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Introduction
The 2011 update to the Academic Program Survey (APS) is consistent with the flexibilities provided by the 2009 State Budget (See Assembly Bill 430 of the 2009–10 Fourth Extraordinary Session, Chapter 2, Statutes of 2009[SBX4 2]). The 2009 revision to the APS provides a sharpened focus on meeting the needs of English learners (ELs), students with disabilities (SWDs), and high-priority students. 
The APS is designed to help a school analyze the extent to which it is providing a coherent instructional program to support improved student achievement. The APS is to be used in conjunction with the District Assistance Survey (DAS), English Learner Subgroup Self Assessment (ELSSA), and Inventory of Services and Supports (ISS) for school and district analyses. Organized into three grade-span specific surveys, each APS measures the presence of the nine Essential Program Components (EPCs) associated with improved student learning. These include: 

1.
Use of State Board of Education (SBE)-adopted (kindergarten through grade eight [K–8]) or standards-aligned (grades nine through twelve [9–12]) English/reading/language arts and mathematics instructional materials, including intervention materials.
2.
Instructional time (adherence to instructional minutes for English/reading/ language arts and mathematics [K–8] and high school access to standards-aligned core courses).
3.
Lesson and course pacing schedule (K–10) and school/master schedule flexibility for sufficient numbers of intervention classrooms/courses. 
4.
Professional Development for School Administrator: Principals and vice-principals are engaged in professional development focused on the standards-aligned/SBE-adopted instructional materials.
5.
Fully credentialed, highly-qualified teachers and materials-based professional development: Teachers are engaged in professional development focused on the standards-aligned/SBE-adopted instructional materials.
6.
Ongoing instructional assistance and support for teachers (use of content experts and instructional coaches).
7.
Student achievement monitoring system (use of data to monitor student progress on curriculum-embedded assessments and modify instruction).
8.
Monthly teacher collaboration by grade level (K–8) and department (9–12) facilitated by the principal and using student achievement data.
9.
Fiscal support using general and categorical funds.
Use of the APS 

The APS is completed by all school staff working in grade level teams or departments, including the principal, teachers, parents, and other stakeholders and any external support providers working with the school. Ideally, the responses to an APS are discussed by those completing the survey, as well as with site/district staff.
As EPC implementation levels are identified, the school and district determine needed actions for alignment with the Single Plan for Student Achievement (SPSA) and dedicate resources to its full implementation. Although EPCs one, two, and three are foundational to the implementation of the other EPCs, they all function as a system with all nine EPCs documented as part of a “nested system” for school support and strengthening of the instructional program.  
Context for School Improvement: High Quality First Instruction

All students in California are provided with a rigorous academic program. Currently, the SBE-adopted content standards and grades K–8 core instructional materials and standards-aligned instructional materials for secondary students are the foundation of that program. Over time, as California implements the Common Core State Standards with associated Frameworks, instructional materials adoption and professional development, these components will be used to revise expectations for teaching and learning and associated tools.

The curriculum is supported by high quality first instruction, based on teacher knowledge of the standards, subject-matter pedagogy, and an ability to engage students in rigorous learning. The use of formative assessments informs teaching and learning, assesses student progress, and identifies students in need of differentiated benchmark, strategic, and intensive support. Summative and formative assessments and corresponding placement criteria are also critical to determine the level of English Language Development (ELD) support needed for English Learners and for potential special education placement. However, all of these decisions begin with high quality first instruction to meet student needs. LEAs advance this effort by the judicious allocation of general and categorical funds. This means that districts ensure that resources are allocated through a process that recognizes the needs of the lowest performing schools first, and that teachers and administrators receive ongoing professional development in scientifically based instructional strategies. 
A Sound Multi-tiered Intervention Program for Students in Need 

A highly responsive, multi-tiered instructional intervention system in every school and district is essential to identify students before they are in serious academic difficulty and to accelerate their identified learning needs. Successful schools set daily instructional priorities that focus on key standards, skills development, comprehensible instruction, and opportunities for student practice. 
Successful districts also implement a comprehensive, multi-tiered Response to Intervention (RtI) program for students experiencing learning difficulties. Strategic interventions are provided to students who are not achieving grade-level standards. Strategic interventions supplement the core instruction and are targeted to identify student needs and then reviewed through progress monitoring at appropriate intervals to assess progress. Strategic support, in the form of additional classes or within-class work, is appropriate for students working below grade level but less than two years from standard. Intensive interventions are designed for those students performing significantly below standards and are intended to accelerate a student’s rate of learning by increasing the frequency and duration of their instruction.

At the secondary level, this multi-tiered system includes intensive support accommodated by the master schedule for any student, including intensive ELs and students with disabilities in English language arts not meeting sixth grade standards and in mathematics not meeting seventh grade standards. Students who are already working on an individualized educational program (IEP) are also considered for intensive intervention, if supported by their IEP. ELs are regularly monitored for ELD needs, receive extended instructional time and increased opportunities to practice oral language and to engage with academic and content vocabulary.

Data use is central to an effective intervention program so that students, parents and students’ teachers are knowledgeable about student achievement and can help promote a sense of urgency about moving students through intervention quickly in order to access the core grade level curriculum. Collaboration among EL educators, special education teachers, and general education teachers establishes a vital link to ensure coherence of program for these learners.
Parent and Community Involvement
All schools and districts are required to involve parents in student learning. While this is a requirement for schools and districts in Program Improvement under Title I and Title III, involving parents and community partners often and early to help support individual students and to collectively help close the achievement gap between those who are meeting standards and those who are not is critical to student success.
Limitations on Use of the APS
The data derived from the APS are intended to be used as a catalyst for conversations about school improvement and to identify specific structures and supports where schools need to invest resources. Survey results may be limited by the experience and/or knowledge of stakeholders using the tool. 
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