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	i. Needs Analysis

	Sacramento City Unified School District’s (SCUSD) Oak Ridge Elementary School is located in Sacramento, California, on Martin Luther King Blvd. in the Oak Park area south of downtown. The school is located in a neighborhood traditionally associated with high poverty, high crime, and immigration issues. Walking along the streets of the neighborhood you’ll see a wide variety of nationalities reflected in the faces of the parents, grandparents and children living there. Many homes are fortified with bars on windows and doors; and iron fences and gates surrounding apartment complexes. Cul-de-sacs are littered with broken TVs, appliances, old beds and garbage. The sounds of sirens and police helicopters often drown out the laughter of children on the school grounds. Children in this neighborhood are constantly exposed to crime, violence, and unsafe conditions. These challenges affect student learning and academic achievement.

Yet students in the school feel safe and are generally well behaved. They feel supported and recognize there are many adults within the school setting to whom they can turn in case of need. Oak Ridge Elementary School has established many partnerships within the local community. Goods and services are provided which reduce many external barriers to living and learning experienced by students and their families. School staff have extensively reached out to parents and many now volunteer on site and sit on school committees.  The Oak Ridge School community is culturally diverse and many families have strong values focused around their religious beliefs, cultural identification, and common language. The parents of 46 percent of the students at Oak Ridge have attended college and 23 percent have a college degree.

Oak Ridge Elementary School is currently in Year 6 program improvement. Of the 417 students enrolled, 100% of the students are qualified for free or reduced priced meals. English Learners are 49% of the school population with 61% of English Learners speaking Spanish, and 32% speaking Hmong or Mien. Students with disabilities make up 13% of the school population. Oak Ridge has three main ethnicities/races: Hispanic 50%, Asian 22%, African American 19%.

During the 2009-10 school year, Oak Ridge Elementary School was in urgent need of substantial changes. The school’s Academic Performance Index (API) of 660 in 2008 placed Oak Ridge in the lowest 10 percent of schools with similar demographics, as well as the lowest 10 percent of schools nationwide. Students had not met all AYP targets since 2003-04.Oak Ridge did not make Adequate Yearly Progress (AYP) again in 2009, and was in Year 4 of Program Improvement (PI). The school lacked a vision and educational plan. There was no shared understanding of school-wide expectations, norms and procedures in place to successfully raise student achievement. 

In alignment with SCUSD’s Strategic Plan’s third foundational pillar (Organizational Transformation), the district in the fall of 2010 launched a series of school accountability initiatives designed to create a continuous cycle of improvement that will increase the rate of student learning and turnaround under-performing campuses. The School Quality Review (SQR) outlines the details of an "Ideal Sacramento School.” These details are then used in School Development and Improvement Plans (SDIPs) to create school goals for the year in terms of working towards becoming the ideal. The Data Inquiry Process created a "shared way" for campuses to construct their SDIPs, monitor progress towards becoming better and focus on continuous improvement. The Superintendent’s Priority Schools Program is a centerpiece of SCUSD’s work to close achievement gaps by improving low-performing schools.

Sacramento City Unified School District Superintendent Jonathan Raymond identified six district schools as Superintendent’s Priority Schools, schools that would become incubators for innovation in the district’s three focus areas of teaching and learning, family and community engagement and organizational transformation. All schools shared certain commonalities in their student populations – they were all high poverty, predominantly minority and low-achieving. Oak Ridge Elementary was one of the Priority Schools. 
A Quality Review Report by Cambridge Education (LLC), an external provider, in May 2010 recommended the following areas for development at Oak Ridge:

· Improve the impact of instruction by:

· Establishing with the faculty a collective understanding of what constitutes high quality learning and the necessary curriculum and strategies that support learning;

· Working with teachers, through individual and school-wide, school-based professional development to ensure that all students make rapid progress towards achieving high quality learning at all times;

· Implementing a rigorous cycle of classroom observations by the administration with focused next steps for development and subsequent monitoring for impact on student learning.

· Improve the academic impact of community support programs by:

- Allocating non-administrative responsibility for oversight of community programs;

- Ensuring that support for individual students is coherent and focused on meeting their specific learning needs;

- Keeping their impact on academic progress under constant review.

· Improve the organization and structure of collaborative meetings to:

· Ensure consistency between classes on the same grade level, as well as more effective vertical articulation between grades;

· Increase the implementation and use of common formative assessments;

· Ensure more rigorous common planning, formulated by a greater use of data to drive student achievement.

The first step in transforming Oak Ridge was to replace the principal with a proven leader dedicated to change. New principal Doug Huscher came from Matsuyama Elementary School, which was named a 2010 California Distinguished School for its cutting-edge student intervention program which has led to significant gains in narrowing the achievement gap. Prior to the start of the 2010-11 school year Mr. Huscher met with teachers, parents, and the community that support Oak Ridge Elementary School to determine the current status of the school site and focus on the strengths and needs through the various perspectives of the stakeholders. Among the action steps and strategies that were instituted his first year (2010-11) were the following:

Priority 1 - Develop common instructional practices designed to support all students achieving at high levels. Strategies included: 

· Implementing Write Tools writing strategies at all grade levels

· Implementing daily board math instruction in every classroom

· Collaboratively developing a series of tasks and mini-tasks directly linked to the learner-centered problem and the problem of practice

· Developing common understanding of essential elements within a lesson

· Developing high-level instructional practices designed to elevate student achievement

Priority 2 – Create high functioning collaborative teams. Strategies included:

· Developing structure for every grade to receive one hour of common planning time each week

· Working among grade level and vertically among teams to discuss common assignments, checklists, rubrics, and supplies/materials needed to assess student progress. Examining the scope and sequence to develop grade-appropriate lessons designed to meet the learning needs of all students

· Working with school partners to develop collaborative partnerships designed to increase student achievement

· Bringing SCUSD’s Parents As Partners program to Oak Ridge 

Priority 3 – Create meaningful learning opportunities for students. Strategies included:

· Creating classrooms that are culturally and linguistically responsive to student learning needs

· Developing instructional practices that emphasize rigor, meaning, higher level thinking, and relevance

“The school experienced a huge transformation in one short year,” said Mary Shelton SCUSD Chief Accountability Officer. “It’s more academically focused with grade level teams working collaboratively.” However, Principal Huscher acknowledges that there was still a great deal of work that needed to be done in order to boost student achievement.  

With solid objectives and strategies in place, Principal Huscher continued to meet with Oak Park staff and stakeholders individually and collectively in the 2010-2011 school year to discuss the school’s needs and to gain multiple perspectives.  Numerous data elements were also used to analyze the strengths and needs of Oak Ridge, including:
· Superintendent and Chief Accountability Officer’s observations

· California Standards Test results (disaggregated)

· Academic Performance Index (disaggregated)

· Adequate Yearly Progress (disaggregated)

· California English Language Development Test

· Single Plan for Student Achievement (focus on needs and professional development)

· School Quality Review Report

· Data Director School Profile (trend data)

· School Accountability Report Card

· Staff information regarding average number of teaching years and credentials

· Student behavior – suspensions and expulsions

· Staff reports and self-evaluations

· Student and parent surveys

· Staff testimonials

· Exit interviews from 2009-10 staff

Several months  into  the 2010-11 school year, after examining current instructional practices, school-wide systems for instruction and assessment, district-adopted curriculum, and studying the most up-to-date research on literacy development, the Oak Ridge staff identified the following site needs:

· Instruction must be purposeful, high value, and meaningful to students

· The academic progress of students must continue to improve

· Measurable learning objectives must be set

· The instructional day must be filled with higher order and higher level thinking

· There must be more connections to students’ day-to-day lives

· There must be a collective understanding of what high quality instruction / learning looks like

· Students need greater opportunity to take responsibility, show initiative, and develop their own leadership skills

· Opportunities must be provided for students to assess their own work

· Teachers need to use assessment data from multiple sources to plan instruction, plan for ability grouping of students, and make adjustments in their teaching based upon the learning needs at any given time

· Students need opportunities to be collaborative learners

· Teachers need to recognize student assets and build upon them

· Teachers need to provide a rigorous, balanced curriculum that provides a wide range in realistic learning experiences

· Instruction needs to be differentiated to address multiple and varied student learning styles 

· The curriculum needs to include a variety of technologies and seek to develop twenty-first century skills in teachers and their students

· The school needs to show high academic and personal expectations by posting rubrics and grade expectations and celebrating exemplary work

· The curriculum needs to enable students to work in depth on projects to develop a wide range of skills to understand complex concepts and to solve problems

· There needs to be both understanding and know-how for teaching students how to read

· There needs to be both understanding and know-how for supporting second language students in their acquisition of English’

· School staff must embrace innovation and change

· School staff must understand the value of establishing close working relationships with students and their families

· Co-teaching practices must be accelerated to allow all students to experience rigorous learning

· A common understanding of rigor is necessary

· More attention must be paid to grouping students according to instructional level.  Groups must be reconfigured frequently in response to the changing learning needs of individual students.

· Common core standards must be the anchor that grounds all instructional planning

Results of the 2011 CSTs showed that, for the first time in many years, Oak Ridge met its AYP target school wide in English Language Arts and Math. It also met its AYP in all subgroups except for its Asian students in English Language Arts. The school’s API jumped from 658 to 740 – the highest gains in the district. Building on these successes, Mr. Huscher continued to meet with teachers, parents, and the community that supports Oak Ridge Elementary School to reflect upon successes as well as to identify areas for improvement. The three priorities identified for year two of the transformation (2011-12 school year) were:

Priority #1: Develop highly functioning collaborative teams

· Develop and implement a structure that allows for every grade level teacher, support team member and administrator to participate in weekly Common Planning Time (CPT) meetings.  

· Focus work on building a culture of inquiry guided by the Data Wise inquiry methodology.   

· Develop and implement a structure that allows for regular grade level and vertical articulation time. Articulation to focus on support needed to allow all students to thrive academically.  

· Develop themed, high-impact, adjunct cluster duty teams.  These teams will focus on Student Achievement and Recognition, Family Engagement, Literacy, and other site initiatives (Potpourri).

· Develop and train a group of Parent as Partners Room parents to provide regular support within the classroom 

Priority #2: Provide rigorous student-centered instruction 

· Implement integrated literacy approach to reading / writing instruction. 

· Authentically engage students in their learning with meaningful and culturally responsive instruction

· Develop writing instruction through professional development with Area 3 Writing Project.

· Provide students with sound phonic and fluency instruction with SIPPS-Systematic Instruction in Phonics, phonemic Awareness & Sight words

· Common Planning Time to examine student work and plan instruction based on research-based practices

· Build classroom libraries / instructional practices for ELA program built around integrated literacy and genre study

· Provide purposeful push-in support to all students as soon as learning needs become apparent

· Co-teaching with training specialists to expand teachers’ instructional capacity and provide support to all students

· Targeted Instruction exchanges

· Intervention for EL students based on CELDT level

· Establish school-wide expectations for essential lesson components

Priority #3: Develop practices that enhance positive school-home relationships

· Increase participation in Home Visit program.  

· Conduct Home Visit training as part of pre-service training before the school year begins.  

· Set expectation that all teachers will have completed Home Visits with at least half of their students by the 2011 Winter Break.  

· Develop and Implement a positive student / parent engagement log.  Teachers to update, discuss, and turn in logs monthly logs

· Develop, implement, and monitor practices designed to strengthen relationships with the school community.

· Community Meetings

· Family Engagement Adjunct Cluster

· Develop and encourage Room Parents

· Calendar that sets aside one day each week after school dedicated to home visits

Oak Ridge staff, families, and partnerships in learning take great pride in the significant academic gains that the students made last year and are eager to continue building upon the effective practices established.  The school’s hard working teams are focused on helping all students reach proficiency on state assessments in English Language Arts and Mathematics.  Oak Ridge is establishing highly effective common practices across grade levels and building a culture where data inquiry thrives.  Teachers, support personnel, and administrators sit down regularly to examine student work.  These work samples are used to determine next steps, make instructional adjustments, and develop lessons based upon individual learning needs.  Oak Ridge has come a long way in one very short year.  But there is still so much room for improvement.  

Oak Ridge is currently in Year 2 of its Priority School status. Both Principal Huscher and Assistant Principal Danny Rolleri have Priority School job classifications (see Attachments 1 and 2) and are funded as such through the district. Other elementary schools in the district with less than 500 students do not have assistant principals on staff. SCUSD also provides funding for two Training Specialists for Oak Ridge which is above and beyond what other elementary schools in the district receive. However, because of the downturn in the economy and an anticipated decrease in funding to the district in 2012-13, Priority School positions may no longer be funded at Oak Ridge and the district’s other Priority Schools. Although much progress has been made during the two years that these positions have been funded, the instructional and structural leadership is still needed to continue to establish long-term growth.



	ii. Selection of Intervention Models

	After continued review of the data, the four intervention models were discussed, including the pros and cons of each model. The Superintendent decided, after discussions with community and teachers, not to close Oak Ridge or change it into a charter. The district had already closed four schools during 2008-09 because of declining enrollment. Requirements of the turnaround and transformation models were reviewed and the Turnaround and Transformation models appeared similar except for the staff replacement. The team did not feel that it had enough quantitative or qualitative data to address strategy a. (3): identify and reward school leaders, teachers, and other staff who, in implementing this model, have increased student achievement and high school graduation rates, and identify and remove those who, after ample opportunities have been provided for them to improve their professional practice, have not done so. Therefore, the Turnaround model was determined to be the best choice for Oak Ridge.

Along with the strategies implemented in the 2010-11 school year (current practice), the components of the Turnaround model will guide Oak Ridge in addressing the needs identified in the assessment. 

Component A (Replace the principal and grant the new principal sufficient operational flexibility) will address the school’s need for additional academic support for struggling students, 
Current practice:

· The principal was replaced in the 2010-11 school year
· An Administrative Team was hired in the 2010-11 school year which included a new Assistant Principal, and two instructional Training Specialists. The team participated in summer training with Transformation by Design to build their capacity to learn and develop an organizational response to persistent problems, as well as training days and afterschool meetings throughout the year. 

Assessment results:

· There is some use of data by teachers to help them plan activities at appropriate levels for the range of students in their class. However, individual student’s needs are not always identified with appropriate accuracy, resulting in insufficient differentiation. A need exists for structures that allow teams to quickly identify students struggling with grade level standards and to respond with purposeful instruction in a timely manner. Oak Ridge has a Single Plan for Student Achievement as required by the district, with sufficient data analysis for the identification of needs, including disaggregation for significant student groups. However, there has been insufficient impact on the strategies outlined that were designed to improve the impact of instruction on learning, including through greater differentiation and student engagement. 

Principal Huscher explains, “Common instructional practices have improved but as a staff we’re not there yet. Staff knows to some extent how to differentiate but we’ve gone as far as we can go without the appropriate materials and resources for continuous improvement.”

Prior to the 2010-11 school year, 18 special education students were in self-contained special education classes. Now that they have been reintegrated into general classrooms through an inclusive practices model approach, some classrooms have eight to ten special education students. Teachers need assistance and support in differentiating lessons and activities, as well as support in effective co-teaching strategies. Special education students will have access to reading intervention through the Targeted Reading Block and increased literacy time, either with the SIPPS intervention curriculum or leveled fluency and reading comprehension support with additional support teachers. 

Component B (Use locally-adopted competencies to measure the effectiveness of staff who can work within the turnaround environment, screen all existing staff and rehire no more than 50 percent, and select new staff). 
Current Practice: 

· The following activities were implemented in the 2010-11 school year: identify/review all teachers who are on improvement plans and follow up as needed; identify teachers who may need to be placed on improvement plans, create focus and follow-up for teachers carefully outlining expectations; facilitate movement of teachers who are not qualified or who are miss-assigned or do not want to be part of the transformation; and assign support personnel to areas of need quickly once instructional weaknesses are identified. At the start of the 2010-11 school year, 11 teachers returned to Oak Ridge and seven new teachers were hired. For the 2011-12 school year, seven original staff self-surplused (opted to move to another school in the district), leaving just four original staff at Oak Ridge. 
Component C (Implement strategies that are designed to recruit, place, and retain staff with the skills necessary to meet the needs of the students in the school) 

Current Practice:

· SCUSD is involved in the Talent Transfer Initiative, a very selective, targeted, federally-funded initiative designed to study the effects that high-performing teachers have on high-needs schools. Candidates were selected based on their prior success in contributing to their students’ achievement growth, which was analyzed by Mathematica using a value-added model. They also must have had taught a tested grade and subject for the past two or three years. Oak Ridge hired three teachers through the Talent Transfer Initiative.
· As a designated priority school, teachers at Oak Ridge are protected from layoffs and can self-surplus to other schools in the district if they choose. Principal Huscher can recruit staff from any district school.
· Teachers were protected from layoffs and surplussing. Over 300 teachers at SCUSD were given pink slips for the 2011-12 school year but no priority school staff were included.
· A new Priority Schools job description was for the principal and assistant principal was created for the 2011-12 school year (see Attachments 1 and 2).

Deep

Component D (Provide staff ongoing, high-quality, job-embedded professional development that is aligned with the school’s comprehensive instructional program addresses) addresses Oak Ridge Elementary’s need for hirer quality instruction can be linked.

Current Practice:

· In the 2010-11 school year training models were established and expectations of teacher and student learning were defined. Summer professional development included instruction on Data Wise inquiry methodology, Write Tools implementation, inclusive practices, culturally responsive teaching and learning, and Board Math. Transformation By Design, one of SCUSD’s consultants, worked with Oak Ridge and all of SCUSD’s Priority Schools to build their capacity to learn and develop an organizational response to persistent problems. They provided facilitation, coaching and professional development.
· Prior to the start of the 2011-12 school year, staff received two days of SIPPS (Systematic Instruction in Phonemic Awareness, Phonics, & Sight Words)                                                                                                                                                                                                                                                                                                                                                                                                                                                                          training, two days of Area 3 Writing Project training, one day of Inclusive Practices and one day of Data Inquiry trainings.
· A Teacher-Consultant from the Area 3 Writing Project will work with Oak Ridge staff eight days during the 2011-2012 school year (every eight weeks, to focus on refining writers' workshop and one trait specific to the genre in which students are being immersed (through reading and writing). Academic writing needs to become a more intense focus for those teaching not only reading or ELA classes but also math, science and social science. Nonfiction writing is strongly associated with improved student performance on assessments. The academic writing professional development program ensures that teachers are knowledgeable in ways to give students’ opportunities to write about relevant topics that provide engaging thinking with support structures. 
· Oak Ridge will continue developing professional development models that mandate the introduction of strategy, modeling, practice strategy with colleagues and receive feedback, evaluation of the strategy and adjustments as needed. This occurs during weekly Common Planning Time. CPT is referred to as the “engine that drives instruction” at Oak Ridge. Teachers use the data collected from student work samples, Curriculum Associates Benchmarks, and curriculum-embedded assessments to identify student needs. Teachers read best practices on research-based instructional practices to address this learning need. Training Specialists model research-based instructional practices. Teachers create action plans within the upcoming genre of study.  Best instructional practices and common criteria for assessing students are developed. Lessons are taught; student work is collected and analyzed to identify areas of growth.

Assessment Results
· The May 2010 Quality Review Report stated that, “Overall, the quality of instruction requires significant improvement as it is not impacting sufficiently on student achievement, which remains very low.”
· CST data (2010) showed that Oak Ridge students scored 658 on the Academic Performance Index (API), up 14 points from 2009, yet down 2 points from a high of 660 in 2008. However, in 2011 students scored 740 on the API, up 82 points!

[image: image1.png]Oak Ridge Elementary School
2011 Standardized Testing and Reporting (STAR) Program
CST and CMA Results - Schoolwide

ELA (298)

Math (298)

Science (59) 0

0%

M FarBelow ®BelowBasic ~ Basic M Proficient M Advanced





· After triangulating student data in September 2010, teachers identified a "Learner-Centered-Problem," a learning problem that most of their students demonstrated in the student work. After teachers identified their students' L-C-P in writing they asked, "Why do the students have this problem?" After a protocol which involved looking at their own practice, they identified "Problems of Practice" in their own instruction. In September the teachers identified the following Problems of Practice (by grade level): K- Teachers need to practice numbers and letters and utilize visual, student voice; 1-Teachers are not modeling and providing guided practice opportunities for writing on a regular basis; 2-Teachers are uncomfortable teaching writing because they lack foundational skills and writing expectations. The importance of writing has not been valued; 3-The teacher has not effectively included guided practice, rigor, and purpose in writing lessons; 4-Teachers are unable to give students strategies to analyze a prompt and write a focused paragraph with elaboration that reflects a level of rigor appropriate to student’s ability; 5-Teachers are not teaching writing explicitly and are not providing opportunities for active student engagement on a regular basis; 6-Teachers avoid writing because they feel overwhelmed by the many pieces, the unstructured process, and difficulty grading writing.
The same protocol was followed in January 2011. The teachers identified the following as their Problems of Practice: K- Teachers have not explicitly taught the concept of research which includes asking and answering questions, gathering evidence to demonstrate and understanding of the subject; 1- Teachers are not providing enough practice opportunities for students to read fluently and discuss literature. Teachers are not targeting fluency instruction to specific student needs; 2- Teachers are not teaching decoding in a systematic, consistent way; 3-Teachers have not related text to real-life reading or set purpose for each selection. Teachers do not allow students time to read for a variety of purposes; 4-Teachers are not explicitly modeling reading and writing with inferences and are not providing enough opportunities for students to practice this concept; 5th/6th -Teachers are not asking students to read, listen, discuss and analyze text structures at the depth that is necessary. Also, teachers are not explicitly modeling elaboration in reading, writing, and speaking. Teachers are not giving students opportunities to take pieces of writing to completion.

· Nicole Quinn, 4th grade teacher at Oak Ridge, said, "This year my class has made great progress in skill development and genre study.  However, they are still struggling with idea development, writing traits and overall confidence. The Area 3 Writing Project (A3WP) professional development has helped my students improve their achievement for a number of reasons.  First and foremost, the skilled and knowledgeable trainers have provided teaching strategies, research and hands-on experience that has been a priceless addition to my teaching “tool belt”.  I contribute these strategies to the success I have seen in my class.  My students’ success relies heavily on my success as a classroom teacher, and I truly believe that my success relies heavily on the continued implantation of A3WP at Oak Ridge Elementary school 

· Cristina Bautista, 2nd grade teacher, said, "This year my class has grown in all academic areas. Specifically, my students have made great progress in reading and writing. As individuals, they have improved their phonics and fluency skills. This has also improved their reading comprehension. However, reading instruction has been a little inconsistent across grade levels. As a teacher who has had intense training in Open Court reading instruction, I know the importance of consistent, common instructional practices among teachers. Although our staff has many great ideas to share when it comes to teaching reading, our students are not always taught in a systematic way. It is for this reason that having the opportunity to attend a SIPPS training, and participate in follow-up classroom coaching would greatly benefit our students. If provided, this training will help Oak Ridge teachers lead our students to high achievement." 

Component E (Adopt a new governance structure which may include, but is not limited to, requiring the school to report to a new “turnaround office” in the LEA, or hiring a “turnaround leader” who reports directly to the LEA).

Current Practice: 

· As an identified Priority School, Oak Ridge began reporting to Sacramento City Unified School District’s Office of Accountability in 2010. Principal Huscher reports directly to the Chief Accountability Officer, Mary Shelton, rather than to an Area Superintendent. In addition to monthly principal meetings and trainings held at the SCUSD district office, Principal Huscher attends meetings and trainings facilitated by Transformation By Design, one of SCUSD’s partner organizations.
· Principal Huscher and other Priority Schools principals participated in a summer (2010) training facilitated by Mike Mattos on collaborative practices. Mattos is recognized throughout North America for his work in the areas of response to intervention and professional learning communities.

Component F (Use data to identify and implement an instructional program that is research-based and vertically aligned from one grade to the next as well as aligned with California’s academic standards) links to the needs for (1) a targeted reading program for primary students and (2) academic writing support  
Current Practice:
· During the 2010-11 school year, Oak Ridge used the School Quality Review (SQR) report to evaluate and refine curriculum and lesson delivery. Staff continues to return to SQR findings from 10-11 as well as data that has been collected at Common Planning Time.  At staff meetings relative strengths and weaknesses are examined.  The team uses SQR exemplars to determine areas needing additional development, focus, and alignment.  

· SCUSD has developed a Strategic Plan that involves a cycle of continuous school improvement for building and supporting a professional learning community. Through the collaborative process, schools focus on student and adult learning and results. Data inquiry teams were developed at Oak Ridge Elementary to ensure the cycle of learning is a continuous process and driven by pertinent, timely data. The use of Data Director, an innovative online data and assessment management system, has allowed the inquiry teams access to real-time data for individual students, classes, grade levels or school-wide. The data can be disaggregated by gender, subgroups and assessment. Oak Ridge teachers have access to both class and individual student profiles with current and historical data on every student. Teachers engage in academic conferences to analyze the results by student and create specific implementation plans for individual students and the whole class focusing on mastery of the California content standards.

The district also adopted a new School Quality Review (SQR) process with Cambridge Education LLC. The SQR is designed to review the impact of school performance and culture in raising student achievement, which includes professional learning communities, curriculum alignment and support strategies, assessment and data analysis, effectiveness of leadership, and partnerships with parents and community. 

The SQR comprises seven domains:

• Domain 1: Progress and Student Achievement

• Domain 2: Quality of Learning, Teaching and Assessment

• Domain 3: Curriculum

• Domain 4: Leadership, Management and Accountability

• Domain 5: School Culture and Personal Development

• Domain 6: Partnership with parents and guardians and the community

• Domain 7: The Effectiveness of District Support

The SQR teams contain principals, central office administrators, parents and community partners. These teams have been trained to conduct observations and interviews of staff, parents and students to validate the self-evaluation of the school. An in-depth analysis of student achievement/performance is conducted, starting with a self-assessment. The key question is “Are children learning here and how do we know?” An action plan is shared with district leadership and site principal who then share the key findings with the school staff. 

Results of the SQR were used for targeted focus and developed areas for improvement. This process helped support the focus and monitor adjustments of Oak Ridge’s Single Plan for Student Achievement.

SCUSD utilizes Curriculum Associates to provide quarterly practical mastery benchmarks for English-Language Arts and Mathematics. The first administration was conducted at the beginning of the year to establish a baseline that enabled staff to chart the progress of students throughout the year. This initial assessment informed teachers what strengths and needs each student possesses related to the expected knowledge for the specific grade and subject. Academic conferences were scheduled throughout the year to analyze the data, focus on interventions, target differentiated instruction, and discuss needs for further trainings to respond to student needs.

Essential Standards were developed for each grade level around the question “what do we expect students to learn?” Identified essential standards in each subject area are tied to embedded objectives, guide instructional practices and are measured by asking “what does a proficient student (in this standard) look like?”

· In the 2011-12 school year Oak Ridge Elementary students are increasing literacy by listening, reading, and responding to a variety of texts with different purposes. Studies show that students with the best literacy skills perform the best in school and enjoy school more. Because literacy is critical to academic success, the Sacramento City Unified School District has made improving reading and writing skills a goal for all schools. A more targeted integrated literacy program will help students to become skillful communicators by speaking and writing for different purposes. Students will have frequent opportunities to refine these skills by reading and writing throughout the instructional day. The literacy block consists of a reading workshop and a writing workshop. These workshops focus on a specific genre.  During readers’ workshop, teachers instruct students on the reading skills and concepts and then provide students the opportunity to practice and gain mastery of these skills and concepts through whole group, small group and independent learning, using a variety of instructional contexts. The instructional contexts that the teacher uses depend on the level of support that students need while reading a text. 
· To support the integrated literacy program, Oak Ridge  implemented the Reading Intervention program, SIPPS (Systematic Instruction in Phonemic Awareness, Phonics, & Sight Words). SIPPS systematically teaches beginning decoding through polysyllabic word reading and for older students at any age who need the skills. SIPPS comes in three levels: 1) Beginning Level (short vowel/single syllable decoding), 2) Extension Level (complex vowels/single syllable decoding), and 3) Challenge Level (polysyllabic decoding). The author of SIPPS, Sacramento State professor John Shefelbine, is working with Oak Ridge to use SIPPS to develop a strong system for teaching students to read, and closely monitor their progress. The progress monitoring system that is provided allows for students to be grouped flexibly, based on their needs. By 4th grade, students will only use the program if intervention is needed. Then, students needing "holes to be filled" will receive instruction that is customized to their needs. They will work intensively only on the skills they need, so that they can access grade-level instruction as quickly as possible. 

Assessment Results:

· Many of Oak Ridge’s students have moved through the grades without solid, foundational reading skills. By the time students are reaching the intermediate grades, they need "intervention" to fill the holes. Oak Ridge staff participated in a self-evaluation based on Fountas and Pinnell’s Key Principles of Effective Reading Instruction. Staff noted that student reading scores could improve if: there were more resources on campus, more time was given for independent reading, time was provided for daily read-alouds, different genres were explored, students were given real-life reading and writing opportunities, and staff motivated students to read, among other suggestions. Teachers learned how to provide various levels of reading support based on learning needs. 
One of the most powerful tools in driving instruction is a comprehensive benchmark assessment used in a formative manner. The Curriculum Associates Benchmarks (CABs) assess all standards of a particular grade given at strategic points throughout the year. Comprehensive benchmarks are important for several reasons. They allow teachers to make informed instructional decisions to improve student achievement, they define essential standards to be taught in an upcoming pacing period and provide the opportunity for teachers to reflect on their own instruction and practice to get better results. 
The following table lists the average percent correct in each standard or cluster that is assessed and the grade average for the district.
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· In the 2010-11 school year Oak Ridge staff observed that students' writing was very "formulaic". Teachers were using the "Write Tools" curriculum, which gave students a format, but during Common Planning Time (CPT) staff often remarked that students didn't "have anything to say." So Oak Ridge staff set a goal to move from a very teacher-centered, formula-driven writing program to a student-centered writers' workshop approach. To be successful, staff will need support from an Area 3 Writing Project teacher consultant, who can demonstrate lessons in the classroom and assist staff in refining their practices.  Students will learn how to elaborate upon their ideas, develop voice, defend a position, and write with confidence.   

Benchmark Data:

Reading - The Curriculum Associates Benchmark, which is used to monitor student progress in each state standard four times during the year, is administered to 1st through 6th graders. The first grade assessment is given orally. Students listen to each reading passage and then answer questions in bubble format. Teachers report that first grade students are successful on this assessment due to the fact that students do not need to read the passages independently. 

First Grade Benchmark #3 (April ’11)

Average Reading Comprehension Score: 60.44% Proficient

Average Word Analysis Score: 74.45%

Advanced

However, in second grade, when students must read the text independently, scores drop. Teachers report that independent reading for understanding is why students are not achieving.

Second Grade Benchmark Exam #1 

(Sept. ’10)

Second Grade Benchmark Exam #4 

(April ’11)

Average Reading Comprehension Score: 36.47% Below Basic

Average Word Analysis Score: 35.18%

Below Basic

Average Reading Comprehension Score: 46.98% Below Basic

Average Word Analysis Score: 53.4 %

Basic

Fifth Grade Benchmark Exam #1 

(Sept. ’10)

Fifth Grade Benchmark Exam #4 

(April ’11)

Average Reading Comprehension Score: 40.12% Below Basic

Average Word Analysis Score: 39.04%

Below Basic

Average Reading Comprehension Score: 48.62% Below Basic

Average Word Analysis Score: 47.97%

Below Basic

At the intermediate level, teachers continue to report that reading comprehension is not why students are scoring in the below basic range, but that many students still are not reading at grade-level. Because teachers do not use a curriculum to teach decoding, blending and fluency, explicit instruction in these areas is not present. When students in are reading far below grade level, teachers report that they do not have the skills to provide reading intervention in the classroom.

Writing - Benchmark data (based on district-wide rubric) illustrates that although student scores have significantly increased this year, there is still much work to do for them to be “proficient” writers.
Second Grade Benchmark Exam #1 

(Sept. ’10)

Second Grade Benchmark Exam #4 

(April ’11)

Writing Average Score: 28.75% 

Far Below Basic

Writing Average Score: 59.27% 

Basic

Fifth Grade Benchmark Exam #1 

(Sept. ’10)

Fifth Grade Benchmark Exam #4 

(April ’11)

Writing Average Score: 33.77% 

Below Basic

Writing Average Score: 48.73%

Below Basic

The chart below shows writing averages for Curriculum Associates Benchmark exams. Writing was scored on consistent rubric by entire grade-level teams.

 

Grade

CAB #1 Writing Average (Oct.10)

CAB #3 Writing Average

(Mar.11)

2

28.75%

48.79%

3

22.96%

52.72%

4

25.46%

46.61%

5

33.77%

55.51%

6

37.4%

45.24%

Component G (Promote the continuous use of student data to inform and differentiate in order to meet the academic needs of individual students)
Current Practice:

· During the 2010-11 school year,  the following activities were undertaken: conduct benchmark assessments; provide in-depth analysis of student performance by standard when California Standards Tests were released; analyze subgroup performance to identify strengths and weaknesses; conduct academic conferences related to quarterly benchmark results, assess teacher-developed tasks with common criteria on rubric; give quarterly fluency assessments and analyze progress (based on National Fluency Norms), quarterly Basic Phonics Skills Test (BPST) and Irregular Sight Words Assessment, create plans for targeted instruction and follow-up to ensure plans have been implemented; and review progress of Student with Disabilities to ensure appropriate accommodations are in place and utilized.
· AmeriCorps volunteers provided individual tutoring to Oak Ridge students both during the instructional day and after school.
· In the 2011-12 school year, Oak Ridge has continued the above activities and will: review the progress of English learners to ensure program fidelity, access to the core, and reclassification targets are met; academic trainers will provide feedback to teachers regarding fidelity of implementation of core program; and regularly examine student work samples looking for trends and patterns related to subgroup relative strengths, weaknesses, needs, etc. and use formative and summative assessments. In addition to examining authentic student work with common core standards-based rubrics at Common Planning Time, teachers examine Curriculum Associates Benchmark data every six weeks, fluency data based on nationally-normed fluency measures every six weeks, and SIPPS curriculum embedded phonics assessments every two weeks (K-4). Teachers use this data to target specific interventions.

Component H (Establish schedules and implement strategies that provide increased learning time) can be linked to the need for extended time (1) to learn core curriculum through a variety of modalities, (2) to debrief, articulate, and share effective practices with colleagues
Current Practice:

· One hour (weekly) of common planning time for each grade level was added in the 2010-11 and 2011-12 school years. SCUSD requires 18 hours of Common Planning Time, which Oak Ridge completes by January. Priority School funding covers the cost of the school’s CPT from January-June.

· Oak Ridge is providing extended kindergarten hours in the 2011-12 school year.
· Core instructional time will be protected from outside influences and schedules will be established that reflect coordinated efforts to provide targeted instruction based upon students learning needs and the resources available

Assessment Results:
· Collected data inputs showed that the school needs to improve the organization and structure of collaborative meetings to ensure consistency between classes on the same grade level, as well as more effective vertical articulation between grades; increase the implementation and use of common formative assessments; and ensure more rigorous common planning, formulated by a greater use of data to drive student achievement. Common Planning Time needs to continue weekly at Oak Ridge to allow opportunities for teacher collaboration and professional learning within and across grades and subjects.

· Assessments have shown that Oak Ridge students are not engaged in constructing and demonstrating understanding but instead they memorize and recite knowledge. Students are not skilled at “thinking outside the box” or in exercising their creativity. They need opportunities to learn in a variety of modalities and to learn how to think critically by tapping into multiple intelligences.  

· During the winter of 2011 the Oak Ridge staff began identifying areas of the reading curriculum and the current instructional practices that were not meeting the needs of identified subgroups of students. Primarily, teachers had found that Open Court Reading, adopted by SCUSD in the 1990s, was not engaging to students. The stories in the anthology did not culturally or linguistically represent the Oak Ridge students. Also, the selections were written at a reading level, not specific to students. The curriculum was far from providing Oak Ridge students with “rigorous student-centered” instruction. Teachers rated themselves on Fountas and Pinnell’s “Key Principles of Effective Reading Instruction” and found that based on the current curriculum and teaching practices, the average score on the ten principles was 4 out of 10. These principles are: When developing literacy students need continuous texts, high quality texts, a variety of texts, to read different texts for different purposes, many texts read aloud, different levels of text support at different times, different instructional contexts, reading for authentic purposes, and to see themselves as readers and writers.

· The staff identified the current program and practices as “ineffective” and began to research other methods for instructing literacy.

· At this same time, Sacramento City Unified School District began to encourage schools to move toward a “Balanced Literacy” approach to English Language Arts instruction. SCUSD’s Academic Office published their “Literacy Framework” on September 15, 2011. The framework describes the “Culture of Literacy is characterized by a learners committed to fostering a passion for reading, writing, speaking, listening, viewing and most students’ literacy performance coupled with supportive instructional practices to ensure that students are able to persevere and meet those expectations.”  Resources are not available to fully implement such a vision. However, the staff at Oak Ridge is committed to realizing the district’s vision.

· The Academic Office characterizes “Balanced Literacy” as an “environment in which teachers: a) understand they are responsible, not only for teaching students to read, but also for helping students find the joy in reading; b) provide scaffolds in their literacy instruction, but gradually release students to greater levels of independence; and introduce the students to a variety of different genres and authors through reading aloud and book talks. Students in this culture of literacy: a) engage in accountable talk about an array of texts in small groups and whole class discussions; b) demonstrate their understanding of texts through a variety of formats (oral presentations, writing, visual representations, technology integrated, etc.); and c) have access to an extensive selection of quality, engaging, high interest books and other reading materials.”

· The Oak Ridge approach to “Balanced Literacy” has been termed “Integrated Literacy.” Students build their literacy skills through a variety of instructional contexts, while reading various texts, at variable levels of support. “Integrated Literacy” at Oak Ridge currently consists of: a 10 to 15-minute read-aloud so students are exposed to fluent reading and rich vocabulary; a 30- minute lesson in which the teacher uses a text to teach a new comprehension skill or strategy; 15 minutes for students to practice this skill or strategy in material at their specific reading level; 30 minutes of Writing Workshop, consisting of a mini-lesson on writer’s craft and time to apply that new learning in their individual writing piece; 45-minute Targeted Reading Block, at which time students are assessed every ten days an grouped based on specific phonics needs. Students kindergarten through fourth grade receive SIPPS (and any student 5-6 still needing direct instruction in phonics and fluency).

· Most schools in SCUSD have enough time during the day for approximately 90 minutes of language arts instruction. 

· Training Specialists at Oak Ridge have an instructional role, as well as a leadership role. The Training Specialists work in the classroom for an average of two hours per day co-teaching within classrooms. Co-teaching extends the teacher’s instructional capacity and helps to differentiate learning for students with varying needs, both identified as “special education” and those at risk academically. 

· The Integrated Literacy model for instructing ELA requires teachers to have a high level of knowledge about deconstruction of standards, planning standards-based instruction, mapping out standards over the course of a unit, resources and tools to support specific learning objectives, differentiating lessons to ensure rigorous instruction for all students, planning learning tasks for students which provide evidence of mastery and analyzing those tasks to plan future instruction based around student needs. Training Specialists at Oakridge support teachers in developing these critical skills.

Component I (Provide appropriate social-emotional and community-oriented services and supports for students) can be linked to the need for (1) increased hours for Social-Emotional Support staff  and (2) positive rewards for students
Current Practice:

· SCUSD’s Healthy Start Centers are being converted to Youth and Family Resource Centers (Y&FRC). Oak Ridge students will have access to Youth & Family Resource Center supports, including mental health counseling, health enrollment, dental/vision referrals (in partnership with Equal Start), life problems counseling/mentoring, counseling/support groups, and case management.
· The Learning Support Services Specialist (LSSS) facilitates a weekly Multidisciplinary Team (MDT) to identify students needing support and discuss the best ways to support them. The team includes the Principal and Assistant Principal, School Psychologist, EL Intervention teacher, Special Education teacher, and two Training Specialists. A “Point Person” has been identified at each grade level to convey first alert needs. The intervention process begins with students concerns (social, emotional, or academic) being identified by a teacher and a “first alert” made to a Point Person. The first alert is addressed with the MDT and a case manager is assigned to address concerns and an action plan is created. The case manager maintains ongoing communication with the teacher. The teacher and case manager initiate a yellow folder and intervention plan which is implemented for six weeks. This serves as a written record of intervention to track challenges and successes.  If the student makes good progress the intervention plan is terminated or the level of support is continued and monitored through the MDT. If the student does not demonstrate progress, an SST is held to revise the intervention plan and the plan is implemented for six to eight weeks. The plan is adjusted as needed to improve the likelihood of success. If the student does not make progress, he or she will be referred for more specialized assistance such as special education or alternative education programs. Over 160 students were seen through this intervention process during the 2011-12 school year and no students were retained. 
· In 2010-2011 Oak Ridge implemented an anti-violence program in the Kinder and 4th grade classes.  Fifty-five students received weekly anti-violence presentations in their classes for approximately 8-10 weeks. Teacher reports showed there were less incidences of violence in the classroom during and after the presentations were given. Three psychosocial groups were also offered (I am Special; Why Try: Girls Group) and focused on self-esteem, social skills, goal setting, and problem-solving.  Twenty-one students participated.  Teacher reports showed an increase in positive social and peer interactions during and after the groups.
· Home visits (in coordination with the Parent/Teacher Home Visit Project) were launched during the 2010-11 school year and are continuing in 2011-12. Fifty six were completed in 10-11 and over 100 have been completed so far in 11-12. The Parent/Teacher Home Visit Project has been proven to end the cycle of blame between families and school staff by building trust and respect, instilling cultural competency and increasing personal and professional capacity for all involved. The increased communication, trust and support between families and teachers via home visits result in: increased student attendance rates, increased student test scores, decreased suspension and expulsion rates, and decreased vandalism at school site. Home visits also provide a positive opportunity to meet federal and state mandates that families be meaningfully informed of their child’s academic standing.
· Parent participation is generally high at Oak Ridge and appeared to increase even more last year.  Fifty to seventy five parents attended the monthly parent community meetings.  Parents are well represented on the School Site Council, and they volunteer for yard duty and other activities at the school site.  Parents participate in the ESL class at the school. Healthy Start family nights are well attended and the year-end multi-cultural festival is organized and run by Oak Ridge parents.  Coordinated through Healthy Start, Oak Ridge parents continued to provide weekly copying services for teachers.  Five parents came every week and made copies for 18 teachers.   Nearly 20 adults participated in in SCUSD’s Family Academy’s nine-week workshop series, Parents as Partners in Schools, in 2011 where they learned strategies and participated in activities focusing on how to support their children in school. During the 2011-12 school year parents are being invited to participate in the Leadership Academy, a partnership effort between the SCUSD and PTA. As a participant in the program, parents will join school staff and community leaders in gaining valuable knowledge and skills in such areas as: educational policy issues affecting K-12 education, on how the school system works, and on collaborative leadership methods and strategies for school improvement.  The program is free of charge.   
· Oak Ridge will provide bilingual parent advisors support staff with translation needs between parents and school staff
· Oak Ridge will continue to work with community partners to provide a broad range of support to students. Capital Christian Center (through its Equal Start program) facilitates a weekly running club where approximately 150 students a week participate. Over the past five years Capital Christian has partnered with Oak Ridge through the following programs: Extra Mile Run - sponsored runners to raise support for Equal Start; Excel Literacy Program - increasing reading capacity in 2nd graders; Tuesday Morning Coffee - building a community of educated and aware parent; 1-on-1 Mentoring -  building relationships with students of influence; Friday Food Fill-Up - ensuring no child goes hungry on the weekend; Special Deliveries - meeting acute physical needs in the Oak Park community.
· Operation School Bell (a program under the Women’s Assistance League, Sacramento) provides uniforms, books, and shoes.
· Orrick Law Firm supports Oak Ridge by funding the end-of-school-year luncheon, welcome-back luncheon (for teachers); student performances; student and staff incentives; Oak Ridge t-shirts/uniforms for the whole school; school library books; and partial funding for 6th graders to go on their annual trip. Students from Christian Brothers High School (located adjacent to Oak Ridge) assist in the classrooms and provide tutoring to students. 
Assessment Results:

· The wide range of students’ unmet social, emotional, and academic needs requires full time case coordination activities at the school site. Thirty students were case-managed in the 2010-11 school year, 37 students were referred to counseling services outside the school, 15 students received weekly mental health counseling, and 22 students received weekly mentoring and life problems counseling services provided by two interns.  The students have great social-emotional needs. Student focus, motivation, and behavior often interfere with learning.
· Teachers have expressed a need for services for students who come to school distracted with barriers to learning that include substance abuse, family violence, health and socio-emotional issues. Over 279 students (up from 82 the previous year) were referred to Healthy Start services. It is estimated that 8% of all Oak Ridge students have no health insurance and only 70% of kindergarten students are fully immunized. The school had a 94% attendance rate in the 2010-11 school year. According to the Learning Support Services Specialist (LSSS), Oak Ridge students have tremendous unmet health needs. During the 2010-11 school year, the  LSSS and school Social Worker (.5 FTE) saw an average of 10 students per week who were referred by their teachers for a variety of reasons, including aggression, acting out, or undiagnosed health issues. In partnership with Equal Start, 40 students were identified as needing urgent dental care. Approximately 10-15% of students have been diagnosed with asthma. There are also constant lice outbreaks at the school. 
· Because class sizes have increased in the 2011-12 school year from an average of 17-18 students to 25 students, teachers are facing more challenges with classroom control, especially among younger students. They lack social skills, are more impulsive, and easily distracted. Support staff are working with teachers to implement classroom methods and procedures that designed to facilitate pupil learning and overcome learning and behavior disorders.
· Because Oak Ridge is a high poverty school, parents can’t afford to give their children much beyond what is needed to meet their basic needs. Small incentives offered at school, such as “goodie bags,” pencils, bracelets, or trinkets, have encouraged students to decrease absences and improve character. During the 2010-11 school year 32 children with chronic absences were offered the opportunity to win prizes by increasing their attendance. Every day the child attended, he or she was given a raffle ticket. At the end of the week five raffle tickets were randomly selected and the winners received gift baskets. The 88% attendance rate among these students increased to 97%.  Oak Ridge also strives to develop a culture which values and celebrates academic performance. Students will be celebrated for making academic growth on CST’s with a gold, silver or bronze medal each fall.
Optional Component from an “other” model (Using and integrating technology-based supports and interventions as part of the instructional program) can address the need for a technology support 
Current Practice:

· Oak Ridge has a technology lab with 35 computers and an LCD projector, although there is little use of technology by students in the classrooms and little integration of technology in the classroom. Staff needs training on the use of technology both in the lab and in the classroom. A Physical Education teacher devotes 20% of his time (one day) to staffing the technology lab. 

Assessment Results:

· Teachers use technology to assist their instruction, with document cameras in common use to provide visual cues for students. Too often, however, the technology is not fully utilized with opportunities missed to interest and engage students more extensively. Without a lab technician to monitor the lab and maintain the equipment, students will not have access to complete research, word process assignments, and would not learn valuable computer skills. In addition, the newly adopted Common Core Standards include more rigorous technology standards in which students will need to be proficient by 2014.  For example, sixth grade writing standard 6.6 requires students to “ use technology, including the Internet, to produce and publish writing as well as to interact and collaborate with others; demonstrate sufficient command of keyboarding skills to type a minimum of three pages in a single sitting’. Without access to a computer lab for instruction and practice with standards such as these, Oak Ridge students will be at a severe disadvantage when they reach middle school. Oak Ridge feeds into California Middle School, which is located in an affluent Sacramento neighborhood (Land Park). A large majority of students attending California Middle come from Crocker Riverside Elementary, one of the district’s highest performing schools. These students have access to technology not only in the classroom but also at home so they are far ahead of Oak Ridge students when the school year begins, establishing early divides between the “haves” and the “have-nots.”
The SCUSD Chief Accountability Officer, Oak Ridge Administrative team, school and community stakeholders  have met several times to discuss the required elements of the Transformation Model. Although it most closely matches the reform efforts already begun through the Priority Schools Plan, there are several elements not currently in place at the school. It was determined that the grant funding will provide the school with more capacity to advance to the next level of improvements and will fund some of the required elements. 



	iii. Demonstration of Capacity to Implement Selected Intervention Models

	Superintendent Raymond established the priority schools to ensure that intensive intervention would occur at the sites even before CDE released the list of persistently lowest performing schools. The SCUSD Board of Education is highly supportive of improving these schools and recognizes that all resources and support should be directed to them. The Chief Accountability Officer will be responsible for the support mechanisms and success of each school, including Oak Ridge Elementary. Principal Huscher has already started the transformation processes by working with external providers and meeting with parent groups, teachers, and community partners. Oak Ridge hired two highly qualified and effective Training Specialists (academic coaches) and hired and/or replaced seven teachers in the 2010-11 school year. Staff participated in Summer professional development (Data Wise inquiry methodology, Write Tools implementation, inclusive practices, culturally responsive teaching and learning, and Board Math), and consultants and partners were secured. 

Prior to the 2011-12 school year staff participated in the following professional development: two days of Area 3 Writing Project, two days of SIIPS, one day of inclusive practices, and one day of data inquiry. Seven of Oak Ridge’s staff members transferred to  other schools in the district, leaving just four original Oak Ridge staff in place. 

Principal Huscher has demonstrated that he is capable of organizing and implementing systematic changes at the school through the implementation of the priority schools strategies. The school has seen demonstrated improvements in academic and social growth measures under his leadership, most notably in the school’s API jump from 658 in 2009-10 to 740 in 2010-11. Because Oak Ridge is the only district school in Tier 1, there are currently adequate staff members available to support the implementation of the SIG grant plan. However, next year, many of these positions may be cut and the progress at Oak Ridge may stagnate.

Each of the required elements in the Transformation Model has already or is being addressed through the priority schools intervention efforts (described in section ii) or will be addressed using SIG funding. 

SIG-funded activities include:

Component A: Replace the principal and grant the new principal sufficient operational flexibility

· Add Support Teachers (2 FTE)  for classroom support and small group instruction. The school-wide schedule includes 45 min. for each grade level to have targeted reading instruction. During this time, students will be leveled into flexible groups. Teachers at that grade level will each have a group and the Support Teachers will allow for the most intensive groups to be smaller (approx. 6 to 1) so that those students are able to get more reading help. Support Teachers will also be working in the classrooms with the highest need students to provide small group support or co-teaching and provide small group support for literature groups and guided reading groups during the Integrated Literacy Block as well as small group instruction for SIPPS.
· Add Training Specialists (2 FTE) to support teachers in the planning and implementation of Integrated Literacy and to provide small group instruction during Targeted Reading (for additional details, see “H – Establish schedules and implement strategies that provide increased learning time”). These currently staffed positions are not expected to be included in Oak Ridge’s 2012-13 budget due to expected budget cuts. 

· Increase the Library Media Tech’s time by .5 FTE. With the school’s emphasis on literacy it is vital that students have access to an unlimited supply of appropriate reading materials. The Library Media Tech supports students in selecting appropriate books and supports teachers in finding resources for units of study within genres. This position coordinates Accelerated Reader and organizes school-wide literacy activities. The Library Media Tech also works with the surrounding community to bring in speakers such as librarians and local authors to promote literacy at Oak Ridge.
· Increase the Principal’s 11-month position to 12 months (Priority School principal differential). Priority School Principals are contracted to work 12 months rather than 11 months. The scope of work involved in turning around a priority school requires that the principal spend sufficient time providing transformational leadership and planning, launching, and managing the school. He is tasked with implementing a model which focuses on high student achievement; building a positive school climate that supports the whole student; leveraging research and data to drive initiatives and instruction; and building a high performing staff and leadership team to achieve the school’s vision and goals. Anticipating budget cuts in 2012-13, funding an additional month’s salary of a 11-month principal would allow Oak Ridge’s principal to continue with and build on current reforms. 

· Use Common Planning Time (CPT) to debrief, articulate, and share effective practices with colleagues. Common planning time will continue each week with Kindergarten staff meeting  Mondays from 2:15-3:15, First and Second grade staff meeting Mondays from 7:25-8:25, Third and Fourth grade staffs meeting Tuesdays from 7:25-8:25, and Fifth and Sixth grade staff meeting Wednesdays from 7:25-8:25. Common Planning Time at Oak Ridge exceeds that of other schools in the Sacramento City Unified School District by 27 hours over what the district requires. CPT sessions will be more focused and led by Oak Ridge’s Training Specialists for in-depth analysis and decision-making to create meaningful intervention plans to increase student mastery. Embedded curriculum assessments will be regularly used to ensure students are mastering skills as they move through the curriculum.
Component D: Provide staff ongoing, high-quality, job-embedded professional development that is aligned with the school’s comprehensive instructional program.
· Offer Area 3 Writing Project professional development. Sixteen teachers will receive eight days of modeling, co-teaching, and planning trainings and will grow as teachers of writing. Teachers will refine their stills in teaching writing, develop common instructional practice, and focus on building lessons based on student work. Lessons will be responsive to the ever-changing learning needs of the students.
· Offer SIPPS professional development. John Shefelbine will provide two days of professional development for 16 teachers during the 2011-12 school year which will include continued practice and training in understanding the framework for literacy, strategic instruction in word recognition / spelling strategies, a developmental continuum of word recognition, developing fluency, assessment and placement.
· Offer after-school time for grade-level articulation. Teachers meet after school once a week for 1.5 hours with their grade-level team and the support staff who works with the students at that grade level to follow-up on Common Planning Time discussions. The team continues to develop plans for instruction.
· Summer 2012 Professional Development. The content of summer 2012 trainings will be based upon the needs of the Oak Ridge students and determined as this year progresses. However, staff has already expressed an interest in trainings to improve their understanding and skill in teaching readers workshop, including working with students during literature circles and guided reading groups. Area 3 Writing project will continue to work with teachers to refine their writers’ workshop practices and continued work is needed in the area of differentiation. Data will be analyzed to determine whether or not additional SIPPS training will be needed.
Component F: Use data to identify and implement an instructional program that is research-based and vertically aligned from one grade to the next as well as aligned with California’s academic standards

· To support the integrated literacy program, expand Area 3 Writing Project (A3WP) activities. Established in 1981, A3WP is a professional development network for California teachers and administrators that follows the writing project teachers-teaching-teachers model, with all programs and activities based upon the following principles: Student writing can be improved by improving the teaching of writing, and the best teacher of other teachers is a successful classroom teacher; programs designed to improve the teaching of writing must involve teachers of all grade levels and should be collaboratively planned by schools and universities; large-scale educational change occurs only over time and can best be accomplished by those who work within the schools; what is known about the teaching of writing comes from research and from the successful practices of those who teach writing; because writing is fundamental to critical thinking and learning in all subject areas, all writing project programs should involve teachers from across the disciplines; and teachers of writing must also write, for only by writing can teachers fully understand what they are asking of their students.
All staff are teaching writing using the writers' workshop model for a minimum of 30 minutes a day. A3WP is demonstrating lesson in the classroom and continuing to help refine instructional practices. In the 2011-12 school year each visit will focus on continuing to refine writers' workshop and one trait, specific to the genre in which students are immersed (through reading and writing). 
Oak Ridge Training Specialists and teachers have developed Curriculum Maps by grade for genre-based integrated literacy to show the instructional sequence. Each map, or plan, is based on the work that that students produce, and work products are based on common core standards. On the Curriculum maps, common core standards are identified, learning artifacts or tasks are determined and whole group, small group, or independent instruction is outlined. Each task is also tied to a state standard, to ensure continued growth on the CST in the coming years.

· To support the integrated literacy program, continue to implement the Shefelbine Reading Intervention program, SIPPS (Systematic Instruction in Phonemic Awareness, Phonics, and Sight Words). SIPPS systematically teaches beginning decoding through polysyllabic word reading and for older students at any age who need the skills. SIPPS comes in three levels: 1) Beginning Level (short vowel/single syllable decoding), 2) Extension Level (complex vowels/single syllable decoding), and 3) Challenge Level (polysyllabic decoding). The author of SIPPS, Sacramento State professor John Shefelbine, will work with Oak Ridge to use SIPPS to develop a strong system for teaching students to read, and closely monitor their progress. The progress monitoring system that is provided allows for students to be grouped flexibly, based on their needs. By 4th grade, students will only use the program if intervention is needed. Then, students needing "holes to be filled" will receive instruction that is customized to their needs. They will work intensively only on the skills they need, so that they can access grade-level instruction as quickly as possible. 
Component H: Establish schedules and implement strategies that provide increased learning time

· Add 45 minutes to the school day for increased learning time for an extended Integrated Literacy block, enrichment activities using technology, and teacher collaboration. 

Students will extend their ELA time from approximately 90 minutes per day to 2 ½ hours each day. Students will spend an additional 15 minutes a day reading at their independent reading level to build fluency and practice the comprehension skill or strategy taught during the lesson. They will also spend 30 additional minutes engaging in literature group discussions while teachers are working in guided reading groups with students reading below grade-level. The “Integrated Literacy” instruction, based on the newly adopted common core standards, is both rigorous and meaningful to students at Oak Ridge.

Training Specialists will continue to provide support to teachers to plan instruction based on both student performance and common core standards. This instruction is differentiated appropriate to meet the needs of all Oak Ridge students. The Training Specialists will provide professional development to increase the staff’s knowledge of Balanced Literacy practices, and will continue to coordinate the professional development provided by John Shefelbine (SIPPS) and Area 3 Writing Project. Additionally, the Training Specialists will provide support within classrooms for literature groups and guided reading while they are engaged in small group and independent literacy activities. They will assist teachers in correctly placing students into guided reading groups based on their levels and will be responsible for training both teachers and students in roles and protocols of literature groups. Additionally, the two Training Specialists will provide small groups support for SIPPS groups in grades K-4 and intervention support grades 5-6.

Two Support Teachers will provide small group support for literature groups and guided reading groups during the Integrated Literacy Block as well as small group instruction for SIPPS.

· During reading workshop, within the Integrated Literacy model, students are often reading four to five books at one time. Teachers read aloud a class novel to model fluent reading. This novel is often the jumping-off point for a reading lesson. During  the interactive read-aloud, teachers use mentor texts to explicitly teach a reading skill or strategy. Students practice this reading skill or strategy in their own reading books which must be at their individual reading levels. It is important that books are not only specific to each student’s reading level, but that every classroom must have books on different topics and in different genres to engage all students in reading. Students participate in whole-class novel studies so that students can interact with literature that may be too demanding for them to read independently without the support of their teacher. In addition, research is clear that the most effective way for students to build their academic vocabulary is to read content-specific literature within science and social studies. Students must have access to quality expository, content-rich texts, at a variety of reading levels. Two added components of Integrated Literacy that have not yet been implemented are literature circles and guided reading groups. Both of these contexts of literacy instruction require sets of literature within each reading level. Currently Oak Ridge's classroom libraries do not have enough literature to support this type of instruction. Oak Ridge needs to build classroom libraries around integrated literacy and genre study.

· Through the purchase of additional technology and with the addition of a Computer Resources Lab Tech, extended learning time will be enriched as students experience literacy using technology tools.   Students “need to be able to use technology strategically when creating, refining and collaborating on writing” (common core standard 6.W.6 note on range and content of student writing).  Students need direct instruction and frequent interaction with technology in order to become adept at gathering information, evaluating validity of sources and publishing results electronically in order to be college and career ready in today’s society.  

Students will experience literacy and technology through publishing writing pieces in Microsoft Word, summarizing expository units in PowerPoint presentations, filming and editing of book talks, searching for articles and images online to support research reports, and taking online comprehension quizzes at their book levels using the Accelerated Reader program.  Students will also gain a command of keyboarding skills and basic computer skills (e.g. logging in, saving files). 

· Oak Ridge teachers are meeting 90 min. per week outside of the extended day (6:30-8:00 once per week) for Common Planning Time and adjunct time. Oak Ridge is developing themed high-impact adjunct cluster duty teams to focus on Student Achievement and Recognition, Family Engagement, Literacy, and other site initiatives (Potpourri). The 2012-13 school calendar will allow for regular meeting time of Adjunct Cluster Teams. Teams will gather together to consider questions and develop strategies around each of the four focus areas such as: How do we best educate our families about the nature of our work?  How to we help families help their children succeed? What impact would student led conferences have on achievement?  How do we build a culture of Home Visits being something we see as critical to our success and something we hold high regard for? How do we celebrate family engagement and involvement? What does it mean to have a school where literacy is fully promoted, believed in, and experienced by students? How do we acknowledge our teammates through recognition, celebration, planned events, fun, etc (aka social committee)? 
Component I: Provide appropriate social-emotional and community- oriented services and supports for students

· Support a Learning Support Services Specialist (LSSS) (1 FTE), School Psychologist (1FTE), Assistant Principal (1 FTE), and increase the School Social Worker from .2 FTE to 1 FTE. These currently staffed positions are not expected to be included in Oak Ridge’s 2012-13 budget due to district wide budget cuts.
Many students who need direct services from the Social/Emotional Team (LSSS, School Psychologist, and School Social Worker) will be able to access those services during a longer school day with less time lost in academic instruction. Services can be provided to more students at Oak Ridge, particularly those in the earlier grades. Younger children who are unable to walk to and from school by themselves can’t come in early or stay after school for counseling or group social/emotional activities.

The LSSS will plan, organize, and manage the development, implementation, enhancement, and improvement of learning support services for Oak Ridge students with academic, behavior, attendance, and/or social/emotional concerns. The LSSS will also facilitate the Multidisciplinary Team and oversee all activities involved the intervention process. The School Psychologist and Social Worker will provide counseling, instruction, and mentoring for those Oak Ridge students struggling with social, emotional, and behavioral problems. Increasing the School Social Worker’s time from .2FTE to 1 FTE will provide more time for supervising Social Work Interns from Sacramento State which in turn will allow more Oak Ridge students to be served.

The Assistant Principal serves on the Multidisciplinary Team and offers regular social-emotional check-ins with high needs students. He provides positive behavior support and staff training for strategies to use with students in small group anger management, impulse control, and conflict resolution. In addition, he analyzes attendance and behavior patterns and advocates for resources for underserved students requiring additional work in social skills and appropriate classroom behavior so all students in the classroom can learn. He supports teachers in behavior management techniques and works with teacher teams during collaboration time.

· Provide student incentives. Oak Ridge students participate in a school-wide character education program. Students who demonstrate great character for the month are included in a weekly raffle with the possibility of winning a “goodie bag.” Incentives are also tied to attendance, particularly for students with chronic absences. Each month teachers select two students from their classes who exemplify great character. Those students have their picture posted on the school’s front bulletin board.

Optional Component: Using and integrating technology-based supports and interventions as part of the instructional program.

· Increase the Computer Resources Lab Tech to .5 FTE. The Lab Tech to lead lessons and support technology implementation on site and train staff on technology. The Lab Tech will monitor the computer lab and fully support the school’s desktop computers, computer lab, and administrative and educational software.

· To successfully implement technology enrichment, Oak Ridge will need to purchase additional classroom computers, RAM to allow existing computers to be used effectively, a mobile lab which can be brought to classrooms for lessons on technology, and microphones and video cameras for recording book talks. 



	iv. Recruitment, Screening, and Selection of External Providers

	SCUSD has established many new partnerships with external providers with a proven record of success with persistently low-achieving schools. These providers have been used in a variety of capacities to support the district’s priority schools, including Oak Ridge through the transformation process during the 2010-11 school year. The SIG grant will not support any new external providers.



	v. Alignment of Other Resources with the Selected Intervention Models 

	As a SCUSD Priority School Oak Ridge Elementary School has outlined specific activities the school is doing to close the achievement gap and improve student performance. Many of these activities are part of what is required in the Turnaround Model (see “Current Practice” in section ii). Most of the practices described under the essential elements have been funded with site and district Title 1 and Title 1 ARRA funding, federal Special Education, and State SCE and LEP (Economic Impact) funds. Title 1 funds provided support for the Assistant Principal and Training Specialist positions and for extending the school day by 30 minutes in 2010-11 (the school day extension was not funded in 2011-12). Oak Ridge received a School Site Discretionary Grant in 2010 to purchase technology and instructional materials. The school also received federal facilities upgrade funds which were used to provide deep cleaning and painting of the facility and landscaping.

Oak Ridge receives Title 1, EIP/LEP, and EIA/SCE categorical funds as well as general funds from SCUSD. In 2011-12 the school was allocated an additional $829,000 in Priority School funding from the district’s Title 1 funds.  Eighty-five percent of that funding supports “above ratio staffing” vital to implementing Oak Ridge’s Priority School strategies. SCUSD is now facing a $25+ million shortfall in its 2012-13 school year budget and Oak Ridge is preparing for the elimination of Priority School funding.  

SIG funds will be essential in helping Oak Ridge invest in its high quality support staff and programs created over the last year to keep the momentum of deep learning moving forward. During the first year of Priority School status Oak Ridge focused on getting the right staff and programs in place and then on making needed adjustments. This school year will be spent will be spent working to build literate students. Year 3 (2012-13) will focus on building expertise and capacity. “Deep learning based on Common Core standards doesn’t happen overnight,” explained Principal Huscher. “But we’ve made tremendous gains as a school and we want to keep moving forward.”

Oak Ridge has additional resources that will align with the SIG intervention strategies outlined in this proposal. These include:

· Intervention support and tutoring: Sacramento was recently designated as a “City Year” city. Through City Year, young adults ages 17-24 serve full-time for 10 months and apply the power of national service to help close the education achievement gap by working directly with at-risk children throughout the entire school year to improve student attendance, behavior and course performance, with the overarching goal of decreasing the dropout rate. To respond to the challenges facing public education, Corps members who are on school partnership teams work in schools full time providing academic support and after school programming. Funding for City Year, a non-profit organization, is provided by AmeriCorps and a mix of corporate donations and foundation grants. Oak Ridge has been identified as a pilot school site that will have a City Year Team (9-12 members) starting in January 2012. Volunteers will assist with one-on-one and small group tutoring both during the day and after school.
· Student, Family and Staff support: Community partners help ease the financial burdens of Oak Ridge families and support school staff. The Women’s Assistance League of Sacramento, through its Operation School Bell program, provides uniforms, books, and shoes to needy students. Orrick Law Firm provides funding for the end of school year luncheon, welcome back luncheon (for teachers); student and staff incentives; Oak Ridge t-shirts/uniforms for the whole school; and partial funding for 6th graders to go on their annual trip.
· Family support: Title 1 funding supports teacher home visits. Through the Parent/Teacher Home Visit Project, all certificated and classified staff participate and are strategically paired on home visits to take advantage of employees who are multilingual and can translate during the visit. 

· The Rotary Club will provide books / furniture / incentives for Oak Ridge’s library as well as coordinate a group of adults to volunteer in the library (re-shelving books, mentoring, etc).  
· Capital Christian Center will continue its Equal Start programs.

	vi. Alignment of Proposed SIG Activities with Current DAIT Process (if applicable)

	While SCUSD is receiving DAIT services, none of those are targeted to Oak Ridge since, under its Priority School status, the school (as well as the district’s other Priority Schools) has its own targeted interventions.



	vii. Modification of LEA Practices or Policies 

	When Oak Ridge was designated as a Priority School in 2010, several policies and practices of the district were reviewed to accommodate the implementation of identified needs to improve student achievement. These are now in practice and include the following:

· A new contract was offered to the principal with a 10% salary increase and a 12-month position salary 
· Teachers were given the ability to surplus out of Oak Ridge 

· Teachers were protected from layoffs and surplussing. Over 300 teachers at SCUSD were given pink slips for the 2011-12 school year.

· Flexible opportunity to hire staff into vacant positions - principals could recruit teachers from all other schools in the district

· Extended instructional time was provided and MOUs with bargaining units were established. 

· Over-ratio staffing was made available in order to hire additional staff

· Training Specialists were hired 

No additional policies or practices will need to be revised to implement SIG turnaround model activities.



	viii. Sustainment of the Reforms after the Funding Period Ends

	Sustaining funding to provide for Turnaround activities at Oak Ridge Elementary is vital to the long-term impact on student achievement. For the specific project expenses which Oak Ridge School is seeking, there are opportunities for sustaining some of these reforms after the funding period ends. They are described below:

· SCUSD is committed to supporting teachers and school leaders in ensuring that students are equipped to be successful in the postsecondary option of their choice. To achieve this, students must acquire and demonstrate attainment of academic literacy. This includes the ability to read and listen to both literary and informational texts at the levels of complexity found in college courses and the world of work. Additionally, students must be able to use the language of various academic disciplines to clearly demonstrate their understanding and thinking in both written and oral forms. To this end, SCUSD is working to build a district-wide culture of literacy and a Comprehensive Balanced Literacy Model. This culture is characterized by a community of learners committed to fostering a passion for reading, writing, speaking, listening, viewing and thinking. The literacy work is focused on a curriculum that sets high expectations for students’ literacy performances coupled with supportive instructional practices to ensure that students are able to persevere and meet those expectations. The district is committed to providing an infrastructure of support through targeted, ongoing, research-based professional development that builds capacity in both administrators and teachers. 

· Support for the Oak Ridge community will be leveraged through SCUSD’s involvement in the California Endowment’s Building Healthy Communities program. In 2010, The California Endowment embarked on a new, $1 billion, 10-year strategic direction: Building Healthy Communities (BHC) with a goal to support the development of communities where kids and youth are healthy, safe and ready to learn.  One of the communities targeted is South Sacramento, where Oak Park Elementary School is located. The BHC goal is systemic change:  to create places where children are healthy, safe and ready to learn. The year-long planning phase brought everyone to the table – schools, local government, business leaders, neighborhood groups and individuals – and strived to give everyone a voice so that each community could create their vision for 2020 and how to get there. Sacramento City Unified School District has been a vital part of this collaborative effort since the first meeting. Success will be measured by reaching specific milestones in decreasing childhood obesity and youth violence and increasing school attendance and access to quality health care for residents of South Sacramento.

· CASEL (the Collaborative for Social Emotional Learning), has selected Sacramento City Unified School District to participate in the Collaborating Districts Initiative, an effort to take social emotional learning to scale in eight large school districts throughout the United States. Over the next four years, CASEL will provide funding to support SCUSD in building capacity for high-quality, evidence-based programming to promote social and emotional learning in preschool through 12th grade. CASEL will work collaboratively with SCUSD to achieve the goal of making social and emotional learning an essential part of every child’s education. The operational focus of CASEL’s Collaborating Districts Initiative is to help each participating district accomplish the following:
1. Develop a vision and action plan for implementing and sustaining SEL programming district‐wide.
2. Establish student learning standards for SEL from preschool through 12th grade.
3. Provide ongoing SEL professional development for school leaders and staff
4. Adopt evidence‐based SEL programs for all students
5. Develop an SEL‐focused structure to coordinate student support services and academic learning

6. Cultivate a district‐wide culture of caring and respect

7. Collect and use data to evaluate and improve its SEL efforts.
Oak Ridge’s Multidisciplinary Team, including the Learning Services Support Specialist, School Psychologist, and School Social Worker will benefit from this collaboration as the district addresses the manner in which it looks at Social Emotional learning and how it sustains programming. 

· Professional development is designed to expand the teacher’s skill and knowledge, based on current research and best practice. The professional development provided by outside contractors and by the Oak Ridge training specialists are focused on both instruction and a continuous improvement model. This investment in professional development is being made so that the process of continuous improvement and high-quality instruction becomes the norm, and can be sustained by the remaining staff once the grant period is over.
· Support Staff hired through this grant will no longer be needed as benchmarks are met and students continue to make gains. 
· Our generous community partners will be approached about supplying student incentives or asked to recommend additional community to meet this need.
· Our community partners will assist Oak Ridge in identifying resources to support the Computer Resources Lab Tech and Library Media Tech positions.
The Chief Accountability Officer, Mary Shelton, directly support s Oak Ridge as a priority school. The Priority Schools Team, consisting of directors of various departments at the district office, has supported Oak Ridge this school year and will continue through the duration of SIG-funded activities and after the grant has expired. These departments include:

• Assessment, Research and Evaluation

• Integrated Support Services

• Curriculum and Instruction

• Parent Engagement

• Special Education

• Multilingual and Multicultural Department

• Safe Schools

• Youth Development

• Technology Services

• Behavior and Student Placement Office

SCUSD will continue in its effort to secure ongoing funding from federal, state, and foundation sources. The district has hired a full-time grants coordinator to research and identify funding sources and provide grant writing support.



	ix. Establishment of Challenging LEA Annual School Goals for Student Achievement

	The district has adopted rigorous goals for student achievement that are outlined in the Priority Schools Plan. District staff has been given training and information on the contents of the plan and are expected to work towards these goals. They are as follows:

Goal 1: Students in our priority schools will progress toward grade-level proficiency in core academic subjects as measured by the California Standards Test (Far Below to Below in 1 year, Below to Basic in 1 year, Basic to Proficient in 2 years) and will meet expected growth targets on benchmark assessments (NWEA) in order to assure closing the achievement gap. 

Goal 2: Meet API growth targets school wide and meet API growth targets for each numerically significant subgroup on the Academic Performance Index (API).

The charts below establish a baseline of the data elements that will be used to track student performance and the Goals for Student Achievement. 

ELA – Percent Proficient – Annual Measurable Objectives

Category

English Language Arts

2009

2010

2011

Percent Proficient

Met AYP Criteria

Alt. Method

Percent Proficient

Met AYP Criteria

Alt. Method

Percent Proficient

Met AYP Criteria

Alt. Method

AYP Target

46.0*

 

 

56.8*

 

 

67.6*

 

 

Schoolwide

28

No

 

25

No

 

33.2

Yes

SH

Black or African American

23.6

Yes 

SH

28.6

Yes 

SH

33.3

Yes 

SH

American Indian or 

--

-- 

 

--

-- 

 

--

-- 

 

Alaska Native

Asian

33.8

Yes 

SH

29.6

No 

 

28.8

No 

 

Filipino

--

-- 

 

--

-- 

 

--

-- 

 

Hispanic or Latino

25.2

No 

 

23

No 

 

33.6

Yes 

SH

Native Hawaiian or 

--

-- 

 

--

-- 

 

--

-- 

 

Pacific Islander

White

35.7

-- 

 

--

-- 

 

--

-- 

 

Two or 

 

 

N/A

--

-- 

 

--

-- 

 

More Races

Socioeconomically Disadvantaged

28

No 

 

25

No 

 

33.3

Yes 

SH

English Learners

26.7

No 

 

23

No 

 

29.1

Yes 

SH

Students with Disabilities

16.3

-- 

 

21.1

-- 

 

32.7

-- 

 

Math – Percent Proficient – Annual Measurable Objectives

Category

Mathematics

2009

2010

2011

Percent Proficient

Met AYP Criteria

Alt. Method

Percent Proficient

Met AYP Criteria

Alt. Method

Percent Proficient

Met AYP Criteria

Alt. Method

AYP Target

47.5*

 

 

58.0*

 

 

68.5*

 

 

Schoolwide

36.8

No

 

36.3

No

 

55.6

Yes

SH

Black or African American

20.4

No

 

27.3

Yes

SH

53.7

Yes

SH

American Indian or 

--

--

 

--

--

 

--

--

 

Alaska Native

Asian

52.7

Yes

 

52.1

No

 

57.6

Yes

SH

Filipino

--

--

 

--

--

 

--

--

 

Hispanic or Latino

35.2

No

 

34.4

No

 

57.6

Yes

SH

Native Hawaiian or 

--

--

 

--

--

 

--

--

 

Pacific Islander

White

21.4

--

 

--

--

 

--

--

 

Two or 

 

 

N/A

--

--

 

--

--

 

More Races

Socioeconomically Disadvantaged

36.8

No

 

36.3

No

 

55.7

Yes

SH

English Learners

43.8

Yes

SH

42.8

No

 

57.6

Yes

SH

Students with Disabilities

18.6

--

 

34.2

--

 

38.8

--

 

Evaluation of Progress

District-wide, we have a focus on equity and closing the achievement gap. Towards that end, we have district procedures in place to monitor achievement results on a regular basis:

· District and Site staff participate in an ongoing cycle of evaluation, reflection and action several times each year, which includes analyzing results of assessments using Data Director and California Department of Education reports, holding analysis sessions with site and district staff, using results to guide changes in instruction, and reassessing effectiveness. This formal cycle happens three times during the year.

· In between these formal assessment periods, teachers hold weekly Common Planning Time meetings in which they select assessments of student progress to analyze and discuss curricular and instructional changes to ensure students are reaching their goals.

· Our external provider, Curriculum LLC, has provided technical assistance to the district in strategic planning and works with our Priority School sites to further the work and evaluation of progress. We report to the Board of Education several times each year regarding progress towards our goals. 

· Culturally Responsive Teaching and Learning (CRLT) practices are reviewed regularly to address achievement disparities.



	x. Inclusion of Tier III Schools (if applicable)

	Not applicable



	xi. Consultation with Relevant Stakeholders

	Sacramento City Unified School District applied for a School Improvement Grant for Oak Ridge and five SCUSD Tier III schools in 2010. Consequently, Oak Ridge began the consultation process with relevant stakeholders in 2010. Those meetings included:

· March 8, 2010 with the Oak Ridge staff - Discussed CDE release of persistently-lowest performing school rank

· March 10, 2010 with Oak Ridge staff - Discussed options for school and staffing implications

· March 18, 2010 with Oak Ridge staff - Discussed strengths and concerns of school

· March 22, 2010 with Oak Ridge parents and community partners - Discussed options for school and the school's strengths and concerns

· April 13, 2010 with the Oak Ridge community – question and answer session

· April 20, 2010 with staff and parents (two separate meetings) – Transformation Plan

· May 10, 2010 with Oak Ridge Community – Transformation Plan

When the application was not funded, school staff continued consulting with relevant stakeholders in anticipation of applying for the grant again in May 2011. Parents and the community provided input about the needs of the students and the school through Oak Ridge’s School Development and Improvement Plan (SDIP) process. When that application was not funded, the school administrative team met at the start of the 2011-12 school year to discuss changes that needed to be made in order to apply for the SIG, Cohort 2. With the same strategies in place and the addition of extending the school day by 45 minutes, the application was approved and reviewed by the School Site Council---made up of school staff, parents, and community members---on October 21.  Oak Ridge had an extended school day during the 2010-11 school year and the majority of staff, parents and students supported the increased learning time and welcome its return.

Principal Huscher provided opportunities to engage staff, students, parents and community partners in the transformation process. The chart below outlines many of the meetings held at school sites in 2011 to ensure all voices were heard.

Date

Meeting/Audience

Feedback

3/11/11

SCUSD Grants Coordinator and Director of Assessment, Research and Evaluation

Participate in  SIG webinar and discuss grant requirements 

3/13/11

Chief Accountability Officer; Grants Coordinator and Director of Assessment, Research and Evaluation

Meeting to discuss SIG requirements and Turnaround Model

3/14/11

Chief Accountability Officer; Grants Coordinator; Director of Assessment, Research and Evaluation; and Oak Ridge Principal

Meeting to discuss grant requirements and strategies

4/27/11

SCUSD Grants Coordinator and Director of Assessment, Research and Evaluation

Participate in  updated SIG webinar and discuss grant requirements

4/27/11

English Language Advisory Committee-ELAC Members

Idea in principle discussed.  Additional support in reading instruction applauded by parents.  Second language learning needs discussed in relation to how grant would support English language acquisition.

5/05/11

Staff meeting- Staff

SIG Grant presented and Ideas sought.  Framework for plan to best serve students’ academic needs begins to come together

5/06/11

Arts meeting – Principal, Academic Coach, SMAC Arts Education Coordinator

Met to discuss arts component for SIG and learn about SMAC’s programs with other school districts

5/19/11

Curriculum Meeting- Certificated Staff

Potential Matrix of support and services presented to staff for review and feedback.  Comments included support for technology component and idea of enriched options during and after school (including fieldtrips to see arts in action in the community).  Theater, music, dance, visual, literary, arts also supported.  Questions asked about how incentive would apply.

5/17/11

School Site Council-SSC Elected Members

Potential Matrix of support and service presented to staff for review and feedback.  SSC members embraced all components of the matrix.  Some members of the SSC wanted to see draft of grant before submitted.  Questions about how grant would be funded and to what degree.

5/09/11 

Parents As Partners Meeting- Parent body

Idea of grant presented to parent body.  Parents expressed support of arts.  Parents expressed need for music.  Questions about instruments and timing within the day of arts classes. 

5/10/11

Principal and Chief Accountability Officer

Met to finalize strategies identified  for SIG application




	9/6/11
	Community Meeting 
	Discussed the upcoming school year

	10/6/11
	Staff Meeting-Staff
	Discussed reapplying for the SIG

	10/17/11
	Community Meeting
	Discussed reapplying for the SIG and proposed strategies. Input sought and noted.

	10/20/11
	Curriculum Meeting
	Discussed how school priorities could be achieved through grant funding. Input sought and noted

	10/24/11
	School Site Council- SSC Elected Members
	Discussed how school priorities could be achieved through grant funding. Input sought and noted

	11/3/11
	Staff Meeting
	Potential Matrix of SIG support and services presented to staff for review and feedback.  


SIG Form 4b—SCUSD Budget Narrative

Provide sufficient detail to justify the LEA budget. The LEA budget narrative page(s) must provide sufficient information to describe activities and costs associated with each object code. Include budget items that reflect the actual cost of implementing the selected intervention models and other activities described for each participating school. If applicable, clearly identify those activities that are related to costs included in the pre-implementation column on the LEA Budget Summary (SIG Form 4a) and include the costs in the FY 2012–13 column of this form. Group information by object code series and provide totals by series, year, and term of grant. Series totals must correspond exactly to budget summary form. Please duplicate this form as needed. Tie component to budget item (e.g., Professional Development to PD class). 

	Activity Description

(See instructions)
	SIG Funds Budgeted  

(Identified per year)
	Object Code

	
	FY 2012–13
	FY 2013–14
	FY 2014–15
	

	Indirect cost charges – 3.31%
	48,671
	43,905
	43,905
	7310

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


SIG Form 5b—Oak Ridge Elementary School Budget Narrative

Provide sufficient detail to justify the school budget. The school budget narrative page(s) must provide sufficient information to describe activities and costs associated with each object code. Include budget items that reflect the actual cost of implementing the selected intervention models and other activities described for each participating school. If applicable, clearly identify those activities that are related to costs included in the pre-implementation column on the School Budget Summary (SIG Form 5a) and include the costs in the FY 2012–13 column of this form. Group information by object code series and provide totals by series, year, and term of grant. Series totals must correspond exactly to budget summary form. Please duplicate this form as needed.

 School Name:

	Activity Description

(See instructions)
	SIG Funds Budgeted  

(Identified per year)
	Object Code

	
	FY 2012–13
	FY 2013–14
	FY 2014–15
	

	Substitute release for Area 3 Writing Project Professional Development- 16 teachers @ $149.51 x 8 days

Teacher stipends for Area 3 training – 25 teachers @$45 x 12 hours

Substitute release for Shefelbine Professional Development – 16 teachers @ $149.51 x 2 days

Support teacher (1 FTE)

Support Teacher (1 FTE)

Professional development teacher stipend (summer) - 25 teachers @$100 x 10 days

Common planning time – 25 teachers @$37.13 x 18 hours ( 1 hr./week for 18 weeks)

Increased time (45 minutes) in the instructional day – 25 teachers @$27.85 x 180 days

School Psychologist (1 FTE)

School social worker (1 FTE)

Assistant Principal Priority School (1 FTE)

Priority school principal differential (1 month) 
Learning support services staff (1 FTE)

After school grade level articulation – 25 teachers @$37.13 x 1.5 hrs. x 36 weeks 

Training specialist (1 FTE)

Training specialist (1 FTE)

Computer resources lab tech (1 FTE)

Library media tech (.5 FTE)

Benefits – substitute release for Area 3 PD – 16 teachers @$16.66 x 8 days

Benefits – substitute release for Shefelbine PD -  16 teachers @$16.66 x 2 days

Benefits – Support teacher

Benefits – Support teacher

Benefits – Computer lab tech

Benefits – stipend for summer professional development – 25 teachers @$13.19 x 10 days
Benefits – common planning time – 25 teachers @$4.90 x 18 weeks

Benefits – increased time in the school day – 25 teachers @$3.67 x 180 days

Benefits – School psychologist

Benefits – School social worker

Benefits – Library media tech

Benefits – Assistant principal 

Benefits -  Priority school principal differential

Benefits – Learning support services specialist

Benefits – grade level articulation – 25 teachers @$4.90 x 36 weeks

Benefits – Training specialist

Benefits – Training specialist

Student incentives for Character Education program  – gift cards, snacks, school supplies, etc,

Multimedia for classrooms – computers, additional RAM for computers, mobile lab, microphones, video cameras

Books, magazines for classroom libraries

Consultant for Area 3 Writing Project

Consultant for John Shefelbine Reading Intervention

Indirect @3.31%
	19,137.28

13,500

5,318

70,599

70,599

25,000

16,708.50

125,325

86,287

82,330

109,092

10,414

71,194

50,125.50

60,481

65,186

44,816

17,886

2,132.48

533.12

29,401

29,401

23,940

3,297.50
2,205

16,515

32,319

31,811

27,728

13,497

1,822

33,320

4,410

38,746

39,367

3,000

64,000

80,000

25,000

5,000
	19,137.28

13,500

5,318

70,599

70,599

25,000

16,708.50

125,325

86,287

82,330

109,092

10,414

71,194

50,125.50

60,481

65,186

44,816

17,886

2,132.48

533.12

29,401

29,401

23,940

3,297.50
2,205

16,515

32,319
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27,728

13,497

1,822

33,320

4,410

38,746

39,367

3,000

0

0
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533.12
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SIG Form 9—Schools to Be Served

Schools to be Served

	SCHOOL NAME
	CDS Code
	NCES Code
	TIER I
	TIER II
	TIER III
	INTERVENTION (TIER I AND II ONLY)
	WAIVER(S) TO BE IMPLEMENTED 

	
	
	
	
	
	
	Turnaround
	   Restart
	Closure
	Transformation
	Start Over

 (Restart and Turnaround Only)
	Implement SWP

	Oak Ridge Elementary
	6034185
	063384005271
	X
	
	
	X
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	


Indicate which schools the LEA commits to serve, their Tier, and the intervention model the LEA will implement in each Tier I and Tier II school. For each Tier I and Tier II Title I school, indicate which waiver(s) will be implemented at each school. Note: An LEA that has nine or more Tier I and Tier II schools, including both schools that are being served with FY 2009 SIG funds and those that are eligible to receive FY 2010 SIG funds, may implement the transformation model in no more than 50 percent of those schools. (Attach as many sheets as necessary.

SIG Form 10.1—Turnaround Implementation Chart for a Tier I or Tier II School
Complete this form for each identified Tier I and Tier II school planning to implement the Turnaround Model that the LEA intends to serve. Include actions and activities required to implement the model, a timeline with specific start and end dates of implementation, the position (and person, if known) responsible for oversight, and the type of evidence that will be submitted to the CDE, upon request, to verify implementation. The Implementation Chart must address all required components of the selected model and include specific activities for the components that have already been completed as well as the components that will be completed in the future. Actions and activities that are part of the LEA’s optional pre-implementation activities should be clearly identified as such. 
	School:                                                         Tier:  I or II (circle one)    

	Required Components
	Actions & Activities
	Timeline

Start   End
	Oversight
	Description of Evidence

	a. Replace the principal and            grant the new principal sufficient operational flexibility.


	1. Doug Huscher hired as Principal

2. Leadership Team hired 

3. One hour of Common Planning Time for each grade level added

4. Principal is actively involved in all aspects of the budget related to this grant

5. Use Common Planning Time (CPT) to debrief, articulate, and share effective practices with colleagues.

6. Add 2 FTE Support Teachers 

7. Add 2 FTE Training Specialists

8. Increase Library Media Tech’s position by .5 FTE

9. Increase the Principal’s 11-month position to 12 months


	1. 2010-2010

2. 2010-2012

3. 2010-2015

4. 2011-2015

5. 2011-2015

6. 2012-2015

7. 2012-2015

8. 2012-2015

9. 2012-2015


	1. SCUSD Chief Accountability Officer, Human Resources (HR)

2. Principal Huscher, HR, Budget Dept.

3. Chief Accountability Officer, Principal Huscher, HR, Budget

4. Principal Huscher, Budget

5. Chief Accountability Officer, Curriculum & Instruction (C&I)

6. Principal Huscher, HR, Budget

7. Principal Huscher, HR, Budget

8. Principal Huscher, HR, Budget

9. Chief Accountability Officer, HR, Budget


	1. Employment contract

2. Employment contracts

3. School schedule

4. Monitor, review, and report

5. Monitor, review, and report

6. Employment contracts

7. Employment contracts

8. HR Records

9. Employment contract



	b. Use locally-adopted competencies to measure the effectiveness of staff who can work within the turnaround environment, screen all existing staff and rehire no more than 50 percent, and select new staff.

	1. Identify/review all teachers who are on improvement plans. Follow up.

2. Identify teachers who may need to be placed on improvement plans. Create focus and follow-up for teachers carefully outlining expectations 

3. Facilitate movement of teachers who are not qualified or who are miss-assigned or do not want to be part of the transformation

4. Assign support personnel to areas of need quickly once instructional weaknesses are identified
	1. 2010-2015

2. 2010-2015

3. 2010-2015

4. 2010-2015
	1. Principal Huscher, HR

2. Chief Accountability Officer, Principal Huscher, HR

3. Chief Accountability Officer, Principal Huscher, HR

4. Chief Accountability Officer, Principal Huscher
	1. Evaluation process

2. Evaluation process

3. Evaluation process

4. Evaluation process



	c. Implement strategies that are designed to recruit, place, and retain staff with the skills necessary to meet the needs of the students in the turnaround school.

	1. Principal receives 10% salary increase and 12-month position salary

2. Work with Teacher Talent Transfer Initiative to place teachers that have track record of success. Hire one teacher through the Talent Transfer Initiative.

3. Oak Ridge staff protected from layoffs and surplussing


	1. 2010-2012

2. 2010-2010

3. 2010-2015
	1. Chief Accountability Officer, HR, Budget

2. Chief Accountability Officer, HR, Budget

3. Chief Accountability Officer, HR, Budget
	1. Priority School Principal job description
2. Employment contract

3. Board action item

	d. Provide staff ongoing, high-quality, job-embedded professional development that is aligned with the school’s comprehensive instructional program.


	1. Establish increased school day to include weekly planning time for structured collaboration, data analysis, formative assessment, alignment of curriculum

2. Establish grade level articulation time 1.5 hours a week after school

3. Establish training

expectations of teacher and student learning

4. Continue developing professional development models that mandate the introduction of strategy, modeling, practice strategy with colleagues and receive feedback, evaluation of the strategy.

5. Offer Area 3 Writing Project professional development 

6. Offer SIPPS professional development.

7. Provide summer (2012) professional development


	1. 2010-2011

2. 2011-2015

3. 2010-2015

4. 2010-2015

5. 2011-2015

6. 2011-2015

7. 2012-2012
	1. Chief Accountability Officer, HR, Budget

2. Chief Accountability Officer, Training Specialist, Curriculum & Instruction (C&I)

3. Chief Accountability Officer, Principal Huscher, Curriculum & Instruction (C&I)

4. Chief Accountability Officer, Principal Huscher

5. Chief Accountability Officer, Training Specialist

6. Chief Accountability Officer, Principal Huscher

7. Chief Accountability Officer, Principal Huscher


	1. School site schedule

2. Articulation minutes

3. Teacher Expectation non-negotiables

4. Instructional Rounds

5. Contract with consultant

6. Contract with consultant

7. PD provider agendas

	e. Adopt a new governance structure which may include, but is not limited to, requiring the school to report to a new “turnaround office” in the LEA, or hiring a “turnaround leader” who reports directly to the LEA.

	1. As an identified “priority school,” Oak Ridge reports to SCUSD’s Office of Accountability

2. Principal Huscher participates in summer training facilitated by Mike Mattos on collaborative practices
	1. 2010-2015

2. 2010-2010
	1. Chief Accountability Officer

2. Chief Accountability Officer


	1. SCUSD Board approval
2. PD Agenda

	f. Use data to identify and implement an instructional program that is research-based and vertically aligned from one grade to the next as well as aligned with California’s adopted academic standards. 


	1. Use the School Quality Review (SQR) report to evaluate and refine curriculum and instruction lesson delivery.

2. SCUSD develops a Strategic Plan that involves a cycle of continuous school improvement for building and supporting a professional learning community and implements that plan.

3. SCUSD adopts and uses a new School Quality Review (SQR) process with Cambridge Education LLC.

4. SCUSD contracts with Curriculum Associates to provide quarterly benchmarks for English-Language Arts and Mathematics.

5. Launch a more targeted integrated literacy program with reading and writing workshops

6. To support the integrated literacy program, implement the Shefelbine Reading Intervention program (SIPPS) 

7. To support the integrated literacy program, expand Area 3 Writing Project (A3WP) activities 

8. Use SQR to evaluate and refine curriculum and instruction lesson delivery

9. Arrange schedules for plenty of time to debrief, articulate, and share effective practices with colleagues (CPT)


	1. 2010-2015

2. 2010-2015

3. 2010-2015

4. 2010-2013

5. 2011-2015

6. 2011-2015

7. 2011-2015

8. 2010-2013

9. 2010-2015
	1. Chief Accountability Officer, principal Huscher, C&I

2. Superintendent, SCUSD Board

3. Chief Accountability Officer

4. Chief Accountability Officer, Assessment/Research & Evaluation (AR&E)

5. Training Specialist, C&I

6. Training Specialist, C&I

7. Training Specialist, C&I

8. Chief Accountability Officer, Principal Huscher, C&I

9. Principal Huscher
	1. Minutes from staff meetings

2. Minutes from CPT

3. SCUSD Board approval

4. SCUSD Board approval

5. Minutes from CPT

6. PD agendas

7. PD agendas

8. CPT minutes

9. CPT minutes

	g. Promote the continuous use of student data to inform and differentiate instruction in order to meet the academic needs of individual students.


	1. Conduct Benchmark assessments using Curriculum Associates

2. Provide in-depth analysis of student performance by standard when California Standards Tests (CST) results are released

3. Analyze subgroup performance to

identify strengths and weaknesses

4. Conduct academic benchmark results, create plans for targeted
instruction and follow-up to ensure plans have been implemented

5. Academic coaches will provide feedback to teachers regarding

fidelity of implementation of core program 

6. Review progress of Student with

Disabilities to ensure appropriate

accommodations and modifications

are in place and utilized

7. Review progress of English Learners to ensure program fidelity of program, access to the core, and

reclassification targets are met

8. Regularly examine student work samples looking for trends and patterns related to subgroup relative strengths, weaknesses, needs, etc…use of formative and summative assessments 

9. Assess teacher-developed tasks with common criteria on rubric

10. Give quarterly fluency assessments and analyze progress (based on National Fluency Norms), quarterly Basic Phonics Skills Test (BPST) and Irregular Sight Words Assessment,

11. Create plans for targeted instruction and follow-up to ensure plans have been implemented

12. AmeriCorps volunteers provide individual tutoring to Oak Ridge students both during the instructional day and after school.


	1. 2010-2013

2. Aug./Sept.

2010- yearly

3. Aug./Sept.

2010 - yearly

4. 2010 – 2015

5. 2010 –2015

6. 2010 – 2015

7. 2010 - 2015

8. 2010 – 2015

9. 2010 - 2015

10. 2011- 2015

11. 2010- 2015

12. 2012- 2015


	1. Principal Huscher, C&I, AR&E

2. Principal Huscher, AR&E

3. Principal Huscher, AR&E

4. Chief Accountability Officer, Principal Huscher, AR&E

5. Principal Huscher

6. Principal Huscher, Special Edu.

7. Principal Huscher, Multilingual Dept.

8. Principal Huscher, Academic Coaches

9. Principal Huscher, Training Specialist

10.  Training Specialist

11.  Training Specialist

12. Training Specialist
	1. Benchmark data uploaded in Data Director

2. Pre-service agendas

3. Pre-service agendas

4. Academic Conference agendas
5. Feedback notes
6. Intervention folders
7. Reclassification data

8. CPT minutes

9. Rubric tied to SQR and Common Core

10. Fluency data on S-drive

11. SIPPS student groupings and fidelity to program
12. Lesson plan notes

	h. Establish schedules and implement strategies that provide increased learning time.

	Core

Amount Increased: 

45 minutes/day

Enrichment 

Amount Increased: 

15 minutes/day

Teacher Collaboration 

Amount Increased: 

30 minutes / week

1. Add 45 minutes to the school day for increased learning time, enrichment, and teacher collaboration

2. Protect core instructional time from outside influences

3. Provide extended hours kindergarten

4. Establish schedules that reflect coordinated effort to provided targeted instruction based upon student learning needs and the resources available

5. Purchase materials for classroom libraries to support expanded literacy instruction
	1. 2012-2015

2. 2010-2015

3. 2011-2015

4. 2010-2015

5. 2012-2015
	1. Principal Huscher, HR, Budget

2. Principal Huscher

3. Principal Huscher, HR, Budget

4. Principal Huscher

5. Principal Huscher, Training Specialist


	1. Master schedule

2. Master schedule

3. Master schedule

4. Master schedule

5. Purchase orders



	i.Provide appropriate social-emotional and community- oriented services and supports for students
	· Oak Ridge students have access to Youth & Family Resource Center supports, including mental health counseling, health enrollment, dental/vision referrals (in partnership with Equal Start), life problems counseling/mentoring, counseling/support groups, and case management.

· Weekly Multidisciplinary Team (MDT) identifies students needing support and discusses the best ways to support them.

· Teachers make home visits

· Oak Ridge parents participate in SCUSD’s Family Academy.

· Provide bilingual parent advisors support staff with translation needs between parents and school staff

· Work with community partners to provide a broad range of support to students.

· Hire a Learning Support Services Specialist (1 FTE)

· Hire a School Psychologist (1 FTE)

· Hire an Assistant Principal (1 FTE)

· Increase the School Social Worker to 1 FTE

· Provide Student Incentives
	1. 2010-2012

2. 2010-2012

3. 2010-2015

4. 2010-2015

5. 2010-2015

6. 2010-2015

7. 2012-2015

8. 2012-2015

9. 2012-2015

10. 2012-2015

11. 2010-2015
	1. Chief Accountability Officer, Integrated Services

2. Principal Huscher, Integrated Support Services

3. Principal Huscher, Parent Engagement Office

4. Principal Huscher, School/Family/Community Partnerships Department

5. Principal Huscher, Multilingual Department

6. Principal Huscher, Youth & Family Resource Coordinator

7. Principal Huscher, ISS, HR, Budget

8. Principal Huscher, ISS, HR, Budget

9. Principal Huscher, HR, Budget

10. Principal Huscher, ISS, HR, Budget

11. Assistant Principal, Learning Services Support Specialist


	1. MDT minutes

2. MDT minutes

3. Sign-in sheets

4. Sign-in sheets

5. Translated documents

6. Meeting notes, agendas

7. Employment contract

8. Employment contract

9. Employment contract

10. Employment contract

11. Receipts

	Optional Component

Using and integrating technology-based supports and interventions as part of the instructional program.

	1. Increase the Computer Resources Lab Tech by .5FTE

2. Purchase additional classroom computers, RAM, mobile lab, microphones and video cameras
	1. 2012-2015

2. 2012-2013
	1. Principal Huscher, HR, Budget

2. Principal Huscher, SCUSD Technology Services
	1. HR records

2. Purchase orders
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				Far Below		Below Basic		Basic		Proficient		Advanced

		Science (59)		0%		24%		32%		34%		10%

		Math (298)		2%		18%		25%		29%		26%

		ELA (298)		10%		22%		36%		20%		13%
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ELAbyGrade

		OakRidge Elementary School

		2011 STAR Program

		CST and CMA-ELA by Grade

				Far Below Basic		Below Basic		Basic		Proficient		Advanced

		Grade 6		2%		18%		39%		27%		15%

		Grade 5		5%		16%		52%		16%		10%

		Grade 4		5%		27%		36%		14%		19%

		Grade 3		17%		33%		33%		13%		4%

		Grade 2		21%		18%		18%		26%		18%
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AYP_1 and 2

		Component 1: Participation Rate

		Category		English Language Arts																		Mathematics

				2009						2010						2011						2009						2010						2011

				Rate		Met		Alt.		Rate		Met		Alt.		Rate		Met		Alt.		Rate		Met		Alt.		Rate		Met		Alt.		Rate		Met		Alt.

						AYP		Method				AYP		Method				AYP		Method				AYP		Method				AYP		Method				AYP		Method

						Criteria						Criteria						Criteria						Criteria						Criteria						Criteria

		AYP Target		95						95						95						95						95						95

		Schoolwide		100		Yes				100		Yes				100		Yes		SH		100		Yes				100		Yes				100		Yes		SH

		Black or African American		100		Yes 		ER		100		Yes 		ER		100		Yes 		ER		99		Yes		ER		100		Yes		ER		100		Yes		ER

		American Indian or		100		-- 				100		-- 				100		-- 				100		--				100		--				100		--

		Alaska Native

		Asian		100		Yes 		ER		100		Yes 		ER		100		Yes 		ER		100		Yes		ER		100		Yes		ER		100		Yes		ER

		Filipino		100		-- 				100		-- 				100		-- 				100		--				100		--				100		--

		Hispanic or Latino		99		Yes 				100		Yes 				100		Yes 				100		Yes				100		Yes				100		Yes

		Native Hawaiian or		100		-- 				100		-- 				100		-- 				100		--				100		--				100		--

		Pacific Islander

		White		100		-- 				100		-- 				100		-- 				100		--				100		--				100		--

		Two or						N/A		100		-- 				100		-- 								N/A		100		--				100		--

		More Races

		Socioeconomically Disadvantaged		100		Yes 				100		Yes 				100		Yes 				100		Yes				100		Yes				100		Yes

		English Learners		100		Yes 				100		Yes 				100		Yes 				100		Yes				100		Yes				100		Yes

		Students with Disabilities		100		-- 				100		-- 				100		-- 				100		--				100		--				100		--

		Component 2: Percent Proficient – Annual Measurable Objectives (AMOs)

		Category		English Language Arts																		Mathematics

				2009						2010						2011						2009						2010						2011

				Percent Proficient		Met AYP Criteria		Alt. Method		Percent Proficient		Met AYP Criteria		Alt. Method		Percent Proficient		Met AYP Criteria		Alt. Method		Percent Proficient		Met AYP Criteria		Alt. Method		Percent Proficient		Met AYP Criteria		Alt. Method		Percent Proficient		Met AYP Criteria		Alt. Method

		AYP Target		46.0*						56.8*						67.6*						47.5*						58.0*						68.5*

		Schoolwide		28		No				25		No				33.2		Yes		SH		36.8		No				36.3		No				55.6		Yes		SH

		Black or African American		23.6		Yes 		SH		28.6		Yes 		SH		33.3		Yes 		SH		20.4		No				27.3		Yes		SH		53.7		Yes		SH

		American Indian or		--		-- 				--		-- 				--		-- 				--		--				--		--				--		--

		Alaska Native

		Asian		33.8		Yes 		SH		29.6		No 				28.8		No 				52.7		Yes				52.1		No				57.6		Yes		SH

		Filipino		--		-- 				--		-- 				--		-- 				--		--				--		--				--		--

		Hispanic or Latino		25.2		No 				23		No 				33.6		Yes 		SH		35.2		No				34.4		No				57.6		Yes		SH

		Native Hawaiian or		--		-- 				--		-- 				--		-- 				--		--				--		--				--		--

		Pacific Islander

		White		35.7		-- 				--		-- 				--		-- 				21.4		--				--		--				--		--

		Two or						N/A		--		-- 				--		-- 								N/A		--		--				--		--

		More Races

		Socioeconomically Disadvantaged		28		No 				25		No 				33.3		Yes 		SH		36.8		No				36.3		No				55.7		Yes		SH

		English Learners		26.7		No 				23		No 				29.1		Yes 		SH		43.8		Yes		SH		42.8		No				57.6		Yes		SH

		Students with Disabilities		16.3		-- 				21.1		-- 				32.7		-- 				18.6		--				34.2		--				38.8		--






_1391596010.xls
Chart1

		1st		1st		1st
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ELA 1-6

		6th Grade ELA Practice		CAB 1		CAB 2		CAB 3		5th Grade ELA Practice		CAB 1		CAB 2		CAB 3

		Standard/Cluster		Average						Standard/Cluster		Average

		Reading		34%		36%		45%		Reading		34%		36%		52%

		Word Analysis		34%		35%		59%		Word Analysis		34%		35%		44%

		Writing Conventions and Strategies		37%		43%		47%		Writing Conventions and Strategies		37%		43%		55%

		Writing Task		38%		31%		45%		Writing Task		38%		31%		56%

		Average		35%		38%		47%		Average		35%		38%		52%

		4th Grade ELA Practice		CAB 1		CAB 2		CAB 3		3rd Grade ELA Practice		CAB 1		CAB 2		CAB 3

		Standard/Cluster		Average						Standard/Cluster		Average

		Reading		34%		37%		51%		Reading		34%		36%		53%

		Word Analysis		34%		43%		59%		Word Analysis		34%		35%		56%

		Writing Conventions and Strategies		37%		33%		44%		Writing Conventions and Strategies		37%		43%		48%

		Writing Task		38%		44%		46%		Writing Task		38%		31%		52%

		Average		35%		36%		49%		Average		35%		38%		52%

		2nd Grade ELA Practice		CAB 1		CAB 2		CAB 3		1st Grade ELA Practice		CAB 1		CAB 2		CAB 3

		Standard/Cluster		Average						Standard/Cluster		Average

		Reading		34%		36%		49%		Reading		55%		61%		60%

		Word Analysis		34%		35%		50%		Word Analysis		57%		70%		74%

		Writing Conventions and Strategies		37%		43%		47%		Writing Conventions and Strategies		47%		56%		56%

		Writing Task		38%		31%		50%		Writing Task		61%		61%		65%

		Average		35%		38%		49%		Average		54%		63%		64%



&LSCUSD&COak Ridge Averages for ELA
 Curriculum Associates Benchmark 1, 2, and 3 by Grade Level&R2010-2011



ELA Graphs

		ELA

		Grade Level		CAB 1		CAB 2		CAB 3

		1st		54%		63%		64%

		2nd		35%		38%		49%

		3rd		35%		38%		52%

		4th		35%		36%		49%

		5th		35%		38%		52%

		6th		35%		38%		47%
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Math 1-6

		6th Grade Math Practice		CAB 1		CAB 2		CAB 3		5th Grade Math Practice		CAB 1		CAB 2		CAB 3

		Standard/Cluster		Average						Standard/Cluster		Average

		Number Sense		35%		42%		43%		Number Sense		34%		41%		53%

		Algebra and Functions		44%		49%		45%		Algebra and Functions		44%		49%		54%

		Measurement and Geometry		29%		52%		36%		Measurement and Geometry		34%		44%		43%

		Statistics, Data Analysis and Probability		28%		34%		35%		Statistics, Data Analysis and Probability		34%		45%		49%

		Average		35%		44%		41%		Average		36%		44%		51%

		4th Grade Math Practice		CAB 1		CAB 2		CAB 3		3rd Grade Math Practice		CAB 1		CAB 2		CAB 3

		Standard/Cluster		Average						Standard/Cluster		Average

		Number Sense		38%		46%		51%		Number Sense		42%		47%		52%

		Algebra and Functions		39%		52%		63%		Algebra and Functions		49%		47%		55%

		Measurement and Geometry		31%		39%		43%		Measurement and Geometry		52%		46%		49%

		Statistics, Data Analysis and Probability		42%		46%		66%		Statistics, Data Analysis, and Probablity		34%		58%		58%

		School Average		37%		46%		54%		Average		44%		47%		52%

		2nd Grade Math Practice		CAB 1		CAB 2		CAB 3		1st Grade Math Practice		CAB 1		CAB 2		CAB 3

		Standard/Cluster		Average						Standard/Cluster		Average

		Number Sense		41%		53%		61%		Number Sense		45%		60%		66%

		Algebra and Functions		31%		56%		61%		Algebra and Functions		53%		59%		62%

		Measurement and Geometry		46%		53%		60%		Measurement and Geometry		79%		80%		84%

		Statistics, Data Analysis and Probability		37%		69%		66%		Statistics, Data Analysis and Probability		49%		52%		71%

		Average		41%		55%		61%		Average		54%		63%		70%
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		Math

		Grade Level		CAB 1		CAB 2		CAB 3

		1st		54%		63%		70%

		2nd		41%		55%		61%

		3rd		44%		47%		52%

		4th		37%		46%		54%

		5th		36%		44%		51%

		6th		35%		44%		41%
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Oak Ridge Elementary Curriculum Associates Math Practice Test Comparisons by Grade Level




