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Middle School


	EPC 1: Instructional Materials

	Objective 1.1 The school/district provides the current* State Board of Education (SBE)-adopted, standards-based basic core instructional programs and materials in reading/language arts (RLA)/English language development (ELD), including ancillary materials for universal access. These programs are implemented as designed and documented to be in daily use in every classroom with materials for every student.

* The SBE RLA/ELD 2008 and Mathematics 2007 adoptions and the previous SBE standards-based adoptions will meet the intent of this objective.



	Fully
	All students (100 percent), including English learners (ELs), students with disabilities (SWDs), students with learning difficulties, and advanced learners in all grade levels, are provided SBE-adopted basic core instructional program materials in RLA/ELD. These materials are implemented daily as designed to support the needs of all students.

· At all grade levels, teachers are using the adopted basic core program and ancillary materials designed for universal access/differentiated instruction to meet the needs of students, including strategic learners.

	Substantially
	Most students (at least 75 percent), including ELs, SWDs, students with learning difficulties, and advanced learners in all grade levels, are provided SBE-adopted basic core instructional program materials in RLA/ELD. These materials are implemented daily as designed to support the needs of all students.

	Partially
	Some students (at least 50 percent), including ELs, SWDs, students with learning difficulties, and advanced learners in all grade levels, are provided SBE-adopted basic core instructional program materials in RLA/ELD. These materials are implemented daily as designed to support the needs of all students.



	Minimally
	Few students (less than 50 percent), including ELs, SWDs, students with learning difficulties, and advanced learners in all grade levels, are provided SBE-adopted basic core instructional program materials in RLA/ELD. These materials are implemented daily as designed to support the needs of all students.



	Comments:



	EPC 1: Instructional Materials

	Objective 1.2 The school/district provides the current* 2008 SBE-adopted, standards-based, basic core instructional programs and materials in ELD or materials from the 2002 SBE standards-based core adoption and/or SBE-approved supplementary lists. These programs are implemented as designed and documented to be in daily use with materials for every identified EL student.

* The SBE RLA/ELD 2008 and Mathematics 2007 adoptions and the previous SBE standards-based adoptions will meet the intent of this objective.



	Fully
	All ELs (100 percent) are provided either the 2008 SBE-adopted instructional program materials in ELD (Program 2 or 3 or for Program 1 districts, the locally adopted ELD materials) or for districts not adopting the 2008 SBE-adoption, materials from the previous SBE 2002 adoption and/or SBE-approved English learners’ Supplementary Materials lists. These materials are implemented daily as designed to support the assessed English proficiency needs of students.

· Students are appropriately placed into ELD by language proficiency level.



	Substantially
	Most ELs (at least 75 percent) are provided either the 2008 SBE-adopted instructional program materials in ELD (Program 2 or 3 or for Program 1 districts, the locally adopted ELD materials) or for districts not adopting the 2008 SBE-adoption, materials from the previous SBE 2002 adoption and/or SBE-approved English learners’ Supplementary Materials lists. These materials are implemented daily as designed to support the assessed English proficiency needs of students.



	Partially
	Some ELs (at least 50 percent) are provided either the 2008 SBE-adopted instructional program materials in ELD (Program 2 or 3 or for Program 1 districts, the locally adopted ELD materials) or for districts not adopting the 2008 SBE-adoption, materials from the previous SBE 2002 adoption and/or SBE-approved English learners’ Supplementary Materials lists. These materials are implemented daily as designed to support the assessed English proficiency needs of students.



	Minimally
	Few ELs (less than 50 percent) are provided either the 2008 SBE-adopted instructional program materials in ELD (Program 2 or 3 or for Program 1 districts, the locally adopted ELD materials) or for districts not adopting the 2008 SBE-adoption, materials from the previous SBE 2002 adoption and/or SBE-approved English learners’ Supplementary Materials lists. These materials are implemented daily as designed to support the assessed English proficiency needs of students.



	Comments:




	EPC 1: Instructional Materials

	Objective 1.3 The school/district provides the current* SBE-adopted RLA intensive intervention programs and materials in grades six through eight. These programs are implemented as designed and documented to be in daily use in every intervention classroom with materials for every identified student.

* The SBE RLA/ELD 2008 and Mathematics 2007 adoptions and the previous SBE standards-based adoptions will meet the intent of this objective.

	Fully
	All identified intensive intervention students (100 percent) in grades six through eight, including ELs and SWDs, who are two or more years below grade level in reading are provided the SBE-adopted intensive intervention materials that offer accelerated instruction at the students’ assessed level of need. These materials are implemented daily as designed.



	Substantially
	Most identified intensive intervention students (at least 75 percent) in grades six through eight, including ELs and SWDs, who are two or more years below grade level in reading are provided the SBE-adopted intensive intervention materials that offer accelerated instruction at the students’ assessed level of need. These materials are implemented daily as designed.



	Partially
	Some identified intensive intervention students (at least 50 percent) in grades six through eight, including ELs and SWDs, who are two or more years below grade level in reading are provided the SBE-adopted intensive intervention materials that offer accelerated instruction at the students’ assessed level of need. These materials are implemented daily as designed.

 

	Minimally
	Few identified intensive intervention students (less than 50 percent) in grades six through eight, including ELs and SWDs, who are two or more years below grade level in reading are provided the SBE-adopted intensive intervention materials that offer accelerated instruction at the students’ assessed level of need. These materials are implemented daily as designed.



	Comments:




	EPC 1: Instructional Materials

	1.4 Objective The school/district provides the current* SBE-adopted, standards-based, basic core instructional programs and materials in mathematics, including ancillary materials for universal access. These programs are implemented as designed and documented to be in daily use in every classroom with materials for every student.

* The SBE RLA/ELD 2008 and Mathematics 2007 adoptions and the previous SBE standards-based adoptions will meet the intent of this objective.

	Fully
	All students (100 percent), including ELs, SWDs, students with learning difficulties, and advanced learners in all grade levels are provided the SBE-adopted basic core instructional program materials in mathematics. These materials are implemented daily as designed to support the needs of all students.

· At all levels, teachers are using the adopted basic core mathematics program and ancillary materials designed for universal access/differentiated instruction to meet the needs of students, including strategic learners.



	Substantially
	Most students (at least 75 percent), including ELs, SWDs, students with learning difficulties, and advanced learners in all grade levels are provided the SBE-adopted basic core instructional program materials in mathematics. These materials are implemented daily as designed to support the needs of all students.



	Partially
	Some students (at least 50 percent), including ELs, SWDs, students with learning difficulties, and advanced learners in all grade levels are provided the SBE-adopted basic core instructional program materials in mathematics. *These materials are implemented daily as designed to support the needs of all students.



	Minimally
	Few students (less than 50 percent), including ELs, SWDs, students with learning difficulties, and advanced learners in all grade levels are provided the SBE-adopted basic core instructional program materials in mathematics. These materials are implemented daily as designed to support the needs of all students.



	Comments:




	EPC 1: Instructional Materials

	Objective 1.5 The school/district provides the 2007 SBE-adopted mathematics intervention program and materials in grades six and seven. These programs are implemented as designed and documented to be in use with materials for every identified intensive student.

Districts using the 2001 and 2005 SBE adoptions: Students who have been assessed and identified as needing intensive mathematics intervention are provided additional time and support using the ancillary materials from the adopted program.

	Fully
	All identified intensive intervention students (100 percent) in grades six and seven, including ELs and SWDs, who are two or more years below grade level in mathematics are provided the SBE-adopted intervention materials at the students’ assessed level of need. These materials are implemented as designed and documented to be in use when additional intervention support is needed. 



	Substantially
	Most identified intensive intervention students (at least 75 percent) in grades six and seven, including ELs and SWDs, who are two or more years below grade level in mathematics are provided the SBE-adopted intervention materials at the students’ assessed level of need. These materials are implemented as designed and documented to be in use when additional intervention support is needed. 


	Partially
	Some identified intensive intervention students (at least 50 percent) in grades six and seven, including ELs and SWDs, who are two or more years below grade level in mathematics are provided the SBE-adopted intervention materials at the students’ assessed level of need. These materials are implemented as designed and documented to be in use when additional intervention support is needed. 


	Minimally
	Few identified intensive intervention students (less than 50 percent) in grades six and seven, including ELs and SWDs, who are two or more years below grade level in mathematics are provided the SBE-adopted intervention materials at the students’ assessed level of need. These materials are implemented as designed and documented to be in use when additional intervention support is needed. 


	Comments:




	EPC 1: Instructional Materials

	Objective 1.6 The school/district provides the 2007 SBE-adopted Algebra Readiness program and materials, including ancillary materials for universal access. This program is implemented as designed and documented to be in daily use for identified intensive intervention 

students in grade eight needing specialized instruction to acquire the pre-algebraic skills and concepts necessary to succeed in 

Algebra I.

Districts using the 2001 and 2005 SBE adoptions: Students who have been assessed and identified as needing intensive mathematics intervention are provided additional time and support using the ancillary materials from the adopted program.

	Fully
	All students  (100 percent) in grade eight, including ELs, SWDs, and students with learning difficulties needing specialized instruction to acquire the pre-algebraic skills and concepts necessary to succeed in Algebra I, are appropriately assessed and provided the SBE-adopted instructional program and materials in Algebra Readiness. These materials are provided to all identified students and implemented daily as designed. 



	Substantially
	Most students  (at least 75 percent) in grade eight, including ELs, SWDs, and students with learning difficulties needing specialized instruction to acquire the pre-algebraic skills and concepts necessary to succeed in Algebra I, are appropriately assessed and provided the SBE-adopted instructional program and materials in Algebra Readiness. These materials are provided to all identified students and implemented daily as designed. 



	Partially
	Some students  (at least 50 percent) in grade eight, including ELs, SWDs, and students with learning difficulties needing specialized instruction to acquire the pre-algebraic skills and concepts necessary to succeed in Algebra I, are appropriately assessed and provided the SBE-adopted instructional program and materials in Algebra Readiness. These materials are provided to all identified students and implemented daily as designed. 



	Minimally
	Few students  (less than 50 percent) in grade eight, including ELs, SWDs, and students with learning difficulties needing specialized instruction to acquire the pre-algebraic skills and concepts necessary to succeed in Algebra I, are appropriately assessed and provided the SBE-adopted instructional program and materials in Algebra Readiness. These materials are provided to all identified students and implemented daily as designed. 



	Comments:




	EPC 2: Instructional Time

	Objective 2.1 Through the school’s master schedule, the school/district complies with and monitors daily implementation of instructional time for the most current SBE-adopted, standards-based, basic core programs for RLA/ELD. This time is given priority and protected from interruptions.

· Grades six through eight: 1.0 and up to 2.0 hours (or up to two periods).


	Fully
	The school’s master schedule allocates for all RLA/ELD classrooms (100 percent) the appropriate daily instructional time in the current SBE-adopted RLA/ELD basic core materials **. This provides all students, including ELs, SWDs, students with learning difficulties, and advanced learners sufficient instruction and practice to meet their instructional needs. 

** Note for the 2008 SBE-adopted RLA/ELD, this means Programs 1, 2 or 3.

	Substantially
	The school’s master schedule allocates for most RLA/ELD classrooms (at least 75 percent) the appropriate daily instructional time in the current SBE-adopted RLA/ELD basic core materials**. This provides all students, including ELs, SWDs, students with learning difficulties, and advanced learners sufficient instruction and practice to meet their instructional needs. 

 

	Partially
	The school’s master schedule allocates for some RLA/ELD classrooms (at least 50 percent) the appropriate daily instructional time in the current SBE-adopted RLA/ELD basic core materials**. This provides all students, including ELs, SWDs, students with learning difficulties, and advanced learners sufficient instruction and practice to meet their instructional needs. 



	Minimally
	The school’s master schedule allocates for few RLA/ELD classrooms (less than 50 percent) the appropriate daily instructional time in the current SBE-adopted RLA/ELD basic core materials**. This provides all students, including ELs, SWDs, students with learning difficulties, and advanced learners sufficient instruction and practice to meet their instructional needs. 



	Comments:




	EPC 2: Instructional Time

	Objective 2.2 Through the school’s master schedule, the school/district complies with and monitors daily implementation of additional instructional time within the school day for students identified for strategic support in RLA, using the current SBE-adopted, standards-based, basic core program and ancillary materials. This time is given priority and protected from interruptions.

· Grades six through eight: 30-45 minutes (or up to one period) additional strategic support at each grade level linked to a grade-level core course.

	Fully
	The school’s master schedule allocates sufficient additional time and periods to support all identified strategic students (100 percent), including ELs, SWDs and students with learning difficulties. The district/school uses assessments and placement criteria to determine the instructional needs of strategic students and the intensity of support offered to these students. 

· All (100 percent) high priority strategic students receive an additional period of instruction.

· For strategic students not needing an additional period, all (100 percent) receive additional differentiated instructional support when needed. 



	Substantially
	The school’s master schedule allocates sufficient additional time and periods to support most identified strategic students (at least 75 percent), including ELs, SWDs and students with learning difficulties. The district/school uses assessments and placement criteria to determine the instructional needs of strategic students and the intensity of support offered to these students. 

· Most (at least 75 percent) high priority strategic students receive an additional period of instruction.

· For strategic students not needing an additional period, most (at least 75 percent) receive additional differentiated instructional support when needed.



	Partially
	The school’s master schedule allocates some additional time and periods to support some identified strategic students (at least 50 percent) including ELs, SWDs and students with learning difficulties. The district/school uses assessments and placement criteria to determine the instructional needs of strategic students and the intensity of support offered to these students. 

· Some (at least 50 percent) high priority strategic students receive an additional period of instruction.

· For strategic students not needing an additional period, some (at least 50 percent) receives additional differentiated instructional support when needed.


	Minimally
	The school’s master schedule allocates little or no additional time and periods to support few, if any, identified strategic students (less than 50 percent), including ELs, SWDs and students with learning difficulties. The district/school seldom uses assessments and placement criteria to determine the instructional needs of strategic students and the intensity of support offered to these students. 

· Few (less than 50 percent) high priority strategic students receive an additional period of instruction.

· For strategic students not needing an additional period, few (less than 50 percent) receives additional differentiated instructional support when needed.


	Comments:




	EPC 2: Instructional Time

	Objective 2.3 Through the school’s master schedule, the school/district complies with and monitors the daily implementation of additional instructional time within the school day for ELD instruction for identified ELs, using either the 2008 SBE-adopted, standards-based, basic core instructional programs and materials in ELD or materials from the 2002 SBE standards-based adoption and/or SBE-approved supplementary materials lists.  This time is given priority and protected from interruptions.

· Grades six through eight: 30-60 minutes (or up to one period)



	Fully
	The school’s master schedule allocates 30-60 minutes of daily ELD instructional time in either the 2008 SBE-adopted basic core instructional programs and materials in ELD (Programs 2 or 3 or for Program 1 districts, the locally adopted ELD materials) or for districts not adopting from the 2008 SBE list, materials from the previous SBE 2002 adoption and/or SBE-approved English learners’ Supplementary Materials lists for all identified ELs (100 percent). These ELD instructional minutes are in addition to instructional time in the basic core program; are given priority and protected from interruptions.

· ELs are appropriately placed by language proficiency level based on CELDT and all available English proficiency measures. 



	Substantially
	The school’s master schedule allocates 30-60 minutes of daily ELD instructional time in either the 2008 SBE-adopted basic core instructional programs and materials in ELD (Programs 2 or 3 or for Program 1 districts, the locally adopted ELD materials) or for districts not adopting from the 2008 SBE list, materials from the previous SBE 2002 adoption and/or SBE-approved English learners’ Supplementary Materials lists for all identified ELs (at least 75 percent). These ELD instructional minutes are in addition to instructional time in the basic core program given priority and protected from interruptions.



	Partially
	The school’s master schedule allocates 30-60 minutes of daily ELD instructional time in either the 2008 SBE-adopted basic core instructional programs and materials in ELD (Programs 2 or 3 or for Program 1 districts, the locally adopted ELD materials) or for districts not adopting from the 2008 SBE list, materials from the previous SBE 2002 adoption and/or SBE-approved English learners’ Supplementary Materials lists for all identified (at least 50 percent). These ELD instructional minutes are in addition to instructional time in the basic core program; are given priority and protected from interruptions.



	Minimally
	The school’s master schedule allocates 30-60 minutes of daily ELD instructional time in either the 2008 SBE-adopted basic core instructional programs and materials in ELD (Programs 2 or 3 or for Program 1 districts, the locally adopted ELD materials) or for districts not adopting from the 2008 SBE list, materials from the previous SBE 2002 adoption and/or SBE-approved English learners’ Supplementary Materials lists for all identified (less than 50 percent). These ELD instructional minutes are in addition to instructional time in the basic core program; are given priority and protected from interruptions.



	Comments:




	EPC 2: Instructional Time

	Objective 2.4 Through the school’s master schedule, the school/district complies with and monitors the daily implementation of instructional time for the current SBE-adopted intensive intervention programs in RLA. This time is given priority and protected from interruptions. 

· Grades six through eight: 2.5 to 3.0 hours (or up to 3 periods).


	Fully
	The school’s master schedule allocates the appropriate instructional time in uninterrupted blocked classes for all identified intensive intervention students (100 percent), including ELs and SWDs. The SBE-adopted RLA/ELD intensive intervention reading programs materials are utilized on a daily basis to support the needs of all intensive intervention students.



	Substantially
	The school’s master schedule allocates the appropriate instructional time in uninterrupted blocked classes for most identified intensive intervention students (at least 75 percent), including ELs and SWDs. The SBE-adopted RLA/ELD intensive intervention reading programs materials are utilized on a daily basis to support the needs of all intensive intervention students.



	Partially
	The school’s master schedule allocates the appropriate instructional time in uninterrupted blocked classes for some identified intensive intervention students (at least 50 percent), including ELs and SWDs. The SBE-adopted RLA/ELD intensive intervention reading programs materials are utilized on a daily basis to support the needs of all intensive intervention students.



	Minimally
	The school’s master schedule allocates the appropriate instructional time in uninterrupted blocked classes for few identified intensive intervention students (less than 50 percent), including ELs and SWDs. The SBE-adopted RLA/ELD intensive intervention reading programs materials are utilized on a daily basis to support the needs of all intensive intervention students.



	Comments:




	EPC 2: Instructional Time

	Objective 2.5 Through the school’s master schedule, the school/district complies with and monitors daily implementation of instructional time for the current SBE-adopted, standards-based programs for mathematics. This time is given priority and protected from interruptions. 

· Grades six through eight: 50-60 minutes (or one period).


	Fully
	The school’s master schedule allocates for all mathematics classrooms (100 percent) the appropriate daily instructional time in the SBE-adopted mathematics basic core materials. This schedule provides all students, including ELs, SWDs, students with learning difficulties, and advanced learners, sufficient instruction and practice to meet their instructional needs. 



	Substantially
	The school’s master schedule allocates for most mathematics classrooms (at least 75 percent) the appropriate daily instructional time in the SBE-adopted mathematics basic core materials. This schedule provides students, including ELs, SWDs, students with learning difficulties, and advanced learners, sufficient instruction and practice to meet their instructional needs. 



	Partially
	The school’s master schedule allocates for some mathematics classrooms (at least 50 percent) the appropriate daily instructional time in the SBE-adopted mathematics basic core materials. This schedule provides students, including ELs, SWDs, students with learning difficulties, and advanced learners, sufficient instruction and practice to meet their instructional needs. 



	Minimally
	The school’s master schedule allocates for few mathematics classrooms (less than 50 percent) the appropriate daily instructional time in the SBE-adopted mathematics basic core materials. This schedule provides students, including ELs, SWDs, students with learning difficulties, and advanced learners, sufficient instruction and practice to meet their instructional needs. 



	Comments:




	EPC 2: Instructional Time

	Objective 2.6 Through the school’s master schedule, the school/district complies with and monitors daily implementation of additional instructional time within the school day for students identified for strategic intervention in mathematics, using the current SBE-adopted, standards-based, basic core ancillary program materials. 

· Grades six and seven: 30-60 minutes (or up to one period) additional strategic support at each grade level linked to a grade-level core course.

· Grade eight: 30-60 minutes (or up to one period) additional strategic support linked to a grade-level Algebra I course.

	Fully
	The school’s master schedule allocates sufficient additional time and periods to support all identified (grades six, seven, and eight) strategic students (100 percent), including ELs, SWDs and students with learning difficulties. The district/school uses assessments and placement criteria to determine the instructional needs of strategic students and the intensity of support offered to these students. 

· All (100 percent) high priority strategic students receive an additional period of instruction.

· For strategic students not needing an additional period, all (100 percent) receive additional differentiated instructional support when needed.

	Substantially
	The master schedule allocates sufficient additional time and periods to support most identified (grades six, seven, and eight) strategic students (at least 75 percent), including ELs, SWDs and students with learning difficulties. The district/school uses assessments and placement criteria to determine the instructional needs of strategic students and to determine the amount of strategic support offered to students.

· Most (at least 75 percent) high priority strategic students receive an additional period of instruction.

· For strategic students not needing an additional period, most (at least 75 percent) receive additional differentiated instructional support when needed

	Partially
	The master schedule allocates additional time to support some identified (grades six, seven, and eight) strategic students (at least 50 percent), including ELs, SWDs and students with learning difficulties. The district/school uses assessments and placement criteria to determine the instructional needs of strategic students and to determine the amount of strategic support offered to students.

· Some (at least 50 percent) high priority strategic students receive an additional period of instruction.

· For strategic students not needing an additional period, some (at least 50 percent) receives additional differentiated instructional support when needed.

	Minimally
	The master schedule allocates additional time to support few identified (grades six, seven, and eight) strategic students (less than 50 percent), including ELs, SWDs and students with learning difficulties. The district/school uses assessments and placement criteria to determine the instructional needs of strategic students and to determine the amount of strategic support offered to students.

· Few (less than 50 percent) high priority strategic students receive an additional period of instruction.

· For strategic students not needing an additional period, few (less than 50 percent) receives additional differentiated instructional support when needed.

	Comments:




	EPC 2: Instructional Time

	Objective 2.7 Through the school’s master schedule, the school/district complies with and monitors implementation of instructional time for the current SBE-adopted mathematics intervention materials or program for identified intensive intervention students needing specialized instruction to acquire the mathematics skills and concepts necessary to meet grade-level mathematics standards.

· Grades six through eight: 30-60 minutes (or up to one period) additional intensive support at each grade-level core course when additional intervention support is needed.

· Grade eight: For districts using the 2007 adoption: one period of Algebra Readiness daily for identified intervention students.

                            For districts using the 2001 and/or 2005 adoptions: additional instructional time and support using the ancillary materials for

                            the adopted Algebra I program.

	Fully
	The school’s master schedule allocates sufficient instructional time or periods for all identified intervention students (100 percent) needing specialized instruction to acquire the grade level or pre-algebraic skills and concepts necessary to succeed in Algebra I. The district/school use assessments and placement criteria to determine the instructional needs of intervention students.

· The 2007 SBE-adopted grade four through seven intensive intervention materials are not designed as a curriculum to replace core mathematics instruction. The intensive intervention materials are to be used when additional intervention support is needed. 

· The Algebra Readiness program is a one-period, stand-alone, intensive program to prepare students to enter into the grade-level Algebra I core classroom supported by an additional class of strategic support the following school year.



	Substantially
	The school’s master schedule allocates sufficient instructional time for most identified intervention students (at least 75 percent) needing specialized instruction to acquire the grade level or pre-algebraic skills and concepts necessary to succeed in Algebra I. The district/school has assessments and placement criteria to determine the instructional needs of intervention students.

	Partially


	The school’s master schedule allocates sufficient instructional time for some identified intervention students (at least 50 percent) needing specialized instruction to acquire the grade level or pre-algebraic skills and concepts necessary to succeed in Algebra I. The district/ school has assessments and placement criteria to determine the instructional needs of intervention students.

	Minimally
	The school’s master schedule allocates sufficient instructional time for few intervention students (less than 50 percent) needing specialized instruction to acquire the grade level or pre-algebraic skills and concepts necessary to succeed in Algebra I. The district/school has assessments and placement criteria to determine the instructional needs of intervention students.

	Comments: 



	EPC 3: Lesson Pacing Guide

	Objective 3.1 The school/district prepares, distributes, and monitors the use of an annual district instructional/assessment pacing guide for each grade level (grade six through eight) for the SBE-adopted RLA/ELD and intensive intervention programs in order for all teachers to follow a common sequence of instruction and assessment.


	Fully


	The annual district instructional/assessment pacing guides are in daily use in all (100 percent) reading, language arts, and ELD classrooms to fully implement the SBE-adopted RLA/ELD and intensive intervention programs by grade level and/or program level (and by tracks if a year-round school). 


	Substantially
	The annual district instructional/assessment pacing guides are in daily use in most (at least 75 percent) reading, language arts, and ELD classrooms to fully implement the SBE-adopted RLA/ELD and intensive intervention programs by grade level and/or program level (and by tracks if a year-round school). 


	Partially
	The annual district instructional/assessment pacing guides are in daily use in some (at least 50 percent) reading, language arts, and ELD classrooms to fully implement the SBE-adopted RLA/ELD and intensive intervention programs by grade level and/or program level (and by tracks if a year-round school). 


	Minimally
	The annual district instructional/assessment pacing guides are in daily use in few or no (less than 50 percent) reading, language arts, and ELD classrooms to fully implement the SBE-adopted RLA/ELD and intensive intervention programs by grade level and/or program level (and by tracks if a year-round school). 


	Comments:




	EPC 3: Lesson Pacing Guide

	Objective 3.2 The school/district prepares, distributes, and monitors the use of an annual district instructional/assessment pacing guide for the SBE-adopted mathematics programs (grades six through eight) in order for all mathematics teachers to follow a common sequence of instruction and assessment.



	Fully
	The annual district instructional/assessment pacing guides are in daily use in all (100 percent) mathematics classrooms to fully implement the SBE-adopted mathematics programs by grade level (and by tracks if on a year-round school). 



	Substantially
	The annual district instructional/assessment pacing guides are in daily use in most (at least 75 percent) mathematics classrooms to fully implement the SBE-adopted mathematics programs by grade level (and by tracks if on a year-round school). 



	Partially
	The annual district instructional/assessment pacing guides are in daily use in some (at least 50 percent) mathematics classrooms to fully implement the SBE-adopted mathematics programs by grade level (and by tracks if on a year-round school). 



	Minimally
	The annual district instructional/assessment pacing guides are in daily use in few (less than 50 percent) mathematics classrooms to fully implement the SBE-adopted mathematics programs by grade level (and by tracks if on a year-round school). 



	Comments:




	EPC 4: School Administrator Instructional Leadership Training Program

	Objective 4.1 The district provides the principal and vice-principal(s) with professional development focused on leadership, support, and monitoring needed for the full implementation of the SBE-adopted RLA/ELD basic core and intervention program materials and SBE-adopted mathematics programs in use at the school through a knowledgeable, experienced provider.


	Fully
	The district validates that both the principal and vice-principal(s) are actively engaged in professional development focused on the SBE-adopted RLA/ELD core or intervention program materials and the SBE-adopted mathematics program materials through an experienced, knowledgeable provider.



	Substantially
	The district validates that both the principal and vice-principal(s) have been or are engaged, yet somewhat inconsistently, in professional development focused on the SBE-adopted RLA/ELD core or intervention program materials and the SBE-adopted mathematics program materials through an experienced, knowledgeable provider.



	Partially
	The district validates that only the principal or vice-principal(s) are engaged in professional development focused on the SBE-adopted RLA/ELD core or intervention program materials and the SBE-adopted mathematics program materials through an experienced, knowledgeable provider.



	Minimally
	The district validates that neither the principal nor vice-principal(s) are engaged in professional development focused on the SBE-adopted RLA/ELD core or intervention program materials and the SBE-adopted mathematics program materials through an experienced, knowledgeable provider.



	Comments:




	EPC 4: School Administrator Instructional Leadership Training Program

	Objective 4.2 The district provides and monitors on-going targeted professional development and support beyond the administrator training practicum to increase the principal’s and vice-principal’s instructional leadership skills to fully implement and monitor the EPCs.



	Fully
	The district provides and monitors on-going targeted professional development and support (100 percent of the time) for the principal and vice-principal(s) to fully implement and sustain the instructional program.



	Substantially
	The district provides and monitors on-going targeted professional development and support (at least 75 percent of the time) for the principal and vice-principal(s) to fully implement and sustain the instruction program.



	Partially
	The district provides and monitors on-going targeted professional development and support (at least 50 percent of the time) for the principal and vice-principal(s) to fully implement and sustain the instruction program.



	Minimally
	The district minimally provides and monitors on-going targeted professional development and support (less than 50 percent of the time) for the principal and vice-principal(s) to fully implement and sustain the instruction program.



	Comments




	EPC 5: Credentialed Teachers and Professional Development Opportunity

	Objective 5.1 The school/district staffs all classrooms with fully credentialed, highly-qualified teachers, per the requirements of the No Child Left Behind (NCLB) Act of 2001.



	Fully
	All classrooms (100 percent) have fully credentialed, highly-qualified teachers appropriately credentialed for their assignments.



	Substantially
	Most classrooms (at least 75 percent) have fully credentialed, highly-qualified teachers appropriately credential for their assignments.



	Partially
	Some classrooms (at least 50 percent) have fully credentialed, highly-qualified teachers appropriately credential for their assignments.



	Minimally
	Few classrooms (less than 50 percent) have fully credentialed, highly-qualified teachers appropriately credential for their assignments.



	Comments:




	EPC 5: Credentialed Teachers and Professional Development Opportunity

	Objective 5.2 The school/district provides teachers of RLA/ELD (in all grade levels and programs, including special education and ELD) with materials-based professional development focused on the SBE-adopted RLA/ELD and/or SBE-adopted intensive intervention instructional program in use at the school.



	Fully
	All teachers (100 percent) of RLA/ELD and intensive intervention are actively engaged in materials-based professional development focused on the SBE-adopted RLA/ELD program and/or intensive intervention program used at the school.


	Substantially
	Most teachers (at least 75 percent) of RLA/ELD and intensive intervention are engaged in materials-based professional development focused on the SBE-adopted RLA/ELD program and/or intensive intervention program used at the school.


	Partially
	Some teachers (at least 50 percent) of RLA/ELD and intensive intervention are engaged in materials-based professional development focused on the SBE-adopted RLA/ELD program and/or intensive intervention program used at the school.


	Minimally
	Few teachers (less than 50 percent) of RLA/ELD and intensive intervention are engaged in materials-based professional development focused on the SBE-adopted RLA/ELD program and/or intensive intervention program used at the school.


	Comments:




	EPC 5: Credentialed Teachers and Professional Development Opportunity

	Objective 5.3 The school/district provides teachers of mathematics (in all grade levels and programs, including special education) with instructional materials-based professional development focused on the SBE-adopted mathematics instructional program in use at the school.



	Fully
	All teachers (100 percent) of mathematics, Algebra I and Algebra Readiness are actively engaged in instructional materials-based professional development focused on the SBE-adopted mathematics program and/or intensive intervention program used at the school.


	Substantially
	Most teachers (at least 75 percent) of mathematics, Algebra I and Algebra Readiness are engaged in materials-based professional development focused on the SBE-adopted mathematics program and/or intensive intervention program used at the school.


	Partially
	Some teachers (at least 50 percent) of mathematics, Algebra I and Algebra Readiness are engaged in materials-based professional development focused on the SBE-adopted mathematics program and/or intensive intervention program used at the school.


	Minimally
	Few teachers (less than 50 percent) of mathematics, Algebra I and Algebra Readiness are engaged in materials-based professional development focused on the SBE-adopted mathematics program and/or intensive intervention program used at the school.


	Comments:




	EPC 6: Ongoing Instructional Assistance and Support for Teachers

	Objective 6.1 The school/district provides instructional assistance and ongoing support to all teachers of RLA/ELD, including strategic and intensive intervention. Some possible options include trained coaches, content experts, and specialists who are knowledgeable about the adopted program, and work inside the classrooms to support the teachers and deepen their knowledge about the content and the delivery of instruction.



	Fully
	The school/district fully provides (100 percent of the time) RLA/ELD and intervention teachers ongoing, targeted support through trained and experienced coaches, content experts, specialists, or other teacher support personnel with subject-matter expertise. The coaches/content experts who work primarily within the classroom assist with the full and skillful implementation of the district-adopted RLA/ELD and intensive intervention instructional programs to improve student achievement. 



	Substantially
	The school/district substantially provides (at least 75 percent of the time) RLA/ELD and intervention teachers ongoing, targeted support through trained and experienced coaches, content experts, specialists, or other teacher support personnel with subject-matter expertise. The coaches/content experts who work primarily within the classroom assist with the full and skillful implementation of the district-adopted RLA/ELD and intensive intervention instructional programs to improve student achievement. 



	Partially
	The school/district partially provides (at least 50 percent of the time) RLA/ELD and intervention teachers ongoing, targeted support through trained and experienced coaches, content experts, specialists, or other teacher support personnel with subject-matter expertise. The coaches/content experts who work primarily within the classroom assist with the full and skillful implementation of the district-adopted RLA/ELD and intensive intervention instructional programs to improve student achievement. 



	Minimally
	The school/district minimally provides (less than 50 percent of the time) RLA/ELD and intervention teachers ongoing, targeted support through trained and experienced coaches, content experts, specialists, or other teacher support personnel with subject-matter expertise. The coaches/content experts who work primarily within the classroom assist with the full and skillful implementation of the district-adopted RLA/ELD and intensive intervention instructional programs to improve student achievement. 



	Comments:




	EPC 6: Ongoing Instructional Assistance and Support for Teachers

	Objective 6.2 The school/district provides instructional assistance and ongoing support to all teachers of mathematics, including strategic and intensive intervention. Some possible options include trained coaches, content experts and specialists who are knowledgeable about the adopted program and work inside the classrooms to support the teachers and deepen their knowledge about the content and the delivery of instruction.



	Fully
	The school/district fully (100 percent of the time) provides mathematics and intervention teachers ongoing, targeted support through trained and experienced content experts, coaches, specialists, or other teacher support personnel with subject matter expertise. The coaches, content experts, and specialists who work primarily within the classroom assist with the full and skillful implementation of the district-adopted mathematics instructional programs to improve student achievement. 



	Substantially
	The school/district substantially (at least 75 percent of the time) provides mathematics and intervention teachers ongoing, targeted support through trained and experienced content experts, coaches, specialists, or other teacher support personnel with subject matter expertise. The coaches, content experts, and specialists who work primarily within the classroom assist with the full and skillful implementation of the district-adopted mathematics instructional programs to improve student achievement.



	Partially
	The school/district partially (at least 50 percent of the time) provides mathematics and intervention teachers ongoing, targeted support through trained and experienced content experts, coaches, specialists, or other teacher support personnel with subject matter expertise. The coaches, content experts, and specialists who work primarily within the classroom assist with the full and skillful implementation of the district-adopted mathematics instructional programs to improve student achievement.



	Minimally
	The school/district minimally (less than 50 percent of the time) provides mathematics and intervention teachers ongoing, targeted support through trained and experienced content experts, coaches, specialists, or other teacher support personnel with subject matter expertise. The coaches, content experts, and specialists who work primarily within the classroom assist with the full and skillful implementation of the district-adopted mathematics instructional programs to improve student achievement.



	Comments:




	EPC 7: Student Achievement Monitoring System

	Objective 7.1 The school/district uses an ongoing assessment and monitoring system that provides timely data from common assessments based on the SBE-adopted RLA/ELD and intensive intervention programs. Student achievement results from assessments (i.e., entry-level placement and/or diagnostic; progress monitoring, including frequent formative and curriculum-embedded; and summative assessments) are used to inform teachers and principals on student placement, diagnoses, progress, and effectiveness of instruction.

	Fully
	The district provides and fully supports an easily accessible electronic data management system, and ensures that the school is fully (100 percent of the time) administering, scoring, analyzing and using student achievement data from entry-level and/or diagnostic assessments, progress monitoring assessments (including frequent formative and curriculum-embedded assessments), and summative assessments on a timely basis.

	Substantially
	The district provides and substantially supports an easily accessible electronic data management system and ensures that the school is substantially (at least 75 percent of the time) administering, scoring, analyzing and using student achievement data from entry-level and/or diagnostic assessments, progress monitoring assessments (including frequent formative and curriculum-embedded assessments), and summative assessments on a timely basis.



	Partially
	The district provides and supports a data management system, but the school is partially (at least 50 percent of the time) administering, scoring, analyzing and using student achievement data from entry-level and/or diagnostic assessments, progress monitoring assessments (including frequent formative and curriculum-embedded assessments), and summative assessments on a timely basis.



	Minimally
	The district does not provide and support a data management system , and the school is minimally (less than 50 percent of the time) administering, scoring, analyzing and using student achievement data from entry-level and/or diagnostic assessments, progress monitoring assessments (including frequent formative and curriculum-embedded assessments), and summative assessments on a timely basis.



	Comments:




	EPC 7: Student Monitoring System

	Objective 7.2 The school/district uses an ongoing assessment and monitoring system that provides timely data from common assessments based on the SBE-adopted basic core mathematics and intensive intervention programs. Student achievement results from assessments (i.e., entry-level placement and/or diagnostic; progress monitoring, including frequent formative and curriculum, embedded; and summative assessments) are used to inform teachers and principals on student placement/diagnoses, progress, and effectiveness of instruction.

	Fully
	The district provides and fully supports an easily accessible electronic data management system, and ensures that the school is fully (100 percent of the time) administering, scoring, analyzing and using student achievement data from entry-level and/or diagnostic assessments, progress monitoring assessments (including frequent formative and curriculum-embedded assessments), and summative assessments on a timely basis.



	Substantially
	The district provides and substantially supports an easily accessible electronic data management system and ensures that the school is (at least 75 percent of the time) administering, scoring, analyzing and using student achievement data from entry-level and/or diagnostic assessments, progress monitoring assessments (including frequent formative and curriculum-embedded assessments), and summative assessments on a timely basis.



	Partially
	The district provides and supports a data management system, but the school is partially (at least 50 percent of the time) administering, scoring, analyzing and using student achievement data from entry-level and/or diagnostic assessments, progress monitoring assessments (including frequent formative and curriculum-embedded assessments), and summative assessments on a timely basis.



	Minimally
	The district does not provide and support a data management system, and the school is minimally (less than 50 percent of the time) administering, scoring, analyzing and using student achievement data from entry-level and/or diagnostic assessments, progress monitoring assessments (including frequent formative and curriculum-embedded assessments), and summative assessments on a timely basis.



	Comments:




	EPC 8: Monthly Collaboration by Grade Level or Program Level for Teachers Facilitated by the Principal

	Objective 8.1 The school/district facilitates and supports a one-hour structured collaboration meeting (preferably two) per month in order for subject-matter/course-level teachers to analyze, discuss, and utilize the results of the school/district assessment system to guide student placement, instructional planning and delivery, and progress monitoring within the adopted RLA/ELD programs.



	Fully
	The school/district, through the principal or designee, provides and supports structured opportunities to collaborate monthly on a continuous and frequent basis (100 percent of the time) for all teachers of RLA/ELD, including strategic and intensive intervention, special education, and ELD teachers. 


	Substantially
	The school/district, through the principal or designee, provides and supports structured opportunities to collaborate monthly on a continuous and frequent basis (at least 75 percent of the time) for all teachers of RLA/ELD, including strategic and intensive intervention, special education, and ELD teachers. 


	Partially
	The school/district, through the principal or designee, provides and supports structured opportunities to collaborate monthly on a continuous and frequent basis (at least 50 percent of the time) for all teachers of RLA/ELD, including strategic and intensive intervention, special education, and ELD teachers. 


	Minimally
	The school/district, through the principal or designee, provides and supports structured opportunities to collaborate monthly on a continuous and frequent basis (less than 50 percent of the time) for all teachers of RLA/ELD, including strategic and intensive intervention, special education, and ELD teachers. 


	Comments:




	EPC 8: Monthly Collaboration by Grade Level or Program Level for Teachers Facilitated by the Principal

	Objective 8.2 The school/district facilitates and supports one-hour structured collaboration meeting (preferably two) per month in order for subject matter/course-level teachers to analyze, discuss, and utilize the results of the school/district assessment system to guide student placement, instructional planning and delivery, and progress monitoring within the adopted mathematics programs, including Algebra I and Algebra Readiness.

	Fully
	The school/district, through the principal or designee, provides and supports structured opportunities to collaborate monthly on a continuous and frequent basis (100 percent of the time) for all teachers of mathematics, including strategic and intensive intervention, special education, and ELD teachers.


	Substantially
	The school/district, through the principal or designee, provides and supports structured opportunities to collaborate monthly on a continuous and frequent basis (at least 75 percent of the time) for all teachers of mathematics, including strategic and intensive intervention, special education, and ELD teachers. 


	Partially
	The school/district, through the principal or designee, provides and supports structured opportunities to collaborate monthly on a continuous and frequent basis (at least 50 percent of the time) for all teachers of mathematics, including strategic and intensive intervention, special education, and ELD teachers. 


	Minimally
	The school/district, through the principal or designee, provides and supports structured opportunities to collaborate monthly on a continuous and frequent basis (less than 50 percent of the time) for all teachers of mathematics, including strategic and intensive intervention, special education, and ELD teachers. 


	Comments:




	EPC 9: Fiscal Support

	Objective 9.1 The school/district general and categorical funds are coordinated, prioritized, and allocated to align with the full implementation of the EPCs in RLA/ELD and the Single Plan for Student Achievement (SPSA).



	Fully
	The allocation and coordination of district and school site general and categorical funds to support implementation of the EPCs in RLA/ELD are fully (100 percent) aligned and prioritized in the SPSA.

· The SPSA is aligned with the goals and activities in the LEA Plan.



	Substantially
	The allocation and coordination of district and school site general and categorical funds to support implementation of the EPCs in RLA/ELD are substantially (at least 75 percent) aligned and prioritized in the SPSA.



	Partially
	The allocation and coordination of district and school site general and categorical funds to support implementation of the EPCs in RLA/ELD are partially (at least 50 percent) aligned and prioritized in the SPSA.



	Minimally
	The allocation and coordination of district and school site general and categorical funds to support implementation of the EPCs in RLA/ELD are minimally (less than 50 percent) aligned and prioritized in the SPSA.



	Comments:




	EPC 9: Fiscal Support

	Objective 9.2 The school/district general and categorical funds are coordinated, prioritized, and allocated to align with the full implementation of the EPCs in mathematics and the SPSA.

	Fully
	The allocation and coordination of district and school site general and categorical funds to support implementation of the EPCs in mathematics are fully (100 percent) aligned and prioritized in the SPSA.

· The SPSA is aligned with the goals and activities in the LEA Plan.



	Substantially
	The allocation and coordination of district and site general and categorical funds to support implementation of the EPCs in mathematics are substantially (at least 75 percent) aligned and prioritized in the SPSA. 



	Partially
	The allocation and coordination of district and site general and categorical funds to support implementation of the EPCs in mathematics are partially (at least 50 percent) aligned and prioritized in the SPSA.



	Minimally
	The allocation and coordination of district and site general and categorical funds to support implementation of the EPCs in mathematics are minimally (less than 50 percent) aligned and prioritized in the SPSA.



	Comments:
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