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SIG Form 2—Narrative Response

	i. Needs Analysis

	Response:

The Inglewood Unified School District requests a School Improvement Grant (SIG) in the amount of $15,057,852 over three years. These funds will be used to support school reform efforts at three of the District’s schools.  The District is committed to turnaround and significantly improve academic achievement levels and educational outcomes for the students served in these schools over the next three years.  These funds will be used to identify research based strategies to support effective and sustainable school improvement activities that increase the likelihood that all students will learn challenging academic content and achieve proficiency on state assessments in reading/language arts and mathematics. Each of the three schools is in Corrective Action. In March 2011, three of the District’s schools were identified by the California Department of Education (CDE) on the State’s “persistently low-achieving schools” list. The schools and their designated Tiers are 1)Warren Lane Elementary School 

(Tier I); 2) Crozier Middle School (Tier II); and Monroe Magnet Middle School (Tier II).

The District is applying for School Improvement Grant funding to support all three schools in implementing the Transformation Model beginning in 2012-13.

Brief Background Information

The Inglewood Unified School District (IUSD) is a K-12 urban school district with a student enrollment of 14,442. The student demographics represent 57.7% Hispanic, 40.3% African American, 0.4 % White, 0.4% Pacific Islanders, and 0.4 % Asian. English language learners make up 30.3%. 82.0% of students qualify as low income through participation in the National School Lunch Program. The district has 13 elementary schools (10=K-6; 2=K-8), 2 middle schools (grades 6-8), 3 comprehensive high schools and 1 alternative high school. Although the District’s enrollment has been declining, the number of students who are receiving special education services has been increasing. Approximately 12.3% of the school age population participates in special education programs.

Six IUSD schools have been designated as California Distinguished Schools. In addition, there is one preschool center with approximately 300 students and a community adult school with approximately 4,340 students The district has established a centralized parent center that provides families with community resources, access to educational programs, workshops and informational meetings. Additional support is provided for parents at each school site. 
The Board of Education, Superintendent Gary McHenry, Associate Superintendent, Dr. Alan Young, members of the Superintendent’s Cabinet and leadership teams all share a common vision of providing quality teaching and learning experiences that enable greater numbers of students to reach proficiency and above on the State’s challenging academic standards. The District is committed to preparing all students with academic and career knowledge and skills that will enable them to be successful, contributing individuals in the 21st century.

Background information: Monroe Middle School (Tier II)
Monroe Middle School serves 684 students in grades 6, 7 and 8.  The student composition is 75.7% Hispanic, 22.8% African American, 0.8% Native Hawaiian or Pacific Islander, 0.6% White. English language learners make up 38.2%; 15% are students with disabilities, and 92.9% percent are socio-economically disadvantaged. The current school principal, who was a part of the reform movement as assistant principal prior to the retirement of the former principal, was appointed principal at Monroe in July 2011. 

Background Information: Crozier Middle School (Tier II)

Crozier Middle School serves 831 students in grades 6, 7, and 8.  The student composition is 73.2% Hispanic, 25.2% African American, 0.7% Asian, and 0.4% Filipino. English language learners make up 31.2%; 6% are students with disabilities, and 90.8 are socio-economically disadvantaged. The current school principal is in his third year at the school and will be returning to the school as principal in 2012-13.

Background Information: Warren Lane Elementary School (Tier I)

Warren Lane Elementary School serves 224 students in grades kindergarten through 6.  Of these students, 6 percent are English learners and 10 percent are students with disabilities. One hundred percent of students are socio-economically disadvantaged to qualify and participate in the National School Lunch Program. The student ethnicity comprises 82 percent African American, 17 percent Hispanic/Latino, and 1 percent Others.  The principal was appointed in July 2010.
Specific Assessment Instruments and Data Elements Used to Conduct the Needs Analysis

District-Level Documents and Data Sources

1. LEA Plan and Addendum, 2010

2. Title III LEA Plan Addendum, 2011

3. District Assistance Survey (DAS), 2011

4. District and Site Level AYP, API, and CELDT Data (2007-08 to 2009-10)

5. School Quality Review Meta Analysis, 2011

6. Special Education Review, 2010-11

7. Inventory of Services and Supports (ISS) for Students with Disabilities, 

           2010- 2011

8. Superintendent’s State of the District Report, 2011 

9. Minutes from Public Hearings (March 9, 2011 and March 23, 2011)

School-Level Documents and Data Sources
1. Local AYP, API, English learner Reclassification rates and CELDT school level reports (2007-08 to 2009-2010)

2. District Benchmark Assessment data, 2010-11

3. Academic Performance Survey (APS), 2011

4. School Quality Review Findings, 2011 (conducted by Cambridge Education)

5. Student Attendance Rates, 2010-11

6. Student Truancy/Suspension Rates, 2010-11

7. Academic Progress of English Learners (Annual Measurable Achievement    Objectives (AMAO), 2010-11

Overview of the Needs Analysis Process

The IUSD’s School Improvement Initiative is based on a thorough needs analysis, conducted over several months and involved feedback from key stakeholders at each of the targeted schools, as well as from the larger community. The needs analysis took into consideration multiple indicators and multiple sources of input in order to select the most promising intervention for each of the District’s three persistently lowest performing schools.  The needs analysis process consisted of three concurrent and interrelated steps: 1) compilation of district and school level academic performance data on state assessments, survey data, and school quality review data; 2) analysis of these data in collaboration with key stakeholder groups and school staff; and school advisory groups from the three target school sites, as well as public input; and 3) analysis of strengths in the current instructional program as well as gaps and weaknesses in current structures and practices at these target schools that might negatively affect student performance. This combination of data collection, analysis, and input was then used to identify the “best fit” intervention model to turn around these low performing schools and develop the proposed strategies and solutions outlined in this grant proposal.  A more detailed description of the three steps in the needs analysis process is outlined below.

In preparation for California’s 2010-11 SIG competition, IUSD’s Superintendent, Gary McHenry identified three groups to lead the School Improvement Grant (SIG) planning process:

1) The District School Leadership Team (DSLT): Composed of Superintendent McHenry, Associate Superintendent, Dr. Young, Assistant Superintendent, Human Resources, Chief Business Officer, Executive Director, School Improvement, Margaret Reed, Executive Director, Curriculum and Professional Development, Executive Director, Special Education, Executive Director, Special Education, Senior Coordinator, English Language Learners and Parent Involvement, consultants from Los Angeles County Office of Education’s Regional System of District and School Support (RSDSS), school principals from each of the District’s ten Program Improvement Schools, parents representing each of the Corrective Action Schools, community representatives, teachers representing each of the Program Improvement Schools, the president of the Inglewood Teachers Association, and the president of the Classified Union association.

The role for this diverse role group was to assist in the collection and analysis of multiple sources of data (AYP, API, DAS, CELDT) for the District and each of its Program Improvement schools.  This group took the District Assistance Survey (DAS). Through the data analysis process, the group was instrumental in making recommendations regarding the top areas of need in closing achievement gaps and improving performance of students in the District’s Program Improvement schools.

2) The Corrective Action Schools Grant Writing Teams (Tier I & Tier II Program Improvement Year 4/5): Composed of the principal from each PI Year 4/5 school, union representatives, teachers, the Associate Superintendent, Academic Services, the Executive Director, School Improvement, Executive Director, Curriculum and Instruction; the Coordinator of English Language Programs, and the Categorical Program Administrator.

The role for this group (one team for each of the low performing schools) was to collect and analyze data at the school level (Academic Program Survey, AYP, API, CELDT, benchmark assessment data, School Quality Review findings) to determine the root cause for low performance at the District’s Corrective Action Schools. Each team was charged with identifying barriers that needed to be addressed in order to close achievement gaps and improve student achievement.  As Corrective Action Year 4 and 5 schools, this group had additional responsibility for assisting the schools in writing their alternative plan for school governance and a school restructuring plan component within the Single Plan for School Achievement. In addition, the teams were to use their data analysis to assist them in determining the “best fit” turnaround model for their school improvement grant application. The teams identified research-based practices that if implemented with fidelity would improve instructional practice, leadership practice, and student outcomes.

3) The School Improvement Strategy Team: Composed of the Associate Superintendent, Academic Services, the Executive Director, School Improvement, Executive Director, Curriculum and Professional Development, Executive Director, Special Education, Executive Director, Special Education, Senior Coordinator, English Language Learners and Parent Involvement and an external consultant from Cambridge Education, Renee Middleton.

The role for this smaller group of District leaders was to analyze multiple sources of data and input from the collaborative teams engaged in the school improvement process and identify research-based school improvement strategies that would enable the District to promote coherence across the District’s instructional system, strengthen its instructional core (teacher knowledge and skills, rigorous academic content, student engagement and leadership practice) and exit Program Improvement.

Step 1: Compilation of district and school level academic performance data on state assessments, survey data, and school quality review data

The proposed School Improvement Grant Initiative is part of an overall school reform movement underway in Inglewood USD as the District and its community partners continue to look at how to more effectively deliver services in a time of economic uncertainty and ensure our actions focus on strategically improving educational outcomes for all of our students.  The District is focused on realizing the following outcomes through this strategic initiative: increasing the number of students (including English learners and students with disabilities) who 1) demonstrate proficiency or higher on the State Content Standards Tests in reading/ language arts and math; 2) meet high school graduation requirements; 3) graduate from high school ready for college and careers; and 4) are taught by highly qualified teachers. 

The District’s Process for Collecting and Analyzing Data: 

The District began the process of collecting and analyzing data to assist in determining specific needs of each of the schools and in determining which of the four school turnaround models would be the best fit for each of its persistently low performing schools in the spring of 2010. Superintendent McHenry and members of his cabinet determined that the District would continue its focus on improving instructional practice and achievement outcomes for students at the persistently lowest performing schools even without financial support from the SIG grant.  As a result of this decision, the Superintendent earmarked School Improvement funds and Program Improvement (Corrective Action) dollars to begin implementing some of the components of the Transformation model in the fall of 2010: 1) a Turnaround Office of School Improvement was created and an Executive Director, School Improvement was hired to ensure that the principals received ongoing, practice based, job embedded, intensive technical assistance and to assist the schools in exiting Program Improvement; 2) District leadership began meeting with representatives from the teachers union (Inglewood Teachers Association) and management group to begin the discussion about developing a rigorous, transparent, equitable, performance based evaluation system; 3) two of the schools took steps to adopt the Advancement Via Individual Determination Program on their campuses.

The following section provides a description of the follow up process that has taken place during the 2010-2011 school year to complete the SIG application process and secure 2010-11 SIG funding.  During the process of writing the SIG application in 2010 the Board of Trustees had taken action in April 2010 on staff’s recommendation and approved the adoption of the Transformation Model for all three of the persistently lowest performing schools. 

Description of the Data Collection and Analysis Process for the SIG 2010 SIG Application

The District’s first task was to compile data on academic performance indicators for the identified persistently low performing schools. In addition, school process, perception, and demographic data were collected.  A list of these data is outlined on page 4 of this application. This process began in spring 2010 and continued into the spring of 2011.  Based on an indepth analysis of these data, patterns and trends in student achievement for each significant student group were identified for a three-year period (2008-2010) both across the District and at each of the three persistently low performing schools.

In March 2010, the CDE posted a list of persistently underachieving schools on its website. Three of the District’s schools had been identified on the list: Monroe Middle School, Crozier Middle School, and Warren Lane Elementary School.  As a result, IUSD organized, mobilized, and executed a broad, community-wide effort to take a problem solving approach to determine the specific barriers that caused district schools to have been identified as persistently low achieving.  In addition, the goal was to determine, for each school, what would be the best turnaround reform model with the potential to change the culture of low performance into one that would improve teaching and promote improved student achievement. 

To signify the importance of developing a culture of improvement for the quality of teaching and improved learning outcomes for students, prior to the release of the list, in March 2010 the District’s Superintendent, Mr. Gary McHenry met with the principals at each of the persistently low performing schools to advise them of the school’s placement on the list and the implications for the future. In addition, he briefed the School Board on the status of Program Improvement schools in the District, the requirement for these schools in order to be removed from the list, and provided an overview of the four turnaround models.

In March 2010, a subsequent meeting was held at each of the schools with staff, facilitated by the Superintendent and District level support directors to assist them in understanding how their schools came to be identified, the implications of their status as persistently low performing, the components of each of the four turn around models, and the District’s process for selecting a turnaround model in the schools. In late March 2010, the District coordinated the administration of the District Assistance Survey (DAS) a state assessment tool, to the members of its District School Leadership Team (DSLT). To determine district wide improvement areas, in collaboration with school staff, District level administrators also completed the English Learner Subgroup Self Assessment (ELSSA) and the Inventory of Services and Support for Students with Disabilities (ISS).

As a follow up to the administration and analysis of the State survey data, the District created the Tier I and Tier II Committees (PI YR 4/5).  In March 2010 District administrators facilitated the process where members of the DSLT analyzed the results of these assessment tools.  This process engaged the team in looking for patterns across the data, discussing causes/barriers for why the results were as they were, and identifying success indicators, areas for growth as well commonalities across the three schools.

District staff from a range of departments and school sites worked daily to gather data. School Site Council and District, English Language Learner Advisory Committees, PTA, and representatives from the District English Learners Advisory Committee (DELAC) viewed information on the schools’ status and had an opportunity to pride input.  Advisory Councils were consulted.  Working groups were elected, consisting of classroom teachers from each site.  Parents were invited to participate.  A District liaison was assigned to each working group.  These groups worked after school and during the weekends to engage in a deep analysis of data and the causal factors that contributed to the school’s lack of progress over time.

In addition to the principals and staff from the persistently low performing schools, members from the DSLT worked in collaboration to collect and analyze school level data and coordinate the activities involved in selecting an appropriate turnaround intervention model for each school.  These committees met weekly at the District level and twice each week at the school level to analyze the student achievement data, survey data, and to determine strengths and areas for growth.

In March 2010, two public hearings were held and in November 2011 a third Public Hearing to obtain input from the community regarding the selection of the intervention model. One Hearing was conducted by the Board of Trustees at the regularly scheduled and publicly announced Board meeting; while the other Hearing was held at each of the identified schools. The Superintendent and members of Cabinet and the Tier I and Tier II Committees (PI YR 4/5) led individual site-level public hearings at each of the three schools to gather parent and community input regarding implications of the underperforming schools list, the four turnaround intervention models, and to solicit parent questions and concerns.  During each of these meetings, parents and the community were provided with a detailed overview of the four models along with a written narrative describing the models. In addition, participants were given information regarding strategies parents can use to bring students to standard. Participants were given the opportunity to ask questions, provide comments and make recommendations. During the school level public hearings, parents and community members had an opportunity along with staff to ask questions, provide input and vote for the turnaround model that best fit with addressing the identified needs determined from the deep analysis of the data. 

As a result of these efforts, the stakeholders at each of the Tier I and Tier II schools overwhelmingly selected the Transformation Model for implementation at their respective school sites in the 2010-2011 school year.  The recommendation for this turnaround model was presented to the District’s Board of Trustees for approval at the April 14, 2010 Board meeting at which time it was unanimously approved. Following the Board of Education’s approval of implementation of the Transformation Model at each of the three persistently lowest performing schools, Superintendent Gary McHenry and his staff worked together to put together a timeline and a process for identifying the most effective principals to lead the intervention efforts at each of the schools.  In May, 2010, principal assignments had been made for each of the Tier I and Tier II schools and the planning process for implementation of the Transformation Model intensified.  A first year principal had been identified to lead the implementation efforts at Warren Lane Middle School.  In the fall of the prior year, 2009, a veteran principal had been assigned to lead the reform work.  This principal was selected to continue as the leader of that school in the upcoming year.  The principal at Monroe Middle School had been assigned as the principal of the school in 2007.  Based upon the steady progress that the school had been making over time, the Superintendent made the decision to allow the principal to remain in her position to lead the implementation of the Transformation Model.  That principal retired in June 2011 and the assistant principal who had been a part of the reform movement was hired in July to continue the significant work.

Although designated DAIT light in May 2010 and not required to engage with an external support provider, Superintendent McHenry elected to engage consultation services from the Los Angeles County Office of Education (LACOE) for assisting the District’s leadership team with writing the School Improvement Grant application. Working groups met with the principals of each of these schools to ensure that their vision for achieving the Transformation Model was clearly articulated and focused within the grant application, implementation chart, and budget. This brought a new sense of urgency and excitement to the process.

The LACOE consultants worked in collaboration with each school team to assist the writing team in addressing each of the components of the School Improvement Grant (SIG) application.  After having considered the requirements of the SIG application for schools to begin implementation of all of the components of the Transformation Model on the first day of school, LACOE consultants recommended that the District not move forward with submitting its SIG application. The recommendation was based on the fact that the SIG funding would not flow to districts in time to use it to prepare for implementation of the grant requirements by the first day of school.  Given that the District was working hard to improve its financial situation and reduce a significant budget deficit for the 2010-2011 school year, Superintendent McHenry made the difficult decision to post-pone submitting the District’s application for the SIG until the following year, 2011, anticipating that the District’s financial outlook would have improved. To continue with the District’s focus on improving outcomes for students at the persistently low performing schools, Superintendent McHenry garnered Program Improvement funds and used those to form a district Turnaround Office.  The District recruited an Executive Director of School Improvement to head that office and provide intensive support to the District’s Program Improvement Schools during the 2010-11 school year.

Data Collection and Analysis Process: 2010-2011

Unwilling to be left out of the race for the SIG funds available for 2010-2011, the District began the process of applying for the SIG in December of 2010.  New top-level administrative team members had been hired in July of 2010 and each had been charged by Superintendent McHenry with playing a significant role in securing SIG funding for the District’s lowest performing schools.  

Under the direction of the new Associate Superintendent for Academic Services, Dr. Alan Young, the Executive Director, School Improvement, Dr. Margaret Reed, began to coordinate activities among the District’s ten Program Improvement schools that included the principals, representative parents and teachers from their schools, and union representatives.  In September 2010, Dr. Reed reconvened the District’s School Leadership Team (DSLT). The primary purpose of this group was to monitor implementation of the District’s Local Education Plan (LEAP) and the schools’ Corrective Action Plans. The Superintendent and members of his cabinet were highly visible participants in this collaborative process.  During this meeting, members of the DSLT took a look at district and school level accountability data (CST, API, demographic, and CELDT) to look for strengths and weaknesses in student performance across the district and across schools.  

In October 2010, the DSLT heard reports from each of the District’s six Corrective Action Schools on their progress towards implementation of their Corrective Action Plans.  In addition, Dr. Reed reported progress on implementation of the District’s LEA Corrective Action 6 objectives.  This information gave the DSLT information to determine where strengths and weaknesses in implementation of the District’s improvement plan might lie.

In December 2010, Dr. Reed held an informational meeting regarding the School Improvement Grant application process that engaged Superintendent Gary McHenry, Associate Superintendent, Alan Young, members of the Superintendent’s cabinet, directors, the principals of each Tier I, II, and II school as well as representative teachers and parents from each school, and union representatives. The focus for this SIG application organizing meeting was to ensure that the persistently lowest performing schools were informed early in the school year of the District’s intent to pursue completing the application process for the SIG for each of its low performing schools.  Superintendent McHenry shared his vision for quality schools and instruction. He made it clear that the district would be in the race for the highly competitive funding available for the 2010 SIG.  

Following an overview of the four-turnaround models, Associate Superintendent Alan Young shared the district’s goals for school improvement.  Executive Director, Margaret Reed shared the district’s activities and timeline for submitting the SIG application and provided opportunities for participants to ask questions and provide input into the process.  In addition, Dr. Reed had arranged for a conference call with Julie Balthazar from CDE’s Office of School Improvement to also share with the group more information on the SIG application process, school eligibility, turnaround models, funding amount, timeline, and to answer any additional questions.

In late January 2011, members of the District’s School Leadership Team (DSLT) participated in an inclusive process to give their input on the District Assistance Survey (DAS).  Consultants from the Los Angeles County Office of Education facilitated this process.  In addition, each school administered the Academic Program Survey (APS) to teachers at their schools during the month of February as another source of data.

In February 2011, members of the DSLT reconvened to review and analyze the results of the District Assistance Survey, three years of district level accountability and demographic data (AYP, CST, and CELDT). The Office of School Improvement developed protocols for the participants to use as they considered the root cause for performance results and make recommendations for improvement in outcomes. The participants used common protocols to review and analyze the results of the DAS survey, District level AYP, APY, CST, and CELDT data for the last 3-years.  They were charged with looking for patterns and trends in the data, make inferences about possible root causes for the results, and identify top priorities for the District to focus as it revises its LEA Plan. 

Each of the ten Program Improvement Schools, including Tier I, Tier II, and Tier III schools was given school level data sets that matched the ones cited above for the District level discussion and were charged with leading a similar process and set of protocols at their schools to assist in collecting and analyzing data to assist with their needs assessment process and revise their Single Plans for Student Achievement, School Restructuring Plans, and for writing the needs assessment component of the School Improvement Grant application. The needs analysis took place in March 2011. Additionally, each of the three schools formed teams of educators and parents at their schools began the process of collecting and analyzing school level accountability data for the past three years, demographic data, CELDT data, and the results of their Academic Program Survey (APS) to determine the cause for why achievement results were as they were and make research-based recommendations for improving outcomes.  The Executive Director SIP met with each of the school teams and supported their efforts in using the common protocols at the school level to facilitate the process of analyzing their school level data.

The six Corrective Action Schools (this included the Tier I and Tier II schools) also participated in a School Quality Review process, conducted by consultants from Cambridge Education, during the month of March 2011. This process involved classroom observations, parent and student focus group conversations, and interviews with the principal and his/her leadership team, collection and analysis of school and district level accountability data, and school self-assessment ratings.  This process produced school level reports as well as a meta-analysis across the six schools on progress toward demonstrating the qualities of an effective school across six domains: 

1) Progress and Student Achievement; 2) Quality of Learning, Teaching and Assessment for Learning; 3) Curriculum Provided and Experienced; 4) Leadership, Management and Accountability; 5) School Culture and Personal Development; and 6) Partnerships with Parents, Guardians and the Community.

In March 2011, results from the APS Survey became available as well as the results from the School Quality Reviews that had been conducted by Cambridge Education.  Dr. Reed met with each of the school teams to provide technical assistance to their school improvement teams in reviewing and analyzing the accountability data, the survey data, and the School Quality Review data.  Each team was led through a school level process to analyze the data sets while looking for patterns and trends across the data, making inferences about why the results were as they were, and identifying barriers to student achievement.  From this process, top priority areas for focus in their school improvement process were also identified. In March 2011, members of the Superintendent’s Improvement Strategy Team met to review and analyze the results from the District level accountability data, the survey data (DAS, APS, and ISS), and the School Quality Review data.  The team was led through a school level process to analyze the data sets while looking for patterns and trends across the data, making inferences about why the results were as they were, and identifying barriers to student achievement.  From this process, top priority areas for focus in the revision of the District’s LEA Plan were also identified.  This process led to the District’s school improvement strategy that is outlined below.

With the support of a School Turnaround Office, the District’s goal is to provide intensive, ongoing support to the schools that serve to positively impact the instructional core: teacher knowledge and skills, rigorous content, and student engagement and dramatically improve outcomes for professional practice and for students.  The district’s improvement strategy focuses upon five critical areas:  data collection and analysis systems; instructional planning and delivery; academic and behavioral interventions; practice based professional learning; and internal system of accountability (See Appendix for more information).
The District believes that school and community involvement are critical for successful implementation of a school improvement turnaround intervention. The Transformation Model requires an extensive restructuring and re-envisioning of the way services are delivered at each school and a drastic change in school culture, from a culture of low expectations and failure to a vibrant educational environment with rigorous academic standards, parent and community involvement in student learning, and most importantly, an expectation of success for all students. It is understood that all administrators and teachers hired at the three SIG target schools must commit to participate fully in the implementation of the Transformation Model at their schools.

The District held two Public Hearings in March at each of the meetings of the Board of Trustees (March 9 and March 23, 2011) to provide an opportunity for the public to hear information regarding the Transformation model, the District’s intent to apply for the School Improvement Grant to support implementation of the model at three of its lowest performing schools during the 2011-12 school year, and to answer any questions that the community might have had. Additionally, the Administration and the Board of Trustees sought to gather input from teachers and administrators from the three SIG target schools.  Positive input was received during this time and encouragement from key stakeholders to move forward in applying for the grant.

As part of the planning effort, IUSD District officials discussed requirements of the Transformation Model with union leadership and sought their preliminary cooperation, collaboration, and agreement early in the application process.  Negotiations with the local bargaining units have begun and will center on structures, practices, and processes to put in place that will lead to opportunities for continued conversations about teacher/staff incentives, career ladders, evaluation protocols, and teacher/staff expectations during the implementation period for the grant and identify strategies for sustaining the work once the grant has ended.

Step 3: Assessment of gaps and weaknesses in current structures and practices at these target schools that might negatively affect student performance.
Findings: District Use of California’s Standards Aligned Instructional Materials and Interventions

Analysis of APS results and DAS survey results revealed that each school met the requirements for use of state-adopted standards-aligned materials for the core program in reading/English language arts and mathematics. All three schools currently use state adopted and approved instructional materials, including materials for English Language Arts (ELA) and Mathematics intensive intervention classes.  In addition, district-adopted pacing guides, as well as formative and benchmark assessments have been developed to support the use of the state approved materials and to monitor student progress.  Results of district school monitoring visits show that implementation of the adopted instructional materials, pacing guides and assessments is inconsistent and not at full capacity at all the three schools.   

The District has followed the state adoption cycle district-wide over the past ten years.  The most recent mathematics adoption was spring 2008 (Houghton-Mifflin for elementary and Holt for secondary grades).  The District adopted Holt Literature and Language Arts 2009 for secondary grades in the spring of 2009.  The McGraw Hill OCR 2002 is currently being used for grades K-5 and State adopted.  In addition, the Board of Trustees approved the adoption of SRA Imagine It! for grades K-5 for implementation in September 2010.  Sufficient materials are provided to each school and are closely monitored as part of the William’s settlement.  Core and supplementary materials are in sufficient supply for all students; however, the District’s adopted intervention program for grades 4-8 for English language arts (Language!) is not being fully utilized at the Tier I and Tier II schools.  

Each target school currently uses supplemental materials to provide differentiation as well as components of the core program identified for intervention.  Each school has some intervention classes in place.  However, the intervention classes are not implemented school-wide; not implemented as part of a coordinated instructional program; not vertically aligned from one grade to another; and not fully aligned with the state content standards.  Each school provides after school intervention programs during and after school targeting students performing “below” and “far below basic”.  The SIG planning group from each school recommended the need to identify additional specific interventions to use with their students.  They also requested the District provide the necessary training to implement those interventions fully and in a collaborative and coordinated way across the curriculum, grade levels, and schools.

The English Learner intervention programs need to be strengthened at Crozier and Monroe Middle Schools.  An individual student-learning plan was developed to guide the progress of students towards mastering identified skills.  There is a clear need for the District to adopt new intervention plans and programs K-12 for English language arts and mathematics.  

Professional development and planning in the tiers of RTI have been provided to site administrators and instructional leaders, but must be extended to classroom teachers and support staff.  This is an area of need at each of the Tier I and Tier II schools as well as throughout the District.  The District has formed a Common Response to Intervention Planning Committee that is in the process of developing the District’s blueprint for the RtI2 model.  This plan will be completed in June 2011 and implemented in the 2011-12 school year.   

	ii. Selection of Intervention Models

	Response:

A systematic, logical, and well-organized process was used to select the most effective intervention model for each Tier I and Tier II school.

IUSD’s comprehensive needs assessment and analysis, combined with sufficient study of the four school turnaround models resulted in the selection of the Transformation Model for each of the three SIG target schools.

Findings: District Steps Toward Maximizing Curriculum Pacing and Instructional Time

To strengthen curriculum pacing within the core ELA and math programs, the District has made adjustments to the curriculum pacing guides and benchmark assessments through the curriculum alignment process.  The previous structure of theme, unit, and chapter pacing has been replaced by curriculum pacing based on essential standards proficiency.  Instructional pacing in this aligned system is based on the guidelines established in each content area framework.  Periodic and benchmark assessments are included in the pacing schedules and allow for feedback and adjustment of instruction.  Pacing schedules are provided to each ELA and mathematics teacher at the beginning of the school year.  Instructional coaches, site administrators and district support personnel regularly monitor instructional pacing.  Monthly pacing reports are submitted and teacher interventions/support provided when pacing is significantly off schedule.  

At each of the schools the need for an increased focus on the daily monitoring of appropriate English Language Development instruction for all English learners has been indicated as a priority area for all schools.  There is still a need for increased accountability for instructional pacing and use of instructional time among all three schools. The District will introduce the Sheltered Instruction Observation Protocol to teachers at the target schools in the spring of 2011. In addition, a need has been identified at each of the schools to identify research-based instructional strategies for meeting the academic needs of all students. To address this need, the District has introduced the Explicit Direct Instruction model to some of the schools in the District, including one of the Tier II schools.  If successful in the SIG grant application, the District would like to implement these models in each of the three eligible schools.

The District’s curriculum embedded benchmark assessments are administered quarterly at the school level, scanned at the district level, and results returned to classroom teachers for modification of instruction or remediation of skills.  Teachers and administrators at each of the schools have expressed concerns that the results are not returned in a timely manner to inform instruction, the format of the reports is not user friendly, and the assessments are not mandatory.  This makes implementation across the district problematic.

The District has a student information system, AERIES. Unfortunately, due to the high cost of the previous data management and assessment system, SchoolNet, the District decided to terminate that contract.  In June of 2011, the Board of Trustees adopted Data Director as the District wide Data Management and Assessment system.  Although the system was adopted and purchased in June, as of this date (November 10, 2011, the system is not operable.  New data entry specialists were hired in late October to assist in data transfer.  As a result, this is a significant area of weakness for the District.  Assessment and data are at the heart of the district’s school improvement strategy.  The District is also in the process of identifying a data management and assessment system to support the immediate identification of struggling students, identification of appropriate interventions, progress monitoring, development of formative assessments, data analysis, and reflection on instructional practices.

Each Tier I and Tier II school meets the state requirement for minimum number of instructional minutes, but does not meet the minimum requirement of 60 minutes for intervention programs.  

Findings: District Amount and Types of Staff Professional Development, Collaboration and Instructional Support

The District offers professional development opportunities to staff at each of the schools to support their knowledge of and implementation of the newly adopted state instructional materials.  In October 2010, elementary teachers participated in one day of training that provided an overview of the new Imagine It adoption. In February 2011, K-12 teachers across the district had an opportunity to select from a menu of professional development activities and participate in one day of training at locations across the district (i.e., RTI, overview of Imagine It resources, mathematics).  Program Improvement School principals and their teachers have had opportunities throughout the year to participate in workshops held at the Los Angeles County Office of Education on a variety of topics (i.e., data teams, quality first teaching, improving low performing schools, etc.).  Each school has an instructional coach that supports teacher capacity building to teach for conceptual understanding in both math and English language arts.  

The District’s current professional development structure provides an overview of instructional materials; however, it does not allow for ongoing support in effective pedagogy for delivery of content and lesson design.  Other very important limitations to the current professional development structure are: 1) professional development is only provided periodically; 2) the training provided is generally at the introductory level and does not necessarily include more personalized, differentiated training; 3) application is optional (i.e., it is not linked to mandatory hands-on implementation in the classroom); 4) coaching support is available, but only by request of the teacher; and 5) trainings are not differentiated by school. There is a need for an enhanced focus on instructional strategies. The focus on data and fidelity to curriculum should be balanced with a focus on engaging, student-centered instructional strategies to ensure that students are learning at the highest levels.

Teacher quality and experience is also a critical consideration that should inform plans for professional development activities.  Principals have expressed a concern that teachers identified for non re-election were returned to their schools this year.  In some cases, tenured teachers with weak teaching practices are transferred to different schools across the district.  Principals and teachers at the target schools have identified the kinds of training teachers at the SIG target schools need in order to improve academic achievement and implement school changes at the level required by the state-mandated intervention models.  These recommendations have been integrated into the three-year SIG application.

The Executive Director of School Improvement works with the principals at each of the three target schools on a weekly basis to provide targeted, practice based and job embedded, differentiated professional learning opportunities based upon the standards for leadership practice (CPSELS). In addition, she works to develop their ability to collect and analyze both formative and summative data to determine areas in need of improvement; to recognize quality teaching and student engagement; conduct daily classroom walkthroughs while looking for patterns across the data over time, and use that information to design professional development for their teachers; and to learn to identify the strengths and weaknesses of their teachers to meet the needs of students.  Principals have expressed a need for more indepth training and preparation around leadership practices that have the potential to improve student outcomes.

In addition, the School Improvement Office has brought comprehensive training to the district’s ten Program Improvement schools this year.  The training brought together teams from each of the schools to focus on developing a Common Response to Intervention blueprint for the district; Explicit Direct Instruction lesson design and delivery; Sheltered Instruction Observation Protocol (SIOP) model; and training for school data teams on collecting and analyzing multiple sources of data to determine the cause for achievement results and identify research based practices to close achievement gaps. The District provides SB472 English language arts and Mathematics training each year.  Training for secondary schools is usually offered during the summer with compensation for attendance.  Training for elementary teachers is held during the traditional year and during the summer.  The percent of the ELA and Math teachers at each school who have completed 40 hours of ELA training is 54% at Lane; 54% at Crozier; and 61% at Monroe.  For Mathematics the percent who have completed this requirement is 46% at Lane; 31% at Crozier; and 23% at Monroe.

Each school has a record of the specific teachers who have completed the training and accompanying portfolio.  Workshops and trainings were offered through the district office in the 2009-2010 school year in subject matter content, SDAIE strategies, full inclusion and collaboration, graphic organizers, thinking maps, Marzano strategies, and RTI. There is a need for better monitoring of teacher fidelity to implementation of the strategies and programs introduced to staff during professional development.

An Instructional Program Facilitator is assigned to each school to provide additional professional development, instructional observations, modeling and demonstrations and strategic coaching based on individual teacher needs.  Each school provides its own professional development designed to address the needs of its students and staff as identified in its single plan for student achievement.  Site level and district administrators have completed or are enrolled in AB430 modules 1-3. All three principals have completed the training.

Findings: District Use of Data, Alignment of Resources, and Staff Effectiveness

District and school site data are regularly used as an integral component in all levels of administrative training.  District goals for AYP and API achievement of all students and underserved student groups are set by administrators at the elementary, middle and high school levels each year in collaboration with school teachers and school site councils to develop the schools’ Single Plan for Student Achievement (SPSA). Resources provided through Title I, Economic Impact Aid, Limited English Proficient, State Compensatory Education, School and Library Improvement Block Grant, and QEIA (at Crozier only) are blended and aligned in the SPSA.  District support personnel give extensive technical assistance to maximize categorical dollars.  

A three-year analysis of CST Cluster Scores reveals a need for improvement in the areas of effective instructional strategies to teach reading comprehension, writing conventions, writing strategies, number sense, measurement & geometry, algebra.  Additionally, strategies are needed to effectively teach English language learners both academic content and English language proficiency.  Although intervention resources exist, professional development will be needed to build staff capacity to implement these resources in accordance with the District’s newly developed blueprint for a common response to intervention district-wide. 

At the present time, IUSD lacks the technological capacity and infrastructure to provide an assessment system that can adequately meet the needs of the schools to collect, disaggregate, analyze, and monitor student achievement. The District is understaffed with technology technicians to support the District’s 20 schools. The District has conducted research during the 2010-11 school-year to identify a new data management and assessment system for implementation in the fall of 2011-12.  Data Director has been identified as the system that aligns with AERIES and is the most cost effective of the systems reviewed.  It also provides teachers and administrators with timely reports and access to student data.  At the present time, the District is seeking approval from the Board of Trustees to purchase this system. The Administrator of Assessment uses a report generating software program, LARS to produce assessment reports for the schools at the beginning of the year. At the present time, the data are used by district administration and school principals to analyze and report on student performance trends and evaluate school success.  Local assessment data are also provided for each 6 to 8 week formative assessment.  Teachers and administrators report that these reports are not timely nor are they produced in a user-friendly format.  At the present time, the use of these data and the data system is inconsistent.  Teachers do not have access to it.  Principal use of the system is not sufficiently monitored by district administration.  As a result, there are some schools where administrators and principals do not use student data in a formative way to adequately meet the needs of students. The SIG target schools have expressed a great need for training that will enable them to consistently and intentionally use data to inform instruction, appropriately place students, identify appropriate interventions, differentiate instructional practice, and monitor student progress. 

IUSD’s strategy for improving low performing schools calls for the continuous and intentional use of student outcome, demographic, process, and perception data for these purposes.  Principal and teacher use of state and local assessment data will be required and monitored by the Turn Around office staff.  Comprehensive training on data analysis will be designed and implemented at the target schools in the fall.  Access to comprehensive student data calls for additional training on the use of these data to inform instructional practices, including universal screening and progress monitoring tools to assist with implementation of RtI structures at each school site;  differentiation of Tier 1 instruction; strengthening of Tier 1 rigor for all students, and assignment and monitoring of Tier 2 and Tier 3 interventions. When school sites complete the development of school site common formative assessments and implement Universal Screening and Progress Monitoring for Tier 2 and Tier 3 interventions, comprehensive student assessment data will be available to all teachers and administrators.  The assessment data available for each student will include CST data, CAHSEE data, IUSD benchmark data, universal screening data, school common formative assessment data and progress monitoring data for Tier 2 and Tier 3 interventions.

IUSD has a high level of compliance with the Highly Qualified Teacher requirements.  The level of experience from school site to school site is monitored by the Human Resources Department.  Instructional staff are provided with some job embedded professional development in order to strengthen practice.  The current teacher evaluation system is not aligned with the California Standards for the Teaching Profession.  New teachers are supported with a two-year Beginning Teacher Support and Assessment program.

The current principal evaluation system is not aligned with the California Professional Standards for Educational Leaders (CPSELS).  Program Improvement principals participate in weekly practice-based, job-embedded, differentiated professional development with the Executive Director of School Improvement to strengthen their capacity to improve outcomes for students.  This work is based upon the CPSELS.

Findings: District Alignment of Federal, State and Private Fiscal Resources to Support Improved School Performance

At the present time, alignment of federal, state, and private resources is an area of need.  All of the identified school sites will have a significant amount of categorical resources available to support the intervention model selected.  As one of the first high- leverage actions, the school principals will be working with the LEA Turnaround Office, school site councils, and staff to align categorical and other budgets to support a unified vision of school transformation.  This effort will align with the SPSA and LEA Plan revisions that are required for SIG-funded LEAs.

Each school develops its Single Plan for Student Achievement based on an analysis of school needs and as aligned with the Local Education Agency Plan (LEAP).   All resources are coordinated to maximize improved student outcomes and meet compliance mandates.  The school leadership team works with the School Site Council (SSC) and the DSLT in ensuring the coordination of programs and services, implementing research-based instructional strategies, programs and professional development which target improved performance.  Program Improvement schools receive additional funding for professional development.  Crozier Middle School is also a QEIA (Quality Education Investment Act) school and receives additional resources which allow for class size reduction in core classes.  All three schools receive supplemental education services for eligible Title I students and all three schools have the After School Education and Safety (ASES) program operating as part of its after school programs for students.

Each school has at least one full-time counselor assigned and access to community health partners (such as Diddi Hirsch, LA County Dept of Mental Health, etc) to serve students with special health and mental health challenges beyond the scope of what the district can provide.  All resources including counseling and referral services are coordinated to address student psycho-social, attendance, and health/safety needs in order to maximize academic performance.   
The Department of Human Resources conducted an analysis of certificated staffing at each school as part of the Equitable Distribution of Highly Qualified Teachers and developed a plan to ensure program improvement schools were staffed with the most experienced HQ teachers.  The District is currently negotiating with the Inglewood Teachers Association on issues related to criteria for teacher assignment, transfer and removal at the Tier I and Tier II schools.  Existing staff at each school was involved in the entire process of selecting an intervention model and developing a plan for improvement.  All have expressed a willingness/commitment to supporting the implementation of the selected intervention model.  

Discrete Findings: Specific Schools Academic Programs Survey (APS) Results

The District’s strategy for improving the performance of low performing schools includes the intentional development of each school’s internal system of accountability.  The District’s expectation is that through effective leadership at the school and classroom levels, the school will promote a culture of high expectations for professional practice and student outcomes.  Additionally, the expectation is that staff will take collective responsibility for achievement results, and based upon a cycle of inquiry approach, respond appropriately when students do not achieve mastery on core concepts.  

The strategy for improving outcomes also includes a professional development plan which calls for teacher teams to take an inquiry approach to the effective use of multiple sources of data to inform and direct instruction, screen, diagnose, and monitor student learning.  Opportunities for teacher collaboration exist in the district, but this remains a recognized area for improvement.  Allocating sufficient time for teachers to meet during the regular work day has not been successful. The primary grade teachers at Warren Lane School have thirty minutes each day to collaborate after the close of the instructional day.  The upper elementary teachers have limited time for collaboration within their regular work day. Twice each month, grade level or department meetings are held for one hour after school to allow opportunities for collaboration K-8.
Principals are expected to schedule and monitor weekly collaborative teacher meetings; to identify strategies to increase staff collaboration; and to support professional development in the areas of instructional strategies, differentiated instruction, deepen teacher pedagogy, and increase rigor in lesson design.   Teachers are expected to regularly collaborate during this time to identify current instructional needs, based on the data analysis, and make an instructional plan to improve targeted student performance through quality lesson design and effective lesson delivery that integrates technology to enhance learning. During professional development meetings, PLC teams are encouraged to focus on increasing grade level and vertical alignment of standards based instruction.

Monroe Middle School, Tier II (1 of 3)

Findings: Monroe’s Use of California’s Standards Aligned Instructional Materials and Interventions

35.7% of the staff indicated on the Academic Program Survey (APS) a concern that the SBE-adopted mathematics intervention program and materials in grades six and seven are not being implemented as designed nor is there documented use of these materials for every identified intensive student.  The State Board of Education (SBE) requires that students who have been assessed and identified as needing intensive mathematics intervention should be provided additional time and support using the ancillary materials from the adopted program.  There is a high need for the District to develop and implement an action plan for putting into place its newly developed blueprint for a common district-wide response to intervention (RtI2) to hold all staff accountable for meeting the academic and social needs of students in a timely manner.

Findings: Monroe’s Use of Data, Alignment of Resources, and Staff Effectiveness

33.4% of the staff indicated on the (APS) that the use of an ongoing assessment and monitoring system that provides timely data from common assessments based on the current SBE-adopted RLA/ELD and intensive intervention programs is an area in need of improvement. Student achievement results from assessments (i.e., entry-level placement and/or diagnostic; progress monitoring, including frequent formative and curriculum-embedded; and summative assessments) are not used on a regular basis to inform teachers and principals on student placement, diagnoses, progress, and effectiveness of instruction.

Findings: Monroe’s Professional Development Activities, Collaboration and Instructional Support

Finding: The school is at the beginning stage of developing/implementing the Professional Learning Community Model.  36.4% of the teachers indicated on the APS that there is a significant weakness in how the bimonthly collaborative time is used for subject matter and course-level teachers to analyze, discuss, and utilize the results of the school/district assessment system to guide student placement, instructional planning and delivery, and progress monitoring within the current adopted RLA/ELD programs.  There is a need for a strong focus on building staff capacity to collect and analyze multiple sources of data using a cycle of inquiry approach and determine the implications for instruction, intervention, and acceleration.

Crozier Middle School, Tier II (2 of 3)

Findings: Crozier’s Use of Curriculum Pacing and Instructional Time

24.3% of Crozier’s math teachers indicated on the APS a need to improve the school’s master schedule to facilitate compliance with state requirements and monitoring of daily implementation of additional instructional time within the school day for students identified for strategic intervention in mathematics, using the current SBE-adopted basic core ancillary program materials. 

Finding: 29.7% of Crozier’s math teachers indicated on the APS a need to improve the school’s master schedule to facilitate compliance with state requirements and monitoring of daily implementation of additional instructional time within the school day for students identified for intensive intervention in mathematics, using the current SBE-adopted basic core ancillary program materials.

Finding: 25.7% of English language arts teachers identified a need to improve the school’s master schedule to facilitate compliance with state requirements and monitoring of daily implementation of additional instructional time within the school day for students identified for strategic support in RLA, using the current SBE-adopted basic core program ancillary materials. This time must be given priority and protected from interruptions.
Finding: Crozier’s Use of Ongoing Instructional Assistance and Support (use of content experts and instructional coaches)31.5% of English language arts teachers identified a need to improve access to instructional assistance and ongoing support to all teachers of RLA/ELD, including strategic and intensive intervention. Some possible options include trained coaches, content experts, and specialists who are knowledgeable about the current adopted program, and work inside the classrooms to support the teachers and deepen their knowledge about the content and the delivery of instruction.

Findings: Crozier’s Use of Data, Alignment of Resources, and Staff Effectiveness

22.8% of the English language arts staff identified the need to improve the school and district’s use of an ongoing assessment and monitoring system that provides timely data from common assessments based on the current SBE-adopted RLA/ELD and intensive intervention programs to ensure that student achievement results from assessments (i.e., entry-level placement and/or diagnostic; progress monitoring, including frequent formative and curriculum-embedded; and summative assessments) are used to inform teachers and principals on student placement, diagnoses, progress, and effectiveness of instruction.  Both math and language arts teachers indicated that consumables need to be purchased annually.

Warren Lane Elementary School (K-8), Tier I

Findings: Warren Lane’s Use of California’s Standards Aligned Instructional Materials and Interventions

Finding: 80.0% of the ELA staff at Warren Lane identified on the APS a need for the school/district to provide the current* State Board of Education (SBE)-adopted basic core instructional programs and materials in reading/language arts (RLA)/English language development (ELD), including ancillary materials for universal access. These programs should be implemented as designed and documented to be in daily use in every classroom with materials for every student. 

Finding: 100% o the ELA staff at Warren Lane identified on the APS the need for the school/district to provide the current SBE-adopted RLA intensive intervention programs and materials in grades six through eight. These programs should be implemented as designed and documented to be in daily use in every intervention classroom with materials for every identified student. 

Findings:  Warren Lane’s Use of Curriculum Pacing and Instructional Time

Finding: 90% of the ELA staff identified on the APS a need to ensure that through the school’s master schedule, the school/district complies with and monitors daily implementation of additional instructional time within the school day for students identified for strategic support in RLA, using the current SBE-adopted basic core program ancillary materials. This time should be given priority and protected from interruptions. 

Finding: 90% of the ELA staff identified on the APS a need to ensure that

through the school’s master schedule, the school/district complies with and monitors the daily implementation of instructional time for the current SBE-adopted intensive intervention programs in RLA. This time should also be given priority and protected from interruptions. 

Findings:  Warren Lane’s Curriculum Pacing and Instructional Time

Finding: 80% of the ELA staff identified on the APS a need to ensure that the school/district prepares, distributes, and monitors the use of an annual district instructional/assessment pacing guide for each grade level (six through eight) for the current SBE-adopted RLA/ELD and intensive intervention programs in order for all teachers to follow a common sequence of instruction and assessment.

Finding: Warren Lane’s Professional Development Activities, Collaboration and Instructional Support

Finding: The school is at the initial stage of developing/implementing the Professional Learning Community Model.  70% of the ELA staff identified on the APS the need to ensure that the school/district facilitates and supports a one-hour structured collaboration meeting (preferably two) per month in order for subject matter/course-level teachers to analyze, discuss, and utilize the results of the school/district assessment system to guide student placement, instructional planning and delivery, and progress monitoring within the current adopted RLA/ELD programs.

Finding: Warren Lane’s Use of California’s Standards Aligned Instructional Materials and Interventions 

Finding: 81.8% of the math staff identified on the APS the need for the school/district to provide the 2007 SBE-adopted Algebra Readiness program and materials, including ancillary materials for universal access. There is a need to ensure that the program is implemented as designed and documented to be in daily use for identified intensive intervention students in grade eight needing

specialized instruction to acquire the pre-algebraic skills and concepts necessary to succeed in Algebra I. The state requires that students who have been assessed and identified as needing intensive mathematics intervention should be provided additional time and support using the ancillary materials from the adopted program.

Finding: Warren Lane’s Curriculum Pacing and Instructional Time

Finding: 81.8% of the math staff identified on the APS the need to improve the

school’s master schedule and ensure that the school/district complies with and monitors daily implementation of additional instructional time  and strategic support linked to a grade-level Algebra course within the school day for students identified for strategic intervention in mathematics, using the current SBE-adopted basic core ancillary program materials. 

Finding: Warren Lane’s Fiscal Support

Finding: 81.8% of the math staff identified on the APS the need to ensure that the school/district general and categorical funds are coordinated, prioritized, and allocated to align with the full implementation of the Essential Program Components (EPCs) in mathematics and the Single Plan for Student Achievement (SPSA).

Findings: Cambridge Education’s School Quality Review Meta-Analysis

The District contracted with an external entity, Cambridge Education, to provide an external evaluation of the quality of the three persistently low performing schools to validate its findings from the APS and DAS survey reports.  The main findings derived from the Cambridge Education Quality Reviews carried out in March 2011 are collated in the following meta-analysis for the three schools: Warren Lane Elementary, Monroe Magnet Middle, and George W Crozier Middle.  The meta-analysis provides an overview of the quality of education provided in these three low performing schools by examining the cause and effect of strengths and weaknesses in the schools across the district and measures that impact student learning and outcomes. The Cambridge review process and meta-analysis involved classroom observations, parent and student focus group opportunities, principal and school leadership team interview, and review of accountability data to provide a detailed, objective evaluation of what is working well in schools and where there are opportunities for improvement.  The review findings were formulated under the following criteria strand headings:

Domain 1: Progress and Student Achievement

Domain 2: Quality of Learning, Teaching and Assessment for Learning

Domain 3: Curriculum Provide and Experienced

Domain 4: Leadership, Management and Accountability

Domain 5: School Culture and Personal Development

Domain 6: Partnerships with Parents, Guardians and the Community
Specific findings and meta-analysis for the three low performing schools:
Progress and student achievement
There are no obvious strengths in the achievement and progress apart from some promising improvement, often from an exceedingly low point, by students in the last year.  These are promising signs but will need to be further strengthened and maintained over time.  Standards of achievement at Crozier Middle School are rising as a result of a general improvement in learning, teaching and assessment and targeted interventions for the most vulnerable students.  The school leadership and faculty at Monroe Magnet Middle School have maximized human and material resources to support student performance improvement in CST and API results as seen in the 40+ point growth in the general student indicators
Although there has been some improvement at several of the schools, as measured by the Academic Performance Index (API) and Adequate Yearly Progress (AYP), all of these schools will require ongoing support since none were judged to be established overall. The three schools have made some gains in a one year period, but cannot provide evidence of consistent and established improvement.  These gains were invariably made from a very low prior position and are characterized by the achievement of safe harbor, demonstrating growth rather than acceptable levels of proficiency and above.  Schools do not perform at all favorably when compared with others at district and state level.

One of the most significant issues is that the majority of students in all of the schools is not making a year of progress in an academic year and, as a result, is falling further behind where they really need to be. Generally speaking students in the sub groups, whether they be Hispanic/Latino students, African American students, Special Education students or economically disadvantaged students, are not doing as well as either White or Asian students and not enough is being done to close the achievement gap. Higher achieving students are not challenged with sufficient rigor in almost all of the schools. The needs of English learners are not addressed well enough. Goal setting is weak in all of the schools and, as a result, students and their parents do not know with sufficient clarity what they need to do to make their work better and their scores even higher.
Effectiveness in learning, teaching and assessment
There are no clear overall strengths in the quality of learning, teaching and assessment at any of these schools and in every case support will be required in many areas before significant improvements in student performance will be made.  As a result of a very firm position taken in some schools, teachers are, for the first time, being held accountable for the performance of the students in their charge.  Some teachers at Monroe Magnet Middle School and also those at Warren Lane Elementary work together in a reflective and supportive manner and appreciate one another’s expertise and efforts to continuously improve the school.  Teachers at Warren Lane Elementary have infused research-based organizational and critical thinking skills into their lessons including AVID strategies, Marzano’s instructional strategies, and other test taking and problem-solving skills. The focus on common assessment, effective planning, and collaboration at Inglewood High School positively impact on instructional strategies.

Teachers do not generally share learning objectives with their students.  When learning objectives are set, too little reference is made to them at either the middle or end of the lesson.  They generally have limited skill in posing questions that would encourage higher order thinking.  Questioning does not generally encourage critical thinking or problem solving.  Students are seldom involved in the assessment and grading of their work and, on the rare occasions where individual performance goals are set, students are generally not involved in this process.  This limits student buy-in. Work is not generally accurately matched to the learning needs of many of the students.  In too many lessons observed, at all phases, insufficient challenge was provided for the most able while insufficient support is provided for the least able.

Insufficient attention is often paid to the needs of English Learners and in too many classes there are not enough opportunities for students to speak at length.  Too few lessons provide sufficient opportunities for students to be active participants since the lessons are very teacher led.  More attention needs to be given to student productivity. There are generally too few opportunities provided for problem solving, critical thinking or working at depth on projects. Not all teachers are held sufficiently to account for the performance of the students in their charge. The teachers’ limited command of the subject matter demonstrated in some lessons means that teachers are not always able to differentiate the work to sufficiently meet the learning needs of their students. Some teachers have a limited range of behavior management strategies and are not always able to control the behavior of their most challenging students.  Much of the work set is exceedingly dull and does little to challenge or excite average and above average students.
Curriculum provided and experienced
The curriculum alignment to state standards is stronger in the Crozier and Monroe Middle schools.  Monroe Magnet Middle School has developed programs to strengthen academic preparation for students including MESA, the incorporation of STEM into curriculum, academic competitions, special education inclusion, after-school enrichment, and various sports programs. Homework and extended day activities are more relevant in the middle schools.  These activities are usually suitably matched to the work set and completed in class. 
Overall, the curriculum does not sufficiently enable students to work in depth on projects and problems to develop a wide range of skills, understand complex concepts, and to solve difficult problems. The curriculum does not sufficiently connect school learning with opportunities to examine and think critically about real-world issues and events.  Many students are not sufficiently well enough prepared for higher learning in college or in their careers. The curriculum does not sufficiently prepare students for multiple learning pathways, and in high schools does not always include readiness for college and careers through technical and vocational courses.  The use of technology is inconsistent across the schools.
Leadership, Management and Accountability

There are no particular areas of great strength in the leadership, management and accountability section, but principals are generally satisfactory at collecting and analyzing data to monitor the performance of students and teachers.  The monitoring of
quality and standards is much improved at Crozier Middle School and is having a positive impact on learning, teaching and student achievement. The principal, with the support of his leadership team, provides the school with strong, visionary leadership which has begun to steer the turnaround process at Crozier Middle School; as a result there is greater emphasis on the use of achievement data to hold teachers  accountable for the progress of the students. The principal at Warren Lane Elementary is passionate about the school, has good knowledge and understanding of what goes on in the school, communicates with the faculty to ensure accessibility and clarity, and fosters positive relationships among staff, students and parents. 

Most schools are not particularly adept at monitoring the school’s progress in meeting its long-term goals by using timelines and interim benchmarks to mark progress. Not all schools have a clearly communicated vision that guides strategic planning and day-to-day work.  While most schools follow procedures for monitoring teaching and learning through lesson observations, there are inconsistencies in providing supportive and productive feedback to teachers and in developing plans for professional development.

Most schools leaders do not monitor teachers’ planning with sufficient rigor to ensure that the needs of all students are being met. Most school leaders do not organize the regular evaluation of student work to check the consistency of marking or the impact of grading schedules.  Leadership and management tasks and responsibilities are not shared and distributed to build capacity across school teams. Most schools do not adjust the daily schedule in response of performance data and as a result they do not make the best use of time.  Some school leaders are not sufficiently adept at focusing time, energy and money on the priorities identified in school improvement plans.

School Culture and Personal Development

The culture for learning is generally at least satisfactory in all of the schools and is not, in itself, a barrier to learning. The personal development of students is satisfactory overall.  The schools work with reasonable effect to provide equality of opportunity, understanding of cultural diversity and an appreciation of the personal dignity of all. Most of the schools are considered to be safe, secure and welcoming

The learning environment in school buildings, classrooms and hallways does not always exemplify the highest expectations for quality learning and achievement that positively impact student outcomes. Grading rubrics are not shared sufficiently with students.  As a result they are often unaware of what standard is required to gain the highest grade. The displaying of what work would look like if it were either proficient or advanced is very uncommon, as a result many students do not know what to aspire too.  The schools have become more adept at establishing systems for promoting good attendance and limiting poor attendance and tardiness this year.  Yet, schools do not have consistently high enough expectations of students’ attitudes and behavior.  There are not sufficiently well defined systems for behavior management and some schools have do not have sufficiently robust procedures for encouraging high levels of respect and exemplary conduct

Partnership with parents, guardians and the community

The three schools place a high priority on regularly communicating with parents and guardians to build collaborative relationships and engage them as partners in their child’s learning.  They are good at using home languages whenever possible to make sure all families are engaged.  Parents at Monroe Magnet Middle School feel the school staff care deeply about their children, place a high priority on communicating with parents and creating opportunities for their involvement, and appreciate the parent liaison.  Parents at Warren Lane Elementary feel the leadership and teachers care deeply about their children, celebrate student achievements, and place a high priority on communicating with parents and creating opportunities for their involvement.
MONROE MIDDLE SCHOOL

In order to develop an accurate assessment of current levels of functioning, the school’s SIG planning team collected and analyzed the following formative and summative data:

Math and English language arts Benchmarks, trends in CST data from 2007-08 to 2009-2010, AYP and API reports from 2007-08 to 2009-10. The reports from the School Quality Review (conducted by Cambridge Education), Academic Performance Survey, student truancy and suspension rates, and progress of English Learners were also used in the analysis. Analysis of these data reveal that over time (2007-8-209-10), Monroe has demonstrated significant gaps in the percent of students meeting state proficiency targets in math and language arts on the state’s California Standards Tests. Overall, since 2008-09, Monroe has not met its Annual Measurable Objectives (AMO) in English Language Arts (ELA) or Math on the (CST).  Although lower than the state and district percent proficient levels, performance at Monroe has steadily improved over time.  When disaggregated by student groups, narrow gaps in ELA performance exist between the district’s two dominant student groups, African American and Hispanic students.  However, the gaps are slightly higher between the two groups in mathematics with the percent proficient for Hispanic students taking the lead over African American students. 
When looking at data over the last three years (07-08 to 09-10) a significantly low percent of students who take Algebra achieve proficiency.  This has demonstrated to be a trend at Monroe and across the district’s secondary schools with fewer than 10% of students demonstrating proficiency. This is a high need area of focus for improvement with the SIG funds. On the state’s Academic Performance Index API) over the past three years student performance has been trending with a 40 point gain in the school-wide API up from 634 to 654 in 2009-10.  The school’s expected growth target for 2010-11 is 7 points for an API rating of 659.  This is lower than the state’s target API of 740. Over time, the number of teachers who are teaching without a full credential has decreased down from 12 in 2007-08 to 0 in 2009-10.

School Closure was not selected because all stakeholders were highly vocal about their desire to keep their neighborhood school in place.

Restart under an alternative governance model was considered as a viable option.  However, after consideration of specific charter school and alternative governance options, the Cabinet and Board of Trustees determined that alternative governance would not be necessary because a more effective administrative leadership presence and significant change in the teaching staff could turn around Monroe Middle School.

The Turnaround model was also considered because of the appeal of the high leverage action of removing the principal and 50% of the staff.  However, because the staff had mobilized during the previous year and had improved practice in ways that promoted a 40 point gain in the school-wide API and steady improvement in the percent of students proficient over the last three years, this model was not selected.

The Transformation model was selected for this school due to the specific findings that follow:

Monroe is in year 5+ of Program Improvement.  Although there has been some improvement in the percent of students proficient in math and English language arts, and the school realized a 40-point gain in the API last year, growth in student achievement remains unacceptably low.  The school needs new leadership to jumpstart the academic program and substantially accelerate the rate of achievement for all students. The former principal retired in June 2011.  The District posted the opening and selected the former assistant principal who had been a part of the reform effort who could, with support from a Turn Around Office, transform the culture of expectations at the school from low to a pervasive culture of high expectations.

Data collected and analyzed during the school’s needs assessment indicate that the Transformation model is required in a number of key areas.  However, stakeholders believe that these key areas can be provided with most of the existing instructional staff if the following structures, practices, and or systems are significantly changed: A fully standards-aligned and articulated instructional program for language arts, math, social science, and science is implemented with fidelity. A system for data collection and analysis is developed and supported by a data management and assessment system to support the ability of staff to collect and analyze multiple sources of school and student data to inform practice and monitor student progress toward standards mastery. Training and support are provided to build teacher capacity to work in collaboration as a professional learning community to take collective responsibility for achievement results and respond with the appropriate academic and behavioral interventions. Coherent, job-embedded professional development is provided that focus on the development and implementation of engaging, student-centered, culturally-responsive, and rigorous instruction based on data analysis and individual student needs. A consistent school-wide positive behavior support system is being implemented.  A structure for encouraging and designing parent and community involvement is prioritized. These key areas of focus can be most aptly addressed by implementation of the Transformation Model.

CROZIER MIDDLE SCHOOL

In order to develop an accurate assessment of current levels of functioning, the school’s SIG planning team collected and analyzed the following formative and summative data and reports:

Math and English language arts Benchmarks, trends in CST data from 2007-08 to 2009-2010, AYP and API reports from 2007-08 to 2009-10. The reports from the School Quality Review (conducted by Cambridge Education), Academic Performance Survey, student truancy and suspension rates, and progress of English Learners were also used in the analysis. Analysis of these data revealed that over time (2007-8-209-10), Crozier has demonstrated significant gaps in the percent of students meeting state proficiency on the state’s California Standards Tests targets in math and language arts. Overall, since 2008-09, Crozier has not met its Annual Measurable Objectives (AMO) in English Language Arts (ELA) or Math (CST).  Although lower than the state and district percent proficient levels, performance at Crozier has steadily improved over time.  When disaggregated by student groups, narrow gaps in ELA performance exist between the district’s two dominant student groups, African American and Hispanic students.  However, the gaps are slightly higher between the two groups in mathematics with the percent proficient for Hispanic students taking the lead over African American students.  When looking at data over the last three years (07-08 to 09-10) a significantly low percent of students who take Algebra achieve proficiency.  This has demonstrated to be a trend at Crozier and across the district’s secondary schools with 5% or fewer of students demonstrating proficiency.  This is a high need area of focus for improvement with the SIG funds.
On the state’s Academic Performance Index API) over the past three years student performance has been trending with a 58 point gain in the school-wide API up from 649 to 679 in 2009-10. The school’s expected growth target for 2010-11 is 6 points for a rating an API rating of 682. This is lower than the state’s target API of 740. Over time, the number of teachers who are teaching without a full credential has decreased down from 3 in 2007-08 to 2 in 2009-10.

School Closure was not selected because all stakeholders were highly vocal about their desire to keep their neighborhood school in place.  

The District had placed a strong, visionary leader at the school in 2009-10.  Under his leadership, the school experienced a 58 point gain in its API.  Much needed systems and structures had been put in place to promote teacher collaboration (i.e., common preparation period, weekly collaborative meetings, a data management and assessment system, Data Director, to provide timely access to student data).  In addition, a system of student rewards and recognition had been instituted.  This gave students a sense of belonging.  Academic interventions and support structures had also been put into place: AVID, READ 180, instructional coaches for literacy and for mathematics to promote acceleration of student progress.

Restart under an alternative governance model had been considered.  When considering specific charter school and EMO governance options, the Cabinet and Board of Trustees came to the conclusion that alternative governance would not be necessary given the effective administrative leadership presence and focused instructional staff. Additionally, this model was carefully considered because it would build upon the strengths of the school (staff capacity to collaborate and provide quality first instruction and required interventions), provide opportunity for innovation and creativity (consensus for flexible scheduling and parent involvement), allow for increased student achievement as indication by State and Federal Accountability Measures (focus on research-based strategies for student engagement and rigor), and strengthen existing structures to provide ongoing systemic improvements in student achievement (PLC and RtI models).  However, this model was ultimately rejected by the Cabinet and the Board of Trustees because of uncertainties related to specific governance structures that were considered.

The Turnaround Model was not selected for Crozier. Specific leadership and organization factors highlighted above suggested that the high-leverage action of removing the principal and 50% of the staff would not be beneficial for Crozier.  The school was on the upward trajectory path with a focus on continuous improvement.

The Transformation Model was selected as a promising model for Crozier for a few reasons.  Foremost was the dramatic increase in the school’s API (58 points) in just one year under the current principal.  Although the percent of students demonstrating proficiency on the CSTs is still far below the state’s target, there has been a dramatic in crease in the percent of students demonstrating proficiency in ELA and math in just one year under the current principal.  This increase has been concurrent with progress in the school’s development and use of common assessments as well as alignment of essential content standards.  The one group that has not demonstrated as dramatic an increase in percent proficient is the ELL group.  This group will be the focus for interventions in the fall with an emphasis on building teacher capacity to use direct instruction, sheltered instruction, and specifically designed academic instructional practices. 

WARREN LANE ELEMENTARY SCHOOL

In order to develop an accurate assessment of current levels of functioning, the school’s SIG planning team collected and analyzed the following formative and summative data: Math and English language arts Benchmarks, trends in CST data from 2007-08 to 2009-2010, AYP and API reports from 2007-08 to 2009-10.  Analysis of these data revealed that over time (2007-8/209-10), Warren Lane has demonstrated significant gaps in the percent of students meeting state proficiency on the state’s California Standards Tests targets in math and language arts. Overall, since 2008-09, Warren Lane has not met its Annual Measurable Objectives (AMO) in English Language Arts (ELA) or Math (CST).  Although lower than the state and district percent proficient levels, performance at Warren Lane has steadily improved over time.  When disaggregated by student groups, narrow gaps in ELA performance exist between the district’s two dominant student groups, African American and Hispanic students.  However, the gaps are slightly higher between the two groups in mathematics with the percent proficient for Hispanic students taking the lead over African American students in 2009-10.  When looking at data over the last three years (07-08 to 09-10) a significantly low percent of students who take Algebra achieve proficiency.  This has demonstrated to be a trend at Warren Lane and across the district’s secondary schools with 10% or fewer of students demonstrating proficiency.  This is a high need area of focus for improvement with the SIG funds.
On the state’s Academic Performance Index API) over the past three years student performance has demonstrated a steady growth pattern with a 15 point gain in the school-wide API up from 656 to 687 in 2009-10. The school’s expected growth target for 2010-11 is 6 points for an API rating of 691. This is lower than the state’s target API of 740. Over time, the number of teachers who are teaching without a full credential has decreased down from 4 in 2007-08 to 0 in 2009-10.

School Closure was strongly considered for Warren Lane.  However, this model was not selected because stakeholders were highly vocal about their desire to keep their neighborhood school in place.  The current principal is an inexperienced principal who had been placed at the school in 2010-11 as a first year principal.  This would have given the district an opportunity to recruit and place a highly effective, experienced turnaround principal at the school. 

The Turnaround Model was strongly considered as well for Warren Lane.  Specific leadership and organization issues suggested that the high-leverage action of removing the principal and 50% of the staff would be beneficial for Warren Lane.  However, under the current leadership, the percent of students meeting proficiency in math and English language arts on the state’s CSTs increased in one year.  The one group whose performance did not improve was English language learners.  This will be a focus for improvement in the fall with an emphasis on developing teacher capacity to integrate into their lesson design sheltered instruction, specifically designed academic instruction, and direct instruction practices.

Restarting Warren Lane under an alternative governance structure was considered as an option that would result in a school that emphasized character education, enhanced technology applications for all students, teacher collaboration and collective responsibility for results, and a safe productive learning environment.  Stakeholders have a vision that the school will educate the whole child, emphasizing mutual respect and authentic learning experiences.  However, as the Cabinet and Board of Trustees considered charter and charter-like governance structures, it became clear that a charter conversion would be unnecessary because the Board of Trustees supports the vision and believes it can be accomplished without a charter or charter-like conversion.

The Transformation Model was selected for Warren Lane school because at the public hearings held at two different Board meetings and in communication with district staff, stakeholders stated that they did not want to lose their teachers.  Teachers at the school were not identified as causal factor for student underachievement.  However, it became very clear that the school will need continued and increased support from the Turnaround Office to improve student achievement. In addition, over the past three years, there has been a steady increase in the school wide student group in the percent of students who demonstrate proficiency in English and math.  This increase has been concurrent with the implementation of curricular reforms and the use of common assessments as well as alignment of essential standards.

Under the Transformation Model, professional development will need to focus on engaging, student-centered instructional strategies, including direct instruction, AVID, academic rigor, response to academic and behavioral interventions, teacher collaboration in a professional learning community that takes collective responsibility for student achievement and alignment of instructional materials and instructional practices.  RtI and a culture of data-informed instruction must be embedded into instructional practice.



	iii. Demonstration of Capacity to Implement Selected Intervention Models

	Response:

Inglewood Unified School District has the capacity to use SIG funds to provide adequate resources and related support to each of its Tier I and Tier II schools identified in the application in order to implement, fully and effectively, all required activities of the Transformation.

Collaborative partners who contributed to the SIG application included the Inglewood Teachers Association (ITA), principals who have a proven record of effectiveness in exiting schools from PI, an emergent LEA Turnaround Office, coordinated through the Associate Superintendent’s Office and the Office of School Improvement, and parents and community from each of the three school sites.  Teachers devoted countless hours after school and on weekends, usually without compensation, to contribute to a plan that promised to bring essential resources to turn around their schools.  The community s mobilized for change like never before, due to the momentum that has been created by the public designation of three schools on California’s persistently underperforming list. The following summaries highlight the district’s capacity to serve all three of its Tier I and Tier II schools.

Capacity to Conduct Needs Analysis

IUSD brought a wealth of school level and systemic data to engage in a rigorous needs assessment and analysis.  Superintendent McHenry, Associate Superintendent Dr. Young, and Executive Director, Reed mobilized a very broad, grassroots movement to analyze current conditions and prescribe appropriate evidence based resources most likely to change those conditions.  As a Program Improvement Year 3 District, IUSD has demonstrated a pattern of consistent growth when the District participates in change initiatives such as Program Improvement.  The progress that has been made since the DAIT light and PI Year 3 Corrective Action implementation in 2009-10 has been remarkable.  Further, over the past three years, the District has engaged in rigorous self-study to lay the foundation for SIG interventions.  The district engaged a private special education audit in 2010-11, studied the progress of English language learners through the Title III Program Improvement process in 2010-11, and hired Cambridge Education to assist in assessing, on set of rigorous criteria, the quality of schools for each of its six Corrective Action schools.  This brought a much needed external perspective understanding the quality of our schools and where improvement was most needed.  In short, the district has clearly demonstrated its ability to study itself, apply corrective action, and institute a system of internal accountability to improve as a result.

Capacity to Implement Selected Intervention Model

The process for selecting the intervention model has been an open one.  There is evidence of a great deal of passion among all stakeholders, including Board members, parents students, teachers, classified staff, and members of the community.  After having evaluated schools based on multiple, educationally-related measures, it became clear that the intervention model most likely to initiate and sustain lasting change at the three schools was the Transformation Model.

This section is devoted to outlining the District’s capacity to use SIG funds to provide adequate resources and related support to each Tier I and Tier II school identified in the LEA’s application in order to implement, fully and effectively all required activities of the school intervention model selected.  Outlined below is the District’s assessment of its capacity to implement the selected intervention model.

Credentials of staff who have the capability to implement one of the school intervention models

The Inglewood School District administration has established direct support to Tier I and Tier II schools within the current administrative staff. The Associate Superintendent, Dr. Alan Young heads up an Academic Services team of directors, coordinators, and administrators with expertise in curriculum, instruction, assessment, special education, categorical programs, and English Learners.  In addition, the District established a School Improvement Office headed up by Executive Director, Dr. Margaret Reed.  This team has provided practice based, job embedded professional learning opportunities and technical support to the school and have each been assigned a selected school to assist in the restructuring process.  The Director has worked closely with all program improvement schools in the design, implementation and monitoring to improvement activities.  The Director of SI has provided daily assistance to the Tier I and Tier II schools to ensure the implementation of all activities according to designated timelines.  SIG funding is needed to secure this position for the next school year. Each of the Tier I (Warren Lane K-8) and Tier II (Crozier and Monroe Middle) schools have businesses, churches and community partners that provide supplemental support directly to students.  This support is evident in numerous forms:  tutoring, school supplies, guest performers, Career Day speakers, teacher appreciation gifts, math and science competitions, workshops for parents, student counseling and coaching.  
The principal at Crozier Middle School is veteran principal who has served in the district for thirty-seven years.  During that time, he has successfully turned around low performing schools.  He is a visionary leader who holds high expectations for his staff and his students.  The principal at Warren Lane has completed her first year as a principal.  She will participate in the The Hope Foundation’s Failure is Not an Option Retreat and Academy in each year of the grant.  She too will work closely with the Executive Director in a job-embedded, practice-based coaching experience that will assist in sustaining the direction for change.

Ability to recruit new principals to implement the transformation model

The district is in the process of embarking upon a rigorous recruitment effort to identify a strong principal who has demonstrated effectiveness in turning around low performing schools for Monroe Middle School.  This process is well under way and should result in the district hiring a visionary leader who has high expectations for all students.  Once hired, the principal will be expected to participate in comprehensive professional development that is focused upon implementing the key elements of the district’s school improvement strategy and the core components of the Transformation Model.  In addition, the school principal will work closely with the Executive Director, School Improvement in a job-embedded, practice-based coaching experience that will assist in sustaining the direction for change.

Support of Inglewood Teachers Association (ITA) with respect to the staffing and teacher evaluation requirements in the Transformation Model.

Both ITA and CALPRO representatives and officers have supported the SIG application process.  Representatives from ITA and the District’s administration have agreed to create a joint Evaluation Committee composed of three members appointed by each party to study and make recommendations for the revision of the article on Evaluation Procedures.  It is clear that the principle object is to improve the quality of education in the district.  The revised process will reflect the goals and objectives of the District.  Those objectives will align with the California Standards for the Teaching Profession. The District has had several productive meetings with the ITA bargaining unit members regarding the staffing and teacher evaluation requirements in the Transformation Model. Although there will be additional meetings to come, the focus for those meetings will be to create a set of evaluation procedures and a protocol for all unit member evaluations for implementation during the 2011-12 school year. 

Commitment of the Board of Trustees to Eliminate Any Barriers and to Facilitate Full and Effective Implementation of the Model

Over the past two years (2009-10 and 2010-11) there have been four Public Hearings two conducted in the spring of 2010 and again two in March 2011.  At each of the four hearings, the Board and community spoke enthusiastically about the opportunity to secure School Improvement Funding to fully implement all of the requirements of the Transformation Model.

The Support of Parents and Staff in Schools to Be Served

Each of the SIG eligible schools held meetings and hearings on their campuses and gave parents and community members an opportunity to learn about the intervention models through the PTA, School Site Council and Bilingual Education Committee meetings.  In addition, staff were included in a needs analysis process and asked to cast their vote for the most viable intervention to turn around low performance.  Staff at all three schools overwhelmingly selected the Transformation Model.

	iv. Recruitment, Screening, and Selection of External Providers

	Response:

The District has chosen to use external entities to provide technical assistance in selecting, developing, and implementing the Transformation model in its SIG eligible schools. The process that has been used to recruit, screen, and select those support providers has been a rigorous one.  To ensure their quality the process included criteria such as experience, qualifications, and record of effectiveness in providing support for school improvement. The District has been designated as a DAIT light district.  This designation means that the district has not been assigned a specific DAIT provider.  The district sought the support of an external evaluator to determine the quality of the three SIG schools based upon a rigorous set of criteria.  In identifying Cambridge Education, the District reviewed the list of approved external support providers prepared by the California Department of Education and identified three possible providers for this service.  An opportunity was provided for each of the three to submit proposals, meet with the Associate Superintendent and other Academic Services staff and members of the District School Leadership Team (DSLT).  Based upon their presentations, their proven track record of success with school improvement grant writing, their cost, their services and materials, Cambridge Education was identified by the majority of the stakeholders for this purpose.

To facilitate implementation of the Transformation Model, based upon their qualifications and support during the School Quality Reviews, the district has decided to include Cambridge in the technical assistance portion of the SIG application.  Cambridge Education consultants will contract with the district to conduct an annual evaluation of the implementation of its SIG grant.  In addition, Cambridge Education consultants will work with the District’s Evaluation Committee to identify research based practices for designing a rigorous, transparent evaluation system for principals and teachers as well as an incentive structure for recruitment, selection, placement, and rewards. In addition, the district has identified DataWorks as a technical support provider to assist in implementation of the SIG.  DataWorks is also a recognized and approved external support provider from the State’s list of providers.  The District brought this group to provide Explicit Direct Instruction professional development for its Program Improvement schools.  This work has been phenomenally well received by the schools.  The District will want to secure their services in taking the training to all staff at each of the SIG identified schools.

The district has also identified the Hope Foundation as a technical support provider to work in collaboration with the Turnaround Office team to provide comprehensive professional development for principals and their leadership teams in the following areas: common, mission, vision, values and goals; ensuring achievement for all students: systems for prevention and intervention; collaborative teaming focused on teaching and learning; using data to guide decision making and continuous improvement; gaining active engagement from family and community; building sustainable leadership capacity.

The Consortium on Reading Excellence (CORE) has been identified to support the district’s development and implementation of its blue print for a common response to instruction and intervention district wide.  CORE will provide on-site coaching and technical assistance during to the school leadership teams as they implement the RtI2 model.

	v. Alignment of Other Resources with the Selected Intervention Models 

	Response:

The district has a great deal of capacity to align and effectively use funds allocated through the consolidated application and other categorical sources. Each school has revised its single plan for student achievement to integrate the specific programs and activities that will target increased student academic achievement and raise proficiency levels in reaching adequate yearly progress.  Existing Title I, SCE and SLIP funding will be used to support the attainment of these objectives.  Additional funding will allow each school to provide sustained interventions for each student rather than trying to serve every student for short intervals.  Other school resources, local, state, and other federal funds, will be used to supplement, rather than supplant programs created out as a result of the SIG grant. 
The District will align its LEA Plan with the improvement initiatives identified through the comprehensive needs assessment process and SIG funding.   In addition, schools will focus on aligning their grant dollars with their Single Plan for Student Achievement.  These plans are aligned with the LEA Plan.  All funding sources will be considered in the alignment process: school improvement, Title I, Part A and general funds, Title II, Part A, Title III, Part A, and QEIA. Title I Program Improvement and Title II, Part A professional development funds will be used to provide each site with support in the development of quality staff, focusing on instructional skill and content knowledge, and RTI.  SB472 ELA, Mathematics and English language learner professional development will be provided through coordinated services at the district level with every teacher completing training for all institutes related to their assigned subject area.  

	vi. Alignment of Proposed SIG Activities with Current DAIT Process (if applicable)

	Response

The District is a DAIT light district.  As such it has not been assigned a specific DAIT provider.  The proposed SIG activities will align with the district’s strategy for improving its low performing schools.

	vii. Modification of LEA Practices or Policies 

	Response:

For the purposes of fully implementing the Transformation model, the following practices and policies will be modified: A district Turnaround Office will be established.  This office, under the direction of Associate Superintendent, Dr. Alan Young, will be staffed with a Turnaround Executive Director, instructional coaches, professional development specialist and clerical support.  The team will be given the charge of enabling, driving, supporting and sustaining school turnaround efforts.

The Turnaround Office will provide concentrated and coherent resources to SIG-funded schools in order to engage in intentional and substantial interventions to reverse their persistent low achievement.  It will effectively build parent and community support, monitor fidelity of plan implementation and progress, build leadership capacity, problem solve, and maintain coordination and communication.  The Turnaround Office will function as the lead entity driving dramatic school improvement efforts under a portfolio approach to improving the district’s struggling schools.  The rationale for this change in practice is that stakeholders identified promising research to indicate that districts are well positioned to take a lead role in enabling, driving, supporting, and sustaining improvement at chronically low-performing schools.  Issues regarding increase in the amount of instructional minutes that are added to the school year and school day will necessitate modifications in current practices and policies.  It will be necessary to work with parents, community, and district departments such as transportation and food services in order to facilitate these changes. The rationale for increasing instructional minutes and days according to local needs is that stakeholders identified increasing minutes and days according to various configurations as the best method of implementing individualized improvement plans for individual schools. Each Tier I and Tier II school proposes to expand the learning time for students and the time for teacher collaboration as part of its transformation model.

The District is currently in negotiations with the Inglewood Teachers Association to change the certificated collective bargaining agreement in order to ensure that the teacher evaluation process takes into account data on student growth as a significant factor as well as other factors such as multiple observation-based assessments of performance and ongoing collections of professional practice reflective of student achievement and increased high school graduation rates.  The evaluation process is scheduled to be in place by the 2012-13 school year.  Ongoing negotiations with ITA focus on the following collective bargaining agreement articles: Article VIII – Workdays and Hours of Employment; Article IX – Transfers and Reassignment; Article XI – Class Size; Article XII – Compensation; Article XVI – Evaluation Procedures. The Inglewood Board of Education will also have to approve the revision of Board policy and/or regulations for the following areas: BP 4240 – Salaries; AR 4240.1 (a)  Time Assignments for Administrators; AR 4240.1 (b)  Salaries for Administrators; AR 4213.2 (a) Assignment, Transfer and Reassignment; AR 4215(a) Evaluation (use of standardized test scores).
An evaluation committee has been established to work in collaboration with Human Resources and the Inglewood Teachers Association.  This group will work together during the upcoming months to draft a Memorandum of Understanding (MOU) and  negotiate provisions of the collective bargaining agreement pertaining to teacher work hours, compensation and evaluation.  Technical assistance will be secured from Cambridge Education in identifying research based practices. The MOU will be approved by the bargaining unit members and finally the Board of Education. The goal is to implement the new system by September 2012.  The Superintendent will convene a committee of principals to work in collaboration with the consultants from Cambridge Education to identify research based practices that will address the design and implementation of a rigorous, transparent principal evaluation process that will be presented to principals for approval and ultimately for Board approval. The Board of Education will receive recommendations from the Superintendent of Schools to review and approve revised Board policies and procedures related to administrative salaries and time assignments. The Superintendent of Schools has worked with the Chief Operations Officer and the Board of Education in adjusting the distribution of resources to provide additional resources to identified program improvement schools that have not experienced significant improvement.  Tier I and Tier II schools received additional resources for professional development and administrative support.  Additional categorical funds are being allocated for program improvement activities.
Parent education and involvement activities have increased at each school.  Parent centers have been established for parent education and involvement.

	viii. Sustainment of the Reforms after the Funding Period Ends

	Response:

The District is committed to a full implementation of the Transformation model as its 3 persistently low performing schools.  The District focused upon assigning its most effective principals as change agents at these schools as a demonstration of its laser like focus on immediate systemic transformation. The District plans to request a waiver to extend the funding expenditure deadline from 9/30/2011 to 9/30/2014 for all three Tier I and Tier II schools. The district believes that the Transformation intervention model will create immediate improvement in teaching and learning conditions for students and working conditions if the District receives adequate resources to implement the plans with fidelity.  Over the course of time, this will send a strong message to the community and stakeholders that resources should be focused on these structured, measurable models. Additionally, the District will use SIG funds to build capacity at school sites and at the District level through the Turnaround Office, in areas such as professional development around data analysis and problem solving and response to instruction and intervention, so that high-leverage actions will have built in sustainability because they will have created a culture of sustainable change.  The District fully intends to leverage its categorical funding (Title IA, Title II, Title III, Title IVB, EIA/LEP, EIA/SCE, QEIA and other funding) to sustain the model.  All activities and programs put into place under the Transformation Intervention Model will be designed to develop structures, practices, processes and internal accountability systems that will be self-sustaining.   Costs associated with implementation of the Transformation model will be absorbed by existing funding sources once the grant funding has expired.

	ix. Establishment of Challenging LEA Annual School Goals for Student Achievement

	Response:

At the core of the district–wide strategic initiative is the need for an integrated system for collection and analysis of student achievement, demographics, school process, and perception data.  The assessment system will support school and District level staff in taking a problem solving approach to making decisions in a cycle of inquiry informed and driven by staff’s ability to access, represent, and analyze these data sets from multiple sources in a timely manner to determine who is achieving toward standards, who is not, and what would be the appropriate intervention response to promote achievement. These interventions/responses and school reform models are research-based and strategically identified in collaboration with a core team of educators and key stakeholders to show dramatic progress towards improvement on the following academic performance indicators:

1. Adequate Yearly Progress (AYP):  The No child Left Behind Act of 2001 requires that schools annually meet the following four AYP criteria:
· Proficiency in English Language Arts and Mathematics on California Standards Tests (CST): the percentage of students (overall and by student-group) who score at the Proficient or Advanced Performance Level in English Language Arts (ELA) and Mathematics on the statewide assessment tests, the California Standards Test (CST) for elementary and middle school students and the California High School Exit Exam (CAHSEE) for high school students.

ELA: 2010-11: 67.6%; 2011-12: 78.4%; 2012-13: 89.2%; 2013-14:100%

Math: 2010-11: 68.5%; 2011-12: 79.0%; 2012-13: 89.5%; 2013-14: 100%

· Student Participation Rates on State Assessment Tests: Meeting the 95% or more criteria in terms of percentage of students (overall and by student-group) taking the statewide assessments in ELA and Mathematics.
2. API Growth: Growth on Academic Performance Index (API) scores.  The state’s target is growth in API of at least one point or a minimum API of:

     2010-11: 83.3%; 2011-12: 83.4%; 2012-13: 83.4%; 2013-14: 83.6%

3. Graduation Rates: District and school ability to meet high school graduation rate criteria (for overall students and disaggregated by student-group). Minimum Graduation Rate or increase of at least 0.1 percent from the previous year or increase of at least 0.2% in the average two-year rate.

4. Academic Performance Index (API): The API measures the performance and growth of schools and districts based on test scores of students in grades 2 through 12.  The California Department of Education (CDE) calculates the API using the results of the STAR (Standardized Testing and Reporting) system and the California High School Exit Exam (CAHSEE).  The API indicates how well students in a school or district performed on the previous year’s tests.  The statewide target API is 800 for districts, schools, and student sub-groups.

5. Safe Harbor Targets: In addition, schools will, at a minimum, reach their safe harbor targets for improvement in the percentage of students who annually reach proficiency in each student group by 10%.

The District has established the following clear, measurable, and challenging goals for student achievement on the state’s assessments in reading/language arts and mathematics, Standardized Testing and Reporting Program data, AYP, and API for each school.  Please see the attached school-level targets in the appendix.

The District’s areas of focus are:  R/LA, ELD, Math, Achieving Safe Harbor.

Reading/Language Arts and Mathematics:

· All students at Warren Lane, Crozier and Monroe Schools will demonstrate at least one year of growth in reading/language arts and mathematics as measured by the California Standards Test (CST).  
· Each Program Improvement School will demonstrate a decrease of at least 10% in the number of students scoring below proficient in Reading/language arts and mathematics as compared with the school’s last AYP results for all numerically significant student groups.  
English Language Development:  

The number of ELL students at Warren Lane, Crozier and Monroe Schools who have been in an ELL program for five or more years (Intermediate Level) will be decreased by 10%.

	x. Inclusion of Tier III Schools (if applicable)

	Response:

There is not sufficient funding at the State level to include Tier III schools at the present time.

	xi. Consultation with Relevant Stakeholders

	Response:

The District and schools have maintained continuous consultation and communication with all stakeholders regarding the selection of the intervention model and the development of the restructuring plan and SIG application.  In addition to meetings with the District School Leadership Team, the District held site level meetings at each Tier I and Tier II school with the school staff, District English Language Learners Advisory Committee (DELAC), District Advisory Committee (DAC) community forums, and public hearings to solicit input from all segments of the Inglewood community and parents. Relevant stakeholders have been in constant contact with District and school committees regarding needs and desires as they pertains to the improvement of the schools. District Assistance and Support and Academic Program survey data have been collected and analyzed in determining the best-fit model.   All recommendations were welcomed and considered.  In addition, the District held four public hearings to consult with staff, parents, and the community regarding the grant application and selection of the Transformation model. Recommendations and input were used in the development of the activities addressed for each school.


SIG Form 4a—LEA Budget Summary

Fiscal Year (FY) 2012–13
	Name of LEA: Inglewood Unified School District

	County/District (CD) Code: 19-64634

	County: Los Angeles
	

	LEA Contact: Dr. Alan Young
	Telephone Number: 310-419-2721

	E-Mail: ayoung@inglewood.k12.ca.us
	Fax Number: 310-419-2720

	
	

	SACS Resource Code: 3180

Revenue Object:           8920
	


	Object 

Code
	Description of 

Line Item
	                   SIG Funds Budgeted

	
	
	FY 2012–13
	FY 2013–14
	FY 2014–15

	
1000–
	Certificated Personnel Salaries
	$260,012
	$260,012
	$260,012

	
1999
	
	
	
	

	
	
	
	
	

	
2000–
	Classified Personnel Salaries
	$48,000
	$48,000
	$48,000

	
2999
	
	
	
	

	
	
	
	
	

	
3000–
	Employee Benefits
	$97,563
	$97,563
	$97,563

	
3999
	
	
	
	

	
	
	
	
	

	4000–
	Books and Supplies
	$23,219
	$2,775
	$2,775

	
4999
	
	
	
	

	
	
	
	
	

	   5000–

   5999
	Services and Other Operating Expenditures
	$188,657
	$185,657

	$185,657


	
	
	
	
	

	6000–
	Capital Outlay
	
	
	

	
6999
	
	
	
	

	
	
	
	
	

	
7310 &
	Indirect Costs 
	$135,442
	$158,886
	$158,886

	
7350
	Direct Costs
	$617,451
	$594,007
	$594,007

	
	
	
	
	

	Total Amount Budgeted
	$752,893
	$752,893
	$752,893


SIG Form 4b—LEA Budget Narrative

	Activity Description

(See instructions)
	SIG Funds Budgeted

(Identified per year)
	Object Code

	Turnaround Office

Under the Associate Superintendent, Academic Services, this office will provide the conditions for rapid school improvement to take place, effectively build parent and community support, contract with external partners, monitor fidelity of plan implementation and progress, build leadership capacity, problem solve, and maintain coordination and communication. The Turnaround Office will intervene if improvement efforts are unsuccessful; serve as the lead entity driving dramatic school improvement efforts, rather than simply a compliance monitor; and ensure sufficient operational flexibility in the areas of staffing, budget, and curriculum at Transformation schools.
Certificated Personnel: Turnaround Office

The IUSD LEA Turnaround Office will provide concentrated and coherent resources and expertise to priority schools identified due to persistently low achievement.

The Turnaround Office will cluster together the following staff with turnaround expertise to focus their work on the District’s lowest-performing schools as they engage in implementing intentional and substantial research-based interventions to close achievement gaps
	FY 2012-13
	FY 2013-14
	FY 2014-15
	

	School Turnaround Leader/Executive Director

1 FTE (12 months)

The Executive Director will provide ongoing, job-embedded, practice-based, and differentiated professional development to meet the needs of each individual Transformation school principal. This approach will include individual weekly observations of leadership practice, feedback, on-site coaching around the State standards for school leaders, mentoring, reflective inquiry, and self-assessment. Use of frequent school and classroom “walkthrough” observations will be conducted to monitor fidelity of implementation of research-based practices, work of professional learning communities, leadership practice, instruction, and assessment practices. In addition, the Executive Director will monitor all site-based categorical budgets including QEIA, coordinate professional development activities with external support providers, supervision of the Turnaround Office staff, interface with members of the superintendent’s Cabinet and technical support providers.  This position will report directly to the Associate Superintendent, Academic Services
	117,292
	117,292
	117,292
	1000-1999

	--Literacy Instructional Coach/Specialist

1FTE

The Literacy Instructional Coach/Specialist will work with instructional coaches and teachers from across the three SIG schools to provide direct support through modeling lessons, analyzing and co-designing lessons, coaching support, data collection and analysis, professional learning community support, supporting teachers so they can provide differentiated instruction for struggling students in the RtI pyramid (Tiers I, II, and III).  In addition, the coach will develop and assist with scoring and analysis of data from  periodic assessments in collaboration with teachers at the SIG schools. These assessments are to be administered to students to monitor their progress and response to instruction and intervention.
	71,360
	71,360
	71,360
	1000-1999

	The Math Instructional Coach/Specialist will work with instructional coaches and teachers from across the three SIG schools to provide direct support through modeling lessons, analyzing and co-designing lessons, coaching support, data collection and analysis, professional learning community support, supporting teachers so they can provide differentiated instruction for struggling students in the RtI pyramid (Tiers I, II, and III).  In addition, the coach will develop and assist with scoring and analysis of data from  periodic assessments in collaboration with teachers at the SIG schools. These assessments are to be administered to students to monitor their progress and response to instruction and intervention.
	71,360
	71,360
	71,360
	1000-1999

	Classified Personnel: Clerical Support Staff

This Administrative Secretary will provide clerical support to the Turnaround Office.  The position will report directly to the Executive Director, School Improvement.
	48,000
	48,000
	48,000
	2000-2999

	Employee Benefits
	$97,563
	$72,883
	$72,883
	3000-3999

	Books and Supplies
To include research materials, subscriptions, books and other reference materials, office supplies, peripherals and office software programs to set up the Turnaround Office; refreshments for meetings and professional development activities.
	23,219
	$2,775
	$2,775
	4000-4999

	--To include conferences and travel for Turnaround Office personnel and school teams to ensure continuing professional learning on research-based practices; TAP Conference in March 2012
	188,657
15,000


	185,657
15,000
	185,657
15,000
	5000-5999

	--Office Copier

--Office Computer System (2)

-Equipment Repairs and Maintenance Agreements: To include maintenance agreement for Turnaround Office Copier and computers. 
--Consultants/Independent Contractors
Coordination of coherent and Common Professional Development and Services for each of the SIG schools to include:
1) Leadership Development (Hope Foundation Courageous Leadership Academy I, II, III): three year integrated program for school districts which builds the structures, processes, and protocols to inform instructional improvements and sustain a collaborative culture supporting an ongoing school improvement planning process:
Building school leadership, team and professional learning community training, deepening instructional improvements, institutionalizing collaborative systems, data analysis and progress monitoring training, family and community engagement; universal screening and progress monitoring tools
2) Program Evaluation (Cambridge Education)

Conduct School Quality Reviews for baseline data collection in year one (2 days at 6,000 per day X 3 schools + 3 days for report writing at 6,000 each); years 2 and 3 collect and analyze data from multiple sources and prepare reports
3) Technical Assistance in Developing Teacher and Principal Evaluation Systems (The Teacher Effectiveness and Student Achievement System (TAP)
In collaboration with Inglewood Teachers Associate representatives and District administrative team members on the Evaluation Committee, provide technical assistance in the development and implementation of rigorous, transparent, and equitable evaluation systems for teachers and principals that take into account data on student growth as a significant factor, as well as other factors such as multiple observation-based assessments of performance and ongoing collections of professional practice reflective of student achievement and increased high school graduation rates
--8 Days of TAP CORE Training is $750/day plus expenses or approx $12,000 per school (X3)

TAP System Training Portal is $1,000 (x3)

Comprehensive On-line Data Entry (CODE) is $2,000 per school (x3)
Evaluation System Development and Implementation
	5,000
5,000

3,000

100,000

15,657

36,000

3,000

6,000
	3,000
97,000

64,657

6,000


	3,000
97,000

64,657

6,000


	5000-5999

5000-5999

5000-5999

5000-5999

5000-5999

5000-5999

5000-5999



	Indirect Cost 3.34%

Turnaround Office 

Under the Associate Superintendent, Academic Services, this office will provide the conditions for rapid school improvement to take place, effectively build parent and community support, contract with external partners, monitor fidelity of plan implementation and progress, build leadership capacity, problem solve, and maintain coordination and communication.

The Turnaround Office will intervene if improvement efforts are unsuccessful.

The Turnaround Office will serve as the lead entity driving dramatic school improvement efforts, rather than simply a compliance monitor.

The Turnaround Office will ensure sufficient operational flexibility in the areas of staffing, budget, and curriculum at Transformation schools.
	Indirect3.34%=135,442

Direct Service 617,451
	Indirect3.34%=158,886

Direct Service 594,007
	Indirect3.34%=158,886

Direct Service 594,007
	7310

7350


SIG Form 5a – School Budget Summary

Fiscal Year 2012–13
	Name of School: Monroe Middle School

	County/District (CD) Code: 19-64634/6057756

	County: Los Angeles
	

	LEA Contact: Dr. Alan Young
	Telephone Number: 310-419-2721

	E-Mail: ayoung@inglewood.k12.ca.us
	Fax Number: 310-419-2720

	
	

	SACS Resource Code: 3180

Revenue Object:           8920
	


	Object 

Code
	Description of 

Line Item
	                   SIG Funds Budgeted

	
	
	FY 2012–13
	FY 2013–14
	FY 2014–15

	
1000–
	Certificated Personnel Salaries
	1,095,980
	1,173,044
	1,173,044

	
1999
	
	
	
	

	
	
	
	
	

	
2000–
	Classified Personnel Salaries
	29,503
	29,503
	29,503

	
2999
	
	
	
	

	
	
	
	
	

	
3000–
	Employee Benefits
	190,150
	190,150
	190,150

	
3999
	
	
	
	

	
	
	
	
	

	4000–
	Books and Supplies
	45,738
	35,303
	35,303

	
4999
	
	
	
	

	
	
	
	
	

	   5000–

   5999
	Services and Other Operating Expenditures
	272,000
	272,000
	272,000

	
	
	
	
	

	6000–
	Capital Outlay
	77,064
	0
	0

	
6999
	
	
	
	

	
	
	
	
	

	
7310 &
	Indirect Costs 
	54,206
	64,641
	64,641

	
7350
	Direct Costs
	245,794
	235,359
	235,359

	
	
	
	
	

	Total Amount Budgeted
	2,000,000
	2,000,000
	2,000,000


SIG Form 5b—School Budget Narrative

 School Name: Monroe Middle School
SIG Form 6 – Object of Expenditure Codes
	Activity Description 

(See instructions)
	SIG Funds Budgeted

(Identified per year)
	Object Code

	
	FY 2012-13
	FY 2013-14
	FY 2014-15
	

	1-Literacy Instructional Coach  (1 FTE, 10 month, 8 hours per day)

Literacy Instructional Coach will work in collaboration with teachers by providing model lessons, instructional coaching around lesson delivery, data collection and analysis support, weekly professional learning community activities, development of periodic assessments, assistance with differentiated instruction and Response to Intervention plan implementation activities.  Additionally, the coach will work with the LEA Turnaround Office coach on a regular basis in professional learning activities. 
	71,360
	71,360
	71,360
	1000-1999

	1-Math Instructional Coach/Specialist (1 FTE, 10 month, 8 hours per day)
Math Instructional Coach will work in collaboration with teachers by providing model lessons, instructional coaching around lesson delivery, data collection and analysis support, weekly professional learning community activities, development of periodic assessments, assistance with differentiated instruction and Response to Intervention plan implementation activities.  Additionally, the coach will work with the LEA Turnaround Office coach on a regular basis in professional learning activities. 
	71,360
	71,360
	71,360
	1000-1999

	1 FTE READ 180 Teacher
This teacher will provide reading intervention instruction to students in Tier II and Tier III utilizing the READ 180 curriculum
	71,360
	71,360
	71,360
	1000-1999

	Increased Teacher Collaboration Time
This funding will provide additional compensation for 30 teachers to work in collaborative teams to plan, collaborate, develop, score, and analyze formative/summative assessment data, discuss student progress, participate in lesson study/design within and across grades and subjects; increased by one hour each week for 36 weeks at individual teacher per diem 
	63,161
	63,161
	63,161
	1000-1999

	Increased Learning Time
This funding will provide additional compensation for 30 teachers to teach students in an extended day/year instructional program and establish schedules and strategies that provide 102 minutes per day increased learning time for core academic subjects, other subjects and enrichment activities. 
	536,872
	536,872
	536,872
	1000-1999

	Developing and Increasing Teacher and School Leader (and other staff) Effectiveness; System of Staff Recognition, Awards

Working in partnership with The Teacher Effectiveness and Student Achievement (TAP) consultants, the District’s Evaluation Committee will design a rigorous, transparent, and equitable evaluation system for teachers and principals. This funding will enable the school to identify and reward school leaders, teachers, and other staff who, in implementing this model, have increased student achievement and high school graduation rates. Funds will also be used to implement such strategies as financial incentives, increased opportunities for promotion and career growth, and more flexible work conditions that are designed to recruit, place, and retain staff with the skills necessary to meet the needs of the students in a Transformation school. 
	215,927
	292,991
	292,991
	1000-1999

	Professional Development 

Funds will be used for extra duty pay at $35 per hour for a 6 hour day of professional development to increase teacher and school leader effectiveness around the following research based strategies:

Sheltered Instruction Observation Protocol (SIOP) = 30 FTE X 3 days (18,900); Explicit Direct Instruction (EDI = 30 FTE X 3 days (18,900); Response to Instruction and Intervention (RTI) = 30 FTE X 3 days (18,900); Advancement Via Individual Determination (AVID) = 5 FTE X 5 days (5,250); READ 180 Intervention = 1 FTE X 10 days (2,100); Cognitive Tutor Math Intervention = 3 FTE X 3 days (1,890)
	65,940
	65,940
	65,940
	1000-1999

	1 FTE School Outreach Worker

This position will work closely with parents, community and school partners to connect with new parents and students; to work to re-engage families and students who are experiencing attendance issues; provide translation and communication for families and will meet with all new students and families during the enrollment process to orient them to the school and community, explain support systems, key dates relevant to the school, and local community resources.
	29,503
	29,503
	29,503
	2000-2999

	AVID Tutors

Based on four tutors for one AVID elective class of 30 students ($10/hour X 3 hours/week X 36 weeks X 4 tutors)
Certificated Benefits

Classified Benefits

Books and Supplies

Binders for AVID Classrooms, supplies, books and other materials, and refreshments for meetings and professional development; books and media for library
	4,320

168,847
21,303
45,278

	4,320

168,847
21,303
35,303
	4,320

168,847
21,303
35,303
	2000-

2999

3000-3999

3000-3999

3000-3999

	Advancement Via Individual Determination (AVID)

AVID Training and resources: AVID, is an elementary through postsecondary college readiness system that is designed to increase school-wide learning and performance. The AVID system accelerates student learning, uses research based methods of effective instruction, provides meaningful and motivational professional development, and acts as a catalyst for systemic reform and change. AVID's success has been demonstrated by numerous third-party studies.  AVID was one of eleven organizations to receive the highest praise for outstanding rigorous research by Building Engineering and Science Talent in an April 2004 report to Congress.

Membership= $4,000; Summer Institute for 5 = $5,000; AVID Library = $4,000; Travel & lodging = $2,000; AVID Prof Service Fee = $9,000; LACOE Staff Dev =$1,000.
	25,000
	25,000
	25,000
	5000-5999

	READ 180 (Scholastic)

Implementation of READ 180 reading program designed for students whose reading achievement is below the proficient level.  The goal of READ 180 is to address gaps in students’ skills through the use of a computer program, literature, and direct instruction in reading skills.  The program was found to have potentially positive effects on comprehension and general literacy achievement for adolescent learners.
	127,000
	127,000
	127,000
	5000-5999

	Explicit Direct Instruction (EDI, DataWorks)

Training for math and English language arts teachers in EDI.  EDI is a strategic collection of research-based instructional practices combined to help teachers design and deliver well-crafted lessons that explicitly teach grade level content to all students. 
	35,000
	35,000
	35,000
	5000-5999

	Sheltered Instruction Observation Protocol (Pearson)

Teacher Training and resources: The Sheltered Instruction Observation Protocol (SIOP®) Model is a scientifically-validated framework for improving the academic achievement of English learners by preparing teachers to teach both content knowledge and language skills in ways that are proven to be more effective for English learners.
	15,000
	15,000
	15,000
	5000-5999

	Cognitive Tutor Algebra I (Carnegie Learning, Inc.)

Software license for Cognitive Tutor Algebra I and professional development

Software, Textbooks and Teacher Training for math intervention.  This “What Works” program addresses both mathematical content and process standards. 
	40,000
	40,000
	40,000
	5000-5999

	Literacy Development and RtI Implementation Training (Consortium On Reading Excellence)

Includes professional development to build teacher capacity to teach literacy skills to struggling students and provides teacher coaching to implement response to intervention plan effectively.
	30,000
	30,000
	30,000
	5000-5999

	Computers for Student Use

36 computers at $1,149 each for READ 180 intervention and computer labs to increase student engagement and provide multiple opportunities to check for understanding
	41,364
	0
	0
	6000-6999

	Lap Top Computers for Teacher Use

35 computers at $1,020 each for teacher use in lesson planning, assessment development, grading, and data analysis
	35,700
	0
	0
	6000-6999

	Turnaround Office (15%)

Indirect (3.34%) and Direct Cost Rate


	Indirect 54,206
Direct

245,794

	Indirect 64,641

Direct

235,359


	Indirect 64,641

Direct

235,359


	7310

7350


SIG Form 5a—School Budget Summary
Fiscal Year 2012–13
	Name of School: Crozier Middle School

	County/District (CD) Code:  19 – 64634/6057749

	County: Los Angeles
	

	LEA Contact: Dr. Alan Young
	Telephone Number: 310-419-2700

	E-Mail: ayoung@inglewood.k12.ca.us
	Fax Number: 310-419-2720

	
	

	SACS Resource Code: 3180

Revenue Object:           8920
	


	Object 

Code
	Description of 

Line Item
	                   SIG Funds Budgeted

	
	
	FY 2012–13
	FY 2013–14
	FY 2014–15

	
1000–
	Certificated Personnel Salaries
	1,103,571
	1,180,635
	1,180,635

	
1999
	
	
	
	

	
	
	
	
	

	
2000–
	Classified Personnel Salaries
	29,503
	29,503
	29,503

	
2999
	
	
	
	

	
	
	
	
	

	
3000–
	Employee Benefits
	182,559
	182,559
	182,559

	
3999
	
	
	
	

	
	
	
	
	

	4000–
	Books and Supplies
	45,738
	35,303
	35,303

	
4999
	
	
	
	

	
	
	
	
	

	   5000–

   5999
	Services and Other Operating Expenditures
	272,000
	272,000
	272,000

	
	
	
	
	

	6000–
	Capital Outlay
	77,064
	0
	0

	
6999
	
	
	
	

	
	
	
	
	

	
7310 &
	Indirect Costs 
	54,206
	64,641
	64,641

	
7350
	Direct Costs
	245,794
	235,359
	235,359

	
	
	
	
	

	Total Amount Budgeted
	2,000,000
	2,000,000
	2,000,000


SIG Form 5b—School Budget Narrative

 School Name:  Crozier Middle School
SIG Form 6 – Object of Expenditure Codes

	Activity Description 

(See instructions)
	SIG Funds Budgeted

(Identified per year)
	Object Code

	
	FY 2012-13
	FY 2013-14
	FY 2014-15
	

	1-Literacy Instructional Coach  (1 FTE, 10 month, 8 hours per day)

Literacy Instructional Coach will work in collaboration with teachers by providing model lessons, instructional coaching around lesson delivery, data collection and analysis support, weekly professional learning community activities, development of periodic assessments, assistance with differentiated instruction and Response to Intervention plan implementation activities.  Additionally, the coach will work with the LEA Turnaround Office coach on a regular basis in professional learning activities. 
	71,360
	71,360
	71,360
	1000-1999

	1-Math Instructional Coach/Specialist (1 FTE, 10 month, 8 hours per day)
Math Instructional Coach will work in collaboration with teachers by providing model lessons, instructional coaching around lesson delivery, data collection and analysis support, weekly professional learning community activities, development of periodic assessments, assistance with differentiated instruction and Response to Intervention plan implementation activities.  Additionally, the coach will work with the LEA Turnaround Office coach on a regular basis in professional learning activities. 
	71,360
	71,360
	71,360
	1000-1999

	1 FTE READ 180 Teacher
This teacher will provide reading intervention instruction to students in Tier II and Tier III utilizing the READ 180 curriculum
	71,360
	71,360
	71,360
	1000-1999

	Increased Teacher Collaboration Time
This funding will provide additional compensation for 44 teachers to work in collaborative teams to plan, collaborate, develop, score, and analyze formative/summative assessment data, discuss student progress, participate in lesson study/design within and across grades and subjects; one additional hour each week for 36 weeks at individual teacher per diem. 
	91,999
	91,999
	91,999
	1000-1999

	Increased Learning Time
This funding will provide additional compensation for 44 teachers to teach students in an extended day/year instructional program and establish schedules and strategies that provide 60 minutes per day increased learning time for core academic subjects, other subjects, and enrichment activities.  
	459,993
	459,993
	459,993
	1000-1999

	Developing and Increasing Teacher and School Leader (and other staff) Effectiveness; System of Staff Recognition, Awards)

Working in partnership with The Teacher Effectiveness and Student Achievement (TAP) consultants, the District’s Evaluation Committee will design a rigorous, transparent, and equitable evaluation system for teachers and principals.  This funding will enable the school to identify and reward school leaders, teachers, and other staff who, in implementing this model, have increased student achievement and high school graduation rates.  Funds will also be used to implement such strategies as financial incentives, increased opportunities for promotion and career growth, and more flexible work conditions that are designed to recruit, place, and retain staff with the skills necessary to meet the needs of the students in a Transformation school.
	245,099
	322,163
	322,163
	1000-1999

	Professional Development
This funding will be used for extra duty pay at $35 per hour for a 6 hour day of professional development to increase teacher and school leader effectiveness around the following research based strategies:

Sheltered Instruction Observation Protocol (SIOP) = 44 FTE x 3 days (27,720); Explicit Direct Instruction (EDI = 44 FTE X 3 days (27,720); Response to Instruction and Intervention (RTI) = 44 FTE X 3 days (27,720); Advancement Via Individual Determination (AVID) = 5 FTE X 5 days (5,250); READ 180 Intervention = 1 FTE X 10days (2,100); Cognitive Tutor Math Intervention = 3 FTE X 3 days (1,890)  
	92,400
	92,400
	92,400
	1000-1999

	1 FTE School Outreach Worker

This position will work closely with parents, community and school partners to connect with new parents and students; to work to re-engage families and students who are experiencing attendance issues; provide translation and communication for families and will meet with all new students and families during the enrollment process to orient them to the school and community, explain support systems, key dates relevant to the school, and local community resources.
	29,503
	29,503
	29,503
	2000-2999

	AVID Tutors

Based on four tutors for one AVID elective class of 30 students ($10/hour X 3 hours/week X 36 weeks X 4 tutors)
Certificated Benefits

Classified Benefits

Books and Supplies

Binders for AVID Classrooms, supplies, books and other materials, and refreshments for meetings and professional development; books and media for library
	4,320

161,256
21,303
35,303


	4,320

161,256
21,303
35,303
	4,320

161,256
21,303
35,303
	2000-

2999

3000-3999

3000-3999

3000-3999

	Advancement Via Individual Determination (AVID)

AVID Training and resources: AVID, is an elementary through postsecondary college readiness system that is designed to increase school-wide learning and performance. The AVID system accelerates student learning, uses research based methods of effective instruction, provides meaningful and motivational professional development, and acts as a catalyst for systemic reform and change. AVID's success has been demonstrated by numerous third-party studies.  AVID was one of eleven organizations to receive the highest praise for outstanding rigorous research by Building Engineering and Science Talent in an April 2004 report to Congress.

Membership= $4,000; Summer Institute for 5 = $5,000; AVID Library = $4,000; Travel & lodging = $2,000; AVID Prof Service Fee = $9,000; LACOE Staff Dev =$1,000.
	25,000
	25,000
	25,000
	5000-5999

	READ 180 (Scholastic)

Implementation of READ 180 reading program designed for students whose reading achievement is below the proficient level.  The goal of READ 180 is to address gaps in students’ skills through the use of a computer program, literature, and direct instruction in reading skills.  The program was found to have potentially positive effects on comprehension and general literacy achievement for adolescent learners.
	127,000
	127,000
	127,000
	5000-5999

	Explicit Direct Instruction (EDI, DataWorks)

Training for math and English language arts teachers in EDI.  EDI is a strategic collection of research-based instructional practices combined to help teachers design and deliver well-crafted lessons that explicitly teach grade level content to all students. 
	35,000
	35,000
	35,000
	5000-5999

	Sheltered Instruction Observation Protocol (Pearson)

Teacher Training and resources: The Sheltered Instruction Observation Protocol (SIOP®) Model is a scientifically-validated framework for improving the academic achievement of English learners by preparing teachers to teach both content knowledge and language skills in ways that are proven to be more effective for English learners.
	15,000
	15,000
	15,000
	5000-5999

	Cognitive Tutor Algebra I (Carnegie Learning, Inc.)

Software license for Cognitive Tutor Algebra I and professional development

Software, Textbooks and Teacher Training.  This “What Works” program addresses both mathematical content and process standards. 
	40,000
	40,000
	40,000
	5000-5999

	Literacy Development and RtI Implementation Training (Consortium On Reading Excellence)

Includes professional development to build teacher capacity to teach literacy skills to struggling students and provides teacher coaching to implement response to intervention plan effectively.
	30,000
	30,000
	30,000
	5000-5999

	Computers for Student Use

36 computers at $1,149 each for READ 180 intervention and computer labs to increase student engagement and provide multiple opportunities to check for understanding
	41,364
	0
	0
	6000-6999

	Lap Top Computers for Teacher Use

35 computers at $1,020 each for teacher use in lesson planning, assessment development, grading, and data analysis
	35,700
	0
	0
	6000-6999

	Turnaround Office (15%)

Indirect (3.34%) and Direct Cost Rate


	Indirect 54,206
Direct

245,794

	Indirect 64,641

Direct

235,359


	Indirect 64,641

Direct

235,359


	7310

7350


SIG Form 5a—School Budget Summary
Fiscal Year 2012–13
	Name of School: Warren Lane Elementary School

	County/District (CD) Code: 19 – 64634/6014526

	County: Los Angeles
	

	LEA Contact: Dr. Alan Young
	Telephone Number: 310-419-2700

	E-Mail: ayoung@inglewood.k12.ca.us
	Fax Number: 310-419-2720

	
	

	SACS Resource Code: 3180

Revenue Object:           8920
	


	Object 

Code
	Description of 

Line Item
	                   SIG Funds Budgeted

	
	
	FY 2012–13
	FY 2013–14
	FY 2014–15

	
1000–
	Certificated Personnel Salaries
	397,912
	474,976
	474,976

	
1999
	
	
	
	

	
	
	
	
	

	
2000–
	Classified Personnel Salaries
	29,503
	29,503
	29,503

	
2999
	
	
	
	

	
	
	
	
	

	
3000–
	Employee Benefits
	114,552
	114,552
	114,552

	
3999
	
	
	
	

	
	
	
	
	

	4000–
	Books and Supplies
	35,303
	35,303
	35,303

	
4999
	
	
	
	

	
	
	
	
	

	   5000–

   5999
	Services and Other Operating Expenditures
	232,000
	232,000
	232,000

	
	
	
	
	

	6000–
	Capital Outlay
	77,064
	0
	0

	
6999
	
	
	
	

	
	
	
	
	

	
7310 &
	Indirect Costs 
	27,030
	29,604
	29,604

	
7350
	Direct Costs
	105,920
	103,347
	103,347

	
	
	
	
	

	Total Amount Budgeted
	1,019,284
	1,019,284
	1,019,284


SIG Form 5b—School Budget Narrative

 School Name:  Warren Lane
SIG Form 6 – Object of Expenditure Codes
	Activity Description 

(See instructions)
	SIG Funds Budgeted

(Identified per year)
	Object Code

	
	FY 2012-13
	FY 2013-14
	FY 2014-15
	

	1-Literacy Instructional Coach  (1 FTE, 10 month, 8 hours per day)

Literacy Instructional Coach will work in collaboration with teachers by providing model lessons, instructional coaching around lesson delivery, data collection and analysis support, weekly professional learning community activities, development of periodic assessments, assistance with differentiated instruction and Response to Intervention plan implementation activities.  Additionally, the coach will work with the LEA Turnaround Office coach on a regular basis in professional learning activities. 
	71,360
	71,360
	71,360
	1000-1999

	1-Math Instructional Coach/Specialist (1 FTE, 10 month, 8 hours per day)
Math Instructional Coach will work in collaboration with teachers by providing model lessons, instructional coaching around lesson delivery, data collection and analysis support, weekly professional learning community activities, development of periodic assessments, assistance with differentiated instruction and Response to Intervention plan implementation activities.  Additionally, the coach will work with the LEA Turnaround Office coach on a regular basis in professional learning activities. 
	71,360
	71,360
	71,360
	1000-1999

	1 FTE READ 180 Teachers

This teacher will provide reading intervention instruction to students in Tier II and Tier III utilizing the READ 180 curriculum
	142,720
	142,720
	142,720
	1000-1999

	Increased Teacher Collaboration Time
This funding will provide additional compensation for 8 teachers to work in collaborate teams to plan, collaborate, develop, score, and analyze formative/summative assessment data, discuss student progress, participate in lesson study/design within and across grades and subjects; one additional hour each week for 36 weeks at individual teacher per diem 
	14,303
	14,303
	14,303
	1000-1999

	Increased Learning Time
This funding will provide additional compensation for 8 teachers to teach students in an extended day/year instructional program and establish schedules and strategies that provide 90 minutes increased learning time per day for 185 days for core academic subjects, other subjects and enrichment activities.
	107,269
	107,269
	107,269
	1000-1999

	Developing and Increasing Teacher and School Leader (and other staff) Effectiveness; System of Staff Recognition, Awards
Working in partnership with The Teacher Effectiveness and Student Achievement (TAP) consultants, the District’s Evaluation Committee will design a rigorous, transparent, and equitable evaluation system for teachers and principals.  This funding will enable the school to identify and reward school leaders, teachers, and other staff who, in implementing this model, have increased student achievement and high school graduation rates with up to $4,000 for meeting annual targets.  Funds will also be used to implement such strategies as financial incentives, increased opportunities for promotion and career growth, and more flexible work conditions that are designed to recruit, place, and retain staff with the skills necessary to meet the needs of the students in a Transformation school.
	40,000
	117,064
	117,064
	1000-1999

	Professional Development
This funding will be used for extra duty pay at $35 per hour for a 6 hour day of professional development to increase teacher and school leader effectiveness around the following research based strategies:

Sheltered Instruction Observation Protocol (SIOP) = 8 FTE X 3 days (5,040); Explicit Direct Instruction (EDI = 8 FTE X 3 days (5,040); Response to Instruction and Intervention (RTI) = 8 FTE X 3 days (5,040); Advancement Via Individual Determination (AVID) = 5 FTE X 5 days (5,250); READ 180 Intervention = 1  X 10 days (2100) 
	20,160
	20,160
	20,160
	1000-1999

	1 FTE School Outreach Worker

This position will work closely with parents, community and school partners to connect with new parents and students; to work to re-engage families and students who are experiencing attendance issues; provide translation and communication for families and will meet with all new students and families during the enrollment process to orient them to the school and community, explain support systems, key dates relevant to the school, and local community resources.
	29,503
	29,503
	29,503
	2000-2999

	AVID Tutors

Based on four tutors for one AVID elective class of 30 students ($10/hour X 3 hours/week X 36 weeks X 4 tutors)
Certificated Benefits

Classified Benefits

Books and Supplies

Binders for AVID Classrooms, supplies, books and other materials, and refreshments for meetings and professional development; books and media for library
	4,320

93,249
21,303
35,303


	4,320

93,249
21,303
35,303
	4,320

93,249
21,303
35,303
	2000-

2999

3000-3999

3000-3999

3000-3999

	Advancement Via Individual Determination (AVID)

AVID Training and resources: AVID, is an elementary through postsecondary college readiness system that is designed to increase school-wide learning and performance. The AVID system accelerates student learning, uses research based methods of effective instruction, provides meaningful and motivational professional development, and acts as a catalyst for systemic reform and change. AVID's success has been demonstrated by numerous third-party studies.  AVID was one of eleven organizations to receive the highest praise for outstanding rigorous research by Building Engineering and Science Talent in an April 2004 report to Congress.

Membership= $4,000; Summer Institute for 5 = $5,000; AVID Library = $4,000; Travel & lodging = $2,000; AVID Prof Service Fee = $9,000; LACOE Staff Dev =$1,000.
	25,000
	25,000
	25,000
	5000-5999

	READ 180 (Scholastic)

Implementation of READ 180 reading program designed for students whose reading achievement is below the proficient level.  The goal of READ 180 is to address gaps in students’ skills through the use of a computer program, literature, and direct instruction in reading skills.  The program was found to have potentially positive effects on comprehension and general literacy achievement for adolescent learners.
	127,000
	127,000
	127,000
	5000-5999

	Explicit Direct Instruction (EDI, DataWorks)

Training for math and English language arts teachers in EDI.  EDI is a strategic collection of research-based instructional practices combined to help teachers design and deliver well-crafted lessons that explicitly teach grade level content to all students. 
	35,000
	35,000
	35,000
	5000-5999

	Sheltered Instruction Observation Protocol (Pearson)

Teacher Training and resources: The Sheltered Instruction Observation Protocol (SIOP®) Model is a scientifically-validated framework for improving the academic achievement of English learners by preparing teachers to teach both content knowledge and language skills in ways that are proven to be more effective for English learners.
	31,000
	31,000
	31,000
	5000-5999

	Literacy Development and RtI Implementation Training (Consortium On Reading Excellence)

Includes professional development to build teacher capacity to teach literacy skills to struggling students and provides teacher coaching to implement response to intervention plan effectively.
	30,000
	30,000
	30,000
	5000-5999

	Computers for Student Use

36 computers at $1,149 each for READ 180 intervention and computer labs to increase student engagement and provide multiple opportunities to check for understanding
	41,364
	0
	0
	6000-6999

	Lap Top Computers for Teacher Use

35 computers at $1,020 each for teacher use in lesson planning, assessment development, grading, and data analysis
	35,700
	0
	0
	6000-6999

	Turnaround Office (15%)

Indirect (3.34%) and Direct Cost Rate


	Indirect 27,030
Direct

105,920
	Indirect 29,604
Direct

103,347
	Indirect 29,604
Direct

103,347
	7310

7350


SIG Form 9—Schools to Be Served

	SCHOOL NAME
	CDS Code
	NCES Code
	TIER I
	TIER II
	TIER III
	INTERVENTION (TIER I AND II ONLY)
	WAIVER(S) TO BE IMPLEMENTED 

	
	
	
	
	
	
	Turnaround
	   Restart
	Closure
	Transformation
	Start Over

 (Restart and Turnaround Only)
	Implement SWP

	Monroe Middle School
	6057756
	061839002259
	
	X
	
	
	
	
	X
	
	

	Crozier Middle School
	6057749
	061839002249
	
	X
	
	
	
	
	
	
	

	Warren Lane Elementary School
	6014526
	061839002258
	X
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	


SIG Form 10.2 – Transformation Implementation Chart for a Tier I or Tier II School

	School:       Monroe Middle School                                                  Tier:  I or II (circle one)    

	Required Components
	Actions & Activities
	Timeline

Start   End
	Oversight
	Description of Evidence

	a(1) Replace the principal who led the school prior to commencement of the transformation model.


	Hired July 2009
--Principal works with Special Projects Office to align Categorical budgets and Single Plan for Student Achievement with Transformation Model components 

--Principal works with staff and Turnaround Office to develop Transformation plan
	7/09
7.12

	6.15
9.12


	Dr. Alan Young, Associate Supt,; Asst. Supt. Human Resources

Dr. Alan Young, Associate Supt.;

Principal
	Recruitment Fliers Employee Contract;
Board Approved Agenda and Minutes

Board Approved Single Plan for Student Achievement; Agenda/Minutes-Alternative Governance Board; Transformation Implementation Plan

	a(2) Use rigorous, transparent, and equitable evaluation systems for teachers and principals that take into account data on student growth as a significant factor and that are designed and developed with teacher and principal involvement.


	Evaluation Committees convene; to work in collaboration with teacher and principal representatives to design and write a plan of action for implementation of new evaluation system (pre-implementation)

--Evaluation Committee Teams attend The System for Teacher and Student Advancement (TAP) Conference in Los Angeles and visit TAP District and Schools in Lucia Mar School District  (Pre-
implementation)
--Evaluation Committee Teams work with TAP leadership to design teacher and principal evaluation system that aligns with TAP core components: Multiple Career Paths, Ongoing applied Professional Growth, Instructionally Focused Accountability, and Performance Based Compensation (Pre-implementation)

--Evaluation systems and implementation policies presented to constituent groups for feedback and revision Pre-implementation

--Evaluation systems, Action Plans, MOU, and policies submitted to teacher and principal personnel for vote (80%) and approval (pre-implementation)

--Evaluation systems, Action Plans, and policies submitted to Board for approval (pre-implementation)

--District partners with TAP for technical assistance and access to on-line professional learning portal (Pre-implementation)

--TAP schools participate in Summer Institute  Pre-implementation
--Evaluation systems and Action Plans roll out and implementation 
	9.11
3.12

3.12
4.12
5.12
6.12

6.

12
7.12

9.12


	6.12 

3.12
4.12
5.12
6.12

6.12

6.15

7.12
6.15

	Assoc. Supt; Evaluation Committee; Asst. Supt., HR

Assoc. Supt; Evaluation Committee; Asst. Supt., HR

Assoc. Supt; Evaluation Committee Members; Asst. Supt., HR

Assoc. Supt; Evaluation Committee; Asst. Supt., Human Resources

Assoc. Supt; Evaluation Committee Members; Asst. Supt., HR

Assoc. Supt; Evaluation Committee Members; Asst. Supt., HR


	Meeting Agendas; sign in sheets; implementation plan

Board agenda; Minutes from Board Meeting

Meeting Agendas; Sign in sheets; Implementation Plan for Evaluation Systems 

Meeting Agendas; sign in sheets

Meeting Agendas; sign in sheets; voting results

Board agenda; Board minutes

Board agenda; minutes; sign in sheets; agendas



	a(3) Identify and reward school leaders, teachers, and other staff who, in implementing this model, have increased student achievement and high school graduation rates; and identify and remove those who, after ample opportunities have been provided for them to improve their professional practice, have not done so.


	--Reopen the certificated transfer window following release of information regarding the implementation of the Transformation Model at the school 
--Work with ITA, site principals, teachers, classified, Human Resources and TAP consultants to implement TAP system
strategies (surveys, protocols, multiple observations, student achievement, etc.) to identify

--Work with administrative team and LEA staff to identify and remove staff who have not improved 

--Roll out new system

	5.12
9.13

9.12

9.12


	6.12
6.15

6.15

6.15

	Assist. Supt., Human Resources

Assoc. Supt., Academic Services; Assist Supt, HR

Assist Supt, HR; Turnaround Schools Ex. Dir.,

principal
	Board agenda; Board minutes

Agendas; sign in sheets;  principal and teacher performance ratings

Board Agenda; Board minutes;  

Agendas; sign in sheets;  principal and teacher performance ratings



	a(4) Provide staff ongoing, high-quality, job-embedded professional development that is aligned with the school’s comprehensive instructional program.

	-- Staff will read, discuss, and participate in comprehensive job embedded, practice based professional learning focused on implementing turnaround strategies and reflecting upon their practice
-- staff will learn about, identify benchmarks, and implement research based strategies and structures to transform school culture and school climate 
--Based upon collection and analysis of daily classroom walkthrough observations of professional practice, principal and staff will provide feedback regarding patterns and progress in implementation of research based practices and determine next steps
--Principal will participate in Courageous Leadership Academy throughout the year and will implement strategies learned with staff Pre-implementation

--Principals and staff participate in weekly coaching and technical support from the Turnaround Office to implement research based practices and monitor the work of professional learning communities
--READ 180 Professional Development (3 teachers, 3 days, initial and follow up training) Pre-implementation
--AVID Training for core team of teachers (4 days) Pre-implementation
--Data Director Management and Assessment Training whole school in teacher teams (July-August 2012) Participants will learn to navigate the system; how to develop score, and analyze periodic assessments.  Follow up sessions in Oct. and February. Pre-implementation
EDI Professional Development

Pre-implementation
--Sheltered Instruction Observation Protocol Training

Math and English 

--Response to Intervention Training

Whole school training on implementing the District’s RtI2 literacy development and intervention. Pre-implementation
--Cognitive Tutor

Algebra teachers and the school math coach will participate in this training with follow up coaching provided by instructional coach throughout the year
	7.12

9.12

9.12

9.12

9.12

7.12

7.12

7.12

9.12

8.12

7.12

8.12
	6.15

6.15

6.15

6.15

6.15

7.12

6.15

6.15

6.15

6.15

6.15

6.15


	Turnaround School Ex. Dir.; principal

Turnaround School Ex. Dir.; principal

Principal

Turnaround School Ex. Dir.; principal

Turnaround School Ex. Dir.; principal

Turnaround School Ex. Dir.; principal

Turnaround School Ex. Dir.; principal

Turnaround School Ex. Dir.; principal

Turnaround School Ex. Dir.; principal


	Agendas; sign in sheets;  principal and teacher performance ratings; Board agendas; Board Minutes

Agendas; sign in sheets;  principal and teacher performance ratings; Board agendas; Board Minutes

Agendas; sign in sheets;  principal and teacher performance ratings; 

Agendas; sign in sheets;  principal and teacher performance ratings; 

Board agendas; Board Minutes

Agendas; sign in sheets; Board agendas; Board Minutes; principal portfolio tasks

Agendas; sign in sheets;  principal and teacher logs

Agendas; sign in sheets; minutes; logs; teacher performance ratings; Board agendas; Board Minutes; classroom walkthroughs and observations

Agendas; sign in sheets;  principal and teacher performance ratings; Board agendas; Board Minutes; classroom walkthroughs and observations


	School:    Monroe Middle School                                                     Tier:  I or II (circle one)    

	Required Components
	Actions & Activities
	Timeline

Start   End
	Oversight
	Description of Evidence

	a(5) Implement strategies that are designed to recruit, place, and retain staff with the skills necessary to meet the needs of the students in the transformation school.


	Work with consultants from TAP to identify viable, research-based practices 

--Present proposal to ITA, site principals, teachers, classified bargaining units for feedback and recommendations for change

--Meet with ITA, site principals, teachers, classified and present modifications to proposal based upon feedback, develop policies and implementation action plan and develop MOU regarding implementation of action plan and policies

-- ITA, site principals, teachers, classified vote on proposed MOU (80%) approval

--Implement MOU and Action Plan 
	3.12

5.12

5.12

6.12

9.12


	6.15

5.12

5.12

6.12

6.15
	Assoc. Supt.; Assist. Supt., HR

Assoc. Supt.; Assist. Supt., HR

Assoc. Supt.; Assist. Supt., HR

Assoc. Supt.; Assist. Supt., HR

Assoc. Supt.; Assist. Supt., HR
	Board Agenda; Board minutes; Board Policy; MOU agreement; Student outcomes; teacher observation and staff observations

Board Agenda; Board minutes; Board Policy; MOU agreement; Student outcomes; teacher observation and staff observations

Board Agenda; Board minutes; Board Policy; MOU agreement; Student outcomes; teacher observation and staff 

observation and staff observations

Board Agenda; 

	b(1) Use data to identify and implement an instructional program that is research-based and vertically aligned from one grade to the next as well as aligned with California’s adopted academic standards. 


	--Promote the continuous use of student data to inform and differentiate instruction in order to meet the academic needs of individual students

--Reallocate categorical budgets to support student learning needs 

--Teacher teams will implement Explicit Direct Instruction (EDI) framework to better meet the needs of students; 
--Sheltered Instruction Observation Protocol (SIOP) Training 

-- Collaborative teams will meet weekly with the school principal for data meetings to determine where the teams are with meeting individual student goals and next steps in instruction --Principal will hold data chats with individual teachers following each quarterly benchmark assessment to discuss progress of individual students 
	9.12

7.12

9.12

9.12

9.12


	6.15

6.15

6.15

6.15

6.15


	Assoc. Supt.; Turnaround Office Ex. 

Assoc. Supt.; Turnaround Office Ex. Dir.

Turnaround Office Ex. Dir.

Principal, Ex. Dir. 

Turnaround Office; principal
	Student outcomes; teacher observation and staff observations; Staff Meetings; Agendas; sign in sheets

Board Agenda; Board minutes

 Student outcomes; teacher observation and staff observations; Staff Meetings; Agendas; sign in sheets

Staff Meetings; Agendas; sign in sheets



	b(2) Promote the continuous use of student data to inform and differentiate instruction in order to meet the academic needs of individual students.


	--School-wide, grade level and subject matter teams will use Data Director Test Item Banks to develop periodic assessments in reading/language arts and math to administer in addition to the quarterly benchmark assessments; data will be used to develop individual goals; provide the appropriate intervention in response to student needs 
-- professional development on implementation of the district’s blueprint for RtI2; develop action plan for implementation Pre-implementation
--Identify and implement universal screening measurement, diagnostic, and progress monitoring tools to align with RtI pyramid of interventions protocol Pre-implementation
--Put into place collaborative teaming structures to facilitate analysis of data and placement of students in appropriate intervention Tier (Tier I, Tier II, or Tier III) Pre-implementation
-- --Direct Instruction Training
--Whole school training on implementing the District’s RTI Blueprint ; literacy development and intervention

Cognitive Tutor: Algebra teachers and the school math coach will participate in RTI training with follow up coaching provided by instructional coach throughout the year. Pre-implementation

	9.12

7.12

9.1.2

8. 12

8.12

8.12

8.12


	6.15

6.15

6.15

6.15

6.15

6.15

6.15
	Assoc. Supt.; Turnaround Office Ex. Dir.

Turnaround Office Ex. Dir.

Turnaround Office Ex. Dir.; 

Principal;

Turnaround Office Ex. Dir.

Turnaround Office Ex. Dir.; Principal

Turnaround Office Ex. Dir.; Principal


	Periodic assessments and results; collaborative team meeting agendas and minutes; student placement into interventions Tiers and programs; class rosters

placement into intervention Tiers and programs

Student placement into intervention Tiers and programs

Agendas; minutes; sign in sheets

Collaborative team meeting agendas and minutes; sign in sheets

Collaborative team meeting agendas and minutes; sign in sheets

Collaborative team meeting agendas and minutes; sign in sheets

Collaborative team meeting agendas and minutes; sign in sheets




	School:   Monroe Middle School                                                      Tier:  I or II (circle one)    

	Required Components
	Actions & Activities
	Timeline

Start   End
	Oversight
	Description of Evidence

	c(1) Establish schedules and implement strategies that provide increased learning time.


	Core

Amount Increased:  an increase in student instructional days from 175 (2011-12) to 180 (2012).  Increase 318 minute day by 102 minutes per day 
	9.112

9.12


	6.15

6.15


	Assoc. Supt.; Assist. Supt., HR.;

Principals ITA President and Site Reps


	Agendas, Minutes, sign in sheets, school bell schedules; MOU



	
	Enrichment

Increase from 48 minute periods to 65 minute periods 4 days per week and 44 minute period 1 day per week.
	
	
	
	

	
	Teacher Collaboration 

Amount Increased:  an increase in teacher collaboration time from 60 minutes per week to 110 minutes per week
	
	
	
	

	d(1) Provide ongoing mechanisms for family and community engagement.

	-- Parent resource center on school site that interfaces regularly with District parent resource center to align resources and services Hire a parent outreach worker to provide increased outreach to parents for attendance and academic support

strategies, build parent capacity and train staff to engage parents as partners
	9.12
	6.15
	Principal, Ex. Dir., Turnaround Office, Parent Outreach Worker
	Agendas, Minutes, Sign in Sheets, Fliers

	e(1) Give the school sufficient operational flexibility (such as staffing, calendars/time, and budgeting) to implement fully a comprehensive approach to substantially improve student achievement outcomes and increase high school graduation rates.


	--Establish a District Turnaround Office to support operational flexibility in the areas of staffing, calendars/time, schedules and budgeting in order to provide sustainability 


	7.12
	6.15
	Assoc. Supt., Ac Services; Assistant Supt. HR; Ex. Dir., Turnaround Office
	Board Agenda, Board Minutes

	e(2) Ensure that the school receives ongoing, intensive technical assistance and related support from the LEA, the SEA, or a designated external lead partner organization (such as a school turnaround organization or an EMO).


	District will establish a Turnaround Schools Office to ensure that the school  receives ongoing, intensive technical assistance and related support from the LEA.


	7.12
	6.15
	Assoc Supt, Ac Services; Asst. Supt. HR
	Board Agenda, Board Minutes


SIG Form 10.2 – Transformation Implementation Chart for a Tier I or Tier II School

	School:       Crozier Middle School                                                  Tier:  I or II (circle one)    

	Required Components
	Actions & Activities
	Timeline

Start   End
	Oversight
	Description of Evidence

	a(1) Replace the principal who led the school prior to commencement of the transformation model.


	Hired July 2009
--Principal works with Special Projects Office to align Categorical budgets and Single Plan for Student Achievement with Transformation Model components 

--Principal works with staff and Turnaround Office to develop Transformation plan
	7/09
7.12

	6.15
9.12


	Dr. Alan Young, Associate Supt,; Asst. Supt. Human Resources

Dr. Alan Young, Associate Supt.;

Principal
	Recruitment Fliers Employee Contract;
Board Approved Agenda and Minutes

Board Approved Single Plan for Student Achievement; Agenda/Minutes-Alternative Governance Board; Transformation Implementation Plan

	a(2) Use rigorous, transparent, and equitable evaluation systems for teachers and principals that take into account data on student growth as a significant factor and that are designed and developed with teacher and principal involvement.


	Evaluation Committees convene; to work in collaboration with teacher and principal representatives to design and write a plan of action for implementation of new evaluation system (pre-implementation)
--Evaluation Committee Teams attend The System for Teacher and Student Advancement (TAP) Conference in Los Angeles and visit TAP District and Schools in Lucia Mar School District  (Pre-implementation)
--Evaluation Committee Teams work with TAP leadership to design teacher and principal evaluation system that aligns with TAP core components: Multiple Career Paths, Ongoing applied Professional Growth, Instructionally Focused Accountability, and Performance Based Compensation (Pre-implementation)

--Evaluation systems and implementation policies presented to constituent groups for feedback and revision Pre-implementation

--Evaluation systems, Action Plans, MOU, and policies submitted to teacher and principal personnel for vote (80%) and approval (pre-implementation)

--Evaluation systems, Action Plans, and policies submitted to Board for approval (pre-implementation)

--District partners with TAP for technical assistance and access to on-line professional learning portal (Pre-implementation)

--TAP schools participate in Summer Institute  Pre-implementation
--Evaluation systems and Action Plans roll out and implementation 
	9.11
3.12

3.12
4.12
5.12
6.12

6.

12
7.12

9.12


	6.12 

3.12
4.12
5.12
6.12

6.12

6.15

7.12
6.15

	Assoc. Supt; Evaluation Committee; Asst. Supt., HR

Assoc. Supt; Evaluation Committee; Asst. Supt., HR

Assoc. Supt; Evaluation Committee Members; Asst. Supt., HR

Assoc. Supt; Evaluation Committee; Asst. Supt., Human Resources

Assoc. Supt; Evaluation Committee Members; Asst. Supt., HR

Assoc. Supt; Evaluation Committee Members; Asst. Supt., HR


	Meeting Agendas; sign in sheets; implementation plan

Board agenda; Minutes from Board Meeting

Meeting Agendas; Sign in sheets; Implementation Plan for Evaluation Systems 

Meeting Agendas; sign in sheets

Meeting Agendas; sign in sheets; voting results

Board agenda; Board minutes

Board agenda; minutes; sign in sheets; agendas



	a(3) Identify and reward school leaders, teachers, and other staff who, in implementing this model, have increased student achievement and high school graduation rates; and identify and remove those who, after ample opportunities have been provided for them to improve their professional practice, have not done so.


	--Reopen the certificated transfer window following release of information regarding the implementation of the Transformation Model at the school 
--Work with ITA, site principals, teachers, classified, Human Resources and TAP consultants to implement TAP system
strategies (surveys, protocols, multiple observations, student achievement, etc.) to identify

--Work with administrative team and LEA staff to identify and remove staff who have not improved 

--Roll out new system

	5.12
9.13

9.12

9.12


	6.12
6.15

6.15

6.15

	Assist. Supt., Human Resources

Assoc. Supt., Academic Services; Assist Supt, HR

Assist Supt, HR; Turnaround Schools Ex. Dir.,

principal
	Board agenda; Board minutes

Agendas; sign in sheets;  principal and teacher performance ratings

Board Agenda; Board minutes;  

Agendas; sign in sheets;  principal and teacher performance ratings



	a(4) Provide staff ongoing, high-quality, job-embedded professional development that is aligned with the school’s comprehensive instructional program.

	-- Staff will read, discuss, and participate in comprehensive job embedded, practice based professional learning focused on implementing turnaround strategies and reflecting upon their practice
-- staff will learn about, identify benchmarks, and implement research based strategies and structures to transform school culture and school climate 
--Based upon collection and analysis of daily classroom walkthrough observations of professional practice, principal and staff will provide feedback regarding patterns and progress in implementation of research based practices and determine next steps
--Principal will participate in Courageous Leadership Academy throughout the year and will implement strategies learned with staff Pre-implementation

--Principals and staff participate in weekly coaching and technical support from the Turnaround Office to implement research based practices and monitor the work of professional learning communities
--READ 180 Professional Development (3 teachers, 3 days, initial and follow up training) Pre-implementation
--AVID Training for core team of teachers (4 days) Pre-implementation
--Data Director Management and Assessment Training whole school in teacher teams (July-August 2012) Participants will learn to navigate the system; how to develop score, and analyze periodic assessments.  Follow up sessions in Oct. and February. Pre-implementation
EDI Professional Development

Pre-implementation
--Sheltered Instruction Observation Protocol Training

Math and English 

--Response to Intervention Training

Whole school training on implementing the District’s RtI2 literacy development and intervention. Pre-implementation
--Cognitive Tutor

Algebra teachers and the school math coach will participate in this training with follow up coaching provided by instructional coach throughout the year
	7.12

9.12

9.12

9.12

9.12

7.12

7.12

7.12

9.12

8.12

7.12

8.12
	6.15

6.15

6.15

6.15

6.15

7.12

6.15

6.15

6.15

6.15

6.15

6.15


	Turnaround School Ex. Dir.; principal

Turnaround School Ex. Dir.; principal

Principal

Turnaround School Ex. Dir.; principal

Turnaround School Ex. Dir.; principal

Turnaround School Ex. Dir.; principal

Turnaround School Ex. Dir.; principal

Turnaround School Ex. Dir.; principal

Turnaround School Ex. Dir.; principal


	Agendas; sign in sheets;  principal and teacher performance ratings; Board agendas; Board Minutes

Agendas; sign in sheets;  principal and teacher performance ratings; Board agendas; Board Minutes

Agendas; sign in sheets;  principal and teacher performance ratings; 

Agendas; sign in sheets;  principal and teacher performance ratings; 

Board agendas; Board Minutes

Agendas; sign in sheets; Board agendas; Board Minutes; principal portfolio tasks

Agendas; sign in sheets;  principal and teacher logs

Agendas; sign in sheets; minutes; logs; teacher performance ratings; Board agendas; Board Minutes; classroom walkthroughs and observations

Agendas; sign in sheets;  principal and teacher performance ratings; Board agendas; Board Minutes; classroom walkthroughs and observations


	School:    Crozier Middle School                                                     Tier:  I or II (circle one)    

	Required Components
	Actions & Activities
	Timeline

Start   End
	Oversight
	Description of Evidence

	a(5) Implement strategies that are designed to recruit, place, and retain staff with the skills necessary to meet the needs of the students in the transformation school.


	Work with consultants from TAP to identify viable, research-based practices 

--Present proposal to ITA, site principals, teachers, classified bargaining units for feedback and recommendations for change

--Meet with ITA, site principals, teachers, classified and present modifications to proposal based upon feedback, develop policies and implementation action plan and develop MOU regarding implementation of action plan and policies

-- ITA, site principals, teachers, classified vote on proposed MOU (80%) approval

--Implement MOU and Action Plan 
	3.12

5.12

5.12

6.12

9.12


	6.15

5.12

5.12

6.12

6.15
	Assoc. Supt.; Assist. Supt., HR

Assoc. Supt.; Assist. Supt., HR

Assoc. Supt.; Assist. Supt., HR

Assoc. Supt.; Assist. Supt., HR

Assoc. Supt.; Assist. Supt., HR
	Board Agenda; Board minutes; Board Policy; MOU agreement; Student outcomes; teacher observation and staff observations

Board Agenda; Board minutes; Board Policy; MOU agreement; Student outcomes; teacher observation and staff observations

Board Agenda; Board minutes; Board Policy; MOU agreement; Student outcomes; teacher observation and staff 

observation and staff observations

Board Agenda; 

	b(1) Use data to identify and implement an instructional program that is research-based and vertically aligned from one grade to the next as well as aligned with California’s adopted academic standards. 


	--Promote the continuous use of student data to inform and differentiate instruction in order to meet the academic needs of individual students

--Reallocate categorical budgets to support student learning needs 

--Teacher teams will implement Explicit Direct Instruction (EDI) framework to better meet the needs of students; 
--Sheltered Instruction Observation Protocol (SIOP) Training 

-- Collaborative teams will meet weekly with the school principal for data meetings to determine where the teams are with meeting individual student goals and next steps in instruction --Principal will hold data chats with individual teachers following each quarterly benchmark assessment to discuss progress of individual students 
	9.12

7.12

9.12

9.12

9.12


	6.15

6.15

6.15

6.15

6.15


	Assoc. Supt.; Turnaround Office Ex. 

Assoc. Supt.; Turnaround Office Ex. Dir.

Turnaround Office Ex. Dir.

Principal, Ex. Dir. 

Turnaround Office; principal
	Student outcomes; teacher observation and staff observations; Staff Meetings; Agendas; sign in sheets

Board Agenda; Board minutes

 Student outcomes; teacher observation and staff observations; Staff Meetings; Agendas; sign in sheets

Staff Meetings; Agendas; sign in sheets



	b(2) Promote the continuous use of student data to inform and differentiate instruction in order to meet the academic needs of individual students.


	--School-wide, grade level and subject matter teams will use Data Director Test Item Banks to develop periodic assessments in reading/language arts and math to administer in addition to the quarterly benchmark assessments; data will be used to develop individual goals; provide the appropriate intervention in response to student needs 
-- professional development on implementation of the district’s blueprint for RtI2; develop action plan for implementation Pre-implementation
--Identify and implement universal screening measurement, diagnostic, and progress monitoring tools to align with RtI pyramid of interventions protocol Pre-implementation
--Put into place collaborative teaming structures to facilitate analysis of data and placement of students in appropriate intervention Tier (Tier I, Tier II, or Tier III) Pre-implementation
-- --Direct Instruction Training
--Whole school training on implementing the District’s RTI Blueprint ; literacy development and intervention

Cognitive Tutor: Algebra teachers and the school math coach will participate in RTI training with follow up coaching provided by instructional coach throughout the year. Pre-implementation

	9.12

7.12

9.1.2

8. 12

8.12

8.12

8.12


	6.15

6.15

6.15

6.15

6.15

6.15

6.15
	Assoc. Supt.; Turnaround Office Ex. Dir.

Turnaround Office Ex. Dir.

Turnaround Office Ex. Dir.; 

Principal;

Turnaround Office Ex. Dir.

Turnaround Office Ex. Dir.; Principal

Turnaround Office Ex. Dir.; Principal


	Periodic assessments and results; collaborative team meeting agendas and minutes; student placement into interventions Tiers and programs; class rosters

placement into intervention Tiers and programs

Student placement into intervention Tiers and programs

Agendas; minutes; sign in sheets

Collaborative team meeting agendas and minutes; sign in sheets

Collaborative team meeting agendas and minutes; sign in sheets

Collaborative team meeting agendas and minutes; sign in sheets

Collaborative team meeting agendas and minutes; sign in sheets




	School:   Crozier Middle School                                                      Tier:  I or II (circle one)    

	Required Components
	Actions & Activities
	Timeline

Start   End
	Oversight
	Description of Evidence

	c(1) Establish schedules and implement strategies that provide increased learning time.


	Core

Amount Increased:  an increase in student instructional days from 175 (2011-12) to 180 (2012).  Increase from 54 minute periods to 64 minute periods. 
	9.112

9.12


	6.15

6.15


	Assoc. Supt.; Assist. Supt., HR.;

Principals ITA President and Site Reps


	Agendas, Minutes, sign in sheets, school bell schedules; MOU



	
	Enrichment

Increase from 54 minute periods to 64 minute periods.
	
	
	
	

	
	Teacher Collaboration 

Amount Increased:  an increase in teacher collaboration time from 60 minutes per week to 120 minutes per week
	
	
	
	

	d(1) Provide ongoing mechanisms for family and community engagement.

	-- Parent resource center on school site that interfaces regularly with District parent resource center to align resources and services Hire a parent outreach worker to provide increased outreach to parents for attendance and academic support

strategies, build parent capacity and train staff to engage parents as partners
	9.12
	6.15
	Principal, Ex. Dir., Turnaround Office, Parent Outreach Worker
	Agendas, Minutes, Sign in Sheets, Fliers

	e(1) Give the school sufficient operational flexibility (such as staffing, calendars/time, and budgeting) to implement fully a comprehensive approach to substantially improve student achievement outcomes and increase high school graduation rates.


	--Establish a District Turnaround Office to support operational flexibility in the areas of staffing, calendars/time, schedules and budgeting in order to provide sustainability 


	7.12
	6.15
	Assoc. Supt., Ac Services; Assistant Supt. HR; Ex. Dir., Turnaround Office
	Board Agenda, Board Minutes

	e(2) Ensure that the school receives ongoing, intensive technical assistance and related support from the LEA, the SEA, or a designated external lead partner organization (such as a school turnaround organization or an EMO).


	District will establish a Turnaround Schools Office to ensure that the school  receives ongoing, intensive technical assistance and related support from the LEA.


	7.12
	6.15
	Assoc Supt, Ac Services; Asst. Supt. HR
	Board Agenda, Board Minutes


SIG Form 10.2 – Transformation Implementation Chart for a Tier I or Tier II School

	School:       Warren Lane Elementary School                                                  Tier:  I or II (circle one)    

	Required Components
	Actions & Activities
	Timeline

Start   End
	Oversight
	Description of Evidence

	a(1) Replace the principal who led the school prior to commencement of the transformation model.


	Principal hired 7.10.

-School leader works with Special Projects Office to align Categorical budgets and Single Plan for Student Achievement with Transformation Model components 

--School principal works with staff and Turnaround Office to develop Transformation plan
	7/11

7.12

	6.15
9.12


	Dr. Alan Young, Associate Supt.,; Asst. Supt., Human Resources

Dr. Alan Young, Associate Supt.; principal
	Recruitment Fliers Employee Contract;
Board Approved Agenda and Minutes

Board Approved Single Plan for Student Achievement; Agenda and Minutes from Alternative Governance Board

Transformation Implementation Plan

	a(2) Use rigorous, transparent, and equitable evaluation systems for teachers and principals that take into account data on student growth as a significant factor and that are designed and developed with teacher and principal involvement.


	Evaluation Committees convene; to work in collaboration with teacher and principal representatives to design and write a plan of action for implementation of new evaluation system (pre-implementation)
--Evaluation Committee Teams attend The System for Teacher and Student Advancement (TAP) Conference in Los Angeles and visit TAP District and Schools in Lucia Mar School District  (Pre-implementation)
--Evaluation Committee Teams work with TAP leadership to design teacher and principal evaluation system that aligns with TAP core components: Multiple Career Paths, Ongoing applied Professional Growth, Instructionally Focused Accountability, and Performance Based Compensation (Pre-implementation)

--Evaluation systems and implementation policies presented to constituent groups for feedback and revision Pre-implementation

--Evaluation systems, Action Plans, MOU, and policies submitted to teacher and principal personnel for vote (80%) and approval (pre-implementation)

--Evaluation systems, Action Plans, and policies submitted to Board for approval (pre-implementation)

--District partners with TAP for technical assistance and access to on-line professional learning portal (Pre-implementation)

--TAP schools participate in Summer Institute  Pre-implementation
--Evaluation systems and Action Plans roll out and implementation 
	9.11
3.12

3.12
4.12
5.12
6.12

6.

12
7.12

7.12

9.12


	6.12 

3.12
4.12
5.12
6.12

6.12

6.15

7.12
6.15

	Assoc. Supt; Evaluation Committee; Asst. Supt., HR

Assoc. Supt; Evaluation Committee; Asst. Supt., HR

Assoc. Supt; Evaluation Committee Members; Asst. Supt., HR

Assoc. Supt; Evaluation Committee; Asst. Supt., Human Resources

Assoc. Supt; Evaluation Committee Members; Asst. Supt., HR

Assoc. Supt; Evaluation Committee Members; Asst. Supt., HR


	Meeting Agendas; sign in sheets; implementation plan

Board agenda; Minutes from Board Meeting

Meeting Agendas; Sign in sheets; Implementation Plan for Evaluation Systems 

Meeting Agendas; sign in sheets

Meeting Agendas; sign in sheets; voting results

Board agenda; Board minutes

Board agenda; minutes; sign in sheets; agendas



	a(3) Identify and reward school leaders, teachers, and other staff who, in implementing this model, have increased student achievement and high school graduation rates; and identify and remove those who, after ample opportunities have been provided for them to improve their professional practice, have not done so.


	--Reopen the certificated transfer window following release of information regarding the implementation of the Transformation Model at the school 
--Work with ITA, site principals, teachers, classified, Human Resources and TAP consultants to implement TAP system
strategies (surveys, protocols, multiple observations, student achievement, etc.) to identify

--Work with administrative team and LEA staff to identify and remove staff who have not improved 

--Roll out new system

	5.12
9.13

9.12

9.12


	6.12
6.15

6.15

6.15

	Assist. Supt., Human Resources

Assoc. Supt., Academic Services; Assist Supt, HR

Assist Supt, HR; Turnaround Schools Ex. Dir.,

principal
	Board agenda; Board minutes

Agendas; sign in sheets;  principal and teacher performance ratings

Board Agenda; Board minutes;  

Agendas; sign in sheets;  principal and teacher performance ratings



	a(4) Provide staff ongoing, high-quality, job-embedded professional development that is aligned with the school’s comprehensive instructional program.

	-- Staff will read, discuss, and participate in comprehensive job embedded, practice based professional learning focused on implementing turnaround strategies and reflecting upon their practice
-- staff will learn about, identify benchmarks, and implement research based strategies and structures to transform school culture and school climate 
--Based upon collection and analysis of daily classroom walkthrough observations of professional practice, principal and staff will provide feedback regarding patterns and progress in implementation of research based practices and determine next steps
--Principal will participate in Courageous Leadership Academy throughout the year and will implement strategies learned with staff Pre-implementation

--Principals and staff participate in weekly coaching and technical support from the Turnaround Office to implement research based practices and monitor the work of professional learning communities
--READ 180 Professional Development (3 teachers, 3 days, initial and follow up training) Pre-implementation
--AVID Training for core team of teachers (4 days) Pre-implementation
--Data Director Management and Assessment Training whole school in teacher teams (July-August 2012) Participants will learn to navigate the system; how to develop score, and analyze periodic assessments.  Follow up sessions in Oct. and February. Pre-implementation
EDI Professional Development

Pre-implementation
--Sheltered Instruction Observation Protocol Training

Math and English 

--Response to Intervention Training

Whole school training on implementing the District’s RtI2 literacy development and intervention. Pre-implementation
--Cognitive Tutor

Algebra teachers and the school math coach will participate in this training with follow up coaching provided by instructional coach throughout the year

	7.12

9.12

9.12

9.12

9.12

7.12

7.12

7.12

9.12

8.12

7.12

8.12
	6.15

6.15

6.15

6.15

6.15

7.12

6.15

6.15

6.15

6.15

6.15

6.15


	Turnaround School Ex. Dir.; principal

Turnaround School Ex. Dir.; principal

Principal

Turnaround School Ex. Dir.; principal

Turnaround School Ex. Dir.; principal

Turnaround School Ex. Dir.; principal

Turnaround School Ex. Dir.; principal

Turnaround School Ex. Dir.; principal

Turnaround School Ex. Dir.; principal


	Agendas; sign in sheets;  principal and teacher performance ratings; Board agendas; Board Minutes

Agendas; sign in sheets;  principal and teacher performance ratings; Board agendas; Board Minutes

Agendas; sign in sheets;  principal and teacher performance ratings; 

Agendas; sign in sheets;  principal and teacher performance ratings; 

Board agendas; Board Minutes

Agendas; sign in sheets; Board agendas; Board Minutes; principal portfolio tasks

Agendas; sign in sheets;  principal and teacher logs

Agendas; sign in sheets; minutes; logs; teacher performance ratings; Board agendas; Board Minutes; classroom walkthroughs and observations

Agendas; sign in sheets;  principal and teacher performance ratings; Board agendas; Board Minutes; classroom walkthroughs and observations

	a(5) Implement strategies that are designed to recruit, place, and retain staff with the skills necessary to meet the needs of the students in the transformation school.


	Work with consultants from TAP to identify viable, research-based practices 

--Present proposal to ITA, site principals, teachers, classified bargaining units for feedback and recommendations for change

--Meet with ITA, site principals, teachers, classified and present modifications to proposal based upon feedback, develop policies and implementation action plan and develop MOU regarding implementation of action plan and policies

-- ITA, site principals, teachers, classified vote on proposed MOU (80%) approval

--Implement MOU and Action Plan 
	3.12

5.12

5.12

6.12

9.12


	6.15

5.12

5.12

6.12

6.15
	Assoc. Supt.; Assist. Supt., HR

Assoc. Supt.; Assist. Supt., HR

Assoc. Supt.; Assist. Supt., HR

Assoc. Supt.; Assist. Supt., HR

Assoc. Supt.; Assist. Supt., HR
	Board Agenda; Board minutes; Board Policy; MOU agreement; Student outcomes; teacher observation and staff observations

Board Agenda; Board minutes; Board Policy; MOU agreement; Student outcomes; teacher observation and staff observations

Board Agenda; Board minutes; Board Policy; MOU agreement; Student outcomes; teacher observation and staff 

observation and staff observations

Board Agenda; 

	b(1) Use data to identify and implement an instructional program that is research-based and vertically aligned from one grade to the next as well as aligned with California’s adopted academic standards. 


	--Promote the continuous use of student data to inform and differentiate instruction in order to meet the academic needs of individual students

--Reallocate categorical budgets to support student learning needs 

--Teacher teams will implement Explicit Direct Instruction (EDI) framework to better meet the needs of students; 
--Sheltered Instruction Observation Protocol (SIOP) Training 

-- Collaborative teams will meet weekly with the school principal for data meetings to determine where the teams are with meeting individual student goals and next steps in instruction --Principal will hold data chats with individual teachers following each quarterly benchmark assessment to discuss progress of individual students 
	9.12

7.12

9.12

9.12

9.12


	6.15

6.15

6.15

6.15

6.15


	Assoc. Supt.; Turnaround Office Ex. 

Assoc. Supt.; Turnaround Office Ex. Dir.

Turnaround Office Ex. Dir.

Principal, Ex. Dir. 

Turnaround Office; principal
	Student outcomes; teacher observation and staff observations; Staff Meetings; Agendas; sign in sheets

Board Agenda; Board minutes

 Student outcomes; teacher observation and staff observations; Staff Meetings; Agendas; sign in sheets

Staff Meetings; Agendas; sign in sheets



	b(2) Promote the continuous use of student data to inform and differentiate instruction in order to meet the academic needs of individual students.


	--School-wide, grade level and subject matter teams will use Data Director Test Item Banks to develop periodic assessments in reading/language arts and math to administer in addition to the quarterly benchmark assessments; data will be used to develop individual goals; provide the appropriate intervention in response to student needs 
-- professional development on implementation of the district’s blueprint for RtI2; develop action plan for implementation Pre-implementation
--Identify and implement universal screening measurement, diagnostic, and progress monitoring tools to align with RtI pyramid of interventions protocol Pre-implementation
--Put into place collaborative teaming structures to facilitate analysis of data and placement of students in appropriate intervention Tier (Tier I, Tier II, or Tier III) Pre-implementation
-- --Direct Instruction Training
--Whole school training on implementing the District’s RTI Blueprint ; literacy development and intervention


	9.12

7.12

9.1.2

8. 12

8.12

8.12


	6.15

6.15

6.15

6.15

6.15

6.15


	Assoc. Supt.; Turnaround Office Ex. Dir.

Turnaround Office Ex. Dir.

Turnaround Office Ex. Dir.; 

Principal;

Turnaround Office Ex. Dir.

Turnaround Office Ex. Dir.; Principal

Turnaround Office Ex. Dir.; Principal


	Periodic assessments and results; collaborative team meeting agendas and minutes; student placement into interventions Tiers and programs; class rosters

placement into intervention Tiers and programs

Student placement into intervention Tiers and programs

Agendas; minutes; sign in sheets

Collaborative team meeting agendas and minutes; sign in sheets

Collaborative team meeting agendas and minutes; sign in sheets

Collaborative team meeting agendas and minutes; sign in sheets

Collaborative team meeting agendas and minutes; sign in sheets




	School:   Warren Lane Elementary School                                                      Tier:  I or II (circle one)    

	Required Components
	Actions & Activities
	Timeline

Start   End
	Oversight
	Description of Evidence

	c(1) Establish schedules and implement strategies that provide increased learning time.


	Core

Amount Increased:  an increase in student instructional days from 175 (2011-12) to 180 (2012).  Increase from 280 minutes per day to 370 minutes per day 
	9.112

9.12


	6.15

6.15


	Assoc. Supt.; Assist. Supt., HR.;

Principals ITA President and Site Reps


	Agendas, Minutes, sign in sheets, school bell schedules; MOU



	
	Enrichment

Amount Increased:  an increase in student instructional days from 175 ((2011-12) to 180 (2012). Increase from 280 minutes per day to 370 minutes per day 
	
	
	
	

	
	Teacher Collaboration 

Amount Increased:  an increase in teacher collaboration time by 60 minutes per week
	
	
	
	

	d(1) Provide ongoing mechanisms for family and community engagement.

	-- Parent resource center on school site that interfaces regularly with District parent resource center to align resources and services Hire a parent outreach worker to provide increased outreach to parents for attendance and academic support

strategies, build parent capacity and train staff to engage parents as partners
	9.12
	6.15
	Principal, Ex. Dir., Turnaround Office, Parent Outreach Worker
	Agendas, Minutes, Sign in Sheets, Fliers


	    

	Required Components
	Actions & Activities
	Timeline

Start   End
	Oversight
	Description of Evidence

	e(1) Give the school sufficient operational flexibility (such as staffing, calendars/time, and budgeting) to implement fully a comprehensive approach to substantially improve student achievement outcomes and increase high school graduation rates.


	--Establish a District Turnaround Office to support operational flexibility in the areas of staffing, calendars/time, schedules and budgeting in order to provide sustainability 


	7.12
	6.15
	Assoc. Supt., Ac Services; Assistant Supt. HR; Ex. Dir., Turnaround Office
	Board Agenda, Board Minutes

	e(2) Ensure that the school receives ongoing, intensive technical assistance and related support from the LEA, the SEA, or a designated external lead partner organization (such as a school turnaround organization or an EMO).


	District will establish a Turnaround Schools Office to ensure that the school  receives ongoing, intensive technical assistance and related support from the LEA.


	7.12
	6.15
	Assoc Supt, Ac Services; Asst. Supt. HR
	Board Agenda, Board Minutes

	School:     Warren Lane Elementary School                                                    Tier:  I or II (circle one)    

	Required Components
	Actions & Activities
	Timeline

Start   End
	Oversight
	Description of Evidence

	e(1) Give the school sufficient operational flexibility (such as staffing, calendars/time, and budgeting) to implement fully a comprehensive approach to substantially improve student achievement outcomes and increase high school graduation rates.


	--Establish a District Turnaround Office to support operational flexibility in the areas of staffing, calendars/time, schedules and budgeting in order to provide sustainability 


	7.12
	6.15
	Assoc. Supt., Ac Services; Assistant Supt. HR; Ex. Dir., Turnaround Office
	Board Agenda, Board Minutes

	e(2) Ensure that the school receives ongoing, intensive technical assistance and related support from the LEA, the SEA, or a designated external lead partner organization (such as a school turnaround organization or an EMO).


	District will establish a Turnaround Schools Office to ensure that the school  receives ongoing, intensive technical assistance and related support from the LEA.


	7.12
	6.15
	Assoc Supt, Ac Services; Asst. Supt. HR
	Board Agenda, Board Minutes


INGLEWOOD UNIFIED SCHOOL DISTRICT

SCHOOL IMPROVEMENT GRANT APPLICATION

APPENDIX

1) School Accountability Targets
2) School Extended Learning Time Calculations
3) District School Improvement Strategy
4) Alignment of Other Resources
5) School Bell Schedules
6) HOPE Foundation Leadership Training

7) The Teacher Effectiveness and Student Achievement System (TAP)

NGLEWOOD UNIFIED SCHOOL DISTRICT

School Improvement Grant (SIG) GRANT ADEQUATE YEARL PROGRESS (AYP) TARGETS
Monroe Middle School

	Baseline (2010-11)
	Year 1 (2011-12)
	Year 2 (2012-13)
	Year 3 (2013-14)
	Year 4 (2014-15)

	AYP % Proficient
	ELA
	Math
	ELA
	Math
	ELA
	Math
	ELA
	Math
	ELA
	Math
	ELA
	Math
	ELA
	Math
	ELA
	Math

	
	ELA
	Math
	Min Expected  Growth
	Target
	Min Exp Growth*
	Target
	Min Exp Growth*
	Target
	MinExp Growth
	Target

	
	Actual

Proficient
	

	School-wide
	30.2
	21.5
	
	78.4
	79.0
	
	89.2
	89.5
	
	100
	100
	TBD
	TBD
	TBD
	TBD

	African American
	31.2
	16.4
	
	78.4
	79.0
	
	89.2
	89.5
	
	
	
	
	
	
	

	Asian
	
	
	
	78.4
	79.0
	
	89.2
	89.5
	
	
	
	
	
	
	

	Hispanic
	29.8
	23.1
	
	78.4
	79.0
	
	89.2
	89.5
	
	
	
	
	
	
	

	White
	
	
	
	78.4
	79.0
	
	89.2
	89.5
	
	
	
	
	
	
	

	SES
	29.6
	21.6
	
	78.4
	79.0
	
	89.2
	89.5
	
	
	
	
	
	
	

	English Learners
	21.2
	17.7
	
	78.4
	79.0
	
	89.2
	89.5
	
	
	
	
	
	
	

	Students w/Disabilities
	24.8
	23.2
	
	78.4
	79.0
	
	89.2
	89.5
	
	
	
	
	
	
	

	API Base/Growth
	
	Base
	+ or AYP Min
	Target Growth
	Base
	+ 1 or AYP Min
	Target Growth
	Base
	+ 1 or AYP  Min
	Target

Growth
	Base
	+ 1

or AYP Min 
	Target

Growth

	
	Base
	Growth
	

	School-wide
	614
	654
	
	740
	659
	
	770
	TBD
	
	800
	TBD
	
	TBD
	TBD


INGLEWOOD UNIFIED SCHOOL DISTRICT

School Improvement Grant (SIG) GRANT ADEQUATE YEARL PROGRESS (AYP) TARGETS
Warren Lane Elementary School

	Baseline (2010-11)
	Year 1 (2011-12)
	Year 2 (2012-13)
	Year 3 (2013-14)
	Year 4 (2014-15)

	AYP % Proficient
	ELA
	Math
	ELA
	Math
	ELA
	Math
	ELA
	Math
	ELA
	Math
	ELA
	Math
	ELA
	Math
	ELA
	Math

	
	ELA
	Math
	Min Expected  Growth
	Target
	Min Exp Growth*
	Target
	Min Exp Growth*
	Target
	Min Exp Growth*
	Target

	
	Actual

Proficient
	
	
	
	
	
	
	
	
	
	
	
	
	

	School-wide
	33.1
	35.9
	
	
	78.4
	79.0
	
	89.2
	89.5
	
	100
	100
	
	TBD
	TBD

	African American
	34.7
	35.3
	
	
	78.4
	79.0
	
	89.2
	89.5
	
	
	
	
	
	

	Asian
	
	
	
	
	78.4
	79.0
	
	89.2
	89.5
	
	
	
	
	
	

	Hispanic
	26.7
	39.4
	
	
	78.4
	79.0
	
	89.2
	89.5
	
	
	
	
	
	

	White
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	SES
	33.9
	36.0
	
	
	78.4
	79.0
	
	89.2
	89.5
	
	
	
	
	
	

	English Learners
	18.4
	37.0
	
	
	78.4
	79.0
	
	89.2
	89.5
	
	
	
	
	
	

	Students w/Disabilities
	23.9
	33.3
	
	
	78.4
	79.0
	
	89.2
	89.5
	
	
	
	
	
	

	API Base/Growth
	
	Base
	+ or AYP Min
	Target Growth
	Base
	+ or AYP Min
	Target Growth
	Base
	+ or AYP  Min
	Target

Growth
	Base
	+ or AYP Min Target
	Target

Growth

	
	Base
	Growth
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	School-wide
	672
	687
	
	740
	691
	
	770
	TBD
	
	800
	TBD
	
	TBD
	TBD


INGLEWOOD UNIFIED SCHOOL DISTRICT

School Improvement Grant (SIG) GRANT ADEQUATE YEARL PROGRESS (AYP) TARGETS
Crozier Middle School

	Baseline (2010-11)
	Year 1 (2011-12)
	Year 2 (2012-13)
	Year 3 (2013-14)
	Year 4 (2014-15)

	AYP % Proficient
	ELA
	Math
	ELA
	Math
	ELA
	Math
	ELA
	Math
	ELA
	Math
	ELA
	Math
	ELA
	Math
	ELA
	Math

	
	ELA
	Math
	Min Expected  Growth
	Target
	Min Exp Growth*
	Target
	Min Exp Growth*
	Target
	Min Exp Growth*
	Target

	
	Actual

Proficient
	
	
	
	
	
	
	
	
	
	
	
	
	

	School-wide
	33.0
	24.8
	
	
	78.4
	79.0
	
	89.2
	89.5
	
	100
	100
	
	TBD
	TBD

	African American
	28.7
	19
	
	
	78.4
	79.0
	
	89.2
	89.5
	
	
	
	
	
	

	Asian
	
	
	
	
	78.4
	79.0
	
	89.2
	89.5
	
	
	
	
	
	

	Hispanic
	33.7
	25.8
	
	
	78.4
	79.0
	
	89.2
	89.5
	
	
	
	
	
	

	White
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	SES
	32.8
	25.3
	
	
	78.4
	79.0
	
	89.2
	89.5
	
	
	
	
	
	

	English Learners
	24.6
	23.2
	
	
	78.4
	79.0
	
	89.2
	89.5
	
	
	
	
	
	

	Students w/Disabilities
	14.5
	24.3
	
	
	78.4
	79.0
	
	89.2
	89.5
	
	
	
	
	
	

	API Base/Growth
	
	Base
	+ or AYP Min
	Target Growth
	Base
	+ or AYP Min
	Target Growth
	Base
	+ or AYP  Min
	Target

Growth
	Base
	+ or AYP Min Target
	Target

Growth

	
	Base
	Growth
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	School-wide
	621
	679
	
	740
	682
	
	770
	TBD
	
	800
	TBD
	
	TBD
	TBD


	
	
	
	 
	
	
	
	
	Increased

	Monroe Middle School - Current Schedule - FY 2011/12
	 
	Monroe Middle School - Proposed Schedule - FY 2012/13
	Minutes

	
	
	
	 
	
	
	
	
	per day

	Period 1
	8:19-9:12am
	53 minutes
	 
	Period 1
	8:00-9:10am
	70 minutes
	
	

	Period 2
	9:12-10:05am
	53 minutes
	 
	Period 2
	9:10-10:20am
	70 minutes
	
	

	Period 3
	10:05-10:58am
	53 minutes
	 
	Period 3
	10:20-11:30am
	70 minutes
	
	

	Period 4
	10:58-11:51am
	53 minutes
	 
	Period 4
	11:30am-12:40pm
	70 minutes
	
	

	Period 5
	12:39-1:27pm
	53 minutes
	 
	Period 5
	1:23-2:38pm
	75 minutes
	
	

	Period 6
	1:32-2:20pm
	53 minutes
	 
	Period 6
	2:38-3:43pm
	65 minutes
	
	

	
	
	
	 
	
	
	
	
	

	Total Minutes 
	318 minutes
	 
	Total Minutes 
	420 minutes
	
	102 minutes

	(Includes: Passing minutes)
	
	 
	(Includes: Passing minutes)
	
	
	

	318 minutes x 175 instructional days = 55,650
	
	 
	***Wednesdays - Collaboration
	297 minutes
	
	21 minutes

	 
	 
	 
	 
	 
	 
	 
	 
	 

	
	
	
	 
	
	
	
	
	Increased

	Crozier Middle School - Current Schedule - FY 2011/12
	 
	Crozier Middle School - Proposed Schedule - FY 2012/13
	Minutes

	(Includes: Passing minutes)
	
	 
	
	
	
	
	per day

	
	
	
	 
	
	
	
	
	

	Period 1
	8:15-9:09am
	54 minutes
	 
	Period 1
	8:05 – 9:09am
	64 minutes
	
	

	Period 2
	9:09-10:09am
	60 minutes
	 
	Period 2
	9:09 – 10:13am
	64 minutes
	
	

	Period 3
	10:09-11:03am
	54 minutes
	 
	Period 3
	10:32 – 11:36am
	64 minutes
	
	

	Period 4
	11:43am-12:37pm
	54 minutes
	 
	Period 4
	11:36am – 12:40pm
	64 minutes
	
	

	Period 5
	12:37-1:31pm
	54 minutes
	 
	Period 5
	1:10 – 2:14pm
	64 minutes
	
	

	Period 6
	1:31-2:20pm
	49 minutes
	 
	Period 6
	2:14 – 3:14pm
	64 minutes
	
	

	
	
	
	 
	
	
	
	
	

	Total Minutes 
	325 minutes
	 
	
	
	384 minutes
	
	59 minutes

	(Includes: Passing minutes)
	
	 
	(Includes: Passing minutes)
	
	
	

	325 minutes x 175 instructional days = 56,875
	
	 
	
	
	
	
	

	 
	 
	 
	 
	 
	 
	 
	 
	 


	Warren Lane - Current Schedule - FY 2011/12
	
	 
	Warren Lane - Proposed Schedule- FY 2012/13
	
	Minutes

	
	
	
	 
	
	
	
	
	per day

	School Begins:
	K-3
	 
	School Begins:
	K-3
	
	

	
	8:15am-2:00pm
	345 minutes
	 
	
	8:00am-3:15pm
	435 minutes
	
	

	
	Less: Recess
	-20 minutes
	 
	
	Less: Recess
	-20 minutes
	
	

	
	Less: Lunch
	-45 minutes
	 
	
	Less: Lunch
	-45 minutes
	
	

	
	
	
	 
	
	
	
	
	

	Total Minutes 
	280 minutes
	 
	Total Minutes 
	370 minutes
	
	90 minutes

	280 minutes x 175 instructional days = 49,000
	
	 
	
	
	
	
	

	
	
	
	 
	
	
	
	
	

	
	
	
	 
	
	
	
	
	

	Warren Lane - Current Schedule - FY 2011/12
	
	 
	Warren Lane - Proposed Schedule- FY 2012/13
	
	

	School Begins:
	4-6
	 
	School Begins:
	4-6
	
	

	
	8:15am-2:20pm
	365 minutes
	 
	
	8:00am-3:35pm
	455 minutes
	
	

	
	Less: Recess
	-20 minutes
	 
	
	Less: Recess
	-20 minutes
	
	

	
	Less: Lunch
	-45 minutes
	 
	
	Less: Lunch
	-45 minutes
	
	

	Total Minutes 
	300 minutes
	 
	Total Minutes 
	390 minutes
	
	90 minutes

	300 minutes x 175 instructional days = 52,500
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SCHOOL IMPROVEMENT

TURNAROUND OFFICE

	Data Collection & Analysis System
	Use of technology to enable school leaders and teachers to collect and analyze multiple sources of school (classroom walkthrough observations, surveys) and student performance data (CST, AYP, API, CELDT, formative assessments) as well as examination of student work to inform practice and monitor student progress toward standards mastery

	Instructional Planning & Delivery
	Teachers  regularly collaborate to identify current instructional needs, based on the data analysis, and make an instructional plan to improve targeted student performance through quality lesson design and effective lesson delivery that integrates technology to enhance learning.

	Academic & Behavioral Interventions
	RtI: Systematic, data-driven approach to instruction designed to meet the academic and behavioral needs of all students by providing a comprehensive system of quality core instruction and research based interventions to meet the needs of all students.

	Practice Based Professional Learning
	Build principal capacity to lead for learning.  Create standards-based, job embedded opportunities and support structure for effective leadership development.

Teachers collaboratively determine the gap in their content & pedagogical knowledge (current practice) to teach for conceptual understanding & provide quality instruction aligned with the instructional priority/goal.  This information is used to develop their practice based professional development plan (PD) to support their professional learning needs.  Implementation of the PD plan includes monitoring student progress, classroom observation feedback, academic and behavioral interventions, based on student progress.  Ongoing support from instructional coaches/mentors or master teachers is a key component.  

	Internal System of Accountability
	The school promotes a culture of high expectations for professional practice and student outcomes.  Staff takes collective responsibility for achievement results and based upon a cycle of inquiry approach, respond appropriately when students do not achieve mastery on core concepts.


Alignment of Other Resources

	Currently Available Resources

(Federal, State, LEA, and/or Private Funding Source) that will Support SIG Implementation.
	Description of how SIG funds will supplement, not supplant currently available resources.
	Alignment to Needs Analysis and Intervention Model

	Crozier

Monroe

Lane

Title I

273,848

284,720

72,574

EIA LEP

37,455

31,722

8,026

EIA SCE

81,483

68,400

40,742

QEIA

$784,053.34
N/A

N/A


	Provide: access to comprehensive professional learning to implement  research based instructional practices to close achievement gaps; support implementation of RTI programs and resources; provide structures to

promote instructional program coherence across all schools. Promote implementation of best practices with fidelity; promote internal system of accountability; continuous use of data to inform instructional practice.

Provide the most up-to-date technical devices to teachers and students.
	Needs Analysis:

Data Collection and Analysis System; Instructional planning and delivery; academic and behavioral interventions; practice based professional learning internal system of accountability

Intervention Model:

Transformation Model




Teacher Knowledge & Skill


Rigorous Content


Student Engagement








IMPROVEMENT IN QUALITY TEACHING, EFFECTIVE LEADERSHIP, & STUDENT OUTCOMES
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