data SWAT Team will provide the following: a Domain Specific Audit and Assessment, CCSS Benchmark Assessment Kit, and the CCSS Item Bank Alignment. 

The Domain Specific Audit will include a review of Kawana’s current data systems and its ability to support, through leadership, resource availability analysis and review; a full report and implementation plan drawing on district findings as well as best practices from comparable districts, including:    

· An evaluation of the current system. This includes and series of interviews with key stakeholders, reviewing existing district documents, data system license agreements and other artifacts. 

· Planning for a year of data disaggregation, professional development, and data management. Data SWAT will assist in a year-long planning data systems implementation calendar. The calendar will be a list of activates and milestones for full data system integration into a Common Core environment as part of the SIG conversion.

· Making sure the new curricula aligns with the new standards and assessment system templates.


The team will use Pivot Learning’s set of evaluation tools that will monitor and test the health and vitality of student information and assessment systems, and offer customized, follow-up professional development that will focus on the following items:

· Building awareness, understanding, and analytical capacity through a data systems PLC
· Training users to utilize the technology to build new assessments  

· Collaborating with staff to implement a continuous improvement of the data’s quality and integrity 

· Managing changes to the system

· Auditing/validating data use at all levels  

· Building protocols and procedures around collecting, storing, and delivering data 

· Using Pivot Learning’s Walk’bout Online classroom observation tool with with CCSS built in
· Negotiating with vendors and publishing community to ensure that high-quality materials aligned with the standards are created

· Training staff to ensure data quality
· Chartering a Data Governance Team around data alignment, technology and use of 21 Century Learning Tools

Not only will the SWAT team assess problems accurately and offer solutions, it will also help Kawana select the solution, create the plan, manage implementation, and make sure that the system works and is sustainable.  Importantly, the team does not take commissions from vendors or in any way profit by recommending one solution over another.  Its sole focus will be on solving Kawana’s data problem with an affordable solution that is best for the school.


As noted in the needs assessment, the current technological infrastructure is insufficient to support rigorous 21st century learning options and instructional strategies that support higher order thinking and engagement. Classroom teachers are committed to using technological resources as core components of the instructional program including access to web-based student assessment and instructional resources. In order to take advantage of the available infrastructure, additional technology is needed for most classrooms, including but not limited to:

· LCD projector mounted on a short arm system for projection onto the white board and other accessories to support this technology (e.g. a PC, Ethernet, etc.)
· Integrated powered speaker system
· Document camera
· Apple TV wireless gateway
· iPADs for all teachers, and 30 student iPads with a charging/storage cart. 

Capacity to Implement School Improvement Priority #6: Pivot Learning Partners will assign an experienced educator to work with Kawana to implement the CCSS-ELA objectives and goals as outlined by BUESD.  Pivot has been tracking CCSS since its adoption and understands both the complexity and importance of using this opportunity to facilitate curriculum reform in districts. By becoming an SB 472 state-approved provider for math in 2008 and by also developing additional programs to train teachers and principals on both math and ELA adoptions in the past few years, Pivot Learning has established its place as an expert organization that can provide both consulting advice and professional development training in curriculum content areas.  The same skills and expertise will be needed for the work on CCSS and most Pivot Learning consultants have extensive experience in curriculum and instruction and proven expertise to guide and support an aligned instructional system. 

Pivot Learning has established an ongoing CCSS committee that is responsible for keeping abreast of both the National and California context for these new standards.  Having defined an approach to help districts understand and implement CCSS gives Pivot Learning an advantage over other providers.  Not only have several key consultants within Pivot Learning advanced in their knowledge, but they are poised to help districts utilize CCSS to help promote “second order change,” or change that is intended to improve teaching and learning and help districts prepare students for success in the 21st century.  Pivot Learning will assist Kawana in using the CCSS to build rigor, higher order thinking skills and to engage students more deeply in learning content that matters.  
For over a decade, the Sonoma County Office of Education (SCOE) has demonstrated its expertise in curriculum and instruction in BUESD, Kawana and the County overall. SCOE is also actively engaged with the Sonoma Math Council, the California Math Council and the California Subject Matter Project, which is beginning the transition process to the CCSS in Mathematics. Joan Easterday leads this effort in Sonoma County and is working directly with Phil Daro, participating author of CCSS, David Foster, consultant to Smarter Balance Assessment Collaborative for CCSS assessment, and the California Math Project writing content modules for the CCSS-M.

The Pivot Data SWAT team has successfully completed this work in a number of districts (e.g. Los Angeles Unified, Wasco Union High, Cabrillo Unified, and the Santa Clara Office of Education), which demonstrates the SWAT team’s capacity to evaluate, redesign, and implement improved data and technology systems and tools with a focus on increasing achievement for all students and closing the achievement gap.  

To support the integration of technology into the classroom that can support curriculum and instruction reforms being made and handle the implementation of the new data systems stemming from the Data SWAT work, BUESD would like to hire two Technology Specialists. These specialists would come on board in fall 2012 and their time covered with SIG funds would be dedicated explicitly to supporting Kawana. Specialists will maintain classroom technology and work in the classrooms with students and teachers directly with technology. They will also staff the library and computer rooms in the evenings as mention under Priority #1. 
School Improvement Priority #7 Building Leadership Capacity and Managing School Improvement Strategy Implementation: 
(a) Recognizing that effective implementation of the Restart Model will require considerable oversight and project and change management, Kawana and BUESD are proposing to support the following roles with SIG funds:

· SIG Coordinator (0.2 FTE) BUESD’s Consolidated Program Consultant (Paula Sutherland) will oversee the management of the grant. Mrs. Sutherland will work closely with Pivot Learning Partners, SCOE and the Bellevue Director of Fiscal Services to monitor all SIG activities, report to the Superintendent and the governing board, and coordinate all professional development training. In her role as Consolidated Program Consultant, she will coordinate and oversee the revision of the LEA plan and will submit the plan to the California Department of Education (CDE). Mrs. Sutherland will also support Principal Escobedo in revising the Kawana SPSA. Mrs. Sutherland was employed as a teacher, principal, Director of Curriculum, and program consultant by BUESD for the past 41 years. She has had extensive experience coordinating and leading reform initiatives for BUESD and supporting grant initiatives. She has been involved in monitoring program improvements efforts with CDE and is currently assisting with the coordination of a county Lesson Study Conference.


· Pivot Learning Partners Project Lead: As noted, BUESD and Kawana have identified Pivot Learning Partners to be an external provider for the following school improvement priorities numbers 4, 5, 6 and 7. SIG funding would support a Pivot Learning Partners project lead (Dr. Greta Viguie) to manage the implementation of these four improvement strategies and to support BUESD with reporting and other support functions as needed. Dr. Viguie is a former Superintendent at Petaluma City Schools and has managed many improvement initiatives throughout her career. While Superintendent, Dr. Viguie oversaw two charter schools, including one dependent charter school. Other relevant experience includes providing technical assistance to Kawana through the State’s IIUSP program. Dr. Viguie would also receive oversight and guidance from the other experienced education consultants at Pivot Learning Partners, including Catherine Townsley (DAIT Director) and Pat Gemma (Regional Director). Both Ms. Townsley and Mr. Gemma have significant experience in implementing school improvement strategies at the district and school levels.
 

· Part-time Fiscal Specialist (0.5 FTE): Charter schools have differentiated budgeting and fiscal accounting responsibilities from traditional public schools. BUESD anticipates that resources will be needed to support the development of new fiscal systems and procedures for Kawana as a result. This specialist would report to the Director of Fiscal Services (Susie Raymond), who has a demonstrated experience in managing fiscal staff over the past eight years in her current position.

(b) Secondly, as detailed in the needs assessment, there is a need develop the leadership capacity of teachers and the site administrator in order to implement and sustain SIG improvement strategies. Activities and systems to support leadership capacity include:

· Pivot Learning Partners will provide twice a month site-level coaching to Principal Escobedo and his Leadership Team. Training topics will include but will not be limited to: (a) how to build a system of shared accountability; (b) how to leverage technology to improve instruction; (c) how to build a shared vision of teaching and learning; (d) how to manage change for sustainability; (e) how to monitor consistent teaching of the core curriculum; and (f) how to use the school’s newly redesigned teacher evaluation tool.
· Written agreements with teachers about any improvement plans will be developed (e.g. the EL Action Plan; Thematic Units, etc.).
· Kawana will report to the Superintendent and the School Board every trimester on progress.  
· BUESD will update its LEA plan and Kawana will update and monitor progress on its School Site Plan.
· With support from Pivot Learning Partners, Kawana will develop and implement an internal Instructional Rounds Model to improve accountability for implementing new instructional strategies from the EL and CCSS strategies.  

V. Summary
Kawana and BUESD have completed all of the required components of the Restart Model and have hired legal counsel with significant expertise in this area to ensure that the transition to a charter school is seamless. In consultation with a wide range of stakeholders, BUESD and Kawana identified the following seven optional school improvement strategies that address the priorities highlighted in the needs assessment, including:
 

1. Expanding and improving Kawana’s afterschool program and keeping the library/computer lab open two-three nights per week
2. Increasing counseling and expanding the role of the parent liaison to address the socio-emotional needs of children
3. Creating a parent-resource room and expanding the role of the parent liaison to improve parent engagement
4. Implementing a systems approach to narrowing the EL achievement gap
5. Redesigning teacher and principal evaluation systems to support effective teaching, leading and learning and improve strategic talent management decision making
6. Improving instructional programming by aligning the curriculum to CCSS, developing and implementing solutions to collecting and analyzing assessment data, and addressing technology gaps that prevent Kawana from offering an effective 21st century learning environment
7. Building the leadership capacity necessary to implement and sustain school improvement strategies
SECTION IV:  SELECTION PROCESS FOR EXTERNAL PROVIDERS
 
I. Selection Process

As noted in the previous section, BUESD and Kawana plan to contract with two external providers to support the implementation of the seven major proposed SIG activities. A similar selection process for each provider was used that includes the following steps:
· Conducting a comprehensive needs assessment to identify needs

· Developing a list of criteria for external providers to support in addressing those needs. The criteria BUESD/Kawana identified include:

· Experience in delivering high-quality school turnaround services, with specific experience in delivering SIG activities.

· High-quality and tested programs in the following content areas: (a) project and change management; (b) narrowing the EL achievement gap; (c) aligning curriculum, instructional strategies, and assessments to standards; (d) redesigning teacher/principal evaluation systems; (e) identifying and implementing technology solutions for assessment; and (f) principal coaching.
· Demonstrated success in improving student achievement and narrowing achievement gaps.

· Experience in working in schools and districts with linguistically, economically and culturally diverse populations. 

· Past experience working with BUESD/Kawana.

· Strong recommendations from other schools or school districts who have worked with the provider before.

· Conducting a search of external providers that serve schools and districts in Sonoma County.
· Evaluating strength of external provider(s) against the criteria above.

· Reaching out to other school districts for input on the quality of the external provider.
· Meeting with the external provider(s) to discuss in detail their ability to perform relevant SIG functions. 

· Soliciting a detailed scope of work with budget for each of the proposed activities.

· Developing a contract with the external provider(s) and utilizing the SIG coordinator to ensure that external providers are providing the services outlined in the contract.
 

II. External Provider #1: Pivot Learning Partners
After scanning the state for external providers that have proven experience and fully developed programs to address the needs of Kawana, BUESD/Kawana identified Pivot Learning Partners as the primary external provider for the seven proposed optional SIG activities. They were the only organization that met all of the criteria established in the selection process (see Table 1). 
	Table 1:
Analysis of Pivot Learning Partners as an External Provider

	Selection Criteria
	Qualifications Pivot Learning Partners

	Experience as a SIG external provider
	PLP has been a key external provider in seven SIG schools. PLP also has a 16-year history in delivering high-quality school turnaround services to schools. 

	High Quality and Tested Programs in Content Areas Reflected in the Needs Assessment
	PLP has high-quality and tested programs in each of the needed content areas. It was the only external provider who was able to offer such expertise.

	Demonstrated Success in Improving Student Achievement
	In a rigorous evaluation, PLP’s Cycle of Inquiry model demonstrated a significant effect on student achievement. PLP also regularly monitors its impact on student achievement in over 50 partner districts. Year after year Pivot’s Partner Districts outperform comparison districts in both increasing student achievement overall and narrowing achievement gaps.

	Experience working in high-need and diverse districts and schools
	PLP’s Partner Districts serve a significantly higher proportion of children from historically disadvantaged racial and ethnic subgroups than the average CA school district. An analysis of children from low-socio-economic groups follows a similar trend (71 percent of students that PLP serves are economically disadvantaged as compared to 57 percent in non-PLP districts).

	Past experience working in BUESD/Kawana
	BUESD has experience working with PLP (most recently as a participant in the North Bay Training Collaborative for Redesigning Evaluation). BUESD’s Superintendent also attended Instructional Rounds training at Harvard University with PLP’s executive director, Merrill Vargo. PLP’s Project Lead, Dr. Viguie, has worked in Kawana in the past in another capacity.

	Strong recommendations from other districts who have worked with Pivot
	Conversations with other districts who regularly work with Pivot Learning yielded positive responses about their ability to undertake this work.


With sixteen years of experience working in persistently low achieving schools and districts, Pivot Learning Partners brings the outside help necessary to achieve the goals of school transformation. Serving as a district’s “school turnaround partner,” Pivot Learning provides expert consulting, technical assistance, professional development and coaching. With a proven track record, Pivot Learning offers the most cost-effective and efficient support possible. From plan design to implementation and reporting, Pivot Learning creates a customized solution based on each school district’s needs. Experienced Pivot Learning staff bring a tested change and project management toolkit—including user-friendly software tools-to help leaders develop, monitor, and adjust plans; collect and analyze data to identify both problems and early wins; and build bridges with the constituencies whose support is critical to success. Lastly, Pivot Learning Partners has extensive experience serving as an external provider to SIG schools. Since the program began Pivot Learning Partners has partnered with the following seven districts to support SIG activity implementation including: Monterey Peninsula Unified, Palmdale Elementary, Pomona Unified, San Francisco Unified, Santa Ana Unified, and Twin Rivers Unified School Disitricts. 
II. External Provider #2: Sonoma County Office of Education
To limit transaction costs and to provide consistent service to the school across SIG activities, BUSD/Kawana preferred to have a single external provider. However, BUSD/Kawana also recognized that for aligning math curriculum, instructional strategies and assessments to the Common Core, it made sense to utilize the services of the Sonoma County Office of Education (SCOE) since SCOE is currently working with Kawana teachers through a California Math/Science Partnership Grant. SCOE is also actively engaged with the Sonoma Math Council, the California Math Council and the California Subject Matter Project beginning the transition process to CCSS in Mathematics. Joan Easterday leads this effort in Sonoma County and is working directly with Phil Daro, participating author of the CCSS, David Foster, consultant to Smarter Balance Assessment Collaborative for CCSS assessment, and the California Math Project writing content modules for the CCSS-M. See Table 2 on page 29 for an overview on how SCOE scored across the selection criteria.

	Table 2:
Analysis of the Sonoma County Office Education (SCOE) as an External Provider

	Selection Criteria
	Qualifications SCOE

	Experience as a SIG external provider
	SCOE has worked closely with BUESD and was the lead for DAIT and IIUSP over the past 10 years. SCOE has worked with a number of low performing schools including Kawana and led the effort in school reform that led to the dramatic increase in CST scores over the past three years. 

	High Quality and Tested Programs in Content Areas Reflected in the Needs Assessment
	SCOE has a history of leading the effort in math reform in the County and works with nationally known leaders in the field. Joan Easterday heads the Lesson Study process for SCOE and is known throughout the state for her leadership in this area. SCOE is also taking a leadership role through-out Region I, a five county region, in the implementation of the CCSS-M. SCOE has a network of outstanding and renowned educators that will support the implementation of the CCSS-M at Kawana.

	Demonstrated Success in Improving Student Achievement
	SCOE has worked with Kawana for the past 10 years in implementing Math Lesson Study. In that time students have consistently performed at a higher level in math than they have in ELA, helping Kawana to meet state and federal targets (with the exception of 2010-11). Fifty percent of the students in classrooms taught by Project LEAD teachers outperformed students in classrooms taught by non-LEAD teachers. 

	Experience working in high-need and diverse districts and schools
	Sonoma County is comprised of 38 districts with extreme diversity from affluent districts to districts with extreme poverty. SCOE has serviced all districts, but has spent most of its time serving low performing districts. Currently, the SCOE math department is serving seven districts in Program Improvement.

	Past experience working in BUSD/Kawana
	SCOE had worked with Kawana and BUESD for the past 10 years. SCOE delivered the SB 472 mathematics training for all district teachers. Teachers in BUESD have participated in the Lesson Study process led by Ms. Easterday. SCOE also led the process for textbook adoption in mathematics and currently has two district teachers participating in a Trainer of Trainers model implementing the new common core content modules. 

	Strong recommendations from other districts 
	SCOE has received high praise for their work with districts and schools in both written evaluations and in conversations with districts/teachers served. 


SECTION V: ALIGNMENT OF OTHER RESOURCES WITH THE SELECTED INTERVENTION MODEL 

In aligning other resources with the Restart Model, the following information is pertinent. Preliminary Budget projections for 2011-12 (final entitlements received in December, 2011) include:

Federal Funding:

Title I (Basic):


$202,585

State Funding:

Economic Impact Aid – LEP:
 $141,894

Other federal, state, and district centralized funds to support the implementation of this grant include:

· Title II Part A funds used for recruiting highly qualified teachers/professional development

· Title III LEP funds used to improve English Proficiency of ELs
· Title III Immigrant funds used to improve English for students born in another country and are in the United States for less than three years.

· Categorical block grant funds used for instructional materials and professional development

· Title I Part A required set-asides for school choice, supplemental services and professional development
	Currently Available Resources that will support SIG Implementation
	Description of how SIG funds will supplement, not supplant currently available resources.
	Alignment to Needs Analysis and Intervention Model

	Title I and Title II Professional Development Funds. Currently funding will be used to fund release time for focus groups with an emphasis on RTI Tier 1.
	SIG monies will fund additional staff training focused on Closing the Achievement Gap for ELs, classroom coaches for ELD instruction, planning time for teachers to work together to develop thematic lessons that integrate the district adopted core, the new common core standards, science and social studies, and the integration of technology into instructional units. 
	The use of SIG funds is directly related to the needs indicated in multiple needs assessment tools. A huge need for the staff is collaboration time to plan integrated, thematic lessons addressed in their charter application an option for the Restart Model. The staff has also identified the need to move ELD students who do not move from the intermediate levels and do not reach proficiency on the ELA portion of the CST.

	Title I and EIA are used to fund specialist teachers who provide struggling learners with structured interventions during the school day.

Title I SES money allows specifically targeted one on one or small group interventions outside the school day.
	Students receiving priority in school and/or SES intervention will also be provided the opportunity to attend afterschool and summer intervention and enrichment programs.
	Discussions during charter committee meetings and responses to the DAS indicate a need for all students to have additional learning opportunities. The staff believes that the flexibility allowed in the Restart Model and the funding provided through the SIG will allow the staff to target and meet the needs of each student. The intervention and enrichment activities will provide extra attention and supplemental programs made available to all students.


Other Relevant District Resources and Services 
BUESD provided professional development facilitator training and provides for the participation of all district teachers in focus groups. These groups include small teams of teachers with a trained facilitator, who research strategies and/or supplemental materials by meeting together, selecting one or two strategies focused on the district identified problem of practice. Lessons are filmed or documented in some other way (e.g. artifacts of student work). The team than reviews the lesson implementation, discusses student responses, analyzes student work, and determines the success of that particular strategy. The lessons might be revised and tried again by another teacher or another strategy might be tried. Teachers have three release days from the classroom to research and work on their area of focus. Facilitators meet on an on-going basis with a consultant from the SCOE to discuss any issues with their team and to receive training in leadership/facilitation skills. Title I professional development funding and Title II money is used to fund release time for teachers and facilitators training.  

Teachers also have the opportunity to participate in intensive mathematics training through a California Math/Science Partnership grant. BUESD is the LEA for the grant. Teachers participating in this project over a three year period receive 60 hours of intensive math content training during a summer institute and on six Saturdays throughout the year and 30 hours of follow-up training. Teachers participate in math lesson study as a part of their follow-up training. At the end of each year, participating teachers share their work during a “Share Case”. Administrators and colleagues are invited to view the work accomplished throughout the year. 

As stated previously, BUESD is using PLP as its collaborative partner to monitor the activities of the grant and work with district and school personnel on the grant’s implementation.

The BUESD Consolidated Program Consultant, with support from Pivot Learning Partners and The Kawana Academy of Arts and Sciences governance committee, will provide the oversight necessary to ensure that these resources will be coordinated with the SIG funding to ensure maximum effectiveness. The consolidated Program Consultant will also act as the SIG Coordinator to assist in the grant’s implementation by providing services to coordinate expenditures, prepare a reports, and regularly monitor the grant. These individuals will be careful to supplement, not supplant, existing resources expended for Kawana. It will also be their responsibility to work with other designated district leaders to implement the grant in an expeditious and effective manner to ensure that the end result is to transform Kawana and ensure the academic success of all students. 

SECTION VI: ALIGN PROPOSED SIG ACTIVITIES WITH DAIT PROCESS

Bellevue is a LEA in Cohort 2 - PI Year 3 and received DAIT funds in 2008-9.   The Sonoma County Office of Education (SCOE) was their DAIT provider and wrote a Needs Assessment Report with recommendations that identified the corrective actions required in their LEA Plan.  All corrective actions in the 2008-13 LEAP were met and the District continues to implement other actions in their LEAP including monitoring the progress of student achievement goals and each school's SSPSA. SCOE is no longer working with BUESD as its DAIT provider, and BUESD is not currently participating in the DAIT process or receiving any DAIT services.

For these reasons we concluded that this section is not applicable.


SECTION VII: MODIFICATION OF LEA PRACTICES AND POLICIES

Over the past four years, the BUESD’s Board policies have been reviewed and revised using the California School Board Association sample Board Polices. BUESD has current practices in place that address the elements included in the SIG application. BUESD and the teachers’ bargaining unit, the Bellevue Education Association (BEA), have agreements and language in place that address compensation for teachers working past their contract day or attending professional development. District policies governing parent involvement are in place, as well as policies to involve parents at each school site. These policies are reviewed, updated and/or revised each year by SSCs with input from Title I parents and the ELAC.

Even though the Restart Model does not require the implementation of a rigorous, transparent, and equitable evaluation for teachers and principals, BUESD has taken a proactive approach to this issue. BUESD and our teachers’ association have developed an evaluation MOU for past two years in order to set aside our current CBA evaluation language.  Our MOU aligns evaluation to the California Standards for the Teaching Profession (CSTP).  While this is a great step forward, this system lacks two critical elements: (a) a clear agreement and shared understanding by all teachers and administrators as to what constitutes effective and exemplary teaching and leading practice; and (b) clear connections to resources for teachers to improve, regardless of their level of performance. 

On January 12, 2011, a team of three administrators and three teacher leaders representing the BEA attended a symposium hosted by Pivot Learning Partners at UC Berkeley on redesigning evaluation systems. As a result, a group of local districts decided to join together in a collaborative to study best practices in evaluation during the 2011-12 school year. Participating districts have sent teams that include union leadership and district administration. Pivot Learning is facilitating this collaborative, which meets four times this year. Our goal is to use what we learn to develop this new system in 2012-13, pilot in 2013-14 and replicate it district-wide in 2014-15.
 

The Superintendent, the Principal, and the staff at Kawana, have addressed the transfer of teachers to and from the Academy, in the charter application and have a process in place BUESD recognizes that the SIG has made provisions for extraordinary fiscal support and will work diligently with bargaining units to fulfill the requirements of the grant. In addition, BUESD is open to reviewing any other policies or practices that have not been listed, but, as a result of the SIG, may come up regarding the implementation of the grant from its initial funding to the grant’s completion. BUESD understands that if Kawana is awarded the SIG, the LEA Plan and the SPSA must be revised and submitted for approval by the SBE.
SECTION VIII: SUSTAIN THE REFORMS AFTER FUNDING PERIOD ENDS

The majority of activities in this proposal are systemic in nature. The aim is to use the funds to build in systems and infrastructure to sustain improvements to leading, teaching and learning once the grant ends. Very few of the funds will be used to provide direct services that will end when the grant is over.  Table I represents the sustainability plan for each of the proposed SIG activities. 

	Table I: SIG Sustainability Plan

	SIG Activity
	Sustainability Plan

	1. Increasing Learning Time
	We recognize that this is one of several activities that will be hard to sustain after the grant ends. However, we will explore the possibility of having parent volunteers fill gaps in afterschool enrichment programming. The work in this activity area to improve alignment between afterschool curriculum and the school’s curriculum (i.e. aligning it to the Common Core) is systemic and should have sustainable benefits. Also because our provider is part of the 21st Century Learning program they may have access to materials that will help them keep the program aligned after the grant ends. Lastly, we will seek grant funding to support the extra staffing required to keep the library/media room open several nights during the week.

	2. Addressing the Social-Emotional Needs of Students
	Maintaining the level of counseling necessary to support the socio-emotional development of students will also be hard to sustain. However, throughout the course of this grant we plan to deepen our relationship with Sonoma State and San Francisco University where we have been recruiting volunteer social workers who may be able to fill in the gap. We will also seek grant funding to sustain counseling. We believe that as the State’s economy rebounds, funding will be restored and we can support the parent liaison. The parent liaison is a priority for the school and BUESD. The liaison used to be funded at 20 hours per week but was reduced several years ago due to budget funding. We aim to maintain the increase after the grant. 

	3. Increasing Parent Engagement
	Remodeling an existing room to be a child-friendly parent resource room will be 100 percent sustainable and will require minimal costs in ongoing maintenance. Furthermore, the increased parent and community voice and involvement in the school governance structure is also sustainable. Maintaining the parent liaison is a priority for the school and BUESD and we are confident that funds can be identified to sustain this activity after the grant ends. 

	4. Narrowing the EL Achievement Gap
	The approach we are taking is systemic in nature and focuses on building the site level capacity to monitor and adjust plans after the grant ends. Maintaining the level of professional development offered during the grant will not be sustainable without additional grant funding, but we believe that by the end of the grant teacher leaders, district leaders and the Principal will have the skills they need to continue this work without external support. 

	5. Re-designing Teacher/ Principal Evaluation Systems
	The approach we are taking to redesign the teacher/principal evaluation predominately focuses on building systems and processes to support effective teaching and learning. Sustainable changes that will result from the work include: (a) a new framework for effective teaching, leading and learning that includes detailed descriptors and methods for collecting evidence; (b) a set of effective processes and trainings to ensure that the new evaluation tool is valid and is being implemented effectively; and (c) a set of processes to ensure that the evaluation is connected to things that will improve teaching, leading and learning (e.g. professional development, tenure decisions, etc.). However, we also recognize that there will be on-going costs associated with improving the current system (e.g. more frequent observations, online tools, differentiated professional development, etc.). BUESD recognizes this and is prepared to make the investments necessary to ensure that the new system leads to more effective teaching, leading and learning.

	6. Aligning Curriculum, Instruction and Assessments to the Common Core
	This activity will lead to the following sustainable outcomes: (a) new thematic lesson units that are aligned to the Common Core; (b) new data systems to accompany changes in curriculum and assessments; (c) written agreements between teachers and BUESD to use the newly designed lessons, assessments and instructional strategies; (d) systems for monitoring student performance in timely manner that will lead to adjustments in instruction and re-teaching of important concepts; and (e) technology to support the learning with new standards. This activity does include supporting a technology specialist to train staff. While it is unlikely that we will be able to sustain this position past the life of the grant, we do expect that by the end of it teachers will have the necessary skills to effectively integrate technology into their practice after the grant ends. 

	7. Building Leadership Capacity & Managing School Improvement Strategy Implementation
	This SIG activity is completely devoted to ensuring that the six activities highlighted above are sustainable. Outcomes include: (a) systems for monitoring performance and shared responsibility for implementing best practices; (b) increased leadership capacity; (c) increased knowledge of how to use technology to improve monitoring and adjustment of strategies; (d) written agreements about practice; and (e) resources to support the new curriculum and assessments (e.g. videos). BUESD will also explore option for funding the part-time fiscal specialist after the grant ends, but we are confident that systems will be in place so that the extra fiscal activities required of the charter model can be seamlessly shouldered by the existing staff within the fiscal department.


SECTION IX: LEA ANNUAL SCHOOL GOALS

BUESD has identified the following annual goals for Kawana:

1. Reduce the percentage of students who are non-proficient on the State’s ELA  assessments by 10 percent or more from the prior year for all students and for each sub-group

2. Reduce the percentage of students who are non-proficient on the state’s Mathematics assessments by 10 percent or more from the prior year for all students and for each sub-group.


3. Meet or exceed the Title III Annual Measurable Achievement Objectives (AMAOs), including: 

· ELs making annual progress in learning English on the CELDT
· ELs attaining English proficiency on the CELDT


4. Within three years Kawana’s API score will be 800 points or higher and each year Kawana will meet their AYP targets for ELA and Math for all subgroups. 

Pivot Learning Partners in collaboration with BUESD’s SIG Coordinator will serve as lead for SIG grant implementation and oversee monitoring of progress toward meeting goals and implementation of grant activities.  To monitor progress toward meeting these goals, the Principal and the school leadership team will provide the results of the student benchmark assessments to the staff and to the Superintendent at the end of each trimester. The Superintendent will present these results to the Board of Education.  The Title I specialist teachers and Pivot Learning Partners will work with teachers on ELA and English Language Development common core standards, instructional strategies , and benchmark assessments to ensure that students are meeting academic targets. Consultants from the Math Department at the Sonoma County Office of Education will provide assistance with instructional strategies, benchmark assessments and the implementation of common core mathematics content standards.  Benchmark assessments will also reflect the newly adopted standards and the new Smarter Balance assessments under development. Pivot Learning’s EL strategy will also establish benchmarks for EL achievement and measure and monitor progress on these benchmarks every trimester. These will include the EL-related LEA goals above and other important metrics for narrowing the EL achievement gap.

Students who are not on track to becoming proficient in reading/language arts and mathematics will be given opportunities to learn the content through additional learning time, differentiated instructional, and the inclusion of ELD strategies both during designated instructional time and throughout the school day. Last year, a team of teachers and administrators explored Response to Intervention .  This year, all teaching staff are participating in professional development focus groups looking at Tier I strategies and are piloting selected strategies in their classrooms. At the end of the year teachers will share evidence around the success of specific strategies selected.
SECTION X: SERVING TIER III SCHOOLS

While BUESD has three Tier III schools, it was our understanding that funds were not available at this time to support activities in Tier III schools. For this reason, this section was intentionally left blank. 
SECTION XI: CONSULTATION WITH RELEVANT STAKEHOLDERS
Kawana and BUESD understand and appreciate the need for stakeholder input in its quest to transform Kawana through the implementation of the School Improvement Grant. District and site administrators consulted with other relevant stakeholders through various scheduled meetings starting in 2009-10. It was critical to gather feedback from these significant groups that are an integral part Kawana’s future success. Stakeholders groups that were consulted and meeting dates include:

· Restructuring Committee Meetings (3/15/10 – 5/17/10): Restructuring Committee Meetings were held to respond to Kawana’s identification as a persistently low achieving school. Meetings involved one teacher from each grade level, two classified representatives, at least one parent and sometimes more, district/site administrators and a Board member. Meeting dates include: 3/15/10, 3/22/10, 4/5/10, 4/12/10, 4/19/10, 4/22/10, 5/3/10, 5/10/10, and 5/17/10.

· Charter School Committee Meetings: This Committee was formed after the Restructuring Committee initially identified the Restart Model as the most viable option for Kawana. In 2010-11, this Committee met six times, including: 10/6/10, 10/21/10, 11/4/10, 12/13/10, 1/6/11, 2/10/11. The Committee also held one parent input session on 3/30/11. This meeting was held for the Charter School Committee to gain input from a wider representation of parents about the charter school application. After submitting the application to the Board in August, 2011 and to the State, the Committee continued to meet regularly in 2011-12 to discuss the SIG application and needs assessment and other items related to the transition. Meetings were held on: 10/6/11, 10/20/11, 11/3/11 and 11/14/11. 

· Bellevue District ELD Committee: This is a BUESD committee made up of the Principal and teacher representatives from each of the four BUESD sites. On 11/2/2011 This committee conducted the English Language Skills Assessment (ELSA) as part of the needs assessment process for this SIG application.  
· Kawana School Staff Meetings:  Since restructuring discussions began, staff meetings have occasionally been dedicated to gaining input from the staff about the direction the Restructuring Committee and Charter Committee were taking. On November 2, 2011, a staff meeting was held to analyze the results of the APS and to prioritize activities and needs for the SIG application.
· BUESD DAS Meeting:  Held on November 3, 2011, this meeting consisted of the Superintendent, Principal Escobedo, another district administrator and two teachers from each of the four sites. This meeting was held to conduct the DAS for the needs assessment.

· Kawana School Parent/Community Meeting: This public forum meeting (11/3/11) was  held to gain input from families for the needs assessment and SIG application. Parents were notified through a school flyer (in English and Spanish).
· Teacher’s Association (BEA) and District Meeting:  On 11/7/11 the District Superintendent met with representatives from the BEA to gain input on the needs assessment and school improvement options. Particular attention was paid to the language regarding teacher/principal evaluation in this proposal.

· Board of Trustees Meetings: Throughout the restructuring process that started several years ago BUESD has worked closely with the Board to gain input on the direction. The Board approved the charter school application in August of 2011. On 11/17/11, the Board approved the SIG application after holding a public comment session. Parents were encouraged to attend this Board meeting. The agenda was posted on the Kawana Campus and parents were given a calendar of the Board meetings. 
The agendas and/or minutes of these meetings are available upon request.
 In each meeting, special attention was given to ensure that all attendees had a chance to voice their concerns and opinions about how Kawana can improve (for more detail please see Section I).
As noted in more detail in Sections I and II, all of the stakeholder meetings showed support for the Restart Model over the other three SIG models. Parent groups voiced their faith in the Kawana Staff and Principal and their desire for the entire staff to continue their reform efforts together. This held true for the staff input as well; all of the staff felt the Restart Model was the best possible model for implementation at Kawana. Because of the positive feedback generated in favor of the Restart Model which would convert Kawana to a charter school, the Restart Model was selected. 

As noted in more detail in Section I, other key stakeholder input collected in these meetings that informs this SIG application include the need to: (a) increase and improve afterschool programming; (b) address the socio-emotional needs of students through counseling; (c) provide a parent resource room to encourage parent involvement; (d) offer better instructional strategies for ELs; (e) redesign teacher/principal evaluation; (f) align curriculum and instructional strategies to the CCSS; and (g) improve upon Kawana’s leadership capacity to consistently monitor the implementation of school improvement strategies.
SIG Form 4a—LEA Budget Summary - Fiscal Year (FY) 2012–13

	Name of LEA: Bellevue Union Elementary

	County/District (CD) Code: 49-70615

	County: Sonoma
	

	LEA Contact: Paula Sutherland
	Telephone Number: 707 542-5197

	E-Mail: psutherland@bellevueusd.org
	Fax Number: 707 542-6197

	SACS Resource Code: 3180

Revenue Object:           8920
	


	Object 

Code
	Description of 

Line Item
	                        SIG Funds Budgeted

	
	
	         FY 2012–13
	FY 2013–14
	FY 2014–15

	
	
	  Pre-Imp.
	  Full Imp.
	
	

	1000–      1999
	Certificated Personnel Salaries

.2 FTE SIG Coordinator to monitor & align grant implementation & reporting


	$5,000
	$30,000
	$30,000
	$30,000

	2000–2999
	Classified Personnel Salaries

.5 FTE Clerk to support at assist Director of Business Services with monitoring of the Charter and SIG budgets
	0
	0
	$40,000
	$40,000

	3000–

3999
	Employee Benefits

Clerk
	0
	$0
	$26,000
	$26,000

	4000–

4999


	Books and Supplies
	0
	0
	0
	0

	5000–

5999
	Services and Other Operating Expenditures

Consultants for District and Site Support: DATA system, Assist with the evaluation, monitoring and reporting.


	$31,668
	$52,105
	$62,950
	$52,500

	6000–

6999
	Capital Outlay
	0
	0
	0
	0

	7310 &

7350
	Indirect Costs
	$1,784
	$3,850
	$7,454
	$7,454

	Total Amount Budgeted
	
$124,407
	
$166,404
	
$166,404


	Activity Description

(See instructions)
	SIG Funds Budgeted  

(Identified per year)
	Object Code

	1000-1999

Activity 7: Building Leadership
	FY 2012–13
	FY 2013–14
	FY 2014–15
	

	Salary of .2 FTE SIG Program Coordinator to monitor and align grant implementation and reporting

Total 1000-1999

2000-2999

Salary of .5 Finance Clerk to support and assist the Director of Business Services with monitoring of the Charter and SIG budgets

Total 2000-2999

3000-3999

Benefits for Finance Clerk

Total 3000-3999

5000-5999

Activities: 5 6, and 7(Redesigning Evaluation System, Curriculum Alignment, Leadership)

Pivot Learning Partners Consultants and Coaching for SIG application; support SIG implementation, monitoring, and reporting; DATA  SWAT implementation, assist with teacher/ principal evaluation process, travel, maintenance of online library resources.

Total 5000-5999

7000-7999

Transfer of indirect costs x .0379
	$35,000

$35,000

0

0

0

0

$83,773

$83,773

$5,634


	$30,000

$30,000

$40,000

$40,000

$26,000

$26,000

$62,950

$62,950

$7,454


	$30,000

$30,000

$40,000

$40,000

$26,000

$26,000

52,500

52,500

$7,454
	1100

2400

3202

5100

7310


SIG Form 4b—LEA Budget Narrative
SIG Form 5a—School Budget Summary-Fiscal Year 2012–13
	Name of School: Kawana Elementary School

	County/District (CD) Code: 49-70615

	County: Sonoma 
	

	LEA Contact: Paula Sutherland
	Telephone Number: 707 542-5197

	E-Mail: psutherland@bellevueusd.org
	Fax Number: 707 542-6127

	SACS Resource Code: 3180

Revenue Object:           8920
	

	Object 

Code
	Description of 

Line Item
	                       SIG Funds Budgeted

	
	
	         FY 2012–13
	FY 2013–14
	FY 2014–15

	
	
	  Pre-Imp.
	  Full Imp.
	
	

	1000–

1999
	Certificated Personnel Salaries

1 FTE Counselor; 

3 Long-term substitutes, Extended day teacher time 

Planning/collaboration time,

Summer work days
	$46,042


	$46,750

$59,400

$157,080

$92,400 

$27,000


	$46,750

$59,400

$157,080

$220,728

$50,000


	$46,750

$59,400

$157,080

$220,728

$50,000



	2000-

2999
	Classified Personnel Salaries

Library Aide; 

2 FTE Technology Specialists   Parent Liaison

Stipends for day care providers 
	
	$7,680

$72,000

$31,365

0
	$7,680

$72,000

$31,365

$18,000
	$7,680

$72,000

$31,365

$18,000

	3000–

3999
	Employee Benefits

Counselor, 

Technology specialists  

Parent liaison,

Extended day  Teachers
	
	$14,400

$13,635

$1,200

$27,612
	$14,400

$13,635

$1,200

$33,264
	$14,400

$13,635

$1,200

$33,264

	4000–4999
	Books and Supplies

Non-fiction books, library books
	$50,000
	$250,000
	$350,000
	$350,000

	5000–

5999
	Services, Other Operating Exp 
PLP Consultants EL training

ELA CCSS/Thematic Units;

Math CCSS, Principal/

Leadership coaching
	$20,475

$78,750

$26,000

$3,937
	$39,375

$89,010

$90,000

$7,875
	$80,574.50

$123,037.50

$120,000

0
	$80,574.50

$123,037.50

$120,000

0

	6000–

6999
	Capital Outlay

I pads/cart, LCD projectors, doc cameras, wireless network, speaker system,  printers,  4 computers for parent center
	
	$537,239
	$350,000
	$350,000



	7370 & 7380
	Indirect Cost
	$10,562
	$73,352
	$82,028
	$82,028

	Total Amount Budgeted
	
$1,873,139
	
$1,831,142
	
$1,831,142


SIG Form 5b—School Budget Narrative

	Activity Description

(See instructions) 
	SIG Funds Budgeted  

(Identified per year)
	Object Code

	1000-1999

Three long-term substitutes for releasing teachers by grade level for professional development (ELD, ELA, Math) leadership training and Instructional Rounds 

(3 teachers x $110 per day x 180 days

Activity 2


	FY 2012-2013


$59,400


	FY 2013–14

$59,400


	FY 2014-2015

$59,400


	1100

	Stipends for extended day teachers for small group intervention and enrichment (6 teacher x $38.50 per hr x 4 hrs per day x 175 day x per year) Activity 1.

Planning/collaboration time for teachers to review common core standards and develop thematic units ($38.50 hr x 2 hours x 20 teachers x 90 day year one, 143 days for years 2 and 3) Activity 6.

Summer work days ($270 per day x 5 days x 20 teachers each year) to attend PLP ELA training Activity 6

1FTE Counsel- focus on the social/

emotional well-being of students with individual counseling, friendship groups, and family support. Activity 2

Total 1000-1999

2000-2999

Library Aide (8 hrs per wk x 32 wks x $30 per hr). Library will stay open 4 hours during late afternoons and evening 2:30 – 6:30pm, 2 days per week Activity 1
Stipends for child care to support parent resource room  (2 child care workers x $50 per day x 4 hrs. x 180 days per year) to be paid to parents to watch young children while other parents are volunteering in classrooms  Activity 3
2 FTE Technology Specialists (1 for 

Technology specialists 1 for primary support and 1to support grades 4-6) 8 hrs

per day x 180 days x $25 hr x 2 specialists per year to set up and maintain equipment, provide teacher training, support student in developing technology skills, and support students and parents during evening hours. Activity 6

Parent Liaison ($21.78 hr x 8 hrs x 180 days x per year) to oversee parent resource center and contact/support parents. Activity 3

Total 2000-2999
3000-3999

Counselor benefits @ 30.8% includes all health/welfare/retirement benefits per year Activity 2

Technology specialists benefits @ 18.9 % x 2 specialists a year Activity 6
Parent liaison benefits @ 3.8% per year Activity 3
Benefits on stipends @ 35.85 %  for teachers participating in extended day, 

summer training, and after-school planning and collaboration. Activity 1

Total 3000-3999
4000-4999
Non-fiction leveled book to supplement current ELA program, non-fiction books in English /Spanish for library for students to take home 

Supplemental ELD materials. Activity 6

Total 4000-4999

5000-5999

Pivot Learning Partners @ $1,575 per day/38 days to provide EL systems  to provide EL systems review, develop  implementation plan in pre-implementation year and in fall Year 1, train teachers on ELD strategies.

Activity 4


	$157,080

$138,442

$27,000

$46,750

$428,672

$7,680

Not in year one

$72,000

$31,365

$111,045

$14,400

$13,635

$1,200

$27,612

$56,847

$200,000

$100,000

$300,000

$59,850
	$157,080

$220,728

$50,000

$46,750

$533,958

$7,680

$18,000

$72,000

$31,365

$129,045

$14,400

$13,635

$1,200

$33,264

$62,499

$250,000

$100,000

$350,000

$80,547.50


	$157,080

$220,728

$50,000

$46,750

$533,958

$7,680

$18,000

$72,000

$31,365

$129.045

$14,400

$13,635

$1,200

$33,264

$62,499

$300,000

$50,000

$350,000

$80,574.50
	1100

1100

1100

1200

2100

2300

2400

2400

3101

3201

3201

3201

4200

4200

5100



	PLP to provide ELA common core standards review, view of “habits of the mind”, develop thematic units that align across grade levels and aligned to the common core. And two days per each grade level and 5 days in the summer ($1,575 per day for 7 days per grade level pre-implementation and PLP training for ELA @ $1,575 per day for 4 days for each grade level K-6 for fall 2012 Activity 6

Sonoma County Office of Education to provide overview of common core standards – mathematics @ $1,000 per day (cost of 2 trainers) for 3 days per grade level, K-6 during pre-implementation and 5 days in the summer and for math training years 2 &3 for 3 trainers $1,000 per day for 8.5 per days per grade level teams. Activity 6

PLP leadership training for principal and leadership team @ $1,575 per 2.5 days (.5 days per month for 5 months for pre-implementation 

5 days/10 months beginning fall, 2012. Activity 7

Total 5000-5999
6000-6999

Year One: i pads for each student and storage cart (30 i pads/1 cart per room at $16,770  per set x 23 rooms)

Room set up including the following:

projector, projector arm,  document camera

wiring to include internet, connections for A/V, and for both a computer and a document camera, power (2 plugs) at both the top for the projector and at the base for computer and document camera

addition of powered speakers and 

Installation @ $6,061.16 x 25 rooms including 23 classroom, 1 library, 1 media center during yr.1 Activity 6

Year 2: 10 laptops x 20 rooms x $1,700 + 2 printers @ $500 Activity 6


Year 3: i pads, laptops, printers for additional seventh and eighth grade classes to be added to charter $150,000 per grade. Activity 6

Total 6000-6999

 7000-7999
Transfer of indirect Costs Total 7000-7999

Total School Budget

Total LEA Budget

Total SIG Budget


	$78,750

$89,010

$116,000

$3,937

$7,875

$355,422

$537,239

$537,239

$83,914

$1,873,139

$124,407

$1,997,546


	$123,037.50

0

$120,000

None

None

$323,612


$350,000

$350,000

$82,028

$1,831,142

$166,404

$1,997,546


	$123,037.50

0

$120,000

None

None

$323,612

$350,000

$350,000

$82,028

$1,831,142

$166,404

$1,997,546


	5100

5100

5100

5100

5100

6400

6400

6400

7310


Form 9: Schools to Be Served
	SCHOOL NAME
	CDS Code
	NCES Code
	TIER I
	TIER II
	TIER III
	INTERVENTION (TIER I AND II ONLY)
	WAIVER(S) TO BE IMPLEMENTED 

	
	
	
	
	
	
	Turnaround
	   Restart
	Closure
	Transformation
	Start Over

 (Restart and Turnaround Only)
	Implement SWP

	Kawana Elementary 
	49 70615 6051593
	0604380
	X
	
	
	
	X
	
	
	N/A
	N/A

	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	


Form 10.3—Restart Implementation Chart for a Tier I or Tier II School

	School:           Kawana Elementary School                                              Tier:  I  or II (circle one)    

	Required Components
	Actions & Activities
	Timeline

Start   End
	Oversight
	Description of Evidence

	Fulfill all California requirements for converting to a charter school (if applicable).
	(a) developing a charter petition with all of the 16 required elements of the California Education Code and petition signatures 

(b) regular meetings of the Charter Committee

(c) public hearing

(d) board approval

(e) financial reporting as defined in the SBE Number and Charter Submission Package; this includes a site level audit. 
	3/10
3/10

3/11

8/11


3/10


	8/11

On-going
8/11
8/11

On-going
	BUESD hired Middleton, Young & Minney LLP to ensure all required steps were taken. The Supt. and Principal also provided oversight to this process.

	(a) Kawana’s charter petition was approved by the State Board of Education on 11/10/11.


(b) Meeting minutes


(c) Meeting minutes


(d) Meeting minutes

(e) Financial reports

	Create a locally-determined rigorous review process for the purposes of selecting a CMO or an EMO. 
	N/A: Kawana will be a dependent charter and BUESD will be the operator/CMO, so a rigorous review process was not required

	N/A
	N/A
	N/A
	N/A

	Create a plan to transfer students who either cannot attend the new school because their grade is no longer served by the Restart school or whose parents choose not to have their child attend the Restart school.
	As part of the charter petition, BUESD developed a plan for transferring students whose parents choose not to have their child attend the new charter school. 
	3/10
	8/11
	Super-intendant
	Plan is described in Section III of this application and is referenced in the Charter Petition.  An analysis of other BUESD elementary reveals a capacity to serve 267 extra students, which would cover more than half of Kawana’s current student body.

	Create an accountability contract with the CMO or EMO which includes clearly defined goals for student achievement.
	N/A: Kawana will be a dependent charter and BUESD will be the operator/CMO, so a contract is not necessary.

	N/A
	N/A
	N/A
	N/A


	School:   Kawana Elementary School                                                      Tier:  I  or II (circle one)    

	Optional Component
	Actions & Activities
	Timeline

Start   End
	Oversight
	Description of Evidence

	1. Increasing the Amount of Learning Time for All Students

	(a)  Hire teachers to work with afterschool coordinators to align afterschool activities to the school’s curriculum.

(b) Offer an afterschool program with enrichment activities to students who are not participating in the school’s existing ASES program for struggling students.

(c) Extend hours of library/media room 2-3 nights per week
	12/12


12/12


12/12
	6/15


6/15


6/15
	SIG Coordinator/ Principal


	(a) Report on activities and outcomes in curriculum change.


b) Letter informing parents of the expansion in programming; lesson plans for units; and sign-in sheets

(c)Time sheets for site staff working over-time to keep rooms open.

	2. Addressing Social-Emotional Needs of Students to Support Achievement

	(a)  Increased Counseling: increase current part-time counselor to full-time or hire another part-time counselor

(b) Parent Liaison: Bring the current parent liaison up to 20 hours per week (from 10 hours/week).
	8/12

8/12


	6/15

6/15


	SIG Coordinator/ Principal


	(a)  Timesheet for counselor


(b) Timesheet for parent liaison.


	3. Increasing Parent and Community Engagement
	(a)  Remodel existing room to be a child-friendly parent resource room with several computers.
(b) Parent Liaison: Bring the current parent liaison up to 20 hours per week (from 10 hours/week).
	8/12


8/12
	6/13

6/15


	SIG Coordinator/ Principal
	(a)  Before and after pictures of the room and receipts.
(b) Timesheets

	4. Narrowing the EL Achievement Gap

	(a)  EL Profile. Developing teams, and conducting a gap analysis for ELs. 

(b) Action Planning: developing site level action plans with clear tactics, strategies and implementation and monitoring steps. Teachers, district staff and the Principal will receive several day-long professional development sessions on Pivot Learning Partners’ leadership cycle, E3L student voice, and professional learning communities. Plans will also be accompanied by a messaging plan.
(c) Implementation and Change Management: This phase includes on-going PD and site level coaching for teacher leaders and the Principal. Participants will receive 4 day long PD sessions per year, and coaching occurs every 4-6 weeks.  Separate PD coaching sessions will occur for staff involved in the student voice aspects of the project. Pivot Learning Partners will work with Kawana/BUESD to establish systems to monitor progress, including trimester reviews.
	3/12

5/12

1/13
	8/12


12/12
6/15


	SIG Coordinator/ Pivot Learning Partners Project Lead

	(a) EL Profile.


(b) Action Plans and Professional Development material.
(c) Professional Development Material, sign-in sheets from coaching sessions.


	5. Redesigning Teacher/
Principal Evaluation Systems


	(a)  Defining Teaching, Leading and Learning: A Committee of teacher leaders, site administrators and district staff will develop frameworks and rubrics for effective teaching, leading and learning. Pivot will also produce online evaluation observation forms that can be piloted in 2013-14.

(b) Piloting the Redesigned Evaluation System and Incorporating Multiple Measures. Pivot will work with the Committee to: identify and collect necessary data/evidence for the evaluation tool; develop and pilot a process for using the evaluation tool; train evaluators on how to use the forms; test and evaluate an Alpha version of the tool; work with the Committee to identify multiple measures for teacher effectiveness for inclusion into a Beta version of the tool; and develop a Beta version of the tool. 

(c) Connecting Evaluation to Differentiated Professional Development. In year three, the Committee will pilot a Beta version of the tool and connect the new evaluation system to things that matter such as strategic human capital decisions and differentiated professional development.

	8/12

8/13
8/14
	6/13
6/14
6/15


	SIG Coordinator/ Pivot Learning Partners Project Lead


	(a) Agendas, Meeting Minutes, Frameworks, Rubrics, and online evaluation forms.




(b) Agendas, Meeting Minutes, Data Collection Plan, Revised Frameworks, Rubrics and Evaluation Forms, Plan for Using Multiple Measures.

(c) Agendas, Meeting Minutes, Revised Data Collection Plan, Revised Frameworks, Rubrics and Evaluation Forms (if applicable), Revised Plan for Using Multiple Measures, System for connecting evaluation to professional development, tenure decisions, etc.

	6. Aligning Curriculum to the Common Core, Improving Assessments, and Integrating Technology

	(a)   Understanding the Structure and Coherence of CACCSS and Developing Implementation Plan: 
I. ELA: A Committee of teachers and the Principal will study the development of how the Common Core Standards build upon and connect to each other creating coherency.  Meetings will occur monthly starting this summer and include a five-day summer institute.

II. Math: A Committee of teachers and the Principal will study the development of how the Common Core Standards build upon and connect to each other creating coherency.  Through a five-day summer institute (2013), the Committee will develop a collection of evidence of what the practices look and sound like in the classroom through Lesson Study of classroom videos.  

	3/12

6/13

	8/12
8/13

	
Pivot Learning Partners English Language Arts Consultant and District SIG Coordinator

SIG Coordinator and SCOE Math Consultant (Joan Easterday) 
	(a-I) Meeting agendas and minutes, results from lesson study. 





(a-II) Meeting agendas and minutes, and results of the Lesson Study



	6. Aligning Curriculum to the Common Core, Improving Assessments, and Integrating Technology

(continued)


	(b)   Unpacking the CaCCSS in Grade Level Committees and Developing Thematic Units: During the five day summer institute in 2012 and in monthly meetings in the fall, the ELA Committee will unpack selected essential CaCCSS, develop big ideas, write essential questions, identify academic vocabulary and language structures, and develop thematic units.

(c) Aligning Benchmark and Formative assessments to the CaCCSS, thematic units and SMARTER Balanced Assessment System. Teachers will be trained in consistently administering and scoring the assessments. Teachers will use the system to analyze results to guide instruction, monitor student progress, and evaluate program effectiveness.
I. During a five day summer institute (2014) followed by monthly fall meetings, the ELA Committee will develop and use benchmark and formative assessments. 
 

II. During monthly meetings in the Spring (2015), the Math Committee will develop and implement benchmark and formative assessments. 
	6/12

6/14
1/15
9/12
	12/12

12/14
6/15
5/15
	
Pivot Learning Partners English Language Arts Consult-ant and District SIG Coordinator, SCOE Math Consultant 
	(b) Written thematic units that include unpacked big ideas, essential questions, assignment of Webb’s Depth of Knowledge Levels, and key academic vocabulary and language structures. 

(c-I & II) Meeting agendas and minutes, formative assessments, written feedback from pilot teachers, and a board report of assessment results.




	6. Aligning Curriculum to the Common Core, Improving Assessments, and Integrating Technology

(continued)

	(d) Monitoring Implementation of New Curriculum and Assessments through Instructional Rounds and Lesson Study: 
I. PLP Project Lead will work with the teachers and principal to develop and implement an Instructional Rounds in order to modify classroom instruction to meet students identified needs
II. The SCOE Math Consultant will work with the teachers and principal develop and implement a quarterly Lesson Study to modify classroom instruction to meet students identified needs.

(e) Strategic Work on Assessment and Technology (SWAT): This work involves the following activities:
I. An evaluation of the current data system in relation to the Core Standards
II. Recommendations for improving the current system

III. Implementing (includes training) and improving the new system

IV. Integrating Site Level Technology into the Curriculum: This involves purchasing technology for Kawana to be able to support the changes to curriculum highlighted above and the hiring of a Technology Support Specialist who can train Kawana staff on how to maximize the benefits of this tool
	9/12

9/13

3/12



12/12

1/13

9/12
	5/15
5/13
6/12


12/12

12/14

6/15

	Partners Project Lead, the SIG Coordinator, the SCOE Math Consultant.
PLP Project Lead, Data SWAT Project Director, SIG Coordinator, Technology Support Specialist.
	(d-I&II): Meeting agendas and minutes, Rounds and Lesson Study outcomes.


(e) Evaluation, recommendations, implementation plan, receipts for new technology purchases, reports from Technology Specialist on outcomes.


	7. Building Leadership Capacity & Managing School Improvement Strategies

	(a)  Building Leadership Capacity to Monitor Progress on Improvement Strategies. PLP will work with teachers and the site administrator to ensure that they have the leadership skills and systems necessary to implement and sustain SIG strategies. Activities include providing coaching (twice per month) to Principal Escobedo; developing written agreements with teachers about implementing improvement strategies (e.g. EL Plans and new curriculum/thematic lessons); updating the District’s LEA Plan and Kawana’s School Site Plan;  and implementing an internal Instructional Rounds Model to monitor implementation of new practices/curriculum.

(b) Managing SIG Activity Implementation (on-going): SIG funds will support a SIG Coordinator at BUESD whose primary role will be to monitor SIG activities holding internal stakeholders and external providers accountable for following agreed upon implementation steps. The PLP Project Lead will monitor and coordinate activities they are leading. The Principal will also play an important role in holding his staff accountable for implementing agreed-upon SIG strategies. Lastly, transitioning to a charter school will require new systems for fiscal reporting and BUESD plans to hire a part-time fiscal specialist to implement. 
	8/12

3/12

	6/13

6/15

	SIG Coordinator/ Pivot Learning Partners Project Lead


	(a) Revised LEA and School Site Plans; written agreements from teachers to implement new strategies; report on coaching and Instructional Rounds implementation.







(b) Yearly reports from SIG Coordinator and Pivot Learning Partners Project Lead updating the state on implementation progress and monitoring. Timesheets for the fiscal specialist.





� An academic leader is a student who (1) sees themselves as an empowered expert; (2) builds and exercises a critical voice; and (3) acts as an equal partner with adult educators in making positive change in their schools.


� Please note that while this Committee will include teachers from other sites in BUESD, their release time for this activity will not be funded with SIG funds.


� This activity will be done only if BUESD and Kawana are awarded the grant.


� SIG funds will not be used to replicate the evaluation system in other schools.


� Agendas and minutes from these meetings would not fit within the 20 page limit for the Appendix.






27
PAGE  
School Improvement Grant Application: 
Bellevue Union Elementary School District and Kawana Elementary School


