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Background

The California State Board of Education (SBE) and the California Department of Education (CDE) are working collectively to seek relief from the current federal implementation requirements that are believed no longer useful in identifying which schools and Local Educational Agencies (LEAs) need improvement or appropriate intervention. However, until the Elementary and Secondary Education Act (ESEA) is reauthorized, all LEAs receiving Title I funds are still required to implement current federal requirements. 

At its November 8, 2012, meeting, the SBE assigned Corrective Action 6 to each of the 56 LEAs (Cohort 6) that advanced to Title I, Program Improvement (PI) Year 3 in October 2012, as required by Section 1116 of the ESEA and California Education Code (EC) Section 52055.57(d). In addition, the SBE adopted a revised definition of Corrective Action 6 to include the SBE’s continuing implementation of Common Core State Standards (CCSS) and the instructional materials flexibility provided by the upcoming enactment of AB 1246 (Brownley, Chapter 668, Statutes of 2012). 
Specific details for implementing Corrective Action 6 can be found on the SBE’s November 2012 Meeting Agenda Web page, Items 14 and 15, located at http://www.cde.ca.gov/be/ag/ag/yr12/agenda201211.asp.
The SBE also stipulated at its November 2012 meeting that each LEA in Cohort 6 revise its LEA Plan within three months of being identified for corrective action to assist with the planning and implementation of local actions designed to improve the academic achievement of students. To assist the LEA in revising its Plan, the CDE has developed this recommended plan template for completing the revised LEA Plan. The revised Plan can be submitted to the CDE through the California Accountability and Improvement System (CAIS), either as a word document attached in CAIS, or as a CAIS specific format plan. The CDE will provide additional technical assistance to each LEA by providing written feedback on the contents and strategies within the plan.
A series of webinars and training modules on writing an effective LEA plan for LEAs in PI can be found at the CDE PI Resources Web page located at http://www.cde.ca.gov/ta/ac/ti/pilearesources.asp.

At the same meeting, SBE discussions again focused on the higher levels of academic achievement demonstrated by LEAs in Cohort 6 and the need to continue focusing available technical assistance resources, based on local needs, on the specific student subgroups in the greatest need of assistance. As a result, the determination of technical assistance for Cohort 6 LEAs was based predominately on the LEAs most recent Academic Program Index data, including the performance of numerically significant student subgroups.

Pursuant to EC 52055.57(d), LEAs with PI schools will receive financial resources to support local actions to improve the academic achievement of students. The amount of financial assistance is based upon the level of technical assistance assigned to the LEA by the SBE and the total number of PI schools within the LEA. (See the enclosure for the level of technical assistance assigned by the SBE to each LEA in Cohort 6.) A grant award notification letter containing information about how to access the funds has been sent to Cohort 6 districts. 
For program questions regarding technical assistance resources and corrective action, please contact the District Innovation and Improvement Office, by phone at 916-319-0836 
or by e-mail at LEAP@cde.ca.gov. For questions regarding the level of financial technical assistance available to LEAs, please contact Irene Nabeta-Yee, Fiscal Analyst, School Turnaround Office, by phone at 916-319-020237 or by e-mail at inabetayee@cde.ca.gov.
California Accountability Components
The LEA Plan is one of four major accountability components utilized by California LEAs to meet planning, implementation, and reporting specifics for state and federal categorical program funding. The four components are summarized in the table below:

	Local Educational Agency (LEA) Plan
	Consolidated Application
(ConApp) 

	· Primary programmatic document for LEAs participating in federal and state categorical programs.

· LEA provides specific program descriptions and assurances required under ESEA. 

· LEA describes specific goals and actions for improved student achievement.
	· Primary fiscal document for federal and state categorical programs.
· LEA submits certification of assurances at the start of the fiscal year.

· LEA allocates funds to schools and reserves funds for administrative costs and guidance mid-year.

· LEA reports program participation, compliance and expenditure information at the end of the fiscal year. You may access this information on the California Department of Education (CDE) Consolidated Application Web page at
      http://www.cde.ca.gov/fg/aa/co/.


	Single Plan for Student Achievement
(SPSA)
	Federal Program Monitoring
(FPM)

	State law specifies a school-level plan for all programs funded through the ConApp. The SPSA is developed by the school site council with the advice of applicable school advisory committees, and consolidates all programs and funding sources to map the school’s plan for improving student achievement. You may access this information on the CDE Single Plan for Student Achievement Web page at
http://www.cde.ca.gov/nclb/sr/le/singleplan.asp.
	Federal law requires the CDE to monitor the implementation of categorical programs operated by LEAs. FPM is the primary vehicle for monitoring appropriate implementation of programs and expenditure of funds in compliance with requirements of each categorical program. You may access this information on CDE Federal Program Monitoring Web page at http://www.cde.ca.gov/ta/cr/fpmfaqs.asp.


The LEA Plan Goals
Based on the Elementary and Secondary Education Act (ESEA), the state of California requires the following goals for the LEA Plan: 
1. All students will, at a minimum, attain proficiency or better in reading/language arts and mathematics, by 2013–14.
2. All limited-English-proficient students will become proficient in English, at a minimum attaining proficiency or better in reading/language arts and mathematics by 2013-14.
3. All students will be taught by highly-qualified teachers. Poor and minority students will not be taught by inexperienced, unqualified, or out-of-field teachers at higher rates than other students. 
4. All students will be educated in learning environments that are safe, drug-free, and conducive to learning. (No longer federally funded, therefore a response is optional; but an LEA may direct other funds to support this goal).
5. All students will graduate from high school.
Development Process for the LEA Plan

LEAs must develop a single, coordinated, and comprehensive plan to guide implementation of federal and state programs, the allocation of resources, and reporting requirements. The process described below may be used to develop an LEA Plan that will translate the LEA’s mission statement and vision for student achievement into a concrete plan of action by communicating district priorities, setting district-wide goals, describing how the LEA will support achievement of the goals, and providing the framework for each school’s SPSA. The steps of the process include: (1) forming an LEA Plan Team, (2) conducting a needs assessment, (3) determining the LEA’s highest priority needs from the needs assessment process, (4) assessing LEA capacity to address its high priority needs, (5) developing goals, strategies and action steps to address each of the high priority needs, (6) ensuring the plan complies with federal and state planning requirements, (7) obtaining local board approval and submitting the Plan to CDE for review, and (8) implementing, monitoring, and reporting of Plan progress.
The LEA Plan Team
The LEA Plan Team, composed of relevant stakeholders, serves as an advisory body to the superintendent and the local school board. 

Composition of the Team
The LEA Plan Team membership represents relevant stakeholder groups. Each member representative contributes expertise to the analysis of the district’s needs. The Team members jointly determine how they will work together by agreeing to ground rules and norms of collaboration, establishing member roles and expectations, and establishing an effective communication system. 

If the district is working with a technical assistance (TA) provider, it may choose to have the TA provider serve on the LEA Plan Team. The TA provider plays an important role in plan development, including the needs analysis process and the identification of high priority needs.
Defining the Scope of the Team’s Work
The primary responsibility of the LEA Plan Team is to develop, define, and recommend the actions necessary to accomplish the goals of the LEA Plan. The Team may be assigned additional roles by district leadership, such as recommending revisions to the LEA Plan as necessary during plan implementation and monitoring. Districts may vary in defining the exact role of the Team.

The scope of work for an LEA Plan Team includes:

1. Analysis of Multiple Sources of Data—The LEA Plan Team analyzes student performance data, current educational practices and improvement strategies, demographic data, staffing practices, parent involvement practices, and the results from state program assessment tools. The Team uses this information to identify the current educational program’s areas of strength and the areas that need to be strengthened.

2. Identification of Goals, Strategies, Action Step Timelines—Through the process of reviewing, analyzing, and discussing data from multiple sources, the LEA Plan Team identifies student achievement priorities. The priorities are the basis for the LEA Plan goals. The Team develops specific strategies and action steps, and a timeline for implementing the strategies and action steps.
3. Monitoring Implementation of the LEA Plan—If assigned, the LEA Plan Team meets as needed (e.g., monthly) to monitor the implementation of the LEA Plan. They address questions such as: (1) Have the action steps been carried out? (2) Are the timelines being adhered to? (3) What are the challenges to implementation? (4) How is student achievement evidenced?  Another option may be to have a support provider monitor implementation of the plan.

4. Communicating Progress and Revising the Plan—The LEA Plan Team communicates the effectiveness of the Plan’s implementation on a regular basis to district leadership, and to other stakeholders, as appropriate. The Team makes recommendations about necessary adjustments to the LEA Plan, and submits required reports to the CDE. Federal law requires the LEA to periodically review, and revise as necessary, the LEA plan. Corrective Action 6 requires the LEA to report annual evidence of progress in implementing Corrective Action 6 requirements to the CDE. 
Designating a Team Lead/Contact
It is suggested that the LEA Plan Team identify a contact to serve as the Team Lead, e.g. the superintendent or superintendent’s designee. This person may serve as a liaison to CDE, district leadership, external support providers, and other Team members. The Team Lead has the full support of district leadership, is knowledgeable about the development of the LEA Plan, and is comfortable leading and facilitating diverse groups of people. 

The Needs Assessment

Purpose
The LEA Plan is grounded in student performance data from state and local assessments, as well as assessment of the coherence and level of implementation of instructional programs. Through the needs assessment process, the LEA identifies priority areas for improving student achievement and establishes a base for developing an effective, actionable plan.

Getting Started
· Orient the district’s LEA Plan Team to the purpose and process of the needs assessment. 
· Decide which data sources will be analyzed, and identify a person or persons to collect and organize the data. 
· Decide how the analysis will be conducted. Will the entire Team analyze all of the data? Will the LEA Plan Team organize into subgroups to analyze specific data sources and report back to the larger group? The size of the LEA Plan Team will determine to a large extent the method of the analysis.
· Ensure that the group analyzing each data source has broad representation, and also includes members with expertise in that area. (e.g., make sure to include teachers familiar with English learners and instruction to review California English Language Development Test [CELDT] and local English-language development [ELD] assessment results.)

Collecting and Organizing Student Achievement and Other Outcome Data

The table below shows student data sources that are commonly analyzed as part of an LEA Plan needs assessment. 

	DATA TYPE
	SOURCE

	
	CDE
	Local

	Adequate Yearly Progress (AYP)
	X
	

	Academic Performance Indicator (API)
	X
	

	California Modified Assessment (CMA)
	X
	

	California Alternative Performance Assessment (CAPA)
	X
	

	California Standards Test (CST)
	X
	X

	California High School Exit Exam (CAHSEE)
	X
	X

	California English Language Development Test (CELDT)
	X
	X

	Local Assessments
	
	X

	Equitable Distribution of Teachers
	
	X

	Demographics (Student and Teacher)
	X
	X

	Mobility (Student and Teacher)
	X
	X

	Absenteeism
	
	X

	Discipline/Suspension/Expulsion
	
	X

	Algebra 1 Enrollment
	
	X

	Participation in Special Education Services
	
	X

	Student Retention
	
	X

	Graduation Rate
	X
	X

	Dropout Rate
	X
	X

	D & F grade Rates
	
	X

	Enrollment and Completion of A-G Coursework
	
	X

	Participation in Advanced Placement (AP), Honors and Gifted and Talented Education (GATE)
	
	X


Organizing the Data
· Include at least three years of data disaggregated by school, grade level, course, and student group. Analysis of disaggregated data assists Team members in identifying both program strengths and areas in need of improvement.
· Present data to the LEA Plan Team visually, including graphs, tables, and spreadsheets in order to make the data user friendly.
· The LEA Plan Team may wish to utilize district data in comparison to state and county data in order to analyze the district’s performance within a larger context. 

Analyzing the Data
· First, examine data from the Standardized Testing and Reporting (STAR) program and other state and local data. The Team starts at the LEA level, but also drills down into achievement patterns among grade levels and at individual schools.
· Next, continue the data analysis with broad overviews of student achievement, such as data from California Standards Tests (CSTs). The Team compares district, state, and county trends over several years to put local data in perspective.  
· Finally, drill deeper into the performance of different student groups using STAR and local data. Guiding questions at this level might include: 
· In what areas and for what groups of students has there been progress? 

· In what areas and for what groups of students has there been no progress? 

· Where are the achievement gaps?
· What might be some influences over the current level of achievement?
As the Team analyzes the data, it records trends in student achievement. One effective method is to jointly develop factual statements about trends and patterns as each source of data is considered. A good data statement is one that is fact-based, not opinion-based.  
	Example: For the past three years, math and English-language arts (ELA) scores on the CST have risen for ELs in our district, but the increases have not been sufficient to close the achievement gap between the ELs and our highest scoring group. 


When a pattern emerges as an area where improvement is needed, the Team flags it for review later during the process of prioritizing areas of need.

In addition to a thorough analysis of student achievement data, the LEA Plan Team should review demographic and outcome data (e.g., student behavior, attendance trends, Healthy Kids survey, parent/community participation, etc.) that may have an effect on improvement efforts. These factors may ultimately influence the selection and implementation of strategies.

Summarize Results of the Data Analysis

After studying and documenting trends for each data source, the Team summarizes the analyses and findings across all data sources. Guiding questions might include: 
1. What patterns and trends are evident across multiple data sources? What do the data reveal about needs for student academic improvement? 
2. What are the district’s areas of strength that might be built upon?
3. What are the areas of greatest challenge?

Examining both the strengths and challenges provides a balanced view of district achievement patterns, and will inform the Team’s work as they examine the district’s capacity to implement improvement goals later in the plan development process.

Analyze Results from State Program Evaluation Tools

The CDE provides several evaluation tools to help LEAs identify areas of programmatic strength and areas for improvement. Together, these evaluation tools provide data about program implementation across the district. It is recommended that the evaluation tools be used in the order listed below, and that each tool be completed by representative groups of stakeholders.

Academic Program Survey 
The Academic Program Survey (APS) is a school-level program evaluation tool based on nine EPCs. Administration of the APS is recommended for all schools, and required for schools in program improvement. The LEA aggregates data from the APS results from all school sites to determine the degree of implementation of the EPCs across the district. In a large district, aggregation may be done by grade spans (primary, upper elementary, middle, high). Common themes or recurring issues are flagged within and across grade spans.

	Example: APS results from elementary grades across all district schools indicates there is not uniform implementation of ELD materials. Eight schools are using the ELD materials adopted by the district in 2004, and four are using reading intervention programs for ELD.


Inventory of Support and Services for Students with Disabilities
The Inventory of Support and Services (ISS) assists districts in assessing programs and services for Students with Disabilities (SWD), and in identifying systemic issues affecting this student group. It provides deeper understanding of why SWD are not meeting proficiency targets, insights into how to address the educational needs of SWD within the LEA Plan, and data to help plan action steps to improve results for SWD.

English Learner Subgroup Self Assessment

The English Learner Subgroup Self Assessment (ELSSA) is a district-level tool that uses individual student assessment results to analyze the needs of the district’s EL program. It is suggested for all districts with an EL population, and is highly recommended for districts who have not met Title III Annual Measurable Achievement Objectives (AMAOs) for 2 or 4 consecutive years. For districts that are too small to conduct the full ELSSA, it is recommended that the district use the ELSSA’s Table 5b (AMAO 2) to analyze EL progress in the district.
Equitable Distribution Plan 
The Equitable Distribution Plan (EDP) systematically addresses staffing challenges. This tool facilitates analysis of school- and district-level data to inform policies relating to the recruitment, training, and retention of teachers and administrators. Incorporating this analysis into the LEA Plan will ensure that poor and minority children are not taught by inexperienced, under-qualified, or out-of-field teachers at higher rates than other children.
High Priority Areas of Need

High priority areas of need will emerge from the needs assessment process. The LEA Plan Team summarizes the results of the entire needs assessment, then synthesizes the needs assessment findings into a limited number of high priority areas of need. Identification of these high priority areas of need will inform the goals, strategies, actions and funding allocations in the LEA Plan.  
One method of synthesizing the Team’s findings into a limited number of high priority areas of need might be:
1. Identify common themes among areas of challenge across all data sources and evaluation instruments. Group the common areas of challenge into three or four priority areas. These priority areas will determine the focus of the LEA Plan. 
2. Each priority area is expressed as a statement of need, such as “Examination of the data reveals that our students need…”

	Example: Examination of state and local data reveals that our EL students need a coherent and consistent instructional program of ELD across all grade levels, with a focus on Intermediate ELs.


Ideally, ongoing communication between the LEA Plan Team and district leadership during the needs assessment process will result in the alignment of board priorities and policies with the high priority areas of need identified from the needs assessment.

Evaluate the Effectiveness of the Current LEA Plan

In revising or replacing a current LEA Plan, the Team uses the results of the needs assessment to evaluate progress made toward the current plan’s goals, including progress toward narrowing achievement gaps among student groups, grade levels, and subjects. The Team’s data analysis and the results of the program evaluation tools are used to review the effectiveness of specific improvement strategies in the current plan before writing the new plan. 
Assessing District Capacity to Address High Priority Areas of Need

Evaluating District Capacity

The District Assistance Survey (DAS) is a program evaluation tool designed to assess the district’s capacity to support a rigorous instructional program at all schools and for all students. The DAS is organized around seven broad areas of district work: 
A. Governance

B. Alignment of Curriculum, Instruction, and Assessments to State Standards

C. Fiscal Operations

D. Parent and Community Involvement 

E. Human Resources

F. Data Systems/Data Analysis/Ongoing Monitoring 

G. Professional Development 
The DAS will be most effective in supporting the development of the LEA Plan if it is informed by the results of administering the APS, ISS, and ELSSA, and if it is used to determine the extent to which the district has the capacity to meet the high priority needs identified by the LEA Plan Team.
Focusing District Work on the High Priority Needs 
After completing the DAS, the LEA Plan Team incorporates the high priority needs it identified, and its analysis of the district’s capacity to address those needs into the LEA Plan in the form of goals, strategies and a logical, realistic series of actions to meet the goals. 

The questions to guide this transition into writing the LEA Plan might be:
1. Based on student achievement data and the APS, ELSSA, and ISS, which of the identified needs must be addressed immediately? Which are non-negotiable and cannot be postponed?
2. For which of the high priority needs does the district have the capacity to address the need immediately?
3. For which of the high priority needs will the district have to realign administrative, curricular, or other resources or practices to implement improvements?
4. For which of the high priority needs would the district benefit from outside help from the county, a technical assistance provider, or from studying practices of districts that are higher performing in this area?
Writing the LEA Plan

Develop Performance Goals

Once the LEA Plan Team has clarified both the district’s priority areas of need and the current capacity of the district to address these areas of need, the next task is to develop performance goals. A goal is a specific, measurable target for district-wide change. 

The LEA Plan goals will help the district focus attention, action and resources where most needed to improve academic performance for all students. It is recommended that the LEA Plan Team write a limited, attainable number of long-term goals. A three-to-five year time frame is recommended unless a shorter time frame is specified for monitoring purposes under certain federal or state programs, including Title III. Within long-term goals, identify shorter-term interim targets (usually a one-year target) to help monitor progress. This will help the district maintain continuity through long-term planning, while providing accountability through short-term interim targets.

Each goal specifically states one of the LEA’s measureable targets for improvement. Each goal states WHO will be able to do WHAT by WHEN, and HOW the LEA will know when it is achieved. Many districts use the SMART format (specific and strategic, measurable, achievable/attainable, results-oriented, and time-bound). 

To create a specific and measurable goal for each priority area:
1. Focus on one area of need at a time. 
2. State the current level of achievement, using numerical data.
3. Determine an ambitious, but achievable target for improvement. Many LEAs use Safe Harbor as their ambitious, but achievable target. You may access this information on the CDE Adequate Yearly Progress Web page at http://www.cde.ca.gov/ta/ac/ay/.
4. Determine the point in time when this target will be achieved. Also establish reasonable interim targets at regular intervals along the timeline for achieving the goal.
5. Specify how the improvement will be measured. 

[image: image1]
Developing Strategies

District-level strategies are general descriptions of the processes the LEA will use to reach one of its goals. (These are not necessarily the same as classroom-level instructional strategies.) The following table suggests a process for developing strategies that will lead to the achievement of the district’s goals, with an example of what each step might look like. In the example, the LEA Plan Team decides that to meet the goal of increased English language proficiency for long-term ELs, the district will implement two strategies: (1) increasing daily ELD instruction to 45 minutes a day, and (2) teaching academic language across the curriculum.
	Steps
	Example

	1. Review Priorities

Review each priority area identified during the needs assessment and the goal derived from each of them.


	Based on our needs assessment, we determined that only 10 percent our EL population district-wide is scoring proficient or above on the reading portion of our district benchmark exam. We established a goal to increase this score by at least 15 percentage points per year over the next three years.


	2. Review Current Strategies

For each goal, review strategies from the current LEA Plan that are related to the goal and have been implemented LEA-wide or at individual schools.

	Currently EL students at all schools are receiving ELD instruction for 30 minutes per day. One middle school piloted a new program last year that focused on academic language across the curriculum. 

	3. Revisit achievement data 

Review student achievement data again through a narrower lens to analyze the effectiveness of current strategies for each student population.
	Half of teachers surveyed felt that 30 minutes of ELD instruction is not enough to ensure all students speak and write English every day.
Data from the pilot middle school demonstrated that reading scores on the district benchmark exam improved by 5 percentage points overall, and by more than 10 percentage points for EL students at the pilot middle school. Reading scores improved more at this school than at other middle schools in the district.


	4. Analyze Cause of Failed Strategies

For strategies that do not seem effective, gather additional data to determine if the strategies are being implemented, or if the strategies are not the correct strategies to improve student achievement.

	We need further data on how ELD instruction is being implemented in classrooms to determine if 30 minutes is sufficient time, if instructional strategies being used are effective; and if additional professional development or coaching is needed to improve the effectiveness of ELD instruction.

	5. Select Strategies 

Determine which strategies are most effective to achieve each goal.

a. What strategies will continue to be implemented or will be enhanced, expanded, employed in new ways?

b. What strategies will be discontinued because they are not effective? 
c. What new strategies might be applied to address the priority identified and to achieve the goal?
	We will enhance one current strategy and add a new strategy district-wide.
a. Daily ELD instruction will be increased to 45 minutes, and coaches and principals will work with teachers to ensure that all students are reading, writing, listening and speaking in English every day during ELD instruction. This enhanced strategy will be evaluated monthly using formative classroom data.
b. Current strategies should be modified, not discontinued.
c. Based on the success of the middle school academic language pilot, we will expand this strategy district-wide this year. 


Defining Action Steps
Action steps specify the activities that the district will carry out to implement each strategy. An action step includes beginning and ending dates, persons responsible, costs, and budget sources. Each strategy will have several action steps. The table below suggests a process to identify action steps to implement a strategy. To the right is an example of what the process might look like to determine action steps for the strategy of teaching academic language across the curriculum.

	Process for Developing Action Steps
	Example Strategy—Teach academic language across the curriculum

	1. Analyze the strategy

Analyze the strategy to determine what actions are needed. For example:
· Does this strategy require professional development?

· Does this strategy require modification of the instructional day?

· Does this strategy require a pacing guide?
· Does this strategy require new materials? 

· What specific actions have to be calendared during the academic year?

· Who will monitor implementation?
	Example
What must the district do to implement academic language across the curriculum?

· Our teachers and coaches will require PD around this strategy.

· This strategy will be integrated into the regular instructional day.

· Pacing will be determined by Professional Learning Communities (PLC).
· Teachers and coaches will create supplementary materials.

· PD, coaching and collaboration time is calendared.

· Principals will monitor at each school. Curriculum Director will monitor program.

	2. Identify and sequence the steps

Clearly state each step required to successfully implement the strategy. Sequence the action steps in a logical order. 


	Actions to implement this strategy include:

a. All coaches and principals will attend regional workshops for in-depth training.
b. Coaches will train teachers at each school.
c. PLCs will integrate academic language into lesson plans across the curriculum.
d. All teachers will teach academic language.
e. PLCs will assess effectiveness of this strategy for improving achievement of all student groups and adjust instruction.
f. Principals and curriculum director will monitor implementation of the strategy.

	3. Determine who is responsible for carrying out each action

	

	4. Identify specific start and end dates when each of the actions will be carried out

	Training of administrators and coaches begins August 15, 2013, and will be completed by October 31, 2013.

	5. Identify the current implementation status of each of the action steps, if any have already started
	

	6. Determine if action requires funding, identify the costs and appropriate funding sources 
	Cost for training in regional workshops: $250 per coach or administrator. Funding source: Title I


Creating a Budget 

One of the most difficult tasks in writing an LEA Plan is the development of a budget. The LEA Plan Team works closely with district leadership to identify appropriate funding sources for each strategy in the plan for which funding is required. The goal of budget development is to fund priority areas of need, not to spend specific amounts of money from funded programs.

A recommended method of budgeting is to first determine those parts of the plan that can be funded by the most restricted funds (such as federal funding for immigrant students), and then consider progressively less restricted funding sources. General funds are used for those strategies that are not fundable from restricted funding sources.

Conducting a Task Analysis
Tasks are smaller intermediate steps that together make up an action step. Each action step may have multiple tasks. For simple action steps, task analysis may not be necessary, but for complicated or long-term tasks, task analysis will make implementation more efficient and effective and is strongly recommended.

Example: For our action step 2c in the example above, “PLCs will integrate academic language into lesson plans across the curriculum,” individual tasks to be carried out by coaches or grade-level lead teachers might include:
· Provide a list of grade level academic vocabulary at weekly PLC meetings.
· Provide a reminder list of academic language teaching strategies at PLC meetings.
· Preview upcoming units in ELA, math, social studies and science to identify appropriate lessons for integrating academic language to be discussed at the PLC. 
· Prepare a model lesson plan in a subject in which academic language has not yet been integrated.
· Demonstrate a model lesson for grade level teachers.
Checking the Plan for Compliance with Federal and State Requirements

The LEA Plan Team’s goal is to develop a single district improvement plan that integrates the individual plans many districts developed in the past to meet planning requirements under 
Titles I, II, and III. The goal of the integrated plan is to focus district resources on the LEA’s 
high priority needs, while simultaneously meeting compliance with federal and state requirements.
Before the LEA Plan is sent to the local board for approval, the LEA Plan Team carefully checks the district’s status under each category in the first column of the table below and refers to the guidance cited. If the plan is found to be non-compliant in any of these areas, the Team discusses and modifies the plan as needed to meet requirements under funded programs without sacrificing the plan’s focus on high priority needs.
	
	Year 1
	Year 2
	Year 3
	Year 4

	Title I
	PI Year 1 LEAs must submit a plan analyzing reasons for PI status and specifying goals, strategies, and actions to exit PI.

http://www.cde.ca.gov/ta/ac/ti/pirequirement.asp 

	LEA implements the PI Year 1 addendum.
	PI Year 3 LEAs must revise their LEA Plan, incorporating all components of Corrective Action 6. 

http://www.cde.ca.gov/be/ag/ag/yr11/documents/mar11item14.doc 
	PI Year 3 LEAs implement the Corrective Action 6 LEA Plan.

	
	Title III Year 1
	Title III Year 2
	Title III Year 3
	Title III Year 4

	Title III
	See the Title III Accountability Web page for resources for LEAs not meeting AMAOs.

http://www.cde.ca.gov/sp/el/t3/t3amaotargets11.asp
	LEAs or consortia that do not meet one or more of the three AMAOs for two years must develop a Title III Year 2 Plan.

http://www.cde.ca.gov/sp/el/t3/t3amaotargets11.asp

	LEA implements the Year 2 improvement plan.

http://www.cde.ca.gov/sp/el/t3/t3amaotargets11.asp
	LEAs or consortia that do not meet one or more of the three AMAOs for four years must develop and implement a Title III Year 4 Plan. 

http://www.cde.ca.gov/sp/el/t3/t3amaotargets11.asp


	
	Level A
	Level B
	Level C
	

	Title II
	LEAs with less than 100 percent Highly-Qualified Teachers (HQT) are subject to Level A accountability requirements. 

http://www.cde.ca.gov/nclb/sr/tq/cmis09levelabc.asp#levela 
	LEAs with less than 100 percent HQT in core subjects for two years must submit an Equitable Distribution Plan (EDP). 

http://www.cde.ca.gov/nclb/sr/tq/cmis09levelabc.asp#levelab 
	LEAs with less than 100 percent HQT in core subjects that fail to make AYP for three years must submit a Non-Compliant Teacher Action Plan and budget agreement.

http://www.cde.ca.gov/nclb/sr/tq/cmis09levelabc.asp#levelac 
	

	
	With High School
	No High School
	
	

	High School
	LEA Plan must address graduation and dropout rates in Goal 5a and b.
	LEA Plan is not required to address graduation rates.
	
	


Plan Review and Approval

After the plan has been checked for compliance with all applicable federal and state programs, and before the plan is submitted to the local school board for approval, it is recommended that the LEA Planning Team do a holistic review of the plan’s strategies, timelines, and budget. Questions to guide this review might include:
1. Are the instructional strategies described in the plan research-based and known to close the achievement gap for the lowest achieving students?
2. Do the strategies described in the plan reflect the results of the needs assessment?
3. Are timelines specific or do all actions start in August and end in June?
4. Are too many activities clustered at one time of year?
5. Are we trying to do everything in one year, when it might be more effective to focus on one area this year and another area next year?
6. Are we budgeting based on priority areas of need or on the way we have allocated resources in the past?
7. Are we using restricted funds in appropriate and legal ways? 
8. Are we using general funds for actions that could be funded by more restricted funding sources? 
9. If the LEA was required to contract with a TA provider, have the recommendations of the TA provider been incorporated into the Plan? 

Before submitting the LEA Plan for review by the CDE, submit the completed Plan to the local board for approval and certification. 

After review by CDE, the Plan should be posted to the LEA Web site.

Plan Implementation and Monitoring

Effective plans improve student achievement only when they are implemented. Effective implementation requires active management and monitoring of the Plan.
The authority for ensuring full implementation comes from district leadership, including the local governing board, superintendent, district leadership team, cabinet, and the principals of the schools. If the superintendent delegates responsibility for Plan implementation and monitoring, the designee should be given the authority to ensure that strategies are being implemented and goals are being met. 

Effective implementation requires effective communication with all stakeholders. Each school should align its SPSA with the LEA Plan, and all district and school site staff should be knowledgeable of, and accountable for, implementing the aligned Plan.
Evidence of Progress

Starting in the spring of the year following submission of the revised LEA Plan, an LEA in PI Year 3+ is required to provide local evidence of LEA Plan implementation and monitoring to the CDE. This requirement, approved by the SBE in 2011, includes:
1. A mid-year (March) update on progress the LEA has made in implementing its priority strategies and actions from the LEA Plan and a preliminary analysis of local measures of student achievement from the current school year
2. An end-of-year submission in September that summarizes the degree of plan implementation the prior school year and incorporates results from CST and other summative assessment data. Documentation of communication with the local school board about the evidence of progress is also a component of the end-of-year submission 
Additional information about the submission of evidence of progress is located on the CDE Requirements for LEAs in PI Years 1, 2, 3, and 3+ Web page at http://www.cde.ca.gov/ta/ac/ti/leapiyrs.asp.
Example: Our needs assessment showed that only 15.1 percent of the ELs in our program for more than five years scored proficient or above on the CELDT. Our local assessments similarly showed slow progress in English proficiency for this group. There seems to be a plateau at the intermediate level.





Our goal is to increase the number of students in the program more than five years who demonstrate EL proficiency to 45 percent within three years. To realistically make progress toward this three-year goal, we will need to achieve at least 25 percent proficiency for this group by September 2013. We plan to measure progress toward this goal at least quarterly through local assessments until the target is achieved.





The “SMART goal” wording of our LEA Plan goal might be as follows: The number of ELs in our district program for more than five years who demonstrate English language proficiency will increase from 15.1 percent to 25 percent by September 2013 and to 45 percent by September 2015, as measured by the CELDT.
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