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[bookmark: _GoBack]Attachment E: Additional Appendix B Language
[The language in this document provides context for expanding the lessons in the Appendix to further reflect California’s diversity while honoring the traditional core disciplines and connecting students of all backgrounds. The following paragraphs could be included on page 3, line 45.]
Ethnic studies is a class for all students. The model curriculum focuses on the four ethnic groups that are at the core of the ethnic studies field. At the same time, this course, through its overarching study of the process and impact of the marginalization resulting from systems of power, is relevant and important for students of all backgrounds. By affirming the identities and contributions of marginalized groups in our society, ethnic studies helps students see themselves and each other as part of the narrative of the United States. Importantly, this helps students see themselves as active agents in the interethnic bridge-building process we call American life.
This appendix provides specific lesson plans to support educators as they explore the four primary themes of the model curriculum:
· Identity
· History and Movement
· Systems of Power
· Social Movements and Equity
As this progression of themes suggests, in ethnic studies it is crucial to focus not only on understanding oppression and fostering compassion, but also on student agency. This begins with each teacher seeing the assets and strengths every student brings to the classroom. Students should leave an ethnic studies class knowing their choices matter and compelled to think carefully about the decisions they make, realizing that their choices will ultimately shape the world.
[bookmark: _Toc284509797]Fostering Democratic Classrooms
One way for ethnic studies teachers to ensure that their courses affirm and value the identities of all of their students is to engage in the process of fostering democratic and empowering classroom learning communities. In such a classroom, students whose voices have not been heard can grow in understanding and agency, while students from the diversity of social, personal, and academic backgrounds that live together in California are able to participate in the conversation from their personal and community perspectives. Such a learning environment provides a powerful foundation and model for students’ future civic participation.
Ethnic studies teachers cultivate in their students the skills and dispositions for effective civic participation by using teaching techniques that create a sense of trust and openness, encourage students to speak and listen to each other, make space and time for silent reflection, offer multiple avenues for participation and learning, and help students appreciate the points of view, talents, and contributions of all members.
By prioritizing student-centered approaches and using a wide variety of discussion protocols, teachers can provide opportunities for students to engage critically in the gray areas of controversial topics, delving into the nuance and complexity of human history. These techniques and strategies are equally important in classrooms where there is relative social, personal, and/or political homogeneity, which present their own challenges in facilitating honest dialogue. Many teachers of such classes also seek out opportunities for their students to engage with counterparts of very different backgrounds. These lessons will help.
[The following language could be included at page 144, after line 2957, followed by the additional lessons/topics named in this document.]
Affirming Identity
While raising the voices and experiences of the four core groups, ethnic studies is not intended to silence other voices. Many students have experienced some type of othering, whether individually or collectively with their community. Intersectional identities heighten the possibility that different elements of one’s identity will make such experiences even more likely.
You may have students in your class who do not identify with the groups at the core of the ethnic studies curriculum. The lessons here can help you provide identity-affirming moments in your class and help students connect their own identities and experiences with the themes of the course. These lessons do not replace the core curriculum, but provide avenues to enter and expand upon the themes in the core curriculum. In particular, these lessons provide the students opportunities to
· explore parallel experiences and connections between populations
· look for commonalities and related strengths across groups;
· identify points of contact between groups, including tension points and resolutions; and
· allow all students to see their own identity affirmed such that the curriculum can move away from a sense of competition between groups and towards compassion for each other.
As an example, the lesson “Armenian Migration Stories and Oral History” presents a window into one particular community’s story of living in diaspora, while also serving as a mirror for considering migration experienced by others. The Armenian community in California grew over the course of the 20th century as thousands of Armenians fled violence in their home country. The Hamidian massacres, the Armenian genocide during World War I, the escape from Soviet rule of Armenia, and other conflicts launched multiple waves of immigration to the United States. This serves as a reminder that even within a community that may seem similar from the outside, there can be many differences. Someone who migrated from communist Armenia may have a very different mindset than someone whose family has lived in the United States for a century. Interviewing elders in a community––in this lesson and at other points within ethnic studies––allows history to be told by those who both experienced marginalization (in their country of origin and in the United States) and acted as agents of change for their own life. Who tells history matters.
Exploring and Embracing Your Own Community
To fully support the growth and learning of all of California’s students, it is necessary for schools to engage their communities in the process of building and strengthening connections across the ethnic groups they serve. An ethnic studies curriculum is just one component of this work. The entire educational program should promote this endeavor, even while the social studies bear particular responsibility for helping students develop a deep understanding of the community’s history—within the context of state, national, and world histories—and the legacy of the past. Beyond classrooms, there is an opportunity for adult learning that engages whole faculties and the community at large. This wider engagement strengthens the community restoration noted in chapter 1.
Some of the ways students can be involved in exploring their own community include:
· Oral History: The best resources for learning about a community are often the people who live there. By bringing voices from the community into the classroom, teachers can help ensure that students’ identities are affirmed and the community’s stories are told.
· Cultural Institutions: Cultural organizations in your community play a key role in raising up the histories and contributions of the groups who live there. They also highlight those interactions between groups that have shaped the character of the community.
· Memorials: Memorials, monuments, and murals are key markers of a community’s identity and history. They offer students opportunities to analyze critically whose voices are shared and whose history is acknowledged, and to identify opportunities for giving voice to additional stories and histories within the community.
These lessons support educators in differentiating their instruction in order to reflect the diversity of Californians, and the diversity of their own classrooms. When integrating these lessons, students from all backgrounds have the opportunity to recognize their role as agents of change.
Complicating Single Stories
These lessons provide opportunities for students to reflect explicitly on unnoticed or unintended marginalization and the increase in stereotyping during times of heightened fear. As students become civic actors, they have an opportunity to challenge misperceptions which contribute to oppression for any. This begins with challenging our own misperceptions, as noted in Author Chimamanda Ngozi Adichie’s thought-provoking TED Talk, “The Danger of a Single Story.” (See related lesson: https://www.facinghistory.org/resource-library/standing-democracy/transcending-single-stories)
Deborah Tannen, psychologist, has noted, “We all know we are unique individuals, but we tend to see others as representatives of groups. It’s a natural tendency, since we must see the world in patterns in order to make sense of it; we wouldn’t be able to deal with the daily onslaught of people and objects if we couldn’t predict a lot about them and feel that we know who and what they are. But this natural and useful ability to see patterns of similarity has unfortunate consequences. It is offensive to reduce an individual to a category, and it is also misleading.” This tendency towards patterns can lead to a single narrative about groups which are not our own. Ethnic studies provides a space to challenge that single narrative and fosters the space for all members of society to define their own identities rather than be defined by others.
For example, “Arab American” can refer to individuals with roots in 22 Arab countries. These countries are located across land stretching roughly from northern Africa through western Asia, which in itself suggests a far greater range of diversity than a single experience. Contrary to popular representation, not all Muslims are Arabs, and not all Arabs––or Arab Americans––are Muslim. Many Arab countries include Christian communities, and some have also had Jewish communities. Arabs have migrated to the United States for a variety of reasons, including economic need, educational opportunity, political conflict, and even war. Like many groups in the United States, the demographics of Arab Americans has shifted over time and continues to be fluid in nature. Also like many groups, the misperceptions about Arab Americans is often exacerbated by representation in the media which focuses on single stories. The lesson “Arab American Stereotypes in Literature, Film, and Media Pre- and Post-9/11” presents resources to guide students through analyzing the portrayal of Arab Americans and recognizing how stereotypes have been challenged.
The lesson “Jewish Americans: Identity, Intersectionality, and Complicating Ideas of Race,” provides another example for complicating single stories. Jewish Americans are connected through many ties, and yet each identity is a unique combination of facets. In this lesson, the single story is challenged by presenting experiences and perspectives from diverse voices who all identify with being Jewish American.
[bookmark: _Toc275959752]Sharing a Wide Picture of Democratic Participation
These lessons include narratives that emphasize the contributions of diverse individuals in shaping US democratic life. It is important for students to see the widest range of individual backgrounds as well as forms of engagement to recognize the contributions already made to our democracy by different groups. Sometimes we look to the national stage for representation, but Californians can also look to local government and community leaders for examples of how individuals from many different backgrounds can and have already engaged in our democracy.
One example of this comes from the Sikh community. Sikh have lived in California for over a century, and have served as civic leaders at local, state, and national levels. The first Sikh place of worship in the United States was established in Stockton, California, and California is now home to the largest Sikh population in the United States (approximately 250,000 with 74 Sikh houses of worship). The first-ever Asian and the first Indian to be elected to the United States Congress (1957-1963) was Dalip Singh Saund, who was Sikh. His civic leadership set an example and opened doors not just for the Sikh community, but for others as well. The lesson “The Sikh-American Community in California” provides more detail.
Widening Our Universe of Obligation
These lessons draw out another crucial opportunity for all students: to examine closely those moments in our history that cause increased fear in society and are often accompanied by heightened distrust of others, increased “othering” treatment, and even the violent targeting of individuals based on the identities they are perceived to hold. In many cases, these events exacerbate or make more visible historical divisions between groups. We have seen such behavior in times of war, following the September 11 terrorist attacks, and during the COVID pandemic. Such targeting leaves entire groups vulnerable, and in some cases has led to mass violence including ethnic cleansing and genocide.
Within high school classrooms, students should be expected to explore this level of exclusion and violent targeting at a number of points. These are historical periods to use in reference during ethnic studies as well, and will include:
· The Armenian Genocide during World War I
· The Holocaust during World War II
· The incarceration of Japanese Americans in California and across the nation during World War II
· The increased targeting of Muslims and others perceived to be different after the 9/11 terrorist attacks
The lesson “Antisemitism and Jewish Middle Eastern-American” provides one example for looking into how long-lasting division and misperceptions become exacerbated in particular moments. Antisemitism is an ancient hatred that has persisted for centuries. It is also a contemporary hatred and form of prejudice, and reported incidents of antisemitism are increasing around the world and in California. One of the things seen through history is that antisemitism has been fluid in shape––sometimes taking the form of religious targeting, at other times defined around ethnic or racial arguments. It has also been interwoven at times with white nationalism and other forms of prejudice and discrimination.
In conjunction with these lessons, teachers might consider introducing their students to the concept of “universe of obligation” to help them better understand and discuss how societies define who is protected and who is not. Sociologist Helen Fein coined this term to describe the group of individuals within a society “toward whom obligations are owed, to whom rules apply, and whose injuries call for amends.” In other words, a society’s universe of obligation includes those people that society believes deserve respect and whose rights it believes are worthy of protection.
A society’s universe of obligation can change. History has shown that in times of fear and uncertainty—such as war, economic depression, or pandemic—a society’s universe of obligation often narrows. Widely shared beliefs and attitudes about such social categories as religion, gender, and race also influence which people a society protects and which people it does not.
Although Fein conceived of “universe of obligation” to describe the way nations determine membership, we might also refer to an individual’s universe of obligation to describe the circle of other individuals that a person feels a responsibility to care for and protect. Applying this concept to individuals gives us the opportunity to recognize the internalized hierarchies that influence how we think about and respond to the needs of others. While it is neither practical nor possible that one’s universe of obligation could include everyone equally, acknowledging the way we think about and prioritize our obligations toward others can help us act in a more thoughtful, compassionate manner.
The “universe of obligation” concept offers a powerful lens through which students can examine both their individual beliefs and actions as well as the systems and structures in our society that indicate who belongs and who does not, and how these thoughts change over time. The concept also lays the foundation for discussions about how students can use their own agency to help widen the circle of people who are included, respected, and protected in our society.
Seeking Models of Interethnic Bridge-building
As ethnic studies students explore social movements and equity, it is valuable to share examples of interethnic initiatives in which individuals from different groups have worked together for change. Depending on the demographics of your class, here are a few additional examples to add to those in the model curriculum:
· When the Mendez v. Westminster case challenged school segregation in California, amicus curiae briefs in support of Mendez were submitted by the American Civil Liberties Union, the National Lawyers Guild, the Japanese American Citizens League, the American Jewish Congress, and the National Association for the Advancement of Colored People.
· When his Japanese American friends were incarcerated during World War II, Mexican American high school student Ralph Lazo entered the camps with them.
· Black Civil Rights leaders provided critical support for the Asian American civil rights movement after the killing of Vincent Chin.
· Cesar Chavez and Dolores Huerta are perhaps the best-known names associated with The United Farmworkers movement, but Larry Itliong and Nagi Daifullah mobilized participation from Filipino and Arab-American communities, respectively, which contributed to the impact for a common goal.
· As the genocide in Darfur became visible globally, Armenians were one of the groups particularly vocal in advocating for action.
· In 2017, as talk increased about a “Muslim ban,” many Japanese Americans mobilized to actively oppose it and increase education on civil rights.
Social movements present a complicated history, with spaces of more singular advocacy living side-by-side with collaboration. These examples are not intended to replace the presence and importance of civil rights movements dedicated to single groups. However, as we move forward as a diverse state, these examples can provide models for how to work together for change that benefits all. Such interethnic collaboration towards a shared purpose is, after all, crucial to strengthening democracy in the United States.
These lessons support educators in differentiating their instruction in order to reflect the diversity of Californians, and the diversity of their own classrooms. When integrating these lessons, students from all backgrounds have the opportunity to recognize their role as agents of change.
[Discussions about particular lessons to include requires additional/separate IQC action and will be included as part of the discussion on Attachment D.]
California Department of Education, November 2020


Page 1
